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- COURSE

s COURSE’TITLE THE BLACk NOVELIST IN AMERICA

i B
't' Lo - 5118.57 COURSE DESCRIPTION: An indepth exami nation of
S e . ~ 5115.57. ¢ .works.of James Baldwin, Richard.Wright, w11]1am
U 5116.57 c. Me1v1n Ke]]ey, Gordon Parks and others. :
5149.01;7 .
X PERFORMANCE OBJECTIVES L e 7,‘
:A;—,After extens1ve read1ng and- d1scuss1on, students will
. - . identify the special characteristics and brob]ems of
- B current B]ack nove11sts._f , R
- . B. 'Presented w1th opportun1t1es to 1nvesthate the Black
) . fclk heritage, the Harlem Renaissance, and-the effect
- i %> of both upon the:Black conscience and-the literary
. ‘world, students will recognize the influence of these
E - - >;cu1tura1 forces upon the -development: 6f American: 11ter— o
S E : c ;ature and the B]ack nove]1st of the 70 'S, ’_az ;5:7 LT
- ) ’C. Us1ng thevr accumu]ated cr1t1ca1 ab111t1es, students

Cwild eva]uate the contr1but1ons of maJor Black wr1ters. ';f;

- T
-

- T_II. COURSE CONTENT - — "
| . ;; = . - A ' ’

Rati6n51e ,

An obJect1ve 1nvest1qat1on “into- the,bacquound‘of the
Black novelist.and ‘his major-contributions _to the ..

i deve]opment -of the American novel; to culture, and to

American literature is cr1t1ca11y needed today to
_bridge a-serious identity gap- among 'young Black stu-
dents and other Americans and to- _open new and exciting -
-avenues of comunication.” This quin. extends an oppor-
'tun1ty for the student to take a personal and intellec-
‘tual journey into-the heartss souls, minds, and emo-
t1ons of Black people.-

Ranqeguizsabaeetﬁﬁitter 3 '
T D1st1nct1on between the n e]_,nd other 11terary

- forms
2.,’Interna1i2at{on of Black.folk heritage as a contri-
. bution to American literature and.music )

3. Demonstrat1on “of awareness-of the contributions .
Black novelists have made to the deve]opment of
American Titerature
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TEACHING STRATEGIES

Examination of the impact of the Harlem Renaissance ’ 37f
on the Black consc1ence and the 11terary'wor1d o

Evaluation of major BJack writers ana the1r works -

t‘:

' ¢A.'70b3ect1ve A. " After exten51ve read1ng and dlSCU‘SlOﬂ,

students will identify the_special characterlstvcs and

) inove11st and then compare 1t w1th ‘that’ of an:

30

prob]ems of CUrrent B]ack wrlters

17\.7

Show students the film, The Novel - What It Is, =
What Tt's about, What It Does‘and d1scuss thelr ' C

. reactlonS*” SR I -

jHaVe students wr1te an orlg1na1 def1n1t1on of a ,
uuthor1ty R PO ,‘“~7 i}g,‘ ' -;afs

Ask students to 1nvest1gate the place of the nove]

’—"Ai'ﬂ«i/as 1t re1ates to- other literary forms.'

PR

4. . DISCUSS w1th ‘students. what makes a novel immortal.

- placing each novel read or stud1ed in class into’

-Why do'novels like Huckleberry Finn, The Invisible -~ - - ié
: Man, Great Expectatlons ‘and others seem timeless? —f i, -

Have students prepare a llst of the elemer" of the -

“novel and specify the importance of each e]ement in

the tota] development of the novel.. ‘
Have -students demonstrate their understandlng of the =
three general kinds or categories of the novel -- T
the romantic, the psychological, and the social by

its proper category.

"

]00

Ask‘students to discuss in smail qroups the question:
upon what does the success of a novel depend7

Have students determlne when a nove] is autobio- -
graphical and when it is not.

Ask students to dlst1nqu1sh between a nove] and

an essay. They will proper]y identify The Fire - i
Next. Time. - ;

Arrange small group dlscu551ons in which students -
will analyze the term "Black novelist" and synthe-
size their points of view into a working definition.

-2-
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- b. "Ralph Ellison

- .”q.:iR1chard Wr1qht A

Invite a guest lecturer to- exp1a1n how The Black

: age can be assoc1ated w1th the Black nove11st

o
Have a- group ‘of students expla:n how Margaret Mead
and James Baldwin: :-A Rap on Race: may revo]ut1on-
ize the wr1t1ng of novels .

Have students prepare brief- b1ograph1cal sketches
of prominent Black authors. They may wish also to

prepare a bullet1n ‘board d1sp1ay. Nove11sts may .
1nc1ude 5 ; ) S

James%BaIQWin s

c.,,w1111am Me1v1n Kel]ey L

Margaret Walker

“

»Chester H1mes

,Gordon Parks

11.
& 12.
i
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h. Frank Yerby 7 °7

Have the students 1nv1te an author1ty to- the
school to give a lecture entitled, The Black
Novelists, Past, Present, and Future or one onfany
other top1c of 1nterest Qyﬂ,
‘Have the students conduct a Harris- é}pe poll in
the school and community of adults, high school
_students. and college youth to determine-their
familiarity with outstanding Black writers and -
their works. The class -might construct an origi-

- nal checklist or set of questions- or they could

use materials from the qu1nmester course "Var1at1ons
on Black Themes"

Have >tudents research the att1tudes held by popu-

Jar magazines and major publishina houses concerning .
Black authors and their works. What change; 1f any,
has been reflected over the years?

Have students make a 1ist of the names of pub11sh1ng

houses which-publish the works of Black nove11sts.

(Example: Mnemosyne, Miami, Florida) .

-3-
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- 18 Ask two student leaders ‘to direct a d1scuss1on in
% o ) . . which their classmates will propose and defend
t reasons why novelists like Richard Wright, James ) o ]
Co Baldwin, William Melvin-Kelley, Frank Yerby and : N

.o . . others felt that they had to leave America-in order - SRS

- to pract1ce~the1r profession, -publish their works
L . and be judged as novelists, not Black nove11sts s

LA ' compared with other Black novelists. - R

-

;
, el e
: A AL O

L ——_— ' 19. Sugqest that students get an. overview of the stances
R o . and perspectives of Black novelists. In order to

e do SO they might scan segments such as the follow- o
ing: . } A ] : o

. o {xa. The- proloque to Ralph E111son s The Inv1S1b1e
- T N Man

b. The chapter “Notes for a Hypothet1ca1 Novel® - RS
- 1n James Baldw1n 's Nobody Knows My Name.» T

ToC Chapter one of R1chard wr1ght s Nat1ve Son. B

26, The students w111 11sten to a record1ng of Gordon EE
Parks' A Choice of Neapons and d1scuss the1r re- - , T

act1ons. : R - . _ - L
L |- o . 21. Take students to the 11brary ‘to 1nvest1qate the -
s e . - background ‘of Gordon:Parks' Learning Tree or any

other-Black novelist and one of his works. Have
‘them_set ‘up committees to produce-a program on ‘
o . : the order of "This Is Your Life" to be held for
. . . selected Eﬁg11sh classes. :

G e St e

22. Have students- 1nvestigate ‘the many roles of Gordon. b
_ Parks. (Producer,novelist, father, husband, R
director, photographer, c1t1zen, etc. ) -

~ 23. Have. students make a documentary on one of the . - ] ff
] major Black novelists on the order of TV s
The B]ack Journal ] ,

_24. Have students 1nvest1qate the symbol1sm of the
following titles of novels.—

v a. A Cho1ce of Weapons A
; L . c. Black Boy I - o {; .
’ d:- The Qutsider - '

-4-
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k. ADifferent Drumner

"e.r Another Country

f;riNativerson P

g. The Invisible Man

h. The Third Generation

., Manchild in the Promised Land

j. The Learning Tree

. -
l;;'The Street LT -
Sugqest that students fam111ar1ze thmselvesw1th
"monuments" <- streetrs; schools, chuiches, .
-statues - - commemoratzng a-Black person.: ‘Are- any
- of these honoring novelists? -Students m1ght erect
-a monument to a favorite Black novelist in the
form of -a muratl, a piece of sculptyre, an-original
dance. mu51c. ora piece of wrztten work

Group students in triads to learn how to use the .

T e

*y

- Readers' Guide to Periodical Literature,.using—
c0p1esﬁchecked out fror the 11brary. or invite a
librarian to explain it 8. )

Show students - the.film. How to Wr1te Your Term -
Pager. ‘Discuss it Hriefly, then study tﬁ*’gu1de-
nes for writing the research paper in a-hand-
book. Teachers might also-adapt activities from
the quinmester course "Writing a Research Paper."
Some suggested*topiés are: . —

-, Black Voices Cry1nq in the Wilderniess of

Human1ty

b. Right On:  Soul Comes to the Novel

‘c. Harlem Renaissance Revisited , .

- 'd. -A New Frontier of Black Literary Culture

S 5
S
it
- K &
g N
. 254
26.
e *
- 27.
AS
K " .
A;(' R
.
R

e. A Founta1nhead of Black Cul ture

f. Picasso and Early. Afr1can Artists: A
Comparison ‘




. I . WMatwua:smﬁ?us
O < h. Black Ena11sh e

T 28. D1rect students to gather data to prove that the

Black novel is a vital and essential part of the
cultural process of Amenca :

29. ”Suggest that . students comp11e a scrap book entitled
, - . "The Contributions Made ay Black Nove]istf to the . -
JIFE : - Modern Day Novel & o T

S . 30. Have the students, after 1nvest1gating. discuss1ng

i and analyzing:the meaning -of “the Black experience- -
write essays giving the term a personal interpretatton.
Have students analyze  Saunders Reddings' statement :
that, "Negro writing in" the United States has- been
5from first to last a literature of necessity." . -

|
g < -
n

32. Have the class synthesize the: prob]ems c-nfronted - .
.7 -by-the Black-novelist -and demonstrate an under- S
-, ,standing by - suggest\ng solutions e - S

v " I . i '
‘ .
N N i ! P e ! P g g
P 5 gk T A 7 ¢ W R e T e
@
-

- : B. Objective B. Presented with. opportu 1t1es_In.Jnvest%-—-‘—““"“"';ff“;f
= gate the Black folkheritage; the Harlem Renaissance, - - o
- ————and the effect of -both upon- the Black conscience and S -

“! !
Jropn PR
Lt i

‘the 1iterary world, students will recognize the influence f
of these cultural forces upon-the development- of ; T
American literature ‘and- the Black novelist of the 70 S.

i3 i sk i wital

waltz, a piece by Gershi/in, and a_blues selection
. or.a-spiritual. Ask students to.listen carefully

to note contrasts.among  the compositions. They

might conclude that some are measured and formal
! - o - ~ while others move freely a~d almostlintuitively.

LA e i s

2. Play a number of spiritua]s Ask:sﬂdentsto 5 .
- Tisten carefully to the words. ~What themes are R S
portrayed? -What emotions expressed?: What 1iterary heo
. devices are utilized? ‘How does the music contrib-
ute to thé total effect of the words? Ask students. A
to find specific examples of colloquialisms, idioms, i
epic qualities, and llturqical elements. — :

1. Pla, several musical selections sich as a Straiss- . o 1
1
|

“
AN .‘

3. Refer students 1nterested in sp1ritua1s to the fol-
Towing books:

a: BuBois; W. E. B. The Souls of the Black Folk :
b. Keehbiel. Afro-American Folk Sonas ' e
. B
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c. Locke, Alain. TheiﬂewrNegro: An Interpretation.
' New York: Albert and Charles Boni, Inc. B

Play the works of .a variety of Black recording
artists: Leontyne Price, Aretha Franklin, Mahalia
Jackson, Louis:-Armstrong, Marian Anderson. What-
characteristics of personality and technique have
made these individuals famous? Students might sug-

- gest other performers who have made significant
A contributions to American culture.

" Have students cite specific customs. and practices

_from contemporary life that denote expandinq cul-
mnlﬂatoMﬂu.' -

Ask students to view television programs, films.
and - travelogues for .evidence of a growing "American

,interest in and appreciation for African heritage. S

'Have students compile a list of famous biblical

and/or historacal_Black_fiqures-who—have'been
vevered by generations of people. (Examplas:
Queen of Sheba, Aesop, Alexander Dumas) -

‘Construct a literary time line for an overall view

' of Black authors in America: 16l9419-

10.

Have students write an expository composition or
:acreative expression on_ the meaning of folk heri- .
ge.

Plan a Black festival of arts.

a. Ask students to bring in their favorite
recordinqs by Black artists. -

b. Arrange to display Black artwork. :,

c. Have students prepare and make available to - -
other students an annotated bibliography of B
byoks in the school library pertaining to
Black culture. :

Stage a fashion show featuring Afro-American
‘swus :

¥+

Present an Afro:American'dance revue.

. Dramatize a phase of Black culture and present
it to classes or in the evening for the com-
munity.

-7-
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| T,; ‘A . A g. Make posters, murals,-etc. depicting Black
S historical figures and events.
[ . ‘+’h. Prepare soul food dishes. R &
- : 11. Write the words “Harlem" and “Renaissance” on the o
t o ‘ ' chalkbozrd. Ask students to-discuss the connota- T e
S : ' . - tions of each. “What concepts emerge when the two -
L : words are used together? (A student might want SPTEE
| - - - to research the history of Harlem as a locale.)
T - : - Take students on a tour of Hariem during the : .
SR - : 1920's tc meet some prominent literary figures -
S . gathered at “The Dark Tower" A'Leilia Walker S
o Robinson's mansion. Gathered there are Countee - I
i Cullen, Zora Neale Hurston, Claude McKay, Langston IR
S Hughes and Jean Toomer-discussing three primary - . e
S - themes (repudiation of white supremacy; critique R
b * of the white world, critique of the black world) - CFa
—— from one of three stances (militant; reflective, —_—
3 " quict, -and sensitive; or amused and satirical).
S - Suggest that students read several works by these R
-¥ - -authors to-experience the Black.idertity of those - I
Y ‘who participated in the New Negro Movement: The o
; = Harlem Renaissance. - o '
X ) ~-12. Show stiidents the film strip The Harlem Renaissance
B | - 13. Have students ‘examine Margaret Halker's poem "For R
i M‘\iy:eog"l‘e}p."ggxl&n Ahwolgg¥", of Black Literature: o TELs
- R a t-On as ap“example of writing for a new B ST
4 § audience gpdgxpirgssjngj new consciousness. - Sl
B 4. Investigate the possibility of sidewalk; street, T
IR 4 L . or wall art as an outlet for Black cultural expres- St
U S , -~ -sions of the'70's. - - .- .- .~ S
: 15. Have students: investigate the Writers Project .
: of WPA and- its-role in encouraging the 1iterary N
talents of Richard Wright and Ralph-Ellison. Rt
B B “16. Have students brainstorm to define Stereotype. B -
‘ ‘ 17, Ask students, qt’fgf defining stéreotype, to in- o
3 o 4 . vestigate how-stereotyping has been a biight on
T E the 1iterary conscience of the Black novelist and - =g B
. ? ' - ‘ ‘has ‘weakened the impact of his works. g .
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21.

"were,these ‘stories told? “Students might suggest

...- sions’ qf ‘the hopes and fears of a people.‘

- characteristics does.the.protagonist have? Ex~

~-Because stereotyp1ng and other ‘means of d1stort1ng
have misled readers about the Black novelists and
atheir contributions, have each' student 1nvest1gate an
author's works and- synthesize h1s f1nd1nqs 1n-
dependently : e -

Ask students to eva]uate Ellison's charatter1za-
tion in "Flying Home" The American Experience and
determine whether the characters are life-like or
whether they seem stereotyped ln any way.

Ask students to read Herman Me1v111e S "Ben1to
Cereno" p. 8 Introduction to. the Novel and analyze
and defend - Melv111e s character1zat1on of Babo,
the slave. } ]

oow -

'D1scuss terms related to the oral trad1t1on'
-minstrel, ballad, symbol, folk tale, dialect, -

humor, narrative, allegory,-rhythm, human 1nter°st - ff

- ‘Ask students to recall stories told to- them:in-

‘childhood ‘and™familiarize ‘them with “the idea that o
_this -is_an.ancient g]obal habit. For what reasons - :

that in addition to pure. entertainment some _were
didactic (Aesop's Fables) while others were expres-

Have%!tudents read or Tisten to Negro animal folk-
tales. (Talley's Negro Folk Rhymes) What heroic

-plain_how he uses various:forms. of “intelligence. g

to surmount seem1ng]y insurmountable odds. -~ In - |

;:hat specific ways are elements of the story sym- : -
olic? = - , o : s

Have students 1dent1fy one or more current social
problem.and/or -a specific aspiration or apprehen-
‘sion of a particular group of people. Using
an1ma1s, write a short narrative to depict the
prob]em, hope, or fear.

G1ve students a stereotyped descr1pt1on of a

" Black novelist and have them analyze why the ;

description-is stereotyped.

Have students investigate the personal philosophies

‘of. the following writers and weigh their beliefs

as cultural forces on _the expreSS1ons of specific

'Black novelists: -

a. Malcolm X
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25.

E - an. .
: e .- written about in Wright's and others' novels that
-NO. longer ex1st in- our soc1ety today.

28.

" ¢. Martin Luther Ring

9. W. E. B. DuBois

2.
.- William Wells -Brown,.and Frank Yerby are’ 1mportant
inove11sts in the deve]opment'of Amer1can 11terature.,

- solutions to the fallowing Black literary prob-
~ lems: )

a.. Elimination of.the idea that every novel

',h. Elimination of the process of comparing the

c. E]1m1nat1on of the act of labeling, comparing,

b. Eldridge Cleaver

d. Leroi Jones .
e. Phillis Wheatley

f£. Harriet Tubman.

h. James Heldon Johnson .
i;laLangston Huqhes VA 7
Cons1der w1th students -why Charles A.-Chesnutt,

Ask students to wr1te the1r def1n1t1on of a protest

novel. -Discuss their ideas and. have them 1dent1fy
the bas1c elements.-

Have students evaluate the results of the attention .
called ‘to'social and economic problems that existed-- *
in -America after-World War- I'by William Faulkner, ~  ~ —
John Ste1nbeck and Eugene 0'Neill.

Ask students to cite s1tuat1ons and cond1t1ons

Have students critically d1scuss hypothet1ca1

written by a Black is a novel of anger, rage,
hatred,’and protest.

Black writer with other Black writers.

and grouping.

d. E]imination of biased treatment by publishers
of books by Black writers that deal with mixed
relationships.

=10~




29. Have'students~drscuss~1n—sma%l—gpoups the contri-
butions Charles W. Chesnutt, Sutton Gr1qgs and
Paul Lawrence Dunbar made to the deve]opment of
the B]ack novel.

30. Have students research the early Miagara Movement
" and the founding of N.A.A.C.P. Measure W. E. B.
Dubois' influence (which spanned almostacentury)
on Black 1dent|ty. -

31. Have students 1nvestlgate and analyze the h1story
and deve]opment ‘of the B]ack novel in America. .

- 32. Have students, after comp]et1nq activities related
- ‘to-Black novelists;,: demonstrate understandings
"gained from these activities by 1dent1fy1ng ‘the - -
= ‘ro]e of the B]ack novelist-in the. 1970 s 7

) 33;:*Ask students to wrtte anaIyseS‘of the B]ack nove]- ]
: ist, . his status, and h1s contn but1ons toAmencan
‘11terature. . ) . . T

34. Have,students discuss authors who have emigrated
to other countries. For what reasons have such
Americans-as T. S. Eliot, W. E. B. DuBois, Ezra-
‘Pound, Gertrude Stein, Richard Wright, Eldridge -
Cleaver and .Henry- James left America? - -

35. Suggest that students construct a chart depicting
_11terany pr1zes an excellence won by Blacks.

-

C. Using the1r accumulated cr1t1ca1 abilities, students
will eva]uate the contributions of major Black writers.

1. Have students beq1n the compilation of a dictionary of
terms used in the novels by Blacks. This might .
be illustrated. by artists in the class.

2. Play a;record1ng of Gordon Parks' The Learning Tree
and have students discuss their reactions.

3. Have students 1dent1fy the main ‘characters in The
Learning Tree and discuss the main conflict in the
story.

4. Have students d1scuss the po1nt of view in the
story The Learning Tree.

5. Ask students to re-eva]uate the mean1ng of the
word "theme" 4s app11ed to the novel.

.
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Have students 1dent1fy the theme in The Learning

Tree and discuss .its universality or non-universal-
ity.

Have students carefully consider the elements in
the story and discuss cr1t1ca1]y whether or not
The Learning Tree has in it elements of universal
scope.

. Have students after reading Gordon Parks" The

Learning Tree, propose plans for present1ng it as.
a mus1ca1 gns .

Have. students after read1ng Chester Himes' The -
,Th1rd Generat1on, wr1te a short reSLme of its plot

* +

Ask students to d1scuss roles of the main char-
“acters-in The Learning Trea and.The Third |

" Generation and infer why these particular char-‘

acters were selected to play these roles.

Have students examine the main conf11cts in The
Learning .Tree and The’ Th1rd Cenerat1on and discuss

tﬁﬁ’dramat1c impact. of "passing™ for Wh1te in the
books. : . o

Arranqe students in. sma11 grouos to compare and
contrast elements of universal scope-in The Third
Generation with those in The Learnina Tree or
another novel by a Black writer.

After read1nq A D1fferent Drummer, have students .
discuss and evaluate its plot.. Two Student leaders
using questions they have des1aned might lead a
Tarae group d1scuss1on.

Have students write short compositions analyzing
the theme and describina the sett1nq of A
Different Drummer

Have students write an essay Just1fy1nn and defend-
ing Tucker Caliban for salting his farm, killing
his anImaJs, and burning h1s house

Ask students to propose reasons why Tucker Caliban,
Bennett Bradshaw -and other Blacks in A Different

- Drummer did or did not think, talk; and behave 2
Black. - ) : B
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17. Divide the class into triads and have.each triad
discuss a situation.in which Tucker Catiban -found
himself. One member of the triad will be selected
to roleplay Tucker's part and the other two mem-
bers will try to figure out Jjust what Tucker
Caliban symbol1zed in the role p]ay1nq situation
and finally what he symbollzed in A Different
Drummer

18.  Have students write a composition ane1yzing the
mythical characteristics of A Different Drummer.

19. Students will write a critical evaluation of-.
William Melvin.Kelley's A D1fferent Drummer as an
B art1st1c ach1evement I . *

T ZOa"HaVE students set up an aud1t1on1ng committee to
. - ~ select a-troupe to record A-Different Drummer,
decide on materials ‘needed, select the proper -
- physical facilities for recording; record, and
. begin -building a library of tapes on the Black
- - - _ novelists and their works. -

o 21. Ask.studentS'to do a book report on a book by £
N N James Baldwin. -

22. Have students analyze James' Baldwin's "Autobiograph- A
. jical Notes" p. 316 Black Voices by Abraham Chapman - A
and interpret their meaning. 4 -

23. - Ask students, after read1ng Baldw1n S The Fire g
Next Time,-to.discuss in small groups the meaning
of protest writing. The students will also recognize
the aim of protest wr1t1nq..

- 24. Suggest that studentsvread as an outside project i
Baldwin's Another Country. A ' o =

Suggest that students make slides of selected
scenes from Baldwin's Go.Teli It on the Mountain
. to be presented as "An Afternoon with James

. . " Baldwin, One of America's Major Movelists."
Extend an invitation for parents to view the
program.

25

26. Have students study-and evaluate Margaret Mead and
James Baldwin: Rap on Race. They might video tape

selected scenes. - N

' 27. Have students debate the question of comparing a
Black novelist with a white nowlist.

e mr o m e e e e v e ettty & ot e ottt Mt s e —— —— e e b e
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28. Invite a guest lecturer to speak on a topic such
as "How Do Black Novelists Compare with Other
Major Writers of America?"-

Show students the film, Aesop s and Thurber's
Fables and ask them to give their reactions.

29

30. Suggest that students read the books listed below
and differentiate between the handling of white and
Black characters in books written by white writers
and those in books written by Blacks.

a. —The L1berat1on of Lordegyron Jones. Ford

b, The Sou] Brothers and S1ster Lou, Hunter

c. Of M1ce and Men. Ste1nbeck

‘_d;;,Gone w1th the W1nd M1tche11 ‘

' '31. The student w111 1nvest1qate the quest1on What -
. is- the major difference between Black writers such
as Baldwin, E1lison, Wright, Kelley, Himes and

others such as Faulkner, Twain, Hem1nqway, and
Melv:]le? o

32. Have students discuss how the “theme 1n A Béni to

Cereno compares with-themes in -books. that they have

‘read by Black wr1ters. Why is or is not the theme
un1versa1? .

33. Ask students, atter reading works by Melville,
. to discuss how he compares with James Baldw1n,

Richard Wright, Ralph Ellison or other major Black
novelists.

34. Have—students identify and role play stereotyping
-used-by Black and white novelists. In additien
- students might participate in an 1ntegrated panel
di'scussion based on the topic: “whv there must be
literary standards."

35. Ask students to- explain in a short essay ‘what a
Black novel is and prove that it is different from
novels which are wr1tten by white nove11sts.

36. . Ask students to write a paper demonstrat1ng the
strengths of a Black novelist and comparing him
with a white contemporary novelist.

-

. © 18-
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37.

38.

39.

40.
a1.

42.

43.

a4,

45.

46,

47.

a9,

-

Suggest that students read Richard Wright's Native

Son as an-outside assiqnment and write a critique
in which they judge him as a stereotyped writer.

_ Refer students to Wright's "Fate of Bigger Thomas".

p. 163 The International Library of MNegro Life and
History-Introduction to Black Literature in Amer1ca.
Ask them to H1scuss and evaluate it.

-

Have students, after read1nq and evaluating the
main conflict in Wright's Native Son, analyze the

_ purpose of Bigger Thomas 1n the story.

Ask’students to read wr1oht s Black Boy and dis-
cover the central conf11ct of the story.

D1scuss WIth students how majorvevents in 8 lack Boz

-are. foreshadowed in the novel

,Have students d1scuss the 11terary mer1ts of B]ack

Boy -and relate incidents presented in the nove1 to
actual life situations.

Ask students to genera11ze from s1tuat1ons presented
in Black Boy why the characters act as they do. Is
it because of historical circumstances, t1me, or

" other. factors?

Suggest that students write one minute radio and
TV commercials promoting the-sale of Blach Boy.

Have students use a format's1m11ar to fV s "A1l in

‘the Family" and dramatize selected scenes from

Black Boy;and Nat1ve Son.

Have students form small groups to examine \right's

- description of social and econom1c differences be-
. tween B]ack and white.

Ask students to evaluate Claude McKay's Home to
Harlem as an important step in the recoanit1on of

" Black novelists.
48,

Suggest that students re-examine McKay's Home to
Harlem for its literary value and importance in the
arena of the literary world.

Select chapters of Brown's Manchild in the Promised
Land and have students propose reasons for Brown's

1ntended purpose in wr1t1ng the book.

~15-
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50.

51.

52.

53.
54.

55.

*

Ask_students to oxamme the exreriences of the
main characters in Graham's South Town and record
their opinions in a short -paper.

Discuss in class the Americah Booksellers Award.
Why dia‘Ellison‘s~Invisible Man merit the award?

Suggest that students analyze each of the follow-
ing novelists for his individual contributions to
the f1e1d of novel writing: .

a. Paul Lawrence Dunbar

b. yi]liam Hells Brown

C. Jean Toomer-

d. John H. 'w111iéms'

e. James Ba]dw1n I

.

f. Ralph Ellison -

' g. Frank Yerby

h. Margaret Walker
i. Ann Petry
J. Richard Wright

. k. Chester Himes

1. William Melvin Kelley
m. Zora Neal Hurston
n. u1111am Demby

Ask students to discuss Black 11terar3 heroes.
What are their distinguishing character1st*cs7

Have students discuss in small groups the use of
humor in the Black novel or- the Iack of 1t.

Have students design a crossword puzzle about
Black novelists, their works, and their char-
acters.
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56.

57.

58.

'60.

61.

© 62,

63.

64.

65.

66.

59.

-
Ask students to conjecture in a short paper the

paucity of happy endings in most of the novels
written by Black novelists “about Black people.

Invite a quest psychologist from one of the junior
colleges or universities to organize a panel com-
prised of drama teachers from other schools and

himself to discuss.the social problem in the Black
novel and others.

Have students cite spec1fic genres used as vehicles
for B]ack protest over the years.

Ask students to cite evidence of the Black novelist
as a transmitter of cultural values and 1nterpreter
of - important aspects of humanity )

Sugqest that students interview ministers from :
various denominations to ascertain their views on
the treatment of religion in tthBJack nove]

Have students discriminate between negative and

positive literary contributions made by the Black S
writer. : :

Ask students to write Tetters to the editor of
Black World and other literary magazines which
chronicle their discovery of the unique character-
istics of Black novelists. : .
Have students prepare a chart which measures the
contributions made by the B]ack novelist to American

_ letters.

Discuss w1th students the question Will un-
biased Blackness in literature revolutionize the
iiterary wor]d?

Suggest that students read professiona] reviews
of novels studied in class. Using-unbiased.stan-

dards of criticism, have students critique the
critics.

Have students who discover an interest in a

specific author ascertain the title of his other
works and do an in-depth study of several of them.-

=17-
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STUDENT RESOURCES

State-adopted textbooks

The American Experience: Fiction. New York: The o ]
MacMiTTan Co., 1968. EINE

The United States in Literature. Atlanta: Scott,
Foresman and Co., 1968. :

|

|

v -

Adventures in American Literature. New York: ( .

Harcourt, Brace, (968.

Counterpoint in Literature. Atlanta: Scott, Foresman
-and Co., 1963. et i

. Non-state-adopfed iexfbooks '

Baldwin. James -and Hargaret Mead A ﬁag*ph:hiéé. New
York: J. B. Lippincott Co., 1977,

Davis, John P. The American Negro Reference Book :
Englewood C17ffs, New Jersey: Prentice-Ha 11.7Inc‘,
1969, : : , -
£ , : — - ‘ R
Famous Writer's Course: Fiction Writing. Volume IV. - =

Westport, Connecticut: ‘Famous‘W¥ er's School,
Inc., 1960. ‘

Ford, Nick A. Contgmﬁorarz Negro Novel: A Studg in :
. Race Relations.™ New York: WcGraw-HiTT, . =
Frankl1n. John Hope. From Slaverz to Freedom. New _ ifﬁa
- York: Alfred A. Knop¥, Inc., T1963. ‘ I
Hughes, Langston, ed.  The Best Short Stories by L |
7 ~ Negro Writers. Boston: Brown, e .
hPatterson. Linds'ay. International Library of Negro o
Life and History:™ An Introduction to Black :
Literature in Bmerica. New York: Publishers -
Co., Inc., T1968. : f

Novels

Baldwin, James. Go Tell It on the Mountain. New
York: Dial,

Brown, Claude. Manchild in the Promised Land.  New
York: MacMiTTan, 1965.
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L Press, 1946.

‘Crane, Stophen. The Red Badge of Courage. * New

York: Dell Books, n.d. ¢

E1lison, Ralph. Invisible Man. MNew York: Random
House, 1952.

Ford, Jesse Hill. The Liberation of Lord _xron Jones
New York: Siagnet, T965.

Graham, Lorenz. South Town. Chicago: Follett, 19%8.

Himes, Chester. The Third Generation. New York: New
_ American Library, V954, ’

- 'Hunter. Kristm. The Soul- Brothers and- S1ster Lou.

“NewYork: Scribner, 1968

7Keney. Hi 11iam Melvin. - A Different Drummer. New

York: Dou‘bleday and T0.,-Inc., l§5§

Mitchell, Hargaret Gone with the Wird, New York:
Macmil'lan, 1939,

Parks, Gordon.. A Choice of Weapons. New York:
Noble and NoBle. 1908, R

Stei ?bgck. John. Of Mice and Men. New York: Bantam,
~ 1983. :

Walker, Margaret. Jubilee. Boston: Houghton
Mifflin Co., 1960

Wright, Richard. Black Boy. MNew York: Signet, 1963.
Wright, Richard. Native Son. New York: Harper, 1940.
Yerby, Frank. The Foxes of Harrow. NewYork: Dial

Maicollo X. The Autobiography of Malcolm X. New York:
Grove Press, Inc., i“g ]
Nonfiction . '
Baldwin, James. Nobody Knows My Name. lew York
. Dell Publ4shing Co., 1960. :

Baldwin, James. The Fire Next Time. -New York: Dell
Publishina Co., 1963.




‘ Bennett. Lerone. The Neqro Mood. New York: .
Ballantine Books,

Cleaver, ETdridge. Soul on Ice. New York: Dell
Publishing Co., Inc., 1967. :

Cobbs, Price M. and William H. -Grier. Black Rage.
New York: .Bantam Books, Inc., 1969 ’

E1is0n, Ralph. Shadow and Act.' New York: The New
American Library, 1904. :

B , Greenidge, Edwin and Dora Pantell. If Not Now When? _

, The Many Meanings of Black Power,  New ?orlE ~Dell
i " PuE'H"sﬁgna Co.. T989. '
E. Antiiologies

-+ ) Bontemps, Arna. American N ro Poetry. N;w'York: ? “
o . Hi11 and wang.' 15‘66 "SL‘__'L ,

Chambers. Bradford and Rebecca Moon, eds. An
Anthology of Black Literature: Right On:
Few VoFE New AmerTcan Library, Inc., 1970.

Chapman, Abraham. Black Voices. HNew York: American o
Library. 1968. ’ :

Hayder-. Robert. Kaleidosco e, New York: Harcourt,
. Sr;ce & Yorld, Inc., 1951
" Margolies, Edward. Native Sons: A Critical Study of
- -Twentieth-Century Black American Iuth_ors,.,; New
York: J. B. Lippincott Co., 1968 :

. Tippincott To., T368. (

-

x . J
Murray, Alma and Robert Thomas, eds. Ma!or Black
Hri’ters. New York: Schola;tic Book Services,
Inc. » '97] . .
Talley, Thomas. Negro Folk Rhymes. Porf Washington,
New York: Kennﬁliaf !’r‘ess.'J 5555.
F. Drama

' . Hansberry, Lorraine. A Raisin in the Sun. New _ s
. * York: The New American Library, Inc., 1966.

Jones, Leroi: The Dutchman. New York: Morrow, 1968. , S
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G. Films -

Pesop's and Thurber's Fables 1-12949

Anerican Literature: The Westward Movement  1-04539

How to Write Your Term Paper . = 1-00532
Huckleberry Finn: The Art of Huckleberry Finn 1-31094

Literature Appreciation: How to Read Novels 1-11790

Hovel, The; Mhat ,_Vhat it About, What ~
It Does . 1-40059
What's in a Story R 1-17783

H. Recordings -for purchase

Pichard Wright, Black Boy
Pre-Civi} !'tiqﬁts Act era of the South

TC 2030 (S-M) 2-12* LPs
CDL52030 Cassetts (2)

Scholastic Audio-Visual Catalog 1971 906 :
Sylvan-Avenue, Englewood Cliffs, New Jersey 07632.

The Learning Tree - LC R -75-75120
,mp——!——_, TPs , . )
" A Chofce of Weapons. F S 11010. 2-12" LPs.
The Best of Simple: Langston Hughes. F19789.
TThe Spoken ford-EngTish] T2
Forms of Ljterary Expression. Series No. U330-
U330T - The ﬁoveg (At the county level) ‘
TEACHER RESOURCES ,;,‘ ] - :
Bone, Robert A. Negro llovel in America. New Haven,
Connecticut® “Yale University Press, Inc., 1969.

Bontemps, Arna. "The Black Renaissance of the Twenties,"
Black World. Vol. XX, November 1970, p. 5.

"~ -Clarke, John Henrik. “The Neglected Dimensions of the

Harlem Rendissance," Black World. Vol. XX, November,
1970, p. 118. —

Cleaver, Eldridge. Soul on Ice. New York: Dell

Publishing Co., Inc.,. 1967.
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Ford, Mick Aarcn. "'I’he Ambivalence of Ralph Eliison,"”
Black. Hortd. -Vol. XX, No. 2, December 1970.

Howes. Alan. Teaching Literature to Adolescents Novels.
Glenview, I17.: g‘c’ott. Foresman, 1972. :
Hughes, Langston, Leroi Jpnes and John Williams. “Problems ~
of the Negro Writer," Saturday Review, Apri'l 20, 1963.
. Kaiser, Errest. “A Critical.Look at Ellison’s Fiction and
B ' Social and Literary Criticism by and about the Author."
Black F-:rld. Vol. XX, No 2, December 1970. p. 53.

Kelley Nil'lian Me'lvin “Jest, Like Saln." Nggro Digest. .
Vol. XVIIT, Mo. 12, O:tober 1969, p. 54.

Keneth, Kinnamn. "A‘" aAnerican Li t'-rature. The thk

Revolution, and Ghetto High Schools," _ﬁish Joumal.:f -

Vol. §9,- Febraary 1970. P 189. - -
Lillard. Stmrt. "El'lison s: Anbitious Scope in Invis*ble

) ~ Man," English Journal, Vol. 58, September, 1969, p. 333,
“{w’ Merkle, Donald R. “The Furnace and the zower. A New Look

at the Symbolism in Native Son." English Journal, Se temben
‘1971, Vol. §, P 735. P

- —Ross, Richard A. “Fillina the Void: The Black in Anerican; -

Lit;;ature. English Journa'l. _Vol. 59, January, 1970,
p. [ ] )

Sar-dford. Barbara podds. "Affective Aspects of B'~ck

Lit;;:‘ture.," Enalish Journal, Vol. 59, March, 1970,
R po o -

Tinny, James. A Unit on Black Literature," English
v JOUTM‘; VO]. 58. OCtObeP. ]969. po 10280

Williams, John A. “Ralph E'I‘Hson and the Invisible Man,"
Black Worid, Vol. XX, Mo. 2, December, 1970.

Hilliams, John A. “The Harlem Renaissance: I[ts Artists.

Its Impact, Its Meanina," Black Horld. vol. xx.
November, 1970. p. 17.
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