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. ABSTRACT ’ :

} This seﬂondary teacher education program is hased on
the follow;ng assumptlons- a) learning is accomplished through the
individual; b) learning is a personal ¢éoncern; c) learnlng occurs
through exploratlon and experimentation; and d) learning is a blend
of experiences, hores, and-ideas.. Jointly sponsored by RHAM High’
School and the Secondary. Education Department at- Eastern COnnectlcut

. State College, the program focusés on the development of the
participant in relation to his own and society's purposes in
secondary education, the participant as a teacher and human being,
his relationship with his ‘students, the nature of the-learning
process, and the nature and content of his majov field of study. .

- These objectives aré implemented through university course work, .

seminars, a 4-hour per week practicum at RHAM.High School (which is

" lengthened.to a full-time field experlence) and independent study.
-Four more schools have become involved in the program during the
academic year 1972-73, and a program for evaluation is being
designed. . (BRB)
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B .

A - What fumdnnul sssumptions sre the buu for your teacher odmtlon pmru'
Can yu live ulth the follculng uwytlm In your professional education progrant

. Learning |l [ pmul which ons must do for mulf. It can not
be dons for or to dneself, -

2, Learning Is o "porsonal matter, one can not adopt snother's learning,

3. L;:mlng occurs when the lumr s free to axplore, te axperiment,
. &

“le- Learning Is the mult of blondln. one's experiences, hopes, fdess
In the metrix of his envlronment.

The purpou of ‘this peper Is to Mcrlu s tescher education pmne thu Is
bolng Jolintly dovnlopod by tho soclsl studles department st RHAN ul’h School’ on‘

tho s.:endory !duutlon Mnrm at !ntom Comntleut suto l:ollm onun‘ these

ul”glm. lt lo s vieble ndol ‘which does .not: require m money, spece; Staff

‘or meteriel. lu, Initiation nqulm ne mejor curriculim change by clthor o=

stitution, It does mnln comil tments by the personnel Involved, .

=

They sre comai'tted to.the bellef that the most effective wey t2-help o persen
become & mester teacher Is to help him discover for himself hls personal perception

of: ' . - .
i hh om an‘ soclety's purpouo relative to ueonury education

2. himself as a tescher and. @ human belng -

3. tha students that he will be worktng with

b, the nature of the learning process - 1

5. th Mt\m and content of his _subject

Tho pmmtlu tnchor needs . to In released fm tho Mu thet o hllo! lo

" good or bad, right or wrong, - The ‘bellef Is good, correct when It Is used suce -

cessfuly by en lndlvldul. Tho prospective teacher needs suppert end trust end
understanding as he nmgln to develop & .style of teaching,
Also they are comsltted to the ldes that tesching Is essentielly o way of bee

having, .not just knewing. The behavior of the teacher Is the result of how he pere

calves the situation st the moment of sction, how he Intarnelizes the mumbeous:

3

) Arthwr V. M. mmmmm (louom Aliyn m uun.l“S)
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contributing factors and how he responds. Teaching is a creative act. Preparing -
teachers Is not a question of tegchln§ them -how. It Is a matter of helping-each ,

to discover his own best ways. ! : L.
. The program recognizes the ;Jnlqui contributions of both the school and the

college, It has been evolving for two years and it will be In operation during the

academlc year 1972-73. 7
It is an outgrowth of many of the ideas éxpressed In. current educational |1lt~

erature and supported by research, It draws heavily from the wrltl'ngs of Carl Rogers

= &

and Arthur -Combs. . : .

What kind of} a.cur:rlculgm design wilil qbo nec@ssar_y to Iupigmtit this lf;glc;n_nlo?
flexlblllty Is a key factor In the general structure of the program, As students
think ::through and work out thelr own cgml tments, skilis, and styles of tucﬁlng
It becomes Increasingly apparent that toplcs, cxpcrlo‘ncé and =gllott;,d time séhedul;s

must vary with each student, Tlﬁreforc this paper gives an overview rathsr th;n s

hoid

=

detal led model.

-As the program develops tho.n are four recurring ;tepi. Students fiud to ‘be

exposed to a varlety of models, ldeu&. eﬁperlonées. materials and methods whlch are

not famillar to them, Students need opportunltlos to test: tholr Idess in a varlcty

~of sltustions. Students need guldance as thoy bulld thelr conceptual models, Studonts

n_eed to express and demonstrate publicly thelr comnltments, skills and sltylu‘ of -
teaching. - - - { ) )

The Jcslgn provides concurrent and Interiocking ex;:erlomis rather than se~
queéutlal ores, It Is an evolving one based on tho Reeds of the students as they

progress toward becoming master teachers. -

£

) o¢ s
Many secondary school teachers lack a stroﬁg c;unl tment to-the school’s pure

poses and its role In soclety. They fall to realize thelr own purposes as teachers
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in the secondary school, In many coses the erudite rotlomlo and philosophlcal
purposes of the school are found only under P In the files, not in the second perlod
tenth grade English class on . Tuesday mornlng. Untll the ‘teacher hu comttmnts
which he is willing to state publicly, he wlll not be a professionsl tuchor of

quality. o help the toacher define his purposos. there Is o need to expou him to

‘both theory and reality, to idess of the profosslonal and tho non=professional,

Fllms are revlewed- books and articles are critiqued; surveys are made on the strest

and in the schools' lntorvlews are conducted with studonts and parents In tholr

homes . - T ’

=
* * -

Ono of the most tnportant aspects of the progrm is for the students to uorlt in

‘the school and show how it's functioning, Admlnlstrators and tuchors at M High

School glve tho students a detalled orlentation of thelr doslgn for oducltlon. The
prospoctlvo students discuss the program with the school community, They observe
and study the high school program In operation, . They also visit other Mgh schools
as a group and on an Indlvidual basis, . o s . '

To holp the student develop his commitment he Is required to wrl.to e signed

letter to the odltor of tho local popor. or make som other publlc donomtrotlon of

hts coml tmnts. Ho hn to bo comnl ttod as & prospactive teacher to his bollofs

about tho role of the ucondory school before he starts teachlng. itis undorstood

‘that he may chongo but_It ‘Is hoped: that his" comltmnts wili-be £irm enough to glvo

him direction as he searches for his own bellefs, Thus tho student goto oupport but

he must assume porsonal responslblllty for doflnlng his bollof obout hls own and

>

socloty s purpou for. uccmdlry education.

’A'

Tho ucond objective of the program. ls to work In the fleld of human rolotlom
both as an lndlvlduol and as a teacher at tho high school, Films deplcting vignettes
of good and poor rolntlom are shown and dlscusud. Case studies are anslyzed. Sime

: ulatlom are crutod._ chhnlquos for lntmpoctlon ore utlllized, 0burvulom are

made In schools. Resource people from varlous nlnor! ty groupl and pecple with dlfforont ‘
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1ife styles discuss with the prospective teachers how they feel about education
and classroom éuchlng. For exsmple many students for the first time discuss with
the drug addéc.s why cducatlon turns them of f or with a black parent how she feels

about visiting the school. Through exposure and contact the students bocm more

=

sensl.vc to human relations, ) !

One way to help the prospecglv; tuc?er to develop his own vilue syctem is to
"ask him to draw his own cost of arms.,' These are plachfon ‘the class bulletin board
and dlscuued Later they are pasted Into th; teacher's plan book.

Durlng the study of human rolatlons. there Is-a need for counseling bccauso the
studonts often: find themsolves ln confllctlng situations which my ultlntoly roqulro
a radlcal change In thelr value syst.m and subsequent behavlor. it Is difflcult fOr
the prospective teacher -to dnw thc llnc between thoory and- rullu and Idealism ‘
and _expadlency. Role playlng and slmulatlons are uu" frequontly and affectively In.
brlnglng about a change In ‘the behavlor of the. prospoctlvo tuchor.

=

As a-result of these expcrloncol and rudlngs the pmpoctlvc tpochor oxuulms.
formulates, tests and Implements his own value systom in worklng ‘with other poople.
The bellef Is that ''s teacher's undentandlng of others can only bc as deep . a8 thc
whdovn he possesses when he. looks Inward upon hlmolf %3

CEPTIONS OF THE STUDENTS

whlt are the high school students really llko? Since the prospoetlve tucher Is
close In age to the high school studant. it Is often assumed that ho can uslly relate
to the high school student. But hou difficult It Is for a mlddle class prospective '
teacher wlth hls expectations to rolate to: the boy In a technical school, the gir)
from the Inner clty or the wulthy boy who hn everything, ) .

Psychologlstn and soclal workers give_lectures. Seminars are held with parents.
school guldanco counulors. odmlnlstnton and students. “The prospectlvo teacher Is

oncqgnged to see the students In a varlcty of situations at home, In. the corner drug

- store-and In the numerous ;ctl‘vlt!u o} the sciool prog’un. _He Is pncour;gogl tg help

A Sldmy 8. Slmn. Leland W. Hm. and Hmrd Klnehonlnum. w;m. New
- York: Hart Mllshlngicoumny. inc; 1972, P,278° .

2 Arthur Jcnlld. _.Nnavoi‘k Teachers College,l968) PY.. 83
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.In these various activities so as to gain an undérstanding of the high school student.

With the guldanco,of school person, the student carrles out a case study,
At RHAM High School. tho prospectlvo toccher follows the student's dally schedule

to oxperlence his prossuros. Tho teacher also obsorv.s tbo student and makes an .

anecdotal report of the studont's educational oxporlonco for tho day. He works with

the s tudents lndlvldnally and ln small groups. All of the actlvltlos and oxporloncos
are sO arranged that the;prqspect!vo teacher can call on the RHAM or ECSC staff for
,guldanco and help, : , '

As a result of these varled: exporloncos. the prospective teacher sees the studonts

as lndlvlduals going about the dally task of llvlng. o R
LEARNING PROCESS ‘ .

The enphuls here Is to study varlous instructional pattorm s0 that the pm- _

poctlvo toacher can select- those whlch ho fecls are most holpful in the lcarnlng

» process. The prospectlvoeteacher studlos varlous lnstructlonal patterns; obsorvos

. varlety of teachers, and studlas models whlch are on vldoo tapes.. He then tries

out various Instructional patterns In mlcro and mini toachlng situatlons. He Is ob-

served by his poorn, collegoysupervlsors or cooporatlng toachor. The supportlng staff 5

serve as mirrors rather than crltlcs, helpers rathcr then evaluators, stlmulltors

rather than judgcs. The emphasis Is on helplng tho toachar develop sklll in an-

galyzlng hls teaching behavlor. Varlous technlquos such as those developad by Ned

Flanders or Individuallzed procedures developed by the ECSC faculty are used. EFllms
which stress partlcular teaching skllls and’ muthods are shown as modols. Questlonnlng.
llstonlng and rospondlng styles are studled. Somlnars and workshops to dcvclop skill
in wrlting bohavloral and perfonmanco objactlvos aro offerod ) 3

" The purpose is to’ he!p the studont develop a repertol re of lnstructlonal patterns
which he feels Is best at the right time for the right group. The s tudent develops
his style In micro and minl teaching situations and flnally he works with a;regulér
qjiss.on a_conifnulng basis. - During th!g time he ig nldgd by the entire team of
teachers from RHAM School anq also thg Ecsc§ig,ff, Qlff;rong dnmbo;s of the team
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often see the pronpectlvo teacher in different ways and are able to make .a varlety
of constructlve suggesttons. ‘ ) 7

The philoscphy of the program mlght be summarized by '‘sometimed ue teach mors
by toachlng less." An’ assumption is that the student will transfer and adapt skllls
that he hes lurned in vurlous sltuatlons to the standard classroom situation. The

studont .also doos have an Opportunlty to work wlth two or three classos on a con=

tinulng and comprehensive basis. ; 7 -

W#W S
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Throughtout tho program the .prospective teacher Is developlng his pcrcoptlon of

the nature and content of his subject.” He studlos his dlsclp!lnc In-the llboral arts

=

program, In his profasslonal preparatlon, he s contlnually analyz!ne and rolatlng

the value of hls discipline to the reallstic needs of the secondary: school student.

Thc prospoctlve teacher Is encouragod to develop an lndepcndont study program

which will help hlm reallze In depth and in reality tho lmportanco of his dlsclpllne.

"

31 AN o AR K R

A studont may elect to return to RHAM ngh School and make a rosearch study of a
partlcular aspect of his teaching. Or, he may go to another school and work at &
- different grade levcl. Other typlcal altarnatives are to work wlth a soclal agency
% in the Inner school ,- an Industrial séncorn.{or a governmental agency. In some cases
the student mo} ol;ct to go to another pert of }ho Unltqy States puch as Puerto ulcoi
to ‘study Spanlih ch[tu;o or to N;Q Mexico to work wi th thc‘lndlan;. or, h.guiy elect -

to go to another country such es Greece, Italy, France, Indla or England. In all the

-

| ndependent study programs the student designs his study and submits it to a college

A L R s P SRR

comni téee which elther approves or recommends revisions, " When spproved, the golf;ge 5
will help the prospective teacher to make arrangements for the program, plan for Its
supervision and In needy cfses.ﬁnjp to get loans or scholérships., -

‘Thus:thn student may'h;va an expe;lencezln areas which despen his understending

N " of a disclpline and which help him to relate to a realistic situation,
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‘SA student is admitted to. the education program at the.beginning of his sonior'

year, EDurlné the junior yeaf he takes adolescent psychology -and foundations of ed-

_..-ucatlon, In each of these courses Ehero is provision for a commun! ty' work experience

usually :vorklng wi th secondary school students. in some cases ho may elect to have 7
a communi ty work experlence In his sophomore yoor. All condldotos are scroonod by .
a conmltteo.

A student In the secondary aducatlon prognm majors Iin a portlculor flold or
d!sclpline. He has to meet the major requlrements of. that department. ~ The pro=
spective teacher has an -education minor whlch Includés 24 hours of profouloml couruo.
Durlng the first semestor of hls senior year he takos a senlor seminar uhlch studlos
the major areas thot have been mentloned provlously. whllo he Is taklng this course ‘

he s taking a parallel ‘practicui In the field, In this case at AHAM High School. The

: student Is required to spend ; mlnlm&n of 4 houl;s per week at the school, At this

point, tho Chalrman of the \Soolal Studlu Department ond an ecsc Profouor jolntly

plan a prognm with the student to meot his needs. in all cases the studont's proe

. gram Is designed so that the student can proco,ed as soon s he feels caﬁutong In thoe

various areas that have been outlined above. Toward the end of the first semester

the studont is expected to have a contlnulng experience with one class. Ouring the
semes ter tho student has a chance to work at vorlous grade levels In various oub]ects
so that he may select those .ln which he feels most successful. As a result of the
flost‘sunostor. throrospectl“ve teacher has & first hasnd-knowiodgoi of the school, the

students, the program and faculty, If both facultles and prospective tescher feel

‘that he will benefit from full time work at the school he may continue on during the

flrst eight weeks of the second semester on a full time. basls. Ouring this time he

" has- an opportunity to continue to explore varlous teaching skills and he will Qu;, .

work with a class or classes on a contlnuing basis. During the first eighi waeks he
has weekly seminars with the collége faculty and many times these are held jolntly

with the RHAM staff ot'tho school, Durlng thlo time he will be taking a methods of

teaching hlstory course taught by a collogo profouor -and wppimntod by M por-

. _ - _ =
- _ . - N .- - - - - - = - - - - - o=
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sonnel. The last eight weeks of his sénlor year may be an lndupondent‘study program
or he my return to the college to complete work In his mejor fleld and take a Senlor

Seminar 11 in Secondary Education. independent study may be substl tuted for these
if the student Is away from the campus.

At present the efforts have been to design a progra;u to blvo a new direction to ]

teacher prepantlon. Durlng the academic yesr 1972-73 four more schools wlll become.

: lnvolved insimilar programs. A program for evaluatlon is bolng daslgmd. ’

As -a result of thls prognm the prospective teachor will have- anmd the T

espom!bll!ty for devéloping a penoml way to teach. Tho prognm Is bnt smrlzod
by the followlng quote from Arthur Combs: "To help them (pmmtlvo teachers) dls-
cover their own best ways of teaching, thoy need to bo Immersed ln odu’catlonil and

human problems just -as deeply as they can take it, with ucurl ty and halp of frlendly

: persons around them to help when the going gets rough and to promto omungmnt =

and assistance as It is needed, R

1= Arthur W. Combs = ofess lona| d on of T (Boston: Allyn and Bacon,

5 ».pg. 105 °

=

Submltted by. Professor Paul L. Benedict
Entcrnponmctlcut State

College -
-November, 1972 .
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