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I. STLTAENT CF THS TC5LT:

The New York City Joard of JSducation-Lincoln Center
Project, iuvolving a stratified nupulation of junior and
senior high school students, was designed to develor an
understanding of, and an apnreciation for the performing
arts through a variety of cultural experiences. The ul-
timate goal of this “roject is to effect the eventual
inclusion of a study of the 2erforming arts into the
school's curriculum.

In finding, planning and presenting this “roject,
the Federal Government, under Title III of the ESEA,
the state, city, local and regional school hoards, as well
as depariments of ecucation worled in partnership with
the educational services of Lincoln Center and its
member instituticns for the performing arts.

Some of the salient features of the Project were
as follows:

a. L series of films and live performances

involving music, cance and drama were vresented at local

schools and at Lincoln Center.

1. The mﬁsic program consisted of
chamber music (madrigal singers and chamber recitals, solo
instrumentals and opera) presented by the Julliard
3chool of lMusic and the New York Iietronolitan Opera

Companies.
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2. The cdance vrogram consisted of

mocern and 4Lfrican dances, and ballet presented by the
Juiliard School of lusic and the New York City Dallet
Company.

3. The drama program consisted of
plays presented by the Répertory Theatre of Lincoln
Center. '

3. Scihool staff members supplemented these
performances curing regular classroom periods, with the
help of educational materials, and exhibits prepared by
Lincoln Center,

C. Thg project allowed groups of students to
attend nerformances at Lincoln Center without charge.

D. L Jerformance Chairman was selected by
the principal of each vparticipating school to act as the
coorcinator of all the details and arrangements for the
sresentation of the programs.

2. The technigues develoved for the eval-
uation of this project were as follows:

1. ferformance Chairmen were requested

to submit a redjort and evaluation after each performance.

2, An “indenendent citizen observer" vas

to attend each performance and submit a report.

3, ’“rincinals, teachers and students

vere requested to complete and submit a questionnaire at

the completion of the series of programs oresented at their

schools.

This format was derived from recommendations as out-

lined by liark Shubart, Vice President, Zducation, Lincoln

i,
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Center for the Performing Arts, with the approval of
or. J. layne Vrightstone, DJirector, 3ureau of lesearch,
New York City Board of Zcducation.

UQ3AN 2O INC. has evaluated the Lincoln Center
Student Project. The evaluation focused on two main
questions:

4s indicated, by attitudes,'and nerception of prin-
cipals, teachers, citizen observers and teachers:

1. To what extent has the Project fostered
an understanding of, and an appreciation for the ver-
forming arts?

2. To what extent has the “roject influenced
the school curriculum?

The evaluation of this Project was a complex task
in that it made use of a variety of cdata-gathering in-
struments, which measured multiple variables within several
heterogeneous population samples. Iowever, within the
limits of nracticability, the design for this evaluation
was based on the assumption that a reasonable assessment

could be accomplished by the technques employed.

II. ATTACKING THS 2203L::
A. The number andmture of the subjects.
Juring the school year 1968-1969, the “roject
served 100 puolic, private and parochial junior and senior
high schools, representing a cross-section of the city's
five boroughs. The projecct was evaluated on the basis of

1006 representative sample.
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3. The techniques emnloyed.

UlX3AN ED INC. was cengaged to evaluate the
effectiveness of the Lincoln CenteraProgram. The
techniques cmployed in this evaluation consisted of two
main nhases: process evaluation aimed at observing and
interviewving to determine the extent to which the des-
cribed program had actually been implemented, and is ser-
ving the intended population; and the product evaluétion,
directed toward appraising the impact of the Program on
its participants, all in terms of the stated objectives.

Several types of research tools were used
to obtain cata concerning the implementation and effective-
ness of the Froject. Guestionnaires were completed by
Performance Chairmen, by the performers, and by citizen
ovservers. These were collected following each of the
aerformances in the participating schools. The Lincoln
Center materials gepared for the tcacher's use in orienting
their students werc analyzed by evaluators skilled in each
subject area. Thae most imnortant of all methods utilized
in gaining an unde:;tanding of the Zroject werc the inter-
views and direcct observations carried out by the URJLN
ZD INC. consultants.

The techmiues used in the process evaluation in-
cluded the following:

1. Interviewing:

Through interviews with participating personnel
(teachers, principals, students, and performance chair-
men) collective judgments concerning the nerceived

strengths and weaknesses of the rroject were obtained.
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2. Observation:

Througn observations, including rccorded trans-
actions, a full description of the environmental and ed-
ucational antecedent conditions found in the “roject
schools were obtaincd. These antecedent conditions
included any conditions existing prior to the implemcn-
tation of the Mwject whi~h may have influenced the
outcomes. .nvironmentally., interest was focuscd on the
quality and adecuacy of paysical facilities for the
performances, evidence ol displays, posters and performance
nrozrans. _deucationally, intcrest was focused on student
behavior (before, cduring and after nerformances) and a
determination was attempted to distinguish between the
reception of the performances as solely contertainment,
or as a cultural art form.

The transactions recorded in behavioral terms were
¢ al encounters of the Project participants--students
and teachers, students and »erformers, performance
chairmen and teachers, student, and performers. These
recordings were done by a team of evaluators choscn fronm
Yoth the community-at-large and profcssional arecas.

The technicues used in the product evaluation
included the following:

1. ..evicw and analysis of data.

The results of all cata-gathering instruments,
such as the descrintion and judgment matrix, p-rformance
reports, comnments on audience reactions, the recorts of
citizen observers and letters from principals, teachers,

and educators were reviewed, analyzed, and interpreted.
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The UR3aN £D INC. evaluators, participants
selected by the Lincoln Center staff, and representa-
tives from the Soarc of Sducation made concommitant
judgments about the possible arplications, transfers

and relearning effects derived from the data.
I1I. LNALYZING TS DAT

L. Terformance Chairmen's reports and
evaluations.

The vrimary purpose of the Chairman's renort
was to obtain in.ormation about methods used by the
schools to prerare their students for the nerformances,
and to get his opinion about the quality of the educa-
tional materials provided by Lincoln Center for each
performance. .

The following evaluation data were collected
from a total of forty (40) lerformance Chairmen's reports:

1. The artists or ensemble most frequently
evaluated were opera and beallet.

5. The grades most Ireauently noted for study
groups {those students who attended each of the school
performances and took part iﬁ visitations to Lincoln
Center) were the seventh and eighth and for the non-study
grouss the grades were sevenih and ninth, although for
noth grouns all grades (seven through twelve) were
represented.

3. The number of students in the study

groups who attended the performances ranged from
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60 to 550 stucdents, ior the non-study groups the range
was from 25 to 1420.

4, Courses of study represented by students
attending performances were predominately from average
junior high school . ograms with a sizable number of
stucdents from the academic area.

5. Crientation of the s*udents in the stwly
groups were conductecd in Leth the assembly and classroom
on an eqgual basis.

5, The tyde of classes nost freauently cited
in which preparc.ion was conducted were band (orchestra,
caorus) general music, anc general :inglish,

7. The number of teachers who conducted
orientation ranged from one to seventeen with an average
of three teacaers.

8. The subject specialties of these teachers
were for the most »nart either :nglish or music.

9. The majority of teacher perscnnel for
student study group orientation were instructors from out
of school. However, a number of regular class periods
teachers »narticipated.

10. The amount of classroom periods devoted
to oreparation ranged from one to six periods, with an
average of two periods.

11. The orientation of stucdents other than
those in study groups was conducted during general
music and talent music classes, as well as during dis-
cussion and lecture class zeriods.

12, The following study methods most fre-

quently cited in preparing students for performances

- . ”
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were reading, listening to records, and student par-
ticipation in other classes, with some project booklets
and analyses of scores &l!so used.

13. "he following teacher »rocedures most
frecuently employed in prenaring students fer nerfor-
mances were lecturc-demonstration, poster, ﬁﬁlletin
board, show casc display, anc nrenaration of mimeogravhced
study materials, with some use of tapes and reccords,
films ané slides.

14. The content most frequently employed in
oreparing students for the performances were audience
decorum, theater techniques, selections to be performed,
and vocal tecinigues,

15. The majority of follow-up activities
that were conducted with the students after performances
were discussions, and project booklets, with some use
made of evaluation and questionnaire techniques.

*6. Llmost half of the performance chair-
men gave the stucdy materials, used by teachers in »re-
paring students a “fairly usefal" rating, and it wes
also their ovinion that the materials were "-ust right"
(not too advenced nor too elementary.)

17. The use of outlines, discussions and
more background information in the area of music wvere
the few suggestions mentionecd to improve the stucy
materials for teachers.

18. The majority of the performance chair-
men's observations indicated the performances to he of

"ereat value" for the students. Th2ay also stated thot

i,
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the audience reaction was for the most nart "enthusias-

tic" and a small number cited the audiences as
"appreciative."

3. Performance levnort by Community-at-large
Student “rogram Observers.

This report was completed by citizen observers
who were sclected dy Lincoln Center to attend each
in-school performance, and submit their evaluations.
The observers gave their views of the effectiveness of
the performing arts programs, the reactions and behavior
of the student audicnces to the performances, and the
coonerativeness of schools' faculties,

The following evaluation data were collected from a
total sampic of eleven citizen observer reports:

i. The name of artists or ensemble most

frecuently -valuated were the Repertory Theater of Lincoin

Center, ané the MNew York City Sallet Company.

2. 4ill citizcn-ohservers had an opportunity
to soeak to tie Ferformance Chairmen, and also indicated
that students in the study groups were prepared.

3. “he amount of classroom periods devoted
to vreparaticn ranged from one to four periods, with an
average of one veriod.

4, Over half of the students in thc non-stuady
grouss were also given preparation.

5. Lll of the citizen-observers stated that
in the opinion of the Performance Chairmen and teachers

the students reacted "positively," to the performances.




6. 411 of the citizen-obsservers incdicated

that the teacliers tried to cooperate, maintain the
right amount of watchfullness, did not imsose too much
¢iscinline, did not seem indifferent, and did not
create disturtances of their own.

7. 411 of the citizen-observers indicated
that the nerformance chairmen seemed to have had control
of the presentations, as determined by performances be-
ginning on time, audiences settling down without difficuit&
and an assence oi cdistraction. '

8. The majority of the citizen-observers said
that for the particular audiences, the artists were rated
as "just right" (rather than too informal or formal) and
"atle to establish rapport.”

9, i.0st of the citizen-observers rated the
stucdents reactions to the nerformances as "enthusiastic"
ané "apnreciative."

10. of the few suggestions mentioned concerning

he imorovement of future performances, the most Irecuent
was the improvement of the audibility of the speakers.

C. Teachers .leport and =valuation.

Teachers felt that students appreciated and en-

joyed the programs nresented at the various schools.
They also stated that a cross-section of all of the chil-
éren should have had an o»nortunity to see the presen-
tations. It was recommended that the selection of students
be based on their cffort and conduct. The teachers felt
that the program was appropriate and desired to see the

programs expanded in the Iuture.
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To improve vrevaration, the teachers suggested
that teachers and student conferences be held with
representatives from iincoln Center and that the Center
announce their visitations in advance.

D, Student's “erort and £valuation.

Students generaily stated that they remem-
bered attending nerformances for dance more frecuently
than any of the other programs presented by Lincoln
Center.

LLany of the students stated that they enjoyed the
performances and indicated that they oreferrecd ballet,
because these performances »rovideé comedy anc¢ action.

it was interesting to note taat the students
appeared divided as to their liking and disli%ing of the
opera and film performances. I.any students indicated
from the performances they saw that they learned many
points on pallet, and the art of film making.

The majority of the students indicated that they
attended classes and special lectures, Jrior to the
performances which helped them to better understand the
arograms presented,

i.ost of the students s»wecified that they enjoyed
watching the dance and listening to instrumentals. l.ost
of the students thought it was important to attend ﬁer—
formances in the arts. 7Two of the reasons cited were,
1) they provided the students with an outlook on what
they might do in the future, and 2) that they provided
cultural experiences.

The nlays that were seen by students other than

those experienced at Lincoln Center were "luch To Do

*




Lvout Nothing" "Hdello Dolly" "Fiddler on The .loof" and
"lame." OZxcept for the first nlay mentioned the plays
were seen in the legitimafe theater.

In the area of films, stucents cited "Romeo and
Juiiet", "Cliver" and "Gone /ith The '/ind" as having been
seen in their local theaters.

In the area of dance, the students indicated that the
.frican dances were seen at their own schools, the ballet
was seen at Lincoln Center.

in the area of musical concerts, or solos, jazz
concerts were heard at 3ryant Parik and Randall's Island
and the Thilharmonic was heard at Lincoln Center.

inally, in the area of opera, tihe students sav
several nerformances at Lincoln Center and one at their
own school. Iiost students indicated that they partici-
pated in the performing arts through school activities,
Some of the frecuently mentioned activities were: singing,
in a choir, playing wrious musical instruments, and »rar-
ticipating in school »lays.

3. “rincipal Interviews.

1. The majority of students had a limited

amount of »rior experience with the performing arts
as indicatec from the principal interview questionnaire.

2. Lpproximately half of the principals'
resnonses indicated that the lLincoln Center cxperience
was valuable to the students,

3. Of the few Lincoln Center student programs
that were integrated into the school curriculum, it was

gtated that teachers and study groups were instrumental

in the changes.




4. [lost zrincipals stated that the

stucents had received an orientation session prior to
the performances. This was esvecially true of the
music programs,

5. &ny curriculum materials on the per-
forming arts that were used vere available in tﬁe school
libraries and clubs.

\ 6. Somc stucents participated in the
performances as stage crew heln. ,

7. The majority of the principal's
responses indicated that the students didn't have an
opportunity to talk with the artists.

8. Those students who were helped to
form their own judgments about the performing arts did
so through group discussions in the assembly and in their
school ciubs,

9. There were annroximately tiree to six
special tcachers of the perforning arts assigned to cach
scinool.

10. Tne general impact of the Project
as stated by the principals was that it was a rewarding
experience.

F. Urbvan 2d Inc. Chscervation and Interview enorts,

1. Chamber lusic (madrigal singers)

rosters or other visual materials to
dramatize the scssions were in cvidence in some schools

but not in others. .The atmosphere was permissive

within a framework of good behavior control.

The student preparation for the sessions was

ERIC ’

P e S5




T W

w

considered grossly inadeouate. Generally, the perfor-
mances were seen by the students as entertainment rather
than as a performing arts event--although there were
indications that attitudes and appreciations of some
students were more advanced. These were noted to be the
stqdyrgroup pupils. The performances were on a high
level, indicating experienced and mature artists.

The vocai solos ané ensembles were beautifully sung.
dowever, it was noted that occasionally the tenor did not
sing as well in tune as migat have been desired.

Audience particination wvas generally good in asking
and answering questions. The ousils enjoyed the ex-
perience.

2., vance.

Generally speaiing teachers did not make
usce ol the materials sent Dy Lincoln Center to prenare
the students for the program, However, in some schools
nosters advertising the dance rerformances were in
evidencec. sfor the most rart, auditorium facilities,
(lighting, accoustics, projection, curtains) were
adequate to providec any srecial effects or atmosphére
Zor the verformances., Gercrally, the Lfrican dance was
appreciated and energetically received as an art form,
Jowever, it apneared that in thosc schocls where students
had previcusly experiencec Alfrican cance performances
there were uncnthusiastic receptions.

FModern dance and the ballet were not well rececived
by the audiences. The students felt that the modern

dance was not meaningful. 7The ballet they felt was

YA




outdated. Nevertheless, the dancing aspects of the

ballet appeared to have fascinated them. Students had

little or no opportunity to talk to performers following

the performances. ‘/hen interaction did occur it was too

disorganized to have contributed to the cducational as-

nects of the performances.

3. Chamher lecitals

Program notes and discriptions of instruments

were comnletely unsuccessful in a large auditorium.

It was noted that out of eight musicians who

performed on three differcnt occasions at tarce schools,

not a single one was blaciz.

The matcrials for the program providecd by Lincoln
“ Centoer, but the personnel at the schools where the re-
citals were nerformcd made no use of them. Also some
teachers at the schools felt that the students should

not have Deen allowed to miss classtime in academic

subjects.

It appeared that music class students appreciated the

recitals more than any of the other narticipating students.

4, Opera

There were no posters, announcements, or
advertisements of the opera in evicence in the halls or
lobbies. However, auditorium conditions such as stage
size, lighting, etc., were more than adequate.

e audience was mixed in behavior pattern: some
students were interested, while others talked contin-
uously.

There secmed to have been a relationship between

proximity to the stage and student attentiveness.
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Ixcent for those who acted as stage crew members,
students had no opportunity to interact with performers.

The musical cuality was excellient. Voice quality
was that of trained opera singers.

5., Film
‘“here was no classroom preparation, and little
evidence of nosters advertising the film program.

Generally, the auditoriums were either satisfactorily
equipped accoustically or poorly equipped. In the
school auditoriums which had good accoustics, student
behavior was attentive and enthusiastic. This seemed
nlausible because there was difficulty in understanding
the narrators,

6. Solo Instruments
There were no posters in evidence.

The soloists who performed at the various schools
were highly competent and artistic. The accoustics
were good in the auditoriums.

The students in some schools were prepared for the
solo recitals, but not in others. However, in all
schools, the students' attitude was highly enthusiastic.

it was observed that musical subtleties of the per-
formances were largely lost to the audiences.

G. Selected Statements from Lincoln Center
Acministrators

1. lobert Sitton
He found it impossible to get the cooper-
ation of the film industry. Ee recommended that there

be two sets of films for different student academic levels.
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le found that films were Yest received in the high
schools,

2. Gene .Jeiss

It was his feeling that resource nersonnecl
did very well in their classes, excent for ocaasional
problews of maintaining discipline of the classroom,
e felt that the success of the 2roject hinges upon
good administrative practices on the part of school
principals and Performance Chairmen.,

de also felt that the "music person" may not in fact
be the best selection for Ferformance Chairman, because
his interest may be too exclusively centered in the area
ol music,

3. lMarlz Shudart.

de felt that orimary factor in determining
Jrogram ciffectiveness and success is the individual
school's administration.

He related that Lincoln Center had not originally
intended to develop curriculum materials, but had ex-
pected that teachers would take the performances and
build lessons and materiais around them. He found dir-
ection of the Froject mere difficult this year because of
problems introduced by the strilie of the fall semester.

de recommended that ghetto school student responses
be evaluated as an individual category. This may reveal
information otherwise confounded in data collected for the
total population sample.

IV. FINSINGS

Observations and interviews in each of the schools

-7
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visited indicated that the Lincoln Center ’roject wvas
adninistered, carried out, and rececived with enthusiasm
by students, parents and faculty.
Some of the »rincinlc findings obtained were:
A. Chairman's revort

1. Opera anc ballet were most fre-
quently nerformed at thc 2roject schools.

2 Tl.ore performances were held at
junior high schools than at senior high schools.

3. Students attending performances
were predominately from average junior high school
programs.

4. L greater number of students
from the non-study groups attended the performances than
from the study groups. However, the study groups vere
vell representeds.

5. Music and Znglish classes received
more preparation for performances than other types of
classes.

6. Of the teachers who conducted orien-
tation, classes, their subject svpecialties were in arcas
of music and Znglish, and they tended to be instructors
from out-of-sciiool.

7. Students from non-study groups also

received orientation, but this was presented during recgular

classroom paiods.
8. Follow-up activities such as dis-

cussion and project booklets were conducted with students

-18-




after the perlormances.

¢. Thae study materials designed for
tcacher use were generally found to be "fairly useful."

10. It was generally felt by the
Performance Chairmen that the performances were of '"great
valuc" for the students, and rated their reactions as
"enthusiastic."

B. Community-at-large lleports

1. Theatre and hallet were most
frequently performed at the “roject schools.

2. Transactions occurred between
citizen observers and 2erformance Chairmen.

3. Students from non-study groups
received orientation.

4, L1l of the citizen observers in-
dicated that the teachers were very cooxcrative and
the Performance Chairmen had control of the presentations.

5. Artists were able to establish rapport
with their particular audiences.

6. The students' rcactions to the
serformances were reted as "enthusiastic" and "appre-
ciative."

C., Students Report
1. l.any of the students stated that
they enjoyed the performances and indicated that they
sreferred ballet the best, because these performances
provided comedy and action.

2. The majority of the students

indicated they attended classes and special lectures




orior to performances which helped them to better
, understand the programs orescntecd.
t . 3. l.ost students indicatcd that they
werc engaged in asnects of the performing arts outside
! of their educational milieu.
| D. Principals edorts
1. Most students had a limited amount
of prior expericnce with the performing arts.

2. Of the few Lincoln Center Student

o

Programs that were integrated into the school curriculum
teachers and study grouns werce instrumental in the

changes.

3. l.ost students received an orientation
scssion vrior to the performances. This was especially
true of the music prograns.

4. Student participation in the mer-
formances were limited to stage crew help.

5. The ondortunity for transactions bde~
tween students and artists were for the most part limitcd.

6. The gencral impact of the project
was that it was a rewarding cxperience.

<. Teacher's .icports

1. Teachers felt that studcnts appre-
ciated and enjoyed the programs presented at the various
schools, and desired to sce the programs exnanded in
the futurc.

. UR3AN =D INC. Obscrvers leports

1, ladrigal

Q The student »reparation for the sessions
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was considered grossly inadequate. Generally the ver-
formances were seen by the students as entertainment
rather than as a performing arts event. Only study group
pupi}s appearad to be adequately prepared to &appreciate
the concerts on an artistic level.

The performances were on a high level.

2. Chamher Recitals

Full racial integration of artists
for nerformances in schools with over 50% black and latin
-opulations was not achieved. IJrogram notes and descrip-
tion of instruments were comdnletely unsuccessful in a
large auditoriume.

It wes rejorted by the observers that no use was
made of materials proviced by Lincoln Center either be-
fore or after tae performances.

It appeared that music class students appreciated
the recitals more than any of the other pvarticipating
students.

3. Opera

There secmed to have been a relationship
between nroximity to the stage ond student attentiveness.
Ixcent for those who acted as stage crew, students had
no opyortunity to interact with performers. The
performances were given ahgh quality rating.

4, Jance

Tt was observed that teachers did not make

use of the materials sent by Lincoln Center to prenare

the stucents for the vrogram. Thus most of :he educa-

tional value of the program wes lost.
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The African dance was appreciated and energetically

received by only those students who had not previously
exnerienced seeing this art form. [iodern dance and
ballet were not well receivéd.
There was few or no transactions observed between
students and artists.
5. Solo Instruments
In all schools observed, the students!
attitude were highly enthusiastic. It was observed thati
the musical subtleties of the performances were largely
lost to the audiences.
The soloists who Derformed viere highly competent.
6. 'ilm
There was & trend indicating increased
student receptivity in those school auditoriums where
adequate accoustics were in evidence, and the content of
the films was apnropriate.
It is highly cuestionable to show film clips to
Afro-himericans, from the controversial film "3JIRTH G
A NATICN" (especially during present day tensions) and
expect to retain the interest and support of audiences and
community groups.
V. CONCLUSIONS AND RECOMTVENDATIONS
The Lincoln Center Y.oject inteoduced many studerts
to a variety of cultural experiences through the per-
forming arts. It would appear that the Project made a
significant step in the right direction. However, the
full imnact of the Project's objectives may not bhe
measurable until long after. Nevertheless, the following
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conclusions were based on the existing evidence:

l. Performance Chairmen, community obscrvers,
principals and tcachers unaninously felt that the
performances were of '"great valuc" for the students, and
rated their reactions as "enthusiastic."

2. Teacliers stated that they desired to see the
nrograms expanded in the future cnd included in the
curriculun,

3. I.ost of the students stated that they enjoyed
and aprreciated the nerformances and indicatead that they
areferred bhallet.

4, The majority of the students indicated that
they attendced classes ané special lectures prior to
perfornances, waich helped them to better understand and
appreciate the programs vresented.

5. The school rrincivals indicated that most students
nad a limited amount 0f experience with the performing
arts wrior to the introcduction of the Lincoln Center
“roject.

6. I:ost students indicated that they were engaged
in aspecis of the verforming arts outside of their
educationnl milieu.

7. The school principals indicated that several
Lincoln Center programs were integrated in the school
curriculum as a result of teacher and stucent endeavors.
;lowever, there were indications of great difficulties
in finding practical ways to achieve this objective.

8. ’rincipals stated that there was a limited amount

of student particination in the actual performances.
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9. The J.i3aN Z2 INC. observers indicatec that only
stucy group runils were adequately prenared to ajnpre-
ciate the concerts on an artistic level., This wes
esneciaily true of the music students.

10. icequatz integration of artists for perfornances
in schools with over 50% Mezro and Fuerto ilican Jjopula-
tions was not achicved.

11. Lengthy osrogram notes and orel éscrintions of
instruments ajpeared to be completely unsuccessful in
large auditoriums ang with large audiences.

12, Therc seemed to have been a relationshin between
student proximity to the stage, adequate auditorium fac-
ilities and equinment, ~né student attentivenecos.

13. The iransactions between students and artists
were limited.

Cur observations led the evaluators to believe that
when administrators had limited interest in the particular
Lincoln Center programs, and or little involverient in
the implementation, thc success of the program was dras-
tically affected.

CCiDLZISON JIT LAST YIAU'S IVALULTICHN

leaction of thc norticinating schools last year
to the -eriorming oris, indicated drama and dance to be
the most wonular. This ycar, dallet was considercd by the
pariicipating schools to be most populer.

There was general agrecment found among last year's
and this year's cvaluators that the Lincoln Center Pro-
ject was creating a large amount of excitement and enjoy-

ment among the students of the participating schools.
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There is aiso agreement that the infusion of the arts
into the curriculum has been a slow and difficult tasi
with little »rogress “eing shown,

in the opinion of this year's evaluators the Jroject
to date has not been found to de "highly successful"
as was stated by last year's evaluators in their resort.

Finaliy, in this year's report, many more recommenda-
tions were obtained as compared to last year's report.

ECOM wsWOATICNS

Some of the princinal recommencations obtained
were:

1. To impreove the study materials for teachers, the
Performance Chairmen suggested the use of outlines,
discussions and more »ackground infcrmation in all areas.

2. Teachers said that a cross-section of all of the
students in the participating schools should have an
opportunity to see the presentztion, and as the criteria
for selection, attention slL.ould be given to efforts and
concuct of the students.

3. To irmrove rrenaration, teachers and student con-
ferences should be Leld wvith renresentatives from Lincoln
Center.

4, Teachers suggested that Lincoln Center announce
their visitations in advance.

5. There is an obvious need for more Negro and
Puerto lican werformers.

6. Selection of the Performance Chairmen for each
of the performing arts within one school should be based

on their acacdemic exvertise.
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7. The possibility of using T.V. and filming oro-
grams shouid be explored.

8. The possibility of develoning each »nrogram to
stand without preparation of students, since schools
cannot be depended upon to do this adequately all the
time can be considered.

9. There should be more opnortunity for trans-
actions between students and artists in all areas of the
performing arts.

10. ree or cdiscount tickets should be given to a
greater number of students to have the opportmnnity to see
a variety of cultural nerformances at Lincoln Center.

11, There is a need for lincoln Center to become
more flexible in seeking out the needs of the school and
the specific community rather than a »ackage for all.

12. liore resource persons from the ’rogram Center
are needed to help with planning and discussion, since
teachers and Performance Chairmen have school commitments
of their own.

12. £11 pupils who are able should be given the
benefit of the study group experiences, or,

14. Luditorium facilities must be improved or util-
ized properly to creaete a concert atmosphere and thus
increase the professional quality of the art form (via
lighting, accoustics, projection and curtains.)

15, Benjcmin Steinberg, associated with the Symphony
of the New .Jorlé at Lincoln Center suggested that the
Chamber recitals could be highly successful in a class-
room situation of music students rather than in a large

auditorium,




16, Jr. laymond Lel'ieux suggested several recom-
mendations:

. That the music chairmen should have
heen ressonsible for all music performances father than
the general Frogram Chairmen.

5, 2reparation of materials from the educa-
tional center of the Project may include listening
materials so that the »urils may be familiar with the
music before the performance.

c., Ferformers may be instructed to make them-
selves available after the performance for interviews with
stucdents, just as in a concert situation.

18. Follow-up activities should be included such as
film productions and the use of the simple {odak camera.

19. The dancers recommended that the discussions
should follow the »er formances rather than precede them
and that the groun in its entirety should be involved in-
stead of individual classes.

20. The African dancers could have becen more effective
with the addition of live drums rether than the usc of
tapes; this would have given onportunity for the school
band members to have narticipated,

21. Lincoln Centcr and the community should be-
come closely cnmeshed in the dance scries if it is to
have maximum educational valucs.

22. An interesting question that arises, and a
fertile field for further investigation, is the possible
relationship betwcen performance style, and ages of the

nerformers, and the appreciation, sense of identification,

)




ané ages of the audicnces,

Some improvements and innovations are still nceded
in order to achieve all the project's major goals.
dowever, it was commendable that diverse groups, such
as Lincoln Center, The New York City 3oard of .iducation,
school grouns (princinals, teachers and paranrofessionals)
and the community, accustomed to working independently
in their own sphercs of intecrest, worx together in
nartnershin toward the implementation and achicvement

of & mecaningful project.

-28-




APPENDICES -




U3EN 2D INC.
277 J3roadway
New York, New York

LINCCLN CANTEX STUDENT RCGRAN. EVALUATION
STATIH.ENT OF INTINTS

hAs one part of the Lincoln Center Student
Program evaluation, UR3AN 2D I[NC., is asking Xkey
sarticipants in the Program to provide a statement which
outlines the major intents of the lrogram. e are
interested in the aims, the purposes, the objectives
as you nerceive them from the vantage point of your
narticular vosition within the ’rogram.

The statements of intent will be used to develop
a guide for analysis of the Frogram. ‘/hen completed,
Dlease mail to Urban Zd Inc., using the self-addressed

envelone provided. Your assistance is sincerely

appreciated.

losition:

School:

Date:

(Use additional —ages, if needecd)
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THo CITY CCLLZGE
SCHOCL OF ZOUCATION

SYALUATION OF LINCOLN CINTIX FoR TUE SEATCRLING ARTS
J0J2CT
INTERVIE] GUIJL 70t STUDENTS AND TOACHERS

I. For the Student.

1. Do you go to see performances in the arts?
(Theater, film, dance, concerts, opera.)
What have you seen?

2. How often do you go? Very frequently, fre-
quently, seldom.

3. .Jhy did you go? *(Own choice, family choice,
pnart of school program, just something to do,
greatly interested, performs himself, etc.)

4. Do you ehjoy going to these performances? Why
or wiy not?

5. ‘/hat specific performing arts do you like?
hy?

6. Jhat have you learned from these performances?
(Information as means of communication of ideas
feelings, understanding of different people and
periods, use of organization of freedom of ex—
oression, of imagination of artistry and crafts-
manshin, etc.)

7. 1Is it important for you as a Deraon to attend
performances in The Lrts? Jhy or why not?

8. Jo you jnarticipate in any of the performing arts?
Tell about it.

9. llave you attended any classes or special lec-
tures or demonstrations at this school that has
helped you to understand the performing arts?

1f so, desciidbe briefly.

*Type of answers oxpected are placed in parenthesis to
perhaps clarify the question,
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Page 2

iI. For the teacher.

1. /hat are the prior exgeriences of your students
with the verforming arts?

2. iy do they attend these »erformances?

3. 0o they tell you avout the performances that
they have attended? ./hat do they seem to take
from these performances? {(in reference to develon-
ment of visual perceptions, wersonal involvement,
and interest, communication of ideas and emotions,
attitudes, values, own judgments.)

4, "Jhat special classes, lectures or demonstrations
are available for the students, other than The
Lincoln Center project? I[low many?

5. ‘hat are the purposes of these sessions? Are
follow-up activities planned? If so, describve.

6. ‘hat curriculum materials are available? How
are they used?

7. Aire the students helped to form their own
judgments adout the performing arts? How?

8. How many special teachers of the verforming arts
are assigned to this school? ‘/hat is the specific
assignment and responsibility?

9. Ilow are (will) The Lincoln Center Students
nrograms integrated with the school curriculum?

10. Zid the students particinate in the perfor-
mance in any way? If so, how?

11. Did the students have the opportunity to talk
with the artists?

12. If the performances have been attended by the
students, what specific feed back has come to

your attention?

a) interest

b) attitude toward

c) perception of the performance
d) other
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UZAN BED  INC.
LINCCIN CONTIX STUDSNT PRUGRALL
SVALUATION

O3SEIVATION ~ND INTERVIEW GUIDe

I. ANTECEJI=NTS

A. Environnmental

From your observations and interviews give a full des-
cription of the antecedent conditions found in this
schevl. (Include any environmental ccnditions existing
arior to the student program which may relate to out
comes-~for example, tae quality and adequacy of physical
facilities for the performance, evidence of general stu-
dent vreparation for the rrogram through hall or class-
room distlays, nosters, performance programs. )

3., Sducational

For the particular serformance observed, determine the
intents nlanned for 1) classroom or auditorium conditions,
2) student b»ehavior (before, curing and after perfor-
mence), 2) coverage of any subject matter or material
which is aimed at distinguishing the performing arts

from purely informational or entertainment functions.

IT. TIANSALCTICHS

Determine the methods used and the extent to which
"planned for" activity was carried out for the per-
formance observed. :ecord in behavioral terms specific
transactions--actual encounters of the program par-
ticipants, students and teachers, students and performers,
nerformance chairmea and teachers, students, performers,
etc.

Be sure to include:

What degree of preparation exists before each
performance? Jo¢s this appear related to observable
bYehavior during the verformance?

iat appear to be the perceptions, understandings and
experiences of the student participants at this time,
in regard to the nerforming arts?

‘Jhat opoprtunities are provided, if any for students to

participate in the »lanning for school performances and
the sunplemental activities?
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“hat curriculum materials or activities are
observed or reported which pertain to the performing
arts?

HJow are ceveloned curriculum materials utilized by
stucdents and teachers? (those provided by Lincoln
Center and those develoned in the individual schools.)

hat are the oprortunities for dialogue, questioning

and answering, between students and artists?

“hat onrortunities are provided for students to use

any insights, sensitivities or concepts gained from
rerformances, classroom ciscussions and other planned
orocedures? Jhat are the classroom activities which will
follow the performance.

iIz. OTaEsl

fe Through interviews with participating personnel
and students, collect judgments concerning the perceived
strengths and weaknesses of the program, the performance.

‘/hat suggestions for imorovements are given?

hat evidence is there that exposure to the arts has
changed nerceptions of the students, the teachers?

B Coilect samples of any materials used by the
teachers in the ypreparation of students.

C. Xequest a written statement of intent from the
Yerbrmance Chairman. The statement should be a cod-
ification of the expectations the Performance Chairman
holds fer the program as a whole. (A special form
will be included with the assignment if this renuest
is expected.)




TIACITER INTIRVIGEW
JEOR

LINCCLN CiENTIR® STUDENT
ZROGRAL

FOit 4 THACHER, PRINCIDSAL O ASSISTANT PRINCIRPAL
(NOT PERFOANCE CHAIRAN)

1. 'hat are the prior experiences of your students
with the performing arts, if any?

2. From your experiences, with this program, what co

-

students seem to take f{rom these performances?

3. How are the Lincoln Center Student programs in-
tegrated with the school curriculum?

4, ‘Jere the students prepared for the jperformances
by any orientation 39331ons° YaS_ N0 . (If yes,
probe for description of the structure and empha31s
of the session.)

5. /hat curriculum materials, on the performing arts,
are available? How are they used?

6. Jid the students participnate in the performances
in any way? 1f so, how?
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7. Jid the stucents have the ornrortunity to talk with
tae artists?

8. In this school, are the students helned to form their
own judgments about the nerforming arts? How?

. Hovr many special teachers of the performing arts are
assigned to this school? ‘/hat is the svecific assipgn-
ment and resnonsibility?

10. What special classes, lectures or demonstrations
do you know of that are available for the s- idents,
other than the rinco'n Center nerformance. Jow many?

11. Generally, what impact if any, would you say this
project has had for you? [For your students?

School: - Jate

Name an¢ title of nerson interviewed:

Consultant's nanme:




INCOLN CINTIIN STUSENT 2LCGRALE
STUSINT INTIRVIN!

JA'TE:

NAL.S G INTERVISEX:

! Nal.8 OF 5CIC0L:

STUSINT'S CLASS {(CiRCLE) 7, 8, ¢S, 10, 11, 12

-

STUUENT'S COULSE O STUJY: ACLDILIC, VOCATIONAL,

COLLIGS 30UNJ, GENZREL
(Por Iigh School Students
F only)

1. During this school year, you have seen one or
more »nerformances given by iincoln Center for the
Jerforming Arts. ‘J/hich ones do you remember attending?

E3

2. Jhat did you iearn from these performances you saw?
Jid you learn anything new, things you cQidn't know
about before seeing these nrograms?

3. Jid you enjoy the performances you saw?

PR N

Jhich performance did you like best?

“hy?

Vhich one did you like least?

E MC Why?




W

4. Cf all the performing arts (theatre, dance, vocal
concerts, instrumentals, etc.) what specific ones
do you like?

Thy?

S. 1s it important for you as a »erson to attend “er-
formances in the irts?

1.5 HC

Why or why not?

8. Since school opened this year, have you attenced
any seriformances in the irts, other than those given
by Lincoin Center? ilave you seen a drama or nlay?
‘that? .Jhere? /ith vhom did you go?

Type of Art KName or escribe “here Yith hom

DRUMA

)': Jl
L.;;
th

JALICE
TRCGRALL

1.USICAL CON-
C.l7T, SOLC

+

- .
Gl
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7. Zave you attencded any classes, or special lectiures
or demonstrations at this school that have helped you
to better uncerstand drama, dance or musical concerts?

Y.iS NG

8. Tould you tell me about them? robe {or descrip-
tion, who taugnt, what taught, how taught, when.

9. Jo you Harticinate in any of the performing Arts?

YIS NG

Tell me about it. (Frobes: Do you play a musical

instrument or sing? Jo you bhelong to a chorus clud®

L érama clud?
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WO COLIUNITV -, T=LARGS
wvaluators
URBAN D INC.
LINCOLN CANTER STUSENT PRCGRAIS
Observers

Please return this completed form to UR34AN D INC.,
277 Sroadway, New York, New York 10007

NAI'ES OF 3CHCCLS: 3orougn

ARTIST O ENSEMILE: Jate of the
2erformance:

NALIS OFF O3S22ViR: Date Submitted:

l. Did you have an o»portunity to speak to the
ferformance chairman?

Y NG

hat was @id? (briefly)

2. From your observations and discussions with the
Jerformance Chairman, teachers or students:

Jid you see any evidences of previous nreparation
for the nerformances?

~osters Bulletin 3oards
“rograms 300k
lecords Other

OTHER COII.ENTS ON STUDENT 2ATPAATION
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3. In your judgment was the auditorium, stage and
lighting adequate? (?lease comment on the physical
facilities available for this rerformance.)

4, J/hat is your impression of students' resnonses to

nerformances?
the total performance as a whole?

Parts of the performances?

5. Jhat do you think the students might have
learned?

6. Jhat do you think of the quality of the performances?
ferformance:
Zerformers:

Staging:

7. 2id you enjoy the program? VYes No

8. Did you learn something new from this observation?

Yes No
Please Conment:

9, from your own observations and opinions:

a) wid the Teachers:

1. Try to cooperate? Yes No
2. Try to maintain the right
amount of watchfulness? Yes No
3. Impose too much discipline? Yes No
4. Seem indifferent? Yes No
5, Create disturbances of

their own? Yes No

Q 6. Ctlrem,




H. Dicd the Performance Chairman or other school
orfficial seem to have control of the presentation

Yes No

1. Jic the performance begin on time? Yes No

2. Jid the audience scttie in without
cifficulty? Yes No

3. Were there too many extraneous
arocedures which tool: time and
detracted from the drogram? Yes No

cther Comments:

c. .Jould you say that for this particular audience,
the artist (s) were (check as many as apply)

too formal too informal

just right able to establish rapport

had no reapport OTHIR:

d. Please give your opinion of the students' reac-
tion to the »erformance (Check all that anply)
entihusiastic a’ireciative mixed
unresjonsive indifferent hostile

Other:

10. Now that you have observed a iLincoln Center per-
formance, would you recommenc that a series of such
nerformances be given in the secondary schools o f
New York City? Yes No

“Jhy or why not?
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DOSCRIPTIVE Dilia SINAL WYVALUETION INS” "UILLNY

T S e ar———" — — —I
INTINDED ODSZIVED
ANTECIIENTS ANT CDANTS
CONGRUZNCE '
LOCAL TPIICAL
CONTINGANCY CONTINGENCY
INTENDED CDS:IRVED q
"UANSACTIONS
CONGAUINGE T :NSACTIONS
LOCAL . API2ICAL
CONTING.NCY CONTINGTNCY
INTINISD STV
OJTCOL LS CONGUZNC OUTCOLIZS

"For any one educational program there are two princijal
ways of processing cescriptive evaluation data; finding

the contingencies among antecedents, transactions and out-
comes and finding the congruence between intents and Ob-
servations. The processing of judgments follows a different
model. The first two main columns of the cata matrix in
Figure 1 contain the descriptive data. The format for
processing tinese data is represented in Figure 2. The data
for a curriculum are congruent if what was intended ac-
tually happens. To be fully congruent, the intended ante-
cedents, transactions and outcomes would have to come to
pass. (This seldom!rppens-and often should not.) Within
one row of the data matrix the evaluator should be able to
comparc the cells containing intents and Observations to
note the discrepancies, and to describe the amount of con-
gruence for that row. zCongruence of ouatcomes has becen en-
phasized in the evaluation modcl proposed by Taylor anad
laguire.) Congruence does not indicate that outcomes are
available or valid but that what was intended did occur.”
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ANSTRULLANT FCL DATL COLLZCTICN*

Intents Obscrvations Judgments
intecedents
i'ransactions
Outcomes
vescrintion Latrix Judgment Matrix

Layout of statements and data to Ye collected by
evaluation team--Instrument to be utilized
*3ased on work of 0 STLARNID, Assoc. Jirector of
Center for instructioncl Curriculum .Zvaluation
Jniversity ol Illinois
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ule TLAJSLON DSLANY ST:NT, Darector Lincoln Center
Student ‘rogram Zvaluation

vircctor of Trainees of Teachers of Teachers, rfordham
University

“resident, UX3AN &) INC.

Assistant Professor of Zducation, City College of
New York

Jr. Stent designed the original INSTRUIINT TO IVALUATA
TELCIZR SFFECTIVENZSS IN THC CLASSROOMN @ Operation .leclaim—-
New York City 3oard of ZIducation and C.U.N.Y.

Jr. Stent has been cditor of NEJS AND NOTES-TEACHZEY SOJUCATION
Publication of the City University of New York, and .iduca-
tional consultant for .iandom {ouse 300k rublishers

SUSANNZ LANOFIZLO, Assistant Director, Lincoln Center
Student Trogram Ivaluation

Sducational Sociologist; consultant for 3edford-Stuyvesant
Youth In fction Community Cornoration; experience as &
researcher includes: Jesearch iAssociate, Joard for [funda-
mental Iducation, Indianapolis and New York; Starf
Lssistant at The Center for Urban &ducation and ’roject
TAUS (TEACHZY UESOU.ICES FGil UDAN EDUCATICN) iunter College.

DR, MARION TR00IS, chairman, Department of Zlementary
Lducation, City College of the City University of New York,
faculty member MANIIATTAN SCHCOL OF [WSIC; Developed pguide-
lincs for Lincoln Center Student Program Zvaluation;
interviews with teachers and students.

FR. J0S3IPH ZLIAS, Community Coordinator, New York City
3oard of Icducation, District #5. resently a doctoral
candidate in Human welations at New York University.

Mr. Zlias served ten years as a classroom teacher on the
elementary and secondary school levels,

I.Re 3LWIL FOYE, hssistant to “resident, Tasiress film
Intorr: vionel, rroduccr of educational fiims including
"HO U0 lal A NIUSPuPZR."

JOSZril . GICRLLNDO, DJoctoral candidate, Zducational fd-
ministration, fordiam University; “rofessional diplome in
Zcucational Rescarch with internship at the 3ureau of
Rcsearch, Soard of Zducation, City of New York, 1967.
Formerly, research consutant with Psychological Corpor-
ation and teacher in New York City elcmentary and secondary

schools.




MARION GRIINJGOD, Sxperienced elementary school
teacher, JOWNTOJ/N CCIT.UNITY SCHOOL, NIZJ YC.U{ CITY
Frec lance nhotographer and student of the 3ank Strect
Communication Ladb; Special interest in the usce of film
and other media as learning tools.

2. JAYMOND Lel13UX, Professor, lanhattan School of

ltusic; Former Associate Jircector of Ilusic, New York City
Board of Sducation. Dr. Letiicux acted as both professional
and cducational specialist and contributed to the develop-
ment of guidelines for in-school performance observations.

I.R. OLIVIR JAISZY, member of the 3oard of Directors, 3ed-
ford-Stuyvesant Youth In Action Community Corjoration.
lepresentative to the Council Against Foverty and Chair-~
man of CA¥P'S icucntion Committce; 3rooklyn Coordinator
for the New York City Cepartment of Sanitation.

k. NOJAN SINCTL, Fordham University Coctoral can-

didate in Zducational Psychology with a specialty in Zd-
ucational Qesccrch. Internshin in rescarch at the

3urcau of llesearch, Zoard of .Jducation City of Mew

York, 1967; formerly Rescarch Investigator for School
University Teacher Cducation Center, Gueens College; Teacher
mducation in Special Education for Soard of ducation, City
of New Yorlk,

'S, ADJSN SHILTON; Professional teacher, dancer and chor-
eogranher; formerly instructor of Dance, Northfield School
for Girls; Zast Northfield, I.assachusetts, and lircctor of
Dance and Chairman of “Jomen's “hysical dducation, £llcn
University, Columbia, South Carolir~; Has studicd with
l.arth Graham, Jose Limon, Lucas Hdoving and Ethel 3utler.

Inie LN 3PEAU 4N, Associate Jirector of Internultural
Relationshin S.2.1.C.U.S; formerly Administrator of llusic
and [Field Supervisor of HLXYOU aCT, coordinating all music
programs for Central Harlem; New York City Board of
Education consuitant for training of deritage tcachers;
performed in 3rocdway »roductions of LETS IARE AN OPLlA,
HOUS.. OF FLOJEXS, Yal.INA and 202GY AND 3.8S3 T.V. and
radio appearancc. .c has sung with the Juffalo Phiihar-
monic and the Cieveland Symphony.




Tl SANGAriIN STEIN3IRG, HMusic Director, Symphony of the
Hew world. iIn 1964 with a group of thirteen prominent
musicians, iir., Steinberg organized a founding committee to
create a symphony orchestra of outstanding musicians re-
gardless of race, creed or nationality--The Symphony of
the New World. During his career, he has conducted lead-
ing orchestras in the United States and sixteen countries
in Latin America and Zumpe. For his contribution to
music lir, Steinberg was honored in liay of 1969 by the
Brooxlyn lusic Teachers Guild and in June of 1969, by the
Xarmen Sheppard School of lusic.




