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ABSTRACT

"Analyzing the reasons that Mexican Americans dlop out
of school, this thesis also examined the educational and occupatlonal
‘status projections of thesé dropouts, compared to their veers still
in school. Data from 4 Texas countles--Dxmm t, Maverick, sStdarr, and
Zapata--were. gathered on 596 Mexican Amerlcan students. in 1967 and on
74 Mexican American drOpouts in 1968: The ayudy determined that a
majority of the dropouts desired and expected to complete high schooi
and go on tyg-higher &ducation, although none of tne males expected to
graduate from)college, while 20% of the females did..Almost
three-fourths of the dropouts desired intermediate jobs, w.th almost
one-third of the females, compared to 5% of the males, desiring high
level jobs. There wére substantiai differences between the dropouts!

- and +heir ia-school peers' status projections. Students had higher

-projections than dropouts, although both groups expressed lower
expectations than aspirations. The results of this research supported
Merton's contention that high Success goals are a universal pattezn
in all cultures in American society. References, appendices, and
tables clcsed the document. (Author/KM)
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ABSTRACT

Hexican.American Dropouts in the Valley--Their Reasons for Leaving
School and Their Educational and Occupational Status Projections.
(August 1971)

Shé;ry Diana Wagés, B.S., Texas Woman's University

Directed by: Dr. William P. Kuvlesky

The first objective of this thesis was to analyze the reasons
Mexican American dropouts gave for leaving school. The second
objective was to analjze the edﬁcgtional and occupational status
projections of Mexican American dropouts and to compare these results
to those of their in-school age peers. x

Data on the Mexican Anerigan youth involved 1q this study were

obtained through interviews performed in four selected counties in

7 south and southwest Texas —~- Dimmit, Maverick, Starr, and Zapata.

Information on 596 Mexican American students was gathered during
the spring of 1967. Comparsble 1nforuagion on 74 Mexican American
schicol dropouts was obtained during February of 1968.

Iﬁ Texas, the Mexican Americans have ;he highest dropout
rate than any other ethnic group, yet only one other dropout study
(Wilson, 1953) could be found involving Mexican American respondents.
It was concluded from the findings in this thesis that po;r grades
for the females and to make money for the males were the most
important reasons given by the dropouts for leaving school.

The concept that iadividuals maintain status projections
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which direct them toward future placemert at a particular level in

a number of different social structures (in this case, education

. and occupation) provided the basis for the conceptual framework

used in this thesis. A recently developed mulci-dimensional para-

digm constructed by Kuvlesky and Bealer was utilized to analyze -

the variables for this investigation, which included the three

7najor pafts of status projections: (1) aspirations; (2) expecta-

tions;.and (3) anticipatory goal deflection; In the past, research
on status projections of youth have applied only to in-school 7§uth.
Now for the first time this same conceptual scheme on status pro-
jections of youth was being applied to school dropouts.

From the findings of the analysis, it was generally concluded
that the Mexican American male and female dropouts studied were not
very simiiar in their educational status projections. A majority of

the éropouts desired and expected high school graduation or even

highei levels of education. However, their expectations were lower

than their aspirations. The girls had highér educational expecta-

“tions than the boys, with 202 of the girls expecting to be college

graduates, as compared to none of the boys expecting this level

of educational attainment. Almost half held strong intensities
for their educational aspif;tions, but a majority were not very
certain of their educational expectations, Although the boys had
lower expectations than the girls, they were more certain of their
educational expectations than were the girls. Over half of the

dropouts experienced no deflection from their educational goals,
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but when it did occur, it was, for the most part, negative.

The occupational projections of the Mexican American male and
female dropouts were-even more divergent than were their educational
projections. " Almost- three=fourths ‘of the dropouts desired inter-
nediate 1eve1 jobs, which included managerial, clerical and sales,
and skilled work. The femsles had higher oceupational aspirations
than did the males, with almost one-third of the females, as com~
pared to on1y53z_of the nales, desiring high level jobs. A majority
éxpressed strong ‘intensity for théirioceupationalsaspirations. Both'
expressed lower expect;tions than aspirntions, with over half of
the naies expecting intermediate level jobs, and over half of the
femiles expecting low level jobs, .Nome of the females desired to
be housewives, but 43% did expect.to be housewives as their highest
level of ocenpitional attainment. A majority of the dropouts were
certain of theirrexpeetations, with the females expressing stronger
certainty than the males. Over half experienced no deflection from
their occupational goals, and when it did occur, it was nostly
negative, More of the females than the males experienced negative
deflection,

There were substantial differences between the Mexican American
dropouts and their in-school age peers involving their educationsl
and occupational status projections. Differences between Mexican
American male dropouts and male students and betwe;n female dropouts
and female students were statistically significant for almost all

of the variables, The male and female students held higher

-




" educational and occupationsl aspirations than did the male and
female Aropouts. While the lar;est percent of both- groups expressed
strong intensities for their educational and occupational aspira-
tions, a greater propo:tion of the students than the dropouts ex-
pressed strong intensity for their educationa; and occupational
aspirations. Both groups expressed lower expectations tnan
sspirations. The dropouts vere more certain of,their occupational
expectations than the students, and the students were more certain
of their educational expectations than the dropouts. A majority
of both groups experienced no anticipatory goal deflection. “When
it did occur, it was mostly negative. More of the dropouts than
the students showed positive deflection from their educational
goals. However, more of the dronouts than the students showed
negative deflection from their occupationai goals. )

Finally, 1€ was concluded that the results ofétbis research
brought into question Parsons' assertion that the Spanish American
subculture is- characterized by an emphasis on ?articularistic-

Ascriptive values. On the other hand, the results supported

Merton's ccntention that high success goals are a universal pattern

in all cultures in American society. Algo, this research supported

Ginzberg and Tiedeman's thecry that youth become increasingly

realistic as they leave school and confront the world of work.

¥
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THE PROBLEM

There is wide consensus that the school dropout problem 1is
critical and is becoming more so over time (Schreiber, 1967 4-6;
Cervantes, 1966:1-10). Although approximately 40% of American
youth drop ou£ before completing higﬁ school (Schreiber, 1964:5),
the increasing severity of the problem is not due to the proportion-
al increase in the numbers of drobéuts -~ for they are actpally
declinihg r;Iative to the total populatioh - but is Aue to the in-
creasing negative consequences of the status of fdropout" itself.
The outstanding fact is that in our credential oriented society
there Qre fewer and fewer places for the dropout an;'it becomes
increasirigly clear that he has Iittle or no future (Schreiber, 1967:
6). , : — -

The general national rise in affluence has enabled increasing
numbers of pcople %o afford the luxury of extendéd formal educa-
tion for their children. At the same time, jobs have become in-
creasingly specialized and technical,‘requiring larger amounts of
formal education. The dropout h;; suddenly become a problem because,
among other reasons, the range and number of jobs requiring little
formal education has drastically declined. His predicament has
become all the more visible as more and more people use formal edu-

cation as the major path to success (Schrieber, 1967:9-10).

The citations on the following pages follow the style of
The American Sociological Review.
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. The consequences of having this negative and degrading social

label today of "dropout" is crusking on its impact on life chances.
While the stigma associated with the status labei of dropout is a
difficult enough burden to bear, those filling this position in our
society are‘moré often unémployed and, When eﬁployeé, generally face
a lack of job security and e*tremely low wages, Williard Wirtz,
former Secretary of Labor, indicated that the inability of our econ-
omy to absorb the dropout is "one of the most explosive social
problems 1§ the nag;on’s history" (Cervantes, 1966;5). &ot only is E
there a loss to the:youth who dropiouf ofsschool, in terus of
self—fqlfillmént and economics, but a}so an economic and manpower
loss to the n;tigﬁ'(Varner, 1967:49). “ ' 7 l

The burd;a:of dropout status falls doubly h;rd on those from
ethnicrminorities. This broducés double negative rank evaluation -
that makes assimilation and upward mobility truly a "dream." The
vast majority of the Mexican American ethnic minority in the south-
west, particularly in Texas, suffer this compound status disadvan-

tage. There is little question that in terms of normal socio-

.economic status indicators the Mexican Americans represent one of

the most disadvantaged minorities in our society (Rowan, 1968:38;
Heller, 1966:14-16; Anderson and Johnson, 1968:1; Moore, 1966:1).

They are the largest minority group in Texas and the southwest

- region (U.S. Bureau of the Census, 1960: Volume 1, Part 45:63,

345~347; U.S. Bureau of the Censur . 1960: Subject Reports PX (2)-

1B:2, 36-37). They had the largest population increase between
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1950-1960 (Manuel, 1965:22), a disproportionate poverty ratio

(Upham and Lever, 1965:13), low occupational achievement (Manuel,
1965-47) , and low edticat:lonal attainment (Skrabanek, 1964). Accord-
ing tc the 1960 Census, only 12.3% of the Spanish speaking population
in Texas had graduated from high school (Goff, 1966:2). While in-

creesing attention has been given to the dropout problem generally,

" almost no published data ure aveilable on Mexican American school

dropouts (Heller, 1966: 51-52).

As part of a larger project concerned wvith 1nvestigation of
status projections of law-inrome youth, 596 Mexican American sopho-
mores attending school in four south Texas counties were 1nterviewed
in 1967 (Kuvlesky, Wright, and Juarez, 1969). At that time, the
researchers were struck by the tendency of past studies on adoles-
cents' aspirations and expectations to exclude dropout age peers,
thereby limiting the scope of the generalizations that could be
drawn regarding all youth. As a result, it was decided to attempt
to include in this study of Mexican American youth, dropout age peers
of the sophomore respondents. Subsequently, in 1968, 74 Mexican
Averican teenage dropouts were interviewed in the study area. it
{s from these Mexican American students and dropouts that the data
reported here were obtained. i}

The broad objective of this thesis was to describe reasons
Mexican American school dropouts gave for leaving school and to
investigate how their orientations toward future educational and

Job sttainment compared with comparable {n-school age peers. These
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o see whether or not

findings were then compared with past research t

these Mexican American dropouts differed from other dropouts.




LA

k

REVIEW OF LITERATURE

Reasons for Leaving School

Recent interest in the dropout problem has developed in the
past decade and probably was stimulated by the late President
Kennedy's "War on Poverty" and the 1963 campaign io get dropouts
back in school. Consequently, numerous investigations have been '
acgumulated on the dropout problem (Cefvantes,_1966; Schreiber,
1967; Varner; 1967; Millér, Saleem, and Bryse, i964). :Howe;er,
most of the ;elevait empirical research has beén_aimed at des-
ctiping the background og the dfogouts,rtherage aqd grade leygls )

at which théy leaverschool,”and their reasons for leaving school.

‘Only a few studies were located which involved dropouts' orienta-

tions toward fﬁrther educational attéinmént. .What is more, relative -
to the specific concern of this paper, only one empirical study
could be found on the problem of the Mexican American dr;pouts.

In the past, many studies have been done on school dropouts,
with emphasis on reasons given by the dropouts for leaving school.
Numerous studies demonstrated that dropouts had many reasons for
leaving school; however, the most salient reasons appeared to be
financial motives and dissatisfaction with the school per se .t
(Bowman and Matthews, 1960; Murk, 1960; U.S. Bureau of Labor Statis-
tics, 1960; Bianchi, 1959; Wolfbein, 1959; Chaloupka, 1958; Segel

and Schwarm, 1957; Patterson, 1955; Moore, 1954; Snepp, 1951;

Syracuse Baord of Education, 1950; Dillion, 1949; Lanier, 1949).
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Other important factors included not being accepted by other stu-
dents, inability to see the vaiue~ofreducation, and social correlates
of low socio-economic status (including low educational attainment
of parents and family instability). One national study (U.S. Bureau
of Labor Statistics, 1960), reporting the major single keasén
students gave for dropping out of school before graduation was-dis-
safisfacfion with school, went on to explainrwhy Ehe‘reéearchéré
felt this reason was held so strong by students. They stated that
this dissatisfaction with school was dué, in part, to the fact .that
about 85% of all dropouts in this particular study were behind their
normal grade by at least one year. vGirls more often than boys gave
marriagé as a reason for dropping out, while boys ﬁore'frequenfli
indicated dgsire for a job (Bowman and Matthews, 1960; Djlliom,
1949; Van Dyke ana Hoyt, 1958; Murk, 1960; u,s; Bure;g qf Labor
Statistics, 1960; Wolfbein, 1959).

Ohly dne studyrwas found concerning Mexican Americén dropouts
and their reasons for leaving school (Wilson, 1953). The respon-
dents included in this study were 462 Spanish speaking boys and
girIéxwho had quit the public high schools prior to graduation.

The youths were from fifteen public schools in central, south and
southwest Texas (including one school in the Rio Grande Valley).
The Spanish speaking pupils were identified by names and verified.
by interviews, in the seventh grades during 1945-46 and ‘'1946-47
and were followed through the six years of secondary school, this

including the time period from 1945-52. Of the dropouts considered




in the study, approximately two-thirds were from the seventh and
eighth grades (Wilson, 1953:121).

According to Wilson's study (1953:153), two conditions were
predominate in causing Spanish speaking pupils to leave school —-
the economic condition of the family and the lack of concern for
school worh.- Aithough the economic reasons,seened to influence the
pupils to.a larger§extent, the total number of reasons given by
7dropouts about their lack of interest in school exceeded the total

number given as economic reagons (Wilson, 1953:154-155, Table 39).

Status Projections:? Conceptual Schemei

~In the past fewiyears much research hasabeen directed toward
the study of youth’s occupational and educational gtatus projectiocns
(Ruvlesky and Ohlendorf, 1967- 0h1endorf, Wages, and Kuvlesky, 1967)
However, very few investigations have been reported on the occupa-
tional and educational status projections of Mexican American youth
(Juarez, 1968; Wright, 1968) . What is more, only one study (Wilson,
1953) could be found dealing with the status projections of Mexican
American school dropouts, and comparisons vere hard to make from that
particular study because of limitations in instruments used by
Wilson.

Before going on to review the relevant research literature on

status projections, it will be useful aft this point to review the
conceptual scheme that will serve to structure this investigation.

According to Gottlieb and Ramsey (1964:145-146) , achievement




i

motivation and culturally instilled value-orientations affect
status achievement in the United States. This, in par;,‘accounts
for the considerabie amount onsociai mobility founa in the United
States. Achievement mogivatign compe}s thé“ind;vidual to exqel and
the value-orientations direct a person's beh;vior towagd parti-
cular high status goals (Bosen, 1959:48-60). The concept tﬁat
individuals maintain status prbjections which direct them téward
future placement at a particulaf level in a number of different
social strucfﬁres provides the ;asis for the conceptual fiamework
used in thisrthesis.

A status projection is defined as a mental concept that directs
a persogfs e;ergies toward a social object ﬁaving status signifi- 7
cance. Status projections are §1v1d9d into three major parts:
(1) a person or ‘persons; (2) projections; and (3) social objects
(statuses) (Kuvlesky and Bealer, 1966).

TherconCEptional scheme for sfatus projecfions may be summa-
rized as follows. The first coméonent of status projections is a
person or persons. The second component, projections, consists of
two major types -- aspirations and expectations (Kuvlesky and
Pelham, 1966: Ohlendorf, 1967), The third component, social objects
(statuses), vary in kind and in level. In relation to aspiratioms,
“goals can vary in kind and are usually described in reference to

H a particular cocial status atgribute (occupation, education, income,

residence, and so on)" (Kuvlesky and Bealer, 1966:270). These

are referred to as status areas. Within these status areas a




oy

variation can be determined along some pre-determined heirarchy
of levels of positions. Thus, an object exists at a particular
level within a specified status area such as occupation, income,
and enueation.

In summary, status projections consist of threermajor parts:

(1) aspirations; (2) expectations' and (3) anticipatory goal de-

flection, Aspirations direct the energles of a person toward place-

ment in a number of different social structures- that have status -

significanee. within aspirations, intensity of aspiration can be

determined by the relative strength of desire held for the attain-

ment of a goal (Kuvlesky and Bealer, 1966 271-272). Expectations

are defined ds the probable attainment ‘of a goal in referénce to a

* particular status area, €.fes thefeducational or qccupational level a

- person realistically expects to attain. Certainty of expeetatien is

the relative strength of a projection toward the attainment of an
expectation's social object (Kuvlesky and Bealer, 1966:273). The
condition of not having congruent aspirations and expectations is
known as anticipatory goal deflection (Kuvlesky and Ohlendorf, 1966).
It may be either positive (expectations higher than aspirations) or
negative (expectations lower than aspirations), and it may vary in

degree.

Status Projections: Review of Past Research

What little empirical data that exist on dropouts' orienta~

tions toward future educational attainment i{ndicated that most

e v




Kristjanson,

(Youmans, 1959). A national study (U.S. Bureau of Labor Statistics,

1960), indicated that the great majotity of both graduateg and drop-
outs regarded their exit from high school as the termination of their

education, rather than 8 an interruption. ' This assessment was re-

flected by their Job aspirations at tﬁe time of the interview, From

the stimulus question asked, "What kind of ‘work would you most 1like
to do?" (U.S. Bureau of Labor Statistics, 1960:53), the youth men-
tioned, with few e#gebtiots, Jobs which were already wit@in their
tetch. Both the boy‘gta&uates and dropouts usually said that they
would like to be mechanics or welders Or some other type of skilled
manual worker. The girls, both gtaduates and dropouts, wanted to be
secretaries. In one communzty, about 102 of the girl gtad-

uates and dropouts who reported any job aspirations mentioned
nursing or hospital work, Almost no one mentioned teaching. The

glamour occupations - airplane Pilot, air 1lipe hostess, or those

connected with stage, radio, or television ~~ were not mentioned,

nor were the fields of music, the graphic arts or writing (U.S.
Bureau of Labor Statistics, 1960:38-39),

The only study on Mexican American dropouts that could be
found was done by Joe H. Wilson (1953) and involved only occupational
Projections. Hig study involved 462 Spanish speaking boys and girls
who quit school. The dropouts were asked "What occupation(s) do you

prefer to follow?" and were asked to rank a 1ist of occupations,

1964) , but that most did not expect to attain thig goal )

]
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Wilson stated that "The two leading preferences (clerk and packef)‘:
correspond to the two kinds of employment in which dropouts engage.
Two percent of the group prefer occhpations requiring additional
education" (1953:172). The dropouts were asked to rate their educa-
tional preparation, at the time of interview, for the preferred
kinds of work. As abproximately one-tenth of the respondents indi-
cated deficiency in their preparation for occupational preferences,
a larg; majority considered themselves as sufficiently prepared --
80.6% (1953:174).

Three studies dealing with the occupational status projections
of Mexican American in-school youth could be found by the writer.
Defaile; findings of these three studies are presented in theses by
Juarez (1968) and Wright (1968); In summary, De Hoyos' study (1961)
of Mexican American male -high school students in Lansing, ﬁichigan,
reported that slightly more than half of the respondents had "high
levels" of occupational aspiration, while only one-twentieth had
"low levels." Their expectations were similar, the differences being
that fewer respondents reported high levels of expectations and more
reported low levels. Manuel's report (1965) on Mexican American
youth of the southwest reported that nearly equal proportions of
both sexes, about two-fifths, desired professional and managerial
jobs. Approximately half of the females desired gecretarial and
clerical jobs, while one-fourth of th; males aspired to skilled
jobs. However, their expectations were much lower than their aspira-

tions. Heller's study (1966) of Los Angeles male high school




seniors reported that a little more than one-third of th. respon-
dents aspired to professional or semi-professional occupations.
De Hoyos, Manuel, and Heller's studies were also the only three
studies on educational.projections of Mexican American in-school
youth that could be found by she writer, Detailed analysis of these
three studies are presented in the theses of Juarez (1968) and
Wright (1968). However, Manuel's study could not be used for compar-
ison becau;: he was concerned with the junior college and college
educational levels of aspirations and also, the responses were
recorded only as "yes", "no", and "not sure." De Hoyos' study had
a similar limitation to Manuel's. Although he studied aspirations
aﬁd expectations,,hisggégdy wa3 limited for comparative purposes
because of its broadly inclusive educational levels and only re-
sponses of "yes" or "mo." Only Heller's study is useful for pur-
pose; of comparison on educational projections. Heller's study
(1966) was concerned only with the expectations of Mexican American
and Anglo respondents who were high school seniors in Los Angeles
during 1955. All the Mexican American males in this study antici-
pated high school graduation, with three-fourths of them expecting
post high school levels of educational attainment, Slightly over
half (57%) expected a post high school vocational or junior college

education.

Summary of Review

In summary, the following major empirical generalizations were
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established as a result of the review of literature:

1. Reasons dropouts gave for leaving school
(a) For both the population in general and the Mexican
American population, the most salient reasons appeared
to be financial motives and dissatisfaction with
the school per se.
2, Status projections
(a) Occupational projections
(1) Graduates and dropouts wanted to engage in
semiskilled or skilled labor and most expected
this type of work.
(b) Educational projections
(1) Mest dropouts aspired to at least graduate from
high school, but most did not expect to attain
this goal.,
(2) Mexican American in-school youth expected to at
least graduate from high‘school.

After reviewing the research literature, it was apparent that
there was a lack of general, concrete knowledge about reasons
Mexican Americans gave for leaving school and their status projec-
tions and in particular, dropout-in-school comparisons. Only one
study (Wilson, 1953), could be found on Mexican American dropouts,
and that study dealt only with reasons for leaving school and occu-
pational projections; educational projections were not included in
the study. Only three studies (De Hoyos, 1961; Manuel, 1965; Heller,
1966) could be found on oecupational projections of Mexican American
in-school youth, and only one study (Heller, 1966) could be found
that was comparable for our analysis of educational projections of
in-school youth. No studies could be found comparing Mexican
American dropouts to Mexican-American.in-school youth or to other
ethnic groups. Previous studies appeared to focus on dropouts in

general, not using ethnic identity as a control factor.
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This study was apparently the first to provide comprehensive
data on Mexican American dropouts' educational and occupational
status projections. In addition, it provided data comparing Mexican

American dropouts to their in-school age peers on their educational

and occupational status projections.
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SPECIFICATION OF RESEARCH OBJECTIVES

The objectives of the analysis to be reported here were: (1)

- To report reasons Mexican American dropouts gave for leaving school

and to see how their reasons compared to other dropouts studied
previously; (2) To report the educational and occupational status.
Projections of Mexican American dropouts and to compare these with
Mexican American- in-school youth from the game area on the following
dimensions of educational and occupational status projections:
1. Aspirations
(a) Goal levels
(b) Intensity of aspirations
2, Expectations
(a) Anticipated levels
(b) Certainty of expectations
3. Anticipatory goal deflection
(a) Nature of deflection
(b) Degree of deflection
In the past, research on status projections of youth have
applied onl& to in-school youth. Now for the first time this same
conceptual scheme on status projections of youth has been applied
to school dropouts. Data on educational and occupational status
projections of Mexican American in~-school youth were already avail=-
able through the research completed by Juarez (1968) and Wright
(1968). Thus it was possible to examine the status projections of
Mexican American school dropouts and to compare their projections
to Mexican American in-school youth from the same area and of the

same ethnic group. This research is significant in that it viewed

high school dropouts (Mexican Americans) in comparison with the




larger in-school age peer population from the same social universe.
It also allowed an expansion of generalizations about status pro-

jections of youth,

16
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SOURCE AND COLLECTION OF DATA

Data on the Mexican American youth were obtained through inter-
views performed in four selected counties in south Texas. As men-
tioned previously, the data on the Mexican American in-school youth

Were reported in detail in theses by Juarez (1968: Chapter 3) and

‘Wright (1968: Chapter 3).

In the spring of 1967, data were collected from high school
sophompres in two southﬁest Texas counties and two south Texas
counties: Dimmit, Maverick, Starr, and Zapata. These countles were
selected on the basis of several criteria: a high proportion of
Mexican Americans, low levels of income as compared to the state of
Texas as a whole, a high proportion of rural residents, and a non-
metropolitan area not contiguous to a metropolitan area (Appendix
A, Table 33). Data were obtained from 596 Mexican American boys
and girls by means of collectively administered interviews in seven
participating schools. Groups of students received a twelve-page
questionnaire. After the questionnaires were distributed, the
students completed each stimulus question as it wss read aloud by
the interviewver.

To obtain a 1ist of the dropouts, the sophomores that were
interviewed as part of the spring 1967 study were asked to note on
the back of the questionnaires they had completed names and address-
es of anyone about their age living ‘: .heir local area but not

attending school. This strategy produced a list of 135 youth that

O
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was used as a starting point for the location and interviewing of
the drogout age peers within the study area.

éﬁbéequently, during the summer of 1967, a research assistant
of Mexican American descent spent several weeks locating each of |
the dropout prospects and contacting them for permisSion;t; béﬁinter-
viewed at a later date. In January of 1968, letters wer:'iegf to
each prospective respondent indicating that interviewers would
contact them. During February.of 1968, 82 school dropouts were _
interviewed by graduate students from Texas ASM University. Of the
82 youth interviewed, eight were deleted from the study because (1)
they had completed eleven or more years of school; (2) they were en-
rolled in school at the time of the interview; or (3) they were not
of Spanish American descent. Table 1 indicates that the dropouts
and the in-school youth were almost evenly proportionately distrib-

uted by county.

. The same questionnaire that was given to the sophomores in

south Texas in the spring of 1967 was given to the school dropouts

interviewed from the same area in February, 1968. It included

variables about the youth's gtatus orientations with additional |
questions about their dropout situation, Each dropout was inter-

viewed individually. The questionnaire was administered under a

wide variety of conditions, including in homes, in cars, on front |
‘porches, and on the youth's jobs. In many cases it was difficult

to maintain the kind of privacy deemed desirable for personal inter-

views without harming the rapport and perhaps losing the cooperation
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Table 1. Location and Number of Respondents Used in South Texas Study

Location Dropout . In-School

(N = 74) (N = 596)
Maverick County 352 342
Eagle Pass 30 34
Quenado ) 4 0
El Indio 1 0
Dimmit County 18 12
Carrizo Springs 7 8
Big Wells 1 0
Asherton 10 4
Zapata County 15 9
Zapata 5 9
San Ygnacio 10 0
Starr County 32 44
Rio Grande City 18 27
Salineno ' 1 0
Roma 4 12
San Isidro 5 5
' 4 0

Delmita

TOTALS 1002 1002
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of the respondent. The interviewer read each stimulus question
aloud and the respondent recorded his own answers on the question-

naire. Spelling problems were evident when the youth were asked to

write their answers to the open-ended question about the types of

occupations they desired and expecteé. Many of the girls had trouble
spelling such words as "housewife.” Some boys had trouble spelling
such words as '"welder" or "farmer." Most of the youth accepted

the interviewers into ‘their homes. In some homes the parents, parti-
cularly the mothers, would stand over their children as the youth
answered the questionnaire. Some of the parents thought the—inté;r
viewers were trying- to get their children jobs. Others suspected
the interviewers ﬁerg from Fhe school or the Welfare Department,

checking on their children.

Respondents

Coqgarison of In-School and Dropout Age Peers

The following is a brief comparison of the two study groups,
with some additional information on the dropouts pertaining to their
dropout situation, For a more detained description of the Mexican
American in-school youth, see theses by Juarez (1968:20-29), and
Wright (1968:38-44).

Most of the Mexican American youth were from relatively large
families. Over three~fourths of both study groups came from families

in which both parents were alive, living together (Appendix C, Table




e R T A S 5 e ] Sate R e . aY s o R - 3 s

21

35). Twice as many dropouts (12%) as the in-school youth (6%)
came from families in which the parents were separated or divorced.

In both study groups, thé fathers were the major money earners
in the household in over half of the cases (Appendix C, Table 36).
However, the dropouts identified 23% of the major money earpers as
brothers or sisters or other, as compared with only 16% of the in-
school youth.

The types of occupations held by the major money earners in
both study groups were fairly similarr(Appendix C, Table 37). OvéET
half of each group (64%-Dropout; 55%-In-School) was employed in
either skilled blue coliﬁr, operatives, or unskilled labor, with the
largest percent of both groups employed in unskilled labog (which
included farm laborer or laborer).i Twice as many of the majorAmoney
earners in the dropouts' families (11Z) than in the in-school youth's
families (5%) were either unemployed or were housewives. Twice as
many of the earners in the in-school group were engaged in profes-
sional or managerial occupations (172), as compared to only 8% of
the dropouts' group.

The educational attainment of the parents of both study groups
were also fairly similar (Appendix C, Table 38). A majority of
both groups had less than a high school education. None of the
dropouts' fathers were high school graduates and only three of
their mothers were. Almost 10X of the in~school youth's parents
were high school graduates. None of the dropouts' parents were

college graduates, and only 43 of the parents of the in-school youth
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were college graduates .

In summary, it can be concluded that the family backgrounds
of the dropouts and their in-school age peers were somewhat similar.
Most of the youth's parents were living and lived together. The
major money earners in the families were the fathers, holding low
level occupations, with the largest percent engaged in unskilled
lasor. Over half of the parents had less than a high school

education.

Background Information on DrOpéuts

Almost all of the Mexican American dropouts were at least 16--
years old at the time of the interview -- mean age at time of inteé*g
view was 17 i/2 years old -- and onlyrlorwere married (Appendix C;
Table 39). On the average, the respopdents indicated that they left
school at age 16 (Appendix C, Table 40) and the éighth*grade was the
last school year they completed (Appendix C, Table 41). More than
half of the respondents indicated that they had left school before

completing the ninth grade. Only a few of the dropouts had received

any type of technical training since leaving school, mostly through
the Neighborhood Youth Corps -- and the vast majority of this was
"training" for unskilled types of work (Appendix C, Tables 42 and
43).

Of particular interest in illuminating part of the problem
these youth faced in school is the fact that they spoke Spanish

more than English in the home -~ seven out of ten spoke Spanish




with their parents (Appendix C, Table 44). 1In addition, the majority
spoke at least as much Spanish as English with their friends in the

neighborhood and at work. In this regard, an important sex differ-

ence was observed: while a majority of boys spokg Spanish only
with their friends, markedly fewer girls (about one-third) indicated
this,

Direct observations made during the interview sessions with
the dropouts also helped provide some understanding of the type of
situation facing these youth, 7A1most all of them came from very
large families often crowded together in dwellings of two or three

rooms. Rarely were any reading materi;ls observable in their homes,

and very often even television sets appeared to be absent. In many

cases abject poverty was obgervable in the dilapidated nature cf the
external structure and internal furnishings of the home and in the
extremely poor clothing worn by the children. All in all, it would
be safe to conclude that almost every respondent involved here had
little or no opportunity for privacy in the home and could not have
received much in the way of financial resources from his family for

school considerations.




INDICATORS AND MEASUREMENTS

Only a small portion fo the responses contained in the ques-
tionnaire were analyzed in this thesis. The questions indicating '
ethnic membership, sex, reasons for leaving school, and educational
and occupational status projections were utilized. To facilitate
comparative analysis, the same questionnaire was given to both the
in-school youth and their dropout age peers, with additional ques-
tions given to the diopouts concerning their dropout situation.

These questions were excerpted from the questionnaire and presented
in Appendix B, and only brief descriptions of the specific indicators

and measurements are provided below.

Ethnic Membership

Ethnic membership was determined by using the responses to .four
separate questions which asked the respondent to give his name, to
indicate whether of not he was of Spanish American ancestry, to
indicate the language he used in various social situations, and to

indicace the birthplace of his parents.
Sex

Set was obtained by asking each respondent to circle on the

questionnaire the word "male" or "female."

Reasons for Leaving School

The respondents were asked to rate the degree of importance
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of involvement of several alternative reasons influencing their
decisions to leave school, The reasons provided in a forced choice
type instrument included those pertaining to the school situation per

se, those representing social pressure outside the school, and those

3

pertaining to financial motivations or marriage. In case a youth had
a relatively unique motive not covered by the alternatives, we also
provided him with the opportunity to write in other reasons as a

free response.

Aspirations

Identically worded fixed-choice stimulus questions were used
in both in-school and dropout studies to elicit responses indicating
the. educational goals of the respondent. The stimulus ~:estion used
to obtain goal responses askad the youth to indicate the eudcation he
would desire if he could have it. The responses were coded in terms
of a six-level educational hierarchy (plus "No information").

Responses .adicating occupational aspirations were elicited
through the use of an open-ended question which instructed the res-
pondent_to specify the occupation he would most desire as a lifetime
job if he were completely free to choose. The respondent was en-
couraged to be specific about the occupation he desired and to des-
7 cribe it as fully as possible. The resﬁondents' answers to this

open-ended question were classified according to the scheme which

is presented and discussed on page 28.
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Intensity

Intensity of the respondents' educational and occupational as-
plrations were indicated by a question that asked the respondents
to rank order seven status goals believed to be desired by most young
people. The educational and occupational goals were included among
alternatives. This operation p-nduced a forced self-ranked hierarchy
of importance ranging from scores of one through seven. The lower
the scoré, the stronger the intensity of aspiration indicated. For
purposes of meaningful interpretation of the findings as well as for
comparison of the findings to those found in the south Texas in-
school study, the raw scores were grouped into qualitative cagegories
of: Strong (1-2), Intermediate (3-5), and Weak (6-7). These three

caCegorfés are a modified version of another scale reported by

Leonard Reissman (1953:233-242).

Expectations

Identically worded fixed-choice stimulus questions were used
to elicit responses indicating the educational and occupational
expectations of the respondents. The question used for educational
expectation asked the respondent to indicate the education he really
expected to attain. The responses were coded in terms of a six~

level educational hierarchy (plus "No informaticn™). This question's

wording was assumed to reflect the respondent's evaluation of his

personal values, abilities, andAroial situation,
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Responses indicating occupational expectations were obtained
through the use of another open-ended question which instructed the
youth to specify the occupation he actually expects to have most of
his life. Again, the respondent was encouraged to be specific about
the occupation he anticipated, describing the job in detail 1f
necessary. The wording of this question was such that the occupation
indicated would, it was assumed, be one which reflected any personal
or social restrictions experienced by the respondent., That is, the
respondent would indicate the occupation he anticipated in view of
the "realities" of his situation. The word "lifetime" is assumed to
evoke the person's long run or ultimate occupational attainment.
Again, the respondent's answers were classified according to the

scheme which appears on page 28,

Certainty

Certainty of expectation was a-certained with a stimulus ques-
tion which instructed the respondent to indicate how certain he was
of achieving his expected education and occupation. The respondent
was to circle one of five alternatives representing varying degrees
of certainty along a Likert-type scale. The degree of certainty
ranged from very certain to very uncertain. For purposes of the
analysis to be done in this paper, tne following alternatives were
collapsed: "Very certain" and "certain,” "Uncertain" and "very un-

certain.” 'Not very certain" was left by itself,
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Anticipatory Goal Deflection

Anticipatory goal deflection was determined by comparing the
‘measure of educational goal and educational expectation and by
comparing the occuﬁbt;onal goal and occupational expectation. If
these measures differed, deflection was considered to exist. Nega-
tive deflection was judged to exist when the expectation level was
lower than the goal level; conversely, positive deflection was indi~
cated when the expectation level was observed to be higher than the
aspiration level, In addition to determining the nature of deflec-
tion, the "degree" of deflection was determined by the number of
level differences involved between goal and anticipated status.

The responses on occupational a3pirationrand expectation were
c1ass§f1éd according to a modified form of the Census scheme (Bureau
of the Census:1960). The occupational categories used are listed
in rank order as follows:

0. No information, or "Don't know"

1, FEigh professional

2. Low professional

3. Glamour

4, Owner, manager, official

5. Clerical and sales

6. Skilled

7. Operatives

8. Unskilled

9. Housewife, other
This method was chosen primarily because of its wide use (Ameen,

1968; Kuvlesky and Ohlendorf, 1966), and because it was used for

the in-schooi Mexican American youth study by Juarez (1968) and

Wright (1968). Thus this method permitted better comparison of
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findings from various studies,

The first change made in the Census scheme consisted of
dividing the classification "professional, technical and kindred'
into "high professional,” "low professional," and "glamorous." The
category "high professional" refers to those occupations usually
demanding degrees above the bachelor's, for example, doctor, lawyer,
or college professor. "Low professionai" denotes those occupations
for which the educational requirement is normally only a bachelor's
deéree, for instance, elementary school teacher. The ''glamour"
category comprises those dccupatiéns ﬁavipg a glamorous connotation:
and those which Qre sometimes associated with personal ability
rather than with achievement: exaﬁples of this type of -occupation
include entertainer, athlete, actor, and similar occupations.

A further modification of the census scheme was to collapse
the claégesi"clerical and kindred workers" and "sales workers" into
the one category "clerical and sales" because of the low frequency
of responses involved; this modification is justified also because
of the similar nature of the occupations in these categories. Like~

wise, the "farm owner and manager" responses were included in the

managerial category because few respondents indicated an aspiration

(N=4) or an expectation (N=3) for this type of job. Another change

was to include the responses pertaining to enlisted military and
law enforcement jobs in the classification of "operatives and kin-

dred" rather than placing such responses in "craftsmen" and "opera-

tives," respectively, as does the Census. Additional advantages
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to using the nine~level modified scheme are that it permits noting
differences among relatively high-level goals which would other-
wise be missed, and secondly, the finer distinctions made between
categories allows detecting anticipatory deflection among high goal

and expectation levels.

Data Processing and Statistical Procedures

Responses to the questions outlined above were coded and trans-
ferred to Fortran coding forms and then puﬁched onto IBM cards. The
forms and cards were iﬁdependently verified. A random check of forms
and cards disclosed an error rate of less thanrlz for each item.

The data were stat;atically analyzed by means of Chi-square tests
using a‘confidencé level of .05. Facilities of the Texas ASM Univer-
sity Data Processing Center were utilized to obtain frequency and

percentage distribution tables and Chi-square tests to be used in

the analyéia of the data.
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FINDINGS: REASONS MEXICAN AMERICAN SCHOOL DROPOUTS GAVE

FOR LEAVING SCHOOL

Poor grades and to make money were the two most important
reasons given by Mexican American dropouts for leaving school (Table
2). Among school related reasons, problems with teachers, poor
grades and a lack of appreciation for subject matter were given
importance by substantial numbers of the respondents., Relative to
the financial category, making money and a concern about having good
enough clothes or money for school were also indicated by substantial
proportions of the youth, Few youth indicated social pressure from
inside or outside the school, such as teachers or parents, as being
important in their decision, and few indicated that they left school
because they wanted to get married.

Statistically significant differences were found between the
male and female dropouts in only two of the categories -- grades and
money. Over half of the males stated that they dropped out of school
to make money, while half of the females stated they dropped out of
school berause of poor grades. Numerous studies noted that dropouts
gave many reasons for leaving school; however, the most salient
reasons appeared to be financial motives and dissatisfaction with
the school per se (Bowman and Matthews, 1960; Murk, 1960). The
Mexican American dropouts in this study gave the same reasons for

leaving school as the dropout population in general, with their

number one reason being poor grades and their number two reason being




.

32

T9AST G0°* I8 IWeDFIFUBFS &

1€ Le 8¢ suoseax 13Yi0
(43 %1 It pefazewm 398 o)
92 12 0¢ .-~. DPFP sjuapnis Iayjo jeym op 03
Astom 10 say3zoTd ySnous pood saey 3I,upid
¥y ' 1€ 1$ v Kauouw dsuwos aew OF
t3woy/Te FouruUTy
Y € S 3gnb 03 aw pajuem SPUITAF LK
€ € € 3gnb 03 =wm pajuem asyjzow LR
6 6 1 3ynb 03 sw pajuem asuzel Ay
:Tooyds jo apFsIno aanssaad [eydo0§
ST ST ST am 3FT I, UPFP SIUIPNIS I3Yl0
S € L 2ARIT 03
2w pTo3l I0T9Sunod Tooydos xo Tedpourad oyl
1% 9¢ vy asn pinod 1 Suyryjfue Sujureay I useyp ,
*TS 89 6€ saopead xo0od pey
28¢ 29¢ Z1e 81ayoeal yiya Buote 323 3 ,upTnon
:pajerax Tooyds
(7L=N) (SE=N) (6€-N)
Te301 aTewdyd STeH

souejaodul yony A0 SWOS
Suyjeoypul a3ejuadaagd

suoseyy

Tooyds SujAea] 103 suoseay jo aduelzaodwuy jo sSujiey ,s8Inodoig UBdTIMY URITXIN °T ITqel

IC

Q

E

Aruitoxt provided by Eic:




T

33

to make money. Only one study was found concerning Mexican American
dropouts' reasons for leaving school, (Wilson, 1953). Wilson found
that two conditions were predominate in causing Spanish-speaking
pupils to leave school -- the economic condition of the family and
the lack of concern for school work. Wilson's respondents were
Mexican American youth from central, south, and southwest Texas who
had quit school before high school graduation. The time pe;iod of
Wilson's study was from 1945-52. Thus, the present study done on the
Mexican American droéouts in ;outh and southwest Texas in 1968 showed
that over one and ac‘half decades had passed without apparent change

in reasons Mexican American youth gave for leaving school.
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FINDINGS: STATUS PROJECTIONS OF MEXICAN AMERICAN SCHOOL DROPOUTS

Educational Status

Aspirations

One-fifth of the dropouts desired never to return to school,
almost half of the dropouts desired to graduate from high school, and
one-third desired additional training beyond high school as their
highest level of educational attainment (Table 3). No statistically
significant differences were found between the male and female drop-
outs concerning their educational aspirations. Although a majority
of the males and females were ages 17, 18, and 19 at the time of the
interview, perhaps the boys felt more reluctant about returning to
school due to the fact that there would be so much difference between
the dropout boys' ages and the ages of their in-school age peers.

Over three-fourths of the dropouts expfesseﬁhzidesire to return
to school. This finding points out that their aspirations were high,
when it is considered that these were young people who had dropped
out of school and by merely being labeled "dropouts' were having a
hard time getting back into school, both financially and emotionally.
Emotionally, these youth were having trouble returning to school, for
many of these dropouts were several years older than their in-school
age peers and they felt out of place or embarrassed if they returned
to school.

Almost half of the dropouts expressed a strong desire for their
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Table 3. Educational Aspirations of Mexican American School Dropouts

Educational Level . Male Female Total
-(N=39) (N=35) (N=74)

Never go to school again or

quit high school 282 122 202
High school graduate 41 51 46
High school graduate plus

additional training 13 23 18
College graduate 18 14 16
No information* 0 0 0

TOTALS 100% 100% 100%

% "No Information" not included in Chi~-square tabulations.

X = 4,22 D.F. = 3 .20<P< .30




.. - P B i SR % . - - L
ek danl oo i Zata ot > KAt A s E b LA MAC TG b BEICESMRANIO, = e 20a2)

iy

36

educational goals, and nearly one-third expressed an intermediate

desire for their goals (Table 4). Although not statistically signi-
ficant, the females had sogeyhat higher educational aspirations than
the males, with more of th;i}emales desiring high school graduation
or additfonal training beyond high school, and the females expressed

stronger intensity for their educational aspirations than did the

males.

Expectations

In general, almost three-fourths oé the dropouts expected
either to never go to schooi again,-or to complete high school as
their highest level of educational attainment (Table 5). Slightly
over one-fourth of the dropouts expectedftraining or scﬁooling ;eyond
high school., Statistically significant sex differences were ob-
served: almost twice as many ﬁoys as giils expected never tof;o to
school again, Also, while one-fifth of the girls expected to be
college graduates, none of the boys expected to graduate from
college.

There were some major differences in the dropouts' expectations
as compared to their aspirations. Almost one-third of the dropouts
expected never to return to school, as compared to only one-fifth
desiring this. Also, almost twice as many dropouts desired than
expected college graduation, This 1is accounted for by the fact thgt
while one~fifth of the females expected to graduate from college,

none of the males expected this,




School Dropouts

Table 4, Intensity of Educational Aspirations of Mexican American

Intensity

Male
(N=39)

Female Total
(N=35) (N=74)

Strong
Intermediate
Veak

No ;nformation*

387

31

26
5

482 43%
35 32
17 22

0 3

TOTALS

1002

100% 100%

* "No information" not included in Chi-square tabulations.

xz = 1,07

D.F. = 2

«50¢ P <,70
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Table 5.

Educational Expectations of Mexican American School
Dropouts

Educational Level

Male Female Total
(N=39) (N=35) (N=74)
Never go to school again or
quit high school 412 172 302
High scliool graduate 33 49 41
- High school graduate plus
additional training 23 14 19
College graduate 0 20 g
No information* 3 0 1
TOTALS 1002

1002

* "No information” not included in Chi-square tabulatioms.

xz = 13,11

.001<P<.01

D'r. - 3
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The females maintained higher educational exnectations than did
the males. Fewer girls expected never to return to school, more
girls expected to gréduate from high school, and more girls expected
to graduate from college. The only change from aspirations to
expectations was that while slightly over one-fifth of the females
and only a little over one~tenth of the males desired additional
training beyond high school, the educational level was reversed in
expectations, More mala2s than females expected additional training
beyond high school. However, in the final analysis, the females
maintained higher educational aspirationg'hgd expectations ‘and ex-
pressed stronger intensity for their aspirzfions than did the males.

Only one-third of the youth expressed strong ;ertainty of
their educational expectations, with a majorityrof the dropouts
expr;ssing some uncertainty about attaining their éducational ex-
péctations (Table 6). Stétistically significant sex ~.fferences
were noted between the dropouts. Almost half of the males, as
compared to only one-fifth of the females, w- 2 cerfain of their
educational expectations. Thus, while the males were expecting low-
er levels of educational a;tainnent than the females, the boys felt
more certain of attaining their expectations than the females. The
girls were expressing higher educational aspirations, stronger inten-
sity for their aspirations, and higher expectations than the boys,
yet the girls expressed strong uncertainty of attaining their edu=-
cational expectations. Perhaps the females felt blocked from attain-

ing their educational expectations due to such factors as srx,
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Table 6. Certainty of Educational Expectations of Mexican American

School Dropouts

Certainty Male

TOTALS 100%

Female Total

(N=39) (N=35) : (N=74)

Certain 46% 20% 34%
Not very certain 38 68 53
Uncertain 13 12 12
No information* 3 0 1

100% 1002

* "No information" not included in Chi-square tabulations.

2

x = 6,93 D.F, = 2

02¢P<,05
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finances, their families, or job discrimination. i erhaps the males
had worked more in the labor market than the females and by their
work experiences, the males had a more realistic view of the type of

education they needed or wanted to compete for a job.

Anticipatory Goal Deflection

Anticipatory deflection is an individual measure, arrived at
by comparing’the individual's aspiration with his expectation. Over
half bf the Hexiéan American dropouts did not experience anticipatory
goal deflection (Table 7), meaning that their aspirations and expec-
tations were thersame. When goalzdeflection did occur, it ﬁas, éor
the most-part, néizzive for both sexes, meaniﬂg that their edvzation-
al expec;ations were lbwer fhan their educational aspirations. No
statistically significant differences were f?und between the sexes,
The deflection of the dropouts was usually within one or two degrees,

positive or negative (Table 8).

Occupational Status

Agpirationé

Because there were only 79 dropouts used in this study, the
Chi-square test could not be utilized on the distribution depicted
in Table 9, using the original nine categories of jobs to describe
their occupational aspirations. Thus, the following is a brief des-

cription of the findings.
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Table 7. Anticipatory Deflection from Educational Aspirations of
Mexican American School Dropouts

Nature of Deflection Male Female Total

(N=39) (N=35) - (N=74)
None 59% ’ - 602 59%
Positive ' 12 17 15
Negative 29 ’ 23 26
No information* B 0o 0 0

TOTALS : 1002 1007 100% &

L.

* "No information" not included in Chi-square. tabulations.

x2 = 0.44 D.F. = 2 ,70< P < .80
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Table 8. Nature and Degree of Anticipatory Deflection from Educa-
tional Aspirations of Mexican American School Dropouts

Nature and Degree of Male Female Total
Deflection (N=39) (N=35) (N=74)
None 592 60% 59%
Positive
+1 10 8 10
+2 2 0 1
+3 0 9 4
+4 0 0 0
+5 0 0 0
Negative
-1 11 9 10
-2 0 9 4
-3 5 5 5
-4 8 0 4
~5 S 0 3
No information 0 0 0

TOTALS 1002 1002 1002

-
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Table 9. Occupational Aspirations of Mexican American School
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Dropouts
Occupational Level Male Female Total
(N=39) (N=35) (N=74)
High professional 02 0% 174
Low professional 5 26 15
Glamour 0 3 1
Managerial 10 0 6
Clerical & sales 5 43 23
Skilled ) 66 17 44
Operatives 3 0 1
Unskilled 11 11 10
" Housewife 0 0 0

No information 0 0 0

TOTALS 1002 1002 10Q2

3
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The largest percentage of the dropouts, almost half, desired
skilled jobs, with the second largest percentage, over one-fifth,
desiring clerical and sales work. This 1is accounted for by the fact
that while a majority of the males desired skilled work, almost

hqlf of the girls desired clerical and sales work. None of the drop-
outs desired high professional jobs, and only 15X desired

low professional jobs; five times as many girls as boys desired

these types of jobs. An equal proportion of boys and girls desired
anskilled work. None of the girls indicated a desire to be house-
wives..

In order to more adequately describe the levels of occupations
desifed-by the Meg}can American dropouts, the original nine occupa-
tional categoriesiézre collapsed into three broader levels, as shown
in Table 10. According to some researchers in the field of occupa-
tions, the resulting three goai levels -~ high, intermediate, and
low — are more meaningful than the often used two-class occupational
categories such as blue collar and white collar (Kuvlesky and
Ohlendorf, 1966). Also, by this collapsing, Chi-square test could
be utilized to determine if male-female differences exist deyond
chance consideration.

Almost three-fourths of the youth had intermediate occupational
goals, wvhile the remaining one-fourth had either high or low level
occupational goals. Statistically significant differences were
found between the males and females. Six times as many females as

males had high occupational goals. A greater proportion of the




Table 10. Occupational Aspirationms, Using High, Intermediate, and
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Low Level Categories* of Mexican American School Dropouts

Occupational Level Male Female Total
(N=39) (N=35) (N=74)
High 5% 29% 162
Intermediate 82 60 72
Low 13 11 12
No information®* 0 0 0
TOTALS 1002 100% 1002

&

% High - High Professional, Low Professional and Glamour
Intermediate - Managerial, Clerical & Sales, and Skilled
Low - Operatives, Unskilled, and Housewife

*% "No information” not included in Chi-square tabulations.

2 = 7.55 D.F. = 2 L02<P < .05
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males than the females had intermediate goal levels, which included
managerial, clerical and sales, and skilled work.

Over half of the Mexican American dropouts indicated a strong
desire for their occupational goals (Table 11), Only one-third of
the dropouts indicated an intermediate desire and less than one~
tenth indicated a weak desire for their occupational goals. There

were no statistically significant sex -differences.

Expectations

Again, because there were only 79 dropouts used in the study,
the Chi-square test could not be utilized on Table 12 using the nine
categories of jobs to describe their occupational expectations.

Thus below 1s a simple description of the findings.

Ohe-third of the youth expected skilled jobs and almost half
expected unskflled work or to be housewives, None expected high
professional work and only 6% expecfed low professional work.

While over half of the males expected skilled work, slightly
less than half of the females expected to be housewives. In con-
trast, whiie 112 of the females expected low professional jobs,
none of the males expected this.

The females tended to expect wider ranges of jobs than the
males, with their choices scattered among low professional, clerical
and sales, unskilled and housewife. The males' choices clustered

around skilled, operatives, and unskilled type jobs,
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Table 11. Intensity of Occupational Aspirations of Mexican American
School Dropouts

- e a4 P S !
.

Intensity Male Female Total
(N=39) (N=35) (N=74)

Strong 592 S7% 58%
Intermediate 33 37 35
Weak 6 6 6
No information¥* 2 0 1

' ®
TOTALS 100% 100% 100%

% "o information" not jncluded in Chi-square tabulations.

.95¢ P <.98

<2 = 0,08 T DR, = 2
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Occupational Expectations of Mexican American School

Dropouts

Occupational Level | Male Female Total
(N=39) (N=35) (N=74)
High professional 0z 0z 0%
Low professional 0 11 6
Glamour 0 3 1 .
Managerial 8 0 4
Clerical & sales 5 23 13
Skilled 54 3 30
Operatives 10 0 6
Unskilled 23 17 20
Housewife 0 43 20
No information 0 0 0

TOTALS

1002 100 100%

R AR
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As was done with occupational aspirations, the Mexican American
dropouts' occupational eéxpectations were collapsed into three broad
occupational levels —- high, intermediate, and low (Table 13). Only
72 of the youth had high expectations, while nearly half expected
intermediate and nearly half expected low level occupations,

There were statistically significant differences between the
males and females concerning their occupational expcctations, A
majority of the males expected intermediate level jobs, while a
majority of the females expected low level jobs. Fourteen percent

of the females as compared to none fo the males expected high level

‘%

Jobs. Overall, thé males tended to have higher occupational ex-
pectations than the females. Thus, while the females expressed
higher aspitatiﬁns, the males expressed higher expectations.

A majority of the youth felt cettain that they would attain
their occupational expectations (Table 14). Aboﬁt éne-thitd said
that they were not very certain, and slightly over one-tenth ex-
pressed strong uncertainty about their expected jobs.

Statistically significant digfetgﬁces existed between the
sexes, One~-fifth more of. the females than the males were certain
of theitroccupational expectations. Eight times as many males as
females were uncertain of their occupational expectations, Although
the boys showed higher occupational expectations than the girls,
the ‘boys expressed stronger uncertai;ty about attaining their
expectations. Perhaps this was due to the fact that the boys had

been in the labor market more than girls and they knew more
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Table 13. Occupational Expectations, Using High, Intermediate, and
Low Level Categories* of Mexican American School Dropouts

.

Male Female Total
(N=39) (N=35) (N=74)
! -

High 0% 14% 7%
Intermediate 67 26 47
Low 33 60 46
No information¥#* 7 0 0 0
*  TOTALS ) 1002 1002 1002

* High - High Professiona, Low Professional, and Glamour
Intermediate - Managerial, Clérical & Sales, and Skilled
Low - Operatives, Unskilled, and Housewife

k% "No 1nformation"‘not'1nc1uded in Cﬁi—square tabulations.

x2 = 14,98 D.F. = 2 P < .001
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Table 14. Certainty of Occupational Expectations of Mexican

American School Dropouts 5

Certainty Male Female Total
(N=39) (N=35) (N=74)

Certain 432 63% 52%
Not very certain 31 31 31
Uncertain 23 3 14
No information#* 3 3 3

TOTALS 1002 100% 100%

% "No information" not included in Chi-square tabulationms.

2
x

= 6,87 D.,F, = 2 02<P <.05
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§ ‘ realistically what kinds of jobs they could attain.

% Anticipatory Goal Deflection

Anticipatory deflection is an individual measure, arrived at
by comparing the individual's aspiration with his expectation.
Table 15cshows that over ‘half of the’ Mexican American dropouts ex-
perienced no anticipatory deflection, meaning that over half of the

youth studied expected to obtain their occupational goals. The -

other half of the youth did Experience anticipatory goal deflection;

B A

and a major‘Lyiof this deflection was fégative. Less than one-
. tenth experienced positive deflection. =
Statistically significant differences were observed between
- the males and females. Twice as many males as females experienced
no deflectior, threo times§as rany males as females experienced E

i ,positive deflection, and three times as many females as males ex-

) pe,ienced negative deflection.

Thus, while the females were expressing higher occupational’

aspirations than the males and they were even expressing a fairly

strong desire for their occupational goals, their occupational ex-
pectations were lower than the males, and they were very certain of
their low occupational expectations,
The degree of deflection of Mexican American dropouts from 1
their occupational goals was quite varied (Table 16). Positive
deflection involved only one-or two degrees of deflection, but

negative deflection ranged from one to seven degrees of deflection,




Table 15. Anticipatory Deflectio'n“frmp Occupational Aspirations
of Mexicran Ameyican School Dropouts

Nature >f Deflecf:ion : Maie 7 Female Total
: i (¥=39) (v=35) (N=74)

 None T e 3 |53z
Positive o ‘ S L -3 a 7
Ne;atiﬁe | : ) 23 - 60 - 40_ 5
No information* . o - 0 - - 0 ’ 0

TOTALS ©100% - 100%

* "No information" not included in Chi-squ;re tabulations,

x? = 10.76 " D.F. =2 .001< P <.Q1
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Table 16, Nature and Degree of Anticipatory Deflection from Occupa-
tional Aspirations of Mexican American School Dropouts

. Natur; and Degree

Male : Female - Total A .
of Deflection (N=39) : (N=35) . {N=74) o
None T67% 37% 53%
Positive z
+1 8 -3 6 ) =
+o 2 0 1 -
+3 0 0 0 i
+4 0 0 0
+5 0 0 0 :
Negative : ¥
-1 3 2 3 ]
-2 10 0. 5 :
-3 0 22 11 .
-4 5 17 11
- 3 0 1
-6 2 "5 4
-7 0 14 5
No information 0 0 0
TOTALS 100% 1002 1002
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with over one-fifth experiencing three or four degrees of negative
deflection.

Over one-third of the females, as compared to only 5% of the
males, showed negative deflection three to four degrees. Fourteen
percent of the females showed negative deflection of seven degrees,
as compared to none of the males. Thus again this brings out the
fact that tﬁe females' occupationdl levels varied from high to low

and covered moré categories than the males.

Summary of Findings on Educationgl and Occupational Projectioﬁs ofi

Mexican Aw~rican School Dropouzs

Summarized findings reported in Table 17 show that statis-

_ tically significant differences were found between male and female

dropouts for the variables of educational expectations; occupational .

~ aspirations and expectations, certainty of educational and occupa-

tional expectations, and anticipatory deflection from océupatiohal
goals. Ffom the findings of the analyéis reported here, it .can be

generally concluded that the male and female Mexican American drop- .

outs studied were not very similar in their educational and occu-
pational projections. épecific conclusions drawn are as follows:

1. Aspirations

(a) There were no statistically eignificant differences
between the Mexican American male and female drop-
outs concerning their educational aspirations. Over
half of the dropouts desired to return and graduate
from high school, and slightly over one-third desired
additional training or schooling beyond high school.

(b) Statistical significant differences existed between
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Table 17. Description of the Educational and Occupational Status
Projection Relationships and Summary of Chi-Square
Significance for Mexican American Male and Female

Dropouts
Table ’ Dimension P at Nature of Male-Female
.05% Differences

13 Educational Asp. NS None
20 Occupational Asp. S Females higher than males
14 Intensity of NS None

Educational Asp. -
21 Intensity of . NS None

Occupational Asp.
15 Eddcational Exp. S Females higher than males
23 Occupational Exp. S Males higher than females
16 * Certainty of ] Males greater than females

- Educational Exp. :

24 Zertainty of s " Females greater than males

¢occupational Exp.
17 Articipatory Deflection NS None

from Educational Goals
25 Anticipatory Deflection ] Males greater than females

from Occup. Goals

*Chi-square test for sex differences among Mexican American
dropouts.
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the males and females concerning their occupational
aspirations. Almost three-fourths of the dropouts
desired intermediate level jobs, such as managerial,
clerical and sales, and skilled work. .

(c) The dropouts expressed stronger intensity for their
occupational goals than they did for their educational
goals,

2, Expectations

(a) The females had higher educational expectations than
the males, while the males maintained higher occupa-
tional expectations than the females.

(b) The males expressed stronger certainty for their
educational expectations than the females, and the
females expressed stronger certainty for their
occupational expectations than the males.

(c) The dropouts expressed stronger certainty about
attaining their occupational expectations than about
attaining their educational expectations.

3. Anticipatory goal deflection

(a) Over half of each group experienced no deflection

- from their educational and occupational goals, and
when it did occur, it was, for the most part,
negative. '

~(b) More of the dropouts showed negative deflection from

their occupational goals than from their educational
goals : :

(c) More females than males experienced negative deflec~
tion from their occupational goals.

What little empirical data that exists on dropouts' projections
tovard future educational attainment indicated that most dropouts
aspired to at least graduate from high school (Sharp and Kristjanson,
1964), but that most did not expect to attain this goal (Youmans,
1959). The present study showed that over half of the Mexican
American dropouts desired and expected to return to high school and
graduate, with a substantial proportion of the dropouts desiring and -

expecting additional training or education beyond high school.. This-

1s perhaps explained by the fact that some of these Mexican American
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dropouts had bcen in the labor market since dropping out of school,
and they saw, perhaps more realistically than the students, what
types of jobs were available and what type of education they would
need to attain the jobs they desired.

? The only other study on Mexican American dropouts that could
be found was done by Wilson (1953), and it involved only occupation-
al projections. Wilson asked the dropouts to check from a 1list of

occupations the occupation they preferred to follow. Wi;son's study .

]

PR

revealed that the two leading preferences wgsg‘cleik and packer.

ERR IS ¢

Most of the dropouts in thercurrent study desired clerical and

e

sales work or skilled work, and most expected skilled work, un-
skilled work or to be housewives. If "preference” in ?glson’s study

geant aspirations, then his dropouts and the dropouts in thé present

study vere quite similar in their occupational aspirations. ;




FINDINGS: DROPOUT AND IN-SCHOOL AGE PEERS COMPARED ON

THEIR STATUS PROJECTIONS

Educational Status

Aspirations

There -were substantial statistically significant differences
between the Mexican American dropouts and their in-school age
peers (Table 18). The students had higher educational aspirations
than did the dropouts, for over half of the students desired to be
college graduates, while almost half of the dropouts desired high
scﬁool graduation as their highest level of educational attainment.
One~fifth of the dropouts desired neverrto return to school again,
aégggypared to less than 1% of ;he students desiring to quit school.
Tﬂzjonly category in which the dropouts and students were similar
were their desire for additional training beyond high school.
Twenty-eight percent of the students as coméared to 18% of the drop-
outs desired additional training beyond high school

There were also statistically significant differences observed
between the male dropouts and students and between the female
dropouts an& students. Over half of the male students desired
college graduation, while over half of the dropouts desired either
to never to return to school again or high school graduation. Half

of the female students desired college graduation, while over half

of the dropouts desired high school graduation as their highest
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level of educational attainment.

In expressing intensity of desire for their educational aspira-
tions, statistically significant differences were found between the
dropouts and the students (Table 19). Over three-fourths of the

students as compared to less than half of the dropouts held strong

intensity for their educational aspirations., The females held

slightly stronger intensity for their educational aspirations than

. did the males. Thus, the students expressed higher educational

aspirations than did the dropouts, and the students expressed

stronger intensity for their aspirations than did the dropouts.

Expectations

The students held higher educational expectations than did the
dropouts, As shown 1ﬂ Table 20, there were statistically gignifi—
cant sexrdifferences bet;eenrthe dropouts and the students. Almost
one-third of the dropouts, as compared to less than 12 of the
sfudents, expected never to go to school again or tn quit high
school. The dropouts' expectations clustered around either never
returning to school or high school graduation, whereas the students'
expectations were scattered among high school graduation, high
school graduation plus additional training, and college graduation.

Differences were noted between the educational aspirations
and expectations of the dropouts and the students. Twenty percent
of the dropouts desired and 302 expected never to return to school.

In contrast less than 1X of the students desired or expected to
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quit school. There were no great changes in the percentage of
each group desiring and expecting additional training beyond high
school. While over 16% of the dropouts desired to be college .
graduates, only 9% expected this. And while over half of the
students desired to be college graduates, only 38% expected this.

As a whole, there were statistically significant differences

petween the dropouts and the students concemning certainty of their

educational expectations (Tab1e721). while only one-third of the 1
dropouts were very certain of their educational expectations, half ;
of the students stated that they were very certain of their educa- o

tional expectations. About the same proportion of both groups ex- 7 .-

AR
N

pressed some uncertainty about their educational expectations.
Of interest to note 1s that while the highest educational level the
male dropouts expected was additional training beyond high school,

they were still very uncertain that they would attain their

L

expectations.

Anticipatory Goal Deflection

Looking at the respondents as a whole, there were no statis-
tically significant differences between the dropouts and the students i
concerning anticipatory goal deflection (Table 22). Over half of
both groups showed no anticipatory goal deflection, When deflection
did occur, it was mostly negative. A larger percent of the dropouts
than the students showed positive deflection, and a larger percent

of the students than the dropouts showed negative deflection.
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There were statist{cally significant differences between the
female dropouts and students. Over three times as many female
dropouts as female students expressed positive deflection.

Deflection usually fell within one, two, or three degrees
(Table 23). The female dropouts showed positive deflection for one
and three degrees, while the female students showed positive defl:c-
tion for one degree. The male dropouts showed more negativé deflec~

tio: of four and five degrees than did the male stuﬁents.

Occupational Status

Aspirations

In looking at the nine categories of jobs (Table 24), it is
apparent fhat therstudents held higher occupational aspir;tions
than did the dropouts. A majority of both the mals and female
students expressed a desire for the high occupational categories,
while only 15% of the dropouts fell into theserca§egor1es.‘ Almost
three-fourths of the dropouts desired clérical and sales work or
.skilled work, with over half of the male 4ropouts desiring skilled
work and almost half of the female dropouts desiring clerical and
sales work. Only one-thigd of the students desired clerical and
sales work or skilled work. Ten percent of the dropouts as compared
to only 2% of the studenté desired -unskilled work. It is intere;t-
ing to nbie tﬁat while n..ae of the dropouts desired to be house-

wives,GZZ of the female students did desire to be housewives as
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their highest level of occupational attainment.

In order to more fully describe the levels of occupations
desired by the Mexican American youth, the original nine occupa-
tional categories were collapsed into three borad levels, as shown
in Table 25. Over half of the students, as compared to almost one-
fourth of the dropouts, had high occupational goals. One-third
of the students, but almost three-fourths of the dropouts had int;r-
mediate occuﬁatibnal goals. Slightly over one-tenth of the dropouts,
but less than one-twentieth of the students, desired low occupational
level jobs. Thus, the students had much higher occupational aspira-
tions than did the dropouts.

There vere statis;ically significant differences between the
male dropouts and the male students. While over three-fourths of
the male dropouts held intermediate occupational goals, slightly
over half of the students held high occupational goals. Only 5%
of the male dropouts had high. occupational goals.

There were statistically significant differences between the
female dropouts and the female students, with the differences being
not as great ;a was for the males. Over half of the female studencs
desired high le;el jobs, as compared to ouly one-third of the female
dropouts, Over half of the dropouts, as compared to slightly over
one-third of the students, desired intermediate level jobs.

Bcth the female dropouts and female students showed higher

occupatinnal aspirations than did the males. A larger percent of

the females held high level occupational goals, whereas more of the
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males held intermediate goal levels.
A majority of both groups expressed strong intensity for their

occupational aspirations (Table 26). However, a larger percent of

_the students than the dropouts expressed a strong intensity for

their occupational aspirations; Over one-third of the dropouts, as
compared to over one-fourth of the students, expressed an inter-

r_} -
mediate intensity for their occupational goals. Twice as many

dropouts as students expressed a weak desire for their occupational

aspirations.

Expectations

The occupational expectations were lower for both study groups,

"

yet the students still maintained higher occupational expectations
than did the dropouts (Table 27). The gtudents' expeétations ranged
over the entire scale, vhile the dropouts' expectations were more
concentrated. Almost half of the dropouts expected clerical and
sales work or skilled worl-, and almost half expected unskilled
work or to be housewives. The students' expectations concentrated
in the low professional jobs, clerical and sales work, and skilled
work.

One-thivd of the students, as compared to only 6% of the
dropouts, held expectations for professional type jobs., As with
aspiraticns, those respondents expecting lovw rrofessional jobs ‘

were a substantially greater proportion than those expecting high

professional jobs. None of the dropouts desired or expected high
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" high professional jobs. While the number of students expecting

low professional jobs was less than those desiring low professional
jobs, the change was not as great as was for the dropouts. Almost
three times as many dropouts desired than expected low professional
jobs. While 40% of the dropouts expected unskilled work or to be
housewives, only 9% of the students expected this. Only 10% of the
dropouts desired unskilled work, but 20% of the dropouts expected
to be doing unskilled work. None of the dropouts desired to be
housewives, but 20 % did expect to be housewives.

As was done with occupational{aspirations, the Mexican Ameri-
cans' occupational expectioné were collrpsed into three borad occu-~
pationalllevels -- high, intermediate, and low (Tabie 28). Five

times as many students as dropouts expected high level jobs. The

76

same proportion of dropouts and students expected 1ntermediate level

jobs. And nearly half of the dropouts, as compared to only slightly

over one—tenth of the students expected low level jobs. These
findings are accounted for by the following facts. - Thirty percent
of the studonts, ag compared to only 6% of thelﬁropouts, expected
low professiounal jobs. About the same proportion of the dropouts
and stud-nts exoected clerical and sales work. vhile almost half
of the dropouts expected unskilled work or to be housewives, only
9% of the students expected this.

There were statistically significant differences betwzen the
dropouts and the studente. Over one-third cf the students, as

compared to les: than one~tenth of the dropouts expected high level
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d jobs. A larger proportion of the dropouts than the students expected
intermediate and low level jobs,

While the occupational expectations were quite similar for
the male and female students in all three levels; there was much
divergence between the male and female dropouts. Over one-tenth of
the female dropouts, as compared to none of the male dropouts,
expected high level jobs. Twice as many male dropouts as female
dropouts expected intermediate level jobs. And twice as many female
dropouts as male dropouts expected low levei jobs, Thus the male
dropouts held higher occupational expectations than did the female
dropouts. |

Iﬂ looking st the certainty the Mexican American respondents
- held for their occupational expectations (Table 29), it was found

that there existed statistically significant differences between

the dropouts and the students, Over half of the dropouts as

»

compared to anlittle over one~-third of the students statgd strongly
that they were certain that they would attain their occupational
expectations. In contrast, over half of the students,. as compared
to less than one-third of the dropouts said that they were not very ’
certain 9f their occupational expectations.

There were statistically significant sex differences between
the male dropouts and male students, and between the female
dropouts and female s:udents. The male dropouts showed a inght1§

stronger certainty for their occupational expectations than did

the male students. Over twice 4s many female dropouts as female
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students expressed strong certainty that they would atiain their
occupational expectations.

While the students were fairly similar in expressing certainty
about attaining their occupational expectations, the dropouts showed
much divergence, as there were statistically significant differences
between the male and female dropouts. Over half of the female drop-
outs, as compared to less than half of the male dropouts, expressed
strong certainty /that they would attain their occupational expecta-
tions. While over one-fifth of the male dropouts expressed strong
uncertainty about attaining their occupational expectations, only
3% of the female -dropouts said this,

Thus, the dropouts held strorger certainty about attaining
their occupational expectations than did the students, with over
half of the female dropouts expressing strong certainty for their
occupational expectations. Perhaps this isvbesc explained by the
fact that the dropouts had been in the labor market for a while after
dropping out of school. They may have had a better understanding of
what type of work they were qualified to do, knowing their limita-
tions of being high school dropouts. Many of the studenﬁs perhaps
had not held jobs yet, and %us their expactations were quite nigh,
yet they were not certain of their occupational expectations, for
they did not know what all was requir:ci to gain the job they

expected.

Anticipatory Goal Deflection
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There were no statistically significant differences between
the dropouts and the students as a whole‘(Table 30). Over half of
both groups showed no anticipitory deflection from their occupational
goals. Almo;t the same proportion of the dropouts and the students-
showed positive deflection. Forty percent of the dtopouts as
compared to only 29% of the students, showed negative delfeetion.

The male dropouts and male stngnts were somewhat similar in
their antieipatory goal -deflection from their oceupational goals,
with no statistically significant differenees noted between them.
Over half of each group showed negative deflection.

The female dropouts and femalerstudents showed statistically
significant Hifferenees between their anticipatory deflection from-
their occupational goals. Almost twice as many students as dropouts
showed no deflection. Twice as many dropouts as students showed
negative deflection.

Over half of each group showed no deflection from their occu-
pa}ional goals: When deflection did occur, it was, for the most
part, negative. Negative deflection oceurred more for the dropouts
than it did for the students, with the female dropouts showing the
most negative deflection. This is accounted for by the fact that
while none of the female dropouts desired to be housewives, almost
half of tne.female dropouts did expect to be housewives.

Over half of each group experienced no anticipatory deflection

from their occupational goals. Positive deflection occurred for

less than 10% of the total population for both students and dropouts.
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Fositive aefléction fell within one or two degrees for the dropouts,
but ‘ranged frohm one to- fﬁe degrees for the students (Table 31).

A larger proportion of Fﬁe dropouts than the students: ex-
perienced negative deflection. ﬁggalive deflection fangéd from one
to seven degrees for both groups, with the largest’ amount ofrnega-*
tive deflection concentrating around three or four degrees for both
study groups.

Thetpogitiyevdefleét;on for the'm;lg dropouts ganged from
one to two degrees. The male students' positive deflection ranged
from one to five’&egrees, ;ith,the most being one degree of positive '
deflection.!

The female dropouts and female students' anticipatory deflec-
tion from their occupational goals ranged from one tgeseven degrees
of negativé deflection, with ﬁegative deflection concentrating
around three and four degrees for both groups. More of the female
dropouts than the female students deflected negatively seven
degrees from their occupational goals. ;

Thus while .over half ‘of each group showed no anticipatory
deflection from their occupat;onal goals, almost half of the drop-
outs._as compared to over one-fourth of the students experienced
negative deflection. The female dropéuts experienced more degrees

of negative deflection than any of the other respondents.

Summary and Conclusion of the Mexican American Dropout and In-~

Schocl Age Peers' Educational and Occugational Status Projections
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Table 32 presents a summ;ry of Chi-square significance and

k . Mexican American'dtopouts ;nd student status projettion relation-~ -

i¥ ) ships. The findings of the analysis point out the conclusion that

' there were substantial differences between the Mexican American ’ .

- dropouts and their in-school age-peers involving¥their educational

.and occupational status projections. Differences between Mexican

=

American male dropouts and male‘students and between female

dropouts and female students were statistiéally'significent and only
a few similarities were observed. Specific conclusions dravm are-
" as follows:

1. Educational and“Occupational Aspirations N -

(a) The students held higher educationdl’ and occupational .
-aspirations than did the dropouts-

(b) While the students were similar in their educational
and occupational aspira*ions, the dropouts were
divergent: the female dropouts maintained higher
educational and occupational aspirations than did
the male dropouts,

(c) While the largest percent of both groups expressed
strong intensities for their educational and occupa=
tional aspirations, a greater proportion of the
students than the dropouts expressed strong intensity
for their educational and occupational aspirations.

(d) The students were similar in their intensities for
their educational and occupational aspirations, but
the dropouts showed more divergence: a slightly
larger percent of the male dropouts expressed strong
intensities for their occupational aspirations, and
a larger percent of the female dropouts than the male
dropouts expressed a strong intensity for their

3 educational aspirations.

2. Educational and Occupational Expectations
(a) The students held higher educational and occupational
expectations than did the dropouts.
(b) While the students held similar educational and
occupational expectations, the dropouts showed
divergent expectations: the male dropouts held
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Table 32, Description of the Educational and Occupational Status
- Projection Relationships and Summary of Chi-Square
Significance for Mexican American Dropouts .and Their

In-School Age Peers

Table Dimension

Male . ) Female
’ P at ‘Nature P at Nature
05%  of .05%  of
A . Differences Differences
28 Educational Asp. S Students higher §  Students higher
: than dropouts than dropouts
13 Occupational Asp. S Students higher S Students higher *
than dropouts than dropouts
.29 Intm:lti of § Students higher §  Students higher
Educational Asp. than dropouts than dropouts
36 Intensity of NS None NS None
‘Occupational Asp. ’ :
30  Educstional Exp. S Students higher §  Students higher
. than dropouts than dropouts
k| } Occupational Exps S Students higher S Students higher
than dropouts than dropouts
31  Certaiaty of NS None S  Students higher
Educational Exp. than dropouts
~ 39 Certainty of S Dropouts higher S  Dropouts higher
Occupational Exp, than students than students
32 Mticipatory Defl, NS None s Dropouts higher
from Ed, Goals than students
40 Mticipatory Defl. NS None ] Students higher

from Occup. Goals

than dropouts

dropouts and their in-school age peers.

#Chi~-square test for sex differences among Mexican American




ERRR]

——

oA e,
PO P S Vo SPP I S SRR P P O O SC-SPO Stry

87

higher educational expectations than did the
female dropouts, and a majority of the male dropouts
held intermediate job level expectations, as
compared to a majority -of the female dropouts
expecting low level jobs.
(c) The male students held-higher certainty for their
. educational expectations than did the male -dropouts
and the samé was trué for the female students and
female dropouts.
(d) - The female dropouts held stronger certainty for their
occupational expectations than did the female
_students.,

3. Anticipatory Goal Deflection )

- (a)  Mexican American male dropouts experienced antici-
patory deflection from their educational aspirations
more frequently than did thé male- students; however,_
‘not as much deflection occurred between the dropouts
and students from their occupational aspirations.

(b)

flection more frequently than the femgle students
for both educational and occupational aspirations.

‘(c) Most of .the deflection which occurred among all
youth studied was negative,

(d) More of the dropouts experienced positive deflection -
from their educational goals, but more of the male
dropouts than the male students deflected positively
from occupational aspirations, and more of the-
female students than the female dropouts deflected
positively from their occupational- aspirations,

(e) The dropouts and students usually deflected within
one or two degrees from their educational aspira-
tions, but deflected from one to four dcgrees from
their occupational aspirations, with the female
dropouts showing the most negative deflection
of three or four degrees.

Noiitudies could be found comparing Mexican American dropouts
to their in-school age peers on theit educational and occupational
status projections. Thus, a major contribution of this thesis was
to add to the body of knowledge an understanding of how dropouts
differ from their in-school age peers concerning their educational

and occupational status projections.
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IMPLICATIONS -

Theory

In the initial statement én status projections it was stated
that achievement motivation compels the individual to excell and the

value-orientations direct a person's behavior ;owa}d partiéular

_ high status goals (Rosen, 1959:48-60).. Although both concepts are

vital inr;hg study of status projections, it is with value-orienta-
tions that this study is most‘conceg;eq. _The: emphasis on value-
orientations is dug to the value~orientations' importance in dis-
tinguishing cultures and the discriminate tre;ds;thai chafactetize
them. (Parsona and Shils, 1954:412).

According to Parsons and Shils,ra value-orientation is a

"generai;zed and organized cogcepti;n influencing behavior of nature,

of man's place in it, of man's relation to man, and of the desiéab;e%

. and thenon-desirable as they may relate to man-environment and 1nte§-

huﬁan relations" (Parsons and Shils, 1954:411). Cultural patterns
are defined by what Parsons terms pattern varigbles. The pattern
variables are dichtomous alternatives of action from which a person
must choose before any situation will have a conclusive meaning.
According to Pa;:cnc, there are five pattemn variables: (1) Affec-
tivity vs. Affective-neutrality, (2) Self-orientation vs, Collec-
tiiriCy-orientation, (3) Universalism vs. Particularism, (4) Ascrop-
tion vs. Achievement, and (5) Specificity vs. Diffuseness (Parsons

and Shils, 1954:76-79), The combinations of pattern variables of
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Universalistic-Achievement and Particularistic-Ascriptive, according A

to Parsons, are principle types of social structures. In light of

this belief, Parsons maintains that the Spanish American is charac-

terized by thg Particularistic-Ascriptive combination of pattern

variaples (Parsons, 1951:199). This paftern has as itsrprimary
‘concern the expre;si§e interests and is less concerned with the
opportunity to shépe the situation through achievement (Nall, 1962:

- 28-41).

Another theoretical perspective direétly relevant to the
research problem is Robert -K. Merton's proposition that inculcation
;f high suécess goalsrqf Qariou; kindéiconstitute a patterned char;c-
teristic tﬂa£ cuts across subcultural differentiation in our society

(1951:132-133). The majority of extensive past research on status

aspirations offers support for this contention (Ohlendorf, 1967:87;

Obordo, 1968:76; Ameen, 1968:75; Juarez, 1968; and Wright, 1968).

While most of this research indicates that significant differences

in level of status aspirations exist between significantly differ-

entiated ségments of the society, the same date appear to offer

strong evidence that all types of youth generally maintain high

—r

goals. Ohlendorf (1967:78), Ameen (1968:70), and Pelham (1968:150~-

151) find that lower class youth have high levels of educatiocnal

and occupational aspirations and expectations.

Although this research was concerned only with the status

projections of one ethnic group —— the Mexican American school

dropouts -~ its findings can be related to the proposition of




whether or not Mexican American you;h have high or low status pro- _
jections than other youth. Parsons asserts that the Spanish Ameri-
can subculture is ch;;acterized Sy a P;rticularistic-Ascriptive
.value configuration (Parsons, 1951:199),7mean1ng’that the_Mexican

7 American’jouth woﬁld have lower educationaliand occupational p;o-
jections than comparable Anglo youth. Whilé the data does not
provide a direct test of Parsons' proposition, -the study brings
into question the particular inference pertaining to low educatioﬁal
and occupational projections of MexicaneAhericag youth. In general,
the Mexican American dropouts desired and expected high educational
and ;ccufational leéels, although the levels wer; not quite as high
as for the Mexican American students.

The results on educational and occupational aspirations,
while bringing into question the validity of Parsons' assertion
about Spanish Americans, provide support for Merton's contention
that implantation of high success goals exists as a general pattemn
among differentiated segments of American society (1951:132-133).
Thus this research also supports the contention that lower class
youth have high levels of educational and occupational aspirations
and expectations (Ohlendorf, 1967:78; Ameen, 1968:70; Pelham, 1968:
150-151; Obordo, 1968:76; Juarez, 1968; and'Wright, 1968).

Ginzberg (1952) and Tiedeman (1961), in their theories on
vocational development, state that youth become increasingly
realistic as they leave school and confront the world of work. The

results of this study on Mexican American dropouts have some very




- important implications which substantuate the above theory. The

Mexican American dropouts nad lower occupational projections than
did the students. Over half of the students desired high level
jobs, which included high professional, low professional and glamour
joﬁs, and slightly over only one-thirh of the ;tudents expected high
leﬁel jobs. In contfast; almost:thtée-égnrths of the dropouts
desiréed, and almost half expected, intermediatetlevel jobs, which
included managerial, clerical and sales, and skilled work. The
same percentage of dropouts and stud:nts. (47%) expected intermediate
level jobs. Twelve percent of the dropouts,”as compared to only 5%
of the studenﬁs, had low level occupational asﬁirations, which
included bperatives, unskilled and housewife. In contrast, almoét
half of the dropouts, as compared to only 13% of the ;tudents ex—
pected low level jobs. “his high percentage of dropouts expecting
low level jobs is accounted for by the fact that while none of the
female dropouts desired to h; housewives, 43% of the female dropouts,
as compared to only 102 of the female students,{expected to be
ho#sewives.

Thus the findings seem to substantuate that the dropouts more
realistically see what plece they will take in the labor market than
do the students, For many of the dropouts had already been working
before they participated in this study, and it is assumed that'they
used their work experiences to help them decide on their educational
and occupational projections, especially their expectations. Over

half of the male dropouts expected skilled work, and almost half of
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the female dropoute expected to be housewives, The dropouts ex-
pressed stronger certainty about their occupational expectations

than did the students.

Although mucn research in -the past had focused on dro;outssand'-'
their problems, only Wilson's study (1953) could be found dealiag
with Hexican American dropouts. Previous studies appear to focus } {f%
on dropouts in general, not 08148 ethnic identity as a control factor. |
This study appears to be the most recent study on Mexican American

dropouts in the past eighteen years, More research needs to be done

- -

on Hexican American dropouts in -other parts of the southwest and

even other parts of the United States, especially northeastern United
States, where many of the Mexican American youth migrate with their
families to do field work.

This study also dealt withrthe educational aid occupational
status projections of Mexican American dropont;. Only kilson s‘stﬁdy
(1953) could be found dealiag with status projections of Mexican
American youth, and his study dealt only with the occupational pro- .
jections. Thus, this study is apparently the first to deal with the
educational and occupational projections of Mexican American dropouts,
in terms of a multi-dimensional framework for analysis,

A few studies have compared beican American youth to other
ethnic groups concerning their educational and occupational projec-

tions, but this study is the first study known by the author that
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compares tl.e educational and occupational status projections of
Mexican American dropouts to their in-school age peers. Thus, more
research is needed in this area so that comparative analysis can be
done.

A longitudinal study of the Mexican American dropouts 1s anoth-
er area of needed research. Longitudinal analysis would be useful
to investigate such areas as changes in educational and occupational
projections; attainment of goals and expectations and effects of such
attainment, and the relationggzh of work experience torprojections.
More research in the future needs to be designed to be more of an
analytical nature than a descriptive nature.

In order to ascertain what educational and occupational attain-
ments the dropouts had attained, the questionnaire could ha&e in-
cluded a question conc;rning what job, if any, they were holding at
the time of tﬁe interview. Thus a comparison of what they were
actually doing could have been compared to what they desired and
expected.

Although suggestions have been made by Juarez (1968) and
Wright (1968) to change and improve the conceptual scheme used in
this analysis, the author used the same conceptual scheme in order
to make this study more comparable to the studies done by Juarez and
Wright on the Mexican American students. More research is needed to
improve the five dimensional concej:ual scheme, using suggestions

by .Juarez and Wright.
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F licy

Fin: 1 irom this thésis have implications for policy-making
and social action., The findings pointed out that a majority of the
dropouts left school because of poor grades and to make money. They
had little p;essure from inside or outsid; the schools tg leave
school. Thus, perhaps thegschools need to ;ake changes in their
curriculum in order to make the subjects_df interest to -the students. .

This study showed that the dropouts spoke more Spanish than
“nglish in their homes, and the majority spoke at least ;s much
Spanish as English w}th their friends in the neighborhood and at
work.i Thus, perhaps tgese d}opodts are having trouble understagding:
English and since.all the -courses are taught in English, this would
be a definite ;raéback for the dropouts in trying to master their
course york. Special classes, in addition to regualr English class;
es, could be held to give extended training in the reading and writ-
ing of the Englishrlanguage.

Almost all of the dropouts came from poverty-stricken families.
Large families were crowded together into small houses, the children
were poorly clothed, and- little reading materials were found in the
homes. Almost every respondent involved in the study had little or
no opportunity for privacy in the home and could not have received
much in the way of financial resources from his family for school
considerations, ”

None of the dropouts' fathers had graduated from high school,

and only 4% of the dropouts' mothers were high school graduates.
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The dropouts stated that they received little or no pressure from
their parents to quit school., If anything, it might be assumed that
the parents encouraged their children to return to school. A majority
of the dropouts desired and expressed to return to school.

Many of the dropouts came from families in which the fathers
engaged in unskilled work, usually farm labor or labor. Many of the
families moved witi: the crops, many migrated as far north as Michigan
to work in the fields. Many of the Mexican American youth traveled
with their families to help work in the fields. Thus, these youth
have had to quit school in order to follow the crops. Mény of the
youth and their families returned to the Valley sometime during the
year and the youthrtried to get in some schooling, but it was usually
not enough to keep up with their In—-school age peers.

Perhaps the school could accomodéte therstudents by having
classes to fit the schedule fo the migrant qorkers. In some of the
aorthern states where there is a heavy inflow of migrant workers, the
public schools have worked out a system wh2reby ‘classes are held for
the children from 4 P.M. tu 7 P.M., thus allowing the children to
work in the fields most of the day. Only the basic courses of read-
ing, writing and arithmetic are taught, but at least the_children are
encouraged to get a basic education that would allow them to grad-
uate from high school. For most jobs today require a high school
diploma as an entrance ticket. The public schools in the southern

states need to adjust their schooling system to meet more of the

needs of these migrant children, and these special evening classes
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might be one way.

Over half of the dropouts stated that they ieft school to make
money. These dropouts came from very poor families and it is usually
up to the older children to help make a living for their families.
Most of the fathers were ;ngaged in unskilled work, and it took all
the people working in the family to get even a minimum amount of
money into the household. These dropouts were either leaving school
to find jobs in their own hometowns, or they were traveling with ‘
their parents to make money in the fields. None of the schools stu&-
ied had any type of Distributive Education program, in which the
students go to school half a day and then work half a day for pay.
Thus, if more of the Mexican American yohth were given a chance to
take the D. E. type school program, they could complete their high
school education, earn money for the family, and learn.a skill at- the
same time. Also, the city merchants need to be encouraged to hire
these youth for part-time jobs,fgbta during school and during the
suﬁmer months.

Almost one-fifth of the dtogzuts desired and expected addition-
al training beyond high school. Also, about one-fifth of the Mexican
American students desired und expected additional training beyond
high school. Thus these Mexican American youth were strongly ex-
pressing a need for more technical schools that they might attend
after high school. Many of the technical schools, such as Texas
State Technilogical Institute in Waco, Amarillo, Sweetwater, and

Harlingen are located in the more urbanized areas, thus making it
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more difficult for the rural youth to gain access to such facilities.

.If more of these technical schools were located centrally among rural

regions, then the rural youth would have an opportunity to gain post

high school training. Thus they could improve their status in so-

ciety as well as help make contributions to society.
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APPENDIX B

EXCERPTS FROM RESEARCH INSTRUMENT USED IN THE
SOUTH TEXAS STUDY OF MEXICAN AMERICAN SCHOOL

DROPOUTS AND THEIR IN-SCHOOL AGE PEERS

Sex (Circle one number) : 1 Male 2 Female

kkk

-

What is your race? (Circle one number):

1 White 2 Negro " 3 Oriental 4 Indian 5 Other

fedkk

If you were completely free to choose any job, what would you
desire most as a lifetime job? (In. answering this cuestion give
an exact job. For example, do not say "work -on the railroad"
but tell us what railroad job you would 1like to have.) Write
your answer in the box below,

ANSWER:

fedkk

(A) Sometimes we are not alvays able to do what we want most.
What kind of job do you really expect to have most of your
l1ife? (Write your answer in the box below. Please give
an exact job.)

ANSWER:

(B) How certain are you that this is the job you will have
most of your life? (Circle one number):

. I am: 1 2 3 4 5
Very Certain Not Very Uncertain Very
Certain Certain Uncertain

hkk

If you could have as much schooling as you desired, which of the

e e S el
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following. wculd you do? (Circle only one number):

1. Quit school right now, (Never go to school again --
for. dropouts)

2. Complete high school,

3. Complete a business, commercial, electronics, or some

other technical program after finishing high school. T coos

4, Graduate from a junior college (2 years).

5. Graduate from a college or university.

6. Complete additional studies after graduating from a
college or university,

kk&k

(A) What do you real 1y expect to do about your education?
) (Circle only one number): .

1. Quit school tightsnowg (Never go to school again —-
" for dropouts) ) ' ' -
2. Complete high school., :
3. Complete a business, commercial, electronics or some
other- technical program after finishing high school.
4. Graduate from a junior college (2 years),”
5. Graduate from a college or university.
6. Complete additional studies after graduating from a
college or university,. :

(B) How certain are you that you will really achieve the educa-
tion you expect? : .

Iam: __ 1 2 3 . 4 5
Very Certain Not Very Uncertain Very
- Certain Certain Uncertain
*hk

Listed below are a number of things that most young people look
forward to. Rank them in order of their importance to you, For
the one you think is most important put a number 1 in front of
it; for the next most important one put a number 2; and so on
until you have a different number (from 1 to 7) for each one.
Read over-the entire 1ist before answering the question.

To have lots of free time to do what I want.
To get all the education I want most.

To earn as much money as 1 can.

s e
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To get the job I want most.,

To 1ive in the kind of place I like best.

To have the kind of house,‘car, furniture, and other
things like this I want.

To get married and raise a family,

CHECK YOUR ANSWERS. You should have used each number from’i“to

7 only one time and you should have a number
in each blank space. ’

hkk

Are you of Spanish American ancestry? (Circle one number,)

1 Yes 2 No
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APPENDIX C
SUPPLEMENTARY TABLES
Table 34. Location and Number of Respondents Used in South Texas
Study

Location Dropout In-School
No. % No. %
Maverick County 2€ 35 204 34
Eagle Pass 22 30 204 34
Quemado / 3 4 0 0
El Indi 1 1 0 0
Dimmit County 13 18 73 12
Carrizo Springs 5 7 51 8
Big Wells 1 1 0 0
Asherton 7 10 22 4
Zapata County 11 15 54 9
Zapata 4 5 54 9
San Ygnacio 7 10 0 0
Starr County 24 32 265 44
Rio Grande City 13 18 162 27
Salineno 1 1 0 0
Roma 3 4 73 12
San Isidro 4 5 30 5
Delmita 3 4 0 0

’ TOTALS 74 100% 596 100%
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Table 35. Marital Status of Parents of Mexican American Respondents

E

Marital Status Dropout In~School
Both alive, living

together 55 74 494 83
Both alive, separated

or divorced 9 12 34 6
One or both parents

not living 10 14 66 11
No information 0 0 2 0

TOTALS 74 100% 596 1002
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Table 36, Identity of Major Money Earner in Mexican American
Respondents' Households

Identity Dropout In~-School

No. % ) No. %
Father 44 59 451 76
Mother 6 8 47 8
hrother or sister 10 14 44 7
Other 14 19 52 9
No Information 0 0 2 0

TOTALS 74 100% 596 1002
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‘Table 37. Occupation of Major Money Earner in Mexican American
Respondents' Households
Occupation Dropout In~-School
No. )4 No. Z
Professional & managerial
(other than farm) 6 8 101 17
Farm or ranch owner 5 7 33 6
Clerical & sales 5 7 56 9
Skilled blue collar 10 13 94 16
Operatives 14 19;7 66 11 {“‘“
Unskilled labor % 32 168 28
Unemployed, housewife,
don't know 8 11 31 5
No information 2 3 47 8
TOTALS 74 100% 596 1002
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Table 38. Educational Attainment of Parents of Mexican American
Respondents
Educational Level Dropout In-School
Father Mother Father Mother
No. Y4 No. % No. ‘% No. %
Did not go to school 8 11 13 18 79 13 46 8
Less than high school 45 61 41 55 265 45 325 - 55
High school graduate 0 0 3 4 SO 9 61 10
Vocational school
after high school
graduation 0 0 o0 12 2 18 3
Some college 0 0 0o 0 146 2 13- 2
College gradua’e 0 0 o o0 26 4 17 3
Don't know. ‘ 18 - 24 14 19 139 23 192 17
No information 3 4 3 4 11 2 14 2
TOTALS 74 1007 74 100z 596 100% 596 100%
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Table 39, Age of Mexican American Dropouts at Time of Interview

Age Male Female
No. 4 No., %
Age 13 or less 0 0
Age 14 1 3
Age 15 3 8
Age 16 6 15
Age 17 12 3%
Age 18 8 20
Age 19 ' 8 20
Age 20 or more 1 3

TOTALS 39 100%
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Table 40, Age at which Mexican American Dropouts Quit School

Age Male Female
No. % No. %
13 years or less 2 5 1 3
14 years 7 18 6 17
15 years 6 15 2 6
16 years PR 11 28 7 20
17 years -~ : 10 26 12 34

18 years . 3 8 7 20

TOTALS 39 1002 35 1007
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Table 41. Highest School Grade Completed by Mexican American

Dropouts

Grade Male Female

No. y4 No. %
Sixth Grade or less 10 25 3 9
Seventh Grade 4 10 7 20
Eighth Grade 9 23 6 17
Ninth Grade 15 39 10 28
Tenth Grade 1 3 9 26

- TOTALS 39 100 % 35 100 2




Table 42. Technical Training Programs Experienced by Mexican
American Dropouts Since Leaving School

Type Male Female

. No. 4 No. %
None 28 72 26 74
With Job Corps 1 3 2 6
With Neighborhood

Youth Corps 3 7 7 20
With other organizations

or bussinesses 6 15 0 0
No information 1 3 0 0

TOTALS 39 1002 35 1002
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Table 43. Type of Job Training Experienced by Mexican American
Dropouts Since Leaving School ’

Type Female
No. A No. A
No technical training 28 72 26 74
Laborer 4 10 9 26
Skilled trade, craft,
or work 5 13 0 0
Machine operator 1 3 0 0
No information 1 2 0 0
TOTALS 39 100 % 35 1002
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NAME: Sherry Diane Wages

DATE OF BIRTH: August 20, 1945  PLACE OF BIRTH: Bryan, Texas

PARENTS" NAME: Arnold R. Dittfurth
‘Angelina Dittfurth

PERMANENT ADDRESS: 1020 Foster Street
College Station, Texas 77840

EDUCATIONAL -BACKGROUND:

Texas Woman's University, June 1967--B.S. in Sociology with
a minor in Psychology

HONORARY AND PROFESSIONAL SOCIETIES: Alpha Kapéa Delta
Gamma Sigma Delta

132

Senior Honor Woman, 1966-1967,

Texas Woman's University
American Sociological
Association

Southwestern Social Science
Association
Texas Public Employees
Association
American Association of
University Women )

RECORD OF EMPLOYMENT:

February 1970-Present: Public Welfare Worker I, State
Department of Public Welfare

June 1967-January 1970: Research Assistant, Department of
Sociology and Anthropology,
Texas A&M University

September 1965-May 1967: Student Assistant, Texas Woman's
University

TYPIST: The typist for this thesis was Mrs, Ruth Cedillo.




