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CLEVELAND PUBLIC SCHOOLS

NINTH GRADE PRODUCTION KORKSHOP

I, INTRODUCTION

A,

Needs and Ratiorale

Among economically disadvantaged youth in secondary
schools, a disproportionately high number of students reflect
characteristics of the potential dropout, Apathy'or hostility
toward education accompanies a history of achievement deficits
and adjustment prcblems. The educational survival of these
young people depends in part on the rapid development of appro-
priate school programs.

Summary of Operations

The Production Workshop Project was designed to promote
the educational rehabilitation of selected ninth-grade students.
Programs in block-scheduled academic instruction were integrated
with vocational training in a Production Workshop setting.

The 1971-72 project activities served a total of 243
students--117 boys and 126 girls. Approximately seven out of
ten (68%) of these participants remained in the project for the
entire school year.

Historical Background

The project classes were inaugurated in February, 1968
in five Title I target junior high schools. For the next three
school years (1968-69 through 1970-71), project operations were

continued in four of the five initial schools. In the 1971-72




school year, the project operations were extended to a fifth

school.

In both the 1568-69, 1969-70, and 1970-71 school year;,

rarticipants demonstrated: 1) significant increases in school

marks, 2) significant improvement in attendance, and 3) very

positive feelings about the Production Workshop prcject.

Objectives

The overall objective of this project is to strengthen

the educational program for ninth grade students whose school

.

history shows evidence that they may be potential drop-outs.

Specific objectives to be achieved by this project are:

1.

Given a standardized test of reading
vocabulary and comprehension, at least

75% of the students wili evidence a
pre-post gain representing ‘'normal"
progress--i.e., a pre-to-post increase

in grade equivalent scores corresponding
to the duration of pre-to-post instruction.

Given a standardized test of arithmctic
computation, at least 75% of the students
will evidence a pre-post gain representing
‘mormal' progress.

Through intensive parent involvement and
the students' increased awareness of the
fundamentals needed to enter the main-
stream of education, participants' attitude
toward schcol will become more positive

as measured by:

a. Participants' attendance rate
during the year will be 2 min-
imum of 4 per cent above the
average attendance rate for all
grade 9 students in the Pro-
duction Workshop schools.




b. The 1971-72 dropout rate among
participants will be lower than
the rate for the remainder of
the grade 9 group in the pro-
ject schools. 5

c. Students will evidence greater
involvement in extracurricular
activities (school year prior
to participation vs. year of
project participation.)

d. Participants will evidence im-

proved attendance (during the
year of participation.)

e. Participants will evidence im-
proved quality in written class-
work and homework assignments
(first six weeks vs. last six
weeks of school year.)

4, Participants will become familarized with
the world of work through:

. Using assembly-line techniques
in workshop

. Evaluating all workshop projects
in terms of monetary value

. Going on field trips to various
industries

. listening to speakers from indus-
tries on topics such as work habits
and job requirements

. Filling out actual job application
forms -

. Examining ard discussing income
tax forms

. Role-playing job interviews (or
experiencing actual job interviews
if possible)

5. Dlue to constant positive reinforcement of
success experierces, participants' self-
image will imprcve significantly as re-
flected by pre-post responses,




E. Focus of Fvaluation

The project ecvaluation sought answers to the follow-

ing questions, representing operational indices of attainment

of the objectives:

1.

Did the majority (75%) of students attain
a "normal" rate of progress in reading
while in the project?

Did the majority (75%) of students attain
a "normal'rate of progress in mathe-
matics while in the project?

Did students attain better school marks
while in Production Workshop than they
did prior to participation?

Did students evidence a higher attend-
ance rate (while in the Production Work-
shop program) than they did before
entering the program?

Did Production Workshop students evi~
dence a lower dropout rate than did the
other ninth grade students in the pro-
ject schools?

Did students improve the quality of their
written classwork and homework assign-
ments (beginning of the year vs. end of
the year)?




The DPPF _.er-pupil cost of the 1971-72 operations was y
$1,218.* Since the average general-funds expenditure for a junior-
high school student was $518 the total annual cost per participant

was $1,736.

*Based on average daily membership of 204 students.
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II.

HIGHLIGHTS OF FINDINGS

A. Did the majority (75%) of students attain : "normal" rate of

progress in reading while in the project?

Despite the marked initial deficits in reading skills
(mean pre-test scores of 4.4 in Vocabulary and 3.8 in Compre-
hension), over seven out of ten (71%) of the students demon-~
strated 'normal" progress in Vocabulary during the project,
gaining seven or more months in test score during seven months
of instruction. Over half (56%) demonstrated "normal" pro-
gress in Comprehension skills,

Analysis of pre-post standardized test scores* reveal-
ed that both boys and girls made significant gains in vocabulary
and comprehension skills., Average changes were approximately
four times as great as gains to be expected on the basis of pro-
gress rates at pre-testing., These findings indicate that pro-
gress rates accelerated markedly during the period of participation.

. Boys' Vocabulary scores increased from a

mean of 4,0 (pre) to 5.7 (post); girls!
Vocabulary scores increased from a mean
of 4.7 to 5.8.

. Boys' Reading Comprehension scores in-

creased from a mean of 3.5 to a mean of
5.0; girls' scores increased from a mean

of 4.0 to a mean of 4.9,

B. Did the majority (75%)of students attain a 'normal" rate of pro-

gress in mathematics while in the project?

Approximately six out of ten (61%) of the students at-
tained 'mormal" gains of seven or more months in mathematics scores

during seven months of instruction.

* Comprehensive Tests of Basic Skills-- Level 3




Analysis of pre-post standardized-test data revealed
that both boys and girls made siznificant gains in mathematics
skills. The mean pre-to-fost increase of approximately nine
months (in Computation scores) was twice as great as the gain
to be expectéd on the basis of the pre-test mean of 5.6. This
outcome reflected a marked acceleration in rate of progress.
. Boys! Computation scores increased from

a mean of 5.3 (pre) to 6.0 (post); girls!

scores increased from a mean of 5.9 to a

mean of 6.9.

Did students attain better school markswwhile in Production

Workshop than they did prior to participation?

For the total student group, final marks for the Pro-
duction Workshop year were significantly higher than thes had
been during the year preceding partiéipation. Both boys and giris
demonstrated mean increases in grade-point average corresponding
to approximately one letter mark category.

. The boys' mean grade-point average (GPA)

rose from .89 (pre) to 1.91 (during par-

ticipation).

. The girls' mean GPA increased from 1.51
to 2.49.

Participants evidenced greater gains in final marks in
English than were obtained in mathematics, with boys' gains
exceeding those of girls in both subject areas.
. The average English mark increased from
1.42 for the 1970-71 year to 2.29 for
the project year. The gain in mean mathe-

matics marks was from 1.20 (June, 1971)
to 1.89 (June, 1972).




-

Did students evidence a higher attendance rate (while in the

Production Wofkshqp program) than they did before entering the

program?
Both boys and girls demonstrated improvement in atten-

dance during the project year.

. The boys' attendance increased from a
mean of 154.5 days or 85.8% (for the
1970-71 year) to a mean of 159.2 days
cr 88.4% during the Production Work-
shop year.

. Girls' attendance rose from a mean of
152.0 deys (84.4%) to a mean of 155.4
days (86.3%).

. The average 1971-72 attendance rate of
87.4% for Production Workshop students
surpassed the attendance rate of 85.6%
¢stablished by the total Grade 9 group
in the five project schools,

Did Production Workshop students evidence a lower dropout rate

than did the other ninth grade students in the project schoois?

The Production Workshop dropout rate of 4.5% was
slightly lower than the school-year rate of 4.,7% established by
all other Crade 9 students in the five project schools.

Did students improve the quality of their written classwork and

homework assignment (beginning of the year vs. end of the year)?

The proportion of completed assignments increased in
mathematics (from 74% completed. to 82% completed), but declined

in English (from 75% to 73%). Girls evidenced an increase in the

proportion of assignments completed in both'English and mathematics.

Boys demonstrated a marked impiovement in. mathematics completiun
(from 68% to 79%) but had almost as great a decline in English

completion (from 75% to 65%). ..



I,

Changes jin Student Attitude .

Students'pre-post survey responses revealed an increase
iﬁ positive views of "self as student," negligible change in
positive attitudes toward the "social aspects of school", and a

decline in positive "perception of teachers".

+ Boy.! pre-post responses reflected & de-
cline in positive attitude for each of
the three factors. Girls' responses re-
flected an increase in positive feelings
about each of the thxee factors.

. Both boys and girls expressed the highest
level of positive responses for the fac-
tor "self as student', and the lowest
level for the factor "perception of teach-
ers", This pattern appeared in beth pre
and post testings,

Students' Opinion About Production Workshop

Students'! questionnaire responses reflected a favorable
opinion about the project. Almost seven out of ten (69%) of the
students indicated that they were "learning better this year...
than last year," 65% were '"glad to be in Production Workshop",
and 62% thought that "students who aren't in the Production Work-

shop class wislh: that they were",

Implications and Recommendations

The data revealed that the 1971-72 project enrollment
maintained the stability established in the preceding year. The
proportion of full-year participants was 68% during the 1971-72
period as compared to only 35% in 1968-69, This increase in
stability, reflecting more intensive efforts in the area of se-
lection of participants, increased the possibility of delivering

sustained assistance to students,

-8 -




The 1971-72 outcomes were consistently positive and
surpassed the gains attained in the preceding years of project
operation. The most striking improvement appeared in stuients'
progress in reading and mathematics skills as reflected by pre-

post test scores. In the two reading areas (Vocabulary and Com-

prehension), both boys and girls exceeded the norm--i.e., gained
more than scven months in test scores over seven months of
elapsed instructional time. The previous year's ev uation re-
ported only negligible pre-post changes in reading scores. The
need for "more intensive focusing on the reading ares" was cited.
The 1971-72 outcomes indicate that such focusing has been effec-
tive,

The 1971-72 progress pattern assumes greater signific-
ance when viewed in the perspective of the students' pr-test
performance levels, Mean pre-test scores in reading refiected
prior progress at approximately one-half the “normal" rate.
Student mean gains in reading during the prsject represented
progress almost double the "normald rate,

A similar pattern of accelerated progress emerged in
the pre-post arithmetic results,

Satisfaction with the marked irprovement in sfudents'pro-
gress must be tempered by reccgnition of remaining skills deficits.
Despite their striking gains, students' mean scores at post-
testing were 5.8 (in Vocabulary), $.0 {in Comprehension), and
6.5 (in Computation). Initial deficits had been narrowed, but

not crased, in the project year. Maintaining the learning




momentum of the Production Workshop experience would appear to

require some supportive program for students during their post-
project year.
The project appeared to have greater positive impact

on boys than it did on girls. Boys' mean gains exceeded those

of girls for four of the six indices used (vocabulary and com-
prehension scores, GPA, and attendance). This outcome repeated

the pattern that appeared in the previous year's evaluation.
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III. PROJECT DESCRIPTION

A,

Procedures .
Project operations integrated changes in both the con-
tent and the organization of instruction. A key element was the
involvement of students in production-oriented workshcps.

Work experiences for girls were developed in a combi-
nation food-and-clothing laboratory. Work units that were corre-
lated with clothing included health service, home nursing, child
care, and service projects for Red Cross. Work experience for
boys utilized an industrial arts shop with modifications in equip-
ment and materials.

As a motivating element, participants in the project
received 50 cents per hour for éne hour per day for the work done
in the project workshop. The total amoint ver pupil was $2.50
per week, approximately $45.00 for the semester.

Class sizes were reduced with a maximum enrollment of
twenty students per project class. In order to provide close
supervision and individualized attention, a teacher's aide divided
his time between the class of boys and the class of girls in each
of the five schools,

Academic instruction was integrated in a four-period
block. English and social studies wWere correlated in two conse-
cutive periods. Mathematics consisted of one period of class
work plus another of supervised study. Emphasis in English was
on comnunication skills., Experience on how to take orders, how
to approach people, and the study of advertising illustrated some

of the activitics,

- 11 -




B.

Participants

In each of the five nroject junior high schcols, one
class of boys and one class of girls were organized. The average
enrollment per class was 20 students. A total of 117 boys and
126 girls participated, with 165 students (or 68%) remainiug in
the project for the entire school year. This proportion of {full-
year participants maintained the proportion established during
the previous year (1970-71), and was double the 35% proportion of
full-year participants in the first year of operation (1968-69).

The characteristics of the participants define the
following profile:

1, The average P.L.R. was 86.1 with the

girls' mean of 87.7 slightly exceeding
the boys' mean of 84.4.

2. Pupils' performance on standardized
achievement tests* administered at
project entry confirm inadequacies
in reading and arithmetic skills.
Deficits between pupils' grade place-
ment at testing and means of obtained
scores were:

Deficits
Reading Vocabulary

4,
Reading Comprehension 5.
Arithmetic Computation 3.

7 grade equivalents
3 grade equivalents:
S grade equivalents

3. For the school year prior to project
partici: ation, students had a mean
grade-point average of 1.20 or
slightly better than a "D". Almost
one out of two (46%) of the students
had an average of '"D" or less.

4, During the school year prior to the
project, the average attendance of
boys was 154.5 days (86%) and that of
the girls was 152.0 days (84%).

* Comprehensive Tests of Basic Skills, Level 3, Form R administered
in September, 1971.

- 12 -




IV. ANALYSIS OF FINDINGS

A.

Changes in Achievement

The assessment of changes in achicvement centered on °

-analyses of the pre-post results of standardized tests of reading

and arithmetic. The analyses were decigned to answer the fol-

lowing questions:

« Did the majority (75%) of the students
attain a "normal' rate of reading pro-
gress while in the Production Workshop?

. Did the majority (75%) of the students
attain a "normal' rate of arithmetic
progress while in the Production Work-
shop?

Before preceeding with the results of the analysis of
findings "statistical significance' should be placed in proper
perspective:

A "statistically significant'" pre-post
difference indicates that a ''real" change
has occurred--i.e., that post scores are
"really" different from the pre scores.
However, the statistic does not take into
account the time period during vhich the
change occurred. Thus, for example, a
gain of four months in test scores could
prove to be a ''real" pre-post difference
regardless of whether the change had
occurred over one month or over ten months.
A pre-post change--be it gain or loss--
that is not significant represents a
fluctuation that is within the range to
be expected through chance alone.

The significance-of-change statistic does
not take into account the relation of gain
scores to rate of progress at the point of
pre-testing. A student who attains a
grade-equivalent score of 7.0 when he or
she has an actual grade placement of 7.0
is considered to be '"at norm.'" This
hypothetical student would be expected to
show ""'normal" progress of approximately
one month in test score for each month of

- 13 -




instructional time. However, a student
whose pre-test performance is only half
the "normal''--e.g., a score of 4.5 at an
actual grade placement of 9.0--would be
expected to gain at approximately half
the "normal" rate. Realistic interpre-
tation of gain scores must include recog-
nition of below-normal initial achieve-
ment of students.

Overview of Pre-Post Achievement Testing

The Comprehensive Tests of Basic Skills Level 3
Form R was administered to all Production Workshop students
in late September, 1971. Form Q of the same test was ad-
ministered in early May, 1972. The elapsed time between
pre and post testings was seven months, or .7 grade-equiva-
lent units. Analysis focused on the Vocabulary and Compre-
hension subtests in reading, and on the Computations subtest
in Mathematics.

Bo~.» pre and post data were obtained for a total
of 105 students--48 boys and 57 girls--representing approx-
imately 64% of the full-year participants.

In order to compare students' actual score-changes
with score-changes to be '"expected' on the basis of pre-test
rates, an expected gain-score was computed for each student.
E.g., a pupil with an actual grade placement of 9.0 who
attained a grade-equivalent score of 4.5 had progressed at
a rate below '"normal." For such a student, an expected
gain over seven months of instruction could be approximated
as 4.5/9.0 x 7 months = 3.5 months of gain, rather than the

normal" seven months. Differences between actual and

expected changes were analyzed. ..




Reading Results*

Over seven months of instruction, both boys
and girls evidenced significant gains in both Vocabulary
and Reading Comprehension scores. In Vocabulary
(Appendix B), the boys' mean score increased from a ''pre"
of 4.0 to a "postrof 5.7. This average gain of 1.7 grade-
equivalent units was more than double the expected ''normal"
gain of .7 and was approximately five times the boys'
expected mean gain of .3 based on pre-test progress levels.
Four out of five (80.0%) of the boys demonstrated gains of
seven or more months in test scores during the seven months
of instruction--i.e., made progress equal to or greater
than the 'normal'.

Girls' Vocabulary scores increased from a ''pre'
mean of 4.7 to a '"'post'" mean of 5.8. The average gain
of 1.1 grade-equivalent units was almost double the ex-
pected "normal" increase of .7 and was approximately
three times as great as the girls' expected gain of
approximately four months (.34). Almost two out of three
(64%) of the girls had gains equal to or greater than the
seven months (.7) that corresponded to ''mormal" progress.

For the total group, Vocabulary mean'scores
rose from 4.4 to 5.8. The mean gain of 1.4 was double
the "normal" expected progress and four times as great

as the .34 gain to be expected on the basis of the pre-

* Appendix B
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test mean of 4.4, Over seven out of ten (71%) of the
total student group had gains equal to or greater than
the .7 representing ''normal" progress. ’

In Reading Comprehension (Appendix B), the

bdys' mean gain of 1.5 (from 3.5 to 5.0) was double the
expected "normal' gain of .7 and was five times the gain
of .3 to be expected on the basis of the boys' pre-test
mean of 3.5, Almost six out of ten (55%) of the boys
equaled or exceeded ''mormal" progress.

The girls' mean gain in Comprehension scores

was 1.0 (from 4.0 to 5.0). This increase exceeded the
expected 'mormal' gain of .7 and was three times as
great as the gain of .3 to be expected on the basis of
the girls' pre-test mean of 4.0. Almost six out of ten
(57%) of the girls had gains equal to or greater than
the '"'normal".

For boys and girls combined, Comprehension

scores rose from 3.8 to 4.0, an increase almost double
the 'normal", and four times as great as the expected
gain of .3 based on the pre-test level. Almost six

out of ten (56%) of the students made gains equal to or
greater than the "normal''.

Arithmetic Computation Rcsults

Both boys and girls demonstrated significant
gains in Computation skills (Appendix Cj. The boys'
mean gain of .8 (from 5.2 to 6.0) equaled 'normal"

progress and was double the expected gain of .4 based

- 16 -
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on the boys' pre-test level. Almost six out of ten (56%)

of the boys had gains equal to or greater than '"normal
expectations,

The girls' mean gain of .9 was greater than
expected '"normal' gain of .7 and was twice as great as
fhe increase to be expected on the basis of the girls'
pre-test performance., Almost two out of three (65%) of
the girls equaled or surpassed ''mormal" progress.

For boys znd girls combined, the pre-post gain
of .9 (from 5.6 to 6.5) exceeded the "normal'' expected
gain and was double the expected gain based on the pre-
test mean of 6.5. Over six out of ten (61%) of the
students had gains equal to cr greater than the ''mormai'.

Changes in School Marks

For each student, a grade-point average (GPA)
was computed on the basis of final marks in four subjects:
English, mathematics, social studies, and industrial arts/
home economics. Assessment of changes in GPA focused on
a comparison between the 1970-71 GPA ("pre'") and the
1971-72 GPA ('post").

The analysis of pre-post GPA data (Appendix D )
revealed that the mean GFA had increased by approximately
one letter-mark category. Both boys and girls demonstrated
mean gains that were statistically significant,

The boys' mean GPA rose from .83 (or "almost

a D") to 1.91("almost a C'")., During the pre-project year,

only 4% of the boys had a GPA above 2.0 or "C". During
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the year of project participation, this proportion in-
creased to 47%.

The girls' mezn GPA increased from 1.51 to
2.49. The proportion of girls with averages above "C'
rose from 18% (pre) to 70% (post).

d. Patterns of Final Marks in Englisn and Mathematics

Analysis of grade-point averages was extended
S to compare the distribution of English marks for the '"pre"-
year (1970-71) with marks for the year ended June, 1972.

A similar comparison was made between the patterns of

e

mathematics marks.

The proportion of boys with a final mark of "'F"
in English dropped from 42% (June, 1971) to 9% (June, 1972).
Conversely, the proportion of boys receiving marks of "A"
or "B'" rose from 4% to 40%. Among girls, the proportion
of "F'" marks in English declined from 11% to 9%, while
the proportion of "A" and "B" marks increased from 27%
to 55%. For the total group, the mean mark rose from
1.42 to 2.29, an increase of almost one letter-mark cate-
gory.

The patterns of final marks in mathematics
reflected similar shifts. The proportion of boys-with
"F'" marks dropped from 42% to 27%, while the proportion
of "A" and "B'" marks rose from 2% to 31%. The proportion
of "F" marks tor girls declined from 11% to 7% while marks
of "A" and "B" increased from 16% to 39%. For the total

group, the mean math mark increased from 1.20 to 1.89.
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Chart 1

Patterns of Grade Point Averages:
School Years Ended June 1971 vs, June 1972

Boys and Girls Combined (N=89)
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Chart 2
Distribution of Final Marks

June 1971 vs. June 1972
Boys and Girls Combined (N=8%3
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2.

Findings related to school marks indicate that:

1. For both boys and girls, school
marks during project participation
were significantly higher than
they had been prior to project
involverent. On the average the
GPA gain corresponded to an in-
crease of approximately one
letter mark.

2. For both boys and girls, gains in
English marks were greater than
gains in mathematics marks.

3. Boys' gains in GPA, English marks
and mathematics marks exceeded
those of the girls.

Students' Completion of Assignments

As stated in its objectives, the Production
Workshop project was to effect "improved quality in written
classwork and homework assignneonts' of the student partic-
ipants, Assessment of this objective was based on teacher
reports of the number of assignments given and completed
satisfactorily in English and in mathematics. Data (for
a sample of students) were collected for two-week periods
in November and in May.

Results (Appendix E) revealed that the proportion
of completed assignments increased in mathematics (from
74% completed to 82% completed) but declined in English
(from 75% to 73%).

Girls evidenced an increased in the proportion of
compieted assignments in English (from 76% to 79%) and in

mathematics (from 78% to 84%). Boys demonstrated a marked
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improvement in mathematics completion (from 68% to 79%) but

had almost as great a decline in English completion (from

75% to 65%).

Changes in Attendance

Assessment of changes in student attendance focused
on a comparison between the 1970-71 attendance ("pre") and
1971-72 attendance ('"post"). Data revealed that although both
boys and girls evidenced improved attendance during project
participation, the gains did not attain statistical signifi-
cance. Boys' attendance increased from & mean of 154.5 days
(during the pre-project year) to 159.2 days (during the year
of project participation). Corresponding attendance rates
were 86% (pre) vs. 88% (post). Girls' attendance increased
from a pre-mean of 152,0 days (84%) to 155.4 days (86%).

For the total group, the change in mean attendance was from
153.3 days or 85% (pre) to 157.4 days or 87% (post).

Data further revealed that six out of ten (60%) of

the students demonstrated better attendance during their Pro-

duction Workshop year than they had during the previous year.

Boys evidenced a higher proportion of students with improved
attendance than did the girls (64% improved among boys vs,

56% improved among girls).
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During the 1971-72 school year, the Production Work-
shop average attendance rate was 87.4% as comparcd to a rate of
85.6% for the total Grade 9 student body in the project schools.

Dropout Rate

The Production Workshop participants evidenced a
school-year dropout rate of 4.5%. This rate was slightly below
the 4,7% rate established by the remainder oé the Grade 9
student body in the project schools. The dropout rate was
computed using the following general formula:

Number of Dropouts
School-year Accountability

Dropout Rate

"Accountability' refers to the number of pupils for
whom the school has remained responsible during a specified
period. The "accountability" figure corresponds to the sum
of the June at-date enrollient plus the number of dropouts
during the year. (Students who transferred or withdrew to
other schools or school systens are deleted from the dropout
computation.) 'Dropout" refers to any student who terminates
regular schooling, prior to graduation, for any reason ocher
than death.

Dropout data for the Prcduction Workshop and for
the remainder of the Grade 9 student population in Production

Workshop schools are summarized in Table I.
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TABLE I

Comparison of Dropout Data:
Production Workshop Project vs.
Remainder of Grade 9 Population in Project Schools

Dropout
Dropouts Accountability Rate
Production Workshop 9 200 4.5%
Remainder of Grade 9
Student Population 88 1,866 4.7%

5. Changes in Student Attitude*

The Survey of Pupil Opinion was administered in
all Production Workshop classes in October, 1971 and May, 1972.
The Survey instrument consisted of thirty items, with six of
the items serving as "buffer" questions and the remaining

twenty-four items tapping three factors or dimensions of

student attitude. Seven items reflected the factor of "social
participation in school". Nine items represented the factor

- of "perception of teachers". The remaining eight items re-
lated to a student's perception of 'self-as-student",

Pre and post data were obtained for 95 students--

42 boys and 53 girls. Analysis of the attitude data for the
total group revealed that only negligible changes occurred
in students' attitudes toward the three factors. The pro-
portion of students with ﬁositive views about the "social
aspects of school™ rose slightly from 38% (pre) to 39% (post).
The second factor ("perception of teachers") had the lowest
level of positive response on the ﬁic~test (35%) and showed a

* Appendix G .
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pre-post decline to 32%., The third factor, "self-as-student”,

drew the greatest positive response (60%) on the pre-test
and had a further increase to 63% on the post (Appendix G). *

For each of the three factors, the mean pre-test
score of the boys was higher than that of the girls. However,
boys' post-test scores reflected a decline in positive attitude
for each of the three factors, while girls' scores reflected
an increase for each factor.

The proportion of boys' responses indicating positive
attitude declined from 41% to 39% for "social aspects of
school", from 40% to 32% for "perception of teachers", and
from 66% to 61% for "self as student". The proportion of girls'
responses expressing positive feelings increased from 35% to
40% fo. "social aspects of school", from 30% to 33% for "per-
ception of teachers", and from 55% to 65% for '"self as studeat".

Among both boys and girls, the highest level of posi-
tive feeling attached to the factor "self as student". The
factor '"'perception of teachers' elicited the lowest level of
positive response. These patterns appeared in both the pre
and post survey data.

Students' Opinions about Production Workshop*

A total of 95 students--42 boys and 53 girls--com-
pleted a ten-item questionnaire designed to tap opinions about
the project. The questionnaire was administered in May, 1972.

Based on the survey responses, students seemed
"glad to be in the program': 65% expressed affirmative posi-

tions vs. only 15% holding a negative view. Approximately

*  Appendix 1
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seven out of ten (69%) of the respondents thought that they
were "learﬁing better this year than.,.last year'. Almost
two out of three of the students felt that '"students who
aren't in the Production Workshop class wish that they were"
(62% agreed vs. only 9% who disagr:ed). Over seven out of
ten (72%) of the students indicated that '"Production Workshop
teachers are doing a good job", Students' generally favor-
able perception of Production Workshop was further reflected
by their willingness to "be in the same kind of program next
year'": almost half (49%) approved vs. 23% rejecting the
idea. In addition the majority of the respondents felt that
the program should be retained: 58% rejected the suggestion
of dropping the program vs. only 15% who agreed with the
suggestion.

Boys'! and girls' responses reflected similar patterns
of feeling about project participation. A difference of opin-
ion did emerge, however, in response to the premise that
"students learn better if the class is either all boys or all
girls." Girls evidenced greater agreement with this state-
ment (35% agreed) than did boys (only 23% agreed).

Opinions of Teachers*

Questionnaire data were obtained from seventeen Pro-
duction Workshop teachers, representing approximately 81% of
the project's instructional staff. The respondents represented
an average of 2.5 years of service in Productien Workshop,
and 8.6 years of total teaching experience, Eleven of the
respondents (or 65%) considered project scheduling to be sat-

*  Appendix J
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isfactory. Modifications suggested by the remaining teachers

included eliminating block scheduling (except in industrial
arts and home economics), grouping boys and girls together .
for instruction in academic subjects, and providing oppor-
tunities for an elective subject (typing, public speaking,
etc,)

Seven of the respondents (41%) felt that the method
of selecting project students was satisfactory. Changes in
student selection suggested by the remaining teachers centered
on greater:involvement of both students and teachers in the
project-placement decision, and on exclusion of ''problem cases"
--i.e., "chronic cutters and disciplinary problems'.

Sixteen of the seventeen teachers (94%) considered
instructional materials and supplies to be appropriate to the
learning levels of the students; fourteen out of seventeen
(82%) considered such materials adequate in quantity.

The allocation of teacher-aide time was rated as
"very good'" by 65% of the teachers, and as ''adequate" by an
additional 29%. Teacher-aides' ability to do assigned work
was viewed as ''very good" by 65% of the teachers and as
"adequate" by an additional 29%. Teacher-aides' willingness
to do assigned work was rated ''very good" by 76% of the
teachers with the remaining 24% of the teachers viewing it
as "adequate',

Five out of ten (50%) of the teachers stated
that membership in the project increased students' sense of

"status" in the school. Approximately three out of ten (33%)
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felt that project membership lowered students! sense of
"'status", and the remaining 16% viewed participation as not
affecting students' status,

As the "single factor contributing most to pro-.

ject effectiveness", teachers ider:tified:

. relevance of learning activities...
"not just academic exercises"

. greater individualized instruction
because of reduced class size

. services of the teacl.er aide
. cohesion and sense of belonging
that develop among students in a
project class
. incentives for regular attendance
As the "single factor most detrimental to project

effectiveness", teachers reported:

. concentration of low achievers in
one class

. grouping boys and girls in separate
classes (making them ''different"
from the rest of the student body)
. inadequate teamwork among teachers
Teachers submitted the following recommendations

for project modification:

. grouping boys and girls in the same
classes

. greater availability of instructional
materials and equipment

. increased provision of guidance services
. offering prospective participants more
information about the project, and the

option of not participating or of "con-
tracting" to participate.
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8. Opinions of Teacher Assistants*

Questionnaire data were obtained from seven teacher
assistants serving the Production Workshop classes. The
teacher assistants reported that the greatest amount of their
time had been devoted to "helping pupils on an individual
basis", and "conferring with parents via home visits'". The
least amount of time was devoted to "conferring with parents
via school visits",

The teacher assistants reported that they completed
telephone contacts with the parents of 99 students (or 41%
of the total served), visited homes of 106 students (44% of
the participants), and had school conferences with the parents
of 19 students (8% of the participarts). Two or more visits
were made to the homes of 44 students (18% of the participants).

The teacher assistants recommended that assistants
receive additional training and/or information in the areas
of child psychology and counseling, and that more intensive
efforts be focused on parent involvement.

9. Opinions of Parents**

To collect parents' opinions about the Production
workshop project, a short questionnaire (Appendix L) was sent
to parents of a random sample of‘41 students., Despite efforts
to encourage parent response (provision of stamped, self-addressed
envelope for return mailing... anonymity of respondent,) the
rate of return was disappointing. Only six completed question-
naires--15% of the total--were returned. Although the six re-
* Appendix K
** Appendix L
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spondents expressed consistently positive views about the pro-

ject, the sample was judged too small to warrant detailed an-

alysis of the questionnaire data.

IMPLICATIONS AND RECOMMENDATIONS

The data revealed that the 1971-72 project enrollment main-
tained the stability established in the preceding year, The propor-
tion of full-year participants was 68% during the 1971-72 period as
compared to only 35% in 1968-69, This increase in stability, re-
flecting more intensive efforts in the area of selection of partici-
pants, increased the possibility of delivering sustained assistance
to students,

The 1971-72 outcomes were consistently positive and sur-
passed the gains attained in the preceding years of project operation,
The most striking improvement appeared in students' progress in read-
ing and mathematics skills as reflected by pre-post test scores. In
the two reading areas (Vocabulary and Comprehension), both boys and
girls exceeded the norm--i.e., gained more than seven months in test
Scores over seven months of elapsed instructional time. The previous
year's evaluation reported only negligible pre-post changes in read-
ing scores. The need for "more intensive focusing on the reading
area'" was cited. The 1971-72 outcomes indicate that such focusing
has been effective,

The 1971-72 progress patfern assumes greater significance
when viewed in the perspective of the students' pre-test performance

levels., Mean pre-test scores in reading reflected prior progress at
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approximately one-half the '"normal rate. Student mean gains in
reading during the project represented progress almost double the
"normal" rate.

A similar pattern of accelerated.progress energed in the

pre-post arithmetic results.

Satisfaction with the marked improvement in students' pro-
gress must be tempered by recognition of remaining skills deficits,
Despite their striking gains, students' mean scores at post-testing
were 5.8 (in Vocabulary), 5.0 (in Comprehension), and 6.5 (in Com-
putation), Initial deficits had been narrowed, but not erased, in
the project year. Maintaining the learning momentum of the Production
Workshop experience would appear to require some supportive program
for students during their post-project year,

The project appeared to have greater positive impact on
boys than it did on girls., Boys' mean gains exceeded those of girls
for four of the six indices used (vocabulary and comprehension scores,
GPA, and attendance). This outcome repeated the pattern that appeared

in the previous year's evaluation,




APPENDIX A

SUMMARY OF ENROLLMENT DATA

SCHOOL BOYS GIRLS TOTAL
ADDISON 27 27 . 54
KENNARD 25 28 53
4
p
PATRICK HENRY 24 30 54
1 RAWLINGS 21 20 41
WILLSON 20 21 41
TOTAL 117 1.6 243

MOBILITY OF ENROLLMENT

% of Total

Number Served (N=243)
Remained Full Year 165 68%
Moved to Regular Program
or Another School 41 17%
Dropped Out of School 9 45%%*
Status Uncertain B | 0.4%

**This figure should not be interpreted as the drop out rate. The
standard formula for computing dropout rate is Number of Dropouts
. June At-Date Enrolliment + Dropouts
tesed OR Ll JOTwUld, tae Production workshop davp WUl Tale nas 4.0,
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APPENDIX E

Proportion of Assignments Completed
Noverber vs., May

English Assignments

T

November ’ l May
Student | _ C i _ _
Group X Assign. | X Assign. | % Assign. { x Assign.| X Assign. | % Assign.
Given : Completed « Completed ©  Given : Completed | Completed
Boys 10.5 7.9 75% 9.6 6.2 65%
Cirls 9.1 6.9 76% 9.5 7.5 79%
Total 9.7 7.3 75% 9.5 6.9 73%
Mathematics Assignments
November May
Student | __ _ _ _
Group X Assign. | X Assign. ;% Assign. | X Assign. | x Assign. | % Assign.
Given Completed Compleced Given Completed | Completed
Boys 8.8 6.0 68% 8.9 7.0 79%
Girls 6.7 5.2 78% 9.6 8.1 84%
Total 7.6 5.6 74% 9.3 7.6 82%
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APPENDIX ¢

PRODUCTION WORKSHOP PROJECT

Survey of Pupil Opinion

Proportion of Positive Responsecs

Pre vs. Post

No.
Factor of Boys (N=42) Girls (N=53) Total (N=95)
Itenms Pre Post Pre Post Pre Post
Social aspects
of school 7 41% 39% 35% 40% 38% 39%
Perception of
teachers 9 40% 32% 30% 33% 35% 32%
Self as
student 8 66% 61% 55% 65% 60% 63%
TOTAL 24 49% 44% 40% 46% 449 44%
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APPENDIX H
[ern BR-1
Lurcau of bJlucational Research
Cleveland Public Scnools

Fetruary, 1967

St: VLY OF PUPLIL OPINTOM

Here are some state  nts about scheol. Read cach staterent carcfully

¢
and then rmark the smace on y -.r caswer sheet that sh

1
aus how you “eel about the

statonont. Thore are no vrear anieors,  Your truc opinion, wihatever it is, is

the ripht ehsier, o
Mark only onc answer for cach statement. Do not skip any questions,
Be surc that the nwaber mn the answer sheot matches the question number when

your mark yoeur auswer. Thereoos o tine linit, You will he eiven as wuch

time us you necd to
on to the next page.

There are five answer spaces {or cach gquestion. i
are lettered from A to £ like this: A B CDE.

answer a. 7 the questiens. When you finish one pace, €0

answer spaces

Use this key to mark vour ansucrs:

A-Aiwvays B-dMost of  C-Sometimes
the Time

D-Hardly
Ever

E-Never

1. Chances are good that I'11 succeced in school.
2. I like to read.

3. Teachers are fair,

4. School is a waste of time,

S. My purents look at my report card,

6. I think school is fun.

7. The school rules make sense.

8. . 1 have a good time in school.

9. Students in this school are friendly.

10. I watch the cloch during class.
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Fora B-1

11.

12,
13,
14.
15.
16.
17.
18.
19.

20.

21.

22.
23.
24.

25.

27.

28.

29.

Use this Xey to mark vour answers:
Use this ey

A-Always B-Most of
the Time

C-Sonctimes

2]

D-Haxrdly
Ever

E-Never

1 think I'm doing better in school
this year than I did last ycar.

I do my assignments on tine.

Teachers cxpect too much of students.
I ask my tcachers for help.

My teachers understand me.

School is boring.

I tske my schoolwnrk scriously.
Teachers give me the help I need in school.
My teachers piay favorites.

I like my teachers.

My tcachers pick on me too much.

My teachcrs can take a joke.

I look forward to my classes.
Teachers are too strict.

My parents like my school.

I get along well with my tcacgors.

I wish I could quit school.

I come to school on time.

I get along well with other students,

s pion iy,
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J72 APPLNDIX J

SURVEY OF IXN5TRUCTIONAL STARY
PROMUCTIV.. wOLLSTOY MWJECT
(N=17)

DATE

Years of Service in P'roduction horkshop Project (including present
vear). :

2.47 year(s)
Years of teaching cxperience §,62 year(s).

The scireduling of project classes:

ls satisfactory as is YES (55 W0 350

Should he rocified in the follovwine way: Ll*annpg,blpct_Lcnggg

(except in shons) nnd asnecially Tor nnelisn ong tocial riuades.
b) ;‘-r:hrh}n 2ovs Lol e ¢) X:C_’...__'\_L“lli'\'zltwi_!1(".:' want tae

class is alil L'ULL, T qlg}leig;:lguonkth'GOCLJU“LHCThCT or not
he vill_be ir i'e cldaw; d) Lohodaie o ocen fes in 77,8%, G 0%,
c) L}~=v1 U I ];‘?: clae. s Tros

to_one cm‘ SRS

pCIIOU 101 D

c:owite tro different teachers
©) Corndne supervisced study

.
¢l osections so that T Ay be tulgg.

o
v

Attltuccq of Students

For the majority of students in Production workshop class, nenbership
in the project scens to:

50% Increase participants' sense of "status' in the school

175 Not affcct participants' gense of "status' in the school
555 Lower participants' sensc of "status' in the school

COMIENTS: Ipitiul merative feelinns chnnued to _nositive as course
progressed, (oin _}ﬁ_""cc:*' cinvg ‘ﬂ““'u~L“ nc"j}}}g“tc"-“"k‘
b) Givls nr-oviig ore posiizvelyi Ui Lore Nens tively; ¢ stuaent

zﬂn.».;hue to
be in d) styrdonts calny fecline of direct rosponsinility and exhibit
an_ajr eof jrorinnce,

should he ~ivea cneice oy funticizating or not, @viv ¢ i

Sclection of Students

The selection of students for the preject:

Is satisfactory as is: Yi§ 41° SO 595

Should be modified in the follavine wav: a) Bon't place nroblen children

. PN “~ N . - meaw - R

. . P s - P Y

LN a 3 J '..' . - LY ot .- \ . N .- et b."L.

prool ;o) det S wodkeo sy Lo Posoicinate o ot a[Lcﬁ“
golﬁr" Ly_scheol; d) cliss ter ehers eiven rors Tof stuldcrt
ior gless.

- 43 -




&, Instructional nmatericle and sunnlics in yvour subject arca (textbooks,
worl sunterials, eve.) ares YES )
Appropriate to learnin-~ levels of students 94% 6%
Adecaate in ¢rantity YA PR

COMMENTS: @) ncrc.lmu ¢ and project nanaeers vepy cngnerotive and helnful;

'b) Teen fnide teoa “hine 1s_yery cood sor wiis cluss, alro need tor

llomo l(n,‘.o ic .or, '.o:)“, c) cone of the surrjies_were ovderc. last veoy

. - FORC 01 Lng SNITILL < L@l yeer

but never  rived gn 13re fLosters, enes, cte.); d) Gemeral,

Ve

tath boona,

. were _outdnicu: o) Lack of Visanl dlees 2 and supnlonentary tateriuly
for dndiviaunl schoels ol clesses; U) Ins icient roounts o Saterinls

' for 1ycliz ~','1~:.:._-3£’9‘-”:l-:“--\10*» ) .ced for_pore rexding mterials for

students witn o lower yeading level,

6. Teacher Aide Very Good Adeguate  Imadequate

Tine allocated to P'roduction Vorhshop 65% 29% 6%
Ability to do assiancd work 05% 207 6
willinencss to do assi:ned vork 76 A v

7. In your opinion, what sincle feature of the project has contributed nost to
project cffectiveness (in terms of improving pupils' learning and adjustient)?

)

a) tasks ond activitics ax

ro]cvmt (nne_only, gl_c_adc jc_eaercises

b) qtu\ culs pil. thedr 2Tl ‘a}(‘ 1. ""‘oiccl cifective; ¢j blo
acade: nc dwc\ca; c) _Increased 1"-._1:- tiar_teacher_con ve _'..1}.}\_ stud
_(__11}_(;1.\_'_._(%1,.!_1__(1_51(':_}_1__\..“(_}:_‘1. and_cancern, senged by -\.u‘c.u )5 d) Class site

and_the_heln of the _tengier ansistiund; ¢y .-?,.t_x-.uﬁ.‘ﬂ~,SJ.-U.UH that vhat they :

L
are capocted _to_ao in not sbove their level of ability; f) cur tain
incentsves ‘or rv'-'\l 1r_attendance,

)
<
C
S

3y
;

ctl
R

I3
n
i

8. In your opinion, what single factor has been most detrimental (or contributed
least) to pupils' learning and adjustment?

a) incompetent teachers and princirals vho assion these tcachers;.

b) gi_i_§g_il\1inzu‘ factor:_c) runils attitudes tou A}_c_.g_g.xo Brovrany d) too
nany lo: achicvers in one_« cl 1S5, €] _ l“u _0r_ordered s'um\ll"q r) clnqsgs
arc too_lon~i ) 1 ek 07 ad ogu:te ."‘.101‘1‘1\ ocared to_ lm' achievers:,
h) L)\':';"(O}‘, of ““"‘ ond "“T'S' 1) ;:\dl'fgyt\vm(\ 1pcnn<111\r11u an

.l_m_: arc. i

OFTING tf .,u015 j) _l_.-‘ unicatici nutwccn

'V r'
Kd

~ '
»>

o

i

-

—

9. Would you rcconmend that the Production Workshop project be:

6% _ Discontinued at the end of this scmester
__2_(1"__ Le continued next vear in its present form

_65% Be continued next ycar but with the following chanqes: a) include

nmorc arcas of homeiraling; b) Classes_in Prod. VWork. should be in the ALY
rather than P.'f. c) ghould have studv_guice for bdr“l(dllu. u) get
sunplics at the Peennint of the venr: e) senarate clarses, one teacher
1O Vet i b "'l“' LS S A D A R R IR A St eney aave one
}:_cri\‘-. __p_:;__ LA lert e lypang o class _"u - i Juain class 1In
Q 05, 7%, 4 8% h) dont't separate. no\s_::o cirls; i) increasced eulaaace
ERIC and counschng__]) institution of tean leaders; k) follow proqram goals.

¥

R o - - - /
1

'
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Aruitoxt provided by Eic:

CEALLE) PUTLTC SRS

A N

Bivision of veoccarch ond bevelny eat
Juvi-i2

SURVEY OF TEAC
TLTLE 1 A LPF

SCHoM,

Project which your scrve:

Transition
7 Produciicn workshop
Learning Leberotony

Nuabher of scnwesters (iscludine the n*crcnt
a teecher assistant in wlin Iooicsl

14% One Scimester

45% Too Suaestoss

14%_ Three ¢N;:;crs )

2975 mOTC than Tares Scacsters

In a typiced veck, do your assigiments inclhwdc duties that do not

students in the lFroject you civroned above?

!{ l\ )JI

uOJLL

serester) that you have served as

-0- yecs 100% No

I f ")'CS":

Nature of dutics

"

BN

LLASDLS

Average nuuber of periods per weex
£ p ]

*
Transition, Preduction lWorishop, Lc**n1np

0

S o
I
-
4
joki

+
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Aruitoxt provided by Eic:

YOUR2 RESPONSIRILTIFIES T wvIS PioJLct

Below are listed various activitics of teucher assistints.

1)

2)

3)

In the colurn headed Yot Arplicible!, mark an X for any
activity 1ot utvLilv fncleson in vour duties,

——— s tenm et o e v e e -— - —— ot

", checek the tvo activities

In the colwan headed 'lost
n thu orertest imount of vour tine.

you perior.a thae take 1

In the coluan headed "Least', check the two activitices
you perfora that tabe up the least v.aouat ol vour tine,

(N=T7) Tine Given

“Not Applicinie Most  leoit

(chech no nore than
Clerical essistonce (iorking two in cach cojums

papurs, duvplicaring navericls,
o
ctc.). 57% 29%

L e ] —————

Helping pupil on an individual

basis, 71%

berking with pupils in suall

EREPH

groups. 14% 20% 200

Sunervising cluss (during study
. . v . , o n
scssions, lunch period, cte.). 21% o 14% 29%

Conferring with parents via

telephone . _71% 14°
Conferring with parents via e

hoae visits. 14% a5% 145
Conferring with parents via :

school visits. . _29% ne

Conferring with tcachers of
pupils in projcct. 57%

4%

Other (plcase specify)

(FOR TEANSITION ASSISTANYS CHLY)

To what extent have the services of the sociai worker been of help to

Extrenely [ dvery L_lof Sonc ([ jof

——

Helpful liclpiul liclp

- 46 -
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Pleese indicate the uwoer of students jn the project classes whose
parcats have beon involved in the following types of conferences with you

during the current school ycar:

. Type of Cratact Parcits of

Telephone 41%  students

YoVisit to student's hone _ 44y studeats

Conference in ihe £chool 3% students

Other (sjvcriy) 2 students

4 A

. . 10
) Nusber of heues you have visited norce than once 15%

Fhat types of additiennl treiniag and/or infornation wveuld be of service to
you in your wori as a teachur assistant in this projeci?

. Trainins in Child Psvchology, and Counscling of pupils.

What has been the greztest preblem you have enceuatercd in your duties as a
teacher assistont? f

. Lack of classroon discipline
. Need for cerrelation of rules of tcacher and teaciier's aide
. Getting parents involved with thie prograi .-

s

What changes would you rccomzmend to improve this project?

. More needed current naterials

. More potential involver ent

. Special Readint and Hlath Prograns
. Give homovork

. biscipline

O
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~ 4
IR e S]

the nurw

Mleoase indic

.

Cpereats Lave-beon involved in the

during the current schodl yceer:

Txyc of Centuc

Telophone

Ch

LXY

&

ey

-
o

¢l studar

ts in the projeet cluasses vhose

wllesing typss of conferences with you

Parents of

"]cu

tcocher assistant?

. Need for cervoeiation of zal
. Getting parents iavolved wi

[T}
(Ot}

What changes would you reco:

Moxr¢

O

ERIC

Aruitoxt provided by Eic:

»

t

end Lo improve

YoVisit to student's hemwe 44 strdeats
Consconed in L.e 800!l OV stulents
Ouiesr (wpredys 2 studcats
7 ) —— - - ———
} .
- 0
Nunher of heiion you hive vicitaed nere than once 8%
hat types of additioral treinioe »nd/or jnfes. 2tion vord be of service to
yOu in your vord s a teacher assihiint dn this project?

. Trainino in Child Psychiolosny, and Counsceling of popils!

BWhat has Leen the grestest problen yeu have encousteres ju vour dutics 2s a

Laclk of classroon discipline

~

.

0f teacher and teacuaer's alide
i the prograa

o

-

this project?

needed curreat naterials

. More potential involvenent

. Syocihl Peading mui Loth drourars
. Give ho.ework

. biscipline
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Ve g g SUUlS .
CLIAE ) B Suiniity . APPENDIX L
Divion o G oo en e D wevelor it .

. < v
e Yy Lo

QUESTION IV L FOR AL a8
OF STuimNin JL S.LECH

Chll T.oudlio

-

1. lias your child talhed o you ebout (his/hes: cckocl pronran this yoemr?

Yes No

——— — o ® e

2. liowr docs yeur child so.n to feel cbout (his/her) school prorron tids ycaxt
Sceis very satisfied

Sceas 1ore or less satis{od

Docent't 1ile it

(bon't kncw -- hasn't so® " iwmch chout it)

——

3. Comparing this year to lcst year, does your child scen to:
Be more interested in scheol this year

Be less interested

———

Have zbout. the s:ine interes

4. Comparing this ycar to last ycar, do you think your child:
Spends more tive on hoigwor: this year than last year

b

Spends less tine or houoierk

Spends abevt the sane amovnt of time on homevork

S. As far as you can tell, do you think your child:
Is doine better in schosl tihis year thin last year
Ien't doing as well this ,oar

A) .
T:-’ ,‘33:. :.‘,.,- . 1'!:1‘. cop g {:- N e l-n~'t vnoy

- 49 -




CG. Do you think e schor) do .

Doing on cxcellent job in eaucating your child

—————

Doing a gocd j¢b in cducting your child

Doing a fuir job in cducoting your child

as

o]

Doing a poor jeb in cduce<ing your child

he nost jrmortant reesod vhy your child night ot

)

7. What do wou sce as
i

1
do as well in schoe) as he or she s ab)e?

$. Did you hrow that yowr child wes in the Leacaing Liboratory Progrma ,
in scheol tnis yewr?
Yes No

a. If “"ycs", did you receive infornatiaa cbout the projren via:
.
Printed inferaztion (leiicr, bulletin, ctcel)
Telephone conversition with somcone from school

Visit to the scheol

Visit to your howne by somcone frou school

What youxr child his to)d you

Other (plcase specify)

b. Do you feel:
__The progran is a good thing
The program rvay be a geod thing but not surc
The program is not a good thing

y did you ansuer as yvou did -- i.e., vhy do you feel the precr n
“is a good thing" -~ or "axy be a good tajrg' or "is mov a goed .hing'!

- ——

-
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c. licw «o yor J.o.b o the

I think it's

23

vty rood i

———— . o ———

It's a prelty romd

.’\c

idon bue

— —— ——— T et 4 24 s P o ®

1 don't anprove of st becurre

Plcose use the resaining epuee for any fuithes counents you'd lile to of

ERIC

.

o
-
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