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FOREWORD

The Florida Department of Education is currently implementing
a statewide assessment program which will provide in-depth
information about the strengths and weaknesses of Florida’s
educational system. One of the most important features of this
assessment program is its measurement of specific educational
objectives which identify the skills Florida students should achieve
from their educational experience.

The information about student achievement will enable edu-
cators to pinpoint weak spots and redistribute educational re-
sources to achieve better results. The ultimate effect of this effort
will be improvement in the degree to which our school system
prepares students to function in society.

Developing an assessment program of this scope has been a
monumental effort for the Department of Education. I am proud
that the Department can present the procedures and results of this
year’s assessment program as a step toward improving the state
educational system.

Floyd T. Christian
Commissioner
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PREFACE

This, the first public repo.* of the Statewide Assessment
Program, outlines the background of Florida’s Assessment and
Accountability Programs. In addition, it describes the procedures,
results and recommendations of the 1971-72 assessment of selected
reading-related skills.

The report has basn piepared in two forms: a brief Capsule
nepori which summarizes the key results and recommendations of
the State’s performance on the assessment; and a multi-section
Technical Report which describes the entire assessment program.
The sections of the Technical Report are:

Section 1: Introduction, Procedures, and Program Recom-
mendations

Section 2: Statistical Information
Section 3: Statewide Results and Recommendations
Section 4: District Interpretations

Additional copies of the Capsule Report and the sections of
the Technical Report are available upon request from the
Evaluation Section, Department of Education, Tallahassee,
Florida 32304. When requesting the Technical Report, please
indicate which sections you wish to receive. For Section 4,
“District Interpretations,”” the subreport for each district is
bound separately, so please identify which district’s interpre-
tation you would like.
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CHAPTER |

WHY TEST?

READING! That’s what you are doing right now! And, after
years of using the skills you learned in elementary school, you
have probably been lulled into thinking of reading as an automatic
ability, an involuntary effort.

But, for elementary children, reading is not an automatic,
easily-performed skill. If you are like most adults, you probably do

" not remember what it was like to learn to read—to acquire each of

the skills and practice them, until, at some special moment, you
were reading without conscious effort. However, if you think
about learning to drive or to play :ennis or another skill you have
acquired recently, perhaps you can appreciate the difficult task
which faces children as they learn how to read.

As you are aware, an important element of the learning process
is feedback on how well you are doing. If you are a beginning
tennis player who has lost every game, you want to know
specifically what errors you are making.

Think how you would feel if, in answer to your request for help
with your tennis, the instructor said that you were playing below
the average for people who have been playing tennis for six
months or less. That statement might be true, but it would not
help you decide what to change.

The principle is the same in Florida’s school system. Telling
children that they are reading below grade level may be accurate,
but it does not say anything about which reading skills have been
achieved and which need development. And, until educators know
which skills are not being acquired, instructional programs cannot
be changed to help students overcome the deficiencies. Thus,
meaningful testing is basic to improving Florida’s educational
system

Recognizing the importance of meaningful testing as a way to
improve the educational system, Florida has instituted a new kind
of testing—one which measures students on how well they are
achieving individual skills. The value of this kind of testing is
apparent—it identifies the skills students have mastered and the
ones with which they still have difficulties. Once that information is
available, changes can be made in the instructional system, changes
which can increase student achievement in weak areas.

In 1971.72, Florida tried out this approach by testing second
and fourth graders. A number of important things were learned
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about how well children are acquiring the various reading-related
skills. For example, test results mdwate that second graders have
acquired such skills as o

—recognizing upper- or lower-case letters;

—identifying the emotion described in an orally presented passage;

—classifying items into groups.

However, achievement of skills is low in such areas as
—naming the main characters in an orally presented pessage;
—selecting the word, phrase, or sentence to describe an illustra-
tion;
—identifying the beginning and ending of sentences in 2 passage.

Areas of strength for fourth graders included
—identifying words which have the same long vowel sound;
—identifying the words which form a contraction;
—identifying the meaning of punctuation.

Fourth graders need to improve their skills in
—identifying key words to.look up in an index to find
information;
—identifying words or phrases conveying emotion;
—identifying synonyms, antonyms, and homonyms;
—identifying the root, prefix, or suffix in words.

These results, just a few from the 1971-72 assessment, are given
to illustrate the kinds of things which can be learned from this
type of testing. Chapter II describes how Florida’s Statewide
Assessment Program works, while the results are discussed in
greater detail in Chapters III and IV.




CHAPTER Ii

WHAT IS STATEWIDE ASSESSMENT?

Any discussion of the Statewide Assessment Program must begin
with an explanation of an objective. An objective describes a skill
which students are expected to acquire. For example, “Given a set
of words, the learner will arrange them in alphabetical order” is an
objective which describes a study skill children should develop.

The kind of testing conducted by the Assessment Program is
based on these skills or opjectives, so it is called objec-
tive-referenced testing. In objective-referenced testing, first the
objectives (skills) to be measured are selected, and then test item_
to measure each skill are developed.

In objective-referenced testing, the important thing is not “what
were students’ scores?” but “which objectives did they achieve?”
Thus, scoring the test is a little different than for other types of
tests. Instead of adding up the number of errors and figuring a
score for the entire test, the items related to each objective are
examined. If the students answered the items correctly, then they
achieved the skill described in the objective. ‘

Objective-referenced testing has two main uses. It can tell (1)
the skills with which an individual student is having difficulty; and
(2) the skills with which many students need help. At this time,
the Statewide Assessment Program addresses only the latter
purpose—testing to determine which skills many students need to
improve.

The Statewide Assessment Program is starting ..ere for several
reasons.

First, it is necessary to find out if the State educational
system is fulfilling its responsibility to help all students learn.
To the degree that students are not acquiring the basic skills,
the system is not fulfilling its responsibility successfully. Thus,
assessment is a measure of accountability.

Second, it is necessary to discover the specific areas which
are strengths and weaknesses for the State and for each
district. This knowledge can help state and district educators
assess instructional programs and determine whether to set
new priorities or reallocate resources. In this way, education
can be improved for large numbers of students.

This is only a starting point. The classroom teacher must
continue to work with individual students to help them learn. In
the meantime, the problems that are common to most students can
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be identified, and the educational sysiem can be revised to meet
these problems.

When 4id assessment start?

The push toward objective-referenced testing came in 1971,
when the Florida Legislature passed the Educational Accountability
Act of 1971. The Act requires that statewide objectives be
established and that student achievement of the objectives oe
assessed. The Statewide Assessment Program was established to
conduct the evaluation of pupil performance.

Reading was selected as the first subject area to be assessed,
because students must read in order to participate successfully in
the vast majority of educational activities.

Since a primary purpose of the first statewide assessment was to
establish and evaluate assessment procedures, testing in 1971-72
was limited to second and fourth grade reading-related skills.
Testing in these grades provided information both about workable
procedures for testing and about student performance. In future
years, assessment will be expanded to other -grade levels and
subject areas. In 1972-73, for example, students in grades three,
six, and nine will be assessed on skills in reading, writing. and
mathematics.

What were the important characteristics of the program?

A major feature of this year’s testing program was the use of
sampling to identify the students to be tested. All of us are
familiar with the sampling done for opinion polls. Someone comes
to the door or calls on the phone and says: “I’m taking a survey
to find out which candidate you plan to vote for in the upcoming
election. Your name was selected randomly from those in the
telephone directory.”

As you know, everyone (the population) is not asked to
participate in the survey. Instead, a small number ¢ people (called
a sample) answer the questions, but the results ar - reported as if
everyone had participated. -

Statewide assessment is using the same technique, testing a
sample of students rather than every student. In 1971-72, about
twenty percent of the second and fourth graders in each school in
the State were tested. This technique provided a good picture of
performance throughout the State. At the same time, it offered the
benefits of sampling—saving time and money, while still collecting
the necessary information.

How were statewide objectives selected?

Since Florida had no previous experimce with objective-
referenced testing, a complete set of objectives, test items, and test
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procedures had to be developed in less than 12 ......0s. The
objectives and instrumenis to measure reading-related skills were
obtained from the Center for the Study of Evaluation (CSE) at the
University of California in Los Angeles, while the procedures were
developed by the Department of Education. CSE provided a
catalog of reading objectives from which Florida reading specialists
and classroom teachers made a preliminary selection of the
objectives to be measured in 1971-72.

The Department of Education used the input from the districts
to select the final set of objectives. The basic model for selecting
the statewide objectives—initial review by district-level committees,
followed by Department of Education final selection—proved to be
a workable way to ensure that the objectives measured in
assessment are relevant to all of Florida’s students. For 1972-73,
this procedure was revised slightly to increase participation by
parents, students, and administrators, and also to provide checks so
that the final objectives did not overlap or omit vital skills.

After Florida’s statewide objectives had been selected, CSE
developed a test specifically to measure these objectives. The
second grade test covered 43 objectives, the fourth grade test 111
objectives. The objectives described reading-related skills in ten
different areas: listening comprehension, meaning, word processing,
reading comprehension, study skills, recognition, syntactical struc-
ture, identification of sound-symbol relationships, and auditory and
visual perception and discrimination.

How are results reported?

Results from the test are reported in terms of the percentage of
students in the State and in each district who achieved each
objective. Only a portion of the results are discussed in this report,
since the total amount of information obtained from the 1971-72
assessment is staggering—154 scores for the State, and 154 times
67 scores for the districts. Chapter III discusses the highlights of
the results for the .iate (the complete State results are given in
Section 3 of the Technical Report, “Statewide Results and
Recommendations”). Performance by district is discussed in Sec-
tion 4 of the Technical Repor , ‘District Interpretations.” (See the
Preface for informatica on ob.cining the sect: of the Technico!
Report.)




CHAPTER Il

WHAT DO 1971-72 ASSESSMENT RESULTS SHOwW?

The question of “What do 1971-72 assessment results show?”
cannot be answered simply because of the large number of skills
tested. The test results do identify specific skills which second and
fourth graders have attained. They also pinpoint some areas which
should receive more emphasis because student performance is low.

How were strengths and weaknesses identified?

Test results were analyzed and student performance on each
objective was classified as “satisfactory,” “minimal,” or ‘“defi-
cient.” Skills classified as satisfactory are strengths in the instruc-
tional programs. Deficient identifies weak areas in which improve-
ment is needed. Minimal denotes skills in which improvement is
needed, but to a lesser degree than those identified as deficient.
For instructional decision-making, deficient skills are the ones
which should receive immediate attention.

What are the strengths and weaknesses or second and fourth
graders in attaining selected reading-relaced skills?

Of the 154 second and fourth grade ‘objectives tested, perfor-
mance was satisfactory on about 55%, minimal on 30%, and
deficient on 15% (See Appendix A). When the objectives were
classified into ten different areas of reading-related skills, a pattern
appeared.

In general, the results indicate that second and fourth grade
students have acquired most readiness and basic reading skills so
that they can read words and sentences. However, they have not
developed the skills needed to comprehend passages and use
reading as a study aid. The results for both grades show. that:

Performanre was generally satisfactory in skill areas involv-
ing perception of different sounds and shapes, association of
sounds and letters, and identification of unfamiliar words.

Performance was generally acceptable in recognizing letters,
rhymes, and abbreviations; identifying word meaning; under-
standing orally presented material; and recognizing the struc-
ture of sentences and passages. However, there were specific
skills on which performance should be improved.

Performance was not acceptable on reading comprehension
and study skills.

These results suggest that in-school and out-of-school learning
experiences are more effective in teaching students to work with
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individual words and sentences, and less effective in helping
students become proficient in reading passages and applying
reading sk.lls to practical situations.

Which skill areas have the highest level of achievement?

Based on how students throughout the State performed on the
test, the ten skill areas have been classified either as: 1) an area in
which achievement of skills is satisfactory; 2)an area in which
specific skills need attention; or 3) a priority area for improvement
of student performance.

Four areas—auditory perception and discrimination, visual per-
ception and discrimination, identification of sound-symbol rela-
tionships, and word processing—were classified as areas of satisfac-
tory achievement. The results show that, as a whole, Florida’s
second and fourth graders are successfully acquiring competencies
in discriminating sounds; distinguishing different shapes and letters;
associating sounds with letters; and associating words with their
meanings.

Performance in four other areas suggests that students have
acquired the majority of skills in those groupings, hut that there
are particular skills which studenis need to develop. The four areas
in which student achievement was generally satisfactory are
recognition, word meaning, listening comprehension, and syntacti-
cal structure. However, educators should give some attention to
improving student achievement of such skillc as developing a basic
sight vocabulary; understanding orally pres.nted material; identify-
ing synonyms, antonyms, and homonyms; and identifying the
beginning and ending of sentences.

There were two areas in which performance indicates deficien-
cies in student competencies. These two areas, reading compre-
hension and study skills, are essential to student success in learning
other subjects. Consequently, reading comprehension and study
skills have been designated as priority areas for improvement and
changes should be undertaken to improve student achievement of
these skills.

This has been a brief overview of what the test results indicate.
The following section discusses each of the ten skill groupings in
more detail.

How good was achievement in each of the ten reading-related skill
areas?
The ten skill areas have been classified into one of three groups:

Areas in Which Achievement of Skills Is
Satisfactory
Areas in Which Specific Skills Need Attention
Priority Areas in Which Improvement in
Achievement Is Needed
8




In reading the discussions, it should be remembered that 85% of
the objectives were achieved at satisfactory or minimal levels. In
most cases, satisfactory performances are not listed, while the skills
which need improvement are discussed in some detail. Naturally,
those programs and procedures which have been effective in
promoting satisfactory student achievement should be continued.

AREAS IN WHICH ACHIEVEMENT OF
SKILLS IS SATISFACTORY

Students must be able to perceive similarities and differences in
sounds in order to associate sounds with written letters and to
pronounce unfamiliar words. Florida’s second and fourth graders
appear to have mastered auditory perception and discrimination
skills sufficiently {0 allow them to progress in acquiring actual
reading skills.

A second important readiness skill is that of perceiving similar-
ities and differences in visual shapes so that students can
distinguish different letters and words. Of the nine objectives
related to visual perception and discrimination, at least 90% of the
students achieved each objective.

Identification of sound-symbol relationships (associating sounds
with letters and combining the sounds into words) is a basic
reading skill which students must acquire before they can develop
other skills such as reading comprehension. Students have acquired
most of these skills, indicating that instructional programs are
adequate in this area. However, because of the importance of these
skills, they should receive continued emphasis, especially in
identifying middle consonant sounds and long vowel sounds.

In general, students have acquired skills in word processing
which enable them to identify an unfamiliar word by examining its
parts. Word processing includes knowledge of syllables, compound
words, coatractions, prefixes, suffixes, and roots.

AQREAS IN WHICH SPECIFIC SKILLS NEED ATTENTION

According to test results, second and fourth graders have
developed many recognition skills, but they are not proficient in
recognizing sight words. Being able to recognize letters or words
which they have encountered previously, rather than stopping to
figure them out, is an important time-saving skill for students.
Recognition of familiar words constitutes a sight vocabulary which
increases the ease and speed with which students read material,
Because of the importance of this skill, develcpment of sight
vocabularies should be an integral component o1 second and fourth
grade instructional programs.

In order to comprehend a passage, students must be able to
supply meaning for the words they encounter. Students achieved

9
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many objectives related to the meaning of words, but there are
specific areas in which fourth graders’ performance should be
improved. Fourth graders need more knowledge of basic vocabu-
lary words, synonyms, antonyms, and homonyms. They should
also become more proficient in using the context of the sentence
or passage to determine the meaning of a word.

Students have acquired some of the shiils they need in order to
understand information presented orally. However, second graders
were weak in naming the main characters and identifying the
sequence of events of an orally presented selection, and fourth
graders had difficulty recognizing emotions and identifying main
ideas.

Students were tested on several skills related to the structure of
sentences and passages. Syntactical structure includes identifying
the beginning and ending of sentences, differentiating between
sentences and phrases, and using proper verb forms to complete
sentences. These skills are introduced in elementary grades, but
mastery is not expected until later in the educational program.
Second and fourth grade scores reflect this instructional emphasis,
with fourth graders scoring consistently higher than second graders
on similar cobjectives. Instructional programs should continue to
introduce these skills, recognizing that the level of achievement will
increase in later :-cars.

PRIORITY AREAS IN WHICH IMPROVEMENT IN
ACHIEVEMENT IS NEEDED

Test results indicated that students’ performance was gencrally
poor on questions requiring reading comprehension, although
students achieved satisfactorily on some of the skills. It appears
that students comprehend words and sentences, but have difficulty
in comprehending long.r passages. Consequently, they are only
partially successful when asked to recall specified information and
to describe events in their own words.

Since the purpose of reading is to understand the material, low
scores in this area indicate a need for more instructional emphasis
on these skills. This area should receive immediaie attention so
that all students can acquire the necessary reading comprehension
skills.

Study skills help students read materials in various subject areas,
so that reading becomes a tool to learning. Included under study
skills are the ability to use the library, to alphabetize words, and
to locate information on maps. Study skills should be examined
carefully to determine what can be done to help students acquire
and use these skills effectively.




CHAPTER IV

WHAT WAS LEARNED FROM
OBJECTIVE-REFERENCED ASSESSMENT?

While the summaries for the ten skill areas give some indication
of the strengths and weaknesses of second and fourth grade
student achievement of reading-related skills, performancs must be
examined on an objective-by-objective basis to obtain a complete
picture. This chapter illustrates the kind of information that can be
obtained by examining performance on objectives. All 154 objec-
tives are not discussed, since that information is presented in the
Technical Report, “Section 3: Statewide Results and Recommenca-
tions.” Instead, representative objectives have been selected to
illustrate what was learned from objective-referenced testing.

The presentation of information begins with one or more
SELECTED SKILLS, which are brief statements of the objectives.
Beneath each objective is the percent of students in the State who
achieved that objective (% OF ACHIEVEMENT). If the objective
was tested at both grades, two percentages are given; otherwise,
there is a percentage only for the grade tested.! Concluding each
discussion is an OBSERVATION which explains the value of {'.e
skill and evaluates the percentage of achievement.

The objectives are presented in categories in the following
sequence: Auditory Perception and Discrimination; Visual Percep-
tion and Discrimination; Identification of Sound-Symbol Rela-
tionships; Word Processing; Recognition; Meaning; Listening Com-
prehension; Reading Comprehension; Study Skills; and Syntactical
Structure.

‘Note. that in cases where the same objective was tested at both grade
levels, direct comparisons hriween second and fourth grade performance
sho;ld be avoided, because different types of test items were used for each
grade.




Auditory Perception and Discrimination

Selected Skills:
Identify words having the same beginning consonant sound.
% of achievement Grade 2: 94% Grade 4: 94%

Identify words containing the same middle consonant sound.
% of achievement Grade 2: 73% Grade 4: 51%

Identify words containing the same ending consonant sound.
% of achievement Grade 2: 85% Grade 4: 98%

Observation:

The usual sequence for teaching children consonant sounds is to
start with initial consonants, move to ending consonants, and teach
middle consonants last. Performance on these objectives indicates
that student achievement reflects the instructional sequence, since
performance is best on initial and final consonants, lowest on
middle consonants. This pattern appeared in the test results for
each grade. One way to improve performance is to teach students
to recognize a sound regardless of its position in the word, instead
of relying on the beginning, ending, and middle position approach.

Visual Perception and Discrimination

Selected Skill:
Identify identical items.
% of achievement Grade 2: 96% Grade 4: 98%

Observation:

Visual perception and discrimination is a readiness skill for
teaching students to observe likenesses and differences in objects,
to prepare them to make discriminations among words. Skill in
identifying identical letters and words aids children in developing
ability to discriminate visually among words so that they can read.

12
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identification of Sound-Symbol Relationships
Selected Skill:

Identify various vowel sounds.

% of achievement Tested only on Grade 4: 79%
Observation.

In the English language the letter symbols called vowels
represent many more sounds than do letters classified as conso-
nants. Because of the many sounds for each vowel letter, identifying
vowels is a relatively difficult skill to learn. Studeats need this skill
in order to read unfamiliar words, and the 79% should be

considered minimal. Efforts should be made to improve students’
skill in identifying vowel sounds.

Word Processing
Selected Skill:
Identify the words making up a compound word.
% of achievement Grade 2: 78% Grade 4: 93%

Obseruvation:

Although compound words constitute a relatively small segment
of a reading vocabulary, students must be able to determine the
meaning of these words. Since competency in this skill is
developed during the period between the second and fourth grades,
these scores indicate adequate performance at both grade levels.

Recognition
Selected Skill:

Identify known words or phrases in a reading selection.
% of achievement Grade 2: 69% Grade 4: 72%

Obseruvation:

“Known words” are familiar words which students should be
able to recognize immediately. They constitute a major portion of
the words encountered in everyday reading. Because mastery of a
basic word vocabulary is essential to success for beginning readers,
these scores should be ccnsidered minimal. More emphasis should
be placed on helping second and fourth graders develop a basic
sight vocabulary.

13
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Meaning

o Selected Skills:

$2lect a picture illustrating a given word.
% of achievement Grade 2: 96%
Identify the definition of known words.
F % of achievement Grade 4: 69%
Observation:

Knowledge of word meanings is basic to the development of
reading and listening comprehension skills. Second graders were
measured on this skill by listening to a word and then matching it
to an illustration. Performance was satisfactory, indicating that
second graders understand the meaning of words they hear.

Fourth graders were tested on the meaning of words they read,
and their performance was minimal. The minimal performance
suggests that students need to develop greater skills in recognizing
words and determining the meaning of words they read.

Listening Comprehension
Selected Skills:
Identify the main ideas of a.. orally presented selection.
% of achievement Grade 2: 96% Grade 4: 66%

Identify in proper sequence the main events of .an orally pre-
senied selection.

% of achievement Grade 2: 58% Grade 4: 94%
Observation:

All comprehension skills are developmental, because skills must
increase as students encounter more difficult reading materials.
Thus, a student may be quite able to identify main ideas of a
passage written on a second grade level, but have difficulty
performing the same task on fourth grade material.

As children learn to identify main ideas in selections read to
them, they develop skills in understanding materials, which prepares
them to understand what they read. Arranging events or ideas in
proper sequence is an important memory aid, since material is
recalled more easily when ideas are related sequentially.

These scores indicate that although second graders are perfor-
ming satisfactorily in the skill of identifying main ideas, they need
to develop ability in arranging ideas in proper sequence.

Fourth graders need additional instruction in identifying main
ideas, but have acquired the ability to place events in the proper
sequence.

14




Reading Comprehension
Selected Skills:

Answer specific questions after reading a selection.
% of achievement Grade 2: 61%

Recall the main ideas, important facts, and general content of a
selection.

% of achievement Grade 4: 47%

Identify the main events of a selection in proper sequence.
% of achievement Grade 4: 62%

Select a sentence to complete an incomplete passage.

% of achievement Grade 4: 91%

Observation:

While fourth graders performed satisfactorily in selecting logical
outcomes for incomplete passages, performance at both grade levels
was deficient on the other objectives. Students appear to be unable
to read and recall specific information included in a selection as
well as to recall meain ideas or events and place them in a sequence.
If students cannot recall the information they read, they can glean
little knowledge or enjoyment from the printed page. Because of
the importance of reading comprehension skills, improvement in
this area should be a priority.

Study Skills
Selected Skill:

Arrange given words in alphabetical order.
% of achievement Grade 2: 37% Grade 4: 67%
Obseruvation:

Alphabetization is a very practical skill which students must
acquire before they can become proficient in the use of reference
materials such as encyclopedias, card catalogs, and telephone
directories. Performance indicates that students in both grades are
weak in alphabetizing.
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Syntactical Structure
Selected Skill:
Differentiate between phrases and complete sentences.
% of achievement Grade 2: 28% Grade 4: 96%

Observation:

Understanding the difference between phrases and sentences is a
concept which students acquire gradually. While this objective is
introduced in the second grade, it is emphasized in the third and
fourth grades. Thus, these scores reflect the instruct’ ynal sequence.
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APPENDIX A

PERCENTAGE OF STUDENTS IN THE STATE
ACHIEVING EACH OBJECTIVE

Appendix A identifies the skills tested in the 1971-72 assessment
of reading-related skills and gives the percentage of achievement on
each objective. The skills are classified into ten major categories,
indicated by the headings in all capitals.

In many cases, second and fourth graders were tested on
different specific skills within the same general category. Dashes
mark skills which were tested on one grade but not the other.

Following each percentage of achievement is a ranking indicating
whether performance on the objective should be considered
“Satisfactory,” “Minimal,” or “Deficient.”

In general, scores of 80-100% represent satisfactory achievement.

Minimal achievement (60-79%) denotes areas in which certain
weaknesses appear. Developmental instruction should be given in
areas where performance is classified as m.nimal.

Skills are classified as deficient when the achievement level is
59% or less. Areas listed as deficient need corrective instruction
utilizing varying instructional techniques and materials.

17

b Bis

S STV P NV P S

A3 Gt A Mk K S,

P

S e o g o
BB e KT

4




Ax0308)81388
A10308)S138Q
Aiojouysiyes
Aiogouysijeg

A1ojo83s1388

£30308)8178Q

A10308351388
Aiojoe)siyeg

A1030835118g
Aioj0e)sireg
Aio3oe)sipes
A10308)s138g

jusIyag

A10308)s1388

%v6

A10308js138G

Aiojoe)sijeg
Ax030881388
Aiojoe)sieg

1030851328
Aiojou)sijeg
Ax0308)8138Q

rewury

Axo0jo83sipes

66

06
96

Z8
g8
gL
%6

saandy ‘pajejox Jng ‘Eonuapt A3nuap)
sia139] jduosnuswu pug aAlsand Ajluapy
swayt 03 syred Burssiw Liddng

wagl jo jred wioa} wrajr joym AJuspy
suoteIISH{[l 03 SWAY YW

Sway! fedrjuapl Ajuapy

NOILLVNINIYOSIA ANV MOILLJADUId TVASIA

uorysod reuy
10 ‘[Ipaw ‘[RIjIUI Ul PUNOS JUBUOSUOD AJIUaP]
PuUnos JUBUOSUOD [BUL JUIIAIJIP YA PIOM AJIjUap)
SPUNOS JUBUOSUOD JUAIJJIP
ynM SuruuiBaq asoyj puv punos JULUOSUOD
aures ayj yjm gutuuidoq spaom jo sired AJipuapy
pioam e ul SI[QE[IAS JO IdQUNU ay3 AJyudp]
Seduajuas [EOluUaP! Ajpusp]
spaom 3unuAya A3ijuapy
puUnos JUBUOSUOD
Surpua aures ayj 3avy jey] sprom Ajrusapy
punos jueUOSuUO0d ([BIpata)
alppu awes 3y3 Suueuod SpIoM AjIjuapy
pUnoS JUBUOSUOCD
Auuuidaq awes ayj aAsy 8Y3 SpIOM AJuap]

NOLLVNIWNI¥DSIA ANV NOLL4d3D¥Ad A40LIAOV

ONILVY INIWIAIIHOV| ONILVE LNIWIAIIHOV TIIS
d0 d0
ADV.ILNIOYAd ADV.ILNIOHAd
¥ 3avido ¢ agvio

JAILI3IrG0 HOVI NO LNIWIAIIHOV 40 3DVLINIOHId JLViS—'L 378VL

18




By 6L - _
A10308)51388 a8 _ _
juatozaq 19 - _
410308351388 96 - -
L10708)51988 a8 —- _
[euttuiy qL - _
[ewrup; qL - _
[ty 9L — _
L10308381388 06 — _
fewruipy 89 - _
L1030838138Q g6 —- _
L10708381388 26 —- _
410708381188 86 - -
£10908351788 g6 _ _
A10y08)51388 86 - -
£10%08351388 £6 _ _
reuaiutpy 8L - _
A1090e)s1388 26 A1030e381388 88
A10308351388 88 A103083s178g 96
euiuipy 6L - _
£103283s1308 g6 A10308351988 a8
feuiuiy L9 juapyaq 41
£10308351388 %66 A103083s1388 %96
¥ 4avyo Z 4avuo

spunos [amoa 3uoj Buruiejuod spiom AJryuspl
spiom
M3U W10} 0} SPU[q JUBUOSUOD [BUL} INJNSqNS
S[aMoA jo sad£) pajeudisep Ajnyuapy
Suoyjydip 10 ‘ydesdip
[3Mo0a ‘[amoa afuis Suisst Surppe £q piom aadwon
punos
Buoyjydip sures ayz Sururejuod spiom AJ1yuspy
spunos
[3M0A Buo| aures ayy sARY YOTYM Spiom AJnuapy
Spunos [2MOA 10ys Sufuleiuod SpIoM Ajnuap]
punos
[2M0A 110YS dwles ay} ALY YOIYM SPIOM AJnuapy
piom usAl} se punos [pmoA Auo| aures Ajryuapy
PI0M UIAIZ S8 PUNOS [2MOA J0YS 3WINS AJyuap]
ydeadip jusuosuod reipawr Ajipuapy
ydeadip jueuosuod [eury Ljnuapy
ydesdrp jusuosuod Juiuuidaq Syyuapy
pualq juBuO0SUOD [euyy Ajlpuap]
pualq jueuosuod JuuwmBaq Ajryuapy
puslq jueuosuos SuruuiBaq awws AJ1yuapy
uotyrsod paytoads ul punos jJueUOsSUOS A3uapy
punos jueuosuod Auipua aures AJ1uIpy
punos jueuosuos SuruuiBaq auwres Ajruapy
SpUNoS [9M0A JUIBIJIP AJ1IUap]
JUBUOSUOD
Paytoads e ym spua sweu asoym 393[qo ue Ajuapy
pios paijoads v se punos
JUBUOSUOD [BIPOUI 2UIBS 3y} Bulurejuocd SpIoM AJLuapy
JUBUOSUOD
payroads e yjum sutdaq aureu asoym joafqo ue Ajryuapy

SAIHSNOILVTIYd TOSWAS-GNNOS 40 NOLLVOIJLLNAAI

3ALLI3r80 HOV3 NO LN3W3A3IHOV 40 3DVIN3OHId 31VIS—'Z 378V1

=2}
L)




£101083813Eg €6 - -
TeuIuty 6L - -

- - £10q08y81988 €6

feurtuipy 89 - -
feuriutpy 19 A10108351185 L8
A10300)8178Q 66 Alojoe)sies S6
A10300)81989 L6 —_ —
A10300)8198g 001 A10300)8178Q 86
L103085138g 96 L1030833138g 86
reunuipy gL reurtutiy 69
f1030E)8138G 68 — —
rewruipy 99 - -
L10y0egs1yeq 96 — —
A1030e351128 88 - -
£10398)s13Rg %€6 Pwluy %8L

¥ 3avdo ¢ Iavad

uoneladlqge ue Ay paruasaidar sprom AJrpuapy
spiom ul 10 ja3qeyd[e ayj ul SJUBUOSUOD AJIpuap]
spIom ur 10 jaqeydfe ayj U1 S[PMOA AJIyuapy
spica Sunuiyx £j1puapy
awAy1 e sa33[dWoD 153G YOIYM pIom ay) 303[38
dudsnuewt uy
UajIM SPIOM Ui 19313] pajeudisop ayy AJnuepy
BAISIND Ul
UayUA JpIrom Y 3339 pajeudisap ayy AJnuapy
U110} 3SBI-IGMO]
pue -1addn ur s19739] Suipuodsaiiod LJyuapy
813)39] aser-1amo] 10 -1addn Ajquapy
uoId3es
Sutpeax e ul sesvayd 10 spiom um duy Aj1uapj

NOILILINDODIY

SI[qE[[AS 03Ul SpIoA aplAlq

pIom ul xins 10 ‘xijaad 4001 Ajljuapy
UOoI30BIJUOD B JUIWLIO] SPIOM AJIjuapy

spiom punodwod uLiog

piom punodurod e dn 3urjeur spiom ayj AJjijuapj

ONISSIO0Ud QIOM

JAILOZ7E0 HOVI NO LN3IW3AIIHOV 40 3OVINIOHId 31ViS—¢ 319VL

O

Aruitoxt provided by Eic:

E

20




e BN - = - R e I G e e e e 2]

A1030¢)513Rg ¥6 Justdyyag 8% uol323[es pajuasaid Ajfero ue jo
SjUdAd urewr ayj aouanbaes rodoid ur Aj3uapy

rewriuiiy 99 A1orB)sires 96 uoljoaes pajuasaid
Ajei0 uB jo SEIp! uEW JYy3 AJ1uap]

Axoj0e)s1jeS 66 — — Jouajues
pajuasaxd Ajero duljuasaidal ainjoid 303(98

jusloyag 8¢9 - - afessed
Pajues. i Afjero ut pajdidop UOIOWd LIS

judldaq 8¢ A1030835138g G6 adessed
pa3udsaxd Afrexo ui paquISap UooOwd AJIUapl

- — [ewriutA L uotjsanb € wmsue 03

98essed pajuaseid A[[er0 ue W01} UOIjBULIOjUl 1dJUY —
— — A1ojoe)s1peg 88 s3daoucd ssep uaaid N

uaym sserd yoes o} 2urduoraq srequiawl Aj.suapl
- - Justdyag €9 “i3qUIOWI STRd [euollippe Aj1jusp]

- - A1030838138S v8 Szaquuour
sse[o uaald uoym s1daduod ssep Aj1puap]

_ — Juayag 0S adessed
pajuasaxd A[[el0 ue Ul SIPOBIBYD UTew dWIeN
£10308)s13eg %S6 Azojoejsiyes %001 SUO!IIAP [e10 MOfjog
¥ 3avyodo ¢ 4avyo NOISNTHIYdWOD ONINILST1
JAILI3FE0 HOVI NO ANIW3AIIHOV 40 3OVAIN3OHAd 34ViS—F 318VL

SO
&l

Aruitoxt provided by Eic:

E




feuruIpy L —_ —
Az030e)siyeg 16 - -
fewriulpy 29 - -
JuadIJag Ly —_ —_
- - fewrluIy 19
rewriulpy 1L - -
feunuiy 29 - -
juaiolyaq €9 - -
Juatdyaq 19 - -
juaag 8% - -
feunuiy 6L - -
feunuiy 1L - -
pewrtuty 6L - -
peuniuipy 8L - -
&iojorysizeg L8 - -
Ax0j0eys13eg g8 - -
feuruiy 99 - -
Az030e)s13eg %001 Az030e3s13eg 66
- — Azo30e)Sijeg g6
- - £1008)513RS % Ve

¥ 3avaon Z gavyyn

uo1309}as Surpeax B ul Sapitais AJIpuapy

afessed ajoidwoour ue 33dwriod 03 3dUAUTS B JOI[S
douanbaes zadoad

ur UOIDIIS B JO SJUIAS Urew ayj} AJ1juapr
UoI}I[3s B JO JUUOD [BIaUIF

pue ‘sjoej jueproduat ‘seapt urewr ay} [[BodYy

uo1d3ss ' Buipeax iaj3e suonsenb oyiosds romsuy
I13piao [eadog

ul Sa0UIUBS JO 135 PI[qUIELIS UAALS B dFueiry
UuodI[9T 3y} ul

30UILINID0 IAY] JO I3PIO 3Y) Ul SJU2A3 ddouanbag

ucijowd 3ui£3Aauod seseryd o SpIoA. AJIuap]
uoreniyrs
uaAld ay3 ur paje;s A[30aIp J0 AfeIa|

30U UOIJEUIIOJUI SULLIAJUL AQ SuoljsINb Jamsuy
juswaje}s ayj Jo aseaydered e

uaald uaym afessed ul Juswajels [euiduio a3ed0g
spiom 3A1yduos3Ip
JO $3S puUE SUOHENSN{[l UaAI3 SIQLIOSIP

159q YolIyMm 30uajuads 10 ‘aseayd ‘piom ayj 1038

I3p10 [ed130] Ul SIOUIJUIS JO 1S PI[qUIRIDS B dfuerny
uoI323[3s peax Arsnonaxad B ur

PauIBjuO0d ISOY] SJUIAI JO ;SI[ B WOl AJIIuap]

ABojeur usald B Ui jJuowafd Julsstu ay) AJ1jusapy

stqudw ssed usAld uaym s3dacuod ssep Aj1uspl
stoquIatl Ssvpo udald

uayMm SSB[O JWES Ul SIWAWE [EUOIPPR AJIuap]
s3doouoo repwis

Burjuasazdax s309{qo 0 ‘saanjoid ‘spiom AJ1uap]

79S 10 ssep udAld v o3 Suiduojaq swayl AJj1uUap]

39S 10 sse[o uaald e 03 3uiduoaq jou swayl AJIUapl

areucijes e 03 3uipiodde sdnoid ojur swajl AJIssel)

NOISNIHIHINOD DNIAVIY

3AILD3r90 HOVI NO LNIW3AIHOV 40 IDVINIOHId I1ViS—G 318VL

22




A10j08)sijeg 06 — uonenjound jo Suruesw ay} Ajuapy
rewniuIy 6L — Plom aiqeyns
3y} A3ruapl 03 1xaju0d Juisn aousjuas e ajapduron
ey 9L — — PIom reirurejun
Ue jJo Julusaw a3 AJIJUIP! 0F IXIPUOD sn
A10308]s17EQ €6 — - piom punoduiod
® Jo jred Buissiw ay) AJi3uspl 03 3x93U0D N
A10308)s13EQ L8 — — Spiom punodwiod jo Sutuvamr ayy Ajryuapy
juatojag 8¢S - — swAuowcy Ajuapy
reunuipy oL — — swAuojue Ajrpuspy
A1o030ey8138g L8 - — $1dasduod ayrsoddo
Bunjuasaxdaz s30a(qo 10 ‘saan3oid ‘spiom Ayuapy
fewnulpy 19 - - SwAuouAss Ayrpuapy
Axoyejsiyeg €8 - - afenduey [e1azij-uou jo sajdurexa uoa1d Aejsuesy,
£1090838178G 66 — - SSe Yoea 03 Suiduoreq sraquiom Ajrjuapy
Kiojeysiyeg ¥8 - - Sjuswnes 10 sproMm pajeRa AJ1jucpy
Judidyaqg ie — — soseayd uaaid se
awes Julusawr SPIOM Pi XyIns 10 paxyyaad Ajnpuapy
eIy LL — - 3X33U0D Ul P3SN uAYM pioM P
Butuesw-sdynuw jo sdutueatz juaiaynip A3usp,
A10308)s138g (4] — — 103{qo
Payroads jo uonsod 10 uonzenp ayy Aj1yuapy
— - rewuIpy 147 uoneusnijt yoea
3quIIs3p 03 3dUANUIS 10 ‘aseayd ‘piom aiy 10928
- - A10%ep1Eg L6 3U3A2 paquURsep ® Jo arnyord ayy o3R8
— — rewiuIpy PL PioM uaald ® 03 pajeiax uonRxISNI By} AJIIuSpy
Alopepsnes 86 — — uorgouny s)1 uaald uaym 3o9(qo ue Ajnyuepy
A1030e)s178g ¥6 — — sed Apoq payads jo uonpuny ay3y AJjryuapy
Lio03oesyeg 66 Ai1o3de)sipeg L6 aanyod e uo qred Apoq payads a3y} ARed01]
feunuiy %69 — — PIOM uMouy ® JO uotyulap 3y} AJ3uapy
- - L10308)8138g %96 Piom uaad e Burenysnip ainjord 3y} 39S
¥ aavad (c (4 4: D) ONINVaWN

3AILI3rd0 HOVI NO LNIWIAIIHOV JC 3OV.IN3IOH3d 31VviS—9 I1aVL




-

Axojoegsiyeg 96 fewiu Iy 214 Saouajuas ajajdwod pue sssexyd udemiaq ajerualdI
Ai0roeysnes ¥8 — — S30Udjuas 10 seseayd udAld Ul SWI0) QIdA
P2703JUl JO SISN JOILICOUL pue JIILIOT A313UapY
ewiuipy 8L —_ — SpIOM UdAI3 103 unijduny
[eolBwIwIRI8 3wes 3y} JO SPIOA JIOW 10 OM] NNIIsqng
fewiuiy €L - - SuLioj aininj pue
‘quasaid ‘jsed Fuisn sadouluas Radwrod 1PNIISUO)H
ewiuIy 9 fewiuipy 6¢ afessed ' ul aduajuds yoea Jo Julpu’ ayy Ajrjuap]
fewtiuiy 8% fewuipy 1414 adessed
B Ul 30uajuas yora jo SuruumBaq ayy Ljrjuapy
AdiiLONVLS TVOLLOVINAS
[ewuIy 12 —_ —_ Suipeax 103 sesodind pue sujew pajeudssp
10} spoyjaw pue sajex Juipeax ajeurdoxdde avdIpUl
juadyaQg 44 - — SO1[e)! 30 sasn Ajiuapy
jualdyag ¥e - —_ adAy a08]-proq jo sIsn Ajijuapy _—
Ax0j0e)sijeg 28 —_ —_ dew: ® uo uoljedo] paylads v puly N
U3y e1 — — UOIjRWIOJUL JBIN] 0O} UOIIdI[es Suipear usald wiyS
uayaQg 9% — — wapqoad 10 d1dog uaad
® U0 uoljeumIIojuUl JO sadInos eudordde Aj3uapy
uanyaqg 9% - — suoysenb sywads
0} 19msue sapiaoxd yorym adusaajax ayy Ajljuapy
Yy 6% - — wafqoad e 03 pajejax uoljeuLIojul puty
03 xapul ue ur dn Jeo| 03 SpIoM A3Y Ajljuapy
Julandyaq 8¢ -- -— afed a[313 B UO paulejuod uoljeULIOjUl AJIIU3PY
uaaq oy — - piBo Areiqip B WoIl }00Oq 3Yj JO IdqUInU
[1ed pue ‘3aofqns ‘2313 ‘loyne ayy Ajiuapy
rewuy 88 — — 1eqeydie ayj ul 18318 UAALS € apadaad
pue MO[[0] A[3eIpawWl YoIyM $13333] AJIjUap]
TBWuIy %L9 juadyaQg %Le 19pi0 [ed1jaqeyd[e Ul SPIOA UGALE JFueLry
¥ aavio ¢ 4avyd STIIMS AAALS
JAILI3r90 HOV3 NO LNIW3IAIIHIOV 40 3DVLIN3DH3d 31VviS—'Z 318Vl
-af
— i
i
mm] :




T I

O™

UL T —

N

N R RO

B T o

AR T Y, g e B LA TIRTO U

WA s g s

Pt

L e

L

PREFACE

This, the first public repoi*+ of the Statewide Assessment
Program, outlines the background of Florida’s Assessment and
Accountability Programs. In addition, it describes the procedures,
results and recommendations of the 1971-72 assessment of selected
reading-related skills,

The report has basn picpared in two forms: a brief Capsule
feport which summarizes the key results and recommendations of
the State’s performance on the assessment; and a multi-section
Technical Report which describes the entire assessment program.
The sections of the Technical Report are:

Section 1: Introduction, Procedures, and Program Recom-
mendations

Section 2: Statistical Information
Section 3: Statewide Results and Recommendations
Section 4: District Interpretations

Additional copies of the Capsule Report and the sections of
the Technical Report are available upon request from the
Evaluation Section, Department of Education, Tallahassee,
Florida 32304. When requesting the Technical Report, please
indicate which sections you wish to receive. For Section 4,
“District Interpretations,” the subreport for each district is
bound separately, so please identify which district’s interpre-
tation you would like.
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