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- A study was conductad to explore.the goala,
attltudes, perceptions, and other characteristics of community.

. college vocational-technical students in four age intervals (three of
~-which would-be considered adult). Data were gathered at college

entrance (with the Career Plannrng Profile) , again after one term at.
the school (with the In-Program Follow-Up Questionnaire), and finally
after most had graduated or-were graduating. The sample totaled 7,933
_students. For comparison, the sample was split into four age groups:
-19 or less, 20-24, 25-39, and 40 and over. Differences in means and .
percentages were analyzed. The examination of total group differences
was compléted in an earlier study, so the purpose of this amalysis
was to relate the overall differences between the groups found
earlier to differences between the sexes at each age level. The age
levels clearly differed in various measures of developed ability,

) _w1th,older students typically having lower scores. But consistent

declines in. ability with age on all variables were found only for
women. -0Older studénts typically earned higher grades than younger

. students, grades higher than their test scores would indicate. .The

trend for self-reported high school grades was just the opposite of
that for college grades..For both high school and college grades,
women had higher averages than men at all age levels.. Expected sex
differences were found on interests and vocational plans. (KM)
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DIFFERENCES IN CHARACTERISTICS AND OUTLOOKS OF MEN AND WOMEN

- - *  COLLEGE STUDENTS AT. VARIOUS AGE LEVELs!

i - . ° Gary R. Hanson Oscar T. Lenning -
The American College Testing Program

*

Older students make up an increasing portion of college student populations,
especially at 2-year community colleges with their emphasis on community

service and continuing education. A majority of these students attend classes

*

part time, usually in the evening after a full day at a job. Many, however, are

fuil-time students. Reasons for attending college at a later stage in life include

the following: job obsolescence require retraining, desire for job advancement,

=

company requirement for upgrading skills, more fullness of life and enjoyment,
developing leisure time skills, a need for stimulating activities, etc.

°  Older students generally have received less attention from college
c.ouns,elors,and other personnel than ﬁave youth. Somé possible reasons are
that these students tend to earn much bett r grades than yourger students even
though their coilege entrance test scores are much lower, and they thus appear

not to' need much academic counseling (Paraskevopoulos and Robinson, 1969,
ACT, 1973); they are more mature; and— in the past there have been far fewer of
" them on campus than other students. The research literature has generally

7 ignored them, also. There are people, however, who believe that adult students

may have a5 many needs as other students, in spite of their acknowledged
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maturity; because‘ they have been away}rom an academic environment so much
longer than the typical students, and because it becomes more diff‘icult to
adjust to chang; a‘s one gets older.

Befo:; colleées can effectively help adult students, they must understand

the students and. their needs. However, althouéh some studies - have described

adult students (Chapman, 1959; Droege, Crambert, and Henkin, 1963; Hiltunen,

* 1965) while others have compared adult students as a group to typical college

studenté (_Ferguéon, l:966; J;hnstone and Rivera, l9§9; Swinb;xrne, 1970), it
may be that adult students ;t differen} age l;vels have distinct needs also.* Such
a conte;tion is supported by z;. study (ACT, 1972) which examined ACT score and
high scixbol grade differences at four typ}s of coﬁeges for four.age levels.
Definite differences were found among the!four age levels. Therefore%?the
purpose’of this study was to eiplo}e the goals, attitudes, perceptions, and other
charactéristicé for college students in four different age intervalg. Students

in three of those intervals cé.n lc;gically be considered adult students. It should
be emphasizeti here that not only ar-e these students at different age levels, but
these are sﬁdents in community college vocational technical programs, another
neglected area in the research literature. ‘Of course, such a specialized
population means that the study does not l;ave direct applicability to the adult
p0pulation in the arts and scie;ice :;b,rea, and this must be a consideration in inter-
preting and applying the data. Data were gathered at college entrance, again

after one term at the school, and finally after graduation.

The Sample and Procedures

In the fall of 1970, the newly developed ACT Career Planning Profile was

—




and goals. Another instrument in the ACT Career Planning Progranr: is the

4

administered to a norming sample of 17,137 vocational-technical students
who had just entered 100 postsecondary institutions throughout the country,

The Career Planning Profile is a guidance-oriented instrument for collecting

~and interpreting information relevant to career planning for students and to

administrative planning for institutions. 2 It consists of an interest i -ventory
with eight scales, eight é{fferent ability scales covefilig a variety of skill
areas, and a student information ‘section which gathers informatioa on back-

ground, nonacademic competencies, self-estimates, work orientation indices,

=
"

environmental learning experienc'es, high school_ grade information, preferences,

-
-

-

In-Program Follow-Up Questionnaire, which is giveh after the student's first

=

term in school. It gathers information on student grédés, changes in student
goals, and reactions to the sé?i’o‘c;l"s programs, -services, and facilities.

A total of 7,933 of the studg;xts completing the Cafeer Planning Profile
insti:um;nt also completed tl.ie In%Program Follow-Up Questionnaire xafter -
one term of ehrou;;n; plus a short questionnaire and address collection
instrument (nine items plus their curr?nt and permanent mailing address) in
the spring of 1972 af;:er‘mc;st of them had graduated or were graduating. These
are the stude_nts.'who c;mstituted the sample for this study.

Fﬁr comparison purfosés, the sample was split info the following four

age groups: 19 or less, 20-14, 25-39, and 40 and over. The first group had

4,959 students (2,676 men and 2, 283 women), the second group 1,579 students

For more detailed information about the content of the Carecer Planning
Proftte instrument, see pages 13-17 of Handbook for the Career Planning

Progr;m, 1972 edition (Iowa City, Iowa: The American College Testing
Program, 1972). - )




SN

[T

(1,166 men and 413 women), 'the third group 974 students (559 men and- 415

E *

*

- women), and the fourth group 421 students (182 men and 239 women).

- —

Becauée of the number of variables involved plus

* ., ~
= O

was an exploratory

- .

the fact that this

study, the decision was made to "eyeball'* differences

[ +

in means and percentages rather than conduct stagiétical tests, -

=
- - -

Means and stahdard deviations were_computed for the scale-score

£
x

’ * - I's
data (interests, abilities, .and grades). Percentage distributions were

=

computed for the rémaining data, most of which were responses to Likert-type

"_items. A'total of 12

—— *

3 varjables were examineci in the study.

The’exami’natiou of total-group differences was completed in an earlier
- . \ *

-

-

studﬁ 3 The purpose of the present study was “o relate the overall differences

o

between groups found earlier to differences between the sexes at each age level.

=

*

,3Gary R. Hanson and Oscar T. Lenning, ''Differential Characteristics and
Outlooks of College Students at Various Age Levels: Implications for Counseling
Adult Students, "' (paper presented at the symposium ''50, 000 Potential and Growing:
The Assessment of Adult Students," a program at the annual convention of the
American College Personnel Association, Cleveland, Ohio, April, 1973.)




7 Results
Means and standard deviations for the eight ability scales Mechanical

Skills,‘ Non-verbal Reasoning, Clerical Skills, Nurr;erical Computation,i

P

- Mathematical Reasoning, Space Relations and Readgng Skills-are shown in

L Tabie 1. Sever:l interesting trends are evident by age and sex. For example,

* - « » = ¥ - *

no consistent decline by age was found for men on Mechanical Skills, “.lerical

Skitlls, and Reading Skills, although a slight decline was found for Mathematical

. ] 7 'Réasoning andzspa‘cre Relations. For w&men, however, a consistent decline

Y T *

in abilities was found for Mechanical Skills, Non-verbal Reasoning, Clerical

*

Slﬁlls, Numerical EIomputation, Mathematical Reasoning and Spa.cech_elations.

-
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A smaller (though consistent) decline was found for. reading skills. For all age
groups, men typically had higher means for the Mechanical Skills and Math-
ematical Reasoniﬁg ability measures, while the first three age groups of women

-

had higher means onthe Reading Skills, Clerical Skills, and Non-verbal Iieasoning

" ability measures. A reverse in that finding was found for the women in the 40 year
old and older (40 +) age group. In terms of the decline of ability with a:ge a

consistent overall decline in the ability measures was found for women but not

3 ~ for the men,
Means and standard deviations for the eight interest scales (Scientific,
Health, Artistic, Social Service, Business Contact, Business Detail, Trades,

i
and Technology) are shown in Table 2. No consistent trends across age levels were

found in this data. The expected sex differences in the interest measures were
found, with men obtaining higher means at every age level on the Scientific,
Tradea, and Technoloéy scales and the women obtaining higher means on the

Health, Artistic, and Social Service scales. Differences were smallest between

-
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sexes for the Business Contact and Business Detail scales.

| Means and standard deviations for high school grades and first-term
porst-secondary grades (vocational GPA, general studies GPA, and overall
GPA) are shown in Table 3. The high school grades were self-reported
whaile the college grades came from student records at the post-seconda.ry
mstitutions. As found in other similar studies, ermales typically had higher

grade point averages in high school than men and this was true for-every age

level.. For both men and women a consistent decrease in high school grade

. point averages was noted for the first three age groups. However, for the

t

oldest age group, the grade point averages typically took an upward turn.

] Also, the ‘youngest age group had the highest high school grade point average

in each of the three areas and particularly for high school general studies.

For the coliege grade point averages a reverse trend from that found
for highschool grade average \;vas noted. That is, the yyoungest age group
typically obtained the lowest grades and there was ;a consistent positive increase
in the grade point average with each age level except for men at the 25-39 and 40 +
levels, Again the wornen in the sample obtained at least slightly higher means
in ievery case than the men, ‘ '

Table 4 presents percentage distributions for items dealing with educationai
plans, The first item, field of study at entrance, shows that men typically
entered the trades and technology areas in greatest frequency. Women, on the
other hand, entered the health area most frequer...’y.‘ Women entered the business
office fields the next most frequently, and a decreasing number entered with
each increasing age group. Social Science was the other important field for

women at all age levels, although the percentages were small compared to the

st

other two fields.

f
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When the students in the sample were followed up two years later and
asked in which program they graduated a pattern similar to that of when they
entered was found. For example, the men tended to graduate in the trades-

technical area most frequently and the women tended to graduaté in the health
o

s

and business office areas most frequentiy.
‘ Percentaées for the various items deial‘ing-with different goals and

as\pira.tions are presented in Table 5. When students were asked at which level

‘they' planned to complete their education, a much larger percentage of the older

aée grénips indicated they pla.nhed to complete a vocational technical degree .
(rléss than two years) than did the younger groups. The young‘er groups on g:.he
other hand, aspired to a 2-year college degree or a,b’acl;elor's degree more
frgquentljr. Interestingly, a significant number of both men and women at all
age levels aspited to graduate work. Sex differences were noted at the lower

aspiration levels in that 40 + men aspired to vocational technical degrees more

frgquentiy than 40 + women, while a slight reverse was noted for this area at

‘the other age levels. Another sex difference noted was that the younger men

aspired to a bacheloi s degree more frequently than the younger women,

Examinationé of the five items dealing with life goal areas revealed several

sex and age differences. An increasing percentage of older students indicated that

"conlmunity service' was a very important goal f;n- them. Also, noticeable
sex differences were indicated at the ”uniméortant" level for that goal, i.e.,
many more men than women at each level, particularly the oldest age level,
indicated that the -commpnity service goal was ''unimportant,' Sex differences

were also noted for '"financial goal'' and ""personal adjustment goal.' For the

i
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financial goal a much higher percentage of women indicated the ?inancial goal
was '"important" while a hiéher perc'entage of men indicated the financial goal
was ''very important,' Interestingly, a higher percentag; of the youngest age
group than the other age groups, felt tijétA the personai aéjustment goal was
'very important, "'

-

There were a number of interesting s;‘axnage group interactions for job
values an;i preferences, For example, in the area of job independence, more
men than women indicated "important" or "very important, particularly at
the oldest age group. Wixile all age sex groups universally indicated that job
interést ;was "important'' or '"very important, ! it is interesting to‘ note that the
40 + group had a much lower percentage indicating ""'very important, ! Sex
diffe;-;ances were also noted for the importance of pay. For every age group,
men indicated that pay was "important" or ""very important" much more
frequently than did women., Examination of the working condition preferences
for-the sample revealed the expected sex differences. Fo,i' example, men

preferred outdoor and physical activity much more frequently than women for

all age groups while women preferred working with people versus working

alone mor-e frequently than did men, Several interesting age trends were also

noted, For example, an increasing percentage of women preferred indoor
work versus ;utdoor work at each increasing age group level,

Eash student rated himself, relative to his peer group, on a number of
personal traits using the following scalfe:_ -below average, average, above

average, top ten percent. When these self-estimates, reported in Table 7,

were compared across the gr%p{’ the percentages were surprisingly similar.




There did, however, seem to be several interesting trends within the data.

In terr;ls of the self-estimate of acadernic motivation, each increasing age-group
tended to rate themselves with a greater percentage in the "above average"
category with women rating themselves ""above average' slightly more frequently
than men in each age grohp. For example, only 29% of the men at 19 years or

; younger rated themselves above average in academic motivation while 41% of

)

the 40 + males rated themselves above average. A similar trend in the self
estimate of work mc;tivation was noted. Again the older students tended to be
" more motivated to do well on the job 'tha.n did the -younger students,
As expected,‘ the sdc;.ial maturity of the students in this sample increased

with age as evidenced by the estimates of the ability to get along with others and

the self estimate of soci;;l self confidence. Older students tend to rate them-
selves above average much more frequently than did the younger students.

As with the tested abilities found in Table 1, expected sex differences were
found in the self estimates of various abilities. For example, women gave

_ higher self estimates in the area; of artistic ability, clerical ability, and
. E;:glish ability while men gave higher self estimates in the areas of math
" ability, mechanical ability and scientific ability.

The last item in Table 7 provides some interesting information about'the
self perceptions of performance of the students after one semester of school.
Although there is a consistent trend for the older students to achieve higher
érades than did youn;er students (except for the 40 + group in relation to the

25-39 group), as pointed out in Table 3, there were few differences if any

in the self rating of their own performance. That is, about the same percentage
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of students at each age level incicated that they achieved about what they
expected. A slightly smaller percentage of the youngest age group indicated
achieving above thei» expectations as compared to the older age groups, hov-ever.
People often develop special skills (competencies) not taught in the
acadgmic clusrbom; either from a hobby or from some previous kind of work
gxpe‘rience. Scale score percentages for these types of competencies are
reported in Table 8. These scales were developed by having students in&icate
how frequently they did each of a number of activities and then scores were

scaled from 1 to 5, separately by sex. Since these scales were developed

separately by sex, few sex differerces will be noted in the table, One would

{ expect older students to obtain higher scores on thes{g,_gcalen sipce the
opportunity to accomplish these types of activ'iies would be greater with
increasing age. The results tend to support this. For example, with the
exception of the scientific area for men, older students obtained higher scores
than}yoangez; students for both men and women in all areas. This trend is
particularly evidant for the leadership competencies and for the skilled trades
competencies for men.

At the time the students entered college they were given the opportunity
to report where they needed help of various kinds. Th;y could answer '""Yes'
or ""No" to ten items that each express a potential student need. Group percentages
for these items are reported in Table 9. S;xrprisingly, the four groups expressed
similar needs for help. In ge::eral, a;ll students espressed a greater need

for help with improving their basic skills (studying, reading, mathematics,

and technical-mechanical) than they did for personal needs (e. g. choosing

a rhajor, finding a place to live, obtaining financial aid), Slightly more of
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the two middle age groups expressed a need for help with obtaining financial aid

" than either the youngest or cldest age groups. Also, fewer males in the

40 + age group indicated a need for help with reading and study skills,

Students in this sample were given the opportunity to rate various aspects
of the college after one quarter or semester of college. Results are present
ir. Table 10. One rather general finding was that in rating the various aspects
of the college older students tended to rate all aap.ecta somewhat more favorably.
In. m.ay cases women rated these aspects more favorably than men. For
exampie. the older students gavemore favorable ratings in the following areas:
i'atiug of developmental services, satisfaction of program, whether they
obtained skills applicable to their job, rating of their teachers knowledge,
rating of the instructor interest in them and the rating of the instructors
knowledge of the world of work., A smaller percentage of the 40 + age groups
(malea and females) never used the developmental sexvices while a smaller
percentage of the men in the youngest 4ge group ncver used the counseling
service. The younger students, on the other -hand hd a2 much higher percentage
indicating that students should formulate ~chool policy.and that students did

formulate school policy. Also a much higher percentage of the younger

" students participated in extracurricular activities than did adult students,

Approximately two years later when the students had graduated or were
approaching graduation from their educational programs another questionnaire
was administered in which the students were asked to rate several aspects
of their educational program, The student ratings are presented in Table 11,

Again, the older students tended to be more favorable in their reactions and

ratings to their educational programs than were younger st:. nts. For example,




A

[P

I3

both males and females 40 years and older had a much larger percentage

that were "highly satisfied'v' with their educational programs than did
the 19 years or younger age group. The older age group rated how well
their teachers tﬁhght much more favorably than did the younger age group.
Atx th\is point in time, the student self-performance r?.ting, based on a Z-ygar
performance record, correspon(is to ;:heir aétual performance better than
(a. similar rating taken after one semester of college courses, For examf)le,
a much larger percéntage of the 40 + aée group il;dicated that they perforn;led
well above average than did the }ounge's;: age group. Forty percent of the -
- women 40 years and older rated themselves well above ayc;rage while only
| 219 of the women 19 years old or younger rated themselves well above
}a.verage.,
’ Table iZ whi’ch presc;nts som;:e bacicground >informa.tion about students in
e‘ach group also has sox}xe l;oi:ewérthy findings;. A much largei' perce:;tage
of the older students than the younger students expected to work full time
while the younger students expected to work either 1 to 15 hours or slightly
over 15 hours petr week on a part time basis. After one semester of work
the students were asked how many hours they actually worked. Here again,
—
older students had a much larger percentage in the none category and in the
more than 35 hours per week category., The younger students tended to
actually work part time much more frequently, A much larger éercelitage of
the ol@er students for both men and women tended to enroll part time as opposed

to full time than did the younger students. Another interesting finding

resulted when graduating students were asked what they planned to do next
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year. The data in Table 12 indicates that younger students tended to reporo
plans to return to school the followmg year somewhat more frequently
than did the adult students.
Discussion and Conclusions
The purpose of th:s study was to examine the abilities, inte;-ests, goels;
attitudeo, ﬁerceptions, and other characteristics of voc-tech community

college students from differént age levels. It should be kept in mind that

this is a sﬁecio.lized population, and that a similar study of arts and sciences

_ students might obtain some different results. Tor example, older women

whose chlldren have left home and who are now going to college in order to enrich

their lwes might be expected to have different motivations and perceptions

than older women in training for a vocation. Similar studies of various age

groups in different prog'ra;ns and in diﬁ:erent’typee of post-secondery
institutions are needed.

| Thedifferent age levels of students in the study clearly differed in terms of
various measures of developed ability, w-ith older students typically having
lower -ability scores, However, consistent declines in ability with age on all
variables were found only for women and no pattern at all was found for men
on Mechanical Skills, Clerical Skills and Reading. It may be that men have more
opportunities to practice various skills than do women because a larger percent-
age of them are in skilled and professional positions in the occupational
world.

As foundin other studies (Paraskevoupolous and Robinson, 1969; ACT,

1972), older students typically earned higher grades than younger students,

grades that were much higher than their test scores will indicate. Test scores
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should obviously be used in a different way for adult students than for younge.
students. Also revealing w;as the fact that after one term, their was little
difference among the groups on self-ratings of GPA performance with respect
to their peers. ﬁy the end of two ye?,rs', however, the older students were
more ''realistic' -on thisJ avccount. Why did the older students downgrade their
?.chiev'éments after the first t;arm?

1. terestingly, the trend ;'or self reported high school grade averages was just the

opposite of that found for college grades, except at the high end. Although

 this could be the result of differences in memory, ''changes ‘in high school -

grading standards over the ycars' seems to be fully as plausible a hypothesis.

For both high school grades and coflege grades, women typically had higher

grade point averages than men at all age levels.

Except for the expected se;c differences at every age levél, no differences
were noted on in\;entoriea inéere;ts. (The differer;ces between the sexes
were smallest on the Business Contact and Business Detail scales.) As indicated
by earlier ;:esearch with other interest instruments, interests appear to remain
quite stable over time.

The expected differences were also noted in vocational plans. The women
emphasized health and business office occupations while the men emphasized
trades and technology. Also as might be expected, a decrea:sing percentage
of women with an increase in age entered business office programs. The
youngggt g‘ro?.p of students reported that they made their vocational choices

#

at an earlier age than the older groups, and they were presently less certain

of their choices.. Women tended to be more certain of their vocational choices

than did men.
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Since these were voc-tech students, it should not be surprising that the
most imf>9rtant goal at all age levels (and especially among older students)
was‘fto secure voca‘tio‘nal or professional trair;ing" with the second most
important goal being to ''develop skills for finding a job.'" However, both
men and women exhibited increasing concern about the welfare of others
with increases in age, #nd this concern was highest for women within each
"age level. Concerning other goals, men exhibited more concern about finances
‘then did women at each level, while the younges{groupv exhibited more concern
-about personal adjustment than did the older groups.

i Since these were pﬁxnarily voc-tech students, it is especially interesting
that signific‘ant propo;'tions (r;ea;' iO% for some of ;he grt;ups) aspired to‘

attend graduate school. Also stimulating was the finding that the 40 +

men aspired to voc-tech degrees more often than the 40 + women, while the
opposite (although much less worked) was noted for the other three age groups.
Perhaps this related to the observation about older housewives made at the
beginning of this section. Another noteworthy finding, which could conceivably
be the result of differences in parental pressures: was that larger percentage of
men in the youngest group aspired to a bachelor's degree than was true of
women in that group.

When asked to evaluate various aspects of their institution after the
first term, invaribly women were more positive in their reactions than men,
and older students say things in a more positive light than did younger students.

There was a definite trend from one age level to another. The same was

true of the students' satisfaction with their programs, and their overall




evaluations of the institution, about a year and a half later near the time

of graduation., Undoubtedly their much ;reater and more varied experience
—_——— — ‘:,

"out in the real world" and their maturity has lowered the older students;
idealism atnd their expectations, but could there be other factors as well?
Of particular interest to counselors and student personnel workers is
tke students' involw;ement in his educational community outside the classrt;om.
This jnvolvement may take the form of extracurricular and social ac!:ivities,
using de;\relopmental services, requesting help with particular needs, and
szeeking coungeling. While some diftierencles were noted for spe»cifjc types
of aci:ivities, the similal:ity across the four age groups was quite remarkable.
» Bef'or’e éntering c"olleée 5.11 age groups ‘felt a need fo:l éei‘tain fyp'es of student

personnel services ranging from help with study skills to help with choosing

a major. Generally, older students use \developmental services more but

counseling services less than younger students,

That adults participate less in extracurricular activities and are less
concerned with formulating schooi policy may indicate a greater involvement
with their home and family or that the co;'nmunity colleges are not providing
the types of activities which interest adult students. Concerning estracurricular
activities, Hiltunen (1965) concluded from her study of university students that there
was a need for the institution to provide special extracurricular opportunities
for adult students, None of her university students had participated in any
organized campus activities during the first semester, and only a few indicated
any plans to do so in the future. Yet about helf replied that they would be

interested in forming a group whose ages and interests would be similar to

their own. How would adult students in the community college respond to such
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a question?
In conclusion, the older students and younger students in the large sample
under study were similar in many respects. However, there were a number of

important differences among the age groups, and some noteworthy interactions

between age and sex. This study demonstrates once again that significant

findings may be masked if the researcher concentrates 6n1y on total group

differences and does not study the sexes separately.
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TABLE 1

AGF~GROUP MEANS AND STANDARD DEVIATIONS

FOR THE CPP ABILITY SCALES2

Ability ~ 19 Years 01d 20-2& 25-39 40 Years Old‘
. Scales or Younger Years 01d Years 01d or Older
Mechanical M 54.56 ( 9.01) 54.89 ( 9.45) 55.32 (10.08) 54,02 ( 9.66)
Skills F 45,47 ( 7.61) 45,19 ( 8.36) 44,67 ( 8.60) 42,91 ( 9.25)
Yumerical . M 51.69 ( 9.58)- 50.93 ( 9.59), 47.39 (10.36) 43.85 (10.55)
Reasoning T 52.56 ( 9.34) 50.27 (11.00) 47.38 (10.33) 41.50 ( 2.72)
Clerical M 49.90 ( 9,57) 50.71 ( 9.99) 50,11 (10.77) 47.98 (11.21)
Skills F 53.23 (10.22) 51.11 (11.21) 49,70 (10.67) 46.44 (11.69)
‘Numerical M 51.70 ( 9.90) 50.99 (10.20) -49.,20 (10.04) 46.41 (11.56)
. Computation F 53.08 (10.18) 50.34 (10.17) 46.89 ( 9.63) 45.31 ( 8.29)
Mathematical M 53.17 (10.26) 52.39 (10.09) .51.30 (10.01) 50.28 ( 9.80)
Reasoning F 49.92 (1n.38) 48.53 (10.37) 45,69 ( 9,99) 45.01 ( 8.71)
" Space M 52.89 ( 9.76) 52.45 (10.44) 51.75 (11.50) 48.28 (12.72)
Relations F 48.49 ( 9,06) 47.75 ( 9.51) 46.01 (10.07) 43.04 ( 9,39)
Reading ‘M-51.06 ( 2.39) 51.59 (10.07) 51.56 (10.54) 48.92 (10.18)
Skills F 52.43 ( 9.47) 52.04 (11.01) 51.81 (11.01) 49.02 (10.34)

'
!

~ 3The standard deviations are shown in parentheses.




TABLE 2
AGE-GROUP MEANS AND STANDARD DEVIATIONS

FOR THE CPP VOCATIONAL INTEREST PROFILE?

—

Interest 19 Years 01¢ 20-24 25-39 40 Years 01d
Scales or Younger Years 01d - Years 01d or Older

A}

Scientific M 52.04 ( 9.50) - 54.21 ( 9.34) 55.10 ( 9.11) 54.22 ( 9.78)

¥ 45,04 ( 9.69) 47.99 ( 9.42) 49.42 ( 9.16) 48.23 ( 9.55)

- Health M 45,97 ( 8.18) 47.42 ( 8.50) 47.16 ( 8.48) 46.09 ( 92,83)

F 5 .79 ( 9.58) 56.38 ( 9.47) 58.45 ( 9.72) 57.28 (1n.89)

Artistic M 46.96 ( 9.21) 48.81 ( 9.49) 47.93 ( 8.81) 47.55 ( 9.43)

F 54,30 ( 9.18) 54,31 ( 8.51) 53.60 ( 9.47) 55.06 ( 8.66)

Social M 45.37 ( 8.89) 47.70 ( 9.12) 47.59 ( 8.71) 47.63 (10,05)

Service F - 56.06 ( 8.29) 55.86 ( 8.36) 55.69 ( 8.95) 55.84 ( 8.19)

. Business M 48.64 ( 9.75) 49.97 ( 9.80) 49,20 ( 9.93) 48.94 (10.31)

Contact F 51,75 ( 9.47) 49.31 ( 9.58) 48.47 (.9.83) 49.34 (10.20)

Business M 47.30 ( 8.79) 49,02 ( 8.90) 49,33 ( 9.23) 50,01 ( 9.51)

Detail F 53.66 ( 9.92) 52.15 (1n.55) 51.10 (1n.42) 53.53 (1n.27)

i Trades M 55.64 ( 7.61) 54,72 ( 7.82) 55.82 ( 7.48) 55.53 ( 7.16)
4

. Technology M 54.37 ( 8.63) 55.19 ( 9.09) 54.89 ( 8.31) 55.20 ( 8.19)

3The standard deviations are shoun in parentheses,
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AGE~GROUP MEANS AND STANDARD DEVIATIONS FOR COLLEGE AND HIGH SCHOOL

TABLE 3

GPA

Pl

GPA" 19 years old 20 - 24 25 - 39 40 years old
Description or younger years old years old or older
College Voc- M 2,61 (.81) 2.82 (.84) 2.97 (.83) 2,93 (.92)
Tech Courses Fo 2,71 (.82) 2,84 (.85) 2.96 (.77) 2.98 (L79)
College GeneralM 2,45 (.86) 2.65 (.87) 2.95 (.81) 2.77 (.86)
Studies F  2.69 (.77) 2.83 (.87) 2.98 (.76) 3,06 (.91)
College OverallM  2.53 (.74) 2,77 (.77)  2.96 (.77) 2,90 (.84)
GPA T 2.69 (.71) 2.85 (.77)  2.97 (.73) 3.00 (.79)
H.S. VOC— M 2035 (061) 2021 (058) 2017 (062) ')033 (067)
“ach Courses P 2.71 (.60) 2.54 (.60) 2.54 (.65) 2,50 (,66)
H.S. General M  2.66 (.93) 2,49 (.91) 2.33 (.01) 2.35 (.96)
Studies ¥ 2.97 (.86) 2,64 (.91) 2.55 (.91) 2.56 (.93)
H.S. Overall M 2,47 (.56) 2.32 (.56) 2.27 (.62) 2.42 (.65)
a

The standard deviations are shown in parentheses.

)




. : ' TABLE 4
AGE~GROUP PERCENTILE DISTRIBUTIONS FOR
ITEMS DEALING WITH VOCATIONAL CHOICE
fonnaire It 19 Years 01d 20-24 25-39 40 Years 01d

Quest onnaire ltem or Younger Years 01d Years 01d or Older

M F M F M 13 M F
Field of Study at Entrance )
tindecided 7 7 5 5 4 5 2 4
Trades k}.] 1 39 3 " 30 2 53 3
Technoiogy 23 1 24 2 20 1 11 1
Natural Science 1 1 1 0 1 1 0 0
Arts S 8 5 4 2 3 3 3
Health 3 31 4 46 5 55 4 56
Social Science S 11 6 10 14 14 o 13
Business Sales 9 4 8 3 5 2 7 1
Business Office 9 '37 9 27 11 18 11 20
Time of Vocational Choice
9th grade or before 13 13 8 14 4 19 7 17
10th grade 12 11 5 7 2 4 5 6
11th grade 19 19 6 5 1 3 1 2
12th grade . 32 35 8 7 2 4 4 3
after high school 24 21 73 68 an 71 84 73
How Sure of Vocational Choice
Very sure 37 - 44 46 59 54 64 42 62
Fairly sure 46 42 39 31 33 28 42 27
Not sure i 17 13 14 11 13 8 16 10
Program Graduated In
Trades 42 1 42 2 40 2 50 2
Technical 21 1 23 2 20 2 13 1
Natural Science 3 1 2 1 1 1 0 1
Arts S 6 S 5 2 4 2 1
Health 4 35 5 53 7 62 6 66
Social Science 7 15 8 11 16 15 13 10
Business Sales 9 6 8 4 6 1 6 3
Business Office 9 35 8 22 9 13 o 17




TABLE 5
AGF-GROUP PERCENTAGFE DISTRIRUTIONS FOR
'k ITEMS DEALING VITH GOALS AND_\ASPIRATIONS
k 19
Questionnaire Item Years 01d 20-24 25-39 40 Years 01d
. or Younger Years 01d Years 01d or Older
M F M F M F M F
Educational Aspirations .
high school diploma 3 1 2 1 2 4 5 8
voc~-tech (less than 2 years) - 22 25 26 30 35 37 50 42
2-year college degree 36 46 35 38 34 3n 27 35
hachelors degree 27 21 26 22 22 23 8 10
graduate work 1 7 11 o 7 7 10 6
Community Service Goal .
very unimportant v 4 1 4 it 4 2 3 2
unimportant. . 26 13 25 13 23 13 21 4
important 60 64 58 65 55 58 56 61
very important 11 22 13 22 18 27 20 33
Family-Centered Goal
very unimportant 1 1 2 2 2 2 6 H
unimportant 3 1 3 2 2 1 1 1
important 19 9 18 13 17 11 22 14
very important 77 89 78 84 79 86 72 79
Financial Goal .
very unimportant 1 2 2 2 1 3 2 2
unimportant 8 15 9 17 12 17 9 29
important 51 62 54 62 56 65 58 67
very important 41 22 35 19 31 15 3 12
Joh-Centered Goal
very unimportant 0 1 1 1 1 1 4 3
unimportant 1 1 1 1 2 0 0 0
important 26 32 26 30 25 31 34 29
very important 73 66 72 68 72 A8 61 68
Personal Adjustment Goal .
very unimportant 0 0 1 1 0 2 4 4
unimportant 1 0 1 0 1 n 2 0
important 30 17 31 19 34 23 37 19
very important 68 83 67 80 64 76 58 77
Most Important Goal
to develop the mind 10 10 12 13 10 aQ 11 "9
to secure voc. or prof. training 52 56 53 55 57 70 A3 67
to earn a higher income = 9 3 11 5 14 6 9 4
to develop skills for finding a job 19 22 14 19 14 11 11 17
to learn to enjoy life 1 1 1 1 2 2 2 n
to develop a philosophy of life 0 1 1 1 0 n 2 0
other - o 7 8 6 4 3 3 4
]




TAPLLE 6

AGE-GROUP PERCENTAGE DISTRINUTIONS
FOR JOB VALUES AND PREFFRENCES

Rated Importance of Six 19 Years 0l1d 20-24 25-39 40 Years 01d

: Nifferent Factors in a Joh or Younger Years 01d  Years 0l1d or Older

: M F M F M ¥ M F

; 1

: Co-workers

; very unimportant 1 1 1 2 2 1 4 3

. unimportant 6 3 6 3 6 6 7 8

' importent 47 41 46 45 51 S1 51 52

3 very important 46 56 48 51 42 41 38 37

5

‘ Independence

§ very unimportant 3 4 2 3 3 4 4 5

§ unimportant 30 40 25 36 27 44 24 50

. important 48 45 48 46 48 49 52 38

; very important 19 12 25 14 23 13 20 7

b Interest

{ very unimportant 1 1 1 2 2 2 4 4 o]

; unimportant 2 0 1 1 3 1 2 —1 agh e
important 24 19 24 17 27 26 44 30
very important 74 80 74 80 68 71 40 65
Job Security
very unimportant 4 6 7 10 9 15 7 13
unimportant ) 23 33 29 33 27 34 32 40
important 49 46 41 38 42 37 42 33
very important 24 15 23 18 22 13 19 15
Pay -
very unimportant 7 10 8 16 10 18 9 22
unimportant 38 50 39 44 37 47 41 51
important 43 34 41 35 39 28 30 23
very important 12 6 12 5 14 6 11 4
Responsibility
very unimportant 1 2 2 3 2 4 4 5
unimportant 15 18 15 22 15 22 16 20
important 53 52 57 52 52 54 51 54
very important 31 29 27 23 31 20 29 21
Indoor (A) vs Outdoor (B)
strongly prefer A 12 17 12 24 13 32 19 30
prefer A 37 54 38 49 35 49 K)| 48
prefer B 31 20 30 19 30 12 26 5

strongly prefer B 18 7 17 7 16 3 17 3




Table @ continued M

Vorking with People (A) vs Working Alone gnz

strongly prefer A

prefer A 4q )
prefer B 18
strongly prefer B 4

Working at a Variety of Tasks (A) vs
Uorking at the same tasks 532

strongly prefer A 36
prefer A 51
prefer R 9
strongly prefer B 3
Physical Labor (A) vs Little Physical
Activity (B)

strongly prefer A 37
prefer A 40
prefer B 16

strongly prefer B 5

42
¢
2

41
48

26
38
27

8

49
16

43
46

46
38
11

51
34

34
35

21
qQ

25
46
19

46
41

35
39
16

5

48
40

38

w W\

36
40
15

6

M

28
43
10

34
45

29
38
17

9

o &
Wy ™D

I~

N N

30
4n
16

Q




TABLE 7

AGE ~ GROUP PERCENTAGE DISTRIBUTIONS FOR

ITEMS DEALING WITH SELF - ESTIMATES

SELF - ESTIMATE

19 years old 20 - 24 25 - 39 40 years old
ITEM or younger years old years old or older

M F M F M ¥F M 3

kst. of Below Avg. 5 3 5 2 4 2 4 3
acad, mo- Average 61 50 52 47 46 34 45 41
tivation Above Avg. 29 38 36 40 39 47 41 42
Top 10% 3 9 8 11 11 18 19 15

Est. of B.A. 5 4 5 5 6 3 3 3
adaptebil- A. 59 56 48 55 44 48 53 86
ity A.A. 31 34 38 34 44 s 35 34
Top 10% 5 6 10 7 7 19 9 vi

ist. cof R.A. 38 32 39 35 47 42 55 49
artist. A. 38 44 38 45 37 4n 31 M
ability A.A. 20 20 19 16 14 16 12 G
Top 102 4 4 5 4 3 2 2 2

Est. of B.A. 25 13 25 17 20 17 18 18
clerical A. 56 54 53 53 55 58 51 52
ability A.A. 16 28 19 25 21 20 27 23
Top 10% 3 6 3 5 4 5 4 7

Est. cf B.A. 1 2 2 3 2 2 1 1
commor. A. 45 53 39 52 37 54 30 33
sense A.A. 44 38 46 35 44 37 48 40
Top 102 11 8 14 9 17 7 12 7

Est. of B.A. 7 7 5 1n 5 7 4 2
coping A. 61 66 57 63 56 56 53 an
abilicy A.A. 28 24 33 24 34 32 32 34
Top 102 4 3 5 4 5 5 1 4

Lst. of B.A. 24 10 27 12 28 13 24 10
English A. 58 60 56 57 55 61 52 56
ability A.A. 16 25 14 26 1% 23 17
Est. of B.A. 3 1 3 2 3 2 3 N
ability to A. 46 32 41 41 38 44 35 41
get along  A.A. 41 47 43 46 44 42 43 48
Top 10% 11 12 14 11 15 13 109 10

; 6 6 8 7 9 6 12 N

L] B. L] >

i::rngig :. 63 63 62 61 61 60 62 72
Ability A.A. 28 27 26 29 26 2N 23 In
‘ Top 10% 3 4 5 4 4 4 3 :




Table 7 continued.

Est. of B.A.
liking A.
school A.A.
Top 10%
Est, of B.A.
math A.
ability A.A.
Top 10%
Est. of B.A.
nech. A.
ability A.A.
- Top .0%Z .
Est, ¢f B.A.
. physical A.
energy A.A.
. - Top 10%
Est. of B.A.
. Scientific A.
- ability . A.A,
Top 10%
Est. of B.A.
Social A.
Self T AJAL

Confidence Top 10%

"Est. 6f  B.A.

work A.
motivation A.A.
Top 10%
Self per- much lower
formance than expected
rating lower than
. expected
about what
expected
higher than
expected
much higher

than expected

[

11
59
25

24
49
22

38
44
13

44 .

40
13

34
51
13

22
56

18 |

39
48
12

16
52

27

14

57

25

Q

53
31

22
52
23

38
42
13

43

40
14

31

50
17

18
54
23

35
49
14

13
44

37

4

11
56

20

5
46
40

23
54
20

37
43
14

43
a1
12

37
50

10

20
52
23

27

' 54

18

11
46

34

2
36
47
15

12
55
28

25
56
18

12
46

34

y

1
47
42
10

24

48
21

41

45

10

15
48
27

36
44
16

13
55
24

28
55
17

o

17
45

30

17

44

20




AGE - GROUP PERCENTAGE DISTRIBUTIONS FOR
NONACADEMIC COMPETENCIES

TABLE 8

£ ™

Competency 19 years old 20 - 24 25 - 39 40 years old
Scores Or younger years old years old or older
M F M F M F M ¥
Scientific 1 5 11 4 8 6 3 7 4
competencies 2 22 32 18 26 25 33 23 34
3 30 29 32 30 30 34 29 30
4 31 23 34 27 32 22 34 21
5 11 6 12 9 8 4 7 2
Home Fconomics 1 17 8 3? 8 6 1 8] 2
competencies 2 15 37 11 22 - 6 9 2 7
’ ' -3 50 32 48 32 45 26 42 19
4 14 19 23 20 32 41 35 438
5 4 3 7 ] 10 24 13 23
Artistic 1 14 8 17 6 18 11 19 In
competencies o2 - 15 21 14 22 17 20 11 20
3 44 37 40’ 37 39 34 ) 3
4 20 28 19 29 17 27 14 34
5 8 . 6 10 A 8 G 1n Q)
Business 1 8 S - 8 3 5 2 8 1
competencies 2 28 3n 24 27 25 24 25 21
‘ 3 32 38 29 36 30 37 27 33
4 28 24 33 28 33 29 31 33
5 4 4 3 7 7 7 9 6
Clerical 1 i3 5 7 4 -5 3 4 - 3
competencies 2 18 33 11 30 11 23 9 22
3 47 31 42 27 36 29 27 27
4 18 25 3n 29 32 20 35 35
5 4 6 10 a 16 16 26 13
Leadership 1 18 7 14 7 12 6 d 3
competencies 2 17 28 13 30 11 20 7 18
3 41 40 43 39 41 34 38 32
4 20 20 24 19 3n 20 34 27
5 4 f 6 7 7 12 15 21
Skilled Trades 1 10 8 3 4
competencies 2 29 22 14 16
3 39 39 43 41
4 18 23 28 26
5 5 9 12 13




TABLE 9

AGE-GROUP PERCENTAGE DISTRIBUTIONS
FOR EXPRESSED NEEDS FOR HELP

19 Years 01d 20-24 25-39 40 Years 01d
rxpressed Need or Younger Years 01d Years 01d or Older
' M F M F M F M F
Finding employment " Yes 29 31 28 24 17 10 12 9
- while attending school No 60 64 60 65 67 79 70 76
2 No Response 11 5 13 11 16 12 19 16 *
: Financial aid for my - Yes 17 18 23 26 22 24 15 15
: first school term - No 72 77 64 63 61 65 67 70
No Response 12 5 13 12 17 11 .18 15
% ’ Meed help to find Yes 5 4 8 6 4 1 3 1
: place to live No a5 97 92 94 96 90 97 99
{ Neec help with choosing Yes 23 21 18 13 16 13 2 16
; a major No 77 79 82 87 © 84 87 91 84
Need help with study Yes 60 56 63 55 ° A2 59 40 61
é skills No 4n 44 37 45 38 41 51 39
i : -
! Need help with reading  Yes 55 50 62 52 61 54 47 54
5 skills - - No 45 50 38 48 39 46 53 46
: Need help with math Yes 61 66 67 65 71 75 h4 70
% skills No 30 34 33 35 20 25 36 2
Need help with tech. Yes 61 58 61 61 64 63 67 (7

mech. skills No 40 42 39 39 37 37 33 33
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_TABLE 10

AGE-GROUP PERCENTAGE DISTRIBUTIONS FOR
RATINGS OF VARIOUS ASPECTS OF THE COLLEGE

4

1o years old  20-24  25-39 40 yoars old

or younger years old vyears old or older

M F M F hY!l F
Rating of Extremely valuable 10 10 15 13 17 24 24 32
Developmental  Worthwhile 35 31 32 25 31 29 40 28
Services Little benefit 17 12 13 14 9 6 8 8
Never used 34 44 38 45 40 41 28 31
Not offered 4 2 3 3 2 1 0 1
Rating of Extremely valuable 26 28 26 25 27 29 30 41
Faculty Worthwhile 42 45 41 41 34 45 34 31
Advising Little benefit 16 16 17 15 15 11 10 7
’ Never used 15 11 14 17 23 15 25 21
Not offered 1 0 2 2 1 0 1 1
Rating of Extremely valuable 20 25 20 21 19 24 26 30
Counseling Worthwhile 33 36 35 36 27 34 25 34
Services Little benefit 21 17 20 17 18 17 13 11
Never used 25 21 23 24 36 25 35 23
Not offered 1 0 2 2 1 0 1 1
Satisfaction Highly satisfied 55 61 62 65 67 76 65 80
with Program Satisfied but plan change 15 14 13 12 10 6 14 2
Dissatisfied, but no change 9 7 8 9 9 8 10 - ¢
Dissatisfied & plan change 5 4 4 3 3 2 2 3
No opinion 16 14 13 11 12 8 9 11
Extracurricular Great deal 5 5 3 4 2 3 1 1
Activity A fair amount 14 16 13 11 7 8 9 O
Participated A small amount 25 26 19 26 12 18 10 14
Have not participated 55 54 65 61 79 70 81 {0
Do Students Yes 49 52 49 52 49 48 50 42
formulate No 17 11 19 12 10 7 13 G
school policy? Don't know 34 37 33 37 42 45 37 +a
Should students Yes 89 93 89 91 76 83 71 72
formulate school No 3 1 5 1 13 7 17 11
policy? Don't know 8 o 5 8 11 10 12 17




-

!
H
i
i

’,

Table 10 continued

Skills applicable Yes, definitely

to job

Rating of
training
equipment

Teac};er
Evaluation

Teachers
Knowledge

Instructor
Interest
In You

Instructors
knowledge of
world of work

Yes, could improve

Poor, needs much improve,
No, I'm unhappy

No opinion

No response given

Good, up to date
Acceptable

Fair

Bad, out of date
No opinion

Most teach well

Majority teach well
Majority don't teach well
Most don't teach well

No opinion

Most up to date
Majority interested
Majority not interested
Most not interested

No opinion

Most interested
Majority interested
Majority not interested
Most not interested

No opinion

Most well informed
Majority well informed
Majority not well informed
Most not well informed

No opinion

47
29
11

10

51
32

66
26
2
0
6

72
21
|
0
6

68
25
2
1
5

56
31

CN IV

69
21
2
|
7

53
34

04
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12
40
9

63
30
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04
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1‘!
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TABLE 11

STUDENT RATINGS OF EDUCATIONAL PROGRAM AT
THE TIME OF GRADUATIONM

l : Satisfaction with 19 or less 20 - 24 25 - 39
: program M F M T M F
: Highly Satisfied 23 28 26 27 29 38
i Satisfied 62 60 61 61 60 53
\ i Dissatisfied 11 10 10 a 10 7
' : No Opinion 4 3 3 5 2 2
Rating of Teachers
Most Teach Well 49 37 41 42 46 53
Majority Teach Well ‘ 49 56 50 48 43 42
Majority Won't Teach Well 7 5 6 7 8 4
Most Don't Teach Well 1 1 2 -1 1 1
No Opinion 3 2 2 3 2 1
Rating of Training
Facilities .
Good 43 45 38 42 39 51
; Acceptable 41 41 45 41 42 40
i Fair 19 8 12 10 13 7
! Bad 2 1 2 2 3 ]
i No Opinion 5 5 4 5 3 3
Self-Rating of Performance
Well Above Average 15 21 22 27 31 41
Above Average 37 38 41 38 37 35
Average 41 37 32 31 28 22
Slightly Below Average 6 4 4 3 4 2
Below Average 1 1 1 1 1 0

40 _and over

M T
33 44
57 50
7 4
3 2
48 58
40 38
7 2
1 1
4 2
32 44
45 43
17 3
3 1
3 4
31 40
30 35
27 23
2 2
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AGE~GROUP PERCENTAGF. DISTRIBUTIONS FOR

TABLE 12

ITEMS DEALING WITH BACKGROUND AND OTHER INFORMATION

19 Years 01d 20-24 40 Years 0O1d
or younger Years 01d Years 01d or Older
M F M F M ¥ M F
Race Black 5 7 5 10 6 14 8 6
Amer. Indian 2 1 3 3 2 1 1 2
White 80 78 78 78 82 75 77 83
Mex. Spanish 2 2 4 3 4 3 2 2
- Oriental 6 7 6 2 3 3 5 2
Preferred 5 5 5 4 3 4 7 6
not to say - .
Father's Managerial 10 12 10 10 8 8 9 i
Occupation Professional 3 4 6 5 3 4 4 3
Sales 4 S 3 4 3 4 )} 3
Semi Professional] 5 4 4 3 3 3 ] 3
Semi Skilled 14 17 15 17 17 16 12 11
Skilled Trades 18 16 20 15 17 10 20 16
Small Business 16 14 14 13 14 15 17 23
Supervisor 8 a 8 7 7 S 6 5
Unskilled 8 6 7 8 14 14 13 11
Not Applicable 13 13 13 17 15 13 14 14
Father's Nidn't know 10 8 11 11 13 13 21 18
Fduc, Level Eighth grade 17 17 22 22 34 3h 36 38
Some H. S. 18 15 17 14 15 13 14 14
H. S. Grad 28 29 22 24 18 13 13 o
Tech. or Bus.
school 6 7 7 7 6 5 4 5
Some college 8 10 7 9 3 A 3 5
2-yr. coll. grad.| 4 3 4 2 2 2 3 3
4-yr. coll, grad.} 6 7 4 4 S 2 1 (
Some post-coll. .
grad work 1 2 2 2 2 2 ] g
Advanced degree 3 3 4 5 1 3 4 ?
Mother's Didn't know 8 5 o 8 13 10 21 12
Fduc. Level FEighth grade 9 10 13 15 24 27 2Q 34
Some H. S. 16 17 18 18 17 21 17 17
H. S. Grad 43 40 38 32 30 20 20 17
Tech. or Bus. 6 8 5 8 4 8 2 7
school
Some college 7 8 7 a 4 4 4 6
2-yr. coll. grad.| 4 5 4 5 3 3 3 }
h~yr. coll. grad.| 5 4 5 4 4 b . 3 !

Some post-coll.
grad work
Advanced degree

b
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Table 12 continued.

Estimated

Family
Income

Hours ex-
pected to
work per
week

Actual
hours
worked

Outside
learning

experience

Going to
enroll
part or
full time

Employment
status
while in
school

Post-program

enrollment
status

Plans for

next year

Didn't know
Less than $3,000
3,000-4,999
5,000-7,499
7,500-9,999
10,000-14,999
15,000-19,999
20,000-24,999
25,000 or more
Consider it
confidential

None

1-15

Over 15
Full time

None

S or less
6-10

11-15

16-20

21-35

More than 35

0-6
7-10
11-15
16-19
20-21

Part
Full

Full time

Part time

Not currently
employed

Full time

Part time

Not enrolled,
plan to return

Not enrolled, -
no return

Return to school
Applied for job
Transfer schools
Attend part time
Drop-other reason
Plans indefinite

w

-
N WLWWVMULNDY WS

10

10

23
28
33
17

53
19

29

66
12

23

46
13

21
19

69

11

12

44
16

40

36
15

28
21
53

11

22

~ S~

54
10

36

45
14

21

17
15

-t
Wity D>

49
16

35
34
16

19
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Table 12 continued.

Previous
work

experience

None

Some part time

full time for
less than 1 yr.

full time for
3-5 yrs,

Full time 5 yrs.
or more

39
16

17
50

26

22
52

11

10
19

23
44

)

26

68

3 1 2
8 3 9
9 3 5
40 8 24
41 85 60
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