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;;-w1th ‘the dynamlcs that schools respond to..Four generaliza:ions about

hange in the schools: are that: 1) Innovations must be
'hen‘lple to the leadershlp of schools, iceq, 1nnovatlops must
tro gced to the~adm1n1strators of ‘s¢hools as well as teachers --
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e »t leadershlp and encouragement, 2) Innovatlons must come
ninistrators (top- -down: ‘to make it legitimate) and teachers

m -up- to keep it honest), i.€:; the role needs of the )

istrator -and. the teacher must be met as part of an innovation

egy, 3) The: strategy for 1ntroduc1ng\§n innovation has to be

tent with the local reward system;- and™4) Innovations must be

y‘veriflable and modlflable at the classroom level.
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§ ) ‘This paper is set ;I.q,—niot;[.gg by & number of oft-repeated questions,
I put to me by the Directofs of- thé present seminar: What can be done
£ (b bFing about-chiangs) within the present structure of ‘the schools?
' § Why is the school 8o -difficult to move in the-direction of change? At
- %?; ~ = _ B - ’ - _ = )
: % . -what point is it necessary to create-an alternative-system of education?
: - Is it really necessary to "deschool" the school?
% ‘These questions, as is immediately recognizable, are put on a rising -
’% \/_’ ) crescendo: fc'a.ive*doia;iybhiﬁg with the school as ifiis » or should we
% %‘ ultimately seek to destroy it?
% ’ \89 Let.me respond at once that the creation of an alternative school
g N systenm, and the "deschooling" of ,society, on a massive basis, do not ;
£ appear to be available options at present. It is likely that alternative
:
- schools will continue to be organized and to live their relatively short
b £ half-lives, and that a very small number of children will participate in
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to- the questions from the D:Lrectors that might make & difference ‘cannot be

than'. "It 1s even.possible that a "deschooled" society will be set up;

here or there--indeed, we have in certain Amish commities Just such

soc:_l,eties nowg--but it sca.rce‘l.y jeems- likely tha.t the country as a whole,
or even large portions of it, will undertake the trauma that "deschooling
i.mpl:'ges,.

I shall, therefore, confine what I have to say to t;xe questions that

‘ pm.'tain £o the present péhéclcitua’.tion, ‘with an eye to its likely e!\.rolution.

As Seymour Sarason points out (in The Culture oi the School” and theé

lProblem of. Qm.nge), any attempt to understand the follmays of the school

7 vmst beg:l.n ‘with - an acknowledgment ‘of the enormously complicated institution

wes:ggek to d,ea.} with. As-he says, the cr:[.tic:l.sgs: 1ev:elie§ at the school -

from outside the institution are also made within it and have alwsys been.

The role- requireiiente— w:!.th:l.n th,eischobl, he ;be}ivgé,~ax:e full of conflict
a.ndcompleﬂdty, and .are only- sfl.ightly understood, even by'tﬁose who 1nhebit
If Sarason is right (and his rana:rks ring trie to me), then responses

based on a comprehensive theory of social change, applied to- the schools.

Wha.t is required 13 that we apply such informed common sense as is avail-

4n two school systems as an employee. It is out of this experience that

able to us. I shall try to re8pond to the questions from that stence.
I have (as has Sarason) been in a helping relationship to schools and -

school systems for ‘a long time; earlier, for a long time, I participated

I wish to- extract four generalizations about change in theischools.
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1. If an imnovation is not compretiensible to the Yeadership .
of the schools, 1t will be _ti"'i"vial—izeﬁ or aborted. :
" This notion might be put differently: the quality of the offering in
a §chool‘ca,i1not Trise above the—;.evel of- e’duca’.ti;oml’.‘s,@higtication of the .
principal and superintendent. OF, more bluntly: the quality of ihstructiOnF B
’ cannot rise above the quality of the- a.gmiuistrators' minds, ' - R
In one -of the large- cities some jea.x:s ago, the Curricilum Department - )
) .fiﬁally:succeéded in“»peréu'a;diug, the Purchasing' i)ep’a.rhnént to furnish ea,sels .
%for instruction in elanenta.ry Art '.l‘he innovation had been established -
] elsewhere 4n -the - country for a- good -many years, this city's Art people were_ i , i

embarrassed at the backvardness of their ystem in-this respect; feelings

) :r’aﬁjhigh',i and- at last tv’ro,ea.s,'els», accommoda.ting four children-at a time,

were provided for eachlelanentary classrocm. The Curriculm Department,
following its usu&l ritua.l, prepa.red a. guide for théir use, to be sent to . - R
 ‘the schools as the easels were delivm'ed. 'l.'he guide was pretty good, as

guides go: the admtages of easels were pointed out; the writers took - . :
a.dva.ntugc of the ‘occasion to reteach sonme elementa.ry matters conceming
ch:L'Ldren a.nd. Art, it was suggested that, ideu:lly, children should have two
or three opportunities per week to use the easel. : ’
- Two or three opportunities per week, divided into classes of thirty-
five ch:le.ren, with four— easels, presegted: a m.na.gement problem. It was
f solved, of course: & new subject, "'e'as’el f"ia.ppe’—a.red— in the curriculum..
Whatever Johnny was doing, a.t 11: 20, his turn at the easel came a.long, and

“he was told, "Stop the mth, Johnny, it's time for msel." Neve_r underestimate
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the ability of the system to trivialize the curriculum .
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) Similerly, the- Open (i'l.assro&n is viewed in man};a school. as an arrange-

. ‘ment of space. Deep disagreenents are explored over whether it is better to

have an open classroom, an -opén corridor, operable wa.us, a Relaxing Corner, °

T i A ——————

and 80 on. 7 . — ’ , —

How does such nonsense happen? Typicauy, because. there As no one in.

the- imediate school situation who either rea]_ly believes in the innovation,

or 'who understands 1% in-any inlportant way The key person is always. the

princips.l Some of us- worked hard to de-reginent the teaching in a set of

. six first grade classes in a school near Teachers College. The principal

) visited the: classrooms a few- times, -and - once announced her approval of what.

was being done° "T. would have thought these classes were too noisy, except

=

that I see the children worlclng. The nioise is incdient' to the work." Quite

an insight for .an: old-liner. But at the end of- the yea.r, at a meeting, having
) congratulated the teachers -on the improved climate “in their classrooms, she
aborted the whole efrort by saying that it had not improved the reading scores,

and was therefore of no 1mportance. Thus ended the pro;ject

I have watched teachers using the SCIS curriculum to teach vocabulary;

fscratchfafprimvy teacher, :and you have a reading teacher; the properties
. of .objects- are also (and to some teachers more ’importantly) ;ad;]ecti;res:

smooth hard, flead.ble, heavy, and so on.

Such slippage is, perhaps, inevitable. But it tends to continue, if the

supervlsing officers in our hierarchica‘l. school s;vst don't understand the
new practice A approve of it, and give it 1eadership and encouragement. The
basic motivation of the middle management school oi‘ficial is to keep .the top
management at bay, the basic motivation of the top mnsganent is to keep the

Board of Education off its neck, and to gain & good press. None of them is
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gr:l.ma.rilx :!.nterested in the ‘quality of the offer,:i,ng. The offering, for

_ the ofﬁcials, is an instrument for achieving upper-level approval.

what follows from this school-of-ha.rd-knocks wisd.om is this: n.n‘i'ntro-
ducing a curricular innovation, include the a.mninistrators in the training. v {
Refuse"to, offer the training unless the administrators will undertake it.. . f
'Never, never , assume that orientetion of the teachers is sufficient , for T
the teachers are not ‘the key persons in the school system. 7 v
‘ A second. pr:l.nciple my ‘be ‘derived from the first, as- follows: %
2. 1o be successmll a.n :l.nnovat:lon must appea.r both 40 coie from. ’ ’ : i
the' 1:32 (thus be:lng 1egit:i.mted) a.nd. from the bottom wp o G T
(thus being honest) ; ' E
, If the k’ev p'erioﬁ is ﬂw&vs the. principal, the —iiiiin,cipa:g may not know -
) it. From the,,pfinéi:ﬁél'<8 office, the key person appears to be the teacher. * ’ E
» . \ Indeeg, ger;era.].‘l.;;, as one looks down. from the top 'of.;theihienargch;{‘, re- { E
sponsibility appears:to grow as one descends., But from the bottom up, as \ ) :
- o has been p;inted‘*ontf,f l@egitin@;tio; ap;ieazs toLéW'x;‘one ascends: If one -
% asks the superintendent who should be oriérited to an innovation, he will .
g " name ‘the teachers. If one asks the tea;cners, they w:lll ténd to name the. _, :
§ "' administrators. It follows that an- innovation must cofte from both direc- - LT |
;i; t:l.ons, for the teachers keep 1t honest (or don't) and the adnﬁmstra.tor, 7
i: in his role -as keeper of the reward systenm, makes it 1egit:lmate. -
'.l'here is nothing simple about this ax;angenent Despite Sloan Wayland's
g; assertion -of’severa.l yea.i-saa.go , that the teacher is best understood as a
;% —gureaucratic! mnétionnry, teachere don’t \r.!.ew thaniseltes that vay. Si_nce; 5
%ﬁ the aaministra.ter, from the teacher's po:lnt of view*,i:l.s usu;lly ignorant 3.
: sbout instiuction, the teacher tends to sco himself as making besic

m
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professional decisions that are evaluated capric'io;:sly by. the higher-ups. -

The teacher 8 basic a.ttitude toward the a.dministrator 5 when- it comes to

ingtructional matters, :!.s apprehensive. If anything: rea.lly good is to be

done, from-the te,ashez: 8 point of view, the teacher will have to do it.

His explanations ,‘o_(f; vhat he has done tend to be obscure and vegue, for - . " - :n

the teacher has found that the more expl?.cit fl;e is, the more likely he .

48 to. collide with some trivial prejudice of the sdministrstor. - -

Administrators have often been good tea.chers in their time.. chevé:,

as their experience grows , they ﬁ.nd themselves compelled to deal with an

: 1gxorant, eapricious public, At is not surprising tha.t :I.n time they begin 3
: to sound more a.nd more 11ke this ‘public-to the teechers “who- report to them. 7 :
i Act:l.ng’a,e "—front——mn - for the tea.ching staff, the principa.l and the supexr-- K 7 [
intendent a.re, :l.n the final a.rmlysis, in ‘an :meossible position: :!.f they s
- fend. off" pe.rent compla:l.nts, they seem unresponsive to-the. public. If the’y .
: ca.rry such complaints ‘o the teeehers , ‘they seem-to take the side of the

- parents a.gainst the- teacher. Too:'oftens the” function of the’ pr:l.ncipal is - .

. to k.eep parents a.t bay, it thnt front is peaceful, the interior of the “school

ca.n be. left to take care of :l.tself

- A double bing, indeed;a -What happens if an-ianovation is proposed? It

has to be made legitimate, chiefly by the administra.tors. The administrator,
a.ct:lng out of ha.rd experience, will see. it as necessa.ry tha.t the public be : o -
convinced that the- innovat:l.on is an improvement, but he has to present it in

& form the public can understand, and make promises that the publié will o

"
s b

a.pprove of. 'J.'ha.t's vhy temn teaching wes presented as a curriculum innova-

tion, wh:!.ch it is, of course, not.

L
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This apparatus of admini strators-whe«face-the-public functions as a
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protective device for teachers, who by and large do- the best they know how
in & system outvardly devoted to public relstions: If there 1s honesty in
the teaching, it is becguse’the teachers know how to do an honest job. But
‘they can't, if what they do is not made legitimate by the aduinistrators.
That's why innovations have to come from the top dovn and the bottan up
at the seme time. ch can this Jbe done?. = - B
- First, through orientation to .the innovation that includes the adminis--
trators and the teachers, as fe].‘l.aw ‘teachers.,. - Then, by orientation of the
administrators that addresses “their pub].ic relations problems directly.
Third (and this: is very often overlooked) by provid.ing both adnﬂ.nistrators : .
“‘and teachers with evidence-gathering devices and approaches that make forma.-
tive evaluation possible. - - ' )
) It is this Iast--forma.tive evaluation--that is crucial if the respective :

irole demnds oi‘ the teachers and administrators are to complanent each other. - i

- If they don‘b,—cgnpl@ent each other, -as has been pointed out, the innovation

_will be ignored, iti':iv:ialiij_e{i;,‘or——aborted:— What is required is this: that . .
—thelte'achei‘ a.ppea.r to:—himself.: ‘s~ one who. lmcm—about teaching, including%the' 7
ad;jusment of sub,ject mtter +0 fit his students that the principal see
himself as a participant in instruction with the specia]. task of interpretingl
the school to the publ:l.c. A set of fomﬂ.ated teaching strategies, no matter

how thoroughly field tested, cannot do this of :l.taelf. In the effort to conm=

=

duet in-service training for new instructional plans ‘quickly-=in a matter of
* weeks~~t00 many curriculum plans have come off préscriptiVe , and the teacher
is treated like Wayland' "bureaum:atic ﬁmctionai'y "
The alternative was suggested, nearly a generation ago, by the late

lamented Action Research movement, This movement, quickly brushed aside by

=




8.

- the forml educa.t:l.onl resea:rchers because it didn't fit their rubrics, sought
to provide teo.chers with the ‘means for constantly monitoring the consequences
- of their teaching efforts; to cond.uct,what :l.s now called formqj:ive eva.luation? ]
- 'reaci’re?rs will believe their own eyes .oefore— they will believe,whg.t you and
I'say to them, The main jrssing ’ingreuent in curriculum reform etforte is .
: ) o proyj.sion for the tescher"si» (end thus the &dminigtmtorS‘) to base modifications 7
of tljev—regceiyed' 'pl‘g.n on evidence. - As things ‘stand, teachers typically —ev?.l{;-—
ate such plans-on their uneamnined sxenseiof ‘how they go in class--does the
- ** - ALl the'models for inovation I have seen provide for frequent, step-by- _
- stép evaluation. - What they tend to leave out is 1thei;p6§sibi§l.ity that this -
evaluation might e designed by the Ectors —m—gthe-ar@-the teachers,

7 . ,1 mea.n to suggest here that this missing part of the innovation strategy be
- T supplied' tha.t not on]y evaluation 1nstrmnents, but plans for the develop-
nent of home-mde ev!.luation instrmnts, be built. into curricular plans.
If that 1s done, then (as happéned in 4 prominent New Yark high school) ] S

PSSC w:L'IJ. not be tried for a feu terms, then abandoned because the teachers 7 ] ;
subjectively opined that. the new plan was not ‘a8 good as the one it sought -
to:—'replsce, especia.lly since ﬂxey lmew the properties of the old plan in .
depth and the new plsn was simply B set of prescript:.ons.

< - = =

3. Credit for the success of a.n innova.t:l.on _goes to its originator;

blame for a fau\n'e is 1odid w:lth the classroom tea.cher. it -

is not rsward:l.gg for a tea.cher to a.dopt someone else 8 1nnovation. g |

It should not be ‘necessa.ry to stress the po‘fer“of the reward.systemgwhen oL |
* we consider the fate of innovations in school systems. Apparently, however,
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there 15 something about it that leads to its being overlooked.
.One bffﬁighe Schqoi sysi;ems I have worked with at some length is-well

known for the a.ddption and ‘gEne'gation of innovations in education, The

reason I was asked to work with these people was that, over a number of years,

the system had flown apai't. The effect of a large amount of foundation money

’ ‘had: beerr- tor,encoyrage inventiveness by members of the:staff, and & succession

 of superintendents 'ha.a’beeﬁ» publicized nationally, and had ieft (chiefly to

;]oin the foundation), but mora.le in- the staff was unevern, the curriculum

-~

—-lea.dership group was uncertain of its rule , and (most: important) innovations
-were lasting only as long-as the:.r originators stayed in place, and -were not _

Sspread:lng through ‘the system.

=

" -Beveral problams had prodnced this situation- ﬂ_;e teitper of the times,

‘a stereotypic view of thie comminity, happenings in the state abd in the
neighboring large ‘¢ity. ,néﬁevé; the most hipértant part of the iproblan
‘1ocally was. the reward mten The superintendents were rewarded with
,na:b:i.oml publ:.cxty :Ln the Sat\u'day Rev:!.ew and the New‘York T.imes and through

the efforts: of the supporting foundation. This publicity had the effect of
deﬁn:l.ng these leaders 1oca.11y, 80 “that they were viewed with awe from i.nside
the systgn. But there was a ~rucial omiss:l.qx_r—:ln the reward syqtan— inside
the sys'bem, wh:l.ch was great]y exacerbated by exbernal publicity: tile rewa.rd
for invention w:lthin the system was very considerable--perhaps nat;ona.l
publicitg--bnt: thm'e was no rewa.rd *for adopting an innovation from within

the system. Other systans adopted some of ‘the :Lnnovations developed in this

~ system, but the ‘system itself did —not. As one of the 1eaders in the system

told me, "the Brown:le points went to the 1nnova.tors, not their imitators."

¥
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To ;ecognize this possibility is to recog;:ize ways to deal ﬁw it. )
For the :i.nnovator who wishes to inst:!.tutiona.uze his innova.tion, it would
be desirable to form inter-scnool teams of tea.chers a.nd a.dmm.stra.tors to
develop and redevelop his 'innovations, “thus vspreadang, the credit around
and increasing the 1ikelihood that the new approach will spréad.
of equa.l imporbance is the sharing of blame. ¥hen a nationally r‘éc’og—:
nized mn'riculmn program is -adopted locally, and- doesn’t wovk, the blame
is assigned locally. After all, the na.tiona.l progrm ha,s proved 1tself in’
‘meny places, At ha.s ‘been careful]y deve.l.oped a.nd. field tested, obv:i.ously,
if in. I’bdunk it doesn't-work; the. faxﬂt :.s :!.n Podunk Sn.nce :.nnovat:.ons, -
as Henry Bricke.u pointed out 5 tend to spread frcm -one- school system to
its near x;eigllborg, onemstgsl;whnt gﬁew Podugk's failure has on :l.'tg B
nelghbors, Within & school Duilding, o teacher picks up an ides, oxr
invents one, and tries it-out. It-doesn't work. The teacher is pitied, .
- or blamed by pa-i'ents, ;risperhaps attacked by the local i);éski Is it

- = -
- =

. What is required is & far more elaborate follow-up by national eurri-

" culum dev'elopu's;th;;n hasusﬁal‘l.y been underta.ken. Tlhen a national program

is undertaken in a loea.l school systan, someone from the na.tional sta.ff

should monitor it for at least two years, and preferably three or even

~ four, to see it through 4ts eurly debugging and mgtj,tutioqa:lg.zation. The .

national program representative can function -importantly to influence the
1oca,1 reward system, precisely because he will be .viewed from inside as a
disin‘lge;'estod outsider, whose praise arises from not :!.;xproper motives. When
a failure occ;:i'a, this outsider can share the blame, or evog take it. When

a success occurs, he can see to it that the credit goes to the teacher and

=

=




, *  the administrator. What is needed is ; reéwvard systa; that recognizes the’
a@tmtas well as. the success, a.nd glves credit“ljom for both. -
“The .‘aﬂure= to.recognize the n&ture of the internal teward system
7 . ‘isn 't the only reason why schools don't cha.nge, but it is an important
g i It accounts 1n large measure not only for the appa.rent resista.nce -
- to change," ‘but ‘also for the growth of feacher militancy. When atte;ng)ts )
L : are made- to make currn.culumplans ’teachgréproof, and when these attempts
i’ T .are wcon@mied?bv'a' faflure to attend to Ehe reward system; the j:eaehe?s 5
) ’ of course, band together ‘against their tormentors. They do not fail to -
o Co recognize the :hlplied contanpt An such approa.ches, -and they react accord-
_ 7 ) : ’+ 7 Ei-g’oj innovntions must be loca.uy verifiable a.nd
: - o loca.]_ly mdiflable, a.t the cla.esroom level
It st Be;r;iéﬁi;ere&' the.t local teaehers a.:*id"a.axnini;trators are -
7 persona.].’l.y responsible ‘for what they do. Wh:Lle the nationa.l press and
I ! general ednoetiona.l op:l.n:!.on have influence -on- what local people believe, x
] - the in.f:mence :ls far- from overwhelming the trial of innovations is always .
ﬁ o - 1oca.‘|. me story - -of 1nnovation in “education is, bv a.nd 1a.rge, a story of ) :
failure, ever since the days- of the ea.rly 1abora.tory schools. The current
rage is the open classroom,-and the publicity has been-deafening, but the . : 7
Tocal people have heard claims bfef'ove,—.and are cautious because they ‘are : - T - =]
‘ accountable locally for what they do. | | -
If, however, local people are given the means for making the new idea “ 7
) £it their circunstences and encou;é.g’ed by the innovators to do so, and if . - ‘
k they are given the means for verifying the effectiveness of innovations, i




they at least will have the possibility of being responsible local innovators.
This la.st p01nt has been recognized by some students of educational

change, a.nd. by some designers of curriculum innova.tions. But some designers

have not recognized it; their proposals are too prescriptive, their plans

, merifigble; and institutionalization has been slow. :

I vividly remember the time the -co-director of & well known Seience
project appeared at a national convention to convey the Go « .atba
group of outstanding —sc:fentists had redesigned the*;‘suconda.ry offering in
his field. To my question, "Yes, but suppose you are v!rong?", his response
wasfoiutrasgedi: he- s'é.}d the ori@tu‘atori of .i—th,e pro.fje‘ét had re_cei:red ) }olé
meda.l from his professiona.l association, he strong],v implied tha.t I ha.d -no
right to ask such a questi.on. We]_‘l., the enrollment in h:l.s ﬁeld has dropped
;!.Ofi since the intrcduction.of his .p;cogram; competing programs have a.ppea;e(l

- - 8incej the 'prqu;ses ti‘\nn,oeteu to the nation in the press have not ;oeengkept;
indeed, the whole edncationbl research enteu'gr:lse is under severe attack from
: na.tional governmental ofﬁ cials. 1 ]
This sad state of .affairs might not ha.ve been so generar in its. :l.mpa.ct
" 4f the necessities for institutionaliza:tion of educational ir ovations ned
‘been-observed at the local level. As things stand now, the beachers, who

ought to be thc principa.l supporters of educat:!.onal research and development

are a.pa.thet:l.c ato ut it. N
I suggest that this has happened because the needs internal to public
- school systems have been overlooked. Iet me state- them, as they arise froh

what has already been said:
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1. The strategy for introducing en innovation has to be consistent

with the local reward system.

2, Innovations must be introduced to the administration. of a

~hc 1 system, as well as to the teachers.
3. The role needs of ‘the administrator and the teacher must be

met as part of an innovation strategy.

1 began these rema.ﬁ;s by .‘uwing esi:de i:wo of the q_uestions‘ raisediby
the directors of the pre;ent conference: wh}t a:bout alternative. schools?
Should ve "deschool” society? X

Wixile; in their present- form, the answers to these quegtion; show little
11£e11i1i>od of becoming the dominant mode for education in the United States
(or , indeed, a.nywhere else in the developed part of the world), they merit
attention on & different ba.sis.

Alternative schools have- somet:l.mes led the way for the. instituional
scllool. Some elements of s\mnerhm , for- emmple, have found thelr wa.y into

a few alternative schoqls; some ~e1ementsaof the campus ilabora.tery schools

~ found their way into the Progressive movement ) and thus into the public

schools, Like the agricultural extension agent, we might do well to foster
the development of "experimenta.l plots", the present appearance of alter-

" native schools can be so considered. The difficulty with these schools at

present is that they are defined by what they re;]ect » not by vhat they seek
to »_do. Where the establishment school hus & prestruc tured curriculum, they
seek an emergent currictﬂ.\un Whexre the establ shment school uses standardized

tests as criteria,. they seek t:o have no criteria; where the establishment
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school seeks res~larity in attendance and schedule, they Seek to abolish
such regularities. Where the established school is primarily concerned
with intellectual development, they reject inteliectuality., They have
not, so far, affirmed anything on their own except "pa.rticipa.tory demo-
cracy," which in the days of" the Progressives was called "cooperative
:pla.rm:l.ng." ? |

S If the a}ternatiye schools can be kept alive, hewever, it is to-be
' hoped that same orderly experimentation miy be undertaken within them.
Curriculum leaders for & long time have hoped that school districts would
form ‘expeririental educational centers within their orgsnizations. Ape
were fomed but they perished from lack of inte.‘llectual nourishment-and
budget squeezes. The alternative schools seem & more a.uthentic form of

the seme thing. They, therefore, should be nurtured, for in the alterna-

e e

tive schools, unlike-the scattered experimental sehools of two deca.dés ago,
people are free towake mistakes. There is an élm to an alternative school ,
‘at least while it :ls young Per‘mps such schools ought to have short 1ives,
1ike a d.emonstra.t:lon in any 1a.bora.tory. Novelty is part of their meaning.
Perheps, in the alternative school, there is being worked out a means for
continual fenewa.l of schoo;.ing--a qqa.l—ity devofxtly to be sought.,

As for "deschool}ng",: the ;;roper office of the present school is to
offer systemetic knowledge, 85 dlstinguished from the diffuse knowledge
one picks up“ in the course of unstructured daily life. A "deschooled"
society would still have need of systamtic’}mowledge. Where would it
‘be obtained? ‘ -

Here, as in the case of the alternative schools, we might teke advantage >
of some existing technithes and institutions. Much has been said and &ttempted
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in the way of teacher-proof materials. It is precisely tcacher-proot

materials that make a formal school unnecessary. IT we can develop them,

Let us not put them in schools, however, lLet
To

Y

let us by all meens do so.
us make use of that other universal institution;, the super-market.
‘deschool society, put teacher-proof meterials in the local A & P. Meke

mndatory school attendance a little less rigid, so that students may B

work at.home. Provide criterion-referenced evaluation materials, perhaps

in the form of the cld Dalton contracts.- Voila!
There :l.s, of conrse, & certain irony in these suggestions. Both the

g bl 6 3,
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a.ltea'nat:l.ve schools proposals and’ the deschooling proposals grow out of -

1 revolutiona.ry motives, What I have suggested--aod perhaps it should be

emphasized tha,t these suggestions are meant seriously--is tha.t ‘both of
them be 1ncorpora.tedj in a somewhat redefined public school enterprise. S

“When Andrew Cordier took over as President of Columbia University

during the Troubles in 1968, the radical students were faced with a new

kind of antagonist. Cordier had, after ali, dealt with the Russians at
their most negative. In comparison, the students were naive. He quickly

defused the movement , and 1t subsid.ed. Not withoutidiagnosis by the

students, however. The editor of the Columbia. Specta r sa.w it clearly.

"That ," he said, "he:_decapi_.tated our issues!"
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So it is, I think, with the public schools. They can be changed,

but onJy if one works with the dynamics that they respond to. If one
does,. they are likely to adapt in the future, as they have, samewhat, in

the past. They are much too entrenched to be taken by storm, but they

can be changed from the inside.
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