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ABSTRACT

The Federally Assisted Staff Training groject is
designed for teachers in the inner-city schools. Over 15,000 teachers
and other staff members of the Detroit pubdlic school system have
participated in this in-service program since April 1966. The srogram
covers eight rhases: in-service consultant-leadership training,
teacher behavior improvement workshops, wcrkshops in microteaching,
Title I staff training in simulated and problem-solving situations,
black studies and materials development workshéps, staff training for
selected Title I components, goal setting in the classroom with the
individual or small groups, and preschool in-service training.
Evaluation findings indicate that the workshops were successful.

(Recomirendations for the improvement of successive programs are
included.) (BRPR)
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EVALUATION OF TEE FEDERALLY ASSISTED STARF TRAINING (FAST) PROJECT
§.

Background of the Project

Over 15,0001 teachers and other staff members of the Detroit Public Schools have
participated in the in-service education programs made possible through the
Federally Agsisted Staff Training (FAST) Project since its inception in April of
1966. The participants were teachers in inner-city schools who were provided with
such in-gservice experiences as local school trorkshops, regional or comstellation )
workshops, individual action studies, and visits to other school systems.

The project was funded under Title T of the Elementary and Secondary Education Act
and has provided over $2,000,000 during the past five. years to supplement the
regular in-service traiving programs of the Detroit Board of Education. The bulk
of the expenditures came during the first year, since there were severe cutbacks
in funds during the past four years. A breakdown of the number of participants
and the expenditures in the FAST Project is shown in Tatle 1.

Table 1

Number of Participants in FAST Projects
and Amount of Expenditure for the
Projects Each Year

Humber of Amount of Average Expenditures
School Year Participants Expenditures Per Participant
1966-67 6,226 $1,272,347 $204.00
1967-68 3,692 233,000 63.00
1968-€9 3,380 140,143 41.00
1969-70 693 48,8355 47.00
1970-71 6002 107,090 148.00
1971-72 7282 311,374 441.00
1966~72 15,319 $2,112,619 $157.00

1Many teachers and administrators participated in more than one workshop.

2These numbers include 678 participants who participated in six one~day
workshops for dissemination of information which are not detailed in the re-
nort. All of them were found to be successful in meeting their objectives.




The FAST Project has been administered by Dr. Cecil Good of the Continuing Educa-
tion Department of the Detroit Board of Education, along with all other in-service
education activities. The FAST pPrograms have been aimed at increasing the effect-
iveness of teaching inner-city youth of all grade levels, Most programs were
instituted during the school year and they were carried out after school hours or
on Saturday, but many in-service activities were held during the summer as well.

Rationale of the Project

In recent years the arrestment of the decline in performance scores of the Detroit
school children has been a most heartening development. Sliding scores have been
converted into a slowly rising curve. There are of course many reasons for this
development. Imnovative curriculum practices, concentrated efforts on the aca-
demics, and greater cooperation between the schools and the home have all been
factors. Not the least of these factors has been a wide-spread interest in the
continuing education of those people intricately involved in the educational
process.

The need for quality staff development programs for instructional improvement
appears to be self-evident and hardly requires extensive documentation. Pre~
Service preparation, however well designed, can only equip a teacher or administra-
tor with the basic tools of his trade. The preparation of teachers is a continuous
process beginning at some point in the college experience of the student and ex-~
tending throughout his professional career. No teacher is a finished product in
the sense that his professional development has been completed. New knowledge, new
teaching proccdures and new generations of pupils all make in-service education
essential and underline the accuracy of the need for “continuing education."

The primary objective of the FAST programs for the 1971-72 academic year was to
improve the classroom learning enviromment in the participating Title I schools by
focusing on the classroom teacher as the target of its staff development activities.
An educational system such as Detroit's, is a complex organization with many valu-
ables all of which effect the learning of the children, Among the many factors
influencing this learning process, the single most controllable factor in the
learning of children, is the teacher. By devising strategies and procedures for
relating content, material, and events, and in their relationship with learners,
the teachers have great influence in establishing the kind of climate that will
ultimately exist in a learning situation.

The primary responsibility of the classroom teacher is to guide the learning
activities of children. As he helps children to learn in the classroom gituation,
the teacher, as the leader, interacts with the children both as individuals and
as a group. In the process of this interaction he influences the children, some.
times intentionally with planned behavior, sometimes consciously without planning,
but often without awareness of his behavior and the effects of his behavior on the
learning process. The teacher then is continually exerting influence on the
children and on the learning situation. But how much knowledge does he have sbout
the methods of influence he 18 using? How much does he know about how children
perceive his behavior? And how much control is he able to exert over his behavior
in the classroom? ‘




In working with Title I classroom teachers to raise the learning levels of Title I
students, the 1971-72 Project FAST prcgram has been developed with the idea of ex~
panding teachers' ability to direct their own improvement efforts. The definiag
concept of the program is self-renewal; the focus is on the ability of the
participants to learn and continually use processes of identification, analysis and
improvement on problems of teaching and learning. A critical point in Priorities
for the Seventies is the call for self-renewing individuals. The report says,
"The chief technique for achieving self-renewal will be to link in-service educa-
tion with specific problem sclving in the school. In this age of change it is
comnonly a3jre:d that all personnel need continuing opportunities for updating,
developing, and adding to their knowledge and skills."

Participants in the 1971-72 Project FAST program were trained to examine and ana-
lyze their teaching behavior and the impact their behavior has on learning. Also,
participants received training in the use of teaching strategies that help to
develop children's thinking from the lowest level (memory) to the highest level
(evaluation). It is anticipated that teachers who develop positive attitudes
toward self-analysis and who learn various methods of analyzing their teaching, as
well as ways to build improvement programs, will continue to improve their teaching
over a long period of time.

In carrying out this objective, the 1971-72 Project FAST program was based on the
following operational principles:

1. Staff development activities will be oriented to Title I
teachers and other Title I personnel as opposed to the total
school system.

2. The project will include wherever possible a tie to this
year's teacher behavior improvement program and will build
the skills to a higher sophistication.

3. The project will include a reflection of the current educa-
tional interest in involving outside agencies to assist us
in solving our problems,

4. The project will include wherever possible a multiplier
process in which those who receive training will be in a

position to effectively assist others gain the same ex~
nerience,

5. Participants will be involved in the identification and
articulation of their own training needs.

Eligbile Schools

The eligible schools for the staff development activities were those schools with
Title I reduced class size primary units which are not in the Model Neighborhood.




1,

2.

3.

4.

General Objectives of the FAST Program

to improve the quality of instruction in particioating Title 1
schools,

to assist Title I staff members to become self-renewing indi-
viduals,

to develop new curricular approaches to the teaching of chil-
dren in Title I schools, and

to train a group of Title I teachers and administrators who
in turn will have an effect on other teachers in the schools
with Title I Projects.

To accomplish these objectives, several approaches were utilized:

1.

2.

3.

In-Sexvice Consultant Leadership Training

In each of the participating schools, one staff member (the prin~
cipal, the assistant principal, the curricular leader, ar the
staff coordinator, and a group of teachers) will be selected to
participate in training which will focus on training school-based
in-gervice leaders and consultants. This training will include
behavior analysis skills such as interaction analysis, student
feedback, and the use of video-tape recorders. The participants
will also learn some improvement strategies such ss writing be~
havioral objectives and micro-teaching. The participating schools
in this phase will be those schools which did not receive this
training in the 1970-71 Project FAST program.

Teacher Behavior Improvement Workshops

Eligible teachers in the above Title I schools will receive the
same training focusing on developing techniques of improving
their role in the classroom. The leaders trained in the Consul-
tant-Leadership Training Workshops will act as consultants while
continuing their own training.

VWorkshops in Micro-Teaching

Those eligible schools that received training in the 1970-71 Pro-
Ject FAST workshops will move more deeply inte the area of micro-
teaching. This involvement will include specific treining in an
inquiry method in both the affective and cognitive domains by
making use of the "Effective Questioning Mini~Course" from the
Far West Laboratory.

This is a programmed project that takes a teacher step~by-step
through training in asking open-ended questions. This project
will 1ift the training in micro-teaching from a mechanical to
a more sophisticated level.
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5.

6.

7.

8.

Ve el

Administrative Training in Simulated Problem Situations

In each of the participating schools, administrators, teachers,
and paraprofessionals will be selected to participate in a series
of workshops in simulated and role playing problems in inner-city
school administration and teaching. The workshops will be built
on the SRA Classroom Sinulation Kit, the University Council for
Educational Administration Principalshir Simulation Kit, the
Instructional Development Institute Program, and the Research
Utilizing Problem Solving Program.

A

Black Studiea and {aterials Development Workshop

The eligible Title I personnel will participate in a workshop
to design and produce innovative curriculum materials for
Black Studies.

Staff Training for Selected Title I Components

The various Title I components in the Detroit Public Schools will
be encouraged to design with the assistance of Project FAST in-
service activities for their Title I personnel,

Goal Setting in the Classroom: An Individual or Small Group Approach

The eligib’a schools will design their own behavior improvement
workshops for their eligible Title I teachers.

Pre~School In-Service Training

This program will provide in-service training to pre=school
teachers, aids, and kindergarten teachers throughout the school
year. The training will be focused on facilitating the use of
new educational materials.
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PHASE ONE

In-Service Consultant-Leadership Training

Part I - Administrators
Part 1I - Teachers

Furpose

In each of the eligible schools one staff member who is directly involved in a
Title I activity will be invited to participate in an eight-week In-Service
Consultant-Leadership Training Program. The participants will receive intensive
training in acquiring those skills that will enable them to utilize some of the
latest techniques of observing and analyzing teacher behavior. Participants will
receive training in the utilization of the following techniques; verbal inter~
action, coding systems, video-taping, student feedback, and audio~-taping. Also,
the participants will receive training in writing behavioral objectives and in
working with veople in individual and group situations which involves a knowledge
of interpersonal and group dynamics.

After the completion of this training program, each of the participants will be
expected to demonstrate proficiency in the following feedback and analysis
techniques:

1. interaction analysis
2. student feedback

3. audio and video-taping
4, nicro-teaching

5. behavioral objectives

In addition, each of the participants will demonstrate skills in teaching the
above techniques to a Title I teacher in this building.
Part I

Administrator's In-Service Leadership Training Workshop

Procedures Used to Measure Attainment of Objectives

The In-Service Leadership Training Workshop ended in December, 1971. It was
decided that it would not be possible for many months to obtain data relative to
the improvement of administrators, teachers and finally students in accordance
with the major objective of the project.

In view of this precluding factor, it was decided that the emphasis of the evalua-

tion of the project would be upon an assessment by the participants of the various
aspects of their workshop training program.
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Hence, a research instrument was develcped for the purpose of obtaining from the
participants personal information and feelings toward worknhop content. The in~-
struments were administered to administrators who were present at the conclusion
of their workshop training. The analysis and findings were based on this
instrument.

Analysis and Findings of the Administrator's
In-Service Leadership Training Horknhog

Based on the rationale underlying the evaluation of the program as indicated above
end the procedures used to measure the attainment of its objectives, the analysis
of the data and findings are presented below.

Personal Information

There were 17 administrators who participated in this workshop. They are as
follows according to their position:

1. Staff Coordinator (1)
2. Assistant Principal (4)
3. Principal (12)

The average number of years at their position was 3.7 and it ranged from one-half
to ten,

HWorkshop Content

The instrument was administered to all of the participants (17) at the conclusion
of their training session.

The evaluation of the overall value of the vorkshop was accorded "good" by one (6%)
participant, and "excellent" by 16 (94%) of the participants. One hundred percent
of the participants stated that they tried something new in their school which was
suggested in the workshop. The following are some of their coaments:

"Very interested in interaction analysis and micro-~
teaching. Vant to see teachers take a look at what
they are doing, how they are doing it and evaluate
their success in achieving their goals."

"Try to encourage my teachers and practice myself in
becoming more indirect. I will also look at teachers
in a nev way in their interaction with kids."

“Encourage self-instructional analyais, After ob-
taining equipment would implement use of micro-
teaching techniques."

One hundred percent of the participants stated that they irplemented ideas gained
in the workshop. The following are some of their comments:

-8~




"I have been working with staff towards classroom in-
service self-renewal projects. This will give me
another precise tool to work toward that end."

"Different source references for choosing new or
different strategies in the classroom."

‘Self-renewal and methods of introspection."

The participants were asked, "What was the main value of the workshop?" Most of
the participants indicated that '"'self-improvement" was the main value. The follow-
ing are some of their comments: '

"Meeting with other administrators and listening to
their thoughts and ideas. Given me an insight into
this program of self-improvement and an overview of
the vhole program."

"I restored lost faith in workshops. Having 19 years
teaching and administrative experience I wish to go
on record that this has been the most valuable and
most interesting workshop I have ever experienced."

"Most helpful in improving my knowledge of inter-
action analysis as a technique of improving classroom
management."

"It gave me an insight as to how my teachers can
become more effective with their children by self-
renewal instruction."

The participants were asked to state what a’?itional offerings could have been
added to the workshop to increase its value to them. Most of the participants
indicated that more time was needed to develop proficiency in the various skills.

Finally, the participants were asked to indicate the strengths and wesknesses, and
to give suggestions for improving the workshop procedures. The following are some
of their comments:

Strengths
"Kncwledge and enthusiasm of consultants.”

"Group participation....Good planning....
Informative...."

"Meaningful....Interesting....Helped me look at
teachers and teaching teciniques in a new light...."

"The careful planning by the director and the excellent
preasentation by the consultants."

-0
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“Extremely well organized."

There was only one main weakness stated by most of the participants:
Weakness

"Not-enough time to implement all activities."

Summary

The data from the questionnaire which was given to the administrators reveal the
following:

1. Average number of years at their position was 3.7,

2. The overall value of the workshop was rated "good" by ore (6%)
participact and "excellent" by 16 (94%) participants.

3. One hundred percent tried and/or ﬁplmnted ideas gained in
the workshop.

4, Most of the participants considered "self-improvement" ag the
main value of the workshop.

5. Most of the purticipants indicated that more time was nesded
for the workshop.

6. The main strengths werc extremely well organized and excellent
consultants,

7. "Not enough time" was stated as the main weakness by all of
the participants who responded to that question.

Part 11

Teacher's In-Service Leadership Training Workshop

Procedures Used to !leasure Attainment of Objectives

The In-Service Leadership Training tlorkshop ended in April, 1972. It was decided
that it would not be possible for many months to obtain dats relative to tie im-
provenment of teachers and finally students in acccrdance with the major objective
of the project.

In viev of this precluding factor, it was decided that the emphasie of the evalua-
tion of the project would be upon an assussment by the participante of the various
aspects of their workshop training program.

Hence, an interview instrument was developed for the purpose of obtaining from the
participants perscnal information, feelings toward workshop content and workshop
arocedures,

-10-
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The interview was administered to teachers who were present at the conclusion of
their workshop training. The analysis and findings were based on these interviews.

Analysis and Findings of the Teacher's In-Service
Leadership Training Workshop

Based on the rationale underlying the evaluation of the program as indicated above
and the procedures used to measure the attainment of its objectives, the analysis
of the data and findings are presented below.

Personal Information
There were 30 teachers who participated in this workshop. The average number of
vears at their position was 5.6 and it ranged from one to 15. The average number
of teachers in their schools was 24.5 and it ranged from 12 to 30.
Workshop Content

There were 22 teachers who participated in the interview at the conclusion of their
training.

Twenty-two (100Z) of the participants rated the overall value of the workshop as
"good" or "excellent."

All of the participants indicated that they tried and/or implemented skills and
ideas in their school which were gained in the workshop.

They indicated the consultants were excellent. They were organized and well
prepared.

Many of the participants stated that in future workshops should be more intensive
training in how te handle problems in their own schools. i.e., how to work with

the administration or how to motivate teachers to participate who really need tk

in-service training.

All of the participants felt that the objectives of the workshop were met and 3«
was a worthvhile training.

Finally, they indicated that they felt confident and they were ready to go back
to their schools and become trainers of others.

Summary
The data from the interview which was given tu the teachers reveal the following:
1. Average number of years at their position was 5.6.

2. Average number of teachers in their school was 24.5.

11~




The overall value (I the workshop was ratec “good" or
"excellent” by 22 (100Z) of the participants.

One hundred percent tried and/or implemented ideas and
skills gained in the workshop.

Many of the participants indicated that more intensive
training was needed on how to handle problems.

All of the participants indicated that they could serve
as trainers.

-12-
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TEACHEK BEFAVIOR LIPROVEMENT WORKSHOPS




PHASE 1TW0

Teacher Behavior Improvement Workshops
Purpose

Teachers in each of the eligible schools will be involved in staff development
activities aimed at developing techniques which will enable them to inprove their
teaching behavior in the classroom. Research has indicated that changes in
teacher behavior can create improvement in academic learning, self-concepts,

creativity and other areas of learning. However, in order for these learnings to
take place;

1. the teacher must vant to examine his own behaviors and their
impact on student learning,

2. he must have the opportunity to carry out self-examination and
obtain knowledge of techniques for doing so,

3. he will have to identify and/or clarify and specify vwhat he
wants to accomplish (goals} with students,

4. he needs time and knowledge of skills necessary for self~
evaluation based on self-examination and identification of
goals, and

5. he needs time and assistance in developing new behavior which
will lead to improved attainment of goals, and, from time to
time, in developing new goals.

Based on these factors, the in-service leaders trained in the Leadership Training
Workshops will have the responsibility of assisting in these in-service education
programs involving Title I teachers in examining and analyzing their behavior in
relation to student learning. These workshops will focus on helping participating
teachers to acquire those skills that will enable them to gain insight into their
teacher behavior. Specifically, participants will be trained to analyze their
teaching behavior by using the following techniques: ’

1. interaction analysis
2. student feedback

3. audio and video-taping
4. micro~teaching

5. behavioral objectives

Ultimately, the aim is for teachers to develop the willingness'and ability to

analyze and implement strategies to improve their classroom teaching behavior
which will result in improved levels of student achievement.

l4=




VWinter Teacher Behavior Improvement Horkshop

Procedures Used to Measure Attainment of Objectives

The Teacher Behavior Improvement Workshop ended March, 1972. Consequently, it
would not be possible for many months to obtain data relative to the improvement

of administrators, teachers and finally students in accordance with the major
objective of the project.

In view of this precluding factor, it was decided that the emphasis of the evalua-
tion of the project would be upon an assessment by the participants of the various
aspects of their workshop training program,

Hence, a research instrument vas developed for the purpose of obtaining from the
participants personal information, feelings toward workshop content and workshop
procedures. A pre- and post-check 1ist was used with all the participants.,

The instruments were administered to teachers who vere present at the conclusion
of their workshop training. Another instrument vas administered to 20 of the
participants in June, 1972 as post-evaluation. The analysis and findings were
based on these instruments.

Analysis and Findings of the Winter Teacher
Behavior Improvement Vorkshop

Based on the rationale underlying the evaluation of the program as indicated above
and the procedures used to measure the attainment of its objectives, the analysis
of the data and findings 'are presented below.

Pre-Workshop/Post-Workshop Check List

In the process of conceptualizing the Teacher Behavior Improvement Workshop, it
was determined that individualizing the experience for each participant was
desirable. A pre-workshop check 1list which could be useful in identifying the
level of entry competence for each participant was constructed. The check 1list,
built with a seven-point scale, included a series of skills and areas of know-
ledge identified as part of the Teacher Behavior Improvement Workshop.

The instrument was filled out on the first day of the workshop as each participant
perceived his competencies. During the final session, 37 of the participants were
again asked to indicate the then present level of competence on the same check
iist as used at the beginning of the workshop session. As a result, it was mea~
sured the amount of change as perceived by the participant which had taken place
during the session. Table 2 1s a tabulation of the total pre-test gcore for each
participant, total change for each participant, total post-test score for each
participant, and the group mean for the beginning, change, and total score. A
t-test of significance was applied to the difference between the mean of the pre-
and post-check list results. The difference was significant at .01 level. Table
3 describes the change for each item on the check list as an arithmetic avarage of
the responses and lists the skills in numerical order from most significant change




to least significant change. Table 3 reveals that most dramatic change as seen
by the participants took place in overt skills (e.g., I.A. coding, building and
interpreting an 1.A. matrix, use of feedback system, and critique of micro-
teaching).

In summary, the data from the pre-workshop/post-workshop check list reveal the
following:

1. There was a statistically significant change for the workshop
participants.

2. The most dramatic change, as perceived by the participants,
took place in the area of overt skills.

3. The small group sessions were generally more successful in
producing change as perceived by the participants than the large
group session.

Table 2

Total Change for Each Participant and the Group !fean for the
Pre-Test, Post~Test and Final Total Score

Pre- Post~-

test test Change
22 58 361
23 52 29
13 58 45
16 66 50
15 45 30
22 42 20
13 60 47
13 53 40
18 52 34
19 65 46
17 52 35
17 53 36
31 68 37
20 55 35
12 53 41
12 57 45
13 44 31
16 63 47

13 59 46

1Mean group change is basad on a seven-point scale.
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Table 2 (Cont'd)

Total Change for Each Participant and the Group liean for the
Pre-Test, Post-Test and Final Total Score

B T
Pre- Pogt~
test test Change
11 59 48
19 58 39
16 70 54
15 39 24
11 51 40
20 61 41
23 56 33.
10 39 29
11 67 56
15 68 53
11 47 36
16 47 31
15 51 36
10 52 42
15 56 41
26 70 4y
35 70 35
17 59 42
Total 621 2075 1454

¥ =16,78 X = 56,08 X = 39.3

t = 22,98
af = 36
p = .001
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Table 3

Arithmetic Average of the Responses and the
Skills in Numerical Order of Significance

Numerical Mean Group
Order Skills Change
1 Building an I.A. matrix
(Interaction Analysis) 4,7
2 Coding with Flanders I.A.
(Interaction Analysis) 4.7
3 Interpreting an I.A. matrix
(Interaction Analysis) 4.5
4 Gathering gtudent feedback for
evaluating teaching behavior 4,2
5 Use of feedback systems for
evaluating teaching behavior 4.1
6 Critique of micro-teaching 3.9
7 Conducting micro-teaching 3.7
8 Video-tape equipment 3.6
9 Knowledge of reseurch on
teacher effectivenesg 3.5
10 Bullding behavioral objectives 1.7




Personal Information

There were 47 of the 75 participants who completed the inatrument at the last
session of the workshop. The average number of teaching experience was 7.6 and
it ranged from one to 22. The average number of teachers in their school was

25.5 and it ranged from 15 to 32, The average number of schools they have taught
was 2.6 and it ranged from one to four.

Workshop Content

\

The evaluation of the overall value of the workshop was accorded "good" or
"excellent" by 47 (100%) of the participants. Forty-seven (100%) of the partici-
pants stated that they have tried new ideas in their school which were suggested

in the workshop. The following is a summary of the ideas and/or skills used by
the teachers:

Gathering and using student feedback for evaluating
teaching behavior (23)

Coding, building and interpreting matrix
(Interaction Analysis) (20)

Conducting micro-teaching (18)
Video-taping lessons for various purposes  (10)
Behavior objectives (6)

Forty-six (98%) of the participants stated that they implemented some idecas gained
in the workshor  The following is a summary:

Gathering and using student feedback for evaluating
teaching behavior (16)

Conducting micro-teaching (16)

Coding, building and interpreting matrix
(Interaction Analysis) (14)

Improve teaching skills - (12)
Building bena ioral objectives (10)

The following are a few direct quotes:

"Looking at myself through interaction analysis and trying
to make myself a more indirect teacher in some aspects
rather than being direct most of the time."

"I am more aware of what I am doing as a teacher (what I

say, types of questions I ask) and try to do less talking
and try to praise my students more."

~19~




The participants were asked what aspects of the program did they plan to utilize
in the ensuing school year with little or no difficulty. The following is a
summary of all the participants who responded (100%):

Coding, building and interpreting an I.A. matrix
(Interaction Analysis) (23)

Micro-teaching (14)

Student feedback and analysis (17)

Behavioral objectives (13)

Video~taping (8)
To the next question, the participants were asked to state what problems did they
anticipate in using what they have learned. Seventy-two percent of the partici-
pants responded as follows:

Lack of equipment and materials (11)

Lack of time (8)

Dealing with co-workers (7)

Need help for coding (7)

Micro-teaching (5)

Student feedback (3)

The participants were asked to indicate what aspects of the program did they feel
were of most value. The comments of all the participants (100Z) are as follows:

Coding, building and interpreting I.A. matrix
(Interaction Analysis) (26)

Micro~-teaching (19)
Student feedbakc and evaluation  (15)
Behavioral objectives (10)
Evaluation of my behavior (6)
Self-renewal (6)
Video-taping (5)
The participants were asked to state the aspects of the program did they feel were

of questionable value or of no value. The following is a summary of their ccmments
(322):

Coding accuracy check (5)
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rR'sl  (4)
Setting up video-tape equipment (4)
Behavioral objectives (3)

The participants were asked to state, if they were planning the next training pro-
gram, what activities would they spend more time or less time on. The following
is the summary of their responses (892) indicating more time:

Coding, building and interpreting I.A., matrix
(Interaction Analysis) (27)

Taxonomy of behavioral objectives (15)
Micro-Teachiag (13)

Student feedback (7)

Video~-tape (6)

Problem solving (4)

The following summary indicates that less time should be spent on the following
skills (24%):

Behavioral objectives (6)

Accuracy check on coding (3)
PMR's (2)

The participants were asked to state when the consultants were most effective and

leust effective. The following summary indicates when the consultants were most
effective (902):

Introduced new ideas and skills (15)
Individual help (14)

Worked in small groups (10)

Introduced and critique mivro-teaching (5)

The following summary indicates when the consultants were least effective (302):

Accuracy check (7)
Behavioral objectives (5)
Pressed for time (2)

The following 18 a summary of their comments:

“Perfect....Peasonable....prefer after school sessions to
Saturdays....Initial weekend workshop well timed....Would
liked another weekend....Planned effectively...,Scheduled
reasonably."

lpost Meeting Reaction Forms.
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For purposes of data analysis, the rating categories were dichotomized so that

"not at all" and “very little" representing negative ratings, whereas ratings of
"somz" and "much" depicted positive ratinge.
ratings to all the faceta of the procedures as indicated after each facet:

a.
b.

C.

d.

£.

Workshop Procedures

Had clearly defined objectives. (100%)
Provided adequate time to achieve its objectives. (100%2)

Allowed adequate opportunity for participation by its
members.  (100%)

Selected appropriate participants who could benefit from
and implement workshop ideas. (97%)

Provided effective leadership. (1002)

Selected appropriate and effective consultants. {100%)

The following is a summary of their comments:

"More workshops should be set up of this type. Personal
growth and interaction with other teachers were excellent."

“Good idea to concentrate learning in a weekend workshop."

"Pleasant environment, cordial consultants, and working
conditions were conducive to the attainment of the goals
of the workshop."

"Interesting and I was involved, not just an observer.
I left with a wealth of knowledge and a desire to work
miracles in the improvement of my teaching."

Finally, the participants vere asked to indicate the strengths and weaknesses,
and to give suggestions for improving the workshop procedures.
is a summary of the participants' responses (837).

Strengths

Well organized consultants (10)
Teacher awareness of his role (9)

New experiences and new techniques (8)
The participants (8)

Very comfortable atmoshpere--weekend workshop (5)

22~

The participants gave positive

The following




Coverase of behavioral objectives, coding, micro-
teaching, student feedback (4)

Goals and objectives vell defined (3)
Heaknesses

The only weakness stated by most of the participants was
"not enough tine to master certain skills in the workshop."

Sugpestions for Improvenment

Provide more time for coding and micro-teaching  (6)
Conduct workshops during the summer months  (5)
tore small group work  (4)

Use better quality of training tapes for coding (2)

Surmary

The data from the teachers' questionnaire reveal the folloving:
1. The average number of years at their positions was 7.6.
2. The average number of teachers in their schools was 25.2.
3. The average number of schools taught was 2.6.

4. The overall value of the workshop vas rated "good" or "excelient"
by 98 (100%) of the participants.

5. One hundred percent of the participants tried new ideas which
vere suggested by the vorkshon.

6. liinety-eight percent of the participants inmplemented ideas
gained in the workshop.

7. One hundred percent of the participants indicated that they
would use practically all the aspects of the workshop. Coding,
building and interpreting I.A. matrix, and student feedback and
micro-teaching were the most commenly mentioned by the participants.

8. Lack of equipment and time dealing with co-workers need help for
coding main problems indicated by 70 percent of the participants.

9. One hundr:d percent indicated that Interaction Analysis, student
feedback and evaluation, behavioral objectives, and micro-
teaching vere of most value.

10. Hicro~teaching, behavioral objectives and Interaction Analysis
were the three areas that 89 percent of the particivants would
have 1iked to spend more time on.
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11. The leaders of the tworkshop were found most effective shen they
gave individual help and introduced new ideas (C8Z), and ieast
effective in accuracy check cormmutations.

12. The length and schedule ot the vorkshop were found as “good" or
‘'very good" as they were indicated bty 45 rercent of the partici-
nants.

13. The participvants cave pocitive ratings (100%) to the vorkshop
nrocedures.

14. The nain strengths of the workshop were well organized :onsult-
ants and the develoorent of teacher awvareness of his role.

15. "ot enough time” vas stated as the main vealiness by most of the
resoondents.

Post-Evaluation of the Teacher rehavior Improvement Workshoo

This instrument vas sdministered to 20 participants in June, 1972.

The participants were asked to rate the overall value of the winter workshop for
their instructional purposes. linety percent of the respondents rated it "pood"
or "excellent." The folloting are some of their comments:

"1 became familiar with materials 1 never used, and actually
got an idea as hotws to improve my teaching behavior. It also
helped me change my attitudes about my teaching behavior be-
cause I had begun to think that I needed no heln. Vhat an
avakening I got."

“Introduced me to some of the recent approaches to class~
room nanagement and instruction which gave me some concrete
realistic help."

"This workshop vas very valuable to me and gave re many
ingights to my teaching methods.

“The intensive training was an excellent start not only
for immediate information but for interaction with others
interested in the saume problems.''

“The workshop has provided a non-threatening means of iook-
ing at ny teaching. As a result, I have been able to alter
somewhat my instructional techniques hopefully for the bene-
fit of ny students."

The participants vere also asked to rate the overall value of the winter worksehop
for their students. Eighty-five percent rated it "good" or "excellent.' The
following are some of their comments:

iy students have benefitted because I have changed my
methodology."”




"ly efforts at changing and modifyin~ my behavior have had
rositive effects.”

“It made their teacher mcre gensitive to pupil needs and
feelings. It also introduced her to techniques for analy~
zing the nroblems of the classroon and for more effectively
neeting those needs."”

“1 am utilizing strateries gained in the workshop in nv
everyday teaching.”

The particinants vere asled to indicate vwhat asvects of the nrogran did they
feel were of most value. The comments of all the participants (10"?) are as
follows:

Coding, buildinz and interpreting I.A. matrix
(Interaction Analysis)  (15)

Student feedback and evaluation (15)

'ticro-teachinz (%)

Video~taving (5)
The particirants vere asZed to indicate what aspects of the progran vere they
?iégi)fn their classrooms. The followinz is a summary of all the participants

Coding, building and interpretirs an I.A. matriv
(Interaction Analysis) (il)

Student feedback and analysis (11)
Tehavioral objectives (5)
“ilcro-teaching )

The participants vere asked to indicate if they noticed any change in their
pupils' hehavior which they can attribute to their training. Fifty-five nercent
of the participants who responded indicated that there was a change in their
students’ behavior. The following:

"I learned how to elicit more student responses and do less
talking. !ly avareness of my behavior to pupil hehavior
caused me to develop new techniques in working out
problems--vhich led to better classroom management."

"Their progress has increased as a result of my inproving
behavior,"

“Their behavior has changed as a result of changing my
behavior."




"Hore receptive to onen-ended questions.”
":lore interest and interaction between teacher and students."

"The interaction between myself ané y students has been
improved.”

"Better identification of the individual child with his peer
group and the teacher. Also, substantial improvement of post-
test readiness indication and performance between 1-28-72 and
5-11-72."

The participants were aslked to cite an example(es) of how their training in this
program have had a direct impact on student learning in their instructional

situation. Fifty percent of the pavticipants responded. Their comments are as
follows:

"The discussions are most student oriented and less teacher."
“Children are nore verbal."

"Improved non-verbal behavior and has achieved tetter rela-
tions with the pupils.”

"More interest in responding correctly."
"liy students are nore orally responsive."

";iore student direction--and use of praise and acknov-
ledgement of feelings."

The participants were asked to indicate vwhat aspects of the Teacher Behavior
Inprovement Program were they planning to utilize in the emsuing school year
1972-73. All of the participants (100%) resnonded. The following is a SUNMATY:

Interaction Analysis (12)
Student feedbacl: ()
Behavioral sLjectives (7)
Audio and video~taping (%)
idcro-teaching (&)

The participants vere asked to compare this training with other in-service crain-
ing experiences. Fifty-five percent of them described it as "super good," "the
very best,” or “terrific." The following are some of their comments:

"It comes right dowvn to what I feel is needed and what I
have sought for in many previous workshops."

"It has been more practical and had more direct appli-
cation in my classroonm.'




"It has been much more beneficial than previous workshons
I have attended--the reason the involvement with the tasks
ve vere to learn and perform."

“llore rewarding than anything I have experienced so far.
It provided cpportunities for interaction and direct action.”

Finally, the participants were asked to indicate if they would recommend this
program to their best friend in teaching. All of the participants (100%)
responded “Yes."

In conclusion for comments, two participants responded as follows:

"I hope FAST will continuc. These workshops have helned me
80 much in so many ways. It's been invaluable to me."

“In the future, I hope Project FAST will accept during the
summer teachers both employed and unemployed.®

Summagz

The data from the teachers' post-evaluation questionnaire reveal the following:

1.

2.

3.

4,

5.

The overall value of the workshop for their instructional purnoses
was rated "good” or "excellent" by 90 percent of the participants.

The overall value of the workshop for their students was rated
"good" or "excellent" by 85 percent of the participants.

One hundred percent of the participants indicated that all aspects
of the progran were of most value.

One hundred percent of the varticipants indicated that they were
using all of the aspects of the program in their classrooms.

Fifty-five percent of the participants who. responded indicated
that there was a change in their pupils' behavior as a result of
their training.

Pifty percent of the participants cited examples of direct
impact on student learning as a result of their training.

One hundred percent of the participants indicated that they
would use all aspects of their training in the ensuing yea:
1972-73,

Fifty-five percent of the participants compared their training
with other in-service described it as "super good” or “the very
best."

One hundred percent indicated that they would recommend this
program to their best friend in teaching.
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Analysis and Findings of the Summer Teacher

Iehavior Imnrovement Worl:shon

The procedures used to measure the attainment of objectives of the sunmer workshops
were gimilar to the ones used to evaluate the winter workshop with the excention
that there was no post~evaluation of the summer workshops.

Pre-Yorkshop/Post-Workshop Check List

A pre-workshop check 1ist which could be useful in identifying the level of entry
conpetence for each particinant was constructed. The check 1list, built with a
seven-point scale, included 2 series of skills and areas of knowvledge identified
as part of the Teacher Behavior Improvement Progran.

The instrument was filled out on the first nmeeting of the workshop as each partici-
pant perceived his competencies, DJuring the final session, all the participants,
who were present and had filled out the check list at the rirst session, were
again asked to indicate the then present level of competence on the sama check
list. As a result, it was measured Che amount of change as perceived by the
participant which had taken place during the session. There were four workshops
held during the summer. In Tables 4, 5, and 6, is a tabulation of the total pre-
test score for each participant, total change for each participant, total post-
test score for each participant, and the group mean for the begianning, change and
total score. A t-test of the difference in the group mean shows that all four
worlishops are statistically significant beyond the .01l level. Tables 7, 8, and 9
describe the change for each item on the check list as an arithmetic average of
the responses and list the skills in numerical order from most significant change
tc least significant change. Tables 7, 8, and 9 reveal that the most dramatic
change, as seen by the participants, took place in overt skills (e.g., coding,
building, interpreting an I.A. matrix, conducting and critique micro-teaching).
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Table 4

Vorkshop 1

Total Change of Each Participant and the Group ’‘ean for the
Pre-Test, Post-Test and Final Total Score

e — W

Pre~ Post~
test test Chanpe
11 ki S
12 55 43
12 S4 42
12 54 42
12 42 30
15 56 41
19 66 47
13 50 37
18 56 38
16 54 33
36 47 11
36 51 15
27 60 33
15 50 35
27 63 36
21 58 37
12 39 27
36 61 25
20 59 39
14 59 45
15 55 40
21 S4 42
17 48 31

Total 437 1230 802

¥ »19.0 ¥ = 53.5 Y = 34,9

t=15.0

af = 22

p = £.001
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Table 5

“lorikshon #2

Total Change nf Esch Participant and the Sroun "‘ean for the
Pre-Tast, Post-Test and 7ina' Tctal Score

Pre- Pogt~
test test Change
16 69 44
28 35 37
17 59 47
3 58 27
20 €3 43
17 54 37
21 €3 47
15 54 49
1) 53 43
209 14 L4
15 67 52
13 3¢ 256
25 &l 42
17 58 41
20 52 42
14 &2 48
20 63 43
36 65 20
28 65 37
19 59 40
13 53 40
16 57 41
i G3 47
23 37 14
14 &5 51
14 61 47
26 59 23
Total 525 1611 1076
T w194 T om 50,7 T = 36.1
t = 21.90
df = 26
p=d N0L




Table G

"orkshon #3

Total Change of TCach Participant and the Group “i2can for the
Pre-Test, Post-Test and Final Total Score

Pre- Post- T

test test Change
37 46 9
29 45 25
10 50 40
25 63 38
10 50 40
36 53 17
10 64 54
12 51 39
11 51 40
43 65 22
10 46 36
21 47 26
25 49 24
25 65 40
42 64 22
25 50 25
10 24 14
16 57 41
14 56 42
12 27 15
16 42 32
14 57 43
15 49 34
45 61 16
19 51 32
25 61 36
36 64 28
44 51 7
21 61 40
Totcl 649 1526 877

Y w224 T w 52,6 T = 30.2

t = 10.4
df = 28
p= 2.001
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Workshop #1

Table 7

Arithmetic Average of the Lesponses and the
Skills in ilumerical Order of Significance

Numerical ‘fean Group
Order Skills Change
2 Coding with Flanders I.A.
(Interaction Analysis) 4.3
3 Building an I.A. matrix
(Interaction Analysis) 4.1
4 Interpreting an I.A. matrix
(Interaction Analysis) 4.0
8 Conducting micro~teaching 3.9
9 Critique of micro-teaching 3.8
5 Gathering student feedback for
evaluating teaching behavior 3.7
10 Inotvledge of research on
teacher effectiveness 3.4
1 Use of feedback systems for
evaluating teaching behavior 3.0
7 Video~tape equipment 2.7
6 Building behavioral objective 2.1




W

Workshop # 2

Table 8

Arithmetic Average of the Responses and the
Skills in iumerical Order of Significance

T - m ———
Numerical Mean Group
Order Skills Change

3 Building an I1.A, matrix
(Interaction Analysis) 5.1
2 Coding with Flanders I.A.
(Interaction Analysis) 5.0
4 Interpreting an I.A. matrix
(Interaction Analysis) 4.7
1 Use of feedback systems for
evaluating teaching behavior 4.6
9 Critique of micro~teaching 4.4
8 Conducting micro-teaching 3.8
5 Gathering student feedback for
evaluating teaching behavior 3.5
10 Fnowledge of research on
teacher effectiveness 3.3
7 Video-tape equipment 2.8
6 Building behavioral objectives 1.5
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‘:orkshop #£3

Table ©

Arithmetic Average of the lesponses and the
Skills in ilumerical Order of Significance

lumerical Yean Group
Order Skills Change
3 Building an I.A. matrix
(Interaction Analysis) 3.2
2 Coding with Flanders I.A.
(Interaction Analysis) 3.6
4 Interpreting an 1.A. matrix
(Interaction Analysis) 3.6
5 Gathering student feedback for
evaluating teaching behavior 3.2
8 Conducting nicrec~teaching 3.2
9 Critique of micro-teaching 3.1
1 Use of feadbacl: systems for
evaluating teaching behavior 3.1
10 Knowledge of research on
teacher effectiveness 2.9
7 Video~tape equipment 2.3
6 Building behavioral objectives 1.5




Personal Information

There vere ) of the 10N participants vho completed the instrument at the last
session of the workshop. The average numrber of teaching exverience was 8.1 and
it ranged from two to 40. The average number of teachers in their school was
28.2 and it ranged from 14 to 45.

Workshop Content

The evaluation of the overall value of the workshop for their instructional pur-
poses was accorded "good"” or "excellent' by 79 (992) of the participants. The
following 15 a summary of their comments:

Self-evaluation and renewal (30)

Provided many effective teaching skills (27)

Became more effective teacher (22)

Effective learning experiences (12)

The most heneficial workshop ever attended (7)

Seventy-nine (997) of the participants rated the overall value of the workshop
for their students as “good" or "excellent.' The following is a summary:

llade me realize the effect of my behavior upon the
learning of ny students. (19)

More interaction with students. (8)
Hethods of teaching have been improved. (15)

Students will benefit from organized behavioral
objectives. (5)

Micro~teaching experience was beneficial. (9)

The training rece:ved made me more sensitive to
the needs and the feelings of my students. (13)

My students will benefit directly from my learning
experience. (19)

The participants were asked to indicate what aspects of the program did they
feel were of most value. The comments of all the participants (100%) are as
follows:

Coding, building and interpreting matrix
(Interaction Analysis) (50)

idcro~teaching (35)

Gathering and using student feedback for evaluating
teaching behavior (47)

Writing behavioral objectives (30)
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Ninety-five percent of the participants who responded stated that they used the
following aspects of the program in their classroom:

Using behavioral objectives (37)
Conducting micro~teaching (20)
Video-taping (15)

Gathering and using student feedback for evaluating
teaching behavior (40)

Coding, building and interpreting I.A. matrix
(Interaction Analysis) (35)

The participants were asked to state 1if they noticed any change in their pupils’
behavior which they can attribute to this program, Seventy-eight (97%) of the
participants responded. Sixty (78%) of the participants indicated that there
has been a change in their punils' behavior. Eighteen (222) of the participants
indicated that there was not enough time for any change.

The participants were asked to cite examples of how their training could have a
direct impact on student learning in their instructional situation. The
following is a representative sample of their comments:

"More student interaction and interest"

"More two-day cormunication with more student
initiated responses."

"Students are more willing to contribute and
participate in the discussion."

"Implementing behavioral objectives"

The following are a few direct quotes:

"Yhen a student responds to a guestion or situation, I
can listen, I can accent, I can understand. He can tell
me more developing his owr. language and his own perception."

"My students became more relaxed in the classroom because
I didn't try to over stimulate them into learning concepts
which they did not shov readiness to learn."

"y methods of accepting student feelings and ideas, by
praising students, being less direct this will produce
nmore student participation and a more pleasant learning
climate.”

The participants sere asked to indicate if they had any suggestions for improving
precourse orientation procedures to acquaint them with the Program Training,
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Fifty (632) of the participants indfcated that there was no need to improve pre-

course orientation. The following are some of the suggestions indicated by the
other participants:

A written outline of the content to be covered during
the course could have been presented duriag the orien-
tation procedures. (290)

The consultants (coders) should have explained to the

teachers what they were doing in their classrooms the
first visit, (5)

A workshop prior to the start of the progrsm to acquaint
the participants with the contents of tha program and
the expectations of the participants. (5)

The participants were asked if they encountered any unusual problems in using
what they have learned. Sixty-seven (84%) of the participants indicated that

they didn't encounter any unusual problens. The following is a surmary of the
ones who did:

Video~tape equipment (4)
Interpretation of the matrix (3)
Student feedback from preschoolers (6)

The participants were asked to indicate what aspects of the Teacher Behavior
Improvement Program did they plan to utilize in the ensuing year 1972-73,

Eighty (1002) »f the participants responded. Host of the participants indicated
that they will be using all of the aspects. The others will concentrate on the
ones that they feel there is a greater need.

In the following question, the participants vere asked to compare their workshop
experience with other in-service workshops they have had. Hinety percent of the
respondents rated it very highly, e.g., “the best," "excellent," “superior.”

The following comments is a summary:

"I learned more than any other workshop...It offered more...
Stimulating and interesting,..ifuch more organized,,.liore
professioral....fore meaningful.,.We were involved in the
learning process...It hes made me more introspective of nmy
teaching behavior...Has given me knowledge that I can use
in my classroom..."

In another question, the participants vere asked 1f they would recormend this
Program to their best friend in teaching. Seventy-nine (99%) of the respondents
indicated "Yes." Only one responded "No."

The respondents all indicated that most of the teachers in the school need this
kind of training.

In the final question of the workshop content, the participants were asked to
indicate any comments or criticisms. Twenty (25%) of the respondents indicated
gome comments and criticisms., The following is a summary:
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Vorkshop was excellent (5)

Workshop should be offered during the regular school year (&)
College credit should have been offered instead of ray (7)
Consultants were excellent (3)

tlore time 18 needed (%)

Follow-up workshop in the fall is needed (3)

Horkshop Procedures

For purposes of data analysis, the rating categories were dichotomized so that
"not at all" and "very little" represeingig negative ratings, whereas ratings of
“some" and 'much" depicted positive ratings. The participants gave positive
ratings to all the facets of the procedures as indicated after each facet:

a. Had clearly defined objectives.  (98%)

b. Provided adequate time to achieve its objectives. (90%)

c. Allowed adequate opportunity for participation by its
members.  (992)

d. Selected appropriate participants who could benefit from
and implement workshop ideas. (90%)

e. Provided effective leadership.  (99%)
f. Selected appropriate and effective consultants., (98%)
Finally, the participants were asked to indicate the strengths and weaknesses,
and to give suggestions for improving the workshop procedures. The following
1s a summary of the participants' responses:
Strengths
New materials and new techniques (20)

Group participations (15)

Coverage of behavioral objectives, coding, micro-teaching,
student feedback (10)

Well organized consultants (35)

Air conditioned schools (5)

Gozls and objectives well defined (15)
Heaknesses

Time allowed was too short (40)

Too much clinic time (1%)
P.l.R.'s (maybe once a week) (2)
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Suggestions for Improvement

Provide more time for the workshop (12)

lfore micro-teaching situations (5)

Limit to one school (3)

Conduct workshops during regular school year (15)

Hore in-depth study in some areas, e.g., behavioral
objectives and micro-teaching (3)

Suamary

The data from the teachers' questionnaire reveal the following:

1. Average number of years at their positZon was 8.1.

2, Average number of teachers in their school was 28.2.

3. The overall value of the workshop for their instructional
purposes vas rated ''good" or "excellent" by 79 (997) of the

participants.

4. The overall value of the workhop for their students was

rated "good" or "excellent® by 79 (99Z) of the participants.

5. One hundred percent of the participants indicated either all
or a combination of many agpects considered them valuable.

6. Hinety~-five percent of the participants stated that they are

using most of the aspects of their training.

7. Seventy-eight of the participants indicated that there has
been some change in their students’ behavior, and many of

them cited examples.

8. Seventy-nine (992) of the participants indicated that they
would recommend this program to their best friend in teaching.

to the workshop procedures.

10. The main strengths of the worlshop were weil orgenized con-
sultants and the development of new materials and new techniques.

11, '"Not enough timc" was stated as the main weakness by the
respondents (50%).

« Ninety-six percent of the participants gave positive ratines
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PHASE THREE

Horkshops in Micro-Teaching

Purpose

Under the 1970-71 Project PAST a group of eligible Title I teachers and adminis-
trator3 were trained in a number of behavior analysis and improvement techniques,
Among these was the process of nicro-teaching. The participants learned the ne=-
chanical skills of video-taping and the philogsoohy of micro-teaching. Because of
linited time, however, the teachers did not have the opportunities to develop
extensively the technique.

The same teachers will be given the opportunity in this year's project to further
refine this gkill using the Far lest Laboratories "Effective Ouestioning lini-
Course." This nicro-teaching course is a highly programmed course in the inquiry
method for teachers. After only a short orientation fo the materials the teachers
go through the entire micro-teaching and critiquing process.

The course has four objectives, to;

1. change teacher behavior in order to increase pupil readiness
to resnond to discussion questions,

2. {mprove teacher skills so as to decrease the amount of teacher
participation and increase the amount of pupil participation,

3. 1increase teacher use of probing techniques in order to guide
the pupil to more complete and thoughtful responses, and

4. reduce teacher behavior that interferes with the flow of the
discussion. Thr workshon will be a combination of after school
workshops and . ... during the schoal day. A substitute teacher
will be sesigned to each school each day that taping is taking
place. The substitute will talie each teacher's class for an
hour so the teacher can micro-teach.

The ultimate aim of this phase is to train & groun of Title I
teachers in this questioning method that will lead to more
creativity in the classrooms.

Procedures Used to lfeasure Attainment of Objectives

There were tuo micro-teaching workshops. One ended in Anril, 1972 and the other
ended in August, 1972, Consequently, it would not be poseible for many months to
obtain data relative to the improvement of teachers and finally students in
accordance with the major objective of the oroject,




In view of this precluding factor, it was decided that the emphasis of the evalua-
tion of the project would be upon an assessment by the paxticipants of the various
aspects of their workshop training program.

Hence, a research instrument was developed for the purpose of obtaining from the
participants personal information and feelings toward workshop content.

Ths instruments were sent to 20 teachers and paraprofessionals at the conclusion

of their workshop training. The analysis and findings were based on these
instruments.

Analysis and Findings of the icro-Teaching Wurkshep

Based on the rationale underlying the evaluation of the program as indicated above
and the procedures used to measure the attainment of its objectives, the analyeis
of the data and findings are presented below.

Personal Informaticon

There were 12 of the 20 participants who completed and returned the instrument.
The average number of teaching experience was 6.8 years and it ranged frcm three
to 18. The averafe number of teachers in their school was 24 teachers and it
ranged fron 21 to 30.

tforkshop Content

The participants vere asked to indicate vhich skills did. thsy use in their class-
roon. All the participants responded (100Z) and the folloving is a summary:

Pedirection (3)
Refocusing (3)
Promoting (3)
Effective (4)
Repeating (3)
Independent skills (&)

The participanis were asked if they noticed any change in their pupils' behavior
vhich they can attribute to the micro~teaching training. Seven (582) of the re-
spondents indicated that there was some change in their pupils’ behavior. The
following are some of their comments:

"participation of individuals improved."

"Teacher and students are more relaxed and they look
forward to 'talk' sessions."

"fore pupils respond to questions."

"Their questions and answers have become more lengthy
and of somevhat higher quality."
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"They express themselves in sentences and their
vocabulary is expanding."

The participants were asked to state any suggestions for improving pre~course
crientation procedures to acquaint them with the Mini-course. Seven (582) of the
respondents indicated "No." The others indicated the following suggestions:

"More time should be alloted for manipulation of the VIRL."
"lore time to digest the film contents would have helped."

"liore orjentation to the equipment to help you be more
independent with it."

Most of the participants stated that they didn't have any suggestions for improving
VIR and 16 mm training sessions, and they didn't encountar any uiusual gcheduling
situatfons or problems.

The participants were asked to coupare the Mini-course with other in-services cx~
periences they have had. The following are some of their comments:

"{ore interestirg and useful to classroom teaching."

"I have been involved in quite a number of in-scrvice
training experiences duriag my years as a Detroit teacher.
I rate the !fini-course among the top three. I furtherz
state that no teacher shouid mias the opportunity ¢o take
the Mini-course."

"This is the oniy in-service training experience I have
had with active pupil participation."

"The Mini~course was :ie best workshop I have had."

"This 13 a perfect in-service training for all teachers."
The evaluation of the overall value of the Mini-course training for their instruc-
tional purposes, and for their students was accorded "good" or "excellent" by 12

(100%) of the respondents. Some of their comments:

"The students’ vocabulary is developing faster and they
seem anxious to express themselves.'

"There seems to be a larger number of pupils participat-
ing with pupils responding to each other."

The participants wvere asked to state what do they consider the major strength(s) or
weakness(es) of the :lini~course training. The following are some of their comments:

1v1deo Tape Recordor,
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Strengths

"Mini-course training vas well organized."

“Gives the teacher a chance to develop techniques and
skills that help the students as well as herself."

"Gives strength and confidence in teaching, and
anticipation to use skills in the classroom."

Weaknesses
“'Summer school is not a good time to be trained."

"Should have a follow-up conference with the consult~
ant and all the participants."”

"Time was too close together for teach and reteach."

Finally, the participants were asked to state any comments or criticisms.
was only one comment:

"Thank you for your patience, indulgence and consideration
that mads ny training a pleasure." )

/" Summary
The data from the questionnaire reveal the following:
1., The average number of years at their position was 6.8.
2. The average number of teachers in their school was 24,

3. The participants used practically all the skills in their
classroon,

4., FPifty-eight percent of the participants noticed change in
their pupils' behavior.

5. Most of the participants rated the workshop very high com-
paring it with other in~-service workshops.

6. The overall value of the workshop for their instructional
purposes and for their students was rated "good" or "excellent"
by 12 (100Z) of the participants.

7. The main strengths of the workshop were well organized and the
development of new techniques by the teacher.

There
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PHASE FOUR
TITLE I STAFF TRAINING IN SIMULATED AND
PROBLE:! SOLVING SITUATIONS
Part I -~ SRA Inuer-City Classroom Kit
Part II - Research Utilizing Problem Solving Program

Part III - Instructional Development Institute Program




PHASE FOUR

Title I Staff Training in Simulated and
Problem Sclving Situations

Purpose

The present momentum of educational change appears to be irrevocable. Indeed, it
is reasonshle to expect that demands for change will be accelerated. The ever
present and important question is whether that change will be in response to
forces frim the outside or whether it will be planned and programmstic due to
sound educational insight and preparation. Unless educators are satisfied to do
more than uwim with the tide, we must be willing to become more involved in shap-
ing the direction of future change.

The ultimate change must obviously occur in the individual classioom teacher.
High sounding statements bacome platitudes if they lack the key support of
teachers. It is ludicrous, however, and extremely wasteful of resources to spend
great time and money on in-service programs for teachers if their principals are
ignored.

Just as the teackers have the greatest contact with children the person with the
greatest and closest exposure to the teacher is the school principal. In his role
of frontline administrator, he stands {n the best position to affect change in the
ultimate behavior of the teacher and in the education of the urban child.
Havighurst found that in inner-city schools the principal can make the greatest
difference in whether learning is taking place. The quality of his work and the
support he gives to innovative programs and teachers can have monumental effect.

This phase will reflect the current interest of the U.S. Office of Education in
protocol and training materials particularly related to simulation and role play-
ing, and problem and instructional solving processes.

Part I - STA Inner-City Classroom Kit--torkehops #1 and #2 \

The teachers and paraprofessionals of the eligible schools will participate in a
series of workshop sessions using such simulation programs as the SRA Imner-City
Classroom Kit. The teachers will react to simuylated situations, critique their
performances and discuss possible slternative approaches to solving problems.
The consultants will assist the identification of some possible alternatives.

Following their training, the teachers will conduct workshops in their buildings
in simulation. The Title I teachers will work with the SRT Kit. Title I Teacher
Aides will be included in the local workshops providing parent reaction to the
simulated problems.




12. Twenty-one (1002) of the participants agreed that the experience
of this workshonp was worthwhile.

Finally, the participants were asked to comment or offer suggestions for £ ture
use of the simulation exerciges. The fcllowing are some of their corments:

'Vary enlightening. Helped us to see ourselves."

"t/ished we could use some of the materials in our
staff workshop."

“Please expand it to more workshops in order to cover
all the exercises."

‘It was excellent. '‘e should have gone thzough the
entire set of simulation exercises.'

Summary
The data from the questionnaire reveal the following:

1. 1In the 11 statements an average of 922 of the participants agreed
or disagreed depending on the statement in favor of the workshop.

2. In only one statement about adequacy of tims that the participants

were evenly split. Half of them felt that more time was needed to
cover all the simulation exercises.

Horkshop #2

Analysis and Findings of the SRA Inner-City Classroom Kit

Based on the rationale underlying the program as indicsted previously and the
procedures used to measure the attainment of its objectives, the anslysis and
findings of the data are presented below.

There were 18 of the 25 participants vho completad the inetrument at the last
session. The instrument contained ten statements to which the pariicipants were
asked to indicate their degree of agreement or disapreemert. There were six re-
sponses for each statement ranging from ''Agree Very Strongiy' to "Disagree Very
Strongly."

For purposes of data analysis, the rating categories were dichotomized so that
6, 5, and 4 representing positive ratings, vhereas ratings of 2, 3, and 1 depicted
nagative ratings. The results are as follows:

1. Eiphteen (100Z) of the participants apreed that the simulation
incidents were well spaced throughout the workshop,
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2,

3.

4,

3.

6.

7.

8.

9.

10.

Eighteen (100X) of the participants agreed that the time allowed
for discussion of each concept was adequate.

Sixteen (89%) of the participants disagreed that the proeceures
of the sinulation incidents were complicated and confusing.

Sixteen (892) of the participants agreed that the simulation
incidents challenged tie individual participant without
threatening him.

Sixteen (89Z) of the participants disagreed that the simulation
incidents represented another "gimmick" in educatiom.

Fifteen (837%) of the participants agreed that the simulation
incidents provided an efficient way of learning.

Twelve (67%) of the participants ggreed that the simulation
incidents provided insights not aware of before.

Sixteen (89%) of the participants agreed that the ideas gained
fron the simulation incidents will be useful to them.

Sixteen (897) of the participants disagreed that the simulation
incidents took too much time.

Fourteen (782) of the participants disagreed that the simulation
incidents vere too complicated.

The evaluation of the overall value of the workshop was accorded '"good" or
“excellent" by 18 (100Z) of the participants. The following are some of their

couments:

Sixteen (892) of the participants indicated thst they would use something new in
their school that was suggested by the workshop. The following are some of their

comments:

"Enjoyed the workshop immensly and learned a lot about
discipline techniques."

"I would like to attend another workshop similar to this."

“It vas very helpful, and I feel I can go back to my
school and be of more service to my children."

"I wished it would have been longer. This helps the
teacher see that the total child must be taken into con-
sideration and that there are certain values and criteria
she must have before reacting to s child's behavior."

"How to handle different problems, and I gained confidence
of my ovn methods of dealing with discipline problems."
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"More use of sociometric dats and background information
of my students.”

The participants vere asked to state vhat aspacts of the workshop did they feel
was of most value. Twelve (67%) of the participants responded. The following
are some of their comments:

Finally,

Discipline phase (8)

Advice of new teachers (5)
Exchange of ideas in groups (4)
Filmg and student records (9)

the participants were asked to indicate strengths, wesknesses, and

suggestions for improvements. The following is a suumary of their comments:

The data
1.

Strengths
Good materials and good leaders

Presentation and analysis of problems

Provided an efficient way of learning--an informsl
non~-threatening atmosphere

Heaknesses

Time ellowed vas too short. It could be expanded to
two more Saturdays.

Suggestions for Improvement

It should be ar. least three Saturdays to cover all the materials.

Summary
from the quest! .aire reveal the following:

In the 10 statements an average of 877% of the participants agreed
or disagreed depending on the statement in favor of the workshop.

Eighteen (100%) of the participauts rated the overall value of
the workshop as "good" or "excellent."

Sixteen (89%) of the participants indicated that they would use
something new in their schools.

Good leaders, materials and non-threatening atmosphere were the
strengths of the workshop.

Time allowed was the only weakuess.




6. Expand the workshop to three Saturdays was the suggestion for
improvenent.

Pre/Post-llorkshop Instrument

In the process of conceptualizing the SRA Inner-City Workshop ¥it, it was deter-
nined that individualizing the attitude snd feelings of each participant about
“"simulation exercises'' was desirable. A pra-trorkshop instrument, which could be
useful in identifying the attitude and feelings toward certain concents and ideas
about simulation exercises was constructed. The instrument, built on a seven-
point scale, included eight words describing the simulation exercise

The instrument was filled out on the first day of the workshop as each participant
perceived his feelings and attitudes. During the final session the participants
were again asked to indicate the then present feelings and attitudes on the same
instrument as used at the beginning workslop seszion. Table 10 is a tabulation of
the total pre-test score for each participanc, total change for each participant,
total post-test score for each participant, and the group mean for the beginning,
change, and total score. A t-test of significance wes applied to the difference
between the pre- and post-instrument results. The difference vas significant at
the .01 level.

In summary, the data from the pre-workshop/post-workshop instrument reveal the
following:

1. There was a statistically significant change for the workshop
participants.

2. One of the participants rated the instrument so high ir the
pre-test that there "was no room for improvement.'

«52e




T W

-

'
|
|
i

Table 10

Total Change for Each Participant and the Group “iean for the
Pre~Test, Post-Test and Final Total Score

Pre~- Post-~
test test Change
32 56 24
32 46 14
32 45 13
40 53 13
49 53 ~2
32 42 190
40 52 | 12
44 50 6
24 45 21
Total 325 436 111

T= 36,1 L= 48.4 X =12.3

t=3.9
df = &
p =£.01

Part II

Analysis and Findings of the Research Problem Solving Program

Based on the rationale underlying the evaluation of the program as indicated pre-
viously and the procedures used to measure the attainment of it: objecgives, the
analysis of the data and findings are presented below.

There were 535 of the 40 participanta vho completed the instrument at the last
session. The instrument was divided into five areas: (1) personal information;
(2) training procedures, materials, and exercises; {3) value of the training for
educators; (4) your trainer and your readiness to serve as a trainer in this pro-
gram; and (5) general information. The participants were asked to think about
their own position and feelings regarding the program. Then, they were asked to
reply to the questions as they applied to them and how they felt about the program.




For purposes of data analysis the rating scale was dichotomized so that 9, 8, 7,
and 6 representing positive ratings, vhereas ratings of 5, 4, 3, 2, and 1 depicted

negative

Personal

ratings. The results are as follows:

Information

1.

There were 14 male and 21 female representatives.
a. Twenty-one vere elementary teachers

b. Six were elementary administrators

c. Six were paraprofessionals

d. Two were central administrators

The average of total years of professional experience was 11.1

The average number of workshops being involved as a participant

The average number of FAST workshops previously involved was 3.8.
Twenty-three of the participants indicated that this was their

Thirty-two (91%) of the participants indicated tha: the procedures,
materials, and exercises offered them new ways of viewing the

Thirty~four (977) of the participants indicated that the procedures,
materials, and exercises spoke to important educational concerns.

Thirty-three (947) of the participants indicated that the procedures,

Thirty-three (94%) of the participants indicated that the procedures,
materials, and exercises offered ideas, skills, and methods that can

Thirty-four (97Z) of the participants indicated that the procedures,

Thirty-two (91%) of the participants indicated that the procedures,

Thirty-one (897) of the participants indicated that this workshop

3. The average of total number of staff was 42.
4.
the last two years was nine.
5.
first FAST workshop.
Training Procedures, ‘laterials, and Exercixes
1.
problens,
2.
3.
materials, and exercises were clear and understandable.
4.
be used under existing conditions "back home."
5.
mat>rials, and exercises vere *'Very Helpful."
6.
materials, and exercises retained their interests.
7.
had a well designed training model.
8.

Twenty-four (68%) of the participants indicated that there was
adequate time to practice the skills. .
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Value of the Training for Educators

1.

2,

3.

Your Trainer and Your Readinuss To Pe One

Thirty-two (©1%) of the participants rated this workshop ''Very high"
in terms of its potential for instructional improvements.

Thirty-four (97%) of the participants rated the workshop "Very high"
compared to other professional educational courses they have taken.

Thirty~-three (94%) of the participants rated the workshop 'Very high" !
compared to non-educational college courses they have taken.

Thirty-five (100%) of the participants rated the workshop ''Extremely
vorthwhile' in terms of total learning experience for them personally.

1.

2.

General Information

Thirty-five (100%) of the participants rated their trainer 'Very
helpful” in terms of assisting them to achieve the training
objectives.,

Twenty-seven (77%) of the participants rated their readiness ''Very
hish" to serve as a trainer in this program.

Thirty-five (100%) of the participants rated the overall value of the workshop as
"g00d" or “excellent." The following are some of their comments:

Thirty-five (100%) of the participants indicated thst they would try something new
with their staff that was suggested by the workshop. The following is a summary
of their comments:

Finally, the participants were asked to state strengths, veaknesses, and suggestio
for improvement. The following comments is a summary:

"Excellent opportunity for interaction, and sharing
of ideas to be used in solving problems in my own
school situations."

"I feel this workshop definitely improved my communi-~
cation skilZs not only with other staff members but also
my students."

Teamwork in solving problems (8)
Paraphrasing techniques (5)
Forced Field Analysis (17)
RUPS--Way of solving problems (12)
Communication skills (7)

SRA tools (6)
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program; and (5) general information.
about their own position and feelings regarding the program,
asked to reply to the questions as they applied to them and how they felt about
the program.

Strengths

Involvement of workshop participants (8)
Tlell prepared and helpful consultants (29)
Excellent materials (25)
ell organized workshop  (15)

[leaknesses
Too much time for some parts of the workshop (19)
More time was needed for the total workshop (13)

Inability of the sextet to use time allotment
effectively some of the time (9)

Improvements

More time is needed in order to cover all skills
thoroughly

lore time 1s needed for the "home team" to complete
QUPS process together on the building problem

Trios should be changed at some point during the
workshop

This should be done with the whole teaching staff

This workshop should include administrative teams from
each school including principal, assistant principal,
curriculum leader, staff coordinator, and president of

the community council.

Part III

Analysis and Findings of the Instructional
Development Institute Program

Based on the rationale underlying the evaluation of the program as indicated
previously and the procedures used to measure the attainment of its objectives,
the analysis of the data and findings are presented below.

There were 39 of the 45 participants who completed the instrument at the last
The instrument was divided into five areas: (1) personal information;
(2) training procedures, materials, and exercises; (3) value of the training for
educators; (4) your trainer and your readiness to serve as a trainer in this

The participants were then asked to think
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Then, they were




3.
4,

5.

Training

For purnoses of data analysis the rating scale was dichotomized so that 9, 8, 7,
‘ and 6 representing positive ratings, vhereas ratings of 5, 4, 3, 2, and 1 depicted
r negative ratings. The results are as follows:

Personal Information

There vere 19 male and 20 female representatives,

a. Tuenty-five were elementary teachers

b. liine were elementary administrators

¢. Four vere paraprofessionals

d. One was a central administrator

The average of total years of professional experience was 12,
The average of total number of staff was 30.

The average number of workshops being involved as a
participant the last tyo years was 6.5.

The average number of FAST workshops previously involved was
two. Ilineteen of the participants indicated that this vwas
their first FAST workshop.

Procedures, Materials, and Exercises

1.

Thirty-six (93Z) of the participants indicated that the training
procedures, materials, and exercises offered them nevw ways
of viewing the problems.

Thirty-seven (957) of the participants indicated that the pro-
cedures, materials, and exercises spoke to important educational
concerns.

Thirty-four (87%) of the particinants indicated that the pro-
cedures, materials, and exercises were clear and understandable.

Thirty-six (937%) of the narticipants indicated that the pro-
cedures, materials, and ex:rcises offered ideas, skills, and
methods that can be used under exlsting conditions ‘‘back home."

Thirty-six (93%) of t»2 participaunts indicated that the pro-
cedures, materials, and exercises were 'Very Helpful."

Thirty-nine (1007) of the participants in‘icated that the pro-
ceduras, materizls, and exercises retained their interest.

Thirty~eipght (987%) of the participants indicated tuat this
workshop had a well designed training wodei.

Thirty (77%) of the participants iniicated that there was
ade~uate time to practice the 3zkills.




Value of the Training for Education

1. Thirty-five (29%2) of the participants rated this workshop "Very
High" in terms of its potential for instructional improvement.

2. Thirty-eight (93%) of the narticipants rated the workshop 'Very
High" compared to other professional educational courses they
have taken.

Thirty-eight (98%) of the participants rated the workshop ''Very
High" compared to non-educational courses they have taken.

Thirty-eight (938%) of the participants rated the vorkshop
"Extremely Worthvhile" in terms of total learning exnerience
for them personally.

Your Trainer and Your Readiness To Be One

1. Thrity-eight (98%) of the participants rated their consultants
"Very Helpful" in terms of assisting them to achieve training
objectives.

2. Thirty (777) of the participants rated their readiness ‘'Very High"
to serve as a consultant in this progran.

3. Thirty-eight (9S%%) of the participants rated their consultants
"Very" competent in terms of their competence as consultants in
this program.

General Information

Thirty-eight (927%) of the participants rated the overall value of the workshop as
"pood" or "excellent." The followving are some of their comments:

"Very valuable to me as an administrator in helping me
help my teachers plan effectively to implement their
instructional nrogram."

YA new learning experience worth sharing with other
teachers and paraprofessionals."

"Very informative, pleasant, fast moving, and varied."
"Much more relevant and interesting than most workshops."

"I have never seen such a highly structured but enter-~
taining workshop."

"tlorkshop was exciting--open new channels of approaching
problen solving. Brought much awareness to us about
motivation of teachers and students. The value of this
vorkshop is terrific. Every educator should, at least, be
exposed to this kind of problem solving."
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Thirty-eight (98%) of the participants indicated that they would try something new
with their staff that was suggested by the workshop. The following are some of
their comments:

"A gystematic approach to solving our immediate problems.”

"Adopt the IDI model to suit our needs."

"iriting Terminal Behavioral Objectives to meet the needs
of all our students."

Finally, the participants were asked to indicate the strengths, weaknesses, and
suggestions for improvement of the vorkshop.

Strengths

Highly organized and structured (27)
Excellent consultants (30)
Wide variety of A-V materials (23)
The location (10)

Weaknesses

"The film that showed radical change from nice neighborhood
to slum neighborhood it should be re-edited before showing
it again."

lore time is needed (25)

Paraprofessionals had trouble-~It was too fast moving (5)

Too much material was thrust at the learner in too short
a period of time (18)

Suggestions for Improvement

Extend the workshop to two weeks with shorter daily
hours.

Possibly a total staff of a school could be involved in
an IDI Program to serve as a "model schiool"




PHASE FIVE

BLACK STUDIES AND MATERIALS DEVELOPMENT WORKSHOP




The participants working in teams from a school including administrators, teachers,
and paraprofessionals will be trained in initial skills and competencies in
applying instructional systems to learning and teaching problems. The participants
will learn through this multi-media program a systematic way of analyzing curricu-
lum and instructional problems and of developing validated, practical solutions.

Following their training the participants working in teams will develop feasible
plans for attacking a specific instructional problem in their owmn school. This
tear. of participants will be able to take this program back into their own building

for operation.

Procedures Used to Measure Attainment of Objectives

There were four workshops of Staff Training in Simulated and Problem Solving
Situations. Two of the workshops were held during Spring, 1972, and two during
the Summer, 1972. Consequently, it would not be possible for many months to obtair
data relative to the improvement of administrators, teachers and finally students
in accordance with the major objectives of the project.

In view of this precluding factor, it was decided th;E the emphasis of the evalua-
tion of the project would be upon an assessment by the participants of the various
aspects of their workshop training program.

Hence, a research instrument was developed for the purpcse of obtaining from the
participants personal information, feelings toward workshop content and workshop
procedures. A pre- and post-instrument was used with one of the workshops.

The instruments were administered to administrators, teachers and paraprofessionals
who were present at the conclusion of their workshop training. The analysis and
findings are based on these instruments.

PHASE FIVE

Black Studies and Materials Development Workshop

Puggose

One of the purposes of reducing class size in

primary units is to provid
clinate and opportunities in which the teachers and paraprofessionzls cag :::nge
their teaching styles. Smaller numbers of children should encourage innovation

3 for the improvement of :he instructional 7
> class size. vrogram in these classes vith reduced

An important part of this improvement

program is the creation of new motivational
materials. The ourpose of this phase 18 to offer training to the reduced class
| size teachers and teacher aides in the formulation, construction and utilization

of motivational materials for the improvement of the in
! st
classes with reduced class size, ructional progran in

Teams of teachers and teacher aides will be invited to
participate in workshops at
the Title I Curriculum Laboratory. They will be trained in the use of the eqﬁip-

ment in the laboratory and assisted in igni
motivational materials. Jesigning, constructing, and utilizing

This workshop will:

1. sensitize participants to the need for new information and tech~

niques in teaching Black Studies in total curric
elementary schools, urriculun setting of

2, prov:lde subjeCt matter material to the tanchara em +thae ehade
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For purposes of data analysis, the rating categories were dichotomized so that
6, 5, and 4 representing positive ratings, whereas ratings of 3, 2, and 1 depicted
negative ratings. The results are as follows:

1. Twenty-one (1007) of the participants agreed that the simulation
exercises were well spaced throvghout the workshon,

2, Eighteen (85X) of the participants apreed that each simulation
exercise allowed for adequate time.

3. Nineteen (907) of the narticipants disagreed that the procedures
of the simulation exercises were complicated and confusing,

4. Twventy (95%) of the participants apreed that the simulation
exercises challenged the individual s‘thout threatening him.

5. Twenty (952) of the participants zareed that the simulation
exercises provided an efficient way of learning.

6. Sixteen (76%) of the participants disagreed that the simulation
exercises represented another "gimmick" in education.

7. iineteen (90%) of the participants agreed that the simulation
exercises nrovided insights not atrare of before,

8. Twenty (95%) of the participants agreed that the ideas gained
fronm the sinulation exercises will be helpful to them.

9. Tvwenty-one (100Z) of the participants disagreed that the simulation
axercises were too complicated.

10, iineteen (90%Z) of the participants agreed that the directions
provided for the simulation exercises were clear.

11. Eleven (52%) of the participants agreed that time provided for
the simulation exercises was adequate.
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In view of this precluding factor, it was decided that the emphasis of the evalua-
tion of the project would be upon an assessment by the participants of the various
aspects of their vorkshop training program,

Hence, a research instrument was developed for the purpose of obtaining from the
participants personal information, feelings toward workshop content and workshop
procedures. A pre- and post-check 1ist was used with all the participants.

The instruments were administered to teachers who were present at the conclusion

of their workshop training. The analysis and findings vere based on these
instruments.

Analysis and Findings of the Black Studies Horkshop

Based on the rationale underlying the evaluation of the propram as indicated above
and the procedures used to measure the attainment of its objectives, the analysis
of the data and findings are presented below.

Pre-tlorskhop/Post~torkshop Check List

In the process of conceptualizing the Black Studies Program, it was determined that
individualizing the experience for each participant was desirable. A pre=-vorkshop
check 1list which could be useful in identifying the level of entry competence for
each participant was constructed. The check 1list, built with 2 seven-point scale,
included a series of skills and areas of knowledge identified as part of the Black
Studies Program.

The instrument was filled out on the first morning of the workshop as each partici-
pant perceived his competencies. During the final session, 29 of the participants
vere again asked to indicate the then present level of competence on the same check
list as used at the beginning of the workshop session. As a result, it was mea-
sured the amount of change as perceived by the participant wvhich had taken nlace
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4. Tventy-nine (100Z) of the participants rated the Curriculum
Laboratory visit as 'good" or "excellent."

In summary, the data from the pre/post workshop check-11st reveal the following
results:

1. There was a statistically significant change for the workshop
participants.

2. Twenty-eight (93Z) of the participants rated the value of text-

books, handout papers, Haley's tape, and the Curriculum Lanoratory
visit as "pood" or "excellent."
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Table 11

Total Change for Each Participant and the Group llean for the
Pre-Test, Post-Test and Final Total Score

Pre~ Posgt-
test test Change

30 46 16
23 42 19
20 56 36
25 56 3
24 49 25
15 39 24
7 56 49
8 56 48
12 42 30
15 47 32
18 44 26
30 42 12
27 51 24
29 42 13
17 39 22
9 40 31
14 42 28
18 52 34
1?7 50 33
10 53 43
32 50 18
32 34 2
14 52 33
27 56 29
22 40 18
19 52 33
15 47 32
22 56 34
40 42 2
Total 591 1373 782

X =2.4 T=47.3 X = 27.0

df = 28
p =£.001
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Personal Information

There were 36 of the 40 participants who completed the instrument at the las:
session of the workshop. The average number of teaching years experience was 9.8,
and the average number of teachers in their school was 24.

Workshop Content

The evaluation of the overall value of the workshop for their instructional purposc
was accorded "good" or "excellent" by 36 (100%) of the participants. The followin:
are some of their comments:

“Excellent workshop. The best I have ever taken. All
teachers should be required to take."

"I have received more information that will be directly
related to my teaching gosls than any other I have
attended."

"“It's the best thing that ever happened to me. I needed
this workshop to help me get started in my classroom."

“Every aspect of the workshop was super, including
the consultants."

The evaluation of the overall value of the workshop for their students wvas rated
as "good" and "excellent" by 36 (1007%) of the participants. The following are
some of their comments:

"Projects, information, and lectures have provided me
wvith a new insight of how to help my students.”

“Information received could be applied to any grade level."

The participants vere asked to indicate what aspects of the Black Studies were of
most value. The following is a summary of their comments:

Historical background (16)
Teacher~made materials (15)
Everything (10)
Consultants (8)

The participants were asked to cite example(s) of how their training could have a
direct impact on student learning in their instructional program. The following
is a summary of their comments:

More knowledgeable about Black experience  (10)

Use arts and crafts in the classroom ({9)
Use a unit on Africa (7)
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The participants were asked to indicate what aspects of the Black Studies Workshop
did tkey plan to utilize ian the ensuing school year 1972-73. The following is a
sumnary of their comments:

Everything (12)
Eistorical information (15)
Teacher-made materials (13)

The participants were asked to compare this workshop with other in-service trainiar
vorkshops. The following is a summary:

"The most worthvhile workshop I have attended...The
exparience is head and shoulders above...surpresses any
of the others...by far this is the best...this one vas
super...excelled in most vays...more relaxing and more
informative...It's the best..."

The participants were asked if they would recormmend the Black Studies Vlorkshop to

their best friend in teaching. Thirty-six (1007%) indicated that they would
recommend it.

Workshop Procedures
For purposes of data analysis, the rating categories vere dichotomized so that
"not at all" and "very little" representing negative ratings, whereas ratings of
"gome" and "much" depicted positive ratings.
a. Had clearly defined objectives (927)
b. Provided adequate times to achieve its objectives  (957)

c. Allowed adequate opportunity for participation by its
members  (922)

d. Selected appropriate parcicipants vho could benefit from
and implement workshop ideas (977%)

e. Provided effective leadership (977)
f. Selected appropriate and effective consultants (97%)

Finally, the participants were asked to indicate the s:rengths and veaknesses, and
to give suggestions for improving the worlshop procedures. The following is a
summary of the participants' responses:

Strengths

Consultant and resource speakers (21)
Excelled in all areas (7)

Excellent facility (6)

Art projects (11)

Participants (8)
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9.

10.

11.

12.

13.

Weaknesses

More time is needed (15)

Sugpestions for Improvement

More time 1is needed (11)
Have Phase II of the vorkshop (9)

Summary
Average number of teaching years experience was 9.8.
Average number of teachers in their school was 24.

The overall value of the workshop for their instructional purposes
was rated "good" or 'excellent” by 36 (1002) of the participants.

The overall value of the workshop for their students was vated as
"good" or “excellent" by 36 (100%) of the participants.

The two aspects of the workshop of most val:e were historical
background and teacher-made materials.

Hinety-two percent of the participants indicated that the
workshop had clearly defined objectives.

Iliinety-five percent of the participants indicated that the
wvorkshop provided adequate time to achieve its objectives.

Ninety-two percent of the participants indicated that the work-
shop allowed adequate opportunity for participation by its members.

Ninety-seven percent of the participants indicated that the
participants selected were appropriate and they could benefit from
and implement workshop ideas.

Hinety-seven percent of the participants indicated rhat effective
leadership was provided.

Ninety-seven percent of the participants indicated that appropriate
and effective consultants vere sgelected.

The main strengths of the workshop were the consultants and
the construction of art projects.

'"Tiore time needed" was stated as the main weakness.

67—




PHASE SIX

STAFF TRAINING FOR SELECTED TITLE I COMPONENTS




halll 732

. Ll

PHASE SIX

Staff Training for Selected Title I Compcnents

Purpose

Opportunities for staff training not otherwise provided will be offered to Title I
personnel directly involved in the following Title I components and activities:
School Community Agents; Elementary Staff Coordinators; Developrmental Career
Guidance; Pre-School Child and Parent Education; and the Junior Pigh Tork Training
Progran.

Each of the components listed above is attempting in various vays to raise the
achievement levels of the children whom they serve. The Teacher Education Depart-~
ment through Project FAST will assist in this process by inviting personnel from
these Title I components to design and implement in-service training programs
focused on the examination of their role in serving the most eligible Title I
children and the development and implementation of strategies wvhich will strengther
their effectiveness in achieving the objectives of their Title I program. The
participating Title I components will have flexibility in identifying critical
problems in their programs and planning improvement strategies, but the general
focus of all of the in-service programs will be on ways to strengthen thelr effect-
iveness in serving children in these Title I schools who are in most need of their
services.

Procedures Used to Measure Attainment of Objectives

The Staff Training for Selected Title I Components took place duzing 1971-72 school
year. It would not be possible to obtain data relative to the improvement of staff
members, students and others in accordance with the major objectives of the project

It was decided that the emphasis of the evaluation of the different components
‘would be upon an assessment by the participants of their workshop experience in an
interview with the person responsible of each component. The analysis and findinge
vere based on the reports submitted to the evaluator.

Analysis and Findings of Staff Training for
Selected Title I Components

There vere six different components involved in this phase. The number after each
workshop denotes the number of participants in esch workshop. There were 328
participants. These workshops were as follows:

a. Methods of Developing Self-Concept of Inner~City Youth (66)

b. Jr. High Work Training Program (103)

¢c. Medical Careers Club Spoasors Workshop (23)

d. In~Service Training Yorkehop-~Elementary Staff Coordinators (39)
e. School Community Agents Workshop (52)

f. School Commmity Agents' Secretaries Workshop (45)
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The above mentioned workshops were one or two days workshops. The reports re-

ceived on these workshops indicated that all of them were very successful in
meeting their objectives.
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PHASE SEVEN

Goal Setting in the Classroom: An Individual
or Small Group Approach

Purpose

Individual Title I teachers or a small task force of teachers at an eligible Title
I school will be invited to initiate behaviorally planned instructional projects
that attack basic problems affecting student achievement in their school. Through
the identification of teaching and learning problems, teachers will establish
goals designed to raise the achievement levels of the children in their Title I
classroom. For example, a team of primary unit teachers in a Title I reduced
class size school might want to cooperatively develop a sequential set of behavi-
oral objectives in reading, beginning vith tne point of transition from the
kindergarten and progressing to entry into grade 3. These teachers would then have
an operational plan that would help to facilitate individualized instruction and
more innovative use of materials and techniques.

Each eligible school will be given the opportunity to plan its local workshop.

Procedures Used to Measure Attainment of Objectives

The Goal Setting in the Classroom Workshops ended in June, 1972. Consequently, it
vould not be possible for many months to obtain data relative to the improvement
of teachers and finally students in accordance with the major objective of the
project.

In view of this precluding factor, it was decided that the emphasis of the evalua-
tion of the project would be upon an assessment by the participants of the various
aspects of their workshop training program.

Hence, a research instrument was developed by each workshop director for the purposc
of obtaining from the participants information, feelings toward workshop content
and workshop procedures. :

Analysis and Findings of the Goal Setting in
the Classroom Workshops

torkshop #1

Writing Prescriptions and lMastery Tests in Language Arts
and Math for Sequenced Objectives

There vwere 27 teachers, paraprofessionals, and community people who were charged
vith the task of writing minimal goals for grades 1-3 and develop behavioral ob-
jectives, prescriptions, and test for these goals.

The participants used all available materials and instructional guides pertaining
to grades 1-3 to write minimal goals for these grades as well as objectives. The
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participants produced hectographed lessons, prescriptions and tests to be for
individualized instruction, and an incomplete 1list of minimal goals to be used by
teachers as a guide for developing their own goals.

All the participants rated the workshop as ''good' or "excellent.'

Workshop #2

Material Development Workshop--Hawaiian Studies

There were 35 teachers, paraprofessionals, students, and parents involved in this
workshop. The purpose of the workshop was to develop skills in teacher-parent
interaction by cooperative projects designed vvith an emphasis on the science and
nusic content to develop materials and activities appropriate for use in K-P2
classroous.

At the last session the participants vere aske. to rate each statement on the in-
strument in terms of the goals of this in-service training. Twventy-five (100%)
of the participants responded as follows:

1. The goals and objectives of this workshop were achieved.

2. Their knowledge of this subject has been broadened and
enhanced as a result of this workshop.

3. This workshop has provided an acceptable model for
implementation in our school.

4, The format of this workshop has provided for interaction
among participants.

5. The consultants' contributions were relevant.

Finally, the participants were asked to rate the workshop in their own words.
The following are some of their comments:

"I enjoyed taking part in this workshoz. I learned a
lot about Hawaii and its people. I like the idea of
teachers and parents working together, and most of all
I think the children are enjoying it too."

“"This was the best workshop I have attended and the
most useful."

"The workshop was very interesting--well organized--
well developed, and well presented."
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Yorkshop #3
Primary Unit Workshop
There were 14 teachers and paraprofessionals involved ia this workshop. The

primary purpose of this workshop was to construct instructional materials for the
primary unit, and become more familiar with the new techniques and methods.

The participants used the Curriculum Laboratory and the Instructional 'ledia Center
in their school to construct instructional materials. The director of the workshop
was responsibie in familiarizing the participants with new techniques and methods.

According to the final report, the participants found the workshop very worthwhile,
and they recommended for more similar workshops in the future.
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PHASE EIGHT

Pre-School In-Service Training

Purpose

This program will provide in-service training to pre-school teachers, aides and
kindergarten teachers throughout the school year, The training will be focused
on facilitating the use of new educational materials and the implementation of
the new instructional system that was developed under the Pre-School Title I
Training Project conducted in the Spring of 1971.

In order to break from the stereotype lecture presentation method and carry out an
innovative multi-media in-service education progran, some of the following activi-
ties will be carried out: the development of mini-kits focused on specific classroc
methods; room environment; snecific activities; and introductions to new materials
and activities.

Objectives of the Workshop

The Kindergarten Summer Task Force was organized to deal responsively to the
identified needs of pupils, teachers, and paraprofessionals involved in the first
year's Preschool Kindergarten Curriculum Thrust. Consequently, the following
objectives evolved as focal points for the six-week in-service program.

1. Participants will examine existing curriculum strand
objective as specified in the Edcodyne manual.

2, Participants will examine other existing preschool-
kindergarten curriculum objectives currently being
used in local schools, regions, and projects.

3. Participants will develop a hievarchy of skill .expecta-
tions and objectives for pupils entering kindergarten without
prior preschool experience, A corresponding time line for
mastery will be developed also.

4. Participants will develop a hierarchy of skill expecta~
tions, measurable objectives and corresponding time line
for pupils entering kindergarten with previous preschool
experience.

5. Participants will design a plan of action for implementing
parent orientation skill expectations in evary Kindergarten
Curriculun Thrust classroom.

6. Participants will develop assessment tasks corresponding
to specified objectives for pupils. (Piaget)
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Teacher and paraprofessional teams will research and develop
a classroom related practice kit of activities for parents
and children.

8. Teacher/paraprofessional teams will create supplementary
activities related to specific objectives in Kindergarten
Curriculun Thrust.

9. Teacher/paraprofessional teams will develop teaching/learning
materials to enhance curriculum kits.

10. Participants will revise and condense individual and class
profiles for more efficient record keeping.

Procedures Used to Measure Attainment of Objectives

The Pre-School In-Service Training Workshop ended in August, 1972. Consequently,
it would not be possible for many months to obtain data relative to the improve-
ment of teachers and finally students in accordance with the major objective of
the project.

In view of this precluding factor, it was decided that the emphasis of the evalu~
ation of the project would be upon an assessment by the end product and the
perception of the workshop by the curricular leaders and the participants.

Analysis and Findings of the Pre-School
In-Service Training;

The 18 participants were grouped into five teams for intensive work sessions.
Team Leaders had prime responsibility for facilitating group efforts. Ilanagement
schedules werc developed and followed to assure the completion of all tasks as
stated in the summer proposal. All team leaders worked daily from 8:30 a.m. to
3:00 p.m., vhereas team members served as classroom teachers during the a.m. in
their respective schools and joined the task force for afternoon sessions. This
structure afforded us the opportunity to 'rork with pre-kindergarten pupils and
parents in gathering empirical data for material revision and development by the
five teams.

The end product includes the following packages:

1. A revised and condensed record keeping system for individual
and class progress.

Ltore data will be included in the Evaluation of the Preschool (Head Start)

Program, 1971-72, Detroit Public Schools.
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2. A nini-kit based on hierarchy of ohjectives for parent partici-
pation in the reinforcement of skills taught in the classroom.
These were field-tested and parents responded most enthusiastically
to this kit.

3. Skill expectations were developed for pupils entering kindergar-
ten with and without preschool experiences. These include objectives
on self-concept, socialization as well as the science~-math strand.
A flexible time 1ine is being suggested for pupil mastery.

4. Supplementary activities were developed that relate to specific
objectives in the kindergarten curriculum thrust. These activi-
ties include language readiness, art, games, activities for
cassettes and listening posts, literature, and music. Some
activities were geared for group and individual tasks.

5. Competency measures were developed to correspond with Early
Childhood Curriculum Sets (numbers, space, measurement, classi~
fication, and seriation). .

6. An implementation package has been developed to involve all
participating personnel (teachers, paraprofessionals and
administrators). This workshop is to be held earliy in September
to assure maximum use of materials during this second year of
implementation.

The concept of articulation undergirded all operations during the summer. Oppor-
tunity was provided to share and receive ideas from preschool teachers involved in
the summer program.

The two curricular leaders charged with directing the in-service program feel that
much was accomplished in the areas of group dynamics and increased commitment to

the concept of preschool-kindergarten articulation. Individual and team perception
reports are available as well as rough drafts of all materials that were developed.
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RECOMMENDATIONS

On the basis of the general conclusions dravn from the data of the eight phases
of this evaluation, and the evaluator's observations, the followinp recommendations
are made:

1. [Lfforts should be made to explore the pcssibility to offer
future workshops for university credit with the Board pay-
ing their tuition. It was indicated by some teachers that
they preferred the credit to the stipend.

2. Time allotments for workshop should be reapnraised to consider
vhether objectives can be reasonablv met in the piven neriod
of time. The administrators and the teachers indicate that
there was "not enouph time."

3. Pollow-up workshops should be nrovided during the school year
for those teachers who need some additiosal training on some
of the skills covered in the workshop.

4. Efforts should be made to exnand the "ticro-Teaching Workshop"
in order to train more teachers and paraprofessionals. Also,
efforts should be made to find a school and use it as a "model"
for 'Micro-Teaching." .

5. An attempt should be made to bring back, for a vorkshop or
tvo, participants of each phase in order to fine out what
aspects of their training are they using this year, and the
problens they encountered in their schools.

6. A foilow~up study should be made of the particinants who nar-
ticipated in the FAST Yorkshops during the 1970-71 school year
to find out what aspects of their training are they using or
what aspects should be emphasized more in the workshop.

7. Efforts should be made to involve the total staff of a school
in an Instructionai Development Institute Program and/or PUPS
Program and 1f possible could serve as a "model school."

8. Efforts should be made to expand the "Simulated Problem
Program" in order to involve more teachers and paraprofessionals.
All of the sinulat;on exercises should be covered.

9. An attemnt should be made te offer workshons without pay for
teachers and paraprofessionals vho will be interested to
broaden their knowledge if they are not included in the regular
scheduled workshops.

10. Due to the high technical level of certain components of the

project which require certain levels of skills, only nara-
prcfessionals who are highly recommended should be accepted.
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11. Efforts ghould be made to involve school administrators in all
the phases of the project. It is extremely was:ieful of resources
to spend great time and money on in-service programs fo:
teachers and paraprofessionals if their administrators are com-
pletely ignored. It is the purpose of this recommendation to
provide the administrators with an awareness of the new programs,
and with some techniques that will enable them to adapt to a
continuously changing educational and social environment. Such
an involvement is obviously crucial if the teachers and parapro-
fessionals are to make best advantage of the training they are
receiving.

CONCLUSION

On the basis of the procedures uged to evaluate the effectiveness of the Project
FAST Workshops in terms of the assessment by the participants of the various

aspects of their vorkshop training, the findings showed that the workshops were
quite successful. The evaluator strongly recommends that the program should be

continued and attempts should be made to expand it to train more teachers.




