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S Durmg the 1960‘s the f1e1d of cross-cultural studles

- matured. w:.th the recession of behaviorism and with the resurgence of
i - cognitive psychology the discipline became known as Intercultural
- . -Communication. Rather-than -emphasizing the similarities between
- - - -Cultures, a- principle prev:.ously advocated, the content of the field
-~ - ~“. -of intercultural communication focuses on the premise that people do
- .- -~ differ in very fundamental ways because-of their backgronnds. and
EE }'cu].tures. .As"a result of this trend, the “study of valnes -and
~reasoning as effective conmodn:les of instruction in intercultural
;communication courses has emerged. Cultural differences in the
.- dimensions of perceptions, patterns of th:mkzng, language and values
- are of. relevance to the hstudent. .{(EE) T T
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?it, In some- cross cultural 1nstructlonal programs 1t is :;

e e

necessary to stress the d1st1nct10n between area studtes and S
= cross cultural stud1es. The necess1ty 1s a rel1c from the
| recent past the t1mes of the early S1xt1es and the late :, 7%'

f1ft1es, when cross cultural commun1cat1on became a deflned

ﬁigAmerIcan programs the content cons1sted of the facts and

: theor1es of pollt1cs, econom1cs, geography, h1story and
Ex ~ffisoc1ety--the l1st is not exhaust1ve--wh1ch were cons1dered 7;5?; .
o ’5;fnecessary to prepare for a SOJourn abroad The thrust 1nrt f;fg'lr

1nstruct.on orIglnated from certaln assumpt1ons of Amer1can ’

%' soc1ety wh1ch were - 1mp11c1tly‘adopted*1n the f1eld., All men ;ir -
T:; o 17?éaare the same, and 1f all men were to have the same background
'{yﬁi;-;—f . = and opportun ties-as Amer1cans, they would have s1m1lar out- o
- o Took, att1tudes, and presumably behaV1or as Amer1cans. rThe, )
—;?:? 777 : d1fferences found 1n tanguage and customs were superf1c1al
g E represented sk1lls, values, ¢ 1nk1ng and bel1efs var1ed along
i o 1;; one - d1menslon of eff1c1ency or perhaps of naturalness.x These ;
. deviat1ons were der1ved from the environment of econom1cs, l '
é ] technology, pol1t1cs and 1n a broad sense:?opportun1t1es. : r%f“f4
>;‘f Ea"‘ 7 : 0pportun1t1es eventually mean econom1cs. 7 - ] ':7
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~ This descr1pt1on of a prevalent att1tude 1s over- e Tk

:ffs1mpl1f1ed and 1t 1s 1maccurate in. part1cular appl1catIon to: -

the conclus10n that all men have the same needs.~‘; ‘:‘ O

;gtwhen they faced a group of students, 5 second Amer1can

js not,fatuous, 7In both}the~un1versities;and,1n the trainlng ij,

_f,any one person, but it pervaded the deSIgn and conduct of

?1;1cross cultural studies,rand 1t lnfluenced the 1nstructors.’ e

assumptIon emerged the sal1ence of the 1nd1V1dual 1n the ’

culture and the dom1nant pos1t1on of theor1es of 1nter-

e "

personal processes.v - Y"',; - f_“ R : T

Cross cultural theor1sts and practItIoners, as a group, ;3177~

appl1ed methods and concepts of human relations tra1n1ng to )

cnoss cultural 1nstruct1on.ﬁ The stress 1n 1nstruct10n was

;?foniestablIsh1ng soc1al relatIons and 1nterpersonal 1nteractIon.,

1nd1v1dual as suCh,,but the level was soc1al, not 1nd1v1duated

Patterns of th1nk1ng, values and cogn1t1ve styles were generally ;

out of fashIon s1nce they v10lated behav1or1$t1c tenets wh1ch

were cons1dered un1versal pr1nc1ples.— Human relat1ons workers f1

onned the behav10r1sts, both camps assumed s1m1lar1tyramong 7‘£§z ,

all men. If the po1nt 1s extended one more step, one reaches

:7 As the f1eld of cross cultural 1nstructlon matured in the,

l960 S, the name "1ntercultural" took hold It 1s convenIent Ei -

to assoc1ate the new label w1th the recess10n of behav10r1sm

and the resurgence of cogn1t1ve psychology One no longer

has ‘to defend possess1ng thoughts or even values. The point

R -
-

© g W doed s




o f1eld w1th busmess. gove""“f"*""’"but p"t‘.‘:"'"” i the -
ti un1vers1t1es--1t 1s much easier to talk about certa1n toplCS -

{i% _ h41__ sthan 1t was 1n l965 to p1ck a conven1ent date:, St"dents““’>

Lié o 7;and colleagues are much more prone to understand ‘the Buddh15t :,,

i_adea that percept10n of the world 15 really an 1llus10n.

;,furthermore, the subject can be approached from both the po1nt

of v1ew of. Buddh1st ph1losophy or from exper1ments and

W ! - ,H
S v S PN

- & ~"demonstrat1ons 1n the perceptual laborator1es There are . .f%> -

F?% | tewer arched eyebrows when references are made to d1fferences _h;‘*;;*%?% ;
;? '1nrpatterns of th1nk1ng among d1fferent cultures than there ff::;;;{;j_;}f;:
ié ; : r were 1n l965 Problems of translat1on between ]anguages, s A;

‘E A d1fferences 1n the mean1ng of words are no longer exam1ned - f;
’;§¢ - 1n a conceptual ,vacuum.r There is ar 1ncreased tendency to :fwjf{i,g
;iijr | : 1ntroduce a context of cultural d1mens1ons of d1fferences. o ;

zi_v S The changes are 1n the soc1ety as a whole and perhaps - f
- ; also 1n the ab1l1ty~for more effect1ve 1ntercultural commun1ca-,éj" ii
:_J~ t1on.: SubJects wh1ch were ass1gned to spec1allzed f1elds ‘;v‘5ig ;i
;!s ri;have become commod1t1es of 1nstruct10n. The study of values,ayi;', %
f?i;;" and th1nk1ng are. no longer ax10logy in phITosophy or research ;s .
' 1n anthropology ’ These top1cs have been brought out of the fi}fr %f“;

seclusIon of academ1c speclalitIes.‘ The 1mpl1cat1on,1$ that s
?Y ; ,u Bat 15 poss1ble to 1nclude 1n 1nstruct1on, mo evso than before,'if’ ri,
7 - 7 d1fferenses 1n patterns of th1nk1ng, values and other cogn1t1ve ]
' variables., Sarason (1972), 1n a recent book on creat1ng new
) '7: sett1ngs, stresses values and th1nk1ng, document1ng the 7
| ‘ currency and the ut1l1ty of these concepts extended to areas . o
El{fC S of apphcatl on. ST




T ‘ajffiﬁfieivirnff:i—;[f Cultural leferences 5:

i Thp change 1s 1mportant s1nce 1t 1mpl1es a dr1ft c. j c:*,l

1ntercultural 1nstruct1on away from the assumpt1ons of human

relat10ns, and of Amer1can culture.‘ The problem wh1ch the

structors or1g1nally had of’us1ng content conceptual1zed

s
l
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l
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3 B as cogn1t1ve d1fferences has d1m1n1shed, although students

g % and tra1nees--who are usually Amer1can--somet1mes raise a 7
Aégtft 7j'k cry. to d1scard theor1es of d1fferences. They ask for’ releyant 77
égf,ﬁ_,,r 7 d1fferences, or for the un1versals of human behaVIor. They -
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ask for reenforcemEnt of Amerlcan cultural values. ) ﬂfeij
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Amer1can soc1ety, human relat1ons tra1n1ng'and’behav1or- ;f;
1sm are founded on the pr1nc1ple*of s1m1lar1ty ' The more

-

'ié}'s1m1lar th1ngs are, the eas1er 1t 15 to commun1cate, to adapt

B SR ,!i and to learn smﬁrt—rs'belIeved - It somettmes fails, produc1ng o
7”%’%§: i,;‘}»fgthe "s1m1lar1ty parado;" in learn1ng theory 7 There is an
,e‘;_gA;analogous fa1lure of sIlear1ty 1n prepar1ng persons for
ST soJourn abroad D1ff1culty of adJustment‘to l1ferand tp
f; work Tn another soc1ety 1s u;ually 1nd1cated by~thevamount'
ij;f of d1fferences between the host culture and Amer1can soc1ety. ,
| There is l1ttle 1f any attention g1ven to certa1n featUres of
';‘ ‘a culture as pFSV?d1ng more or less problems in adjustment
ggthankothers. ExperIence 1n the Peace/Corps suggests qutte a»'i”
é’different'h&pothesis.; Therefisinoestudy which controls all
—var1ables, but there is much 1nformatIon to suggest that very

d1fferent cultures, such as that of Korea,hmawaegea51er to

adjust to than others wh1ch are much more - s1m11ar such as
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o ,:a. ‘are. there constant references to ‘the. early European or . . i

B T. - P -

'damalca. The Island in the Cartbbean does not possess ol

castles and ru1ns rem1n1scent of anc1ent c1v1l12attons such

as are found 1n Peru,,Pak1stan and qxher countr1es. Nor ' T

I

Afr1can h1story 1n the Car1bbean. Jama1cans speaﬂ Engjtsh, ':A%‘ .

the Island lS well known by name and often reached by acattoners. };

It;1s very 51m1lar to the Un1ted States 1n many of 1ts super-':

- I

f1c1al qual1t1es.7 In Jamatca,rdamatcans and Amer1cans connected,ir

Y

*w1th Peace Corps almost unan1m0usly refer to the m1slead1ng

= —~

'
P

superf1c1al qual1t1es of Jama1can soc1ety Several months

after a Peace CorpSvVolunteer has been in the c0untry ?he

L bty A
0 t

eal1zat10n dawns that the culture and the soc1ety are ,“
d1fferent Frustrat1on, d1ssat1sfact1on and even shock may
settle apon the Volunteer.. Th1s is an 1nstance of the o .

S1m1lar1ty paradox at the level of culture. Although the

.
N
1.
. v

example is crude, the exper1ence and 1mpre5510ns in- the f1eld ;5 P
of 1ntercultural communtcatton favor ad0pt10n of the positton' {51 £
,that 1nstruct1on must cope with d1fferences and- secondly, the o
k1nds of d1fferences. These ba51c ideas are thL cornerstone - i%fe“v )
of 1ntercultural commun1catlon, wh1le the d1men510ns of the ‘ ?
f1eld, 1ts content, employ culture. as the 1ndependent vartables,rfi ;
The d1fferences are def1ned as vartables of culture (Stewart : ‘ ?

l969) .
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,_t';gff ;l. To prov1de conceptual brldges between members of. two }fl'

A?E; ‘ | to communication (Stewart 1971) s w

ObJect1ves for Instruct1on R
N e

The conceptualIZatwon of cultural d1fferen,es as the

: d1mens1ons for 1nstruct10n assumes that an 1mportant cons1dera-if

L t1on in systemat1zlng the content of 1ntercultuval commun1cat1on

S e

- 1s to be91n by us1ng categories wh1ch naturally enqage the,riri:

5rrespons1veness of students. they are 1nterest1nv they capture

A'attentIon. EmployIng this cr1ter1on, and noting that somﬂ of

-

j the categorIes have only recently acqu1red favor, we can Speak J
w7
of cultural d1fferences collected under percept1on, patterns

éiiof th1nk1ng,elanguage, assumptIons and values.‘ The 115t lscﬁ,;,“'

{f select1ve for brev1ty The d1menS1ons conta1ned w1thin these i%f ) {2i

;gacategorIes make up the content of’tre F1eld of 1ntencultural

commun1cat10n, and lnstructIon for these d1menS1ons 1s g1ven

to attain ‘the’ following goals.— o ?- ’;f' i’, f 77}’ w?' - ii’%fe

Y - ‘ > . " . o

separate cultures. R ff, - ,JJ_{-' g ;;g .

PP

2. To 1dent1fy the cultural features of one culture wh1ch

e1ther fac1l1tate or 1mpede communlcation Wlth members

', of another culture.,, : L S
oS -

3. To 1nduce in the student an attitude of 1dentity as i

.
-

T l'a cultural being S e : S CL

4, 7To 1nduce 1n the student an attityde of cultural - :?%>’
. relat1vity ' i'ﬂ ,‘4~‘ : - S

5. To induce 1n the student the acceptance of- cultural

d1fferences as human resources rather than as tmpediments

P

= +

. 3
1
-~
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?1'5 but it communicates.

"fpeople"-f These . qualifications do not destroy a direction o gf

7\?; and .a purpose in instruction. It is necessary to project the

= trainees. 7The tautness of language used to describe goals may»

71 1mpair communication, but the bas1c ideas provide goals for

-7-

It is important to note that none of these goals are

’ absolute. all of them require a Judgment on the part of -the 55_
student as a value bearer. Thus all goals have to be - ;;i, 7‘ {

IR -

,qual1f1ed by ”under certain circumstances". and for "certain }2 7‘3 Y

-goals to the 1nstructional situation and to .the students and
! - s

instruction wh1ch the students can accept or reject w1th

comprehensaon. Number fivefis exotic and therefore provis1onal,

S

In the remainder of the paper. I would like to present ;f

|
S
iff;_selected dimensions which haue worked in instructional situa-°§ : ~z]

= tions and contributed to the goals outlined above. The A

criteria of selection are informal There are evaluationsjf:fé B

*f;; of programs and systems, but to my knowledge no evaluationb.{i} . R

',;;; -of dimensions as such exists. The choice and .inclusion in

instruction is at the discretion of the instructor.

e - 5 N - Lo - -

P VU 1

~ Percepticn_ .

Thére are numerous references in the lTiterature that
~perceptual responses differ from culture to culture. This
has been strikingly. documented in the field of illusions. 7
—Thus the 1nstructor—has materials at hand if he wishes to- usel,“’—

hem‘tofexplain thecmainrthesis of intercultural communica- o

L tion. people differ in very. fundamental ways because of f;i‘ fﬂ;

their backgrounds and cultures., 5f,;'fi '—.ff“¥t’ 7 e 7
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‘i;1mp1nging stimJlation is increﬁ bly rich, ¢°mplex and

7rthat all thinking depends on. v1sual -images but it is not

' The field of perception provides a second important

' opportunity for intercultural communication The world of '

»

- chaotic. At the most basic level of the sensory organs, such
E:i,}fas the retina, a process of selection and suppression of
- :stimulation takes place. The processing of incoming stimuliii
s partly governed by the nature of the perceiver 3 sensory o
( and neural systems. At the same time the ability to perceiveZ;x

”’——depends on the actAof categorization of stimuli, a process of::‘

::frcoding them. Thus the perceiver responds to the c’t°9°" to
S which a given stimulus has been "ass19"ed" . The ‘mp]ic“tIOn:i;
v::is-twojfold‘ Perception is of the general and not of the . .
?ifspecific stimuli. _The response is to the class and to f:‘
iiigthe member of the class, and the difference betaeen Perce‘vll;

}*ing and thinking is a diminishing one. Arnheim (1969) asserts

-

7°3—7necessary to take this extreme position to exploit the
. perceptual dimension for intercultural communication.,eltvis '
“éf the ambiguity of the perceptual image (Gombrich 1972) which ; ,

7‘makes it more sensitive to cultural factors of the perceiver,

more sensitive than the written or. spoken word The experiences'

G and the culture of the individual affect his expectations din -

looking at a visual image and provide him with resolution of

T its ambiguity ‘Another way of stating it lS to point out that

thé visual image is. evocative and representational (Gombrich .

l972). it conveys reconnaissance and arousal but not analysis

:fé: 'when compared with the word ) ‘VK _’,\ - - ,;ffi
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lhis vieu of perception*suggests the use of'perceptual
v . o . )
visual materials in instruction. I do not know of any
systematic efforts in thlS area. but I would like to suggest

_different "empirical adaptations"‘for 1nstruction.

W

Instruction in intercultural communication is defined B

. ~as learning,. and- frequently as learn g how to learn. It is

L 7 f«TA usually aseumed that there are facts. concepts which the
: - student does not have and which the instruction will provide
~ him. Training then employs principles of learning, in one o
example these are enumerated as perceived purposes, knowledge
of results. appropriate practice. graduated sequence and 7 ’
a;individual differentiation.r Under these conditions. instructors
,?:,, emphasize that the objoctives of training are to acquire or -
S . 7{%? to upgrade skills. In any case the instruction is described 7 -
- - ‘as the acquisition'o? something which is new. learning. The
;;7%i , 'Af;i concept is not analy.ed and its practice often becomes a
: Cwl —cultivation of the American values placed on learning 7 .
A. varjant view of the pvocess of instruction in inter-:
;cultural communication assumes that much of the problem of '

- intercultural communication resides with saying or doing é
L appropriately. at the right time. in ‘the right place and v?th 7
. the appropriate persons. Thus the student is likely to )

" 7;3 7 possess already ‘the behavioral. or the verbal responses ahich
o in some way are blocked by the intercultural situation which
introduces obstacles to the appropriate organization of A

behavior.a He also prouably possesses the.cognitions. patterns




-10-
of thinking, assumptions,vaiues,etc., which are needed to govern

his behaviol but they may not be appropriately salient or they

*“may be 1neffcctively distributed in clusters or systems of cognitions 7

fon&interculturai communication. The probiem presented for instruction

is not so much one of iearning new concepts,’ or actions, but rather S
one of’ organization of perceptions and cognitigns,so that a given" :
stimuius wiii reiiabiy evoke a given response, whereas previousiyr—:
the response might have been $O peripherai as not to have been :

reiiably emitted From the instructionai point of view, the goai

is to provide the student RS reiiabie mechanisms:for retrieving,iﬂi[};, .

a familiar concept or action under the appropriate circumstances,_ o
For this task. visuai means are outstanding since it is in the ,
quaiity of recognition in which the visual modaiity exceis. The pro- 1;{
posai is to associate the ideas and concepts which reorganize cognitions
~with visual materiais photographs, pictures or other types “of- images. : -
The properties of the visual image -=- its color, brightness, ’
form, organization -- make up a code for the communication of a
message. The code is more ambiguous than a written ianguage of the Hest -
Chinese ianguages possess some of the ambiguity -of- the visual image.,;:
The average perceiver responds to the perceptual ianguage, but most are ‘
not proficient in reading“ the Ianguage or in recognizing the 7
conventions of the visual image which have been- derived and shaped up
by traditions and culture. Still the visuai image provides a promising,

channel of conmunication across cultural differences.

»”




The most effective use of paintings, prints. photographs.”,r

charts and other visual materials employs visual images to

- tra ,mit the message instead of merely i.lustrating it. ,The
- distinction between ”transmitting and "1 ustrating" the

message is important and it is generally overlooked by both

“.students and instructors. Very few, . except for artists, ‘have

J, sufficient confidence in the visual image to use it for trans-rr

RS 7 -

mitting messages.t To construct images for transmission of

information perhaps requires an artist. since the process of 7_f

transmission has to be based on the perceptual elements of

the visual image being conatructed or discovered to be ﬁystem-:’iizjif

atically related (isomorphic) to the content of the image. 7
Thus the latent content perceptual language will be adapted

to the intents of the communicator., It will convey meaning in ;? B

the same way that the manifest content of the image transmits 7

meaning. The handiest examples of latent ‘and manifest eontentsf”’l .

~are found with works of art.; The painter employs lines, forms,,%i:;tfii;

and colors as the means to convey a certain mood feeling and

”} expression or idea. Picasso represents the Face of Fran;oise

Gilot by a wide oval, long in the horizontal dimension althoughtiftf‘

in reality her face is long in the vertical dimension. Picassoii,i¥‘i .

remarked that a realistic style would not represent her at all.w c

thus drawing attention to the communicative qualities of per-

ceptual forms and colors.” Picasso isquoted in the foilowing

- ~

words.,

-

. if,‘ Even though you have a fairly long oval face, what 1
"‘,7 need in order to shou its light 7 +d its expression is

w -
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“Yo make it a wide oval. I'l11 cCompensate for the . - «
. length by making it a.cold colour--blue. It will"* :

be like a. llttle blue moon. (Quoted An Gombr1ch

1972b) - « .

Although the systematlc arrangement of perceptual and
content component t 1s the natural env1ronment of the ‘
"dellberate“ arts, such as most palntlng, "spontaneous" arts,

- such as most photography, employ SImllar pr1nc1ples. The

quallty of an actlon photograph must conv1nce the perce1v1ng 7

- eye of the rea11ty of both the manlfest and the perceptual

content. The perceptlon of reality wlll ln perceptlon be i f

;iderlved from the re]atlonshlp between the two, and w1th1n

L

é:broad perceptual conventlons observed by the perce1v1ng eye
:7the spontanelty of photography does not exempt the vlsual
istage from appralsal accordlng to 1ts perceptual qualltles

i Perceptual conventlons lnfluence the perceptlon, perhapsé-"

»

partlcularly Wlth photographs. A p1cture taken by a camera B

o

.a; of a runnlng horse, whlch deplcts the horse p°rceptually }
transflxed in space,‘st1ll ls a photograph of a raclng horse
SInce by conventlon a photograph is reallstlc. "Humor in
77photographs is frequent]y conveyed by the perceptua] or latent
content whlch suggests a meanlng for the manlfest content 7
. uhich is not realistic. Thus a photograph of a soccer player o
' ﬂ'i"; in which the.bali precise]y blocks out the player's head can j
be seen as humorous rather than:irrealistic. o

Durlng the last few years, I have occaslonally lntroduced

,photographs and reproductions of palntings in the lnstructlon'

of }ntercultural communication, The3v1sual image has been

BN R . . L r
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used directly to convey mean1ng, wh1ch is then supported

. . ‘by d1scuss1ons and presentat1ons. Students are asked to

e VoW ROCRIAEN Pty cegy m poaY

7'-descr1be their react1on to the images, to elaborate upon

1A,them and in somc 1nstances to 1nvent stor1es about the

- pjctures. Under these cond1t1ons the encounter between the

- ; - j}i,concepts conveyed by the 1mages and the student is pr1vate, ,W

7;:f;the response of the student is,st1mulated by a V1sual 1mage.::

7 tl&;ilt does not emerge from a group process._ The student group :

'f;i;; o ’%S;;js used as¥a forum to recelve the 1nd1v1dual responses of

i ??’!;7 . 7,_§f'students which can be checked out aga1nst thesmean1ng of the .

’Ef-‘;‘ itA1mage itself.. Thus the norms of the student group are not

via f »A'jJemployed as e1ther the source of concepts or as the shaper*’

e - i,—;h of them, it is th1s latter qualIty, often referred to as thei 7 .

B - i :ilearn1ng commun1ty, which. most. Amer1can 1ns+ructors normally Co

2:-7attempt to tap for construct1ng knowledge, or for establ1sh1ng
consensus and for mot1vat1ng students. With the work of people

77; l1ke Arnhe1m, Gombr1ch and others, percept1on can become the

gateway to other concepts and levels of analyses, to the,

d1mens1ons employed in 1ntercultural commun1cat1on.

-

Patterns of |h1nk1ng 7
- batterns of th1nk1ng s -a much more acceptable topic
“today than it was a few years ago. Thus the subject of
'-1ntercultural communication is more easily 1nstructed‘since,K
in my view, patterns of thinking is oné of the most important

.top1cs. Whereas there may’ be large differences in the cultural

- Cofs
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~“which share many of the character1st1cs of Glenn s analysis.

. There are other sources of patterns of’th1nk1ng such.as Northrop

;;the system of Glenn 1s the one wh1ch has rece1ved the most

*_thorcugh and repeated app11cat1ons

- both with college stodents and with~professionals in workshops.-

- ilsometric

“-iProbable
~ |(Uncertainty)

-18- o - o

‘_iibachground of people, if their patterns of thinking are
_compatible, not necessarily,similar, communication is

5faciiitated

Perhaps in the f1e1d of Intercultural communlcatlon

'g;Glenn (1972) has most cons1stent1y stressed what 1 am ca111ng

‘ Af'patterns of th1nk1ng when he speaks of "form- gjvers" A tie

cons1ders responses of the 1nd1v1dual accord1ng‘To two dimen-i'

s1ons, the un1versa11st1c and the case part1cu1ar for one, and

;Zthe abstract and assoc1at1on for the other ' Rosa11e Cohen ”;jL

“

iﬁi(1969) also has descr1bed essent1a11y two patterns of th1nk1ng

7o

'ﬁ;(19537, Pribram (1945) and'Nakamura (]964),‘Granet (1934} and

Qrothers as'well 'furning'to the*fieﬂd of dnstruction, however, ;

>

There is another approach which has been used soccessﬁoliyf.

'}‘The field of th1nk1ng is first differentiated into two reQIons,
- - the wor]d of concepts and the world of perception. It is

i,assumed that the world of perceptIon refers to the concrete

world of reaIIty apprehended through the senses

CONCEPTUAL wORLD .
Deduction Transduction

Isomorphic B ¢

~ Induction “ Retroduction - -
-~ PERCEPTUAL -WORLD - ’ E ) S
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3 The diagram illustrates rather than represents--since l
theidraWing is not visually accUrate--the major relation-
&

ships which ‘can be derived from this particular scheme of

'looking at patterns of thinking. . The first conclus1on which

can be reached from the diagram refers to the relationship

)between the conceptual and the perceptual world. In some

cultures there lS a relationship of identity--»sometrz ThlS

1s the immediately apprehended world described by Northrop

—~(l953) and- attributed to- the Orient The isomorphic relation- -

,ship 1s usually assoc;ated Wlth theoretical or logical

cultures such as French or German.A There is assumed to be a .

relationship between concepts and the concrete world of reality,

and because of it, logical cons1derations are satisfactory in -

’determining the nature of the. perceptual world once a link or

two ‘has connected the two worlds. In the third instance, there

’lS an uncertainty assumed to exist between the two worlds, a
‘distrust therefore ‘of concepts and a certain uneasiness with
7perception. This leads to the recurrent need to check out the
’ perceptual world and to work out Wlth care the methods of

’ establishjng the nature of the empirical world. Uncertainty

isrdispelled by . confidence placed in the correct or the best
method having been used to establish the perceptual world.
The columns 1n the design (Figure 1) indicate the flow
or the movement between the lines for the concep?t tual ard the
perceptual worlds. Induction originates with the perception

and:facts, as close to experience as possible. Deduction is

",
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the reverse and tends to put ideac and concepts on a

pedestai. Transduction refers to a logic of analogy in

S W TR R

which the movement in ‘thinking is not so much up and down
with respect to the diagram but rather horizental to a
.metaphor or simile at aboutrthe~same level of abstraction.
Retroduction refers to leaps from the perceptual to the
conceptual world Without reference to in- between steps.v
o The diagram iends itself to further inferences but
ifperhaps enough has been said to suggest how various patterns;:.
;%: of thinking can be - accommodated Within it Not al] patternsir
A fit, since the variables of thinking selected for treatment -
may be djfferent from the ones considered here. This scheme
has beenfmost successfully used with audiences that perceive5"
>%' conflict in patterns of thinking and particulariy those who o %*
are caught up in the distinctions between practical and ‘

-

j’ theoretical,*or those for whom this particular distinction .

forms part of- their rhetoric. .
There is one additional topic under the rubric of
patterns of‘thinking uhich deserves*ﬁention because it has
been successfully used in instruction and. at the same time
B has not received extended treatment in other sources. - ‘ T
Reserve of meaning can be defined as those domains of |
ideas, emotions and styles which an individual appeals to- for
) the purpose of enriching.telaborating or expanding the mean;

£ f - . »
ing of his message.  Reserves of meaning may be illustrated

by ‘answers to the question of what is intercultural communica~

tion? . There are at least five reserves of meaning diachronic.

;f,,synchronic. abstract. symbolic and verbal
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Diachronic--Intercultural communication began with the

, belief that learning the other man's lanuuage enabled one to

i A L e I (Y
B S I

gy

“communicate with him. Language eventually was expanded to

vdnclude speech, and‘from the'beginnlng persons engaged in inter-

.
b

'gi }cultural communication realized that there was something to g'
, '§: A»jcommunlcatipn beyond the WOrds‘andAlanguage spoken. Thus even
;g % | :;1fn the earlydtimes:of human history in the Orient ‘matters of
a %, ,_values already appear as subjects ln what 1s now called 1nter-rf
A"%f :5fcultural commun1cat1on.c— ' * '

¥ : L ,The d1achron1c stresses a temporal perspect1ve wh1ch

' ~is used in the nature of rhetoric rather than in e
drawing a cause and effect relationship according g
to events from-the past to ‘the present It is not ) - T
history but a source of meaning in the past into which ] . f
one can dip "to enhance the meaning of a message - e i

Synchron1c--Intercultural communication refers to the

7E;efforts of one person to express his bel1efs and experiences

'y !
Bt TR Yo i i ke i Sl
i t
N .
i &£
I

- and information to another person whose cultural background

:1;1s-very different,ﬁand'who'therefore may not possess the same

" " '
dicio e o

“« rconvent1ons and understand1ng about commun1cation as the
L R ]
sender of the message. o : .
The synchronic'represents,a contemporary analysis - |

<;‘ -0of the issue in question, usually involves a divisive
) analysis of the issue,

B , Abstract--The 1nd1v1dual is endowed by his own qualities
| ~and background with a need to part1c1pate with others in a

' \§>nwnner that’releases energy and that modifies the system in
{iuhich the individual participates._'The result is defined as
*i communlcatibn; and*uhen the process takes.place under condi- ‘

tions of vast‘dlfferences among the participating members,
: 7 ° : ar
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and these differences are brought about by previous

experiences of the members, they are patterned in the same

way for some: but different for others, the result is inter-
cuiturai communication ' '
The stress is on abstract terms which are freed of .
- > specific contingencies, and there is an emphasis
e o~ " either on causes or consequences. The concrete -
- present tends to be bypassed.
Symboiic--lntercuiturai communication occurs when two A
—people from- different societies attain an equality of
experience by sharing ‘the same message which becomes an
jsland inhabited by both 1 :
Verbal--Intercultural communication is the exchange of
7;* ~ communication between persons whose cultures are not related.

The symboiic reserve of meaning suggests the connection

of thinking to perception. When this particular reserve of

¥

. ;f, meaning 15 accentuated as a dominant characteristic of think-‘

2 ‘ing,*the patterns can be represented by visual means. A1l
patternsAperhapsican, but this‘one more readily than others ot
‘QStewart71972). ‘The last reserve of meaning is intended‘to..
be a play on words; a practice to which Americans are committed .

at least in my experience.

Language

The infiuence of ianguage on intercultural communica-

tion is’ common so that an instructor has numerous exampies

- at hand if he wishes to seiect ‘them to illustrate the con-

tributions of speech. The example seiected in this paper,
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) ~ lexical markings of adjectives in English (Clark 1969), i

~chosen because it naturally leads to other topics which ave

1 of much greater importance in American culture.‘ The words,

! i however, provide the concrete point of departure, and also

~ encourage the risk of over generalization. Lexical*markingsi

L9

7as a subject have been successfully used frequently in
instruetion and in workshops They provide a novel perspective
? i;;on familiar experiences This aspect of the example serves o
\ﬂfas a substitute for more dynamic or more social instructionai
. ii:methods. ' . ‘
S % Adjectivesvin~English are found'in polarities SO that one
" can refer to tali-short, light-dark, good-bad, heavy-light,
- etc. The polarities of adjectives are uneven; one adective
o called'ggmiggj refers to the whole dimension. Answers to
:f,questions, in which the respondent used the polarities, makes
" this clear. One asks, invariably, about tallness, goodness,
7fheaviness and so on. In walking into a cafeteria, one enquires,
How good is the food'herei The other member of the polarity ‘
"is more specific in meaning and generally refers to a precise
3lrange of judgmentsrbetweenrthe two opposite polaritie§ of the
- adjectives. It has a lexical marking. This is indicated by ‘_
.‘the questionlon enterino a cafeteria.rﬂow bad is'fhe'food hére?
g immediately’the questioner‘is confining expected answers to |

,1jrhis question to a ranoe towards the polar term bad. The mean-

7f{f1ng is more pneCise than when the adjective good appears in —

‘iﬁ{the question.,




7this observation is that the language predisposes the

ispeaker to greater precision and superior rhetoric when -

-20- :

It should be added that the analysis of nominal and

7lexical markings on adjectives does not hold for all polar

adjectivesriannglish Light and dark, when referring—to~"‘
o

luminance. appear more nearly equivalent than g_gd bad

The .pair, heavy- light however, are clearly diiferent withrg

e

light possessing the lexical marking : , ‘e

L
-

Proceeding beyond the adjectives. it can. ‘be inferred--

with some trepidations--that whenever the polar adjectives

receive different valuations. positive and negative. that

Athe one with tne lexical marking is the member of the

-
LA
e

1polarity which is negative., The implication flowing from

'speaking on the negative side, when critfciiing' On the

: other hand the positive side, giving praise and support,

Jis poorly served by precision in the language. A generaT¥za-

_tion, suggested on grounds other than adjectiva1 structure, -Aj :

: ¥

can ‘be made that communication in English and in American -

,society stresses the negative side. Certainly the problem

approach which is the identification of difficultieg or

P

obstacles supports the observation. The general attitude‘ofk

people in the society of the 1960's is similarly in line . with ’

the assertion. lt Jis not necessary at this point to mobilize ,

the arguments to sustain the generalization since the purpose
of presenting it is to show examples of dimensions that engage

the attention of students in 1ntercultural communication,‘

which th1s one does very well

Py
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Explanations of perception and of behavior, anchored

IS AT
DAY

~ inTanguage and proceeding to general cultural analysis, have

A S
Fa

been used in instruction and in conferences and other similar
‘ - meetings. In one 1nstance, a group of nuns gathered in Rome
for meetings with ‘the theme of, international communication.
7*)There were manyvcultural ang ‘national concerns in,the group.
One:of the major ones involved'the national and cultural
o distinctions perceived among- Americans, Flemish and Dutch,

:T‘andkBrazilians. The Americans were perceived as romanticists. ‘

.
5 e o s
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7:vwﬁila the Dutch ‘and the Flemish were judged to be on the

S
#

.
. s
. L o
v \
& XA ;-Y‘gﬂv i il 2
PCPYARRE S MO et ) AL DI R Y Tt

f: cynicai side. Brazilians exaggerated. These perceptions
7within‘the group went along uith éﬁe perceptions often found

7 in international groups composed of similarrnationalities or
- representing similar national concerns. During the meetings -~
ih these perceptions were associated with language, then analysed

- in terms of stress on the negative and positive and finally

given even wider interprgkation in broad-cultural values and

- -

EEh e LR

A'motivational factors. The intervention was successful in

Pt

7‘resolving issues which had come-up during the meetings.

Caes)
R CAdIve" B ok Rk

_ The Americans are romantic, in the view of the Europeans

in the group, but analytical from the point of view of the

Lo
Wi, w Y

Brazilians. These perceptions suggest a dimension running

from Bra21l1an culture to the Flemish Dutch set of values on

AT o
TR R

the opposite end with the American in the middle. There are

5; additional factors of course which influence ““e stereotype.

- The perception of Americans is usually influenced by the-
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~ American constellation of effort-optimism, the American R

belief that trying is what couns, tempers the greater

~ “markings of the adjective structures and the preciSion and

“-accuyracy of expression which the critic commands.

f;fthe origin of these patterns. Are they solely determined
e;;by the language and its lexical and:grammatical features?

" The answer to the questionsis no:the analysis can be car'ied‘ :
_into the field of learning. Bateson many years ago presented
7\an“interest3ng classification-of learning (1947). He pointed
:"out that there are four hinds and they are present in all

~ societies. At the same time societies favor one kind over

 another. Thus, in Bali‘and presumably in Russia, Paviovian

- occurs as a result of a chain of cause and effect An action
t 7~leads to results and the connection between the two is learned
- in the fixed and controlled environment. This method is not

. a favorite in the United States where there is a great stress

.- a very early age the middle class American child is confronted

;”'Futures to be avoided and punishments for prohibited actions

lfi;fare outlined for the child so that he reaches 2 fairly accurateA o é

-22-

pessimism which might be expected from -just the lexical

The analysis can be carried one more step to identify -

learning is dominant. The learner lives in an environment
that is highly textured and articulated so that actions of

the individuals lead tc definite consequences and learning

placed on the spontaneous action of the individual. Learning

awaits thevinitiatiye and free action of the learner. From

with future conditions or actions which he should avoid.
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\ ifthe level of this discass1on. but that even so, there still
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impression of what must not be done and what will happen to

H

him if he pursues aversive futures. The child presumably

has the freedom to choose courses of action which-will bring

-about positiVe futures, but the nature of these, what the
~individual should do, are not spelled out with the same
Araccuracy “and . details as the negative ones. The child is
,:expected to be able to chdose’ “for himself. " The spontaneity.
1;creativity and the individuality of the person should not be '
7a{fronted by clearly indicating to him ‘the positive nature Iy

“of his behavior. - These are matters for him to decide and

they should not be imposed upon him.

There are two types of instrumental learning, -instances

in which the individual presumably acts freely and spontaneously.

fthe negative aversive conditioning is the dominant style in

American society while the positive conditioning is the elusive

" goal of education and training. There is @ fourth type of
‘learning which gains few adherents in American society, rote

~ learning where repetition or imitation of a model'is'the path

- bt g

to learning.

this constellation of concepts--lexical markings, stress

~on the negative and learning method--inject vitality and

~novelty into intercultural instruction and successfully com-

municate to groups composed‘of Americans and other nationalities

~as well. In leaving the example, it should be ‘added that the

theoretical underpinnings of the concepts can be refined beyond
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remain ahnoyfng question§ of overdetermination in the

explanitions offered and of transcultural conceptual

equivalence in the areas of application.
( .

‘ Values -

The field of values provides the instructor of inter-

cultural commuﬁica;ion‘with‘a wealth of matértal_faf:use ~

with students. There are in thé literature]treatméhts‘of

values which go‘bagkifbr many yéars,ifqr instance, A Sth!

‘of’Values by Gordon W. Allport and P.E. Vernon published

originally in 1931. zln the gontemporary scene, F.. Kluckhohn,
sometimes in collaboration with others, has ﬁioné?reéZ}p
developing scales of vaﬁue-orientations which have been
extensiéély used in collecting empirical data !n different
cultures j!(luc,khohp_ and Strodtbeck i961)._ Clyde Kluckhohn
and others revieawed the field of values and wrote an article
which has been often quoted 1in which oughtness, the optative

quality,was proposed as the core mea2ning of values (1951).

.An intriguing, recent and interdisciplinary treatment of

values {s provided in Values and the Future, edited by Baier
and Rescher (1969). ‘ :

F. Kluckhohn's value 6fientations prove useful in train-
ing since fhey are constructed with alternatives of value

expressions, gndﬂeach alternative is supported with empirical

'dataAffom some sopiéfy. In training and education, her

five value 6rientatjons are usuatly considerably,egpanded and
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'di fferentiated to provide material which is closer to the

- usual perceptions and:egpectations of people. The classifica- ' ,,‘,,3¥

tions of values are numerous and will rot be reviewed here,

- where we yill turn to Just one value or assumption which has

:lproven critical in intercultural communication instruction.

AN people may be described as possessing a ‘self concep_,

_},This does not mean that the concept is a selfaconscious one,
: ?:but from the behavior of the individual it may be inferred that he ~

fi&mossessesua self concept of a certain kind.

The Self illustrates the concept ‘of the dimension since

«fifthe idea is best considered as a cluster of possible variables

’f'which are associated as the person 's identity and which govern

“_{s the American version. Since any society is likely to have

t_mamy variationsrof self identities among its members, the

771~American version has‘to be specified to belong to the middle

" the'way he behaves. At one extreme end of possible identities

: class. white male member of the society. The specification is-

*'important since within recent years there has been a shift in

the distribution in American society of self concepts of the

~ which  incorporates affiliations with other black

" members o? the society.
The dominant American concept is characterized by a lack of

" natives, in which the individual incorporates into his self

- Negro members of the society who have developed a self concept

constraints on the self. The meaning of this quality is conveyed

* by a contrast of the American self with other. cultural alter-

*
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ident{ty both constraints and privileges derived from family,
region, occupation, religion or ideology. The 1list of facts
is not exhaustive and varies from society to society.r One

example perhaps will suffice. The Japanese child, age 6-14,

has a high level of identity with the region and nation,

.~ while a comparable Bantu child identifies with race, and the
”7>?1American child of the same age range, with sex (Goodman 1970).
lrffif The sources of the identity establish patterns whiéh govern

. the behavior of the individual.

The self concept can be emplbyed with good effect in

" instruction since it meets all the criteria of effective
, instruction. The concept readily engages the attention and

" the interest of students, furnishing simultaneously perspectives

on themselyes and an outlook on others, particularly when the

fcohcept is presented as contrasting cultural varieties. The

self codcept also provides a convenient way of collecting

- observations and empirical findings of cross cultural differences.

"anally the concept lends itself readily to various methods

of instruction so that the instructor can easily discard/the

lecture in favor of other methods of presenting the subject.

The se"f is particularly suited for presentation by means of

visual images. The self image can be associated with bodily
feelings; expressions of the nature of the concept can be
found in how peop]e dress, how they move; by the expressions
on the'r face, the way in which they organize their'living

space. and in the possessions they accumulate and distribute
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with representing various .psychological, social, political

_ the Greek tradition, Hoibein, Eicasso, Hopper and Wyeth,

" to mention-some artists whose work has been used to convey

"~ in instruction.- Photographs can also be-used;‘those taken

-27-
in their immediate environment. All of these factors have

been subjects for artists of all times. ‘Painters and

sculptors and now photographers are consistently concerned

and biological conditions of 1ifé. These same factors give

'shape to the self councept so that images drawn from art,

the meaning of the varieties of self concepts, are effective

for other purﬁéges as well as those produced especially for

conveying the various meanings of the-self.concept (Stewart
1972).

Summary

1. The climate in the field of intercultural communication
has changed during the last eight years or so. ‘The recession
of behaviorism and- the resugéenée of cognitive psychology
have made it possible to instruct more easily in the field
of intercultural communication.

2. The content of the field of intercultural communication

focuses on differences among members of different societies.

3. Differences which make up the content of intercultural

communication are cultural. They are dimensions and they

are cognitive. A few exampfeéoof concepts which have been

effective in practice are pfesented in the remainder of the

paper.
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4. Instruction in intercultural communication should be

baéed on dimensions of cultural differences which readiTy
.engage.the interest and attention of students. Dimensions
which meet this objeétive can be classified under perception,
patterns of thinkfng, langqage and values.

5. Under perception, the -analysis of instruction in inter-
cultural communic;tion as directed towards retrieving familiar
concepts and behaviors rather than acquiring new ones suggests
the use of visual images in instructfon to convey meaning as

.

wéi] as illustrate the meaning conveyed by language.

6. There are several systems of patterns of thinking which

have been used in intercultural communication. Reserves of
Vmeaning provides one conceptualization which has been found
useful in instruction.

7. In the field of language, the lexical markings of adjectives
provide a concrete entry into general cultural variabies; the
stress on the negative in American society, exaggeration in

Brazilian society, stereotypes of Flemish and Dutch persons,

_and different methods of learning in various societies.

8. The field of values is an important one because of the
wealth of information on values which readily engages the
interest of students.

9. The self concept, treated as a basic value or assumption,
possesses all the qualities identified above as an effective :

concept for instruction in intercultural communication. The
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concept can be dimensionalised as cultural differences; it

- - is cognitive, engages the attitudes of students; it com-

municates to Americans and to other nationalities, and it

can be conveyed by means of visual images.
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