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THE UNDERLYING PURPOSE OF THIS CURRICULUM GUIDE IN LANGUAGE ARTS

IS TO COORDINATE AND ARTICULATE THE PROGRAM IN GRADES 1-12. A SEQUENTIAL

PLAN FOR TEACHING SKILLS AND CONCEPTS IS MOST ESSENTIAL IF REPETITION IS

TO BE KEPT AT A MINIMUM. TEACHERS SHOULD RECOGNIZE THAT THIS GUIDE CAN

BE HELPFUL IN MANY WAYS BUT THERE IS NO SUBSTITUTE FOR MOTIVATION, IN-

NOVATION) AND CREATIVITY WHICH ONLY THE CLASSROOM TEACHER CAN PROVIDE.

A FUNCTIONAL LANGUAGE ARTS CURRICULUM TAKES INTO ACCOUNT THE NEEDS OF

THE INDIVIDUAL LEARNER AND THE DEMANDS OF A DEMOCRATIC SOCIETY. THE

TEACHER BECOMES THE PERSON WITH WHOM THE PUPIL IDENTIFIES HIMSELF AND

WHOM HE IMMULATES--THE TEACHER IS THE MODEL FOR LANGUAGE GROWTH REGARD-

LESS OF THE LEVEL OF INSTRUCTION. WRITTEN COMMUNICATION BY ANY BOY OR

GIRL IN SCHOOL IS QUICKLY NOTICED AND CRITICIZED. THE SPOKEN WORD IS

OFTEN FORGOTTEN BUT WRITTEN COMMUNICATION USUALLY BECOMES A MATTER OF

RECORD. A SPECIAL GUIDE HAS BEEN DEVELOPED FOR READING AND FOR THIS

REASON IS NOT PART OF THIS PUBLICATION.

MANY EDUCATORS IN POWELL SCHOOLS SHARED THEIR PROFESSIONAL TALENTS

IN THE DEVELOPMENT OF THIS INSTRUCTIONAL INSTRUMENT. SPECIAL ACKNOWL-

EDGEMENT GOES TO THE THREE DIVISION CHAIRMEN WHO HELPED PRODUCE THE

LEADERSHIP AND WORKED WITH GRADE LEVEL TEACHERS IN SUPPLYING ESSENTIAL

INFORMATION. ALL STAFF MEMBERS WHO PARTICIPATED IN THIS PROJECT CAN BE

PROUD OF THEIR ACCOMPLISHMENTS.

THE MEMBERS OF THE ENGLISH AND LANGUAGE ARTS CURRICULUM COMMITTEE

HAVE ACCOMPLISHED WHAT WAS INTENDED THREE YEARS AGO--THE FORMULATION AND

PUBLICATION OF TWO ENGLISH CURRICULUM GUIDES. THE FOLLOW-UP PHASE REMAINS

AND WILL TREAT WITH CHANGE AND KEEPING PACE WITH MODERN TRENDS.

HAROLD MOEWES, CURRICULUM COORDINATOR



A STATEMENT OF PHILOSOPHY OF THE POWELL PUBLIC SCHOOLS

THIS WE BELIEVE . .

"THE PHILOSOPHY OF THE POWELL SCHOOLS IS TO TEACH
THE NECESSARY SKILLS OF LEARNING, WHICH WILL DEVELOP
EACH INDIVIDUAL INTO AN INTELLIGENT, USEFULL AND WELL-
ADJUSTED CITIZEN, UPHOLDING HUMAN DIGNITY AND WORTH,
WITH A HIGH REGARD FOR TRUTH AND KNOWLEDGE, AND TO
DEVELOP GOOD CITIZENSHIP AND DEVOTION TO DEMOCRATIC
PROCESSES."

THE CURRICULUM MUST MEET THE NEEDS OF THE MANY
DIFFERENT INDIVIDUALS.

THAT ALTHOUGH EVERY CHILD MUST BE ACCEPTED AS HE IS -
MENTALLY, PHYSICALLY, EMOTIONALLY, AND SOCIALLY;
WE SHALL ENDEAVOR TO DEVELOP HIS ABILITIES TO THEIR
FULLEST CAPACITY SO THAT HE MAY GO FORWARD IN HIS
PURSUIT OF A FULL AND USEFULL LIFE.

EACH CHILD SHALL BE TAUGHT THE BASIC SKILLS. HE

SHOULD ALSO GAIN AN UNDERSTANDING OF HIMSELF-- HIS
CAPABILITIES AND LIMITATIONS -- AND HIS OBLIGATIONS
AS A CITIZEN. WE BELIEVE IT IS ESSENTIAL THAT HE
UNDERSTAND AND APPRECIATE HIS-DEMOCRATIC HERITAGE.
BECAUSE WE LIVE IN A RAPIDLY CHANGING WORLD, THE
SCHOOL PROGRAM SHALL BE FLEXIBLE IN ORDER TO ACHIEVE.
THESE GOALS.

WHILE GAINING KNOWLEDGE AND DEVELOPING APPRECIATION
AND IDEALS, HE SHOULD BE TAUGHT THE DIGNITY AND
WORTH OF ALL ESSENTIAL, HONORABLE WORK AND ACADEMIC
ACHIEVEMENT -- CONTRIBUTING TO HIS SOCIETY AS WELL
AS RECEIVING FROM IT.

HE SHOULD GAIN RESPECT AND CONSIDERATION FOR PEOPLE --
THEIR RIGHTS, THEIR OPINIONS, AND THEIR FEELINGS.

I I I



GENERAL OBJECTIVES OF POWELL PUBLIC SCHOOLS

ADOPTED: SPRING, 1965

. . To PROVIDE EDUCATIONAL OPPORTUNITIES AND A FLEXIBLE CURRICULUM FOR THE
VARYING INTERESTS, NEEDS AND ABILITIES OF ALL THE PUPILS.

. . To PROVIDE A QUALIFIED STAFF WHO APPRECIATES THE WORTH AND DIGNITY OF
EVERY HUMAN BEING, AND WHO TREATS PUPILS AND FELLOW STAFF MEMBERS WITH
RESPECT AND TOLERANCE.

. To PROVIDE AND MAINTAIN FUNCTIONAL FACILITIES AND A WHOLESOME SCHOOL
ENVIRONMENT.

. . To INSTILL WITHIN EACH PUPIL THE DESIRE FOR KNOWLEDGE AND LEARNING.

. . To HELP EACH PUPIL TO KNOW HIMSELF, THAT HE MAY REACH HIS GREATEST
POTENTIAL IN ADULT LIFE; TO EMPHASIZE THAT ALL HONEST WORK MUST BE DONE
TO THE BEST OF ONES ABILITY. "A JOB WORTH DOING, IS WORTH DOING WELL."

. . To HELP EACH PUPIL SELECT AND PREPARE FOR FUTURE LIFE AND VOCATION.

. . To TEACH RESPECT AND TOLERANCE OF THE RIGHTS, OPINIONS AND FEELINGS OF
ALL PERSONS; TO STRESS THAT IT IS A WEAKNESS NOT TO DEFEND WHAT IS
BELIEVED TO BE RIGHT AND JUST.

. . TO ASSIST EACH PUPIL IN LEARNING TO THINK CRITICALLY, EVALUATE WITH AN
OPEN MIND, AND ACT WITH RESPONSIBILITY.

. . To ENCOURAGE STUDENTS TO MAKE GOOD USE OF LEISURE TIME; TO BROADEN THE
PUPILS' CREATIVE TALENTS AND PROVIDE ACTIVITIES WHICH CHALLENGE THEM
IN THESE ENDEAVORS.

. . To PROVIDE ACQUAINTANCE WITH THE ARTS, AND WITH CULTURE IN GENERAL, OF
THE HIGHEST QUALITY POSSIBLE.

. . TO DEVELOP IN EACH PUPIL AN APPRECIATION OF THE VALUE OF GOOD HEALTH AND
PROPER PHYSICAL CARE OF THE BODY.

. . To PROVIDE OPPORTUNITIES FOR DEVELOPING LEADERSHIP, INITIATIVZ, AND THE
ABILITY TO ORGANIZE PERSONAL AFFAIRS.

. . TO EMPHASIZE TO THE PUPIL THE IMPORTANCE OF PERSONAL INTEGRI-:Y, GOOD
MORAL CHARACTER, AND SELF RESPECT.

. . TO TEACH THE PUPIL TO BE A WORTHY CITIZEN OF THE SCHOOL, TH( HOME, THE
COMMUNITY, THE COUNTRY, AND THE WORLD.

. To IN-ILL IN THE STUDENTS A KNOWLEDGE, LOVE AND RESPECT FOR OUR FORM OF
DEMOCRATIC GOVERNMENT.
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ENGLISH PHILOSOPHY

POWELL PUBLIC SCHOOLS
GRADES 1-12

POWELL, WYOMING

THIS WE BELIEVE . . .

. . . "THE PHILOSOPHY OF THE POWELL SCHOOLS IS TO TEACH THE

NECESSARY SKILLS OF LEARNING, WHICH WILL DEVELOP EACH

INDIVIDUAL INTO AN INTELLIGENT, USEFUL AND WELL-ADJUSTED

CITIZEN, UPHOLDING HUMAN DIGNITY AND WORTH, WITH A HIGH

REGARD FOR TRUTH AND KNOWLEDGE, AND TO DEVELOP GOOD

CITIZENSHIP AND DEVOTION TO DEMOCRATIC PROCESSES."

. . . THAT. EVERYONE SHOULD PARTICIPATE IN HIS CULTURAL

NERiTAGE. WE BELIEVE THAT EXPRESSION THROUGH LANGUAGE

NECESSARY FOR SELF-REALIZATION AND COMMUNICATIONS.

COMMUNICATION IS A TWOFOLD PROCESS - SENDING AND

RECEIVING. ALL INTELLECTUAL DISCIPLINES PROCEED

FROM THE WRITTEN WORD; CONSEQUENTLY WRITTEN EXPRESSION

IS OF PRIMARY IMPORTANCE.

. . ADOPTED SPRING, 1964 . .
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GENERAL OBJECTIVES FOR ENGLISH

. . . TO IMPROVE BOTH PHASES OF THE PROCESS OF COMMUNICATION --
SENDING AND RECEIVING.

. . To ENCOURAGE CREATIVE SLLF-EXPRESSION,. ORAL AND WRITTEN,
THUS PROVIDING OPPORTUNITY FOR PUPILS TO DEVELOP SOCIALLY
WHILE GROWING IN THE SKILLS OF WRITING AND SPEAKING.

. . . TO PRESENT BASIC SKILLS IN MEANINGFUL SITUATIONS IN RELATION
TO THE SCHOOL PROGRAM AS WELL AS TO HIS LIFE IN THE COMMUNITY.

. . . TO CHALLENGE THE CHILD TO USE HIS ABILITY TO THINK WHICH IS
A PRIME REQUISITE FOR A CITIZEN IN A MODERN, DEMOCRATIC
SOCIETY.

. . . TO ASSIGN SCHOOL WORK THAT MAKES SENSE THIS SHOULD NOT
BE PERMISSIVENESS OR PROGRESSIVE SCHOOLING BUT THE MAKING
OF ASSIGNMENTS IN A ::...NNER THAT THE STUDENTS UNDERSTAND WHAT
THEY ARE TO DO AND HOW THEY ARE TO GO ABOUT IT. THE TEACHER
NEED NOT CONTINUALLY EXPLAIN "WHY" SOME1HING IS ASSIGNED
BECAUSE THE PUPILS SHOULD COMPREHEND THE NECESSITY OF SUCH
ASSIGNMENTS.

. . . TO CONSTRUCT AN ENGLISH PROGRAM WHICH WILL BE SEQUENTIAL,
CUMULATIVE, AND ARTICULATE IN ORDER TO PROVIDE CONTINUOUS
GROWTH AND DEVELOPMENT OF THE PUPILS FROM THE FIRST THROUGH
TWELFTH GRADES.

. . . TO PERIODICALLY EVALUATE THE PROGRAM AND UPGRADE IT IN
ACCORDANCE WITH THE LATEST ACCEPTED EDUCATIONAL TRENDS.

. . ADOPTED SPRING, 1964 . .

"BE WILLING TO TRY SOMETHING NEW, BUT DON'T

RIDE MADLY OFF IN ALL DIRECTIONS."

-- STEWART HOLMES

VII



"THE CHANGING CURRICULUM"

THE ONE THING THAT REMAINS CONSTANT IS CHANGE. THIS STATEMENT CERTAINLY
HOLDS TRUE WHEN APPLIED TO THE SCHOOL CURRICULUM. MAN IS A CREATURE OF HIS
HABITS. THE DAILY ROUTINE OF THE AVERAGE INDIVIDUAL CHANGES LITTLE DURING
A LIFETIME. THE SCHOOL CURRI 'SLUM, HOWEVER, CANNOT REMAIN STATIONARY IN A
CHANGING DEMOCRATIC SOCIETY. PROGRESS IN OUR WORLD TODAY CERTAINLY SUGGESTS
THAT SCHOOL EDUCATORS TAKE A LOOK AT WHAT IS BEING TAUGHT AND HOW WELL IT
IS BEING TAUGHT IN THE CLASSROOM. IT ALSO REQU!RC AN EVALUATION OF THE
CURRENT RESEARCH FINDINGS AND NEWLY PROPOSED SCHOOL DISCIPLINES. FORWARD-
LOOKING PROFESSIONAL EDUCATORS ARE IN AGREEMENT ON JNO BASIC FACT:
"CURRICULUM REVISION IS A CONTINUOUS, NEVER ENDING EDUCATIONAL PROCESS."

. THE PURPOSE OF EDUCATION

THE NEW CURRICULUM IS BASED ON THE IDEA THAT THE TRUE PURPOSE OF
EDUCATION IS THE DEVELOPMENT OF THE ABILITY TO THINK. A CURRICULUM
BASED UPON THIS PHILOSOPHY IS SO CONSTRUCTED THAT IT MAKES IT POSSIOLE
FOR A PUPIL TO HAVE EDUCATIONAL EXPERIENCES THAT WILL DEVELOP HIS
RATIONAL POWERS AND LIKEWISE ACQUAINT HIM WITH CURRENT AND INTERESTING
SUBJECT MATERIAL.

NEW CONCEPTS IN EDUCATION

THE TREND IS AWAY FROM PRESENTING TOO MANY FACTS AND INFORMATION BY
THE TEACHER -- THE LECTURE PROCESS. THE PUPIL IS NOT A PASSIVE
SPECTATOR; HE ACTUALLY PARTICIPATES IN PIWBLEM SOLVING.

MIRE IS LESS AND LESS EMPHASIS ON MEMORIZATION AND ROTE LEARNING.

NEW INSTRUCTIONAL MATERIALS AND METHODS ENCOURAGE THE PUPIL "TO FIND
OUT THE REASONS" OR "TO UNDERSTAND WHY SOMETHING IS DONE."

THERE IS GREATER EMPHASIS ON THE INQUIRY APPROACH AND ANALYSIS IN
TEACHING PUPILS.

AT THE ELEMENTARY LEVELS, INSTRUCTIONAL MATERIALS AND METHODS PRESENT
MAJOR IDEAS IN A RELATIVELY SIMPLE MANNCR, EXAMPLE: NEW 1/T/A APPROACH
TO TEACHING READING.

THERE IS LESS EFFORT TO COVER A GREAT EXPANSE OF MATERIAL IN WHAT
INEVITABLY HAS BEEN A SUPERFICIAL WAY oTEACHING. GREATER DE?TH
AND UNDERSTANDING OF SUB:ECT MATTER IS TEE NEW APFROACH TO TEACHING.

PUPILS ARE BEING MOTIVATED TO INVESTIGATE OR 70EMM.VES, TO DISCOVER
ON THEIR OWN, AND 10 BECOME SELF - DIRECTED, INDEPENDENT LEARNERS.

THERE IS A GREAT EFFORT TO PROVIDE NEW CURRICULUM MATERIALS AND METHODS
IN ALL FIELDS OF STUDIES TO MEET THE NEEDS OF EACH CHILD. ABILITIES
AND INTERESTS OF EACH PUPIL ARE GIVEN CAREFA. ATTENTION.

- RESEARCH SEEMS TO SHOW THAT EVERY CHILD CAN 3E CREATIVE IN ONE SENSE
OR ANOTHER

- THERE IS A CONCENTRATED EFFORT TO DEVFLuP PRO2RAMS FOR LEARNERS OF
BELOW AVERAGE ABILITY, ESPELIALLY CULTURALLY DISADVANTAGED CHILDREN
WHO HAVE BEEN HANDICAPPED BY THEIR ENVIRCNMEN'.

1



(

THE TEACHER AND CH,'CZ IN EDUCATION

DEAR COLLEGUE,

DURING THE PAST DECADE, TEACHERS HAVE FOUND THEMSELVCS IN A
WORLD OF CONSTANT AND RAPID EDUCATIONAL CHANGE, PROGRAMMED TENTS,
TEACHING MACHINES, COI.iPUTEnS, SELF- INSTRUCTIONAL DEVICES, AND TEL-
EVISION ARE BEING USED TO HELP EDUCATION DIRECTC: THE FLOOD OF NEW
IDEAS IN THE CURRICULUM- -NEW MATH, NEW SCIENCE, NEW ENGLISH, NEW
SOCIAL STUDIES, NEW READING -- REFLECTS THE FLOOD OF INFORMATION THAT
IS PART OF THE "XNOWLEDGE EXPLOSION" 'IF THE TWENTIETH CENTURY. NEW
TYPES OF CLASSROOMS AND BUILDINGS LIE BEING DESIGNED TO ACCOMMPlATE
NEW GROUPING AND NEW SCHOOL ORGANIZATION PLANS. "THE SPIRIT OF
INNOVATION IS PERHAPS THE MOST OUTSTANDING CHARACTER!STIC OF TODAY'S
EDUCATIONAL SCENE."

WHERE DOES THE TEACHER STAND IN THIS WHIRLWIND OF CHANGE?
THE EXPANDING FIELD OF NEW INSTRUCTIONAL MATERIALS AND TECHNIQUES
TENDS TO LEAVE US EXCITED AND OUT OF BREATH.

IF TEACHERS ARE TO BENEFIT FROM EDUCATIONAL INNOVATIONS, THEY
MUST FIRST BC DISCRIMINATING WITH REGARD TO CHANGE. ALL NEW IDEAS
ARE N)T APPLICABLE TO ALL SITUATIONS. ALTHOUGH SOME OF THE RECENT
INNOVATIONS IN CURRICULUM AND MATERIALS HAVE BROUGHT ABOUT APPARENTLY
OUTSTANDING RESULTS, THESE NEW IDEAS NEED TO BE CAREFULLY WEIGHTED
TO DETERMINE THEIR POTENTIAL EFFECTIVENESS !N INDIVIDUAL CLASSROOMS.

IT IS FURTHER INCUMBENT ON THE TEACHER TO SEE THAT CHANGE IS
NOT HAPHAZARD. CHANGE SHOULD NOT BE MADE FOR THE SAKE OF CHANGE
ALONE. EDUCATIONAL CHANGES SHOULD EE PLANNED AND AIMED AT IMPROVING
SCHOOL STANDARDS. NEW PROGRAMS SHOULD NOT BE INS)ITUTED MERELY
BECAUSE "EVERYBODY'S DOING IT," NO MATTER HOW EXCITING THE INNOVA-
TION MIGHT BE.

THE TEACHER IS STILL AT THE HEART OF EOUATION. IT IS THE
TEACHER WHO USES THE NEW EDUCATIONAL TECHNOLOGY TO IMPART THL NEW
IDEAS OF THE CURRICULUM TO CHILDFEN, LEARN ABOUT MEW IDEAI t.VALUATE
THEM. THEN GIVE YOUR PUPILS THE EDUCATIONAL ADVANTAGES THAT OU'l
MODERN WORLD OFFERS THEM.

CORDIALLY,

JOHN F. SAVAGE
EDITOR, PROFESSIONAL MATERIALS

"REPRINTED BY PERMISSION OF
MY WEEKLY READER"

2
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TEAM PLANNING BY TEACHERS

AN EXCHANGE OF SUBJECT MATERIAL, TEACHING METHODS, AND TECHNIQUES

CAN BE UTILIZED THROUGH THE MEDIUM OF TEACHER TCAM PLANNING. THIS IS

A FORM OF "TEAM TEACHING" WITH MAJOR EMPHASIS UPON TEACHERS WORKING

TOGETHER AND SHARING THEIR KNOWLEDGE AND EXPERIENCES. THE OUTCOMES

OF COLLECTIVE PLANNING DEFINITELY HAS EDUCATION MERIT. A PROFESSIONAL

"SPIRIT OF COOPERATION IS MOST ESSENTIAL OF ALL PARTICIPANTS FOR THE

SUCCESS OF AN EDUCATIONAL PROJECT OF THIS NATURE. POWELL TEACHERS ARE

WORKING IN THIS DIRECTION TO HELP UPGRADE INSTRUCTION, GRADES 1-12.

LISTENING

CURRENT RESEARCH INDICATES THAT UCH MORE LEARNING CAN TAKE PLACE

WITH THE DEVELOPMENT AND APPL.CATION OF GOOD LISTENING SKILLS THAN HAS

BEEN PREVIOUSLY SUSPECTED.

A RESEARCH STUDY RECENTLY DISCLOSED THAT LISTENING IS THE MOST USED

AND PERHAPS THE MOST MISUSED OF THE LANGUAGE ARTS. RESEARCH DISCOVERED

THAT THE AVERAGE PERSON IN A WORKING DAY SPENDS 9% OF HIS TIME WRITING;

16% READING; 30% SPEAKING; AND 45% LISTENING. WITH 45% DEVOTED TO

LISTENING TIME, THE AVERAGE PERSON LISTENS AT DULY 25% OF HIS LISTENING

EFFICIENCY.

* * * :: i'. * *

"HUMAN r:TNESS TO SURVI.. '.;:',., '"vc. ABILITY TO TALK AND WRITE

AND READ IN WAYS THAT INCREASE THE CHANCES FOR YI.,L t V FELLCW MEMBERS

OF YOUR SPECIES 10 SURVIVE TOGETHER.

HAYAKAWA, LANGUAGE IN
THOUGHT AND ACTION

11



LANGUAGE ARTS, GRADE 1

I/T/A

WHAT IS I/T/A?

THE INITIAL TEACHING ALPHABET IS NOT A METHOD OF READING INSTRUC-

TION BUT RATHER A SYSTEMATIC TEACHING MEDIUM UTILIZING AN AUGMENTED

ALPHABET OF 44 CHARACTERS TO REPRESENT EACH OF THE SOUNDS IN THE

ENGLISH LANGUAGE. THE BASIC PURPOSE OF I/T/A IS TO ENABLE CHILDREN

TO READ CONVENTIONAL PRINT WITH GREATER COMPETENCE AND THIS PURPOSE

IS ACCOMPLISHED 3Y MAKING THE BEGINNING STAGES OF LEARNING TO READ

EASIER SIMPLER, AID MORE CONSISTENT WITH THE SPEAKING VOCABULARY

AND UNDERSTANDING OF ENTERING FIRST GRADE PUPIL.

I/T/A WAS ADOPTED IN ALL FIRST GRADES IN POWELL ELEMENTARY

SCHOOLS BEGINNING AUGUST 29, 1966.

THOSE WHO HAVE USED I/T/A MATERIALS OR HAVE EXAMINED THEM

CAREFULLY HAVE FOUND THAT THE METHOD OF INSTRUCTION USED IS THE

LANGUAGE ARTS APPROACH. THIS INCORPORATES THE FOLLOWING: CREATIVE

WRITING, DRAWING FROM AND RELATING TO EXPERIENCES IN A CHILD'S LIFE,

PRESENTING READING AND WRITING AT THE SAME TIME, USING UNLIMITED

VOCABULARY, EMPHASIZING LANGUAGE AND SPEECH DEVELOPMENT.

LEARNING PROCEEDS ON A PSYCHOLOGICALLY SOUND BASIS, TAKING INTO

ACCOUNT THE NEEDS AND ABILITY OF THE LEARNER AND THE NATURE OF THE

TASK HE IS TO LEARN.

WHILE NONE OF THE ASPECTS OF THE CURRICULUM NEED BE ELIMINATED

AT FIRST GRADE LEVEL, THE CORRELATION OF ALL LANGUAGE ARTS ACTIVITIES

IN AN I/T/A JA,rn PROGRAM IS A NATURAL DEVELOPMENT. THUS BLOCKS OF

TIME MAY BE L.EVOTED TO INSTRUCT:0N IN READING, WRITINGS SPEAKING,

LISTENING, AND (POST TRANSITION) TO SPELLING. A CHANGE IN TEACHER

5



BEHAVIOR TO MAKE GREATER USE OF THE CHiLDtS INDEPENDENCE IN READING

AND WRITING MUST BE ENCOURAGED. THE TYPICAL BUSY-WORK ACTIVITIES

CAN BE ELIMINATED IN FAVOR OF PERMITTING THE CHILD TO WRITE OR READ

INDEPENDENTLY.

TEACHERS ARE ENTHUSIASTIC ABOUT BOTH THE QUALITY AND QUANTITY

OF CHILDREN'S COMPOSITIONS AND REPORT HIGHLY GRATIFYING COMPETENCY

IN DEMONSTRATED USE OF PERIODS, QUESTION MARKS, EXCLAMATION POINTS,

COMMAS IN HEADINGS, IN DIRECT ADDRESS, AND IN WORDS IN SERIES, AND

APOSTROPHES IN CONTRACTIONS AND THE POSSESSIVE CASE OF NOUNS.

WHEN ONE EXAMINES THE COMPOSITIONS THE FIRST GRADERS PRODUCED

IN I/T/A LAST YEAR AND IN T. 0. THIS YEAR, SEVERAL FASCINATING DEVELOP-

MENTS ARE APPARENT. FIRST, THE EXPOSITION IS ALMOST IN COMPLETE

SENTENCES. SECOND, PUNCTUATION APPEARS NATURALLY AND CORRECTLY.

FINAL PUNCTUATION--PERIODS AND QUESTION MARKS--WERE DISCUSSED AS

PART OF TEACHING, BUT COMMAS AND QUOTATION MARKS APPEARED SPONTANEOUSLY.

WHETHER THIS IS THE RESULT OF OBSERVING THE TEACHER'S WRITING OF

EXPERIENCE CHARTS OR AWARENESS OF PUNCTUATION IN READING, NOBODY

REALLY KNOWS. ALL SENTENCE PATTERNS ARE PRESENT AND THE RANGE OF

VOCABULARY IS TREMENDOUS.

THE SAME I/T/A SYMBOL IS USED TO REPRESENT A SPECIFIC SOUND

EACH TIME IT IS HEARD. THE CHILDREN ARE AWARE OF THIS, AND ALMOST

IMMEDIATELY START WRITING THEIR OWN WORDS, THEN SENTENCES, THEN

STORIES. ANY WORO THEY CAN SAY, THEY CAN WRITE, AND ARE MORE THAN

WILLING TO SHOW ANYONE THEY CAN USE WRITTEN EXPRESSIONS WITH MEANING.

THEIR STORIES ARE NOT A THING APART, BUT A PART OF THEMSELVES.

THEY ARE WRITTEN IN INLMAL, CONVERSATIONAL SENTENCES, WHICH MAY

REQUIRE ONE LINE, TWC LINES, OR MORE.



IT IS A SIMPLE MATTER TO POINT OUT THE END OF A SENTENCE,

BECAUSE THEY HAVE NATURALLY STOPPED THERE. THEY BECOME AWARE OF

SENTENCES WHICH TELL THINGS, AND SENTENCES WHICH ARE ASKING QUESTIONS,

AND THE PROPER PUNCTUATION MARK TO USE AFTER EACH.

CONVERSATION IS USED FREQUENTLY IN THEIR STORIES, AND QUOTATION

MARKS HAVE REAL MEANING FOR CHILDREN WHO WANT TO SHOW THAT PEOPLE

ARE SPEAKING DIRECTLY TO ONE ANOTHER.

THE TEACHER'S MANUAL OF THE i/T/A SPELLING BOOK HAS THIS TO SAY

ABOUT WRITING: "THE CHILDREN SHOULD CONTINUE MANUSCRIPT WRITING DURING

THE FIRST HALF OF THE SECOND YEAR OF SCHOOL. THE HANDWRITING PROGRAM

CAN THEN BEGIN THE TRANSITION FROM MANUSCRIPT TO CURSIVE WRITING."

EDUCATORS ARE NOT IN COMPLETE AGREEMENT ON THE ISSUE BUT IT SEEMS MOST

OF THEM ACCEPT THIS REASONING; MANUSCRIPT IS INTRODUCED AT THE FIRST

GRADE LEVEL BECAUSE IT MORE NEARLY RESEMBLES THE PRINTED WORD AND SEEMS

TO HELP CHILDREN IN THE BEGINNING STAGES OF WRITING. TEACHERS BEGIN TO

INTRODUCE THE TRANSFER FROM MANUSCRIPT TO CURSIVE IN THE SECOND GRADE

WHEN CHILDREN ARE READY FOR IT AND USUALLY THERE ARE NO PARTICULAR

PROBLEMS INVOLVED IN THE TRANSFER. IT SEEMS THAT THIS PROGRESSION IS

AS NORMAL AS OTHER PROGRESSIONS IN CHILD GROWTH AND DEVELOPMENT. WITH

THE INTRODUCTION CF I/T/A IN ALL FIRST GRADES, THE DIRECT APPROACH Itro

CURSIVE WRITING WAS TRIED ON AN EXPERIMENTAL BASIS. THE CVALUATIONS

FROM THIS EXPERIMENTAL PROGRAM WILL BE HELPFUL IN DETERMINING WHAT

POLICY SHOULD SE FOLLOWED IN THE FUTURE.

SPELLING INSTRUCTION IS BEING PROVIDED BOTH AS A GROUP AND AS

INDIVIDUAL ACTIVITY. As A GROUP, PUPILS ARE INVESTIGATING THE SPELLING

PATTERNS--FOR INSTANCE, THE MANY WAYS THE LONG I SOUND IS SPELLED.

INDIVIDUALLY, THEY ARE LEARNING THE TRADITIONAL SPELLING OF WORDS

USED IN WRITING ACTIVITIES.
7
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WHAT IS MORE GRATIFYING IS THE INTEREST IN SPELLING--IT'S

STRANGELY WONDERFUL TO THE YOUNGSTERS THAT ENGLISH IS SPELLED AS

IT IS. AND EVERY NEW SPELLING PATTERN IS AN AMAZING DISCOVERY.

STRUCTURAL AND PHONCTIC ANALYSIS ARE TAUGHT AS HELPS IN SPELLING

CORRECTLY NOT AS PART OF THE INSTRUCTIONAL READING CURRICULUM.

THE TEACHERS HAVE INDICATED THAT THEY ARE WELL PLEASED WITH

THEIR FIRST ATTEMPT WITH I/T/A. ALL EXPRESSED THE DESIRE TO CONTINUE

AND INSISTED THAT THERE WERE MANY ASPECTS OF THE PROGRAM THAT COULD

NOT BE TESTED AND THAT THEY WERE SIGNIFICANT TO THE EARLY GROWTH

AND DEVELOPMENT OF CHILDREN. SPEECH, LISTENING, WRITING, SEATWORK,

AND INDIVIDUAL CREATIVE EXPERIENCES WERE VERY MUCH A POSITIVE PART

OF THE PROGRAM IN ADDITION TO THE READING PROGRAM.

BASIC TEXTS

- INSTRUCTIONAL MATERIALS -

RIDES

DINOSAUR BEN

HOUSES

BOOK 2, A GAME OF BALL

BOOK THE YOE-YOE CONTEST
BOOK , FIND A WAY
BOOK 5, THE TRICK

BOOK 6, THE BEAR THAT MOPED

BOOK 7, MR. PICKLE'S SURPRISE

SUPPLEMENTARY TEXTS
. .

READY FOR READING WORKBOOK

WORKBOOKS FOR BOOKS 2-7

WORKBOOK 8, SPELLING AND THE
REGULAR ALPHABET

READING IS FUN, A TRIP THROUGH
WONDERLAND, OPEN COURT READERS

WIDE HORIZONS, SCOTT FORESMAN CO.

ELEPHANTS To ESKIMOS, HARPER ROW Co.

8



LANGUAGE ARTS
2ND GRADE

. AIMS AND OBJECTIVES

A. INTRODUC.: SPECIFIC LANGUAGE SKILLS.

B. PROMOTE VOCABULARY GROWTH.

C. RECOGNIZE INDIVIDUAL DIFFERENCES.

D. CORRELATE ENGLISH AS A WHOLE WITH ALL OF THE SUBJECTS.

E. DEVELOP PERMANENT READING INTERESTS.

F. ENCOURAGE CREATIVITY IN ORAL AND WRITTEN LANGUAGE.

G. To CHALLENGE THE PUPIL TO USE HIS AB!LITY TO THINK.

. BASIC CONTENT

CHILDREN WILL BE INTRODUCED TO LANGUAGE SKILLS, SUCH AS THE FOLLOWING:

A. LISTENING TO FIND ADDITIONAL INFORMATION ON A TOPIC.

B. USING WORD FORMS CORRECTLY, SUCH AS IS AND AREA COME AND
CAME, ISN'T AND AREN'T> AND SAW AND SEEN.

C. UNDERSTANDING THE MEANING OF SINGULAR WORDS THAT SHOW OWNERSHIP
AND THE USE OF AN APOSTROPHE IN SINGULAR NOUNS THAT SHOW
OWNERSHIP.

D. RECOGNIZING AND UNDERSTANDING THE INDENTATION OF THE FIRST
WORD IN A PARAGRAPH.

E. RECOGNIZING AND USING THE LONG AND SHORT A, E, I, 0, AND
U VOWEL SOUNDS; RECOGNIZING AND USING LONG VOWELS IN FINAL
E WORDS.

F. RECOGNIZING, UNDERSTANDING,AND USING VARIANT INFLECTIONAL
ENDINGS, SUCH AS S, ED, ING; RECOGNIZING VERBS THAT DROP
THE FINAL E BEFORE ENDINGS.

G. UNDERSTANDING AND USING ALPHABETICAL ORDER OF WORDS.

H. UNDERSTANDING AND USING STATEMENTS AND QUESTIONS; USING
INTERESTING, ORIGINAL SENTENCES; WRITING CONCISE, WELL-
WORDED SENTENCES.

I. RECOGNIZING THE SIGNS OF A SENTENCE: A CAPITAL LETTER AT
THE BEGINNING, AND A PERIOD OR QUESTION MARK AT THE END.

9
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J. CAPITALIZING THE FIRST WORD OF A SENTENCE, SPECIAL NAMES,
THE WORD I, THE FIRST WORD IN A LINE OF VERSE, PROPER NAMES,
INITIALS, MONTHS, DAYS, STREETS, STATES, COUNTRIES, THE
GREETING AND CLOSING OF A LETTER, AND THE TITLES OF BOOKS,
STORIES, POEMS, AND REPORTS.

K. USING A PERIOD AT THC END OF A STATEMENT AND AFTER INITIALS
AND ABBREVIATIONS.

L. USING A :UESTION MARK AFTER A QUESTION.

V. USING A COMMA IN DATES AND IN THE ADDRESS, GREETING, AND
CLOSING OF PERSONAL LETTERS.

N. OBSERVING SEQUENCE OF IDEAS.

O. USING WORDS THAT RHYME.

P. USING CORRECT MANUSCRIPT AND CURSIVE FORM.

Q. PROOFREADING FOR CORRECT WORD USAGE, GRAMMAR, CAPITAL!"
7ATION, PUNCTUATION, SPELLING, HANDWRITING, COMPLETE SENTENCES,
INDENTING, AND UNITY OF THOUGHT.

10



GRADE 2

--GROUPING PUPILS FOR INSTRUCTIONAL PURPOSES

. LANGUAGE ARTS CLASSES AT THE SECOND GRADE LEVEL ARE MAINLY ORGANIZED
ON A HETEROGENEOUS RASIS. GROUPING IN LANGUAGE ARTS IS SOMETIMES
CONDUCTED ON AN EXPERIMENTAL AND LIMITED BASIS.

. THE BASIC LANGUAGE ARTS ACTIVITY WORKBOOK FOR SECOND GRADE HAS
PROVISIONS FOR LANGUAGE ARTS EXPERIENCES, BASED UPON PUPIL ABILITY
DIFFERENCES, NAMELY, THE GIFTED CHILDREN, THE AVERAGE CHILDREN,
AND THE CHILDREN WHO HAVE DIFFICULTIES.

. A BASIC CONCEPT TO BE DEVELOPED IS UNITY OF THOUGHT IN A SENTENCE;
RECOGNIZING AND UNDERSTANDING THE INDENTATION OF THE FIRST WORD
IN A PARAGRAPH.

. NEW LANGUAGE SKILLS SHOULD BE PRESENTED IN A MEANINGFUL SITUATION
PRIOR TO THE DEVELOPMENT OR MASTERY OF THE SKILLS.

. TEACHERS SHOULD RECOGNIZE THAT NO PART OF THE LANGUAGE ARTS CAN
FUNCTION INDEPENDENTALLY; THEREFORE, ALL LANGUAGE LEARNING MUST
BE INTERRELATED TO BE EFFECTIVE.

. THE QUANTITY AND QUALITY OF WORK SHOULD BE DETERMINED BY THE
INDIVIDUAL TEACHER BASED UPON PUPIL INDIVIDUAL DIFFERENCES.

. TEACHERS SHOULD SHOW A PERSONAL CONCERN FOR EACH CHILD IN THE
CLASSROOM. PROPER GUIDANCE AT THE PRIMARY GRADE LEVEL PAYS DIVI-
DENDS LATER ON IN THE CHILD'S LIFE.

--COMPOSITION

. EVERY ELEMENTARY SCHOOL TEACHER HAS THE RESPONSIBILITY OF HELPING
CHILDREN TO WRITE WITH INCREASING FLUENCY AND EFFECTIVENESS.
REMEMBER: "CHILDREN LEARN TO WRITE BY WRITING."

. STRESS THE CORRELATION OF LANGUAGE ARTS WITH ALL SUBJECT MATERIALS
TAUGHT.

. PLAN TO INTRODUCE LONGER AND MORE CONTINUOUS STORIES FOR PUPILS
WITH GREATER CAPABILITIES.

. COMPOSITION CAN BE MOTIVATE') BY A BEGINNING, SUCH AS, "I AM
HAPPIEST WHEN . . ."

. CREATIVE EXPRESSION SHOULD BE INTERRELATED WITH THE LANGUAGE ARTS
RULES AND LEARNINGS.

. TEACHERS ARE ENCOURAGED TO USE EXPERIENCE AND SUMMARY STORIES
FOLLOWING READING IN THE TEXTBOOK.

11



--COMPOSITION (CoNT.)

. WRITING ABOUT PERSONAL EXPERIENCES USUALLY PRODUCES A SATISFACTORY
RESULT.

--ENRICHMENT

. PROVIDE FOR AN INDEPENDENTALLY WRITTEN ACTIVITY FOR EACH DIRECT
LANGUAGE EXPERIENCE. CONTINUALLY EVALUATE EACH CHILDtS LANGUAGE
ABILITY; DEVELOP ADDITIONAL LANGUAGE EXPERIENCE FOR EACH LEVEL OF
ABILITY.

. PUPILS WITH AVERAGE AND ABOVE AVERAGE ABILITY USUALLY DO MORE
CREATIVE WRITING AND ATTEMFT TO DRAMATIZE STORIES.

. ENCOURAGE THE PUPILS TO RECITE STORIES, POEMS, RIDDLES, AND ENCOURAGE
THEM TO TELL OF EXPERIENCES AT HOME, WHILE TRAVELING, OR SOMETHING
OF THEIR HOBBIES.

. KNOWING THE SPECIFIC LIKES, DISLIKES, AND INTERESTS OF A CLASS
WILL BE HELPFUL IN DEVELOPING ENRICHMENT ACTIVITIES AND AREAS OF
STUDY.

--SPELLING

. SPELLING SHOULD BE EMPHASIZED IN ALL SUBJECT AREAS, BUT NOT AS
DILIGENTLY AS IN THE UPPER GRADES..

. A BASIC SPELLING TEXT IS PROVIDED - SPELLING GOALS, GRADE 2, BY
WEBSTER.

. TEACHERS SHOULD STRIVE FOR CORRECT SPELLING IN ALL WRITTEN WORK.
HOWEVER, CREATIVITY CAN EASILY BE STIFLED IF STRIGENT RULES ON
SPELLING ARE FOLLOWED AT THE SECOND GRADE LEVEL.

. TEACHERS SHOULD STRESS SPELLING ON A DAILY BASIS IN THEIR CLASSES.

CONSIDERABLE EMPHASIS SHOULD BE PLACED UPON PHOENTIC SOUNDS, LONG
AND SHORT VOWELS DURING THE SPELLING INSTRUCTION.

CONSIDER THE USE OF tISPELLDOWNSIt AND OTHER GAMES TO MAKE SPELLING
FUN FOR THE PUPILS. COMPETITION CREATES A DESIRE TO PERFORM AT
TOP LEVEL.

--VOCABULARY BUILDING

PROMOTE VOCABULARY GROWTH IN ALL SUBJECT AREAS.

IN THE TEACHING OF VOCABULARY BUILDING, STRESS THE STUDY OF OPPOSITES]

HOMONYMS, SYNONYMS, WORDS OF MORE THAN ONE MEANING--THIS TO BE DONE
IN CORRELATION WITH THE VARIOUS SUBJECT AREAS--NOT AS ISOLATED
WORD STUDY.

ORAL READING ALSO HELPS TO PROMOTE VOCABULARY GROWTH. 12



--VOCABULARY BUILDING

TEE NEW LITERATURE SERIES, HAPPINESS HILL, CONTRIBUTES TO VOCABULARY
6U/LDING.

--HANDWRITING

ESTABLISH HIGH STANDARDS FOR ALL WRITTEN ASSIGNMENTS.

STRESS FORMATION OF LETTERS, SLANT, PROPER PLACEMENT OF PAPER,
SPACING, AND PUPIL POSTURE.

. T:ACHERS SHOULD PLAN TO TEACH CURSIVE WRITING AFTER THE MIDDLE OF
THE SCH)OL YEAR IN GRADE TWO. THE ZANER BLOSER METHOD IS FOLLOWED
.1.1. TH.:: rLEMENTARY LEVEL.

LEFT LUNDED WRITERS OFTEN CAUSE TEACHERS REAL ANGUISH. TEACHERS
ANC ALERTED TO TEACH PUPILS PAPER PLACI :NT, SLANT, FORMATION OF
LITERS, SPACING, AND POSTURE.

UNLc.S2; PROPERLY TAUGHT,' THE LEFT HANDED WRITER WILL GRADUALLY BRING
HIC HAW) AROUND TO THE UP SIDE DOWN POSITION.

-- INSTRUCTIONAL MATERIALS

131as TLXTS

ENGLISH, YOUR LANGUAGE, BY WOLFE ET AL., PUBLISHED BY ALLYN AND
6ALUN, INC., 1956. THE HARDBACK TEXT AND ACTIVITY BOOK ARE USE').)

VHF MACMILLAN ZNGISH SERIES, BY POLLOCK ET ALA, PUBLISHED BY
i'.A:MILLAN PUBLISHING COMPANY, 1964. (THIS WORKBOOK IS RECOMMEND:D
FOR USE WITH ABOVE AVERAGE ABILITY PUPILS.)

SPELLING GOALS, GRADE 2, BY KOTTMEYER ET AL., PUBLISHED BY WEBSTER

V2RIIING BETTER EACH DAY, RECORDER, TRANSITION EDITION, BY FREEMAN
;UBLISH65iT7ANER.-BLOSER.

SUPPLEMENTARY MATERIALS
.......

OUP L:NGLISH LANGUAGE, GRADE 2, BY AMERICAN BOOK COMPANY, 1963.

ENGIISH IS OUR LANGUAGE, GRADE 2 BY D. C. HEATH AND COMPANY, 1961.

LANGUAGE FOR DAILY USE BY HARCOURT, BRACE AND WORLD, 19614.............. ...... ........

..RBUTHNOTIS ANTHOLOGY

EXPLORING GOOD ENGLISH, GRADE 2, ')UPLICATING MATERIALS FROM
'...ONTENTIAL PRESS.

IsIAYES LANGUAGE -- DRILLS AND TESTS, HAYES PUBLISHING COMPANY,

. ilir110.-VISUAL MATERIALS

'EACEERS ARE ENCOURAGED TO MAKE EXTENSIVE USE OF BULLETIN BOARDS,
'EL, BOARDS, CHALK BOARDS, RECORDS, TAPES, VOWEL AND CONSONANT
:4ART5, POSTERS, MOVING PICTURES, AND FILM STRIPS. OVERHEAD
'NOO:CTORS CAN BE USED ESPECIALLY IN STRESSING A SKILL OR CONCEPT.
1.2A1'SPARENCIES CAN BE MADE BY THE INSTRUCTOR OR PURCHASED COMMERCL:".'
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LANGUAGE ARTS
3RD GRADE

. OBJECTIVES

A. To HELP PUPILS USE ORAL AND WRITTEN LANGUAGE SKILLS TO EXPRESS
THEMSELVES IN SENTENCES AND SIMPLE PARAGRAPHS.

B. To HELP PUPILS LEARN HOW TO LISTEN CAREFULLY TO OBTAIN PLEASURE
AND INFORMATION FROM THE IDEAS OF OTHERS.

C. To HELP PUPILS DEVELOP THE HABIT OF PROOFREADING.

D. To HELP PUPILS USE CORRECT SOCIAL.FORM FOR LETTERS AND INVITATIONS.

E. To HELP PUPILS LEARN HOW TO PLAN AND WRITE STORIES.

F. To HELP PUPILS LEARN TO USE TELEPHONE, MAKE INTRODUCTIONS,
USE THE DICTIONARY.

G. LANGUAGE INSTRUCTION SHOULD BE DIFFERENTIATED TO FIT THE
DIFFERENT CAPABILITIES AND NEEDS OF INDIVIDUAL CHILDREN.

H. To CHALLENGE THE CHILD TO USE HIS OR HER ABILITY TO THINK.

. BASIC CONTENT AND SKILLS

A. CAPITALIZATION
1. PROPER NOUNS
2. BEGINNING SENTENCES
3. GREETING AND CLOSING OF LETTERS

B. PUNCTUATION
1. USING TERMINAL PUNCTUATION PERIODS, QUESTION.MARKS

AND EXCLAMATION POINTS.
2. USE OF APOSTROPHES IN CONTRACTIONS.
3. USE OF COMMAS iN WRITING DATES, GREETING'AND CLOSING

OF LETTERS.

C. CHOOSING WORDS CORRECTLY
1. VERB FORMS WITH AUXILIARIES.
2. INTERCHANGING NOUNS WITH PRONOUNS.

. DESCRIPTIVE WORDS WITH NOUNS.
'3 . DESCRIPTIVE WORDS WITH VERBS.

D. HOW TO WRITE
1. USE CORRECT HEADING AND APPEARANCE OF A PAPER FOR REPORTS,

STORIES, AND LETTERS.
2. DEVELOP THE HABIT OF PROOFREADING.



E. LISTENING
1. CONVERSATION
2. LISTENING TO POETRY AND STORIES READ BY TEACHERS OR CLASS-

MATES.

F. SPEAKING
1. DEVELOP COURTEOUS ORAL LANGUAGE IN USING THE TELEPHONE,

MAKING INTRODUCTIONS, CONVERSATIONS, AND REPORTS.

THE OVERHEAD PROJECTOR

. THE TEACHER CAN CONTROL THE SPEED OF TEACHING TO MATCH THE SPEED
OF LEARNING.

. THE TEACHER MAINTAII4S EYE CONTACT WITH EACH PUPIL WHEN USING THE
PROJECTOR.

. THE OVERHEAD PROJECTS. BRIGHT, SHARP IMAGES ON A SCREEN--INCLUDING
COLOR.

. THE OVERHEAD IS USUALLY TEACHER OPERATED AND ATTENTION IS NOT
DRAWN AWAY FROM THE INSTRUCTOR. PUPILS CAN ALSO BECOME INVOLVED
IN THE USE OF THE PROJECTOR.

. THE OVERHEAD PROJECOOR CAN BE USED IN THE FRONT OF THE CLASSROOM
WITH NORMAL ROOM LIGHT.

. THE OVERHEAD IS ONE OF THE POPULAR NEW EDUCATIONAL TOOLS IN
EDUCATION TODAY.

. THERE IS A WIDE VARIETY AND SCOPE OF TRANSPARENCIES. SOME ARE
PREPARED BY TEACHERS WITH GOOD RESULTS. COMMERCIAL TRANSPARENCIES
CAN BE PURCHASED WITH OVERLAYS.

. TEACHERS ARE ENCOURAGED TO IMPROVE THEIR CLASSROOM INSTRUCTION
WITH THIS HIGHLY ACCEPTED INSTRUCTIONAL DEVICE.
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GRADE 3

--GROUPING PUPILS FOR INSTRUCTIONAL PURPOSES

. LANGUAGE ARTS CLASSES AT THE THIRD GRADE LEVEL ARE ORGANIZED ON
A HETEROGENEOUS BASIS. GROUPING IN LANGUAGE ARTS lb SOMETIMES
PERMITTED, WITH ADMINISTRATION APPROVAL, ON AN EXPERIMENTAL BASIS.

. LANGUAGE SKILLS SHOULD BE CORRELATED WITH WORK IN OTHER SUBJECT AREAS.

LANGUAGE INSTRUCTION SHOULD BE DIFFERENTIATED TO THE CAPABILITIES
AND NEEDS OF INDIVIDUAL CHILDREN.

. EACH PUPIL SHOULD BE ENCOURAGED TO SET HIS OWN STANDARDS FOR IMPROVE-
MENT IN HIS USE OF LANGUAGE.

. IT IS MOST IMPORTANT AT THE PRIMARY LEVELS THAT PUPILS LEARN A
GROUP OF WORDS DOES NOT BECOME A SENTENCE OR CARRY THE DESIRABLE
MEANING UNLESS THE WORDS ARE PLACED IN A STANDARD ORDER.

. As LANGUAGE CONCEPTS ARE DEVELOPED, THE PUPILS WILL LEARN THAT A
LANGUAGE CONSCIENCE WILL ACT AS HIS GUIDE IN COMMUNICATION SITUATIONS
IN THE FUTURE AS WELL AS IN THE PRESENT.

--COMPOSITION

. WRITE SHORT STORIES, DESCRIPTIVE PARAGRAPHS, OR POEMS ON THE CHALK
BOARD. ASSIGN PUPILS THE TASK OF PUNCTUATING THIS MATERIAL AND
HAVE CLASS DISCUSSION ON THEIR WOLK. WHEN MISTAKES ARE DETECTEL,
MAKE CORRECTIONS AND REVIEW GRAMMATICAL CONCEPTS THAT APPLY.

. SOME TEACHERS SUGGEST THE USE OF WRITING AND ILLUSTRATING ADVER-
TISEMENTS FOR MAKE BELIEVE COMMERCIALS. DISPLAY THE BEST PUP:..
WORK ON BULLETIN BOARDS.

THE LOW ABILITY PUPIL IS VERY POOR IN SELF EXPRESSION. USE THE
EXERCISES PRESENTED IN THE TEXT TITLED "TRY THIS."

PROVIDE FOR MANY OPPORTUNITIES FOR MEANINGFUL PRACTICE ON BASIC
SKILLS; THERE ARE CERTAIN SKI1110.S IN SPEAKING AND WRITING THAr
SHOULD BE SO WELL LEARNED THAT THEIR USE.BECOME HABITUAL.

WRITING ABOUT PERSONAL EXPERIENCES USUALLY PRODUCES A SATISFACTORY
RESULT.

--ENRICHMENT

CREATIVE WRITING: ORIGINAL STORIES, DESCRIPTIONS, POEMS, RESEARCH
TYPES OF WRITING, REPORTS, 830K REVIEW AND SOME LETTER WRITING.

. ENRICHMENT MATERIALS IN LANGUAGE ARTS ARE USUALLY CORRELATED WITH
OTHER SUBJECTS SUCH AS SOCIAL STUDIES AND SCIENCE.



--ENRICHMENT (CoNT.)

CORRELATE LANGUAGE ARTS WITH THE CHILDREN'S LITERATURE SERIES
TITLED, TREAT SHOP PUBLISHED BY CHARLES MERRILL BOOK COMPANY.

. MANY TYPES OF ENRICHMENT MATERIALS CAN BE USED, SUCH AS: ORIGINAL

PLAYS. PUPPET SHOWS, SPECIAL WRITTEN REPORTS ON SUBJECTS OF INTEREST
DIT7 ''OvZKSHEETS, AND ASSIGNMENTS AT THE CHALK

PokRD. MAi,- GOOD USr . . TEP i"r=s7e OF LITERATURE.

TEACHERS SHOULD AFFORD ALL III,: tjP'

EXPRESSION IN WRITTEN AND ORAL FORM.

. ANY ACTIVITY WHICH CALLS FOR PUPIL SELF EXPRESSION IS TRULY CREATIVE.

--SPELLING

THE Ch-rytif;;IIT rizi",TIVE

. PROOFREADING WITH THE PUPILS HELPS TO DEVELOP SOUND SPELLING SKILLS.

. SPELLING TEXT USED: SPELLING GOALS BY WEBSTER.

IN ADDITION TO THE GENERAL SPELLING 'SKILLS TAUGHT DURING SPELLING
CLASS, THE PUPILS SHOULD BE ENCOURAGED TO DEVELOP HIS OWN PERSONAL
DICTIONARY (A SMALL SPIRAL NOTEBOOK) OF WORDS OFTEN NEEDED WHILE

DOING OTHER WRITTEN ASS:GNMENTS OR CREATIVE WRITING. THE NOTEBOOK

SHOULD ALWAYS BE AVAILABLE FOR REFERENCE.

SOME TEACHERS USE GOALS IN READING WHICH GIVES ADDED HELP SINCE
THE VOCABULARY IS THE SAME AS IN THE SPELLING TEXT.

STRESS CORRECT LETTER FORMATION, NEATNESS, AND ACCURACY IN ALL
SPELLING ASSIGNMENTS. ESTABLISH STANDARDS FOR ALL TO FOLLOW.

TEACHERS EMPHASIZE SPELLING ON A DAILY BASIS IN ALL CLASSES.

--VOCABULARY BUILDING

MAKE GOOD USE OF THE GLOSSARY AND DICTIONARY. STRESS SYLLABICATION
AND WORD ACCENT.

MAKE USE OF NEW WORDS THROUGH THE MEDIUM OF WRITTEN STORIES, POEMS,
AND SPECIAL REPORTS. NEW VOCABULARY WORDS CAN BE RECOGNIZED THROUGH
ORAL READING AND EMPHASIS PLACED UPON PRONUNICATION, DEFINITION,
AND CORRECT SPELLING.

STRESS VOCABULARY BUILDING THROUGH PREFIXES, SUFFIXES, HOMONYMS
AND ANTONYMS, AS WELL AS WORD MEANINGS.

. TEACHERS SHOULD EMPHASIZE GOOD WORD ATTACK .KILLS IN ALL PHASES
OF INSTRUCTION.

17



--HANDWRITING

THE ZANER-BLOSER METHOD OF HANDWRITING IS USED AT THE ELEMENTARY
LEVEL.

IF A CHILD'S LEFT HANDEDNESS IS DEFINITELY ESTABLISHED, THE TEACHER
SHOULD NEVER ATTEMPT TO HAVE HIM WRITE WITH HIS RIGHT HAND. THIS
CAN CAUSE GREAT EMOTIONAL DAMAGE TO THE CHILD.

THE TEACHER MUST TEACH CORRECT WRITING POSITION (LEFT AND RIGHT
HANDED WRITERS) SIZE OF LETTERS, SLANT, SPACING, BEGINNING AND
ENDING STROKES, ALIGNMENT, LETTER FORMATION AND MOVEMENT.

THE TEArHER C'1ES IT TO HIMSELF TO DEVELOP HIS OWN HANDWRITING TO
'..t:VEL WHICH THE CXAMPLE FOR OTHERS TO FOLLOW.

BASIC TEXTS

ei""PIALS

ENGLISH IS OUR LmealUAGE, 7,, 6 n D% SARTAIN, PUBLISED BY C).
HEATH AND COMPANY, 196-g.

SPELLING GOALS, BOOK 3, BY KOTTMEYER An WARE: PUBLI3hLL
WEBSTER PUBLISHING COMPANY, 1960.

LEARNING A NEW WAY, BY FREEMAN, PUBLISHED BY ZANER-BLOSER.

SUPPLEMENTARY MATERIALS

TREAT SHOP (LITERATURE) BY JOHNSTONE ET AL., PUBLISHED BY
CHARLES MERRILL, INC., 1966.

CHILDREN'S LITERARY HERITAGE, STORIES OF FOLK TALES, FABLES,
AND MOTHER GOOSE.

. DUPLICATING MATERIALS FROM CONTINENTAL PRESS.

CHILD CRAFT, 1966,

CHILDREN'S LITERATURE BY ERNEST, PUBLISHED BY GROSSETT AND DUNLAP,

CURSIVE WRITING BY BRIGGS, PUBLISHED BY GEL-STEN SUPPLY.

ENCYCLOPEDIA BRITTANICA JR. 1966 AND GOLDEN BOOK, 1959.

. BUILCING YOUR LANGUAGE, BY MCKEE, PUBLISHED BY HOUGHTON MIFFLIN, 1960.

CHILDREN'S WRITING AND HOW IT GROWS; HELPING CHILDREN EXPLORE THE
AUTHOR'S CRAFT, SCOTT FORESMAN AND CO., 196

AUDIO-VISUAL MATERIALS

MAKE GOOD USE OF BULLETIN BOARDS, FELT BOARDS, CHALK BOARDS,
RECORDINGS, TAPES, VOWEL AND CONSONANT CHARTS, POSTERS, MOVING
PICTURES AND FILM STRIPS. OVERHEAD PROJECTORS CAN BE USED
EXTENSIVELY ESPECIALLY IN STRESSING A SKILL OR CONCEPT. TRANS-
PARENCIES CAN BE MADE BY THE TEACHER OR PURCHASED COMMERCIALLY.
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LANGUAGE ARTS
4TH GRADE

. AIMS AND OBJECTIVLS

A. DEVELOP HABITS AND SKILLS DF SPOKE:: LAL.;UALIF.

B. DEVELOP GOOD LISTENING HABITS.

C. DEVELOP SKILLS OF THE WRITTEN LANGUAGE.

D. GIVE OPPORTUNITIES FOR CREATIVE EXPRESSION,

E. CORRELATE ENGLISH TO ALL OTHER SUBJECTS AND TO THE PUPILS'
DAILY LIVES.

F. TO CHALLENGE THE PUPIL TO USE HIS ABILITY TO THINK.
. BASIC CONTENT

A. IMPROVING SKILLS OF DISCUSSION
1. KEEPING TO SUBJECT
2. DEVELOPING ART OF LISTENING
3. SPEAKING CLEARLY

B. IMPROVING SENTENCE
1. SUBJECTS
2. PREDICATES

KI9DS OF SENTENCES

C. WRITING LEI._
:. FRIENDLY LET:--
2: ANNOUNCEMENTS
3. INVITATIONS
4. INTRODUCTIONS

D. WRITING STORIES
1. CREATIVE
2. TITLES AND BEGINNING SENTENCE

WRITTEN CONVERSATION
. DIRECT QUOTATIONS

E. ENJOYING BOOKS
1. 300K TALKS
2. CAPITAL LETTERS
3. PARAGRAPHS ABOUT BOOKS

F. FINDING INFORMATION
1. INDEX
2. CONTENTS

DICTIONARY
. ENCYCLOPEDIA

5. OUTLINING
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G. REPORTS

1. WRITTEN
2. ORAL

H. ENJOYING POETRY

1. LISTENING
2. WRITING POEMS
3. CHORAL READING

I. WORD USAGE

1. VERBS
2. NOUNS

A. COMMON
B. PROPER

-, PRONOUNS
ADJECTIVES

j. NEGATIVES
b. :100Tc, pi!rFIXES, SUFFIXES

7. KCMONYMS
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GRADE 4

--GROUPING PUPILS FOR INSTRUCTIONAL PURPOSES

. LANGUAGE ARTS CLASSES AT THE FOURTH GRADE LEVEL ARE MAINLY ORGANIZED
ON ANBTEROGENEOUSBASIS. GROUPING FOR EXPERIMENTAL PURPOSES IS
ON A LIMITED BASIS IN THIS SUBJECT AREA WHEN GIVEN ADMINISTRATIVE
APPROVAL.

. PRIMARY EMPHASIS SHOULD BE PLACED ON DEVELOPMENT OF HABITS AND
SKILLS OF THE SPOKEN LANGUAGE.

THE TEACHING OF LISTENING HABITS AND SKILLS SHOULD BE GIVEN A HIGH
DEGREE OF ATTENTION AND APPLICATION.

. LANGUAGE TEACHERS SHOULD BE CONCERNED WITH THE FINDINGS OF LINGUISTIC
RESEARCH CONCERNING THE NATURE OF LANGUAGE. LINGUISTICS HAS
PRODUCED A BETTER CLASSIFICATION AND SET OF DEFINITIONS FOR MUCH
OF THE ENGLISH GRAMMAR.

. LANGUAGE SKILLS ARE BEST LEARNED IN SITUATIONS WHERE THEY ARE
REALLY NEEDED AND ACTUALLY USED. CORRELATE THESE SKILLS THROUGH
APPLICATION IN OTHER SUBJECT AREAS.

. LANGUAGE INSTRUCTION SHOULD BE DIFFERENTIATED TO MEET THC CAPA-
BILITIES AND NEEDS IN ORDER TO CARRY ON A PROGRAM OF LANGUAGE
INSTRUCTION WHICH WILL ENABLE EACH CHILD TO ESTABLISH A GROWTH
PATTERN.

. SMALL GROUPS FOR CORRECTIVE TEACHING OF A PARTICULAR LANGUAGE
SKILL SHOULD BE ORGANIZED FREQUENTLY; THIS WILL ENDEAVOR TO PROVIDE
HELPFUL INFORMATION WHERE IT IS MOST NEEDED.

. EACH PUPIL SHOULD BE ENCOURAGED TO SET HIS OWN STANDARDS FOR
IMPROVEMENT IN HIS USE OF LANGUAGE IN EVERYDAY LIVING.

--COMPOSITION

. l:ONSIDERABLE EMPHASIS SHOULD BE PLACED ON DEVELOPING THE SKILLS
Oi WITTEN LANGUAGE; BOTH INFORMAL, AS USED IN FRIENDLY LETTERS
AND SOt:" TYPES Or STORIES; AND FORMAL WRITING AS USED IN REPORTS
ANC OTHER TYPES OF PAPERS WHICH PRESENT FACTUAL INFORMATION.

PUPILS SHOU10 BL rCOURAGED TO WRITE POEMS USING TOPICS OF THEIR
OWN CHOOSING AND Al TIME,S 7'ErCIRRit:G TO THE SUGGESTIONS IN THE
TEXTBOOK TITLED "TRY 4...S."

TEACHERS SHOULD AFFORD ALL T.IrIR PUPILS THE OPPORTUNITY FOR CREATIVE
EXPRESSION IN WRITTEN FORM.

. THE TEACHER SHOULD ANALYZE THE SKILL NEEDS or THE PUPILS AND CAPITALIZE
ON THEIR NATURAL INTERESTS TO INITIATE WRITTEN C9MMUNICATION PPOJECTB.
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--COMPOSITION

. PROVIDE MANY OPPORTUNITIES FOR MEANINGFUL PRACTICES ON BASIC SKILLS;
THERE ARE CERTAIN KIND OF SKILLS IN SPEAKING AND WRITING WHICH
SHOULD BE SO WELL LEARNED THAT THERE USE BECOME HABITUAL.

--ENRICHMENT

. ENRICHMENT ACTIVITIES ARE ESSENTIAL IN THE DEVELOPMENT OF A WELL-
ROUNDED AND UNDERSTOOD PERSON.

. POETRY AND LITERATURE CAN BE USED TO A GOOD ADVANTAGE IN THE
ENRICHMENT PHASE.

. RESEARCH WORK CAN BE ASSIGNED FOR PANEL DISCUSSIONS; CORRELATE
TOPICS WITH SOCIAL STUDIES THROUGH NEWS REPORTS.

. SOME PUPILS HAVE THE ABILITY TO WRITE AND PRODUCE SHORT PLAYS.

. ANY ACTIVITY WHICH CALLS FOR PUPIL SELF - EXPRESSION IS TRULY CREATIVE.

--SPELLING

. PROOFREADING WITH THE PUPILS HELPS TO DEVELOP SOUND SPELLING
SKILLS. EMPHASIZE SPELLING IN ALL SUBJECT AREAS.

. SPELLING TEXT USED: SPELLING AND USING WORDS, BY BILLINGTON,
PUBLISHED BY SILVER BURDETT,

SPELLING SKILLS -- PHONICS, WORD MEANING, DICTIONARY STUDY, WRITING
AND SPEAKING AND LISTENING.

METH.:DSDICTION OF SENTENCES, ORAL AND WRITTEN EXERCISES.

TEACHERS SHOULD EMPHASIZE SPELLING ON A DAILY BASIS.

--VOCABULARY BUILDING

. ENCOURAGE PUPILS TO USE GLOSSARIES AND DICTIONARIES; USE OF
APPROPRIATE WORD IN CONTEXT; USING PREFIXES, SUFFIXES, AND ROOT
WORDS; SOUNDS OF VOWELS AND CONSONANTS.

STRESS GOOD VOCABULARY USAGE IN ALL SUBJECT AREAS.

TEACHERS SHOULD EMPHASIZE GOOD WORD ATTACK SKILLS IN ALL PHASES
OF INSTRUCTION.

--HANDWRITING

THE ZANERBLOSER METHOD OF HANDWRITING IS USED AT ALL ELEMENTARY
LEVELS.

IT IS DIFFICULT AND MOST CASES IMPOSSIBLE, TO CORRECT IMPROPER
HANDWRITING HABITS IT THE FOURTH GRADE LEVEL.
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- -HANDWRITING (CONT.)

. THE TEACHER MUST BE ABLE TO ANALYZE A CHILD'S WRITING IN TERMS
OF SIZE, SLANT, SPACING, BEGINNING AND ENDING STROKES, ALIGNMENT,
LETTER FORMATION AND MOVEMENT.

. THE TEACHER OWES IT TO HIMSELF AND TO HIS PUPILS TO DEVELOP HIS
OWN WRITING SKILLS TO THE HIGHEST LEVEL OF HIS PHYSICAL ABILITY.

- -INSTRUCTIONAL MATERIALS

. BASIC TEXTS

. ENGLISH IS OUR LANGUAGE, BOOK 4, BY SARTAIN, PUBLISHED BY
D. C. HEATH AND COMPANY, 196TH.

. HAYES LANGUAGE DRILLS AND TESTS (DUPLICATOR STENCILS) HAVES
PUBLISHING COMPANY, 1959.

. ZANERBLOSER SEEING OUR PROGRESS AND REFERENCE MANUAL FOR
TEACHERS, 1959.

. SUPPLEMENTARY MATERIALS

. MAGIC CARPET (LITERATURE) BY JACOBS, ET AL., PUBLISHED BY
CHARLES MERRILL, 1966.

. GUIDE To BETTER ENGLISH (DRILLS AND TESTS) RANDOLPH HAYES
PUBLISHING COMPANY, 1959.

PRACTICES FOR DEVELOPING LANGUAGE (WORKBOOK) BY MCKEE AND
MCCOREN, PUBLISHED BY HOUGHTON MIFFLIN.

. MASTERING YOUR LANGUAGE BY DELMANN AND SHERIDAN, PUBLISHED BY
LYONS AND CARNAHAN.

. CHILDREN'S WRITING AND How IT GROWS; HELPING CHILDREN EXPLORE
THE AUTHOR'S CRAFT, SCOTT, FORESMAN AND COMPANY.

. AUDIO-VISUAL MATERIALS

. MAKE GOOD USE OF BULLETIN BOARDS, TAPES, PICTURES, CHARTS,
MOVING PICTURES, AND FILM STRIPS.

. OVERHEAD PROJECTORS CAN BE USED EXTENSIVELY ESPECIALLY IN
STRESSING A BASIC SKILL OR CONCEPT. TRANSPARENCIES CAN BE MADE
BY THE TEACHER OR PURCHASED COMMERCIALLY.

. PRACTICE READINGS ON TAPE RECORDERS; VOWEL AND CONSONANT
SOUNDS AS NEEDED.
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LANGUAGE ARTS
5TH GRADE

I. AIM AND OBJECTIVES

A. To ELIMINATE SPEECH ERRORS AND PROMOTE GROWTH AND DVELOPMENT
OF GOOD ENGLISH THROUGH THE USE OF SPOKEN AND WRITTEN LANGUAGE.

B. To PROVIDE THE MEANS FOR INCREASING VOCABULARY USAGE.

C. To PROVIDE OPPORTUNITIES FOR SELF-CRITICISM AND EVALUATION OF
SKILLS AND ABILITIES.

D. To PROVIDE SITUATIONS WHERE A NEED ARISES FOR USING LANGUAGE SKILLS.

E. To CO-RELATE THE USE OF LANGUAGE SKILLS WITH OTHER SUBJECT
AREAS.

F. To PROVIDE FOR INDIVIDUAL DIFFERENCES IN THE CHOICE OF CONTENT.

G. To ENCOURAGE AND DEVELOP HIGHER STANDARDS IN NEATNESS.

H. To PROVIDE AN OPPORTUNITY FOR INDIVIDUAL AWARENESS OF HIS
PERSONAL GROWTH AND DEVELOPMENT IN LANGUAGE SKILLS.

I. To ENCOURAGE CREATIVITY AND PROVIDE OPPORTUNITIES FOR INDIVIDUAL
GROWTH IN THAT FILED.

J. To ENCOURAGE GOOD LISTENING HABITS AND DEVELOP CONSTRUCTIVE
CRITICISM.

K. To PRESENT THE TECHNICAL GRAMMAR WHIrH IS FUNDAMENTAL IN
PROVIDING A DESIRABLE WORKABLE PROGR1M.

L. To CHALLENGE THE CHILD TO USE HIS OR HER ABILITY TO THINK.

II. BASIC CONTENT

A. IMPROVING WRITTEN SKILLS
1. SENTENCE STRUCTURE AND CLASSIFICAT ON
2. AVOIDING RUN-ON SENTENCES AND SENTENCE FRAGMENTS.

. CAPITAL:ZATION AND PUNCTUATION
. DEVELOPING AN UNDERSTANDING OF NOUN'1%, VERBS, ADJECTIVES,

ADVERBS, AND PRONOUNS.
5. DEVELOPING GOOD PARAGRAPH UNDERSTANDING AND CONSTRUCTION.

B. DEVELOPING LISTENING SKILLS AND ACTIVITIES
1. READING OF POETRY
2. POETRY IN MUSIC

. DRAMATIC APPRECIATION AND EXPERIENCE

. READING OF ORIGINAL STORIES AND COMPOSITIONS
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C. IMPROVING ORAL SKILLS AND ACTIVITIES
1. DISCUSSIONS
2. MAKING INTRODUCTIONS

. GIVING DIRECTIONS AND DESCRIPTIONS

. USING THE TELEPHONE
5. CONDUCTING A MEETING
6. DRAMATIZATIONS

k.

CHORAL READINGS
BOOK REVIEWS

III. GUIDELINES

A. THOROUGH TRAINING AND PREPARATION FOR TEACHING ASSIGNMENT.

B. TEACHER'S EXHIBITION OF COMMAND OF SUBJECT MATTER.

C. ORIGINAL AND VAIRED TECHNIQUES.

D. CREATING GOOD CLASSROOM CONTROL AND ATMOSPHERE.

E. AWARENESS OF AND PROVISION FOR INDIVIDUAL DIFFERENCES.

F. PROPER GUIDANCE 10 HELP PUPILS OVERCOME DIFFICULTIES.

G. PROPER MOTIVATION TO STIMULATE PUPIL INTEREST.
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GRADE 5

--GROUPING PUPILS FOR INSTRUCTIONAL PURPOSES

I

LANGUAGE ARTS CLASSES AT THE FIFTH GRADE LEVEL ARE MAINLY ORGANIZED
ON A HETEROGENEOUS BASIS. GROUPING FOR EXPERIMENTAL PURPOSES IS ON
A LIMITED BASIS SUBJECT TO ADMINISTRATIVE APPROVAL.

MORE CREATIVE WRITING IS ASSIGNED TO PUPILS OF HIGH ABILITY, SUCH
AS, SPECIAL RESEARCH PAPERS, REPORTS AND OUTLINES.

PUPILS WHO HAVE LANGUAGE ARTS WEAKNESS IN A GIVEN AREA ARE ASSIGNED
SPECIAL WORK IN SUPPLEMENTARY BOOKS.

THE FLEXIBILITY OF THE LANGUAGE ARTS PROGRAM ENABLES THE TEACHERS TO
RELATE SEASONAL ACTIVITIES WITH CHILDREN'S SPECIAL INTERESTS.

HIGH ABILITY PUPILS MAYBE ASSIGNED TO WORK AS HELPERS WITH THE SLOW
LEARNERS, ESPECIALLY IN THE AREA OF SIMPLE SENTENCE STRUCTURE.

LOW ABILITY PUPILS SHOULD WORK MAINLY ON BASIC STRUCTURE, SUCH AS:
WORD USAGE, SENTENCE ORGANIZATION, AND APPL:CATION; NOT TOO MUCH IS
ACCOMPLISHED WITH RESEARCH TYPE ASSIGNMENTS.

--COMPOSITION

TEACHERS ARE ENCOURAGED TO CORRELATE LANGUAGE SKILLS WITH OTHER
SUBJECT AREAS; STRESS SIMPLE SENTENCE STRUCTURE AND ABILITY OF
EXPRESSING ONE'S THOUGHTS TO OTHERS.

TRY TO EMPHASIZE ALL CLASSIFICATIONS OF WRITING AND DEVOTE SPECIAL
ATTENTION TO CREATIVE WRITING.

WRITTEN WORK AT THIS LEVEL SHOULD INCLUDE SIMPLE SENTENCES EXPRESSING
A THOUGHT, SHORT PARAGRAPHS ON GIVEN SUBJECTS, LETTER WRITING, BOOK
REPORTS, TALL TALES OR EXAGGERATIONS, IMAGINATIVE STORIES, POETRY
WRITING, PERSONAL EXPERIENCES, AND EVENTS TREATING WITH CONVERSATION.

. TEACHING PUNCTUATION MUST BE "MEANING CENTERED" RATHER THAN
"RULED CENTERED" IF PUPILS ARE TO COMPREHEND WHY IT IS NECESSARY.

--ENRICHMENT

. THE BASIC TEXT HAS A SPECIAL ENRICHMENT PROGRAM THAT IS EXCELLENT;
CREATIVE WRITING, PLAYS RADIO PROGRAMS AND ORGANIZING CLASSROOM
NEWSPAPERS ARE GIVEN SPECIAL ATTENTION.

. THE LANGUAGE ARTS, COMPOSED OF L;STENING, SPEAKING, READING, AND
WRITING, ARE CLOSELY RELATED AND OVERLAPS IN ORGANIZATION OF
ENRICHMENT MATERIALS.

26



--ENRICHMENT (cowl).

. THE ELEMENTARY L'TERATURE SERIES IS AVAILABLE FOR USE ON AN EN-
RICHMENT LEVEL. THE SCOTT, FORESMAN READER.) HAVE AN ABOVE AVERAGE
READING LEVEL THAT CAN BE UTILIZED BY FIFTt. GRADE TEACHERS.

. SUGGESTIONS FOR ENRICHMENT: FORM A hOBBY CLUB, WRITE ORIGINAL
POETRY, CHOOSING SPECIAL POEMS TO RESENT 1'0 THE CLASS, SPECIAL

BOOK REPORTS OF INTEREST TO ALL ANC) STORIES OF PERSONAL EXPERIENCES.

--SPELLING

. EMPHASIZE CORRECT SPELLING IN ALL SUBJECT AREAS.

. INSTRUCT PUPILS IN BASIC SPELLING SKILLS, WORD FEELING, RECOGNIZING
SYMBOLS, HEARING AND PLACING ACCENT MARKS, VOWEL SOUNDS, DEVELOPING
OF DICTIONARY SKILLS AND CONTINUAL VOCABULARY GROWTH.

. TEACH WORD STRUCTURE, PREFIXES, SUFFIXES AND RECOGNIZING ROOT WORDS.

. ADDITIONAL EMPHASIS UPON SPELLING IS NEEDED AT THE FIFTH GRADE LEVEL,

. CREATE A GOOD ATMOSPHERE FOR CORRECT SPELLING AS USE OF GAMES SUCH
AS SPELLDOWN AND OTHERS.

--VOCABULARY BUILDING

EMPLOY CONTEXT CLUES, INTERPRETING PICTURES, AND COLLOQUIAL EXPRESSIONS,
MULTIPLE MEANINGS INTERPRETING HOtDNYMS, ANTONYMS, HETERONYMS,
SYNONYMS USING GLOSSARY AND DEVELOPING DICTIONARY SKILLS, ADDING
PREFIXES AND SUFFIXES TO BASIC WORDS AND RECOGNIZING THE CHANGED
MEANING.

. TEACH VOCABULARY GROWTH IN ALL SUBJECT AREAS.

. ENCOURAGE GLOSSARY AND DICTIONARY USAGE AND UNDERSTANDING.

--HANDWRITING

. USE THE ZANER-BLOSER HANDWRITING BOOKLETS IN YOUR CLASSES. IT

PROVIDES A COMPLETE SEQUENCE OF HANDWRITING SKILLS ALONG WITH
REGULAR WRITTEN WORK ASSIGNED IN THE CLASSROOM.

. FIFTH GRADE TEACHERS WILL FIND IT ALMOST IMPOSSIBLE TO CORRECT
LEFT-HANDED WRITERS WHO HAVE POOR WRITING HABITS.

PLACE MAJOR EMPHASIS UPON NEATNESS AND LEGIBILITY.

--INSTRUCTIONAL MATERIALS

. BASIC TEXTS

ENGLISH IS OUR LANGUAGE, BY SARTAIN ET AL., PUBLISHED BY D. C.
HEATH AND COMPANY, 1966.
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I

--INSTRUCTIONAL MATERIALS (Cour.)

BASIC TEXTS (CONT.)

IMPROVING OUR WRITING, BY FREEMAN, PUBLISHED BY ZANER-BLOSER.

. SPELLING ANO USING WORDS, BOOK 5, BY BILLINGTCN, PUBLISHED BY
SILVER BURDETT.

SUPPLEMENTARY MATERIALS

. MY WORD BOOK BY BREED AND ROGERS, PUBLISHED BY LYONS AND CARNAHAN.

. IMPROVING YOUR LANGUAGE, PUBLISHED BY HOUGHTON MIFFLIN AND COMPANY.

. OUR ENGLISH LANGUAGE, BY BAILEY AND BARNES, PUBLISHED BY AMERICAN
BOOK COMPANY.

. CHiLDRENS WRITING AND How IT GROWS; HELPING CHILDREN EXPLORE THE
AUTHOR'S CRAFT, BY SCOTT, FORESMAN AND COMPANY, 1967.

. AUDIO-VISUAL MATERIALS

MAKE GOOD USE OF BULLETIN BOARDS, TAPES, PICTURES, CHARTS,
RECORDINGS, MOVING PICTURES, AND FILM STRIPS.

. OVERHEAD PROJECTORS CAN BE USED EXTENSIVELY ESPECIALLY IN STRESS-
ING A BASIC SKILL OR CONCEPT. TRANSPARENCIES CAN BE MADE BY
THE TEACHER OR PURCHASED COMMERCIALLY.

. THE USE OF AUDIO-VISUAL MATERIALS HELPS TO INCREASE PUPIL
RETENTION. THE EXTENSIVE USE OF THE LECTURE APPROACH TO TEACHING
IS GIVING WAY TO NEWER METHODS AND TECHNIQUES. AUDIO-VISUAL
MATERIALS SHOULD HAVE AN IMPORTANT PART IN YOUR INSTRUCTIONAL
PROGRAM.
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LANGUAGE ARTS
6TH GRADE

I. AIMS AND OBJECTIVES

A. PRIMARY EMPHASIS SHOULD BE PLACED ON DEVELOPMENT OF HABITS
AND SKILLS OF SPOKEN LANGUAGE.

B. RELATE ENGLISH TO SCHOOL PROGRAM AND TO STUDENT'S DAILY LIVES
IN COMMUNITY AND HOME INSTEAD OF AS AN ISOLATED SUBJECT.

C. SUPPLY KNOWLEDGE OF TOOLSAND DEVELOP ABILITY TO IMPROVE BOTH
PHASES OF COMMUNICATION - ORAL AND WRITTEN.

D. To DEVELOP THEIR UNDERSTANDING OF THE CONCEPT OF ENGLISH GRAMMAR
AS A TOOL FOR BETTER USE AND UNDERSTANDING BY PRESENTING BASIC
SKILLS IN MEANINGFUL SITUATIONS.

E. To DEVELOP CREATIVITY OF SELF-EXPRESSION - ORAL AND WRITTEN.

F. To CHALLENGE THE CHILD TO USE HIS ABILITY TO THINK, AND DEVELOP
HIS UNDERSTANDING THAT THIS IS A PRIME REQUISITE FOR A CITIZEN
IN A MODERN, DEMOCRA1IC SOCIETY.

G. To DEVELOP GROWTH OF MORAL AND SPIRITUAL VALUES.

H. SHOULD BE UNDERSTOOD THAT FUN AND INTEREST IN LANGUAGE INCREASES
AS LANGUAGE SKILLS GROWS.

I. DEVELOP UNDERSTANDING THAT WRITTEN LANGUAGE IS PRESENTED AS
MEANS OF PRESERVING AND SHARING THE FUN EXPERIENCED IN ORAL
ACTIVITIES.

J. EACH CHILD ENCOURAGED TO SET HIS OWN STANDARDS FOR IMPROVEMENT
IN HIS USE OF LANGUAGE.

II. BASIC CONTENT

A. IMPROVING WRITTEN SKILLS.
I. SENTENCE STRUCTURE
2. CAPITALIZATION

PUNCTUATION
COOPERATIVE

5. INDIVIDUAL ORIGINAL COMPOSITION AND PERSONAL ANECDOTES
J. WRITING RESEARCH REPORTS (GUIDANCE NOT PLAGIARISM)

DEEPING DIARIES, PURNALS CLASS LOG, OR SCRAPBOOK
SINGLE SENTENCE OR PARAGRAPH DEFINITIONS AND DESCRIPTIONS.
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B. SPEAKING SKILLS
1. INTRODUCTIONS, MEETINGS, DIRECTIONS, DRAMATIZATIONS.
2. GROUP DISCUSSION, PLANNING, CONVERSATION.

IMPROMPTU TALKS, EVALUATIONS OR INTERPRETATI^NS.
. READING OWN COMPOSITIONS ALOUD.

C. READING
1. EMPHASIS AND MAKING WISE CHOICES IN READING.
2. COMPARING TWO BOOKS ON SAME SUBJECT.

EMPHASIS ON NEWSPAPERS AND MAGAZINES.
. ENCOURAGE READING DURING SUWER.

D. LISTENING SKILLS
1. UVDERS:ANDING DIRECTIaNS, EXPLANATIONS, DESCRIPTIONS,

DEFINITIONS.
2. BEING ABLE TO LISTEN CRITICALLY TO STORIES, POETRY,

RECORD'NGS, SPEECHES, OR RESOURCE PERSONS.

E. MORAL AND SPIRITUAL VALUES DEVELOPED THROUGH MEANINGFUL SIT-
UATIONS AND DISCUSSIONS.
1. KINDNESS, RESPONSIBILITY, COURAGE, FRIENDLINESS, COOPERATION,

OBEDIENCE, SELF-RELIANCE, HONESTY, UNSELFISHNESS, PERSER-
VERANCE, AND FAIRNESS.

F. USE OF PARTS OF SPEECH
1. SUBJECTS AND PREDICATES
2. VERBS IN PU;LDING SENTENCES

A. KINDS OF VERBS
B. VERB FORMS
C. AGPEEMENT OF SUBJECT AND VERB

3. USE OF NOUNS IN BUILDING SENTENCES
A. SUBJECTS
B. PREDICATE NOMINA-IVES
C. DIRECT OBJECTS
D. DIRECT ADERESS
E. APPOSITIVES
F. INDIRECT OBJECTS

4. US INC PRONOUNS IN BUILD;NG SENTENCES
A. KINDS OF PRONOUNS

1. PERSONAL
2. INDEFINITE
3. INTERROGATIVE

B. USING PRONOUNS CORRECTLY
C. PRONOUNS AND ANTICEDENTS

5. USING ADJECTIVES IN BUILDING SENTENCES
A. RECOGNIZING ADJECTIVES AND PREDICATE ADJECTIVr'i
B. USING ADJECTIVES CORRECTLY AND !N COMPARISONS

6. US !NG ADVERBS IN BUILDING SENTENCES
A. RECOGNIZING ADVERBS AND AVOIDING ADVERB-ADJECTIVE

CONFUSION
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7. USING PREPOSITIONS IN BUILDING SENTENCES.
A. RECOGNIZING PREPOSITIONS AND CORRECT USAGE
B. STRUCTURE OF PREPOSITIONAL PHRASES
C. PREPOSIT!CNAL PHRASES AS MODIFIERS

8. USING CONJUNCTIONS TO BUILD COMPOUND SENTENCES
A. REVIEW COMPOUND SENTENCES
B. BUILDING COMPOUND SENTENCES

( III. BASIC SKILLS TO BE DEVELOPED

(

A. THE PARTS OF SPEECH, PUNCTUATION, SPELLING, AND CORRECT
EFFECTIVE SENTENCE STRUCTURE AS TOOLS FOR MAKING SENTENCES
CORRECT AND CLEAR.

B. A PARAGRAPH AS A LCGICAL PROCESSION OF SENTENCES AND THOUGHTS
TOGETHER EACH DEPENDING ON THE OTHER.

C. MASTERING TOOLS OF COMMUNICATION BEFORE THEY CAN SPEAK OR
WRITE CORRECTLY.

D. A KNOWLEDGE OF GRAMMAR AND MECHANICS NECESSARY IN ORDER TO
BUILD A DESIRABLE STANDARD OF LIFE.

IV. BASIC GUIDELINES 11 PROVIDING A GOOD LEARNING ENVIRONMENT)

A. ThOROUGH PREPARATION AND PLANNING FOR EACH TEACHING ASSIGNMENT.

B. EXHIBITION BY TEACHER CF A COMMAND OF THE SUBJECT MATTER.

C. EFFECTIVE AA° VARIZD TEACHING TECHNIQUES.

D. PRESENCE OF CLASSROOM CONTROL, PRO°ERLY ACitEVED.

E. RECOGNITION OF IMCIVIDUAL DIFFERENCES.

F. GUIDANCE PROVIDED TO HELP PUPILS DEVELOP EFFECTIVE STUDY HABITS.

G. MOTIVATION THAT STIMULATES AND PROVIDES LIFE IN THE CLASSROOM.

H. CREATE AN ATMOSPI-ERE OF ENJOYMENT AND APPRECIATION OF LANGUAGE
ARTS IN THE CLASSROCM.

I. To ASSIGN SCHOOL WORK THAT MAKES SENSE--NOT PERMISSIVE OR
PROGRESSIVE BUT MADE SO STUDENTS KNOW WHAT THEY ARE TO DO AND
HOW TO GO ABOUT IT COMPREHENDING THE NECESSITY OF SUCH ASSIGN-

, MENT, WITHOUT THE TEACHER CONTINUALLY EXPLAINING "WHY".

J. To CONSTRUCT OUR ENGLISH PROGRAM SO IT WILL BE SEQUENTIAL,
CUMMULATIVE ANO ARTICULATE.

K. ENCOURAGE ACTIVE PARTICIPATION IN CLASSROOM.

L. LANGUAGE INS1RUCTION DIFFERENCTIALTED TO FIT DIFFERENT 31
CAPABILITIES AND NEEDS.



GRADE 6

- -GROUPING PUPILS FOR INSTRUCTIONAL PURPOSES

. No GRADE LEVEL ABILITY GROUPING IN LANGUAGE ARTS EXCEPT AS
RECOMMENDED ON AN INDIVIDUAL BASIS IN EACH CLASSROOM.

. THOSE WHO OSSESS THE ABILITY TO DO TOP LEVEL WORK ARE GIVEN SPECIAL
PROJECTS. THESE ASSIGNMENTS COULD BE CLASSIFIED AS AN ENRICHMENT
APPROACH.

. GENERAL DISCUSSION ON SPECIFIC MATERIALS CAN INVOLVE THE ENTIRE
CLASS.

. THE FLEXIBILITY OF THE PROGRAM ENABLES THE TEACHER TO PLAN LANGUAGE
ART ACTIVITIES RELATED TO THE SEASONAL ACTIVITIES AND CHILDRENTS
SPECIAL INTERESTS.

. WORK INDIVIDUALLY WITH SLOW LEARNERS. GIVE RECOGNITION TO READING
LEVEL AND PUPIL INTEREST.

. WORK ON REINFORCEMENT OF SUBJECT-VERB CONCEPTS AND OTHER PARTS
OF SPEECH WITH SLOW LEARNERS.

. THE MORE ABLED PUPILS MAY BE ASSIGNED TO WORK AS HELPERS WITH THE
SLOW LEARNERS ESPLCIALLY IN THE AREA OF SIMPLE SENTENCE STRUCTURE.

- -COMPOSITION

. TEACHERS USUALLY ASSIGN ONE MAJOR RESEARCH TOPIC OR REPORT FOLLOWED
BY SEVERAL SIMPLER ONES.

. USE COMPLETE SENTENCES AS A DIRECT APPROACH TO DAILY COMPOSITIQN.
PUPILS SHOULD BE TAUGHT THAT ORDER IS ONE OF THE MOST ESSENTIAL
INGREDIENTS IN EFFECTIVE COMMUNICATION.

. CHECK WRITTEN ASSIGNMENTS FOR SPELLINGS GRAMMAR, SENTENCE STRUCTURE,
AND PARAGRAPH MEANING.

NUMEROUS EXPERIENCES STRESSING CREATIVE WRITING CAN BE FOUND IN
THE BASIC TEXT. PUPILS ARE MOTIVATED TO RECALL PERSONAL EXPERIENCES
AND USE THEIR IMAGINATION TO PRODUCE SENSORY IMAGES ON WHICH TO
BASE STORIES AND POEMS.

SPECIAL ORAL AND WRITTEN REPORTS ARE ENCOURAGED; RELATE REPORTS
WITH PERSONAL EXPERIENCES.

DEVOTE SOME TIME TO LETTER WRITING; BOTH BUSINESS AND FRIENDLY.

PUPILS SHOULD BE ENCOURAGED TO WRITE AND PUNCTUATE IN A MANNER
THAT WILL ADD TO CLARITY AND EFFECTIVENESS OF EXPRESSION.
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--ENRICHMENT

. TRY TO UTILIZE THE SUPPLEMENTARY MATERIALS LISTED AT THE END OF
EACH CHAPTER. THIS INCLUDES REFERENCES FOR THE l'EACHERS, BOOKS
FOR THE PUPILS AND USE OF AUDIO-VISUAL MATERIALS.

. CREATIVE EXPERIENCES USUALLY INSTILL IN THE CHILDREN A MOOD THAT
WILL MAKE THEM WANT TO SHARE THEIR EXPERIENCES AND FEELINGS WITH
OTHERS.

. ENRICHMENT ACTIVITIES TITLED "TRY THIS!" CAN BE WORKED IN WITH
REGULAR LANGUAGE ARTS ASSIGNMENTS.

. ALTHOUGH ENRIChMENT ACTIVITIES ARE PLANNED PARTICULARY FOR THE
BETTER STUDENTS, THEY MAY BE ATTEMPTED BY ANYONE WHO HAS THE
TIME AND INTEREST.

. ENCOURAGE PUPILS TO WRITE °OEMS, PLAYS, SHORT STORIES. USE SPECIAL
LITERATURE SERIES FOR THEIR GRADE LEVEL FOR ENJOYMENT AND APPRECIA-
TION OF READING.

--SPELLING

. SPELLING AND USING WORDS, SILVER BURDETT AND MY WORD BOOK GRADE 6,
LYONS AND CARNAHAN. THESE TWO BOOKS CAN BE USED FOR AVERAGE AND
ABOVE AVERAGE PUPILS.

. ALL WRITTEN ASSIGNMENTS ARE CHECKED FOR MISSPELLED WORDS. GRADE
POINT DEDUCTIONS ARE GIVEN CN ALL PAPERS EXCEPT TESTS FOR WORDS
MISSPELLED.

. BASIC WORD STRUCTURE, PREFIXES, ROOT WORDS, SUFFIXES, AND DICTIONARY
SKILLS SHOULD BE STRESSED.

. SPELLING INSTRUCTION IS A GOOD OPPORTUNITY TO PROVIDE SYSTEMATIC

EXPERIENC.E ,N WORD MEANING--EXPERIENCES THAT ARE OFTEN LEFT TO
ACCIDENT IN OTHER SUBJECT AREAS.

. To ACHIEVE THE GOAL OF GOOD SPELLING, IT IS NECESSARY TO MAKE EACH
"SPELLING WORD" PART OF A MEANINGFUL LESSON - NOT ONCE, BUT MANY
TIMES FROM YEAR TO YEAR.

--VOCABULARY BUILDING

. TEACHERS ARE ENCOURAGED TO CORRELATE VOCABULARY BUILDING WITH EACH
SUBJECT.

. BUILD MENTAL PICTURES THROUGH WORDS, CONSTRUCT DEFINITIONS, INTERPRETE
HOMONYMS, ANOTONYMS , SYNONYMS , HETERONYMS AND INTERPRETE MULTIPLE5

MEANINGS.

. DEFINE, IN CONTEXT, ALL NEW WORDS IN EVERY SUBJECT AREA.

. THE PUPIL WHO USES THE "WORD" IN HIS OWN SENTENCE AND USES HIS
OWN SUPPORTING WORDS GAINS A GREATER INSIGHT INTO USAGE OF NFW WORDS.
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--HANDWRITING

. HANDWRITING IS BEST TAUGHT WHEN CHILDREN HAVE A REASON TO WRITE.

. EMPHASIZE THE APPLICATION OF HANDWRITING SKILLS IN ALL WRITTEN WORK.

. INSIST UPON NEATNESS AND LEGIBILITY FOR ALL WRITTEN WORK.

. ONCE THE PUPIL LEARNS THE CORRECT SHAPE OF THE LETTER AND REMEMBERS
TO USE IT, HIS HANDWRITING SEEMS TO IMPROVE.

. TEACHERS ARE ENCOURAGED TC HAVE FORMAL WRITING SESSIONS THREE TIMES
A WEEK TO STRESS CORRECT LETTER FORMATIONS, ARM MOVEMENT, AND
PAPER OSITION.

. CORRELATE HANDWRITING WITH ALL AREAS OF THE LANGUAGE ARTS.

--INSTRUCTI)NAL MATERIALS

. BASIC TEXTS

. ENGLISH IS OUR LANGUAGE, BY SARTAIN AND RICE, PUBLISHED BY
D. C. HEATH AND COMPANY, 1966.

. ENGLISH 2200 AND ENGLISH 2600 BY JOSEPH BLUMENTHAL, PUBLISHED
BY HARCOURT, BRACE, AND WORLD, 1964, 1962. (THESE ARE PROGRAMMED
TEXT FOR SLOW LEARNERS.)

. SPELLING TEXTS LISTED UNDER SPELLING SECTION ARE THE BASIC TEXTS.

. SUPPLEMENTARY MATERIALS

. OUR ENGLISH LANGUAGE, BAILEY, ET AL., AMERICAN BOOK COMPANY, 1960.

. HAYES LANGUAGE DRILLS AND TESTS, HAYES PUBLISHING COMPANY

. PRACTICES FOR IMPROVING LANGUAGE, BY MCKEE AND MCCOWEN, PUBLISHED
L';1' HOUGHTON, MIFFLIN AND COMPANY.

. MANY SAMPLE COPIES OF VARIOUS TEXTS, PLUS NUMEROUS DITTO MATERIALS
ARE UTILIZED.

. AUDIO-VISUAL MATERIALS

FILM STRIPS, RECORDINGS, CHARTS, MAPS, PICTURES, MOVING PICTURES,
OVERHEAD PROJECTORS WITH NUMEROUS TRANSPARENCIES ARE USED.

EXAMPLES OF FILM STRIPS ARE: APOSTROPHE - COMMA, PART 2 & 3-
MR. ADJECTIVE, HELPER TO MR. NOUN - MR. ADVERB, MAN OF ALL WORK -
MR. CONJUNCTION, MR. PREPOSITION AND MR. INTERJECTION - MR.
PRONOUN, SUBSTITUTE FOR MR. NOUN - MR. VERB, MAN OF ACTIO:' -
NAME CALLING MR. NOUN - POSSESSIVE MR. NOUN - QUESTION MARKS -
SECOND VISIT TO MR. PRONOUN - SINGULAR AND THE PLURAL MR. NOUN.
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LANGUAGE ARts-

,-Trit GRADE

AIMS AND, OBJECT VES

A. To DEVELOP THE.'ONCEP7 OF ENGLISH,GRAMMAR AS A TOOL roR THE
TRANSFER OF-IDEASp.BOTH1URITTEN'ANOORAL.

B. TO SUPPLY ,KNOWLEDGE PF:T4E,TOOLB,,AND:DEVELOP ABILITY TO
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r. USING ADVERBS IN BUILDING SENTENCES
1, RECOGNIZING ADVERBS
2. COMPARISON OF ADVERBS
3. AVOIDING ADJECTIVE- ADVERBS CONFUSION

G. USING PREpOSITION3 IN BUILDING SENTENCES
1. RECOGNIZING, PREPOSITIONS

2. STRUCTURE OF'PREPOSITIONALPHRASES
3. PREPOSITIONAL PHRASES AS MODIFIERS
4. US1NG'PREPOSITIONS CORRECTLY

H. USING CONJUNCTIONS TO BVILDICOHrOUND SENTENCES
1.' REVIEW OF COMPOUND ELEMENTS:
2. BUILDING COMPOUND SENTENCES'

ORAL, COMMUNICATION

1. REPORTS
2. .STORIxs.

3. INTERPRETATIONS'

J. WRITtEN'OmukitAyioN
1. 'REPORTS
2. 7STORIES
3. POETRY
4. RESEARCH MATERIAL

INFORMATIVE SKETCHES
CESCRUPTIVE:SKETCHES
EVALUATION OF AuTtipes
METHOD OF COMMUNICATION

III. BASIC SKILLS'TO BE DEVELOPED (To cojkilcsomiTH.AIms AND OBJECTIVES)

A. THE ,PARTS 'OF, SPEECH, PUNCTUATION, SPELLII1G, AND CORRECT

AND EFFECTIVE SENTENCE'STRUCTURE:AREALL400Li USED FOR
MAKING SENTENCES- .CORRECT AND

S. A PARAGRAPH, AS A'LOGiCAL*0410N OF SENTENCES ANDTHOUGHTS;
THAT MARPHALONG:TQ0ETHERiEACHDEPENOINGON:THE OTHER'.

C. PUPILS, 146STiiAiro tooLooi-icommulocATIok,BEFOReJitET :CAN-
,SPEAK AND ,WRITE.

--
.

O. A KNOWLEDGE: or GRAM14R AND:MECHAN I a IS NECESSARY. I N ORDER
TO BUILD A ',Desjitoii...;:-ATANomio or. Lir E

ATTENTION: ENGLISH TEACHERS:1H 4RADES
-TAKE TIME YO.'REVI.EH THE COOTENTS^24F:THIB'INFONMATIVE

.TEACHERIS MANU4-t"'
,

10EAS FOR TEACH I No ENGLISH H',' !SUCCESSFUL PRACT I ig THE JUNIOR HIGH
SCHOOL., Gii-A74717=9;461;',,:RUTH fiEEVES, A MEMBER_ OF tilt: 14AT ION,ALi,Zoinic i L
OF TEACHERS Or ENGL1"4-;:19f>6.4.!:

A copi Lent BEEN :SECURED, Lt. BE
gi:tif,.1404OH 'ili.0',..0)*L..0.4feiArr.:ft

A COPY 4-114;440 0440, We* Eki41,2 91.iiii!--i'40kR6:7 1#
_,citop(s. -AN, EAR,47,11T



GRADE 7

--GROUPING PUPILS FOR INSTRUCTIONAL PURPOSES

. HIGH ABILITY

THE BASIC MATERIAL IS COVERED IN MORE DEPTH AND SCOPE WITH
GREATER EMPHASIS UPON ENRICHMENT.

. AVERAGE ABILITY

BASIC INSTRUCTIONAL MATERIALS ADAPTED TO THE AVERAGE LEARNER'S
LEVEL.

ENCOURAGE AND RESPECTEOR:FREESELF EXPRESSION IN A,RELAXED
CLASSROOM; ATMOSPHERE IS AN OBJECTIVEALL TEACHERS. SHOULD TRY,
TO OBTAIN.

. LOW ABILITY

. SPECIAL,EMPHASIS PLACED UPON REVIEW AND APPLICA'RON,OF BASIC
SKILLS AN LANGUAGE ARTS.

. INSTRUCTIONS MUST BE SPECIEIC;LESSONS MUST BE CAREFULLY PLANNED
INSAMPLE LANGUAGE. .

BECAU3E OF THE SHORT ATTENTION SPAN.i.AS3:MNMENTS MUST-BE MADE
THAT INCLUDE READING AND DISCUSSION,AS'WELL1 AS' GRAMMAR-INSTRUCTION-
,DURING THE CLASSq)AY. 'A VAOETY'OF METHODS AND TECHNIQUES
RECOMMENDED..,

UTILIZE PROGRAMMED HATERIAE3-WITH'THE SLOW LEARNER.

7-COMPOSITION

. SENTENCE STRUCTURE AND PARAGRAPN!WRITIMQ 11-1TRESSED:FROWTHt
STANDPOINT OF 4 00E681NQ AbgAs cLgAHLy4NObRAici',.okoell..,

:

,,...,,.,
.

PUPILS SHOULD AX TAUGHT THAT OPOER.li ONE','0 :=THEMOO-ESSENTli:L
. .

INGHtorgHT*AN-grF*TIvr cammuNigATim/X-7:-::! -.,- -.

PERSONAL EXPERIENCES CAi. ki.$: -usE6,:ki.,i,i4ortvAtoG44-0,oH ,r,d`WR-ITtE141 '

COMPOSITION. .' ' ' .,% i',-1`4 -;,: ' ,: :4,- , J _

._*.-.Y:''''' :: '. ' .* - ', -, .

THE VERY , NATURE pr14H1-rik 1Nb 1 d AT tC., -11411.G1.,t Mini' ''S,: LEARNED' T THROUGH
ACTUAL EXPERIENCE IN PUTTING ,ilottp.i.10QETifkk:10 *XPREO-.:oki!i OWN
'NEANI NG,-

. ,

ktr(TER_Ap*m*IgNrs*O4P'oft:910ATglOcLA,siRo63s
siTuAiioi0He!,T04064444004,44Tipti**W:olffeOlOs AND

*:--AssiiTp;HcettcpLt 14101S4-



--COMPOSITION (CoNT.)

MAKE CERTAIN THAT EVERY PUPIL UNDERSTANDS CLEARLY THE PURPOSE OF
EVERY ORAL AND WRITTEN LANGUAGE ASSIGNMENT.

SLOW LEARNERS NEED ADDITIONAL HELP IN ORGANIZING THEIR WORK. THE
MORE GUIDANCE THAT CAN BE GIVEN BEFORE.WRITING, THE BETTER CHANCE
THERE WILL BE FOR PASSABLE WRITTEN WORK.

--ENRICHMENT

SPECIAL ORIGINAL'INTERORETATIONio DEMONSTRATIONSpPOETRY, ROLE
PLAYING, AND' PLAY ACTING ARE CORRELATED WITH SOCIAL STUDIES AND
PUPILS' HOBBIES..

TEACHERS, SHOULD ASSIT 'EACH CHILD 'IN EVALUATING_NMINDIVIDUAL
PROGRESS ANDSHOW*WAYS IN WHICH HtMAY,IMPROVE HIMSELF.

IN THE ENRICHMENT PHASE, PUPIL ANTERESIHS'MOST IMPORTANT.

PUNCTUATION'SKOULONOT EeTAUGHT AS'A SYSTEM -'OF ARBITRARY SYMBOLISM
BUT AS A MEANS OF MAKINGTHOUGHTS'CLEARER AND-EFFECTIVE. THIS
APPROACH SHOULD BE USED'ESPECIALLY'IN,TNE ENRICHMENT:PHASE WHEN
PUPILS HAVE THE OPPORTUNITY FOR FREE SELF. EXPRESSION.

--SPELLING

. SPELLING RULES WITH PROPER APPLICATION OF,WORDS, ARE TAUGHT IN ALL
SECTIONS..

.

...-
,

ALL WRITTEN'ASSIGNMENTS'ARE GIVEN;POINT;OEDUCTIONS FOR _INCORRECT SPELLING.
. .

SPECIAL ,SPELLING LISTS PROVIDED.PLUSWORDS FROM''CONTEXT AND SPELLING,
GRADE L.BY LYONS AND CARNAHAN,

--VOCABULARY. BUIBUILD

:=.

WORDS ARE TAKEN:FROCONTEXT OF SUBJECT MATERIA33IPNED.IN'CLASS.'

STRESS THE RELATIONSHIP BETWEEN woNos#N6.1.040ipp,:c0k6ALLT
LEARNINGFROMREAOINh....

. . ,

VOCABULARY NOTEBOOKS CAN. BE kiSIGNED^,AS:4'SkCIALI4AOVECT:.

TERMINOLOGY.ERMINOLOGY OF SUBJECT MATERIAC:Ii*OiSCOSEEPANIi,ApoIiIONA4WORD,
;

BUILDING PROJECTS-AS4PNEDT4:MEET iHogo*Artocleypro.;if

A SYSTEMATIC STUDY WORD ci."tkOT,iIENWECN4ONINcANGE. TNkPUPILS
ACTIVE SPEAKING AND "WRITTEN, VAO,CAIIILARY:;ANO; ENHANCES': "ENE) R, ;INTEREST

OF THE. "$TROCTU4',,ok. ;MANY -WORDS.-; T itS, UPDERSTANDI,NQ ,-

I NC REAS ED -COW PR CHRIS HE- -INTEREST A 0 D. ICTIONARSAO.E.ANO ; Imp coplosNo E

IN READING
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....HANDWRITING

TEACHERS SHOULD CONTINUALLY STRESS LEGIBILITY AND NEATNESS ON ALL
WRITTEN ASSIGNMENTS.

GOOD HANDWRITING IS GIVEN ADDITIONAL EMPHASIS DURING THE PHONICS
SESSIONS.

EXTRA HELP SHOULD BE GIVEN TO. THOSE PUPILS WHO HAVE SPEC (AL PROBLEMS
IN FORMING LETTERS. (ESPEC I ALLY THE LEFT-HANDED PUP I LS . )

--INSTRUCTIONAL, MATERIALS

B ASIC C TEXTS _ .
.

JUN I OR''ENGL I SH AS215.6 'BOOK' BY. TRESSLERi ET AL: $ PUBLISHED
U C. HEATH AND COMPANY, i96O.

f

MIMEO :Bildt: I St( EN4CT 9PAO 0$ BY URI ST, ET AL. MAL IANED
.

_

1:1771571.. HEATH' AND COMPANY,

TEACHER'S Aro. - :

IDEAS, FOR :-TEA CHI NG:ENGLISH ,SUCCESSFUL PRACTICES S IN TIIEJUNIOR

HIGH SCHOOL, .GRADES 7 49; ,irr, REEVES", CHA !MOH, NATIONAL
COUNCIL. OF TEACHERS'OFulvOiti.:'2',

SUPI,LIIMENTARY MATERIALS

SPELL RG:A ND .WW I T I NOATiONS; 16:26 POWER :WORDS, BOTEL, , ET AL.,

PUBLISHED BY 'N.LETT POW MING COMPANY,
, 1966;

SPELL ING,' ,GRADE L PU8LI$HED BYJ.YONS AND .00410Ati.
.

Lb t NG' BETTER ENGLISH, I; SY, GREENE -;E:T AL., PUBLISHED', p. - J.

BY Row, PETERSON AND

ENGL I SH 2200. '';ey BLUMENTHAL, PUBLISHED SY Fikficoiif;: 84CE', AND
WORLD, 13647

,L
EXTENSIVE USE Of DITTO SHEETS 'UT 01E6.-1 IN SLOW' LEPONERS- SECTION.

.
= ,



LANGUAGE ARTS
8TH GRADE

1. AIMS AND OBJECTIVES

A. To DEVELOP THE CONCEPT OF ENGLISH GRAMMAR AS A TOOL OR FORMULA
FOR BETTER USE AND UNDERSTANDING OF OUR NATIVE TONGUE.

B. To SUPPLY KNOWLEDGE OF THE TOOLS AND DEVELOP ABILITY TO IMPROVE
WRITTEN ENGLISH.

C. To SUPPLY KNOWLEDGE OF THE TOOLS AND DEVELOP THE ABILITY TO
IMPROVE ORAL ENGLISH.

D. To CORRELATE ENGLISH AS A WHOLE TO ALL OTHER SUBJECTS AND
TO PUPILS' DAILY LIVES, RATHER THAN TO PRESENT IT AS AN
ISOLATED SECTION KNOWLEDGE.

E. To CHALLENGE THE PUPIL TO USE HIS ABILITY TO THINK.

II. BASIC CONTENT

A. IMPROVING YOUR WRITING SKILLS
1. CAPITALIZATION
2. PUNCTUATION
3. RUN-ON SENTENCES FRAGMENTS

B. USING VERBS IN BUILDING SENTENCES
1. KINDS OF VERBS
2. VERB FORMS

A. TENSES
1. FORMING SIMFLE TENSES
2. FORMING PERFECT TENSES

AUXILIARY VERBS3.

C. USING NOUNS IN BUILDING SENTENCES
1. RECOGNIZING NOUNS
2. USES OF NOUNS

A. SUBJECTS (USES OF CASE)
B. PREDICATE NOMINATIVES
C. DIRECT OBJECTS
D. NOUNS IN DIRECT ADDRESS

E.

F.

G.

H.

D. USING PRONOUNS IN BUILDING SENTENCES
1. KINDS OF PRONOUNS

A. PERSONAL
B. INDEFINITE !USE OF CASE)
C. INTERROGATIVE)

2. USING PERSON PRONOUNS CORRECTLY
PRONOUNS AND ANTECEDENTS3.

APPOSITIVES

INDIRECT OBJECTS
GERUNDS AND INFINITIVES
FORMING POSSESSIVES AND
PLURALS
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E. USING ADJECTIVES TO BUILD SENTENCES
1. RECOGNIZING ADJECTIVES .

2. RECOGNIZING PREDICATE ADJECTIVES
. USING ADJECTIVE COMPARISONS
. USING ADJECTIVES CORRECTLY

5. PARTICIPLES

F. USING ADVERBS IN BUILDING SENTENCES
1. RECOGNIZING ADVERBS
2. COMPARISON OF ADVERBS
3. AVOIDING ADJECTIVE - ADVERBS CONFUSION

G. USING PREPOSITIONS IN BUILDING SENTENCES
1. RECOGNIZING PREPOSITIONS
2. STRUCTURE OF PREPOSITIONAL PHRASES

. PREPOSITIONAL PHRASES AS MODIFIERS

. USING PREPOSITIONS CORRECTLY

H. USING CONJUNCTIONS TO BUILD COMPOUND SENTENCES AND COMPLEX
SENTENCES
1. REVIEW OF COMPOUND ELEMENTS
2. BUILDING COMPOUND SENTENCES
3. BUILDING COMPLEX SENTENCES

A. ADJECTIVE CLAUSES
8. ADVERP CLAUSES
C. NOUN CLAUSES

J. USE OF LINGUISTIC ENGLISH
1. SENTENCE. PATTERNS

2. TERMINOLOGY .\N() APPLICATION THROUGH DRILLS

K. CONCISE SENTENCES

L. SENTENCE VARIETY

M. PARAGRAPH STRUCTURE
1. DESCRIPTIVE
2. NARRATIVE
3. EXPOSITORY

III. BASIC SKILLS TO BE DLVELOPED: (TO COINCIDE WITH AIMS AND OBJECTIVES)

A. THE PARTS OF SPEECH, PUNCTUATION, SPELLING, AND CORRECT AND
EFFECTIVE SENTENCE STRUCTURE ARE ALL TOOLS USED FOR MAKING
SENTENCES CORRECT AND CLEAR.

B. A PARAGRAPH AS A LOGICAL PROCESSION OF SENTENCES AND THOUGHTS
THAT MARCH ALO "G TOGETHER, EACH DEPENDING ON THE OTHER.

C. PUPILS MUST MASTER TOOLS OF COMMUNICATION BEFORE THEY CAN
SPEAK AND WRIIE CORRECTLY.

D. A KNOWLEDGE CF GRAMMAR AND MECHANICS IS NECESSARY IN ORDER
TO BUILD \ EY:StRAELE STANDARD OF LIFE. 41



GRADE 8

--GROUPING PUPILS FOR INSTRUCTIONAL PURPOSES

. HIGH ABILITY

. GREATER DEPTH AND SCOPE IN GRAMMAR SKILLS AND APPLICATION IS
USED WITH HIGH ABILITY PUPILS.

. PLACE EMPHASIS UPON UNDERSTANDING OF CONCEPTS AND APPLICATION
RATHER THAN MERE MEMORIZATION.

. AVERAGE ABILITY

. STRESS BASIC SKILLS AND GRAMMATICAL STRUCTURE. PUPILS SHOULD
BE TAUGHT THAT ORDER IS THE ESSENTIAL INGREDIENT IN EFFECTIVE
COMMUNICATION.

. LOW ABILITY

. TRY TO GET PUPILS TO UNDERSTAND THE RELATIONSHIP BETWEEN NAMES
AND MEANINGS.

. THE "ORDER OF WORDS" AS THEY STAND IN A SENTENCE IS AN IMPORTANT
DEVICE TO SHOW GRAMMATICAL AND STRUCTURAL RELATIONSHIP.

. LANGUAGE ARTS SKILLS ARE BEST TAUGHT TO LOW ABILITY PUPILS WHEN
THEY SHOW A READINESS AND FEEL THE NEED FOR THEM.

--COMPOSITION

. TRY TO DEVELOP A MORE TECHNICAL PROFICIENCY AND ACCURACY OF EXPRESSION
IN WRITTEN EXERCIES WITH PUPILS POSSESSING GREATER ABILITIES.

. COMPOSITION ASSIGNMENTS SHOULD ORIGINATE IN THE CLASSROOM AS IN
THIS SITUATION THE TEACHER IS IN A GOOD POSITION TO GIVE DIRECTIONS
AND ASSISTANCE TO ALL PUPILS.

. THE VERY NATURE OF WRITING INDICATES THAT IT MUST BE LEARNED THROUGH
ACTUAL EXPERIENCE IN PUTTING WORDS TOGETHER TO EXPRESS ONES OWN
MEANING.

. NEVER STRESS THE MECHANICS OF WRITING AT THE EXPENSE OF IDEAS AND
ENTHUSIASM FOR WRITING.

. UNDUE EMPHASIS ON FORM PRESSURES THE IMAGINATION AND KILLS ORIGINALITY.

. SLOW LEARNERS NEED HELD IN ORGANIZING THEIR WRITTEN WORK. INSTRUCTIONS
MUST BE SPECIFIC. LESSONS MUST BE CAREFULLY PLANNED. BECAUSE OF THE
SHORT ATTENTION SPAN, ASSIGNMENTS SHOULD BE MADE THAT INCLUDE READING
AND DISCUSSION AS WELL AS GRAMMAR DURING THE CLASS DAY.
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--COMPOSITION (CoNT.)

. LOW ABILITY PUPILS NEED CLEAR EXPLANATIONS AND PROBLEMS IN SIMPLE
LANGUAGE.

--ENRICHMENT

. TEACHERS SHOULD RECOGNIZE THAT PUPILS DESPERATELY NEED A FEELING
OF SUCCESS IN THEIR SCHOOL EXPERIENCES. THE ENRICHMENT PHASE
OFFERS AN OPPORTUNITY FOR FREE EXPRESSION THROUGH THE MEDIUM OF
PROPER GUIDANCE.

. ENCOURAGE HIGH LEVELS OF PERFORMANCE RATHER THAN ACCEPTANCE OF
MEDIOCRE STANDARDS.

. PROVIDE FOR ENRICHMENT THROUGH SELECTED READING AND LITERATURE

FOR ACADEMICALLY TALENTED PUPILS; PROMOTE CPPOR1UNITIES FOR LEADER-
SHIP THROUGH CLASSROOM DEBATE; SUPPLY AVAILABLE LITERATURE THROUGH
LIBRARY RESOURCES; SPECIAL RECOGNITION FOR EXTRA CREDIT WORK HAS
MERIT.

--SPELLING

. RESOURCES FOR SPELLING ARE UNLIMITED, SUCH AS
. SPELLING, GRADE 8, BY LYONS AND CARNAHAN.

. 300 MOST MISSPELLED HIGH SCHOOL WORDS - EACH PUPIL RECEIVES
A COPY.

. EXTENSIVE USE MADE OF SPECIAL SPELLING LISTS PREPARED FOR GRADE 8.

. SPECIAL EMPHASIS PLACED UPON CORRECT SPELLING IN ALL WRITTEN WORK.

. PROOFREADING HELPS TO CORRECT MISSPELLED WORDS IN WRITTEN WORK.

--VOCABULARY BUILDING

. THE SYSTEMATIC STUDY OF WORD BUILDING ENRICHES AND ENLARGES THE
SPEAKING AND WRITTEN VOCABULARY OF THE PUPILS AND ENHANCES THEIR
INTEREST OF THE STRUCTURE OF MANY WORDS.

. USE OF DICTIONARY IN THE CLASSROOM PAYS EDUCATIONAL DIVIDENDS.

--HANDWRITING

. WRITTEN ASSIGNMENTS SHOULD BE CAREFULLY CHECKED FOR LEGIBILITY
AND NEATNESS.

. HANDWRIT3NG STANDARDS SHOULD 3E ESTABLISHED AT THE START OF THE
SCHOOL YEAR AND MAINTAINED THROUGHCUT THE YEAR.
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--INSTRUCTIONAL MATERIALS

. BASIC TEXTS

JUNIOR ENGLISH IN ACTION, BOOK 8, BY TRESSLER, CHRIST, ET AL..
PUBLISHED BY D. C. HEATH AND COMPANY, 1960

. MODERN ENGLISH IN ACTION, BOOK 8, CHRIST, ET AL., PUBLISHED
BY D. C. HEATH AND COMPANY, 1965.

. ENGLISH Is OUR LANGUAGE 9Y RICE, ET AL., PUBLISHED BY D. C.
HEATH AND COVPANY, 1961. THIS IS USED FOR SLCW 'EARNERS.

. TEACHER'S AID

IDEAS FOR TEACHING ENGLISH, SUCCESSFUL PRACTICES IN T3E JUNIOR
HIGH SCHOOL, GRADES 7--FT dY RUTH REEVES, CHAIRWM NATI)NAL
COUNCIL OF TEACHERS OF ENGLISH.

. SUPPLEMENTARY MATERIALS

. THE DAY LINCOLN WAS SHOT. BY BISHOP. (STUDY OF STYLE, TONE
AND COMMAND OF WRITTEN LANGUAGE.

SPELLING AND WRITING PATTEMI,IS 1620 POWER WORDS, BOTEL, ET AL.,
PUBLISHED BY FOLLETT PUBLISNING COMPANY, 1966.

YOU CAN WRITE, 1964.

LEARNING TO W'RITE, BY SMITH ET AL., PUBLISHEF BY D. C. HEATH
AND COMPANY, 19.

20 ST1RIES YOU CAN FINISH

AUDIO- VISUAL MATERIALS

RECORDS, TAPES, CHAR.'S, DIAGRAMS, AND OVERHEAD PROJECTORS ARE
USED. THE OPAQUE PR3JECTOR 'S USED FOR DISCUSSION OF SENTENCE
STRUCTURE IN ORIGINAL WRITING

TRANSPARENCIES FOR THE CVERHCAD PROJEC'T'OR ARE PURCHASED OR
CONSTRUCTED BY THE TEACHER.

THE USE OF VISUAL AIDS ARE H'GHLY ENCOURAGED .N ALL CLASSROOMS.

EXAMPLES OF FILMSTRIPS THAT EXHIBIT GOOD LANGUAGE STRUCTURE:
"MEET M... NOUN AND MR. VERB," "HELPER TO MR. NOUN," "MR. ADJECTIVE,
HELPER TO MR. NOUN," MANY OTHERS IN THIS iE CATEGORY.
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LANGUAGE ARTS
TERMINAL TWO (T2) PROGRAM

--AIMS AND OBJECTIVES

A. To DEVELOP THE CONCEPT OF ENGLISH GRAMMAR AS A TOOL FOR THE USE
AND UNDERSTANDING OF OUR LANGUAGE.

B. To SUPPLY KNOWLEDGE OF THE TOOLS AND TO DEVELOP THE ABILITY
TO IMPROVE BOTH ORAL AND WRITTEN ENGLISH.

C. To CORRELATE ENGLISH AS A WHOLE to ALL SUBJECTS AND TO PUPILS'
DAILY LIVES. PUPILS SHOULD UNDERSTAND THAT ONE USES LANGUAGE
ALL THE TIME, NOT JUST AN HOUR A DAY IN ENGLISH CLASS.

--BASIC CONTENT

A. IMPROVING WRITING SKILLS
1. CAPITALIZATION
2. PUNCTUATION
3. PUPILS MUST BE ABLE TO RECOGNIZE AND KNOW A COMPLETE

SENTENCE EXPRESSING A THOUGHT.

B. PARTS OF SPEECH

1. To WRITE SENTENCES THAT MAKE SENSE; TO UNDERSTAND SUBJECTS
(NOUNS) AND PREDICATES (VEPBS).

2. NOUNS, PRONOUNS, V7RBS, MODIFIERS, PREPOSITIONAL PHRASES,
AND CONJUNCTIONS ARE TAUGHT IN AS ELEMENTARY A WAY AS
POSSIBLE. THIS IS REVIEWED, ADVANCED, AND STRENGTHENE0
EACH YEAR THE PUPIL IS IN HIGH SCHOOL.

C. SENTENCES
1. SIMPLE AND COMPOUND SENTENCES ARE TAUGHT IN NINTH AND

TENTH GRADE.
2. IN THE ELEVENTH AND TWELFTH GRADES, SIMPLE AND COMPOUND

SENTENCES ARE REVIEWED AND COMPLEX SENTENCES ARE ADDED.
3. IN THE ELEVENTH AND TWELFTH YEARS, STRUCTURE OF PARAGRAPHS

IS EMPHASIZED. WRITTEN APPLICATION THROUGH PERSONAL
EXPERIENCE IS STRESSED.

D. ORAL COMMUNICATION
1. VERBAL EXCHANGE OF IDEAS AND INFORMATION.
2. TELEPHONE

.

INTRODUCTIONS

TALKING IN DIFFERENT SOCIAL SITUATIONS: MEETINGS, COMMITTEES,
ON DATES, AT PARTrES OR SOCIAL FUNCTIONS, WITH OLDER
PEOPLE, YOUR EMPLOYER, TEACHERS, AND IN THE CLASSROOM.

5. SHORT, SIMPLE REPORTS HAVE MERIT.
6. LISTENING SKILLS ARE NECESSARY FOR GOOD ORAL COMMUNICATION.
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E. COMPOSITION

1. LETTER WRITING IS STRESSED BECAUSE THIS WILL PROBABLY BE
THE ONLY WRITING OF T4IS TYPE PUPILS WILL BE DOING AFTER
GRADUATING FROM HIGH SCHOOL.
A. ORDER LETTERS
B. LETTERS OF APPLICATION
C. LETTERS ASKI'IG FOR INFORMATION
D. LETTERS MAKING RESERVATIDNS OR PLANNING SOME FUTURE

EVENT.
E. LETTERS OF APPRECIATION, THANK YOU LETTERS.

2. SHORT, SIMPLE REPORTS SERVE A PURPOSE.
3. THEMES CENTERED ON THEMSELVES AND THEIR PERSONAL INTERESTS.

EVERY OPPORTUNITY IS GIVEN FOR EACH PUPIL TO WRITE THEIR
OPINIONS OR IDEAS ABOUT THINGS FAMILIAR TO THEM: SCHOOL,
PARENTS, FRIENDS, VACATIONS, TRAVEL, AND VOCATIONS.

-- ABILITY GROUPING

Low ABILITY

PRACTICAL APPLICATION OF THE USE OF OUR LANGUAGE IS A MAJOR
OBJECTIVE IN TEACHING LANGUAGE ARTS. THEY MUST BE ABLE TO SPEAK
WELL ENOUGH SO THEY WON'T EMBARRASS THEMSELVES IN GROUP SITUATIONS.
EVERY PUPIL IS GIVEN MANY OPPORTUNITIES TO TALK IN A RELAXED AND
COMFORTABLE SITUATION AS POSSIBLE. EVERY EFFORT IS MADE TO MAKE
SURE TWO' CO ONE IS EMBARRASSED WHEN THEY MAKE MISTAKES.

IN WRITING, THEY MUST BE TAUGHT TO WRITE IN SENTENCES AND
PARAGRAPHS, AND AN ATTEMPT IS MADE TO KEEP THE LESSONS AS
ELEMENTARY AS POSSIBLE SO THEY DON'T GET CONFUSED WITH MANY
GRAMMAR RULES.

--COMPOSITION

IN SLOW LEARNER CLASSES THE TEACHER TRIES TO KEEP PUPILS WRITING
AS MUCH AS POSSIBLE. EMPHASIS IS PLACED UPON WRITING THEIR OWN
IDEAS OR OPINIONS ABOUT THE VARIOUS THINGS WE READ ABOUT IN THE
ANTHOLOGY.

COMPOSITION SIMPLY FOR THE SAKE OF WRITING A THEME IS NOT VERY
SUCCESSFUL.

PUPILS ARE ENCOURAGED TO WRITE SIMPLE STORIES.

LETTER WRITING IS THE CHIEF TYPE OF WRITING THAT IS TAUGHT BECAUSE
IT IS PROBABLY THE ONLY KIND OF WRITING THEY WILL EVER DO AFTER
LEAVING HIGH SCHODL.

--SPELL:NG
SPELLING RULES ARE TAUGHT. HOWEVER, AN ATTEMPT IS MADE TO TEACH
SPELLING AS IT RELATES TO 'HE LESSON OF THE DAY.
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--SPEIUNG (CoNT.)

. EVERY EFFORT IS MADE TO EMPHASIZE THAT SPELLING IS NOT AN ISOLATED
WORD STUDY. THIS APPROACH IN TEACHING SPELLING TO SLOW LEARNERS
IS AS IMPORTANT. THE SAME CONCEPT APPLIES IN TEACHING VOCABULARY.

. VOCABULARY AND SPELLING ARE USUALLY TAUGHT AS A UNIFIED METHOD.

--VOCABULARY BUILDING

. THE CSSD FORMULA, FOUND IN THE READING HANDBOOK IN THE GALAXY
SERIES ANTHOLOGUES, CORRELATES READING AND VOCABULARY. VOCABULARY
WORDS ARE ALWAYS RELATED TO THE WORDS IN CONTEXT. THE ARE USED
IN SENTENCES, NEVER INTRODUCED AS AN ISOLATED WORDS.

--HANDWRITING

. LEGIBILITY AND NEATNESS IN ALL WRITTEN ASSIGNMENTS STRESSED.

. WORK WHICH CANNOT BE READ !S REASSIGNED UNTIL STANDARDS ARE MET.

--INSTRUCTION MATERIALS

. BASIC TEXTS (LOW LEVEL TEXTBOOKS)

. LIVING LANGUAGE GRADE 9 10, 11, 12 BY BLUMENTHAL, FRANK, ET AL.,
PUBLISHED BY HARCOURT, BRACE AND WORLD, 1954.

. SUPPLEMENTARY MATERIALS (LOW LEVEL MATERIALS)

LIVING YOUR ENGLISH, GRADE 10 BY COLTON, ET AL., PUBLISHED BY
D. C. HEATH AND COMPANY, 19;7.

. LIVING YOUR ENGLISH, GRADE 12, BY COLTCN, ET AL., PUL ISHED BY
D. C. HEATH AND COMPANY, 196V.

. ENGLISH CAN BE EASY EY LAWRENCE, ET AL., PUBLISHED BY HOLT,
RINEHART AND WINSTON, INC. 1960.

. AUDIO-VISUAL MATERIALS

TEACHERS ARE ENCOURAGED TO MAKE EXTENSIVE USE OF BULLETIN BOARDS,
CHALK BOARDS, RECORDS, TAPES, CHARTS, DIAGRAMS, POSTERS, MOVING
PICTURES, AND FILM STRIPS.

. OVERHEAD PROvECTORS CAN BE USED TO A GOOD ADVANTAGE IN STRESSING
A SKILL OR CONCEPT. TRANSPARENCIES CAN BE MADE BY THE INSTRUCTOR
OR PURCHASED COMMERCIALLY,



LANGUAGE ARTS
9TH GRADE

AIMS AND OBJECTIVES

A. DEVELOP THE CONCEPT OF ENGLISH GRAMMAR AS A TOOL FOR BETTER
USE AND UNDERSTAaDING OF OUR NATIVE TONGUE.

B. SUPPLY KNOWLEDGE OF THE TOOLS AND 'DEVELOP ABILITY TO IMPROVE
WRITTEN ENGLISH.

C. To SUPPLY KNOWLEDGE OF THE TOOLS AND DEVELOP THE ABILITY
TO IMPROVE ORAL ENGLISH.

D. To CORRELATE ENGLISH AS A WHOLE TO ALL OTHER SUBJECTS AND
TO PUPILS DAIL( LIVES, RATHER THAN TO PRESENT IT AS AN
ISOLATED SECTION OF KNOWLEDGE.

E. To CHALLENGE THE PUPIL TO USE HIS ABILITY TO THINK.

I. GRAMMAR

A. USING VERBS IN BUILDING SENTENCES
1. KINDS OF VERBS
2. VERB FORMS
3. AUXILIARY VERBS

B. USING NOUNS IN BUILDING SENTENCES
1. RECOGNIZING NOUNS
2. USES OF NOUNS
3. AGREEMENT OF SUBJECT AND VERB

C. USING PRONOUNS IN BUILDING SENTENCES
1. KINDS OF PRONOUNS

A. PERSONAL
B. INDEFINITE
C. INTERROGATIVE

2. USING PERSONAL PRONOUNS CORRECTLY
3. PRONOUNS AND ANTECEDENTS

D. USING ADJECTIVES TO BUILD SENTENCES
1. RECOGNIZING ADJECTIVES
2. RECOGNIZING PREDICATE ADJECTIVES

. USING ADJECTIVE COMPARISONS
k . USING ADJECTIVES CORRECTLY

E. USING ADVERBS IN BUILDING SENTENCES
1. RECOGNIZING ADVERBS
2. COMPARISON OF ADVERBS
3. AVOIDING ADJECTIVE-ADVERB CONFUSI001
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F. USING PREPOSITIONS IN BUILDING SENTENCES
1. RECOGNIZING PREPOSITIONS
2. STRUCTURE OF PREPOSITIONAL PHRASES
3. PREPOSITIONAL PHRASES AS MODIFIERS

G. USING CONJUCTIONS TO BUILD SENTENCES
1. REVIEW OF COMPOUND ELEMENTS
2. BUILDING COMPOUND SENTENCES

H. USING AND UNDERSTANDING COMPLEX SENTENCES
1. RECOGNIZING ADJECTIVE CLAUSES
2. RECOGNIZING ADVERB CLAUSES
3. RECOGNIZING NOUN CLAUSES

I. USING AND UNDERSTANDING VERBALS
1. RECOGNIZING PARTICIPLES
2. RECOGNIZING GERUNDS
3. RECOGNIZING INFINITIVES

II. COMPOSITION

A. IMPROVING BASIC WRITING SKILLS AND EMPHASIS UPON WRITING.
1. CAPITALIZATION
2. PUNCTUATION
3. QUOTATION MARKS

B. IMPROVING SENTENCE STRUCTURE
1. DISCUSSION OF THE RUN-ON SENTENCE
2. DISCUSSION OF THE SENTENCE FRAGMENT
3. DISCUSSION AND UNDERSTANDING OF THE COMPLETE SENTENCE

C. WRITING THE PARAGRAPH
1. UNDERSTANDING )F THE PARAGRAPH
2. WRITING THE PARAGRAPH

D. WRITTEN BOOK REPORTS (SPECIAL SECTION IN GUIDE)

III. ORAL COMMUNICATION SHOULD CONSIST OF ORAL BOOK REPORTS

IV. BOOK REPORTS (SEE SPECIAL SECTION ON THIS TOPIC IN GUIDE)

A. A SPECIAL BOOK REPORT FORM WHICH CAN BE EITHER DEPARTMENTAL
OR INDIVIDUAL.

B. AVERAGE GROUPS REPORT EVERY SIX WEEKS; ENRICHED GROUPS REPORT
EVERY 3-4 WEEKS.

C. ORAL AND WRITTEN BOOK REPORTS SHOULD BE ALTERNATED.

V. MISCELLANEOUS SUGGESTIONS

A. PROGRESSION OF EACH OF THE ABOVE STEPS AND DEPTH IN WHICH
EACH IS DISCUSSED SHOULD BE LEFT TO THE DISCRETION OF THE
TEACHER AND HIS INDIVIDUAL CLASSES/ ABILITY.
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B. LINGUISTICS HAS ITS DEFINITE ADVANTAGES, BUT IT SHOULD
BE PUT OFF UNTIL ENOUGH TRAINED TEACHERS CAN BE HIRED,
OR HAVE IN-SERVICE TRAINING HERE, OR UNTIL TEACHERS
HAVE AN OPPORTUNITY TO RETURN TO SCHOOL FOR ADDITIONAL
TRAINING.

fTENTION: ENGLISH TEACHERS, GRADE 9-10.

TAKE TIME TO REVIEW THE CONTENTS OF THIS INFORMATIVE TEACHER'S
MANUAL:

IDEAS FOR TEACHING ENGLISH; SUCCESSFUL PRACTICES IN THE JUNIOR
HIGH SCHOOL, GRADES 7-3 -9, BY RUTH REEVES, A MEMBER OF THE NATIONAL
COUNCIL OF TEACHERS OF ENGLISH, 1966.

ONE COPY HAS BEEN PURCHASED BY THE CURRICULUM OFFICE AND WILL BE
CHECKED OUT TO THE DEPARTMENT CHAIRMAN AT THE BEGINNING OF THE
SCHOOL YEAR. TENTH GRADE TEACHERS WILL FIND SOME MATERIALS
ADAPTABLE TO YOUR GRADE LEVEL. AN ATTEMPT WILL BE MADE IN THE
FUTURE TO SECURE COPIES FOR ALL ENGLISH TEACHERS IN GRADES 9-10.
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GRADE 9

--ABILITY LEVELS

HIGH SECTIONS

. USUALLY TWO SECTIONS.

. REGULAR TEXTBOOK USED PLUS SPECIAL EMPHASIS ON VOCABULARY STUDY
(GILMARTIN'S TEXT, INCREASE YOUR VOCABULARY SECOND EDITION)

. UNIT ON HISTORY OF THE ENGLISH LANGUAGE, TIE DEVELOPMENT OF
MODERN ENGLISH BY ROBERTSON AND CASSIDY - SECOND EDITION.

. ADDITIONAL WORK ON INDEPENDENT STUDY Por_'JECTS. MUCH FREEDOM
IS GIVEN TO ENRICHMENT GROUP TO FOSTER ORIGIPALITY.

AVERAGE SECTIONS

. STANDARD TEXTBOOK ADOPTION PLUS SUPPLEMENTARY MATERIALS.

. BASIC SKILLS AND GRAMMATICAL STRUCTURE EMPHASIZED.

. Low SECTIONS

. Low LEVEL READING MATERIALS UTILIZED WITH HIGH INTEREST LEVEL.
BIGGEST PUPIL HANDICAP IS THE INABILITY TO READ AND COMPREHEND.

. MANY PUPILS IN THIS CLASSIFICATION WILL TAKE ADVANTAGE OF THE
SPECIAL READING LAB WHEN ORGANIZED ON A LARGE SCALE BASIS. SOME
WORK IN REMEDIAL READING NOW IN PROGRESS. ENGLISH 2600 IS
SOMETIMES USED FOR THIS GROUP WITH GOOD RESULTS.

--COMPOSITION

. HIGH SECTIONS

. CREATIVITY APPROACH USED FROM STANDPOINT OF ORIGINAL POETRY
AND SHORT STORIES.

INDIVIDUAL PROJECT WRITING ON ORIGINAL IDEAS OR PROBLEMS RELATING
TO PUPILS UTILIZED.

. AVERAGE SECTIONS

DAILY WORK STRESSES GOOD SENTENCE STRUCTURE THOUGH WRITTEN
COMPOSITION. CORRECT SENTENCE STRUCTURE AND PARAGRAPHING
EMPHASIZED TO A HIGH DEGREE.

GRAMMAR REVIEW IN AREAS OF WEAKNESS.

. To WRITE FOR THE SAKE OF GRAMMAR ALONE IS NOT ENOUGH. TEACHERS
SHOULD GIVE CONSIDERABLE ATTENTION TO PUPIL.INTEREST AND TYPE OF
TOPIC MATERIALS ASSIGNED. 51



--COMPOSITION (CoNT.)

. Low SECTIONS

MAJOR EMPHASIS ON LANGUAGE STRUCTURE.

MAIN OBJECTIVE IS TO HAVE PUPILS WRITE A COMPLETE SENTENCE
EXPRESSING A THOUGHT OR A CONCEPT.

. Low LEVEL PUPILS NEED CLEAR EXPLANATIONS AND PROBLEMS IN SIMPLE
LANGUAGE.

--ENRICHMENT

. INSTRUCTIONAL MATERIALS CONSIST OF FILM STRIPS, FILM LESSONS,
EMPLOYMENT OF OVERHEAD PROJLCTORS, PROGRAMMED BOOKS SUCH AS ENGLISH
32CO3 BASIC TEXTS AND VOCABULARY STUDY.

. PUPILS ARE ALLOWED TO CREATE WORK OF THEIR OWN CHOOSING PROVIDING
IT FITS IN WITH PLANNED PROGRAM.

. ADDITIONAL. OUTSIDE READING AND SPECIAL REPORTS ARE ASSIGNED TO
PUPILS IN THE ENRICHMENT CLASSES.

. BOOK REPORTS EVERY 4 WEEKS FOR ENRICHED GROUP.

--SPELLING

. SPELLING TESTS GIVEN WEEKLY TO ALL SECTIONS. WORDS TAKEN FROM
LITERATURE AND GRAMMAR TEXTS AS WELL AS SPELLING USED FOR THE
SENIOR TESTS - -300 OF THE MOST MISSPELLED WORDS AT THE SECONDARY
LEVEL. ALL PUPILS IN HIGH SCHOOL GIVEN A COPY OF MOST MISSPELLED
WORDS.

. CORRECT SPELLING EMPHASIZED IN ALL WRITTEN WORK.

--VOCABULARY BUILDING

. VOCABULARY STUDY AND APPLICATION ASSOCIATED WITH READING: ISOLATED
WORD STUDY HAS LITTLE VALUE.

. ENRICHMENT SECTIONS STUDY LANGUAGE HISTORY AND SOME WORO HISTORY.

--HANDWRITING

HANDWRITING SKILLS NOT TAUGHT AT THE SECONDARY LEVEL BUT ALL TEACHERS
STRIVE FOR NEATNESS AND LEGIBILITY. TEACHERS TO ESTABLISH STANDARDS
AND ALL WRITTEN ASSIGNMENTS MUST MEASURE UP TO THESE PRINCIPLES.

--INSTRUCTIONAL MATERIALS

BASIC TEXTS

HEATH HANDBOOK OF ENGLISH, BOOK 2, BY CHRIST, PUBLISHED BY
D. C. HEATH AND COMPANY, 19771965. 52
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--SUPPLEMENTARY MATERIALS (CoNT.)

. BASIC TEXTS (CONT.)

. INCREASE YOUR VOCABULARY, GILMARTIN

. HISTORY OF THE ENGLISH LANGUAGE BY ROBERTSON AND CASSIDY.

. SHORTCUTS FOR EFFECTIVE ENGLISH, BY HARRY SHEFTER, PUBLISHED BY
WASHINGTON SQUARE PRESS, 1963.

. TEACHER'S AID

IDEAS FOR TEACHING ENGLISH--SUCCESSFUL PRACTICES IN THE JUNIOR
HIGH SCHOOL, GRADES 7-8-9 BY RUTH REEVES, CHAIRMAN OF NATIONAL
COUNCIL OF TEACHERS OF ENGLISH.

. SUPPLEMENTARY MATERIALS

. 30 DAYS To A MORE POWERFUL VOCABULARY, BY FUNK AND LEWIS,
PUBLISHED OY WASHINGTON SQUARE PRESS, 1966.

. ERRORS IN ENGLISH, BY BARNS AND NOBEL, 1962.

. ENGLISH 2200 AND ENGLISH 2600 BY BLUMENTHAL, PUBLISHED BY
HARCOURT, BRACE AND WORLD, 1962. ENGLISH 3200 CAN BE USED WI1H
HIGH ABILITY GROUPS.

. ENGLISH GRAMMAR AND COMPOSITION, BOOK 9., BY WARRINER AND GRIFFITH,

HARCOURT, BRACE AND WORLD, 1960.

WRITING CREATIVELY BY J. N. HooK, PUBLISHED BY D. C. HEATH AND

COMPANY, 1963.

. AUDIO-VISUAL MATERIALS

MANY FILM STRIPS USED SUCH AS INTRODUCTION To THE LIBRARY,
SENTENCE STRUCTURE AND OTHER FORMS OF CORRECT GRAMMAR, RECORDINGS,
TAPES, CHALK BOARDS, MOVING PICTURES, OVERHEAD AND OPAQUE PROJECTORS.

ENGLISH TEACHERS ARE ENCOURAGED TO USE TRANSPARENCIES IN THE

INSTRUCTIONAL PHASE. PUPIL RETENTION INCREASED THROUGH THIS

MEDIUM.
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LANGUAGE ARTS

ENGLISH 10

I. AIMS AND OBJECTIVES

A. DEVELOP THE CONCEPT OF ENGLISH COMPOSITION AS IMPORTANT TO
THE BETTER UNDERSTANDING OF IDEAS.

B. PROVIDE A BETTER UNDERSTANDING OF WORDS, THEIR USAGE AND
MEANING, AS A NECESSARY STEP TOWARD BETTER COMPOSITION.

C. ESTABLISH A BACKGROUND OF THE HISTORY OF THE ENGLISH LANGUAGE
IN ORDER TO BETTER UNDERSTAND THE LANGUAGE.

D. PROVIDE AN INCENTIVE TO INCREASE THE VOCABULARY TO FACILITATE
EASIER AND MORE ACCURATE EXPRESSION.

E. ENCOURAGE IMPROVEMENT IN ORAL ENGLISH IN FNERDAY USAGE AS

AN AID TO BETTER WRITTEN COMPOSITION.

F. PROVIDE AN INCENTIVE FOR ORIGINAL THINKING AND EXPRESSION
OF THOUGHTS.

G. CORRELATE THE COMPOSITION OF ENGLISH TO THE SUBJECT MATTER
OF VARIOUS FIELDS OF PUPIL INTEREST.

H. To CHALLENGE THE PUPIL TO USE HIS ABILITY TO THINK.

II. BASIC CONTENT

A. UNIT ON THE HISTORY OF THE ENGLISH LANGUAGE.

B. UNIT ON BASIC PARAGRAPH CONSTRUCTION (TOPIC SENTENCE, DEVELOP-
MENT AND SUPPORT, CONCLUSION)

C. UNIT ON CLARITY IN THE PARAGRAPH (UNITY, ORDER, COHERENCE)

D. UNIT ON EXPOSITION TYPE OF WRITING.

E. UNIT ON AUGUMENTATIVE WRITING.

F. UNIT ON NARRATIVE WRITING.

G. UNIT ON DESCRIPTIVE WRITING.

H. UNIT ON ORGANIZING AND OUTLINING MATERIAL FOR THE THEME OR

LONGER PAPER.

I. UNIT ON THEME WRITINGS AS A LONGER, COMPLETE PAPER.

J. UNIT ON WORDS AND MEANINGS.
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K. UNIT ON VOCABULARY AND LEVELS OF ENGISH USAGE.

L. UNIT ON WRITING BUSINESS LETTERS.

NOTE: ENRICHED CLASSES SHOULD HAVE A UNIT ON WRITING A LIMITED

(1,000 WORDS) RESEARCH PAPER. THIS UNIT WOULD TEACH TECHNIQUES

NEEDED FOR TERM PAPERS OF RESEARCH AND NOTE TAKING, ORGANIZING

THE PAPER, WRITING AND FOOTNOTING, AND PREPARING A BIBLIOGRAPHY.

AVERAGE AND LOW CLASSES SHOULD HAVE A UNIT ON SPELLING,

WITH EMPHASIS ON PROPER WORD PRONUNCIATION AND OTHER MEANS TO

IMPROVE SPELLING.

I. AVERAGE AND LOW CLASSES MAY NEED DISCUSSION OF THE PARTS

OF A BOOK AND A STORY IN ORDER TO GET THE MOST FROM OUTSIDE

READING AND BOOK REPORTS.

ALL STUDENTS SHOULD BE TAUGHT VOCABULARY AND SPELLING

IMPROVEMENT AS A DAILY INCIDENTAL LESSON.

ALL STUDENTS SHOULD READ AND REPORT ON BOOKS OF GOOD

LITERATURE AS PART OF THE CLASSROOM REQUIREMENT.

III. BASIC SKILLS TO BE DEVELOPED IN THE STUDENTS

A. SKILL IN USING THE VOCABULARY FOR BETTER THOUGHT EXPRESSION.

B. SKILL IN PHRASING THOUGHTS FOR ACCURATE AND CONCISE MEANING.

C. SKILL IN THE MECHANICS OF WRITING (CAPITALIZATION, PUNCTUA-
TION, SPELLING).

D. SKILL IN CONSTRUCTING SENTENCES, PARAGRAPHS, THEMES, AND
LETTERS.

E. SKILL IN THINKING AND REASONING.

F. SKILL IN OBSERVING IN THE STUDENT'S OWN WORLD FOR FACTORS
THAT AFFECT THEIR LIVES.
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GRADE 10

- -ABILITY LEVELS

. HIGH ENRICHMENT SECTIONS

. BASIC TEXT AND SUPPLEMENTARY MATERIALS USED. EMPHASIS
PLACED ON SOME PHASES OF ChCATIVE WRITING AND PUPIL INTEREST.
INDIVIDUAL EFFORT IS IMPORTANT.

. AVERAGE SECTIONS

. BASIC TEXT ADOPTION FOR THIS ABILITY LEVEL. USE OF VARIOUS
SUPPLEMENTARY MATERIALS ENRICHES THE BASIC PROGRAM.

. Low SECTIONS

. INDIVIDUALIZED STUDY APPROACH RECOMMENDED. MOST WORK IN
CLASS IS ON AN INDIVIDUALIZED SUPERVISION BASIS.

--COMPOSITION

. Low ABILITY SECTIONS SPECIAL EMPHASIS PLACED UPON LEARNING
"How TO WRITE A COMPLETE SENTENCE EXPRESSING A INCUGHT." --

WORK FOR UNITY, THOUGHT RELATIONSHIP AND COHERENCE IN PARAGRAPH
STRUCTURE.

. ADVANCED AND AVERAGE SECTIONS STRI.E FOR MORE CREATIVITY,
EXPOSITORY, ARGUMENTATIVE, NARRATIVE, AND DESCRIPTIVE COM-
POSITIONS. RESEARCH AND EXPERIMENTAL TECHNIQUES IN WRITING
SHOULD BE STRESSED TOWARDS THE LAST FEW WEEKS OF THE SEMESTER.

DAILY WORK SHOULD STRESS HOW GOOD PARAGRAPHS ARE CONSTRUCTED
THROUGH THEME APPROACH. DESCRIPTIVE PARAGRAPHS AND VARIOUS
EXERCISES COINCIDING WITH THE APPROPRIATE MATERIALS WILL HELP
TO IMPROVE COMPOSITIONS IN EVERY RESPECT.

- -ENRICHMENT

. FILM STRIPS ON RESEARCH METHODS AND USE OF SCHOOL AND PUBLIC
LIBRARY. CONTACT SCHOOL LIBRARIAN.

. CREATIVITY APPROACH MORE WORK GIVEN IN NARRATIVE AND ARGUMEN-
TATIVE FORMS OF WRITING..

. SEMINAR REPORTS THROUGH MEDIUM OF ORAL DISCUSSION IS ADVOCATED.

PUPILS SHOULD BE GIVEN ENRICHMENT MATERIALS AND TOPICS WHICH
ENCOURAGES THEM TO PROCEED AT THEIR OWN PACE. RESEARCH

PROJECTS HAVE MERIT.
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--SPELLING

. WEEKLY TESTS GIVEN ON SELECTED SPELLING WORDS.

. THE 300 MOST MISSPELLED WORDS AT THE SECONDARY LEVEL ARE WORKED
IN WITH ADDITIONAL WORD LISTS.

. DISCUSSION AND NECESSA:a CORRECTIONS OF SPELLING ERRORS MADE

ON ALL WRITTEN PAPERS.

--VOCABULARY BUILDING

. CREATE AN AWARENESS FOR CONCRETE AND VIVID EXPRESSIONS, BOvH

ORAL AND WRITTEN.

--HANDWRITING

. ALL PAPERS REQUIRED TO BE DONE IN INK WITH ATTENTION TO MARGINS,
SPACING AND LEGIBILITY.

--INSTRUCTIONAL MATERIALS

. BASIC TEXTS

. MODERN COMPOSITION, BOOK 4, BY STEGNER, SAUER, HACH, PUBLISHED

BY HOLT, RINEHART, AND WINSTON, 1964.

. SHEFTER'S GUIDE To BETTER COMPOSITION, BY HARRY SHEFTER,
PUBLISHED BY WASHINGTON SQUARE PRESS, 1966.

. SUPPLEMENTARY MATERIALS

. HEATH HANDBOOK OF ENGLISH BY HENRY I. CHRIST AND J. C.
TRESSLER, PUBLISHED BY D. C. HEATH AND COMPANY, 1961, 1965.

. ENGLISH 2200 8Y JOSEPH C. BLUMENTHAL, PUBLISHED BY HARCOURT,

BRACE AND WORLD, 1964.

. ENGLISH 2600 BY JOSEPH C. BLUMENTHAL! PUBLISHED BY HARCOURT,

BRACE AND WORLD, 1962. ENGLISH 3200 CAN BE USED WITH HIGH
ABILITY SECTIONS.

. 32 DAYS TO A MORE POWERFUL VOCABULARY, BY W. FUNK AND N.
LEWIS, PUBLISHED BY WASHINGTON SQUARE PRESS, 1966.

. AUDIO VISUAL

. FILM STRIPS ON "USE OF THE LIBRARY AND METHODS OF RESEARCH".

CHECK WITH THE SCHOOL LIBRARIAN ON THIS MATERIAL.

. USE AUDIO-VISUAL MATERIALS ON IMPROVING PUPILS WRITING
TECHNIQUES AND OTHERS, SUCH AS, TAPES, CHALK BOARDS, MOTION
PICTURES, AND EXTENSIVE USE OF THE OVERHEAD PROJECTOR AND

TRANSPARENCIES.
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EW.LISH, GRADE 11
GRAMMAR AND COMPOSITION

. AIMS AND OBJECTIVES:

A. DEVELOP VOCABULARY
1. MAKE EXPRESSION MORE PRECISE
2. MAKE LISTENING AND READING MORE PROFITABLE
3. MAKE THINKING MORE P ECISE

B. CRITICAL THINKING AND WRITING
1. RESPONSIBILITY :N WRITING AND SPEAKING
2. CRITICAL WRITING
3. PERSUASIVE AND AUGUMEN'ATIVE WRITING

C. EXPOSITORY WRITING AND NARRATIVE WRITING
1. DEFINITIONS
2. INFORMATIVE THEMES

. PROCESS THEMES
STORIES

D. SPEAKING AND LISTENING

1. ORAL TERM PAPERS
2. PANEL DISCUSSIONS

E. To CHALLENGE THE PUPIL TO USE HIS ABILITY TO THINK.

. DASiC CONTENT:

A. VOCABULARY
1. DENOTAT!ONS AND CONNOTATIONS
2. SYNONYMS AND CONCRETE ABSTRACT WORDS

. FIGURES OF SPEECH
IDIOMS

5. COLLOQUIALISMS
6. CLICHES
7. SLANG
b. EUPHEMISMS

B. CRITICAL THINKING AID WRITING
1. ARGUMENTATION AND PERSUASIVE THEMES WITH SLCIAL EMPHASIS

ON THE VARIOUS FALLACIES Or REASON -- PROPAGANDA, NON SEQUITUR,
POST HOC, NAME-CALLING.

2. WRIT!NG CRITICAL REVIEWS AND OTAER EVALUATING PAPERS.

C. EXPOSITORY WRITING AND NARRATIVE WRITING
1. THEMES DEVELOPED BY

A. EXAMPLLS, ILLUSTRATION, ANCEDOTES
8. ENUMERATION OF DETAILS
C. DEFINITION
D. COMPARISON AND CONTRAST
E. CAUSE AND EFFECT
F. REASONS
C. ANALOGY
H. REPETITION
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SPECIALLY WITH NARRATIVE AND DESCRIPTIVE THEMES, EMPHASIS
ON:

A. TONE
B. STYLE

* * * * ::- *

"How Do You RATE IN TEACHING BETTER LISTENING?"

EACH "NO" ANSWER INDICATES AN AREA THAT CAN STAND IMPROVE-
MENT, AND EACH IMPROVEMENT SHOULD MAKE BETTER LISTENERS OF YOUR
STUDENTS:

1. Do YOU MAKE SURE YOUR AUDIENCE IS PREPARED TO LISTEN BEFORE
YOU BEGIN?

2. Do YOU ORGANIZE YOUR MATERIAL BEFORE YOU BEGIN TO SPEAK?

3. Do YOU GIVE CLEAR DIRECTIONS WHEN NECESSARY AND MAKE SURE
THE CHILDREN UNDERSTAND THEM?

4. Do YOU FIND YOUR POINT, MAKE ITS AND :'TICK TO IT?

5. IS YOUR MATERIAL INTERESTING AND PRESENTED IN A CLEAR AND
INTERESTING WAY?

6. Do YOU DEAL TACUULLY, PROMPTLY, AND EFFECTIVELY WITH
INTERRUPTIONS AND DISTRACTIONS?

7. Do YOU DIRECT THE TYPE OF LISTENING EXPECTED--CRITICAL,
CREATIVE, ETC.?

8. Do YOU INSIST ON RESULTS? TEST IF NECESSARY?

9. Do YOU HANDLE THOUGHTFUL OFF-THE-SUBJECT QUESTIoNS POSITIVELY
AND WITH CONFIDENCE?

10. Do YOU AND THE CHILDREN LISTEN ATTENTIVELY WHEN A CHILD HAS
. AN OPPORTUNITY TO SPEAK?

SOURCE: "How To TEACH BETTER LISTENING" BY ANDERSON AND COMFORT,
N.E.A. PUBLICATION.
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- GRADE 11 -

- -ABILITY 'LEVEL

. HIGH SECTIONS

. MODERN COMPOSITION, BOOK a. SPECIAL EMPHASIS ON LOGIC AND
COMPOSTION. EACH PUPILS IS EXPECTED TO PREPARE A 30.-MINUTE
SPEECH BASED ON TEN WEEKS OF RESEARCH IN SOME AREA DEALING
WITH COMPOSITION. SPECIAL ENRICHMENT MATERIALS ARE ALSO
UTILIZED.

. AVERAGE SECTIONS

. MODERN COMPOSITION, BOOK a. SPCCIFIC EMPHASIS PLACED UPON
ABILITY TO AITE NARRATIVE AND INFORMATIVE THEMES AND
DESCRIPTIVE AND ARGUMENTATIVE THEMES.

. LOW SECTIONS

. STANDARD TEXTBOOK USED WITH THIS SECTION WITH OTHER SPECIAL
INSTRUCTIONAL MATERIALS. TEACHER IS REQUIRED TO GO OVER THE
MATERIALS IN GREATER DEPTH AS PUPILS ARE SLOW TO COMPREHEND.
SHORT ATTENTION SPAN REQUIRES MATERIALS WITH HIGH INTEREST
LEVEL. CHECK ON READING LEVEL OF EACH PUPIL AND ADAPT
MATERIALS ACCORDINGLY.

--COMPOSITION

. WRITTEN ASSIGNMENTS ON TOPICS, 'zIICII :12 NARRATIVE, EXPOSITORY,

DESCRIPTIVE, ARGUMENTATIVE, AND PERSUASIVE THEMES.

. AVERAGE CLASS PUPILS ARE REQUIRED TO WRITE IN ALL THE AREAS
DESCRIBED.

. ENRICHMENT CLASSES - TEACHER ASSIGNS SHORT STORIES, LONG
CRITICAL ESSAYS ANC ORAL TERM PAPERS ON SUCH SUBJECTS AS
CLICHES, LINGUISTICS, AND IDIOMS. FREEDOM OF EXPRESSION
IS INSPIRED.

. TEACHERS TRY 10 MAKE EXERCISES INTERESTING FROM THE STANDPOINT
OF THE PUPILS. TO WRITE JUST FOR THE SAKE OF GRAMMAR IS NOT
ENOUGH. THEY MUST STRIVE FOR CONTENT AND EXPRESSION AND THIS
IS BEST DONE BY THE PUPIL WHEN HE FEELS HE HAS CREATED SOME-
THING OF HIS OWN.

- -ENRICHMENT

. EACH PUPIL SELECTS AN AMERICAN WRITER THAT HAS NOT BEEN
PREVIOUSLY STUD!ED DURING THE SEMESTER. HE IS REQUIRED TO
MAKE A REPORT ON THE AUTHOR SELECTED FROM THE STANDPOINT OF
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--ENRICHMENT (CoNT.)

STYLE, TONE, VOCABULARY, THEME, INFLUENCE ON OTHER WRITERS
AND H!S OWN PERSONAL EVALLAFION OF THE WRITER

. MOST OF THE REGULAR WORK IS DONE ON AN INDIVIDUALIZED BASIS.

--SPELLING

. SPELLING TESTS GIVEN ONCE A WEEK. EMPHASIS PLACED UPON CORRECT
SPELLING IN ALL WRITTEN WORK.

. 300 MOST MISSPELLED WORDS AT THE SECONDARY LEVEL ARE GIVEN
THROUGHOUT THE YEAR.

. MIMEOGRAPHED SHEETS OF 30 WORDS WHICH WILL BE CORRECTLY SPELLED
AND USED IN A SENTENCE ARE PRESENTED ON A WEEKLY BASIS.

. PUPILS DISCUSS AS MANY AS SEVEN OR EIGHT MEANINGS OF A WORD,
WORD HISTORY, AND WHETHER IT IS SLANG OR FORMAL ENGLISH.

--VOCABULARY

. A VOCABULARY UNIT IS USED EVERY WEEK AND WORDS ARE STUDIED
IN CONTEXT; IN EVERY NOVEL, ESSAY, AND SHOFT STORY WHICH IS
READ. PUPILS ARE TESTED OVER THIS MATERIAL. APPLICATION
IS EMPHASIZED.

--HANDWRITING

cMPHASIS PLACED ON LEGIBILITY, NEATNESS, AND BASIC HANDWRITING
SKILLS WHICH HAVE SEEN TAUGHT IN THE LOWER GRADES.

. IN MOST PROBLEM CASES, IT IS NOT SO MUCH AN INABILITY TO WRITE
BUT LAZINESS ON THE PART OF THE PUPIL ro WRITE LEGIBLY.

--INSTRUCTIONAL MATERIALS

BASIC TEXTS

MODERN COMPOSITION, BOOK a, BY STEGNER, SAUER, AND HACH,
PUBLISHED BY HOLr, RINEHART AND WINSTON, 1964.

HEATH HANDBOOK OF ENGLISH, BOOK 11, BY CHRIST AND TRESSELER,
{ PUBLISHED BY D. C. HEATH AND COMPANY, 1961, 1965.

ERRORS IN ENGLISH, BY SHAW, PUBLISHED BY BARNES AND NOBEL,
1963. THIS IS A PAPERBACK TEXTBOOK.

SUPPLEMENTARY MATERIALS

ENGLISH 2600 BY JOSEPH C. BLUMENTHAL, PUBLISHED BY HARCOURT,
BRACE AND WORLD; 1962.
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--INSTRUCTIONAL MATERIALS (Cona.)

. SUPPLEMENTARY MATERIALS (CONT.)

. ENGLISH 3200 BY JOSEPH C. BLUMENTHAL, PUBLISHED BY HARCOURT,
BRACE AND WORLD, 1962.

. MANY SUPPLEMENTARY MATERIALS USED IN ACCORDANCE WITH READING
ABILITY AND INTEREST LEVEL.

. AUDIO VISUAL

. FILM STRIP, USE OF THE LIBRARY AND METHODS OF RESEARCH"
CONTACT SCHOOL LIBRARIAN ON THIS MATERIAL

. FILM LESSONS SHOWN SUCH AS: "60 YEARS OF AMERICAN MAGAZINES,"
"SHORT $1ORIES IN AMERICA", "AMERICAN HEROES", "60 YEARS OF
SATIRE", "THE ART OF HEMINGWAY", "WRITERS OF TODAY."

. FILM STRIPS ON THE FIGURES OF SPEECH AND COMPOSITION ARE
SHOWN.

. OVERHEAD PROJECTORS AND TRANSPARENCIES.
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LANGUAGE ARTS
12TH GRADE

. EMPHASIS: 1. COMPOSITION - REVIEW OF BASIC GRAMMAR CONCEPTS
FOR EXPRESSIVE WRITING.

2. CONTEMPORY WRITING

OVERVIEW:

- THE TEACHER SHOULD FIRST ANALYZE THE PUPILS NEEDS.

. CONCERNED WITH STYLE; AIMS AND OBJECTIVES

TO STUDY GOOD EXAMPLES OF MODERN WRITING -

-EACH STUDENT HAD FOUR CURRENT ISSUES OF ATLANTIC MONTHLY
FORESSAYS, SHORT STORIES, POETRY, AND INFORMATIVE ARTICLES
WITH A STUDY GUIDE.

- To INCREASE UNDERSTANDING VOCABULARY THROUGH EXPANSION, DRILL
IN MEANINGS, AND CORRECT SPELLING.

- To MAKE GRAMMAR FUNCTIONAL THROUGH PRACTICE.

-BOOK REPORTS ON EXTRA READING, NOVELS, PLAYS, BIOGRAPHY)
ETC., SIX REQUIRED ONE ORAL)

- WEEKLY THEME ASSIGNMENTS (INCLUDE AN ORAL) INCLUDING
PARAGRAPHS, RESEARCH, ESSAYS, AND CRITICAL REVIEWS OF
ARTICLES.

- To CHALLENGE THE PUPIL TO USE HIS ABILITY TO THINK.
BASIC CONTENT:

I. ELEMENTS OF STYLE

A. ELEMENTARY RULES OF USAGE
1. A REVIEW OF THE BASIC STRUCTURE OF GRAMMAR.

A. THE MIND AT WORK - CLEAR THINKING HELPS TO
AVOID PITFALLS.

B. ELEMENTARY PRINCIPLES OF COMPOSITION
1. EMPHASIS UPON THE CONCEPT: "A BASIC STRUCTURAL

DESIGN UNDERLIES EVERY KIND OF WRITING."
2. THE PARAGRAPH IS THE UNIT OF COMPOSITION.
3. EXPRESSION OF COORDINATED IDEAS:

. PROPER USE OF TENSE. (BASIC WEAKENESS OF SECONDARY
LEVEL.)

C. A FEW MATTERS OF FORM.
1. A BRIEF REVIEW OF BASIC SENTENCE STRUCTURE.

A. SENTENCE CRAFT TECHNIQUES OF EFFECTIVE
SENTENCE CONSTRUCTION;

B. CAPITALIZATION AND PUNCTUATION " CONCENTRATED
REVIEW TO HELP PUPILS REFP THEIR MEMORY.
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D. WORDS AND EXPRESSIONS COMMONLY MISUSED.
1. COMPARATIVE EXAMPLES OF WHAT IS CORRECT, OR

ACCEPTABLE VERSUS WHAT IS COMMONLY USED AND
INCORRECT.

A. GRAMMAR FOR USE - -A COMPREHENSIVE SURVEY OF

GRAMMAR AND ITS APPLICATION.
B. WORD STUDY AND SPELLING-- ENLARGEMENT OF

VOCABULARY AND EMPHASIS UPON CORRECT SPELLING.
1. SPELLING LISTS - -300 MOST MISSPELLED WORDS

AT THE SECONDARY LEVEL.
2. STRESS SENIOR SPELLING TEST IN SPRING (REQUIRED)

E. AN APPROACH TO STYLE.
1. STYLE AS AN INCREMENT IN WRITING.

A. COMPOSITION IN ACT:ONTHE CORRECT PROCEDURES
TO SUCCFSSFUL EXPOSITORY WRITING.

2. GOOD WRITING IS LABORIOUS AND SLOW. (PRACTUCE NEEDED)
A. WRITE NATURALLY. '

ORIGINAL WRIT/NG...,PWRITING EXPERIENCES

FROM FACTUAL TO IMAGINATIVE.
2. THE RESEARCH PAPER -- INVESTIGATE, ORGANIZE,

THEN WRITE THE REPORT.
B. WORK FOR A SUITABLE DESIGN.
C. 'REVISE AND REWRITE.
D. USE OF OR7A0DOX SPELLING.
E. IMPORTANCE OF CLARITY.
F. PREFER THE STANDARD TO THE OFFBEAT.

1. ADDITIONAL DRILL- -FOR PUPILS WHO NEED
ADDITIONAL DRILL ON VARIOUS LANGUAGE
ARTS SKILLS AND CONCEPTS.

2. THE ATLANTIC MONTHLY (STUDY GUIDE)
A. VOCABULARY BUILDING.

1. ANTONYMS AND SYNONYMS.
2. ANALOGY DRILLS.
3. STUDY OF ROOT WORDS, PREFIXES

AND SUFFIXES.
4. RULES FOR SPELLING.

B. USE OF LANGUAGE
1. FIGURATIVE AND LITERAL.
2. PATTERNS FOR DISCUSSION.
3. GUIDES FOR STUDENT WRITING.

FLEXIBILITY. OF TEACHING BASIC CONCEPT

A. THE USE OF THE MATERIALS DEPENDS UPON SCOPE AND DEPTH
NECESSARY IN EACH CLASS. THE EMPHASIS UPON WRITING IS
TO BE STRESSED TO A HIGH DEGREE, GRAMMATICAL RELATION-
SHIPS ARE TO BE CORRELATED WITH-EVERY PHASE OF WRITING.
WITHOUT A GOOD VOCABULARY AND CORRECT SPELLING HABITS,
A PERSON'S ABILITY TO EXPRESS HIMSELF IS HOPELESSLY
LIMITED.
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-GRADE 12-

--ABILITY LEVEL

HIGH SECTIONS

COURSES IN ADVANCED LITERATURE AND ADVANCED WRITING USUALLY
ARE COMPOSED OF PUPILS WITH HIGH ABILITY LEVEI

AVERAGE SECTIONS

. No SPECIAL ABILITY GROUPING IN REGULAR ENGLISH 12 CLASSES.

. Low SECTIONS

THE TERMINAL ENGLISH T2 CLASSES PROVIDE FOR LOW ABILITY
PUPILS. A SPECIAL SECTION IN THE GUIDE WILL EXPLAIN
THIS PROGRAM.

--COMPOSITION

. A VARIETY OF TOPICS ARE USED TO GIVE PRACTICE IN ALL TYPES
OF WRITING.

SPECIAL ATTENTION IS GIVEN TO WRITING OF PARAGRAPHS, DEVELOP-

MENT OF TOPIC SENTENCES, ESSAYS, REPORTS, AND RESEARCH
PAPERS.,

. OCCASIONALLY CREATIVE WRITING IS ASSIGNED AND THOSE WHO PERFORM
WELL ARE ENCOURAGED TO DO MORE OF THIS TYPE OF WRITING FOR
EXTRA-CREDIT.

--ENRICHMENT

. ADVANCED WRITING IS CONSIDERED AN ENRICHMENT COURSE. PUPILS
WHO REGISTER FOR THIS COURSE DO VARIOUS TYPES OF WRITING
WITH SOME EMPHASIS ON CREATIVITY.

SPECIAL WRITTEN ASSIGNMENTS IN THE AREA OF RESEARCH WORK IS
OF MAJOR IMPORTANCE.*

--SPELLING

ALL SENIORS ARE REQUIRED TO TAKE A SPELLING TEST OF 100
WORDS SELECTED FROM THE -LIST OF 300 MOST MISSPELLED WORDS

AT THE SECONDARY LEVEL. RAW SCORES-ARE RECORDED ON PER..
MAENT RECORDS.

. A REVIEW OF SPELLING RULES IS HELPFUL*ON TROUBLESOME WORDS.
IN SPECIAL SITUATIONS A UNIT ON SPELLING, WITH RULES AND ROOT
WORDS PLUS SUFFIXES AND PREFIXES, IS triptooggp_I#Alip 400/0,
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--VOCABULARY BUILDING

THE ATLANTIC MAGAZINE HELPS TO PROVIDE VOCABULARY STUDY.

HIGHER LEVELS, BOOK 4, HAS A SPECIAL UNIT ON WORD STUDY AND
USAGE.

THE ELEMENTS OF STYLE, HAS A UNIT ON WORDS AND EXPRESSIONS
COMMONLY MISUSED.

--HANDWRITING

ALL WRITTEN ASSIGNMENTS MUST BE NEAT, LEGIBLE, AND WORDS
CORRECTLY SPELLED.

--INSTRUCTIONAL MATERIALS

BASIC TEXTS

HIGHER LEVELS, BOOK HABITS AND SKILLS IN LANGUAGE CRAFT,
BY WALKER, MARYE, BOLEY, AND SVRCHEK, PUBLISHED BY HARCOURT

. BRACE AND WORLD, 1960.

ELEMENTS OF STYLE BY STRUNK AND WHITE, PUBLISHED BY THE
MACMILLAN COMPANY, 1959.

THE ATLANTIC, ATLANTIC PUBLISHING COMPANY, BOSTON. THIS
IS A MONTHLY MAGAZINE.

SUPPLEMENTARY MATERIALS

ENGLISH 3200 BY JOSEPH C. BLUMENTHAL, PUBLISHED BY HARCOURT,
BRACE AND WORLD, 1962.

MODERN COMPOSITION, BOOK 6, BY SAUNER AND HACH, PUBLISHED
BY HOLT RINEHART AND WINSTON, 1965.

GUIDE TO MODERN ENGLISH; GRADE^JI, BYtPARVIN, PUBLISHED BY
SCOTT,.-FORESMAN AND COMPANY1-1963. - _

MODERN ENGLISH IN ACTION GRADE 12, CHRI_ST, STARKEY, PUBLISHED
BY D. C. HEATH AND COMPANY,

,AUDIO-VISUAL MATERIALS

FILM SHOWN ON: "HISTORY OF THE ENGLISH LANGUAGE "j "USE OF
THE LIBRARY AND METHODS, OF RESEARCH:" 4

CHARTS, MAPS, PICTURES, FILM LESSONS,' RECORDS. ARE USED:
TEACHERS ENCOURAGED TO,USEJAE GVERHEAD,PRC6ECTORANP
LANGUAGE ARTS TRANSPARENCIES FgR'THk 12t0 GRADEtLkVEL".

LIBRARY, FILM. stR:i cOk THOSE ,WHO NEED: REVIEW N USE OF
LI,EIRARY



ADVANCED WRITING
GRADE 12

ADVANCED WRITING IS A COLLEGE PREPARATORY COURSE IN ENGLISH, OFFERED

EITHER SEMESTER OF A STUDENT'S SENIOR YEAR. THEMES ARE ASSIGNED EACH WEEK

WITH SHORT WRITTEN ASSIGNMENTS IN BETWEEN. THE WRITING CONSISTS OF THE FOUR

FORMS OF EXPOSITORY WRITING - ARGUMENTATION, EXPOSITION, NARRATION, AND

DESCRIPTION WITH LITTLE OR NO WORK DONE IN CREATIVE WRITING. AS IN ALL ENGLISH

COURSES IN POWELL HIGH SCHOOL EMPHASIS IS PLACED ON SPELLING AND VOCABULARY.

THE FIRST THREE WEEKS OF THE COURSE ARE SPENT IN REVIEW OF GRAMMAR

INTRODUCING STUDENTS TO STRUCTURAL GRAMMAR AND GIVING THEM STANDARDS TO

USE FOR COMPOSING THEMES AND OTHER WRITTEN ASSIGNMENTS. THE FOLLOWING THREE

WEEKS CONSIST OF WORK ON THE PARAGRAPH, LONGER COMPOSITIONS, REVISING AND

REWRITING. THE MID-FI dEEKi ARE SPENT WORKING ON SENTENCES TO MAKE THEM

UNIFIED, CLEAR, EMPHATIC, AND PLEASING. THE REMAINING SEVEN WEEKS ARE TAKEN

UP BY THE RESEARCH PAPER WITH EMPHASIS ON FORM AND METHODS OF WRITING.

THEMES WRITTEN ON VARIEr AND SPECtrIC SUBJECTS ARE DUE EACH FRIDAY.

ASSIGNMENTS FLUXUATE ENOUGH TO ENABLE EACH STUDENT TO BRING IN HIS OWN

EX?ERIENCES INTO EACH THEME BECAUSE IT IW A WELL-KNOWN FACT THAT THE BEST

THEMES COME FROM THE STUDENTS OWN EXPERIENCE.

THE COURSE HAS SET AS AIMS AND OBJECTIVES:

. To TEACH STUDENTS TO DEVELOP THOUGHT IN WRITING INTO A CONCISE,
UNIFIED WHOLE.

. To TEACH THE STUDENT TO CRITICIZE CONSTRUCTIVELY AND REVISE HIS
OWN WORK.

-INSTRUCTIONAL MATERIALS-

. BASIC TEXT

LEARNING To WRITE, SMITH, ET AL., BY D. C. HEATH AND COMPANY, 1957.

. SUPPLEMENTARY MATERIALS

THE WRITTEN WORD, DANIEL, AND LEGGETT, BY PRENTICE-HALL, INC., 1960
ADVANCED COMPOSITION: A BOOK OF MODELS FOR WRITING, WARRINER, ET AL.
HARCOURT, BRACE /.ND WORLD, 1961: 67
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PROVIDING FOR INDIVIDUAL DIFFERENCES
IN LANGUAGE ARTS

SUGGESTIONS FOR TEACHING TALENTED PUPILS

. CHALLENGE THE TALENTED PUP!LS TO KEEP THEM FROM AIMLESS FLOUNDER-
ING. THEY SHOULD NOT BE EXPECTED TO FEND FOR THEMSELVES.

. ENCOURAGE ORIGINALITY.

. IMPROVE QUALITY AND QUANTITY OF READING BY INCLUDING MORE LITERARY,
SC.ENTIFIC, BIOGRAPHICAL, ESTHETIC, AND CONTEMPORARY WORKS.

. ENCOURAGE ACCELERATED PUPILS WHO PLAN TO ATTEND COLLEGE TO BE
LETTER-PERFECT IN THEIR WRITTEN WORK.

. ESTABLISH HIGHER STANDARDS OF READING FOR TALENTED PUPILS SO
THAT THEY WILL READ ON LEVELS COMMENSURATED WITH THEIR ABILITY.

. DEVELOP ATTITUDES OF CRITICAL THINKING.

. IMPROVE HOME, LIBRARY, NND CLASSROOM WORK HABITS OF PUPILS.

. DEVELOP POWER TO WORK, PLAN, AND EXECUTE INDEPENDENTLY.

. PROVIDE ENRICHMENT ACTIVITIES IN DRAMATICS, TELEVISION, RADIO,
SCIENCE, AND POETRY, AS WELL AS IN ART AND MUSIC FOR PUPILS

WITH TALENT,

. SET HIGH REQUIREMENTS FOR THE ABOVE-AVERAGE PUPILS WHO TEND TO

BE POOR SPELLERS.

. DEVELOP LEADERSHIP QUALITIES.

. STRESS ETHICAL, MORAL, AND SPIRITUAL VALUES THROUGH LANGUAGE
AND LITERATJRE.

. RELATE LANGUAGE ACTIVITIES TO FIRSTHAND EXPERIENCE IN THE
COMMUNITY.

. MOTIVATE SOCIAL DEVELOPMENT BY USING REAL. LIFE SITUATIONS.

. PROVIDE A VARIETY OF WRITING ACTIVITIES, ESPECIALLY CREATIVE
WRITING OF SHORT STORIES AND POETRY.

SUGGESTIONS FOR TEACHING SLOW PUPILS

. PERMIT SLOW PUPILS TO OMIT DIFFICULT LANGUAGE ACTIVITIES AND
TECHNICAL GRAMMAR AND USAGE.

. LEAD THE SLOW PUPILS TO UNDERSTAND THE PRACTICAL VALUE OF WHAT
THEY ARE DOING.
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. PROVIDE A VARIETY OF ATTACKS ON A PROBLEM. KEEP THE PUPILS
BUSY AND INTERESTED.

. USE LANGUAGE WHICH THE PUPILS UNDERSTAND.

. USE THE INDUCTIVE APPROACH SO THAT THE PUPIL CAN FORMULATE HIS
OWN RULES AND DEFINITIONS.

( . UTILIZE SCHOOL COUNSELORS TO HELP SLOW PUPILS.

. SHOW PUPILS A REAL NEED FOR WHAT THEY ARE LEARNING, AND GIVE
THEM AN OPPORTUNITY TO APPLY THEIR KNOWLEDGE TO LIFE SITUATIONS.

. MAKE DRILLS SHORT AND SNAPPY. USE GOOD JUDGMENT ON THE AMOUNT
OF DRILL USED DAILY.

. OVERCOME VOCABULARY DIFFICULTIES BY EXPLAINING UNFAMILIAR WORDS
DURING ASSIGNMENTS.

. HAVE FREQUENT REVIEWS OF SKILLS TAUGHT.

BASE TEACHING ON THE NEEDS OF PUPILS AND KEEP IT GEARED TO THEIR
ABILITIES.

. PRAISE PUPILS FOR ACHIEVEMENT, EVEN THOUGH IT MAY BE SLIGHT.

. TAKE EACH PUPIL WHERE YOU FIND HIM: AND TRY TO IMPROVE FROM
THIS POINT.

. DON'T EXPECT THE IMPOSSIBLE!

SOURCE: "TEACHING ENGLISH IN THE JUNIOR AND SENIOR HIGH SCHOOLS"
BY T. N. TOUCHSTONE, D. C, HEATH COMPANY

IMPORTANT FEATURES IN THE USE OF THE OVERHEAD PROJECTOR:

1. IT IS USED IN NORMAL ROOM LIGHT.

2. IT IS USED IN FRONT OF THE ROOM--THE TEACHER AT ALL TIMES IS
FACING THE PUPILS, WITH LARGE, BRIGHT VISUAL IMAGES PROJECTED
BEHIND THE TEACHER.

3. IT UTILIZES TEACHER'S DIRECT AN3ROACH IN PRESENTING INSRUCTIONAL
MATERIALS.

4. CONCENTRATE ON ATTENTION.

5. THE TEACHER MAINTAINS EYE CONTAC1 WITH THE CLASS-MINIMIZING THE
ATTENTION-DRIFT THAT OCCURS WHEN THE SPEAKElS BACK IS. TURNED,
OR WHEN LIGHTS ARE TURNED OUT.

6. MOST IMPORTANT, IT IS TEACHER OPERATED, TO COMPLEMENT, NOT
WITHDRAW ATTENTION AWAY FROM THE TEACHER.
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"TEACHING WRITTEN COMPOSITION To SLOW LEARNERS"

BY JOSEPH MERSAND, PH.D.

JAMAICA HIGH SCHOOL, NEW YORK CITY
VOL. IX, No. 3 FALL, 1965

LANGUAGE ARTS NEWS

IN THE FALL) 1964 ISSUE OF THE A&D LANGUAGE ARTS NEWS, I DISUCSSED
SOME WAYS IN WHICH TEACHERS HAVE BEEN SUCCESSFUL IN DEVELOPING A FEEL-
ING FOR LITERATURE AMONG SLOW-LEARNING STUDENTS.

IN THIS ARTICLE, I WILL DISCUSS SOME PROCEDURES IN TEACHING
WRITTEN COMPOSITION. ALL OF US WHO HAVE TAUGHT SLOW-LEARNING STUDENTS
KNOW HOW DIFFICULT IT IS FOR MANY OF THEM TO EXPRESS THEMSELVES IN
WRITTEN FORM) ALTHOUGH THEY MAY BE QUITE VOLUBLE ORALLY. MANY OF THEM
HAVE THINGS TO SAY, YET HOW CAN WE GET THEM TO SAY WHAT THEY MEAN AND
FEEL AND THINK IN ACCEPTABLE ENGLISH PROSE?

WRITING IS NOT EASY FOR ANY SECONDARY STUDENT. IN FACT IT WAS
NOT EASY FOR EVEN A HEMINGWAY, A FAULKNER, OR A FITZGERALD. SLOW
LEARNERS DO NOT LIKE TO WRITE; AND WHEN THEY DO WRITE, THEIR WORK NEEDS
MUCH CORRECTION. SOME SUGGESTIONS WHICH HAVE BEEN SUCCESSFUL IN MANY
CLASSES ARE AS FOLLOWS:

1. MANY SHORT WRITING EXPERIENCES ARE NEEDED. THE SLOW LEARNER
WILL HAVE TO LEARN HOW TO WRITE A NOTE, A LETTER) A SET OF DIRECTIONS.

2. BEGIN WITH THE SIMPLER ELEMENTS AND PROCEED TO THE MORE
DIFFICULT. THUS, THE SLOW LEARNER HAS TO MASTER THE SENTENCE; THEN
A GROUP OF RELATED SENTENCES INTO A PARAGRAPH; AND FINALLY A SHORT
COMPOSITION.

3. IF YOU CAN MAKE YOUR LETTERWRITING ASSIGNMENTS REALISTIC, YOU
WILL GET BETTER LETTERS. EXPLAIN TO YOUR STUDENTS THAT ALMOST EVERY
NEWSPAPER AND MANY MAGAZINES PRINT LETTERS FROM READERS. TELL THEM
ABOUT THE SACKS OF MAIL THAT COME TO EACH CONGRESSMAN EVERY TIME AN
IMPORTANT ISSUE ARIS:S. LIST ALL THE REAL-LIFE SITUATIONS WHICH WILL
REQUIRE LETTERS IN THEIR FUTURE LIVES AND ON SOME OCCASIONS RIGHT NOW.

ONE TEACHER OF SLOW LEARNERS HAD HER STUDENTS SEND LETTERS TO
ENGLAND. THEN, FOR AN EXHIBIT IN THE LIBRARY, SHE ARRANGED COPIES OF
THE ORIGINAL LETTERS AND THE REPLIES, WITH A MAP OF ENGLAND SHOWING
THE AREAS FROM WHICH THE LETTERS CAME. THE EXHIBIT GAVE THE LETTERS
A CERTAIN DIGNITY WHICH THE WRITERS HAD NOT REALIZED WAS THERE.

4. SLOW LEARNERS NEED MUCH HELP IN ORGANIZING THEIR WRITTEN
WORK. INSTRUCTIONS MUST BE SPECIFIC. EXAMPLES OF TOPIC SENTENCES
SHOULD BE ELICITED AND WRITTCN OA THE CHALKBOARD. DIFFICULT WORDS
SHOULD BE SPELLED. SITUATIONS SHOULD BE EXPLAINED AND SUGGESTIONS
OFFERED FOR THE BEST WAYS TO DESCRIBE THEM. THE MORE GUIDANCE THAT
CAN BE GIVEN BEFORE WRITING, THE BETTER CHANCE THERE WILL BE FOR
PASSABLE WRITTEN WORK.
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5. DISCUSSION OF EXPERIENCES WHICH THE CLASS HAS HAD IN COMMON
CAN LEAD TO GOOD WRITTEN WORK. AS THE CLASS DISCUSSES AN EXPERIENCE)
THE TEACHER SHOULD LIST THE POINTS MADE) WHICH LATER CAN BE ORGANIZED
:i A FORM OF OUTLINE - IN TIME, OR PLACE, OR IMPORTANC' . SLOW LEARNERS
NEED MUCH HELP IN ORGANIZING THEIR THOUGHTS BEFORE PUTTING THEM DOWN
ON PAPER.

6. MUCH REVISION WILL BE NECESSARY. TE:2HERS CORRECT, BUT STUDENTS
SHOULD REVISE AtD REWRITE. THE PROPER FORM AND AMENITIES OF WRITTEN
COMPOSITION SHOULD BE EMPHASIZED. MANY A JOB OR A PROMOTION HAS BEEN
WON OR LOST BECAUSE OF THE FORM OF A LETTER.

7. CLASS NEWSPAPERS AND MAGAZINES SHOULD BE MOTIVATED. EVEN
SLOW LEARNERS WILL TAKE PRIDE IN THEIR CONTRIBUTKNS TO A CLASS NEWS°APER
OR MAGAZINE. THE TEACHER MAY HAVE TO CORRECT MANY TIMES, BUT WHEN THE

FINAL PRODUCTS ARE MIMEOGRAPHED OR DUPLICATED, THESE STUDENTS WILL
EXPERIENCE A JOY FROM THEIR EXPRESSION WHICH THEY HAD NOT KNOWN BEFORE.

8. WRITING IS AN ALL-SCHOOL PROJECT. SLOW LEARNERS HAVE OCCASION
TO WRITE IN CLASSES OTHER THAN ENGLISH. SOCIAL STUDIES, GENERAL SCIENCE
AND HOME ECONOMICS ARE SOME or THE C6ASSES IN WHICH THEY SHOULD BE
REQUIRED TO DO A MODICUM OF WRITING. THE TEACHERS OF THESE SUBJECTS
CAN ALSO INSIST THAT PAPERS BY WRITTEN IN INK, THAT PROPER MARGINS BE
PRESERVED, AiD THAT 'ERE BE SOME DEGREE OF ORDERLY DEVELOPMENT.

9. THERE SHOULD BE SOME WRITTEN HOMEWORK ALMOST EVERY GAY. To
MANY SLOW LEARNERS, A READING ASSIGNMENT IS NOT HOMEWORK. THEY CAN DO
THIS IN THE CAFETERIA OR ON THE BUS. BUT SOME AMOUNT OF WRITING DONE
REGULARLY IN THE ENGLISH NOTEBOOK WILL HELP TO HABITUATE THE WRITING
ACT.

10. SINCE TgERE CAN BE NO IMPROVEMENT IN WRITING WITHOUT CORRECTION
BY THE TEACHER, THE TEACHER MIGHT WELL READ ALFRZD M. HITCHCOCK'S
"A CuoposiTioN ON RED INK" WHICH ORIGINALLY APPEARED IN THE ENGLISH
LEAFLET IN 1912, AND WHICH HAS BEEN REDRINTED BY HOLT, RINEHART &
WINSTON AS THEIR SERVICE BULLETIN NUMBLR E-7.

71



"PATIENT LOVING ATTENTION: RA FOP THE SLOW LEARNER"

THE SLOW LEARNER IS OFTEN A DEFEATIST--WHO HAVING FAILED MANY
TIMES, FULLY EXPECTS 10 FAIL AGAIN. IF YOU ARE TO HELP THIS CHILD
LEARN TO THE EXTENT OF HIS ABILITIES, THEN, YOU MUST BUILD UP HIS
SELF-CONFIDENCE WHILE LEADING HIM ALONG PATHS THAT HE CAN FOLLOW.

W. LINWOOD CHASE, BOSTON UNIVERSITY PROFESSOR EMERITUS, SUGGESTS
THESE PROCEDURES FOR HELPING THE SLOW LEARNER GAIN CONFIDENCE:

. KEEP A CHART OR CHECKLIST OF LEARNING GOALS AND ACTIVITIES;
LET THE PUPIL SEE EACH STEP CHECKED OFF AS HE COMPLETES IT . . .

SEE THAT HE IS MAKING PROGRESS, HOWEVER SLOW.

. LOOK FOR SPECIAL TALENTS--IN ART OR MUSIC, FOR EXAMPLE- -
IN THE SLOW LEARNER; LET HIM DISPLAY THOSE TALENTS WHENEVER POSSIBLE.

. ENCOURAGE THE SLOW LEARNER TO PARTICIPATE AS MUCH AS POSSIBLE
IN CLASS ANG GROUP ACT! ',TIES.: GIVE PARTICULAR ATTENTION TO HIS ZOCIAL

ADJUSTMENT.

. REVIEW THE SLOW LEARNER'S WORK FREQUENTLY; BE SURE HE ALWAYS
KNOWS THE DIRECTIONS IN WHICH HE'S HEADING; BE SURE HE AL.WAYS HAS
A SHORT-RANGE GOAL !N SIGHT.

. OCCASIONALLY GRANT THE SLOW LEARNER A SPECIAL PRIVILEGE.

. OFFER ALL THE ENCOURAGEMENT POSSIBLE.

TREATMENT OF THIS KIND WILL SHOW THE SLOW LEARNER THAT YOU CARE
ABOUT HIM) WILL GIVE HIM TAE FEELING THA; HE IS "IN" WITH HIS TEACHER
AND CLASSMATES. HE'LL COME in FEEL THAT HE HAS SOMETHING TO OFFER,
AND HE'LL BE ENCOURAGED TO APPLY HINSELF TO HIS WORK.

MEANWHILE, ADVISES PROFESSOR CHASE, TRY THESE TEACHING METhODS
AS YCU WORK WITH THE SLOW LEARNER ON SUBJECT MATTER:

. TRY TO ASSIGN TASKS THAT CAN BE STARTED AND FINISHED IN ONE
DAY.

. BE SURE YOU GIVE CLEAR INSTRUCIONS--AND EMPHASIZE THE IMPOR-
TANCE OF FOLLOWING THEM.

. BE SURE THE CHILD UNDERSTANDS THE PURPOSE OF AN ASSIGNMENT
OR ACTIVITY.

. IF TODAY'S WORK GROWS OUT OF YESiERDAvIS REVIEW BEFORE
PROCEEDING.

. PROVIDE AND USE A WIDE VARIETY OF LEARNING AND TEACHING
MATERIALS; USE AUDIO-VISUAL MATERIALS WHENEVER POSSIBLE.
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. KEEP VERBAL AND ABSTRACT PRESENTATIONS -0 A MINIMUM; GIVE
CONCRETE DEMONSTRATIONS WHENEVER POSS,BLE.

. DISCOVER AND CAPITALIZE ON THE SLOW LEARNER'S SPECIAL INTERESTS;
IF YOU FIND THAT HE'3 INTERESTED IN ROCKS OR BIRDS OR AUTOMOB'LES,
SAY, 1HY TO DEVELOP AN ASSIGNMENT THAT WOULD TIE HIS INTERESTS IN
WITH CURRENT CLASS WORK.

. WORK HARD TO EXPAND THE SLOW LEARNER'S VOCABULARY.

. ADJU:,. THE CURRICULUM TO FOCUS ON FEWER CONCEPTS.

. PROVIDE WRITTEN STUDY GUIDES.

. VARY YOUR -EACHING METHODOLOGY FROM DAY TO DAY AND WITHIN
EACH CLASS PERIOD SO AS TO HOLD THE CHILD'S INTEREST.

. ATTEMPT TO TEACH ONLY WHAT THE CHILD CAN LEARN.

. AND FINALLY, ACCEPT TI- SLOW LEARNER'S LIMITATIONS- -AND TEACH
HIM TO ACCEPT THEM. BUT TEACH HIM AT THE SAME TIME THAT HE OWES IT
TO HIMSELF TO ACHIEVE TO CAPACITY.

SOURCE: PROFESSIONAL GROWTH FOR TEACHERS, ELEMENTARY SCHOOL EDITION,
THIRD Q...p.RIF.R ISSUE, 1966-67. COPYRIGHT 1OFT EDUCATIONAL
SERVICES, 1966. REPRINTED BY PERMISSION.
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ELEMENTARY LEVEL

"WAYS TO GET BETTER RESULTS IN LANGUAGE ARTS"
CURRICULUM LETTER #52*

ONLY CERTAIN SECTIONS HAVE BEEN REPRINTED FROM THIS REPORT.
HOWEVER, THE CONCEPTS EXPRESSED ARE WORTHY OF CONSIDERATION AND

41ry, POSSIBLE ADOPTION IN THE ATTEMPT TO IMPROVE THE TEACHING OF LANGUAGE
ARTS.

T HERE IS NO OTHER PREVENTABLE HANDICAP TO LEARNING THAT CAN
BE QUITE SO DAMAGING AS THE INABILITY TO USE LITERATE AND COMPREHEN-
SIBLE ENGLISH.

I F ANYONE FEELS THAT THE NEED FOR BETTER RESULTS IN THE TEACH-
ING OF LANGUAGE ARTS IS OVERSTATED, LET HIM EXAMINE THE FINDINGS OF
THE RECZUT INVESTIGATION OF THE NATIONAL COUNCIL OF TEACHERS OF
ENGLISH. THAT INVESTIGATION DISCLOSED THAT OF 600,000 STUDENTS WHO
TOOK COLLEGE ENTRANCE EXAMINATIONS, 150,000 FAILED ENGLISH; ALMOST
TWO-THIRDS OF AMERICAN COLLEGES OFFER REMEDIAL WORK IN ENGLISH; AND
THE ESTIMATED COST OF REMEDIAL INSTRUCTION IN ENGLISH IS MORE THAN
TEN MILLION DOLLARS ANNUALLY.

NEITHER CAN THE ELEMENTARY SCHOOL AFFCRD TO BE COMPLACENT ABOUT
ITS TEACHING OF THE LANGUAGE ARTS. THE BURDEN OF IMPROVEMENT DOES
NOT LC1T IIDON THE HIGH SCHOOL AND COLLEGE ALONE. MUCH OF THE LATTER'S
EFFECTIVENESS DEPENDS UPON THE QUALITY OF THE LANGUAGE ARTS TEACHING
IN ThE LOWER GRADES. A STRONG SUPERSTRUCTURE NEEDS A STRONG FOUNDATION.

EACH OF THE FOUR MAJOR AREAS OF LANGUAGE ARTS, READING, LISTEN...
ING, SPZA;tING, AND WRITING, hAS AN INFINITE VARIETY OF SKILLS ANO
suesKILLs. ALL OF THESE SKILLS ARE SUBJECT TO IMPROVEMENT.

W HAT ARE SOME SIMPLE IMPROVEMENTS IN THE ORAL AND WRITTEN WORK
OF THE ELEMENTARY GRADES THAT EVERY TEACHER COULD BRING ABOUT? HERE
ARE THREE SUGGESTIONS:

1. MAKE CERTAIN THAT EVERY PUPIL UNDERSTANDS CLEARLY THE PURPOSE
OF EVERY ORAL AND WRITTEN LANGUAGE ASSIGNMENT. IN OTHER
WORDS, HE MUST KNOW WHY HE IS DOING A GIVEN TASK.

2, BE MORE SELECTIVE IN THE EXERCIES CHOSEN FOR PRACTICE OF A
SKILL. EXERCISES WHICH DO NOT BEAR DIRECTLY UPON A GIVEN
SKILL ARE JUST BUSYWORK.

3. GIVE PUPILS SIMPLE CRITERIA FOR EVALUATING THEIR WORK. ALL
CHILDREN NEED TO KNOW WHERE THEY HAVE SUCCEEDED, WHERE THEY
NEED TO IMPROVE, AND SOMETHING OF HOW TO GO ABOUT IT.

*BY ELEANOR M. JOHNSON, EDITOR -IN- CHIEF. MY WEEKLY READER,
WESLEYAN UNIVERSITY, REPRINTED BY SPECIAL PERMISSION OF AMERICAN
EDUCATION PUBLICATIONS, INC., PUBLISHERS OF MY WEEKLY READER,
MIDDLZTOWN, CONNECT I CUT.
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EACH OF THE ACTIVITIES LISTED MAKE SPECIFIC CONTRIBUTIONS TO
SKILLS IN THE LANGUAGE ARTS.

...ORAL LANGUAGE ACTIVITIES...

. CONVERSATION. CONVERSATION IS THE SMALL TALK OF THE CLASS-
ROOM. GOOD CONVERSATION INVOLVES THE CHOICE OF AN INTERESTING TOPIC,
SEQUENCE OF IDEAS, TACT IN EXPRESSING ONE'S VIEW, ABILITY TO CHANGE
THE SUBJECT, APPROPRIATENESS OF IDEAS.

. CHORAL SPEAKING. CHORAL SPEAKING HELPS TO IMPROVE VOICE
QUALITY, SLOVENLY, CARELESS SPEECH, AND FAULTY ENGLISH PATTERNS.
REGULAR PRACTICE IN CHORAL SPEAKING DEVELOPS A CHILD'S ABILITY TO
READ ALriU0 EFFECTIVELY AND WITH UNDERSTANDING. AN IMPORTANT BY-
PROCU:T Oc CHORAL SPEAKING IS ITS CONTRIBUTION TO THE SELF-CONFIDENCE
OF THE TIMI:J CAILD. GENERALLY SPEAKING, SELF-COWIDENCE IS AN IMPORTANT
i-ACTOr: IN EFFECTIVE ORAL LANGUAGE.

. DISCUSSION. PLANNED DISCUSSION PROMOTES AN INTERCHANGE OF____ -----
:IEW:::, CLA2IFICATION OF IDEAS, THE ABILITY TO THINK ON ONE'S FEET,
AN :::DERSTAND*NS OF THE ROLES OF LISTENER AND SPEAKER, GROWTH IN
PRECISION OF WORK MEANING, SKILL IN THE ABILITY TO GET TO THE POINT,
A":0 UMERSTANDING or THE AMENITIES OF GROUP DISCUSSION.

. '-.FORTS. ORAL RE?ORTS OFFER GOOD OPPORTUNITIES TO IMPROVE--_-......

IN -4- ACILITY TO SPEA:: SO AS TO BE HEARD; TO LOOK AT ONE'S AUDIENCE

vpc. ',,,-Ipo A DEPORT; AND TO SPEAK. FROM NOES INSTEAD OF C.EADING A
P.EFO.

. :::.,....24n2."- ANC ACNOUNCEMENTS, VERBAL MESSAGES AND ANNOUNCEMENTS
S7RZ:'.7. 'i-.E NEED roa ACCURAC': IN THE FACTS, ADJUSTMENT OF VOICE VOLUME
TC THE NEEDS OF THE OCCASION

'A
MESSAGE TO AN INDIVIDUAL SUGGESTS A

QUIET VOICE.; THAI FOR .:.N ENTIRE CLASS NEEDS MORE VOLUME). BREVITY,
CLARITY, AOC DIRECTNESS ENTER INTO GOOD DELIVERY OF ORAL MESSAGES
AHD AMMOt_NCP4ENTS.

. DRAMATI7ATION. DRAMATIC PLA7 PLACES A PIEMIUM ON VOICE CONTROL,
THE iNTEPiRETAT!ON OF MOODS, THE EXPRESSION OF IDEAS, AND II*: USE OF
EXPERIENCE IN OOPVEYING MEANING VERBALLY. iT RINKS WITH CHORAL READING
OR SPEAK'hO AS A MEANS OF EUILDING THE SELF-CONF'DENCE SO NECESSARY
FOP :F7ECTIVE OF LANGUAGE WORK.

. FINISHING STORIES. FINISHING A STORY ORAL_Y OFFERS AN OPPOR-
TUNITY TO DEVELOP SKILL IN QUICK THINKING, TO USE EXPERIENCE IN A
NEW SITUATION, TC RESPOND TO AUDIENCE REACTION, TO EXPERIMENT WITH
NEW 07 U:!USUAL ENDINGS, AND TO KNOW AT ONCE WHETHER THE SPEAKER WAS
ABLE V. ::EEP HIS AUDIENCE IN SUSPENSE UNTIL THE END OF THE STORY.

. ./OKES AND RIDDLES. SINCE JOKES AND RIDDLES ARE SHORT, THE
TELLIIJG 0:' THEM IS A GOOD EXERCISE Mk1 TERSENESS, USE OF SUSPENSE,
CO::'!::::" 01- VOCABJL\RY AND DELIVERY.
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. INTRCINATIQta THE ARRIVAL OF NEW PUPILS, VISITORS, OR SCHOOL
PERSONNEL REPRESENTS OPPORTUNITIES TO TEACH THE SOCIAL AMENITIES
ASSOCIATED WITH INTRODUCTIONS. CORRECT PRONUNCIATION OF NAME, GRACIOUS
MANNER, AND PROPER ETIQUETTE ARE INDISPENSABLES IN MAKING INTRODUCTIONS.

. EVALUATING THROUGH PERFORMANCE. SIMPLE CRITERIA FOR ORAL
LANGUAGE CAN HELP PUPILS EVALUATE THEIR OWN AND OTHERS? PERFORMANCE.
SOME OF THE ITEMS TO BE INCLUDED ARE THESE:

1. DID THE SPEAKER HAVE AN INTERESTING OR AN IMPORTANT TOPIC?
2. DID HE HAVE A VIVID, ATTENTION-GETTING OPENING SENTENCE?

DID HE KNOW A GREAT DEAL ABOUT HIS SUBJECT?
. DID HE AVOID TIRESOME EXPRESSIONS SUCH AS "WELL," "UHF"

AND THE OVERUSE OF "AND"?
5. DID HE USE COMPLETE SENTENCES?
6. DID HE SPEAK CLEARLY ENOUGH?

g.

DID HE LOOK AT HIS AUDIENCE?
. DID HE USE A GOOD VOCABULARY-..?

9. DID HE HAVE AN INTERESTING CLOSING SENTENCE?
10. DID HE BRING HIS MAIN POINTS TOGETHER IN A SUMMARY?

...WRITTEN LANGUAGE ACTIVITIES...

WRITTEN LANGUAGE ACTIVITIES MAKE MANY OF THE SAME DEMANDS FOUND
IN ORAL LANGUAGE. FOR EXAMPLE, A CHILD MUST HAVE SOMETHING TO SAY
AND STRONG MOTIVATION FOR SAY:NG IT IF !T IS TO BE DONE WELL. THE

SUGGESTIONS BELGW REPRESENT A VARIETY OF WRITTEN WORK, WITH INDICA-
TIONS OF THE SKILLS EACH ACTIVITY IS DESIGNED TO DEVELOP.

. ANNOUNCEMENTS AND ACVERTISEMENTS. ACCURACY AND TERSENESS ARE
TWO MARKS OF GOOD ANNOUNCEMENTS ')R ADVERTISEMENTS. HAVE PUPILS PRE-
PARE ANNOUNCEMENTS OF ACTIVITIES IN THE CLASSROOM OR THE SCHOOL. WRITE
ADS FOR LOST-AND-FOUND ARTICLES (SHOES, CAPS, GLOVES, BOOKS). INCLUDE
THE WHAT, WHERE, AND WHEN OF EACH ITEM.

. MEWS WRITING. TOP-RATED NEWS WRITING HAS FACTUAL ACCURArY,
OBJECTIVITY, DRAMATIC DETAILS, AND COLORFUL tvRITING. PRACTICE RE-
PORTING NEWS ABOUT A SCHOOL BALL GAME, A PLAY, AND THE ARRIVAL OF
NEW PUPILS, A CLASS PICNIC, OR A PARTY.

. CAPTIONS. CAPTIONS USE A MINIMUM OF WOP.LS TO GIVE A MAXIMUM
OF FACTS OR TO SUGGEST MEANING. WE:TE ORIGINAL CAPTIONS FOR INTEREST-
ING '2ICTURES, CARTOONS, OR COMIC STRIPS.

. SUMMARIES. A GOOD SUMMARY REPRESENTS THE MOST IMPORTANT FACTS
OR IDEAS IN A GIVEN ARTICLE. SUMMARIZE THE MOST IMPORTANT IDEAS IN

EACH PARAGRAPH OF A FRONT PAGE NEWS STORY.

. RECORDS. RECORDS CAN BE MADE TO REPRESENT STATISTICAL INFOR-
MATION IN GRAPHIC FORM. KEEP RECORDS OF DAILY WEAYHER CONDITIONS,
TEMPERATURES, AND CLOUD FORMATIONS; PERSONAL RECORDS OF HEIGHT AND
WCIGHT; MONEY EARNED OR SPENT.
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. STORYWRITING. STORYWRITING DEVELOPS IMAGINATION, VOCABULARY,
AND UNDERSTANDING OF PLOT, STORY DEVELOPMENT, AND CLIMAX. WRITE

ORIGINAL STORIES WHICH CENTER ON CHILDREN'S FAMILY LIFE, TRIPS,

FIRSTHAND EXPERIENCES. FOR EXAMPLE, "MOVING DAY AT OUR HOUSE";
"HOW WE SURPRISED MOTHERS; "STUNT NIGHT AT CAMP"; "How A BEAR STOLE

MY STRING OF FISH"; THE NIGHT OUR TENT BLEW DOWN."

. BIOGRAPHY. 010(1RAPHY DEMANDS ACCURATE INFORMATION FROM FAMILY

RECORDS. WRITE AN AUTOBIOGRAPHY AFTER CONSULTATION !KITH THE FAMILY

ABOUT DETAILS.

. DIARIES. DIARY-WRITING CALLS FOR BREVITY IN RECORDING DETAILS

OF DAILY LIFE. KEEP A DIARY OF CLASS EVENTS FOR ONE MONTH. AT THE

END OF THAT TIME REVIEW THE WORTH OR INTEREST OF THE ITEMS RECORDED.

. EVALUATING THROUGH PROOFREADING. PROOFREADING REQUIRES A PUPIL
TO OBSERVE HIS OWN WORK CAREFULLY, INDICATES TO HIM WHERE THE MECHANICS
OF WRITING NEED TO BE IMPROVED AIDS SCHOLARSHIP, PROMOTES CONFIDENCE

IN INDEPENDENT WRITING, AND SAVES TEACHER-TIME. PROOFREADING GUIDE -

POIN1S INCLUDE SUCH AS THESE:

1. Do ALL SENTENCES AND PROPER NAMES BEGIN WITH A CAPITAL LETTER?

2. ARE PUNCTUATION MARKS (PERIODS, QUESTION MARKS, COMMAS,
QUOTATION MARKS) USED CORRECTLY?

3. ARE SENTENCES COMPLETE?

4. IS EVERY WORD SPELLED CORRECTLY?

5. ARE INDIVIDUAL LETTERS FORMED CORRECTLY? (WATCH OUT FOR A,

D, G, M, N, I, T, L, E, U.

6. IS CORRECT FORM USED? (LETTERS 4ND ANNOUNCEMENTS, INVITATIONS,
AND STCR!ES HAVE THEIR OWN SPECIAL REQUIREMENTS IN FORM AND

PUNCTUATION. INDIVIDUAL GUIDES ARE NEEDED FOR EACH OF THESE.)

7. IS THE PAPER NEAT WITH MARGINS EVEN?

. ARE PARAGRAPHS INDENTED?
9. ARE ABBREVIATIONS CORRECTLY PUNCTUATED?

10. IS THE TITLE WRITTEN CORRECTLY?

. NEVER STRESS THE MECHANICS OF WRITING AT THE EXPENSE OF IDEAS

AND ENTHUSIASM FOR WRITING.

**EACH SCHOOL NEEDS A SEQUENTIAL GRADED PROGRAM IN ORAL AND WRITTEN
LANGUAGE AND IN THE MECHANICS FOR WRITING SO THAT CHILDREN AT EVERY
LEVEL HAVE A COORDINATED LANGUAGE ARTS PROGRAM.
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'S1RUCTURAL LINGUISTICS OR TRADITIONAL GRAMMAR:
CAN You IDENTIFY THEIR PURPOSES AND VALUES?"

THE BRIEF QUIZ BELOW LISTS A SERIES OF STATEMENTS ABOUT THE
PURPOSES AND VALUES OF ENGLISH GRAMMAR STUDY. THIS QUIZ IS NOT FOR
YOUR STUDENTS, BUT 70 HELP YOU CLARIFY SOME BASIC VIEWS ABOUT THE
LANGUAGE. MARK EACH STATEMENT WITH AN S TO INDICATE "STRUCTURAL
APPROACH," A T FOR "TRADITIONAL" OR A C TO INDICATE THAT THE POINT OF
VIEW IS COMMON TC BOTH SCHOOLS OF THOUGHT.

1. ENGLISH GRAMMAR HAS BOTH SOCIAL AND PRACTICAL VALUES.

2. A PURPOSE OF FORMAL INSTRUCTION IN ENGLISH GRAMMAR IS TO
REFINE THE STUDENT'S SKILL OF EXPRESSION.

3. ANOTHER PURPOSE IS TO BROADEN HIS GENERAL KNOWLEDGE OF TECHNICAL
AND CULTURAL PRINCIPLES AND USES OF ENGLISH.

4. ANOTHER PURPOSE IS TO STIMULATE HIS INTEREST IN THE PROPRIETIES
OF 1-113 LANGUAGE.

5. STILL ANOTHER PURPOSE IS TO STIMULATE THE STUDENT'S THINKING
AND DISCRIMINATION THROUGH GRAMMATICAL ANALYSIS.

6. THE UEGREE TO WHICH TEACHERS MAY CHANGE THE LANGUAGE BEHAVIOR
OF STUDENTS THROUGH GRAMMATICAL INSTRUCTION IS STILL OPEN TO QUESTION.

IHERE ARE DISTINCT MODES Or LANGUAGE: PHONOLOGICAL, MORPHOLOGI-
CAL, SYNTACTICAL; AND LEXICAL.

8. CONTEXT IS THE CONDITIONER OF ALL THE BASIC MODES OF LANGUAGE.

ENGLISH GRAMMAR IS A RESULT OF HISTORICAL PROCESSES AND
CULTURAL INFLUENCES.

EXPLANAIIONS FROM THE HISTORICAL EVOLUTION OF ENGLISH GRAMMAR
MAY 8E USEFUL TO AN UNDERSTANDING OF ITS SYSTEM.

CONSIDERING THE ATTENTION GIVEN TO THE DIFFERENCES TO THE TWO
APPRO;CHES: THE ANSWERS MAY COME AS A SURPRISE. ALL SHOULD BE MARKED
WiTH 4 C, INDICATING COMMON TO BOTH, ACCORDING TO HOWARD C. ZIMMER-
MAN, SCHOLI.R IN THE FIELC.

THERE ARE, Or COURSE, CRITICAL DIFFERENCES BETWEEN THE METHODS AND
RATIONALE OF THE STRUCTURAL LINGUIST AND TRADITIONAL GRAMMARIAN. AND
MR, ZiMMERMAN HAS SPELLED THESE OUT CLEARLY IN HIS HELPFUL GUIDE,
"STRUCTURAL LINGUISTICS ANO HIGH SCHOOL GRAMMAR," AVAILABLE FROM THE
LNIvERSIT" OF OREGON SCHOOL OF EDUCATION, EUGENE, OREGON.

THE POINT, HOWEVER, IS THIS: Do NOT LET THE SMOKE OF BATTLE
BLTJEEU TV:: LANGUAGE EXPEkTS BECLOUD YOUR VIEW OF THE VITAL GOALS OF
GRAdMAi. INSTRUCTION ON WHICH THERE IS NO DISAGREEMENT.

SOURCE: PROFESSIONAL GROWTH FOR TEACHERS or ENGLISH - SEPT. 1964;
SENi0c HIiH SCHOOL ED'TION. COPYRIGHT CROF- EDUCATION SERVICES, 1964.
REPRINTE BY PLRM.SSIO,4.
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"RESPONDING QUICKLY TO STUDENT WRITING"

IF THE PUPIL WRITES AND GETS NO RESPONSE, THE COMMUNICATION LINE

IS BROKEN. THE LONGER THE TIME BETWEEN HIS WRITING AND THE TEACHER'S
RESPONSE, THE LESS WILL HE LEARN FROM THE PAINSTAKING CORRECTIONS THE
TEACHER HAS FINALLY MAI5E ON HIS PAPER.

THE IDEAL OF "SAMEDAY" CORRECTING MAY BE IMPOSSIBLE. NEVERTHE
LESS, THERE ARE SOME THINGS THAT EVEN HEAVILYBURDENED ENGLISH TEACHERS.
CAN DO TO GIVE PUPILS THE FEELING - -AND SATISFACTION--THAT SOMEONE IS

LISTENING. HERE ARE SOME IDEAS:

1. AS PUPILS ARE PASSING IN THEIR PAPERS, LOOK AT THE FIRST ONES
TO REACH YOUR HAND. SHOW THE CLASS THAT YOU ARE INTERESTED IN THEIR
EFFORTS. OF COURSE, YOU CAN'T READ THE SET ON THE SPOT. BUT THE
SENSE OF COMMUNICATION IS BETTER THAN IF THEY SEE YOU STUFF THE PAPERS
IMMEDIATELY--UNLOOKED AT--INTO YOUR BRIEFCASE.

2. TRY HAVING PUPILS READ A FEW SENTENCES ALOUD BEFORE THE SET
OF PAPERS IS PASSED IN. PERHAPS ONE ENTIRE ROW CAN READ ITS FIRST
SENTENCES. YOU REACT. YOU EXPRESS AN INTEREST IN WHAT IS TO FOLLOW.
YOU CALL THE ATTENTION OF THE CLASS TO A GOOD SENTENCE OR TO A CONFUSING

ONE. GENERALLY, PUPILS' PAPERS SOUND BETTER THAN THEY LOOK, SO THE
EFFECT IS LIKELY TO BE THAT OF AN IMMEDIATE REWARD FOR HAVING WRITTEN.

3. OCCASIONALLY, HAVE PUPILS PUT THEIR PAPERS OUT ON THEIR DESKS.
You MOVE ABOUT THE ROWS COLLECTING THEM, COMMENTING 'HERE ON A NEAT
PAPER, PERHAPS REJECTING OUT OF HAND A SLOPPY ONE. THIS TECHNIQUE
BRINGS YOU, THE PUPIL, AND HIS PAPER TOGETHER--IF ONLY FOR A MOMENT.
THIS DIRECT CONFRONTATION WILL ALSO DISCOURAGE CERTAIN PUPILS FROM
"FORGETTING" THEIR THEMES.

4. AT OTHER TIMES AN UNAN-4/NCED QUIZ OR SOME OTHER ACTIVITY THAT
OCCUPIES THE PUPILS FOR THE FIZ,1 HALF OF THE PERIOD WILL GIVE YOU THE
CHANCE TO CHECK THROUGH A SET JUST TURNED IN. REPROVE THOSE WHOSE WORK
IS MISSING OR INADEQUATE AT A GLANCE. PRAISE THOSE WHO DID MORE OR

BETTER THAN USUAL. THESE TOO ARE IMMEDIATE FEEDBA.qc TECHNIQUES.

5. ANOTHER POSSIBLE AUDIENCE IS THE PUPILS CLASSMATE. ANNOUNCE

IN ADVANCE THAT YOU WILL HAVE PAPERS EXCHANGED FOR A FIRST READING
BEFORE THEY ARE HANDED TO YOU. PUPILS MAY THEN WRITE WITH A PARTICULAR

AUDIENCE IN MIND. EACH PUPIL WILL SEE SOMEONE REACTING TO-WHAT HE
HAS HAD TO SAY. IT IS NOT YOU, OF COURSE, BUT IT IS A REAL PERSON
RESPONDING. WHETHER YOU HAVE PUPILS "CORRECT" EACH OTHER'S WORK IS
UP TO YOU.

THESE SUGGESTIONS SIMPLY"SYMBOLIZE" COMMUNICATION RATHER THAN
COMPLETE IT. BUT SO IMPORTANT IS THE PUPIL'S FEELING THAT HIS WRITING
DOES ,AVEI A REAL AUDIENCE THAT ANY MEASURE THAT HELPS TO COMPLETE THE
COMMUNICATION CIRCLE IS WORTH A TRY.

SOURCE: PROFESSIONAL GROWTH FOR TEACHERS, SEPTEMBER 1964JUNIOR HIGH
EDITLON---CDPRIGHT CROFT EDUCATION SERVICES, 1964. REPRINTED

BY PERM.SSION. 79



"How TO READ A BATCH OF THEMES
CAREFULLY--AND SAVE TIME

WE MUST READ STUDENT PAPERS CAREFULLY. BUT OUR JOB IS NOT TO
GET THEM INTO A STATE OF ERFECTION FOR TH_ PRINTER. WE DON'T HAVE
TIME TO CORRECT A STUDENT'S PAPER AS IF WE WERE HIS DILIGENT EDITOR OR
GHOSTWRITER. BESIDES, LINE-BY-LINE CORRECTING OFTEN LEADS THE TEACHER
TO WRITE MORE THAN THE STUDENT. AT BEST, THIS PRACTICE PRODUCES A
SURPLUS OF CORRTCTIONS--THE POINTING OUT OF MORE ERRORS THAN THE STUDENT
CAN PROFITABLY DO ANYTHING ABOUT. AT WORST, OVER-CORRECTING CAN BE
MORE OF A DISCOURAGEMENT THAN A GUIDE TO IMPROVEMENT.

HERE ARE EIGHT TIPS THAT I'VE FOUND HELPFUL FOR CUTTING THE TIME
IT TAKES TO CORRECT THEMES CAREFULLY AND CONSCIENTIOUSLY. TRY ONE
OR TWO OF THESE, AND SEE WHICH ONE WORKS BEST FCR YOU.

1. INVITE QUESTIONS BEFORE THEMES ARE TURNED IN. ON THE DAY
PAPERS ARE DUE, ASK IF ANY PUPIL HAS QUESTIONS ABOUT THE" USAGE OR
MECHANICS OF THE PAPER HE IS SUBMITTING. IF HE IS ALERT ENOUGH TO
SENSE A COMMA OR A SPELLING QUESTION, GIVE HIM THE ANSWER STRAIGHT
OUT. HE CORRECTS HIS OWN PAPER ON THE SPOT, BEFORE TURNING THE PAPER
IN. 1HE GROUND RULE IN THIS PROCEDURE IS THIS IF HE CATCHES HI:.
OWN ERROR, YOU WILL NOT "TAKE OFF" FOR IT. THE CLASS MAY THI4K THAT
THIS IS AN EASY WAY TO AVOID ERRORS. YOU KNOW ITS GOOD TEACHING.

2. READ FOR THE SUPPORT OF IDEAS. READ A SET OF PAPERS, JUDGING
THEM ON THE FACTUAL SUPPORT THAT PUPILS GIVE IDEAS. USE YOUR RED
PENCIL MAINLY FOR COMMENTS SUCH AS "GIVE TWO MORE EXAMPLES HERE,'
I DON'T BELIEVE IT," "RESTATEMENT IS NOT PROOF," LET STUDENTS KNOW
THAT YOUR EMPHASIS THIS TIME HAS NOT BEEN ON MECHANICS.

3. READ FOR ORGANIZATION. WITH ANOTHER SET OF THEMES, CONSIDER
OVERALL ORGANIZATION. TRY TO SUGGEST WHY THE STRUCTURE OF A PAPER
MAY BE WEAK. You MIGHT, FOR EXAMPLE, IDENTIFY 'N ESPECIALLY STRONG
SENTENCE, MARK ITS AND WRITE IN THE MARGIN: "REVISE, BEGIN WITH
THIS SENTENCE, IT HAS POWER." OR, "WOULDN'T THIS MAKE A BEIFER
CONCLUSION?"

4. SET A LIMIT ON THE ITEMS YOU CRITICIZE. It POORLY-WRITTEN
PAPERS ARE STEALING TOO MUCH TIME, SET A QUOTA ON COMMENTS. IN THIS

WAY THE BETTER WRITERS, WHO DESERVE TO IMPROVE AS MUCH AS THE POOR
ONES, W'LL GET THEIR SHARE OF YOUR CRITICAL JUDGMENT.

5. TRY A 30-SECOND CONFERENCE. SOMETIMES YOU CAN SAY IN A
MOMENT WHAT WOULD TAKE YOU A PARAGRAPH ON THE PAPER. HOLD BACK YOUR
PEN. PUT AT THE TOP OF THE PAPER "30 SECOND CONFERENCE" AND HAVE THE
PUPIL UNDERSTAND THAT HE IS TO SEE YOU BRIEFLY AFTER CLASS. YOU
CANNOT DO THIS FOR ALL PUPILS. BUT IT WILL SAVE TIME IN CORRECTING
THE ENTIRE SET.
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6. WATCH THE CLOCK. IF YOU ARE REALLY BEHIND, USE THE CLOCK
OR A KITCHEN TIMER AS YOUR CONTROL AND SIMPLY FORCE-READ A BATCH OF
COMPOSITIONS WITHIN, SAY, 40 MINUTES. BETTER TO GIVE EACH PAPER A
QUICK READING OCCASIONALLY THAN TO HAVE THE PAPERS REMAIN ON YOUR
DESK FOR DAYS.

7. READ TO THE FIRST MAJOR BLUNDER-THEN STOP. WARNING:
FOLLOW THIS SUGGESTION WITH CARE--OR YOUR PUBLIC RELATIONS MAY SUFFER.
THIS PRACTICE IS INTENDED PRIMARILY TO CHASTEN A CLASS OF GOOD WRITERS
WHO HAVE ALLOWED THEIR WORK TO BLCOME SLOPPY. BUT WARN THE CLASS FIRST
THAT YOU WILL NOT READ BEYOND THE FIRST CARELESS ERROR. WHEN YOU GET
THE PAPERS, KEEP YOUR PROMISE. READ TO THE FIRST DANGLING MODIFER,
THE FIRST SILLY MISSPELLING, THE FIRST TAUTOLOGY. DRAW A LINE ACROSS
THE PAGE AND WRITE "NOT READY BEYOND THIS POINT." GRADE THE PAPER
ON THE QUALITY OF WHAT YOU READ UP TO THAT POINT.

8. PUT DOWN YOUR RED PEN. READ THE PAPER STRAIGHT THROUGH,
THE WAY THE PUPIL WOULD LIKE A READER TO READ. THEN DECIDE WHAT ONE
THINK CAN BE PRAISED (HOPEFULLY, SOME TECHNIQUE OF WRITING VI-1AT CAN
BE REPEATED ON ANOTHER PAPER), AND WHAT ONE THING MUST BE REPAIRED.

SOURCE: PROFESSIONAL GROWTH FOR TEACHERS - SEPTEMBER, 1964 - SENIOR
HIGH EDITION. COPYRIGHT' CROFT EDUCATIONAL SERVICES, 1964. REPRINTED
BY PERMISSION.
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"NINE COMMON FAULTS IN STUDENT THEMES
--AND How TO COPE WITH THEM':

LAST YEAR MORE THAN 13,000 STUDENT THEMES WERE EVALUATED BY FIVE
JUNIOR HIGH ENGLISH TEACHERS AND 18 LAY READERS (MOST OF THEM PROFES-
SIONAL WRITERS) IN THE WRITING PROGRAM IN PRINCETON TOWNSHIP, NEW JERSEY.

AT THE END OF THE YEAR, THEY LISTED THE MOST CONSISTENT ERRORS
AND RECOMMENDED METHODS TO COPE WITH THEM DURING FUTURE STUDENT/CORRECTOR
CONFERENCES. EVERYONE AGREED THAT ERRORS DIMINISH WHEN AN INTERESTED,
SYMPATHETIC SECOND PARTY MAKES THE STUDENT AWARE OF HIS INDIVIDUAL
PROBLEMS AND SUGGESTS SPECIFIC SOLUTIONS.

THE FOLLOWING IS A COMPOSITE REPORT COMPILED FROM THAT END-OF-THE-
YEAR EVALUATION.

1. CARELESS SPELLING. ABOUT 90% OF A STUDENT'S SPELLING ERRORS
INVOLVE FEWER THAN 100 WORDS. OFTEN; THESE ARE EASY WORDS--SOME TOO
SIMPLE TO APPEAR ON SP->_LING LISTS. THEY INCLUDE

ALL RIGHT 3EFORE DISAPPOINT
RECEIVE HURRYiNG UNTIL

CISAPPEAR FINALLY COMING

WHERE IT'S BEGINNING

LITTLE CLUES OR Mc:MORY TRICKS HELP STJDENTS TO REMEMBER CORRECT
SPELLiNGS. EXAMELE, HAVE THEM ASSOCIATE ALL RIGHT WITH ALL WRONG- -
TWO WORDS, TWO LLIS. THEIR AND HE:R ARE PERSONS. Too, whioN MEANS
"EXCESSIVE", HAS AN "EXCESSIVE'. 0.

POOR SPELLING HAB TS CAC BE ERASED BY PROPER PRONUNCIATION, DRILL,
CONSTANT REVIEW - -AN') VIGILAHCE,

2. THE MISSING 'IR MISPLACED APOSTROPHE. PROBABLY THE MOST FREQUENT
APOSTROPHE ERROR IS ITS OMISSION: MARYS DRESS; THE SUP::, R6YS, A DAYS

WAIT. SLOWER STUDLNTS FIND THE PLACEMENT OF T.E APOSTROPHE THE SEVEREST
HEADACHE: DO'NT, ITS' HAVE'NT.

REMIND THESE STUDENTS THAT THE APOSTROPHE TAKES 1HE PLACE OF LETTERS
LEFT OUT. PLURAL POSSESSIVES TOO HAST:>.Y TAUGHT RESULT IN STUDENTS
USING APOSTROPHES TO FORM PLURALS> A TEACHER CANNOT 5E TOO DRAMATIC IN
HIS DISCUSSION OF TH!S FA ILTY THINKING. TEAChlW; POSSESSIVES AND
CONTRACTIONS IS A CONTINUING PROCESS, AND FIVE-".C.,TE DICTATION QUIZZES
EVERY OTHER WEEK ARE MORE PcFECTIVE THAN A FOLONGFO TWO WEEKS' STUDY.
AN "I'VE-TAUGNT-THAl-NOW-BACK-TO-LITERATURE"ATTITJDE ISN'T REALISTIC.
WHEN PAPERS ARE RETURNED kITH MULTIPLE APOSTROPHE ERRORS, BEGIN A
PERIODIC SHORT QUIZ PROGRAM TO REINFORCE THE STUCENTS' SKILL.

3. HIGHFALUT'N WORCS. SOMETIMES A STUDENT TLIES TOO HARD TO FOLLOW
THE TEACHER'S SUGGESTION TO EXPAND HIS WORKING VOCABULARY. SO THE
YOUNGSTER DIPS INTO THE THESAURUS AND COMES UP WITH SUCH CONFUSING
EXPRESSIONS AS A MEDIUM ALTITUDE 30Y OR A VOLUMINOUS ABDOMEN.
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A TEACHER'S GOOD HUMOR AND FRIENDLINESS ARE CRUCIAL HERE, FOR
A CUTTING REMARK MIGHT DISCOURAGE THE PUPIL FROM FUTURE ATTEMPTS TO

PLEASE. POINT OUT THAT POT-BELLIED IS A HIGH INTENSITY WORD AND GIVES
A MORE VIVID PICTURE THAN VOLUMINOUS ABDOMEN.

OFTEN THE STUDENT WILL SUPPLY A BETTER REPLACEMENT WHEN ENCOURAGED
TO DO SO. AND THE EXPERIENCE WILL TICKLE HIM. URGE STUDENTS TO AVOID

IMPRESSIVE SOUNDING WORDS. LITTLE ONES THAT GIVE EXACT IMAGES ARE

MUCH MORE EXCITING: ICY, RED, EERIE, HOT, SNAP, BURLY, BUNY, PEEK, CRY.

4. TRITE WORDS. EVERY STUDENT HAS HIS REPERTOIRE OF WORN OUT

WORDS-SAY-NOTHING WORDS LIKE SWELL, TERRIFIC AWFUL, LOVELY, CUTE,

NICE, BIG, GREAT, FINE, WONDERFUL, AND BEAUTIFUL. UNFORTUNATELY,

THESE WORDS SEEM DRAMATIC AND GRIPPING TO MANY STUDENTS.

!LLUSTRATE HOW BETTER WORDS PUT A PICTURE IN A CLEARER FOCUS.

FOR EXAMPLE, "JOE MADE A RUNNING, DIVING CATCH," IS M...RE DESCRIPTIVE

THAN "JOE MADE A SWELL CATCH."

MIMEOGRAPH A LIST OF WORDS TO BE AVOIDED AND GIVE EACH STUDENT
A PERSONAL COPY TO KEEP IN HIS NOTEBOOK. HAVE EACH STUDENT ADD HIS

OWN OVERWORKED WORDS TO THIS GEN,AAL LIST.

5. SYRUPY SENTENCES. TAKE A SENTENCE LIKE THE LUSCIOUS, EMERALD-
GREEN GRASS WAS DRENCHED WITH DEW. YUK! Too SWEET! Too MANY ADJECTIVES.

ADVISE THE CLASS THAT ADJECTIVES ARE LIKE SPICES. WITHOUT SPICING

SOME FOODS WOULD BE TASTELESS AND BLAND. SO TOO WITH SOME THOUGHTS

WITHOUT ADJECTIVES.

BUT TOO MUC IS 100 MUCH. Too MANY ADJECTIVES SPOIL THE SOUP.
DEMONSTRATE TO '4.E CLASS HOW AN "ADJECTIVE DIET" CAN ACTUALLY MAKE A

SCENE MORE VIVID. IN THE EXAMPLE ABOVE DRAIN OFF THE SYRUP AND

SUBSTITUTE A DESCRIPTIVE VERB, AND WE HAVE A PLEASANT SCENE --THE
GREEN GRASS SPARKELED WITH DEW.

6. SAY-NOTHING SENTENCES. JUNIOR HIGH STUDENTS ARE EXPERTS AT

WRITING VAGUE SENTENCES: MORE THINGS COULD BE SEEN; THE VIEW WAS

TERRIFIC; ALL KINDS OF BOATS WERE IN THE HARBOR.

IRONICALLY, THE AUTHORS OF THESE GLITTERING GENERALITIES THINK

THEY HAVE SAID EVERYTHING TO BE SAID. QUESTIONS LIKE "WHAT DID YOU

SEE?", "WHAT SIZE?" , "WHAT COLOR?" CAN HELP YOUNGSTERS FOCUS THEIR

EYES A LITTLE SHARPER.

FOLLOW UP SUCH QUESTIONS WITH A FEW EXERCISES DESIGNED TO TEA.:.-1

YOUR S7UDENTS HOW TO CONVERT.
--AN ATTRACTIVC SWEATER INTO....A RED WOOLEN SWEATER WITH WHITE

BUTTONS.
--A DILAPIDATEC HOUSE INTO....A DOORLESS FARMHOUSE WITH BROKEN

WINDOWS AND TATTERED CURRTAINS.

REMIND YOUR STUDENTS TOO THAT THE VERB IS THE SPARKPIUG OF THE

SENTENCE. RAIN SPLATTERED AGAINST THE WINDOWS IS BETTER THAN IT

WAS RAINING. 83



7. INADEQUATE SENTENCE SENSE. STUDENTS--EVEN SLOW ONES--HAVE
LITTLE DIFFICULTY DIS"INGUISH;NG BETWEEN COMPLETE SENTENCES AND
FRAGMENTS OR RUNONS IN DRILLS PREPARED TO TEST SENTENCE SENSE. YET
THEY CONTINUE TO WRITE RUNON SENTENCES AND SENTENCE FRAGMENTS.

PROOFREADING ALOUD MAY BE THE ANTIDOTE TO THIS PROBLEM. WHEN A
PUPIL READS HIS PAPER ALOUD, HE LISTENS BOTH TO THE FLOW OF WORDS AND
THE PATTERN OF IDEAS. FRAGMENTS CREATE A VOID. THE TONGUE STUMBLES
AND STRUGGLES TO FILL IN MISSING SUBJECTS OR LINKING VERBS OR MAIN
THOUGHTS.

As WITH SENTENCE FRAGMENTS, THE VOICE IS ALMOST INFALLIBLE IN
DETECTING RUNONS. IT ALWAYS PAUSES AT THE END OF A COMPLETE SENTENCE.

STUDENTS SHOULD KNOW TOO THAT SOME WORDS SEEM TO LEAD INTO RUNON
SENTENCES. THESE WORDS INCLUDE FINALLY, THEN, HOWEVER, SOON, SUDDENLY,
NOW, THERE, THEREFORE, CONSEQUENTLY, AND ALL SUBJECT PRONOUNS. LABEL
THEM "RUNON DANGER SIGNALS."

8. FAULTY PRONOUNS. CARELESSNESS AND HASTE CAUSE MOST PRONOUN
ERRORS. AGAIN, HAVING STUDENTS READ ALOUD IS HELPFUL. THEY CONSISTENTLY
CORRECT PROBLEMS OF VAGUE ANTECEDENTS AND CASE SELECTIONS WHEN THEY
READ ORALLY.

REMEMBER, TOO THAT CASE IS MORE MEANINGFUL TO A STUDENT ONCE HE
REALIZES THAT TWELVE PRONOUNS ARE THE PRIMARY REASON FOR STUDYING
SUBJECTS, PREDICATE NOUNS, PREPOSITIONS, DIRECT, AND INDIRECT OBJECTS.
PUT A 4' X 4, CHART i,SOVZ THE CHALKBARD, SHOWING WHICH PRONOUNS ARE
ALWAYS SUBJECTS AND WHICH ARE ALWAYS OBJECTS.

SUBJt:C7S

I HE SHE THEY WE WHO

OBJECTS
ME HIM HF.R ois THEM WHOM

THIS CONSTANT REMINDER TELLS THE STUDENT WHENEVER HE USES ONE OF THESE
WORDS HE IS INVOLVED WITH A CASE CHOICE.

CHANGE OF PERSON IS ALSO DISTRESSING TO TEACHERS: "I ENTERED THE
ROOM AND YOU COULD SEE CHAIRS AND TABLES TOPPLED OVER." A REMARK IN
THE MARGIN, "I WASN'T EVEN THERE" DRAMATiZES THE SILLINESS OF THIS
TYP' OF ERROR.

9. POOR PARAGRAPHS. ALL STUDENTS, TO DIFFERENT DEGREES, ARE
PLAGUED BY PARAGRAPHING. THE PROBLEM RANGES FROM ENDLESS PARAGRAPHS
RIDDLED WITH UNRELATED DETAILS TO PARAGRAPH k".HANGES FOR EACH NEW
SENTENCE.

INCORRECT PARAGRAPHING STEMS FROM
. POOR ORGANIZATION OF IDEAS - -(NO PLAN FOR THE COMPOSITION)
. ABSENCE OFSTRONGCONCRETE TOPIC SENTENCES
. INADEQUATE PREPARATION IN THE PROPER MECHANICS OF PUNCTUATING

AID PARAGRAPHING CONVERSATION.
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OUTLINING, THOUGH OFT;. - lUS TO PUPILS, IS TIC BEST SOLUTION
FOR CARELESS ORGANIZAIION, TO GIVE THIS EXERCISE VITALITY, USE AN
ACTUAL STUDENT THEME AND FLASH IT ON A SCREEN. POINT OUT HOW CRUCIAL
A GOOD TOPIC SENTENCE IS TO DETERMINE WHICH FACTS BELONG IN WHICH
PARAGRAPH. IN YOUR DISCUSSION ILLUSrRATE THE FOUR RULES OF THUMB FCP
PARAGRAPH CHANGES:

. CHANGE OF MAIN TOPIC
CHANGE Or SPeAKER
CHANGE OF PLACE

. CHANGE Or TIME.

REMEMBER, THE DAY TO TEACH PARAGRAPHING IS THE DAY STUDENT PAPEPS
WITH SERIOUS PARAGRAPHING ERRORS ARE RETURNED. STUDENTS ARE MORE
RESPONSIVE WHEN THEY ARE PERSONALLY INVOLVED.

SOURCE: SECOND QUARTER (1966-67)
ISSUE PROFESSIONAL GROWTH FOR
TEACHERS ^ JUNIOR HIGH SCHOOL
EDITION.COPYRIGHT: CROFT EDUCATION
SERVICES, 19(6. RURINTED BY
PERMI.SSION.
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CHECK WHEN You REVISE . .

CONTENT

A FAVORITE SAYING OF PROFESSIONAL WRITERS IS "MY WORK IS ONE-TENTH
INSPIRATION AND NINE-TENTHS PERSPIRATION." MUCH OF THEIR PERSPIRATION
FLOWS AS THEY REVISE THEIR FIRST DRAFTS. THEY HAVE LEARNED A FACT THAT
MOST. BEGINNING WRITERS SHUN--THE FACT THAT FIRST DRAFTS ARE FILLED WITH
FLAWS. THEY MUST BE REVISED.

WHEN YOU REVISE YOUR FIRST DRAFT, READ IT THROUGH SLOWLY AND THOUGHT-
FULLY AT LEAST THREE TIMES. DURING EACH READING, MAKE CORRECTIONS ON
THE BASIS OF QUESTIONS LIKE THOSE IN THE FOLLOWING THREE PARAGRAPHS:

PLAN

HAVE I GIVEN ENOUGH DETAILS TO MAKE EACH PHASE OF THE SUBJECT
CLEAR? ARE THEY THE RIGHT DETAILS, OR HAVE I INCLUDED SOME THAT WILL
ONLY SIDETRACK MY READER AND SHOULD THEREFORE, BE CROSSED OUT? CAN
THINK OF ANY FURTHER DETAILS THAT I MIGHT ADD, EVEN AT THIS LATE DATE,
TO MAKE MY SUBJECT STILL MORE CLEAR AND INTERESTING? How ABOUT MY WORD
CHOICE? Do MY WORDS EXPRESS MY MEANING EXACTLY?

MECHANICS

WILL MY INTRODUCTION AROUSE MY READERS' INTEREST AND MAKE THEM WANT
TO READ ON? HAVE I PRESENTED MY MATERIAL IN A LOGICAL ORDER? IS THERE A
GOOD REASON FOR PUTTING MY SECOND POINT AFTER MY FIRST, MY THIRD POINT
AFTER MY SECOND,- AND SO ON? HAVE I PARAGRAPHED AT THE RIGHT PLACES? ARE
MY PARAGRAPHS CLEARLY LINKED? DOES MY CONCLUSION ADEQUATELY SUM UP MY
MAIN POINTS OR ROUND OFF MY COMPOSITION? WILL IT GIVE THE READER THE
SENSE OF HAVING ARRIVED SOMEWHERE?

MAKING YOUR FINAL DRAFT

HAVE I WRITTEN COMPLETE SENTENCES? HAVE I SHOWN CLEARLY WHERE EACH
SENTENCE BEGINS AND ENDS? CAN I COMBINE ANY OF MY SENTENCES IN A WAY THAT
WILL MAKE THEM MORE EFFECTIVE? HAVE I USED ALL THE PUNCTUATION MARKS I

NEED? ARE THERE TOO MANY DASHES OR EXCLAMATION POINTS? ARE THERE ANY
UNNECESSARY COMMAS? ANY FLOATING, UNATTACHED QUOTATION MARKS? HAVE I A

GOOD REASON FOR EVERY CAPITAL LETTER I HAVE USED? HAVE I EVEN THE SLIGHTEST
DOUBT ABOUT THE SPELLING OF ANY WORD.

WHEN YOU ARE SATISFIED THAT YOUR PAPER SAYS CLEARLY AND EFFECTIVELY
WHAT YOU WANT IT TO SAY, COPY IT NEATLY WITH ALL THE CHANGES AND ADDITIONS
THAT YOU MADE IN REVISING. MAKE YOUR FINAL DRAFT ON CLEAN, WHITE THEME
PAPER, 8'1- X 11 INCHES. TYPING IS BEST, BUT IF YOU CAN'T TYPE, WRITE
LEGIBLY IN BLUE OR BLACK INK. RROOFREAD YOUR FINAL COPY CAREFULLY,
CORRECTING ANY ERRORS CLEARLY AND NEATLY.

FROM FOR YOUR ENGLISH CLASS, COPYRIGHT 1961,
SCOTT, FORESMAN AND CO.,GLENVIEW, ILLINOIS.
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BASIC GUIDELINES FOR ESTASLISHING A
GOOD LEARNING ENVIRONMENT

. CREATE A PLEASANT CLASSROOM ATMOSPHERE. PLAN TO MAKE EXTENSIVE
'ISE OF VISUAL AIDS MATERIALS AND EQUIPMENT.

. SET THE EXAMPLE! USE THE ENGLISH LANGUAGE EFFECTIVELY AND PROPERLY.

. GIVE CAREFUL ATTENTION TO THROUGH PREPARATION AND PLANNING FOR
EACH TEACHING ASSIGNMENT.

. EMPLOY EFFECTIVE ^ND VARIED T_ACHING METHODS AND TECHNIQUES.

. EXERCISE GOOD JUDGMENT AND TACT AT ALL TIMES.

. SO FAR AS PRACTICAL AND POSSIBLE, PROVIDE FOR INDIVIDUAL DIFFER-
ENCES AMONG PUPILS.

. RESPECT THE WORTH AND DIGNITY OF THE PUPIL AS AN INDIVIDUAL.
THIS APPROACH EARNS RESPECT FOR THE TEACHER.

. ESTABLISH EFFECTIVE STANDARDS FOR CLASSROOM CONTROL. USE AUTHORITY
WHEN NECESSARY; BE CONSISTENT IN THE DISPOSITION OF ALL CLASSROOM
INCIDENTS.

. PROVIDE FOR PROPER MOTIVATION OF MEANINGFUL AND SATISFYING ACTIV-
ITIES WHICH CREATES A DESIRE TO LEARN.

. BUILD CONFIDENCE AND THE RIGHT KIND OF SELF CONCEPT IN THE CHILD.

. UTILIZE GUIDANCE WHICH TENDS TO HELP PUPILS DEVELOP EFFECTIVE
STUDY HABITS.

. PROVIDE OPPORTUNITIES AND MATERIALS FOR CREATIVE WORK.

. FAIRNESS AND IMPARTIALITY DISPLAY TRUE TEACHER LEADERSHIP IN THE
CLASSROOM.

DID You Kuow?

1% IS RETAINED THROUGH TASTE

l RETAINED THROUGH TOUCH

3i% IS RETAINED THROUGH SMELL

11% IS RETAINED THROUGH HEARING

83% IS RETAINED THROUGH SIGHT OR AUDIO VISUAL
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THE ART OF LI STENING *
*

* *
* *

* *
* *

** REPRINTED FROM EFFECTIVE ENGL.SH, *
*

**

* ,, BOOK 3, BY RICHARD A. MEADE, ()SCA& M. *
*

**

** HAUGH, AND DOROTHY E. SONKE. COPYRIGHT *
*

**

** 1961 BY ALLYN AND BACON, INC. USED BY *
*

**

*
*

PERMISSION OF ALLYN AND BACON, INC. *
*

* *
* *

* *
* *

* + + + + + + + + + + + + + + + + + + + + + + + 4 + + + + + + + + + + + ' - + + *
* *

* *

* OOD LISTENING HABITS ARE VITAL TO YOUR SUCCESS IN GETTING AN EDUCATION. *
*
b--------- *

*
*

EVERY HOUR IN CLASS YOU RECEIVE EXPLANATIONS ON SUBJECT MATTERS ON *
*

*
*
ASSIGNMENTS FOR THE NEXT DAY, AND ON CONDUCT AND RULES. *

*

* *
* *

*
*

YOUR CLASSROOM LISTENING IS ONLY A SMALL FART OF YOUR LISTENING ACTIVITIES. *

EVERY
*

** LVERY DAY YOU LISTEN TO INSTRUCTIONS FROM YOUR PARENTS. TO RI TV *
* *

*
*

SPEAKERS, TO YOUR FRIENDS, AND TO OTHER PEOPLE IN EXCHANGE OF IDEAS IN *
*

*
*

GROUP DISCUSSION. *
*

* *
* *

*
*
LISTENING HABITS BECOME STILL MORE IMPORTANT AS YOU GROW OLDER: A *

*

**
SUCCESSFUL LIFE DEPENDS IN PART ON INTELLIGENT LISTENING TO OFFICIALS, *

*

*
*

CANDIDATES, AND FELLOW CITIZENS; TO SUPERIORS, FELLOW WORKERS AND *
*

** SUBORDINATES; TO FAMILY, NEIGHBORS, AND FRIENDS. *
*

*
*

*
*

*
*
GOOD LISTENERS ARE MADE A PERSON CAN DELIBERATELY TRAIN HIMSELF TO *

*
**

LISTEN AND TO REMEMBER AND EVALUATE WHAT HE HEARS. IT TAKES WORK AND *
*

**
CONCENTRATION TO BE A GOOD LISTENER. *

*

**
*
*

*
*

* * * * * * * * * * * * * * * * * * * * * * * * * *
*

*
*

*
*

*
GOOD LISTENERS AND BAD LISTENERS *

*

*

*
*

*

** A. A LISTENER HAS THE FOLLOWING ATTITUDES TOW '
).

ARD A LISTENING SITUATION.-- *

*
*

*

__

*
*

GOOD LISTENER BAD LISTENER *
*

*
*
*

*

** 1. WANTS TO LISTEN. 1. IS INDIFFEREN: '..)R BORED. *
*

** 2. FINDS A PERSONAL REASON FOR 2. Is NOT CLEAR ABOUT WHY HE IS *
*

*
*

LISTENING. LISTENING. *
*

** 3. IS WILLING TO TAKE REcPONSIBILITY 3. EXPECTS THE SP1.AKER TO DO ALL *
*

** FOR COMPREHENSION. THE WORK. *
*

*
*
*

B. .

*

* b A LISTENER HAS THE FOLLOWING ATTITUDES TOWARD THE TALK: *

*
*

*
*
*

*
*

*
GOOD LISTENER BAD LISTENER *

*

*
*

*
*

*
*

1. IS RECEPTIVE AND OPEN-.MINDED. 1. IS SUSPICIOUS OR ANTAGONISTIC. *
*

*
*
2. IS AWARE OF THE EFFECT OF HIS 2. IS UNAWARE OF THE EFFECT OF *

*

*
*

OWN PREJUDICES. HiS OWN PREJUDICES. *
*

*
*
3. Is WILLING TO HEAR THE SPEAKER 3. STOPS LISTENING AT THE SLIGHTEST **

* OUT TO THE END. PROVOCATION. *
*

*** 4. MAKES UNDERSTANDING HIS MAJOR 4. MAKES AGREEMENT OR DISAGREEMENT **

** OBJECTIVE. HIS MAJOR OBJECTIVE. *
*

*
*

*

*
*

*
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*r * **
*
* *

** *
**

* *
*

** C. A LISTENER HAS THE FOLLOWING ATTITUDES TOWARD THE SPEAKER: *
*

*
* *

** GOOD LISTENER BAD LISTENER *
*

*

*
* *

*
** 1. IS FRIENDLY AND SYMPATHETIC. 1. IS INDIFFERENT OR HOSTILE. *

*
*
*

2. RESPECTS THE SPEAKER AS A PERSON. 2. IS CRITICAL OR SUSPICIOUS. *
*

* *
* *

* *
* ,

* D. A LISTENER DOES THE FOLLOWING TH!NGS WHILE LISTENING: *
*

*
* *

*

*
*

I. LOOKS IN THE DIRECTION OF THE 1. DOODLES, LOOKS OUT THE WINDOW, *
*

* SPEAKER. OR WATCHES OTHERS. *

**

*
2. IS ATTENTIVE. 2. FAKES ATTENTION. *

*
*
*

. TRIES TO FIND THE CENTRAL IDEA. . LISTENS FOR DETAILS ONLY. *
*

** . REC'GNIZES DIFFERENCES BETWEEN 4. CONFUSES FACTS AND OPINIONS. *
*

* FACTS AND OPINIONS. *
*

** 5. TRIES TO RELATE WHAT IS SAID TO 5. GETS NOTHING OUT OF IT WHICH IS *:
*
* HIMSELF AND HIS INTERESTS. HELPFUL TO HIMSELF. *

*
* *
* *

* *
* *

* *
* *

* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * ** * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *

LEARNS TO READ GOOD LITERATURE

"NO1 ONLY DID THIS NEV TEACHER TEACH.

ME TO READ GOOD LITERATURE, THIS, MORE

THAN ANY OTHER THING, BUILT UP MY STARVED .

VOCABI'LARY AND GUIDED ME IN THE PROPER

USE OF THE LANGUAGE.

. . . JACQUELINE COCHRAN



HOW TO PREPARE AN OUTLINE

AN OUTLINE IS A GENERAL PLAN OF
MATERIAL IN A SPEECH OR PAPER. IT

SHOWS THE ORDER OF THE VARIOUS PARTS,
, THEIR RELATIVE IMPORTANCE, AND THEIR
RELATIONSHIP TO ONE ANOTHER.

OUTLINES ARE USEFUL FOR TESTING THE
ORGANIZATION OF A COMPLETED PAPER
AND FOR STUDYING READING MATERIAL
THAT HAS BEEN ASSIGNED, BECAUSE THEY
GIVE PATTERNS OF THOUGHTIN CLEAR,
COMPACT FORM. THEY ARE EVEN MORE
HELPFUL TO YOU IN PLANNING PAPERS OR
TALKS. ONCE YOU HAVE OUTLINED A
SUBJECT, DELIVERING A SPEECH OR
WRITING A PAPER IS RELATIVELY EASY.
IF YOU HAVE A CLEAR IDEA OF THE
ORGANIZATION OF THE WHOLE, YOU KNOW
WHERE TO INCLUDE A PARTICULAR IDEA.
AN OUTLINE GIVES YOU THE CONFIDENCE
OF KNOWING INHERE YOU ARE GOING, AND
HOW YOU ARE GOING TO GET THERE.
THUS, IT IS AN INVALUABLE AID TO
YOU IN SPEAKING OR WRITING.

YOUR LISTENERS AND READERS ALSO
BENEFIT FROM THE OUTLINING YOU DO
BEFORE YOU PRESENT MATERIAL. IF

THEY ARE TO FOLLOW YOUR IDEAS WITH-
OUT GETTING LOST, YOU MUST PRESENT
DETAILS IN A LOGICAL ORDER. THE

BEST ORDER FOR YOUR IDEAS DEPENDS
PRIMARILY ON YOUR SUBJECT AND YOUR
PURPOSE. AN OUTLINE HELPS YOU TO
ORGANIZE YOUR IDEAS LOGICALLY.

THE BASIC PROCESS OF ORGANIZING
MATERIAL FOR ALL WRITING AND
SPEAKING IS THE SAME. START WITH
THE RAW MATERIAL YOU HAVE GATHERED.
NEXT, SORT IT OUT. THEN, REARRANGE
AND ORGANIZE IT SO THAT IT FULFILLS
YOUR PURPOSE. IF YOU FOLLOW THIS
PROCESS, YOU APE PREPARING AN OUTLINE.

(REPRODUCED FROM A PROSPECTUS OF THE
WORLD BOOK ENCYCLOPEDIA DICTIONARY BY
PERMISSION OF FIELD ENTERPRISES EDUCA-
TIONAL CORPORATION.)

FOUR MAIN TYPES OF OUTLINES THAT ARE
FREQUENTLY USED BY EXPERIENCED
SPEAKERS AND WRITERS ARE: (1) THE
WORK OUTLINE, (2) THE PARAGRAPH OUT -
LINE, (3) THE TOPIC OUTLINE, AND
(4) THE SENTENCE OUTLINE. OFTEN A
ROUGH OUTLINE IS ALL THAT IS NEEDED
FOR SHORT, SIMPLE PAPERS OR-TALKS.
THE LONGER AND MORE COMPLICATED THE
MATERIAL, THE MORE YOU NEED A CARE..
FULLY CONSTRUCTED OUTLINE.

1. THE WORK OUTLINE. FOR MANY
SPEECHES AND PAPERS, AN ELABORATE
OUTLINE IS NOT NEEDED. AN INFORMAL
PLAN, OR WORK OUTLINE, IS OFTEN ALL
YOU NEED. SUCH AN OUTLINE IS SIMPLY
A LISTING OF TOPICS AND SUBTOPICS TO
SHOW THE ORDER OF YOUR PRESENTATION.
SOME OF THE TOPICS MAY BE EXPRESSED
IN A SINGLE WORD; OTHERS MAY BE

EXPRESSED IN PHRASES OR CLAUSES. A
WORK OUTLINE, LIKE ALL OUTLINES, MUST
PRESENT IDEAS IN LOGICAL ORDER.
BECAUSE IT IS A PERSONAL AIG, NOT TO
BE SHOWN TO ANYONE, YOU CAN DEVISE
THE ARRANGEMENT THAT SERVES YOUR
PURPOSE BEST.

THE FOLLOWING OUTLINE IS THE WORK
OUTLINE WHICH A HIGH - SCHOOL STUDENT
USED FOR A COMPOSITION ENTITLED
"SANDLOT FOOTBALL-- ALWAYS THE GREAT
GAME FOR ME." NOTICE THAT HE STARTED
HIS OUTLINE BY IDENTIFYING HIS PUR-
POSE: "PLAYING SANDLOT FOOTBALL HAS
ALWAYS APPEALED TO ME FOR SEVERAL
REASONS."

1. HOW I STARTED; WHAT I DO NOW
WATCHED BROTHERS, NEIGHBORHOOD
KIDS
SUBSTITUTE FIRST - -THEN A REGULAR

GETTING OLDER NOW -- SOMETIMES
COACH A TEAM



2. ROUGH SPORT EVEN ON SANDLOT
TWISTED ANKLE, SWOLLEN EYE,

BLOODY NOSE, ETC.
ALWAYS GO BACK FOR MORE
ALL PART OF GAME- -AND THRILL

HUMOR IN IT

ROGER- -LOST PANTS--POLKA DOT
SHORTS - -GIRLS

DAD'S ONLY TRY; WRONG DIREC-
TION; ONLY TIME OLD MR.
W EVER LAUGHED

AUNT ELLEN'S REMARK
4. THRILLS AND CHILLS

TOM P'S BLOCKING; MY BIG GAIN
PRO'S REMARKS
EDDIE WINGATE'S OFFER
PLANS (TELL ABOUT NEWSPAPER

ACCOUTS AND PICTURES)
5. BENEFITS

PHYSICAL FITNESS
EVERYONE IS A STAR
No JUVENILE DELINQUENCY
COMPETITION AND COMRADESHIP

(23 FELLOWS)

2. THE PARAGRAPH OUTLINE. FOR

WRITING SHORT PAPERS, LISTING THE
TOPICS TO BE DISCUSSED IN EACH
PARAGRAPH IS SOMETIMES HELPFUL.
FOR LONGER PArERS, THIS TYPE OF
OUTLINE IS NOT RECOMMENDED BECAUSE
IT DOES NOT INDICATE SUBHEADS. A

PARAGRAPH OUTLINE IS THE ONLY KIND
OF OUTLINE IN WHICH THE HEADINGS
CORRESPOND EXACTLY TO THE PARAGRAPHS
(N A PAPER. HERE IS AN OUTLINE FOR
A PAPER WITH FIVE PARAGRAPHS.

3.

THE BENEFITS OF A PART -TIME JOB

A. INTRODUCTION
B. LEARNING TO WORK WITH OTHERS
C. BECOMING ACQUAINTED WITH A LINE

OF WORK
D. EARNING MONEY
E. CONCLUSION

3. THE TOPIC OUTLINE. THE MOST
COMMON TYPE OF FORMAL OUTLINE IS
THE TOPIC OUTLINE. YOU MAY OCCASION-
ALLY BE REQUIRED TO SUBMIT ONE ALONG
WITH A PAPER OR A SPEECH. IT IS

COMPOSED OF FRAGMENTARY UNITS -- WORDS,

BRIEF PHRASES, OR SHORT CLAUSES- -
THAT ARE NUMBERED AND LETTERED
CONSISTENTLY.

WHY I LIKE TO READ (TITLE)

I. A METHOD OF SATISFYING MY
CURIOSITY (MAIN HEAD)
A. ABOUT PEOPLE (SUBHEAD)

1. IN AGES PAST (SUB-SUBHEAD)
2. IN THE PRESENT

B. ABOUT THINGS
1. HISTORICAL EVENTS
2. SCIENTIFIC DISCOVERIES
3. LANGUAGE DEVELOPMENT

CURRENT HAPPENINGS
II. A MAJOR FORM OF ENTERTAINMENT

A. ALLOWS ME TO EXPERIENCE
ADVENTURE VICARIOUSLY

B. SHOWS ME THE BEAUTY IN LIFE
1, THROUGH POETRY
2. THROUGH DRAMA
3. THROUGH THE DESCRIPTIVE

ESSAY
C. CHEERS ME WITH HUMOR
D. THRILLS ME WITH MYSTERY
A HELP TO ME AS A PERSON
A. KEEPS ME UP TO DATE
B. INCREASES MY VOCABULARY
C. BROADENS MY UNDERSTANDING
D. INTERESTS ME IN MORE THINGS

NOTICE THAT THE FORMAL OUTLINE FOLLOWS
A VERY DEFINITE SYSTEM.

TITLE

MAIN HEAD
A. SUBHEDp A DIVISION OF

1. f.JUP,BHEAD, A DIVISION
OF A

2. SUB.,-S)BHEAD, ANOTHER

OINIZ.ION OF A
B. SUBHEAD, ANOTHER DIVISION OF

II. SECOND MAIN HEAD

NUMBERS AND LETTERS ARE ALTERNATED AND
INDENTED TO SHOW WHICH ITEMS ARE OF
EQUAL IMPORTANCE (I AND II, A AND B,
1 AND 2). ROMAN NUMERALS LABEL ALL
MAIN HEADS, THE THEMATIC DIVISIONS OF
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YOUR SUBJECT. CAPITAL LETTERS MARK
THE DIVISIONS OF THE MAIN HEADS.
ARABIC NUMERALS DENOTE SUB SUBHEADS.
SMALL LETTERS (A, B, ETC.) ARE USED
IF YOU HAVE ANY FURTHER SUBDIVISIONS.

PARALLEL ITEMS MUST.BE PHRASED IN
THE SAME WAY. THAT IS TO SAY, ALL
MAIN HEADS SHOULD BE SIMILAR, ALL
SUBHEADS UNDER ONE HEADING SHOULD
BE PHRASED THE SAME WAY, AND SO ON.

THERE MUST BE AT LEAST TWO MAIN
HEADS IN ANY OUTLINE. IF ANY
HEADING IS SUBDIVIDED, IT ALSO MUST
HAVE MORE THAN ONE PART.

4. THE SENTENCE OUTLINE. A SEN-
TENCE OUTLINE IS MUCH LIKE A FORMAL
TOPIC OUTLINE, EXCEPT THAT EACH
HEAD AND SUBHEAD IS EXPANDED INTO
A COMPLETE SENTENCE. SUCH AN OUT
LINE TAKES TIME AND EFFORT BECAUSE
IT MAKES YOU THINK YOUR IDEAS
THROUGH AND PUT THEM INTO SPECIFIC
STATEMENTS. BUT IT HAS DISTINCT
ADVANTAGES: (1) IT GIVES YOU
PRACTICE IN WRITING SENTENCES AND
HELPS YOU TO AVOID A COMMON ERROR""
THE SENTENCE FRAGMENT, is2) IT SAVES
TIME LATER ON BECAUSE YOU CAN TRANS-
FER THE SENTENCES IN YOUR OUTLINE TO
YOUR FINAL PRESENTATION, AND (3)
THE MAIN HEADS SERVE AS YOUR TOPIC
SENTENCES. THE FOLLOWING SENTENCE
OUTLINE WAS USED BY A STUDENT WHO
WROTE A PAPER TO INTEREST OTHERS
IN HIS HOBBY.

WHY BE A COIN COLLECTOR?

I. COIN COLLECTING IS A HOBBY
PEOPLE OF ALL AGES AND BOTH
SEXES CAN ENJOY.
A. IT SATISFIES THE COLLECTING

URGE OF YOUNG PEOPLE
B. IT PROVIDES AN ENTERTAINING

PASTIME FOR OLDER PEOPLE
C. IT IS AN INTERESTING HOBBY

FOR THOSE WHOARE ILL OR
DISABLED.

II. TODAY THE NUMBER OF COIN
COLLECTORS IN THIS COUNTRY
REACHES INTO THE MILLIONS.
A. MANY PEOPLE HAVE BEEN

COLLECTING FOR YEARS.
B. EACH DAY, PROBABLY AS MANY

AS A THOUSAND NEW PEOPLE
BEGIN TO COLLECT COINS.

C. NUMISMATIC CLUBS ARE FORMING
RAPIDLY.

III. COIN COLLECTING IS A REWARDING
HOBBY.
A. THE VALUE OF A COIN NEVER

DECREASES.
1. OFTEN YOU CAN SELL THE

COIN TO ANOTHER HOBBY"
1ST AT A PROFIT.

2. FREQUENTLY COINS LIKE
THE LINCOLN SVDB ARE IN
SUCH DEMAND THAT THE
COLLECTORS' PRICE GOES
UP SEVERAL DOLLARS EACH
YEAR.

B. YOU CAN LEARN MUCH ABOUT
HISTORY, ART, AND BUSINESS
FROM THIS HOBBY.

C. THE ASSOCIATION WITH OTHER
COLLECTORS -- PEOPLE OF ALL

AGES WITH DIFFERENT EXPERI
ENCES AND BACKGROUNDSHELPS
YOUR PERSONAL AND SOCIAL
DEVELOPMENT.

D. YOUR INVESTMENT OF TIME AND
MONEY MAY PAY LARGE DIVIDENDS.

OUTLINES PATTERN YOUR THOUGHTS BEFORE
YOU SPEAK OR WRITE. A BUILDER WOULD
NOT CONSTRUCT A HOUSE WITHOUT A BLUE
PRINT; A COOK WOULD NOT BAKE A CAKE
WITHOUT A RECIPE; AND A TOURIST WOULD
NOT TAKE AN AUTOMOBILE TRIP WITHOUT A
ROAD MAP. NEITHER CAN YOU FULFILL
YOUR PURPOSE IN WRITING OR SPEAKING
WITHOUT AN OUTLINE.



HOW TO WRITE A LETTER

WE ALL HAVE FREQUENT OCCASIONS TO
WRITE LETTERS. WE CARRY ON FRIEND-
SHIPS THROUGH LETTER - WRITING. WE
KEEP IN TOUCH WITH OUR RELATIVES IN
OTHER TOWNS. WE APPLY FOR JOBS, AND
WE WRITE VARIOUS BUSINESS LETTERS.

To WRITE A LETTER YOU MUST KNOW A
FEW CONVENTIONS AND FORMS. FOR THE
MOST PART, HOWEVER, YOU NEED ONLY
TO REMEMBER THE MAIN PURPOSE OF ALL
WRITING - -TO STATE CLEARLY, CONCISELY,

AND EFFECTIVELY WHAT YOU WANT TO SAY.

MATERIALS TO USE. 'MANY KINDS OF
STATIONERY ARE AVAILABLE, BUT
STANDARD SIZES AND r.TES OF PAPER
ARE ALWAYS IN GOOD TASTE. THE SIZE
OF PAPER YOU USE FOR A PERSONAL
NOTE ;S DIFFERENT FROM THE SIZE YOU
USE FOR A BUSINESS LETTER. CHOOSE
FROM THE SIZES AVAILABLE THE ONE
BEST SUITED TO YOUR NEEDS.

BUSINESS LETTERS ARE USUALLY TYPE-
WRITTEN. PERSONAL LETTERS ARE
WRITTEN IN LONGHAND WITH INK. IT

IS ACCEPTABLE, HOWEVER) TO TYPE
LETTERS TO CLOSE FRIENDS.

THE PERSONAL LETTER. YOU MAY HAVE
OCCASIONS TO WRITE FREQUENTLY TO
FRIENDS AND ACQUAINTANCES. THE
CUSTOMARY FORM Of THE PERSONAL
LETTER HAS FIVE PARTS: (1) THE
HEADING, (2) THE SALUTATION,

iilTHE BODY, (4) THE CLOSING, AND
THE SIGNATURE. (SEE FIGURE 1,

PAGE 70.)

1. THE HEADING CONSISTS OF THREE
LINES: YOUR STREET ADDRESS, THE
CITY AND STATE, AND THE DATE. THERE
IS NO PUNCTUATION AT THE ENDS OF
THESE LINES UNLESS THERE IS AN
ABBREVIATION . WRITE THE HEADING

(REPRODUCED FROM A PROSPECTUS
OF THE WORLD BOOK ENCYCLOPEDIA
DICTIONARY DY PERMISSION OF FIELD
ENTERPRISES EDUCATIONAL CORPORATION)

IN THE UPPER RIGHT -HAND CORNER
OF THE LETTER SHEET. YOU MAY USE
EITHER BLOCK OR INDENTED STYLE:

BLOCK STYLE

1560 R:VERDALE AVE.
LESTER, VIRGINIA
JANUARY 15, 1962

INDENTED STYLE
310 SUNNYSIDE DRIVE

GLADBROOK, MONTANA
JULY. 2, 1962

2. THE SALUTATION IS THE GREETING
OF 11747771a7717 A PERSONAL
LETTER IT IS FOLLOWED BY A COMMA.
THE FIRST WORD AND ALL NOUNS ARE
CAPITALIZED. SOME CONVENTIONLL
SALUTATIONS INCLUDE:

DEAR GEORGE,
DEAREST GRACE,

MY DEAR MISS CARLSEN,
DEAR PROFESSOR GREEN,

3. THE BODY OF THE LETTER CON-

TAINS INFORMATION OR NEWS YOU WISH
TO CONVEY AND QUESTIONS YOU WISH
TO ASK.

4. THE COMPLIMENTARY CLOSE IS THE
COURTEOUS ENDING TO A PERSONAL
LETTER. ONLY THE FIRST WORD OF
THE CLOSING IS CAPITALIZED, AND A
COMMA IS USED AT THE END. SOME
COMMON CLOSINGS ARE:

LOVE,

YOURS ALWAYS,
AFFECTIONATELY,
WITH LOVE,

5. THE SIGNATURE CAN BE SIMPLY
YOLR FIRST NAME ill NICKNAME IN
LETTERS TO CLOSE FRIENDS; OTHERWISE



USE YOUR 'NU ticwAruaR IT SHOULD
ALWAYS BE HANDWRITTEN IN INK, EVEN
IF THE LETTER IS TYPEWRITTEN.

THE ENVELOPE.

1. USE THE SAME STYLE (BLOCK OR
INDENTED) ON THE ENVELOPE THAT YOU
USE IN THE HEADING OF YOUR LETTER.
(SEE FIGURE 2.)

2. CENTER THE ADDRESS A LITTLE
BELOW THE MIDDLE OF THE ENVELOPE.

3. WRITE THE CITY AND STATE ON
SEPARATE LINES.

4. WRITE OUT THE FULL NAME OF THE
STATE, ESPECIALLY IF ITS ABBREVIA-
TION MAY BE EASILY MISTAKEN FOR THAT
OF ANOTHER STATE.

5. INCLUDE YOUR RETURN ADDRESS ON
THE UPPER LEFT-HAND CORNER OF THE
FRONT OF THE ENVELOPE. THEN YOUR
LETTER CAN BE RETURNED TO YOU IF IT
CANNOT BE DELIVERED.

INFORMAL NOTES HAVE THE SAME FORM
AS PERSONAL LETTERS. HOWEVER, NOTES
AND PERSONAL LETTERS DIFFER IN TWO
WAYS. NOTES ARE USUALLY SHORT;
PERSONAL LETTERS ARE LONGER. NOTES

ARE ABOUT ONE THING ONLY; LETTERS
GENERALLY COVER SEVERAL ITEMS.

THE FOLLOWING KINDS OF INFORMAL
NOTES ARE THE ONES YOU WILL MOST
FdLQui.NTLY HAVE IO WRITE.

1. INVITATIONS AND REPLIES. IN

WRITING INVITATIONS TAKE PARTICULAR
CARE TO INCLUDE ALL NECESSARY
DETAILS SUCH AS THE OCCASION, DATE,
TIME, AND PLACE, WHEN YOU RECEIVE
A WRITTEN INVITATION, REPLY PROMPTLY.
IF YOU ACCEPT AN INVITATION, REPEAT
THE DATE AND TIME. IF YOU DECLINE
AN INVITATION, GIVE A REASON. A-

PREVIOUS ENGAGEMENT IS ONE ACCEPTABLE
REASON.

2. THANK-YOU NOTES. A PROMPT THANK -

YOU IS ALWAYS APPRECIATED. TELL YOUR

fRIENOS SIMPLY AND GRACIOUSLY THAT
YOU ENJOYED rnctn telpsottaTITY. THAT
YOU APPRECIATED THEIR ACT OF KIND-
NESS, OR THAT THEIR GIFT WAS SOME-
THING YOU WANTED OR NEEDED.

3. CHEER-UP NOTES. SICK FRIENDS
LIKE TO KNOW THAT YOU ARE THINKING
ABOUT THEM. MAKE YOUR NOTE BRIGHT
BUT SHORT. DON'T REPORT GLOOMY
NEWS.

4. CONGRATULATIONS. SHARE THE JOY
OF A FRIEND WHO HAS WON AN AWARD,
AN HONOR, OR A PROMOTION AND WISH
HIM FURTHER SUCCESS BY WRITING HIM
A BRIEF NOTE.

5. SYMPATHY LETTERS. A SHORT NOTE
OF SYMPATHY TO A FRIEND WHO HAS HAD
A TRAGEDY OR BEREAVEMENT ASSURES
HIM THAT YOU UNDERSTAND AND SHARE
HIS GRIEF.

THE BUSINESS LETTER. AT SOME TIME
WE ALL HAVE TO WRITE BUSINESS
LETTERS. AN EFFECTIVE LETTER
INCLUDES ALL THE INFORMATION
NECESSARY TO MAKE THE MESSAGE
UNMISTAKABLY CLEAR, NOTHING MORE.
THE ACCEPTED PATTERN FOR A BUSINESS
LETTER HAS SIX PARTS: (1) THE
HEADING, (2) THE INSIDE ADDRESS,
{3) THE SALUTATION, (k) THE dODY,
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THE COMPLIMENTARY CLOSE, AND
THE SIGNATURE (SEE FIGURE 3.)

1. THE HEADING IS YOUR COMPLETE
ADDRESS BUT YOUR NAME) AND THE
DATE AT THE TOP OF THE LETTER,
SLIGHTLY TO THE RIGHT OF HE CENTER.

THE BLOCK STYLE IS MOST COMMONLY
USED FOR HEADINGS, BUT THE INDENTED
STYLE IS ALSO ACCEPTABLE. USE ONE
STYLE CONSISTENTLY THROuGAOUT THE
LETTER AND ON THE ENVELOPE.

AVOID ABBREVIATIONS IN THE ADDRESS,
EXCEPT THOSE THAT ARE COMMONLY
USED.

ST. LOUIS NOT: SAINT LOUIS
JAY AVENUE S.E. NOT: JAY AVENUE

SOUTH EAST



WRITE THE NUMBER IN THE DATE WITHOUT
ADDING LETTERS.

JUNE 8 NOT: JUNE 8TH

WRITE OUT IN FULL NUMBER NAMES OF
STREETS 8ELOk TEN.

NINTH AVENUE BUT: 32ND STREET

2. THE INSIDE ADDRESS IS THE COM-
PLETE NAME AND ADDRESS OF THE FIRM
AND PERSON TO WHOM YOU ARE WRITING.
IT IS PLACED FOUR SPACES BELOW THE
HEADING, BEGINNING AT THE LEFT
MARGIN. THERE IS NO PUNCTUATION AT
THE ENDS OF THE LINES. THE INFORMA-
TION USUALLY TAKES THREE CR FOUR
LINES.

THE WAYSIDE STORE
P. 0. E1 x 373

GREYSTONE, MAINE

MRS. TERENCE PINKHAM
CLOVERLEAF STUDIOS

22 FIRST AVENUE
SUMMIT, NEW JERSEY

3. THE SALUTATIOIi, THE GREETING, IS

STARTED Al THE LOFT MARGIN, TWO .

SPACES BELOW THE INSIDE ADDRESS.
A COLON IS USED TO PUNCTUATE THE
SALUTATION OF A BUSINESS LETTER.
SEVERAL FORMS OF SALUTATIONS ARE
IN COMMON USE. CHOOSE THE MOST

APPROPRIATE.

IF NAME IS UNKNOLN: DEAR SIR:
DEAR MADAM:

If NAME IS KNOWN: DEAR MR. DAY:
DEAR MISS JONES:

MORE FORMAL: My DEAR MR. LEE:
!vy DEAR MRS. GAY:

TO A BUSINESS
FIRM: GENTLEMEN:

LADIES:

4. THE BODY OF THE LETTER, THE
MESSAGE, MAY BE ONE OR MORE PARA-

GRAPH. IF MORE THAN ONE MATTER IS
COVERED IN A LETTER, EACH SHOULD
HAVE A SEPARATE PARAGRAPH.

USE SINGLE SPACING WITH DOUBLE
SPACING BETWEEN PARAGRAPHS. DOUBLE
SPACES CLEARLY SET OFF PARAGRAPHS,
AND YOU DO NOT NEED TO INDENT IF
YOU USE THE BLOCK STYLE. HOWEVER,

IF YOU PREFER INDENTATIONS, SET THE
FIRST WORD OF EACH PARAGRAPH IN THE
SAME NUMBER OF SPACES.

5. THE COMPLIMENTARY ELor7: THE

COURTEOUS ENDING TO A BUSINESS
LETTER, IS PLACED TWO LINES BELOW
THE BODY OF THE LETTER. IT IS

EITHER ALIGNED WITH THE FIRST WORD
IN THE HEADING, OR IS STARTED
SLIGHTLY TO THE RIGHT OF THE CENTER

OF THE PAGE. THE FIRST WORD OF THE
CLOSING IS CAPITALIZED, AND A COMMA
FOLLOWS THE LAST WORD.

CHOOSE ONE OF THE FOLLOWING CLOSINGS
WHICH FITS THE TONE OF YOUR LETTER.

FOR AN UNKNOWN
PERSON OR FIRM: YOURS TRULY,

YOURS VERY TRULY,
VERY TRULY YOURS,

FOR A CHURCH OR
GOVERNMENT OFFICIAL:

RESPECTFULLY YOURS,

A PERSONAL
CLOSING: SINCERELY YOURS,

VERY SINCERELY YOURS,

CORDIALLY YOURS,

6. THE SIGNATURE. IF THE LETTER
FOLLOWS BLOCK STYLE, YOUR SIGNATURE -
FIRST AND LAST NAME - SHOULD BE

HANDWRITTEN IN INK, STARTING
DIRECTLY UNDER THE FIRST WORD OF
THE CLOSING. IN THE INDENTED

STYLE, IT IS STARTED A FEW SPACES

TO THE RIGHT. IN A TYPED LETTER,
YOUR NAME SHOULD BE TYPED BELOW
YOUR WRITTEN SIGNATURE. A MAN DOES

NOT USE THE TITLE MR. WHEN HE SIGNS

A LETTER. A WOMAN, HOWEVER, MAY
WRITE MISS OR MRS. IN PARENTHESES
BEFORE HER NAME TO MAKE CLEAR HOW
SHE SHOULD BE ADDRESSED IN THE
REPLY. (SEE FIGURE 3.)



THE ENVELOPE IS TYPED IF THE
LETTER IS TYPED. OTHERWISE IT
FOLLOWS THE SAME FORA AS THE
ENVELOPE FOR A PERSONAL LETTER.
(SEE FIGURE 5.)

FOLDING THE LETT' t. BUSINESS
LETTERS, USUALLY WRITTEN ON PAPER
8i BY 11 INCHES, ARE FOLDED IN
ONE OF TWO WAYS, DEPENDING ON THE
SIZE OF THE ENVELOPE.

FOR THE STANDARD SHORT BUSINESS
ENVELOPE, FOLD THE LETTER UP TO
WITHIN A QUAR1ZR OF AN INCH OF THE
TOP OF THE SHEET. NEXT FOLD THE
RIGHT -HAND THIRD O' THE DOUBLED
SHEET TO THE LEFT AND MAKE A
CREASE. THEN FOLD THE LEFT -HAND

THIRD OVER TO WITHIN A QUARTER OF
AN INCH OF THE CREASE YOU MADE AT
THE RIGHT. HOLD THE LETTER BY THE
RIGHTHAND CREASE TO INSERT IT IN
THE ENVELOPE.

FOR THE STANDARD LONG BUSINESS
ENVELOPE, FOLD THE BOTTOM THIRD OF
THE LETTER UP AND MAKE A CREASE.
THEN FOLD THE TOP OF THE SHEET
DOWN TO WITHIN A HALF INCH OF THE
BOTTOM CDSA.:Z. Hos.D THE LETTER
BY THE TOP FOLD TO INSERT IT IN
THE ENVELOPE.

SPECIAL BUSINESS LETTERS. HERE
ARE SOME SPECIAL TYPES OF eJsiNess
LETTERS WHICH YOU WILL MOST OFTEN
HAVE TO WRITE.

I. LETTERS OF REQUEST Of INQUIRY.
LETTERS WHICH REQUEST PRINTED
MATTER, SAMPLES, INFORMAT!ON, AND
THE LIKE SHOULD BE SHORT AND TO
THE POINT, STATING CLEARLY WHAT
YOU WANT, YOU MIGHT WANT TO START
SUCH A LETTER BY EXPLAINING THE
REASON FOR YOUR REQUEST OR
INQUIRY.

20 ORDER LETTERS. MANY BUSINESS
FIRMS FILL ORDERS BY MAIL. To DO

SO, THEY MUST KNOW EXACTLY WHAT
YOU WANT. BE SURE TO INCLUDE

SUCH DETAILS AS THE SIZE, COLOR,
STYLE, NUMBER OR QUANTITY, MODEL,
PRICE, AND SHIPPING INSTRUCTIONS.

3. LETTERS OF COMPLAINT. THE
PURPOSE OF THESE LETTERS IS NOT TO
SHOW YOUR IRRITATION, 3UT TO GET A
MISTAKE CORRECTED AS QUICKLY AS
POSSIPLE. A CLEAR EXPLANATION CF
WHAT IS WRONG, AND A COURTEOUS
REQUEST FOR AN ADJUSTMENT, BRING
RE3UL71 FASTER THAN A SARCASTIC OR
THREATENING LETTER.

4. LETTERS O APPLICATION. IN A

WAY, A LETTER OF APPLICATION IS A
SALES LETTER: YOU ARE TRYING TO
JELL YOURSELF, TO CONVINCE YOUR
PROSPECTIVE EMPLOYER THAT YOU ARE
THE RIGHT PERSON FOR THE JOB.
INCLUDE ALL THE INFORMATION YOUR
EMPLOYER MIGHT WANT. GIVE YOUR
AGE AP3 DESCRIBE YOUR PREVIOUS
EXPERIENCE. TELL CLEARLY WHY YOU
ARE QUALIFIED FOR THE JOB. THE
APPEARANCE OF YOUR LETTER, ITS
TONG, ITS ORGANIZATION, YOUR
GRAMMAR, SENTENCE STRUCTURE,
PUNCTUATION, AND SPELLING ... ALL
TELL SOMETHING ABOUT YOUR CHARACTER,
ABILITY, AND TRAINING.
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FIGURE 1

. HEADING

SALUTATION

BODY

COMPLIMENTARY CLOSE

SIGNATURE

FIGURE 2

FIGURE 3

316 AZALEA DRIVE
ATHENS, GEORGIA 30601
MAY 26, 1966

DEAR BOB,

HOW NICE TO HEAR FROM YOU AND THE GOOD

NEWS THAT YOU ARE COMING HERE NEXT WEEK ON

BUSINESS. IT MUST BE THREE YEARS SINCE WE

LAST SAW EACH OTHER, AND A LOT HAS HAPPENED

SINCE THEN. WE HAVE A NEW HOME NOW, WITH A

GUEST ROOM AND EXPECT YOU TO STAY WITH US.

LET ME KNOW WHEN YOU ARE COMING AND I

WILL MEET YOU AT THE AIRPORT.

SINCERELY YOURS,

JERRY

JERRY ATHENS
316 AZALEA DRIVE
ATHENS, GEORGIA 30601

MR. ROBERT BREAN
6 NORTH ADAMS AVENUE
MADAWASKA, MAINE 04756

VERY TRULY YOURS,

7/, q,izy
JAMES GREGORY

RESPECTFULLY YOURS,

fl c41. ArziprA241.

MAR4 MEYERS

-3
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HEADING

INSIDE

ADDRESS

SALUTATION

BODY

COMPLIMENTARY
CLOSE

SIGNATURE

FIGURE 5

23 FREMONT STREET
CHILLICOTHE, OHIO 45601
JANUARY 4, 1965

MARSDEN MANUFACTURING COMPANY
342 WEST 41ST STREET
NEW YORK, N. Y. 10036

GENTLEMEN:

RECENTLY I READ IN "SYNDICATE STORE MERCHANDISING"
THAT YOUR COMPANY IS NOW MANUFACTURING A NEW LINE
OF ADJUSTABLE STORAGE RACKS AND BINS.

I AM PLANNING TO OPEN A NEW VARIETY STORE IN A
RECENTLY OPENED SHOPPING CENTER. BECAUSE OF THE
LARGE NUMBER OF ITEMS THAT I WILL CARRY, MANY OF
THEM SEASONAL, 1 WILL NEED A HIGHLY FLEXIBLE ARRANGE-
MENT IN THE STOCK ROOM.

WILL YOU PLEASE SEND ME ANY INFORMATION OR DESCRIPTIVE
LITERATURE ON THIS LINE THAT IS AVAILABLE. ALSO
KINDLY LET ME KNOW THE NAME AND ADDRESS OF YOUR LOCAL
REPRESENTATIVE.

VERY-TRULY YOURS,

JAMES GREGORY

JAMES GREGORY
23 FREMONT STREET
CHILLICOTHE, OHIO 45601

MARSDEN MANUFACTURING COMPANY
342 WEST 41ST STREET
NEW YORK

NEW YORK 10036
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POWELL SCHOOLS
REPORT FROM DICTIONARY COMMITTEE

GRADES 1-12
APRIL 17, 1964

MEMBERS: GWEN BECK, MARGARET CASSELL, JANE JOHNSTONE AND DOROTHY KOHNKE

PROJECT: To EVALUATE DICTIONARIES AND SUBMIT RECOMMENDATIONS.

. DICTIONARIES ON HAND FOR COMPARISON:

WEBSTERtS SEVENTH COLLEGIATE

WEBSTERtS SIXTH COLLEGIATE

NEW WORLD COLLEGE

FUNK AND WAGNALLS

HOLT, RINEHART, WINSTON, BASIC DICTIONARY OF AMERICAN ENGLISH

THORNDIKE JUNIOR, SECONDARY ADV. JUNIOR

WEBSTERtS ELEMENTARY

WEBSTERtS INTERMED;ATE

. RECOMMENDATIONS

SINCE EACH PUBLISHER HAS DEVISED HIS OWN DIACRITICAL MARKINGS,
STUDENTS SHOULD BE TAUGHT TO USE THE PRONUNCIATION KEYS.

SEVERAL DICTIONARIES SHOULD BE AVAILABLE TO STUDENTS.

WEBSTERtS SEVENTH NEW COLLEGIATE DICTIONARY SEEMS TO INCLUDE THE
GREATEST NUMBER OF ALTERNATE SPELLINGS. IT SHOULD, THEREFORE, BE
AVAILABLE FOR REFERENCE IN AL.. CLASSROOMS,

. FOLLOW -UP: THE JUNIOR HIGH HAS ORDERED 50 COPIES OF WEBSTERtS SIXTH
AND WILL CONTINUE TO USE IT AS THEIR CLASSROOM'S DICTIONARY.

DOROTHY KOHNKE, CHAIRMAN

CONCLUSIONS: THE DICTIONARY COMMITTEEtS REPORT WAS ACCEPTED AND APPROVED
BY AUTHORIZED SCHOOL K.RSONNEL.



WYOMING ASSOCIATION OF TEACHERS OF ENGLISH
CASPER, WYOMING
APRIL 1, 1967

NATIONAL STUDY OF HIGH SCHOOL ENGLISH PROGRAMS

(CONTENT EMPHASIZED IN CLASSROOM TEACHING)
( N = 1,609 ENGLISH CLASSES IN 116 SCHOOLS)

EMPHASIS REPORTED TOTAL NUMBER
RATE BY OBSERVER OF MINUTES PERCENT

1 LITERATURE 17,036 52.2%
2 COMPOSITION 5,134 15.7%

LANGUAGE
SPEECH--FORMAL OR INFORMAL

4,386
1,662

13.5P

4.9%
5 READING 1,411 4.5%
6 MASS MEDIA 424 1.3%

7 No CONTENT EMPHASIZED 273 0.8%
OTHER , 2,254 7.1%

TOTALS 32,580 100.0%

NATIONAL STUDY OF HIGH SCHOOL ENGLISH PROGRAMS

METHODS MOST FREQUENTLY USED IN CLASSROOMS
TEACHING As REPORTED BY OBSERVERS

(N = 1,609 ENGLISH CLASSES IN 116 SCHOOLS)

TOTAL NUMBER OF
MINUTES RECEIVING

RANK METHOD MAJOR USE PERCENT

1 RECITATION 7,568 22.2%
.2 LECTURE OR DEMONSTRATION 6,709 21.1%

DISCUSSION
4,7,38

19.5%
STUDENT PRESENTATION 111.3%

5,971

SOCRATIC QUESTIONING
3,479
814

io.%5 SILENT WORK

2.2%

AUDIO- VISUAL
618 1.9%

AUDIOAUDIO- VISUAL 505 1.6%1
GROUP WORK

(TEACHERS OPERATING EQUIPMENT)
OTHER 2,178 6.8%

TOTALS 32,670 100.0%
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