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«
THE UNDERLYING PURPOSE OF THIS CURRICULUM GUIDE IN LANGUAGE ARTS

IS TO COORDINATE AND ARTICULATE THE PROGRAM IN GRADES 1-12. A SEQUENTIAL
PLAN FOR TEACHING SK{LLS AND CONCEPTS |S MOST ESSENTIAL IF REPETITION IS
TO BE KEPT AT A MINIMUM. TEACHERS SHOULD RECOGNIZE THAT THIS GUIDE CAN

BE HELPFUL IN MANY WAYS BUT THERE 1S NO SUBSTITUTE FOR MOTIVATION, I[IN-

NOVATION, AND CREATIVITY WHICH ONLY THE CLASSROOM TEACHER CAN PROVIDE.
A FUNCTIONAL LANGUAGE ARTS CURRICULUM TAKES INTO ACCOUNT THE NEEDS OF
3 THE INDIVIDUAL LEARNER AND THE DEMANDS OF A DEMOCRATIC SOCIETY. THE
TEACHER BECOMES THE PERSON WITH WHOM THE PUPIL IDENTIFIES HIMSELF AND
WHOM HE IMMULATES~--THE TEACHER 1S THE MODEL FOR LANGUAGE GROWTH REGARD~-
LESS OF THE LEVEL OF INSTRUCTION. WRITTEN COMMUNICATION BY ANY BOY OR
GIRL IN SCHOOL 1S QUICKLY NOTICED AND CRITICIZED. THE SPOKEN WORD IS
OFTEN FORGOTTEN BUT WRITTEN COMMUNICATION USUALLY BECOMES A MATTER OF
RECORD. A SPECIAL GUIDE HAS BEEN DEVELOPED FOR READING AND FOR THIS
REASON IS NOT PART OF THIS PUBLICATION,

MANY EDUCATORS IN POWELL SCHOOLS SHARED THEIR PROFESSIONAL TALENTS
IN THE DEVELOPMENT Of THIS INSTRUCTIONAL INSTRUMENT. SPECIAL ACKNOWL-
EDGEMENT GOES TO THE THREE DIVISION CHAIRMEN WHO HELPED PRODUCE THE
LEADERSHIP AND WORKED WiITH GRADE LEVEL TEACHERS IN SUPPLYING ESSENTIAL
INFORMATION. ALL STAFF MEMBERS WHO PARTICIPATED IN THIS PROJECT CAN BE

PROUD OF THEIR ACCOMPLISHMENTS.

-y

THE MEMBERS OF THE ENGLISH AND LANGUAGE ARTS CuRRIcuLuM COMMITTEE
HAVE ACCOMPL ISHED WHAT WAS INTENDED THREE YEARS AGO-~THE FORMULATION AND
PUBLICATION OF TWO ENGLISH CURRICULUM GUIDES. THE FOLLOW-UP PHASE REMAINS
AND WILL TREAT WITH CHANGE AND KEEPING PACE W!TH MODERN TRENDS.

HaroLD Moewes, CurrRicuLuM COORDINATOR
I
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A STATEMENT OF PHiLOSOPHY OF THE PCWELL PUBLIC SCHOOLS

THIS WE BELIEVE .

“"THE PHILOSOPHY OF THE POWELL SCHOOLS IS TO TEACH

THE NECESSARY SKILLS OF LEARNING, WHICH WiLL DEVELOP
EACH INDIVIDUAL INTO AN INTELLIGENT, USEFULL AND WELL-
ADJUSTED CITIZEN, UPHOLDING HUMAN DIGNITY AND WORTH,
WITH A HIGH REGARD FOR TRUTH AND KNOWLEDGE, AND TO
DEVELOP GOOD CITIZENSHIP AND DEVOTION TO DEMOCRATIC’
PROCESSES."

THE CuRRicuLuM MusT MEeT THE NEEDS OF THE Many
DiIFFERENT INDIVIDUALS.

THAT ALTHOUGH EVERY CHILD MUST BE ACCEPTED AS HE IS -
MENTALLY, PHYSICALLY, EMOTIONALLY, AND SOCIALLY;

WE SHALL ENDEAVOR TO DEVELOP HIS ABILITIES TO THEIR
FULLEST CAPACITY SO THAT HE MAY GO FORWARD IN HIS
PURSUIT OF A FULL AND USEFULL LIFE. ’

EACH CHILD SHALL BE TAUGHT THE BAS1C SKiILLS. HE
SHOULD ALSO GAIN AN UNDERSTANDING OF HIMSELF~~ HIS
CAPABILITIES AND LIMITATIONS -~ AND HIS OBLIGAT!ONS
AS A CITIZEN, WE BELIEVE IT 1S ESSENTIAL THAT HE
UNDERSTAND AND APPRECIATE HTS DEMOCRATIC HERITAGE.
BECAUSE WE LIVE IN A RAPIDLY CHANGING WORLD, THE
SCHOOL PROGRAM SHALL BE FLEXIBLE IN ORDER TO ACHIEVE.
THESE GOALS.

WHILé GAINING KNOWLEDGE AND DEVELOPING APPRECIATION
AND IDEALS, HE SHOU.D BE TAUGHT THE DIGNITY AND
WORTH OF ALL ESSENTIAL, HONORABLE WORK AND ACADEMIC
ACHIEVEMENT =~ CONTRIBUTING TO HIS SOCIETY AS WELL
AS RECEIVING FROM IT.

HE SHOULD GAIN RESPECT AND CONS!IDERATION FOR PEOPLE -~
THEIR RIGHTS, THEIR OPINLONS, AND THEIR FEELINGS.
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GENERAL OBUECTIVES OF PoweLL PusLti¢ ScHooLs

ADOPTED: SPRING, 1965

TO PROVIDE EDUCATIONAL OPPORTUNITIES AND A FLEXIBLE CURRICULUM FOR THE
VARYING INTERESTS, NEEDS, AND ABILITIES OF ALL THE PUPILS.

To PROVIDE A QUALIFIED STAFF WHO APPRECIATES THE WORTH AND DIGNITY OF
EVERY HUMAN BEING, AND WHO TREATS PUPILS AND FELLOW STAFF MEMBERS WiTH
RESPECT AND TOLERANCE.

TO PROVIDE AND MAINTAIN FUNCTIONAL FACILITIES AND A WHOLESOME SCHOOL
ENVIRONMENT,

TO INSTILL WITHIN EACH PUPIL THE DESIRE FOR KNOWLEDGE AND LEARNING.

To HELP EACH PUPIL TO KNOW HIMSELF, THAT HE MAY REACH HIS GREATEST
POTENTIAL IN ADULT LIFE; TO EMPHASIZE THAT ALL HONEST WORK MUST BE DONE
TO THE BEST OF ONE'S ABILITY. "A JoB WORTH DOING, IS WORTH DOING WELL."

TO HELP EACH PUPIL SEZLECT AND PREPARE FOR FUTURE LIFE AND VOCATION.

TO TEACH RESPECT AND TOLERANCE OF THE RIGHTS, OPINIONS AND FEELINGS OF
ALL PERSONS; TO STRESS THAT IT IS A WEAKNESS NOT TO DEFEND WHAT IS
BELIEVED TO BE RIGHT AND JUST.

To ASSIST EACH PUPIL IN LEARNING TO THINK CRITICALLY, EVALUATE WITH AN
OPEN MIND, AND ACT WITH RESPONSIBILITY.

TO ENCOURAGE STUDENTS TO MAKE GOOD USE OF LEISURE TIME; TO BROADEN THE
PUPILS' CREATIVE TALENTS AND PROVIDE ACT!VITIES WHICH CHALLENGE THEM
IN THESE ENDEAVORS.

TO PROVIDE ACQUAINTANCE W!TH THE ARTS, AND WITH CULTURE IN GENERAL, OF
THE HIGHEST QUALITY POSSIBLE.

TO DEVELOP IN EACH PUPIL AN APPRECIATION OF THE VALUE OF GOOD HEALTH AND
PROPER PHYSICAL CARE OF THE BODY.

To PROVIDE OPPORTUNITIES FOR DEVELOPING LEADERSHIP, INITIATIVZ, AND THE
ABILITY TO ORGANIZE PERSONAL AFFAIRS.

TO EMPHASIZE TO THE PUPIL THE IMPORTANCE OF PERSONAL INTEGR!TY, GOOD
MORA. CHARACTER, AND SELF RESPECT.

TO TEACH THE PUPIL TO BE A WORTHY CITIZEN OF THE SCHOOL, THt HOME, THE
COMMUNITY, THE COUNTRY, AND THE WORLD.

To IN-TILL IN THE STUDENTS A KNOWLEDGE, LOVE AND RESPECT fOR OUR FORM OF
DEMOCRATIC GOVERNMENT.




THE CHANGING CURRICULUM CALLS FOR UNIFIED ACTION AND COOPERATION
ON THE PART OF ALL EDUCATORS iN AN EFFORT TO KEEP PACE W!TH CURRENT
( EDUCATIONAL TRENDS. THE NEED FOR REVISION AND UPGRADING THE SCHOOL
: CURRICULUM IS A CONTINUOUS PROCESS. THE MEMBERS OF THIS COMMITTEE
ARE COMMENDED FOR THEIR LEADERSHIP iN AELPING TO FORMULATE THIS
LanGuaGE ARTS CURRICULUM GUIDE FOR PoweLL PusL!c ScHooLs

ENGL ISH AND LANGUAGC ARTS CURRICULUM COMMITTEE

. . 1966-67 ScHooL YeAr . .
ELEMENTARY (Grapes 1-6)

~ = BERNICE SHEEHAN, CHAIRMAN
. FirsT GraDE - EoNA THOMAS AND ESTHER HENRY
. SECOND GRADE - OLEVA WHARTON AnND ELINOR CATTERALL
. THIRD GRADE ~ LAURA PETERSON AND WINIFRED STEVENS
. FOURTH GRADE ~ AUDREY RICKARD AND BESSIE CUMMINGS
. FIFTH GRADE - LEOTA GLASGOW AND DOROTHY SHINN
. StXTH GRADE - EVELYN LEWIS AND BERNICE SHEEHAN
. DIRECTOR OF EL“MENTARY EDUCATION - JAMES HEADLEE
JUNIOR HIGH (Graoes 7-8)
-~ = WitMA CuTRcLL, CHAIRMAN
. SEVENTH GRADE - WitMA CUTRELL AND BoB McNeiLL
. E1GHTH GRADE ~ CLARENCE COFFEY AnD ROY JORDAN
. PRiNCIPAL - RicHARD LANGDON
HIGH SCHOOL (Grapes 9-12)

- - Rex MARHENKE, CHAIRMAN

. HigH ScHooL - Rex MaR4YENKE, SHELLA COSTANTINO, AND SARA NEELEY
. PRinciPAL - Don SchMmiDT

-~ - Co-CHAIRMAN = ALL LEVELS ~ HAROLD MoEwEs
- PuBL.ISHED -~

SumMer, 1967
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ENGL ISH PHILOSOPHY

PoweLL PusLic ScHooLs
GRADES 1-12
PoweLL, WyoMmiNnG

THIS WE BeLIEVE . . .

. « . "THE PHILOSOPHY OF THE POWELL SCHOOLS IS TO TEACH THE

NECESSARY SKILLS OF LEARNING, WHICH WILL DEVELOP EACH
INDIVIDUAL INTO AN INTELLIGENT, USEFUL AND WELL~ADJUSTED
CITIZEN, UPHOLDING HUMAN DIGNITY AND WORTH, WITH A HIGH
REGARD FOR TRUTH AND KNOWLEDGE, AND TO DEVELOP GOOD

CITIZENSHIP AND DEVOTION TO DEMOCRATIC PROCESSES."

THAT.EVERYONE SHOULD PARTICIPATE IN HIS CULTURAL

HERITAGE. WE BELIEVE THAT EXPRESSION THROUGH LANGUAGE
NECESSARY FOR SELF-REAL{ZATION AND COMMUN!CAT!ONS.

CoMMUNICATION IS A TWOFOLD PROCESS -~ SENDING AND

RECEIVING. ALL INTELLECTUAL DISCIPLINES PROCEED

FROM THE WRITTEN WORD; CONSEQUENTLY WRITTEN EXPRESSION

I'S OF PRIMARY {MPORTANCE.

. . ADOPTED SPRING, 1964 . .

Vi
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GENERAL OBJECTIVES FOR ENGLISH

To IMPROVE BOTH PHASES OF THE PROCESS OF COMMUNI|CATION ==
SENDING AND RECEIVING,

To ENCOURAGE CREATIVE SLLF~EXPRESSION, ORAL AND WRITTEN,
THUS PROVIDING OPPORTUNITY FOR PUPILS TO DEVELOP SOCIALLY
WHILE GROWING IN THE SKILLS OF WRITING AND SPEAKING.

13
To PRESENT BASIC SKILLS IN MEANINGFUL SITUATIONS IN RELATION
TO THE SCHOOL PROGRAM AS WELL AS TO HIS LIFE IN THE COMMUNITY,

TO CHALLENGE THE CHILD TO USE HIS ABILITY TO THINK WHICH IS
A PRIME REQUISITE FOR A CITIZEN IN A MODERN, DEMOCRATIC
SOCIETY.,

TO ASSIGN SCHOOL WORK THAT MAKES SENSE =~ THIS SHOULD NOT

BE PERMISSIVENESS OR PROGRESSIVE SCHOOLING == BUT THE MAKING
OF ASSIGNMENTS IN A <nNNER THAT THE STUDENTS UNDERSTAND WHAT
THEY ARE TO DO AND HOW THEY ARE TO GO ABOUT IT. THE TEACHER
NEED NOT CONT!INUALLY EXPLAIN "WHY' SOMETHING IS ASSIGNED
BECAUSE THE PUPILS SHOULD COMPREHEND THE NECESSITY OF SUCH
ASSIGNMENTS.

To CONSTRUCT AN ENGLISH PROGRAM WHICH WILL BE SEQUENTIAL,
CUMULATIVE, AND ARTICULATE !N ORDER TO PROVIDE CONT{¢NUOUS
GROWTH AND DEVELOPMENT OF THE PUPILS FROM THE FIRST THROUGH
TWELFTH GRADES.

To PERIGDICALLY EVALUATE THE PROGRAM AND UPGRADE IT [N
ACCORDANCE WiITH THE LATEST ACCEPTED EDUCATIONAL TRENDS.

. . ADOPTED SPRING, 1964 . .

. "BE WILLING TO TRY SOMETHING NEW, BUT DON'T .

. RIDE MADLY OFF IN ALL DIRECTIONS." .

v

. ~- STEWART HoLMES .

vil
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"THe CHANGING CURR!CULUM"

THE ONE THING THAT REMAINS CONSTANT 1S CHANGE. THIS STATEMENT CERTAINLY
HOLDS TRUE WHEN APPLIED TO THE SCHOOL CURRICULUM. MAN IS A CREATURE OF HIS
HABITS. THE DAILY ROUTINE OF THE AVERAGE INDIVIDUAL CHANGES LITTLE GURING
A LIFETIME. THE SCHOOL CURR! "'LUM, HOWEVER, CANNOT REMAIN STATIONARY IN A
CHANGING DEMOCRATIC SOCIETY. FROGRESS IN OUR WORLD TODAY CERTAINLY SUGGESTS
THAT SCHOOL EDUCATORS TAKE A LOOK AT WHAT 1S BEING TAUGHT AND HOW WELL 1T
1S BEING TAUGHT IN THE CLASSROOM. |T ALSO REQUIRCS AN EVALUATION OF THE
CURRENT RESEARCH FINDINGS AND NEWLY PROPOSED SCHOOL DISCIPLINES. FORWARD-
LOOK ING PROFESSIONAL EDUCATORS ARE IN AGREEMENT ON ON& BASIC FACTS
"CURRICULUM REVISION IS A CONTINUOUS, NEVER ENDING EDUCAT IONAL PRCCESS."

. THE PurpOSE OF EDUCATION =~

- THE NEW CURRICULUM 1S BASED ON THE IDEA THAT THE TRUE PUR®OSE OF
EDUCATION IS THE DEVELOPMENT OF THE ABILITY TO THINK. A CURRICULUM
BASED UPON TH!S PHILOSOPHY 1S SO CONSTRUCTED THAT IT MAKES IT POSSIOLE
FOR A PUPIL TO HAVE EDUCATIONAL EXPERIENCES THAT WILL DEVELOP HIS
RATIONAL POWERS AND LIKEWISE ACQUAINT HIM WITH CURRENT AND INTERESTING
SUBJECT MATERIAL.

o New CONCEPTS IN EDUCATION =~

- THE TREND 1S AWAY FROM PRESENTING TOO MANY FACTS AND INFORMATION BY
THE TEACHER ~~ THE LECTURE PROCESS. THE PUPIL IS NOT A PASSIVE
SPECTATOR; HE ACTUALLY PARTICIPATES IN PR2BLEM SOLVING.

-~ THERE 1S LESS AND LESS EMPHASIS ON MEMOR!ZATION AND ROTE LEARNING.

- NEW INSTRUCTIONAL MATERIALS AND METHODS ENCOURAGE THE PUPIL "TO FIND
OUT THE REASONS" OR "TO UNCERSTAND VHY SOMETHING IS DONE."

- THERE 1S GREATER EMPHASIS ON THE INQUIRY APPROACH AND ANALYS!S (N
TEACHING PUPILS.

~ AT THE ELEMENTARY LEVELS, INSTRUCT!ONAL MATER{ALS AND METFODS PRESENT
MAJOR IDEAS IN A RELATIVELY SIMPLE MANNCR, ExaMpLE: New 1/7/A ApPROACH
TO TEACHING READING.

-~ THERE 1S LESS ‘EFFORT TO COVTR A GREAT EXPANSE OF MATERIAL IN WHAT
INEVITABLY HAS BEEN A SUPERFICIAL WAY Of TEACKING. GREATER DEPTH
AND UNDERSTANDING OF SUB..ECT MATTER IS TEE NEW APFROACH TO TEACHING.

-~ PUPILS ARE BEING MOTiVATED TO INVESTIGATE TOR THEMFEILVES, TO DISCOVER
ON THE!R OWNy; AND 10 BECOME SELF~DIRECTED, .NDEPENDENT LEARNERS.

-~ THERE 1S A GREAT EFFORT T(/ PROVIDE NEW CUR:2!CULUM MATERIALS AND METHGDS
IN ALL FIELDS OF STUDIES TO MEET THE NEEDS OF EACH CHILD, ABILITIES
AND INTERESTS OF EACH PUPIL ARE GIVEN CAREFJL ATTENTION.

- RESEARCH SEEMS TO SHOW THAT EVERY CHILD CAN 3E CREATIVE (N ONE SENSE
OR ANOTHER

-~ THERE 1S A CONCENTRATED EFFORT TO DEVFLUP PRCZRAMS FOR LEARNERS OF
BELOW AVERAGE ABILITY, ESPECIALLY CULTURALLY DISADVANTAGED CHILDREN
WHO HAVE BEEN HANDICAPPED BY THEIR ENVIRCNMEN °,
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THE TEACHER AND Cw/- 2% N EDUCATION

Dear CoLLEGUE,

DURING THE PAST DECADE, TEACHERS HAVE FOUNG THEMSELVCS IN &
WORLD OF CONSTANT AND RAPID ZDUCATIONAL CHANGE. PROGRAMMED TEXTS,
TEACHING MACHINES, COMPUTERS, SELF-I{NSTRUCTIONAL DEVICES, AND TEL=
EVISION ARE BEINS USED TO HELP EDUCATION DIRECTLY THE FLOOD OF NEW
IDEAS IN THE CURRICULUM-=NEW MATH, NEW SCIENCE, NEW ENGLiSH, NEW
SOCIAL STUGIES, NEW READING==REFLECTS THE FLOOD GF |NFORMATION THAT
IS PART OF THE'XNOWLEDGE EXPLOSION" "F THE TWENTIETH CENTURY. NEW
TYPES OF CLASSROOMS AND BUILDINGS A«E BEING DESIGNED TO ACCOMMODATE
NEW GROUPING AND NEW SCHOOL ORGANIZATION PLANS. "THE SPIRIT OF
INNOVATION IS PERHAPS THE MOST OUTSTAND ING CHARACTER!STIC OF TOCAY'S
EDUCAT IONAL SCENE."

WHERE DOES THE TEACHER STAND IN THIS WHIRLWIND OF CHANGEY
THE EX®ANDING FIELD OF NEW INSTRUCTIONAL MATERIALS AND TECHNI{QUES
TENDS TO LEAVE US EXCITED AND OUT OF BREATH.

IF TEACHERS ARE TO SBENEFIT FROM EDUCATIONAL INNOVAT IONS, THEY
MUST FIRST BU DISCRIMINATING WITH REGARD TO CHANGE. ALL NEW IDEAS
ARE NOT APPLICABLE TO ALL SITUATIONS. ALTHOUGH SOME OF THE RECEWNY
INNOVATIONS [N CURRICULUM AND MATER{ALS HAVE BROUGHT ABOUT APPARENTLY
OUTSTANDING RESULTS, THESE NEW IDEAS NEED TO BE CAREFULLY WEIGHTED
TO DETERMINE THEIR POTENTIAL EFFECTIVENESS !N INDIVIDUAL CLASSROOMS.

IT 1S FURTHER INCUMBENT ON THE TEACHER TO SEL THAT CHANGE IS
NOT HAPHAZARD. CHANGE SHOULD NOT BE MADE FOR THE SAKE OF CHANGE
ALONE. EDUCATIONAL CHANGES SHOULD BE PLANNED AND AIMED AT IMPROVING
SCHOOL STANDARDS. MNEw PROGRAMS SHOULD NOT BE INS'ITUTED MERELY
BECAUSE "EVERYBODY'S DOING IT," NO MATTER HOW EXCITING THE |NNOVA-
TION MIGHT BE.

THE TEACHER 1S STILL AT THE HEART OF EDUZATION. T IS THE
TEACHER WHO USES THE NEW EDUCATIONAL TECHNOLOGY TO [MPART TH( NEW
IDEAS OF THE CURRICULUM TO CHILDFEN. LEARN ABOUT MEW |DEAS EVALUATE
THEM. THEN GIVE YOUR PUPILS THE EDUCATIONAL ADVANTAGES THAT OUR
MODERN WORLD OFFERS THEM.

CoRDIALLY,

Jodn F, 3SavaGE
EoiTOR, PROFESSIONAL MATZR:ALS

"REPRINTED BY PERMISSION OF
MY WEEKLY READER"
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Teatt PLANNING By TEACHERS

AN EXCHANGE OF SUBJECT MATERIAL, TEACHING METHODS, AND TECHNIQUES
CAN BE UTILIZED THROUGH THE MEDIUM OF TEACHER TCAM PLANNING. THIS IS
A FORM OF "TEAM TEACHING" WiTH MAJOR EMPHAS!S UPON TEACHERS WORK ING
TOGETHER AND SHARING THEIR KNOWLEDGE AND EXPERIEMCES. THE OUTCOMES
OF COLLECTIVE PLANNING DEFINITELY HAS EDUCATION MERIT. A PROFESSIONAL
"SPIRIT OF COOPERATION" IS MOST ESSENTIAL OF ALL PART!CIPANTS FOR THE
SUCCESS OF AN EDUCATIONAL PROJECT OF THIS NATURE. POWELL TEACHERS ARE

WORK!ING IN THIS DIRECTION TO HELP UPGRADE iNSTRUCTION, GRADES 1-i2.

-LISTENING-

CURRENT RESEARCH INDICATES THAT 1iUCH MORE LEARNING CAN TAKE PLACE
WITH THE DEVELOPMENT AND APPL.CATION OF GOOD LISTENING SKILLS THAN HAS
BEEN PREVIOUSLY SUSPECTED.

A RESEARCH STUDY RECENTLY DISCLOSED THAT LISTENING IS THE MOST USED
AND PERHAPS THE MOST MiISUSED OF THE LANGUAGE ARTS. RESEARCH DISCOVERED
THAT THE AVERAGE PERSON IN A WORKING DAY SPENDS 9% OF HiS TIME WRITING;
163 reADING; 30% SPEAKING; AND 458 Listening. WiTh U5% oevotep To
LISTENING TIME, THE AVERAGE PERSON LISTENS £T ONLY 25% OF HIS LISTENING

EFFICIENCY. .

"Humar CITNESS TO SURVIJE vFasl THE ABILITY TO TALK AND WRITE
AND READ IN WAYS THAT iNCREASE THE CHAMCES FCOR YL. % D FELLCW MEMBERS
OF YOUR SPECIES 16 SURVIVE TOGETHER.

-HAYAKAWA, LANGUAGE N
THOUGHT AND ACTION

Y
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LANGUAGE ARTS, GRADE 1
t/1/A
WHAT s 1/1/a?

THE [NITIAL TEACHING ALPHABET IS NOT A METHOD OF READING INSTRUC=
TION BUT RATHER A SYSTEMATIC TEACHING MEDIUM UTILIZING AN AUGMENTED
ALPHABET OF Ul CHARACTERS TO REPRESENT EACH OF THE SOUNDS IN THE
ENGLISH LANGUAGE. THE BASIC PURPOSE OF 1/T/A 1S TO ENABLE CHILDREN
TO READ CONVENTICNAL PRINT WITH GREATER COMPETENCE AND TH!S PURPOSE
IS ACCOMPLISHED BY MAKING THE BEGINNING STAGES OF LEARNING TO READ
EASIER, SIMPLER, AND MORE CONSISTENT WITH THE SPEAKING VOCABULARY
AND UNDERSTANDING OF ENTERING FIRST GRADE PUPIL.

t/T/A WAS ADOPTED IN ALL FIRST GRADES IN POWELL ELEMENTARY
ScHoOLS BEGINNING AugusT 29, 1966.

THOSE WHO HAVE USED 1/7/A MATERIALS OR HAVE EXAMINED THEM
CAREFULLY HAVE FOUND THAT THE METHOD OF INSTRUCTION USED IS THE
LANGUAGE ARTS APPROACH. THIS {NCORPORATES THE FOLLOWING: CREATIVE
WRITING, DRAWING FROM AND RELATING TO EXPERIENCES IN A CHILD'S LIFE,
PRESENT ING READING AND WRITING AT THE SAME TIME, USING UNLIMITED
VOCABULARY, EMPHASIZING LANGUAGE AND SPEECH DEVELOPMENT.

LEARNING PROCEEDS ON A PSYCHOLOGICALLY SOUND BASIS, TAKING INTO
ACCOUNT THE NEEDS AND ABILITY OF THE LEARNER AND THE NATURE OF THE
TASK HE IS TO LEARN.

WHILE NONE OF THE ASPECTS OF THE CURRICULUM NEED BE EL IMINATED
AT FIRST GRADE LEVEL, THE CORRELATION OF ALL LANGUAGE ARTS ACTIVITIES
IN AN 1/T/a 35D PROGRAM IS A NATURAL DEVELOPMENT. THUS BLOCKS OF
TIME MAY BE LEVOTED TC iNSTRUCT:ON IN READING, WRITING, SPEAKING,

LISTENING, AND (POST TRANSITION) TO SPELLING. A CHANGE IN TEACHER
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BEHAVIOR TO MAKE GREATER USE OF THE CHILD'S INDEPENDENCE IN READ !NG
AND WRITING MUST BE ENCOURAGED. THE TYPICAL BUSY-WORK ACTIVITIES
CAN BE ELIMINATED iN FAVOR OF PERMITTING THE CHILD TO WRITE OR RZAD
INDEPENDENTLY.

TEACHERS ARE ENTHUSIASTIC ABOUT BOTH THE QUALITY AND QUANTITY
OF CHILDREN'S COMPOSITIONS AND REPORT HI1GHLY GRATIFYING COMPETENCY
IN DEMONSTRATED USE OF PERIODS, QUESTION MARKS, EXCLAMATICON POINTS,

COMMAS IN HEADINGS, IN DIRECT ADDRESS, AND IN WORDS IN SERIES, AND

APOSTROPHES IN CONTRACTIONS AND THE POSSESSIVE CASE OF NOUNS.

WHEN ONE EXAMINES THE COMPOSITIONS THE FIRST GRADERS PRODUCED
tN 1/T/A LAST YEAR AND IN T. O. THIS YEAR, SEVERAL FASCINATING DEVELOP=
MENTS ARE APPARENT. FIRST, THE EXPOSITION IS ALMOST IN COMPLETE
SENTENCES. SECOND, PUNCTUATION APPEARS NATURALLY AND CORRECTLY.
FINAL PUNCTUATION-~PERIODS AND QUESTION MARKS--WERE D!SCUSSED AS
PART OF TEACHING, BUT COMMAS AND QUOTAT!ON MARKS APPEARED SPONTANEOUSLY.
WHETHER THIS IS THE RESULT OF OBSERVING THE TEACHER'S WRITING OF
EXPERIENCE CHARTS OR AWARENESS OF PUNCTUATION IN READING, NOBODY
REALLY KNOWS. ALL SENTENCE PATTERNS ARE PRESENT AND THE RANGE OF
VOCABULARY 1S TREMENDOUS.

THE SAME 1/T/A SYMBOL 1S USED TO REPRESENT A SPECIFIC SOUND
EACH TIME IT IS HEARD. THE CHILDREN ARE AWARE OF THIS, AND ALMOST
IMMEDIATELY START WRITING THEIR OWN WORDS, THEN SENTENCES, THEN
STORIES. ANY WORD THEY CAN SAY, THEY CAN WRITE, AND ARE MORE THAN
WILLING TO SHOW ANYONE THEY CAN USE WRITTEN EXPRESSIONS WiTH MEANING.

THEIR STORIES ARE NOT A THING APART, BUT A PART OF THEMSELVES.
THEY ARE WRITTEN IN NARMAL, CONVERSAT IONAL SENTENCES, WHICH MAY

REQUIRE ONE LINE, TWC LINES, OR MORE.




[T 1S A SIMPLE MATTER TO POINT OUT THE END OF A SENTENCE,
BECAUSE THEY HAVE MATURALLY STOPPED THERE. THEY BECOME AWARE OF !
t SENTENCES WHICH TELL THINGS, AND SENTENCES WH!CH ARE ASKING QUESTIONS,

5 AND THE PROPER PUNCTUATIOM MARK TO USE AFTER EACH.

{\ CONVERSATION IS USED FREQUENTLY IN THEIR STORIES, AND QUOTATION

MARKS HAVE REAL MEANING FOR CH!LDREN WHO WANT TO SHOW THAT PEOPLE

ARE SPEAKING DIRECTLY TO ONE ANOZHER.

THE TEACHER'S MANUAL OF THE i/T/A SPELLING BOOK HAS THIS TO SAY

ABOUT WRITING: "THE CHILDREN SHOULD CONTINUE MANUSCRIPT WRITING DURING
THE FIRST HALF OF THE SECOND YEAR OF SCHOOL. THE HANDWR!TING PROGRAM
CAN THEN BEGIN THE TRANSITION FROM MANUSCRIPT TO CURSIVE WR!TING."
EDUCATORS ARE NOT I COMPLETE AGREEMEMT ON THE ISSUE BUT IT SEEMS MOST
OF THEM ACCEPT THIS REASONING; MANUSCRIPT IS [NTRODUCED AT THE FIRST
GRADE LEVEL BECAUSE IT MORE WEARLY RESEMBLES THE PRINTED WORD AND SEEMS
TO HELP CHILDREN IN THE BEGINNING STAGES OF WRITING. TEACHERS BEG[N TO
INTRODUCE THE TRANSFER FROM MANUSCRIPT TO CURSIVE IN THE SECOND GRADE
WHEN CHILDREN ARE READY FOR IT AND USUALLY THERE ARE NO PART!CULAR
PROBLEMS INVOLVED (N THE TRANSFER. [T SEEMS THAT THIS PROGRESSION IS
AS NORMAL AS OTHER ;ROGRESSIONS IN CHILD GROWTH AND DEVELOPMENT. WiTH
THE INTRODUCTION OF I/T/A IN ALL FIRST GRADES, THE DIRECT APPROACH I} FO
CURSIVE WRITING WAS TRIED ON AN EXPERIMENTAL BASIS. THE cVALUATIONS
FROM THIS EXPERIMENTAL PROGRAM WILL BE HELPFUL IN DETERMINING WHAT

( POLICY SHOULD BE FOLLOWED [N THE FUTURE.

SPELLING INSTRUCTION IS BEING PROVIDED BOTH AS A GROUP AND AS
INDIVIDUAL ACTIVITY. AS A GROUP, PUPILS ARE INVESTIGATING THE SPELLING
PATTERNS-~FOR INSTANCE, THE MANY WAYS THE LONG | SOUND IS SPELLED.
INDIVIDUALLY, THEY ARE LEARNING THE TRADITIONAL SPELLING OF WORDS

USED IN WRITING ACTIVITIES.

ERIC

Aruitoxt provided by Eic:




T W

Q

ERIC

Aruitoxt provided by Eic:

Basic TexTts

WHAT IS MORE GRATIFYING IS THE INTEREST IN SPELLING~~IT'S
STRANGELY WONDERFUL TO THE YOUNGSTERS THAT ENGLISH IS SPELLED AS
IT IS. AND EVERY NEW SPELLING PATTERN IS AN AMAZING D!SCOVERY.
STRUCTURAL AND PHONCTIC ANALYSIS ARE TAUGHT AS HELPS (N SPELLING
CORRECTLY, NOT AS PART OF THE INSTRUCT!{ONAL READING CURRICULUM.

THE TEACHERS HAVE INDICATED THAT THEY ARE WELL PLEASED WITH
THEIR FIRST ATTEMPT WITH 1/T/A. ALL EXPRESSED THE DESIRE TO CONT!NUE
AND INSISTED THAT THERE WERE MANY ASPECTS OF THE PROGRAM THAT COULD
NOT és TESTED AND THAT THEY WERE SIGNIFICANT TO THE EARLY GROWTH
AND DEVELOPMENT OF CHILDREN. SPEECH, LISTENING, WRITING, SEATWORK,

AND INDIVIDUAL CREATIVE EXPERIENCES WERE VERY MUCH A POSITIVE PART

OF THE PROGRAM IN ADDITION TO THE READING PROGRAM.

- INSTRUCT [ONAL MATERIALS -

SUPPLEMENTARY TEXTS

(4
RipES READY FOR ReADING WORKBOOK
Dinosaur Ben VYIORKBOOKS FOR BoOkS 2-7
Houses WorkBoOoK 8, SPELLING AND THE
Book 2, A GAME OF BaLL REGULAR ALPHABET
Book g: THE YOE-YOE CONTEST ReaDING Is Fun, A TRip THROUGH
Book 4, Fino A Way WONDERLAND, OPEN COURT READERS

Book 5, THE TRICK
Book 6, THE BEAR THAT MoPED
Book {, MR. PickLE'S SurRPRISE

WiDE Hor!zoNs, ScoTT Foresman Co.
ELepHanTs To EskiMos, HARPER Row Co.




LANGUAGE ARTS

2nND GRADE
. A[MS AND OBJECTIVES
A, INTRODUC.. SPECIFIC LANGUAGE SKILLS.
( B.  PROMOTE VOCABULARY GROWTH.
C. RECOGNIZE INDIVIDUAL DIFFERENCES.
D.  CoRRELATE ENGLISH AS A WHOLE WITH ALL OF THE SUBJECTS.
E. DEVELOP PERMANENT READING INTERESTS.
F. ENCOURAGE CREATIVITY IN ORAL AND WRITTEN LANGUAGE.
G. To CHALLENGE THE PUPIL TO USE HIS AB'LITY TO THINK.

. BASIC CONTENT
CHILDREN WILL BE {NTRODUCED TO LANGUAGE SKILLS, SUCH AS THE FOLLOWING:

A, LISTENING TO FIND ADD!TIONAL INFORMATION ON A TOPIC.

B.  UsING WORD FORMS CORRECTLY, SUCH AS IS AND ARE, COME AND
CAME, ISN'T AND AREN'7T,AND SAW AND SEEN.

C. UNDERSTAND ING THE MEANING OF SINGULAR WORDS THAT SHOW OWNERSHIP
AND THE USE OF AN APOSTROPHE I[N SINGULAR NOUNS THAT SHOW
OWNERSHIP,

D. RECOGNIZING AND UNDERSTANDING THE INDENTATION OF THE FIRST

WORD IN A PARAGRAPH.

E. RECOGNIZING AND USING THE LONG AND SHORT A, E, 1, O, AND
U VOWEL SOUNDS; RECOGNIZING AND USING LONG VOWELS IN FINAL
E WORDS.

F. RECOGNIZING, UNDERSTANDING,AND USING VARIANT INFLECTIONAL
ENDINGS, SUCH AS S, ED, ING; RECOGNIZING VERBS THAT DROP
THE FINAL E BEFORE ENDINGS.

G. UNDERSTAND !NG AND USING ALPHABETICAL ORDER OF WORDS.
( H. UVDERSTAND ING AND USING STATEMENTS AND QUESTIONS; USING

INTERESTING, ORIGINAL SENTENCES; WRITING CONCISE, WELL=~
WORDED SENTENCES,

l. RECOGNIZING THE SIGNS OF A SENTENCE: A CAPITAL LETTER AT
THE BEGINNING, AND A PERIOD OR QUESTION MARK AT THE END.
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CAPITALIZING THE FIRST WORD OF A SENTENCE, SPECIAL NAMES,
THE WORD |, THE FIRST WORD IN A LINE OF VERSE, PROPER NAMES,
INITIALS, MONTHS, DAYS, STREETS, STATES, COUNTRIES, THE
GREETING AND CLOSING OF A LETTER, AND THE TITLES OF BOOKS,
STORIES, POEMS, AND REPORTS.

USING A PERIOD AT THC END OF A STATEMENT AND AFTER INITIALS
AND ABBREVIATIONS,

USING A “UEST!ON MARK AFTER A QUESTION.

USING A COMMA IN DATES AND IN THE ADDRESS, GREETING, AND
CLOSING OF PERSONAL LETTERS.

OBSERVING SEQUENCE OF IDEAS.

UStNG WORDS THAT RHYME.

UsING CORRECT MANUSCRIPT AND CURS!VE FORM.

PROOFREADING FOR CORRECT WORD USAGE, GRAMMAR, CAPITALI-

TATION, PUNCTUATION, SPELL ING, HANDWRITING, COMPLETE SENTENCES,
INDENT ING, AND UNITY OF THOUGHT.

10
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GRADE 2

--GROUPING PUPILS FOR [NSTRUCTIONAL PURPOSES

LANGUAGE ARTS CLASSES AT THE SECOND GRADE LEVEL ARE MAINLY ORGAN!ZED
ON A HETEROGENEOUS RAS|S. GROUPING IN LANGUAGE ARTS IS SOMET IMES
CONDUCTED ON AN EXPERIMENTAL AND LIMITED BASIS.

THE BASIC LANGUAGE ARTS ACTIVITY WORKBOOK FOR SECOND GRADE HAS
PROVISIONS FOR LANGUAGE ARTS EXPERIENCES, BASED UPON PUPIL ABILITY
DIFFERENCES, NAMELY, THE GIFTED CHILDREN, THE AVERAGE CHILDREN,
AND THE CHILDREN WHO HAVE DIFFICULTIES.

A BASIC CONCEPT TO BE DEVELOPED IS UNITY OF THOUGHT IN A SENTENCE;
RECOGNIZING AND UNDERSTANDING THE |NDENTATION OF THE FIRST WORD
IN A PARAGRAPH.

NEW LANGUAGE SKILLS SHOULD BE PRESENTED IN A MEANINGFUL SITUATION
PRIOR TO THE DEVELOPMENT OR MASTERY OF THE SKILLS.

TEACHERS SHOULD RECOGNIZE THAT NO PART OF THE LANGUAGE ARTS CAN
FUNCTION INDEPENDENTALLY; THEREFORE, ALL LANGUAGE LEARNING MUST
BE INTERRELATED TO BE EFFECTIVE,

THE QUANTITY AND QUALITY OF WORK SHOULD BE DETERMINED BY THE
INDIVIDUAL TEACHER BASED UPON PUPIL INDIVIDUAL DIFFERENCES.

TEACHERS SHOULD SHOW A PERSONAL CONCERN FOR EACH CHILD IN THE
CLASSROOM. PROPER GUIDANCE AT THE PRIMARY GRADE LEVEL PAYS DiIVI~
DENDS LATER ON IN THE CHILD'S LIFE.

-~-COMPOSITION

EVERY ELEMENTARY SCHOOL TEACHER HAS THE RESPONSIBILITY OF HELP ING
CHILDREN TO WRITE WITH INCREASING FLUENCY AND EFFECT!VENESS.
REMEMBER: "CHILDREN LEARN TO WRITE BY WRITING."

STRESS THE CORRELATION OF LANGUAGE ARTS WITH ALL SUBJECT MATERIALS
TAUGHT. .

PLAN TO INTRODUCE LONGER AND MORE CONTINUOUS STORIES FOR PUPILS
WiTH GREATER CAPABILITIES.

CoMPOSITION CAN BE MOTIVATED BY A BEGINNING, SUCH AS, "| AM
it ?
HAPPI1EST WHEN . . .

CREATIVE EXPRESSION SHOULD BE INTERRELATED WITH THE LANGUAGE ARTS
RULES AND LEARNINGS.

TEACHERS ARE ENCOURAGED TO USE EXPER!ENCE AND SUMMARY STORIES
FOLLOWING READING IN THE TEXTBOOK.

1
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--COMPOSITION (Cont. )

. WRITING ABOUT PERSONAL EXPERIENCES USUALLY PRODUCES A SATISFACTORY

RESULT.

-~ENR | CHMENT

PROVIDE FOR AN INDEPENDENTALLY WRITTEN ACTIVITY FOR EACH DIRECT
LANGUAGE EXPERIENCE, CONTINUALLY EVALUATE EACH CHILD'S LANGUA GE
ABILITY; DEVELOP ADDITIONAL LANGUAGE EXPERIENCE FOR EACH LEVEL OF
ABILITY,

PUPILS WITH AVERAGE AND ABOVE AVERAGE ABILITY USUALLY DO MORE
CREATIVE WRITING AND ATTEMFT TO DRAMATIZE STORIES.

ENCOURAGE THE PUPILS TO RECITE STORIES, POEMS, RIDDLES, AND ENCOURAGE
THEM TO TELL OF EXPERIENCES AT HOME, WHILE TRAVELING, OR SOMETHING
OF THEIR HOBBIES.

KNOWING THE SPECIFIC LIKES, DISLIKES, AND INTERESTS OF A CLASS
WIiLL BE HELPFUL IN DEVELOPING ENRICHMENT ACTIVITIES AND AREAS OF
STUDY.

~~SPELLING

SPELL ING SHOULD BE EMPHAS!ZED (N ALL SUBJECT AREAS, BUT NOT AS
DILIGENTLY AS IN THE UPPER GRADES.

A BASIC SPELLING TEXT IS PROVIDED ~ SPELLING GOALS, GRADE 2, BY
WEBSTER.

TEACHERS SHOULD STRIVE FOR CORRECT SPELLING IN ALL WRITTEN WORK.
HOWEVER, CREATIVITY CAN EASILY BE STIFLED IF STRIGENT RULES ON
SPELLING ARE FOLLOWED AT THE SECOND GRADE LEVEL.

TEACHERS SHOULD STRESS SPELLING ON A DAILY BASIS IN THEIR CLASSES.

CONS:DERABLE EMPHASIS SHbULD BE PLACED UPON PHOENTIC SOUNDS, LONG
AND SHORT VOWELS DURING THE SPELLING INSTRUCTION.

CONSIDER THE USE OF '"SPELLDOWNS' AND OTHER GAMES TO MAKE SPELLING
FUN FOR THE PUPILS. COMPETITION CREATES A DESIRE TO PERFORM AT
TOP LEVEL.

~-~-VOCABULARY BUILDING

PROMOTE VOCABULARY GROWTH IN ALL SUBJECT AREAS.

IN THE TEACHING OF VOCABULARY BUILDING, STRESS THE STUDY of OPPOSITESS
HOMONYMS, SYNONYMS, WORDS OF MORE THAN ONE MEANING--THIS TO BE DONE

IN CORRELATION WITH THE VARIOUS SUBJECT AREAS-~NOT AS [|SOLATED

WORD STuDY,

URAL READING ALSO HELPS TO PROMOTE VOCABULARY GROWTH. 12
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--VOCABULARY BUILDING

. TEC NEW LITERATURE SER1ES, HAPPINESS HiLL, CONTRIBUTES T0 VOCABULARY
BU!LDING,

-=HANDWRI T ING

. EsTABLISH HIGH STANDARDS FOR ALL WRITTEN ASSIGNMENTS.

( Y
* STRESS FORMATION OF LETTERS, SLANT, PROPER PLACEMENT OF PAPER,
SPACING, AND PUPIL POSTURE,
. TUACHERS SHOULD PLAN TO TEACH CURSIVE WRITING AFTER THE M!DDLE OF
THE SCHJI0L YEAR IN GRADE TWO. THE ZANER-BLOSER METHOD IS FOLLOWED
LT THY FLEMENTARY LEVEL.
+ LEFT 4/NDED WRITEZRS OFTEN CAUSE TEACHERS REAL ANGUISH. TEACHERS
ARLC ALERTED TO TEACH PUPILS PAPER PLACI INT, SLANT, FORMATION OF
LZTTERS, SPACING, AND POSTURE.
. UNLcSS PROPERLY TAUGHT, THE LEFT HANDED WRITER WILL GRADUALLY BRING
HIZ HANL AROUND TO THE UP-SIDE-DOWN POSITION.
-=INSTRUCT IONAL MATERIALS
. Basic Texts :
ENGLISH, YouR LANGUAGE, BY WoLFE ET AL., PUBLISHED BY ALLYN AND .
BALON, INC., 1956, (THE HARDBACK TEXT AND ACTIVITY BOOK ARE USEN.)
THF MACMiLLAN TnGIsy SERIES, B8Y POLLOCK ET AL., PUBLISHED BY
& MiLLAN PusLisning ComPany, 1964, (THIS WORKBOOK IS RECOMMENDZD
FORX USE WITH ABOVE AVERAGE ABILITY PUPILS.)

. SPEILING GOALS, GRADE 2, gy KOTTMEYER ET AL., PUBLISHED BY WEBSTER
WR11ING BETTER EACH DAY, RECORDER, TRANSITION EDITION, BY FREEMAM
PUBL1SHED BY ZANER-BLOSER.

. SUPPLEMENTARY MATERIALS
Oue “NGLISH LANGUAGE, GRADE 2, BY AMERICAN BoOK Company, 1963.

. ENGi:sH Is Our LANGUAGE, GRADE 2 By D. C. HEATH AND Company, 1961,

. LLANGUAGE FOR DAILY Use By HARCOURT, BRACE AND WorLD, 196U,

. iRBUTHNOT'S AnThoLogy
“XPLORING GoOD ENGLISH, GRADE 2, DUPLICATING MATERIALS FROM

( ONTENTIAL PRESS.
. INAYES LANGUAGE--DRILLS AND TESTS, HAYEs PusLISHING ComPaNY,
. fun10-VisuaL MATERIALS

"EACHERS ARE ENCOURAGED TO MAKE EXTENSIVE USE OF BULLETIN BOARDS,

"EL7 SO0ARDS, CHALK BOARDS, RECORDS, TAPES, VOWEL AND CONSONANT

“4ART3, POSTERS, MOVING PICTURES, AND FILM STRIPS. OVERHEAD

'RO.'JCTORS CAN BE USED ESPECIALLY IN STRESSING A SKILL OR CONCEPT.

T.ANSPARENCIES CAN BE MADE BY THE INSTRUCTOR OR PURCHASED COMMERC . *, 7
13
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LANGUAGE ARTS
3rD GRADE

OBJECTIVES

A.

H.

To HELP PUPILS USE ORAL AND WRITTEN LANGUAGE SKILLS TO EXPRESS
THEMSELVES IN SENTENCES AND SIMPLE PARAGRAPHS.

TO HELP PUPILS LEARN HOW TO LISTEN CAREFULLY TO OBTAIN PLEASURE
AND INFORMATION FROM THE IDEAS OF OTHERS.

To HELP PUPILS DEVELOP THE HABIT OF PROOFREADING.
To HELP PUPILS USE CORRECT SOCIAL.FORM FOR LETTERS AND INVITATIONS.
To HELP PUPILS LEARN HOW TO PLAN AND WRITE STORIES.

To HELP PUPILS LEARN TO USE TELEPHONE, MAKE INTRODUCTIONS,
USE THE OICTIONARY.

LANGUAGE INSTRUCTION SHOULD BE DIFFERENTIATED TO FIT THE
DIFFERENT CAPABILITIES AND NEEDS OF INDIVIDUAL CHILDREN.

TO CHALLENGE THE CHILD TO USE HIS OR HER ABILITY TO THINK.

BASIC CONTENT AND SKILLS

A'

CAPITALIZATION

1. PROPER NOUNS

2. BEGINNING SENTENCES

3. GREETING AND CLOSING OF LETTERS

PUNCTUATION

1. USING TERMINAL PUNCTUATION = PERIODS, QUEST ION.MARKS
"AND EXCLAMATION POINTS.

2. USE OF APOSTROPHES IN CONTRACTIONS.

3. USE OF COMMAS IN WRITING DATES, GREETING”AND CLOSING
OF LETTERS.

CHOOSING WORDS CORRECTLY

1. VERB FORMS WITH AUXILIARIES.

2. INTERCHANGING NOUNS W!TH PRONOUNS.

z. DESCRIPTIVE WORDS WITH NOUNS.

« DESCRIPTIVE WORDS WITH VERBS.

How To WRITE

1. USE CORRECT HEADING AND APPEARANCE OF A PAPER FOR REPORTS,
STORIES, AND LETTERS.

2. DEVELOP THE HABIT OF PROOFREADING.

14
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E. LisTENING
1. CONVERSATION
2. LISTENING TO POETRY AND STORIES READ BY TEACHERS OR CLASS~-
MATES.

F. SpPeakinG
1. DEVELOP COURTEOUS ORAL LANGUAGE IN USING THE TELEPHONE,
MAKING INTRODUCTIONS, CONVERSATIONS, AND REPORTS.

THE OVERHEAD PROJECTOR

THE TEACHER CAN CONTROL THE SPEED OF TEACHING TO MATCH THE SPEED
OF LEARNING. .

THE TEACHER MAINTAINS EYE CONTACT WITH £€ACH PUPIL WHEN USING THE
PROJECTOR,

THE OVERHEAD PROJECTS. BRIGHT, SHARP IMAGES ON A SCREEN==|NCLUDING
COLOR.

THE OVERHEAD 1S USUALLY TEACHER OPERATED AND ATTENTION IS NOT
DRAWN AWAY FROM THE INSTRUCTOR. PUPILS CAN ALSO BECOME |NVOLVED
IN THE USE OF THE PROJECTOR.

THE OVERKEAD PROJECUOR CAN BE USED IN THE FRONT OF THE CLASSROOM
WITH NORMAL ROOM L IGHT.

THE OVERHEAD IS ONE OF THE POPULAR MEW EDUCAT IONAL TOOLS I[N
EDUCATION TODAY. N

THERE 1S A WIDE VARIETY AND SCOPE OF TRANSPARENCIES. SOME ARE
PREPARED BY TEACHERS WITH GOOD RESULTS. COMMERCIAL TRANSPARENCIES
CAN BE PURCHASED WITH OVERLAYS.

TEACHERS ARE ENCOURAGED TO IMPROVE THEIR CLASSROOM INSTRUCTION
WITH THIS HIGHLY ACCEPTED |INSTRUCTIOMAL DEVICE.

5
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GRADE 3

-~GROUPING PUPILS FOR INSTRUCT IONAL PURPOSES

. LANGUAGE ARTS CLASSES AT THE THIRD GRADE LEVEL ARE ORGANIZED ON -
A HETEROGENEOUS BASIS, GROUPING IN LANGUAGE ARTS 18 SOMET IMES

3 PERMITTED, WITH ADMINISTRATION APPROVAL, ON AN EXPERIMENTAL BASIS.

d

. LANGUAGE SKILLS SHOULD BE CORRELATED WITH WORK IN OTHER SUBJECT AREAS.

- LANGUAGE INSTRUCT!ON SHOULD BE OIFFERENTIATED TO THE CAPABIL:TIES
oy AND NEEDS OF INDIVIDUAL CHILDREN.

. EacH PUPIL SHOULD BE ENCOURAGED TO SET HIS OWN STANDARDS FOR IMPROVE-
MENT IN HIS USE OF LANGUAGE.

. IT 1S MOST IMPORTANT AT THE PRIMARY LEVELS THAT PUPILS LEARN A
GROUP OF WORDS DOES NOT BECOME A SENTENCE OR CARRY THE DESIRABLE
MEANING UNLESS THE WORDS ARE FLACED IN A STANDARD ORDER.

. AS LANGUAGE CONCEPTS ARE DEVELOPED, THE PUPILS WILL LEARN THAT A
LANGUAGE CONSCIENCE WIiLL ACT AS HIS GUIDE IN COMMUNICATION SITUATIONS
IN THE FUTURE AS WELL AS [N THE PRESENT.

--COMPOSITION

. WRITE SHORT STORIES, DESCRIPTIVE PARAGRAPHS, OR POEMS ON THE CHALK
BOARD. ASSIGN PUPILS THE TASK OF PUMCTUATING TH!S MATERIAL AND
HAVE CLASS DISCUSSION ON THEIR WOI.LK. WHEN MISTAKES ARE DETECTEL,
MAKE CORRECTIONS AND REVIEW GRAMMATICAL CONCEPTS THAT APPLY.

- SOME TEACHERS SUGGEST THE USE Of WRITING AND ILLUSTRATING ADVER-
TISEMENTS FOR MAKT BELIEVE COMMERCIALS. DISPLAY THE BEST PUP:.
WORK ON BULLETIN BOARDS.

EXERCISES PRESENTED IN THE TEXT TITLED "TRy THis.™

- THE LOW ABILITY PUPIL IS VERY POOR IN SELF EXPRESSION, USE THE
- PROVIDE FOR MANY OPPORTUNITIES FOR MEANIHGFUL PRACTIiCE ON BAsiC
SKiLLS; THERE ARE CERTAIN SKI@-S IN SPEAKING AND WRITING THAT
SHOULD BE SO WELL LEARNED THAT THEIR USE_BECOME HABITUAL.
(‘ « WRITING ABOUT PERSONAL EXPERIENCES USUALLY PRODUCES A SATISFACTORY
RESULT.

«=ENRICHMENT : |

- CREATIVE WRITING: ORIGINAL STORIES, DESCR/IPT!IONS, POEMS, RESEARCH
{YPES OF WRITING, REPORTS, BOOK REVIEW AND SOME LETTER WRITING.

. ENRICHMENT MATERIALS IN LANGUAGE ARTS ARE USUALLY CORRELATED'VITH
OTHER SUBJECTS SUCH AS SOCIAL STUDIES AND SCIENCE.,
16
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--ENRICHMENT (ConT.)

CORRELATE LANGUAGE ARTS WITH THE CHILDREN'S LITERATURE SERIES
TITLED, TREAT SHoP PuBLISHED BY CHARLES MerriLL Book CoMpaNny.

MANY TYPES OF ENRICHMENT MATER!IALS CAN BE USED, SUCH AS: ORIGINAL
PLAYS. PUPFET SHOWS, SPECIAL WRITTEN REPORTS ON SUBJECTS OF INTEREST

TN i & aei:®. CLAST. DITT? WORKSHEETS, AND ASSIGNMENTS AT THE CHALK
204RD. MAn. GOOLR UST . LT . WL L iED §YTLS OF LITERATURE,
TEACHERS SHOULDO AFFORD ALL Thi :ue! THE OrrurTU 1T »of FRAOATIVE

EXPRESSION IN WRITTEN AND ORAL FORM.

ANY ACTIVITY WHiCH CALLS FOR PUPIL SELF EXPRESSION IS TRULY CREATIVE.

PO

~--SPELLING

PROOFREAD ING WITH THE PUPILS HELPS TO DEVELOP SOUND SPELLING SKILLS.

SPELL ING TEXT USED: SPELLING GOALS By WEBSTER.

IN ADDITION TO THE GENERAL SPELLING SKiLLS TAUGHT DURING SPELLING
CLASS, THE PUPILS SHOULD BE ENCOURAGED TO DEVELOP HiS OWN PERSONAL
DICTIONARY (A SMALL SPIRAL NOTEBOOK) OF WORDS OFTEN NEEDED WHILE
DOING OTHER WRITTEN ASS!GNMENTS OR CREATIVE WRITING. THE NOTEBOOK
SHOULD ALWAYS BE AVAILABLE FOR REFERENCE.

SOME TEACHERS USE GOALS IN READING WHiICH GIVES ADDED HELP SINCE
THE VOCABULARY IS THE SAME AS IN THE SPELLING TEXT.

STRESS CORRECT LETTER FORMATION, NEATNESS, AND ACCURACY I[N ALL
SPELLING ASSIGNMENTS. ESTABLISH STANDARDS FOR ALL TO FOLLOW.

TEACHERS EMPHASIZE SPELLING ON A DAILY BASIS IN ALL CLASSES.

VOCABULARY BUILD ING

MAKE GOOD USE OF THE GLOSSARY AND DICTIONARY. STRESS SYLLABICATION
AND WORD ACCENT.

MAKE USE OF NEW WORDS THROUGH THE MEDIUM OF WRITTEN STORIES, POEMS,
AND SPECIAL REPORTS. NEW VOCABULARY WORDS CAN BE RECOGN!ZED THROUGH
ORAL READING AND EMPHASIS PLACED UPON PRONUNICATION, DEFINITION,

AND CORRECT SPELLING. .

STRESS VOCABULARY BUILDING THROUGH PREF IXES, SUFFIXES, HOMONYMS
AND ANTONYMS, AS WELL AS WORD MEANINGS. -

TEACHERS SHOULD EMPHASIZE GOCD WORD ATTACK LKILLS IN ALL PHASES
OF INSTRUCTION. -
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--HANDWR | TING

. THE ZANER-BLOSER METHOD OF HANDWRITING 1S USED AT THE ELEMENTARY
LEVEL.

. IF A CHILD'S LEFT HANDEDNESS IS DEFINITELY ESTABLISHED, THE TEACHER
SHOULD NEVER ATTEMPT TO HAVE HIM WRITE WITH HIS RIGHT HAND. TH!S
CAN CAUSE GREAT EMOTIONAL DAMAGE TO THE CHILD.

. THE TEACHER MUST TEACH CORRECT WRITING POSITION (LEFT AND RIGHT
HANDED WRITERS) SIZE OF LETTERS, SLANT, SPACING, BEGINNING AND
ENDING STROKES, ALJIGNMENT, LETTER FORMATION AND MOVEMENT.

. THE TEAMHER CWES IT TO HIMSELF TO DEVELOP HI!S OWN HANDWRITING TO
~ LEVEL WHICH C2:. TS THE <XAMPLE FOR OTHERS TO FOLLOW.

e NSILUCT ey MPTERTALS
. Bastic TexTts

. ENGLISH Is QuR LawguAGE, B T ey SARTAIK; PUBLISHED BY D,

— — ———————

C. HEATH AND COMPANY, 1966.

+ SPELLING GOALS, Book 3, BY KOTTMEYER Ant WARS. PUBL I3HEL 3Y
WessTER PusLisHING CoMPANY, 1960.

. LearninGg A New WAy, By FREEMAN, PUBLISHED BY ZANER-BLOSER.

. SUPPLEMENTARY MATERIALS

. TREAT SHOP (LITERATURE) BY JOHNSTONE ET AL., PUBLISHED BY
CHARLES MERRILL, Inc., 1966.

. CH1LOREN'S LITERARY HERITAGE, STORIES OF FOLK TALES, FABLES,
AND MoTHER GoOSE.

. DUPLICATING MATERIALS FROM CONTINENTAL PRESS.
CHILD CRAFT, 1966,

CHILOREN'S LITERATURE BY ERNEST, PUBLISHED BY GROSSETT AND DUNLAP,

CursIVE WRITING BY BRIGGS, PUBLISHED BY GEL-STEN SuPPLY.

EnNcycLoPEDIA BRITTANICA JR. 1966 anp GoLDEN BOOK, 1959.

. Buitc NG Your LANGUAGE, By McKEE, pusLISHED B8Y HouGHTON MiFFLIN, 1960.

. CHILDREN'S WRITING AND How IT GRows; HELPING CHILDREN EXPLORE THE
AuTHOR'S CRAFT, ScoTT ForesMan AnD Co., 1967.

. Aupio-VisuAL MATERIALS

MAKE GOOD USE OF BULLETIN BOARDS, FELT BOARDS, CHALK BOARDS,
RECORD INGS, TAPES, VOWEL AND CONSONANT CHARTS, POSTERS, MOVING
PICTURES AND FILM STRIPS. OVERHEAD PROJECTORS CAN BE USED
EXTENSIVELY ESPECIALLY IN STRESSING A SKILL OR CONCEPT. TRANS~-
PARENCIES CAN BE MADE BY THE TEACHER OR PURCHASED COMMERCIALLY.

18
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LANGUAGE ARTS
YTH GraADE

AIMS AND OBJUECTIVLS

F.

DEVELOP HAB!ITS AND SKILLS OF SPOKE:: LALSUAGE .
DEVELOP GOOD LISTENING HABITS.

DEVELOP SKILLS OF THE WRITTEN LANGUAGE.

GIVE OPPORTUNITIES FOR CREATIVE EXPRESSION,

CORRELATE ENGLISH TO ALL OTHER SUBJECTS AND TO THE PUPILS'
DAILY LIVES.,

TO CHALLENGE THE PUPIL TO USE HIS ABILITY TO THINK.,

BASIC CONTENT

A.

IMPROVING SKiLLS OF Discussion
1. KEEPING TO SUBJECT

2. DEVELOPING ART OF LISTENING
3. SPEAKING CLEARLY

IMPROVING SENTENCE

1. SusJECTS

2. PRED i CATES

3. K14DS OF SENTENCES
4, P RAGRAPIS

WRITING LEY.

- FRIENDLY LET: .-
2. ANNOUNCEMENTS
3. INVITATIONS

4. INTRODUCT 1 ONS

WRITING STOR!ES
1. CREATIVE
2. TITLES AND BEGINNING SENTENCE
z. WRITTEN CONVERSATION
. DIRECT QUOTATIONS

Envoyiwe Books

1. 300K TALKS

2. CAPITAL LETTERS

3. PARAGRAPHS ABCUT BOOKS

FINDING INFORMATION
1. INDEX
2. CONTENTS
g. DicTionNARY

. EncycLorPeDiaA
5. QuTLinINg
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REPORTS
1. WRITTEN
2. OrAL
EnJoYING POETRY
1. LisTENING
2. WRITING POiIMS
3. CHORAL READING
WoRrRD USAGE
1. VERBS
2. Nouns
A. Comion
B. PrOPFR
ﬁ. PrRONOUNS
. ADJECTIVES
L MNEGATIVES
L. R0CTS  PRFFIXES, SUFFIXES
7.  HoMowyMs
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GRADE 4

-~GROUPING PUPILS FOR INSTRUCTIONAL PURPOSES

. LANGUAGE ARTS CLASSES AT THE FOURTH GRADE LEVEL ARE MAINLY ORGANI ZED
ON A HETEROGE:IEOUS BASIS. GROUPING FOR EXPERIMENTAL PURPOSES IS
{t ON A LIMITED BAS'S IN THIS SUBJECT AREA WHEN GIVEN ADMINISTRATIVE
~ APPROVAL.

. PRIMARY EMPHAS!S SHOULD BE PLACED ON DEVELOPMENT OF HABITS AND
SKILLS OF THE SFOKEN LANGUAGE.

. THE TEACHING OF LISTENING HABITS AND SKILLS SHOULD BE GIVEN A HIGH
DEGREE OF ATTENTION AND APPLICATiION.

. LANGUAGE TEACHERS SHOULD BE CONCERNED WiITH THE FINDINGS OF LINGUISTIC
RESEARCH CONCERNING THE NATURE OF LANGUAGE. LINGUISTICS HAS
PRODUCED A BETTER CLASSIFICATION AND SET OF DEFINITIONS FOR MUCH
OF THE ENGL ISH GRAMMAR.

. LANGUAGE SKILLS ARE BEST LEARNED i!! SITUATIONS WHERE THEY ARE
REALLY NEEDED AND ACTUALLY USED. CORRELATE THESE SKILLS THROUGH
APPLICATION IN OTHER SUBJECT AREAS.,

. LANGUAGE INSTRUCT!ON SHOULD BE DIFFERENTIATED TO MEET THE CAPA-
BILITIES AND NEEDS IN ORDER TO CARRY ON A PROGRAM OF LANGUAGE
INSTRUCTION WHICH WILL ENABLE EACH CHILD TO ESTABLISH A GROWTH
PATTERN.

. SMALL GROUPS FOR CORRECTIVE TEACHING OF A PARTICULAR LANGUAGE
SKILL SHOULD BE CRGANIZED FREQUENTLY; TH!S WiILL ENDEAVOR TO PROVIDE
HELPFUL INFORMATION WHERE IT 1S MOST NEEDED.

Eadhd

. EACH PUPIL SHOULD BE ENCOURAGED TO SET HIS OWN STANDARDS FOR
IMPROVEMENT IN HIS USE OF LANGUAGE IN EVERYDAY LIVING.

--COMPOSITION

. CONSIDERABLE EMPHASIS SHOULD BE PLACED ON DEVELOPING THE SKILLS
Oi PITTEN LANGUAGE; BOTH INFORMAL, AS USED IN FRIENDLY LETTERS
AiD SOm™ TYPES OF STORIFS; AND FORMAL WRITING AS USED IN REPORTS
ANC OTHER TYPES OF PAPERS WHICH PRESENT FACTUAL INFORMATION.

. PUPILS SHOUI O BL F+ZOURAGED TO WRITE POEMS USING TOPICS OF THEIR
OWN CHOOSING AND A7 TiMES PEFTRR G TO THE SUGGESTIONS IN THE
TEXTBOOK TiTLED "TRY Tw.s."

» TEACHERS SHOULD AFFORD ALL T.7" IR EUPILS THE OPPORTUNITY FOR CREATIVE
EXPRESSION IN WR!TTEN FORM.

- THE TEACHER SHOULD ANALYZE THE SKILL NEEDS OF THE PUPILS AND CAPITALI1ZE
ON THEIR NATURAL INTERESTS TO INITIATE WRITTEN COMMUNICATION PROJECTS.
21
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--COMPOSI TION

. PROVIDE MANY OPPORTUNITIES FOR MEANINGFUL PRACT!CES ON BASIC SKILLS;

THERE ARE CERTAIN KIND OF SKILLS IN SPEAKING AND WRITING WHICH
SHOULD BE SO WELL LEARNED THAT THERE USE BECOME HAB!TUAL.

-~ENR ICHMENT

ENRICHMENT ACTIVITIES ARE ESSENTIAL IN THE DEVELOPMENT OF A WELL~-
ROUNDED AND UNDERSTOOD PERSON,

POETRY AND LITERATURE CAN BE USED TO A GOOC ADVANTAGE IN THE
ENRICHMENT PHASE.

RESEARCH WORK CAN BE ASSIGNED FOR PANEL DISCUSSIONS; CORRELATE
TOPICS WITH SOCiAL STUD!ES THROUGH NEWS REPORTS.

SOME PUPILS HAVE THE ABILITY TO WRITE AND PRODUCE SHORT PLAYS.

ANY ACTIVITY WHICH CALLS FOR PUPIL SELF-EXPRESSION IS TRULY CREATIVE.

--SPELLING .

PROOFREADING WITH THE PUPILS HELPS TO DEVELOP SOUND SPELLING
SKiLLS. EMPHASIZE SPELLING IN ALL SUBJECT AREAS.

SPELLING TEXT USED: SPELLING AND UsinNG WORDS, BY BILLINGTON,
PUBL ISHED BY SILVER BURDETT, 1§33.

SPELL ING SKILLS=--PHONICS, WORD MEANING, DICTIONARY STUDY, WRITING
AND SPEAKING AND LISTENING.

METHODS~-DICTION OF SENTENCES, ORAL AND WRITTEN EXERCISES.,

TEACHERS SHOULD EMPHASIZE SPELLING ON A DAILY BASIS.

-~VOCABULARY BUILD ING

. ENCOURAGE PUPILS TO USE GLOSSARIES AND DICTIONARIES; USE OF

APPROPRIATE WORD IN CONTEXT; USING PREFIXES, SUFFIXES, AND ROOT
VIORDS ; SOUNDS OF VOWELS AND CONSONANTS.

- STRESS GOOD VOCABULARY USAGE IN ALL SUBJECT AREAS.

. TEACHERS SHOULD EMPHASIZE GOOD WORD ATTACK SKILLS IN ALL PHASES

OF INSTRUGTION.,

-~HANDWR | TING

« THE ZANER-BLOSER METHOD OF HANDWRITING 1S USED AT ALL ELEMENTARY

LEVELS.

IT IS DIFFICULT AND YOST CASES IMPOSSIBLE, TO CORRECT IMPROPER

HANDWRITING HABITS /T THE FOURTH GRADE LEVEL.
22




--HANDWRITING (ConT.)
+ THE TEACHER MUST BE ABLE TO ANALYZE A CHILD'S WRITING IN TERMS
OF SIZE, SLANT, SPACING, BEGINNING AND ENDING STROKES, AL!GNMENT,
LETTER FORMATION AND MOVEMENT.

. THE TEACHER OWES IT TO HIMSELF AND TO HIS PUPILS TO DEVELOP His
i OWN WRITING SKILLS TO THE HIGHEST LEVEL OF HIS PHYSICAL ABILITY,

-~ INSTRUCTIONAL MATERIALS

. Basic TexTs

. ENGLISH |s Our LANGUAGE, Book &, BY SARTAIN, PUBLISHED BY
D. C. Heatw anp ComPany, 1966.

. Haves LANGUAGE DRILLS AND TesTs (DuPLiCATOR STENCILS) HAYES
PusLisHING ComPaNY, 1959,

. ZANER BLOSER SEEING OUR PROGRESS AND REFERENCE MANUAL FOR
TEACHERS, 1959.

. SUPPLEMENTARY MATER!ALS

- Magic CARPET (LITERATURE) BY JACOBS, ET AL., PUBLISHED BY
CHARLES MERRILL, 1966.

. Guipe To BETTER ENGLISH (DRILLS AND TESTS) RANDOLPH HAYES
PusLisHinNGg CoMPANY, 1959,

. PRACTICES FOR DEVELOPING LANGUAGE (workBOOK) BY MCKEE ANnD
McCoREN, PUBL ISHED BY HOUGHTON MIFFLIN.

. MASTERING YOUR LANGUAGE BY DELMANN AND SHERIDAN, PUBLISHED BY
Lyons AND CARNAHAN.

« CHILDREN'S WRITING AND How IT GROWS; HELPING CHILDREN EXPLORE
THE AuTHOR's CRAFT, ScoTT, FORESMAN AND CompaNny, 1967.

. Aubio-VisuaL MATERIALS

. MAKE GOOD USE OF BULLETIN BOARDS, TAPES, PICTURES, CHARTS,
f’ MOVING PICTURES, AND FILM STRIPS.

. OVERHEAD PROJECTORS CAN BE USED EXTENSIVELY ESPECIALLY IN
STRESSING A BASIC SKiLL OR CONCEPT. TRANSPARENC|ES CAN BE MADE
BY THE TEACHER OR PURCHASED COMMERCIALLY.

. PRACTICE READINGS ON TAPE RECORDERS; VOWEL AND CONSONANT
SOUNDS AS NEEDED.

Q 23
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LANGUAGE ARTS
5TH GRADE

AIM AND OBJECTIVES

A. To ELIMINATE SPEECH ERRORS AND PROMOTE GROWTH AND DVELOPMENT
OF GooD ENGLISH THROUGH THE USE OF SPOKEN AND WRITTEN LANGUAGE.

B. To PROVIDE THE MEANS FOR INCREAS!NG VOCABULARY USAGE.

C. To PROVIDE OPPORTUNITIES FOR SELF-CRITICISM AND EVALUATION OF
SKILLS AND ABILITIES.

D. To PROVIDE SITUATIONS WHERE A NEED ARISES FOR USING LANGUAGE SKILLS.

E. To CO-RELATE THE USE OF LANGUAGE SKILLS WITH OTHER SUBJECT
AREAS.

F. To PROVIDE FOR INDIVIDUAL DIFFERENCES IN THE CHOICE OF CONTENT.
G. ToO ENCOURAGE AND DEVELOP HIGHER STANDARDS IN NEATNESS.

H. To PROVIDE AN OPPORTULNITY FOR INDIVIDUAL AWARENESS OF HIS
PERSONAL GROWTH AND DEVELOPMENT {N LANGUAGE SKILLS.

I. ToO ENCOURAGE CREATIVITY AND PROVIDE OPPORTUNITIES FOR INDIVIDUAL
GROWTH |N THAT FILED.

J. To ENCOURAGE GOOD LISTENING HABITS AND DEVELOP CONSTRUCTIVE
CRITICISM.

K. To PRESENT THE TECHNICAL GRAMMAR WH!CH IS FUNDAMENTAL [N
PROVIDING A DESIRABLE WORKABLE PROGR.\M.

L. TO CHALLENGE THE CHILD TO USE HIS OR HER ABILITY TO THINK.

BASIC CONTENT

A, IMPROViING WRITTEN SkiLLS
1. SENTENCE STRUGTURE AND CLASSIFICAT ON
2. AVOIDING RUN-ON SENTEMCES AND SENTENCE FRAGMENTS.
g. CAPITALIZATION AND PUNCTUATION
. DEVELOPING AN UNDERSTANDING OF NOUNS, VERBS, ADJECTIVES,
ADVERBS, AND PRONOUNS.
5. DEVELOPING GOOD PARAGRAPH UNDERSTANTING AND CONSTRUCTION.

B. Deveroring LISTENING SKILLS AND ACTIVITIES
1. READING OF POETRY
2. POETRY IN MusiIC
g. DRAMATIC APPRECIATION AND EXPER!ENCE
. READING OF ORIGINAL STORIES AND COMPOSITIONS
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C.

111, GUIDELINES
A. THOROUGH TRAINING AND PREPARATION FOR TEACHING ASS|GNMENT.
B. TEACHER'S EXHIBITION OF COMMAND OF SUBJECT MATTER.
C. ORIGINAL AND VAIRED TECHNIQUES.
D. CREATING GOOD CLASSROOM CONTROL AND ATMOSPHERE.
E. AWARENESS OF AND PROVISION FOR IND!VIDUAL DIFFERENCES.
F. PROPER GUIDANCE 10 HELP PUPILS OVERCOME DIFFICULTIES.
G. PROPER MOTIVATION TO STIMULATE PUPIL INTEREST.

IMPROVING ORAL SKILLS AND ACTIVITIES

. Discussions

. MAKING INTRODUCTIONS

. GIVING DIRECTIONS AND DESCR!PT!ONS
. UsiING THE TELEPHONE

CONDUCTING A MEETING
DRAMAT1ZATIONS

. CHORAL READINGS

. Book REViEWS

CO~J4 OV 0 N —
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GraDE 5

~-~GROUP ING PUPILS FOR INSTRUCTIONAL PURPOSES

LANGUAGE ARTS CLASSES AT THE FIFTH GRADE LEVEL ARE MAINLY ORGAN!ZED
ON 4 HETCROGENEOUS BASIS. GROUPING FOR EXPERIMENTAL PURPOSES IS ON
A LIMITED BASIS SUBJECT TO ADMINI!STRATIVE APPROVAL.

MORE CREATIVE WRITING IS ASSIGNED TO PUPILS OF HIGH ABiLITY, SUCH
AS, SPECIAL RESEARCH PAPERS, REPORTS AND OUTLINES,

PuP!LS WHO HAVE LANGUAGE ARTS WEAKNESS IN A GIVEN AREA ARE ASS|GNED
SPECIAL WORK IN SUPPLEMENIARY BOOKS.

THE FLEXIBILITY OF THE LANGUAGE ARTS PROGRAM ENABLES THE TEACHERS TO
RELATE SEASONAL ACTIVITIES WITH CHILDREN'S SPECiAL INTERESTS.

HiGH ABILITY PUPILS MAYBE ASSIGNED 70 WORK AS HELPERS WITH THE stLow
LEARNERS, ESPECIALLY IN THE AREA OF SIMPLE SENTENCE STRUCTURE.

Low ABILITY PUPILS SHOULD WORK MAINLY ON BASIC STRUCTURE, SUCH AS:
WORD USAGE, SENTENCE ORGAN!ZATION, AND APPL:CATION; NOT TOO MUCH 1S
ACCOMPL ISHED WITH RESEARCH TYPE ASSIGNMENTS.

--COMPOSITION

.e

TEACHERS ARL ENCOURAGED TO CORRELATE LANGUAGE SKILLS WiTH OTHER
SUBJECT AREAS; STRESS SIMPLE SENTENCE STRUCTURE AND ABILITY OF
EXPRESSING ONE®S THOUGHTS TO OTHERS.

TRY TO EMPHAS:!ZE ALL CLASSIFICATIONS OF WRITING AND DEVOTE SPECIAL
ATTENTION TO CREATIVE WRITING.

WRITTEN WORK AT THIS LEVEL SHOULD INCLUDE SIMPLE SENTENCES EXPRESSING
A THOUGHT, SHORT PARAGRAPHS ON GIVE{! SUBJECTS, LETTER WRITING, BOOK
REPORTS, TALL TALES OR EXAGGERATIONS, IMAGINATIVE STORIES, POETRY
WRITING, PERSONAL EXPER!ENCES, AND EVENTS TREATING WIiTH CONVERSATION.

TEACHING PUNCTUAT!ON MUST BE "MEANING CENTERED" RATHER THAN
"RULED CENTERED" IF PUP!LS ARE TO COMPREHEND WHY IT IS NECESSARY.

-~ENR[CHMENT

THE BASIC TEXT HAS A SPECIAL ENRICHMENT PROGRAM THAT IS EXCELLENT;
CREATIVE WRITING, PLAYS RADIO PROGRAMS, AND ORGANIZING CLASSROOM
NEWSPAPERS ARE G!VEN SPECIAL ATTENTION.,

THE LANGUAGE ARTS, COMPOSED OF LiSTENING, SPEAK!NG, READING, AND

WRITING, ARE CLOSELY RELATED AND OVERLAPS IN ORGAN!ZATION OF
ENRICHMENT MATERIALS.
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-~ENRICHMENT (cont).

. THE ELEMENTARY L'TCRATURE SERIES !S AVAILABLE FOR USE ON AN EN-
RICHMENT LEVEL. THE S€O0TT, FORESMAN RIADER. HAVE AN ABOVE AVERAGE
READING LEVEL THAT CAN BE UT:iLI1ZED BY FiFT+ GRADE TEACHERS.

. SUGGESTIONS FOR CNRICHMENT: FORM £ hOBBY CLUB, WRITE ORIGINAL
POETRY, CHOOSING SPECIAL POEMS TO {‘RESENT O THE CLASS SPEC!AL
BOOK REPORTS OF INTEREST TO ALL AHU STOR!ES OF PERSONAL EXPERIENCES.

-=-SPELLING

. EMPHASIZE CORRECT SPELLING (N ALL SUBJECT AREAS.

. INSTRUCT PUPILS il BASIC SPELLING SKILLS, WORD FEELING, RECOGNIZING
SYMBOLS, HEARING AND PLACING ACCENT MARKS, VOWEL SOUNDS, DEVELOPING
OF DICTIONARY SKILLS AND CONTINUAL VOCABULARY GROWTH.

« TEACH WORD STRUCTURE, PREFIXES, SUFFIXES AND RECOGNIZING ROOT WORDS.

. ADDITIONAL EMPHASIS UPON SPELLING IS NEEDED AT THE FIFTH GRADE LEVEL,

. CREATE A GOOD ATMOSPHERE FOR CORRECT SPELLING AS USE OF GAMES sucH
AS SPELLDOWN AND OTHERS.

-=-VOCABULARY BUILDING
- EMPLOY CONTEXT CLUES, INTERPRETING PICTURES, AND COLLOQUIAL EXPRESSIONS,
MULTIPLE MEANINGS, INTERPRETING HOM DNYMS, ANTONYMS, HETERONYMS,
SYNONYMS, USING GLOSSARY AND DEVELOPING DICTIONARY SKILLS, ADDING
PREFIXES AND SUFFIiXES TO BAS!C WORDS AND RECOGNIZING THE CHANGED
MEAN ING.,
. TEACH VOCABULARY GROWTH IN ALL SUBJECT AREAS.
. ENCOURAGE GLOSSARY AND DICT!ONARY USAGE AND UNDERSTANDING.
~-HANDWR | TING
. Ust THE ZANER-BLOSER HANDWRITING BOOKLETS IN YOUR CLASSES. IT
PROVIDES A COMPLETE SEQUENCE OF HANDWRITING SKILLS ALONG WITH

REGULAR WRITTEN WORK ASSIGNED IN THE CLASSROOM.

. FIFTH GRADE TEACHERS WILL FIND IT ALMOST IMPOSSIBLE TO CORRECT
LEFT~HANDED WRITERS WHO HAVE POOR WRITING HABITS.

. PLACE MAJUOR EMPHASIiS UPON NEATNESS AND LEGIBILITY.
-~ INSTRUCT IONAL MATERIALS
. Basic TexTts

- ENGLISH |s OUR LANGUAGE, BY SARTAIN ET AL., PuBLISHED By D. C.
Hea7H anp CoMPAany, 1966.
el
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-~ INSTRUCT IONAL MATERIALS (CorT.)

. Basic Texzs {Cont.)

- IMPROVING QUR WRITING, BY FREEMAN, PUBLISHED BY ZANER-BLOSER.

- SPELLING AND Using WorDs, Book 7, sy BILLINGTCN, PUBLISHED BY

SiLvER BURDETT.

. SUPPLEMENTARY MATCRIALS

My Worp Book sy BREED AND ROGERS, PUBLISHED BY LYONS AND CARNAHAN.

IMPROVING YOUR LANGUAGE, PUBLISHED BY HOUGHTON MIFFLIN aND CoMpANY.

OuR ENGLISH LANGUAGE, By BAILEY AND BARNES, PUBLISHED BY AMER!CAN
Book Company.

CHiLDRENS Wr!TING AND How !T Grows; HELPING CHILDREN EXPLORE THE
AuTHOR'S CRAFT, BY ScoTT, FORESMAN AND COMPANY, 1967.

- AuD10-VisuAL MateRiIALS

ERIC
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MAKE GOOD USE OF BULLETIN BOARDS, TAPES, PICTURES, CHARTS,
RECORDINGS, MOVING P1CTURES, AND FILM STRIPS,

OVERHEAD PROJECTORS CAN BE USED EXTENSIVELY ESPECIALLY [N STRESS-
ING A BASIC SK!LL OR CONCEPT. TRANSPARENCIES CAN BE MADE BY
THE TEACHER OR PURCHASED COMMERCIALLY.

THE USE OF AUDIO~-VISUAL MATERIALS HELPS TO INCREASE PUPIL
RETENT!ON, THE EXTENSIVE USE OF THE LECTURE APPROACH TO TEACHING
IS GIVING WAY TO NEWER METHODS AND TECHNIQUES, Aubio-visuaL

MATERIALS SHOULD HAVE AN [MPORTANT PART IN YOUR INSTRUCT IONAL
PROGRAM.
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LANGUAGE ARTS
67TH GRADE

AIMS AND OBJECTIVES

Ao

B.

PRIMARY EMPHASIS SHOULD BE PLACED ON DCVELOPMENT OF HABITS
AND SKILLS OF SPOKEN LANGUAGE.

RELATE ENGLISH TO SCHOOL PROGRAM AND TO STUDENT'S DAILY LIVES
IN COMMUNITY AND HOME INSTEAD OF AS AN ISOLATED SUBJECT.

SUPPLY KNOWLEDGE OF TOOLSAND DEVELOP 4BILITY TO |MPROVE BOTH
PHASES OF COMMUNICATION - ORAL AND WRITTEN.

To DEVELOP THEIR UNDERSTANDING OF THE CONCEPT OF ENGL1SH GRAMMAR
AS A TOOL FOR BETTER USE AND UNDERSTANDING BY PRESENTING BASiC
SKILLS IN MEANINGFUL SITUAT!ONS.

To pevELOP CREATIVITY OF SELF-EXPRESSION - ORAL AND WRITTEN,

To CHALLENGE THE CHILD TO USE HIS ABILITY TO THINK, AND DEVELOP
H!S UNDERSTANDING THAT THIS IS A PRIME REQUISITE FOR A CITIZEN
IN A MODERN, DEMOCRATIC SOCIETY.

To DEVELOP GROWTH of MORAL AND SPIRITUAL VALUES.

SHouLD BE UNDERSTOOD THAT FUN AND INTEREST IN LANGUAGE INCREASES
AS LANGUAGE SKILLS GROWS.

DeveLor UNDERSTANDING THAT WRITTEMN LANGUAGE IS PRESENTED AS
MEANS OF PRESERVING AND SHARING THE FUN EXPERIENCED IN ORAL
ACTIVITIES,

EACH cHILD ENCOURAGED TO SET HIS OWN STANDARDS FOR IMPROVEMENT
IN HIS USE OF LANGUAGE.

BASIC CONTENT

A.

IMPROVING WRITTEN SKILLS.

. SENTENCE STRUCTURE

. CaPiTALIZATION

. PUNCTUATI1ON

COOPERAT I VE

INDIVIDUAL ORIGINAL COMPOSITION aND PERSONAL ANECDOTES
WRITING RESEARCH REPORTS (euipance noT PLAGIARISM)
DEEPING DIARIES, PURNALS CLASS LOG, OR SCRAPBJOK

« SINGLE SENTENCE OR PARAGRAPH DEFINITiONS AND DESCKIPT | ONS.

-
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SPEAKING SKILLS
1. INTRODUCTIONS, MEETINGS, DIRECTIONS, DRAMATIZATICNS.
2. GROUP DISCUSSiON, PLANMING, CONVERSATION.
z. IMPRCMPTU 1ALKS, CVALUATIONS OR INTERPRETATIANS,
. READING owN COMPOSITIONS ALOUD.

ReEADING

1. EMPHASIS AND MAKING WISE CHOICES IN READING.
2. COMPARING TwWwO BOOKS ON SAME SUBJECT.
3. EME4AS1S ON NEWSPAPERS AND MAGAZ I NES.

. ENcouRaGE READING DUR!NG SUMMER.

LISTENING SKiILLS

1. UMDERSIANDING DIRECTIONS, EXPLANATIONS, DESCRIPTIONS,
DEFINITIONS,

2. DBEING ABLE TO LISTEN CRITICALLY TO STORIES, POETRY,
RECORD'NGS, SPEECHES, OR RESOURCE PERSONS.

MORAL AND SPIRITUAL VALUES DEVELOPED THROUGH MEANINGFUL S|T=-

UATIONS AND DISCUSSIONS.

1. KINDNESS, RESPONSIBILITY, COURAGE, FRIENDLINESS, COOPERATION,
OBEDIENCE, SELF-RELIANCE, HONESTY, UNSELF|SHNESS, PERSER-
VERANCE, AND FAIRMESS.

USE OF PARTS OF SPEECH
1. SuBJUECTS AND PREDICATES
2. VERBS IN BUILDING SCNTENCES
A. KiibS OF VERBS
B. VERB FORMS
C. AGPEEMENT OF SUBJECT AND VERS
3. UsE OF NOUNS In EUILDING SENTENCES
A. 3UBJCCTS
B. PREDICATE NOMINA" IVES
¢. DIRECT 0OBUECTS
o, DIRECT ADCRESS
E. AFPOSIT!VES
F. {NDIRECT OBJECTS
Y, Usinc PRONOUNS IN BUILL:NG SENTENCES
A. KINDS OF FRONOUNS
1. PER3ONAL
2. INDEFINITE
3. INTERROGGATIVE
B. USING FRUNOLUNS CORRECTLY
C. PROMOUNS AND ANTICEDENTS
5. USING ADJECTIVES IN BUILDING SENTENCES
A. RECOGNIZING ADJECTIVES AND PREDICATE ADJECTIV®S
B. USINC ADJECT!VES CORRECTLY AND 'N COMPARISONS
6. Us!ING ADVERBS IN BUILDING SENTENCES
A. RECHOGN!ZING ADVERBS AND AVOIDING ADVELRE-ADJECT!VE
CONFUSION
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7. UsING PREPOSITIONS IN BUILDING SENTENCES.
A. RECOGNIZING PREPOSITIONS AND CORRECT USAGE
B. STRUCTURE OF PREPOSITION.AL PHRASES
€. PREPOSIT!CNAL PHRASES S MODIF{ERS

8. UsinG CONJUNCTIONS TO BUILD COMPOUND SENTENCES
A. REVIEW COMPOUND SENTENCES
B. BUILDING COMPOUND SENTENCES

BASIC SKILLS TO BE DEVELOPED

A. THE PARTS OF SPEECH, PUNCTUATION, SPELLING, AND CORRECT
EFFECTIVE SENTENCE STRUCTURE AS TOOLS FOR MAKING SENTENCES
CORRECT AND CLEAR.

B. A PARAGRAPH AS A LCGICAL PROCESSION OF SENTENCES AND THOUGHTS
TOGETHER EACH DEPENDING ON THE OTHER.

C. MASTER!NG TOGLS OF COMMUNICATION BEFORE THEY CAN SPEAK OR
WRITE CORRECTLY.

D. A KNOWLECGE OF GRAMYAR AND MECHANICS NECESSARY IN ORDER TO
BUILD A DESIRABLE STANDARD OF LIFE.
BAS!C GUIDEL INES {{N PROVIDING A GOOD LEARNING ENVIRONMENT)
A. ThOROUGH PREPARATIGN AND PLANNING FOR EACH TEACHING ASS!GNMENT.
B. EXHIBITION BY TEACHER GF A COMMAND OF THE SUBJECT MATTER.
C. EFFECTIVE AJD VAR!ID TEACHING TECHMIQUES.
D. PRESENCE OF CLASSROOM CONTROL, PROSERLY ACHWEVED.
E. RECOGNITION OF IMCIVIDUAL OiFFERENCES.
F. GUIDANCE PROVICED TO HELP PUPILS DEVELOP EFFECTIVE STUDY HABITS.
G. MOTIVATION THAT STIMULATES AND PROVIDES LIFE IN THE CLASSROOM.

H. CREATE AN ATMOSPt ERE OF E£:JOYMENT AND APPRECIATION OF LANGUAGE
ARTS IN THE CLASSROCM.

l. To ASSIGN SCHOOL WORK THAT MAKES SENSE-~-NOT PERMISSIVE OR
PROGRESS IVE BUT MADZ SO STUDENTS KNOW WHAT THEY ARE TO DO AND
HOW TO GO ABOUT iT COMPREHENDING THE NECESSITY OF SUCH ASSIGN-
MENT, WITHOUT THE TEACHER CONTINUALLY EXPLAINING "wHY".

J. To consTRUCT our ENGLISH PROGRAM SO IT WILL BE SEQUENTIAL,
CUMMULATIVE AMD ARTICULATE.

K. ENCOURAGE ACT!VE PARTICIPATION IN CLASSROOM.

L. LANGUAGE IMS:RUCTION DIFFERENCTIALTED TO FIT DIFFERENT 3]
CAPABILITIES AND NEEDS.
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GrRADE 6

~~GROUPING PUPILS FOR INSTRUCT iONAL PURPOSES

. No GRADE LEVEL ABILITY GROUPING IN LANGUAGE ARTS EXCEPT AS
RECOMMENDED ON AN INDIVIDUAL BASIS ii EACH CLASSROOM.

. THOSE WHC 0SSESS THE ABILITY TO DO TOP LEVEL WORK ARE GIVEN SPECIAL
PROJECTS. THESE ASSIGNMENTS COULD BE CLASS!FIED AS AN ENRICHMENT
APPROACH.

. GENERAL DISCUSSION ON SPECIFIC MATERIALS CAN INVOLVE THE ENTIRE
CLASS.

. THE FLEXIBILITY OF THE PROGRAM ENABLES THE TEACHER TO PLAN LANGUAGE
ART ACTIVITIES RELATED TO THE SEASONAL ACTIVITIES AND CHILDREN'S
SPECIAL [INTERESTS.

. WORK INDIVIDUALLY WITH SLOW LEARNERS. GIVE RECOGNITION TO READING
LEVEL AND PUPIL INTEREST.

. WORK ON REINFORCEMENT OF SUBJECT-VERB CONCEPTS AND OTHER PARTS
OF SPEECH WITH SLOW LEARNERS.

. THE MORE ABLED PUPILS MAY BE ASSIGNED TO WORK AS HELPERS WITH THE
SLOW LEARNERS ESPLCIALLY IN THE AREA OF SiMPLE SENTENCE STRUCTURE.

COMPOS I TION

. TEACHERS USUALLY ASSIGN ONE MAJOR RESEARCH TOPIC OR REPORT FOLLOWED
BY SEVERAL SiMPLER ONES.

. USE COMPLETE SENTEMCES AS A DIRECT APPROACH TO DAILY COMPOSiTICN.
PuPILS SHOULD BE TAUGHT THAT ORDER IS ONE OF THE MOST ESSENTIAL
INGREDIENTS IN EFFECTIVE COMMUNICATION.

. CHECK WRITTEN ASSIGNMENTS FOR SPELLING, GRAMMAR, SENTENCE STRUCTURE,
AND PARAGRAPH MEAMNING.

. NUMEROUS EXPERIENCES STRESSING CREATIVE WRITING CAN BE FOUND IN
THE BASIC TEXT. PUPILS ARE MOTIVATED TO RECALL PERSONAL EXPERIENCES
AND USE THEIR IMAGINATION TO PRODUCE SENSORY IMAGES ON WHICH TO
BASE STORIES AND POEMS.

. SPECIAL ORAL AND WRITTEN REPORTS ARE ENCOURAGED; RELATE REPORTS
WITH PERSONAL E&£XPERIENCES.

. DEVOTE SOME TIME TO LETTER WRITING; BOTH BUSINESS AND FRIENDLY.

. PuPILS SHOULD BE ENCOURAGED TO WRITE AND PUNCTUATE IN A MANNER
THAT WILL ADD TO CLARITY AND EFFECTIVEMNESS OF EXPRESS!ON.
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~~ENRI1CHMENT

. TRY TO UTILIZE THE SUPPLEMENTARY MATERIALS L ISTED AT THE END OF
EACH CHAPTER. THIS INCLUDES REFERENCES FOR THE TEACHERS, BOOKS
FOR THE PUPILS AND USE OF AUDIO=-VISUAL MATERIALS.

. CREATIVE EXPCR!ENCES USUALLY INSTILL IN THE CHILDREN A MOOD THAT
WILL MAKE THEM WANT TO SHARE THEIR EXPERIENCES AND FEELINGS WITH
OTHERS.

. ENRICHMENT ACTIVITIES TITLED "TRY THIS!" CAN BE WORKED IN WITH
REGULAR LANGUAGE ARTS ASS!GNMENTS.

. ALTHOUGH ENRICHMENT ACTIVITIES ARE PLANNED PARTICULARY FOR THE
BETTER STUDENTS, THEY MAY BE ATTEMPTED BY ANYONE WHO HAS THE
TIME AND INTEREST.

. ENCOURAGE PUPILS TO WRITE ®0EMS, PLAYS, SHORT STORIES. USE SPECIAL
LITERATURE SERIES FOR THEIR GRADE LEVEL FOR ENJOYMENT AND APPRECIA-
TION OF READING.

~-~SPELL ING

- SPELLING AND Using WORDS, SiLVER BURDETT anp My Worp Book GRADE 6,
Lyons anD CARNAHAN. THESE TWO BOOKS CAN BE USED FOR AVERAGE AND
ABOVE AVERAGE PUPILS.

« ALL WRITTEN ASSIGNMENTS ARE CHECKED FOR MiSSPELLED WORDS. GRADE
POINT DEDUCTIONS ARE GIVEN CN ALL PAPERS EXCEPT TESTS FOR WORDS
MISSPELLED.

. Basic worD STRUCTURE, PREFIXES, ROOT WORDS, SUFFIXES, AND DICTIONARY
SKILLS SHOULD BE STRESSED,

- SPELLING INSTRUCTION IS A GOOD OPPORTUNITY TO PROVIDE SYSTEMATIC
EXPERIENCE .N WORD MEANING=~-EXPERIENCES THAT ARE OFTEN LEFT TO
ACCIDENT IN OTHER SUBJECT AREAS.

. To ACHIEVE THE GOAL OF GOOD SPELLING, IT IS NECESSARY TO MAKE EACH
"SPELLING WORD" PART OF A MEANINGFUL LESSON =~ NOT ONCE, BUT MANY
TIMES FROM YEAR TO YE4R.

--VOCABULARY BUILDING

. TEACHERS ARE ENCOURAGED TO CORRELATE VOCABULARY BUILDING WITH EACH
SUBJECT.

. BUuiLD MENTAL PICTURES THROUGH WORDS, CONSTRUCT DEFINITIONS, INTERPRETE
HOMONYMS, ANOTONYMS, SYNONYMS, HETERONYMS, AND INTERPRETE MULTIPLE
MEAN I NGS.

. DEFINE, IN CONTEXT, ALL NEW WORDS IN EVERY SUBJECT AREA,

. THE PUPIL WHO USES THE "WORD" IN HIS OWN SENTENCE AND USES HIS
OWN SUPPORTING WORDS GAINS A GREATER INSIGHT INTO USAGE OF NEW WORDS.
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--HANDWR I TING

. HANDWRITING 1S BEST TAUGHT WHEN CHILDREN HAVE A REASON TO WRITE.

. EMPHASIZE THE APPLICATION OF HANDWRITING SKILLS IN ALL WRITTEN WORK.

. INSIST UPON NEATNESS AND LEGIBILITY FOR ALL WRITTEN WORK.

. ONCE THE PUPIL LEARNS THE CORRECT SHAPE OF THE LETTER AND REMEMBERS

TO

USE 1T, HIS HANDWR!TING SEEMS TO IMPROVE.

. TEACHERS ARE ENCOURAGED TC HAVE FORMAL WRITING SESSIONS THREE Ti{MES
A WEEK TO STRESS CORRECT LETTER FORMATIONS, ARM MOVEMENT, AND
PAPER OSITION.

. CORRELATE HANDWRITING WITH ALL AREAS OF THE LANGUAGE ARTS.

-~ INSTRUCT | INAL MATERIALS

. Basic TexTs

EngLISH |s OuR LANGUAGE, BY SARTAIN AND RiCE, PUBLISHED BY

D. C. HeaTH anp CoMPAnY, 1966.

EnGLiSH 2200 AND ENGL1sH 2600 BY JOSEPH BLUMENTHAL, PUBLiSHED

BY HARCOURT, BRACE, AND WORLD, 196k, 1962. (THESE ARE PROGRAMMED
TEXT FOR SLOW LEARNERS.

SPELLING TEXTS LISTED UNDER SPELLING SECTION ARE THE BASIC TEXTS.

. SUPPLEMENTARY MATERIALS

Our EnGLISH LANGUAGE, BAILEY, ET AL., AMERICAN Book CoMPANY, 1960.

Haves LANGUAGE DRiLLS AnND TESTS, HAYES PuBLisHInNG COMPANY

PracTicES FOR IMPROVING LANGUAGE, BY McKEE aAnp McCowEN, PuBL ISHED
2y HouGHTON, MIFFLIN AND CompaNy.

MANY SAMPLE COPIES OF VARIOUS TEXTS, PLUS NUMEROUS DITTO MATERIALS
ARE UTILIZED.

. Aupio-VisuaL MATERIALS

FiLM STRIPS, RECORDINGS, CHARTS, MAPS, PICTURES, MOVING PICTURES,
OVERHEAD PROJECTORS WITH NUMEROUS TRANSPARENCIES ARE USED.

EXAMPLES OF FILM STRIPS ARE: APOSTROPHE - CoMMAa, PART 2 & 3-

Mr. ApJecTivE, HELPER TO MR. Noun - MR. ADVERB, MAN OF ALL WORK =
Mr. Conyunction, MR. PREPOSITION AND MR. INTERJECTION - MR,
PronouN, SuBsTiTuTE FOR MR. Noun - MR. VERB, Man oF AcTic: -

NAME CALLinG MR. Noun - Possessive MR. Noun - QuEsTion MARKkS -
Seconp VisiT 170 MR. PRONOUN - SINGULAR AND THE PLURAL MRr. Noun.
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- {TH GRADE

3
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Us!NG ADVERBS IN BUILDING SENTENCES

1. RECOGN1ZING ADVERBS -

2. COMFARIZON OF ADVERSBS

3. AVOIDINC ADJECTIVE-ADVERBS CONFUSION

-

Using Phséos:ruons IN BUILDING SENTENCES
1. RECOGNIZIN.. PREPOS!TIONS
2. STRUCTURE OF PREPOSITIONAL- PHRASES

g. PREPOSITIONAL PHRASES AS MOD{FIERS

. Usmnc‘pa:posarnohs cokaecrt%

+ ’

USINB Conauucr:ous 10 ausua co»rouuo SENTENCES,
1.* REvVIEW OF COMPOUND ELEMENTS
2. Bucuo:uc COMPOUND séurences'\.

ORAL.COMMQNICATlON
- REPORTS

2. Srories -

3. inreaaasrarxous

wﬂar?sn'qonuuﬁchjuon

1. - REPORTS 5. !nronunrlve SKETCHES
2. :STORIES 6. CESCRIPTIVE. SKETCHES
z. POETRY 7. EyALuAntou OF AUTHOR'S

itl. BAS|
A,

. Reseancn“uatentAi~,: ‘usrqpb 0r ;oﬁnonncAraou

c SKlLLS TO BE DEVELOPED (ro COSNC!DL NiTH AlMS AND oaascrcves)

~~~~~

AND EFFECTIVE SSNTENCE STRUCTU@E ARE ALL TOOLS USED FOR

x

| MAKING "SENTENCES connscr AND, cntah.'-wﬁ- N v -

7.,

A PARAGRAPH AS A LOGICAL PROMESSION OF SENTENCES AND- THOUGHTS
THAT MARCH ALONG TQGETHER,‘EACH DEPENDING ON: THE OVHER.
. { ¢ N .

PUFILS MUQT MASTER IOOLS OF COMMUNICAT!ON BEFORE THEY CAN

»

-

. SPEAK AND WRITE. conatcrnv.. ‘~xx“( . 5,:

."x"" S

~ A KNQNLEDGE-OF GRAMHAR AND NECNANICS ts NECESSARY IN ORDER

; ro BYILD A DES'RABLE’STANDABD or LIFE. e )

ATTENTIONS

i-* A

ENGL1SH TEACﬂERS N GnAo:s 7-8

TIKE TIME ro aavuew THE courzurs or Tnss INFORMAT!VE O
TEACHER 'S MANUA - ” .

o~

tosAs FOR TtACHsua ENaLasu~ Succ:ssrUL Pkacrnce tu,raz Jun:on HIGH

SCHOOL,

Gnaoes‘?:8l9,:avnggn_Reeves, A ususea or rut NATIONAL.COUNCIL

ADE ;sveu HAS assu secunso ‘AND.WILL BE ; ff‘{.m;
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GRADE T

-=-GROUPING PUPILS FOR INSTRUCTIONAL PURPOSES

. Higy AsiLiTY

Y

. THE BAS!C MATERIAL IS COVERED IN MORE DEETH AND SCOPE WITH
GREATER EMPHAS!IS UPON ENRICHMENT.

. AVERAGE ABILITY - J

BASIC INSTRUCTIONAL MATERIALS ADAPTED TO THE AVERAGE LEARNER'S
LEVEL,

3
L]

ENCOURAGE AND RESPECT FOR FREE SELF EXPRESSION IN A.RELAXED
) CLASSROOM ATMOSPHERE ls AN OBJECTIVE ALL ¢EACHERS SNOULD TRY
T0 OB(AIN. . .

« P

. Low ABlLITY )
« SPECIAL -EMPHAS!IS PLACED upou REVIEV AND APPLICATION .OF BASIC
_SKILLS "IN LANGUAGE ARTS.

N lNSTRUCTIONS MUST BE SPECIFIC, LESSONS MUST BE CAREFULLY PLANNED
IN:SIMPLE LANGUAGE. o . ‘.' '

N BECAUSE OF THE SNORT ATTENTION SFAN, ASS]GNMENTS MUST 8t MADE
TﬁAT INCLUDE READING AND OlSCUSS!ON AS WELL AS GRAMMAR- INSTRUCTION-

.DURING THE CLASS OAY. A VAR?ETY OF METHODS AND TECNNIQUES

Recouusuoso., LT A e
. PN e e . '_\‘: .
h N ‘( foo EIRE . »-
] N UTIL!ZE PROGRANMED NATERIALe W|TH THE SLOW LEARNER. . . . R
PR > : e S . - ""v ':.‘.1‘\,;\" L " o >
-=COMPOS { T1ON e I A

. . . R . - N Lo | s . . P .
. K3 ~ PO PN . P ;« - .
R - PR x x, )

. SENTENCF STRUCTURE AND PARAGRAPH‘WRITING fS STRESSEO FROH THE L e .
STANOPO!NT oF -XPRESS!NG IDEAS CLEARLY ANO lN CORRECT ORDERN RS - e

". L u.\z\-L ..,x‘«

. PERSONAL :xvsnxencss csx E* USES'AS‘A MOT(VATIN °FAcron?|u walrrea
. conposlr:on. R "; y;* ;

.
¥ ]

!" A

. THE, VERY NATURE of MRthNG IND 1CATES “THAT LT MUST - ee LEK&NED raaoucu o
"+ ACTUAL ‘EXPERIENCE 'IN FUTT!NG MoRp:s roesruzn TQ:EXPRESS ONE!S OWN f'ki“ ol
MEAN!NG»~;’ R N oy N AR |

,\a

Y

. WRITTEN ASSIGNMENTS'SHOULD ORGINAT‘

5z ‘.:
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--COMPOSITION (Cont.) °

. MAKE CERTAIN THAT EVERY PUPIL UNDERSTANDS CLEARLY THE PURPOSE OF
EVERY ORAL AND WRITTEN LANGUAGE ASSIGNMENT.

« SLOW LEARNERS NEED ADDITIONAL HELP IN ORGANIZING THEIR WORK. THE
MORE GUIDANCE THAT CAN BE GIVEN BEFORE WRITING, THE BETTER CHANCE
THERE WILL BE FOR PASSABLE WRITTEN WORK.

-«ENR{CHMENT .
« SPECIAL ORIGINAL . JNTERPRETAT'ONS, osnonsraartous, POETRY, ROLE
PLAYING, AND' PLAY ACTING ARE CORRELATED WITH SOCIAL STUDIES AND
PupiLS! noeaaes., .

e TEACHERS SHOULD ASSIT EACN CHILD "IN EVALUATING HIS. INDiVIDUAL
PROGRESS AND SHOV VAYS IN VHICH HE MAY lMPROVE NIMSELF.

-~

. IN “THE ENRICNMENT PHASE, PUP!L INTEREST ls MOST iﬂPORTANT. S

« PuNcTUATION SHOULD NOT LE TAUGHT AS A SYSTEM ‘OF ARB|ITRARY 3YM80L!3N
BUT AS A MEANS OF MAKING, THOUGHTS CLEARER AND EFFECTIVE. -THIS
APPROACH SHOULD BE USED" ESPECIALLY IN .THE ENR{ICHMENT  PHASE WHEN
PUPILS HAVE THE OPPORTUNRTY FOR FREE SELF EXPRESSION.

-~SPELL ING S "; e b
. S°ELLING RULES VlTN PROPER KPPL!CATION OF UORDS, ARE TAUGHT IN ALL
secrlons... A ) . SN :

® . A

. ALL WRITTEN ASS]GNNENTS ARE GIVEN POINT DEDUCTIONS FOR INCORRECT SPELLONG.

- N -

. SPECIAL SPELLING LI’TS pnovuueo PLUS‘VORDS raou courexr AND SPELLING,
GRADE 1, 8Y LyoNs AND CARNAHAN. e T ‘
--VOCABULARY BUILDING -~ . .. - - Co R e Sy e

, T . ’ .
LN n R s . -
¥ -

. WORDS ARE TAKEN FROM CONTEXT OF SUBJECT M‘TERTAL‘ASSIGNED IN CLASS.

. STREsSs THE ae;ar:onsuap BETUEEN woaos AND LEAQN{NB@LEQ?EQ!AELY g
LEARNING raou READING. ~‘," v G VEERGCARE EE

3 S
" P

. VOCABULARY Noreaooxs CAN BE ASS!GNED As A SPEC!AL Pnoaecr.g- ‘~“"E'Z;v. o

. TERNINOLOGY OF. SUBUECT MATERIAL IS DISCUSSED“ANP'A
© BUILDING PROJECTS ASSIGNED tonneev THE NEEDS

‘e
.
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<=HANDWR I TING o \

. TEACHERS SHOULD CONTINUALLY" STRESS LEG!BGLITY AND NEATNESS ON ALL
WRITTEN ASSIGNMENTS,

» GOOD HANDWRITING 1S GIVEN ADDIT!ONAL EMPNASIS DURING THE PHON!CS
SESSIONS.

. EXTRA HELP SHOULD BE GIVEN TO THOSE PUPIiLS WHO HAVE SPECIAL PROBLEMS
IN FORMING LETTERS. (ESPECIALLY THE LEFT-HANDED PUPILS.)

~- INSTRUCT IONAL MATERIALS

. Basic Texrs c : ": e T e
_= .. . O ,

JUNIOR‘ENGL!SH lu Acrcon Boox ~BY. TRESSLER, €T AL., PUBLISHED

-y 5. C HeAra AND 5 MPAuv;*l9 - v

,‘: '>:‘!

Y

oenu Euthsa IN Acrtou Gers 7 BY Cnanst er AL. ruauzsneo-
——? ’ 3 >
v. 0. Cw HEATH: AND ConPANY, 1966 y

R , . . * : LS

~

. TEACHER'S Afo . SRS

P

!QEAS ron “TEACHING. ENGL!SH SUCCESSFUL PRACT!CES uu THE JUNIOR
Hich ScﬂoOL, GRADES 7:8-9, 8Y. Ruty Reev:s, CuAuauAN NAT!ONAL
COUNCIL OF, TcAcaeka or ENGLISH.KH~ .o

It . . T PR § Lo -

. SUPleueNTAnv MATERIALS '}T 3‘~'.:4'{,.:fr *,;,~‘ g ¥

R - . - . - [P
xv_, K N PR P e - \
Y v Ny N

i

. chLxNG Auo'WthaNs PArTeuns 1620 Pouen anos BoreL, er AL.,
’PUBLISHCD sv Fb err PpBLISH!NG Coupnuy, 1933:} o

h N s g . 2
B “' \J » l. - . o -

. SpeLLuuc, GRADE 1, PUBL!SHEG av.kvons AND CARNAHAN.;'r

'\ ,1-¢~. ‘ﬁ'. ‘“ b \\‘

S

. o
. BU!LD!NG Berreg ENGLan, Gque 15 BY, ansne, er AL., PUBL(SRSD(
ey Row, Pereasou AND | COMPAN?) 1958*—' : o

-'.\2‘ e . .,',_
A T . "
- .,«* '\x H~S 5 \‘ - s 2

A2 .

. ENGLISH 2200 BY BLUMENTHAL, Puéinsaeo 8y Hancounr,~8aac: Auo:“\,”‘
wbRLo, 1935 . ge_ TR A v

\;_,

e EXTCNSIVE USE OF DlJTO SHCEYS UTILIZED lNrsLOV LEARNCRS SBCT!ON.

b

T DR
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>
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LANGUAGE ARTS
8tH GRrADE

AIMS AND OBJECTIVES

A. To DEVELOP THE CONCEPT OF ENGLISH GRAMMAR AS A TOOL OR FORMULA
FOR BETTER USE AND UNDERSTANDING OF OUR NAT!VE TONGUE.

To SuPPLY KNOWLEDGE OF THE TOOLS AND DEVELOP ABILITY TO IMPROVE
WRITTEN EnGLISH. .

C. To SUPPLY KNOWLEDGE OF THE TOOLS AND DEVELOP THE ABILITY To
4 {MPROVE ORAL ENGLISH.

D. To coRRELATE ENGLISH AS A WHOLE TO ALL OTHER SUBJECTS AND
TO PUPILS' DAILY LIVES, RATHER THAN TO PRESENT IT AS AN
ISOLATED SECTION KNOWLEDGE.

E. To CHALLENGE THE PUPIL TO USE HIS ABILITY TO THINK.

11.  BASIC CONTENT

A. IMPROVING YOUR WRITING SKiLLS
1. CAPITALIZATION
2. PunctuaTiON
3. RUN-ON SENTENCES - FRAGMENTS

B. UsING VERBS IN BUILDING SENTENCES
1. KINDS OF VERBS
2. VERB FoRrMS
A. TENSES

1. FORMING SIMFLE TECNSES
2. FORMING PERFLCT TENSES
3. AuxiLi:ARY VERBS

C. Using Nuuns IN BuIiLDING SENTENCES
1. RECOGNIZING NOUNS
2. Uses OF NOUNS
A. Susuects (USEs ofF CASE) E. APPOSITIVES

8. PReDICATE NOMINAT!VES F. INDIRECT OBJECTS

c. DirecT OBuECTS G. GERUNDS AND INFINITIVES

D. NOUNS IN DIRECT ADDRESS H. FORMING POSSESSIVES AND
(- PLURALS

D. UsinNg PRONOUNS IN BuiLDING SENTENCES
1. Kimps of PRONOUNS
A. PERSONAL H
8. InoeriniTe  YUse oF case)
c. INTERROGATIVE}
2. UsING PERSON PRONOUNS CORRECTLY
3. PRONOUNS AND ANTECEDENTS

ERIC
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UsING ADJECTIVES TO BuiLD SENTENCES
1. RECOGNIZING ADJECTIVES
2. RECOGNIZING PREDICATE ADJECTIVES
z. UsSING ADJECTIVE COMPARISONS

. UsiNG ADJUECTIVES CORRECTLY
5. PaARTICIPLES

Using ADVERBS IN BUILDING SENTENCES

1. RECOGNIZING ADVERBS

2. COMPARISON OF ADVERBS

3. AVOIDING ADJECT IVE~ADVERBS CONFUSION

Usine PREPOSITIONS IN BUILDING SENTENCES
1. RECOGN!ZING PREPOSITIONS
2. STRUCTURE OF PREPOSITIONAL PHRASES
z. PREPOSITIONAL PHRASES AS MODIF IERS

. UsING PREPOSITIONS CORRECTLY

Using ConuuncTioNs To BuiLp ComPounND SENTENCES AND COMPLEX
SENTENCES
1. REVIEW OF COMPOUND ELEMENTS
2. BUILDING COMPOUND SENTENCES
3. BUILDING COMPLEX SENTENCES
A. ADJECTIVE CLAUSES
8. ADVERE CLAUSES
€. NOUN CLAUSES

Useg oF LiNnGuisTic ENGLISH
1. SENTENCL PATTEFNS
2. TERMINOLOGY AND APPLICATION THROUGH DRILLS

CoNCISE SENTENCES
SENTENCE VARIETY
PARAGRAPH STRUCTUFRE
1. DescriptivE

2. NARRATIVE
3. ExposiTory

BASIC SKILLS TO BE DLVELOPED: (TO COINCIDE WITH AIMS AND OBJECTIVES)

A.

THE PARTS OF SPEECH, PUNCTUATION, SPELLING, AND CORRECT AND
EFFECTIVE SENTEMCE STRUCTURE ARE ALL TCOLS USED FOR MAKING
SENTENCES CORRECT AND CLEAR.

A PARAGRAPH AS A LOGICAL PROCESSION OF SENTENCES AND THOUGHTS
THAT MARCH ALONG TOGETHER, EACH DEPENDING ON THE OTHER.

PuPILS MUST MASTER TOOLS OF COMMUNICATION BEFORE THEY CAN
SPEAK AND WRIIE CORRECTLY.

A KNOWLZDGE CF GRAMMAR AND MECHANICS IS NECESSARY IN ORDER
TO BUILD A D StRAELE STAHNDARD OF L IFE. 41
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GRADE 8

--GROUPING PUPILS FOR INSTRUCT!ONAL PURPQSES

. HigH ABILITY

. GREATER DEPTH AND SCOPE IN GRAMMAR SKILLS AND APPLICATION 1S
USED WITH HIGH ABILITY PUPILS.

. PLACE EMPHASIS UPON UNDERSTANDING OF CONCEPTS AND APPLICATION
RATHER THAN MERE MEMORIZATION.

. AVERAGE ABILITY

. STRESS BASIC SKILLS AND GRAMMAT!CAL STRUCTURE. PuUPILS SHOULD
BE TAUGHT THAT ORDER 1S THE ESSENTIAL INGREDIENT IN EFFECTIVE
COMMUNICATION.

. Low ABILITY

. TRY TO GET PUPILS TO UNDERSTAND THE RELATIONSHIP BETWEEN NAMES
AND MEANINMNGS.

. THE "ORDER OF WORDS" AS THEY STAND IN A SENTENCE IS AN IMPORTANT
DEVICE TO SHOW GRAMMATICAL AND STRUCTURAL RELATIONSHIP.

. LANGUAGE ARTS SKILLS ARE BEST TAUGHT TO LOW ABILITY PUPILS WHEN
THEY SHOW A READINESS AND FEEL THE NEED FOR THEM.

-~COMPOS | TION

. TRY YO DEVELOP A MORE TECHNICAL PROFICIENCY AND ACCURACY OF EXPRESS!ION
IN WRITTEN EXERCIES WITH PUPILS POSSESSING GREATER ABILITIES.

» COMPOSITION ASSIGNMENTS SHOULD ORIGINATE IN THE CLASSROOM AS IN
THIS SITUATION THE TEACHER IS IN A GOOD POSITION TO GIVE DIRELTIONS
AND ASSISTANCE TO ALL PUPILS.

. THE VERY NATURE OF WRITING INDICATES THAT !T MUST BE LEARNED THROUGH
ACTUAL EXPERIENCE IN PUTTING WORDS TOGETHER TO EXPRESS ONE'S OWN
MEANING.

. NEVER STRESS THE MECHANICS OF WRITING AT THE EXPENSE OF IDEAS AND
ENTHUSIASM FOR WRITING.

. UNDUE EMPHASIS ON FORM PRESSURES THE IMAGINATION AND KILLS ORIGINALITY.

. SLOW LEARNERS NEED HEL® IN ORGANIZING THEIR WRITTEN WORK. INSTRUCTIONS
MUST BE SPECIFIC. LESSONS MusST BE CAREFULLY PLANNED. BECAUSE OF THE
SHORT ATTENTION SPAN, ASSIGNMENTS SHOULD BE MADE THAT INCLUGE READ!ING
AND DISCUSSION AS WELL AS GRAMMAR DURING THE CLASS DAY.
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-=COMPOSITION {ConT.)

. LoOw ABILITY PUPILS NEED CLEAR EXPLANATIONS AND PROBLEMS IN SIMPLE
LANGUAGE.

-~ ENRICHMENT

( . TEACHERS SHOULD RECOGNIZE THAT PUPILS GESPERATELY NEED A FEELING
OF SUCCESS IN THEIR SCHOOL EXPERIENCES. THE ENRICHMENT PHASE

! OFFERS AN OPPORTUNITY FOR FREE EXPRESSION THROUGH THE MEDIUM OF

PROPER GUIDANCE,

N

« ENCOURAGE HIGH LEVELS OF PERFORMANCE RATHER THAN ACCEPTANCE OF
MEDIOCRE STANDARDS.

. PROVIDE FOR ENRICHMENT THROUGH SELECTED READING AND LI!ITERATURE

FOR ACADEM! CALLY TALENTED PUPILS; PROMOTE GPPORIUNITIES FOR LEADER-
P SHIP THROUGH CLASSROOM DEBATE; SUPPLY AVAILABLE LITERATURE THROUGH
LIBRARY RESOURCES; SPECIAL RECOGN!T!ON FOR EXTRA CRED!T WORK HAS
MERIT.

--SPELL ING

. RESOURCES FOR SPELLING ARE UNLIMITED, SUCH AS
. SPELLING, GRADE 8, BY LYONS AND CARNAHAN.

. 300 MosT MisspeLLED HiGH ScHoOL WORDS =~ EACH PUPIL RECEIVES
A CcoPY.

. EXTENSIVE USE MADE OF SPECIAL SPELLING LISTS PREPARED FOR GRADE 8.
. SPECIAL EMPHASIS PLACED UPON CORRECT SPELLING IN ALL WRITTEN WORK.

. PROOFREADING HELPS TO CORRECT M{SSPELLED WORDS IN WRITTEN WORK.

--VOCABULARY BUILDING

. THE SYSTEMATIC STUDY OF WORD BUILDING ENRICHES AND ENLARGES THE
SPEAKING AND WRITTEN VOCABULARY OF THE PUPILS AND ENHANCES THEIR
INTEREST OF THE STRUCTURE OF MANY WORDS.

« USE OF DICTIONARY IN THE CLASSROOM PAYS EDUCATIONAL DIVIDENDS.

--HANDWR I T ING

« WRITTEN ASSIGNMENTS SHOULD BE CAREFULLY CHECKED FOR LEGIBILITY
AND NEATNESS,

. HANDWRITJNG STANDARDS SHOULD 3E ESTABLISHED AT THE START OF THE
SCHOOL YEAR AND MAINTAINED THROUGHCUT THE YEAR.
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-~ INSTRUCTIONAL MATERIALS

. Basic TEXTS

. Junior EncLisH IN AcTion, Book 8, sy TRESSLER, CurisT, ET AL..
PUBLISKED BY D. C. HEATH AND COMPANY, 1960

. MoDERN ENGLiSH IN AcTion, Bock 8, CHRIST, ET AL., PUBILISHED
8y D. C. Heath anp Compavy, 1965.

. ENGLISH IS QurR LANGUAGE SY RICE, ET AL., PuBLISHED BY D. C.
HEATH AnD COMPANY, 1961. THIS 1S USED FOR SLCW *EARNERS.

. TEACHER'S AtlD

. loeas FOR TeACHING ENGLISH, SUCCESSFUL PRACTICES IN T4 JUNIOR
HiGH SCHOOL, GRADES [-B-G, oY RUTH REEVES, CHAIRMAN NAT ! INAL
CoUNCIL OF TEACHERS OF ENGL ISH.

. SUuPPLEMENTARY MATERIALS

. THE DAY LINcOLN WAS SHOT, BY BisHop. (STuDY OF STYLE, YONE
AND COMMAND OF WRITTEN LANGUAGE.

. SPELLING AND WRITING Pa7Tiuns 1620 PowerR WORDS, BOTEL, ET AL.,
PUBLISHED BY FfOLLETT PuBL!ISHiING CoMPANY, 1966,

. You Can WRITE, 196k.

. LEARNING To WRITE, BY SMITH ET AL., PusLisher 8Y D. C. HeaTs
AND COMPANY, 1963.

. 20 S1aR1ES You CAN FinisH

. AuD10-VisuAL MATERIALS

. PECORDS, TAPES, CHAR"S, DIAGRAMS, AND OVERREAD PROJECTORS ARE
USED. THE OPAQUE PRJJECTOR 'S USED FOR DiSCUSSION OF SENTENCE
STRUCTURE IN ORIGINAL WRITING

. TRANSPARENCIES FOR THE CVERHCAD PROJECTOR ARE PURCHASED OR
CONSTRUCTED 8BY THE TEACHER.

. THE USE OF VISUAL AIDS ARE H'GHLY ENCOURAGED .N ALL CLASSROOM3.
. EXAMPLES OF FILMSTRIPS THAT EXHIBIT GOOD LANGUAGE STRUCTURE:

"MEET M.. Noun anp MR. VEre," "HeLper To Mr. Noun," "Mr. ApsecTive,
HELPER TO MR. NouNn," MANY OTHERS IN THIS 1IE CATEGORY.
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LANGUAGE ARTS
TERMINAL Two (T2) PROGRAM

--AIMS AND OBJECTIVES

A.

--BASIC

A,

To DEVELOP THE CONCEPT OF ENGL ISH GRAMMAR AS A TOOL FOR THE USE
AND UNDERSTANDING OF OUR LANGUAGE.

To SUPPLY KNOWLEDGE OF THE TOOLS AND TO DEVELOP THE ABILITY
TO IMPROVE BOTH ORAL AND WRITTEN ENGLISH.

To CORRELATE ENGLISH AS A WHOLE O ALL SUBJECTS AND TO PUPILS'
DAILY LIVES. PuPILS SHOULD UNDERSTAND THAT ONE USES LANGUAGE
ALL THE TIME, NOT JUST AN HOUR A DAY IN ENGLISH CLASS.

CONTENT

IMPROVING WRITING SKiLLS

1. CAPITALIZATION

2. PuncTuATION

3. PuPILS MUST BE ABLE TO RECOGN!ZE AND KNOW A COMPLETE
SENTENCE EXPRESSING A THOUGHT.

PARTS OF SPEECH

1. To WRITE SENTENCES THAT MAKE SENSE; TO UNDERSTAND SUBJECTS
(nouns) anp Prepicates (veess).
2. NOUNS, PRONOUNS, VTRBS, MODIFIERS, PREPOSIT!ONAL PHRASES,

AND CONJUNCTIONS ARE TAUGHT IN AS ELSMENTARY A WAY AS
POSSIBLE. THIS IS REVIEWED, ADVANCED, AND STRENGTHE&iNED
EACH YEAR THE PUPIL IS IN HIGH SCHOOL.

SENTENCES
1. SIMPLE AND COMPOUND SENTENCES ARE TAUGHT IN NINTH AND
TENTH GRADE.

2. IN THE ELEVENTH AND TWELFTH GRADES, SIMPLE AND COMPOUND
SENTENCES ARE REVIEWED AND COMPLEX SENTENCES ARE ADDED.
3. IN THE ELEVENTH AND TWELFTH YEARS, STRUCTURE OF PARAGRAPHS

IS EMPHASIZED. WRITTEN APPLICATION THROUGH PERSONAL
EXPERIENCE IS STRESSED.

ORAL COMMUNICATION

1. VERBAL EXCHANGE OF IDEAS AND INFORMAT!ON.
2. TELEPHONE
ﬁ. INTRODUCT 1 ONS
. TALKING IN D!FFERENT SOCIAL SITUATIONS: MEETINGS, COMMITTEES,

ON DATES, AT PARTIES OR SOCIAL FUNCTIONS, WiTH OLDER
PEOPLE, YOUR EMPLOYER, TEACHERS, AND IN THE CLASSROOM.

5.  SHORT, SIMPLE REPORTS HAVE MERIT,

6. LISTENING SKILLS ARE NECESSARY FOR GOOD ORAL COMMUNICATION.
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E. CoMposiTION

1. LETTER WRITING IS STRESSED BECAUSE THIS WILL PROBABLY BE
YHE ONLY WRITING OF T'tIS TYPE PUPILS WILL BE DOING AFTER
GRADUATING FROM HIGH SCHOOL.

A. ORDER LETTERS
B. LETTERS OF APPLICATION
C. LETTERS ASKI1'1G FOR INFORMATION
D. LEYTERS MAKING RESERVATIDNS OR PLANNING SOME FUTYURE
EVENT.
E. LETTERS OF APPRECIATION, THANK YOU LETTERS.
2. SHORT, SIMPLE REPORTS SERVE A PURPOSE.
> 3. THEMES CENTERED ON THEMSELVES AND THEIR PERSONAL INTERESTS.
EVERY OPPORTUNITY 1S GIVEN FOR EACH PUPIL TO WRITE THEIR
OPINIONS OR IDEAS ABOUT THINGS FAMILIAR TO THEM: SCHOOL,
PARENTS, FRIENDS, VACATiONS, TRAVEL, AND VOCATIONS.

-=ABILITY GROUPING
- Low AsiLiTY

« PRACTICAL APPLICATION OF THE USE OF OUR LANGUAGE 1S A MAJOR
OBJECTIVE IN TEACHING LANGUAGE ARTS. THEY MUST BE ABLE TO SPEAK
WELL ENOUGH SO THEY WON'T EMBARRASS THEMSELVES IN GROUP SITUATIONS.
EVERY PUPIL IS GIVEN MANY OPPORTUNITIES TO TALK IN A RELAXED AND
COMFORTABLE SITUATION AS POSSIBLE. EVERY EFFORT 1S MADE TO MAKE
SURE THAT 1O ONE IS EMBARRASSED WHEN THEY MAKE MISTAKES,

. IN WRITING, THEY MUST BE TAULUGHT TO WRITE IN SENTENCES AND
PARAGRAPHS, AND AN ATTEMPT IS MADE TO KEEP THE LESSONS AS
EL EMENTARY AS POSSIBLE SO THEY DON'T GET CONFUSED WITH MANY
GRAMMAR RULES.

-~-COMPOS I TION

. IN sLOW LEARNER CLASSES THE TEACHER TRIES TO KEEP PUPILS WRITING
AS MUCH AS POSSIBLE. EMPHASIS IS PLACED UPON WRITING THEIR OWN
IDEAS OR OPINIONS ABOUT THE VARIOUS THINGS WE READ ABOUT IN THE
ANTHOLOGY.

- CoMPOSITION SIMPLY FOR THE SAKE OF WRITING A THEME 1S NOT VERY
SUCCESSFUL,

( . PuPiLs ARE ENCOURAGED TO WRITE SIMPLE STORIES.

. LETTER WRITING 1S THE CHIEF TYPE OF WRITING THAT 1S TAUGHT BECAUSE

IT IS PROBABLY THE ONLY KIND OF WRITING THEY WILL EVER DO AFTER
LEAVING HIGH SCHODL.

-=SPELL ! NG
- SPELL ING RULES ARE TAUGHT. HOWEVER, AN ATTEMPT 1S MADE TO TEACH
SPELLING AS IT RELATES TO "HE LESSON OF THE DAY.

46
O

ERIC

Aruitoxt provided by Eic:




-

ERIC

Aruitoxt provided by Eic:

--SPEI'!_ING (ConwT.)

. EVERY EFFORT 1S MADE TO EMPHASIZE THAT SPELLING IS NOT AN ISOLATED
WORD STUDY. THIS APPROACH IN TEACHING SPELLING TO SLOW LEARNERS
IS AS IMPORTANT. THE SAME CONCEPT APPLIES IN TEACHING VOCABULARY.

. VOCABULARY AND SPELLING ARE USUALLY TAUGHT AS A UNIFIED METHOD,

-~VOCABULARY BUILDING

. THE CSSD FORMULA, FOUND IN THE READING HANDBOOK IN THE GALAXY
SERIES ANTHOLOGUES, CORRELATES READING AND VOCABULARY. VoCcABULARY
WORDS ARE ALWAYS RELATED TO THE WORDS IN CONTEXT. THE ARE USED
IN SENTENCES, NEVER INTRODUCED AS AN 1SOLATED WORDS.

~~HANDWR | T ING
. LEGIBILITY AND NEATNESS IN ALL WRITTEN ASSIGNMENTS STRESSED.

. WORK WHICH CANNOT BE READ IS REASS|IGNED UNTIL STANDARDS ARE MET.

-~ INSTRUCT |ON MATERIALS
. Basic Texts (Low LEVEL TExTBOOKS)

-+ LiVING LANGUAGE, GRADE 9, 10, 11, 12 BY BLUMENTHAL, FRANK, ET AL.,
PUBL ISHED BY HARCOURT, BRACE AND WORLD, 1954.

. SUPPLEMENTARY MATERIALS {iLOW LEVEL MATERIALS)

- LiVING Your EnGLISH, GRADE 10 BY COLTCN, ET AL., PUBLISHED BY
D. C. HeaTr ano Company, 1960,

» LivInNG Your EncLisH, GRADE 12, BY COLTCN, ET AL., PUL ISHED BY
D. C. HeatH anp CompaNY, 1961,

- EncLISH CAN BE EAsy ey LAWRENCE, ET AL., PUBLISHED BY HoLTt,
RINEHART AND WiNsTON, Inc. 1960.

. Aupi0-VisuaL MATERIALS

- TEACHERS ARE ENCOURASED TO MAKE EXTENSIVE USE OF BULLETIN BOARDS,
CHALK BOARDS, RECORDS, TAPES, CHARTS, DIAGRAMS, POSTERS, MOViNG
PICTURES, AND FILM STRIPS.

- OVERHEAD PROJECTORS CAN BE USED TO A GOOD ADVANTAGE IN STRESSING
A SKILL OR CONCEPT. TRANSPARENCIES CAN BE MADE BY THE INSTRUCTOR
OR PURCHASED COMMERCIALLY.
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[_.ANGUAGE ARTS
J7H GRADE

AIMS AND OBJECTIVES

A, DEVELOP THE CONCEPT OF ENGL ISH GRAMMAR AS A TOOL FOR BETTER
USE AND UNDERSTA#DING OF OUR NATIVE TONGUE.

B. SUPPLY KNOWLEDGE OF THE TOOLS AND DEVELOP ABILITY TO IMPROVE
WRITTEN ENGLISH.

C. To SuPPLY KNOWLEDGE OF THE TOOLS AND DEVELOP THE ABILITY
TO IMPROVE ORAL ENGLISH.

D. To CORRELATE ENGLISH AS A WHOLE TO ALL OTHER SUBJECTS AND
TO PUPILS' DAILr LIVES, RATHER THAN TO PRESENT IT AS AN
ISOLATED SECTION OF KNOWLEDGE.,

E. To CHALLENGE THE PUPIL TO USE HIS ABILITY TO THINK.

GRAMMAR

A, Usine VERBS IN BUILDING SENTENCES
1. KinDS OF VERBS
2. VERB FORMS
3. AuxILIARY VERBS

B. UsiInNG NOUNS IN BUILDING SENTENCES.
1. RECOGNIZING NOUNS
2. USES OF NOUNS
3. AGREEMENT OF SUBJECT AND VERB

C. UsInNG PRONOUNS IN BUILDING SENTENCES
1. KINDS OF PRONOUNS
A. PERSONAL
B. INDEFINITE
C. |INTERROGATIVE
2. USING PERSONAL PRONOUNS CORRECTLY
3. PRONOUNS AND ANTECEDENTS

D. UsinG ADJECTIVES TO BUILD SENTENCES
1. RECOGNIZING ADJECTIVES
2. RECOGN!IZING PREDICATE ADJECTIVES
ﬁ. USING ADJECTIVE COMPAR{ SONS
. UsSING ADJECTIVES CORRECTLY

E. Using ADVERBS IN BUILDING SENTENCES
1. RECOGNIZING ADVERBS
2. COMPARISON OF ADVERBS
3. AVOIDING ADJECT!VE-ADVERB CONFUSIOJ
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UsING PREPOSITIONS IN BUILDING SENTENCES
1. RECOGNIZING PREPOSITIONS

2. STRUCTURE OF PREPOSITIONAL PHRASES
3. PREPOSITIONAL PHRASES AS MOD !FiERS

USING CONJUCTIONS TO BUILD SENTENCES
1. REVIEW OF COMPOUND ELEMENTS
2. BuUILDING COMPOUND SENTENCES

USING AND UNDERSTANDING COMPLEX SENTENCES
1. RECOGNIZING ADJECTIVE CLAUSES

2. RECOGNIZING ADVERB CLAUSES

3. RECOGNIZING NOUN CLAUSES

USiNG AND UNDERSTANDING VERBALS
1. RECOGNIZING PARTICIPLES

2. RECOGNIZING GERUNDS

3. RECOGNIZING INFINITIVES

CoMPOSITION

A,

D.

IMPROVING BASIC WRITING SKILLS AND EMPHASIS UPON WRITING.
1. CAPITALIZATION

2. PuncTuaTiON

3. QuoTATioN MARkS

IMPROVING SENTENCE STRUCTURE

1. DiscussioN OF THE RUN-ON SENTENCE

2. DiscussioNn OF THE SENTENCE FRAGMENT

3. DiscussIoN AND UNDERSTAND ING OF THE COMPLETE SENTENCE

WRITING THE PARAGRAPH
1. UNDERSTAND iNG JF THE PARAGRAPH
2. WRITING THE PARAGRAPH

WRITTEN BOOK REPORTS (SPECIAL SECTION IN GUIDE)

OrAL COMMUNICAT!ION SHOULD CONSIST OF ORAL BOOK REPORTS

Book REPORTS (SEE SPECIAL SECTION ON THIS TOPIC IN GUIDE)

A,

B.

C.

A sPECIAL BOOK REPORT FORM WHICH CAN BE E{THER DEPARTMENTAL
OR INDIVIDUAL.

AVERAGE GROUPS REPORT EVERY SIX WEEKS; ENRICHED GROUPS REPORT
EVERY 3-4 weeks.

ORAL AND WRITTEN BOOK REPORTS SHOULD BE ALTERNATED.

MISCELLANEOUS SUGGEST! ONS

A,

PROGRESSION OF EACH OF THE ABOVE STEPS AND DEPTH IN WHICH
EACH IS DISCUSSED SHOULD BE LEFT TO THE DISCRETION OF THE
TEACHER AND HIS INDIVIDUAL CLASSES' ABILITY.
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B. LiINGUISTICS HAS ITS DEFINITE ADVANTAGES, BUT IT SHOULD
BE PUT OFF UNTIL ENOUGH TRAINED TEACHERS CAN BE HIRED,
OR HAVE IN~SERVICE TRAINING HERE, OR UNT!L TEACHERS
HAVE AN OPPORTUNITY TO RETURN TO SCHOOL FOR ADDITIONAL
TRAINING.

(TENTION: ENnGLISH TEACHERS, GRADE 9-10.

TAKE TIME TO REVIEW THE CONTENTS OF THIS INFORMATIVE TEACHER'S
MANUAL @

IDEAS FOR TEACHING ENGLISH; SUCCESSFUL PRACTICES N THE JUNIOR

HieH ScHooL, GRADES 7-8-9, BY RUTH REEVES, A MEMBER OF THE NATIONAL
CounciL oF TEACHERS ofF EngLisH, 1966.

ONE COPY HAS BEEN PURCHASED BY THE CURRICULUM OFFICE AND WILL BE
CHECKED OUT TO THE DEPARTMENT CHAIRMAN AT THE BEGINNING OF THE
SCHOOL YEAR. TENTH GRADE TEACHERS WILL FIND SOME MATERIALS
ADAPTABLE TO YOUR GRADE LEVEL. AN ATTEMPT WILL BE MADE IN THE
FUTURE TO SECURE COPIES FOR ALL [NGLISH TEACHERS IN GRADES 9-10.
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GrRADE 9
--ABILITY LEVELS

. HigH SECTIONS

. USUALLY TWO SECTIONS.

. REGULAR TEXTBOOK USED PLUS SPECIAL EMPHASIS ON VOCABULARY STUDY
(GiLMARTIN'S TEXT, INCREASE YOurR VocABuLARY, Secono EpiTion)

. UniT oN HiSTORY OF THE ENGL1SH LANGUAGE, T4E DEVELOPMENT OF
MoDERN EnGLtISH BY ROBERTSON AND CASSIDY - SECOND EDITION.

. ADDITIONAL WORK ON INDEPENDENT STUDY eRnyECTS., MucH FREEDOM
IS GIVEN TO ENRICHMENT GROUP TO FOSTER ORIGIMALITY.

+ AVERAGE SECTIONS

. STANDARD TEXTBOOK ADOPTION PLUS SUPPLEMENTARY MATER!ALS.
. BASIC SKILLS AND GRAMMATICAL STRUCTURE EMPHASIZED.
. Low SECTIONS

. Low LEVEL READING MATERIALS UTILIZED WITH HIGH INIEREST LEVEL.
BIGGEST PUPIL HANDICAP 1S THE INABILITY TO READ AND COMPREHEND.

. MANY PUPILS IN THIS CLASSIFICATION WILL TAKE ADVANTAGE OF THE
SPECIAL READING LAB WHEN ORGAN!ZED ON A LARGE SCALE BAS!S. SOME
WORK IN REMEDIAL READING NOW IN PROGRESS. ENGLISH 2600 1s
SOMETIMES USED FOR TH!S GROUP WITH GOOD RESULTS.

--COMPOSITION

. HicH SecTions

. CREATIVITY APPROACH USED FROM STANDPOINT OF OR!GINAL POETRY
AND SHORT STORIES.

. INDIVIDUAL PROJECT WRITING ON OR!GINAL IDEAS OR PROBLEMS RELATING
TO PUPILS UTILIZED.

. AVERAGE SECTIONS

. DAILY WORK STRESSES GOOD SENTENCE STRUCTURE THOUGH WRITTEN
COMPOSITION, CORRECT SENTENCE STRUCTURE AND PARAGRAPHING
EMPHAS1ZED TO A HIGH DEGREE.

« GRAMMAR REVIEW IN AREAS OF WEAKNESS.
. TO WRITE FOR THE SAKE OF GRAMMAR ALONE !S NOT ENOUGH. TEACHERS

SHOULD GIVE CONS!DERABLE ATTENTION TO PUPIL.INTEREST AND TYPE OF
TOPIC MATERIALS ASSIGNED. 51




~--COMPOSITION (Cont. )

. Low SECTIONS
- MAJOR EMPHASIS ON LANGUAGE STRUSTURE,

. MAIN CBUECTIVE IS TO HAVE PUPILS WRITE A COMPLETE SENTENCE
EXPRESSING A THOUGHT OR A CONCEPT.

{ . Low LEVEL PuUPiLS NEED CLEAR EXPLANATIONS AND PROBLEMS IN SIMPLE
LANGUAGE.

~=ENRICHMENT

. INSTRUCTIONAL MATERIALS CONSIST OF FILM STRIPS, FILM LESSONS,
EMPLOYMENT OF OVERHEAD PROJLCIORS, PRCGRAMMED BOOKS SUCH AS ENGLISH
32C0, BASiIC TEXTS AND VOCABULARY STUDY.

. PUPILS ARE ALLOWED TO CREATE WORK OF THEZiR OWN CHOOSING PROVIDING
IT FITS IN WITH PLANNED PROGRAM.

. ADDITIONAL. OUTSIDE READ!ING AND SPECIAL REPORTS ARE ASSIGNED TO
PUPILS IN THE ENRICHMENT CLASSES.,

. BOOK REPORTS EVERY 43 WEEKS FOR ENRICHED GROUP.
-~-SPELLING

. SPLLLING TESTS GIVEN WEEKLY TO ALL SECTIONS. WORDS TAKEN FROM
LITERATURE AND GRAMMAR TEXTS AS WELL AS SPELL ING USED FOR THE
SENIOR TESTS-~300 OF THE MOST MISSPELLED WORDS AT THE SECONDARY
LEVEL. ALL PUPILS IN HIGH SCHOOL GIVEN A COPY OF MOST MISSPELLED
WORDS.

. CORRECT SPELLING EMPHASIZED IN ALL WRITTEN WORK.

--VOCABULARY BUILDING

. VOCABULARY STUDY AND APPLICATION ASSOCIATED WITH READING: ISOLATED
WORD STUDY HAS LITTLE VALUE.

- ENRICHMENT SECTIONS STUDY LANGUAGE HISTORY AND SOME WORO HISTORY.
~-~HANDWR I TING
( - HANDWRITING SKILLS NOT TAUGHT AT THE SECONDARY LEVEL BUT ALL TEACHERS
STRIVE FOR NEATNESS AND LEGIBILITY. TEACHERS TO ESTABLISH STANDARDS
AND ALL WRITTEN ASSIGNMENTS MUST MEASURE UP TO THESE PRINCIPLES.
-~ INSTRUCT IONAL MATERIALS

. Basic TexTs

- HeatH HanpBook OF ENGLISH, Book 9, BY CHRIST, PUBLISHED BY
D. C. HeaTu ano Company, 1961, 1965. 52

ERIC

Aruitoxt provided by Eic:



~-SUPPLEMENTARY MATCRIALS (ConT. )

. Basic Texts (Cont.)

[ . INCREASE YOUR VOCABULARY, GILMARTIN

| . HistorYy OF THE EnGLiSH LANGUAGE BY RoBERTSON AND CASsIDY.

, WASHINGTON SQUARE PRESs, 1963.

. TEACHER's AiD

!
} . SHORTCUTS FOR EFFECTIVE ENGLISH, BY HARRY SHEFTER, PUBLISHED BY
|
|
{

. IDEAS FOR TEACHING ENGLISH--SuCCESSFUL PRACTICES IN THE JuNIOR
HigH ScHooL, GRADES J-8-9Q BY RUTH REEVES, CHAIRMAN OF NATIONAL
CounctiL OF TEACHERS OF ENGLISH.

. SUPPLEMENTARY MATERIALS

. 30 Days To A MoRe PoweRFuL VOCABULARY, BY FUNK AND LEWIS,
PUBLISHED BY WASHINGTON SQUARE PRESS, 1966.

. ERRORs IN ENGL1SH, BY BARNS AnND NOBEL, 1962.

. EnGLISH 2200 AnD EnGLisH 2600 BY BLUMENTHAL, PUBLISHED BY
HARCOURT, BRACE AND WORLD, 1962. EnGLisH 3200 cAN BE USED WIlH
HIGH ABILITY GROUPS.

. EngLiSsH GRAMMAR AND CoMPOsiTion, Book 9, BY WARRINER AND GRIFFITH,
HARCOURT, BRACE AnD WorLD, 1900.

. WRiTinNG CREATIVELY BY J. N. Hook, pusLisHED BY D. C. HEATH AND
Company, 1903.

. Aupio~-VisuaL MATERIALS

. MANY FILM STRIPS USED SucH AS [NTRobucTion To THE LiBRARY,
SENTENCE STRUCTURE AND OTHER FORMS OF CORRECT GRAMMAR, RECORD INGS,
TAPES, CHALK BOARDS, MOVING PiCTURES, OVERHEAD AND OPAQUE PROJECTORS.

. ENGLISH TEACHERS ARE ENCOURAGED TO USE TRANSPARENCIES IN THE
INSTRUCTIONAL PHASE. PuPiL RETENTION INCREASED THROUGH THIS
MED i UM.
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LANGUAGE ARTS
EnGL1ISH 10

AIMS AND OBJECT IVES

A,

H.

DEVELOP THE CONCEPT OF ENGLISH COMPOSITION AS IMPORTANT TC
THE BETTER UNDERSTANDING OF |DEAS.

PROVIDE A BETTER UNDERSTANDING OF WORDS, THEIR USAGE AND
MEANING, AS A NECESSARY STEP TOWARD BETTER COMPOSITION.

ESTABLISH A BACKGROUND OF THE HISTORY OF THE ENGLISH LANGUAGE
IN ORDER TO BETTER UNOERSTAND THE LANGUAGE.

PROVIDE AN INCENTIVE TO INCREASE THE VOCABULARY TO FACILITATE
EASIER AND MORE ACCURATE EXPRESSION.

ENCOURAGE IMPROVEMENT IN ORAL ENGLISH IN £YERDAY USAGE AS
AN AID TO BETTER WRITTEN COMPOSITION.

PROVIDE AN INCENTIVE FOR ORIGINAL THINKING AND EXPRESSION
OF THOUGHTS.

CORRELATE THE COMPOSITION OF ENGLISH TO THE SUBJECT MATTER
OF VARIOUS FIELDS OF PUPIL INTEREST.

TO CHALLENGE THE PUPIL TO USE H!S ABILITY TO THINK.

BAS 1C CONTENT

A,

B.

UNIT ON THE HISTORY OF THE ENGLISH LANGUAGE.

UNIT ON BASIC PARAGRAPH CONSTRUCTION (TOPIC SENTENCE, DEVELOP-
MENT AND SUPPORT, CONCLUSION)

UNIT ON CLARITY IN THE PARAGRAPH (UNITY, ORDER, COHERENCE)
UNIT ON EXPOSITION TYPE OF WRITING.

UNIT ON AUGUMENTATIVE WRITING.

UNIT ON NARRATIVE WRITING.

UNIT ON DESCRIPTIVE WRITING.

UNIT ON ORGANIZING AND OUTLINING MATERIAL FOR THE THEME OR
LONGER PAPER.

UNIT ON THEME WRITINGS AS A LONGER, COMPLETE PAPER.

UNIT ON WORDS AND MEANINGS.
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[,

K. UNIT ON VCCABULARY AND LEVELS OF ENGISH USAGE.
L. UNIT OoN WRITING BUSINESS LETTERS.
NOTE: ENRICHED CLASSES SHOULD HAVE A UNIT ON WRITING A LIMITED
(1,000 woRDS) RESEARCH PAPER. THIS UNIT WOULD TEACH TECHNIQUES
NEEDED FOR TERM PAPERS OF RESEARCH AND NOTE TAKING, ORGANIZING
THE PAPER, WRITING AND FOOTNOTING, AND PREPARING A BIBLIOGRAPHY.

« AVERAGE AND LOW CLASSES SHOULD HAVE A UNIT ON SPELLING,
WITH EMPHASIS ON PROPER WORD PRONUNCIATION AND OTHER MEANS TO
IMPROVE SPELLING.,

« AVERAGE AND LOW CLASSES MAY NEED D!SCUSSION OF THE PARTS
OF A BOOK AND A STORY IN ORDER TO GET THE MOST FROM OUTSIDE
READING AND BOOK REPORTS.

- ALL STUDENTS SHOULD BE TAUGHT VOCABULARY AND SPELLING
IMPROVEMENT AS A DAILY INCIDENTAL LESSON.

« ALL STUDENTS SHOULD READ AND REPORT ON BOOKS OF GOOD
LITERATURE AS PART OF THE CLASSROOM REQUIREMENT.
Basic SKiLLs To BE DEVELOPED IN THE STUDENTS
A. SKILL IN USING THE VOCABULARY FOR BETTER THOUGHT EXPRESSION.
B. SKiLL IN PHRASING THOUGHTS FOR ACCURATE AND CONC!SE MEANING.

C. SKILL IN THE MECHANICS OF WRITING (CAPITALIZATION, PUNCTUA-
TION, SPELLING).

D. SKILL IN CONSTRUCTING SENTENCES, PARAGRAPHS, THEMES, AND
LETTERS.

E. SKILL IN THINKING AND REASONING.

F. SKILL IN OBSERVING IN THE STUDENT'S OWN WORLD FOR FACTORS
THAT AFFECT THEIR LIVES.
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- GRADE 10 -

--ABILITY LEVELS

. HiGH - ENRICHMENT SECTIONS

. BASIC TEXT AND SUPPLEMENTARY MATERIALS USED. FEMPHAS!S
PLACED ON SOME PHASES OF CKkCATIVE WRITING AND PUPIL INTEREST.
INDIVIDUAL EFFORT IS IMPORTANT.

. AVERAGE SECTIONS

« BASIC TEXT ADOPTION FOR THIS ABILITY LEVEL. USE OF VARIOUS
SUPPLEMENTARY MATERIALS ENRICHES THE BAS!IC PROGRAM.

. Low SECTIONS

. INDIVIDUALIZED STUDY APPROACH RECOMMENDED. MOST WORK IN
CLASS IS ON AN INDIVIDUALIZED SUPERVISION BAS!S.

--COMPOSITION

. LOW ABILITY SECTIONS - SPECIAL EMPHASIS PLACED UPON LEARNING
"How TO WRITE A COMPLETE SENTENCE EXPRESSING A YHCUGHT." --
WORK FOR UNITY, THOUGHT RELATIONSHIP AND COHERENCE |N PARAGRAPH
STRUCTURE.

. ADVANCED AND AVERAGE SECTIONS = STRI.E FOR MORE CREATIVITY,
EXPOSITORY, ARGUMENTATIVE, NARRAT!VE, AND DESCRIPTIVE COM~-
POSITIONS., RESEARCH AND EXPERIMENTAL TECHNIQUES IN WRITING
SHOULD BE STRESSED TOWARDS THE LAST FEW WEEKS OF THE SEMESTER.

. DALY WORK SHOULD STRESS HOW GOOD PARAGRAPHS ARE CONSTRUCTED
THROUGH THEME APPROACH. DESCRIPTIVE PARAGRAPHS AND VAR!OUS
EXERCISES COINCIDING WITH THE APPROPRIATE MATERIALS WILL HELP
TO IMPROVE COMPOSITIONS IN EVERY RESPECT.

-~-ENRICHMENT

. FiLM STRIPS ON RESEARCH METHODS AND USE OF SCHOOL AND PUBLIC
LIBRARY. CONTACT SCHOOL LIBRARIAN.

. CREATIVITY APPROACH - MORE WORK G!VEN IN NARRATIVE AND ARGUMEN-
TATIVE FORMS OF WRITING, -

. SEMINAR REPORTS THROUGH MEDIUM OF ORAL DISCUSSION IS ADVOCATED.
. PupiLs SHOULD BE GIVEN ENRICHMENT MATERIALS AND TOPICS WHICH

ENCOURAGES THEM TO PROCEED AT THEIR OWN PACE. RESEARCH
PROJECTS HAVE MERIT.
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--SPELL ING

« WEEKLY TESTS GIVEN ON SELECTED SPELLING WORDS.

. THE 300 MOST MISSPELLED WORDS AT THE SECONDARY LEVEL ARE WORKED
IN WITH ADDIT!ONAL WORD LISTS.

. DiscussioN AND NECESSAXY CORRECTIONS OF SPELLING ERRORS MADE
ON ALL WRITTEN PAPERS.,

~--VOCABULARY BUILDING

. CREATE AN AWARENESS FOR CONCRETE AND V!VID EXPRESSIONS, BO+-H
ORAL AND WRITTEN.

--HANDWRITING

. ALL PAPERS REQU!RED TO BE DOHE IN INK WITH ATTENTION TO MARGINS,
SPACING AND LEGIBILITY.

-~ INSTRUCT IONAL MATERIALS
. Basic Texts

. Mopern CompoOsITION, Book ﬂ, BY STEGNER, SAUER, HACH, PUBL ISHED
By HOLT, RINEHART, AND WiINSTON, 1964.

. SHEFTER's GUIDE To BETTER COMPOSIT!ON, BY HARRY SHEFTER,
PUBL ISHED BY WASHINGTON SQUARE PRESS, 1966.

. SuPPLEMENTARY MATERIALS

. HeatH HanoBook of EnGLIsH BY HEnRY |. CHRIST AnD J. C.
TRESSLER, PUBLISHED BY D. C. HeaTH anpo CoMPaNnY, 1961, 1965.

. EngLISH 2200 8y JosepH C. BLUMENTHAL, PUBLISHED BY HARCOURT,
BrRacE AND WORLD, 196k,

. EngLisH 2600 BY JosepH C. BLUMENTHAL¢ PUBLISHED BY HARCOURT,
BRACE AND WORLD, 1962. EnGL 1 SH 3200 CAN BE USED WITH HI!GH
ABILITY SECTIONS.

. 30 Days To A More PowerruL VocABULARY, BY W, Funk ano N.
LEW1s, PUBLISHED BY WASHINGTON SQUARE PRE3s, 1966.

. Aupio VisuaL

. FiLM STRIPS ON "USE OF THE LIBRARY AND METHODS OF RESEARCH".
CHECK WITH THE SCHOOL LIBRARIAN ON TH!S MATERIAL.

. Usg AUDIO-VISUAL MATERIALS ON IMPROV.NG PUPILS WRITING
TECHNIQUES AND OTHERS, SUCH AS, TAPES, CHALK BOARDS, MOTION
PICTURES, AND EXTENSIVE USE OF THE OVERHEAD PROJECTOR AND
TRANSPARENCIES.
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EnsLisH, GraDE 11
GraMMaR AND ComPOStiTiON

. AIMS AND OBJUECTIVES:

A.

E.

DeverLop Vocasut ary

1. MAKE EXPRESSION MORE PRECISE

2. MAKE LISTENING AND READ!HG MORE PROFITABLE
3. MAKT THiNKING MORE P ECISE

CRITicaAL THINKING AMD WRITING

1. RESPONSIBILITY N WRITING AND SPEAK ING
2. CRITICAL WRITING

3. PERSUASIVE AND AUGUMENTATIVE WRITING

EXPOSITORY WRITING AND NARRATIVE WRITING
1. DeFiNITIONS

2. INFORMATIVE THEMES
3. ProCESS THEMES
. STORIES

SPEAKING AND LISTENING
1. OrRaL TeErRM PAPERS
2. PANEL DISCUSSIONS

To CHALLLENGE THE PUPIL 0 USC HIS ABILITY TO THINK.

. BAS{C CONTENT:

A,

VOCABULARY

. DENOTATIONS AND CONNOTATIONS

. SYNONYMS AND CONCRETE ABSTRACT WORDS
FIGURES OF SPEECH

. lp!oMs
CoLLOQU AL ISMS

. CLicHES

. SLaneG

CO—~J ONJT 10 ) —

. EuPHEM I SMS

CRITICAL THINKING AND WRITING

1. ARGUMENTAT i On AND PERSUAS'VE THEMES WITH SPEC!AL EMPHASIS
ON THE VARIOUS FALLACIES orf REASON~~PROPAGANDA, NON SEQU!TUR,

POST HOC, NAME~CALLING.

2. WRIT!NG CRITICAL REVIEWS AND OT.4ER EVALUAT!NG PAPERS.

EXPOSITORY WRITING AND NARRATIVE WRIT: NG

1. THEMES DEVEIL.OPED BY
A EXAMPLES, ILLUSTRATiON, ANCEDOTES
8. ENUMERATION OF DETAILS

c. DEFitiTION
D. COMPARISON AND CONTRAST
E. CAUSE AND EFFECT

F. REASONS
c. ANALOGY
H. RePE“:!TiON




1. SPECIALLY WiITH NARRATIVE AND DESCRIPTIVE THEMES, EMPHASIS

ON:
A. TonE
B. STYLE

"How Do You RATE IN TEACHING BETTER LISTENiNG?"

EacH "NO" ANSWER iINDICATES AN AREA THAT CAN STAND IMPROVE~-
MENT, AND EACH iMPROVEMENT SHOULD MAKE BETTER LISTENERS OF YOUR
STUDENTS :

1. Do YOu MAKE SURE YOUR AUDIENCE IS PREPARED TO LISTEN BEFORE
YOU BEGIN?

2. Do vou oRrGANIZE YOUR MATERIAL BEFORE YOU BEGIN TO SPEAK?

3. Do You GIVE CLEAR DIRECTIONS WHEN NECESSARY AND MAKE SURE
THE CHILDREN UNDERSTAND THEM?

Y. Do vou Fino vour POINT, MAKE IT, AND £7ICK TO IT?

5. s YOUR MATERIAL INTERESTING AND PRESENTED iN A CLEAR AND ’
INTERESTING WAY?

6. Do vou pEAL TACTFULLY, PROMPTLY, AND EFFECTIVELY WITH
INTERRUPTIONS A{D DISTRACTIONS?

7. Do YOou DIRECT THE TYPE OF LISTENING EXPECTED-~CRITICAL,
. CREATIVE, ETC.?

8. Do You INSIST ON RESULTS? TCST IF NCCESSARY?

9. DO YOU HANDLE THOUGHTFUL OFF=-THE-SUBJECT QUESTINNS POSITIVELY
AND WiTH CONFI!DENCE?

-

10. Do YOU AND THE CHILDREN LISTEN ATTENTIVELY WHEN A CH'LD HAS
AN OPPORTUNITY TO SPEAK?

Source: "How To TeacH BETTER LISTENING" BY ANDERSON AND CoMFORT,
N.E.,A. PuBLiCATION.
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- GRADE 11 -
--ABILITY LEVEL

- HicH SECTIONS

. MoperRn CompoOstTion, Book 5. SPECIAL EMPHASIS ON LOGIC AND
COMPOSTION. EACH PUPILS 1S EXPECTED TO PREPARE A 30-MINUTE
SPEECH BASED ON TEN WEEKS OF RESEARCH IN SOME AREA DEALING |
WITH COMPOSITiON. SPECIAL ENRICHMENT MATERIALS ARE ALSO

UTILIZED.
7 . AVERAGE SECTIONS
. Mooern ComPOSITION, BoOK 5. SPLCIFIC EMPHASIS PLACED UPON
ABILITY TO RITE NARRATIVE AND INFORMATIVE THEMES AND
F DESCR!PTIVE AND ARGUMENTATIVE TH:ZIMES.

. Low SecTions

. STANDARD TEXTBOOK USED WITH THIS SECTION WITH OTHER SPEC!AL
INSTRUCT!ONAL MATERIALS. TEACHER IS REQUIRED TG GO OVER THE
MATERIALS IN GREATER DEPTH AS PUPILS ARE SLOW TO COMPREHEND.
SHORT ATTEKTION SPAN REQUIRES MATERIALS WiTH HIGH INTEREST
LEVEL. CHECK ON READING LEVEL OF EACH PUPIL AND ADAPT
- MATER!IALS ACCORDINGLY. )

-~COMPOSITION

. WRITTEN ASSIGNMENTS ON TOPICS, Sufcil As, NARRATIVE, EXPOS!TORY,
DESCRIPTIVE, ARGUMENTATIVE, AND PERSUASIVE THEMES.

. AVERAGE CLASS PUPILS ARE REQUIRED TO WRITE IN ALL THE AREAS
DESCRISED.

. ENRICHMENT CLASSES - TEACHER ASSIGNS SHORT STORIES, LONG
CRITICAL ESSAYS ANC ORAL TERM PAPERS ON 3UCH SUBJECTS AS
CLICHES, LINGUISTICS, AND IDIOMS. FREEDOM OF EXPRESSiON
IS INSPIRED.

. TEACHERS TRY 1O MAKE EXERCISES INTERESTING FROM THE STANDPOINT
OF THE PUPILS. TO WRITE JUST FOR THE SAKE OF GRAMMAR IS NOT
ENOUGH. THEY MUST STRIVE FOR CONTENT AND EXPRESS!1ON AND THIS
( iS BEST DONE 8Y THE PUPIL WHEN HE FEELS HE HAS CREATED SOME=-
THING OF H1S OWN.

--ENRCHMENT

. EacH PuPIL SELECTS AN AMERICAiI: WRITER THAT HAS NOT BEEN
PREVIOUSLY STUD!ED DURING THE SEMESTER. HI Is REQUIRED TO
MAKE A REPORT ON THE AUTHOR SELECTED FROM THE STANDPOINT OF
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--ENRICHMENT (Con7.)

STYLE, TOME, VOCABULARY, THCME, iINFLUENCE ON OTHER WRITERS
AND H!S OWN PCRSONAL EVALLATION OF THE WRITER.

. MosT oF THE REGULAR WORK IS DONE ON AN INDIVIDUAL{ZED BASIS.

--SPELL ING

SPELLING TESTS GIVEN ONCE A WEEK. EMPHASIS PLACED UFON CORRECT
SPELLING iN ALL WRITTEN WORK.

300 M0ST MISSPELLED WORDS AT THE SECONDARY LEVEL ARE G1VEN
THROUGHOUT THE YEAR.

MIMEOGRAPHED SHEETS OF 30 /ORDS VWHICH WILL BE CORRECTLY SPELLED
AND USED IN A SENTENCE ARE PRESEMTED ON A WEEKLY BASIS.

PuPiLS DISCUSS AS MANY AS SEVEN OR E!GHT MEANINGS OF A WORD,
WORD HISTORY, AND WHETHER IT S SLANG OR FORMAL ENGLISH.

--VOCABULARY

A VOCABULARY UNIT IS USED EVERY WEEK AND WORDS ARE STUDIED
IN CONTEXT. !N EVERY NOVEL, ESSAY, AND SHOFT STORY WHICH IS

READ. PUPILS ARE TESTED OVER THIS MATERIAL. APPLICATION
IS EMPHAS I ZED.

-~HANDWR [ TING

CMPHASIS PLACED ON LEGIBILITY, NEATNESS, AND BASIC HANDWRITING
SKILLS WHICH HAVE BEEN TAUGHT 14 THE LOWER GRADES.

In MOST PROBLEM CASES, IT IS HOT SO MUCH AN INABILITY TO WRITE
BUT LAZINESS ON THE PART OF THE PUPIL 7O WRITE LEGIBLY.

~=-INSTRUCT IONAL MATERIALS

Basic TexTs

MoDERN COMPOSITION, Book 5, BY STEGNER, SAUER, AND HacCH,
PUBLISHED BY Ho.T, RinEHART AND WinsTon, 1964,

HeATH HanD8OOK 07 ENGLISH, Book 11, BY CHriST AND TRESSELER,
PUBLISHED B8Y D. C. HeaTH anp CoMpany, 1961, 1965.

ERRORS In EnGLISH, BY SHAw, PUBLISHED BY BARNES AND NOBEL,
1963. THIS IS A PAPERBACK TEXTBOOK.

SUPPLEMENTARY MATERIALS

ENGLISH 2600 &v JoSEPH C. BLUMENTHAL, PUBLISHED BY HARCOURT,
BracE aND WoRLD, 1962.
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-~ INSTRUCTIONAL MATERIALS (ConT.)

. SuPPLEMENTARY MaTeER1ALS (CoNnT.)

. EncLisH 3200 BY JosepH C. BLUMENTHAL, PUBLISHED BY HARCOURT,
BRACE AND WoRrLD, 1962,

. MANY SUPPLEMENTARY MATERIALS USED IN ACCORDANCE WITH READ I NG
ABILITY AND INTEREST LEVEL.

. Auptio VisuaL

. FiuwM sTR:P, "Use oF THE LIBRARY AND METHODS OF RESEARCH"
CONTACT SCHOOL LISRARIAN ON TH!S MATERIAL

- FiLM LESsONS sHOWN SucH AS: "GO Years OF AMER1CAN MAGAZINES,'
"SHORT S10R1ES IN AMERIcA", "AMERICAN HEROES", "60 YeARs oF
1 1" ’ 11 1" 2 1
SATIRE”, "THE ART ofF Hemincway™, "WRITERS OF Topay.'

. FILM STRIPS ON THE FIGURES OF SPEECH AND COMPOSITION ARE
SHOWN .

. OVERHEAD PROJECTORS AND TRANSPARENCIES,

o a




LANGUAGE ARTS
12TH GRADE

. EMPHASIS: 1. COMPOSITION - REVIEW OF BASIC GRAMMAR CONCEPTS
FOR EXPRESSIVE WRITING.

( 2. CONTEMPORY WRITING

OVERVIEW:
- THE TEACHER SHOULD FIRST ANALYZE THE PUPILS NEEDS.

. CONCERNED WITH STYLE; AiMS AND OBJECTIVES

- To STUDY GOOD EXAMPLES OF MODERN WRITING - ‘
~EACH STUDENT HAD FOUR CURRENT {SSUES OF ATLANTIC MONTHLY
FOR'ESSAYS, SHORT STORIES, POETRY, AND INFORMATIVE ARTICLES
WITH A STUDY GUIDE.

- TO INCREASE UNDERSTAND ING VOCABULARY THROUGH EXPANSION, DRILL
§N MEANINGS, AND CORRECT SPELLING.

- To MAKE GRAMMAR FUNCTIONAL THROUGH PRACTICE.

-BOOK REPORTS ON EXTRA READ ING, NOVELS, PLAYS, BIOGRAPHY, ot
ETC., SIX REQUIRED (ONE ORAL)
-WEEKLY THEME ASSIGNMENTS (INCLUDE AN DRAL) INCLUDING
PARAGRAPHS, RESEARCH, ESSAYS, AND CRITICAL REVIEWS OF
ARTICLES.
- To CHALLENGE THE PUPIL TO USE HIS ABILITY TO THINK.
« Basic CONTENT:

l. ELEMENTS OF STYLE

A. ELeMENTARY RuLes oF UsaGe
1. A REVIEW OF THE BASIC STRUCTURE OF GRAMMAR.
A. THE MIND AT WORK = CLEAR THINKING HELPS TO
AVOID PITFALLS.

8. ELEMENTARY PRINCIPLES OF COMPOSITION
1. EMPHASIS UPON THE CONCEPT: "A BASIC STRUCTURAL
DES!GN UNDERL!ES EVERY KIND OF WRITING."
2. THE PARAGRAPH IS THE UNIT OF COMPOSITION.

( ﬁ. EXPRESSION OF COORDINATED IDEAS. ) |
. PROPER USE OF TENSE. {BASIC WEAKENESS OF SECONDARY
LEVEL. ) - g

. : |
C. A FEW MATTERS OF FORM. 4
1. A BRIEF REVIEW OF BASIC SENTENCE STRUCTURE.
A. SENTENCE CRAFT - TECHNIQUES OF EFFECTIVE
SENTENCE CONSTRUCTION.
B. CAPITALIZATION AND PUNCTUATION = CONCENTRATED

REVIEW TO HELP PUPILS REFR ‘H THEIR MEMORY. p
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D. Worps aAnD ExPRessions COMMONLY MiSUSED.
1. COMPARATIVE EXAMPLES OF WHAT IS CORRECT, OR
ACCEPTABLE VERSUS WHAT IS COMMONLY USED AND
INCORRECT.

A.

GRAMMAR FOR USE~-~A COMPREHENSIVE SURVEY OF
GRAMMAR AND ITS APPLICATION.
WORD STUDY ANG SPELLING==~ENLARGEMENT OF

VOCABULARY AND EMPHAS!S UPON CORRECT SPELLING.

1. SPELLING LISTS=-~300 MOST MISSPELLED WORDS

"AT THE SECONDARY LEVEL.

2. STRESS SENIOR SPELLING TEST IN SPRING (REQUIRED)

{

E. AN APPROACH TO STYLE.
1. STYLE AS_AN INCREMENT IN WRITING.
COMPOSITION IN ACT:ON--THE CORRECT PROCEDURES

A.

2. GOOD WRITING IS LABORIOUS AND SLOW.

A.

8.
c.
0.
€.
F.

TO SUCCFSSFUL EXPOSITORY WRITING.

WRITE NATURALLY. , $
T. ORIGINAL WRiTING~*WRIT{NG EXPERIENCES
FROM FACTUAL TO IMAGINATIVE.

2, THE RESEARCH PAPER~-INVESTIGATE, ORGANIZE,

THEN WRITE THE REPORT.
WORK FOR A SUITABLE DESIGN.

-REVISE AND REWRITE.

USE OF OR7.30DOX SPELLING.

IMPORTANCE OF CLARITY.

PREFER THE STANDARD TO THE OFFBEAT.

1. ADDITIONAL DRILL-=FOR PUPILS WHO NEED
ADDITIONAL DRILL ON VARIOUS LANGUAGE
ARTS SKILLS AND CONCEPTS.

2. THe ATLANTIC MONTHLY (STuDY Gu1DE)

A. VOCABULARY BUILDING.
1. ANTONYMS AND SYNONYMS.
2. ANALOGY DRILLS.
3. STuDY OF ROOT WORDS, PREFIXES
AND SUFF IXES.
4. RuLEs FOR SPELLING.

B. USE OF LANGUAGE
1. FIGURATIVE AND LITERAL.
2. PATTERNS FOR DISCUSSION.
3. GUIDES FOR STUDENT WRITING.

FLexisiLiTY ofF TeacHING Basic ConcerT

A. THE uSE OF THE MATERIALS DEPENDS UPON SCOPE AND DEPTH

NECESSARY

IN EACH CLASS. THE EMPHASIS UPON WRITING IS
TO BE STRESSED TO A HIGH DEGREE.,

SHIPS ARE TC BE CORRELATED WITH-EVERY PHASE OF WRITING.
WITHOUT A GooD VOCABULARY AND CORRECT SPELLING HABITS,
A PERSQN'S ABILITY TO EXPRESS HIMSELF |S HOPELESSLY

LIMITED.

GRAMMATICAL RELATION~

(PracTtce Neeoeo)
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~-GRADE 12-
-=-ABILITY LEVEL

. HigH SECTiONS ‘ .

. COuRsSEs IN ADVANCED LITERATURE AND ADVANCED WR'TING USUALLY
ARE COMPOSED OF PUPILS WITH HIGH ABILITY LEVEI .

.. AVERAGE SecTiONS

. No SPECIAL ABILITY GROUPING IN REGULAR ENGLISH 12 CLASSES.

. Low Sections
. THE TERMINAL ENGLISH T2 CLASSES PROVIDE FOR LOW ABILITY
PUPILS. A SPECIAL SECTION IN THE GUIDE WILL EXPLAIN
TH!S PROGRAM. ‘

~--COMPOS| TION

. A VARIETY OF TOPICS ARE USED TO GIVE PRACTICE [N ALL TYPES
OF WRITING. ’

. SPECIAL ATTENTION IS GIVEN TO WRITING OF PARAGRAPHS, DEVELOP-
MENT OF TOPIC SENTENCES, ESSAYS, REPORTS, AND RESEARCH
PAPERS,. ’ :

» OCCASIONALLY CREATIVE WRITING IS ASSIGNED AND THOSE WHO PERFORM
WELL ARE ENCOURAGED TO DO MORE OF THIS TYPE OF WRITING FOR
EXTRA  CREDIT.

~=ENR[CHMENT
+ ACVANCED WRITING IS CONSIDERED AN ENRICHMENT COURSE. PuPILS
WHO REGISTER FOR THIS COURSE DO VARIOUS TYPES OF WRITING -
WITH SOME EMPHASIS ON CREATIVITY.,

. SPECIAL WRITTEN ASSIGNMENTS IN THE AREA OF RESEARCH WORK IS
OF MAJOR IMPORTANCE.

--SPELL ING

. ALL SENIORS ARE REQUIRED TO TAKE A SPELLING TEST ofF 100
WORDS SELECTED FROM THE ‘LI1ST OF 300 MOST MISSPELLED WORDS
AT THE SECONDARY LEVEL. RAW SCORES .ARE RECORDED ON PER=~
MAENT RECORDS., ’ R '

. A REVIEW OF SPELLING RULES IS HELPFUL ON TROUBLESOME WORDS.
IN SPECIAL SITUATIONS A UNIT ON SPELLING, WITH RULES AND ROOT
WORDS PLUS SUFFIXES AND PREFIXES, IS :Nygggggngggggug,ggugﬁxg3%

.
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-«-VOCABULARY BUILDING

THE ATLANTIC MAGAZINE HELPS TO PROVIDE VOCABULARY STUDY.

HiGHER LEVELS, Book U, HAS A SPECIAL UNIT ON WORD STUDY AND
USAGE.

Tue ELEMENTS OF STYLE, HAS A UNIT ON WORDS AND EXPRESSIONS
COMMONLY MISUSED.

~-HANDWRITING

« ALL WRITTEN ASSIGNMENTS MUST BE NEAT, LEGIBLE, AND WORDS
CORRECTLY SPELLED.

-~ |NSTRUCT |ONAL MATERIALS
. Basic Texrts
. HiecHER LEVELS, Book 4 HABITS AND SKILLS AN LANGUAGE CRAFT,

B8Y WALKER, MARYE, BOLEY, AND Svacnex, PUBLISHED 8Y HARCOURT
BRACE AND WORLD, 1960.

. [ELEMENTS OF STYLE BY STRUNK AND WHITE, PUBLISHED BY THE
MacMiLLAN ComPANY, 1959. .

« THe ATLanTIC, ATLANTIC PusLisHInNG CompANY, Boston, THis
1S A MONTHLY MAGAZINE,

. SUPPLEMENTARY MATERIALS

. EncLISH 3200 BY Josepw C. BLUMENTHAL, PUBLISHED 8Y HARCOURT,
BRACE AND WORLD, 1962.

. MODERN COMPOSITION, Book 6 ey SAUNER AND Hach, PUBLISHED
8y HoLt RINEHART AND WINSTON, 19¢ 5 ’

. Gulpe Tb MoDERN ENGLISH, GRADE- 12, BY PARVIN, PUBL iSHED BY
Scorrh ~FORESMAN AND COMPANY, 193

. MODERN EnGLIsH IN AcTion, GRADE 12, CnRtsr, STARKEY, PUBL I SHED
8y D. C. Heatu ano Coupany, 1965

.. AUDIO-VISUAL MATER!ALS . T ‘ e

« Fim sHouN un:  "HisTORY oF THE ENGLISH LanGuaGe"s"Use oF
THE LIBRARY AND METHODS. OF RESEARCH.’ ‘ .
« CHARTS, MAPS, PICTURES, FILM LESSONS, a:coaos ARE USED.
TEACHERS ENCOURAGED TO USE THE OVERHEAD . PROJECTOR -AND
_ LANGUAGE ARTS " TRANSPARENCIES roa THE 121H GRADE‘LEVEL.

. LIBRARY FILM. SIRIP FOR THOSE WHO NEED REV!EW IN USE oF

' » LLBRARY REFERENCES: .. i« . w0




ADVANCED WRITING
GRADE 12

ADVANCED WRITING IS A COLLEGE PREPARATORY COURSE I[N ENGLISH, OFFERED

EITHER SEMESTER OF A STUDENT'S SENIOR YEAR. THEMES ARE ASSIGNED EACH WEEK
WITH SHORT WRITTEN ASSIGNMENTS IN BETWEEN. THE WRITING CONSISTS OF THE FOUR
{ f FORMS OF EXPOSITORY WRITING - ARGUMENTATION, EXPOSITION, NARRATION, AND
r DESCRIPTION WITH LITTLE OR NO WORK DONE IN CREAT!IVE WR!ITING. As [N ALL ENGLISH
COURSES IN PoweLL HigH SCHOOL, EMPHASIS IS PLACED ON SPELLING AND VOCABULARY,
THE FIRST THREE WEEKS OF THE COURSE ARE SPENT IN REVIEW OF GRAMMAR
INTRODUC!ING STUDENTS TO STRUCTURAL GRAMMAR AND GIVING THEM STANDARDS TO
USE FOR COMPOSING THEMES AND OTHER WRITTEN ASSIGNMENTS. THE FOLLOWING THREE
WEEKS CONSIST OF WORK ON THE PARAGRAPH, LONGER COMPOSITIONS, REVISING AND
REWRITING., THE MID~FI AEEKS ARE SPENT WORKING ON SENTENCES TO MAKE THEM
UNIFIED, CLEAR, EMPHATIC, AND PLEASING. THE REMA INING SEVEN WEEKS ARE TAKEN
UP BY THE RESEARCH PAPZR WiTH EMPHAS!S ON FORM AND METHODS OF WRITING.
THEMES WRITTEN ON VARIEC AND SPEC:iIC SUBJECTS ARE DUE EACH FRiDAY.
ASSiGNMENTS FLUXUATE ENOUGH TO ENASLE EACH STUDENT TO BRING IN H{S OWN
EXPERIENCES INTO EACH THEME BECAUSE IT IW A WELL-KNOWN FACT THAT THE BEST
THEMES COME FROM THE STUDENT'S OWN EXPERIENCE.
THE COURSE HAS SET AS AIMS AND OBJECTIVES:

. TO TEACH STUDENTS TO DEVELOP THOUGHT IN WRITING INTO A CONCISE,
UNIFIED WHOLE.

. TO TEACH THE STUDENT TO CRITICIZE CONSTRUCTIVELY AND REVISE HIS
OWN WORK.

( ~ INSTRUCT IONAL MATERIALS-

. Basic TExT

LEARNING To WRITE, SMITH, ET AL., BY D. C, Heatn anp Company, 1957.

. SUPPLEMENTARY MATERIALS

THE WRITTEN WoRD, DANIEL, AND LEGGETT, BY PRENTICE-HALL, INC., 1960
Apvancep ComposiTionN: A Book oF MobeLs For WRITING, WARRINER, ET AL.
HARCOURT, BRACE 4ND WORLD, 1967, 67
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PROVIDING FOR INDIViDUAL DIFFERENCES
tN LANGUAGE ARTS

SUGGESTIONS FOR TEACHING TALENTED PuPiLS

. CHALLENGE THE TALENTED PUP!LS TO KEEP THEM FROM AIMLESS FLOUNDER-

ING. THEY SHOULD NOT BE EXPECTED TO FEND FOR THEMSELVES.

. ENCOURAGE ORIGI!NALITY,

. IMPROVE QUALITY AND QUANTITY OF READING BY INCLUDING MORE LITERARY,

SC*ENTIFIC, BIOGRAPHICAL, ESTHETIC, AND CONTEMFORARY WORK3S.

. ENCOURAGE ACCELERATED PUPILS WHO PLAN TO ATTEND COLLEGE TO BE
LETTER-PERFECT IN THEIR WRITTEN WORK.

. EsTABLISH HIGHER STANDARDS OF READING FOR TALENTED PUPILS SO
THAT THEY WILL READ ON LEVELS COMMENSURATED WITH THEIR ABILITY.

. DEVELOP ATTITUDES OF CR:TiCAL THINKING.

. IMPROVE HOME, LIBRARY, \ND CLASSROOM WORK HABITS OF PUPILS.

. DevELOP POWER TO WORK, PLAN, AND EXECUTE INDEPENDENTLY.

. PROVIDE ENRICHMENT ACTIVITIES IN DRAMATICS, TELEVISION, RADIO,
SCIZNCE, AND POETRY, AS WELL AS IN ART AND MUSIC FOR PUPILS

WITH TALENT,

. SET HIGH REQUIREMENTS FOR THE ABOVE~AVERAGE PUPILS WHO TEND TO
BE POOR SPELLERS.

. DEVELOP LEADERSHIP QU.LITIES.

. STRESS ETHICAL, MORAL. AND SPIRITUAL VALUES THROUGH LANGUAGE
AND L!ITERATUJURE.

. RELATE LANGUAGE ACTIVITIES TO FIRSTHAND EXPERIENCE IN THE
COMMUNITY.

. MOTIVATE SOCtAL DEVELOFPMENT BY USING REZAL LIFE SITUATIONS.,

. PROVIDE A VARIETY OF WRIT!NG ACTIVITIES, ZSPECIALLY CREATIVE
WRITING OF SHORT STORIES AND POETRY.

SUGGESTIONS FOR TEACHING Stow PupiLs

. PERMIT SLOw PUPILS TO OMIT DIFF!ICULT LANGUZGE ACTIVITIES AND
TECHNICAL GRAMMAR AND USAGE.

. LEAD THE SLOW PUPILS TO UNDERSTAND THE PRACTICAL VALUE OF WHAT
THEY ARE DOING.
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. PROVIDE A VARIETY OF ATTACKS O A PROBLEM. KEEP THE PUPILS
BUSY AND INTERESTED.

. USE LANGUAGE WHICH THE PUP'!'LS UNDERSTAND.

. UsE THE INDUCTIVE APPROACH SO THAT THE PUPIL CAN FORMULATE HIS
OWN RULES AND DEFINITIONS.

. UTILIZE SCHOOL COUNSELORS TO HELP SLOW PUPILS.

. SHOW PUPILS A REAL NEED FUR WHAT THEY ARE LEARNING, AND GIVE
THEM AN OPPORTUNITY YO APPLY THEIR KNOWLEDGE TO LIFE SITUATIONS.

. MAKE DRILLS SHORT AND SNAPFY. USE GOOD JUDGMENT ON THE AMOUNT
OF DRILL USED DALY,

?

. OVERCOME VOCABULARY DIFFICULTIES BY EXPLAINING UNFAMILIAR WORDS
DURING ASSIGNMENTS.

. HAVE FREQUENT REVIEWS OF SKILLS TAUGHT.

. DBASE TEACHING ON THE NEEDS OF PUPILS AND KEEP IT GEARED TO THEIR
ABILITIES.

. PRAISE PuPILS FOR ACHIEVEMENT, EVEN THOUGH IT MAY BE SLIGHT.

. TAKE EACH PUPiL WHERE YOU FIND HIM, AND TRY TO IMPROVE FROM
THIS POINT.

. DON'T ExPECT THE IMFOSSIBLE!

SoURCE: "TEACHING ENGLISH IN THE JUNIOR AND SENIOR HigH ScHooLs"
By T. N. ToucHstone, D. C. HeEATH CoMPANY

IMPORTANT FEATURES IN Tne Use OF THE OVERHEAD PROJECTOR:

1. IT 1s USED IN NORMAL ROOM LIGHT.

2. IT 1s USED IN FRONT OF THE ROOM-~~THE TEACHER AT ALL TIMES 1S
FACING THE PUPILS, WITH LARGE, BRIGHT VISUAL IMAGES PROJECTED
BEHIND THE TEACHER.

3. IT UTILIZES TEACHER'S DIRECT ATPROACH IN PRESENTING INSRUCTIONAL
MATERIALS.

h. CONCENTRATE ON ATTENTON.
5. THE TEACHER MAINTAINS EYE CONTAC] WITH THE CLASS~MINIMIZING THE
ATTENTION-DRIFT THAT OCCURS WHEN THE SPEAKER'S BACK IS'TURNED,

OR WHEN LI1GHTS ARE TURNED CUT.

6. MosT IMPORTANT, {T IS TEACHER OPERATED, TO COMPLEMENT, NOT
WITHDRAW ATTENTION AWAY FROM THE TEACHER.
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"TEACHING WRITTEN COMPOSITION TO SLow LEARNERS"

By Josepn MErRsanD, PH.D.
JaMAICA HigH ScHooL, New York CiTy
VoL. IX, No. 3 FaLL, 1965
LANGUAGE ARTS NEws

{% IN THE FaLL, 1964 1ssue oF THE A&DB LANGUAGE ARTS News, | pisucssed
SOME WAYS IN WHICH TEACHERS HAVE BEEN SUCCESSFUL IN DEVELOPING A FEEL~
ING FOR LITERATURE AMONG SLOW=LEARNING STUDENTS.

[N THIS ARTICLE, | WILL DISCUSS SOME PROCEDURES IN TEACHING
WRITTEN COMPOSITION. ALL OF US WHO HAVE TAUGHT SLOW=-LEARNING STUDENTS
KNOW HOW DIFFICULT IT IS FOR MANY OF THEM TO EXPRESS THEMSELVES IN
WRITTEN FORM, ALTHOUGH THEY MAY BE QUITE VOLUBLE ORALLY. MANY OF THEM
HAVE THINGS TO SAY, YET HOW CAN WE GET THEM TO SAY WHAT THEY MEAN AND
FEEL AND THINK IN ACCEPTABLE ENGLISH PROSE?

WRITING IS NOT EASY FOR ANY SECONDARY STUDENT. IN FACT IT WAS
NOT EASY FOR EVEN A HEMINGWAY, A FAULKNER, OR A FITZGERALD. SLOW
LEARNERS DO NOT LIKE TO WRITE; AND WHEN THEY DO WRIYE, THEIR WORK NEEDS
MUCH CORRECTION. SOME SUGGESTIONS WHICH HAVE BEEN SUCCESSFUL IN MANY
CLASSES ARE AS FOLLOWS:

1. MANY SHORT WRITLNG EXPERIENCES ARE NEEDED. THE SLOW LEARNER
WILL HAVE TO LEARN HOW TO WRITE A NOTE, A LETTER, A SET OF DIRECTIONS.

2. BEGIN VWITH THE SIMPLER ELEMENTS AND PROCEED TO THE MORE
DIFFICULT. THUS, THE SLOW LEARNER HAS TO MASTER THE SENTENCE; THEN
A GROUP OF RELATED SENTENCES INTO A PARAGRAPH; AND FINALLY A SHORT
COMPOSIT{ON,

3. [F YOU CAN MAKE YOUR LETTERWRITING ASSIGNMENTS REALISTIC, YOU
WILL GET BETTER LETTERS. EXPLAIN TC YOUR STUDENTS THAT ALMOST EVERY
NEWSPAPER AND MANY MAGAZINES PRINT LETTERS FROM READERS. TELL THEM
ABOUT THE SACKS OF MAIL THAT COME TO EACH CONGRESSMAN EVERY TIME AN
IMPORTANT [SSUE ARISCS. LIST ALL THE REAL-LIFE SITUATIONS WHICH wiLL
REQUIRE LETTERS IN THEIR FUTURE LIVES AND ON SOME OCCASIONS RIGHT NOW.

ONE TEACHER OF SLOW LEARNERS HAD HER STUDENTS SEND LETTERS TO
ENGLAND. THEN, FOR AN EXHIBIT IN THE LIBRARY, SHE ARRANGED COPIES OF
THE ORIGINAL LETTERS AND THE REPLIES, WITH A MAP OF ENGLAND SHOWING
( THE AREAS FROM WHICH THE LETTERS CAME. THE EXHIBIT GAVE THE LETTERS
A CERTAIN DIGNITY WHICH THE WRITERS HAC NOT REALIZED WAS THERE.

h. SLOW LEARNERS NEED MUCH HELP® IN ORGANIZING THEIR WRITTEN
WORK. INSTRUCT 1ONS MUST BE SPECIfFIC. EXAMPLES OF TOPIC SENTtNCES
SHOULD BE ELICITED AND WRITTEZN O.4 THE CHALKBOARD. DIFFICULT WORDS
SHOULD BE SPELLED. SITUATIONS SHOULD BE EXPLAINED AND SUGGESTIONS
OFFERED FOR THE BEST WAYS TO DESCRIBE THEM. THE MORE GUIDANCE THAT
CAN BE G!VEN BEFORE WRITING, THE BETTER CHANCF THERE WILL BE FOR
PASSABLE WRITTEN WORK.
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5. DiscussioN OF EXPERIENCES WHICH THE TLASS HAS HAC N COMMON
CAN LEAD TO GOOD WRITTEN WORK. AS THE CLASS DiSCUSSES AN EXPERIENCE,
THE TEACHER SHOULD LIST THE POINTS MADE, WHICH LATER CAN BE ORGANIZED
#3 A FORM OF OUTLINE =~ IN TIME, OR PLACE, OR IMPORTANC' . SLOW LEARNFRS
NEED MUCH HELP IN ORGANIZING THEIR THOUGHTS REFORE FUTTING THEM DOWN
ON PAPER.

6. Muck REVISIUN WILL BE NECESSARY. TE: ZHERS CORRECT, BUT STUGXENTS
SHOULD REVISE AtD REWRITE. THE PROPER FORM AND AMENITIES OF WRITTEN
COMPOSITION SHOULD BE EMPHASIZED. MANY A JOB OR A PROMOTION HAS BEEN
WON OR LOST BECAUSE OF THE FORM Of A LETTER.

T. CLASS NEWSPAPERS AND MAGAZINES SHOULD BE MOTIVATED. EVEN
SLOW LEARNERS WILL TAKE PRIDE IN THEIR CONTRIBUTINS TO A CLASS NEWSPAPER
OR MAGAZINE. THE TEACHER MAY HAVE TO CORRECT MANY TIMES, BUT WHEN 1HE
FINAL PRODUCTS ARE MIMEOGRAPHED OR MUPLICATED, THESE STUDENTS WiLL
EXPERIENCE A JOY FROM THEIR EXPRESSION WHICH THEY HAD NOT KNOWN BEFORE.

8. WRITING IS AN ALL-SCHOOL PROJECT. Siow LEARNERS HAVE OCCASICON
TO WRITE IN CLASSES OVHER THAN ENGLISH. SOCIAL STUDIES, GENERAL SCIENLE
AND HOME ECONOMICS ARE SOME OF THE CLASSES IN WHICK THEY SHOULD BE
REQUIRED TO DO A MOD!CUM OF WRITING. THE TEACHERS OF THESE SUBJECTS
CAN ALSO INSIST THAT PAPERS BY WRITTEN IN INK, THAT PROPER MARGINS BE
PRESERVED, AWD THAT - ZRE BE SOME DEGREE OF ORDERLY DEVELGPMENT.

9. THERE SHOULD BE SOME WRITTEN HOMEWORK ALMOST EVERY CAY. To
MANY SLOW LEARNERS, A READING ASSIGNMENT |3 NOT HOMEWORK. THEY CAN DO
THIS IN THE CAFETERIA OR ON THE BUS. DBUT SOME AMOUNT OF WRITING DONE
REGULARLY IN THE ENGLISH NOTEBOOK WILL HELP TO HABITUATE THE WR!TING
ACT.

10. SINCE THERE CAN BE NO IMPROVEMENT IN WRITING WITHOUT CORRECT!ON
BY THE TEACHER, THE TEACHER MIGHT WELL READ ALFR:oD M. HiTcHcock's
"A CuitPOSITION ON RED [NK" WHICH ORIGINALLY APPEARED IN THE ENcL isK

LEAFLET !N 1912, AND WHICH HAS BEEN REPRINTED BY HoLT, RINEHART &

WINSTON AS THEIR SERVICE BULLETIN NuMBer E-7.
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"PATIENT LOVING ATTENT!ON: Ra FORP THE SLOW LEARNER' -

THE SLOW LEARNER 1S OFTEN A DXFEATIST--WHO HAViNG FAILED MANY
TIMES, FULLY EXPECTS 70 FAIL AGAIN. [F YCU ARE TO HELP THIS CHILD
LEARN TO THE EXTENT OF HIS ABIL!TIES, THEN, YOU MUST BUILD UP HIS
SELF-CONFIDENCE WAILE LEADING HIM ALONG PATHS THAT HE CAN FOLLOW.

W. Linwoop CHASE, BosTon UNIVERSITY PROFESSOR EMERITUS, SUGGESTS
THESE PROCEDURES FOR HELPING THE SLOW LEARNER GAiN CONFIDENCE:

. KEEP A CHART OR CHECKLIST OF LEARNING GOALS AND ACTIVITIES;
LET THE PUP!IL SEE EACH STEP CHECKED OFF AS HE COMPLETES IT . . .
SEE THAT HE IS MAKING PROGRESS, HOWEVER SLOW.

. Look FGR SPECIAL TALENTS--IN ART OR MUSIC, FOR EXAMPLE=-
IN THE SLOW LEARNER; LET HIM DISPLAY THOSE TALENTS WHENEVER POSSIBLE.

. ENCOURAGE THE SLOW LEARNER TO PARTICIPATE AS MUCH AS POSSIBLE
IN CLASS ANG GROUP ACT! /ITIES; GIVE PARTICULAR ATTENTION 7O HIS CONCIAL
ADJUSTMENT.

. REVIEW THE SLOW LEARNER'S WORK FREGQUENTLY; BE SURE HE ALWAYS
KNOWS THE CIRECTIOMS iN WHICH HE'S HEADING; BE SURE HE ALWAYS HAS
A SHORT-~RANGE GOAL !N SiGHT.

. OCCASIONALLY GRANT THE SLOW LEARNER A SPEC.AL PRIVILEGE.

. OFFER ALL THE ENCOURAGEMCNT POSSiBLE.

TREATMENT OF TH!S KiND WiLL SHOW THE SLOW LEARNER THAT YOU CARE
ABOUT HIM, WILL GIVE HIM THE FEEL!NG THA. HE IS "IN WITH HIS TEACHER
AND CLASSMATES. HE'LL COME 70 FEEL THAT HE HAS SOMETHING TO OFFER,
AND HE'LL BE ENCOURAGED TO APPLY HIMSELF TO +#1S WORK.

MEANWH!LE, ADVISES PROFESSOR CHASE, TRY THESE TEACHING METHODS
AS YCU WORK WITH THE SLOW LEARMNER ON SUBUECT MATTER:

. TRY TO ASSIGN TASKS THAT CAN BE STARTLD AND FIiINISHED IN ONE
DAY.

. BE SURE YOL GIVE CLEAR INSTRUC® {ONS-=-AND EMPHASIZE THE IMPOR~
TANCE OF FOLLOWING THEM.

. BE SURE THE CHILD UNDERSTANDS THE PURPOSE OF AN ASSIGNMENT
OR ACTIVITY.

. |F ToDAY'S WORK GROWS GUT OF YESTERDAV'S REVIEW BEFORE
PROCEEDING.

. PROVICE AND USE A WIDE VARIETY OF LEARNING AND TEACHING
MATERIALS; USE AUDIO-VISUAL MATERIALS WHENEVER POSSIBLE.




. KEEP VERBAL AND ABSTRACT PRLESENTATIONS ~O A MIN!MUM] GiVE
CONCRETE DEMONSTRATIONS WHENEVER POSS.BLE.

. DiscOvER AND CAPITALIZE ON THE SLOW LEARNER'S SPECIAL INTERESTS;
IF YOU FIND THAT HE'3 INTERESTEC IN ROCKS OR B1RDS OR AUTOMOE-LES,
SAY, 1RY TO DEVELOP AN ASSIGNMENT THAT WOULD TIiE HIS iNTERESTS IN
WiTH CURRENT CLASS WORK.

. YWORK HARD TO EXPAND THE SLOW LEARMER'S VOCABULARY.

. ApJus, THE CURRICULUM 7O FOCuUS Oit FEWER CONCEPTS.

Y . PrOVIDE WRITTEN STUDY GUIDES.

. VARY YOUR ~CACHING METHODOLOGY FROM DAY TO DAY AND WITHIN
EACH CLASS PERIOC SO AS TO HOLD THE CHILD'S IRTEREST.

. ATTEMPT TO TEACH ONLY WHAT THE CHILD CAN LEARN.
. AND FINALLY, ACCEPT T+ SLOW LEARNER'S LIMITATIONS--AND TEACH

HiM TO ACCEPT THEM. BUT TEACH HIM AT THE SAME TIME THAT HE OWES IT
TO HIMSELF TO ACHIEVE TO CAPACiTY.

SourRcE: PROFESS:ioNAL GROWTH FOR TeACHERS, ELEMENTARY ScHooL EciTion,
THIRD GoaxiSr ISsuE, 1966-67. CoPYRIGHT "20FT EDUCATIONAL
SERVICES, i966. REPRINTED BY PERM!SSION.
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ELEMENTARY LEVEL

"Wars To GET BETTER RESULTS IN LANGUAGE ARTS"
CurricuLUM LETTER #52*

ONLY CERTAI1i SECTIONS HAVE BEEN REPRINTED FROM TH!S REPORT.
HOWEVER, THE CONCEPTS EXPRESSED ARE WORTHY OF CONSIDERATION AND
POSSIBLE ADOPTION IN THE ATTEMPT TO IMPROVE THE TEACHING OF LANGUAGE
ARTS.

. THERE 1S NO OTHER PREVENTABLE HANDICAP TO LEARNING THAT CAN
BE QUITE SO DAMAGING AS THE INABILITY TO USE LITERATE AND COMPREHEN=-
SIBLE ENGLISH.

. IF ANYONE FEELS THAT THE NEED FOR BETTER RESULTS IN THE TEACH-
I NG OF LANGUAGE ARTS IS OVERSTATED, LET HIM EXAMINE THE FINDINGS OF
THE RECZIIT INVESTIGATION OF THE NAT fONAL Councit OF TEACHERS OF
ENSLISH. THAT INVESTIGATION DISCLOSED THAT OF 600,000 STUDENTS WHO
TOCK COLLEGE ENTRANCE EXAMINATIONS, 150,000 FAILED ENGLISH; ALMOST
TWO-THIRDS OF AMERICAN COLLEGES CFFER REMEDIAL WORK IN ENGLISH; AND
THE ESTIMATED COST OF REMEDIAL ENSTRUCTION IN ENGLISH IS MORE THAN
TEN M!LLION DOLLARS ANNUALLY.

NZITHER CAN THE ELEMENTARY SGHOOL AFFCRD TO BE COMPLACENT ABOUT
I TS TEACHING OF THE LANGUAGE ARTS. THE BURDEN OF IMPROVEMENT DOES
NOT LLST 1PON THE HIGH SCAOOL AND COLLEGE ALONE. MUCH OF THE LATTER'S
EFFECTIVENESS DEPENDS UPON THE QUALITY OF THE LANGUAGE ARTS TEACHING
IN THE LOWER GRADES. A STRONG SUPERSTRUCTURE NEEDS A STRONG FOUNDATON.

. EACH OF THE FOUR MAJJX AREAS OF LANGUAGE ARTS, READING, LISTEN-
I NG, SPZARING, AND WRITING, HAS AN INFINITE VARIETY OF SKILLS AND
SUBSKILLS. ALL OF THESE SKILLS ARE SUBJECT T) IMPROVEMENT.

. WHAAT ARE SOME SIMPLE IMPROVEMENTS IN THE ORAL AND WRI!TTEN WORK
OF THE ELEMENTARY GRADES THAT EVERY TEACHER COULD BRING ABOUT? HeRE
~RE THREFE SUGGEST!ONS:

1. MAKE CERTAIN THAT EVERY PUPIL UNDERSTANDS CLEARLY THE PUR2GSE
OF EVERY ORAL AND WRITTEN LANGUAGE ASS!GNMENT. [N OTHER
WORDS, HE MUST KNOW WHY HE 1S DOING A GIVEN TASK.

2. BE MORE SELECTIVE IN THE EXERCIES CHOSEN FOR PRACTICE OF A
SKiLL. EXERCISES WHICH DO NOT BEAR DIRECTLY UPON A GIVEN
SKILL ARE JUST BUSYWORK.

3. GIVE PUPILS SIMPLE CRITERIA FOR EVALUATING THEIR WORK. ALL
CHILDREN NEED 7O KNOW WHERE THEY HAVE SUCCEEDED, WHERE THEY
NEED TO IMPROVE, AND SOMETHING OF HOW TO GO ABOUT IT.

*By EreanNok M. JoHNSON, E5iTor-IN-CHiEF. MY WEEKLY READER,
WESLEYAN UNIVERSITY, REPRINTED BY SPECIAL PERMISSION OF AMER]CAN
Epucation PusLicaTions, INc., PusLISHERS oF MY WEEKLY READER,
MiooLzTewN, CoNNzZCTICUT.
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Eack OF THE ACTIVITIES LISTED MAKE SPECIFIC CONTRIBUTIONS TO
SKItLLS I THE LANGUAGE ARTS.

...ORAL LANGUAGE ACTIVITIES...

. CONVERSATION. CONVERSATION IS THE SMALL TALK OF THE CLASS-
ROOM. GOOD CONVERSATION INVOLVES THE CHOICE OF AN INTERESTING TOoPIC,
SEQUENCE OF IDZAS, TACT IN EXPRESSING ONE'S VIEW, ABILITY TO CHANGE
THE SUBJECT, APPROPRIATENESS OF IDEAS.

- CroRAL SPEAKING. CHORAL SPEAKING HELPS TO IMPROVE VOICE
QUALITY, SLOVENLY, CARELESS SPEECH, AND FAULTY ENGLISH PATTERNS.
REGULAR 2RACTICC IN CHORAL SPEAKING DEVELOPS A CHILD'S ABILITY TO
READ ALSUD EFFECTIVELY AND WITH UNDERSTANDING. AN [MPORTANT BY-
PROCUZT ©F CHORAL SPEAKIMG IS ITS CONTRIBUTION TO THE SELF~CONF IDENCE
OF THI T1i12 C11LD. GENERALLY SPEAKING, SELF-CONFIDENCE IS AN IMPORTANT
FACTCR IN EFFECTIVE ORAL LANGUAGE.

JICWS, CLANIFICATION OF IDEAS, THE ABILITY TO THINK ON ONE's FEET,
Al UDERSTARD UG OF THE ROLES OF LISTENER AND SPEAKER, GROWT! IN
RECISICN OF WORX MEARING, SKiLL IN THE ABILITY TO GET 7C THE POINT,
AND Y IDERSTANDING OF THE AMENITIES OF GROUP DISCUSSION.

. D!SCFSSION. PLANNED DISCUSSION PROMOTES AN INTERCHANGE OF

. _:70aT3. CRAL REPORTS OFFER GOOD OPPORTUNITIES TO [lPROVE

IN THT ACILiTY TO SPEAX SO AS TO BE HEARD; TC LOOK AT ONE'S AUDIENCE
VHE . 2'VEHI'G A PEPORT; AMD TO SPEA¥. FROM NOTES INSTEAD OF (.EADIWNG A
Py

.« :S5AGZC ANC ARNOUNCEMENTS., VERBAL MEZSSAGES AND ANNOUNCEMENTS
STRITE TRE NESD 727 ACIURACY IN THE FACTS, A0 JUSTMENT OF VOICE YOLUME
TC TEZI BIZuS OF THE OCCASION ‘A MESSAGE TO AN INDIVIDUAL SUGGESTS A
QUIEZT YOICE; THAY FOR AN ENTIRE CLASS NEEDS MGCRE VOLUME). BREVITY,
CLARITY, A{IC UIRECTHESS ENTER INTO GOOD DEL!VERY OF ORAL MESSAGES

AID AUNGCUNCEENTS.

. BRANMATI7ATION. DRAMATIC PLAY PLACES A PRCSHIUM ON VOICE CONTROL,
THE iNTEPi-RETAV!ON OF 400DS, THE EXPRESSiON OF 'DEAS, AND THE USE OF
EXPERIENCE IN CCHVEYING MEANING VERBALLY. |7 R/NKS WITH CHORAL READING
OR IPEAK LG AS A MEnNS OF EUILDING THE SELF-CON7'DENCE SO NECESSARY

FOP lFFECTIVE ORAL LANGUAGE WORK.

. EINISHING STORIES. FINISHING A STORY ORAL.Y OFFERS AN OPPOR-
TUNITY TO DEVELOP SKILL IN QUICK THINKING, TO USE EXPERIENCE IN A
NZW SITUATION, TC RESPOND TO AUDIENCE REACTION, TG EXPERIMENT WITH
NZW O7 UNUSUAL EUDINGS, AND TO KNOW AT ONCE WHETHER THE SPEAKER WAS
AGLE V. XEEP HIS AUDIENCE IN SUSPENSE UNT!IL THE END OF THE STORY.

. JOYES AND_RIDDLES. SINCE JOKES AND RIDDLES ARE SHORT, THE
TELLING O VHE@4 IS A GOOD EXERCISE iN TERSENESS, USE OF SUSPENSE,
COIMID OF YOCABULARY AND DELIYVERY.
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. INTRCpUCTIONs ~ THE ARRIVAL OF NEW PUPILS, VISITORS, OR SCHOOL
PERSONNEL REPRESENTS OPPORTUNITIES TO TEACH THE SOCIAL AMENITIES
ASSOCIATED WITH iNTRODUCTIONS. CORRECT FRONUNCIATION OF NAME, GRACIOUS
MANNER, AND PROPER ETIQUETTE ARE INDISPENSABLES IN MAKING INTRODUCT!ONS,

. EVALUATING THROUGH PERFORMANCE. SiMPLE CRITERIA FOR ORAL
LANGUAGE CAN HELP PUFILS EVALUATE THE!R OWH AND OTHERS' PERFORMANCE.
SOME OF THE ITEMS TO BE §NCLUDED ARE THESE:

DiD THE SPEAKER HAVE AN INTERESTING OR AN IMPORTANT TOPiIC?
DID HE HAVE A VIVID, ATTENTiON~GETTING OPENING SENTENCE?
Dip HE KNOW A SREAT DEAL ABOUT H!S SUBJECT?

DiD HE AVOID T!RESOME SXPRESSIONS SUCH AS "WELL," "uH,"
AND THE OVERUSE OF "Anp"?

DiD HE USE COMPLETE SEMTENCES?

DID HE SPEAK CLEARLY ENOUGH?

DiD HE LOOK AT HiS AUDIENCE?

DID HE USE A GOOD VOCABULARY-?

DiD HE HAVE AN INTERESTING CLOSING SENTENCE?

DiD HE BRING HIS MAIN POINTS TOGETHER IN A SUMMARY?

O\NO OO~ OV 0 N =

[

-t

ee WRITTEN LANGUAGE ACTIVITIES...

WRITTEN LANGUAGE ACYIVITIES MAKE MANY OF THE SAME DEMANDS FOUND
IN ORAL LANGUAGE. FoOR EXAMPLE, A CHILD MUST HAVE SOMETHING TO SAY
AND STRONG MOTIVATIGN FOR SAYING IT IF !T IS TO BE DONE WELL. THE
SUGGESTIONS BELCW REPRESENT A VARIETY OF WRITTEN WORK, WITH INDICA-
TIONS OF THE SKILLS EACH ACTIVITY 1S DESIGNED TO DEVELOP.

. ANNOUNCEMENTS AND ACVERTISEMENTS. ACCURACY AND TERSENESS ARE
TWO MARKS OF GOOD AMNOUNCEMENTS 2R ADVERTISEMENTS. HAVE PUPILS PRE-
PARE ANNOUNCEMENSS OF ACT!YITIES IN THE CLASSROOM OR THE SCHoOL. WRITE
ADS FOR LOST~AND~FOUND ART!CLES {SHOES, CAPS, GLOVES, BOOKS). INCLUDE
THE WHAT, WHERE, AND WHEN OF EACH ITEM.

. Mews WRITING. TOP-RATED NEWS WRITING HAS FACTUAL ACCURACY,
OBJECTIVITY, DRAMATIC DETAILS, AMD COLORFUL WRITING. PRACTICE RE-
PORTING NEWS ABOUT A SCHOOL BALL GAME, A PLAY, AND THE ARRIVAL OF
NEW PUPILS, A CLASS PICNIC, OR A PARTY.

. CAPTiONS. CAPTIONS USE A MiMiMUM OF WORLS TO GIVE A MAX!MUM
OF FACTS OR TO SUGGEST MEANING. WR'TE ORIGINAL ZAPTiONS FOR INTEREST~-
ING ®ICTURES, CARTOONS, OR COMIC STRiPS,

. SUMMARIES. A GOOD SUMMARY REPRESENTS THE MOST IMPORTANT FACTS
OR IDEAS IN A GIVEN ARTICLE. SUMMARIZE THE MOST IMPORTANT IDEAS IN
EACH PARAGRAPH OF A FRONT PAGE NEWYWS STORY.

. RECORDS. RECORDS CAN BE MADE TO REPRESENT STATISTICAL INFOR-
MATION IN GRAPHIC FORM. KEEP RECORDS OF DAILY WEAYHER CONDITIONS,
TEMPERATURES, AND CLOUD FORMATIONS; PERSONAL RECORDS OF HEIGHT AND
WL IGHT; MONEY LARNED OR SPENT.
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. STORYWRITING. OSTORYWRITING DEVELOPS IMAGINATION, VOCABULARY,
AND UNDERSTANDING OF PLOT, STORY DEVELOPMENT, AND CLIMAX. WRITE
ORIGINAL STOR!ES WHICH CENTER ON CHILDREN'S FAMILY LIFE, TRIPS,
FIRSTHAND EXPERIENCES. FOR EXAMPLE, "Movitg DAy AT Qur House";
“"How WE SurPRISED MOTHERY; "StunT NiGHT AT CaMp"; "How A BEAR STOLE
My String oF FisH"; ‘THE N:aHT Our TENnT BLEW Down.”

. B1oGRAPHY. D10nRAPHY DEMAMNDS ACCLRATE INFORMATION FROM FAMILY
RECORDS. WRITE AN AUTOBIiOGRAPHY AFTER CONSULTATION WITH THE FAMILY
ABOUT DETAILS.

. DiARIES. DiARY-WRIT!NG CALLS FOR BREVITY IN RECORDING DETAILS
OF DAILY LIFE. KEEP A DIARY OF CLAS3 EVENTS, FOR CNE MONTH. AT THE
END OF THAT TiIMEZ, REVIEW THE WORTH OR IITEREST OF THE ITEMS RECORDED.

. EvALUATING THROUGH PROOFREADING. FROOFREADING REQUIRES A PUPIL
TO OBSERVE HIS OWN WORK CAREFULLY, {iIDICATES TO HIM WHERE THE MECHANICS
OF WRITING NEED TO BE IMPROVED, AIDS SCHOLARSHIP, PROMOTES CONF IDENCE
IN INDEPENDENT WRITING, AND SAVES TEACHER-TIME. PROOFREADINGC GUIDE-
POINTS INCLUDE SUCH AS THESE:

1. DO ALL SENTENCES AND PROPER NAMES BEGIN WITH A CAPITAL LETTER?

2. ARE PUNCTUAT!OIt MARKS (PERIODS, QUESTION MARKS, COMMAS,
QUOTATICN MARKS) USED CORRECTLY?

3. ARE SENTENCES COMPLETE?

. |s EVERY WORD SPELLED CORRECTLY?

5. ARE INDiVIGUAL LETTERS FORMED CORRECTLY? (WATCH ouT FOR A,
D, G, My N, 1, T, L, E, U.)

6. s cOorRRECT ForM uUSED? (LETTERS AND ANNOUNCEMENTS, INVITATIONS,

AND STCR!ES HAVE THEIR OWN SPECIAL REQUIREMENTS IN FORM AND
PUNCTUATION. INDIVIDUAL GUIDES ARE NEEDED FOR EACH OF THESE.)
g. [s THE PAPER NEAT, WITH MARGINS EVEN?
. ARE PARAGRAPHS INDENTED?
9. ARE ABBREVIATIONS CORRECTLY PUNCTUATED?
0. Is THE TITLE WRITTEN CORRECTLY?

. NEVER STRESS THE MECHANICS OF WRITING AT THE EXPENSE OF IDEAS
AND ENTHUSIASM FOR WRITING.

**EACH SCHOOL NEEDS A SEQUENTIAL, GRADED PROGRAM [N ORAL AND WRITTEN

LANGUAGE AND iN THE MECHANICS FGR WRITING SO THAT CHILDREN AT EVERY
LEVEL HAVE A COORDINATED LANGUAGE ARTS PROGRAM.
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'STRUCTURAL LINGUISTICS OR TRADITIONAL GRAMMAR :
Can You !DENTIFY THEIR PURPOSES AND VALuES?"

THE BRIEF QU'z BSLOW LISTS A SERIES OF STATEMENTS ABOUT THE
PURPOSES AND VALYES OF ENGLISH GRAMMAR STUDY. THIS QUIZ IS NOT FOR
YOUR STUDENTS, BUT 7O HELP YOU CLAR:FY SOME BASIC VIEWS ABOUT THE
LANGUAGE. MARK EACH STATEMENT WITH AN S TO INDICATE "STRUCTURAL
APPROACH," A T rFOR "TRADITIONAL" OR A C TO INDICATE THAT THE POINT OF
VIEW IS COMMON TC BOTH SCHOOLS OF THOUGHT.

1. ENGLISH GRAMMAR HAS BOTH SOCIAL AND PRACTICAL VALUES.

2. A PURPOSE OF FORMAL INSFRUCTION IN ENGLISH GRAMMAR 1S TO

REFINE THf STUDENT'S SK!LL OF EXPRESSION.

3. ANCTHER PLRPOSE !S TO BROADEN HIS GENERAL KNOWLEDGE OF TECHNICAL
AND CULTURAL PRINCIPLES AND USES OF L[NGLISH.

h. ANOTHER PURFOSE 1S TO STIMULATE HIS INTEREST IN THE PROPRIETIES
OF #H13 LANGUAGE.

__.5. ST'LL ANOTHER PURPOSE IS TO STIMULATE THE STUDENT'S THINKING
AND DISCRIMINATION THROUGH GRAMMATICAL ANALYS!S.

m__“6. THE DEGREE 7O WHICH TSACHERS MAY CHANGE THE LANGUAGE BEHAVIOR
OF STUDENTS THROUGH GRAMMATICAL INSTRUCTION IS STILL OPEN TO QUESTION.

____1- VHZRE ARE GISTINCT MCDES OF LANGUAGE: PHONOLOGICAL, MORPHOLOGI-
CAL, SYNTACTICAL, AND LEX:CAL.

. 8- CONTEXT iS THE COND:TIONER OF ALL THE BASIC MODES OF LANGUAGE.
o 9. ENGL!SH GRAMMAR 1S A RESULT OF HISTORICAL PROCESSES AND
CUL TURAL IMFLUZNCES,

1. EXPLANATIONS FROM THE HISTORI!CAL EVOLUTION OF ENGLISH GRAMMAR

M4LY BE USEFUL T2 AN UNDERSTANDING OF TS SYSTEM.

CONSIDERING THE ATTENTION GIVEN TO THE DIFFERENCES TO THE TWO
APPROf CHES. THE ANSWERS MAY CCME AS A SURPRISE. ALL SHOULD BE MARKED
WiTH 4 C, INDICATING COMMON TO BOTH, ACCORDING TO HowARD C. ZiIMMER-
MAN, 7 SCHOLAR I THE FIELD.

THERF AREZ, OF COURSE, CRiTICAL DIFFERENCES BETWEEN THE METHODS AND
RATIOHALE OF THE STRUCTURAL LINGUIST AND TRADITIONAL GRAMMARIAN. AND
M2, ZIMHERMAN HAS SPELLED THESE OUT CLEARLY IN HIS HELPFUL GUIDE,
"STRUCTURAL LINGUISTICS AN H/GH SCHOOL GRAMMAR," AVAILABLE FROM THE
LNIVERSITY OF OREGON ScHocL of EpucaTionN, EUGENE, OREGON.

THE POINT, HOWEVER, IS THIS: Do NOT LET THE SMOKE OF BATTLE
BLTJEEM THZ LANGUAGE EXPERTS BECLOUD YOUR VIEW OF THE VITAL GOALS OF
GRAIMAL. INSTRUCTION ON WH:CH THERE IS NO DijSAGREEMENT.

SourcE: PROFESSIONAL 3ROWTH FOR TEACHERS OF {NGLISH - SEPT. 196k,
SEnioe Hisn ScHool £o'Tion. CopYRIGHT CROF™ EDUCAT!ION SERVICES, 196k,
REPRINTEL BY PLRM./SSIOW. . 78
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"ResponD ING QuicKLY TO STUDENT WRITING"

s e

IF THE PUPIL WRITES AND GETS NO RESPONSE, THE COMMUNICATION LINE
IS BROKEN. THE LONGER THE TIME BETWEEN HIS WRITING AND THE TEACHER'S
RESPONSE, THE LESS WILL HE LEARN FROM THE PAINSTAKING CORRECTIONS THE
TEACHER HAS FINALLY MADE ON H!S PAPER.

THE IDEAL OF '"SAME-DAY" CORRECTING MAY BE IMPOSSiBLE. NEVERTHE=
LESS, THERE ARE SOME THINGS THAT EVEN HEAVILY~BURDENED ENGLISH TEACHERS.
CAN DO TO GIVE PUPILS THE FEELING-~AND SATISFACTION-~THAT SOMEONE IS
LISTENING. HERE ARE SOME IDEAS:

1. As PUPILS ARE PASSING IN THEIR PAPERS, LOOK AT THE FIRST ONES
TO REACH YOUR HAND. SHOW THE CLASS THAT YOU ARE INTERESTED IN THEIR
EFFORTS. OF COURSE, YOU CAN'T READ THE SET ON THE SPOT. BuUT THE
SENSE OF COMMUNICATION IS BETTER THAN IF THEY SEE YOU STUFF THE PAPERS
IMMEDIATELY=~UNLOOKED AT-~INTO YOUR BRIEFCASE.

2. TRY HAVING PUPILS READ A FEW SENTENCES ALOUD BEFORE THE SET
OF PAPERS IS PASSED IN. PERHAPS ONE ENTIRE ROW CAN READ ITS FIRST
SENTENCES. YOU REACT. YOU EXPRESS AN INTEREST IN WHAT IS TO FOLLOW,
YOu CALL THE ATTENTION OF THE CLASS TO A GOOD SENTENCE OR TO A CONFUSING
ONE. GENERALLY, PUPILS' PAPERS SOUND BETTER THAN THEY LOOK, SO THE
EFFECT IS LIKELY TO BE THAT OF AN IMMEDIATE REWARD FOR HAVING WRITTEN.

3. OCLASiONALLY, HAVE PUPILS PUT THEIR PAPERS OUT ON THEIR DESKS.
You MOVE ABOUT THE ROWS COLLECTING THEM, COMMENTING HERE ON A NEAT
PAPER, PERHAPS REJECTING OUT OF HAND A SLOPPY ONE. THIS TECHNIQUE
BRINGS YOU, THE PUPIL, AND HIS PAPER TCGETHER-~!F ONLY FOR A MOMENT.
THIS DIRECT CONFRONTATION WilLL ALSO DISCOURAGE CERTAIN PUPILS FROM
"FORGETTING" THEIR THEMES.

,4. AT OTHER TIMES AN UNAN' “INCED QU!IZ OR SOME OTHER ACTIVITY THAT
OCCUPIES THE PUPILS FOR THE F!( .1 HALF OF THE PERIOD WiILL GIVE YOU THE
CHANCE TO CHECK THROUGH A SET JUST TURNED IN. REPROVE THOSE WHOSE WORK
1S MISSING OR iINADEQUATE AT A GLANCE. PRAISE THOSE WHO DID MORE OR
BETTER THAN USUAL. THESE TOO ARE IMMEDIATE FEEDBACK TECHNIQUES.

5. ANOTHER POSSIBLE AUDIENCE IS THE PUPIL'S CLASSMATE. ANNOUNCE
IN ADVANCE THAT YOU WILL HAVE PAPERS EXCHANGED FOR A FIRST READING
BEFORE THEY ARE HANDED TO YOU. PuLPILS MAY THEN WRITE WITH A PARTICULAR
AUDIENCE IN MIND. CACH PUPIL WILL SEE SOMEONE REACTING TO WHAT HE
HAS HAD TO SAY. IT IS NOT YOU, OF COURSE, BUT IT IS A REAL PERSON
RESPOND ING. WHETHER YOU HAVE PUPILS "CORRECT" EACH OTHER'S WORK IS
uP TO YOU.

THESE SUGGESTIONS SIMPLY "8yMBOLIZE" COMMUNICATION RATHER THAN
COMPLETE 1T, BUT SO IMPORTANT IS THE PUPIL'S FEELING THAT HIS WRITING
DOES I.AVE A REAL AUDIENCE THAT ANY MEASURE THAT HELFS TO COMPLETE THE
COMMUNICATION CIRCLE IS WORTH A TRY.

Source: PROFESSIONAL GROWTH FOR TEACHERS, SEPTEMBER 196#:JUNIOR HigH
ED!IT 10N COPYRIGHI.CROFT EDUCATION SERVICES, 196l4. REPRINTED,
BY PERM.SSION. ) =719
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"How 70 READ A BaTcH oF THEMES
CAREFULLY~~AND SAvE TiMe"

WE MUST READ STUDENT PAPERS CAREFULLY. BUT OUR J0B IS NOT TO
GET THEM INTO A STATE OF ERFECT!ION FOR TH. PRINTER. WE DON'T HAVE
TIME TO CORRECT A STUDENT'S PAPER AS IF WE WERE HIS DILIGENT EDITOR OR
GHOSTWRITER. DBESIDES, LINE-BY-LINE CORRECTiING OFTEN LEADS THE TEACHER
TO WRITE MORE THAN THE STUDENT. AT BEST, THIS PRACTICE PRODUCES A
SURPLUS OF CORRICT!ONS--THE POINTING OUT OF MORE ERRORS THAN THE STUDENT
CAN PROFITABLY DO ANYTHING ABOUT. AT WORST, OVER-CORRECTING CAN BE
MCRE OF A Di1SCOURAGEMENT THAN A GUIDE TO IMPROVEMENT.

HERE ARE EIGHT TIPS THAT |'VE FOUND HELPFUL FOR CUTTING THE TIME
IT TAKES TO CORRECT THEMES CAREFULLY AND CONSCIENTIOUSLY. TRY ONE
OR TWO OF THESE, AND SEE WHICH ONE WORKS BEST FCR YOU.

1. INVITE QUESTIONS BEFORE THEMES ARE TURNED IN. ON THE DAY
PAPERS ARE DUE, ASK IF ANY PUPIL HAS QUESTIONS ABOUT TH® USAGE OR
MECHANICS OF THE PAPER HE IS SUBMITTING. [F HE IS ALERT ENOUGH TO
SENSE A COMMA OR A SPELLING QUESTION, GIVE HIM THE ANSWER STRAIGHT
ouT. HE CORRECTS HIS OWN PAPER ON THF SPOT, BEFORE TURNING THE PAPER
IN. THE GROUND RULE IM THIS PROCEPURE 1S THIS: |F HE CATCHES HIS
OWN ERROR, YOU WILL NOT "TAKE OFF" FOR 1T. THE CLASS MAY THIVK THAT
THIS IS AN EASY WAY TO AVOID ERRORS. YOU KNOW ITS GOOD TEACHING.

2. READ FOR THE SUPPORT OF IDEAS. READ A SET OF PAPERS, JUDGING
THEM ON THE FACTUAL SUPPORT THAT PUPILS GIVE [DEAS. UsSe YOUR RED
PENCIL MAINLY FOR COMMENTS SUCH AS "GIVE TwO MORE EXAMPLES HERE,'
I pon'T BELIEVE IT," "RESTATEMENT IS NOT PROOF." LET STUDENTS KNOW
THAT YOUR EMPHAS!S THIS TIME HAS NOT BEEN ON MECHANICS.

3. Reap FOR ORGANIZATION. WITH ANCTHER 3ET OF THEMES, CONSIDER
OVERALL ORGANIZATION. TRY TO SUGGEST WHY THC STRUCTURE OF A PAPER
MAY BE WEAK. YOU MIGHT, FOR EXAMPLE, IDENTIFY ‘N ESPECIALLY STRONG
SENTENCE, MARK iT, AND WRITE IN THE MARGIN: "REVISE, BEGIN WITH
THIS SENTENCE. IT HAS poweR." OR, "WOULDM'T THIS MAKE A BEI (ER
concLuston?"

h. SET A LIMIT ON THE ITEMS YOU CRITICIZE. I POORLY=-WRITTEN
PAPERS ARE STEALI!IG TOO MUCH TIME, SET A QUOTA ON COMMENTS. IN THIS
WAY THE BETTER WRITERS, WHO DESERVE TO IMPROVE AS MUCH AS THE POOR
ONES, W'LL GET THEIR SHARE OF YOUR CRITICAL JUDGMENT.

5. JTRY_A 30-5LCOND CONFERENCE.  SOMETIMES YOU CAN SAY IN A
MOMENT WHAT WOULD TAKE YOU A PARAGRAPH ON THE PAPER. HOLD BACK YOUR
PEN. PUT AT THE ToP OF THE PAPER "30 SECOND CONFERENCE" AND HAVE THE
PUPIL UNDERSTAND THAT HE !S 7O SEE YOU BRIEFLY AFTER CLASS. YOU
CANNOT DO THIS FOR ALL PUPILS. BUT IT WiLL SAVE TIME IN CORRECTING
THE ENTIRE SET.

30




6. WaTcH THE CLOCK. !f YGU ARE REALLY BEn(ND, USE THE CLOCK
OR A KITCHEN TIMER AS YOUR CONTROL AND SIMPLY FORCE-READ A BATCH OF
COMPOSITIONS WITHIN, SAY, 4O MiNUTES. DETTER TO GIVE EACH PAPER A
QUICK READING OCCAS:Oi!ALLY THAN TO HAVE THE PAPERS REMAIN ON YOUR
DESK FOR DAYS.

7. READ_TO iHE FIRST MAJOR BLUNDER-THEN_ Si0P. WARNING:
FoLLOW THIS SUGGESTION WITH CARE--OR YOUR PUBLIC RELAT:!ONS MAY SUFFER.
THIS PRACTICE IS INTENUDED PRIMARILY TO CHASTEN A CLASS OF GOOD WRITERS
- WHO HAVE ALLOWED THEIR WORK TO BeCOME SLOPPY. DUT WARN THE CLASS FIRST
THAT YOU WILL NOT READ BEYOND THE FIRST CARELESS ERROR. WHEN YOU GET
THE PAPERS, KEEP YCUR PROMISE. READ TO THE FIRST DANGLING MODIFER,
THE FIRST SILLY MISSFELLING, THE FIRST TAUTO.OGY. DRAW A LINE ACROSS
THE PAGE AND WRITE "NOT READY BEYOND THIS POINT." GRADE THE PAPER

' ON THE QUALITY OF WHAT YOU READ UP TO THAT POINT.

8. PuT DOwWN YUUR RED PEN. READ THE PAPER STRAIGHT THROUGH,
THE WAY THE PUPIL WOULD LIKE A READER 738 READ. THEN DECIDE WHAT ONE
THINK CAN BE PRAISED (HOPEFULLY, SOME TECHNIQUE OF WRITING VHAT CAN
BE REPEATED ON ANOTHER PAPER), AND WHAT ONE THING MUST BE REPAIRED.

SourcE: PROFESSIONAL GROWTH FOR TEACHECRS - SEPTEMBER, 1964 - SEnIOR
Hign CorTion. CopYRIGHT CROFT EDUCATIONAL SERVICES, 1964. ReprInNTED
BY PERMiSSION.
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"NiNE CoMmON FAULTS IN STUDENT THEMES
~~AND How TO CoPE WiTH THEM!

LAST YEAR MORE THAN 13,000 STUDENT THEMES WERE EVALUATED BY FIVE
JUNIOR HIGH ENGLISH TEACHERS aNd 18 LAY READERS (MOST OF THEM PROFE3-
SIONAL WRITERS) IN THE WRITING PROGRAM IN PRINCETON TowNnskiip, NEW JERSEY.

AT THE END OF THE YEAR, THEY LISTED THE MOST CONSISTENT ERRORS
AND RECOMMENDED METHODS TO COPE WITH THEM DURING FUTURE STUDENT/CORRECTOR
CONFERENCES. EVERYONE AGREED THAT ERRORS DIMINISH WHEN AN INTERESTED,
SYMPATHETIC SECOND PARTY MAKES THE STUDENT AWARE OF HIS INDIVIDUAL
PROBLEMS AND SUGSESTS SPECIFIC SOLUTIONS.

THE FOLLOWING 1S A COMPOSITSE REPCRT COMPILED FROM THAT END~OF-THE=-
YEAR EVALUATION.

1. CARELESS SPELLING. ABOUT 90% OF A STUDENT'S SPELLING ERRORS
INVOLVE FEWER THAN 100 WORDS. OFTEN, THESE ARE EASY WORDS--SOME TOO
SIMPLE TO APPEAR ON SP”_LING LISTS. THEY INCLUDE

ALL RIGH] 3EFORE D'SAPPOINT
RECE!VE HURRY NG UNTIL
CISAPPEAR FINALLY ' COMiNG
WHERE IT's BEGINNING

LITTLE CLUES OR M:cMORY TRICKS HELP STJDENTS TO REMEMBER CORRECT
SPELLINGS. 1 JR EXAMFLE, HAVC THEM ASSOCIATE ALL RIGHT WiTH ALL WRONG=--
TWO WORDS, TWO Li.'S. THE'R ANC HE!R ARE PERSONS. 100, Wh!CH MEANS
"excessIVE", HAS an "ExcEssIVE" o.

POOR SFELLING HAB TS CAL BE ERASED BY PROPER PRONUNCIATION, DRILL,
CONSTANT REVIEW=<aANN VIGILAlICE,

2. THE MISS.NG "R MISP._ACED APOSTROPHE. PROBABLY THE MOST FREQUENT
APOSTROFHE ERROR 'S ITS OMI3SION: MARYS DRESS, THE SUM5 R4YS, A DAYS
WAIT. SLOWER STUDLNTS FIND THE PLACEMENT OF T+E APOS" ROPHE THE SEVEREST
HEADACHE: DO'NT, ITS' HAVE'NT.

REMIND THESE STUDENTS (HAT THE APOSTROPHE TAKES 1HE PLACE OF LETTERS
LEFT OUT. PLURAL POSSESSIVES TOO HAST!LY TAUGHT RESULT IN STUDENTS
USING APOSTROPHES TC FORM FLURALS, A TEACHER CANNCT SE TOO DRAMATIC IN
HIS DISCUSSION OF TH!S F/ ILTY THINKiNG. TEACHINS POSSESSIVES AND
CONTRACTIONS IS A CONTINUING PROCESS, AND FiVE-“.NLTE DICTATION QUIZZES
EVERY OTHER WEEK ARE MORE FSFECTIVE THAN A fROLONGFU TWO WEEKS' STuDY.
AN "1'VE~TAUGHT~-THA1-NOW-BACK~TO-L ! TERATURE ATTITUDE ISN'T REALISTIC.
WHEN PAPERS ARE RETURNED % !TH MULT:PLE APOSTROPHE ERROKS, BEGIN A
PERIODIC SHORT QUIZ PROGRAM TC REINFORCE TiE STUEENTS' SKILL.

3. HIGHFALUT'N WORCS. SOMETIMES A STUDENT TI.1ES TOO HARD TO FOLLOW
THE TEACHER'S SUGGESTION TO EXPAND HIS WORKING VOCASULARY. SO THE
YOUNGSTER DIPS INTO TH¥ THESAURUS AND COMES UP WITH SUCH CONFUSING
EXPRESSIONS AS A MECIUM ALTITUDE 30Y OR A VOLUMINOUS ABDOMEN.
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A TEACHER'S GOOD HUMOR AND FRIENDLINESS ARE CRUCIAL HERE, FOR
A CUTTING REMARK MIGHT DISCOURAGE THE PUPIL FROM FUTURE ATTEMPTS TO
PLEASE. POINT OUT THAT POT=-BELLIED IS A HIGH INTENSITY WORD AND GIVES
A MORE VIVID PICTURE THAN VOLUMINOUS ABDOMEN.

OFTEN THE STUDENT WILL SUPPLY A BETTER REPLACEMENT WHEN ENCOURAGED
TO DO SO. AND THE EXPERIENCE WiLL TiCKLE HIM. URGE STUDENTS TO AVOID
IMPRESSIVE SOUNDING WORDS. LITTLE ONES THAT GIVE EXACT IMAGES ARE
MUCH MORE EXCITING: ICY, RED, EER!E, HOT, SNAP, BURLY, BUNY, PEEK, CRY.

Y. TRITE WORDS. EVERY STUDENT HAS H!S REPERTOIRE OF WORN OUT
WORDS~-SAY-NOTHING WORDS LIKE SWELL, TERRIFIC, AWFUL, LOVELY, CUTE,
NICE, BIG, GREAT, FINE, WONDERFUL, AND BEAUTIFUL. UNFORTUNATELY,
THESE WORDS SEEM DRAMATIC AND GRIPPING TO MANY STUDENTS.

!LLUSTRATE HOW BETTER WORDS PUT A PICTURE IN A CLEARER FOCUS.
ForR EXAMPLE, "JOE MADE A RUNNING, DIVING CATCH," IS M.RE DESCRIPTIVE
THAN, "JOE MADE A SWELL CATCH."

MIMEOGRAPH A LIST OF WORDS TO BE AVOIDED AND GIVE EACH STUDENT
A PERSONAL COPY TO KEEP IN H!S NOTEBOOK. HAVE EACH STUDENT ADD HIS
OWN OVERWORKED WORDS TO TH!S GENCRAL LIST.

5. SYRUPY SENTENCES. TAKE A SENTENCE LIKE THE LUSCIOUS, EMERALD~-
GREEN GRASS WAS DRENCHED WITH DEw. Yuk! Too sweet! Too MANY ADJECTIVES.

ADVISE THE CLASS THAT ADJECT!IVES ARE LIKE SPICES. WITHOUT SPICING
SOME FOODS WOULD BE TASTELESS AND BLAND. SO TOO WITH SOME THOUGHTS
WITHOUT ADJECTIVES.

BuT TOO MUC IS 100 MUCH. TOO MANY ADJECTIVES SPOIL THE SOUP.
DEMONSTRATE TO 5. E CLASS HOW AN "ADJECTIVE DIET" CAN ACTUALLY MAKE A
SCENE MORE VIVID. |IN THE EXAMPLE ABOVE, DRAIN OFF THE SYRUP AND
SUBSTITUTE A DESCRIPTIVE VERB, AND WE HAVE A PLEASANT SCENE --THE 5
GREEN GRASS SPARKELED WITH DEW.

6. SAY-NOTHING SENTENCES. JUNIOR HIGH STUDENTS ARE EXPERTS AT
WRITiING VAGUE SENTENCES: MORE THINGS COULD BE SEEN; THE VIEW WAS
TERRIFIC; ALL KINDS OF BOATS WERE IN THE HARBOR.

IRONICALLY, THE AUTHORS OF THESE GLITTERING GENERAL'TIES THINK
THEY HAVE SAID EVERYTHING TO BE SAID. QUESTIONS LIKE "WHAT DiD YOU
see?", "WHAT s1zE?" , "WHAT coLOR?" CAN HELP YOUNGSTERS FOCUS THEIR
EYES A LITTLE SHARPER.

FoLLow uUP SUCH QUESTiONS WITH A FEW EXERCISES DESIGNED TO TEA.H
YOUR S TUDENTS HOW TO CONVERT.

-=AN ATTRACTIVC SWEATER INTO....A RED WOOLEN SWEATER WITH WHITE
BUTTONS.

~~A DILAPIDATEC HOUSE iINTO....A DOORLESS FARMHOUSE WITH BROKEN
WINDOWS AND TATTERED CURRTAINS.

REMIND YOUR STUDENTS TOO THAT THE VERB 1S THE SPARKPLUG OF THE
SENTENCE. RAIN SPLATTERED AGAINST THE WINDOWS |S BETTER THAN, IT ——
WAS RAINING. 83




7. INADEQUATE SENTENCE SENSE. STUDENTS-~EVEN SLOW ONES--HAVE
LITTLE DIFFICULTY DISYINGU!SHING BETWEEN COMPLETE SENTENCES AND
FRAGMENTS OR RUNONS IN DRILLS PREPARED TO TEST SENTENCE SENSE. YET
THEY CONTINUE TO WRITE RUNON SENTENCES AND SENTENCE FRAGMENTS.

PROOFREADING ALOUD MAY BE THE ANTIDOTE TO THIS PROBLEM. WHEN A
PUPIL READS HIS PAPER ALOUD, HE LISTENS BOTH TO THE FLOW OF WORDS AND
THE PATTERN OF IDEAS. FRAGMENTS CREATE A vOID. THE TONGUE STUMBLES
AND STRUGGLES TO FILL IN MISSING SUBJECTS OR LINKING VERBS OR MAIN
THOUGHTS.

As WiTH SENTENCE FRAGMENTS, THE VOICE 1S ALMOST INFALLIBLE IN
DETECTING RUN-ONS. IT ALWAYS PAUSES AT THE END OF A COMPLETE SENTENCE.

STUDENTS SHOULD KNOW TOO THAT SOME WORDS SEEM TO LEAD INTO RUN=ON
SENTENCES. THESE WORDS INCLUDE FINALLY, THEN, HOWEVER, SOON, SUDDENLY,
NOW, THERE, THEREFORE, CONSEQUENTLY, AND ALL SUBJECT PRONOUNS, LABEL
THEM "Run-oN DANGER SiGNALS."

8. FAuLTY PRONMOUNS. CARELESSNESS ANDC HASTE CAUSE MOST PRONOUN
ERRORS. AGAIN, HAVING STUDENTS READ ALOUD IS HELPFUL. THEY CONSISTENTLY
CORRECT PROBLEMS OFf VAGUE ANTECEDENTS AND CASE SELECTIONS WHEN THEY
READ ORALLY.

REMEMBER, TOO, THAT CASE IS MORE MEANINGFUL TO A STUDENT OWCE HE
REALIZES THAT TWELVE PRONOUNS ARE THE PRIMARY REASON FOR STUDYING
SUBJECTS, PREDICATE NOUNS, PREPOSITIONS, DIRECT, AND (NDIRECT OBJECTS.
Put a 4" X W' cHART aBove THE CHALKB2ARD, SHOWING WHICH PRONOUNS ARE
ALWAYS SUBJECTS AND WHICH ARE ALWAYS OBJECTS.

SusurcTs
| HE SHE THEY WE WHO
OBJECTS
ME HIM H:R "ns THEM WHOM

THIS CONSTANT REMINDER TELLS THE STUDENT WHENEVER HE USES ONE OF THESE
WORDS HE IS INVOLVED WITH A CASE CHO!CC.

CHANGE OF PERSON IS AL.SO DiSTRESSING TO TEACHERS: '"| ENTERED THE
ROOM AND YOU COULD SEE CHAiRS AND TABLES TOPPLED OVER." A REMARK IN
THE MARGIN, "! WASN'T EVEN THERE" DRAMAT'ZES THE SILLINESS OF THIS
TYP® OF ERROR.

9. POOR PARAGRAPHS. ALL STUDENTS, TO DIFFERENT DEGREES, ARE
PLAGUED BY PARAGRAPHING. THE PROBLEM RANGES FROM ENDLESS PARAGRAPHS
RIDDLED WITH UNRELATED DETAILS TO PARAGRAPH HANGES FOR EACH NEW
SENTENCE.

INCORRECT PARAGRAPHING STEMS FROM

. PoOOR ORGANIZATION OF iDEAS-—(NO PLAN FOR THE COMPOSITION)

. ABSENCE OF STRONG CONCRETE TOPIC SENTENCES

. INADEQUATE PREPARATION IN THE PROFER MECHANICS OF PUNCTUATING
AHiID PARAGRAPHING CONVERSATIONM. 8h
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ODUTLINING, THOUGH OFT&i, . 2US TO PUPILS, IS THE BEST SOLUTION
FOR CARELESS ORGANIZA/1ON, TO GIVE THIS EXERCISE VITALITY, USE AN
ACTUAL STUYDENT THEME AND FLASH IT ON A SCREEN. POINT OUT HOW CRUCIAL

A GOOD TCPIC SENTEWCE 1S TO DETERMINE WHICH FACTS BELONG IN WH!CH
PARAGRAPH. IN YOUR DiSCUSSION !LLUSTRATE THE FOUR RULES OF THUMB FCP
PARAGRAPH CHANGES:

. CHANGE OF MAIN TOPIC
« CEANGE OF SPCAKER

. CHANGE OF PLACE

. CHANGE OF TIME.

REMEMBER, THE DAY TO TEACH PARAGRAPHING IS THE DAY STUDENT PAPEPRS
WITH SERIOUS PARAGRAPHING ERRORS ARE RETURMED. STUDENTS ARE MORE
RESPONSIVE WHEN THEY ARE PERSONALLY [NVOLVED.

SOURCE: SECOND QUARTER (1966-67)
1ssUE PROFEsstoNAL GROWTH FOR
TEACHERS - JUNIOR HiGgH ScrooL
EoiTionN.CorYRIGHT: CROFT EDUCATION
SERVICES, 1976. RePRINTED BY
PERMISS!ION.







CHECK WHEN YOu Revise . . .

CONTENT

A FAVORITE SAYING OF PROFESSIONAL WRITERS IS "My WORK IS ONE-TENTH
INSPIRATION AND NINE-TENTHS PERSPIRAT:ON." MUCH OF THEIR PERSPIRATION
FLOWS AS THEY REVISE THEIR FIRST DRAFTS. THEY HAVE LEARNEO A FACT THAT
MOST. BEGINNING WRITERS SHUN~-THE FACT THAT FIRST DRAFTS ARE FILLED WITH
FLAWS. THEY MUST BE REVISED.

Aty

WHEN YOU REVISE YOUR FIRST DRAFT, READ IT THROUGH SLOWLY AND THOUGHT~
FULLY AT LEAST THREE TIMES. DURING EACH READING, MAKE CORRECTIONS ON
THE BASIS OF QUESTIONS LIKE THOSE IN THE FOLLOWING THREE PARAGRAPHS:

-PLan

Have | GIVEN ENOUGH DETAILS TO MAKE EACH PHASE OF THE SUBJECT
CLEAR? ARE THEY THE RIGHT DETAILS, OR HAVE | INCLUDED SOME THAT WiLL
ONLY SIDETRACK MY READER AND SHOULD THEREFORE, BE CROSSED out? CAN |
THINK OF ANY FURTHER DETAILS THAT | MIGHT ADD, EVEN AT THIS LATE DATE,
TO MAKE MY SUBJECT STILL MORE CLEAR AND INTERESTING? HOw ABOUT MY WORD
cHOICE? DO MY WORDS EXPRESS MY MEANING EXACTLY?

MECHANICS

WiLL MY INTRODUCTION AROUSE MY READERS' INTEREST AND MAKE THEM WANT
TO READ ON? HAVE | PRESENTED MY MATERIAL IN A LOGICAL ORDER? [|S THERE A
GOOD REASON FOR PUTTING MY SECOND POINT AFTER MY FIRST, MY THIRD POINT
AFTER MY SECOND, AND SO ON? HAVE | PARAGRAPHED AT THE RIGHT PLACES? ARE
MY PARAGRAPHS CLEARLY LINKED? DOES MY CONCLUSION ADEQUATELY SUM UP MY
MAIN POINTS OR ROUND OFF MY COMPOSITION? WILL IT GIVE THE READER THE
SENSE OF HAVING ARRIVED SOMEWHERE?

MAKING YOUR FINAL DRAFT

HAVE | WRITTEN COMPLETE SENTENCES? HAVE | SHOWN CLEARLY WHERE EACH
SENTENCE BEGINS AND ENDS? CAN | COMBINE ANY OF MY SENTENCES IN A WAY THAT
WiLL MAKE THEM MORE EFFECTIVE? HAVE | USED ALL THE SUNCTUATION MARKS |
NEED? ARE THERZ TOO MANY DASHES OR EXCLAMATION POINTS? ARE THERE ANY
UNNECESSARY COMMAS? ANY FLOATING, UNATTACHED QUOTATION MARKS? Have | A
GOOD REASON FOR EVERY CAPITAL LETTER | HAVE usep? Have | EVEN THE SLIGHTEST
DOUBT ABOUT THE SPELLING OF ANY WORD.
k WHEN YOU ARE SATISFIED THAT YOUR PAPER SAYS CLEARLY AND EFFECT!VELY
( WHAT YOU WANT IT TO SAY, COPY IT NEATLY WITH ALL THE CHANGES AND ADDITIONS
THAT YOU MADE IN REVISING. MAKE YOUR FINAL DRAFT ON CLEAN, WHITE THEME
PAPER, 8% X 11 incHES. TYPING IS BEST, BUT IF YOU CAN'T TYPE, WRITE
LEGIBLY IN BLUS OR BLACK INK. FRROOFREAD YOUR FINAL COPY CAREFULLY,
CORRECTING ANY ERRORS CLEARLY AND NEATLY.

From FOR YOUR ENGLISH CLASS, CopyriguT 1961,
Scort, FORESMAN aND CO., GLENVIEW, ILLINOIS.
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Basi1¢ GuipeL INES For ESTASLISHING A

GooD LEARNING ENVIRONMENT

CREATE A PLEASANT CLASSROOM ATMOSPHERE. PLAN TO MAKE EXTENSIVE
‘ISE OF VISUAL AIDS MATERIAL3 AND EQUIPMENT.

SET THE EXAMPLE! USE THE ENGLISH LANGUAGE EFFECTIVELY AND PROPERLY.

GIVE CAREFUL ATTENTION TO THROUGH PREPARATION AND PLANNING FOR
EACH TEACHING ASSIGNMENT.

EMPLOY EFFECTIVE ~»ND YARIED T..ACHING METHODS AND TECHNIQUES.
EXERCISE GOOD JUDGMINT AND TACT AT ALL TIMES.

SO FAR AS PRACTICAL AND POSSIBLE, PROVIDE FOR INDIVIDUAL DIFFER=-
ENCES AMONG PUPILS.

RESPECT THE WORTH AND DIGNITY OF THE PUPIL AS AN INDIVIDUAL.
THIS APPROACH EARNS RESFECT FOR THE TEACHER.

ESTABLISH EFFECTIVE STANDARDS FOR CLASSROOM CONTROL. USE AUTHORITY
WHEN NECESSARY; BE CONSISTENT IN THE DISPOSITION OF ALL CLASSROOM
INCIDENTS.

PROVIDE FOR PROPER MOTiVATION OF MEANINGFUL AND SATISFYING ACTIV-
ITIES WHICH CREATZS A DESIRE TO LEARN.

BuILD CONFIDENCE AND THE RIGHT KIND OF SELF CONCEPT IN THE CHILD.

UTILIZE GUIDANCE WHICH TENDS TO HELP PUPILS DEVELOP EFFECTIVE
STUDY HABITS.

PROVIDE OPPORTUNITIES AND MATERIALS FOR CREATIVE WORK.
FAIRNESS AND IMPARTIALITY DISPLAY TRUE TEACHER LEADERSHIP [N THE

CLASSROOM,

Dio You Kuow?

% IS RETAINED THROUGH TASTE

]
12% 1S RETAINED THROUGH TOUCH
32% IS RETAINED THROUGH SMELL
11% 1S RETAINED THROUGH HEARING

83% is RETAINED THROUGH SIGHT OR Auplo VisuaL
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GOOD LiISTENING HABITS ARE XITAL TO YOUR SUCCESS IN GETTING AN EDUCATION,

EVERY HOUR IN CLASS YOU RECEIVE EXPLANATIONS ON SUBJECT MATTER, ON
ASSIGNMENTS FOR THE NEXT DAY, AND ON CONDUCT AND RULES.

YOUR CLASSROOM LISTEMING IS ONLY A SMALL PART OF YOUR LISTENING ACTIVITIES.
EVERY DAY YOU LISTEN TO INSTRUCTIONS FROM YOUR PARENTS, TO RADIO AND TV
SPEAKERS, TO YOUR FRIENDS, AND TO OTHER PEOPLE IN EXCHANGE OF IDEAS IN

GROUP DISCUSSION.

LISTENING HABITS BECOME STILL MORE IMPORTANT AS YOU GROW OLDER: A
SUCCESSFUL LIFE DEPENDS !N PART ON INTELLTGENT LISTENING TO OFFICIALS,
CANDIDATES, AND FELLOW CITIZENS; TO SUPERIORS, FELI.OW WORKERS AND
SUBORDINATES; TO FAMILY, NEIGHBORS, AND FRIEZNDS.

(GooD LISTENERS ARE MADE. A PERSON CAN DELIBERATELY TRAIN HIMSELF TO

LISTEN AND TO REMEMBER AND EVALUATE WHAT HE HEARS, IT TAKES WORK AND

CONCENTRATION TO BE A GOOD LISTENER.

* * * * * * * *  * * * * * >

*

* * * ¥ * * * % *

*
*

GOOD LISTENERS AND BAD LISTENEZRS

A. A LISTENER HAS THE FOLLOWING ATTITUDES

TOWARD A LISTENING SITUATION?

GOOD LISTENER

1. WANTS TO LISTEN. 1.

2. FiNDS A PERSONAL REASON FOR 2.
LISTENING.

3. s WILLING TO TAKE RESPONSIBILITY 3.
FOR COMPREHENSION.,

B, A LISTENER HAS THE FOLLOWING ATTITUDES

BAD LISTENER

Is INDIFFEREN. DR BORED.,

13 NOT CLEAR ABOUT WHY HE 1S
LISTENING.

EXPECTS THE SPL.AKER TO DO ALL
THE WORK.

TOWARD THE TALK:

GOOD LI[STENER

1. |s RECEPTIVE AND OPEN~MINDED. 1.

2. s AWARE OF THE EFFECT OF HIS 2.
OWN PREJUDI!CES,

3. [Is WILLING TO HEAR THE SPEAKER 3.
OUT TO THE END.

Y. MAKES UNDERSTANDING KIS MAJOR L,
OBJECTIVE.,

BAD LISTENER

Is susFiclous OR ANTAGONISTiIC.
IS UNAWARE OF THE EFFECT OF

HiS OWN PREJUDICES.

STOPS LISTENING AT THE SLIGHTEST
PROVOCATION,

MAKES AGREEMENT OR D]SAGREEMENT
HIS MAJOR OBJECTIVE.

89
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*« C. A LISTENER HAS THE FOLLOWING ATTITUDES TOWARD THE SPEAKZR: *
** **
* GOOD LiSTENER BAD LISTENER *
* *
* *
*. 1. Is FRIENDLY AND SYMPATHETIC. 1. Is INDIFFERENT OR HOSTILE. *
* 2. RESPECTS THE SPEAKER A5 A PERSONe 2. IS CRITICAL OR SUSPICiOUS. *
* *
* *
* *
* *
* D. A LISTENER DOES THE FOLLOWING TH!NGS WHILE LISTENINGS *
- * *
3 * *
i # 1. LoOKS IN THE DIRECTION OF THE 1. DoODLES, LOOKS OUT THE WiNDOW,  *
* SPEAKER. OR WATCHES OTHERS. *
*. 2. Is ATTENTIVE. 2. FAKES ATTENTION. *
* g. TRIES TO FIND THE CENTRAL IDEA. 3. LISTENS FOR DETAILS ONLY. ®
* 4. REC"GNIZES DIFFERENCES BETWEEN . CONFUSES FACTS AND OPINJONS, *
** FACTS AND OPINIONS. *
* 5. TRIES TO RELATE WHAT IS SAID To 5. GETS NOTHING OUT OF IT WHICH IS *_
* HIMSELF AND HIS IMTERESTS. HELPFUL TO HIMSELF. *
* *
* *
* *
* *
* *
* *
e R R R X e X M M M My M H M My W My ¥y
- [ ] - * - . [ ] - L] - [ ] [ 4 2 L] [ ] L] [ ] . L] - [ ] [ ] [ ] [ ] -
LEARNS TO READ GOOD LITERATURE .
. "Noi ONLY D!D THIS NEV TEACHER TEACH. .
. ME TO READ GOOD LITERATURE, THIS, MORE .
. THAN ANY OTHER THING, BUILT UP MY STARVED ,
. VOCABULARY AND GUIDED ME iIN THE PROPER .
H . USE OF THE LANGUAGE. .
. e o o JACQUELINE COCHRAN .
Q
Q 90
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HOW TO PREPARE AN OUTL INE

AN OUTLINE 1S A GENERAL PLAN OF

MATERIAL IN A SPEECH OR PAPER. IT
SHOWS THE ORDER OF THE VARIOUS PARTS,
THEIR RELATIVE IMPORTANCE, AND THEIR
RELATIONSHIP TO ONE ANOTHER,

OUTLINES ARE USEFUL FOR TESTING THE
ORGANIZATION OF A COMPLETED PAPER
AND FOR STUDYING READING MATERIAL
THAT HAS BSEEN ASSIGNED, BECAUSE THEY
GIVE PATTERNS OF THGUGHT IN CLEAR,
COMPACT FORM. THEY ARE EVEN MORE
HELPFUL TO YOU IN PLANNING PAPERS OR
TALKS. ONCE YOU HAVE OUTLINED A
SUBJECT, DELIVERING A SPEECH OR
WRITING A PAPER IS RELATIVELY EASY.
IF YOU HAVE A CLEAR IDEA OF THE
ORGAN!ZATION OF THE WHOLE, YOU KNOW
WHERE TO INCLUDE A PARTICULAR IDEA.
AN OUTLINE GIVES YOU THE CONF IDENCE
OF KNOWING WHERE YOU ARE GOING, AND
HOW YOU ARE GOING TO GET THERE.
THUS, IT IS AN INVALUABLE AID TO

YOU IN SPEAKING OR WRITING.

YOUR LISTENERS AND READERS ALSO
BENEFIT FROM THE OUTLINING YOU DO
BEFORE YOU PRESENT MATERIAL. IF
THEY ARE TO FOLLOW YOUR IDEAS WITH=-
OUT GETTING LOST, YOU MUST PRESENT
DETAILS IN A LOGICAL ORDER. THE
BEST ORDER FOR YOUR IDEAS DEPENDS
PRIMARILY ON YOUR SUBJECT AND YOUR
PURPOSE. AN OUTLINE HELPS YOU TO
ORGANIZE YOUR IDEAS LOGICALLY.

THE BASIC PROCESS OF ORGANIZING
MATERIAL FOR ALL WRITING AND

SPEAKING |S THE SAME. START WITH

THE RAW MATERIAL YOU HAVE GATHERED.
NEXT, SORT IT OuUT. THEN, REARRANGE
AND ORGANIZE IT SO THAT IT FULFILLS
YOUR PURPOSE. [F YOU FOLLOW THIS
PROCESS, YOU ARE PREPARING AN OUTLINE.

(Reprobucep FROM A PrROSPECTUS OF THE
WorLD Book EncycLopepta DICTIONARY BY
PERMISSION OF FleLp ENTERPRISES EpucA=
T1ONAL CORPORATION.)

FOUR MAIN TYPES OF OUTLINES THAT ARE
FREQUENTLY USED BY EXPER!ENCED
SPEAKERS AND WRITERS ARE: (1) THe
WORK OUTLINE, (2) THE PARAGRAPH OuT=-
LINE, (3) THE TOPIC OUTLINE, AND

THE SENTENCE OUTLINE. OFTEN A
ROUGH OUTLINE 1S ALL THAT IS NEEDED
FOR SHORT, SIMPLE PAPERS OR-TALKS,
THE LONGER AND MORE COMPLICATED THE
MATERIAL, THE MORE YOU NEED A CARE-
FULLY CONSTRUCTED OUTLINE.

1. THE Work QuTLINE. FOR MANY
SPEECHES AND PAPERS, AN ELABORATE
OUTLINE IS NOT NEEDED. AN INFORMAL
PLAN, OR WORK OUTLINE, IS OFTEN ALL
YOU NEED. SUCH AN OUTLINE IS SIMPLY
A LISTING OF TOPICS AND SUBTOPICS TO
SHOW THE ORDER OF YOUR PRESENTATION.
SOME OF THE TOPICS MAY BE EXPRESSED
IN A SINGLE WORD; OTHERS MAY BE
EXPRESSED IN PHRASES OR CLAUSES. A
WORK OUTLINE, LIKE ALL OUTLINES, MUST
PRESENT IDEAS IN LOG!CAL ORDER,
BecAuse IT 1S A PERSONAL AlIC, NOT TO
BE SHOWN TO ANYONE, YOU CAN DEVISE
THE ARRANGEMENT THAT SERVES YOUR
PURPOSE BEST.

THE FOLLOWING OUTLINE [S THE WORK
OUTLINE WHICH A HIGH=SCHOOL STUDENT
USED FOR A COMPOS{TION ENTITLED
"SANDLOT FOOTBALL=-~ALWAYS THE GREAT
GAME FOR ME." NOTICE THAT HE STARTED
HIS OUTLINE BY IDENTIFYING HIS PUR-
POSE: "PLAYING SANDLOT FOOTBALL HAS
ALWAYS APPEALED TO ME FOR SEVERAL
REASONS. "

1. How | sTARTED; WHAT | DO noOW
WATCHED BROTHERS, NEIGHBORHOOD
KIiDS
SUBSTITUTE FIRST=~THEN A REGULAR
GETTING OLDER NOW==SOMET iMES
COACH A TEAM




. ¢

Q

Aruitoxt provided by Eic:

ERIC

2. ROUGH SPORT EVEN ON SANDLOT
TWISTED ANKLE, SWOLLEN EYE,
BLOODY NOSE, ETC.
ALWAYS GO BACK FOR MORE
ALL PART OF GAME--AND THRILL
3. HuMor N IT
ROGER-=-LOST PANTS--POLKA DOT

SHORTS==GIRLS
DAD'S ONLY TRY; WRONG DIREC~
TION; ONLY TIME OLD MR.
W EVER LAUGHED
AUNT ELLEN'S REMARK
. THRILLS AND cHILLS
ToM P's BLOCKING; MY BIG GAIN
PRO'S REMARKS
Eop1e WINGATE'S OFFER
PLANS (TELL ABOUT NEWSPAPER
ACCOUTS AND PICTURES)
5. BeneriTs
PHYsicAL FITNESS
EVERYONE IS A STAR
No JUVENILE DELINQUENCY
COMPETITION AND COMRADESH IP
(23 reLLows)

2. THE PARAGRAPH QUTLINE. FOR
WRITING SHORT PAPERS, LISTING THE
TOPICS TO BE DISCUSSED (N EACH
PARAGRAPH 1S SOMET{MES HELPFUL.

FOR LONGER PAFERS, THIS TYPE OF
OUTLINE 1S NOT RECOMMENDED BECAUSE
IT DOES NOT INDICATE SUBHEADS. A
PARAGRAPH OUTLINE IS THE ONLY KiND
OF OUTLINE IN WHICH THE HEADINGS
CORRESPOND EXACTLY TO THE PARAGRAPHS
IN A PAPER. HERE IS AN OUTLINE FOR
A PAPER WITH FIVE PARAGRAPHS.

T4e BENEFITS OF A PART-TIME JoB

INTRODUCTION

LEARNING TO WORK WITH OTHERS
BECOMING ACQUAINTED WITH A LINE
OF WORK

. EARNING MONEY

. ConcrLusIoN

moO f)ﬂ))-

3. THE Topic OuTLINE., THE MOST
COMMON TYPE OF FORMAL OUTLINE IS

THE TOPIC OUTLINE. YnU MAY OCCASION~
ALLY BE REQUIRED TO SUBMIT ONE ALONG
WITH A PAPER OR A SPEECH. IT Is

COMPOSED OF FRAGMENTARY UNI TS==WORDS,
BRIEF PHRASES; OR SHORT CLAUSES-~
THAT ARE NUMBERED AND LETTERED
CONSISTENTLY.

WY | LIke To Reap (TiTLE)

I. A METHOD OF SATISFYING MY
CURIOSITY (MAIN HEAD)
A. AsouT peopLE (SusHEAD)
1. IN Agces pasT (Sus-susHEeaD)
2. IN THE PRESENT
B. ABOUT THINGS
1. HISTORICAL EVENTS
2. SCIENTIFIC DISCOVERIES
2. LLANGUAGE DEVELOPMENT
+ CURRENT HAPPENINGS
Il. A MAJOR FORM OF ENTERTAINMENT
A. ALLOWS ME TO EXPERIENCE
ADVENTURE VICARIOUSLY
BB. SHOWS ME THE BEAUTY IN LIFE
1. THROUGH POETRY
2. THROUGH DRAMA
3. THROUGH THE DESCRIPTIVE
ESSAY
CHEERS ME WITH HUMOR
THRILLS ME WITH MYSTERY
HELP TO ME AS A PERSON
. Keeps ME uP TO DATE
INCREASES MY VOCABULARY
. DBROADENS MY UNDERSTANDING
INTERESTS ME IN MORE THINGS

COOWP>>0O00

NOTICE THAT THE FORMAL OUTLINE FOLLOWS
A VERY DEFINITE SYSTEM,

Titee -

t. Main Heao
A. SusHED, A DIVISION OF |
1. Sue~TuBHEAD, A DIVISION
OF A
2. SubB~-S JBHEAD, ANOTHER
DEVISION OF A
B. SuUBHZAD, ANOTHER DIVISION OF |
Il. Secono Main Heap

NUMBERS AND LETTERS ARE ALTERNATED AND
INDENTED TO SHOW WHICH ITEMS ARE OF
EQUAL IMPORTANCE {1 aAND [1, A anp B,
1 AND 2). ROMAN NUMERALS LABEL ALL
MAIN HEADS, THE THEMATIC DIVISIONS OF

92
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YOUR SUBJECT. CAPITAL LETTERS MARK

THE DIVISIONS OF THE MAIN HEADS.
ARABIC NUMERALS DENOTE SUB-SUBHEADS.
SMALL LETTERS (A, B, ETC.) ARE USED
IF YOU HAVE ANY FURTHER SUBDIVISIONS.

PARALLEL I1TEMS MUST'BE PHRASED IN
THE SAME WAY. THAT IS TO SAY, ALL
MAIN HEADS SHOULD BE SIMILAR, ALL
SUBHEADS UNDER ONE HEADING SHOULD
BE PHRASED THE SAME WAY, AND SO ON.

THERE MUST BE AT LEAST TWO MAIN
HEADS IN ANY OUTLINE. IF aNY
HEADING 1S SUBDIVIDED, IT ALSO MUST
HAVE MORE THAN ONE PART.

4. THe SENTENCE OUTLINE. A SEN=-
TENCE OUTLINE IS MUCH L!KE A FORMAL
TOPIC OUTLINE, EXCEPT THAT EACH
HEAD AND SUBHEAD 1S EXPANDED INTO

A COMPLETE SENTENCE. SUCH AN OUT~
LINE TAKES TIME AND EFFORT BECAUSE
IT MAKES YOU THINK YOUR IDEAS
THROUGH AND PUT THEM INTO SPECIFIC
STATEMENTS. BUT IT HAS DISTINCT
ADVANTAGES: (1) IT GIVES You
PRACTICE IN WRITING SENTENCES AND
HELPS YOU TO AVOID A COMMON ERROR=w~
THE SENTENCE FRAGMENT, '2) IT SAVES
TIME LATER ON BECAUSE YOU CAN TRANS=-
FER THE SENTENCES IN YOUR OUTLINE TO
YOUR FINAL PRESENTATION, AnD (3)
THE MAIN HEADS SERVE AS YOUR TOP|C
SENTENCES. THE FOLLOWING SENTENCE
OUTLINE WAS USED BY A STUDENT WHO
WROTE A PAPER TO INTEREST OTHERS

IN HiIS HoesY.

WHY Be A Coin CoiLECTOR?

l. CoiIN COLLECTING IS A HoBBY
PEOPLE OF ALL AGES AND BOTH
SEXES CAN ENJOY.

A. IT SATISFIES THE COLLECTING
URGE OF YOUNG PEOPLE

B. [T PROVIDES AN ENTERTAINING
PASTIME FOR OLDER PEOPLE

C. IT 1S AN INTERESTING HOBBY
FOR THOSE WHOARE iLL OR
DISABLED.

Il. ToDAY THE NUMBER OF COIN
COLLECTORS IN THI!S COUNTRY
REACHES INTO THE MILLIONS.

A, MANY PEOPLE HAVE BEEN
COLLECTING FOR YEARS.
, B, EACH DAY, PROBABLY AS MANY
AS A THOUSAND NEW PEOPLE
BEGIN TO COLLECT COINS.
C. NuMISMATIC CLUBS ARE FORMING

RAPIDLY.
IIl. CoiN COLLECTING IS A REWARDING
HoBBY.
A, THE VALUE OF A COIN NEVER
DECREASES.

1. OFTEN YOU CAN SELL THE
COIN TO ANOTHER HOBBY-
iST AT A PROFIT.

2. FREQUENTLY COINS LIKE
THE LincoLn SVDB ARE 1IN
SUCH DEMAND THAT THE
COLLECTORS' PRICE GOES
UP SEVERAL DOLLARS EACH
YEAR.

B. _You CAN LEARN MuCH ABOUT
HISTORY, ART, AND BUSINESS
FROM THIS HoOBBY.

C. THE ASSOCIATION WITH OTHER
COLLECTORS=~PEOPLE OF ALL
AGES WITH DIFFERENT EXPERI=
ENCES AND BACKGROUNDS~~HELPS
YOUR PERSONAL AND SOC|AL
DEVELOPMENT.

D. YOUR INVESTMENT OF TIME AND
MONEY MAY PAY LARGE DIVIDENDS.

OQUTLINES PATTERN YOUR THOUGHTS BEFORE

YOU SPEAK OR WRITE. A BUILDER WOULD
NOT CONSTRUCT A HOUSE W|THOUT A BLUE=-
PRINT; A COOK WOULD NOT BAKE A CAKE
WITHOUT A RECIPE; AND A TOURIST WOULD
NOT TAKE AN AUTOMOBILE TRiP WITHOUT A
ROAD MAP. NFITHER CAN YOU FULFILL
YOUR PURPOSE IN WRITING OR SPEAKING
WITHOUT AN OUTLINE.
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HOW TO WRITE A LETTER

WE ALL HAVE FREQUENT OCCASIONS TO
WRITE LZTTERS. WE CARRY ON FRIEND=
SHIPS THROUGH LETTER=WRITING, WE
KEEP IN TOUCH WITH OUR RELATIVES IN
OTHER TOWNS. WE APPLY FOR JOBS, AND
WE WRITE VARIOUS BUSINESS LETTERS.

TOo WRITE A LETTER YOU MUST KNOW A
FEW CONVENTIONS AND FORMS. FOR THE
MOST PART, HOWEVER, YOU NEED ONLY

TO REMEMBER THE MAIN PURPOSE OF ALL
WRITING-=TO STATE CLEARLY, CONCISELY,
AND EFFECTIVELY WHAT YOU WANT TO SAY.

MATERIALS To USe, "MANY KiINDS OF

STATIONERY ARE AVAILABLE, BUT
STANDARD SIZES AND TYPES OF PAPER
ARE ALWAYS IN GOOD TASTE. THE S1Z€E
OF PAPER YOU USE FOR A PERSONAL
NOTE S D!FFERENT FROM THE Si2E YOU
USE FOR A BUSINESS LETTER. CHOOSE
FROM THE S!ZES AVAILABLE THE ONE
BEST SUITED TO YOUR NEEDS.

BUSINESS LETTERS ARE USUALLY TYPE-
WRITTEN. PERSONAL LETTERS ARE
WRITTEN (N LONGHAND WITH INK. IT
IS ACCEPTABLE, HOWEVER, TO TYPE
LETTERS TO CLOSE FRIENDS.

THE PeRSONAL LETTER. YOU MAY HAVE

OCCASIONS TO WRITE FREQUENTLY TO
FRIENDS AND ACQUAINTANCES. THE
CUSTOMARY FORM OF THE PERSONAL
LETTER HAS FIve PARTS: (1) THe
HEADING, (2) THE SALUTATION,

3) tHe ooy, (4) THE cLosing, ANnD
5) THE SiGNATURE. (See FiGure 1,
PAGE T0.)

1. THE HEADING CONSISTS OF THREE
LINES: YOUR STREET ADDRESS, THE
CITY AND STATE, AND THE DATE. THERE
IS NO PUNCTUATION AT THE ENDS OF
THESE LINES §UNLESS THERE IS AN
ABBREVIATION). WRITE THE HEADING

(Repropucep FROM A _PROSPECTUS
of THEe WorLD Book ENCYCLOPEDIA
DicTIONARY BY PERMISSION OF FleLp
ENTERPRISES EDUCATIONAL CORPORATION)

iN THE UPPER RIGHT~HAND CORNZR
OF THE LETTER SHEET. YOU MAY USE
EITHER BLOCK OR INDENTED STYLE:

BLocK STYLE

1555 R:VERDALE Ave.
LESTER, VIRGINIA
JANUARY 15, 1962

INDENTED STYLE
310 SunnYsiDE DRiIvE
GLADBROOK, MONTANA
JuLy 2, 1962

2. THE SALUTATION 1S THE GREETING
OF THE LETTER. 'N A PERSONAL
LETTER IT IS FOLLOWED BY A COMMA.
THE FIRST WORD AND ALL NOUNS ARE
CAPITALIZ2ED. SOME CONVENTION..L
SALUTATJONS [NCLUDE:

DeAr GeoRaE,

DEAREST GRACE,

My peArR Miss CARLSEN,
DeAR PROFESSOR GREEN,

3. THE BODY OF THE LETTER CON-
TAINS INFORMATION OR NEWS YOU WISH
TO CONVEY AND QUESTIONS YOU WISH
TO ASK.

4. THE COMPLIMENTARY CLOSE 1S THE
COURTEOUS ENDING TO A PERSONAL
LETTER. ONLY THE FIRST WORD OF
THE CLOSING IS CAPITALIZED, AND A
COMMA 1S USED AT THE END. SOME
COMMON CLOSINGS ARE:

Love,

YOUuRS ALwWAYS,
AFFECTIONATELY,
WiTH LOVE,

5. THE SIGNATURE CAN BE SIMPLY
YOLR FIRST NAME 2R NICKNAME 1IN
LETTERS TO CLOSE FRIENDS; OTHERY/ISE

oh
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USE YOUR FuLL si1cnaTuRsS, T SHOULD
ALWAYS BE HANDWRITTEN IN INK, EVEN
IF THE LETTER !S TYPEWR!TTEN,

THE EwvELOPE.

1. USE THE SAME sTYLE (BLOCK OR
INDENTED) ON THE ENVELOPE THAT YOU
USE IN THE HEADING OF YOUR LETTER.
(See Figure 2.)

2. CENTER THE ADDRESS A LITTLE
BELOW THE MIDOLE OF THE ENVELOPE.

3. WRITE THE CITY AND STATE ON
SEPARATE LINES.

4, WRITE OUT THE FULL NAME OF THE
STATE, ESPECIALLY IF ITS ABBREVIA=
TION MAY BE EASILY MISTAKEN FOR THAT
OF ANOTHER STATE.

5. |INCLUDE YOUR RETURN ADDRESS ON
THE UPPER LEFT=HAND CORNER OF THE
FRONT OF THE ENVELOPE, THEN YOUR
LETTER CAN BE RETURNED TO YOu IF IT
CANNOT BE OEL IVERED.

|NFORMAL NOTES HAVE THE SAME FORM

AS PERSONAL LETTERS. HOWEVER, NOTES
AND PERSONAL LETTERS DIFFER IN TWO
wAYS. NOTES ARE USUALLY SHORT;
PERSONAL LETTERS ARE LONGER., NOTES
ARE ABOUT ONE THING ONLY; LETTERS
GENERALLY COVER SEVERAL |TEMS.

THE FOLLOWING KINDS OF |NFORMAL
NOTES ARE THE ONES YOU wW!LL MOST
FREQUENTLY HAYVE 70 WRITE.

1. [INVITATIONS ANO REPLIES. IN
WRITING INVITATIONS TAKE PARTICULAR
CARE TO INCLUDE ALL NECESSARY

DETAILS SUCH AS THE OCCASiON, DATE,
TIME, AND PLACE, WHEN YOU RECEIVE

A WRITTEN INVITATION, REPLY PROMPTLY.
IF YOU ACCEPT AN INVITATION, REPEAT
THE DATE AND TIME. |F YOU DECLINE
AN INVITATION, GIVE A REASON., A~
PREVIOUS ENGAGEMENT |5 ONE ACCEPTABLE
REASON,

2. THANK=YOU NOTES. A PROMPT THANKe
YOU |S ALWAYS APPRECIATED. TELL YOUR

FRIENDS SIMPLY AND GRACIOUSLY THAT

YOU ENJOYED rwcetn wteooniTATITY, THAT
YOU APPRECIATED THEIR ACT OF KIND-

NESS, OR THAT THEIR GIFT WAS SOME~

THING YOU WANTED OR NEEDED.

3. CHEER-UP NOTES. SICK FRIENDS
LIKE TO KNOW THAT YOU ARE THINKING
ABOUT THEM. MAKE YOUR NOTE BRIGHT
BUT SHORT. DON'T REPORT GLOOMY
NEWS .

h. CONGRATULATIONS. SHARE THE JOY
OF A FRIEND WHO HAS WON AN AWARD,
AN HONOR, OR A PROMOTION AND WISH
HIM FURTHER SUCCESS BY WRITING HIM
A BRIEF NOTE.

5. SYMPATHY LETTERS. A SH(RT NOTE
OF SYMPATHY TO A FRIEND WHO HAS HAD
A TRAGEDY OR BEREAVEMENT ASSURES
HIM THAT YOU UNDERSTAND AND SHARE
HIS GRIEF,

THE BusiINESS LETTER. AT SOME TIME

WE ALL HAVE TO WRITE BUSINESS
LETTERS. AN EFFECTIVE LETTER
INCLUDES ALL THE INFORMATiON
NECESSARY TO MAKE THE MESSAGE
UNMISTAKABLY CLEAR, NOTHING MORE.
THE ACCEPTED PATTERN FOR A BUSINESS
LETTER HAS SIX PARTS: (1) THE
HEADING, (2) THe INSIDE ADDRESS,
THE sALUTATION, (U4) THE wooY,
; THE COMPL IMENTARY CLOSE, AND
THE SIGNATURE (SEE Figuke 3.)

1. THE HEADING 1S YOUR COMPLETE
ADORESS laur NOT YOUR NAME) AND THE
DATE AT THE TOP OF THE LETTER,
SLIGHTLY TO THE RIGHT OF YHE CENTER.

THE BLOCK STYLE IS MOST COMMONLY
USED FOR HEADINGS, BUT THE INDENTED
STYLE 1S ALSO ACCEPTABLE. USE ONE
STYLE CONSISTENTLY THROUGHOUT THE
LETTER AND ON THE ENVELOPE.

AVD10 ABBREVIATIONS IN THE ADDRESS,
EXCEPT THOSE THAT ARE COMMONLY

USED. i
St. Louts Not: SAINT Louls
Jay AVeENuE S.E. Not: Jay Avenut

SOUTH EAST

95
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WRITE THE NUMBER IN THE DATE WITHOUT
ADDING LETTERS.

June 8 Net: June 8vu

WRITE OUT IN FULL NUMBER NAMES OF
STREETS BELOL TEN.

NINTH AVENUE But: 32nNO STREET

2. THE INSIDE ADODRESS IS THE COM=
PLETE NAME AND ADDRESS OF THE FIRM
AND PERSON TO WHOM YOU ARE WRITING.
IT 1S PLACED FOUR SPACES BELOW THE
HEADING, BEGINNING AT THE LEFT
MARGIN. THERE IS NO PUNCTUATION AT
THE ENDS OF THE LINES. THE INFORMA=~
TION USUALLY TAKES THREE CR FOUR
LINES.

THe WAYSIDE STORE
P. 0. E.x 373
GREYSTONE, MAINE

Mrs. TERENCE PINKHAM

CLOVERLEAF Stupl0S

22 FIRST AVENUE
SumMiT, New JERSEY

3. THE SALUTATIOW, THE GREETING, IS
STARTED AT THE LcFT MARGIN, TWO
SPACES BELOW THE INSIDE ADORESS.

A COLON IS USED TO PUNCTUATE THE
SALUTATION OF A BUSINESS LETTER.
SEVERAL FORMS OF SALUTATIONS ARE

IN COMMON USE. CHOOSE THE MOST
APPROPR!ATE.

IF NAME 1S UNKNCW.N: DEAR SIR:
DEAR MADAM:
IF NAME 1S KNOWN: DzAR Mr. DAY:
Dear Miss JoNES:

MORE FORMAL: My pear Mr, LEeE:

My DEAR MRS. GAY:
To A BUSINESS
FIRM? GENTLEMEN

Laoies:

4, THe BODY OF THE LETTER, THE
MESSAGE, MAY BE ONE OR MORE PARA-
GRAPH. [F MORE THAN ONE MATTER IS
COVERED !N A LETTER, EACH SHOULD
HAVE A SEPARATE PARAGRAPH.

USE SINGLE SPACING WITH DOUBLE
SPACING BETWEEN PARAGRAPHS. DousLeE
SPACES CLEARLY SET OFF PARAGRAPHS,
AND YOU DO NOT NEED TO INDENT IF
YOU USE THE BLOCK STYLE. HOWEVER,
IF YOU PREFER INDENTATIONS, SET THE
FIRST WORD OF EACH PARAGRAPH IN THE
SAME NUMBER OF SPACES.

5. JTHE COMPLIMEMTARY CLOCZ, THE
COURTEOUS ENDING TO A BUSINESS
LETTER, IS PLACED TWO LINES BELOW
THE B80ODY OF THE LETTER. IT 18
EITHER ALIGNED WITH THE FIRST WORD
IN THE HEADING, OR 1S STARTED
SLIGHTLY TO THE RIGET OF THE CENTER
OF THE PAGE. THE FIRST WORD OF THE
CLOSING IS CAPITALIZED, AND A COMMA
FOLLOWS THE LAST WORD.

CHOOSE ONE OF THE FOLLOWING CLOSINGS
WHICH F!TS THE TOME OF YOUR LETTER.

FOR AN UNKNOWN

PERSON OR FIRM: YOURS TRULY,
YOURS VERY TRULY,
VERY TRULY YOURS,

FOR A CHURCH OoR
GOVERNMENT OFFICIAL?
RESPECTFULLY YOURS,

A PERSONAL

CLOSING: SINCERELY YOURS,
VERY SINCERELY YOURS,
CORDIALLY YOURS,

6. THE SIGNATURE. IF THE LETTER
FOLLOWS BLOCK STYLE, YOUR SIGNATURE=
FIRST AND LAST NAME~SHOULD BE
HANOWRITTEN IN INK, STARTING
DIRECTLY UNDER THE FIRST WORD OF
THE CLOSING. [N THE INDENTED
STYLE, IT IS STARTED A FEW SPACES
YO THE RIGHT. IN A TYPED LETTER,
YOUR NAME SHOULD BE TYPED BELOW
YOUR WRITTEN SIGNATURE. A MAN DOES
NOT USE THE TITLE MR. WHEN HE SIGNS
A LETTER. A WOMAN, HOWEVER, MAY
WRITE MI1SS OR MRS. IN PARENTHESES
BEFORE HER NAME TO MAKE CLEAR HOW
SHE SHOULD BE ADORESSED IN THE
rerLy.  (See FiGure 3.)




THE ENVELOPE IS TYPED IF THE
LETTER IS TYPED. OTHERWISE IT
FOLLOWS THE SAME FORi AS THE
ENVELOPE FOR A PERSONAL LETTER.
(See Figure 5.)

FoLoiNG THE LETT - (., BusiIness

LETTERS, USUALLY WRITTEN ON PAPER
8Y 11 INCHES, ARE FOLOEL IN
ONE OF TWO WAYS, DEPENDING ON THE

SI12E OF THE ENVELOPE.

FOR THE STANDARD SHORT BUSINESS
ENVELOPE, FOLD THE LETTER UP TO
WITHIH A QUARIIR OF AN INCH OF THE
TOP OF THE SHEET. NEXT FOLD THE
RIGHT=HAND THIRD ¢° THE DOUBLED
SHEET TO THE LEFT AND MAKE A
CREASE. THEN FOLD THE LEFT=HAND
THIRD OVER TO WITHIN A QUARTZIR OF
AN INCi{ OF THE CREASE YOU MADE AT
THE RIGHT. HOLO THE LETTER BY THE
RIGHT<HAND CREASE TO INSERT IT IN
THE ENVELOPE.

FOR THE STANDARD LONG BUSINESS
ENVELOPE, FOLD THE BOTTOM THIRD OF
THE LETTER UP AND MAKE A CREASE.
THEN FOLD THE TOP OF THE SHEET
DOWN TO WITHIWN A HALF INCH OF THE
BOTTOM CRESSZ. HOWLD THE LETTER

BY THE TOP FOLD TO INSERT IT IN
THE ENVELOPE.

SeeciaL BusinEss LETTERS. HERE

ARE %OME SPFECIAL TYPES OF BUSINESS
LETTERS WHICH YOU WILL MOST OFTEN
HAVE 70 WRITE.

1. LETTERS OF REQUEST OF INQUIRY.
LETTERS WHICH REQUEST PRINTED
MATTER, SAMPLES, INTORMAT!ON, AND
THE LIiKE SHOULO BE SHORT AND TO
THE POINT, STATING CLEARLY WHAT
YOU WANT. YOU MIGHT WANT TO START
SUCH A LETTER BY EXPLAINING THE
REASON FOR YOUR REQUEST OR
INQUIRY, -

2, ORDER LETTERS. MANY BUSINESS
FIRMS FILL ORDERS BY MAIL. To DO
S0, THEY MUST KNOW EXACTLY WHAT
YOU WANT. BE SURE TO INCLUDE

SUCH DETAILS AS THE SIZ2E, COLOR,
S1YLE, NUMBER OR QUANTITY, MODEL,
PRICE, AND SHIPPING INSTRUCTIONS.

3. LETTERS OF COMPLAINT. THE
PURPOSE OF THESE LETTERS 15 «OT TO
SHOW YQUR !RRITATION, SUT TO GET A
MISTAKE CORRECTED AS QUICKLY AS
POSSIPLE. A CLEAR EXPLANATION CF
WHAT IS WRONG, AND A COURTEOUS
REQUEST FOR AN ADJUSTMZNT, BRING
RESUL™S FASTER THAN A SARCASTIC OR
THREATENING LETTER.

4. LETTERS Or APPLICATION. [N A
WAY, A LETTER OF APPLICATION IS A
SALES LETTER: YOU ARE TRYING TO
oELL YOURSELF, TO CONVINCE YOUR
PROSPECTIVE EMPLOYER THAT YOU ARE
THE RIGHT PERSON FOR THE JoO8.
{MCLUDE ALL THE INFORMATION YOUR
FMPLOYER MIGHT WANT. GIVE YOUR
AGE AM) DESCRIBE YOUR PREVIOUS
EXPERIENCE., TELL CLEARLY wHY YOU
ARE QUALIFIED FOR THE 408, THE
APPEARANCE OF YOUR LETTER, ITS
TONC, ITS ORGANIZATION, YOUR
GRAMMAR, SENTENCE STRUCTURE,
PUNCTUATION, AND SPELL!NG =~ ALL
TELL SOMETHING ABOUT YOUR CHARACTER,
ABILITY, AND TRAINING.
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Figure 1

HEADING

SALUTATION

BODY

COMPL IMENTARY CLOSE
SIGNATURE
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Figure 2

FiGcure 3

316 AzaLea DRivVE
ATHENS, GEORGIA 30601
May 26, 1966
Dear Bos,
How NICE TO HEAR FROM YOU AND THE GOOD
NEWS THAT YOU ARE COMING HERE NEXT WEEK ON
BUSINESS. [T MUST BE THREE YEARS SINCE WE
LAST SAW EACH OTHER, AND A LOT HAS HAPPENED
SINCE THEN. WE HAVE A NEW HOME NOW, WITH A
GUEST ROOM AND EXPECT YOU TO STAY WITH US.
LET ME KNOW WHEN YOU ARE COMING AND |
WILL MEET YOU AT THE AIRPORT.

SINCERELY YOURS,

JERRY

JERRY ATHENS
316 AzaLEA DRIVE
ATHENS, GEORGIA 30601

MR. ROBERT BREAN
6 NORTH ADAMS AVENUE
MaDawaska, Maine  OU756

VERY TRULY YOURS,

~

;7;wz¢4/ C;Z%%?aj;%

JAMES GREGORY MAR$ Mevers

-3
AN

RESPECTFULLY YOURS,

(;,;4;—) Lﬁﬁkuyx '"4G370ML
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HEAD ING

INSIDE
ADDRESS

SALUTAT ION

80DY

COMPL {MENTARY
CLOSE

SIGNATURE

Ficure §

23 FREMONT STREET
CHILLICOTHE, OHtO 45601
JANUARY 4, 1965

MARSDEN MANUFACTURING COMPANY
342 west ¥1st StreET
New York, N. Y. 10036

GENTLEMEN:

RECENTLY | READ IN "SYNDICATE STORE MERCHANDISING"
THAT YOUR COMPANY IS NOW MANUFACTURING A NEW LINE
OF ADJUSTABLE STORAGE RACKS AND BINS.

| AM PLANNING TO OPEN A NEW VARIETY STORE IN A
RECENTLY OPENED SHOPPING CENTER. BECAUSE OF THE
LARGE NUMBER OF ITEMS THAT | wiLL CARRY; MANY OF
THEM SEASONAL, | WILL NEED A HIGHLY FLEXIBLE ARRANGE-
MENT IN THE STOCK ROOM.

WILL YOU PLEASE SEND ME ANY INFORMATION OR DESCRIPTIVE
LITERATURE ON THIS LINE THAT IS AVAILABLE. ALSO

KINDLY LET ME KNOW THE NAME AND ADDRESS OF YOUR LOCAL
REPRESENTATIVE.

.

VERY:- TRULY YOURS,

JAMES GREGORY

JAMES GREGORY
23 FREMONT STREET
CHILLICOTHE, OHlO 45601

MARSDEN MANUFACTURING COMPANY
342 West Y1sT Streer

New York

New York 10036
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POWELL SCHOOLS
REPORT FRCM DICTIONARY COMMITTEE
GRADES 1-12

AeriL 17, 196

GweEN Beck, MARGARET CASSELL, JANE JOHWSTONE AND DOROTHY KOHNKE

To EVALUATE DICTIONARIES AND SUBMIT RECOMMENDATIONS.

. DICTIONARIES ON HAND FOR COMPARISON:

WEBSTER'S SEVENTH COLLEGIATE

WEBSTER'S SIXTH COLLEGIATE

New WorLD COLLEGE

FunK AND WAGNALLS

HoLT, RINEKART, WINSTON, BAs:c DicTioNaRY OF AMER!CAN ENGLISH

THORNDIKE - JUNIOR, SECONDARY, ADV. JUNIOR

WeBSTER's ELEMENTARY

WEBSTER'S [NTERMED;ATE

« RECOMMENDATIONS

-~ SINCE EACH PUBLISHER HAS DEVISED Hi3 OWN DIACRITICAL MARKINGS,
STUDENTS SHOULD BE TAUGHT TO USE THE FRONUNCIATION KEYS.

- SEVERAL DICTIONAR!ES SHOULD BE AVAILABLE TO STUDENTS.
- WeBsTER'S SEVENTH New CoLLEGIATE DICTIONARY SEEMS TO INCLUDE THE

GREATEST NUMBER OF ALTERNATE SPELLINGS. It SHOULD, THEREFORE, BE
AVAILABLE FOR REFERENCE N ALL CLASSROOMS.

. FoLLow=Up: THE JUNIOR H!GH HAS ORDERED 50 coP'es oF WEBSTER's SixXTH

AND WILI. CONTINUE TO USE 1T AS THEIR CLASSROOM'S DICT!ONARY.

DoroTHY KoHMKE, CHAIRMAN

ConcrustoNs:s THE DicTioNaRY COMMITTEE'S REPORT W#S ACCEPTED AND APPROVED

BY AUTHORIZED SCHOOL PLRSCNNEL.
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WYOMING ASSOCIATION OF TEACHERS OF ENGLISH
CASPER, WyoMING
APRiL 1, 1967

NATIONAL STUDY OF HIGH SCHOOL ENGLISH PROGRAMS

(CoNTENT EMPHASIZED IN CLASSROOM TEACHING)
( n=1,609 EncLISH cLASSES IN 116 scrooLs)

EMPHAS IS REPORTED ToTAL NUMBER

RATE By OBSERVER ) oF MINUTES PERCENT
1 LI TERATURE 17,036 52.2%
2 CoOMPOS ITION Z,igh 15.7%
2 LANGUAGE ,306 13.5%

SPEECH-~FORMAL OR |NFORMAL 1,662 .9%
5 READING 1,41 4,54
6 Mass M:pia b2l 1.3%
7 NO CONTENT EMPHASIZED 27 0.6%
OTHER _ . 2,25 7.1%
TOTALS 32,580 100.0%
NATIONAL STUDY OF HIGH SCHOOL ENGLISH PROGRAMS
METHODS MosT FREQUENTLY USeD [N CLASSROOMS
TeEacHING As REPORTED By OBSERVERS
(N = 1,609 ENcLISH CLASSES IN 116 ScHooLs)
TotAL- NuMser OF
MinuTES RECEIVING

RANK METHOD MAUOR Uske PERCENT
1 RECITATION 2,568 22.2%
2 LECTURE OR DEMONSTRATION 5109 21.1%
3 Discussion »971 13.5%
ﬁ STUDENT PRESENTATION ,738 1 .2%
5 SILENT WORK 3,1473 10.49
6 SocRATIC QUESTIONING 81 2.2%
g GROUP WORK 618 1.9%

Aup 10~Y1suaL 505 1.6%
(TeacHERS OPERATING EQUIPMENT)
OTHER 2,178 6.8%

TOTALS 32,670 100.0%
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