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Ie STLM a 4N1 OF T.HZ, ;C31.,a.:

The New York City Doard of education- Lincoln Center

Project, involving a stratified 'npulation of junior and

senior high school students, was designed to develop an

understanding of, and an appreciation for the performing

arts through a variety of cultural experiences. The ul-

timate goal of this Project is to effect the eventual

inclusion of a study of the performing arts into the

school's curriculum.

In finding, planning and presenting this Project,

the Federal Government, under Title III of the ESEA,

the state, city, local and regional school boards, as well

as departments of education worked in partnership with

the educational services of Lincoln Center and its

member instituticns for the performing arts.

Some of the saLient features of the Project were

as follows:

a. h series of films and live performances

involving music, dance and drama were presented at local

schools and at Lincoln Center.

1. The music program consisted of

chamber music (madrigal singers and chamber recitals, sqlo

instrumentals and opera) presented by the Julliard

School of Music and the New-York 1;etropolitan Opera

Companies.



2. The dance program consisted of

modern and African dances, and ballet presented by the

Julliard School of Eusic and the New York City 3allet

Company.

3. The drama program consisted of

plays presented by the Aepertory Theatre of Lincoln

Center.

3. School staff members supplemented these

performances during regular classroom periods, with the

help of educational materials, and exhibits prepared by

Lincoln Center.

C. The project allowed groups of students to

attend performances at Lincoln Center without charge.

D. k 2erformance Chairman was selected by

the principal of each participating school to act as the

coordinator of all the details and arrangements for the

presentation of the programs.

E. The techniques developed for the eval-

uation of this project were as follows:

1. 2erformance Chairmen were requested

to submit a report and evaluation after each performance.

2. An "independent citizen observer" was

to attend each performance and submit a report.

3. ?rincipals, teachers and students

were requested to complete and submit a questionnaire at

the completion of the series of programs presented at their

schools.

This format was derived from recommendations as out-

lined by ark Shubart, Vice ?resident, Education, Lincoln
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Center for the Performing kits, with the approval of

Dr. J. Wayne Wrightstone, Director, 3ureau of aesearch,

New York City 3oard of Education.

Ua31,N ED INC. has evaluated the Lincoln Center

Student Project. The evaluation focused on two main

questions:

As indicated, by attitudes, and perception of prin-

cipals, teachers, citizen observers and teachers:

1. To what extent has the Project fostered

an understanding of, and an appreciation for the per-

forming arts?

2. To what extent has the Project influenced

the school curriculum?

The evaluation of this Project was a complex task

in that it made use of a variety of data-gathering in-

struments, which measured multiple variables within several

heterogeneous population samples. Nowever, within the

limits of practicability, the design for this evaluation

was based on the assumption that a reasonable assessment

could be accomplished by the technques employed.

II. ATTACKING TN

A. The number and rature of the subjects.

During the school year 1968-1969, the Project

served 100 puJ/ic, private and parochial junior and senior

high schools, representing a cross-section of the city's

five boroughs. The project was evaluated on the basis of

10% representative sample.



.3. The techniques employed.

'MAN ED INC. was engaged to evaluate the

effectiveness of the Lincoln Center Program. The

techniques employed in this evaluation consisted of two

main phases: process evaluation aimed at observing and

interviewing to determine the extent to which the des-

cribed program had actually been implemented, and is ser-

ving the intended population; and the product evaluation,

directed toward appraising the impact of the Program on

its participants, all in terms of the stated objectives.

Several types of research tools were used

to obtain data concerning the implementation and effective-

ness of the Project. Questionnaires were completed by

Performance Chairmen, by the performers, and by citizen

observers. These were collected following each of the

performances in the participating schools. The Lincoln

Center materials pepared for the teacher's use in orienting

their students were analyzed by evaluators skilled in each

subject area. The most important of all methods utilized

in gaining an understanding of the Project were the inter-

views and direct observations carried out by the U23kN

ZD INC. consultants.

The techniques used in the process evaluation in-

cluded the following:

1. Interviewing:

Through interviews with participating personnel

(teachers, principals, students, and performance chair-

men) collective judgments concerning the perceived

strengths and weaknesses of the Project were obtained.



2. Observation:

Througn observations, including recorded trans-

actions, a full description of the environmental and ed-

ucational antecedent conditions found in the Project

schools were obtained. These antecedent conditions

included any conditions existing prior to the implemen-

tation of the Inject wtai^h may have influenced the

outcomes. 2nvironmentally, interest was focused on the

quality and adequacy of physical facilities for the

performances, evidence of displays, posters and performance

programs. :educationally, interest was focused on student

behavior (before, during and after performances) and a

determination was attempted to distinguish between the

reception of the performances as solely entertainment,

or as a cultural art form.

The transactions recorded in behavioral terms were

al encounters of the Project participants--students

and teachers, students and performers, performance

chairmen and teachers, student, and performers. These

recordings were done by a team of evaluators chosen from

both the community-at-large and professional areas.

The techniques used in the product evaluation

included the following:

1. review and analysis of data.

The results of all data-gathering instruments,

such as the description and judgment matrix, psrformance

reports, comments on audience reactions, the reports of

citizen observers and letters from principals, teachers,

and educators were reviewed, analyzed, and interpreted..
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The 'MAN ED INC. evaluators, participants

selected by the Lincoln Center staff, and representa-

tives from the Doard of aucation made concomitant

judgments about the possible applications, transfers

and relearning effects derived from the data.

III. ANALYZING DATA

k. l'erformance Chairmen's reports and

evaluations.

The primary purpose of the Chairman's report

was to obtain in2ormation about methods used by the

schools to prepare their students for the performances,

and to get his opinion about the quality of the educa-

tional materials provided by Lincoln Center for each

performance.

The following evaluation data were collected

from a total of forty (40) 2erformance Chairmen's reports:

1. The artists or ensemble most frequently

evaluated were opera and ballet.

2. The grades most frequently noted for study

groups (those students who attended each of the school

performances and took part in visitations to Lincoln

Center) were the seventh and eighth and for the non-study

groups the grades were seventh and ninth, although for

both groups all grades (seven through twelve) were

represented.

3. The number of students in the study

groups who attended the performances ranged from



60 to 550 Itudents, for the non-study groups the range

was from 25 to 1420.

4. Courses of study represented by students

attending performances were predominately from average

junior high school .1.. °grams with a sizable number of

students from the academic area.

5. Orientation of the students in the study

groups were conducted in both the assembly and classroom

on an equal basis.

6. The type of classes most frequently cited

in which prepara,ion was conducted were band (orchestra,

chorus) general music, and general Znglish.

7. The number of teachers who conducted

orientation ranged from one to seventeen with an average

of three teachers.

8. The subject specialties of these teachers

were for the most part either .]lIglish or music.

9. The majority of teacher personnel for

student study group orientation were instructors from out

of school. However, a number of regular class periods

teachers participated.

10. The amount of classroom periods devoted

to preparation ranged from one to six periods, with an

average of two periods.

11. The orientation of students other than

those in study groups was conducted during general

music and talent music classes, as well as during dis-

cussion and lecture class periods.

12. The following study methods most fre-

quently cited in preparing; students for performances



were reading, listening to records, and student par-

ticipation in other classes, with some project booklets

and analyses of scores e!so used.

13. The following teacher procedures most

frequently employed in preparing students fer perfor-

mances were lecture-demonstration, poster, bulletin

board, show case display, and preparation of mimeogra,ffied

study materials, with some use of tapes and records,

films and slides.

14. The content most frequently employed in

preparing students for the performances were audience

decorum, theater techniques, selections to be performed,

and vocal techniques.

15. The majority of follow-up activAdes

that were conducted with the students after performances

were discussions, and project booklets, with some use

made of evaluation and questionnaire techniques.

'6. himost half of the performance chair-

men gave the study materials, used by teachers in pre-

paring students a "fairly useful" rating, and it was

also their opinion that the materials were "ziast rizht"

(not too advanced nor too elementary.)

17. The use of outlines, discussions and

more background information in the area of music were

the few suggestions mentioned to improve the study

materials for teachers.

18. The majority of the performance chair-

men's observations indicated the performances to he of

"great value" for the students. Thy also stated thet
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the audience reaction was for the most part "enthusias-

tic" and a small number cited the audiences as

"appreciative."

3. ?erformance report by Community-at-large

Student ?rogram Observers.

This report was completed by citizen observers

who were selected by Lincoln Center to attend each

in-school performance, and submit their evaluations.

The observers gave their views of the effectiveness of

the performing arts programs, the reactions and behavior

of the student audiences to the performances, and the

cooperativeness of schools' faculties.

The following evaluation data were collected from a

total sampi of eleven citizen observer reports:

1. The name of artists or ensemble most

frequently ,:valuated were the aepertory Theater of Lincoln

Center, and the New York City 3a? let Company.

2. 1.11 citizen-observers had an opportunity

to speak to the Performance Chairmen, and also indicated

that students in the study groups were prepared.

3. The amount of classroom periods devoted

to preparation ranged from one to four periods, with an

average of one period.

4. Over half of the students in the non-study

groups were also given preparat ion.

5. 1,11 of the citizen-observers stated that

in the opinion of the Performance Chairmen and teachers

the students reacted "positively," to the performances.



G. All of the citizen-observers indicated

that the teachers tried to cooperate, maintain the

right amount of watchfullness, did not impose too much

discipline, did not seem indifferent, and did not

create disturbances of their own.

7. All of the citizen-observers indicated

that the performance chairmen seemed to have had control

of the presentations, as determined by performances be-

ginning on time, audiences settling down without difficulty

and an absence of distraction.

8. The majority of the citizen-observers said

that for the particular audiences, the artists were rated

as "just right" (rather than too informal or formal) and

"able to establish rapport."

9. 1:ost of the citizen-observers rated the

students reactions to the performances as "enthusiastic"

and "appreciative."

10. :if the few suggestions mentioned concerning

the improvement of future performances, the most frequent

was the improvement of the audibility of the speakers.

C. Teachers 2eport and Evaluation.

Teachers felt that students appreciated and en-

joyed the programs presented at the various schools.

They also stated that a cross-section of all of the chil-

dren should have had an opportunity to see the presen-

tations. It was recommended that the selection of students

be based on their effort and conduct. The teachers felt

that the program was appropriate and desired to see the

programs expanded in the future.



To improve preparation, the teachers suggested

that teachers and student conferences be held with

representatives from Lincoln Center and that the Center

announce their visitations in advance.

D. Student's 7.enort and Evaluation.

Students generally stated that they remem-

bered attending performances for dance more frequently

than any of the other programs presented by Lincoln

Center.

Lany of the students stated that they enjoyed the

performances and indicated that they preferred ballet,

because these performances provided comedy and action.

It was interesting to note that the students

appeared divided as to their liking and disliking of the

opera and film performances. Eany students indicated

from the performances they saw that they learned many

points on ballet, and the art of film making.

The majority of the students indicated that they

attended classes and special lectures, prior to the

performances which helped them to better understand the

programs presented.

Lost of the students specified that they enjoyed

watching the dance and listening to instrumentals. Lost

of the students thought it was important to attend per-

formances in the arts. Two of the reasons cited were,

1) they provided the students with an outlook on what

they might do in the future, and 2) that they provided

cultural experiences.

The plays that were seen by students other than

those experienced at Lincoln Center were "Huch To Jo



',bout Nothing" "Hello Dolly" "Fiddler on The _Zoof" and

"Eame." .3xcept for the first play mentioned the plays

were seen in the legitimate theater.

In the area of films, students cited "Romeo and

Juliet", "Oliver" and "Gone Iith The 1indll as having been

seen in their local theaters.

In the area of dance, the students indicated that the

Ifrican dances were seen at their own schools, the ballet

was seen at Lincoln Center.

In the area of musical concerts, or solos, jazz

concerts were heard at 3ryant ParIc and Randall's island

and the Philharmonic was heard at Lincoln Center.

Finally, in the area of opera, the students saw

several performances at Lincoln Center and one at their

own school. Nost students indicated that they partici-

pated in the performing arts through school activities.

Some of the frequently mentioned activities were: singing,

in a choir, playing serious musical instruments, and par-

ticipating in school ,:)lays.

S. Principal Interviews,

1. The majority of students had a limited

amount of prior experience with the performing arts

as indicated from the principal interview questionnaire.

2. Lpproximately half of the principals'

responses indicated that the Lincoln Center experience

was valuable to the students.

3. Of the few Lincoln Center student programs

that were integrated into the school curriculum, it was

stated that teachers and study groups were instrumental

in the changes.



4. Lost principals stated that the

students had received an orientation session prior to

the performances. This was especially true of the

music programs.

5. Any curriculum materials on the per-

forming arts that were used were available in the school

libraries and clubs.

6. Some studentS participated in the

performances as stage crew help.

7. The majority of the principal's

responses indicated that the students didn't have an

opportunity to talk with the artists.

8. Those students who were helped to

form their own judgments about the performing arts did

so through group discussions in the assembly and in their

school clubs,

9. There were approximately three to six

special teachers of the performing arts assigned to each

school.

10. The general impact of the ?roject

as stated by the principals was that it was a rewarding

experience.

7, Urban 2d Inc. Observation and lnterriew reports.

1. Chamber Lusic (madrigal singers)

Posters or other visual materials to

dramatize the sessions were in evidence in some schools

but not in others. The atmosphere was permissive

within a framework of good behavior control.

The student preparation for the sessions was



considered grossly inadequate. Generally, the perfor-

mances were seen by the students as entertainment rather

than as a performing arts event--although there were

indications that attitudes and appreciations of some

students were more advanced. These were noted to be the

study rgroup pupils. The performances were on a high

level, indicating experienced and mature artists.

The vocal solos and ensembles were beautifully sung.

However, it was noted that occasionally the tenor did not

sing as well in tune as might have been desired.

Audience participation was generally good in asking

and answering questions. The pupils enjoyed the ex-

perience.

2. Dance.

Generally speaking teachers did not make

use of the materials sent by Lincoln Center to prepare

the students for the program. However, in some schools

posters advertising the dance performances were in

evidence. i'er th,, most ^a.: t, auditorium facilities,

(lighting, accousties, projection, curtains) were

adequate to provide any special effects or atmosphere

for the performances. Generally, the African dance was

appreciated and energetically received as an art form.

However, it appeared that in those schools where students

had previously experienced African dance performaneQs

there were unenthusiastic receptions.

Modern dance and the ballet were not well received

by the audiences. The students felt that the modern

dance was not meaningful. The ballet they felt was



outdated, Nevertheless, the dancing aspects of the

ballet appeared to have fascinated them. Students had

little or no opportunity to talk to performers following

the performances. 'Alen interaction did occur it was too

disorganized to have contributed to the educational as-

pects of the performances.

3. Chamber aecitals

?rogram notes and discriptions of instruments

were completely unsuccessful in a large auditorium.

it was noted that out of eight musicians who

performed on three different occasions at three schools,

not a single one was black.

The materials for the program provided by Lincoln

Center, but the personnel at the schools where the re-

citals were performed made no use of them. Also some

teachers at the schools felt that the students should

not have been allowed to miss classtime in academic

subjects.

It appeared that music class students appreciated the

recitals more than any of the other Darticipating students.

4. Opera

There were no posters, announcements; or

advertisements of the opera in evidence in the halls or

lobbies. However, auditorium conditions such as stage

size, lighting, etc., were more than adequate.

The audience was mixed in behavior pattern: some

students were interested, while others talked contin-

uously.

There seemed to have been a relationship between

proximity to the stage and student attentiveness.



Except for those who acted as stage crew members,

students had no opportunity to interact with performers.

The musical quality was excellent. Voice quality

was that of trained opera singers.

5. Film

Mere was no classroom preparation, and little

evidence of posters advertising the film program.

Generally, the auditoriums were either satisfactorily

equipped accoustically or poorly equipped. In the

school auditoriums which had good accoustics, student

behavior was attentive and enthusiastic. This seemed

plausible because there was difficulty in understanding

the narrators.

6. Solo Instruments

There were no posters in evidence.

The soloists who performed at the various schools

were highly competent and artistic. The accoustics

were good in the auditoriums.

The students in some schools were prepared for the

solo recitals, but not in others. However, in all

schools, the students' attitude was highly enthusiastic.

It was observed that musical subtleties of the per-

formances were largely lost to the audiences.

G. Selected Statements from Lincoln Center

Administrators

1. aobert Sitton

He found it impossible to get the cooper-

ation of the film industry. He recommended that there

be two sets of films for different student academic levels.



He found that films were best received in the high

schools.

2. Gene Jeiss

It was his feeling that resource personnel

did very well in their classes, except for occasional

problems of maintaining discipline of the classroom.

felt that the success of the ?roject hinges upon

good administrative practices on the part of school

principals and Performance Chairmen.

He also felt that the "music person" may not an fact

be the best selection for Performance Chairman, because

his interest may be too exclusively centered in the area

of music.

3. Mark Shubart.

He felt that primary factor in determining

grogram effectiveness and success is the individual

school's administration.

He related that Lincoln Center had not originally

intended to develop curriculum materials, but had ex-

pected that teachers would take the performances and

build lessons and materials around them. He found dir-

ection of the project more difficult this year because of

problems introduced by the strike of the fall semester.

He recommended that ghetto school student responses

be evaluated as an individual category. This may reveal

information otherwise confounded in data collected for the

total population sample.

IV. FINDINGS

Observations and interviews in each of the schools



visited indicated that the Lincoln Center ?roject was

administered, carried out, and received with enthusiasm

by students, parents and faculty.

Some of the principle findings obtained wore:

A. Chairman's report

1. Opera and ballet were most fre-

quently performed at the ?roject schools.

2 Lore performances were held at

junior high schools than at senior high schools.

3. Students attending performances

were predominately from average junior high school

programs.

4. A greater number of students

from the non-study groups attended the performances than

from the study groups. However, the study groups were

well represented.

5. Eusic and English classes received

more preparation for performances than other types of

classes.

6. Of the teachers who conducted orien-

tation, classes, their subject specialties were in areas

of music and 2nglish, and they tended to be instructors

from out-of-school.

7. Students from non-study groups also

received orientation, but this was presented during regular

classroom periods.

S. Follow-up activities such as dis-

cussion and project booklets were conducted with students



after the performances.

9. The study materials designed for

teacher use were generally found to be "fairly useful."

10. It was generally felt by the

Performance Chairmen that the performances were of "great

value" for the students, and rated their reactions as

"enthusiastic."

B. Community-at-large aeports

1. Theatre and ballet were most

frequently performed at the :Project schools.

2. Transactions occurred between

citizen observers and Performance Chairmen.

3. Students from non-study groups

received orientation.

4. All of the citizen observers in-

dicated that the teachers were very cooperative and

the Performance Chairmen had control of the presentations.

5. Artists were able to establish rapport

with their particular audiences.

6. The students' reactions to the

performances were rated as "enthusiastic" and "appre-

ciative."

C. Students Report

1. Lany of the students stated that

they enjoyed the performances and indicated that they

preferred ballet the best, because these performances

provided comedy and action.

2. The majority of the students

indicated they attended classes and special lectures



prior to performances ,Ahich helped them to better

understand the programs presented.

3. Lost students indicated that they

were engaged in aspects of the performing arts outside

of their educational milieu.

D. Principals Reports

1. Most students had a limited amount

of prior experience with the performing arts.

2. Of the few Lincoln Center Student

Programs that were integrated into the school curriculum

teachers and study groups were instrumental in the

changes.

3. Lost students received an orientation

session prior to the performances. This was especially

true of the music programs.

4. Student participation in the ner-

formances were limited to stage crew help.

5. The opportunity for transactions be-

tween students and artists were for the most part limited.

6. The general impact of the project

was that it was a rewarding experience.

2. Teacher's .leports

1. Teachers felt that students appre-

ciated and enjoyed the programs presented at the various

schools, and desired to see the programs expanded in

the future.

F. UR3AN ED INC. Observers Reports

1. hadrigal

The student preparation for the sessions



was considered grossly inadequate. Generally the per-

formances were seen by the students as entertainment

rather than as a performing arts event. Only study gvwip

pupils appeared to be adequately prepared to appreciate

the concerts on an artistic level.

The performances were on a high level.

2. Chamber Recitals

Full racial integration of artists

for performances in schools with over 540 black and latin

populations was not achieved. Program notes and descrip-

tion of instruments were completely unsuccessful in a

large auditorium.

It was reported by the observers that no use was

made of materials provided by Lincoln Center either be-

fore or after the performances.

It appeared that music class students appreciated

the recitals more than any of the other participating

students.

3. Opera

There seemed to have been a relationship

between proximity to the stage and student attentiveness.

:except for those who acted as stage crew, students had

no opportunity to interact with performers. The

performances were given a high quality rating.

4. Dance

It was observed that teachers did not make

use of the materials sent by Lincoln Center to pre,mre

the students for the program. Thus most of the educa-

tional value of the program was lost.



The African dance was appreciated and energetically

received by only those students who had not previously

experienced seeing this art form. Modern dance and

ballet were not well received.

There was few or no transactions observed between

students and artists.

5. Solo Instruments

In all schools observed, the Students'

attitude were highly enthusiastic. It was observed tha.i,

the musical subtleties of the performances were largely

lost to the audiences.

The soloists who performed Were highly competent.

6. Film

There was a trend indicating increased

student receptivity in those school auditoriums whert,

adequate accoustics were in evidence, and the content of

the films was appropriate.

It is highly questionable to show film clips to

Afro-Americans, from the controversial film tIiIit i OF

A NATION" (especially during present day tensions) and

expect to retain the interest and support of audiences and

community groups,

V. CONCLUSIONS AND RECOMMATIONS

The Lincoln Center lioject introduced many students

to a variety of cultural experiences through the per-

forming arts. It would appear that the Project made a

significant step in the right direction. However, the

full impact of the Project's objectives may not be

measurable until long after. Nevertheless, the following
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conclusions were based on the existing evidence:

1. Performance Chairmen, community observers,

principals and teachers unanimously felt that the

performances were of "great value" for the students, and

rated their reactions as "enthusiastic."

2. Teachers stated that they desired to see the

programs expanded in the future and included in the

curriculum.

3. Lost of the students stated that they enjoyed

and appreciated the performances and indicated that they

preferred ballet.

4. The majority of the students indicated that

they attended classes and special lectures prior to

performances, which helped them to better understand and

appreciate the programs presented.

5. The school principals indicated that most students

had a limited amount of experience with the performing

arts prior to the introduction of the Lincoln Center

Project.

6. i:ost students indicated that they were engaged

in aspects of the performing arts outside of their

educationnl milieu.

7. The school principals indicated that several

Lincoln Center programs were integrated in the school

curriculum as a result of teacher and student endeavors.

:lowever, there were indications of great difficulties

in finding practical ways to achieve this objective.

8. Principals stated that there was a limited amount

of student participation in the actual performances.



9. The U:01,21 ;ID INC. observers indicated that only

study group pupils were adequately prepared to aDpre-

ciate the concerts on an artistic level. This was

especially true of the music students.

10. kdequate integration of artists for performances

in schools with over 53% Negro and Puerto ',dual popula-

tions was not achieved.

11. Lengthy program notes and oralcbscri,tions of

instruments appeared to be completely unsuccessful in

large auditoriums and with large audiences.

12. There seemed to have been a relationship between

student proximity to the stage, adequate auditorium fac-

ilities and equipment, end student attentivenez,s.

13. The transactions between students and artists

were limited.

Cur observations led the evaluators to believe that

when administrators had limited interest in the particular

Lincoln Center programs, and or little involvement in

the implementation, the success of the program was dras-

tically affected.

colLaIson UST 2.V.cLUkTICN

eaction of the participating schools last year

to the perlorming arts, indicated drama and dance to be

the most 2opular. This year, ballet was considered by the

participating schools to be most popular.

There was general agreement found among last year's

and this year's evaluators that the Lincoln Center Pro-

ject was creating a large amount of excitement and enjoy-

ment among the students of the participating schools.



There is also agreement that the infusion of the arts

into the curriculum has been a slow and difficult task

with little progress T3eing shown.

In the opinion of this year's evaluators the Project

to date has not been found to be "highly successful"

as was stated by last year's evaluators in their resort.

Finally, in this year's report, many more recommenda-

tions were obtained as compared to last year's report.

LT 3C01.1 ofx,.TICNS

Some of the principal recommendations obtained

were:

1. To improve the study materials for teachers, the

Performance Chairman suggested the use of outlines,

discussions and more hackground information in all areas.

2. Teachers said that a cross-section of all of the

students in the participating schools should have an

opportunity to see the presentation, and as the criteria

for selection, attention sould be given to efforts and

conduct of the students.

3. To improv3 ~reparation, teachers and student con-

ferences should be held with representatives from Lincoln

Center.

4. Teachers suggested that Lincoln Center announce

their visitations in advance.

5. There is an obvious need for more Negro and

Puerto Aican 7)erformers,

6. Selection of the Performance Chairmen for each

of the performing arts within one school should be based

on their academic expertise.



7. The possibility of using T.V. and filming pro-

grams should be explored.

8. The possibility of developing each program to

stand without preparation of students, since schools

cannot be depended upon to do this adequately all the

time can be considered.

9. There should be more opportunity for trans-

actions between students and artists in all areas of the

performing arts.

10. Free or discount tickets should be given to a

greater number of students to have the opportunity to see

a variety of cultural performances at Lincoln Center.

11. There is a need for Lincoln Center to become

more flexible in seeking out the needs of the school and

the specific community rather than a package for all.

12. Eore resource persons from the Program Center

are needed to help with planning and discussion, since

teachers and Performance Chairmen have school commitments

of their own.

12. All pupils who are able should be given the

benefit of the study group experiences, or,

14. Auditorium facilities must be improved or util-

ized properly to create a concert atmosphere and thus

increase the professional quality of the art form (via

lighting, accoustics, projection and curtains.)

15. Senjamin Steinberg, associated with the Symphony

of the New World at Lincoln Center suggested that the

Chamber recitals could be highly successful in a class-

room situation of music students rather than in a large

auditorium.



16. Dr. 2aymond Lelieux suggested several recom-

mendations:

a. That the music chairmen should have

been responsible for all music performances rather than

the general Program Chairmen.

Preparation of materials from the educa-

tional center of the ?roject may include listening

materials so that the punils may be familiar with the

music before the nerformance.

c. Performers may be instructed to make them-

selves available after the performance for interviews with

students, just as in a concert situation.

18. Follow-up activities should be included such as

film productions and the use of the simple ::odak camera.

19. The dancers recommended that the discussions

should follow the per formances rather than precede them

and that the group in its entirety should be involved in-

stead of individual classes.

20. The African dancers could have been more effective

with the addition of live drums rather than the use of

tapes; this would have given opportunity for the school

band members to have participated.

21. Lincoln Center and the community should be-

come closely enmeshed in the dance series if it is to

have maximum educational values.

22. An interesting question that arises, and a

fertile field for further investigation, is the possible

relationship between performance style, and ages of the

performers, and the appreciation, sense of identification,



and ages of the audiences.

Some improvements and innovations are still needed

in order to achieve all the projects major goals.

However, it was commendable that diverse groups, such

as Lincoln Center, The New York City 3oard of :education,

school groups (principals, teachers and paraprofessionals)

and the community, accustomed to working independently

in their own spheres of interest, work together in

partnership toward the implementation and achievement

of a meaningful project.



PPDIDICES



r

UaDP.N ED INC.

277 3roadway

New-York, New York

LINCOLN GENTEa STUDENT 72CGahr: EVALUliTION

Sl'ATZLENT OT INT2NTS

As one ?art of the Lincoln Center Student

Program evaluation, Ua3AN ED INC., is asking key

participants in the Procram to provide a statement which

outlines the major intents of the Program. 1e are

interested in the aims, the purposes, the objectives

as you perceive them from the vantage point of your

particular position within the ?rogram.

The statements of intent will be used to develop

a guide for analysis of the Program. :Alen completed,

please mail to Urban Ed Inc., using the self-addressed

envelope provided. Your assistance is sincerely

appreciated.

Position:

School:

Date:

(Use additional pages, if needed)



TH...1 CITY COLL3GE

SCHOOL OF EDUCATION

-/fILUATI ON 0i? LINCOLN C2NT L i O -Ii .?:21PORT :ING b TS

2110,3TIZ T

IN=VI2W GUIJ F011 STUDENTS AND TaCHMS

I. For the Student.

1. Do you go to see performances in the arts?
(Theater, film, dance, concerts, opera.)
What have you seen?

2. How often do you go? Very frequently, fre-
quently, seldom.

3. .ihy did you go? *(Own choice, family choice,
part of school program, just something to do,
greatly interested, performs himself, etc.)

4. Do you enjoy going to these performances? Why
or why not?

5. What specific performing arts do you like?

6. .that have you learned from these performances?
(Information as means of communication of ideas
feelings, understanding of different people and
periods, use of organization of freedom of ex-
pression, of imagination of artistry and crafts-
manship, etc.)

7. Is it important for you as a person to attend
performances in The Lrts? Why or why not?

8. Do you participate in any of the performing arts?
Tell about it.

9. gave you attended any classes or special lec-
tures or demonstrations at this school that has
helped you to understand the performing arts?
If so, describe briefly.

*Typo of answers expected are placed in parenthesis to
perhaps clarify the question.

ii



Page 2

II. For the teacher.

1. :That are the prior experiences of your students
with the performing arts?

2. Why do they attend these performances?

3. Do they tell you about the performances that
they have attended? 'What do they seem to take
from these performances? (in reference to develop-
ment of visual perceptions, personal involvement,
and interest, communication of ideas and emotions,
attitudes, values, own judgments.)

4. What special classes, lectures or demonstrations
are available for the students, other than The
Lincoln Center project? Ilow many?

5. Alat are the purposes of these
follow-up activities planned? If

6. :/hat curriculum materials are
are they used?

7. kre the students helped to form their on
judgments about the performing arts? How?

8. How many special teachers of the performing arts
are assigned to this school? What is the specific
assignment and responsibility?

9. aow are (will) The Lincoln Center Students
programs integrated with the school curriculum?

10. :id the students participate in the perfor-
mance in any way? If so, how?

11. Did the students have the opportunity to talk
with the artists?

sessions? Are
so, describe.

available? How

12. If the performances have been attended by the
students, what specific feed back has come to
your attention?

a) interest
b) attitude toward
c) perception of the performance
d) other

iii



U.:DitN ED INC.

LINCOLN CZNITZ.::. STUDZNT

AL'VALUA 'ZION

03SEaVATION INTEIWIEW GUIDE

I. kNTECEDNTS

A. Environmental

From your observations and interviews give a full des-
cription of the antecedent conditions found in this
schoJ10 (Include any environmental conditions existing
prior to the student program which may relate to out
comes--for example, the quality and adequacy of physical
facilities for the performance, evidence of general stu-
dent preparation for the program through hall or class-
room displays, posters, performance programs.)

J. Educational

For the particular performance observed, determine the
intents planned for 1) classroom or auditorium conditions,
2) student behavior (before, during and after perfor-
mance), 3) coverage of any subject matter or material
which is aimed at distinguishing the performing arts
from purely informational or entertainment' functions.

II. T3ANShCTIONS

Determine the methods used and the extent to which
"planned for" activity was carried out for the per-
formance observed. ;:ecord in behavioral terms specific
transactions--actual encounters of the program par-
ticipants, students and teachers, students and performers,
performance chairmen and teachers, students, performers,
etc.

Be sure to include:

What degree of preparation exists before each
performance? joys this appear related to observable
behavior during the performance?

What appear to be the perceptions, understandings and
experiences of the student participants at this time,
in regard to the performing arts?

:that oppnrtunities are provided, if any for students to
participate in the planning for school performances and
the supplemental activities?



Ilhat curriculum materials or activities are
observed or reported which pertain to the performing
arts?

How are developed curriculum materials utilized by
students and teachers? (those provided by Lincoln
Center and those developed in the individual schools.)

',.That are the opportunities for dialogue, questioning
and answering, between students and artists?

What opportunities are provided for students to use
any insights, sensitivities or concepts gained from
performances, classroom discussions and other planned
procedures? chat are the classroom activities which will
follow the performance.

III. 07.12,1Z

k. Through interviews with participating personnel
and students, collect judgments concerning the perceived
strengths and weaknesses of the program, the performance.

What suggestions for improvements are given?

What evidence is there that exposure to the arts has
changed perceptions of the students, the teachers?

Be Collect samples of any materials used by the
teachers in the preparation of students.

C. aequest a written statement of intent from the
Perbrmance Chairman. The statement should be a cod-
ification of the expectations the Performance Chairman
holds for the program as a whole. (A special form
will be included with the assignment if this request
is expected.)



TLACIlal INTEaVIEW
:MN

LINCOLN CENT.2,:t STUDENT
?MGM.

FOlt A 'MACRE," IKZINCI:AL ASSISTINT MINCIPAL
(NOT P2.1FORINCE CHALZ.V.AN)

1. That are the prior experiences of your students
with the performing arts, if any?

2. From your experiences, with this program, what do
students seem to take from these performances?

3. 3ow are the Lincoln Center Student programs in-
tegrated with the school curriculum?

4. 'Jere the students prepared for the performances
by any orientation sessions? YES NO . (If yes,
probe for description of the structure and emphasis
of the session.)

5. that curriculum materials, on the performing arts,
are available? How are they used?

6. Did the students participate in the performances
in any way? If so, how?

'Ti



7, Jid the students have the opportunity to talk with
the artists?

8. In this school, are the students helped to form their
own judgments about the performing arts? How?

9. Hot: many special teachers of the performing arts are
assigned to this school? chat is the specific assign-
ment and responsibility?

10. What special classes, lectures or demonstrations
do you know of that are available for the 9- 'dents,
other than the Linco'.n Center performance, How many?

11. Generally, what impact if any, would you say this
project has had for you? For your students?

School: Date

Name and title of person interviewed:

Consultant's name:



LINCOLN Cali::: STUDINT

STI.DaIT IN^I11/17 I

DATZ:

Nid2 INT2aVIZI2a:

CT SCTOOL:

STUDENT'S CLkSS (CIRCLE) 7, 8, 9, 10, 11, 12

STUJZW'S COI.USE OF STUJY: VOChTIONkL,

COLLEG2 3OUNJ, G2NERAL
(For High School Students
only)

1. During this school year, you have seen one or
more performances given by Lincoln Center for the
?erforming Arts. Which ones do you remember attending?

2. What did you learn from these performances you saw?
Jid you learn anything new, things you didn't know
about before seeing these programs?

3. Jid you enjoy the performances you saw?
Y:75

Which performance did you like best?

Why?

Which one did you like least?

Why?



4. Of all the performing arts (theatre, dance, vocal
concerts, instrumentals, etc.) what specific ones
do you like?

:Pay?

5. Is it important for you as a person to attend per-
formances in the Lrts?

YS tic

Why or why not?

6. Since school opened this year, have you attended
any performances in the arts, other than those given
by Lincoln Center? Have you seen a drama or play?
'lhat? Ath whom did you go?

Tye of Irt Name or Describe Where With dhom

Mal

LUSICkL CON-
C21T, SOLO

ix



7. Have you attended any classes, or special lectures
or demonstrations at this school that have helped you
to better understand drama, dance or musical concerts?

NC

8. Could you tell me about them? ?robe for descrip
tion, who taught, what taught, how taught, when

9. Jo you -)articipate in any of the performing Arts?

YJS NO

Tell me about it. (Probes: Do you play a musical
instrument or sing? Jo you belong to a chorus club'

A drama club?

x



..1.111.17:-.

ivaluators

URBAN ED INC.

LINCOLN CENTEa STUDENT PaCGaAIIS

Obs erver s

Please return this completed form to Ua3AN ED INC.,
277 :roadway, New York, New York 10007

NALES OF SCHOOLS: Borough

A_CIST OA ENSETOLE: Date of the
2erformance:

NAIE OF 03SaIVER: Date Submitted:

1. Did you have an opportunity to speak to the
Performance chairman?

YES N)

What was said? (briefly)

2. From your observations and discussions with the
2erformance Chairman, teachers or students:

Did you see any evidences of previous preparation
for the performances?

7osters Bulletin Boards

?rograms Book

aecords Other

OTHat COILiNTS ON STUDENT 2AEPAaiiTION



3. In your judgment was the auditorium, stage and
lighting adequate? (Please comment on the physical
facilities available for this performance.)

4. /hat is your impression of students' responses to
performances?
The total performance as a whole?

Parts of the performances?

5. :That do you think the students might have
learned?

6. Jhat do you think of the quality of the performances?

Performance:

Performers:

Staging:

7. Did you enjoy the program? Yes No

8. Did you learn something new from this observation?

Yes No
Please Comment:

9. :Prom your own observations and opinions:

a) Ad the Teachers:
1. Try to cooperate? Yes No
2. Try to maintain the right
amount of watchfulness? Yes No
3. Impose too much discipline? Yes No

4. Seem indifferent? Yes No

5. Create disturbances of
their own? Yes No

6. eitires,



b. Did the 2erformance Chairman or other school
official seem to have control of the presentation

Yes No

1. Jid the performance begin on time? Yes No

2.. Jid the audience settle in without
difficulty? Yes No

3. Were there too many extraneous
procedures which took time and
detracted from the program? Yes No

Other Comments:

c. "Jould you say that for this particular audience,
the artist (s) were (check as many as apply)

too formal too informal

just right able to establish rapport

had no rapport OT 3:

d. ?lease give your opinion of the students' reac-
tion to the performance (Check all that apply)

enthusiastic appreciative mixed

unresponsive indifferent hostile

Other:

10. Now that you have observed a Lincoln Center per-
formance, would you recommend that a series of such
performances be given in the secondary schools o f
New York City? Yes No

Why or why not?



J1 'A :''J LA L!;VALUkTluN !NS' 'tri-INFL'

1,11T 2L-202,NTS

CONG=J;',7,

LOCAL
CONTINGaiCY

INTZNJOD
ZZANSACTIONS

CONGMNCZ

o3Klavm
ANTMMENTS

-21;13I.11CAL

CONTINGENCY

Ca5:22VE3

TRANSACTIONS

LOCAL 3.:?1:ZICAL

CONTINGLNCY CONTING:NCY

INT2NDID
OUTCOEZS CONOIENCE

0-152.M.113

OUTCOUES

"For any one educational program there are two principal
ways of processing descriptive evaluation data; finding
the contingencies among antecedents, transactions and out-
comes and finding the congruence between intents and Ob-
servations. The processing of judgments follows a different
model. The first two main columns of the data matrix in
7igure I contain the descriptive data. The format for
processing these data is represented in Figure 2. The data

for a curriculum are congruent if what was intended ac-

tually happens. To be fully congruent, the intended ante-
cedents, transactions and outcomes would have to come to

pass. (This seldomInppens-and often should not.) Within
one row of the data matrix the evaluator should be able to
compare the cells containing Intents and Observations to
note the discrepancies, and to describe the amount of con-
gruence for that row. (Congruence of outcomes has been em-
phasized in the evaluation model proposed by Taylor and

1,.aguire.) Congruence does not indicate that outcomes are
available or valid but that what was intended did occur."



Intents

IIISTrUE:NT JS .Ti. COLLECTION*

Observations Judgments

Lntecedents

Descri?tion Judgment Matrix

Layout of statements and data to be collected by
evaluation teaminstrument to be utilized

*3ased on work of STL:=1 kssoc. Director of
Center for instructional Curriculum evaluation
University of Illinois
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I.ADa0N DELANY ST2NT, Director Lincoln Center
Student Program Evaluation

Director of Trainees of Teachers of Teachers, Pordham
University

President, Ua3AN ED INC.

Assistant Professor of Education, City College of
New York

Dr. Stent designed the original INSTaUNENT TO ZULUATE
TZACHEa 27FECTIVEN2SS IN THE CLASSROON Q. Operation aeclaim--
New York City 3oard of Education and C.U.N.Y.

Dr. Stent has been editor of NE IS AND NOTES-TEACHE1 EDUCATION
Publication of the City University of New York, and Educa-
tional consultant for :Zandom House 3ook Publishnrs

SUSANNE LANDFIELD, Assistant Director, Lincoln Center
Student :srogram Evaluation

Educational Sociologist; consultant for 3edford-Stuyvesant
Youth In Action Community Corporation; experience as a
researcher includes: :research Associate, Joard for Funda-
mental Education, Indianapolis and New York; Staff
Assistant at The Center for Urban Education and 2roject
TiUZ 7,!;ACH21.: aESOUJCES FGa Ua3AN EDUCATION) Hunter College.

Da. NAaION ;a0MS, chairman, Department of Elementary
Education, City College of the City University of New York,
?acuity member MAN:IATTAN SCHOOL OF I,USIC; Developed guide-
lines for Lincoln Center Student Program :valuation;
interviews with teachers and students.

JOS3PH ELIAS, Community Coordinator, New York City
3oard of Education, District #5. Presently a doctoral
candidate in Human .2elations at New York University.
hr. Elias served ten years as a classroom teacher on the
elementary and secondary school levels.

X-Z,ZYL FOY], Assistant to 2rosidentl 7usincIss film
Producer of educational films including

"H01 TG _Z2 A:.: A K.,'",./S?1,?Ea."

JOSEM GIMILNDO, Doctoral candidate, Educational Ad-
ministration, 2ordham University; ?rofessional diploma in
Educational aesearch with internship at the 3ureau of
acsearch, 3onrd of Education, City of New York, 1967.
Formerly, research consultant with Psychological Corpor-
ation and teacher in New York City elementary and secondary
schools.



MARION GR22,NWOOD I Experienced elementary school
teacher, DOWNTOWN CCII1UNI TY SCHOOE, NEW CITY
Free lance photographer and student of the 3nnk Street
Communication Lab; Special interest in the use of film
and other media as learning tools.

J2. .ZAYNONJ LeEIEUX, Professor, Eanhattan School of
Eusic; Former Associate Director of usic, New York City
Board of Education. Dr. Lddeux acted as both professional
and educational specialist and contributed to the develop-
ment of guidelines for in-school performance observations.

La. OLIV321:AnKNI member of the 3oard of Directors, 3ed-
ford-Stuyvesant Youth In Action Community Corporation.
aepresentative to the Council Against Poverty and Chair-
man of CAP'S 2ducretion Committee; 3rooklyn Coordinator
for the Now York City Department of Sanitation.

Na. slam, Fordham University Doctoral can-
didate in Educational Psychology with a specialty in Ed-
ucational aese,:rch. Internship in research at the
3ureau of :research, Joard of Education City of New
York, 1967; formerly Research Investigator for School
University Teacher Education Center, Queens College; Teacher
Education in Special Education for :)oard of Education, City
of New York.

I' S. A2D2N SHELTON; Professional teacher, dancer and chor-
eographer; formerly instructor of Dance, Northfield School
for Girls; East Northfield, Eassachusetts, and Director of
Dance and Chairman of Jomen's Physical Education, Allen
University, Columbia, South Caroliri; Has studied with
Earth Graham, Jose Limon, Lucas Hming and Ethel Sutler.

iZAWN SPEA..2iiAN, Associate Director of Internultural
aelationship S.E.I.C.U.S; formerly Administrator of Lusic
and Field Supervisor of HAACOU ACT, coordinating all music
programs for Central Harlem; New York City Board of
Education consultant for training of Heritage teachers;
performed in 3rocdway productions of LETS 1,11/(2 AN orisaA,
HOUSE OF PLOLTLISI NtildNit and 20RGY AND =SS; T.V. and
radio appearance. =Es aung with the 3uffalo Philhar-
monic and the Cleveland Symphony.



371CArlIN STEINBERG, Music Director, Symphony of the
New In 1964 with a group of thirteen prominent
musicians, Mr. Steinberg organized a founding committee to
create a symphony orchestra of outstanding musicians re-
gardless of race, creed or nationality--The Symphony of
the New World. During his career, he has conducted lead-
ing orchestras in the United States and sixteen countries
in Latin America and Eunpe. For his contribution to
music Mr. Steinberg was honored in Hay of 1969 by the
Brooklyn Music Teachers Guild and in dune of 1969, by the
Karmen Sheppard School of Music.


