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FOREWORD

To the Educators of South Dakota:

The continuous improvement of South Dakota’s educational ~ystem i~ a matter of primary
concern to all of us.

To provide impetus for such improvement several stndies have been conducted to determine
the present status of education in the state. This survey was the pulling together of the
findings of those studies and submitting them to the citizens of the state to determine how
important they were. In fact it draws to a close the beginning phases of study of South
Dakota’s educational system and is appropriately call “Preliminary Reconnaissance.”

In many respects it is like developing a roadmap for South Dakota’s educational svstem. We
have a good idea now of where we are. Many of the bad spots and detours have been
identified. There are several alternate routes available. And we are developing a better
concept of where we want to go.

The next step is to further clarify the educational goals for the total educational system and
for student development. This too is something that requires the involvement of a wide
cross zection of the people of the state.

I am pleased to present this report on the educational necds of South Dakota. I would also
like to thank you for cooperating with the department in this undertaking.

Don Barnhart
State Superintendent of Public Instruction
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INTRODUCTION

What are the reasons for the existence. location.
and development of a ~chool? What are the needs
of the schools of South Dakota today? Will the
need~ of education today continue to be the
educational needs of tomorrow? I~ the school
located and  organized to effectively serve it-
present function? Do the parents. children and
teachers wish to follow the same educational
pattern as in the past or do they wish to constaniiy
strive to maprove the schools? The preceding
questions are and have been some of the basic
questions facing education in South Dakota and
are of vital concern to Title I, ESEA. In order to
identify these factors Title HI. ESEA ha~
sponsored a seriex of statewide studies over the
past three vears. These studies include: Education:
South Dakota - A Statewide Study of the Public
Schools: tn Assessment of Educational Needs in
the 1iffective Domain in South Dakota: and An
tssessment of Educational Needs in South Dakota:
1970-71 which included the cognitive domain.
p~ychomotor domain. and a businessman’s survey.
Through these effort< a number of broad
educational needs in the state have been
identified.

The assessment of educational needs is an ongoing
process. Too often educators are blind to the
problems which exist because they are completely
familiar wvith them just as your little boy or girl
may suddenly seem to be emerging as a young
adult. The problems and needs of education appear
to evolve slowly. It mav be that an erroneous
theorem has been accepted by educators long ago
and then they are nct awir. of problems which
have in fact exisied for a long time.

Title HII. ESEA has been commissioned to survey
and analyze the educational needs of South Dakota
as though looking at it for the first time. The
work of Title IIl. ESEA is the first concerted effort
in South Dakota for a thorough analysis of
educational needs. The needs assessment activities
in the state have been frank and sometimes critical
of the state’s educational insitutions. but only in a
sincere effort to improve the educational
opportunities for children.

Benjamin S, Bloom in “*Learning for Mastery ™ 1s
critical of the conditioning of today’s educators
regarding the normal curve.It has been used so long
in the grading of ~tudents that educators believe in
the normal curve for grading. Educators are and
have been exceedingly fond of the normal curve,

Bloom also makes a comment which relates
directly to the educational needs of schools. He
notes that there is little que.~ti()ﬁ that ~chools
presently provide successful learning experiences
for ~ome students. perhaps as many a~ one third of
them. If schools are to provide successful and
satisfving learning experiences tor 90 percent of
the students. major attitudinal changes on the part
of - tudents. teachers, and administrators must take
place. He goes on to say that “changes must also
take place in teaching strategies and in the role of

evaluation.” This commentary by Bloom very’

eloquently states the case for needs assessment and
defines the role of Title 11, ESE\. Title II1. ESEA
essentially a search for methods to provide
successful and satisfying learning experiences for
more students.

From the three state-wide studies under Title HI,
ESEA 45 broad educational needs were identified.
These identified needs were placed in statement
form and submitted to a random sampling of 1000
lay people and 1000 educators in order to
determine the criticality of those needs. The
sampling was distributed on a regional and
statewide basis. A total of 176 lay people and 555
educators responded to the rating scale without a
follow-up.

The rating scale was designed to determine: how
important the respondent believed each identified
educational need to be: and the extent to which
they felt the schools were meeting each need. The
difference between these two responses provided
an index for rating the eriticality of each of the
identified critical educational needs of the state.

The state ‘was divided into four regions to provide
the schools of thé state with a regional picture of
the ecriticality of needs as well as a statewide
picture. No attempt waz made to differentiate
between what i~ wanted in education for the future
and what is expected in education for the future.
Title 11I. ESEA does deal ultimately with
interventions for shaping -what i~ wanted or
desirable in the future rather than dwelling on
what i~ expected in the future.

The rating ~cale for educational needs may he
adapted to sample the criticality of educational
needs in a local school district. Thus a single
instrument can be used for the criticality
determination at the state. regional. and locab
levels. This provides educators in South Dakota the
opportunity to make a *Preliminary
Reconnaissance™ of educational needs in the state.
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CAPSULE OF FINDINGS

To assist schools in the state with establishing
meaningful projects. the state Title 1. ESE A\
administrative staff has a three part responsibility :
first. to identify the edueational need- of the stafe:
second. to determine the criticality of the
identified educational needs: and third to
disseminate their finding~ to the ~chools of the
state. \n educational need is a student’s lack of
ability to measure up to ~ome normative standard
or expectation in developimental Shill area. The
concern of this study is a re.ponse to the second
and third responsibilities noted ahove.

A total responsc¢ of Y31, 176 lay peopie and 533
educators. from a sample of 1000 in each group
resporided to the ranking list. This Fesponse was
nol as greal a~ had bheen anticipated for either
group. The fact that only 17.6 pereent of the lay

people and 353.3 pereent of the educators
responded i significant in ieelf. Recognizing tha
every instrument and  ~ampling teehnigue  has
.~Imrh'oming.~. it ~seems that educabional concerns
are not top priority items for many  South
Dakotans.

The rank for each group of identified educatie nal
need< i~ as follows: first. the affectinve guahties
such as attitude. moral values, and responsibility :
second s vocational-technical  education:  third
ranked are the needs of special education: fourth
are the needs for the improvement of teacher
training curriculum: fifth ranked are varving facets
of the overall educational program such a- early
childhood education or drug education: sixth
ranked are programs to enrich the eurriculum in
isolated areas: and seventh ranked are experimental
programs to show the need for flexibility m
educational programs.

INTERPRETATION OF FINDINGS

A number of broad educational needs in South
Dakota have been identified thronugh the efforts of
Title 1. ESEA. These studies melude: Education:
South Dakota - -4 Statewide Study of the Public
Schools: An Assessment of Educational \eeds in
the Affective Domain in the State of South
Dakota: An Assessment of Educational Veeds
South Dakota: 1970-71. These have been the
major thrusts in needs assessment in the past three
years, .

To assist the s~chools of the state establish
meaningful projects the state Title 1. ESEA
administrative staff has a three part responsibility:
first. to identify the educational needs of the state:
second. to determine the criticality of the
identified educational needs: and third. to
disseminate these findings to the <chools of the
state. An educational need is simply a student’s
lack of ability to measure up to a normative
standard or expectation in a developmental skill
area. The concern of this study is a response to the
second ang third portions of this responsibility .

The broad educational needs jdentified were
submitted to a random sampling of 1000 lay
people and 1000 educators to determine the
criticality of those needs. The sampling was on a
regional and statewide basis. A total of 176 lay
people and 555 educators responded to the rating
scale. No followup was attempted on the
sampling.

The total response of 731 shows that
approximately one in three of the persons sampled
responded. The sampling techniques and the
instrument used for this survey. Table I. have

shortcomings. However. it appears that people
generally are not well informed about many facets
of education. It al~o appears that sducation may
not be a top priority item today in the light of the
responses to this survey,

When less than one in five lay people and abomt
one of every two educators respond il is time to
critically look at education. A number of other
factors must also bhe considered in this
determination such as: people mav be tired of
surveys and questionnaires: older people. young
couples and childless couples may have little
interest in educational problems: the sampling
l('('hniqlu'~ have shorl('oming.ﬂ the timing of the
survey: and the shortcomings of the survey’s
instrument. Another factor may he that modern
media has conditioned our sociely to the points
where crises are the rule rather than the exception.
Therefore one erisis more or less has little effeet on
the general public. Each day there are major
problem~ which have national and international
implications that gain the attention of only a small
percentage of our population.

The “Rating Scale for Educational Needs List.
Table 1. i~ made up of seven groups which contain
the 45 identified educational need~. The scale
consists of the needs list and two nine point rating
scales - one for the importance of each need and

-one for the extent to which schools are meeting

each need. There are fr('quenl references to the
“Raling Scale for Educational Needs List.” Table 1.
throughout the text.
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RATING SCALE FOR EDUCATIONAL NEEDS LISY

Each of the tollowind his heen dragnated & caitic il sdicatior 4 v d by ane or more methods Ple we rate " How impartant s this
need™ trany high (0 10w by ciching tne wphropiate numbee Than 11e “To what extent are we, the schools, mecting this need®™ from
high 1o fow On the second Scate by uirching th ayuupiiaie nambiee
v 1
HOow impOrtant s (his Tu what extent e we 1
need? Mesting the e g '
thich texn B oHaoeh et ‘
Vet A . 1
EXAMPLE Phonics 1s a necessary part of re yding programs 1 O 3456784y T 3a(®o 7809
Gencral strengthening of speciat cducation by provid.n ) adchitional vlsses and.¢r personnel for
i
| 1 Mentally handicapped pugnls who are educatie 1o trne ucademuc, social, and 172 3456178¢9 1 234567829
! occupational areds even thOugh moderate SUPEISION MAay }) - necessary
ESY 2 Mentally handicapped pupils who muay make expected unprovement in seif care, 1234567809 1234561789
3 social and emotional adjustinent and eronoinic u. <iuln2ss in a sheltered environment
3 Pupits identified s having an emotiwonal handicap so severe as 1o require special 1 23 45¢6 7829 1234567809
services
L 4 Pupuls with brain damage which causes special learning problems 1234567829 123456 7829
b
5. Pupils having one or more physical handicaps, hearing loss, visual problenys or speech 1 2345617829 12345673829
problems ’ .
6. Programs located near the pupil’s home. 1234561783 12345617829
7. Developing a program so handicapped pupils without a special education class 2 34567829 1234567889
available can profit by attending classes «n his community’s school
8. Correcting faulty study habits of pupils who tend to fall behind 1n their studses. 123456789 12345617829
9 Centers to determine the extent of a handicap. 1234567829 1234567829
10 A central referral system, 12345617829 1234567829
11.  Helping parents and pupils to understand a handicap and assis:ing the parents in 1234567829 1234567829
placing the pupil in the proper educational program or job.
12 Developing a special education program which is both developmental and sequer.tial. 12345617829 12345617829
13 Shifting from separate special education classrooms to integrated classrooms with 1234567829 1234567829
resource tcachers where feasible.
Programs for*
14 Additional  basic study materials, library and resource materials, audio-visual 12345617829 12345617829
matenals, and technological teaching aids
156.  Determining media needs, utilization and adaptability 1234567829 123456789
16.  Explaining the dangers of using drugs and narcotics 1234567829 1234567829
17.  Heaith services 1234567829 1234567829
18 Psychologiral services 1234567¢09 123456789
19.  Early childhood education including prekindergarten and kindergarten 12345617809 1234567829
I 20 A minimum comprehensive secondary {9:12) program consisting of 50 uni s. 1234567829 1234567829
21 Adult education to raise the achicvement levels in academic and occupaticnal 3reas 123456789 1234567829
. T2 Changing emphasis from college onented high school programs to student need 123456789 1234656789
ortented curriculum.,
Programs for {continued on back side)
Q
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Programs for  {continued)

23 The study of present and potential course offerings and content of
vocationil technical schools

24 Changing the emphasis 1n vocational-technical schools from training selected
individuals for specific occupations to making more people employable and

economically self sufficient.

25 E xpanding occupational offerings to broaden the scope and prowvide relevant curricula
for: children, the handicapped, youth and adults

Retating the vocational technical curriculum to.
26 The economic and social hfe of the community, state. nation and the world
27 On the job training programs.
28 Vocational and apprenticeship training opportunities.
29.  Avocational skills and interests.

30 Getting information to people so they know the need for functional, comprehensive
and equitable educational programs for everyone

31 Making school buildings adaptable to the needs of children and the educational
program,

A comprehensive curriculum n harmony with academic and vocational needs and the total
development of the individual in.

32. Ethical character and conduct including respect for law, ordar, and decency
33.  The moral vaiues of the community, state, nation and world.
34. Cultural development and artistic appreciation.

35.  The responsibility of the indwidual to himself, to his society, to his government and
the equality of rights for all persons.

Experimental programs to show the need for flexibility in.

3. Educational programs and services.

37.  Administrative services such as scheduling classes.

38.  School district structure including intermediate service units.
Programs to enrich the cumcuium of schools in isolatrd areas which include:

39. Ennchment of community life through curricslum involvement both outside and
inside the school

40. Learning opportunities through meeting other people and pupiis.

41.  Providing learning experiences while pupils ride the bus.
improving teacher training curriculum through:

42.  Training teacher aides.

4. Training teachers in new methods and materials.

44.  Training educational specialists.

RIC

. 45.  Increased use of new approaches in curriculum.
LS
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How important s this To what extent are'we‘
need? meetng this need?
u_H‘mh Low High Low-¢
12 34567809 1 2 4567SQL
12345617829 1 2 456789"r
‘
123456789 1 2 456789
. 51
123456789 12 456789{
1234567839 12 456789
1234567829 12 456789?
L
1234%56789 12 456789J‘
123456789 12 tl56789-
12346567809 12 4‘-6789]
|
12345357829 12 4 56789
123456789 12 456789]
123456789 12 4 56789
1234567829 12 456789'
H
|
12345617829 12 45678898k,
1 2345617829 12 456789§
123456789 12 4 £F6 7891,
%
1 234561789 12 4 56 78%9
;
1234561789 12 456789‘
123456789 12 456789;
|
123456789 12 4 56789
1234567829 12 4 56 789 _:
1234561789 12 456789z
123456789 1234567869 |
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The success of education totally and of any
program individually i~ dependent upon  the
understanding and support. through the
commitment of human and financial resources. of
the public. This is especially true for the programs
of Title 11l. ESE\ hecause they are innevative or
exemplary  programs. Without good information
and involement. the public cannot be informed
and generally will tend to cling to what has heen
traditional rather than support ~omething
completely new.

\ growing need emphasized by the findings of this
survey is the development of a more effective
public communication and information program.
The objective of this program must he to tell the
public about education and especially the activities
of Title 111, ESE . Public attention must he gained
for the findings. needs. and issues of the programs
under Title T{l. ESE\.

The thrusts of Title Il. ESEA include the
identification of program processes. ideas. or
changes which have a potential for modifving
educational programs in South Dakota in a positive
direction. In many instances processes or things
not to do will he identified during the course of a
Title T Project. These negative findings may be
Just a~ meaningful and useful as positive findings in
improving educational programs for children.

It must be pointed out that the 15 educational
needs identified to date and rated in this study are

very broad m ~cope. There ~tll is a great deal of
work to be done probing deeper into the problem
of identification of educational need~ to define
areas of need. These needs might be called
sub-needs within each of the hroad needs now
identitied. For example, what vocational-teehnieal
curriculum additions would efficiently  and
effectively relate the educational program to the
economic and ~ocial life of the community . tate.
nation. and world.

Table 11 i~ an oversiew of the rankings of the seven
groups of needs. The rankings are presented as lay
people rated the groups. as educators rated the
groups and a combined rating for the groups. 1t is
teresting to note how much agreement there is
between the lay and educator reponses when using
the mean of the individual rankings (R) for ranking
the groups. The symbol (R) was determined Iy
subtracting the average importance of each item
from the average cxtent of each item, determining
the rank of each item on the basis of this
difference. summing these rank mumbers and
dividing by the number of items in the respective
group. Groups L. VI and VH were ranked nearly
the same by both respondent categories. The four
groups which were ranked differently vary by just
one place in the rankings. This indicates that
lavmen and educators view the needs vers much
alike in general.

TABLE II

AVERAGE RANK FOR EACH GROUP OF ITEMS

LAY EDUCATORS TO0TAL

Group Items R Rank R Rank R Rank
111 ‘ 1-13 17.5 2 19.7 3 19.2 3
v o 14-25 24.6 4 26.4 5 26.8 5
II 26-31 19.2 3 16.8 2 16.6 2
I 32-35 10.0 1 9.6 1 9.0 1
VII 36-38 41.0 7 42.0 7 42.0 7
VI 39-41 31.0 6 31.2 6 32.0 6
Iv 42-45 25.3 5 26,1 4 26.6 4
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No. of

Item

26.
27.
28.
29.
30.

31.

No. of

_Item

32,
33.
34,

35.

No. of
_Ltem

36.
37.

38.
No. of
_Ltem.

39.

40.

41,
No. of

_Item

42,
43,
44,
45.

TALLE II (Continued)

RATING SCALE FOR EDUCATIONAL NEEDS LIST

Group
Rank GROUP 11T
Relating the vocational te hmical curriculum to
4 The economic and social hife of the community, state, nytion and the world
3 Oa the job tratning programs
1 Vacational anid apprenticeshrd - w9 opportumties.
6 Avorational skills and interests
2 G2tting information to people so they know the need for functional, comprehensive
and equrtable educetional programs {or everyone
5 Making school buiddings adaptable to the needs of children and the educational
program
Group GROUP T _
Rank
A comprehensive curticulum in harmony with academic and vocational needs and the total
developrient of the indiviciual tn
2 Ethical character and conduct including resg:2ct for law, order, and decency
3 The moral values of the community, state. nation and world
4 ' Cultural development and artistic appreciation,
1 The responsibiirty of the individual to himself, to his society. to his government and
the equaiity of rights for all persons
Group

ank GROUP VIj

Experimental programs to show the need for flexibility in:

1 Educational programs and services

3 Admunistrative services such as scheduling classes.

2 Schoo!l district structure including intermediate service units.
Group
Rank GROUP VI .

Programs to enrich the curriculum of schools in isolated aceas which include:

1 Enrichment of community Iife through cufricuium involvement both outside and
inside the school
3 Learning opportunities through meeting other people and puptls.
2 Providing learning experiences while pupils ride the bus.
Group
Rank GROUP Iy
tmproving teacler training curriculum through:
2 Training teacher aides.
.1 Training teachers in new methods and mater:als.
3 Training educational speciaiists.
4 increased use of new approaches in curriculum.
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The following grapgh indicate~ that the group of
needs ranked most critical are centered around the
affective domain. The smaller the number the
higher the ranking of the group of needs. The
lower ranking of experimeroal program needs
indicates that they are not corsidered a- important
or that the schools are doing a satisfactory job in
meeting this group of needs.

FIGURE |

GROUP RANK AVERAGES FOR THE 7 NEEDS CATEGORIES

GROUP 1| 19
Special Education Needs -
GROUP
General Educational Needs 268
GROUPII
Vocational Technical 16.6
& Needs
o}
o -’
& | GROUPI
D .
et Affective 9.0
2 Jomain
Needs
-
GROUP VII
Experimental Program Needs 42.0
GROUP VI 420
Programs in Isolated Areas Needs V-
-
GROUP IV
Improving Teacher Training Needs 20.6
o
E— e MU VI Y. i N
0 10 20 30 4¢ 50
AVERAGE RANK
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Table 11T provides a panoramic view of the ranking~
of the 15 educational needs for lay people.
education. and the total =ample population. The
average of importance and average extent for each
~ample group and the total are given. For example.
take item number 19, programs for early childhood
education including kindergarten and
prekindergarten, is thirtyninth ranked in
importance by educators. and in the totals this
mem is ranked twenty-ninth in importance. The
smaller the number the higher the ranking of
importance on the one through nine point scale
<hown in Table L

In terms of the extent to which the schools of the
state are meeting a particular need (EXT) the "rger
the number. the poorer the job schools are doing in
the opinions of the respondents and consequently
the higher the ranking. Again the nine point scale i
ised. Using item number 19 to illustrate. lay
people ranked this item forty-third. teachers
ranked this item forty-fifth and the total ranking
was forty-fifth. Thus. in the opinion of the
respondents. the schools wre doing quitc a good iob
of providing early childhood educational
opportunities. However. in the preceding paragraph
it was shown that the same group of respondents
ranked early childhood education at twenty-ninth
m importance,

I using Fable HEit will be necessary for the reader
to reier to Table I in order to identify the
educational need. Table 1l provides an
opportunity for the reader to compare how well or
poorly the necds of his school system compare
with the eriticality ranking of this sample.

Note that ghe lay respondents and the educator
respondents are generally in agreement in the
overall rankings both for the overall importance of
cach need and the extent to which schools are
meeting the need, In the rankings of the
impartance of the need a comparison hetween lay
people and educators reveals that only four needs
differed by more than 10 points in the respective
rankings. while 33 needs diffcred by five or less
points and tour needs were ranked the <ame. In the

rankings for the extent to which schools are
meeting these needs. seven needs differed in the
respective rankings by 10 points or more., w hile 27
needs are ranhed within five points and two needs
are ranhed the same.

Table 1V is the “Rating Seale for Educational
Needs List™ and the rank within the respective
group. For example in Group 1l the highest
ranking need is item number 11, helping parents
and pupils to understand » handicap and assisting
the parents in placing the pupil in the proper
educational program er job. The cighth ranked
item in Group V' is health services, There will be
many references back to the Group numbers in
table IV throughout the text.

In the past two decades much ado has heen made
about ~chools teaching and telling it like it is. For
example, “Wounded Knee' has heen considered a
battle “in which valiant frontier forees fought
against the Fostile Sioux Nation while the * Little
Bighorn™ was a massacre. This type of teaching and
curriculum material has become passe” an
education, The valiant frontiersman may pot have
always been valiant. ‘Fherefore, children should be
taught more about all sides of a question and then
form their own opinion and attitudes and draw
their own conclusions.

The findings of this study tend to contradict ~ome
asprets of the idea that schools should not mold
attitude. There are some aspects of attitudinal
development which must be considered. The top
ranked group of needs is totally in the realm of the
affective donain (to feel or to have an opinion or
attitude). The respondents to this study left no
doubt that thev want the elementary  and
secondary schools of South Dakota to work to
mold attitudes in some areas. The rank orde- of
mportance within Group 1 is: first. responsibility
of the individnal to himself. to his ~ocieiy, to his
government. and the equality of sights for all
persons: second. ethieal character and conduct
including: respect for law. order. and decencey:
third. moral vahies of the state. nation, and world:
and  fourth. cultural development and  artistic
appreciation,

 ro—




TABLE 117
EDUCATIONAL NEEDS RATING -- AVERAGE OF IMPORTANCE (IMP.) AND AVERAGE EXTENT (ENT.)
ACROSS THE UNTIRE STATE -- WITH OVERALL RANKINGS (UVAR)
LAY EDUCATONS TOTALS
JTEM 1, 0OAR I'NT. O4HR IMP, 0OAR I\T, OAR MP, CAR EXT. OA”
L)
1. 3.85% -4 1.74 45 2,57 16 5.54 26 2.4 18 5.53 32
2. 3.1l 30 5.93 14 2.83 24 5.7¢ 17 I z2.91 27 5.82 18
3. 2.95 25 6.13 4 2.80 2 6.41 3 1 2.8 25 6.35 3
4, 3.1s 31 5.99 12 3.25 39 6.26 5 | 3.23 57 6.20 S
5. 2.63 1¢ 5.33 35 2,84 25 5.33 36 |} 2.79 23 5.33 36
6. 3.32 37 6.06 8§ 3.1 41 5.95 12§ 3.39 40 5.98 11
7. 2.86 21 5,26 3 1 3,18 36 6.42 2 ¢ 3.1 kYA 5.38 2
8. 2.38 7 6.02 10 2.42 9 5.90 14 2.41 8 5.93 13
9. 2.87 22 6,12 5 2.88 27 6.03 9 2.83 24 6.05 9
1o0. 3.23 33 6.43 2 3.24 38 6.31 4 3.24 38 6.35 3
11. 2.27 5 6.08 7 2,32 7 5.87 16 2.31 6 5.92 14
12, 2.713 17 5.79 23 2.54 13 5.60 24 2.58 13 5.65 23
f 13. 3.51 40 6.11 6 3.65 43 6.12 7 3.62 43 6.12 6
14, 2.90 y3 4.76 42 2,50 12 5.04 43 2.59 14 4,97 43
15,  3.26 36 5.19 38 3.03 32 5.32 37 3.09 35 5.29 37
l6. 1.74 1 5.23 37 2.29 g 5.30 38 | 2.12 4 5.15 41
17.  2.64 12 4,80 41 2,52 14 4,74 4& t 2,55 12 4,75 44
18. 2.96 26 5.73 25 2.59 1¢ 6.19 6 2.68 20 6.08 7
19,  3.43 39 4,57 43 2,93 29 4.40 45 3.05 29 4,44 45
20, 3.64 41 4,95 40 3.39 40 5.05 42 3.45 41 5.03 42
21, 3.2, 34 3.35 44 3.11 34 5.26 39 3.14 36 5.28 38
22, 2.63 10 6.03 9 2.31 6 6.07 8 2.39 7 6.0% 8
23, 2.7C 15 5.60 28 2.68 21 5.63 22 2.69 21 5.62 26
24, 2.66 13 5.83 19 2,62 19 5.93 13 2,83 17 5.90 15
25, 2.76 19 5.94 13 2.62 19 6.01 10 2.65 19 6.00 10
26, 2.71 16 5.78 24 2.57 16 5.58 26 2.61 16 5.63 25
27.  2.42 8 5.90 15 2.47 11 5.58 26 2.46 11 5.66 21
, 28, 2.37 6 6.00 11 2.45 10 .79 17 2.43 10 5.84 1€
29, 3.24 34 5.83 19 3.02 31 5.75 19 3.07 31 8,77 19
30. 2.74 18 5.88 16 2.53 15 5.93 11 2.59 14 5.95 12
31. 2.68 14 5.13- 39 2.34 3 5.53 30 z2.42 9 S.43 33
' 32, 2.11 3 5.80 22 1.84 1 5.52 31 1.91 2 5.58 30
‘ 33, 2,22 4 5.86 17 1.99 3 5.59 z5 2.05 3 5.66 21
34, 3.18 31 5.82 21 2.88 27 5.54 28 2.95 25 5.61 27
! 5. 2.07 2 5.85 18 1.84 1 5.51 32 1.83 1 J.60 29
! 36. 3.33 38 5.40 34 3.22 37 5.35 2 3.25 39 5.37 34
37. 3.64 41 5.42 32 3.51 42 5.24 40 3.5 42 5.28 38
33. 3.70 43 5.60 28 3.71 44 5.62 23 3.71 44 5.61 27
39, 3.08 29 5.41 33 3.08 33 5.69 20 3.08 32 5.72 20
40, 2.94 24 5.54 31 3.01 30 5.37 34 3.05 26 5.87 3
41,  4.69 45 6.95 1 4,70 43 7.31 1 4,69 45 1.22 1
2. 3.07 28 5.70 26 2.84 25 5.89 15 2.40 26 5.84 16
43, 2,48 9 5.34 36 2.20 4 5.38 3i 2.26 5 5.37 35
&, 2,97 27 5.64 27 3.15 35 5.66 21 3.1 34 95.65 23
45,  2.79 20 5.58 30 2.70 22 5.12 41 2.72 22 5.23 40
- Respondents:

Lay 176

Educators _553

Q. Total 731
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No. of

Item

12.

13.
No. of

Ttem

14,

15.
16.
17.
18.
19.
20,
21,
22,

23,

24,

TABLE IV

RATING SCALE FOR EDUCATIONAL NEEDS LIST
AND RANK WITHIN THE GROUP

Group
Rank GROUP II1
Genzral strengthening of special education by providing additionai classes and 'or personnel for
10 Mentally handicapped pugpnls who ¢re educabi* n  the academsc, suwM. and
occupationat arcds even though racclerate supeviston may be necessary
9 Mentally hondicapped puptls who may make espected unprovement n seif-care.
soctal and emotionat adjustment und economic usefulness in a shelternd environnwnt
3 Pupils identified as having an emotional handicap so severe as to require special
services.
8 Pupils with brain damage which causes special tearning prohlems.
12 Pupils having one or more physical handicaps, hearing loss, visual problems or speech
problems.
11 Programs located near the pupil’s home.
4 Developing a proyram so handicapped pupis vathout a spectal education class
available can profit by attendtng classes in his community’s school.
2 Correcting faulty study habits of pupris who tend to fall behind in their studies.
5 Centers to cetermine the extent of a handicap.
6 A central referral system

1 Helping parents and pupils to understand a handicap and assisting the parents in

placing the pupil In the proper educational program or job.

7 Developing a special education program which 1s both developmental and sequential.

13 Shiftirg from separate special education classrooms to integrated classrooms with
Group resource tea -hers where feasible.
Rank GROUP V_
Programs for:

7 Addiuonal’ basic study matenals, library and resource materials, audio-visual
matenials, and technological teachtng awds.

9 Determining media needs, utihization and adaptability.

5 E xplaining the dangers of using drugs and narcotics.

8 Health services.

2 Psychological services.

12 Early childhood education including prekindergarten and kindergarten.
11 A minimum comprehensive secondary (9-12) program consisting of 50 units.
10 Acuit education to raise the achievement levels 1n 3academic and occupational areas.

1 Changing emphasis from college orented high schooi programs to student need
oriented curriculum.

6 The study of present and potential course offerings and content of
vocational-technical schools.

4 Changing the emphasis 1n vocational-technical schools from training selected
indwiduals for specific Occupations t0 making more people employable and
economically self-sufficient.

3 € xpanding occupational offerings to broaden the scope and provide ralevant curricula

for: children, the handicapped, youth and adults.
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Charaeter. conduet. respect. moral valvwes, cultural
development. artistic appreciation. and
responsibility are all affective qualities. \ cheek of
the acereditation reports for the <«chools of South
Dalota reveals a dearth of educational
nppnrlllllili(‘\ for ~student~ in the areas of cultural
development and  artistie appreciation. These
finding~ then mdicate that the respondents helieve
~|'|lun|~ ~|lull|(| (l('\|'|n|) illl(l PI‘H\i(II‘ COlrse
offerings which  elearly  addres  themselves 1o
altitudinal development  and change. There are
~everal questions raised by these findings <ueh as:
What are the responsihilities of the home. chureh.
~chool. and commmitv? Where are the lines of
responaihility hetween these <oeial and educational
m=tintion~* Cualtural deselopment tor what we
want in the future or for what we expeet in the
futnre? What are the true alnes of  artiste
appreciation? This list could be extended
considerably.

By assigning the needs in the affective domain the
lghest rank of criticality  the respondents an-wer
the above questions in parl. Whatever  the
respective role of each of the four above named
~soctal and educational in~titutions at present. the
respondents indicate that the role of the sehool
should become greater in molding the attitudes of
children and youth toward himselt and others. Thi-
does not necessarilv: mean that the roles of home,
church. and community are dimimished: only that
the role of the school ~honld he expanded.

Rollo: May in “Love and Will" makes an
v\vm-(lingly- strong case for enltural developmént
and artistic appreciation programs. He illestrates
and makes a ease for the predictive value of fine
arts. The wealthy have patronized the fine art~ ~o
that they would have a glimpse into the fature. It
then seems logical that the elementary  and
secondary ~chools of the state should provide each
student with ~ome basie understanding of fine arts
so that each ~tudent have his glimpse of the future.
The respondent~ to the rating ~cale indicated that
fine art~ programs in the sehools of South Dakota
are important.

I is estimated that 85 pereent of the jobs today
and in the future will not require a college
edueation. The ranking of Group H needs indieates
that the respondents to the needs list ranking are
vers muech aware of the voeational-techuieal needs
of students. The ranking~ of need within Group H
relate the voeational-teehnieal curriculum to: frstl.
vacational and apprenticeship training
opportunities: ~econd. getling  information to
people =0 they Know the need for funetional.
comprehensive and equitable edueational programs

tor evervone: third, on the job training programs:
fourth, the ceonomic and  <ocial lite of the
comnmumity. ~tate. nation. and waorld: fifth. mahking
~chool building adaptable 1o the needs of children
and the educational program: and sl
mvocational SKills and interest.

Faueational nﬂ'c'rmg~ whneh relate more |'|n~('|} lo
the real world 1~ one of the clear mdications by the
respondents. There must be g closer relationship
between the educational program and the world of
work. ~oeial relationships. the abihty  of each
~tudent to have a postive <elf-image  and
self-motivation. Gordon  \. Sabine in " How
SMudents Rate Their Sehool- and Tearhers™
presents ample evidence that there is room for
improvement in the schools. The respondents
indicate by the ranking of Group 11 that eduecation
must be meaningful at all levels, To accomplizh this
goal  grealer emphasis must he plwed on the
vocational-technieal edueation programs.

The Cact that South Dakota's leading industry s
agriculture in a nation which i~ industrial poses
some special considerationdn “Edueation: South
Dakota - a Statewide Studv of the Public Sehools™
it was poiuted out that South Dakotans a~sociale a
“good education” with leaving the ~tate for jub
opportunities. Thus a greatly expanded educational
program in the clementary and ~econdary ~schools
to provide ocenpational preparatory  program-.
on-the-job training programs. special programs to
upgrade skill~. and even progra.ns for relocating
people for employ ment rposes must be
considered. These programs are all preparation for
the world of work (voeational-teclhnical), The
ratings of this study reinforce the finding~ of
previons studies. With adegnate planned conrse
offerings in the vocationai-teehnieal areas, the
industrial development ot the ~tate could e
inereased and the out-migration of the young adult
population from the state slowed to some exlent.

Making ~chool building adaptable 1o the needs of
children and the edueational program is inchided in
Group 1. There s a great deal vel 1o he
aceomplished in examining the adaptability and
feasibility of ~chool biildings. However modern or
desirable a school building may appear to he it i~
much more important that the design of the <vhool
building facilitate the edueational program a~ il
evolves. There i no guarantee that 13 vears henee
educational need~ will dietate a particular kind of
program with these special facility  need-.
Therefore flexibility: must be built into ~chool
facilities. Some of the questions which ~hould be
pursued regarding school facilities are: Do
educators communieate the ~chool facilities needs
to their -chool patrons effectively?, \re the
energies of ~chool plant planners channeled iy the
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night direction? Are the difficult to obtain ~chool
facilities dollars heing n<ed in the most efficient
and effeetive manner”

The tdentification and the ranking of an
edieational need in the area of ~chool facilities in
one indicaion  that a great deal remains to he
accomplished in the area of ~chool plant planning.
Pos<ibly  the man on the street feels that his
mtelligenee i~ questioned when he is ashed 1o
support a school bond issne heeanse he st doesn’'t
know enongh abont it. Further stndy of ~chool
plan  needs. the communication of those needs to
the school patrons. and school plant planning to
meet those needs are all elear indieations of this
ranking.

There are very strong emotional and social issnes
ax~ociated with handicapped children and yonth
reguinng ~pecial education services and programs.
The third ranking for special education programs.
Group HI needs. indicates that there is a high level
of awareness on the part of lay people and
~ducators regarding the problems. shortcomings.
and emotional and social issues of special
sducation in South Dakota. The ranking of the
seneral strengthening of special education by
providing additional classes and/or personnel.
Group HI needs. was a~ follows: first. helping
parents and pupils to understand a handicap and
a~isting parents place the pupil in the proper
educational program or job: second. correcling
fantty study habitz of pupils: third. pupils
dentified as having severe emotional handicaps
requiring special services: fourth. developing a
program so handicapped pupils without a special
edueation class available can profit by attending
clas<es in his community’s ~chool: fifth. centers to
de=te mine the extent of a handicap: sixth. a central
referral svstem: seventh. developing a special
education 'program which s both developmental
and sequential; eighth. pupils with brain damage
which causes special learning problems: ninth,
mentally  handicapped pupils who may make
improvement in self.care. social and emoltional
adjustment and economic usefulness in a sheltered
ervironment: tenth. mentally handicapped pupils
cdncable in the academic. social. and occupational
areas with moderate supervision: eleventh.
programs located near the pupil’s home; twelfth,
pupils having one or more physical handicaps.
hearing loss. visual problems, or speech problems;
and thirteenth. shifting from separate special
eduneation classrooms to integrated classroom with
resource teachers where feasible.

The identification of the Group III needs. special
education. are the best developed group of

cducational  needs at tis pomtan time. Many ol
the needs wionped i other <ections on the needs
list rating ~cale have <trong implications tor <peaial
cducation. Impheations for speoral edncation can
he casily identified i any one of the wven gronps
of needs,

\ namber of educational needs were identitied and
refined ina Tatle VI <tudy of handieapped children
titled . Impact. The needs wdentified in Impact were
for the moxt part needs for  admimistrative
improvements at the <tate and local levels: the need
for more imvolvement by all concerned
speeifically . lay  people (parents nmst  be
inmvolved): and the need for moving  toward
regionalization of ~ervices for the handicapped.

Thix i~ an age of rapid technological development
and change in the United States. Technological
developments in education have erea.ed the need
for training teachers in the effective and efficient
use of materials and tquipment. Changes on the
edncational seene reguire. more  edneational
~peeialization and npdating of teaching methods.
lnelnded in new teaching methods is the effective
utilization of non-certified elassroom assistants.

Group IV needs deal with the improvement of the
teacher training enrricnlun. The ranking within
Gronp IV is as follows: first. training teachers in
new  methods and materials: ~econd. traming
teacher aides: third. training edneational specialists:
and fonrth. increased w=e of new enrnenlnm
approaches. In <ome instanees it i~ diffienlt to
determine whether the need coneerning
improvement of teacher training shonld  he
identified a~ a need in and of itself or shonld it be
considered s an integral part of the student ne-ds
sich as relating the vocational-technical currienlnm
to the eeconomic and ~ocial life of the communits .
In this study there are both the individualiy
identified teacher training need~ and implie';l
teacher training needs.

The Group V needs. mumbers 14 through 25, are
the most general of all groups and tonches on a
variety of speciahized arcas. The rankings within
Gronp V are programs for: 1) changing emphasis
from college orientated high sehool programs to
student need oriented programs: 2) psychological
services; 3) expanding occupational offerings to
provide relevant enrricula for: children. the
handicapped. youth and adults: 4) changing the
emphasis in vocational-technical schools  from
training selected individuals for specific
training selected inviduals for specific oceupations
to making more people employable: 3) explaining
the dangers of using alcohol, dmgs and narcoties:
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6) the ~tudy of present and potential eourse
offering~ of vocationaltechnical schools: 7)
additional: basic  study  materials. library  and
resource materials. andio-visnal and technological
teaching aids: 8) health ~ervices: 9) determining
media needs and adaptability: 10) adult eduecation
to rawe achievement levels in academic and
ocenpational areas: 11) a minimum secondary
(9-12) program consisting of 50 courses: and 12)
early childhood education including
prehindergarten and kindergarten.

The .twelfth ranked need in Group V. early
childhood education including prekindergarten and
kindergarten. should have been divided into two
needs. Kindergarten and prekindergarten.  The
present statement of the need does not provide the
respondent with the option to differentiate
between the two programs. This is one of the
weaknesses of the instrument.

It may be that hoth lay people and educators
generally are not aware of the implications of an
inadequate early childhood education program.
Research reveals that many of the problems which
surface inr the intermediate and upper levels have
their roots in the ecarly childhood programs.
Effective carly childhood programs would not
dampen the enthusiasm the kindergarten pupil has
for learning. rather it conld extend this enthusiasm
thronghout the school years. In this way some of
the years of difficulty and heartache for some of
our students could be avoided.

The twelfth ranking for early childhood education
in this group is dissappointing when viewed in
terms of recent research findings and the national
and statewide emphasis on program development.
There are ceveral additional considerations about
early childhood education which should be
appraised such as: people are satisfied with the job
that the schools are doing in the area of early
childhood education: early childhood education
should not be an integral or vital part of the formal
education process: people are not very well
informed regarding the benefits of a sound early
childhood _educational program; and_the school
illnstrate the point. The first two considerations
must be rejected and the last three point out ~ome

of the state cannot afford the additional cost of
early childhood educational programs. There are
many other possible considerations but these five
of the reasons for the low ranking of early
childhood education in this group of needs and in
the minds of the respondents.

The eleventh ranked need in Group V poses an
interesting dilema. A minimum secondary (9-12)
program consisting of 50 courses. Many of the
needs ranking high in their respective groups in
essence call for a modified or additional program.
However. an interpretation of the responses
indicates that 50 courses may be too high an
expectancy for South Dakota schools since the
extent to which schools are meeting this need is
rated quite high. This ranking appears to be
somewhat inconsistent in the light of the rankings
of other critical educational needs which call for
additional programs.

The tenth ranked need in Group V is programs for
adult education to raise the academic and
occupational levels. In the minds of the
respondents programs dealing with the education
of children and youths generally rate above
programs for adult education. In the light of the
rankings of adult and early childhood needs in this
study it appears that modifications of those
programs with a long tradition or emotional appeal
received higher rankings. Newer programs are not
as well received by the respondents. Possibly these
programs have not received the visibility necessary.
More information must be made available
explaining newer programs to the public and then
allow the man on the street to form his opinions
and make his decisions based on fact rather than
on the basis of uninformed feeling.

The top ranked need in Group V is changing
emphasis from college oriented high school
programs to student need oriented programs. This
need reinforces the rankings of the second ranking
vocaticnal-technical area and third ranking special
education area. At the risk of being repetitious,
educational programs must become a preparation
for life and more closely mirror the real world.
These are the kinds of needs ranked highest.




Psychological ser.ces ranked second n Group
which is an indication of the rising visibility of
<pecialized kinds of programsand wervices in
education. Other indications of this are the fifth
ranking of programs for explaining the dangers of
using aleohol. drugs and narcotics and the eighth
ranking of health services. Thi~ is certainly” an
indication that some service aspects of the
educational program. such a~ health. are accepted
and recognized today as needs in the schools.

The Group VI educational needs deal with
programs to enrich the curriculum in isolated
areas, The Group VI needs in rank order within the
group are: 1) enrichment of community life
through curriculum involvement both outside and
inside the school: 2) providing learning experiences
while pupils ride the school bus: and 3) learning
opportunities through meeting other people and
gupll.\ The sparsity of population in some parts of
South Dakota and the corresponding dearth of
some educational resources poses serious
educational problems. It appears that the
respondents are concerned about enriching
educational programs in isolated areas and the
enrichment of community life through curriculum
involvement both outside and inside the school.
The cost of enriching the educational program in a
rural setting is high.

The Group VII needs deal with experimental
programs to show the need for flexibility. The
ranking within Group VI is as follows: 1)
€ducational programs and services; 2) =school
distriet  structure including intermediate service

units: and 3) administrative  senvices such as
scheduling elasses, \gain. there is an apparent
contradiction in the rankings of these experimental
programs.

Many of the groups of needs which ranked above
Group VI pointed out the need for experimental
programs. but they were notcalled experimental
programs. The only way a new program can be
suceessfully initiated in a school system is through
experimentation and modification. No new
technique is tailored to fit a school’s program
immediateiy. Time and trial trving are requisite in
molding a valuable set of educational experiences,
Some of the respondents may have viewed the
needs of Group VIl as redundent.

To summarize the criticality ranking briefly. it
seem~ obvious that the schools of South Dakota
mu=t develop programs which take into account
the needs of children and youth in the affective
domain (attitude and self-concept development).
Vocational- technical education programs are also
ranked high. These programs focus on educational
offerings in the psychomotor domain (physical
development and motor coordination), Special
education programs for physically and mentally
handicapped pupils generally ranked high in the
criticality listing and touch upon each of the three
domains of learning. The cognitive domain
permeates each of the forty-five educational needs
listed. It appears that each of the forty-five
educational needs has implications for all three
domains of learning. The high degree of similarity
rather than difference of opinions between lay and
educator respondents should be noted.
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