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Preface
As part of the school reorganization in the Indian Service,

whiCh was prompted by the Meriam Report, and initiated by Dr.
Carson Ryan, Jr., under Commissioner Charles Rhodes and Assist-

ant Commissioner J. Henry Scattergood, one of the first new
reservation high schools was started in the old Pine Ridge boarding

school. Under the influence of the Reservation Superintendent,

James H. McGregor, the curriculum was pretty largely academic,

. with small emphasis on vocations. In 1930 came the depression
and of more sianificance to the Dakota area, the great drought.

Farming in the reservation areas was wiped out; the great grass-
lands which had been broken by the plow were bare of cover and

contributed to the "dust bowl."
Indions who had depended on lease money for subsistence,

found themselves penniless; hundreds of other Indians who had
been drifting to the cities for employment found themselves laid

off as a result of the depression, and returned to the reservation.
By the mid-thirties, 98% of the Indians who called Pine 'Ridge or
Rosebud their homes, were living on the reservot:ons, dependent on

subsistence grants to keep alive. The various Federal emergency
works projects as applied to the reservations began to bring self-
respect back to these people. In particular, the Civilian Conser-
vation CorpsIndian Division, was more than a life saver: it began
to teach many Indians, for the first time in their lives, the job-skills
needed to obtain work in modern society. In this setting, attention

was turned to the place of the Federal schools in preparing Indians
for the life before them. As there was evidence that most of the
Indians had never left their reservations, some doubt was thrown on

the usefulness of an academic high school program for the boys and

girls of this area. Discussion of the problem with old hands in the
Indian Service was not very hopeful, for it tended to be their con-
viction that "you can't make a farmer or a cattleman out of an
Indian," which was another way of recording their conviction that

an education was pretty much wasted on an Indian, anyhow. In
spite of this, the vocational program at Oglala Community High
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School !Pine Ridge), was broadened in W36 to include cattle raising
and irrigation farming.

To secure a factual basis for further remodeling-the Pine
Ridge curriculum, a study' of what had happened to Oglala Com-
munity High School students since the founding of the high school
department and also of the apparent vocational opportunities to be
found in the Dakota orea was made in W38, by Dr. Gordon
Macgregor, anthropologist, and Mr. Armin Sterner, social eco-
nomist. This survey revealed that 82% of the graduates from the
three high schools of Pine Ridge and Rosebud (Oglala, Rosebud
and St. Francis Mission) who reported goinful employment were
actually "d,riving their livelihood from agencies drawing their
support from outside the reservotion. (U. S. Government regular or
emergency work progroms, or mission school employment). These
agencies exist primarily for the purpose of developing a self-
sufficiency among the Indians which theoretically might ultimately
justify their withdrawal from the areo." Only eight out of 128 boys
were making o living from their exploitotion of Indian reservation
resources (cattle-roising or farming). A study of job-opportunities
on the reservation and in its immediate vicinity revealed very few
paying jobs. However, an examination of agency records showed
that Indians were using only 1/3 of the 1,818,000 acres of Pine
Ridge lands; while leasing more than holf of the total to whites.
All in all, .the-survey recommended for Pine Ridge a reservotion-
centered vocational training program for both boys and girls at the
Oglola Community High School, to prepare them to make o living
on the reservation, where the vast majority clearly intended to
make their permanent home.

Specifically, the following recommendotions were made:

"It is clear that the land of the reservotion is predominantly
°valuablefor the'l r ising of cattle. Supplementory to this the de-

velopment of irrigated areas offers prospects for a limited amount
of subsistence.farming and gardening. It is probobly true that there
must be a further revision of the current concept of cosh crops,
just as we must abondon the idea of wage employment for a
majority of the people of the area. The opportunities offered are
primarily subsistence in character. Through cattle, through
gardening with proper irrigation methods, and through the raising
and care of small onimals such as goats, poultry, and fat stock,
many Sioux Indian fomilies might reach a stote at which they
produced most of the essentials for food and clothing; with suf-

The Pine Ridge Vocationol Survey, Indian Education Nos. 31-32, November 1
and 15, 1939, Haskell Institute, Lawrence, Kansas.
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ficient sorplus to provide c cash income which would furnishwithin limits the other basic necessities of life.
"The present exploratory system which locks intearation and

assumes that the bov will choose o vocation to his liking or fancy,
has no practical pioce in c land utilization program. The factswould appear to justify, c basic course in land utilization for all,with the necessary instruction in carpentry, painting, auto mechan-ics, shoe cobbling, etc., to eriable him to core for his personal needsof this type, as they may arise in his own experience. It will be more
valuable for him to know how to build a hog house than to do finely
finished cabinet work; more important to learn how to put a newwheel on a hay rake than to tinker with the delicate timing me-
chanism of an automobile; more important to deal skillfully with
rammed earth or other native materials, than to work with materials
foreign to his environment which he can seldom afford to purchase;
but basic to all of this should be experience with land and cattle
which will be the inevitable foundation of his economic self suf-
ficiency.

"The trainina of girls will probably need certain reorientationwhich will give them experience in home gardening and in the
raising of chickens, turkeys, and goats, the making of goats' milk
cheese and the proper utilization of goat -skins and- other hides
through tanning and the practical or ornamental use of the tanned
hides. As the girls will continue to core for children and those in the
home who suffer illness, emphasis in their training should also beplaced on child care, health and sanitation, home nursing and wise
balance and preparation of food. Boys and girls both should have
practical experience in homemaking which will start with a candid
recognition of the 'economic possibilities of their home lands, and
which will show them how better and more efficient living can be
achieved through Improvement in the kind of homes which nowexist on the reservation as well os' instruction in the use of such
native materials as rammed earth in the building of better homes.

"While it is realized that the vocational training program will
inevitably be tied up in some degree with institutional maintenance,it should be recognized that this will often lack vocational valueand the most efficient labor-saving equipment for this non-ed-
ucational work should be provided. Boys in the shoe repair shop, for
instance, should be relieved of the monotonous routine of fastening
soles and nailing heels, a function which occupies a major part of
their day and ceases after a brief time to have education value,
through the installation of modern shoemaking machinery which
would permit the handling of the volume of institutional work
which must be done.' Their instructional experience could then be
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more profitably invested in instruction in tanning, harness making
and the production of other types of leather articles.

"The and use program, on the other hand, should involve a
study of water resources, methods of water conservation, soil-use,
and soil conservation, the selection and improvement of native and
imported plants and trees, the drilling of wells, the building of dams,
the preparation of irrigation ditches, the grading of land for
irrigation purposes, contour plowing, strip planting, terracing,
water spreading, and the vast variety of aids to better farming and
grazing practices in a .seriliarid area. The cattle program should,
involve practical experience with every phase of the cattle businesst so that upon graduation a boy will have done practically everything
that he may be called upon-to do as a stack owner in his own right
or a member of a cattle cooperative.

"Furthermore, the school has an obligation to follow its gradu-
ates out into life, to give wise guidance in the utilization of the
Sioux benefit monies and other possible income for a more realistic
investment in their economic future. Some, certainty as ta- the
direction of the youngsters' economic future in the light of possi-
bilities should replace the laissez faire attitude of assuming that
training will result in placement regardless of its suitability to the
area in which the child is going to live.

"For boys showing interest and some aptitude, opportunities
should be provided in which they may develop skill in pottery work,
fine arts, weaving and practical leather work such as making of
harnesses and other useft; articles. For girls, handicrafts now being
taught such as pottery, N rig, bead, quill, and needle work are
desirable and important. s;rience and acquired skill in one ormore of these crafts may represent a substantial contribution tothe family income after the girl's return to her home or after her
marriage. When she leaves school, arrangements should be madeto enable the girl to carry on her work. Advice on purchase ofmaterial, supervision of work to improve its quality, and the
school's cooperation in the disposal of the finished product areessential if she is to retain interest in her work and benefitfinancially.

"It is gratifying to-report that the faculties of the Oglala andRosebud High Schools were conscious of many of the trends herereported, and that a reorganization of the school curriculums in thegeneral direction poposed has been unde way for several years.It is hoped that more rapid progress will be made."
These recommendations were made the subject of staff

conferences among the day and high school teachers of thereservaticn, and assistance in curriculum planning was furnishedby such orea supervisors as Dr. Joe Jennings, Area Superintendent
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of Indian Education; Mr. George C. Wells, Areo Educationist; Dr.
Anon Hulsizer, Supervisor of Secondary Education; Miss Cleoro
Helbing, Supervisor of Home Economics; Mr. Homer H. Howord,
Supervisor or In-Service Training; Mr. H. A. Mothiesen, Superisor of
Forms ond Dairies; and Mr. William Goodwin, Supervisor of
Agriculture. Mr. W. 0. Roberts, Reservation Superintendent; and
Williom 0. Nicholson, Reservation Principal, joined heortily in the
new planning,

Step by step the emphasis on cattle-raising ond irrigation
forming that had been begun in 1936 was strengthened, ond
extended to the elementary grades in the day schools. Each of the
other features suggested by Macgregor and Sterner wos examined,
evaluoted for its utility, ond given appropriate place in the new
program (See Appendix Bthe interview guide, which lists many of
the curriculum feott, .es). Students who clearly wished to plan for
life owoy from the reservation were advised to enroll of o non-
reservation school. Yet despite the emphasis on vocations, on in-
creasing number of Oglolo graduates decided to try their luck in
collegeand were successful. Sometimes they had to spend o
little extra time on some ocodemic subject not emphasized in the
regular curriculum but there is no evidence that any such ambition
wos frustrated by the new emphasis. Despite the basic emphasis on
form and ranch work, the school records show that only about 50%
of each year's students mode this their specialty.

How wise or successful an edu:oticn program may be is never
immediately evident. Education takes time. The opinion of on out-
sider who has seen some section of on integrated program in 'action,
and questioned it, is of less value than the considered views of those
whc.. have been through the experience and hod a chance to evalu-
ate what they got out of it. This isn't often possible, because school
graduates seldom stay in the same place to be consulted. However,
the school program on Pine Ridge has represented one of the most
completely realized ottempts to educate for o clear -cut vocational
objective, either in the Indian Service, or outside. It therefore has
seemed importont to find out whether it has been successful in
achieving its objective. Fortunately, many former students and
graduates are still living on the reservation or in nearby com-
munities.

Therefore in 1950, the ground-work was laid for on in vensive
evaluation of the Pine Ridge Federal school curriculum bctween
1936 cnd 1950. Allan Hulsizer, W. 0. Roberts, Homer Howard, H.
A. Mothiesen, Cleoro Helbing and othersthe many able school-
men and women who learned their business in the Pine Ridge
schools, and went on to promotion throughout the Indian Service-
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were asked to help in preparing on interview guide, which listed the
rnony things thot become port of the Pine Ridge curriculum ot
vorious times during the period under. study. The School of
Education ot the University of Konsos hod become the Indion
Service reseorch consultant ot obout this time, ond Dr. Kenneth
Anderson, Mr. Corl Lodd and Dr. Gordon Collister from the
University of Konsos Bureou of Educotionol Reseorch ond Service
also odvised on the form which the study should take.

A word of txplonation with regord to odministrotive policy
in connection with the Pine Ridge curriculum, oppeors in order ot
this point. Since eorly in the 1930's, the odministrative outhority
in motters of Indion education hos been decentrolized. Proposals
from Woshington, or even from the supervisory office in Pierre,South Dokoto, were never more thon suggestive, ond might be
implemented or disregorded ot the reservotion level on the respons-ibility of the Reservotion Superintendent ond his ReservationPrincipal. At the beginning of the nivi Pine Ridge curriculum
development, it wos decided that none of the newer proposols wereto be imposed. They were discuzsed with the staff ond teochers,ond reloted to the economic needs of the reservotion. theyoppeoled to individuol teochers, they were put into effr,..r. As they
were successful, they often spread.

Sometimes good ideos enountered opposition on the port ofIndion Service employees not connected with the sc fools, ond lircontinuation or spreod wos discouroged. Such opposition so -.le-times took the form of encouroging the Indions to disregoro or op-
pose the suggestions. At other times the Proposed school octivitieswere so ot vorionce with previous public school experience ofIndian Service teachers, thot they were corried out half-heartedly,if ot oll. Sometimes the turn-over in teochers wos so ropid thotplans which hod gotten off to o good short were dropped by newteochers who reploced the ones who hod successfully introducedthe innovotion. This will exploin the foct that ideos which findsupport from the Indions, in the course of this study, often oppeor-ed in relotively few of the schools, or in some of the schools foronly o short period'of time. The introduction of goats: in the c;ayschools, the use of the well-drilling rig by the high school students,the development of librory resources in the day schools for odultuse, experimentation with the use of rommed eorth os o home-building moteriol or the loon of Federal funds for home improve-ment through flir::creci ossist*nce by doy school students and theirvoectirw;! teochers, ore oxumples. The ideos were good, but theynever "caught on." In the absence of executive orders, they wereallowed to disappear from he work of the schools. It is considered

9
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significont, however, that many new ideas were tried out andincorporated in the work of mcst of the schools.
Dr. George A. Dale, for mony veors Director of Alosko Native

Schools, ond Mr. and Mrs, Floyd 0. Rains, for mony years EducotionField Workers irrthe Indion Service, were chosen to direct the
evoluotion progrom. Without the tireless help of Mr. Albert Pyles,Reservation Principal and Mrs. Evelyn Whirlwind Horse, Educa-tionist, and the enthusiastic teachers and other education workerson the reservotion, the tremendous job could not hove been ac-complished, for the lengthy interview guide involved hours- ofpersonal conference with hundreds of Indians. Reservotion Super-intendent Clyde Powers mode the surveyors welcome. The formerstudents, upon whose responses the entire study depended, modeo community porty out of the stuay, gove ungrudgingly oftheir time to answer the questions thoughtfully. Without theirwillingness to help, their honesty and fronknen, this survey wouldnot hove been possible.

.Special thonks ore due the Tribol Council for their corefuiconsiderotion of the project and their resolution endorsing thesurvey.
In this volume are presented the results of this study.The focts ore here, ond they ore conclusive and rewording.From these focts. it is cleor that schools con contribute to economic

regeneration one better living; and on Pine Ridge, it is equallyclear that they hate done sodespite the influence of other factors
which moy hove been working in the opposite direction. The evi-dence should prove heartening to every mon or woman who believesthot educotion can produce constructive changebut it is equollycleor that to do so, the educoticnoi progrom must be carefully
planned, enlist the whole- hearted enthusiosm of the teoching stoff,ond contribute clearly to tI felt needs of the students orr.3 theirfornilies. It is also cleor thot this kind of on education does not takeplace only within the four wolls of o classroom, but involvesprocticol ond continuing experience with oil aspects of communitylife which it hopes to improve.

Former Pine Ridge students con congratulate themselves onthe excellent educotion which they secured; Pine Ridge teachers
con feel reworded or the tireless efforts which they put into makingthe new curriculum work; and other employees of the IndianService may of lost understand more clearly why this kind of oneducational laboratory produced so many outstonding traders forIndian education and the Indion Service.

Jonuory 1955 Willard W. Beotty

formerly, Chief, Branch of Educotion.
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general opinions, they were invited to make detailed replies to
specific Questions, which gave them on opportunity to approve or
disapprove of various features of the educational program. In the
words of one man who was interviewed "This (study) is a chance
for on Indian to really speak his mind about the schools." After
collecting the answers from severol hundred former pupils, the
necessary arithmetic was done to see to whet extent certain aspects
of the school program were favored, to what extent others were
not. The group studied included not only those who would take
the trouble to complain but those who would speak in favor of
the program.

The philosophy underlying that part of the program of Indian
education which provides practical teaching directly and immedi-
ately related to better living, is summarized in the following
excerpt from'a Civil Service Examination statement prepared for
Indian Service teachers:

"The primary objectives of Indian schools are (among others)
. ... to aid students in analyzing the economic resources of their

reservation and in pionnine more effective ways of utilizing these
resources for the improvement of standards of living; to teach,
through actual demonstration, the intelligent conservation of
natural resources; to give students firsthand experience in livestock
Management,' use of native materials in housing and clothing, in
subsistence gardening, cooperative marketing, form mechanics,
and whatever other vocational skills are needed to earn o livelihood
in the region; to develop better health hobits, improve sanitotion,
and achieve higher standards of diet with a view to prevention of
trachoma, tuberculosis, and infant diseases; to give students on
understanding of the social and economic world immediately about
them

Background

The re-examination and modification of Indian policy which
was stimulated by the findings of the Meriam Survey in 1928,
gradually brought about much needed improvements. Beginning
about 1935 these new policies increasingly found expression in
improved procedures. Objectives of Indian education become more
closely related to the needs of the Indian people. Procedures were
increasingly modified and improved and became mare in keeping
with the basic principle of benefiting the Indian minority group,
rather than only the white majority. It was recognized thot a life
of economic security and well being, which was the product of their
own efforts, was necessary far the Indian people. It was also
recognized that to secure this economic status the Indian people
needed the technical knowledge of how to use the resources of their

12

7,-,14"191111.



febervation, and specific prepartion and training to take advantage
of the employment opportunities available to them. To provide
this technical knowledge become to a great extent the responsi-
bility of the Indian schools. A limited number of the reservation
children attended mission schools, and same were enrolled in the
public schools bordering the reservation. These schools however
did not recognize the need to impart technical knowledge specific-
ally related to better living. Their major concern continued to be
teaching language and number skills and the usual school subjects.
The mission schools also stressed religious education. The Indian
Service schools by the nature of the educational jab they were
called upon to da, necessarily__ taught_ technical -skills-related to
better living in addition to the usual school subjects. That this
additional teaching in vocational agriculture,- health, sanitation,
homemaking and related fields, in addition to the regular school
subjects has been a net gain, is shown by Peterson's study of How
Well are Indian Children Educated?'

In teaching technical "know haw" for better living the Imilan
Service schools recognized that their program must "tie in"' closely
w th the traditions, the life conditions, the economy and the in-
stitutions of the Indian people. They recognized that the program
w.x.ild necessarily include non-school as well as school agencies.
The idea of the community day school first had been introduced
into the Indian Service by Dr. W. Carson Ryan, Jr., who wrote the
education chapter for the Meriom Report, and served as Director
:f Education under the Rhodes-Scattergood administration Cop-
painted by President Hoover). While the new Director of Education
was in complete sympathy with the program, he felt it desirable to
evaluate the success with which these new day schools were servingtheir intended purpose of contributing to the well-being and de-
velopment of the adult community as well as educating the chil-dren. The first attempt at such evaluation was made at Pine Ridge
.n 1936, shortly after he accepted his new responsibilities, and theLittle Wound Consolidated Day School at Kyle, was chosen as the
center for the study.

A new principal was chosen for this school, selected from the
;raduotes of Ohio State University who had specialized in the typeor school and community evaluation which was contemplated. The
=eservation superintendent, reservation principal, area supervisors

education and other leaders joined with the teachers, Indiancoders, farmers and parents to discover the impact of a communityocy school program an on entire Indian community.

-ererscrt. Shaer: How Well Are Indian Children Educated?; page 18, UnitedStc:es Indian Service, 1948.

13



A careful record was kept of the work of this school, both in
the classroom and in its multiple contacts with the community,
and the result communicated to the rest of the Service through the
columns of Indian Ecucotion. The complete summary of the work
wos mode available ir, c typed manuscript: which wos available for
consultation and more recently, c printed digest= of this summary
has been mode available to oil the schools of the Indion Service.
This attention to the effectiveness of the school progrom in the
realization of its abiecrives, hos characterized the attitude of the
Indion Service school administration.

In 1939 Sterner and McGregor- reported findings which em-
phasized the desirability of training boys for roising beef cottle
and the desirability of supplemental subsistence faiming. They
3iso reported that young Indians were not yet ready or willing to
leave the reservation for wage work. The present study shows that
many ore now ieovinc the reservation but that those who remain
as ronchers on the reservation, in general hove o higher socio-
economic status than these wooeworkers. The movement away
from the reservations may be reioted to defense labor demands in
near by sections of South Dakota, e.g., Rapid City, Igloo, and
elsewhere.

Factors Affecting School Program

Interpretation of the findings of this survey should be mode,
keeping in mind certain administrative conditions which affect
the use of natural resources, and the way in which the people moke
a living. These conditions were necessarily token into account in
planning the school progrom. For example, the current land use
and credit policy apparently keeps many young Indions from
getting the minimum amount of land and credit necessary to make
a living by roising beef cottle. However, the Indions hove control
of about 855,000 acres of fine grazing land; while over 750,000
acres ore still leased to whites.$ They hove demonstrated their
ability to profit by the training offered, both in the management
of their own ranches and as the employees of 'other ronchers. Con-

*rota, Pedro T., Democracy and Indian Education (in manuscript), Bureau of
Indian Affairs, Washington, D. C. 1938.

30roto, Pedro T., Fundamental Education in on Amerindian Community, Haskell
Institute, Lawrence, Kansas, 1953. (An obridged version of the manuscript
report)

4Mocgregor, Gordon and Sterner, Armin; The Pine Ridge Vocational Survey,
Indion Education Nos. 31 & 32, November 1 and 15, 1939, Haskell Institute,
Lawrence, Kansas.

$U. S. Bureau of Indian Affairs; Agency Annual Report, Branch of Forest and
Range Management; No. R27-1, 1952.
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t.nued training with the objective of further enabling the Indians
to toke over and operate their land would greatly. increase their
cash income and their economic status. The problem of fractionate
iand holdings remains to be solved, but the ranch sizes reported by
ranchers in this study suggest that this problem con be solved.
more trained ranchers reody to go to work on the problems of Pine
Ridge Reservation, ore a first requisite in converting the land re-
sources into better living.

A second factor affecting the educational program is the
unpredictability of off-reservation employment opportunities. On
th" assumption that the defense mon-power shortage will be of
several years, durotion it seems wise to continue to provide and
possibly to expand the school offerings which ore useful in securing
off-reservation employment. Additional study of such occupational
opportunities is needed, followed by the preparation of Indian
young people to take advantage of these opportunities and the
provision of ways of assisting them to succeed on the job and in
off-reservation living. Increased effort is needed to qualify and
place Indians in better off-reservation jobs than the seasonal
-stoop-labor" which currently constitutes so large a proportion of
the off-reservation employment.

A third factor to consider in planning and evaluating the
educational program, is the attitude of the- off-reservation non-
Iridion toward Indians in general. The study made of the white
communities near Pine Ridge, where substantial numbers of In-
ions live, suggests that the non-Indians in general simply don't

!Ike Indians. Mast of these towns force the Indians to live in slum
:recs. Many groups make easy generalizations about the value
of asscciotion of Indians with whites, but in the face of community
rejection such as occurs in these near-reservation towns, the Indianhcs little chance to associate with any but the worst of the whites.
Many of these neighboring non-Indions_aromate the idea that theIndian is on inferior creature, fit only to be exploited far what he
s worth, and discarded. Matter of fact recognition of these at-
titudes and practices of non-Indians, and a study of how to deal
w,:h them, may be needed additions to the school training of young.rdion men and women.

These are the answers:
After this preliminary statement of the background and

factors affecting the aspects of Indian education related directlyto better living, the remainder of this chapter will be devoted to
summorizing the replies of former students to the questions askedin the survey:

1. Is there evidence that the recommendation of the Meriam

15
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Survey: "to adapt the educational system to the needs of the

pupils (it is designed) to teach, with due consideration of the
economic and social conditions of the Indians in their jurisdictions

and of the nature and abilities of the individual child." has been

carried out?

Yes. Troining hos been provided in ronch'ing ond livestock

management, gardening, food preservotion, homemaking ond other

courses, to help the Sioux moke better use of their reservation
resources and to odjust to the social ond economic life of the oreo.

Boarding school conditions have been improved. Doy schools

hove been built which serve as community centers for the odults

os well os the children. Attendonce hos improved. .

This new vocotionol progrom has helped on increosing number

of young people to find permonent employment off the reservation.

There is evidence that the troining which hos been supplied has

beer successful, e.g., the people with more training hove better
standords of living.

2. Have the subjects added to the curriculum, primarily to
help the Sioux people make a better living, successfully served

this purpose?

Most of them haVea few have not. The subjects intended
to improve the students' skill in cattle ronching, subsistence farm-

ing, gordening ond rural homemaking, ore reported by former
students os the most helpful. Mechanical trades skills are next in

importance. The interest in quolifying for off-reservation employ-

ment during the lote 1940's is apparently greater thon the interest
found by Sterner and McGregor in 1939, before defense man-

power needs developed. Croft subjects introduced into the cur-
riculum have been less effective. Croft skills ore now used by only

a few families to earn small supplemental incomes.

3. Is there evidence that the Indian Service schools on Pine

Ridge have furnished as good or better education to the Indian
children enrolled, than they might have gotten from South Dakota

rural public schools? -

Yes. The facts are that Indian children-in Federal schools
show on achievement in language, number skills, and other school
subjects, equal to or exceeding that of their non-Indian neighbors
when language and cultural differences ore token into account'.
There is reason to believe that many Sioux Indian children would
make less progress in school subjects in non - Indian Service schools

6Ibid. footnote 4.
'Peterson, Shoiler, How Well Are Indian Children Educoted?, U. S. Indian Service.

Haskell Institute, Lowrence, Kansas.
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since the latter make no spe:ial provision for language differences.
The South Dakota State Course of Study hos been followed in the
Pine Ridge Indian Service schools, with adaptations where neces-
sary to meet the needs of the pupils. Special readers hove been
published for Indian children by the Bureau of Indian Affairs in
,which content is related to their experiences, in order to facilitate
understanding, The Indian schools attempt to relate what is taught
to the needs of the people, to enable them to make a better living
from the resources upon which they will most likely depend.

There is much to support the assumption that the assimilation
of Indian children may be hastened by attending school with non-
Indian associates. Unfortunately the feeling persists that enrolling
on Indian child in public school automatically assures him of
association with non-Indian children. Wider recognition is needed
of the .a.imple reality that the racial make-up of a community
largely determines the make-up of the school enrollment in the
c.mmunity. Indian children living in predominantly Indian cam-
m-.:nities will probably continue to attend schools with Indian
associates, regardless of who administers or pays for the school.

4. Where are Indian people now found who attended Pine
Ridge Schools between 1937 and 1947?

One thousand, five hundred forty-two Sioux boys and girls
were enrolled in Indian Service, public or mission schools on Pine
Ridge Reservation between 1937 and 1947. In 1951, at the time
of this survey, they were distributed at follows:

TABLE 1-1. Where are former students in 1951?

No. Percent

825 53.5
248 16.1

28 1.8
116 7.5
92 6.0
59 3.8
25 1.6

127 8.2
22 1.4

Where found
still on Reservation
in South Dakota and Nebraska counties
bordering the Reservation
elsewhere in South Dakota
in States adjoining South Dakota
elsewhere in United States
in the armed forces
in institutions
dead
address unknown

Obviously the Federal educational program should continue
to provide primarily for people who intend to remain on or near
the reservation. The groin living in adjoining counties hove
educational needs similar in mast respects to those who remain on

',Howard, Homer H., In Step With the States, page 86ff, U. S. Indian Service,
Haskell Institute, 1949.
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the reservotion, since the noturol resources ond generol econorm
of these oreos ore similor to those of the Pine Ridge Reservotion
An education for better livina for these people should continue tc
provide troining in skills necessary in making o living directly from
the Iond, primorily by cottle ronchino ond subsistence forminc
Secondorily it should provide for troining in wogework skills in
trodes, industries ond services common to o ronching oreo. Pro-

vision should olso be mode for the minority who wish to go into
other trodes or higher educotion.

Mixed bloods omong the school students tend to leove the
reservotion to o oreoter extent thon do the full bloods, except fo
those who enter the armed forces, or various institutions where
there oppeors to be little difference in choice.

TABLE 1-2 Is blood quantum a factor in location?

Where found:

Mixed Bloods
(745)

No. 96

Full Bloods
(797)

No. %

Still on Reservation
in South Dakota and Nebraska

337 45.2 488 61.2

Counties bordering Reservation 146 19.6 102 12.8

Elsewhere in South Dokotc 21 2.8 7 .9

In States adjoining South Dokoto 69 9.3 47 5.9
Elsewhere in United States 69 9.3 23 2:9

In Armed Forces 30 4.0 29 3.6
In institutions (penal, hospital, etc.) 11 1.5 14 1.8

Deceased 48 6.4 79 9.9
Address unknown 14 1.9 8 1.0

5. What happens to the Indians who leave the Reservation?
A minority of individuols ond families who leave the reserva-

tion, become successful members of the communities they enter.
A few become professionol people, others enter o wide voriety of
occupotions. These Indion_citizens mointoin homes ond enjoy
community membership comporoble to thot of their non-Indian
ossociotes of like economic ond sociol status.

Mony however live in slum colonies on the outskirts of towns
neor the reservotion. They ore lorgely seosonol ogriculturol
workers. Their incomes ore low and their mony children may
not be welcomed into the public schools. They ore denied
membership stotus in the white community which would offord

them o reolistic opportunity to become "ossimiloted" by ossoci-
otion. They ore often joined in these slum colonies by "undesir-
oble" whites ond other non - Indians. Their contocts with the

bootleggers, the vogronts, ond other undesirobles ore the op-
portunities for ossimilotion most ovailoble to them. This complex

18



is not measured by the Sewell' scale selected as a measure of
socio-economic status. Consequently the Sewell scores considered
alone, show a better socio-economic status for Indians living off
the reservation. Conclusions regarding this apparent advantage
should be tempered with a view to the conditions just described.
(See page 45)

6. Are schools having any effect on marriage and family
life?

Cause and effect relationships are naturally obscure. However
,certain factors often appear in association.

(a) Do spouses hove similar or widely different amounts of
education?

Families in which both spouses have approximately equal
education are the exception. Of 283 marriages, there were 8 in
which both man and wife were graduates of Oglala Community
High School. More girls than boys married spouses who had never
been enrolled in Pine Ridge schools.

(b) Does the number of children vary according to the
educational level of the parents?

Not significantly. The average number of children per couple
for 225 couples was 2.08; for couples where one or both spouses
were at least a high school graduate, the average number of
children was 2.2; for all couples where both father and mother had
finished not more than eighth grade, the average number of
children was 1.2.

(c) Does the number of children per family vary according
to the blood quantum of the parents?

Yes. Of 410 children born on the reservation 39 percent were
zhild:en of full blood Indian parents; 14 percent were children of
:hree quarter blood Indian parents. The next highest group was
W percent, the children of half blood parents. Only 1 percent were
children of couples where one pcirent was one fourth Indian blood
and one parent white. Acculturation through Indian-white inter-
marriage does not promise to be a significant factor irveducational
Llarn:n3 for children born on the reservation. (See page 34)

7. Which schools enroll the greatest number of Pine Ridge
Indian children?

India," children have the choice of attending Indian Service,

:ev, ell, Wif km H., A Short Form of the Farm-Family Socio-Economic Status
Scale; Rural Sociology, Volume 8, No. 2, June 1943.

""10.1,Prir .111.
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missi,.n or public schools. They transfer freely between each typeof school; a few have attended all three kinds of schools.
Full bloods predominate in the Indian Service schoolsmixedbloods in the public and mission schools.
In the reservation elementary and high schools the approxi-mate division of attendance is:

TABLE 1-3

Type of School

What schools did they attend?
Elementory .

No. 91; No.
High

96Indian Service schools only 378 60.48 175 28.00Mission school only 55 8.80 47 7.52Public school only 16 2.56 15 2.40Indian and mission 116 18.56 15 2.40Indion and public 42 6.72 6 .96Mission and p'ublic 9 1.44 2 .32All three 9 1.44 2 .32None
363 58.08

99.80 100.00
8. How far do they go in school?

Too many children drop out during the elementary school.Eighteen percent drop out before the end of the sixth grade; 39
percent drop out by the end of the eighth grade. Only about 60percent of those who complete elementary school enter highschool. Only obout 1 in 4 who start high school remain to
graduote. In summary: Only about 2 percent of the children whoenter the first grade continue their schooling and enter college.

Averoge daily attendance of many Indian children is poorbecause they accompany their parents when they leave the reser-
vation for seasonal employment. Such children become dis-couraged by the inevitable resulting retardation and drop out ofschool before they are qualified to enter the secondary grades. The
parents however almost universally express themselves as con-vinced ofi the importonce of education. Employment conditionswhich they can not control, result in excessive non-ottendance anddrop-outs, in spite of this generally favorable attitude toward
school. Because of this excessive and early drop-out it is plain
that practical subjects which will help students to make a better
living must be offered early in the school program.

9. Is the general level of Nlucation improving?
Yes. There is a definite increase in educational level of thestudent group studied as compared with their parents. Like thesestudents, most of the parents attended Indian Service elementaryschools, the next largest group attended mission schools, a very

few attended public schools.
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In spite of non-attendance and early drop-outs, today's stu-
dents_remain-lonaer in elementary school than did their parents
and a greater proportion enter and complete high school. Almost
without exception the group studied want their children to have an
education better' than, or at least equal to, their own. Regardless
of the educational level of these students who are now parents,
over half of them want their children to graduate from college.
Next in rank order of aspiration were:

to graduate from Og Iola ,Community High School,
to graduate from business or vocational school,
to attend mission school,
to attend Haskell Institute,
to finish public school.

10. Has the provision of educational experiences closely
related to the life activities of the Indian children helped themlive better?

Yes. In the opinion of the former students who had this
practical training, either at the elementary or high school level
it was definitely helpful. Among the most useful types of training
were gardening, raising beef cattle, food canning and other home-
making activities, form and homeshop practices. The practice- of
the schools of making it possible for the students to buy or earncattle, or to breed their cattle to thoroughbred sires was also
approved. Raising goats and mules were less helpful. Although
many families still have goats, few farmers have mules. The ex-perience of the group studied indicates that school activities
related to reservation life contributed directly to better living.

11. Is there an apparent relationship between the standard
of living achieved by various groups and the amount of education,
flr...gree of Indian blood or other factors?

Yes. These differences were measured in terms of a stand-
ardized socio-economic or "level of living" scale,. A number of
significant differences and relationships were found.

(a) Co ranchers or wageworkers have a better standard of
living?

Wageworkers tend to have a better standard of living than
ranchers. This apparent difference in level of living in favor of
wageworkers must be interpreted in terms of the arbitrary defini-tion of "rancher"- which was established in the interview guide,viz., that a rancher is a person who makes half or more of his
annual cash income from ranching. This resulted in the arbitrary

lolbid. footnote 9.
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classification of many people as waaeworkers, who are in fact,port timeratichers. Field observers noted that some people classi-fied as wogeworkers were the most successful ranchers in manyrespects. They engaged in waae-work during the ranchers' in-evitable "slack" seasons. Many Pine Ridge ranchers work forneighboring white farmers, work in beet and potato harvest or doother wagework. In view of the small income from many ranches,many who engoge in such part-time work make. more than halftheir annual cash income from wages, and thus are not classifiedas ranchers. The apparent difference in level of living in favor ofwagewarkers, reflects in port their greater total cash income andthe improved level of living which is possible as o result.
lb) Is the standard of living better for people who maketheir homes on the reservation, or off the reservation?
According to socio-economic scores, considered without quol-ifications, the off-reservation standard is slightly superior. Thismay reflect the fact that many of the shacks in,the "shack towns"bordering off-reservation communities have electric lights or other

conveniences which tend to raise the mean scores. Many off-reservation Indians live in good homes outside the "shock towns",others liVe in government quarters (eg. at Igloo, So. Dakota).This effect is offset in part for the mean scores of reservationhomes by the fact that many Indian wage workers living on thereservation occupy government quarters which are superior to mostreservation homes. Many other families occupy adequate privately-
owned homes. The great majority of reservation Indians, however,occupy cabins remote from public utilities. In view of the un-desirable social conditions prevalent in the "shock towns" (seepage 18) the supposed advantage of off-reiervotion living, repre-sented by the unqualified scores, is in many cases more imaginarythan real.

(c) Is there a difference in level of living between mixedbloods and full bloods?
Yes. Mixed bloods in general tend to have &better level ofliving than do full bloods.

(d) Do high school graduates live better than non-graduates?Yes. High school graduates live better than those who haveottended but not graduated from high school.
(e) Do people who have gone beyond the elementary schoollive better than those who have attended only elementary school?
Yes. People who have attended high school in general livebetter tnan those who have attended only elementary school.
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(f) Does level of living vary according to location on the
reservation?

Yes. Nearly half (over 45 percent) of the families in the
upper level of living quartile live within 2 miles of a Federal doy
school. Four times as many of the families in the upper quartile
live within 2 miles or less of the school as live 10 miles or more
from the %Soo,. Apparently the school practices influence those
who ore in a position to became familiar with them.

12. Are the Pine Ridge Sioux people in favor of the edu-
cational program at Og lola Community High School?

Yes. An analysis of 328 replies to opinion questions about
the Og lala Community High School program showed the following:

TABLE 1-4. Should practical projects be continued in school
program?

Percentage of favorable responses
Males Females Totol

Projects: 168 160 328
Should training in cattle raising be continued in

the high school? 83.9 82.5 83.2
Should training in butchering be continued? . ...... 79.8 70.6 75.3
Should dairy, garden, chicken, pig projects be

continued? 77.4 68.1 72.9
Should the plan of many schools keeping stallions be

continued? 75.0 65.6 70.4
Should the crafts shop be continued? 63.1 70.0 66.5
Shoted instruction in irrigated forming be a

port of the school program? 63.1 67.5 65.2
Shou'd courses in weaving be continued? 58.9 67.5 63.1
Shou'd the well drilling project be tried again? 61.3 56.3 58.9
Shou'd the Junior Cattle Associations be continued

in the high school? 46.4 41.2 43.9
Should the school continue to run a bank

for the students? 39.3 42.5 40.9
Should training in rammed earth building be

continued? 32.7 44.4 38.4
Should the mule project be continued? 28.6 23.1 25.9

Often there were few negotive replies. The small number of
favorable responses indicating merely that the educationol ex-
perience reached only a limited number of students.

Briefly summorized, the former students of the Oo lalo Com-
munity High School, looking bock on its program in the light of
past school experience, are sympothetic to the greater port of the
curriculum emphasis on preparation for better living.

13. Has the Og lala High School program helped the people
live better?
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Ves. It hos improved their conch practices, improved thequality of their livestock, increased their quolificotions to get ondkeep jobs, ond improved their. homemaking. The people them-selves recognize these improvements and express the belief thatthe progrorri oeveloped during the lost 10 yeors should be con-tinued. With rore exceptions the men ore of the opinion that theOg lolo Community, High School experiences prepare girls to bebetter wives and mothers. With equally rare exception the womenore .of the opinion that the Oglolo Community High'School ex-periences prepare the boys to be better husbands ond fathers.
14. Are the Pine Ridge Sioux people in favor of includingpractical projects in the elementary day school program?
Yes. Activities that were most widely known, such os schoolgardens, libraries and livestock raising received the most fovoroblecomment. The activities which were less well known, such asraising goats, were favorably considered by 207, (37 percent) ofthe respondents, probably o great majority of those who hod hodany contact with that activity.

TABLE 1.5. Reaction to practical projects in elementary schools.

Projects Fovoroble responses
No.School or community gardens
478 86.7School lunches
471 85.5Community Libraries
448 81.3Community conning kitchens
431 78.2Milk cows
427 77.4Chickens
411 74.6instruction in weaving for children and adults 405 73.5Showers ond laundry rooms for children and adults 404 73.3Home repair ossistonce
400 72.6Horses (keep *stallion)
352 618Introduction of adopted wild fruit trees 278 50.4Community festivals
236 42.8Goots
207 37.5

In general the former students recognize the procticot valueof these activities one would like to hove this type of trainingcontinued and expont,td.

15. Did the introduction of livestock and other projects intothe day schools help the people to live better?
- Yes. School and community gordens, community conningkitchens, thoroughbred bulls and stallions for community use, andother day school projects gave needed troining to the many chil-dren who did not go on to high school. Furthermore these projectswere voluoble as odult educotion activities, for the parents and

.,..--,7wrtrrn-nwiroPemarTgrl. _
,TSo"livte-w.flows.
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other odults of each day school community, since the wide dis-
tribution of the elementory schools over the reservotion makes
them eosily ovoilable to most of the rurol people.

16. Hai the home economics teaching hod a desirable
effect en homemaking practices?.

Yes. Over half the homemakers report classes in clothing
ond food preporotion os the source of their present informotion
obout homemoking proctices.

17. Do ranchers with more education use better methods
than those,with less?

Yes. Of 51 ranchers, those who hod gone beyond the eighth
grode in Indian Service schools, (including high school graduates),
with few exceptions reported more use of desirable beef cattle
production methods thon those who hod less thon eighth grodeeducotion. A similor trend existed in construction ond main-
tenance of ranch buildings ond in the acquisition and mointenonceof desirable equipment.

U. What kinds of jobs do -wageworkers hold?

Over 50 different kinds of jabs were listed. Those most
reported by men were: ronel laborer, rancher, laborer,

carpenter, auto mechanic, truck driver. The women were most
often: domestics, c'ericol workers (Indian Service), laundry workers,maids (hotels and onto comps) and hospital attendants (IndianService). There is o scattering of teachers, soles people and em-ployees in various service trades.

About 1 in 4 hove been in their present jobs over 3 years;slig'itly less than 1 in 3 hove been in their present jobs less than1 year. High school groduotes oppeor to remain in their jobs
longer and to hove better poying jobs. Mixed bloods opparentlyremoin in jobs longer and hove better paying jobs thon do fullbloods.

19. Are Pine Ridge students law abiding?
Yes. Over o ten year period, only 300 of the 1,822 peoplestudied showed records of convictions for crime ond misdemeanors.About 92 percent of the convictions were for mere misdemeonors,e g., traffic violotions, disturbing the pence, vagrancy and drunk-cress. Of this 300, about half had records of only one conviction.
20. Who are the leaders?

There is evidence that the community tends to recognize asIcoders, the people who: hove the most educotion (high schoolgroduotes ore mentioned more frequently, than non - graduates);
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enjoy a better standard of living; hove some admixture Of whit,.
blood.

22. Has the Pine Ridge educational program achieved the
purposes for which it was planned?

Yes. The demonstrations, projects and other teaching
activities hove increased the ability of the people to live better by
means of improved herds, .better ranch practices, increased sub-
sistence and croft incomes, and general improvement of reservation
resources. At the some time the schools hove increased the em-
ployability of those who seek off-reservation work by improving
their ability to speak English, assisting in their adaptation to non-
Indian ways of life, and by effective vocational instruction. Those
interested in higher education hove hod adequate opportunity to
prepare to enter college or other institutions of higher learning.
The percent of Pine Ridge hioh school graduates entering insti-
tutions of higher learning has been increasing steadily since the
end of the war.
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Chapter I

What Happened on Pine
Ridge?

PART I A SUMMARY OF THE STUDY

During 1938-39 a study of students and groduates of the
Og lala Community High School, Pine Ridge, South Dakota,: re-
velled that most (98%) of these students stayed on the reservation
to make a living after leaving school. The high school program fol-
lowed by these students had been largely academic, and was found
to hove contributed little to their employability. As a result, the
program of grade and high schools was remodelled in the years
immediately following the survey, to make it responsive to reserva-
tion economic and social needs. Twelve years later, it appeared
desirable to evaluate the success of this new school program, in
mare effectively meeting the needs of the students who were
exposed to it.

In planning such a survey we have asked ourselves two basic
questions:

I. Are the former students of the Pine Ridge schools making
a better living through the use of reservation resources or through
wage employment, as a result of their school training, than would
thenvise have occurred?

2. What do these former students think about :he effective-
ress of the school program, and how would they charge it?

This chapter is a summary of the answers to these two basic
questions. The answers are based on information given by young
Pine Ridge Sioux men and women who have been educated in
;ndian Service, public or mission schools of Pine Ridge. The survey
is concerned primarily with the usefulness of those :arts of the
school program which were planned specifically to help Indians
make a better living from the resources of their home reservation,

:n employment for wages.
The people who replied were all adults who had t-een out of

wheal from 3 to 10 years. Their answers are based on their
excerience as pupils in the schools and their further experience in
using their education in making a living. In addition :a reporting

7$..! Pine Ridge Vocational Survey, Indian iEducation Nos. 31 & 32, November 1zed 15, 1939; Haskell Institute, Lawrence, Kansas.
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PART II WHAT IS HAPPENING NOW?

Thee summory of former students' replies mode in Port I doesnot show the extent to which many activities introduced or en-couraged by the Indian Service schools ore still in use. "Aberdeen
Area Education Newsy" published monthly by the Aberdeen AreoOffice contains news items from Indian Service schools throughoutNorth and South Dakota. These news items show that many ofthe octivities reported for Pine Ridge hove been adopted through-out the area and ore still in extensive use. Similar newslite-ms' forthe Pine Ridge oreo were reported by the reservation principal inDecember 1951 and ore summarized here. The school and com-munity news shows thot most of the activities started by theschools continue to be on important port of the life of the PineRidge people. Following ore excerpts from the principal's report:2

OGLALA COMMUNITY HIGH SCHOOL
"The elementary farm of Oglola Community High School hosteen continued. Each grade, primary to six, inclusive, hos onanimal project. Students in grades 7 to 9, inclusive, hove on op-portunity to participate in o junior livestock activity, particularlyranchirg. The senior high school vocational program is much thesame as in the period covered by the survey. The Morgan horseprogram has done well and is making a fine contribution to theI'vesock industry on the reservation. Three stallions have recentlybeen sold to local stockmen, and one was earned by a student. Thes:.-dent and adult interest in this program is very sotisfoctory.

Testing Small Grains

"During the'post season the Oglolo Community High Schoolhas mointo'ned on agriculture experimental program to test thenewer information regarding forming practices; Special varietiesof seeds were tested and o study made of their adoptability to thiscrea. Small groins tested: Cheyenne wheat, Nebred wheat, Clintonoats, Seaver oats, Cherokee oats, Norghum sorghum planted inrows and cultivated.

Aberdeen Area Education News, Vol. 1, No. 11, November 1951, AberdeenArea Office, Bureau of Indian Affairs, South Dakota.
Albert T., Reservation Principal, Pine Ridge, Letter of December 3, 1951and attachments.
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Arts and Crafts

"This department annually sponsors a homemaking and arts
and crafts exhibit at the close of each school year. The program
is well received by the community. In addition to the students,
parents, and locai people, visitors come from nearby towns to
attend this event. The public gets a better understanding of what
our classes have done. In addition to regular classes there are 3
women in the veteran program who take arts and crafts for the
entire school term. They have warped their looms and are weaving
several kinds of rugs using khaki wool blanket strips and burlap
sacks, dyed many colors.

Home Economics

"Twenty-two ninth grade girls finished a nine weeks ranch
course the first quarter of this school term. Activities included
in addition to regular home economics training: Cleaning and
taking care of the four-room practice cottage and lawn. Gathering
and preserving the following veaetables: corn, green beans, beets,
summer squash, tomatoes, spinach and pumpkins. Pickles were
made from beets and cucumbers. Choke-cherries, wild plums, and
buffalo berries, (native foods) were gathered and made into jelly
and jam.

Cattle Sale

"The Oglala Community High School annually holds a sale
of coming two-year old registered Hereford bulls. The sale is
limited to Indian stockmen on the reservation. The purpose of this
phase of the educational program is to provide desirable sires to
upgrade the local herds. The high school students participate in
this program and are offered opportunities in training, feeding,
and general care of these registered animals previous to the sale
to the Indian stockmen-. The limited number of animals (13 in
1950 and 21 in 1951) did not meet the demands of stockmen on
the reservation. However it has, over the period of years, been of
considerable assistance to the cattle *program on the reservation.

Veterans Training

"When the Oglala Community High School program was
planned and developed during the late 1930's, the need for a
veterans' training program could not be anticipated. The school
program, however, has proven a valuable nucleus for the veterans
on-the-farm training program initiated for the Pine Ridge Indian
veterans of World War II. Following is a partial report of veteran
activities associated with the high school program:
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"Cattle sales of class members (veterans) in 1951 totalled
:61 head of Herefords. Breeding and young stock carried over
,ciude 513 cows, 179 yearling heifers, 192 heifer calves, and 24
:sults. Individual incomes are small and will continue to be very
modest for the next four or five years. These twenty boys control
a total of 30,179 acres of grass land. The sale of steer calves
must cover all expenses, rent, interest, supplemental feeds, repairs
cn fences and machinery, as well as family living costs.

DAY SCHOOLS

"The following activities were reported for 10 day schools:
"There are eight families in the No. 4 garden club. The

school received one-fourth of the produce from the garden and
uses the vegetables in the school lunch program.

"In aidition to the regular canning, parents helped dry 100
pounds of corn for use during the winter season.

"Three veterans cooperated in a garden project at No. 6 day
school. One-fourth of the vegetables were given the school.

"At Na. 10 day school the community garden moves_down the
creek from house to house. Each year, a parent or community
member agrees to donate a plot of land for one-fourth of the
produce. The other members and the teacher move in, tear up the
sod, line up irrigation ditches and put up a fencesince all the
homes are located along the creek the sub-irrigation has helped toyield a very successful garden far several years. There is always
much bargaining as to whose place will be given the next turn ata community garden.

"At Red Shirt Table school nine families had individualgardens in a ccmmunity plot. Fences were put up to keep thetattle out of the gardens. A community exhibit and harvest fairwas held.

"In Slim Butte community ten families organized a com-
munity-school garden project. The land was donated and prepared

a neighboring rancher. Next year the plan is to irrigate and
prepare the land better.

"In Wanblee plans are under way to fence all the garden plotsIn the community. The school canned aver 1,000 quarts of
vegetable?, and 75 gallons of cut sweet corn.

"The individual gardens in the Allen community were verysuccessful. A vegetable exhibit was arranged in the front hall ofthe school by the adult education committee. The children labelledthe vegetables and made placards telling in whose garden the
various vegetables were grown.
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"A contract with the parents provides that different parentseach year will hove the opportunity to put up hay for shares from
school-owned hay land at-No. 6. The parents who hove participatedin the hoy project oll own small cattle herds of their own. Theschool's share of the hay is used in the various animal projects atthe school.

"The veteran on-the-farm training class plan to cut logs andpoles and build a good corral and shelter for a Morgan stallion tobe stationed at the Little Wound school (Kyle) during the nextbreeding season.

"Four loads of hay were brought to school No. 23 by theparents who agreed to furnish hay for the 4-H calf club. All duringthe recent blizzard the pupil members have been feeding the hayto their calves.

"Nine school boys at No. 5 day school have gentled their
calves and taught them to lend, using halters mode by the boys intheir shop class.

"Hay has been mode of No. 4 day school and put up -for-the
pupils' goat and chicken projects.

"The rabbit project will be continued at No. 10 day schooland at Red Shirt Table and Allen day schools. The Allen school
purchased a high qtrolity ram for breeding purposes. The student
activity organizotion at Allen `owns 16 ewes. This fall they sold
the 10 surplus ewes to one of the pupils to start a flock at home."
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Chapter 2

The Families
The well adjusted and self sufficient mixed blond family that

is occasionally seen has tempted some observers to conclude that
intermarriage between Indians and whites will salve many of the
cultural problems of the Indian group. There has been much
speculation that. through intermarriage, through association in
public schools, in business and by other means that cultural prob-
lems will "take care of themselves" and that Indians will auto-
matically master the skills and acquire the attitudes that will
assure their satisfactory adjustment to the dominant white culture.
In sa far as the group who are the subjects of this study are con-
cerned; intermarriage with whites is not a promising method of
promoting cultural change.

From agency records, school records, replies to interviews and
questionnaires and from other sources, records of marital status
were secured for 1,383 people. No attempt was made to determine
instances of divorce and remarriageprevious marriage, widow-
hood and so forth as the percent of people affected was apparentlytoo small to significantly affect general trends. The record of
:urrent marital status was accepted as the basis for classifyingeach individual.

Who Remains Single; Who marries?

There were 195 men and 177 women unmarried or about 1person in 4 (26.9 percent). Unmarried quarter bloods were foundleast often, (14.2 percent for men; 20 percent for women). By
comparison the greatest number of unmarried persons were found
among the full bloods, (35.9 percent for men; 31.7 percent for
women). The percent of unmarried individuals for half and three
quarter bloods fell between these extremes with a few more un-married three quarter bloods than half bloods. There is a pro-
nounced trend for full bloods and for mixed bloods with the
greater quantum of Indian blood to remain. single. There is little
difference between men and women as to the number that do not
marry (27.5 percent for men; 26.2 percent far women).
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Quarter bloods report more morrioges thon ony of the othergroups with 85.8 percent of the men ond 80 percent of the womenmorried. The smollest number of morrioges are reported by thefull bloods (64.1 percent for men and 68.3 percent for women)with half bloods and three quarter bloods in intermediote positions.Of the entire group only 12 men and 11 women reportmorrioge to white spouses; 9 men and 4 women report morrioge tonon-lndion spouses other thon white. It is thus evident thot the"Indion problem" is not going to be.solved through the disappear-ance of Indions by intermarriage with non-Indions.The Oglola Community High School apparently serves to onlya limited extent os o meeting place for prospective marriagepartners. This is no doubt due in part to the foct that many dropout during the first ond second year of high school before theyreach a marriageable age. There ore presumably o few romanceswhich result in marriage omong the drop outs os well as amongthose who remain longer but do not graduate. Of 238 couplesinterviewsd there were only 8 couples (2.8 percent) in which bothspouses were graduates of Ogiolo Community High School. Therewere 37 couples (13 percent) in which 1 spouse was a graduate ofOglolo Community High School.
Does Like Marry Like?

In general the members of the group tend to marry spouses ofthe some or nearly equal blood quantum. Of 42 quarter bloodmen, 17 (40.5 percent) married quarter blood women; 12 (28.5percent) morried holf blood wives. Only 3 morried three quarterblood women while 7 (16.5 percent) married full blood women. Thethree quarter blood girls seem to be the "forgotten women." Themen who ore three quarters or more of Indion blood, choose fullblood wives more often thon they choose three quarter blood wives.The holf blood men married half blood women most frequently(37 percent), followed in order by quarter bloods, full bloods andthree quorter bloods. Full blood men show the most pronouncedtendency to marry women of the some blood quantum; 150 (70.4percent) of full blood men choosing full blood women. Converselythey marry women with some degree of non-Indian blood lessfrequently than do any of the mixed blood men.Quarter blood and half blood men are about equal in thefrequency with which they marry white women (7 percent each).Only 4.2 percent of three quarter blood men marry white women;less than 1 percent of full blood men marry white women. Whitemen choose quarter blood (53.3 percent) or half blood (46.7percent) women. There ore only scattering instances of morriogesbetween Indians and spouses of non-lndion blood other than white.
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Table II-1 shows trends in choice of spouse.

TABLE 11-1
Choice of Spouse According to Blood Quantum

Number of Mole Spouses

Number of Female Spouses
Clossified by blood quantum
1/2 3/4 Full White Other

No. 17 12 3 7 3
IA blood (42) % 40.5 28.5 7.2 16.5 7.2

No. .15 20 6 8 4 11/2 blood (54) % 27.7 37.0 11.1 14.8 7.4 1.8
No. 6 18 19 23 3 33/4 blood (72) % 8.3 24.9 26.3 31.9 4.2 4.2
No. 8 22 30 150 1 2Full blood (213) % 3.7 10.3 14.0 70.4 .5 .9
No. 8 7

White (15) % 53.3 46.7
No. 1 1 1

Other (3) 33.3 33.3 33.3

Grouping marriages according to the blood quantum of both
spouses shows that people with half or more of Indian blood are
responsible for over half the marriages. About 51 °,b of marriages
are between full bloods and full bloods or full bloods and three-
fourth bloods. An additional 7% are between full bloods and half
bloods.

TABLE 11-2
Marriages According to Blood Quantum of Spouses

Blood Quantum
of Spouses

Number of
Marriages

Percent of
Marriages

FB FB 150 37.6
F8 3/4 53 13.3
F8 1/2 30 7.2
1/2 v, 27 6.8
3% 1/2 24 5.0
1/2 1/2 20 5.0
34 3% 19 4.8
1/4 IA 17 4.3
F8 IA 15 3.8
1/2 W 11 2.8
IA W 11 2.8
34 1/2 9 2.3
3/4 Other 4 1.0
FB Other 3 0.8
3/4 White 3 0.8
1/2 Other 2 0.5
FB White 1 0.2

399 100.00
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The greater number of these marriages represents thepotential source of a population increase in which Indian bloodpredominotes. The following section indicates that there is a trendin this direction.

Which Families Have the Most Children
A total of 410 children were reported by 225 families. Thesebirths, were distributed according to blood quantum of porents osfol lows:

TABLE 11-3

Distribution of Children According to the Blood Quantum
of the Parents

Blood Quantum
Father Mother

Number of
Children

Percent of
Children

FB FB 161 39.33% FB 59 14.4
FB 34 31 7.6
3% 34 37 9.0
Y2 1/2 43 10.5
FB 1/2 19 4.6
1/4 IA 13 3.2
1/2 FB 12 2.9

1/4 1/4 10 2.4
/2 1/4 9 2.2IA FB 5 1.2
% White 5 1.2
1/2 White 3 0.7
3/4 Other 3 0.7

410 99.9

It becomes evident from Table 11-3 that couples with thegreater amount of Indion blood have more children. Approximately40 in every 100 children born are full blood; 22 are more thon3/4 blood but less than full blood. Over 70 in every 100 are 3/4blood or more with a preponderance of full bloods.
This tendency for the full blood strain to persist in thepopulation is reveoled by on examination of U. S. Census datafor 1930 and 1950.
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TABLE 11-4

Blood Quantum of Pine Ridge Sioux Population
According to U. S. Census

Percent 'of Total
Mixed Blood Full Blood Total Mixed Blcc Full Blood

1930,
19502

2796
2334

3818
3050

6614
5384

42
43

58
57

In these tabulations individuals of 1/2 Indian blood but not
full blood, were reported as 1/2; those 1/4or more but not 1/2 were
reported as 1/4. Therefore the actual quantum of Indicn blood is
probably higher than the figures indicate.

The intermingling of races during the many generctions that
Indians and whites have lived in America have produced cultural
changes. When white women were scarce, white men married
Indian women, and when there was an economic advontoge to such
a tie, the races inter-married. However, the evidence here indicates
such intermarriage has nearly stopped. Mixed bloods now tend
to marry mixed bloods, bringing together presumably comparable
cultural patterns. Furthermore full bloods mare often marry full
bloods, tending to continue the Indian cultural patterns within the
marriage partnership. Full bloods tend to have mare chi;dren than
do the mixed bloods, and so bring the family impact of the full
blood culture patterns to bear on the greater number df future
citizens. It seems obvious in view of these conditions thct desirable
steps toward assimilation con not be left to chance. Schools
especially designed to facilitate the process of culture! change
such as those herein described will continue to be volucdie as the
core institution in promoting the fusion of Indian crd white
cultures.

Figures adapted from The Indian Population of United States and At=s,=. 1933.
Figures were published for Benet. Washabaugh, Washington :tr.: Shannon
Counties, which are the counties comprising Pine Ridge Reservancr.

From special tabulations of U. S. Indian population in 1950 in Bureau zf Indian
Affairs, Branch of Health.
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The Schools
During the 1937-1947 decode the number of Indian Servicerurol elementary schools on Pine Ridge Reservation decreosed from21 to 15. The schools closed were Bear Runs in Lodge, Cuny Table,Lone Elk, Number 13 (Porcupine)', Thunder Club and WokpominiLake. Consolidated day schools with bus service, such os Kyleand Wounded Knee hove repioceci the smaller schools ond ot thesome time provided the improved focilities which consolidationpermits. These modern schools, including those ot Porcupine,Wonblee ond others, ore in most respects model rurol school andcommunity centers. Shops, libraries, cafeterias, croft centers ondouditoriums serve both the school children ond the adults of thecommunity.

The number of public rural elementary day schools on theoutskirts of the reservation decreased from 47 in 1937 to 40 in1947. The remaining public schools ore for the most port oneroom frame buildings with minimum facilities. They provide pri-marily on ocodemic program. In 1939 o mission elementary dayschool was opened ot Red Shirt Table community (Seventh DoyAdventist) and was still in operotion in 1947.
Two elementary boarding schools have been in operotionduring the entire 10 year period; one ot Holy Rosary Mission(Catholic), one operated by the Indian Service in conjunction withOglolo Community High School ot Pine Ridge Agency.The Indian Service elementory schools ore in session o mini-mum of 180 doys per year. They ore open to all students of one-fourth degree or more of Indian blood. In spite of the wide distri-bution of these schools over the Reservation, attendance is poor otcertain seosons due to poor roads. Many pupils olso lose severolweeks of school eoch foil because they go with their porents whowork in the corn, beet and pototo harvests in odjoining stotes. Toovercome this as'for os possible, parents ore urged to board theirchildren tempororily with relatives or neighbors who remoin in

Number 16 (Pohin Sinte, Post Office Porcupine) still operating.
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the vicinity of the schools. In a few coses temporory dormitory
ond boarding focilities ore provided for the children of absentee
parents, to mointoin moximum attendance. Continuous effort is
mode through porent-teocher associations, community and tribol
councils and other organizations to improve attendance.

From 1937 to 1947 high school focilities on Pine Ridge
Reservotion hove consisted of:

Oglolo Community High School, a boarding and day school
opefoted by the Indian Service.

Holy Rosary Mission High School, a boording and day school
operated by the Holy Rosary Mission.

Public High Schools, operated as day schools and varying in
number from a moximum of 4 in 1938 to 1 in 1946 and 1947.

The Oglala Community High School at Pine Ridge is geo-
graphically an integral port of the Reservation heodquorters. The
compus adjoins the agency grounds. The school form and corrals
are nearby. The school, ogency and hospitol use many utilities in
common. The high school focilities in oddition.to excellent closs-
rooms far academic work, include auditorium, gymnasium, librory,
horpe economics loborotories and practice cottoges. A weaving
room and pottery shop ore provided in addition to school shops.
Student activities form on important port of the agency life.

The students enjoy a great deal of freedom. In addition to
their awn recreotion programs they hove an opportunity to observe
and take port in many aspects of agency and ccmmunity life. The
school is accredited by the South Dakota State Deportment of
Public Instruction.

This school was started os a joint public and Indian Service
school. Indian Service admission policy ordinarily permits enroll-
ment only of students who ore one-fourth or more degree of Indian
blood. However of Og lolo Community High School white students
would be admitted free if they so requested. Relatively few hove
taken advantage of the opportunity. As in the elementory schools,
the minimum school term in the high school is 180 days. All but
o very few students spend the summer months with their families;
many make frequent week-end visits to their homes. Attendance
is high since pupils live on the campus with the exception of o few
whose homes ore in the near -by village of Pine Ridge.

Educational and medical services are furnished of Oglolo
High School at no cost to the pupils. There is no established
cho.rge for board and room. However, each student is expected to
perform a moderate amount of institutional detail work which in
part offsets the cost of ream ond board.
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The Holy Rosary Mission, o Catholic boarding elementaryond high school is located about six mites from the Pine RidgeAgency. This is an accredited, four year high school. It offerson ocodemic program including 4 yeors of English, Algebra.
Geometry, Hionry, Latin, Ethics and Civics. A pructicol coursein domestic science is offered os well os courses in typing, short-hand and business practice, In addition students ore given op-portunities for experience under skilled direction in gardening,cooking, baking and other vocational activities related to insti-tutionol operation.

The enrollment of Holy Rmory Mission is almost exclusivelyindion. Enrollees ore expected to pay a modest tuition charge.Here, os of Oglolo Community High School, students ore expectedto perform o certain amount of institutional detail work.
What Schools Did They Attend?

The replies of 625 individuals to questions concerning thedifferent types of schools they hod attended, were onolyzed withthe results reported in Table 111-1.

Table III-1.
Report of Enrollments According to Type of School

Boys Girls
..=1

Degree of Blood VA Y2 34 4r4
1,4 4/4

Type of School

Elementary Schools

Indian Service Only 11 17 45 126 9 16 31 123Mission Only 3 8 7 10 . 9 11 7Public Only 5 1 1 1 2 3 1 2Indian and Misiion 4 12 15 36 5 5 12 27Indian and Public 6 3 8 7 1 5 6 6Mission and Public 4 1 2 1 1All Three 3 1 t I 2 I
High Schools

Indian Service Only 11 17 21 40 6 10 17 53Mission Only 4 5 5 7 3 8 10 5Public Only 5 1 1 2 5 1Indian and Mission 2 3 4 1 3 2Indian ond Public 1 1 1 1 2Mission and Public
1 1

All Three
1 i

1None 10 19 47 128 7 13 35 104College
1 3 2 2 2 1 1Special Training (NYA,

CCC, etc.) 5 6 6 27 1 2 6Army Service Schools 6 6 12 29 1
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Although there is no refusal to transfer children from one
type of school to another, it is obvious that there is no excessive
amount of changing between schools. The Indian Service schools
provided the only elementary experience for 378 pupils; well over
half (about 60 percent) of the entire group interviewed. One
hundred sixteen pupils attended both Indian Service and mission
schools, which was the mast common combination for those who
attended more than one kind of school. At the high school level
175 students of those reporting attended only the Indian Service
high school. Here as in the elementary school, attendance at
mission and Indian Service high schools (fifteen students) was the
most common combination for those attending more than one kind
of school.

It is obvious from this table that the Indian Service elementary
day school is the principal paint of educational contact with the
Indian population of the reservation. This is true not only in terms
of the actual class room work provided for enrolled pupils, but also
for the role played by the elementary schools in adult and com-
munity education, as community centers, craft centers, community
libraries, social meeting places and for many other purposes.
Furthermore the distribution of the day schools over the reservation
makes them more available and useful to the people. For these
reasons the elementary school should provide, as it does, an active
enriched school program designed to meet a wide variety of
fundamental community needs.

Several factors operate to make the Og Iola Community High
School the chief contributor to Indian educational needs at the
high school level. First it provides an opportunity for either college
preparatory or vocational training within the reservation bound-
aries. Here a student may further his education beyond the
elementary school without the necessity of going a long distance
from home. Furthermore it is tuition free; a student may spend
the school year at no expense for educational service and with no
cash outlay for room and board. in addition the school provides
an enriched vocational program designed to meet local Indian
needs and interests. That this program is recognized as meeting
these needs and is favorably regarded, is evident from the opinions
summarized in Chapter V.

How For do They Advance in School?

There is substantial evidence that the Indian young people
are dropping out of school too early, rather than taking full ad-
vantage of the educational opportunities provided. Many con-
ditions contribute to this, e.g., low income of many families,
-eluctance of children to leave home even to attend the boarding
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high school on the reservotion, ond mony other foctors. Of 623
pupils storting to elementory school:

508 (81. percent) finished the 8th grode.
265 (42.5 percent) storted high school.

74 (11.9 percent) groduoted from high school.
12 (obout 2%) storted college
3 (obout of 1 percent) groduoted from college.

These figures olso indicote thot 243 or over holf of the pupils
aroduoting from grode 8 do not enter high school. More thon 3
out of 4 who enter high school foil to groduote, only obout 1 in
25 of those who groduote from high school groduote from college.

The implicotions of these high percentoges of drop-outs of
vorious levels ore cleor. Continued ond increosed effort should be
mode through coreful guidonce, scholarships ond so forth, to
encouroge young Indion people to complete high school ond to
enter ond complete college. Only in this woy con the number of
professionolly troined Indion people, porticulorly much needed
teochers ond nurses, be increosed. Exponded ond improved guid-
ance progroms, modified curriculo ond other meons should be
used to reduce the drop-out rote in high school. Since the elemen-
tory doy schools reoch the lorgest number of people; ond ore the
only school experience for over holf the pop-..rlation it is evident
thot the curriculum content ond entire progrom should be geared
os for os possible to provide procticol "know how" for better
living.

Are the Present Generation Getting More Education than their
Parents?

Yes. The number who finish college is not significontly
greoter for enrollees thon for their porents. However, 2.4 percent
more enrollees thon porents groduoted from high school; °bout
25 percent more enrollees thon porents storted high schbol but
did not finish.

Table 111-2.
Comparison of Education of Enrollees and Their Parents

No.
Parents Students Studied

No. %

Groduoted from college 2 .2 3 .5
Storted college but did not finish 4 .3 4 .6
Groduoted from high school 103 8.3 67 10.7
Storted high school but did not finish 56 4.5 191 30.6
Eighth grode only or less 838 67.2 358 57.5
Never attended 47 3.8
No reply 196 15.7
Total 1,246 100.0 623 99.9
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Plate 3-1 Lone Mon Day School

Most of the Pine Ridge doy schools operote in old buildings which were
built before modem sonitory facilities were thought of. During the Public
Works program of 1936-38, mony of these were reconditioned, wells drilled,
sonitory focilities instolled, kitchens ond sometimes dining rooms odded.
This is one of the older buildings with limited modernization.
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Plate 3-2 Wanblee Day School

This modern rommed eorth structure, consisting of four cloisrooms, oudi-
torium-dining room, kitchen, indoor flush-toilets ond showers, with centrol
heoting, wos built by the local Indians who donoted severol dovs o week
of lobor, ond received o check from the Works Progress Administration for
on additional three doys o week of work. The building wos built with o
flot roof even in o heovy snow country. It wos the belief thot in the wind-
swept ploins oreo, the roof would blow cleor of snow. The roof wos o
success, ond so were the rommed eorth walls.



The increase in graduates from high school, the increase in

number starting high school, even though not completing it,

probably represent the effect of increosed facilities, improved

programs, improved parental. cooperation, and better general

administration. These factors are also probably represented in

decrease in percent of enrollees who go only through eighth grade

or quit before completing grade eight.

Educational Plans for Children

If the educational ambitions of parents for their children

could be realized, over half the oncoming generation at Pine Ridge

would be college graduates. Regardless of the educational level of

the parents themselves, over half the choices (percents range from

50 to 78.3) were for boys and girls to finish college All parents
who had attended college, including those who did not graduate,
hoped to have their offspring graduate from college.

The next highest group in favor of college graduation for
their children were those who had graduated from high school
(78.3 percent for boys and 71.7 percent for girls). There is some
evidence of a trend for parents with the greater amount of edu-
cation to want their children to have more education than do
parents wha have less education.

At the other extreme, only one of the people interviewed
considered it desirable to have boys and girls quit school at any
time. This parent had started high school but had not finished.

The rank order of choices is.shown in the following tabulation:

Table 111-3. Rank Order of Choices of Educational Plans for

Children by Student Group Studied.

Educational Level Chosen

Percent
Boys Girls

Graduate from College 56.8 59.2

Finish Og lala Community High School ...... ... 14.1 11.3

Finish Business or Vocational School 9.7 9.5

Attend Mission School 9.1 9.0

Attend Haskell Institute 3.8 4.3

Finish Public School 2.9 3.5

Finish Eighth Grade . 2.1 1.7

Attend Other Government Schools 1.2 1.2

Quit any time .3 .3

It is of interest to note that graduation from the Og lala
Community High School is the educational objective second only

to graduation from college.
These expressions of educational goals for their children may
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Plate 4-1
Reservation log cabins

Many of the older Pine Ridge cabins are one room structures
built of local',

available logs, chinked with mud. In many parts of the
reservation, all o'

the larger trees hove been cut down for this purpose. Much of the smalls
timber has been cut for firewood.
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Plate-4-2 Tar-paper shock and tent
In the absence

of suitable logs, cabins ore often built from rough lumbecovered with tar paper. Many families also use o tent as a supplementroom during all seasons of the year.



provide some insight into attitude of the former
students inter-viewed. The

preponderance of people who wont their children togroduote from college ore probably victims of the common "whitecollar complex." The worker in o job requiring college trainingoften has a white collor job, and he enjoys a certain omount ofprestige The prestige may be
disproportionotely high in a pop-ulation where there ore few college graduates..This comparison moy be exaggerated in the Pine Ridgesituation. The teochers in each community day school ore in somecases perhaps the only college groduotes in the local community.

In this situation on ossociotion moy be mode between collegegraduation ond the teacher's desirobie economic stotus, thequolity of his housing and his stotus as o leader. At agency head-quarters this moy be even more marked. Here the top man, thesuperintendent, is usually a college graduate; the teachers, ex-tension workers, nurses, and doctors are all college trained whitecollar workers. There is an easily observable
relationship between"better" jobs ond amount of education oll through the heirorchyof agency jobs. The mechanic in the agency garage may makemore money than on office clerk and perform equally importantservice, but both jabs are opt to be held by people who hove. hadat least vocational training, and the clerk's job is presumed tohave the odditionol alleged advantage of being "white collor."Regardless of what the causes may be, this desire foradditional education is important and desirable. The presentOg Iola Community High School is filled to capacity. Provisionshould be mode for increasingly adequate educational facilitiesdesigned to contribute to o better standard of living.
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Chapter 4

How Well Do They Live?
The evaluation of an educational program in terms of its con-

tribution to better living necessarily raises the question "How well
do they live?" The short form of the Farm Family Socio-Economic
Staus Scale' by William H. Sewell was chosen to measure the level
of living of former Indian Service school enrollees and graduates
who are the subject of this study. The scale was administered on an
interview basis to 621 individuals living on the Pine Ridge Reser-
vation and to 159 individuals living in nearby communities. The
scale, in questionnaire form, was answered by 37 people living too
far from the reservation to be reached for an interview.

One of the advantages which Sewell claims far this scale is
that the items for the most part refer to conditions in the home
which can be reported by a member of the househoid, thus making
it possible to use the scale without actually making f:rsthand obser-
vations in the homes. To test the reliability of scores cased on such
reports, observations were made in a sample of 42 homed which
had already been rated according to the report cf some adult
member of the household. The results of the observation and re-

( porting method are almost identical, indicating that me reports by
the Indian people were highly reliable.2

Does the Indian Group Studied Live as Well as Farmers in Other
States?

One reason for choosing the Sewell scale was that level of liv-
'ng norms had been established for fairly large samples of farmers

Sewell, William H., A Short Form of. the Form Family Sam-Economic Status
Scale; Rural Sociology, Vol. 8, No. 2, June 1943.

The average of observed scores was 56:95; of reported scc-es 59.11. The
correlation between observed and reported scores is .894, SE of .0314 and a
PE of .0212. This correlation is significant at the .01 leve0^dicating that for
the purpose of this study the scores based on reports were just as reunble as
those bused on observation.

43



in Oklahoma, Louisiana and Kansas. These norms afforded a basis
for comparing the level of living of Pine Ridge Indions, both on
and off the Reservation, with carefully chosen samples of farm
population in the three states.

The level of living of the Oklahma, Louisiana and Kansas
farmers as reported by Sewell are:

TABLE IV-1

z.Mean Scores on the Short Scale for Various Tenure Groups in the
Three Samples

Tenure Score
Oklohomc Louisiana

Meon S.E. Meon S.E.

Konsos
Mean S.E.

,Pwner 61.4 0.5 61.5 0.5 71.8 0.7
w Tenant 54.9 0.5 53.7 0.7 65.8 0.9
Cropper 50.9 0.8
Laborer 50.0 1.0 47.1 1.1 60.4 1.7

The Pine Ridge scores were as follows:

TABLE IV-2

Mean 'Scores for Pine Ridge Groups

Groups Meon S.E.m

Groduote Oglolo Community High School 69.4 1.6
Mixed blood (emotes 65.6 .9
Mixed blood moles 63.9 - .6
Totol off-Reservotion 63.8 1.0
Totol on-Reservation 57.5 .12
Full blood moles- 55.3 .28
Full blood females 55.1 .27

Comparison of the mean scores in Table IV-1 and IV-2
indicates that Oglala Community High School graduates, regard-
less of where they live or their degree of blood, enjoy a level of
living (mean score 69.4) which nearly equals the best of the farm
groups studied by Sewell, viz., the white farm owners in Kansas,
(mean score 71.8). The Oglala Community High School graduates'
mean score exceeds that of the white farm owners reported for
Oklahoma and Louisiana and exceeds the mean scores of tenants,
sharecroppers and farm laborers in all three states. Obviously,
graduation from Oglala Community High School pays off in terms
of better living. . :
3Sewell, William H., A Short Form of Form Family SocioEconamic Status Sco le;

Rurol Sociology, Volume 8, No. 2, June 1943.
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I ne data indicate that mixed bloods, regardless of where they

live, have a mean level of living score slightly above that of form

owners in Oklahoma and Louisiana, but below that of owners in

Kansas. The level of living scores of the mixed blood group roughly

equals that of the Kansas tenant farmers and exceeds that of all

classes of farmers reported in Oklahoma and Louisiana.

The full bloods do not fare quite so well. Their level of living

scores roughly approximate those of tenant farmers in Louisiana

and Oklahoma; do not equal those of any classes of farmers in

Kansas. The scores of the full blood group definitely exceed those

of the Louisiana share croppers and of the farm laborers in both

Oklahoma and Louisiana.
Whether an Indian lives on or off the Pine Ridge Reservation

apparently makes some difference in how well he lives. The of f-

Reservation group tend to live better than all groups of farmers in
Oklahoma and Louisiana but not as well as tenant owners in
Kansas and only slightly better than Kansas farm laborers. The

group living on the Reservation have scores roughly equal to those

of the Oklahoma, Louisiana tenant farmers but exceeding the

scores of Lousiana farm laborers and share croppers. The level

of living scores of the on-Reservation group do not equal the scores

of any of the Kansos farmer group. In general, the mean level of
living scores of the entire Indian group studied foil between the

score of the farm owner and farm tenant group in Oklahoma and
Louisiana and exceed those of share croppers and farm laborers in

either of these states. The Indian mean level of living' scores are

below those of all daises of Kansos farmers.

Do Graduates of Oglala Community High School Live Better

then non-Graduates?

Yes, the level of living scores were compiled for people living

both on and off the Reservation and compared according to the

amount of educotion.

TABLE IV-3

Mean Scores According to Amount of Education

No.

Education Cases Mean S.E.m

Oglala Community High School Graduate 73 69.41 1.58

Attended Oglala Community High School, non-graduate 156 59.50 .38

Eighth grade only or less 337 55.01 .21

It is plain from the difference in the median of these level of
living scores that the Og lalo Community High School graduate in
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general enjoys a better level of living than the non-graduate. Thismay in port be accounted for by the fact that many of those whoattended but who dropped out before graduation, left school duringthe first two years before they had an opportunity to learn the skillsand develop the interest which, it may be assumed, might laterenable them to earn a better living. It olso may be accounted for inport by the number of Oglala Community High School graduatesattending school above the high school level which in general in-creases their ability to make a living.
There is a small difference between the mean. scores of thegroup who attended Oglola Community High School but did notgraduate and the group who attended only-through eighth grade orless. This also probably results in port from the fact that studentswho drop out of high school tend to drop out during the first orsecond year. Those who do not even complete the eighth gradeprobably contribute heavily to these relatively low scores. Theconclusion is plain that remaining in and graduating from highschool improves one's chances of enjoying a better level of living.Do Graduates of Public and Mission High Schools Live Better thanGraduates of Og lala Community High School?

Probably not The number of graduates from public and mis-ion schools from whom level of living scores were obtained wos toosmall to make a conclusive answer possible. However, no stotisti-cally significant differences were found between mean level ofliving scores of Og lala Community High School graduates andgraduates of mission and public schools
The mean scores ore:

TABLE IV-4
Mean Scores of Graduates of Different Schools

School No. Cases Meon S.E.mPublic High School
11 74.36 5.08Mission High School
23 72.35 4.84Og lolo Community High School 73 69.41 1.58Mission and Public (Combined) 34 73.00 2.71

Although the mean scores of the public and mission groupsexceed the scores of the Oglola Community High School group thedifferences are not great enough to be statistically significant.To overcome insofar as possible the effect of the very small number(11) of public school graduates, the public and mission schoolscores were combined and a mean computed. No statistically sig-nificant difference appeared between the mean of these combinedscores and that of the Oglolo Community High School group.
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In general it may be concluded that groduotes of Oglola Com-
munity High School hove o level of living comporoble to that of
groduotes of public and mission high schools

Does Level of Living Vary According to Location?
Yes, in general people who live off the reservation hove

slightly better level of living scores than those who live on the
Reservotion. The mean scores by vorious groups ore shown in Toble
IV-5:

TABLE IV-5

Group
On Reservation Off Reservotion

No. No.
Coses. Mean S.E.m Cases Meon S.E.m 01FF.m Sig.

Married moles 220 58.95 .59 57 64.02 1.84-5.07 y .01
married females 215 58.69 .60 58 64.26 1.37 5.57 y .05
Unmarried moles 117 54.09 .67 23 56.87 1.45 2.78
Unmarried females 82 54.27 .74 29 57.72 1.05 3.45 y

Wogework
Couples 163 59.23 .69 58 64.6 1.76 5.37 y
Moles 233 57.68 .57 81 62.28 4.60 1.50 y
Females 54 59.02 1.32 86 61.81 1.41 2.79 n

A comporison of the meon level of living scores for housewives
living on and off the reservotion showed a significant difference in
fovor of off-reservotion living.

Difference in Mean Scores On and Off Reservation
The odvontoge in off-reservotion level of living does not op-

peor for unmorried moles nor for women woge workers. No sig-
nificont differences appear between level of living of woge work
couples ond couples living on the reservation. They live equally
well insofar os can be determined by the scole:

TABLE IV-6
Mean Scores for Ranch and Wage Work Couples

No. Couples Meon S.E.m

Ranch couples 35 59.86 1.03
Wage work couples 63 59.36 ,69

No comporison could be made of ronch couples living on ond
off the reservation due to the fact that most off-reservation
couples were wage workers.

Does Level of Living Vary According to Location on the Pine Ridge
Reservation?

Mony observers of Indions on Pine Ridge Reservation have
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expressed opinions concerning the possible relationship betweenlevel of living and ;motion on the reservation. Some expressed theconviction that the ranchers who live near the schools have a betterstandard of living. The implication is that they adopt more of thedesirable ranch practices demonstrated by the schools than rancherswho live many miles from the schools and consequently have lessfrequent opportunities to see the demonstrations. Other observersclaim that ranchers "spend less time sitting on the Agency steps."There are, of course, obvious differences in the level of living whereIndian Agency employees live in Government owned quarters at theAgency or at schoois as compared with the generally less adequatelog ranch houses. To secure factual data the Sewell level of livingscores for both wage workers and ranch families living on theReservation were analyzed accordilg to distonce from the dayschools and according io distance frnm Oglolo Community HighSchool and Agency headquarters. Analysis was based on thedistance which the families reported that they lived from these
various facilities since the distance actually traveled as dictated byroad: and trails, is more significant than the air line distance asplotted on a map.

The Oglala Community High School campus borders on thePine Ridge Agency headquarters area, the school office is approx-imately one half mile from the Agency office. Porents of Og IolaCommunity High school students customarily combine visits totheir children with business at Agency headquarters. Locations onthe Reservation with reference to the Oglola Community' HighSchool and Agency headquarters apparently has little relationshipto level of living scores, with the exception of those families wholive in immediote vicinity of the school. The concentration (43.7percent) of families in upper quartile of" iving scores, who livewithin 10 miles of school is accounted for ,largely I.;,/ Indianemployees of the Agency who live in Government quarter:;. TableIV-7 shows a trend for families with the better level of livingscores to live nearer the Indian Service Day schools. For examplecombining percents for distances under 2 miles, shows that 48.5percent of the families in upper quartile occording to level of
live less than 2 miles from a school. This exceeds by about15 percent the number in each of the 3 lower quartiles who livewithin 2 miles of the school.
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Plate 4.3 Reservation frame house
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Fomilies with o higher income, or who experience o financial wincfoll

often build small cottoges with modern building moteriols. The surfocing

in this case is on asphalt bole with o brick chip surfoce, divided to repre-

sent bricks. Note the oppeoronce of on outdoor privy, not often found

around the more primitive homes.
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Plate 4-4 Home for Government employees

The government builds o simple, modern cottoge with in-door plumbing for

its employees, mcny of whom ore educoted local Indions. The rent is reason-

able, based on similar chorges in near -by towns.
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This is a handsome and thoroughly modern s.:,:or high school buildingwith excellent library, o btoutiful auditorium which set1.3 both the studentsand the community for ploys, movies, lectures and other --:ammunityings, and nine light and airy classrooms. The school owns a 1700 acreranch, which is used for livestock and forming instructive; the schoolmaintains form and industrial shoi;:-... :::atery and weaving rooms, and offerson accredited high school course.
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Plots 5-2 High school cattle program
The cattle program is open to boys and girls, and is thoroughly practical,
involving all aspects of the business. These students ore branding calvesduring one of the regplor round-ups.
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TABLE W-7
Distribution of Scores by Quartiles According to Distance from

Day Schools

Level of Living Quortiles and number of families in each

Distonce (miles)
First (103)
No. %

Second (101)
No. %

Third (111)
No. c.%

Fourth (106)
No. %

Less than 1 31 30.1 18 17.8 14 12.6 25 23.61-1.9 19 18.4 15 14.8 20 18.0 9 8.52-2.9 8 7.8 3 2.9 7 6.3 20 18.93-3.9 3 2.9 19 18.8 12 10.8 14 13.24.4.9 8 7.8 7 6.9 5 4.5 1 1 10.45-5.9 7 6.8 12 11.9 12 10.8 6 5.76.6.9 5 4.8 8 7.9 9 8.1 4 3.87-7.9 5 4.8 10 9.9 6 5.4 4 3.88-8.9 2 1.9 6 5.4 2 1.99-9.9 2 1.9 8 7.2 2 1.910 and 12 11.6 4 . 3.9 8 7.2 8 7.5No reply 5 4.8 1 1.0 4 3.6 1 9

At distances of 10 miles or over from the day school 11.6
percent of ranchers ore in highest level of living quartile, with a
scattering in the 3 lower quartiles. In other words over 4 times as
many of the families in the upper quartiles live within 2 miles of
the school, as live over 10 miles from thrt school.

TABLE P/-8
Distribution of Scores According to Distance from Reservation

Headquarters

Level of Living Quartiles and number families in each

Distance (miles)
First (103)

No. 36
Second (101)

No. aci

Third
No.

: : 1)
:3

Fourth (106)
No. %

Less thou 10A 45 43.7 19 18.8 13 ; .7 17 16.010-19 10 9.7 15 14.8 26 23.4 21 19.820-29 12 11.6 25 24.7 16 14.4 14 13.230-39 3 2.9 11 10.9 10 9.0 8 7.540-49 4 3.9 4 3.9 6 5.4 4 3.850-59 18 17.5 19 18.8 27 24.3 21 19.860-69 1 - 1.0 2 1.9 2 1.8 3 2.870-79 2 1.9
1 .980-89

1 1.0 1 1.0
90-99

1 1.0
100 and over 5 4.8 7 6.3 9 8.5No reply 2 1.9 4 3.9 4 3.6 8 7.5

The level of living scores show no important concentration
according to distance from Oglala Community High School and
heodquarters.

This is forgery composed of school and ogency employees occupying governmentquarters.

49

".."11.11P!'iprirmumpi,,...krwrmwerpiwyr.-lmnr-"^"---.. -

,



Does Level of Living Vary According to Blood Quantum?

Yes, there is substontiol evidence that the level of living does
vary between mixed bloods and full bloods with o distinct tendency
for the mixed bloods to hove o higher level of livir.o. When the level
of living scores ore combined for those living on and off the reser-
vation the mean scores ore:

TABLE IV-9
Differences in Scores According to Blood Quantum

Mixed Blood Full Blood
Sex No. No.

Cases Mean S.E.m Cases Mean S.E.m Difference
Male 187 63.94 .63 245 55.27 .28 8.67
Female 142 65.61 .88 243 55.12 .27 10.49

These significant differences in favor of the mixed blood
group indicates o better level of living for mixed bloods than full
bloods when the scores of the group ore combined without reference
to where they live. The mixed bloods who live off the reservation
tend, to hove better level of living scores than those who live on the
reservation. On the contrary there is no significant difference in
scores between the full bloods who live on the Reservation and those
who live off the reservation. See Table

TABLE IV-10
Difference in Scores According to Blood Quantum and

Residence
Group On Reservation Off Reservation Difference

u, u,
U. cu

if,a ao c E 0 co E

ZZ i u-, co

intn

Mixed blood males 136 61.77 .69 41 68.10 3.11 -6.33 1.95 3.25 Yes
Mixed blood females 95 63.49 .96 38 68.13 3.71 -4.64 2.16 2.38 Yes
Full blood moles 196 54:43 .21 37 55.32 2.95 -.89 1.78 -.50 No
Full blood females 194 54.61 .21 43 54.79 2.54 -.18 1.66 -.11 No

This invites speculation os to whether the apparent difference
in level of living between full bloods and mixed bloods moy not be
associated with the tendency of mixed bloods to leave the reser-
vation and full bloods to stoy of home.
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Chapter

The Oglala Community

High School
This section of the interview guide consisted of brief, topical

statements describing specific phases of the school program, fol-
lcwed by "yes" cnd "no" questions concerning:

(a) the respondents' participation in these activities
while in school;

(3) the value of the activities to him since leaving
school;
and

(c) his cpinicn of the activities.
In addition, the respondents were invited to add any comment
they cared to make. Specific requests for statements in addition
to the "yes" and "no" replies followed a number of interview items.

The tabulated replies to the questionnaire, section by section,
appear at the end of the chapterpages 79 through 91.

It became apparent early in the interviewing that many people
who had not attended Oglala Community High School wished to
express an opinion concerning a number of the questions. Obvi-
o-Asly, these questions were the ones for which an answer or opinion
did not depend upon attendance at Oglala Community High School.
All of the people interviewed had at some time been enrolled in the
Pine Ridge day schools or in the Oglala Community High School;
were residents of the reservation; had considerable information
about the schools and had participated at some time in school ac-
tivities carried on for the benefit of the adults in the community.
In many cases, they had well defined opinions concerning the
educational program. Therefore it was decided to invite all
respondents to answer the opinion questions concerning schools,
even though they may have ottended only the elementary schools.
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Table V-1 shows the number of people interviewed, classified by
degree of blood and sex. See page 79.Concerning the 635 people who gave interviews, the above
table reveals that:

(1) mixed bloods tend to remain in school longer thanfull bloods;
(2) more mixed bloods than full bloods graduate fromOglala Community High School, even though morefull bloods enroll;(3) there are no substantial

differences between boysand girls as to the time they remain in school. Theremay be a tendency for girls to remain longer inschoola few more girls than boys graduate;(4) nearly half (48.3 percent) of those who enter thefirst grade never go beyond
the elementary school;

(5) about one-fourth of the group (23 percent) whoenter Oglola Community High School attend lessthan one year;
(6) about 1 in 10 (9.9 percent) attend for only oneyear;
(7) the drop-out ratio falls from the second year an,suggesting that if a student

completes two yearsthe chances are good he will continue throughto graduation.
However only 6.9 percent of thegroup who appear at some time on the school rollsfinally graduate from Oglala Community HighSchool.

These findings suggest that there may be some
e:crnPnts ofboarding school life which are unacceptable or intolerable to Sioux

young people. The generally favorable opinion concerning the
school program itself indicates that the difficulty may lie in thelack of privacy in dormitory and large group living, which is in
sharp contrast to Sioux family life. One thoughtful

Indian observerhas expressed the opinion that the boarding school adjustment isdifficult because it does not permit the high degree of personal
privacy which Sioux culture patterns consider desirable.

THE LIVESTOCK PROGRAMCattle

Participation in Cattle Program
To learn the cattle business was a major vocational course in

the high school. The school had two beef herds, a "grade" herd andajsure bred herd. Boys and girls worked with the cattle and were
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allowed to accumulate credit for extra work for which they could
be paid in cattle when they graduated.

It is evident that the cattle program was largely "man's busi-
ness," the girls taking port to a very limited extent. Participation

in the cattle program during the first two years in school was quite.
limited with only 27 out of 132 enrolled bays reporting partici-
pation. This may hove been due to the fact that younger boys were

less interested, or that teachers may hove considered these boys

not sufficiently grown up to take port. On the other hand, the
ioroe number of "drop-outs" by the end of the second year in-
dicates the need of introducing this program early in the school

experience. See Table V-2.
In the +hree and four year student group the 18 boys taking

port included over half (51.4 percent) of the boys in the group.
Twenty percent of these boys earned cattle as compared with 1.5
Percent of the two-year group. Most of the boys who earned cattle

kept them at the school. Only one reported taking additional
heifers on a repay basis but 4 reported making repayments. This
inconsistency in reporting may hove resulted from respondents
reporting other types of repayments instead of repayments for
stock earned at school. The two who reported purchase of school
cattle probably did not represent oll the purchasers. Of the 7 boys

in the 3-4 year group who got cattle through some school-sponsored
pion, 5 (14.3 percent of the whole group) reported these cattle
helped them start their own herds. Inspection of Table V-2 reveals
the limited extent to which girls participated. This fact should be
token into account in considering the extent of participation for
the total group. Since cattle were largely the boys' interest, the
spread 'and effectiveness of the program should be considered
pr'marily with reference to the 168 boys rather than with reference

t: the total group. However, figures ore presented for the entire
c r.)up to afford a basis for comparison.

The table shows that of 167 boys who attended the Oglola

Community High School:
45 took port in the cattle program

9 earned cattle
7 of these kept their cattle at school rather than at hurtle
1 took additional heifers on a repay basis . .

..

6 made all repayments
7 students (or their families) bought school cattle
7 reported that cattle earned at school helped them
stort their herds.

Summarizing further from Table V-2 we find that partici-
pation for the entire group of 328 boys and girls was as follows:
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54 took part in cattle program
11 earned cattle
8 kept their cattle at school
1 took additional heifers
7 made repayments

10 students or their families bought school cattle9 said cattle earned at school helped start their herds.It is.plain that participation is less than desirable. The cattleprogram at Og lala Community High School is helpful to those whodo participate; particularly to those who take advantage of theprogram to start heir own herds.

Herd Improvement

To help improve Indian-owned cattle, the school kept, purebred bulk. Indian cattlemen could have their grade or pure bredcows by these bulls. See Table V-3.

Here again there is evidence of rather meager use of purebred school-owned bulls, even though the people have a high regardfor this method of herd improvement. Distance of farms from theschool is probably an important factor in preventing the use ofschool bulls. It is not practical to drive a cow more than a very fewmiles for bull service. Lack of properly equipped trucks rules outthe possibility of hauling the animals except in rare instancesSome of the objections voiced were:

"I ain't got time to drive my cows 3 miles to the school bull.""Why should I pay 50c for school registered bull when mycows get to neighbor's scrub bull for nothing?"
"It's easier to let my own bull run with the herd."
The practical considerations represented in the above state-monts may determine practice. However, there is wide recognitionof the desirability of herd improvement through the use of pureblood sires.

More of the 3-4 year group were in favor of using school bullsthan the 1-2 year group. It is also evident women share with themen the opinion that use of registered bulls should be continued,and that this practice has improved Pine Ridge herds.
Table V-3 reveals that a total of 14, or (4.3 percent) haveused school bulls. Two hundred twelve (65 percent) believe thepractice should be continued; 231 (70.4 percent) think this practicehas improved the beef herds. A total of 22, (about 7 percent) havesecured registered bulls from the school for use with their own

herds. This exceeds the number who have used school-owned bulls.
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Coriviction of the value of registered bulls has apparently prompted

many to overcome the practical difficulties of using school bulls by

secu,ing registered bulls from the school for use with their own

herds. Currently the demand for such bulls exceeds the supply.

Attendance at Auctions and Stock Shows

Girls went to auctions and stock shows less than boys. It may

be since more boys were taking part in the cattle program at school,

that provision to attend was made more often for them. The 89
(53 percent) boys who think students should go to auctions should

be considered on the bosis that the cattle business tends to be re-

:ognized as a "man's affair." However, it is interesting to note
that 74 (46.3 percent) of the girls also think it important for stu-
dents to attend auctions. The same trend of opinion is reflected in
the relative percentage of boys and girls giving "yes" answers
about students attertding stock shows. See Table V-4.

Table V-4 is, for the most part self-explanatory. Note the
sharp increase in percentage of attendance by both boys and girls

who were 3-4 year students, as compared with those attending 2
years or less. There is a firm opinion that attendance at auctions
and stock shows has made a worth while contribution to training

for cattle ranching.
A sampling of things learned which were considered important

includes:
"I saw good. cattle (stock shows), registered and pure bred

cows. I leorned that good cows come from good care; feed,

shelter and water holes."
"The price difference between thin and fat cattle."

Association Membership

In connection with the operation of the school beef herd one

or more Junior Cattle Associations were organized. The boys and

girls organized like the older men on the reservation, adopted a
constitution, elected officers and helped run part of their cattle
business. See Table V-S.

Too few-people have been members of a Junior Cattle Asso-
ciation or of a Pine Ridge Cattle Association to permit definite
conclusions concerning the value of a Junior Cattle Association.

It should be noted however, that 18 belonged to a Cattle Associa-

tion whereas only 10 reported taking part in a Junior Cattle Asso-

ciation. Of the 18, 7 reported that membership in the school as-

sociation had helped them as members of a regular Cattle Asso-
ciation. Many people (144, or about 44 percent) favor continuation
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of Junior Cattle Associations. One comment concerning such mem-bership wos: "to cooperate with the rest of the membershow tofix and ride the fences. Putting up-haypoisoning prairie dogs."
Value of Cottle Program

A substantial number of respondents believe that trainingthrough a cattle progrom has helped them make o living. (SeeTable V-6.) Since the total number expressing this opinion exceedsthe number of cattle ranchers, it is assumed that many working forwages as form hands or in oiher employment, hove found thistraining helpful in making a living. One-fourth of the men andhalf as many women report the training in core of cattle helpful inmaking a living. Of the whole group, 62 (18.9 percent) report thecattle program helpful. The 25 percent of men reporting the pro-gram helpful is the more significant figure since men are the onesprimarily concerned with making o living from cattle. There islittle doubt on the port of either boys or girls as to the desirabilityof continuing training in the core of cattle in the high school. Atotal of 273 (83.2" percent) are in favor of such training. Thisfavorable opinion is about equally divided; 141 (83.9 percent) ofthe boys and 131 (82.5 percent) of the girls reporting favorably.This leaves only 21 (6.4 percent) with unfavorable opinions and10.4 percent of "no" replies.
The independent statements show several kinds of trainingneeded:

"Did not learn how to care for sick calvesneed short veter-inary course."
"I sow good cattle at the stock show; registered and pure bredcows, I learned that goad cows come from good core; feed,shelter, water hales."
"Students not interested in cattle roising should be enrolledin other work classes."

"Learned values, learned about defects, quality of cottle andhorses. General experience." (Cottle auctions).
"Need more training in how to doctor sick animals."
"I hove never been a member or on officer of o cottle asso-ciation, but this type of training makes leaders."

Horses

Participation in Horse Program

To help improve the Indian cattle ponies, the school maintain-ed a Morgan horse herd with some fine stallions. Sometimes stu-
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Plate 5-3 Yearlings from the OCHS cattle herd

The school maintains both a grade and a thoroughbred Hereford herd.
Students may work with the herds seven days a week, and throughout the
summer months. They receive cash credits for the non-school time, ond
of graduation may take their pay in yearling heifers, thoroughbred young
bulls or Morgan cow ponies.
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Plate 5-4. Morgan Gold: Palomino stallion

Palomino Morgon stallion, who heoded the Oglolo School horse herd, ond
sired many a fine cow pony on the reservation. His offspring were sought
after by many Dakota white ranchers.
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Plate 6.1 Number 4 Day School

School colves, and students coring for them at the water hole as pot'
the activity progrom at one of the Pine Ridge elementary schools.

?---...;4EP. -117.

Plate 6-2 Lone Mon Day School horse barn

Seventh and eighth grade boys help to construct a new metal born fcf
day school's registered Morgan stallion.



dents were able to earn a colt or a horse, just as they were able to

earn cattle.

Students participated in the horse program less than in the

cattle program: 11 boys and 2 girls reported taking port. In all 3
earned horses; 3 took mares on a repay basis. Eleven people bought

horses from the school. Five reported that horses earned at school

helped to start herds. See Table V-7.

Herd Improvement

The smaller number of participants as compared with the

cattle program, no doubt reflects the fact that the horse program

in general received less emphasis. The cattle program represents

the 'basic industry of the region; horses are simply a necessary

"tool" for the cattle rancher rather than a basic source of income.

Historically among the Sioux, ownership of horses was evidence of

prestige. Many now believe the ownership of horses should be dis-

couraged because they use forage which could more profitably be

used by cattle. Others feel that horses can forage further from

water holes, using gross not available to cottle.

The 51 (15.5 percent) people who took mares to school stal-

lion is o sharp increase over the number who used school bulls,

(4.3 percent). This provision of school stallions meets with wide-

spread approval; 221 people (over 67 percent) approve The plan

with 216 (about 66 percent) expressing the opinion that this
proctice has improved Indian-owned horses. Over 70 percent (231.

people) think the plan should be continued. See Table V-8.

Use of Mules

Many Indians needed work horses for their farms. Indian
ponies were not strong enough. Belgian and Percheron horses were

too big and clumsy. The school bought a Jack and offered to breed
Indian-owned mares to produce mules for farm work. Some mules

were used at the school. See Table V-9.
,

As compared with the use of thoroughbred-stollions,
the Jack for breeding mares was in less demond. See Table V-9.

Only 21 people claimed they knew of the plon, 22 worked with
mules at school, 12 farmers reported getting mule colts. Sixty-nine

people (21 percent) consider mule projects helpful, 85, or about

26 percent, believe mules program should be continued. In-

Lependent statements included:

"We don't like mules."
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"We don't wont bny onimols oround thot con't get youngones."

"Yes, for those who like mules, but I do not core for mules."
"Mules hove been worked by both familiesgood to workwith."

OTHER VOCATIONAL COURSES

Vocational Training Shops

In the school shops, boys were given a chance to learn to re-pair auto engines, autos, tractors, light plants, farm machineryand equipment.

Since the shop courses were primorily offered for boys, thetotols ore considered for boys only, olthough 3 girls took port.Over half the boys enrolled in the 3-4 yeor group enrolled in shopclasses. Thirty-trio (19 percent) considered the troining helpful inmaking o living. The octuol percentage of oll.boys who found thistraining valuable is probobly much higher, since many who hodthe training become wage workers, left the reservation and hence.were not interviewed with this group. See Toble V-10.About 29 percent of oll boys took port in shop courses, 19percent considered them helpful in moking o living. Twenty-two(most of those who took the courses) considered them well tought.A revic..... of onswers to the question, "Do you thi. c the shopcourses you took were well taught?" reveals both fovoroble andunfovoroble comment. Examples:
"Students exploited to some extent."
"Flunky 'roles' used to be given, e.g., 'greose monkies," otherdirty work day after day during whole coursesat timessome good teaching was done, however."
"I took shoe repoiring and leather workit helped o lot.""He gove us individual instruction; tought us to make usefulthings; how to repair things."
"Spent six months on auto repair work. I feel like I learnedquite o bit. Con repoir my own car. Hove earned money re-pairing cars for others."
"Good shop teacherwhat he taught was oll right.. They con-structed on adobe house os o project."
"Get practical experienceactuol experience on cars morehelpful than class room work."
"More supervised workactual repairing, etc. Not justsorting junk."
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"Leorned the use of sow ond hommer, carpentry tools, use
of wrenches of different kinds"
"Good shop teocher. Whot he taught wos all right."
"Teochers are reolly on the ball. Give you everything in in-
struction."
"Shop is very importont. Best thing I ever did in school."

Dairy and Garden Projects

At one time some of the high school boys took over the care of
part of the dairy cows. They were to sell milk that was produced to
employees and others. Some of the boys and girls had garden pro-
jects and were allowed to sell the produce; others had chicken or
pig projects and were allowed to sell the animals.

More girls took port in these projects thon in the cattle, horse
and other livestock projects. The few who report making money ore
mostly boys; the income probobly being largely from sole of milk.
The girls who resort income probably received smolt omounts from
szle of gorden produce. The number who report thot they become
interested in roising o gorden ond livestock olmost equols the
number taking part in the project. Five more report the experience
valuoble than re,:orted porticipotion; these reports probably re-
present porticipotion in elementory school projects. The desir-
a:Ality of continuing such projects is questioned by 19 (about 6
Percent) of the group. The projects are fovored by 239 (obout 73
Percent). Men oppeor to be slightly more in fovor of the projects
than ore women. See Toble V-11.

Form Shop and Ranch Practices

To take part in the livestock and gardening projects, students
had to learn how to stretch fence, shoe horses, repair wagons and
farm machinery, and many other practical things.

Response to form shop ond butchering projects follows the
Pattern of mony of the other Og lolo High School courses, e. g.,
Participation mostly by boysthe majority of whom found the
course helpful in post high school octivities. Here ogoin, there is o
substontiol mojority (over 75 percent) of respondents in favor of
continuing this type of school octivity, with only 5.5 percent
against. See Toble V-12.

Butchering

In connection with courses in butchering, respondents were
asked obout use of viscero ond strop meat. The number of replies
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was of course small because of small participation in these coursesThe replies ...ere clustered in such o woy os to suggest that viscera
commonly eaten by whites, e.g., heart, liver, sweet breads,
saved and served of boarding school tables. Viscero, ocr:eptableoccording to sand hobits of Indions but not commonly acceptableto whites, e.g., stomach, intestine:. and lungs, were given to In.
dions. The quantity of b-oins and kidneys eaten was divided oboutequolly betvkeen boord;ng schools ond the lndions.

Introduction of Crested Wheat Grass

Much of the reservation land was plowed up in the years be-
fore the drought. It was leased to white men ant used for dryfarming. When the drought came the land was bore; neither
gross nor crops would grow. At this time, the Department of Agri-
culture recommended planting a new grass from Asiacrested
wheat grasswhich was drought resistant. A number of acres ofcrested wheat was planted or the school farm and did (and is still
doing) very well.

Two percent report that they now grow crested wheat. SeeToble V-13. Nine percent learned about crested wheot while in
school. The crap is considered a good one by 60 people (18
percent), olthoJah only 2 percent use it. The 128 (39 percent),
who think the school experiment helped convince formers of the
value of crestec wheot, indicate that the demunstrotion introducedthis crop to many ranchers.

Training in Use of Irrigation

Many older Indians had never done any irrigating. Each year
for a number of years, a number of Indian men were invited to the
school to take a short course in irrigation methods.

The 45 (about 14 percent) reporting that their fathers attend-
ed short irrigation courses of Og lolo Community High School,
suggests thot the. community high school could serve even more os
on education and information center for adults. That only 7 per-
cent found the instruction practical reflects the fact that there is
very little irrigation developed on the reservation. If developments
of woter resources, ond building of sriioll earth dams (os carried on
briefly by CCC.. were continued, the irrigated oreos could be
increased. See Table V-14.

The conviction hos opporently spread from the school
demonstration that irrigotion would be desirable whenever con-
ditions make it possible. The independent statements ore enthusi-
astic: "I hove seen gardens irt13oted, nomely Number 10-Day
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School garden. The results were very good. Better than dryfarming."

Well Drilling Project

In the late thirties, the school secured a well drilling rig. It wasplanned that the school boys would get training in the use of thisequipment by helping adult farmers dig their wells. In addition, thefarmers were to get training in maintaining their pumps, windmillsand other well machinery. Each farmer, to get help from the schoolboys in using the well rig, had to be able to pay for his own wellcasing and had to help drill the well. See Table V-15.
The fact that the well drilling rig was broken before manywells were dug, and not repaired, no doubt accounts for the smallnumber of families who got wells. Here again over 40 percent ofrespondents consider the project helpful; over half (58.8 percent)think the project should be tried again. This demonstration ofschool and community cooperotian in well .frilling apparently.con-vinced a substontial number of people of the desirability of im-proved wells. Foilure to "carry on" rather than lack of acceptoncecppeors responsible for meager results.

Fish Culture

At one time the school tried to interest the Indians in "plant-ing" fish in the stock water ponds to give them an additionalsource of food. A dam was built at the boarding school and for ayear or two the lake was stocked with food fish. The dam leaked;during the war it was not possible to repair it and the lake wasdrained. See Table V-16.

The 176 people (about 54 percent) who soy they hove alwaysliked fish, suggest thot fish culture would hove been successful,hod this project been more widely demonstrated and encouraged.The small number of replies ore due to the fact that the projectwas corried on for only o short time, and in only one location. Fishfrom the school pond was served in the dining room on only a fewoccasions, due to the fact the dam was not repaired and the pondwas in production for only a short time.
The Indian people report that fish have long been used osfood; that they would use more if present streams and JokesProduced more.

Rammed Earth Buildings

During the 1930's, the Pine Ridge Schools carried out some
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experiments with rammed earth construction. In this type ofconstruction, forms are built and moist earth rammed into theforms to make walls. The Wonblee Day School, two practicecottages at Pine Ridge, and some farm buildings were built of ram.med earth. A number of Indians were given experience in this typeof construction, with a view to its use in ranch buildings.
The number helping to build rammed earth structures issmall (11 percent) as is the use of such buildings. Girls took portthrough their home economics projects in furnishing the rammedearth practice cottages. There ore 126 (38.4 percent) in favor ofcontinuing training in this type of construction. The 141 (43 per.cent), who consider it a satisfactory method of constructionapparently base their opinion an observation of rammed eart-buildings at the Wonblee School and at the Oglolo High Schoo'where this method proved very satisfactory. There is the contronopinion that the labor involved in rammed earth construction is to.:great to make such buildings practical, regardless of the low costof materials. See Table V-17. Independent statements ore:

"People who have lived in rammed earth houses on the OgloloCommunity High School campus soy dirt shrinks and build.ings get really cold."
"About 12 families tried rammed earth buildings. Not asgood as sod."

"The rammed earth buildings at the Wonblee School and theOglola Community High School ' aye withstood the weothe:
conditions and such. It should encourage others to try it. It isa cheap way but takes so long. Maybe that is the reason wehaven't tried it."

THE CRAFTS PROGRAM

Value of School Croft Sales Shop

During 1936 it was found that the prices received by the In-dian women for beaded buckskin articles was becoming less andless. Investigation showed that many women were becoming care-less about the quality of the work they offered for sale. To try toimprove the quality of the beadwork and at the same time betterthe price, the school opened a sales center to buy high quality In-dian craft work. When poor quality work was offered it was notbought but the Indian women were told why, and were shown whatwas considered good work. More and more good beadwork wosbrought to the shop and good prices were paid. See Table V-18.
Casual inquiry among Pine Ridge residents as to the value of
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the Arts and Crafts Center might easily lead to the conclusion
that the shop serves no useful purpose. Opponents are vigorous
In their deluncements. Craftsmen point out that higher prices
are often paid by traders and curia dealers than by the Arts and
Crafts Center. On the contrary, observation and records of the
shop indicated a large number of tourist customers. In addition
the Center sells beads, felt, and other craft supplies to the Indian
workers at slightly above wholesale cast.

There are 177 people (54 percent) convinced that the Crafts
Center served to improve the quality of the beadwork. Even more
ore convinced that the shop should be continued, with 218 people
(66.5 percent) in favd-r! It needs to be kept in mind that many
mare people use the shop as an aid in design and production and
as a sales outlet than the 62 people reporting that their families
hove sold beadwork. The opinions reported can safely be assumed
to show the value of the shop to Pine Ridge craftsmen in general,
rather than to 62 bead workers only.

Practical difficulties of securing raw materials and selling
the workers fin:shed products probably account far many craftsmen
not producing. These problems are reflected in the following
statements referring to beadwork:

"Members of the older generation have mare time and
patience far it. Nat so with present generation."
"Beads were hard to get. Many people found work away from
the reservation during war. Same women now have poor eye-
sight and can't da the work. Younger women do not care far
bead work"
"Older women have poorer eye sight. Beads and buckskin
hard to get now."
-I don't know why people don't make beadwork. My mother
taught me and 1 know haw, but I just don't da it."
"Beads are high price; buckskin hard to get; lots of work to it
and not enough money when they sell it."
"Young people don't think about beadwork. They don't know
how. Nat skilled hands. Don't know haw to bead designs,
awful hard an the eyes."

- "Outside market better than arts and crafts buildingmare
money."

"Don't have enough beads. Mather-in-law did beadwork and
would still da it if she had beads."
"Some people could sell the Indian made beadwork at a
better price elsewhere."

-.'",Im.,.....-..."...-
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"Hasn't been mode interesting. Indian should think of this as
o heritage, The shop should be enlarged."
"Women not interested. Money hard to get therefore can't
afford to spend it on beads and buckskin. Good bend workers
dying off. Younger v, omen are not learning to do beadwork.''
"Old bend workers can't get the right materials such os buck-
skin, beads, sinew, etc. in order to do o good job."

Weaving

Because many of the women said they thought beadwork was
old fashioned, and because handcrafts can be a good way of mak-
ing extra money, it was decided to teach Indian women and girls,
and any boys who were interested, how to weave. It is possible to
hand weave a shawl or other object much more cheaply than one
can buy it. Many boys and girls learned to weave and many wove
cloth from which their commencement suit or dress was mode.

In view of the possibilities of weaving to supplement income,
o special effort was mode to interest boys os well as girls.in this

Apparently there was little, if any feeling that boys should
not learn to weave, since nearly half os many boys os girls report
having learned this croft. See Table V-19.

Of the 147 boys and girls who learned to weove, 56 (17 per-
cent) still possess woven articles they hove mode, 36 (11 percent)
hove sold weaving; 14 (4.3 percent) ore still weaving for their own
use; and 11 (3.4 percent) ore still weaving for sole. In spite of
this decline in weoving production, 63 percent of the group think
the school should continue to offer weoving instruction. Current
observation reveols that the few weavers who are still selling their
product find it o useful income supplement. Here again practical
difficulties prevent o wider use of the skill learned of school
Looms are expensive; the_bomes are too small to accommodate
them. Efforts to overcome this by placing looms in community day
schools have been partially successful, but bad roods, meager
transportation, and the inconvenience of leaving home to weove,
all operate against more widespread practice of this croft. The
skill and interest of the weaver and the demand for the product
indicate a need for establishing croft centers. The people them-
selves describe these difficulties as follows:

"Lock of necessary equipmenthigh cost of materialvent
tedious work."
"There are no looms in Indian homes, hence, it isn't reallY
worth while to learn to weove. You can't keep it up."
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"Don't hove o loom ot home. I would weove if I hod one
becouse I like to weave."
"Don't hove loom and there is. none ot school. If the school
hod o loom, we would use it."

"If I hod a loom, l' would weove smoll orticles, not cloth."
"Storied saddle blankets for boys. They corded ond spun the
wool for 9 weeks never did get enough for blonket. Got dis-
gusted ond gave it up. Too slow o process."

After School Crafts Work

One year a number of girls who were studying weaving asked.
if they might have a loom in the dormitory to work after school
hours. This was tried. Another year, the crafts building was opened
.fter school hours so that students could work in the building.

Girls opporently like croft work, os on ofter school ond
:ensure time octivity, better thon do the boys. They feel thot more
.:oportunity should be given for ofter Gloss ond week-end use of
building and tools. The oppeol of ofter school basketball practice,
;cures, ond athletic octivities in which boys oppeor to toke more
part than girls may occount for this. Mony girls do needle work on
their own time in dormitories, much os women do such work os o
recreationol activity in their homes. The large numbers, 137
41.8 percent), who would like to use tools ond looms after school

end week-ends suggests the need of moking crofts equipment more
readily ovailoble for ofter school use. See Toble V-20.

Pottery Making

While exploring Pine Ridge Reservation resources in 1936-
1937, deposits of excellent ceramic clay were found. The school
bought a kiln and introduced a course in pottery-making. The
pottery was good and they have never been able to make as much
as they could sell. See Table V-21.

Pottery-moking, like weoving, ottrocted more girls thon boys.
The equipment for pottery-moking could not be provided at the
day schools os were looms; this probobly accounting for the small
number moking pottery ofter leoving school. Only o few people
now produce pottery for sale. The work is done only ot the Og lala
Community High School where the necessary equipment is ovoil-
able. Here ogoin, the interest shown by students, the skill develop-
ed, and the market demond, suggest the possibilities of increosing
oroduction through the establishment of craft production centers.

The reosons quoted below indicote why the pottery-moking
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40,
S.craft has not been more widely practiced.

"Make pottery bigger and hire more people if they hove sucha demand."
"Not enough people know how to make it.""They do not know how nor have the equipment.""Don't have machines and material.""I don't think the people know enough about it. If they did,I think some would work at it to make a living.""We have no pottery cloy and equipment near our homes.It will not pay our expenses to travel back and forth to PineRidge where material and equipment ore available.""Not enough pay for lobar. Never could sell all they hod""More would work if they could go to Pine Ridge.""Still making pottery at home with own tools and equipment."(Self taught at home. Crude style. Makes own clay, moldsand fires own pottery.)

"Too few people have chance to learn. Know nothing-aboutit therefore not interested."
"Not equipped, the Sioux are not pottery making Indians.""Not enough people interested. It is on adopted craft andthe people don't have any use for that sort of thing.""Don't have access to equipment, would have appreciatedmore pottery for own use."

GENERAL SCHOOL ACTIVITIES
Graduation Costume

A number of years ago some of the older Indian women madevery beautiful beaded buckskin costumes for the girls to wear atgraduation. It was the intention of the school to collect and ownenough costumes to loan to the girls at graduation. Later thesewere abandoned for the "cap and gown."
The respondents who had never seen such a graduationgreatly outnumbered those who had. Few people have seen thebeaded buckskin graduation costumes; few corisider them suitableMany of the independent statements stress the practical difficulties e.g. shortage of buckskin, and time required for tailoringThese objections suggest that the parents were not adequatelyinformed of the school's plan for owning the buckskin graduationcostumes and loaning them for graduation

wear on the same basisthat cops and gowns are now loaned. See Table V-22.
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One informant, a college graduate who had attended Og Iola

canrnunity High School, expressed the opinion that the people

pre(err ed the cap and gown since it was the symbol of academic

achievement generally used. This afforded more identification

with school achievement than did the beaded buckskin as a grad-

4f:4n costume.

"Cap and gown cheaperstudents did not have time to make

buckskin costume."

"Cap and gown more practical."

"Change goodsignificance of cap and gown- more ap-
parent."
"Would like to return to buckskin."

"Beaded dresses require too much work."

"Would rather see buckskin costumes."

"Students didn't like to wear the buckskin costumes."

"Buckskin costumes would be better as it would mean some-
thing for a student to wear it on graduation. Maybe would

feel like a chief or princess."

"Iris cheaper to use cap and gown." ,

"Would like to see the return of the skin costume."
"Rather have buckskin costume. Thin is supposed to be an
Indian School."

"Would rather have cap and gown."
"Change from buckskin costume was a good one. Would like
like to see its return on special and on historical occasions."

Desirability of Special Training

Andrew Standing Soldier was a student at Hisle Day School.
He showed a great deal of artistic ability. He was helped in learn-
ing to paint on paper. Then he was given help in learning how to
make paintings-on walls. The wall painting in the school auditorium
was painted by him. He has done wall painting elsewhere. Now
he is selling a number of smaller paintings and is becoming known
GS a Sioux painter. Is such special training desirable?

There is little doubt that the people interviewed are in favor
.1f the school providing special training far people of special ability.
Furthermore, they approve of the plan of giving students who have
special abilities some choice, rather than insisting on them follow-
ing a standard curriculum. See Table V-23.
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Value of Home Economics Courses

All the girls at Oglala were required to study sewing, cooking,home management and similar subjects. See Table V-24.
The striKing feature of Table V-24 is the sharp increase inthe percent of "yes" replies from people in school 3-4 years, ascompared with those in school 2 years or less, even though theactual number participating decreased. Since sewing and cookingcourses in school are attended almost exclusively by girls, thereplies are more meaningful as summarized for females, except inanswers to opinion questions. There is apparently a widespreadconviction that all girls should study home economics. Amongboys, 29 percent more in the 3-4 year group think girls shouldstudy these subjects than thought so in the 1-2 year group. Amonggirls, the corresponding increase is about 19 percent. Correspond.ing "no" replies from both groups are less than 3 percent. Slightlyover 77 percent of the total favor training in sewing and cookingwith 1.8 percent not favoring. Of the girls who have had training,48 percent of those attending 2 years or less considered homeeconomics courses helpful since leaving school. This jumps to 80percent for those attending 3-4 years, with only 1 dissenting replyOf 160 females interviewed, 89 (55.6 percent) were favorable,with 3 (1.9 percent) unfavorable.

The argument is occasionally advanced that training in sew-ing and cooking of school is a waste of time; that girls can anishould learn this at home. Here is what the girls think: Of thosewho went to school 2 years or less, 31 (25.2 percent) feel theycould have learned these things equally well at home; 30 (24.4percent) think they could not. Of girls who attended 3-4 years,9 (about 26 percent) thought they could have learned these thingsequally well at home. On the contrary, the percentage doubled ofthose who replied they could not learn sewing and cooking eq..iallywell at home (20 cases-57.1 percent, compared to 24.4 percent)There is a definite opinion in favor of boys cooking at cowcamp, with the women slightly more in favor of this trainingthan the men themselves.
Inspection of Table V-24 shows that opinion in general favorsmore home economics instruction for boys. The 3-4 year respond-ents, are more in favor of such training, with one exception, thanare those enrolled 2 years or less. The exception is the girls' evalu-ation of child core courses for boys, in which girls in the 3-4 yeargroup report 3.4 percent less in favor than those in 2 year ar lessgroup. It is olso interesting to note, in the group attending 2 yearsor less, that girls are more in favor of boys studying home eco-nomics courses than are the boys themselves. The contrary is true
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in the 3-4 year group, although both boys and girls favor such
training more than do those who attended 2 years or less. For the
total group, the women are more in favor of men receiving training
than are the men. The number and percent of "no" replies are
small throughout.

Of the 328 interviewed, 250 (76.2 percent) apparently believe
that a girl's training in home economics makes possible ,a happier
and more pleasant home. Five (1.5 percent) were of a contrary
opinion.

Practice Cottages

To give the girls practical experience in housekeeping, several
kinds of practice cottages were provided. The simplest was a one-
room house without running water or other conveniences. There
was also a two or three-room cottage with very few conveniences.
In addition, a fully equipped modern cottage was provided so that
girls could learn to care for a modern home, either for themselves
or as a domestic. Under the direction of the KOMe Economics
teacher, groups of girls lived in these cottages and took responsi-
bility for their care and management.

Of 160 who answered, 70 (about 44 percent) he'oed take
care of practice cottages. Of these 63 (about 40 percent of the
group) found work in practice cottage helpful in mancoing their
own homes.

The practice cottage plan also mode it possible for c few boys
to have the experience of caring for a home, but the nt-tuber was
too small to yield data for analysis.

As in other replies to home economics questions :here is a
marked increase in percent of "yes" answers from the 3-4 year
respondents, as compared with respondents of 2 years or 'ess. There
seems little doubt that girls found the work in practice cottages
helpful; that work in all three types was helpful; with the :ossibility
that work in the fully modern type of cottage was leos: helpful.
Opinion is about equally divided between keeping the cmount of
practice cottage time the same as at present or increasino ,t. There
is little support for the idea of decreasing the time allowance for
this activity.
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TableV-25 Practice Cottages

According to Time in the
Ogiolo Community High Schooli

Students Students2 Years or Less 3-4 Yeors
(123 Girls) (35 Girls)
No. Percent No. Percent

; Total
; (160 Girls)

No. Percent147. Which kind of procticz
cottoge experience do you con-sider the most helpful?

One room house with no con-
venience

8 6.5 5 14.3 13 8.1Portly modem cottoge 10 8.1 5 14.3 15 9.4In fully modem cottoge 4 3.3 4 11.4 8 5.0All three
24 19.5 16 45.7 42 26.3148. The amount of time the

girls should hove training inpractice cottages should be:

Left about as it is
18 14.6 17 48.6 36 22.5Mode greater
20 16.3 9 25.7 30 18.8Mode less
4 3.3 4 11.4 8 5.0

The replies to the home economics question leave little doubtthat the people believe the home economics courses make an im-portant contribution to their welfare and that they would welcomemore such courses for boys. A sampling of their independentstatements quoted below give additional insight into their con-victions about these courses.

"Boys should learn to repair roofput in window ponesbuild screensmoke furniturefence yard-- repair furni-ture."
"Boys should study sewing, simple furniture repair and con-struction."
"Boys should study good groomingmanners.""Boys should study budgeting of time and money.""Boys should learn how to light oil stove." (Wife says)"Girls should learn butchering." (Husband says)"Girls should study home interior decorating."
"Girls should learn about serving, of meals, economy andinfant core."'
"Boys should study baby sitting."
"Boys should study how to 'clean the baby'."
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"Girls should study short course in nurse's troining."
"Boys should study generol home hygiene."
"Girls should study conningfood preservotion."
"Boys should study sewing, first oid."
"Don't think thot it is important (thot boys should leorn
cooking, sewing, etc.) There is olwoys o womon oround."
"Boys should leorn obout keeping the occounts obout their
homes, cows, etc."
"Girls should leorn plonning ond buying groceries for o meol."

Use of School Bank

At one time the school started a bank in which students might
put their savings. They could draw their money out at any time.
Sometimes the bank was popular; sometimes it was not.

The school bonk wos potronized by so few thot opinions con
not be conclusive. The 134 people (obout 41 percent) who think
it a good ideo speok from experience in only o few coses, since
but 21 report hoving used the school bonk. The numbers
reporting the bonk helpful in leorning to hondle money, ond to
the contrary, ore opproximotely equol. See Toble V-26.

In spite of meoger porticipotion there oppeors to be enough
favoroble ottitude to justify the continuotion of a bonking project.
The need for modificotion of this project os o meons of teoching
money hondling, budgeting, ond so forth is obvious.

Participation in School Organizations

Oglala High School had a student organization, class or-
ganizations, and many clubs. These were partly to help manage
student affairs, partly to give students experience in self-govern-
ment. See Table V-27.

It oppeors thot obout 1 in 4 students were not members of
any club or school orgonizotion during their stoy in school. Mem-
bership in student ossociotions ond Gloss orgonizotions wos olmost
double omong the 3-4 yeor students, os compored with students
enrolled 2 yeors or less. Membership in 4-H Clubs the Junior Live-
stock Associotion, ond livestock clubs is disoppointingly smoll
throughout.

The conclusion oppeors justified thot, in terms of number of
pupils served, the clubs were not o porticulorly voluoble octivity.

Og Iola LightSchool Newspaper

For some years the OGLALA LIGHT, the mimeographed
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school newspaper was written and published with material written
by the boys and girls, which was supposed to be of interest to the
older Indians, as well as the school pupils. It was :art of a reser-
vation magazine or newspaper. Then it was changed to strictly
a school newspaper. Which do you think was better? See Table
V-28.

Tne replies ore in fovor (128 to 41) of a school newspoper
written for generol interest. This opinion is further supported by
the' 152 replies (46.3 percent) indicoting there is a need for an
informotion poper written for both older Indians and students. The
141 additional replies, indicote that o poper of interest to all
wos o service to the people, ond thot porents hod more interest in
such o poper, thon in one reporting school news only. The Oglolo
Community High School group now publishing the Oglolo Light,
hove Qualified for membership in o Stote-wide ossociotion of high
school publications. Their justfioble pride in this ochievement will
probably moke necessary. the publication of o reservotion poper in
addition to the present Og lalo Light, which is restricted to school
items in order to continue its ossociotion membership. One in-
depenaent stotement wos submitted:

"Mother enjoyed it very much when os o reservotion poper it
kept porents in touch with the school."

Home Room or Departmental Organization

Some high schools have a home room teacher who teaches
most of the regular subjects, e.g. English, mathematics, etc. This
is much like the plan used in elementary schools. Other high
schools have a departmental program where each subject is taught
by a different teacher and the students move from room to room.
Which do you think is the best way to handle high school classes?

Opinion appeors to be cleorly in fovor of the deportmental
type of orgonizotion. There were 93 responses in fovor of the
deportmental plon; 61 for home room. The preference wos more
pronounced by those who were longest in school, ond wos about
the some for boys ond girls. Pros ond cons were expressed in
independent stotements as follows:

"Home room plon saves time, leorn more from one teocher .

thon spending time running oround."

"Get better oquointed with home room teocher; better social
relotionships."

"Home room gives opportunity to finish work more thorough-
ly. Less time is used in moving about."

72



"A teacher who specializes in one department could teach
better."

Use of Library
When the new Oglala Community High School was built, one

of the-most important rooms was the Library. It was planned to be
e place where students would want to go to enjoy reading or study.
See Table V-29. (page 79)

The ¶number of favorable responses indicates that students
quickly learned to volue and enjoy the library. No adequate library
facilities had been provided before 1937. The library continues to
be a major center of interest for the high school students.

The data show that 3-4 year students made considerably more
use of the library than students enrolled 2 years or less. The great-
est number to enjoy the library and to take books to read in the
dormitories were in the 3-4 year group. There was apparently
little difference between girls and boys in library utilization. Well
over a third of those reporting (38.4 percent) patronized the library
at least weekly. The number reporting attendance as "rarely or
never," or "as infrequently as once a month," were very small.
Only 7.3 percent were of the opinion that less than half of the
students enjoyed reading in the library. About 20 percent believed
that about half of the students used the library; 18 percent be-
lieved that nearly all the students used the library as a place to
enjoy reading. About 45 percent reported that they personally
enjoyed the library about 40 pel sent took books to dormitories.
Obviously the library pays excellent dividends as a situation in
which students learn to enjoy reading and to become informed.

Visits to Public Schools

For a number of years some of the high school classes at
Oglala were given a trip to visit some of the public high schools
around Pine Ridge. After they returned they discussed what they
had seen. The number of replies wen.: scattered; too few to afford
any index of opinion of public schocis.

Value of Work Details

At Oglala High School older students,were detailed to help in
the kitchen, dining room, and laundry. It was felt reasonable that
they should help with some of the work around the school in ex-
change for their board and room, which was furnished free in
addition to their schooling. See Table V-30.

Assignment of students to work detoils has created much
controversy. One point of view is that it is outright exploitation of
the students. Another is that children can reasonably be expected
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to take some responsibilty for moking and keeping their St! round-
ings clean and ottroctive. The educational values from some kinds
c-4 detail work are obvious. That repented drudgery soon loses any
educational value is equally plain. Before 1936, it was generol
practice for students to spend 'from to'1/2 of each day in suchwork details. During the period of this study, specific vocational
training was substituted for plant maintenance work details andon attempt made to crowd the remainder of such work into periodsbefore or after the normal school program. What do people thinkwho have worked on detail os students of Oglolo Community HighSchool since 1936.

It appears that time spent on detail work did not interfere
seriously with school work, for o total of only 7 percent report thatit did interfere. Only 5.5 percent reported time to waste while ondetails. However, detail work is often regarded os o burden. Feel-
ings concerning school details are revealed by the following in-dependent statements:

"Sotisfoctory as is. Well handled."
"Too long o detail will keep students from attending schoolon time. Don't hove time for personal cleaning."
"They should have one detail for a certoin length of timeand chonge to another to see whot they like best."
"People who are in charge of details should assume responsi-
bility for the students."

"Frequent changes in detail are helpful."
"If the pupils were given more time f- these details it would
be all right."
"Most of it should be done in morning or evening so not to
interfere with school."
"Liked them all. Don't mind workyou gotta do it anyway."
"Students should handle the details and not some outsider."
"Toke turns by aiphobeticol order of names, so smoll timid
ones will not do it all the time."
"Should not hove any details other thon making own beds
and sweeping around their bunks:'
"1 think details help to make the student feel he is port of
school; on essential part."

SUGGESTIONS FROM FORMER STUDENTS
On the ossumptiot. t'tot suggestions for improving the schools

would reveal what former students considered weaknesses in the
program, the following item was included in the interview:

"Have you any suggestions or ideas as to what the -.hoofs
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could do to be more helpful to Pine Ridge people? If so, would you
tell us some of the things you think Og lala High School could do to
be more helpful." .

.

The number of replies from former students who hod ottended
public or mission schools in oddition to Indian Service Schools wos
too smoll to permit comporisons of opinions of the three types of
schools. The replies offered mony suggestions. They olso show the
contributions of Oglolo Community High School progrom os well
os needs of pupils which were not met.

"More troining should be given in commercial subjects
enough to quolify as clerk os some ,never leove home for
higher educotion."
"TI-3 boys could have more training in corpentry, bricklaying
ond other trades."
"Give complete courses in vocations. Hove the ones who
con't take formol ocodemic courses speciolize in one vocation
ond not be o jock-of-oll-trodes."
"Courses should be given in Commerciol Deportment, Me-
chonicd1 Deportment, ond Art Department on equol bosis with
the Agriculture:Deportment. I believe this (Oglolo Community
High School) puts too much emphosis on the agricultural
phose of educotion." (This is quoted verbotim by request of
o respondent.)

"Students who wont to study professions should be given
more opportunity for college entrance preporotion."
"Give the students o good four year academic course so they
could leave the reservotion if they wished to do so."

General

"The Indian pupils should be made to feel thot they possess
quoiities ond opportunities_equal to those of white pupils.
They should be tought to utilize the resources of the reser-
votion."
"I don't think the people know enough obout our schools.
School programs should be more odvertised so we know what
is being tought ond done."
"Hondlimore high school students:'
"Hove o nursery school."
"Foster o closer relotionship between porent ond school."
"I believe porents should be given troining of school on woys
to cope with odolescent children in order to keep down juve-
nile delinquency."
"Schools should hold night closses."
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"Let the people know whot is going on in there. Nobody
knows whot is whot."
"Give more attention to guidance program. More groduote
students should work omong their own people:'
"Schools hove good progrom but people do not show interest
ond bock the school. So porents should be mode interested In
their children ond their schools."
"Funds should be provided for better athletic ond band equip.
ment, ond for art supplies in order to moke outside octivit'
more interesting without children having to work so much
for their funds."
"Orgonize o First Aid Class. We ore greotly in need of this
since we hove no doctor or nurse located here."
"Raise cheoper bulls."
"The bockgrOund of having ottended OgIola Community High
School mode it possible for some to quolify for technical
schools conducted by the various bronches of the Ar-ied
Forces. The troining received in the technical schoOls ma
hove contribUted directly or indirectly to present employ-
ment, military or otherwise."
"Pine Ridge did give me o chance to get on educot ,n through
both their ocodemic troining ond vocotionol troi, ang. Very
few students hove the money to further their education one
the vocotionol training we hod helped us get jobs."
"College work toward a B.S. degree in Home Economics was
goined much easier due to the bosic background received in
high school."
"For benefit of those interested in o business coreer, I think
it would be well to institute pertinent courses such os typing
ond bookkeeping."*
"I know from plst experiences that the vocotionol troining I
received ot Pine Ridge wos by for better than any student
will receive from ony high school throug'-out the country
today."
"I found difficulties in my English ond mothemotics, but with
remedial work, I hove overcome these difficulties. Therefore, I
think the courses in both of these subjects in our Indian
schools should be emphosized ond I believe that more visJal
oids instruction should be included in the school to hold the
pupils attention and make the course interesting."

The Bureau of Indian Affairs maintains on outstanding Commercial -Troinin:
School of Junior College grade ot Haskell Institute, one urges oll commercial
candidates to seek training there. Tuition and student maintenance is free.
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"I wouldwould stress the academic subjects more, so if a person
intended seeking employment outside of the reservation,
he would have had courses more like the public schools such
as English and mathematics, political and social science, etc.
along with the chosen vocation."
"It seems that the instructors did most of the talking in class,
while the class listened. I am sure that situation does not
exist any more since education has made. such great
progress."
"I feel that physical education is something we need in our
schools, not only for the development of the body and the
mind but the Indian is a natural born athlete and many of
our girls and boys could become physical education teachers."
"I'm one of the few students who left there that can call
Oglala Community High School my home. From the time I
was 5 years of age until I finished High School, summer
vacations and all, I spent at the school and I know what an
education you get there and it is certainly nothing to be
ashamed of. Some subjects could be improved on, others are
by far better than average."

Has Oglala Community High School Accomplished its Purpose?

The 328 replies to questions of continuing various school
activities afford a fairly reliable index of opinion of the school
program. See Table V-31.

Table V-31 Percentage in Favor of Continuing Projects

Projects
Boys

(168)
Girls
(160)

Total
(328)

21. Do you think training in cattle raising should be con-
tinued inthe high school? 83.9 82.5 83.2

76. Do you think training in butchering should be
continued? 79.8 70.6 75.3

70. Should dairy, garden, chicken, and pig projects be
continued? 77.4 68.1 72.9

50. Do you think the plan of the school to keep a
stallion should be continued? 75.0 65.6 70.4

108. Do you think the crofts shop should be continued? 63.1 70.0 66.5
89. Do you think instruction in irrigation should :..e a

-part of the school program?
,

63.1- 67.5- 65.2
_115. Do you think courses in weaving should be con-

tinued? 58.9 67.5 63.1
93., Do you think the well drilling project should be

continued in the high school? 61.3 56.3 58.9
29. Do you think the Junior Cattle Associations should

be continued jn the high school ?, 46.4 41.2 43.9
152. Should the school continue to run o bank for the

students? 39.3 42.5 40.9
103. Do you think training in rammed earth building

should be continued) : 32.7 44.4 38.4
56. Should the mule project b,i continued?f 28.6 23.1 25.9
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There is general agreement between men and women inregard to the desirability cf projects, although with 168 men and160 women the differences in percent response on such items asbutchering; dairy, garden, and pig projects, and keeping a stallionare probably significant. It is interesting to note that the 4 itemsrating highest of the 12 reported ore definitely related to livestockmanagement. This marked preference indicates acceptance bythe people of these phases of the school program and points outthe need and desirability of continuing them as a port of thecurriculum.

With 66.5 percent indicating the desirability df continuingthe croft shop and 63.1 percent in favor of continuing weaving,.there seems to belittle room for doubt as to the people's acceptanceof and enthusiasm for these activities. The demonstrations inirrigation, have apparently been very convincing. This in spite ofthe fact that many of the small dams constructed during CCC daysore no longer usable. Likewise, the welt 'drilling project is favoredby over half the- respondents in spite of the fact thdt the demon-stration of this project was hampered by lir'eakdiiwn of equipmentand unseasonable delay in securing repairs.
Two items receiving less than half of favorable responsesare school activities, which could no doubt be mode more effective.The rammed earth buildings are regarded as requiring too muchlabor as compared with other moteriats and methods of con-struction.

The unpopularity of mules is perhaps best expressed by onerespondent who said, "We don't wont anything to do with animalsthat can't have young."
-

These summaries of opinion justify the conclusion that thoseaspects of the Oglala Community High School program designedto help Pine Ridge Sioux intelligently exploit the resources oftheir reservation have succeeded. The Indian people have ex-pressed their desire through these interviews to have these ac-tivities continued in their school. They have expressed the con-viction that these school activities have enabled them to make obetter living.

78

c ir

i
t
t

I
i



,,.
...

,./
.I

.I
V

I
a.

 a
...

T
im

e 
in

 s
ch

oo
l

E
le

m
en

to
ry

 o
nl

y

O
gl

ol
o 

C
om

m
un

ity
 H

ig
h 

S
ch

oo
l:

Le
ss

 th
an

 1
 y

ea
r

T
oi

l. 
V

 I
11

4%
. 1

0
P

.4
1 

61
Il.

.
13

8
N

o.
96

60
43

.4

27
19

.6

11
4 

%
W

P
M

. A
,

it G
O

%
10

0
N

o.
96

40
40

.0

23
23

.0

1 
ye

or
20

14
.5

d
8.

0

2 
ye

ar
s

8
5.

8
7

7.
0

3 
ye

ar
s

6
4.

3
6

6.
0

G
ro

du
ot

e
17

12
.3

15
15

.0

P
os

t g
ra

du
at

e
1

1.
0

1
1

T
ab

I4
 V

-2
9

U
se

 o
f L

ib
ra

ry
16

2.
 A

bo
ut

 h
ow

 o
fte

n 
di

d 
yo

u
go

 to
 th

e 
lib

ra
ry

' a
fte

r 
sc

ho
ol

?

O
nc

e 
o 

w
ee

k 
or

 m
or

e
30

22
.7

39
31

.7
O

nc
e 

a 
m

on
th

 o
r 

le
ss

5
3.

8
1

0.
8

R
or

el
y 

or
 n

ev
er

6
4.

5
4

3.
3

:
16

3.
 In

 y
ou

r 
op

in
io

n 
ho

w
 m

on
y

st
ud

en
ts

 u
se

d 
th

e 
lib

ro
ry

 o
s

pl
oc

e 
to

 e
nj

oy
 r

ea
di

ng
?

Le
ss

 th
on

 h
ol

f
8

6.
1

7
5.

7
A

bo
ut

 h
ol

f
18

13
.6

15
12

.2
N

ea
rly

 a
ll

14
10

.6
22

17
.9

16
4.

 D
id

 y
ou

 e
nj

oy
 th

e 
lib

ra
ry

?
39

29
.5

44
35

.8
16

5.
 D

id
 y

ou
 ta

ke
 o

ut
 b

oo
ks

to
 r

eo
d 

In
 th

e 
do

rm
ito

rie
s?

32
24

.2
43

35
.0

0.
40

1.
 1

 1
.0

4 
1.

10
00

00
0

I
t,.

.,
ttv

11
,y

s
6.

11
%

11
..,

.
19

9
19

8
33

7
N

o.
 4

,1
6

N
o.

96
N

o.
N

I

',.
,

r,
,,i

29
8

N
o.

 %
T

w
o'

63
5

N
o.

 %
10

9
54

.8
98

49
.5

16
9

50
.1

13
8

46
.3

30
7

48
.3

51
25

,6
46

23
.2

78
23

.1
69

23
.3

14
7

23
.1

16
8.

0
19

9.
6

36
10

.7
27

9.
1

63
9.

9

10
5.

0
20

10
.1

18
5.

3
27

9.
1

45
7.

1

8
4.

0
6

3.
0

14
4.

2
12

4.
0

26
4.

1

4
2.

0
8

4.
0

21
6.

2
23

7.
7

44
'

6.
9

1
0.

5
1

0.
5

1
0.

3
2

0.
7

3
0.

5

27
77

.1
27

77
.1

58
34

.5
68

42
.5

12
6

38
.4

1
2.

9-
3

8.
6

6
3.

6
4

2.
5

10
3.

0
2

5.
7

1
2.

9
8

4.
8

5
3.

1
13

4.
0

4
11

.4
b

14
.3

12
7.

1
12

7.
5

24
7.

3

17
48

.6
13

37
.1

35
20

.8
29

18
.1

64
19

.5

8
22

.9
13

37
.1

23
13

.7
36

22
.5

59
18

.0
29

82
.9

31
88

.6
69

41
.1

77
48

.1
14

6
44

.5

22
62

.9
30

85
.7

_
.5

5.
32

.7
75

46
.9

13
0

39
.6



Item

T
able

V
-2

P
articipation

1.
W

hile
in

O
glala

H
igh

S
chool,

did
you

take
part

in
the

cc
'tle

program
? 2.

D
id

you
earn

any
cattle?

3.
If

you
earned

any
cattle,

did
you

keep
them

at
school

w
hile

you
w

ere
in

attendance?

4.
D

id
you

take
ony

additional
heifers

an
a

repay
basis?

00
5.

D
id

you
m

ake
all

your
re-

0
poym

ents? 6.
D

id
you

or
ony

of
your

fam
ily

ever
buy

school
cattle?

7.
D

id
the

stock
you

earned
at

school
help

you
start

your
pres-

ent
herd

or
any

herd
you

have
ow

ned?

T
able

V
-3

C
attle

H
erd

9.
D

id
you

or
anyone

in
your

fam
ily

ever
Luke

caw
s

to
the

school
bull

for
service?

10
D

o
you

think
this

proLtice
should

be
continued?

I
I.

D
o

you
think

this
practice

has
im

proved
the

P
ine

R
idge

beef
herds?

12
D

id
you

ever
O

ut
a

reuis-
tered

bull
hum

the
school

herd
uu,

yiall
ow

.*
lim

a,

A
ccording

to
T

im
e

in
the

.001919
C

om
m

unity
H

igh
S

chool
S

tudents
2

Y
ears

or
less

B
c1!

G
irls

(123)
Y

es
N

o
Y

es
N

a
in

S
chool

C
attle)

P
rogram

S
tudents

3.4
Y

ears
A

ccording
to

S
ex

T
otal

B
oys

(35)
G

irls
(35)

B
o(168)

G
irls

(160)
(328)

Y
es

N
o

Y
es

N
o

Y
es

N
o

Y
es

N
o

Y
es

N
o

N
um

ber
27

35
5

52
18

P
ercent

20.5
26.5

4.1
42.3

51.4
N

um
ber

2
43

--
36

7
P

ercent
1.5

42.6
-

29.3
20.0

N
um

ber
P

ercent

N
tunber

P
ercent

N
um

ber
P

ercent

I
24

22
6

.8
18.1

17.9
17.1

31
29

I
23.5

23.6
2.8

2
15

17
4

1.5
11.4

-
13.8

11.4
N

um
ber

5
90

P
ercent

3.8
68.2

N
um

ber
P

ercent

80
2

-
65.0

5.7

1.5
23

--
22

5
17.4

--
17.9

14.3

Im
provem

ent

N
um

ber
P

ercent
8

6.1
115

87.1
2

1.6
104

84.6
2

5.7
N

um
.er

87
24

73
20

26
P

ercent
ab.9

18.2
59.3

16.3
74.3

N
um

ber
96

15
77

15
28

P
ercent

72.7
11.4

62.6
12.2

80.0

N
bur

10
103

5
90

5
7.6

78
0

4.0
73

2
14.3

14
4

24
45

-50
9

78
54

128
40.0

11.4
68.6

26.8
29.8

5.6
48.8

16.5
39.0

19
2

15
9

63
2

53
11

16
54.3

5.7
42.9

5.4
37.5

1.3
33.1

3.3
35.4

16
1

10
7

41
1

34
8

75
45.7

2.8
28.6

4.2
24.4

.6
21.3

2.4
22.9

22
-.

16
1

:54
-

47
1

101
62.9

-
45.7

.6
32.1

-
29.4

.
.3

30.8
12

1
9

6
28

1
28

7
56

34.3
2.8

25.7
3.6

16.6
.6

17.5
2.1

17.1
24

2
18

7
115

3
100

10
215

68.6
5.7

51.4
4.2

68.4
1.9

62.5
3.0

65.5

12
2

10
7

36
2

34
9

70
34.3

5.7
28.6

4.2
21.4

1.3
2L3

2.7
21.3

30
1

29
10

146
4

134
14

280
85.7

2.8
82.9

5.9
86.9

2.5
83.8

4.3
85.4

4
23

4
114

28
98

24
212

52
11.4

65.7
11.4

67.8
16.7

6,1.2
15.0

64.6
15.9

3
27

3
125

18
106

18
231

36
8.6

77.1
8.6

74,4
10.7

66.3
11.2

70.4
11.0

26
2

26
15

130
7

118
22

248
74.3

5.7
74.3

8.9
77.4

4.4
73.7

6.7
75.6

n.



A
nn

ts
."

 w
e*

14
.1

.4
1 

V
 4

A
u.

tio
n 

an
d 

S
tu

ck
 S

ho
w

t
I1

..1
 y

 N
tle

 e
l (

JO
 r

.l 
U

 L
or

rlu
49

ou
t I

 to
n?

P
er

i e
nl

37
.1

17 12
 9

23 18
 7

14
 D

u 
yo

u 
ttn

iti
c

it
is

 'r
iv

er
-

to
nt

 e
no

ug
h 

to
 m

ak
e 

it 
w

or
th

w
hi

le
fo

r 
st

ud
en

ts
 to

 g
o 

to
N

um
be

r
59

1
47

ou
ct

io
ns

?
P

er
ce

nt
44

.7
.8

38
.2

16
. D

id
 y

ou
 e

ve
r 

at
te

nd
 o

 li
ve

-
st

oc
k 

sh
ow

 w
ith

 o
 g

ro
up

 o
f

N
um

be
r

15
50

9
st

ud
en

ts
?

. P
er

ce
nt

11
.4

37
.9

7.
3

18
. D

o 
yo

u 
th

in
k 

th
es

e 
th

in
gs

im
po

rt
an

t e
no

ug
h 

to
 m

ak
e 

it
w

or
th

 w
hi

le
 fo

r 
st

ud
en

ts
 to

go
N

um
be

r
49

S
34

to
 s

to
ck

 s
ho

w
s?

P
er

ce
nt

37
.1

3.
8

27
.6

T
ab

le
 V

-5
C

at
tle

 A
ss

oc
ia

tio
n 

M
em

be
rs

hi
p

24
. W

ei
e 

yo
u 

ev
er

 o
 m

em
be

r
N

um
be

r
1

66
2

of
 a

 J
un

io
r 

C
ot

tle
 A

ss
oc

io
tio

n?
P

er
ce

nt
,

.8
50

.0
1.

6

co
26

. W
er

e 
yo

u 
ev

er
 e

le
ct

ed
 o

n
--

.
of

fic
er

 o
f o

 J
un

io
r 

C
ot

tle
 A

s-
so

ci
at

io
n?

29
. D

o 
yo

u 
th

in
k 

th
e 

Ju
ni

or

N
um

be
r

- 
34

I
P

er
ce

nt
--

25
.8

.8

C
at

tle
 /1

/4
,..

.o
ci

at
io

nu
du

iti
ld

lie
14

11
11

11
1w

53
5

40
cl

iff
ill

ili
p.

1 
hi

 0
.1

11
in

ah
?

P
en

 In
d

40
 1

3 
8

32
.5

30
. A

re
 y

ou
 o

 m
em

be
r 

of
 a

P
in

e 
R

id
ge

 C
ot

tle
 A

ss
oc

lo
tio

n?

31
. I

f s
o,

 d
id

 y
ou

r 
m

em
be

rs
hi

p
in

 th
e 

S
ch

oo
l C

ot
tle

 A
ss

oc
ia

tio
n

he
lp

 y
ou

 o
s 

o 
m

em
be

r 
of

 th
e

re
gu

la
r 

C
ot

tle
 A

ss
oc

io
tio

n?

33
. H

ov
e 

yo
u 

ev
er

 b
ee

n 
on

 o
f-

fic
er

P
er

ce
nt

I
37

-
in

 o
 P

in
e 

R
id

ge
 A

ss
oc

-
N

um
be

r
io

tio
n?

.8
28

.0
-

35
. D

o 
yo

u 
th

in
k 

yo
ur

 w
or

k 
In

1

th
e

sc
ho

ol
ca

ttl
e

os
so

ci
ot

io
n

j.
N

um
be

r
2

15
-

he
lp

ed
 y

ou
 o

s 
on

 o
ffi

ce
r?

--
P

er
ce

nt
-.

_
-

1.
5

11
.4

-

N
um

be
r

8
10

5
4

P
er

ce
nt

6.
1

79
.5

3.
3

N
um

be
r

3
I

--
P

er
ce

nt
2.

3
8.

3
-

A
M

I1
10

11
..

i7
19

II
13

17
68

29
36

56
10

4
85

30
. I

54
.3

31
.4

37
.1

48
.6

40
.5

17
.3

22
.5

35
.0

31
.7

25
.9

II
29

2
25

2
89

3
74

13
16

3
16

8.
9

82
.9

5.
7

71
.4

5.
7

53
.0

1.
8

46
.3

8.
1

49
.7

4.
9

54
15

18
7

23
31

68
18

77
49

14
5

43
.9

42
.9

51
.4

20
.0

65
.7

18
.4

40
.5

11
.3

48
.1

14
.9

44
.2

6
26

2
22

4
76

7
58

'1
0

13
4

17
4.

9
74

.3
5.

7
62

.9
11

.4
45

.2
4.

2
36

.3
6.

2
40

.9
5.

2

62
5

28
2

29
6

95
4

93
10

18
8

50
.4

14
.3

80
.0

5.
7

82
.9

. 3
.6

56
.5

2.
5

58
.1

3.
0

57
.3

33
1

25
-

24
1

59
1

58
2

11
,7

26
.8

2.
8

71
.4

-
68

.6
.6

35
.1

.6
36

.3
.6

35
.7

8
25

4
25

2
78

9
66

10
14

4
19

6.
5

71
.4

11
.4

71
.4

5.
7

46
.4

5.
4

.4
1.

3
6.

2
43

.9
5 

8
93

3
27

3
27

11
13

3
7

12
2

18
25

5
75

.6
8.

6
77

.1
8.

6
77

.1
6.

5
79

.2
4.

4
76

.2
5.

5
77

.7

10
3

8
1

8
6

19
1

18
7

37
8.

1
8.

6
22

.8
2.

8
22

.8
3.

6
11

.3
.6

11
.3

2.
1

11
.3

32
1

24
-

18
2

61
-

51
2

11
2

26
.0

2.
8

68
.6

-
51

.4
1.

2
36

.3
-

31
.9

.6
34

.1

10
1

7
-

7
3

22
-

17
3

39
8.

1
2.

8
20

.0
-

20
.0

1.
8

13
.1

-
10

.6
.9

11
.9



03

1

Item

A
ccording

to
T

im
e

in
S

tudents
2

Y
eors

or
B

oys
(132)

G
irls

Y
es

N
u

Y
es

..7^^
+

.1.-
T

able
V

-6
V

alue
of

C
attle

P
rogram

19.
D

id
your

training
in

the
core

of
cattle

help
you

m
ake

a
living

after
you

graduated?
21.

D
o

you
think

training
in

cattle
raising

should
be

can-
toed

in
the

high
school?

N
um

ber
P

ercent

N
um

ber
P

ercent

the
09!9.19

C
om

m
unity

Less
S

tudents
3

-4
Y

ears
(123)

B
oys

(35)
(35)._

N
o

Y
es

N
o

Y
es

N
o

26
22

13
17

16
19.7

16.7
10.6

13.8
45.7

111
10

99
84.1

7.6
80.5

7
29

5.7
82.9

T
able

V
-7

P
articipation

in
the

H
orie

P
rogram

37.
W

hile
in

school,
did

you
N

um
ber

4
65

2
57

7
take

port
in

this
horse

program
?

P
ercent

3.0
49.2

1.6
46.3

20.0
38.

D
id

you
earn

any
horses?

N
um

ber
2

31
1

26
-

P
ercent

1.5
23.5

0.8
21.1

-
40.

If
you

earned
horses,

did
you

keep
them

at
school

w
hile

you
w

ere
in

attendance?

41.
D

id
you

take
any

m
ores

on
o

lay
basis?

43.
D

id
you

m
ake

all
your

re-
paym

ents?

44.
D

id
you

or
anyone

in
your

fom
tly

ever
buy

horses
tram

the
school?

46.
D

id
horses

you
earned

at
school

help
you

start
your

pres-
ent

herd
or

any
herd

you
have

ow
ned?

T
able

V
-8

H
orse

H
erd

47.
D

id
you

or
m

em
bers

of
your

fam
ily

ever
take

m
ores

to
out

-..cht...1
tatttuts

1ot
-

eivice?

N
um

ber
P

ercent

N
um

ber
P

ercent

N
um

ber
P

ercent

N
um

ber
P

ercent

1
16

2
0.8

12.1
1.6

1
27

1
0.8"

-20.5
0.8

2
8

1
1.5

6.1
0.8

10
8.1 21

1
17.1

2.9

4
1

8
3.3

2.9
22.9

1

3
31

1
8.6

88.6
2.8

T
2

7
,14

34.3
20.0

40.0

211

26
28

74.3
-

815.0

21
18

60.0
-

51.4

10
8,

28.6
22.9

13
10

37.1
28.6 6
17.1

A
ccording

to
S

ex
T

otal
B

oys
(168)

G
irls

(160)
(328)

Y
es

N
o

Y
es

N
o

Y
es

N
o

42
34

20
32

62
66

25.0
20.2

12.5
20.0

18.9
20.1

141
83.9

13
132

8
273

7.7
82.5

5.0
83.2

6.4

11
92

2
87

13
179

6.5
54.8

1.3
54.4

4.0
54.6

2
52

1
44

3
96

1.2
31.0

0.6
27.5

0.9
29.3

1
26

0.6
15.5

2
40

1.2
23.8

3
16

1.8
9.5

2
18

3
44

1.3
11.3

0.9
13.4

1
31

3
71

0.6
19.4

0.9
21.6

1
10

4
26

0.6
6.3

1.2
7.9

6
117

3
103

1
32

1
30

7
150

4
135

11
282

4.5
88.6

2.4
83.7

2.9
91.4

2.9
85.7

4.2
89:3-

2.5
84.4

3.4
86.9

N
um

ber
3

18
P

ercent
2.3

13.6
Im

provem
ent

N
um

ber
20

93
P

on
env

15
2

70
5

1
20

1
13

0.8
16.3

2.9
37.1

15
87

8
122

707
229

8
4

31
1

28
5

59
22.9

2.4
18.5

0.6
17.5

1.5
18.0

22
6

23
29

115
22

III
5)

226
62

9
17

1
65

7
17

3
68

5
13

8
69

4
155

A
R

9



41
:1

I.
.
,

II.
..

a
go

od
 p

1u
n?

49
. D

o
yo

u
th

in
k

br
ee

di
ng

m
or

es
 to

 th
e 

sc
ho

ol
 s

ta
lli

on
 h

as
be

en
 e

f.e
ct

iv
e 

in
 im

pr
ov

in
g 

th
e

qu
ot

ity
of

th
e

In
di

an
 -

ow
ne

d
ho

rs
es

?

50
. D

o 
yo

u
th

in
k

th
e

pl
an

sh
ou

ld
 b

e 
co

nt
in

ue
d?

T
ab

le
 V

-9
U

se
 o

f M
ul

es

51
. D

id
 y

ou
 k

no
w

 a
bo

ut
 th

is
pl

an
?

52
. D

id
 y

ou
 e

ve
r 

w
or

k 
w

ith
m

ul
es

 o
f s

ch
oo

l?

53
. D

id
 y

ou
 e

ve
r 

w
or

k 
m

ul
es

on
 y

ou
r 

fo
rm

?

54
. D

o 
yo

u 
kn

ow
 a

ny
 In

di
an

fo
rm

er
 w

ho
 e

ve
r 

do
t m

ul
e 

co
lts

by
 b

re
ed

in
g 

m
or

es
 to

 th
e 

sc
ho

ol

55
. D

o 
yo

u 
co

ns
id

er
 th

e 
sc

ho
ol

pr
ot

ec
t w

ith
 m

ul
es

 h
el

pf
ul

to
P

in
e 

R
id

ge
 fo

rm
er

s?

56
. S

ho
ul

d 
it 

be
 c

on
tin

ue
d?

1.
...

V
s

P
O

" 
C

M
72

.0

N
um

be
r

P
er

ce
nt

89 t,.
7 

4

N
um

be
r

98
P

er
ce

nt
74

.2

N
um

be
r

11
P

er
ce

nt
8.

3

N
um

be
r

I
I

P
er

ce
nt

8.
3

N
um

be
r

6
P

er
ce

nt
4.

5

N
um

be
r

6
P

er
ce

nt
4.

5

N
um

be
r

35
P

er
ce

nt
26

.5
N

um
be

r
42

P
er

ce
nt

31
.8

T
ab

le
 V

-1
0

V
oc

at
io

na
l

T
ra

in
in

g 
S

ho
ps

58
. D

id
 y

ou
 e

ve
ta

ke
 s

uc
h

N
um

be
r

26
sh

op
 c

ou
rs

es
?

59
. I

f
so

,
Lo

s
t

us
tr

ai
ni

ng

P
er

ce
nt

19
.7

he
lp

ed
 y

ou
 m

ak
e.

 o
 li

vi
ng

 s
in

ce
N

um
be

r
18

yo
u 

le
ft 

sc
ho

ol
?

62
. D

o 
yo

u
th

in
k

th
e

sh
op

P
er

ce
nt

13
.6

co
ur

se
s 

yo
u 

to
ok

 w
er

e
w

el
l

N
um

be
r

27
ta

ug
ht

?
P

er
ce

nt
20

:!,
,'

13
9.

8
P

i
63

.4
15 12

.2
24 68

.5
8.

6
22 62

.9
6 17

.1
12

0 71
.4

16 9.
5

10
1 63

.1
21 13

.1
22

1'
41

0.
4

37 11
.3

20
75

I9
26

2
23

5
11

'6
10

0
24

21
6

46
J.

 2
61

.8
15

.4
74

.3
5.

7
65

.7
14

.3
69

.0
13

.1
62

.5
15

.0
65

.9
14

.0

14
79

15
27

4
25

6
12

6
18

10
5

21
23

1
39

10
.6

64
.2

12
.2

77
.1

11
.4

71
.4

17
.1

75
.0

10
.7

65
.6

13
.1

70
.4

11
,9

64
1

60
5

26
4

27
16

91
5

89
21

18
0

48
.5

0.
8

48
 8

14
.3

74
.3

11
.4

77
.1

9.
5

54
.2

34
-1

55
.6

6.
4

54
.9

37
34

9
16

2
22

20
53

2
1

57
22

*
11

0
28

.0
27

.6
25

.7
45

.7
5.

7
62

.9
11

.9
31

.5
.

1.
3

35
.6

6.
7

33
.5

41
-

34
3

22
24

9
63

--
59

9
12

2
31

.1
27

.6
8.

6
62

.9
68

.6
5.

4
37

.5
- 

' 3
6.

9
2.

7
37

.2

50
2

33
3

22
1

22
9

73
3

57
12

13
0

'3
7.

9
1.

6
26

.8
8.

6
62

.9
2.

9
62

.c
5.

4
43

.5
1.

9
35

.6
3.

7
39

.6

64
22

57
5

15
6

14
41

79
28

72
69

15
1

48
.5

17
.9

46
.3

14
.3

42
.9

17
.1

40
.0

24
.4

47
.0

17
.5

45
.0

21
.0

46
.0

54
27

54
6

17
8

13
48

71
37

68
85

13
9

40
.9

23
.6

43
.9

17
.1

48
.6

22
.9

37
.1

28
.6

42
.3

23
.1

42
.5

25
.9

42
.4

40
2

11
21

11
1

-
48

51
3

11
51

62
30

.3
1.

6
8.

9
60

.0
31

.4
2.

9
-

28
.6

30
.4

1.
9

6.
9

15
.5

18
.9

11
1

2
13

10
-

1
32

21
1

3
33

24
8.

3
0.

8
1.

6
37

.1
28

.6
-

2.
9

19
.0

 L
12

.5
0.

6
1.

9
10

.1
7.

3

8
3

3
9

10
-

1
37

18
3

4
40

22
6.

1
2.

4
2.

4
25

.7
28

.6
-

2.
9

22
.0

10
.7

1.
9

2.
5

12
.2

6.
7



A
cc

or
di

ng
 to

 T
im

e 
in

 th
e

O
g

S
tu

de
nt

s 
2 

Y
eo

rs
 o

r 
Le

ss
_

Io
la

 C
om

m
un

ity
 H

ig
h

S
ch

oo
l

S
tu

de
nt

s 
3:

4 
Y

ea
rs

A
cc

or
di

ng
 to

 S
ex

T
ot

al
Ite

m
B

oy
s 

(1
32

)
G

irl
s 

(1
23

)
B

oy
s 

(3
5)

G
irl

s 
(3

5)
IB

oy
s 

( 
I 6

8)
G

irl
s 

(1
60

)
(3

28
)

.
Y

es
N

o
Y

es
N

o
Y

es
N

o
Y

es
N

o
Y

es
N

o
Y

es
N

o
Y

es
N

o
T

ab
le

 V
-1

1
D

ai
ry

 a
nd

 G
ar

de
n

P
ro

je
ct

s
64

. D
id

 y
ou

 e
ve

r 
ta

ke
po

rt
 in

su
ch

 a
 p

ro
gr

am
?

66
. D

id
 y

ou
 m

ak
e

an
y 

m
on

ey
?

67
. D

id
 y

ou
 li

ke
 th

e
w

or
k 

in
th

e 
pr

oj
ec

t?

68
. D

id
 y

ou
 b

ec
om

e
in

te
re

st
ed

in
 r

ai
si

ng
 a

 g
ar

de
n 

an
d

liv
e-

st
oc

k?

69
. D

o 
yo

u 
th

in
k

w
or

ki
ng

 in
su

ch
 p

ro
je

ct
s

ga
ve

 y
ou

 e
xp

er
-

ie
nc

e
w

hi
ch

 h
as

 h
el

pe
d

yo
u

m
ak

e 
a 

be
tte

r 
liv

in
g?

70
. D

o 
yo

u 
th

in
k 

su
ch

pr
oj

ec
ts

sh
ou

ld
 b

e 
co

nt
in

ue
d?

T
ab

le
 V

-1
2

F
ar

m
 S

ho
p

71
. D

id
 y

ou
 ta

ke
po

rt
 in

 a
ny

 o
f

th
es

e 
ac

tiv
iti

es
?

(S
tr

et
ch

 fe
nc

es
,

sh
oe

 h
or

se
s,

 r
e-

pa
ir 

w
ag

on
s,

 e
tc

.)
7.

7.
 W

hi
le

yo
u 

w
er

e 
in

 s
ch

oo
l, 

.
di

d 
yo

u 
le

ar
n 

to
sl

au
gh

te
r 

an
d

bu
tc

he
r 

ca
ttl

e 
an

d
ho

gs
?

74
. )

H
as

 th
is

 in
fo

rm
at

io
n

be
en

he
lp

fu
l t

o 
yo

u 
in

 b
ut

ch
er

in
g

liv
es

to
ck

 fo
r 

ho
m

e 
us

e?
76

. D
o

yo
u 

th
in

k 
tr

ai
ni

ng
 in

bu
tc

he
rin

g
sh

ou
ld

b 
e

co
n-

tin
ue

d?

N
um

be
r

P
er

ce
nt

N
um

be
r

P
er

ce
nt

N
um

be
r

P
er

ce
nt

24 18
.2

14 10
.6

23 17
.4

N
um

be
r

21
P

er
ce

nt
15

.9

N
um

be
r

26

P
er

ce
nt

19
.7

N
um

be
r 

10
2

P
er

ce
nt

77
.3

an
d 

B
ut

ch
er

in
g

42
7

51
31

.8
5.

7
41

.5
11

4
16

8.
3

3.
3

13
.0

6
5

11
4.

5
8.

9

11
6

10
8.

3
4.

9
8.

1

6
11

7

4.
5

8.
9

5.
7

7
86

6
5.

3
69

.9
4.

9

N
um

be
r

24
39

2
51

P
er

ce
nt

18
.2

29
.5

1.
6

41
.5

'

N
um

be
r

22
33

1
36

P
er

ce
nt

16
.7

25
.0

0.
8

29
.3

N
um

be
r

19
10

1
15

P
er

ce
nt

14
.4

7.
6

0.
8

12
.2

N
um

be
r

10
4

9
87

5
P,

'"
e^

t
78

 8
68

70
.7

4.
1

18 51
.4

10 28
.6

15 42
.9

16 45
.7

14 40
,0

10 28
.6

2 5.
7

4 11
.4

10 28
.6

5 14
.3

10 28
.6

11 31
.4

19 54
.3

10 28
.6

5 14
.3

5 14
.3

43 25
.6

25 14
.9

39 23
.2

38 22
.6

56 33
.3

21 12
.5

8 4.
8

15 8.
9

18 11
.3

10 6.
3

16 10
.0

18
. 1

1.
3

71 44
.4

26 16
.3

16 10
.0

15 9.
4

16
4

11
6

43
10

1
23

13
45

.7
11

.4
31

.4
17

.1
25

.6
6.

0
14

 4
8.

1
27

3
22

3
13

0
'1

0
10

9
9

77
.1

8.
6

62
.9

8 
6

77
.4

6.
0

68
.1

5.
6

20
12

5
22

45
 -

51
7

75
57

.1
34

.3
14

.3
62

.9
26

.8
30

.4
4.

4
46

.9

22
9

2
22

44
43

3
60

62
.9

25
.7

5.
7

62
.9

26
.2

25
.6

1.
9

37
.5

20
3

2
9

39
13

3
24

57
.1

8.
6

5.
7

25
.7

23
.2

7.
7

1.
9

15
.0

29
2

25
2

13
4

11
11

3
7

87
.9

5.
7

71
4

57
79

8
65

70
 6

44
. V

* 
...

.v
..,

,
41

.

r
.

61
12

7
18

.6
38

.7

35
47

10
.7

14
.3

55
24

16
.8

7.
3

56
30

17
.1

9.
1

66
23

20
.1

7.
0

23
9

19
72

.9
5.

8

52
12

6

15
.9

38
.4

47
10

3
14

.3
31

.4

42
37

12
.8

11
.3

24
7

18
75

3
55



-M
s 

10
11

1.
,.,

00
1

T
ub

h:
 V

 V
/

ha
ta

,./
.4

4.
1s

ur
s 

of
C

t.:
st

ud
 W

he
at

G
ra

ss
/d

A
t.-

.jP
LI

11
tit

cr
ew

ed
 w

he
at

 tt
ut

t.1
.?

79
If 

so
, d

o
yo

u 
co

ns
id

er
 it

 o
go

od
 c

ra
p?

80
. D

id
yo

u 
kn

ow
 a

bo
ut

 th
is

cr
es

te
d 

w
he

at
gr

os
s 

w
he

n 
yo

u
w

er
e 

in
 s

ch
oo

l?
'8

1.
 D

id
yo

u 
te

ll 
yo

ur
 p

ar
en

ts
ab

ou
t i

t?
82

. D
o

yo
u 

th
in

k 
th

e'
 s

ch
oo

l
ex

-
pe

rim
en

t h
el

pe
d 

co
nv

in
ce

fa
rm

-
er

s 
th

at
 p

la
nt

in
g 

cr
es

te
d

w
he

at
gr

as
s 

w
as

 a
 g

oo
d 

th
in

g
to

 d
o?

t
I

N
um

be
r

P
er

cu
 t

N
um

be
r

P
tr

ce
 t

N
um

be
r

P
er

ce
nt

N
um

be
r

P
er

 c
en

t

2 1.
5

1 
7 ..1

6 4.
5

3 2.
3

51 38
.6

T
ab

le
 V

-1
4

T
ra

in
in

g 
in

 U
se

 o
f

Ir
rig

at
io

n
84

. D
id

yo
ur

fa
th

er
 o

r
an

y
m

em
be

r 
of

yo
ur

 fa
m

ily
 e

ve
r

ta
ke

 s
uc

h 
a 

sh
or

t
co

ur
se

?
85

. D
id

 h
e

th
in

k
it

he
lp

ed
oo

hi
m

?

86
. D

id
yo

u 
ge

t a
ny

 in
st

ru
c-

tio
ns

 a
bo

ut
irr

ig
at

in
g 

cr
op

s?
87

. I
f s

o,
 h

av
e

yo
u 

fo
un

d 
th

is
in

st
ru

ct
io

n 
pr

ac
tic

al
on

dv
he

lp
fu

l
in

 y
ou

r 
fo

rm
in

g?
89

. D
o

yo
u 

th
in

k 
in

st
ru

ct
io

n 
in

irr
ig

at
io

n 
sh

ou
ld

 b
e

pa
rt

 o
f t

he
sc

ho
ol

 p
ro

gr
am

?

N
um

be
r

20
P

er
ce

nt
15

.2
N

um
be

r
8

P
er

ce
nt

6.
1

N
um

be
r

17
P

er
ce

nt
12

.9

N
um

be
r

11
P

er
ce

nt
3.

3

N
um

be
r

79
P

ct
 c

en
t

59
.8

T
ab

le
 V

-1
5

W
el

l D
ril

lin
g

P
ro

je
ct

90
. D

id
yo

u 
ev

er
 ta

ke
 p

ar
t i

n
th

e 
w

el
l d

ril
lin

g
pr

oj
ec

t?
91

. D
o

yo
u 

th
in

k 
th

is
 p

ro
je

ct
w

as
 h

el
pf

ul
 to

 s
tu

dr
.n

i's
92

. D
o

yo
u 

th
in

k 
th

i p
ro

je
ct

w
as

 h
el

pf
ul

 to
 th

e
In

di
an

s 
w

ho
go

t w
el

ls
?

93
. D

o
yo

u 
th

in
k 

su
ch

 a
pr

o.
je

ct
 s

ho
ul

d 
be

 tr
ie

d
ag

ai
n?

N
um

be
r

.3
P

er
ce

nt
2.

3
N

um
be

r
55

P
er

ce
nt

41
.7

N
um

be
r

42
P

er
ce

nt
21

.8
N

um
be

r
7.

1 
P

er
ce

nt
56

.2

8d
86

3
32

2
27

5
12

1
2

11
3

7
23

4
6 

A
.7

,
61

.9
8.

6
91

.4
5.

7
77

.1
3.

0
72

.0
1.

3
70

.6
2.

1
71

.3
14

22
I

I
12

9
9

4
29

24
31

16
60

40
U

.6
1/

.9
8.

9
34

.3
25

.7
25

.7
11

.4
17

.3
14

.3
19

.4
10

.0
18

.3
12

.2
38

6
26

11
17

7
18

17
56

13
45

30
10

1
28

.8
4.

9
21

1
31

.4
48

.6
20

.0
51

11
11

11
4

10
.1

33
.3

8.
1

28
.1

9.
1

30
.8

17
1

17
2

20
4

12
5

38
5

.
30

10
68

12
.9

0,
8

13
.8

5.
7

57
.1

11
.4

34
.3

3.
0

22
.6

3.
1

18
.8

3.
0

20
.7

12
42

15
18

4
16

5
70

16
58

21
12

8
37

9.
1

34
.1

12
.2

51
.4

11
.4

45
.7

14
.3

41
.7

9.
5

36
.3

13
.1

39
.0

11
.3

74
18

69
3

32
4

27
23

10
7

22
98

45
20

5
56

.1
14

.6
56

.1
8:

6
91

.4
11

.4
77

.1
13

.7
63

.7
13

.8
61

.3
13

.7
62

.5
9

13
9

3
11

4
5

11
20

18
14

29
34

6.
8

10
.6

7.
3

8.
6

31
.4

11
.4

14
.3

6.
5

11
.9

11
.3

8.
8

8.
8

10
.4

19
4

24
7

16
4

16
24

36
8

42
32

78
14

.4
3.

3
-1

9.
5

20
.0

45
.7

11
.4

45
.7

14
.3

21
.4

5.
0

26
.3

9.
8

23
.8

4
5

5
5

9
3

2
16

13
8

8
24

21
3.

0
4.

1
4.

1
14

.3
25

.7
8:

6
5,

7
9.

5
7.

7
5.

0
5.

0
7.

3
6.

4
5

82
4

26
4

26
- 

10
6

9
10

8
4

21
4

13
3.

8
65

.9
3.

3
74

.3
11

.4
74

.3
-

63
.1

5.
4

67
.5

2.
5

65
.2

4.
0

89
1

82
4

30
2

27
7

12
0

4
1 

1 
0

I I
23

0
67

.4
0,

8
66

.7
11

.4
85

.7
5.

7
77

.1
4.

2
71

.4
2.

5
68

.8
3.

4
70

41
16

51
11

17
6

14
4

73
22

67
15

14
0

37
12

.1
41

.5
8.

9
48

.6
17

.1
40

.0
11

.4
43

.5
13

.1
41

.9
9.

4
42

.7
11

.3
4

42
2

24
1

21
1

67
5

65
3

13
2

8
3.

0
34

.1
1.

6
68

.6
2.

9
60

.0
2.

9
39

.9
3.

0
40

.6
1.

9
40

.2
2.

4
8

67
6

27
2

21
3

10
3

10
90

9
19

3
19

6.
1

54
.5

4.
9

77
.1

5.
7

60
.0

8.
6

61
.3

6.
0

56
.3

5.
6

58
.8

5.
8



Ite
m

T
ab

le
-F

is
hC

U
ltU

re
95

. W
er

e 
fo

od
 fi

sh
 p

ro
du

ce
d

at
 th

e 
sc

ho
ol

 w
hi

le
 y

ou
 w

er
e

th
er

e?

96
. W

er
e 

fis
h 

fr
om

 th
e 

sc
ho

ol
la

ke
 s

er
ve

d 
to

 s
tu

de
nt

s 
w

hi
le

yo
u 

w
er

e 
in

 s
ch

oo
l?

97
. H

ov
e 

yo
u

eo
te

n
lo

co
lly

-
co

ug
ht

 fi
sh

 in
 y

ou
r 

hu
m

e 
on

y
tim

e 
du

rin
g 

th
e 

po
st

 y
eo

r?
98

. D
id

 y
ou

 le
or

n 
to

 li
ke

 fi
sh

In
 th

e 
sc

ho
ol

 d
in

in
g 

ro
om

 o
r

ho
ve

 y
ou

 o
lw

oy
s 

lik
ed

 fi
sh

?
co O

.
D

oe
s 

no
t l

ik
e 

fis
h?

Le
ar

ne
d 

in
 d

in
in

g 
ro

om
.

N
um

be
r

P
er

ce
nt

N
um

be
r

P
er

ce
nt

N
um

be
r

P
er

ce
nt

N
um

be
r

P
er

ce
nt

N
um

be
r

P
er

ce
nt

N
um

be
r

P
er

ce
nt

A
cc

or
di

ng
 to

 T
im

e 
in

 th
e 

O
gl

ol
o 

C
om

m
un

ity
 H

ig
h 

S
ch

oo
l

S
tu

de
nt

s 
2 

Y
eo

rs
 o

r 
Le

ss
S

tu
de

nt
s 

3-
4 

Y
ea

rs
A

cc
or

di
ng

 to
 S

ex
B

oy
s_

(1
32

)
G

irl
s 

(1
23

)
B

oy
s 

(3
5)

G
irl

s 
(3

5)
B

oy
s 

, (
16

8)
G

irl
s 

(1
60

)
Y

es
_N

o-
--

-,
Y

es
-_

,N
o

Y
es

N
o

Y
es

N
o

Y
es

 -
- 

--
 -

N
oy

Y
es

N
o

5 3.
8

1 0.
8

62 47
.0

T
ot

al
(3

28
)

Y
es

N
o

46
9

37
6

23
3

27
11

70
13

65
24

13
5

34
.8

7.
3

30
.1

17
.1

65
.7

8.
6

77
.1

6.
5

41
.7

8.
1

40
.6

7.
3

41
.2

33
5

30
I

lft
"

1
21

2
52

7
52

9
10

4
25

.0
4.

1
24

.4
2.

9
.4

2.
9

60
.0

1.
2

31
.0

4.
4

32
.5

2.
7

31
.7

23
53

28
17

9
22

7
80

32
76

36
15

6
68

17
.4

43
.1

22
.8

48
.6

25
.7

62
.9

20
.0

47
.6

19
.0

47
.5

22
.5

47
.6

20
.7

5
2

2
2

7
9

4.
1

5.
7

5.
7

1.
2

4.
4

2.
7

1
6

1
2

6
8

0.
8

4.
9

2.
9

1.
2

3.
8

2.
4

71 53
.8

T
ab

le
 V

-1
7

R
am

m
ed

 E
ar

th
 B

ui
ld

in
gs

10
1.

 W
hi

le
 y

ou
 w

er
e 

in
 s

ch
oo

l,
di

d 
yo

u 
he

lp
 o

f a
ny

 ti
m

e 
in

 th
e

co
ns

tr
uc

tio
n 

of
 r

om
m

ed
 e

or
th

bu
ild

in
gs

?

10
2.

 ,H
ov

e 
yo

u 
ev

er
 u

se
d 

th
is

m
et

ho
d 

of
 b

ui
ld

in
g 

on
 y

ou
r 

ow
n

pl
ac

e?

10
3.

 D
o 

yo
u 

th
in

k 
tr

oi
ni

ng
 in

th
is

 m
e 

th
od

 o
f b

ui
ld

in
g 

sh
ou

ld
be

 c
on

tin
ue

d?

10
4.

 D
o 

yo
.1

 c
on

si
de

r 
it 

o 
sa

tis
-

fa
ct

or
y 

m
et

ho
d 

of
 b

ui
ld

in
g 

fo
rm

N
um

be
r

P
er

ce
nt

N
um

be
r

P
er

ce
nt

N
um

be
r

P
er

ce
nt

N
um

be
r

P
ur

r
to

t

11
la

.3

1. .0
.8

39 29
.5

50 37
 9

60
22

20
94

82
17

6
48

.8
62

.9
57

.1
56

.0
51

.3
53

.7

44
4

49
16

16
4

25
28

60
 -

'
9

75
37

13
5

33
.3

3.
3

39
.8

45
.7

45
.7

11
.4

71
.4

16
.7

35
.7

5.
6

46
.9

11
.3

41
.2

t
46

2
38

1
26

1
27

2
'7

3
3

66
5

13
9

34
.8

1.
6

30
.9

2.
9

74
.3

2.
9

77
.1

11
43

.5
1.

9
41

.3
1.

5
42

.4
Ij

30
53

21
14

14
16

15
55

44
7i

36
12

6
80

22
.7

43
.1

'1
7.

1
40

.0
40

.0
45

.7
42

.9
32

.7
26

.2
.

44
.4

22
.5

38
.4

24
.4

31
53

20
17

4
18

10
68

45
73

30
14

1
75

23
 5

43
 1

16
3

48
 6

40
0

51
.4

28
6

40
5

26
 8

45
.6

18
8

43
.0

22
9



T
ab

le
 1

4-
P 

#
V

s 
A

t
of

se
t.'

/0
4 

D
id

 a
ny

 o
ne

 fr
om

 M
au

r
C

ro
to

 S
16

*A
m

ity
 e

ar
el

'o
ta

ke
 q

nr
1 

S
el

l b
ea

d
1
r

W
or

k 
ro

 th
is

 S
ho

p?
K

r.
 u

m

10
7.

 D
o 

yo
u 

th
in

k 
th

e 
sh

op
he

lp
ed

 im
pr

ov
e 

th
e 

qu
al

ity
 o

f
N

um
be

r
th

e 
be

ad
 w

or
k 

an
d 

ra
is

e 
th

e
P

er
ce

r.
t

pr
ic

e 
re

ce
iv

ed
 fo

r 
it?

10
8.

 D
o 

yo
u 

th
in

k
th

e 
sh

op
N

um
be

i
sh

ou
ld

 b
e 

co
nt

in
ue

d?
P

er
ce

nt

T
ab

le
 V

-1
9

W
ea

vi
ng

k.
11

0.
 D

id
 y

ou
 le

ar
n 

to
 w

ea
ve

?
11

1.
 D

o 
yo

u 
no

w
 h

av
e 

an
y

N
um

be
r

P
er

ce
nt

or
tic

ie
s

r.
f

-',
11

11
tr

1
or

hi
...

is
e

N
um

be
r

fu
rn

is
hi

ng
s

th
at

yo
u 

ha
ve

P
er

ce
nt

w
ov

en
?

11
2.

 H
ov

e 
yo

u 
ev

er
 s

ol
d 

an
y

N
um

be
r

of
 y

ou
r 

w
ea

vi
ng

?
P

er
ce

nt

11
3.

 A
re

 y
ou

 s
til

l w
ea

vi
ng

 fo
r

N
um

be
r

co
yo

ur
 o

w
n 

us
e?

P
er

ce
nt

11
4.

 A
re

 y
ou

 s
til

l w
ea

vi
ng

 fo
r'

N
um

be
r

sa
le

?
P

er
ce

nt

11
5.

 D
o 

yo
u 

th
in

k 
co

ur
se

s 
in

w
ea

vi
ng

 s
ho

ul
d 

co
nt

in
ue

 to
 b

e
N

um
be

r
of

fe
re

d 
in

 s
ch

oo
l?

P
er

ce
nt

'2
1

/4
31

62
31

6
15

,9
55

.3
25

.2
50

.4
11

.4
88

.6
17

.1

60
11

68
8

.
25

2
21

45
.5

8.
3

55
.3

6 
5

71
.4

5.
7

60
.0

76
11

32
7

2?
4

28
57

.6
8.

3
66

.7
5.

7
82

.9
11

.4
80

.0

35
55

73
19

13
21

24
26

.5
41

.7
59

.3
15

.4
37

.1
60

.0
68

.6

6
63

27
56

5
17

16
4.

5
47

.7
22

.0
45

.5
14

.3
48

.6
45

.7

8
46

19
45

4
12

3
6.

1
34

,8
15

.4
36

.6
11

 4
34

.3
8.

6
3

66
7

77
1

21
2

2.
3

50
.0

5.
7

62
.6

.
2.

9
60

.0
5.

7
2

62
5

75
1

21
2

1.
5

47
.0

4.
1

61
.0

2.
9

60
.0

5.
7

77
.

9
78

I1
22

5
28

58
.3

6.
8

63
.4

-
8.

9
62

.9
14

.3
80

.0
12

2.
 D

o 
yo

u 
ha

ve
 a

 lo
om

 in
N

um
be

r
I

yo
ur

 h
om

e?
P

er
ce

nt
0 

8

T
ab

le
 V

-2
0

A
fte

r 
S

ch
oo

l C
ra

fts
 W

or
k

11
8.

 D
id

 y
ou

 e
ve

r 
w

or
k 

af
te

r
sc

ho
ol

 h
ou

rs
 o

n 
an

y 
cr

af
t?

11
9.

 D
o 

yo
u 

th
in

k 
th

is
 is

 s
om

e-
th

ou
s 

m
um

- 
bu

ys
 c

au
l g

ad
s 

w
ou

ld
lik

e 
to

 d
o?

12
0.

 S
ho

ul
d 

m
or

e 
op

po
rt

un
ity

be
 g

iv
en

 fo
r 

th
e 

us
e 

of
 b

ui
ld

-
in

gs
 a

nd
 to

ol
s 

af
te

r 
cl

as
se

s 
ar

e
ov

er
?

12
1.

 O
n 

w
ee

k 
en

ds
?

N
um

be
r

3
P

er
ce

nt
2.

3
.

M
in

im
,

1"
'"'

28 21
.2

N
um

be
r

35
P

er
ce

nt
26

.5

N
um

be
r

35
P

er
ce

nt
26

.5

82 62
.1

43 32
.6

'

5 4.
1

14 11
.4

85 69
.1

41 33
.3

1 2.
9

2 5.
7

28 80
.0

26 74
.3

3 8 
6

14 40
.0

6
48

2
20

2
26

4.
5

39
.0

1.
6

57
.1

5.
7

74
.3

7
50

1
21

2
28

5.
3

40
.7

0.
8

60
.0

5.
7

80
.0

6
40

11
17

5
22

4.
5

32
.5

8.
9

48
.6

14
.3

62
.9

.

28 80
.0

4 11
.4

25 14
.9

86 51
.2

10
5 62

.5

13 ' 7
.7

37 23
.1

91 56
.9

92 57
.5

12 7.
5

62 18
.9

17
7

54
.0

19
7 60

.1

25
7.

6

3
10

6
15

11
2

10
21

8
25

8.
6

63
.1

8.
9

70
.0

6.
3

66
.5

7.
6

10
48

77
99

29
14

7
10

6
28

.6
28

.6
45

.8
61

.9
18

.1
-4

4.
8

?2
.3

16
11

80
45

72
56

15
2

45
.7

6.
5

47
.6

28
.1

45
.0

17
.1

46
.3

20
12

58
24

65
36

12
3

57
.1

7.
1

34
.5

15
.0

40
.6

11
.0

37
.5

29
4

87
10

10
7

14
19

4
82

.9
2.

4
51

.8
6.

3
66

.9
4.

:
59

.1
28

3
83

8
10

4
11

18
7

80
.0

1.
8

49
A

5.
0

65
.0

3.
4

57
.0

5
99

14
10

8
16

20
7

30
14

.3
58

.9
8.

3
67

.5
10

.0
63

.1
9.

1
29

2
I 1

 1
8

11
6

10
22

7
82

.9
1.

2
66

.1
5.

0
72

.5
3.

0
69

.2

18
5

70
30

59
35

12
9

51
.4

3.
0

41
.7

18
.8

36
.9

10
.7

39
.3

4
49

8
76

6
12

5
14

11
.4

_
29

.2
4.

8
47

.5
3.

8
38

.1
4.

3

2
57

9
80

3
13

7
12

5.
7

33
.9

5.
4

50
.0

1.
9

41
.8

3.
7

9
53

I1
64

02
11

7
31

25
.7

31
.5

6.
5

40
.0

12
.5

35
.7

9.
5



Ite
m

'ru
bl

e 
V

-2
1

P
ot

te
ry

 M
ak

in
g

12
3.

 W
hi

le
 a

t s
ch

oo
l, 

di
d

yo
u

st
ud

y 
po

tte
ry

-m
ak

in
g?

12
4.

 D
id

 y
ou

 m
ak

e 
po

tte
ry

 fo
r

yo
ur

se
lf?

25
. D

id
 y

ou
 m

ak
e 

po
tte

ry
 to

gi
ve

 a
w

ay
?

12
6.

 D
4d

 y
ou

 m
ak

e 
po

tte
ry

 to
se

ll?

N
um

be
r

P
er

ce
nt

N
um

be
r

P
er

ce
nt

N
um

be
r

P
er

ce
nt

N
um

be
r

P
er

ce
nt

I
A

cc
or

di
ng

 to
 T

im
e 

in
 th

e 
O

gl
al

o 
C

om
m

un
ity

 H
ig

h 
S

ch
oo

l
I

S
tu

de
nt

s 
2 

Y
ea

rs
 It

ir 
Le

ss
S

tu
de

nt
s 

3-
4 

Y
ea

rs
(

A
cc

or
di

ng
 to

 S
ex

T
ot

al
B

oy
s 

(1
32

)
G

irl
s]

 (
12

3)
I

B
oy

 '3
5)

G
irl

s 
(3

5)
I B

oy
s 

(1
68

)
G

irl
s 

(1
60

)
I

(3
28

)
Y

es
N

o
V

es
t i

N
o 

I
Y

es
N

o
N

o
I

Y
es

N
o

Y
es

N
o

Y
es

N
o

16
44

41
12

.1
33

.3
33

.3

13
30

31
9.

8
22

.7
25

.2

11
30

17
9.

3
22

.7
13

.8

3
39

10
2.

3
29

,:.
8.

1
12

8.
 A

rt
_

yo
u

st
ill

m
ak

in
g

N
um

be
r

77
2

po
tte

ry
?

P
er

ce
nt

- 
58

.3
1.

6
co

T
ab

le
 V

-.
22

G
ra

du
at

io
u 

C
os

tu
m

es

13
0.

 D
id

 y
ou

 e
ve

r 
se

e 
a 

gr
ad

u-
at

in
g 

cl
as

s'
 w

he
re

 a
le

 g
irl

s 
w

or
e

th
e 

bu
ck

sk
in

 c
os

tu
m

es
?

13
1.

 D
id

 y
ou

 th
in

k 
th

e 
w

er
e

t P
er

ce
nt

5
89

7
3.

8
67

 4
5.

7

su
itu

bl
e 

co
st

um
es

fo
r 

'ra
ck

-
N

tto
be

r
33

46
34

an
on

?
P

er
ce

nt
25

.0
34

.8
27

.6

T
ab

le
 V

-2
3

D
es

ira
bi

lit
y 

of
 S

pe
ci

al
 T

ra
in

in
g

25
10

22
20

.3
28

.6
62

.9
19

8
14

15
.4

22
.9

40
.0

31
6

12
25

.2
17

.1
34

.3

38
2

16
30

.9
5.

7
45

.7

74
-

25
60

.2
71

.4

80
2

30
65

.0
5.

7
85

.7

45
11

14
36

.6
3 

.4
40

.0

24
9

26
67

67
34

93
10

1
68

.6
25

.7
15

.5
39

.9
41

.9
21

.3
28

.4
.

30
.0

23
10

21
44

56
29

77
73

65
.7

28
:6

12
.5

26
2

35
.0

18
.1

23
.5

22
.3

13
17

17
42

32
40

49
90

1
37

.1
48

.6
10

.1
25

.0
20

.0
30

.0
14

.9
27

,4
4

27
5

55
16

65
21

12
0

1 
i.4

77
.1

3.
0

32
.7

10
.0

40
.6

6.
4

36
.0

- 
29

- 
10

3
2

10
5

2
20

8/
1-

82
.9

- 
61

.3
1.

3
65

.6
0.

6
63

.4

1
32

8
11

9
9

11
3

17
23

2
2.

9
91

.4
4.

8
70

.8
5.

6
70

.6
5.

2
70

.7

7
19

45
60

42
65

87
12

5
20

.0
54

.3
26

.6
35

.7
26

.3
40

.6
26

.5
38

.1

13
4 

W
as

 e
m

s 
a 

go
ad

 k
in

d 
of

N
um

be
r

92
2

- 
.3

3
2

33
1

12
6

4
13

0
1

15
6

5
tr

ai
ni

ng
 to

 g
iv

e 
A

nd
re

w
?

P
er

ce
nt

69
.7

1.
5

77
.1

94
.3

5.
7

94
.3

2.
9

75
.0

2.
4

81
.3

0.
6

47
.6

1.
5

13
5.

 S
ho

ul
d

th
e

sc
ho

ol
gi

ve
m

or
e 

in
st

ru
ct

io
n 

of
 th

is
 k

in
d 

to
N

ut
o1

)e
r

89
3

92
2

32
1

33
1

'1
22

4
12

7
3

14
9

7
st

cJ
en

ts
 w

ho
 s

ho
w

 s
pe

ci
e;

 o
bi

t-
P

er
ce

nt
67

 4
2.

3
74

.8
1.

6
91

.4
2.

9
94

.3
2.

9
72

.6
2.

4
79

.4
1.

9
45

.4
2.

1
ity

?

13
6.

 W
ou

ld
 it

 h
ov

e 
be

en
 w

is
er

fo
r 

it.
6c

ho
ot

 to
 te

tt 
A

nd
re

w
 to

ti 
...

.. 
Iv

es
22

65
25

56
6

26
5

28
28

92
30

86
56

17
8

st
uo

ic
i c

)r
ie

r 
al

in
o?

e.
 /

49
70

 1
4t

i S
17

 1
74

 3
14

 3
R

O
 0

10
 7

54
 It

I f
t F

t
51

 ft
1 

i I
54

 3
".

...
..1

11
1



w
...

.0
.,` as '0

re
ob

ia
,

le
ui

to
o 

lo
t u

m
e 

/tu
na

...
m

e 
C

uu
fe

e
13

7.
 L

b 
ya

w
 n

oo
k

II 
ou

i.e
as

til
im

p.
sr

 u
ni

t f
ur

 a
ll 

O
W

*
to

 s
tu

dy
?

13
8,

 H
av

e 
th

es
e 

th
in

gs
 b

ee
n

he
lp

fu
l t

o 
yo

u 
si

nc
e 

yo
u 

le
ft

sc
ho

ol
?

13
9.

 D
o 

yo
u 

th
in

k 
yo

u 
co

ul
d

ha
ve

le
ar

ne
d 

th
es

e 
th

in
gs

eq
ua

lly
 w

el
l o

f h
om

e?

14
0.

 D
o 

yo
u 

th
in

k
th

e 
bo

ys
'

ex
pe

rie
nc

e 
of

 c
ow

 c
om

p 
ha

s
m

od
e 

th
em

 b
et

te
r 

ab
le

 to
 h

el
p

at
 h

om
e?

14
I. 

S
ho

ul
d

th
e

bo
ys

ho
ve

be
en

 g
iv

en
 a

 c
ha

nc
e 

at
 s

ch
oo

l
to

 !c
ur

 n
 m

or
e 

ab
ou

t:

C
oo

ki
ng

C
or

e 
of

 c
lo

th
in

g

C
hi

ld
 c

ar
e

H
om

e 
m

an
ag

em
en

t

14
4.

 D
u 

yo
u

th
in

k
a

gi
rl'

s
tr

ai
ni

ng
in

se
w

in
g,

co
ok

in
g,

an
d 

ot
he

r 
ho

m
e 

ec
on

om
ic

s 
su

b-
je

ct
s 

m
ak

es
 it

po
ss

ib
le

 fo
r 

a
co

up
le

 to
 h

av
e 

a 
ha

pp
ie

r 
an

d
m

ar
e 

pl
ea

sa
nt

 h
om

e?
F

or
 T

ab
le

 V
-2

5,
 s

ea
 p

ag
e 

70

T
ab

le
 V

-2
6

U
se

 o
f S

ch
oo

l
14

9.
 D

id
 y

ou
ev

er
pu

t a
ny

m
on

ey
 in

 th
e 

sc
ho

ol
 b

an
k?

15
0 

D
o 

yo
u 

th
in

k 
th

e 
ba

nk
 is

a 
go

od
 id

ea
?

I $
$$

$$
 b

ut

P
er

ce
nt

N
um

be
r

P
ut

ce
rt

N
um

be
r

P
er

ce
nt

N
um

bs
,

P
er

ce
nt

N
um

be
r

P
er

ce
nt

N
um

be
r

P
au

 a
nt

N
ba

r
P

er
ce

nt

N
um

be
r

P
er

ce
nt

N
um

be
r

P
er

ce
nt

B
an

k
N

um
be

r
P

uc
ci

ni
!

N
um

be
r

P
in

ce
nt

90
0

93
1

43
4

1
33

1
12

5
4

12
8

2
25

3
68

,2
2.

3
75

.6
0,

8
97

.1
2.

9
94

.3
2.

9
74

.4
2.

4
80

.0
1.

3
77

.1
1.

8

-.
-

59
2

-
28

1
- 89

3
-

48
.0

1.
6

-
80

.0
.

2.
9

-
-

55
.6

1.
9

-
31

3G
-

-
9

20
-

-
40

52
-

25
.2

24
.4

-
-

25
.7

57
.1

-
-

25
.0

32
.5

45
5

55
2

27
4

25
3

73
9

82
,

5
15

5
14

34
.1

3.
8

44
.7

1.
6

77
.1

11
.4

71
.4

8.
6

43
.5

5.
4

51
.3

3.
1

47
.3

4.
3

73
8

82
3

30
2

26
5

10
4

10
11

0
8

21
4

18
55

.3
6.

1
66

.7
2.

4
85

.7
5.

7
74

.3
14

.3
61

.9
6.

0
68

.6
5.

0
65

.2
5.

5
75

3
79

3
28

2
26

3
10

4
5

10
7

6
21

1
11

56
.8

2.
3

64
.2

2.
4

80
.0

5.
7

74
.3

8.
6

61
.9

3.
0

66
.9

3.
8

64
.3

3.
4

70
6

78
5

28
2

21
6

99
8

10
1

11
20

0
19

53
.0

4,
5

63
.4

4.
1

80
.0

5.
7

60
,0

17
.1

58
.9

4.
8.

63
.1

6.
9

61
.0

5.
8

76
3

82
2

31
2

27
2

10
8

5
III

4
21

9
9

57
.6

2.
3

66
.7

1.
6

88
.6

5.
7

77
.1

5.
7

..!
.4

.3
3.

0
69

.4
2.

5
66

.8
2.

7

90
91

3
33

I
33

I
12

4
I

12
6

4
25

0
5

68
.2

74
.0

2.
4

94
.3

2.
9

94
.3

2.
9

73
.8

0.
6

78
.8

2.
5

76
.2

1.
5

1

3
49

7
50

5
25

6
26

8
74

13
78

21
15

2
2.

3
37

.1
5.

7
40

.7
14

.3
71

.4
17

.1
74

.3
4.

8
44

.0
8.

1
48

.8
6.

4
46

.3
43

2
41

3
21

2
26

3
65

4
69

6
13

4
10

32
.6

1.
5

33
.3

2.
4

60
.0

5.
7

74
.3

8.
6

38
.7

2.
4

43
.1

3.
8

40
.9

3.
0



0

Ite
m

A
cc

or
di

ng
 to

 T
im

e 
in

S
tu

de
nt

s 
2 

Y
 o

rs
 o

r
1

1'

B
oy

s

Y
es

N
o

Y
es

10
1

I
12

^
r

th
e 

O
g 

lo
bo

 C
om

m
un

ity
 H

ig
h 

S
ch

oo
l

Le
ss

 '
S

tu
de

nt
s 

3.
4 

Y
ea

rs

B
oy

s 
(3

5)
G

irl
s 

..(
35

)
N

o
Y

es
N

o
Y

es
N

o

4
6

9
7

6

A
cc

or
di

ng
 to

 S
ex

B
oy

s 
(1

68
)

G
irl

s 
(1

60
)

Y
es

N
o

Y
es

N
o

16
2 

1
19

I I

T
ot

ol
(3

28
)

Y
es

N
o

35
32

15
1.

 D
id

 it
 h

el
p 

yo
u 

le
ar

n 
to

ha
nd

le
 m

on
ey

 a
fte

r
yo

u 
le

ft
N

um
be

r
sc

ho
ol

?
P

er
ce

nt
7.

6
8.

3
9.

8
3.

3
17

.1
25

.7
20

,0
17

.1
9.

5
12

.5
11

.9
,

6.
9

10
.7

9.
8

15
2.

 D
o 

yo
u 

th
in

k 
th

e 
sc

ho
ol

sh
ou

ld
 c

on
tin

ue
 to

 r
un

 a
 b

an
k

N
um

be
r

43
2

42
3

22
2

25
4

66
4

68
7

13
4

11
fo

r 
th

e 
st

ud
en

ts
?

P
er

ce
nt

32
.6

1.
5

34
.1

2.
4

67
.9

5.
7

71
.4

11
.4

39
,3

74
47

 5
4.

4
40

 9
34

T
ab

lo
 V

-2
7

P
ar

tic
ip

at
io

n 
in

 S
ch

oo
l O

rg
an

is
at

io
ns

15
4.

 N
ot

 a
 m

em
be

r 
of

an
y

N
um

be
r

31
2

30
3

10
.2

12
3

42
4

43
6

85
10

sc
ho

ol
 o

rg
an

iz
at

io
n.

P
er

ce
nt

23
.5

1.
5

24
.4

2.
4

28
.6

5.
7

34
.3

8 
6

25
.0

2.
4

26
.9

3.
8

25
.9

3.
0

'

N
`u

m
be

r
7

10
8

17
10

14
12

11
17

24
21

28
38

52
.

S
tu

de
nt

 A
ss

oc
ia

tio
n

P
er

ce
nt

5.
3

7.
6

6.
5

13
.8

28
.6

40
.0

34
.3

31
.4

'
10

.1
14

.3
13

.1
17

.5
11

.6
15

.9
N

um
be

r
6

12
7

18
10

13
13

10
16

25
21

28
37

53
C

la
ss

 o
rg

an
iz

at
io

ns
P

er
ce

nt
4.

5
9.

1
5.

7
14

.6
28

.6
37

.1
37

.1
28

 6
9.

5
14

.9
13

.1
17

.5
11

.3
16

.2
N

um
be

r
3

14
5

20
I

22
3

20
4

36
8

41
12

77
4 

H
 C

lu
b'

P
er

ce
nt

2.
3

10
.6

4.
1

16
.3

2.
9

62
.9

8.
6

57
.1

2.
4

21
.4

5.
0

25
.6

3.
7

23
.5

N
um

be
r

I
15

1
24

3
21

23
4

36
I

48
5

84
Ju

ni
or

 L
iv

es
to

ck
 A

ss
oc

ia
tio

n
P

er
ce

nt
0.

8
11

.4
0.

8
19

.5
8.

6
60

.0
--

65
.7

2.
4

21
.4

0.
6

30
.0

1.
5

25
.6

N
um

be
r

4
13

19
5

18
3

20
9

31
9

40
18

71
Li

ve
st

oc
k 

cl
ub

P
er

ce
nt

3.
0

9.
8

4.
9

15
.4

14
.3

51
.4

8.
6

57
.1

5.
4

18
.5

5.
6

25
.0

5.
5

21
.6

N
um

be
r

8
6

9
7

II
3

8
2

19
9

18
9

37
18

' O
th

er
 c

lu
bs

P
er

ce
nt

6.
1

4.
5

7.
3

5.
7

31
.4

8.
6

22
.9

5.
7

11
.3

5.
4

11
.3

5.
6

11
.3

5.
5

T
ab

le
 y

-2
8

O
gl

al
a 

Li
gh

t; 
S

ch
oo

l N
ew

sp
ap

er
15

6.
 W

rit
te

n 
fo

r 
ge

ne
ra

l i
nt

er
-N

um
be

r
38

46
20

22
59

69
12

8
es

t.
P

er
ce

nt
28

.8
37

.4
57

.1
62

.9
35

 I
43

.1
39

.0
W

rit
te

n 
st

ric
tly

 a
s 

sc
ho

ol
 n

ew
s.

N
um

be
r

12
10

12
9

24
20

44
Pr

" 
r0

,1
9 

I
R

 1
14

 1
25

.7
14

3
I2

.5
lA

4-



ig
 is

 1
4c

 f t
 c

t t
i;e

L,
t e

ll 
."

)6
.-

tS
cr

V
rin

cr
l t

or
 g

ri 
ffi

ee
tp

ia
tio

lv
at

h'
,"

su
ch

of
th

e 
O

ut
.A

LA
LI

G
H

T
 tr

ie
d 

to
 b

e 
w

he
n 

w
rit

te
n

fo
r 

bo
th

 o
ld

er
 In

di
an

s 
an

d 
st

u
de

nt
s?

15
8.

 D
id

 th
e 

sc
ho

ol
 r

en
de

r 
a

se
rv

ic
e

to
th

e 
pe

op
le

 o
f t

he
re

se
rv

at
io

n 
in

 tr
yi

ng
 to

 s
up

pl
y 

a
pa

pe
r 

of
 in

te
re

st
 to

 a
ll?

15
9.

 D
id

 y
ou

r
pa

re
nt

s
ho

ve
m

or
e 

in
te

re
st

 in
 s

rh
aa

l r
in

d 
th

e
pa

pe
r 

w
he

n 
re

se
rv

at
io

n 
ne

w
s

ite
m

s 
w

er
e 

in
cl

ud
ed

?

N
um

be
r

45
3

*5
3

27
P

er
ce

nt
34

.1
2.

3
37

.4
2.

4
77

,1

N
um

be
r

41
4

45
5

25
P

er
ce

nt
31

.1
3.

0
36

.5
 -

4.
I

71
.4

N
um

be
r

41
'

3
48

2
)2

3
l'e

ll'
w

1
3 

1 
. 1

2.
3

39
.0

1,
6

,6
5 

7
4

/
F

or
 T

ab
le

 V
-2

9,
 s

ee
 p

ag
e 

79

T
ab

le
 V

-3
0

V
al

ue
 o

f W
or

k 
D

et
ai

ls
17

1.
 D

id
 th

e 
am

ou
nt

 o
f t

im
e

yo
u 

sp
en

t o
n 

de
ta

ils
 in

te
rf

er
e

w
ith

 y
ou

r 
sc

ho
ol

 w
or

k?

17
2.

 D
id

 y
ou

 h
ov

e 
o 

lo
t o

f
tim

e 
to

 w
as

te
 w

he
n 

w
or

ki
ng

 o
n

de
ta

il?

N
um

be
r

5
32

8
37

2
P

er
ce

nt
3.

8
25

.5
5.

7
30

.9
11

.4

N
um

be
r

5
35

7
38

4
P

er
ce

nt
3.

8
24

.2
6.

5
30

.1
5.

7

4 11
.4

6 17
.1

4
1

1 
, 4

25 62
.9

22 71
.4

31
2

73
7.

79
ts

88
,6

5.
7

43
 5

4 
2

49
,4

3 
1

27
4

67
10

74
9

77
.1

11
.4

39
.9

6.
0

46
,3

5.
6

26
4

A
S

7
76

6
74

.3
1

1 
4

39
.7

4 
7

47
.5

3.
8

6
23

9
58

14
61

17
.1

65
.7

5.
4

34
.5

8.
8

38
.1

3
24

7
58

11
'6

1
8.

6
68

.6
4.

2
34

.5
6.

9
38

.1

1'
,7

12
46

.3
3 

7-

14
1 43

.0
19 5.

8

14
1

13
43

.0
4 

0

23
11

9
7.

0
36

.3

18
11

9
5.

5
36

.3



I

1

1

Chapter -6

The Elementary Day
Schools

The extension downward into the elementary day schools ofthe curriculum and program revision resulting from the 1939Surveys of Pine Ridge students was a wise step. The distribution ofthe day schools over the reservation makes them easily availablefor adults to observe and study the demonstrations carried on bythe schools..
The concept of the Indian Service day school as a community

demonstration and service center, instead of strictly.a book-center-ed -school for children, extends the service of these schools to the
entire community, rather than limiting it to children. The school isavailable to help everyone learn to live better.

The findings of the 1939 Survey emphasized the need for
Pine Ridge people to learn to live better on their own land. This
survey, and other sources of information, made it plain that landwas a prime resource of the people; that livestock, gardening, andcanning were ways to convert this resource into better living.

What was the response of the people to this program?

LIVESTOCK
Cattle

Activities introduced into some of the Pine Ridge day schools---
included calf clubs, junior cattle associations and 4-H clubs.
Calves were issued to boys and girls who took part in theseactivities and it was made possible for boys and girls to own someof the livestock.

Of the 295 boys replying to this section of the interview 57,
s Profits of the Pine Ridge Survey; Indian Education, December 15, 1940, p.p. 5-8see also Indian Education for November 1 and November 15, 1939.

...........
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or 000ur i to b (193 ; ercent), took port in the cotfle progrom. By
comporison, only about 1 in 20 (5.8 percent) of the girls took port.

Of the boys, 12.2 percent eorned cottle; 6.8 percent took
additional heifers on a repay bosis. See Table VI-1.

Over two thirds of the people who received cottle from theschool, either eorned or purchased, got only 1 or 2 onimolsthus
the benefits were widen emu;1:;:it thinly spreod. Five purchasers bought
83 onimols, one reports 'earning 30 onimols; and o total of 119
heifers went to Pine Riage ranchers from stock kept ot elementory
schools. See Toble VI-2. ;(Sep poge 112)4

Attendonce ot cattle ouctions ond soles, ond participation in
cottle clubs, wos not extensive in the elementory schools. However20 men report thot mernoership in o school cottle club hos been
helpful to them since leaving elementary schools. See Table VI-3.

Table VI-3- Number Of Cattle Secured from Day Schools

Number of Heifers
Secured

NurnDer of
Stucentr. Who
Eorn,,..d Cottle

At School

1

2

Numoer of y Number of
Students Who Students Who
Bought Cottle
From School

6 4

3

5

7

15

22

30

2

34

Total 1'19

1

1

1

17 10

Received
Cottle

10

9

2

1

1

1

1

1

27

The following statements concerning cottle program were
volunteered:

"More time should be spent with cottle instead of horses."
"At first I wos ofroid to tolk in front of o groupAfter being
president of a 4-H club I learned not to be afraid."

Horses

Morgan stallions were placed at certain schools. Parents were
given an opportunity to breed their mores to these stallions to get



better cow ponies. Coring for horses and colts gave the school
children an opportunity to learn better methods of coring for their
horses. See Table VI-4, page 113.

Approximately one third of the people who reported sold the
day schools they attended hod stallions. Fifty-two of the boys
(about 18 percent) helped to core for these animals; forty-eight
(about 16 percent) report thot they leorned to ride. About 1 in 10
bred mores to the school stollion.

The acquisition of horses oppeors to be lorgely o boys interest.
Twenty-five boys_ (8.5 percent) ond 7 girls (2.7 percent) report
eorning colts from school or from their porents. More boys thon
girls report help from the school in training their horses than report
eorning horses.

As it had been reported that polo hod been introduced as o
community sport ot Number 4 Day School in 1931 ond 1940 o
special inquiry wos mode concerning the polo and other horse-
training activities which ore summorized herewith.

The seven men interviewed who hod token part in polo ond
horse-troining octivities all ogreed on items 5 ond 6. A selection of
their independent stotements given below indicates thot wider
porticipotion in horse-training activities would hove been useful.
Polo does not oppeor to be o highly effective method of training
cattle ponies for the specific tosks they perform. The statements
ore:

"The thing thot held my interest wos troining_the_hOrses in
fi jumping, cutting out colves, kneeling."

"My moin work in polo wos training the horses. I enjoyed
the troining more thon the gome."
"People of the-community showed great interest moinly be-
couse of the Indian's love of his horse, I think it showed us
how to treat our horses better."
"I did rent my horses out for use in rodeos ,off the reser-
vation." (He entered in competition for prizes in roping and
cutting out colves.)

The plon of keeping stollions ot the doy schools meets with
wide approval, even though stallions were reported ot only one-
third of the schools. Of the entire group, 352 people (63.8 percent)
are in fovor of14eping stollions ot doy schools, with 68 (12.3
percent) not in fovor. This response, together with the favorable
answers reported in Chapter Eiye_in regard to keeping pure
blood bulls ot Oglallo Community High School, indicates that the
Indian people hove very widely occepted the ideo of using
thoroughbred sires provided by the schools os o meons of improving
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their cattle and horses. Two objecting statements were: "Theschool people are too busy and a stallion should not be kept atschool. They are dangerous for children." "Do away with the wholeprogram. It is a waste of the students' and instructor's time."Another, on the contrary, reports: "Improves our horses and many
Indians could sell their horses and colts for bigger money." .

Milk Cows

Milk cows were kept at. some of the doy schools. This waspartly to provide milk for the school lunch and also to give thechildren and parents an opportunity to learn about the care ofmilk cows and the use of milk for food. See Table VI-5.
The school demonstration of caring for a milk cow and usingthe milk in the school lunches, apparently persuaded a number offamilies to get cows and improve their diet. Seventy-eight people(14.1 percent) report that their parents got a milk cow after seeing

how the milk was used and the cow cared for at school. It is in-teresting also to note that men and women report their familiesgetting cows and using milk in about the same proportions, (e.g.
14.9 percent and 12.8 percent). This in spite of the fact that menreport much greater participation in taking core of the school cawthan do the women. More people favored continuing to keep cowsat the elementary schools than were in favor of any other elemen-tary or high school livestock activity. Following is a selection of

independent statements regarding milk cows at day school:
"Good for children to learn to drink milk learn how to
make butter cook with milk and cream learn to sellcream."

"Both 'husband and wife' would like a cow at present time."
"Milk doesn't taste good and many children do not drink it athome."

Goats

To provide milk for the school lunches, small goat herds wereplaced at a few of the schools. Children were allowed to earn ananny goat to take home by helping care for the school herd.
Parents were often allowed to buy or earn a goat. The school buckcould be used to breed owned nannies. See Table VI-6.

.Fewer schools were supplied with goat herds than with milk
cows, consequently only 22.4 percent of respondents report thatthey took part in the goat program. However, nearly every one whotried it reported they liked goats' milk. Because only a limitedd
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Plate 6-4 Oglala Community SchoolElementary Grades
A junior swine project at the "Elementary School Ranch" interests theintermediate grades, which also profit from the sole of the shoats.
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Plate 6-5 Coats at a day school

Many Pine Ridge Indians did not used to like milk cows. So o small goatherd was introduced at some of the day schools and the children taughtto core for the goats. The milk was served at the school lunch. Later manyparents acquired goats.

1
4

i

Plate 6-6 Hot lunch preparationWanblee Day School

When the emphasis was turned from boarding to day schools in the early
'Thirties, a hot lunch was mode port of the program at each of the day
schools. Sometimes the wife of the teacher was the housekeeper; at other
schools, a local Indian housewife wos employed. Many of the older girls
were helpers and were often given some instruction in cooking,



number hoc goat projects only a few schools mode goats' milk
cheese. Sevent, .four (obout 12 percent) report eorning or buying
goats. Ten people (1.8 percent) report still hoving goats. The some
number reports thot the school helped thethem stort their goat herds.
About 20 percent like goats' milk. Over.200 people (37 percent)
think goat projects should be continued in schools as rompored
with over 77 percent in fovor of keeping milk cows of school, this
difference probobly reflects the smoller number hoving experience
with goats. Judging from the independent stotements, there seems
to be o dislike of these onimols, regordless of the obvious contri-
bution they mode to the food supply of mony fomilies. A sample
of these comments follows:

" Indian people will not keep goats."
"Goats would be good for families thot do not have cows."
"Someone stole the goats when the fomily, went spud pick-
ing."
"Yes, milk would be good for the school children."
`Goats were mistreated ond weren't practical. Indians don't
like goats."
"No, doesn't look good, doesn't smell good, too much trouble
to keep them."
"I think it would be okay, because they ore easy to keep.
Goats ore easier to keep than cows."
"No one likes them. They run horses wild ond cows wild."
"Yes, os they (goots) give milk ond furnish good meot. In-
creose foster thon cottle ond people con hove more meot to
eor ond oftener."

Chickens

Chickens were kept at sonic of the day schools. An effort was
made to interest the Indian families in Keeping chickens. Some-
times the children or their parents earned baby chicks.

At the time this project; was started there were -very .few
chickens on the reservation, Ten years toter it wos estimated thot
more than ten thousand were owned by individuol Indian families.

Less than holf (40.8 percent) of the respondents report
chicken projects in the doy schools, about 1 in 3 (32.1 percent)
took part. Eggs ond meot were populor foods. See Toble VI-7.

The chicken projects hove been relotively successful in spreod-
ing to tne homes; 83 people (15.1 percent) report storting home
flocks from stock secured from the school, with o totol of 119 (21.
6 percent) reporting home flocks. About 18 percent, report thot
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their parents got help in learning to raise chickens; 20.1 percentoot help from the school in learning what grain to roise.
Opinion is strongly in favor of the chicken projects at the doyschools, 364 replies (66 percent) in favor; 57 (10.7 percent) notin favor. There is even a larger percent in favor of continuing the _projects with 411 people (74.6 percent) for and 46 (8.3 percent)against continuing the projects.

Following are selected independent
statements concerningthe chicken projects.

"Fomilies would hove chickens for eggs and meat of home.""It is like the goat prOjects. Didn't help the people any. Theycan learn to carry on of home."
"Yes it helps people get interested in owning chickent. Eachfamily should own a flock "
"No, Indians don". have housing or feed for chickens.""No, the people already know all about raising chickens.We learn about chickens at home."

FRUITS & BERRIES

Many years ago the Indians found wild fruits in the Dakotas.Some of these were buffalo berries and choke cherries. Recentlythe Agricultural Experiment Static at Mandan, has interbredthese plants to produce more and anger fruit. These improvedfruit trees and berry vines were bought and planted at some ofthe day schools. See Table VI -8.

According to reports the number of day schools that demon-strated improved varieties of fruit trees and berry vines was verysmall. With 75 (13.6 percent) reporting, only 5 (9.2 percent) reportteachers exploining the development and use of these improvedvarieties of fruit and berries; 16 (2.9 percent) report getting treesand plants for their homes. Less than 1 in 10 (8.5 percent) reportfruit from these demonstration varieties being served as part ofschool lunches. About 10 percent of the small number who answer-ed the question about how the fruits were prepared, report theywere conned at school; 2.2 percent report fruit eaten fresh and 1.1percent report its use os dried fruits.

In spite of small number taking part 278 (50.4 percent) ofthe group were of the opinion that day schools should continue toplant these improved varieties of fruit trees and vines, with 15.1percent not in favor.

The independent statements which follow show extensive
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use of avoiloble wild fruits. This moy account in r for limited
interest in the cultivation of fruits ond berries as o school projczt:

"Saves time in toveling to look for fruit."
"Yes, it makes the yard look pretty."
"Should have tome fruit such as apple trees, plum' trees,
cherry trees and berries."
"They produce better fruits and bigger which makes it, easier
to be picked than wild fruits."
"So many white people ore destroying these native plants.
lnsteod of picking they yank up whole plont,--We need train-
ing for oil on 'the use and preservation of wild fruits. Mostpeople ore destructive to wild trees. Need to know how touse but not destroy. I've seen many an Indian family thatWouldn't have lived through the winte without these wildfruits and berries."
"Let the forestry toke core of that."
"Wild fruit is plentiful in our community and I think it should
be mode use of instead of letting it oll go to waste."
"Indions might be able to learn something about fruits if thisis continued."
"Trees ore difficult to start out here on the prairie."
The girls trill be able to learn how to moke jam ond jelly."

GARDENS

In many schools a garden was planted. In many places there
was a community garden planted on school land.

School gardens oppeor to be the roost highly regarded of anyof the school projects. There was also very active community
participation in this project. See Table V1-9.

Almost 4 out of 5 (78.7 percent) report s-,hool gardens at theschool they attended. Ne-arly. 61 percent report taking port
garden projects with obaut 10 percent more boys reporting part-
icipation than girls. Slightly over 1 in 4 learned to irrigate (29.2percent), but .more (37.2 percent) report Moving leorned methodsof insect pest control. Since 420 (76.2 percent) report using
garden vegetables in school lunch it oppears thot practically everyschool that raised a garden used the vegetables in this way.

School root cellors stored full of squash, pumpkins, potatoes,and other root vegetables may be seen at most day schools eachfall. In addition most schools hove large quantities of home conned
vegetables for the school lunch. The development and continua:ionof the school garden ond conning projects have been among the
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mos: successful (and permanent) additions to the day schoolsprcgroms. These practices ore making o permanent contribut7onto better living. This is also shown by the report of half the res-pcndenrs that they now have kitchen gardens for home use. Thehigh regard of the people for the school garden projects is reflectedin the 453 people (82.2 percent) who believe the school gordenswere helpful to the Pine Ridge people; in the 478 people (86.7 per-cent) who think the school garden projects should be continued.The following independent statements concerning gordenprojects ore for the mast port favorable although a few objectionswere reported.

"Yes, an opportunity far people to earn vegetobles and sup-plements to school lunch."
"Gives children training and supplies foods they do not get athome."
"I have seen gardens irrigated. At the Number Ten DaySchool, the results were very good. Better than dry forming."
"School should be used for ocodemic work ond the pupilsshould not be used os hired hands."

CANNING
Canning kitchens were built near many of the day schools:at others, the school kitchen was used by Indian women to confood from the school and community garden. The children oftenhelped the teachers can food for-the school lunch.
The conning kitchens were developed os o means of preserv-ing the gorden produce, consequently their use has to some extentporolleled the development of gardens os o means of imarovingthe food supply and assuring a better living. See Table VI-10.Well over half of the people interviewed, (56.6 percent) reporto conning kitchen near the day school they attended. Nearly asmany report that Indion women use the canneries (50.4 percent).However, only 27.9 percent of the respondents report that theirfamilies use canneries; 49 percent report thot conning kitchensore not used.

It oppeors that the teachers were successful in teaching properconning methods to many, since 44.3 percent report that "womenlearned proper methods from the teachers." Over 1 in 4 (27.9percent) helped with conning for'the school lunch.For the conning as for many other doy school activities theapproval of the project ond opinion in favor of continuing it exceedthe number who report they have taken part.About 3 out of 4 (71.1 percent) think the conning kitchens and
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scl 01 kitchen helped the Pine Ridge people. More than 3 out of 4
(78.2 percent) are in fovor of having the conning kitchens and
school kitchens continued for the use of Pine Ridge housewives.

Too fever people replied to the questions about haw many years
canning kitchens were used, to give any conclusive answers. They
were apparently used from 1 to 5 years by about 70 people 10
report using them as much os 9 years.

The independent statements listed below show considerable
agreement in response to the question. "In your opinion, should
the school kitchens and conning kitchens be continued for the use
of the Pine Ridge housewives? Explain briefly":

"Yes, most Indian homes do not hove canning equipment"
"Yes; They are very handy for the women in the community."
"They keep food for winter use and give local people socia-
bility."

"Usually every year it is the some ones who do conning.
Most generally it is employees wives."

"Yes. Everybody should learn to con garden produce."
"Learn to can most don't hove pressure cookers."

"School serves os a community center, providing opportunities
for better living."
"It helps to provide food out of season. Many young girls
learn to can for themselves which they would not learn at
home."

"Yes, they are very handy for the women in the community."
"Some do better conning at home, closer to their gordens."

SCHOOL LUNCHES

In many of the schools the children helped prepare and serve
the school lunch. They were supposed to be taught something
about cooking while helping prepare the school lunch. See Table
VI-11.

Helping prepare and serve the school lunch was to some
extent a girls prerogative, with 65.2 percent of girls participating
as compared with 28.1 percent ofboys. Nearly half (45.2 percent)
of the respondents participated at some time in helping with the
school lunch. Girls helped more often than boys, and in greater
numbers. Over 40 percent helped at least once a week, with
nearly 20 percent reporting that they helped doily. There is a
preponderance of opinion in fovor of continuing the school lunches.
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A total of 471 people (85.5 percent) ore, in favor; 3.4 percent ore
not.

The number of independent statements submitted concerning
school lunches was small. The ore quoted shows the general re-
gard of the people for the school lunch prOgrom; viz, "The only
good meal the Indian kids get is of the school."

COD LIVER OIL

Health examinations made during the drought period showed
that some of the children were not getting the right kind of food.
These children were given a big spoonful of cod liver oil daily to
make them more healthy. See Table VI-12.

Cod liver oil was widely used with over three fourths (76.6
percent) reporting that cod liver oil was served in school they
attended. Nearly half (47.5 percent) said they liked it; over 70
percent think the cod liver oil improved their health. Over one in
three, (36.3 percent) now give cod liver oil or vitamin tablets to
their children.

The opinions concerning cod liver oil do not appear to be
based on short term experience. Some 60.3 percent report cod
liver oil served at the school they attended for one school year or
1110re-

Over half the parents approved; only 3.4 percent objected, the
rest "didn't care."

SHOWERS AND. LAUNDRIES

At certain day schools, showers and laundries have been
provided so that the children and the parents might use them. See
Table VI-13.

The replies to questions about showers and laundry rooms
show marked inconsistency between amount of use and desire to
hove showers and laundry rooms continued. These facilities were
reported in the schools they attended by 61.5 percent of the
respondents; 37 percent used the school showers; 7.1 percent used
the school laundries. Nevertheless 73.3 percent are in favor (8.7
percent disapproved) of continuing these facilities of the schools.
A considerable range of opinion is also revealed by the independent
statements. One statement in particular reveals that facilities
would have been used more, if properly encouraged:

"Never got to use them, they were kept locked."

A particularly revealing statement indicating improved home
laundry methods, which may in time justify discontinuing the
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school laundry is: "Laundry room is not good ony more, people oll
have washing machines." Other favorable independent statementsore:

"Because it was hard to wosh and take baths of home."
"Teach children personal hygiene."
"So children could keep clean, as mony don't hove runningwater at home."

"Would encourage people to bathe in winter when it's hardto get water."

"Parents should be responsible for keeping their children
clean ond not depend on teachers to do it."
"Helps keep everybody clean."

SEED SELECTION

During the drought years many crops planted on the reser-vation burned up or died for want of moisture.Sometimes a fewplants lived. When that happened the school was advised to save
the seeds from these hardy plants and plant them the next year. It
was hoped to select drought-resistant seeds which would give better
crops and a better living for the people in future periods of
drought. See Table VI-14.

Selection ond saving of drought-resistant seeds was littlepracticed and in general received a very poor response. Only 18.1
percent report such seed selection practiced at their schools. 58.8percent report no such prodice. About 15- percent (14.9 percent)report that families used this method after leaving school, withnearly three times as many (43 percent) report no such use.

The independent statements submitted were all on the "No"
side.

"No. Seed houses have better seeds."
"It is better to buy new seeds."
"No. We have irrigation projects and any seed grows if itis watered."

WEAVING

Large looms were placerotirome of the day schools and theboys and girls taught to weave. Sometimes Indian women wereinvited to use the loomsfto-make things for themselves and to sell.
Three hundred forty-one (61.9 percent) report looms at theday schools they ottended. Seventy-seven boys (26.1 percent)
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learned to weave; 147 girls (57.4 percent) learned to weave.
In addition 144 (26.1 percent) report thot their mothers or other
members of the family learned to weove. Eighty-eight (16 percent)
used the school loom; only 9 (1.6 percent) report hoving looms in
their own homes. See Table VI-15.

This small number of looms in the homes is understandable
in view of the smoll size of the homes ond the very consideroble
omount of floor space required for o loom. Spoce to occommodote
even the small table type of looms would-be hord to find in Mast
Pine Ridge homes.

In spite of this difficulty, 166 (30.1 percent) report -having
woven orticles for use or sole, this probably representing materials
produced for the most part on the school looms: Thirteen percent
report their mothers wove articles for use or sole, 15.percent that
they now hove clothing or furnishings for which they mode the
cloth.

Interest in the weaving program is still high. Over 50 percent,
284 people, would like tc, ieorn to weave now if.they hod a chonce;
405 (73.5 percent) think schools should continue the weaving
instruction with only 9.2 percent expressing the opposite opinion.
Over 400 (74.4 percent think schools should provide looms for
community use, with 9.2 percent opposed to this proCtice.

In general the weaving program was and continues to be of
use and interest to °bout half the group interviewe3. About one-
fourth of the group ore indifferent, and obout one-tenth opposed
to the weaving program.

BEAD AND QUILL WORK

For several years craft teachers were employed to visit the
schools to encourage and help the girls and their mothers to do
beaded buckskin work for sale. See Table VI-16.

Visits of crofts teachers are reported by 173 (31.4 percent)
while 283 (51.4 percent, report no such visits. Over 10 percent
report doing beaded buckskin work for their own use, this including
a "Yes" answer from over 5 percent of the men. About 5 percent
report making beaded buckskin articles for sole. This includes 2

"percent affirmative replies from men. Only 1 in 10 (10.7 percent)
report the ability to do quill work, with 68.8 percent replying in
the negative. In spite of small participation ond the ability of only
a few to do bend and quill work 342 people (62.1 percent) agree
that many women would be interested in doing beaded buckskin
work to increose the fomiiy income. These answers probably reflect

wide spread need and desire for increosed- income from any
sobree:"The independent statements pointing out shortages of raw
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materials and low prices are probably more realistic than theexpressions of interest represented in the 62.1 percent of "Yes"replies. However, improved purchasing and marketing could prob-ably overcome these handicaps. The independent statements sub-mitted are:

"Nor interested in them. Don't have time, beads scarce andbuckskin scarce."
"Right kind of beads are hard to get and shop only wantscertain kind."
"After they buy beads not much left for profits."
The need is plain for continued help and improved manage-ment of the arts and crafts program.

_

HOME REPAIR PROJECTS
For several years a rehabilitation fund was available in someof the day schools communities, to help people repair their homes.The day school shop teacher worked with men who wanted to re-pair their homes and gave the older school boys a chance to helpso they could learn about home repair. See Table VI-17.
Slightly less than one-fourth report home repair projects inthe elementary schools they attended, with 15 percent takingpart in the project. This is high participation since projects wereorganized in only 3 schools. Twice as many boys took part in theseprojects as girls. For the group, 7.8 percent report their homesrepaired through home repair projects.
Opinion is strongly in favor of the home repair projects inhelping tc teach Indians to care for their homes, 357 individuals(over 65 percent) giving "Yes" answers, only 8.3 percent "No"answers. The few independent stotements submitted are practical,with clear emphasis on getting the homes repaired, only one re-cognizing the educational implication of the projects:
"Yes. It will provide an opportunity to repair homes with lessexpense."
"Yes. Younger people can't work with tools.",
"I don't think so because of the red tape involved."
"Yes. It is especially good for people who have no men folksto do work."

SCHOOL LIBRARY AND COMMUNITY CENTERS
The attempt was made for many years to open the schoollibraries in the day schools for use by the older people, and to let
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the children borrow books to read at home. The school buildings(community building) were supposed, to be used for communityparties or for evening movies for the older people. See Table VI-18.
School libraries and community centers meet with wide-

spread approval, 456 people (82.7 percent) reporting them "good,"with only 45 (8.2 percent) expressing unfavorable opinions.
The present use of school libraries and community centersis opparently small, as only 37.7 percent report these activitiesnow in progress with 48.4 percent reporting no such activity. Thepeople want libraries and community centers as shown by 448

answers (81.3 percent) in favor of continuing this service.
A rough analysis of the school library and community centeractivities according to activity and frequency of porticipationsuggests that this program has many undeveloped possibilities.
Movies shown of the school are the most frequently reportedactivity with 51 people (10.3 percent) reporting. Children takingbooks from librory is next with 29 (5.3 percent) reporting. The6 adults (1.1 percent) reporting use of the library suggest that

librories should have offered more books and periodicols of in-
terest to adUlts. This is olso suggested by the one independent
statement submitted, viz: "Should carry good magazines besides
books." The 156 reports (28.3 percent) that none of the activitieslisted we're carried on at the schools they attended indicates the
limited development of this program. See Table VI-19.

The lock of well chosen periodicals and other reoding materialin the home suggests the need of increasing school librory serviceto the adults of the communities.
There is considerable use of the schools for community affairsat the present time. A totol of 397 people (53.9- percent) reportgoing to the 'School or community building for some activity of

least once a month, with 33 percent reporting as often as once a
week. An additional 72 individuals, (13.1percent) go 3 or 4 times
a year; 9.1 percent report never going to school and community
centers.

CLOTHING
During the 1930's the Government stopped giving clothes

to school children. After discussion with the parents it was decided
that when the family did not have money to buy clothing, either
the child or one of the parents might work at the school and earnthe clothing.

That the respondents themselves or members of their families
had worked for clothing in well over holf the cases reporting (60.8
percent) is shown by Table VI-20.
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COMMUNITY FESTIVALS ,

At some of the day schools, community festivals or rodeos
were held. To get ready' for these, the older boys learned to play
polo; the children were helped to teach their horses tricks; and
many other kinds of community' recreation were introduced.

Community festivols were not o common feature of the school
(See Toble VI-21) os only 36.7 percent report such festivols,
as compored with 51.7 percent reporting no festivols. The festivols
ore considered o good thing for both children (61.9 percent fovbr-
able) and grown ups (67 percent fovoroble) but ore not now held
in many communities (33.2 percent still holding os compored with
46.3 not holding). In spite of fovoroble consideration less thon holf
(42.8 percent) ore in favor of reviving the 'community -festival
program'. No replies were volunteered os to types of activities in
which respondents would take port if community festivols were to
be continued.

MOST DESIRABLE AND LEAST DESIRABLE PROJECTS

Of all the school projects in which respondents have taken
part while in elementary school, which are they most in favor of
continuing? The answer to this question is an indirect evaluation of
the entire elementary school program of the reservation, by adults
who ore the educational product of the Indian Service and Public
and Mission elementary schools, plus the varying amounts of ed-
ucation they hove received since leaving elementary school.

Table VI-22 Elementary School Projects in Rank Order of
Percentage of Replies in Favor of Continuing

Each Project

Project Boys Girls Total

Gardens 264 89.5 214 83.6 478 86.7

School Lunches 256 86.8 215 84.0 471 85.5

Library 248 84.1 200 78.1 448 81.3

Canning Kitchens 234 79.3 197 76.9 431 78.2
Milk Cows 232 78.6 195 75.9 427 77.4

Chickens 222 75.3 189 73.5 411 74.6

Weaving 215 72.9 190 74.2 405 73.5

Showers and Laundry Room 221 74.9 183 71.5 404 73.3

Home Repair 225 76.3 175 68.3 400 72.6

Horses (Keep Stollion) 202 68.5 150 58.4 352 63.8

Improved Native Fruits 152 51.5 126 49.2 278 50.4

CommUnity Festivals 130 44.1 106 4}.4 236 42.8

Goats 112 37.9 95 37.0 207 37.5
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It is interesting to note the extent of agreement between
males and females in these replies. The 6 top ranking projects(of a total of 13) are all related (with exception of library) to im-proved food production by subsistence methods in which peoplefor the most part consume products of the projects directly without
any intermediate conversion to cash. The demonstration by theschool of these subsistence methods for better living by way of
improving the food supply have apparently met with a great deal
of favor among the Pine Ridge Sioux.

The possibilities of the school as a cultural center are obvious
as indicated by the high ranking given the library.

Weaving, the shower and la...:ndry rooms, and home repairprojects cluster at the center of the rank order of preference, withonly minor differences among them in percent of choices.
The fact that over 1 in 3 of 600 people interviewed were in

favor of even the "least desirable" projects, viz (goats) indicatesthat the value of all projects was widespread. Gardening andschool lunches were actively promoted by nearly every school.
Equal interest in enthusiastic promotion of many of the other
projects would doubtless have resulted in more Indian people
being informed of the value of the so-called "least desirable"projects.

WHICH SCHOOL MOST HELPFUL IN LEARNING TO MAKE A"
LIVING?

The interview responses to inquiries about projects in the
Indian Service elementary schools were necessorily answered only
by those who had attended Indian Service schools. However, many
respondents had attended either or both public and mission
schools on the Pine Ridge Reservation, in addition to attending
Indian Service schools.

Respondents who had attended more than one kind of ele-
mentary school on the Pine Ridge Reservation were identified by
asking:

Husband Wife
Which kind of schools have you attended? ( ) ( )

Indian Service Elementary School ( ) ( )
Public Elementary School ( ) ( )
Mission Elementary School ( ) ( )

Those who replied that they had attended more than one
kind of school and would presumably have same basis of com-
parison were asked:
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Which one of these schools gave you the most help in learning to
make a living?

Husband Wife
Indian Service Elementary ) )

Public Elementary School ) )

Mission Elementary ) )

It is ploin thot o mojority of respondents who ottended eitper
public or mission elementory schools, (or both) in oddition to In-
dion Service elementory schools, consider the Indion Service
schools the most helpful in leorning to moke o living. See Toble
VI-23. There oppeors to be very little difference of opinion con-
cerning public ond mission schools; but opinion is neorly 5 'tol in
fovor of Indion Service schools os compored to either public or
mission schools. There ore, of course, mony quolitotive ospects of
their choices which con not be represented by numericol compori-
sons. Mony fomilies would choose mission schools becouse of the
religious educotion offered. Others would choose public schools
becouse of supposed prestige volues in ottending public schools.
The simple foci of which kind of school wos neorest home, doubt-
less offected some choices. Mony ottended the Indion Service
schools.becouse they felt more "ot home" ond found the progrom
suited to their needs. Mony hod no choice becouse there wos no
neorby public school. A consideroble ronge of opinion is reveoled
by the independent stotements which follow:

"I leorried more obout whot I work with, like horses ond cows
ond bronding."

"The carryover from school to home wos helpful to moke o
living; the things she does ot home were tought in the Indion
Service schools."

"At the doy school, I leorned mony things like corpentry, to
Coke core of chickens, cut weeds, moke the yord look nice,
fix fences; olso leorned to speok English, reod, write, core for
my clothing ond heolth."

"At the Indion Service school I leorned oll obout doing things
ond leorning to moke o living; while ot the public school I

leorned none of these things."

"The home economics troining in the schools wos good."

"The things she does ot home were tought in the Indian
school."

"At mission it wos oll proyerot Indion schools they ws,re
fought."

109

,1,01.2 .....



r

'1

HOW CAN THE SCHOOLS BE MADE MORE USEFUL TO YOU?
The interview included on invitation to suggest how the In-

dian Service day schools could be made more useful to the Indian
people. These suggestions range from a simple statement thatthe schools ore "all right as they ore," to frank criticism of the
various projects and suggestions that schools be limited to astraight academic program. In general, people ore in favor of the
elementary school activities and projects which help people makeo better living. A number of the stotements ore quoted in full be-cause of the insight they afford into the thinking of the peopleconcerning the school program. The Indian people, through the
interviews, appear to hove spoken their minds freely about the
shortcomings and merits of the schools. The quotations ore:

"Teach the girls more about cooking, homemaking, conning,and other things."
"Let the teachers help the children more in their educationwhich- will be more helpful to them in the f.,t_lre HovePTA meetings regularly and have parents understand, first,
that children of today should hove education so they con be
better citizens."
"More teachingless fooling around."
"Create projects to hire outside help so we could earn money
or food when we ore down and out."
"They could teach more mechanics, pointing and construc-tion work."

. -."Teach the 3-R's and forget the chickens, goats, etc. Leave
that to mama and papa to do."
"Day schools lock teachers to teach projects like cattle and
gardens. Too much attention is given to sport and fancy
haircut. Need to swing to practical projects of everyday
living. Need to be able to get up and talk well. Make good
appearances. Doy school teachers now don't hove enough
interest in practical learning. Don't see to, it the children
really learn something. Children (kids) don't learn to talk
good Englishore even more shy than they used to be. Too
many children don't know nothingtoo much drawing. Need
lots more about English. Don't know enough about spelling.
Mothers used to have clubs of school to learn things like sew-
ing, conning, etc. This was good for all.",

"Should teach parents the importance of education and
regular attendance."
"I do not think of any and I think the schools ore all right as .
they ore." .
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"Many Indian pupils drop out of school before finishing.
Something should be done to make the pupils stay in school."
"More gardening and irrigotioilkeep stallions out of there."
(Day schools)

"Doing a good job as it is."
"The Indian expects too much of the Government. He shouldtry to get on his own mare."
"More community gardens, more fruit trees, chickens, 4-Hclubs and a pig project."
"Help people to understand the value of ecru-cation and its.place among the Indian people."
"Have parents come to school_ (day school) once a-monthand have a meeting and give suggestions and ideas of howthey should improve the school."'
"More home economics through adult sewing classes."
"Encourage parents and other people to understand thevalue of education. Help the children to understand respon-sibilities."
"Should have a place for women to go to weave, laundry
and bathing, sewing; a library for the community."

CONCLUSION

The elementary curriculum, in general, has the approval ofthe former students. They 'recognize the practical advantages ofthe training secured by taking part in projects which improve theirlivestock and improve their living through better use of their localresources. Such projects as gardening, keeping milk cows, andconning kitchens are regbrded as more important than arts andcrafts projects. However, the arts and crafts projects are importantto many people because of the supplemental income they con earn.
Projects dealing with horses are regarded as having limitedimportance. In spite of dislike for goats and the small numberof school having goat projects, a substantial number of peoplerecognize the value of these animals in subsistence living. Thepeople would probably make greater use of the school libraries ifsuitable reading material was provided, and the libraries wereregularly kept open some evenings and week-ends for adultpatronage.
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Chapter 7

The Ranchers
Pine Ridge people, with few exceptions, moke all or port of

their living from ranching or from work closely associated with
ronching. At one extreme ore the few ronchers who moke their en-
tire living from their own or rented lond. Many others have o com-
bination income from their own lond plus woges earned os laborers
on neighboring ranches or from seasonal harvest work in Ne-
braska potato and beet fields. Still others work in stores, garages
and other business establishments which serve the local ronch
Mode. A few ecrn their entire living by working os "hired hands"
for other ronchers. The teachers in the schools and many other
Indian Bureau employees, while not dependent directly on ronching
for o living, ore necessarily concerned with the ronch activities of
the community. This widely varying dependency on ranching as
source of income makes it necessary to define o "roncher" for the
purpose of this study.

By definition on the interview schedule, o roncher was o per-
son who reported riot less than half of his cash income for 1950
from the operation of his cwn ronch. This would include income
from cattle run ono common range, os well os from cattle or other
livestock raised on lond which the roncher owned or leased. It also
included income from lond which the roncher owned or held by
allotment and leased to others. It did not include woges received
for work as o form laborer when employed by some other roncher.
According to this definition there were 51 ronchers who answered
the long form questionnaire. Two of the ronchers were unmarried
girls, ages 25 and 22, living with their parents. Of the men, 34
were married, 15 single. See Table VII-1.
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Table VII-1
Attendance of Ranchers at Indian Service Elementary Schools

Ronchers Reporting
Yeors Attended No.

No reply 8 15.7
One
Two
Three 1 2.0
Four , 1 2.0
Five 4 7.8
Six 3 5.9
Seven 6 11.8
Eight 23 45.1
Did not .ottend 5 9.8

How Much Education in What Schools

Of the 51 ranchers, 38 attended Indian Service elementary
schools; 23 of these (45 percent) attended for 8 years, none of
thern, attended less than 3 years; 3 reported completing 8th grade
at public schools, 3 at Holy Rosary Mission. Non-attendance at
Indian Service elementary schools was reported by 5; 8 did not reply.
Of this group 6 completed the 8th grade, 3 completed less than the
8th grade. See Table VII-2.

Table VII-2
Attendance of Ranchers at Og Iola Community High School

Yeors Attended
Ronchers Reporting

No. %

Less thon 1 yeorincluding
no replies and those not
ottending 28 54.9
One 5 9.8
Two 4 7.8
Three 3 5.9
Groduote 8 15.7
Post groduote 3 5.9

Of the ranchers, 23 (45 percent) also attended Og Iola Com-
munity High School 1 year or mare; 11 (about 21 percent) com-
pleting 4 or mare years. Of the 51 ranchers, 29 are veterans.

Location of Ranches

Over 70 percent of the ranchers live in Shannon and Wash-
abaugh Counties.

How Large Are the Ranches?

The problems existing on some reservations where the land
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has been sub-divided into parcels too small to be useful, do not
bother this group of Pine Ridge ranchers. They report the size of
their largest single pieces cf land in Table VII-3.

Table VII-3
Size of Ranches

Number of Acres

No reply 7 14.0
Less than 200 12 24.0
200.400 6 12.0
401-600 - -
601-800 2 4.0
801-1000 5 10.0
1001-1200 2 4.0
1201-1400 4 8.0
1401-1600 3 6.0
Over 1600 9 18.0

Ranchers Reporting
No.

Acreages become scattered as size of holdings increase. In
many cases the scattering of land used, is the result of leasing land
at same distance from the "home ranch." Thirty-eight (76 percent)
cf the farmers report their land all in one piece; 9 (18 percent)
report their land scattered; 3 (6 percent) failed to report.

For the land owned, four (8 percent) of the farmers reported
they had fee patent title; 11 (22 percent) reported they operated
land held by trust patents issued by the Government; and 13 (26
percent) reported assignments of tribal land. Ownership exceeds
leasing among those operating the smaller tracts of land; the
opposite is tri.e for the larger tracts. This trend is shown in Table
V11-4.

Table V11-4
Distribution Among Randier: of Owned and Leased Land

Number of Acres
Ranchers Reporting
Owned Leased

No. % No. %

No reply 16 32.0 10 20.0
None 7 14.0 1 2.0
Less than 200 14 28.0 3 6.0
200-400 5 10.0 6 12.0
401-600 1 2.0 2 4.0
601-800 3 6.0 1 2.0

.801-1000 5 10.0
1001-1200 2 4.0
1201-1400 1 2.0 3 6.0
1401-1600 3 6.0
Over 1600 3 6.0 14 28.0
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Lond was leased far cash rather than on a shore-crop basis.
Twenty-two percent report leose payments under $250.00; an
additional 22 percent, payments between $250 and $500. Only 4
individuals (8 percent) report poyments obove $500.

A tabulation of the number of cattle and horses run on range
lond completes the picture of the use mode of Pine Ridge land by
the 51 ranchers under considerotian. See Table VI 1-5.

Table VII-S
Use of Range Land

Size of Herds
Ranchers Reporting
Cottle Horses

No. % No. 96

No reply 20 40.0 21 42.0
None 2 4.0
10 or less 4 8.0 13 26.0
11-19 4 8.0 10 20.0
20.29 1 2.0 4 8.0
30-39 4 4.0
40-49 6 12.0
50-59 7 14.0 1 2.0
60-69 - - ImM

70-79 OMIIMP

80 or over 2 4.0 1 2.0

The relatively small number of horses reported is not in
keeping with the common observation that Pine Ridge Indians in
general awn many horses, even though there is little market for the
ordinary "scrub" horse. Regardless of their low cosh value these
range horses are troditional symbols of wealth to many of the
Sioux. They are often reluctant to sell them even though they have
been urged for years to reduce their-horse herds as a ronge con-
servotion measure. However, since 1936, cross breeding with
Morgon stallions provided by the schools has produced improved
stock for which there is a good market.

The 10 or less horses reported by most of the farmers probably
represent necessary work onimols. The ranchers use many horses as
draft animals and os saddle horses, the totter being particularly
necessary in cattle ronching.

The greater ownership of cottle and the small size of most of
the horse herds, indicate that the group of ranchers interviewed
ore making productive use of their grozing land.

Tenure and Alienation Trends

Pine Ridge ronchers do not.move frequently from one ranch to
another. They are, in general, long time residents of the reser-
vation..
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Table V11-6
Years of Residence on Pine Ridge Reservation

Men Women
Years of Residence No. % No. 16

Less than 1 - - 1 2.8
1-4 - - 2 5.5
5.9 1 2.0 - -
10 or over 48 98.0 29 80.5

And also long time residents of their respective ranches. SeeTable VII-7.

Table VU-7
Years of Residence on Present Ranch

Men Women
Years of Residence No. % No. %
Less thon 1 4 8.2 3 8.3
1.4 14 28.6 15 41.6
5.9 10 20.4 8 22.2
10 or over 21 42.8 6 16.6

Soil, water, climate and topography of Pine Ridge Reservation
dictate cattle ranching and dry forming os a best means of making
o living. Non-Indians ore making a living from these resources to a
greater extent thon ore the Indians, even where the land remains
under the jurisdiction of the Indian Service.

Table VII-8 reveals that more Pine Ridge land is operated
by non-Indians than by Indians in all categories, except "forest
and woodland" which is relatively unproductive. Over 30 percent
more irrigated land, the most desirable, is operated by non-Indians
than Indians. For the next most desirable type, dry forming land,
the non-Indians operate over 5 times as much as the Indians. For
all types of land, over half is operated by non-Indians, about one-
third by Indians.

Table VU-8
*Indian and Non-Indian Use of Land AccOrding to Type of Land,
Type of Indian Operated Non-Indian Operated Not Operated
Land Acres % Acres % Acres

Total
Acres

Irrigated 312 34.8 584 65.2 896Dry farm .... 33,482 15.0 180,988 81.3 8,225 3.7 222,695Grazing 426,599 38.5 622,922 56.2 59,289 5.3 1,108,810Forest and
Woodland 140,591 60.3 92,660 39.7 233,251Other 46,000 18.1 93,429 36.8 114,497 45.1 253,926Barren and
Waste 132,823 100 132.823

Total 646,984 33.1 990,583 50.7 314,834 16.1 1,952,401
'Adapted from Statistical Supplement to the Annual Report of the Commissioner
of Indion Affairs, June 1944, Table VII, page 48.
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A comporison of 1943 totols with 1944 totols shows en
increose in non-Indion operated lond of 23,685 acres in this one
yeor period. These figures were compiled from Agency sources, and
come Nsitnin the 10 yeor period considered in this study. This
morks a reversol of the trend reported earlier of increosed Indion
lond use in response to Extension and Lond Division pressure for
consolidation of lond units, and increased livestock ownership by
Indions. Further evidence of non-Indian octivity is the continuing
pressure for fee potent titles. It is a common observation thot lond
owned in fee potent title by Indions is frequently tronsferred to
non - Indian use. A rough index of the rate of which fee patents are
being issued at Pine Ridge is shown in Table VII-9.

Table VII-9
Alienation Transactions

Acres Acres
Method of Alienation Method of Alienation

Fee Potent
To Purchaser

Dote of (usually) Fee Potent
Trans°, ?ion non-Indion to Indian

1931
6.1 160
8-1 160
8.13 80

10-16. 160
10-17 160
11-13 ....... 160
3.3 160
3-26 ....... 160
3.28 160.02
7-5 ..... 320
7-10 160
8.14 160
7-10 160

160
7-13 160
9-20 ....... 160
9-20 40
9-21 319.77

10-2 80
10-16 320
10-16 152.06
10-17 80
10.19 160
10-19 160

Fer Potent
To Purchaser

Dote of ( usually) Fee ,,,-tent
Transaction non-Indian to Indian
10.19' 160
11.28 160
11.30 ....... 160
12.5 640
12-7 160
12-28 136.07

len
1-15 141.93
1.16 160
1.16 161.62
1.18 320
1-18 160
2.5 160
2.7 160
2.7 160
2.9 160
2-12 ii0
2-21 160
3.18 160
4.2 160
4-15 160
4.15 160
4.18 160

Total 6,551.45 1,520.02

It is ploin that there is a shorp trend toward non-Indion use of
Indian lands. If this continues the Indions will be deprived of the
use of the bosic resource of the Pine Ridge oreo. This particularly
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when considered in connection with the tendency to remain on the
reservation (see Chapter II), forecosts the difficult problem of find-
ing a new bosic means of moking.a living ar of indirectly forcing
the Indians to leave the reservation. The Indian ronchers studied,
demonstrated thot they can and do use what they have learned in
school to make them better ronchers. However, the availability of
land and the rapid alienotion of Indian lond which might be used as
means of moking a living is something about which the school can
do little.

Income

It is obvious from Table VII-10 thot beef cattle is the main
source of cash income for ranchers. It is also plain that income is
not from diversified sources. The characteristics of soil, lack of
moisture and other conditions may impose this limitation rather
than the ranchers' choice. Income from hay and corn is probably
represented in income from beef. cattle as these crops may be fed

instead of marketed. Income from beef cattle is not only mare
widely distributed among ranchers then all other sources of income,
but provides by far the largest incomes. Of the 46 ranchers re-
porting, 20 (43.4 percent) reported income obove $1200; of these
10 hod incomes in excess of 51,800. Unfortunately very few, if any,
of the incomes represent cash income adequate for the needs of a
family. Cash is needed in addition to subsistence income for re-
placement ond improvement of ranch equipment, increasing herds
and for mony other necessities. Even though these ranchers report
the amounts indicated os half ar more of their total cash :ncome it
is obvious that these incomes from beef cattle and other sources
should be supplemented to afford an adequate living ond provide
funds for ronch improvement and expansion. (See table next page)

Home grown vegetables, poultry, reef and other farm products
moke on important contribution to the income of a ranch fomily.
In addition to their cash. income from sale of beef cattle the
ranchers reported subsistence income as shown in Table Vi I-11.

Table VII -11
Where Does Food Come From

No. SS,

Buy all food 11 22.0
Raise part 39 78.0
Estimated Portion Raised
No reply 9 18.0
Less tthan 1/4 r 18 36.0
1/4 to 1/2 12 24.0
About 1/2 8 16.0
More than 1/2 3 6.0
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Over 3 in every 4 of the ronch families raise part of their
food. The amount roised by many fomilies is small, 18 reporting
less thon one-fourth of their food rcised at home. Only 3 fomilies
raise more thon holf their food. Twenty families raise from o
fourth to a half of their food.

Ranchers Receive no Direct Relief. . , _

In general the ranch fomilies ore self-sufficient in spite of
low incomes. The only types of public assistance income reported
wos old age assistonce and veterons benefits. One family reports an
old age assistonce income of less thon$100.00 per yeor. Veterons
benefits are reported in Table VII-12.

Table VII-12
Veterans' Benefits

Number of
Amount per year Beneficiaries

Under $100 2
100 to 200
200 to 300
600 to 700

Savings

As 49 out of the 51 fomilies interviewed did not answer this
question no data are avoiloble concerning savings.

Indebtedness

The indebtedness reported is large; 15 ranchers (30 percent)
'reporting indebtedness of $1,000 of over, with 3 reporting obli-
gations in excess of $4,000. See Table VII-13.

Table VII-13
Distribution of Reported Family Indebtedness for 51 Ranchers

Amount of Debt
Ranchers Reporting

No.

No reply 29 56.0
None or less than $100 4 8.0
$100 to $500 3 6.0
$501 to $1000
$1001 to $1500 2 4.0
$1501 to $2000 2 4.0
$2001 to $2500 4 8.0
S2501 to $3000 2 4.0
$3001 to $3500
$3501 to $4000 ..... 2 4.0
$4001 to $4500 3 6.0
$4501 to $5000
Over $5000
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Insurance

Only 6 (11.8 percent) reported hoving insurance of any kind.
One individual reported automobile insuronce but did notdesignate the kind. Two ranchers reported life insurance, with

policy value in the $1,000-$2,000 bracket and one in the $3,000-
$4,000 bracket. Six veterans report General Service Life Insurance.For three, the policy value was under $5,000; for three, over$9,000.

Obviously Pine Ridge ranchers lock insurance protection for
their crops, buildings and form equipment.
Ranch Practices

In addition to amount of education, tenure and descriptive
information about the ranchers, it is important from an educational
point of view to know whether or not the ranchers make use of what
has been taught in the schools to improve ranch practices. Are they
growing crops which make best use of the soil and climate as a
resource? Are they using the methods they hove been taught in
managing These crops? Since raising beef cattle is conceded to be
one of the best ways of utilizing the Pine Ridge resources, the 51
ranchers studied were asked to report the number of cottle owned.
The facts shown in Table VII-14 include cattle secured from the
Government an a repayment basis as well as those owned outright.

Table VII-14
Beef Cattle Owned

Size of Herd
Ronchers Reporting

No. 96

No reply 4 6.0
25 or less 12 24.0
26-50 20 40.0
51-75 9 18.0
76-100 3 6.0
101-125 2 4.0
126-150
151-175
176-200
321-225
226-250 1 2.0
Over 250

Thirteen ranchers report owning less than 5 milk cows; one'
reports between 5 and 10; one reports between 11 and 15. Only
five ranchers report awning hogs; four of the five report less
than 5 animals. Obviously the livestock is primarily beef cattle.

Field Crops

Production of field crops reported by ranchers indicates that
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small grain faiming is practiced to a very limited extent. This
again probably reflects the fact that the land is essentially grazing
land; that suitable land, adequate rainfall, and credit for capitol
investment in equipment and other necessary conditions do not

exist to permit dry forming.
Only two ranchers report the use of irrigation, one reporting

less than 10 acres, one reporting between 40 and 50 acres, under

irrigation.

.Herd Management
How well the ronchers do use the resources they have it

definitely a concern of the school. The curriculum has been de-
veloped around the basic assumption that the people would make

a substantial part of their living by raising beef cattle. To what
extent the ranchers use the desirable techniques learned at Indian
Service schools to improve their cattle raising methods is shown

in Table VII-15.

Table VII-15
Reported Use of Desirable Practices in Beef Cottle Production

Ranchers Reporting
Methods Used No. %

Vaccinate Bong's disease 43 78.0
VaccinateBlock leg 43 86.0
Vaccinateblood poisoning 20 40.0
Bong's test 19 38.0
Tuberculin test 14 28.0
Trent calves far scours 30 60.0
Use chemical dip 28 56.0
Feed boy 46 92.0
Feed groin 39 78.0

Feed Salt 45 90.9
Build bank sheds 35 70.0
Deharn cattle 36 72.0
Zostrate calves 43 86.0
Cull herd 32 64.0
Save best cows for breeding stock 42 84.0
Breed cows to registered bull 42 84.0
Sell cattle to make most

money according to market ...... 40 80.0

The desirable practices listed in the interview and reported in
Table VII-15 were selected with the advice of teachers and
ranchers who were familiar with the Indian Service school program
and who knew what methods were feasible and practical in

managing beef herds on the Pine Ridge Reservation. The table
shows a consistent tendency for ranchers who have attended
Indian Service schools to make extensive use of these desirable
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proctices in monoging their beef herds. Ronchers who hod quit
school before completing the eighth grade mode less use of these
practices thor ranchers who hod gone through the eighth grade or
further. With only o few exceptions ronchers who were graduates
of Oglolo Community High School mode more use of the recom-
mended proctices than nongroduotes. It is cleor that ronchers who
attended Indian Service schools longer moke the most use of good
methods in core and monogement of their herds. Since living on
Pine Ridge Reservation depends to o great extent on beef cattle
production; better methods and better herds lead to better living.'

Practices ore not reported in detail for milk cows, horses,
hogs, and other livestock because of the small number of ranchers
reporting stock other than beef cattle. Report of recommended
practices for corn and small groin forming is omitted for the some
reason.

Ranch Building and Equipment Maintence

An important port of the Pine Ridge elementary ond high
school program is how to take better core of hcmes and ranch
buildings and equipment. Whether o rancher has on adequate
land base and equipment or is operating with very meager equip-
ment, the maintenance and repair of his own equipment should be
one of his major activities. With this in mind schz.ol experiences
were provided in repoiring ranch homes, building simple shelving
and other equipment and in careful operation and maintenance
of ranch machinery and equipment. These experiences ranged
from building o chicken coop at the day school, to well developed
courses in form shop practice in the high school. Table VII-16
summarizes- the- reported use of skills learned in'school.

Table VII-16
Use of Building and Maintenance Skills

Indian Service Schools

Do you do most of the following things
yourself ar hove them done?

Ranchers Reporting (51)
Self Hire

No. % No. %
Mochinery ond building repair 37 74.0 5 10.0
Build fences on your ranch 45 90.0
Reploce ports, repoir hoy machinery, wogons, etc. 45 90.0
Repair and maintain cars, trucks, tractors 31 62.0 3 6.0
Build rommed earth houses or other buildings 8 16.0 3 6.0
Build root cellars 29 58.0 1 2.0
Provide screens for windows and dciors of home 34 68.0 8 16.0
Get logs for buildings, posts, etc. 40 80.0 1 2.0
Carpentry work on homes and farm buildings 42 84.0 1 2.0
Dig well for your home ond farm buildings 11 22.0 11 22.0
Dril( well for home and form 9 18.0 13 26.0
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In general ranchers do their own repair and maintenance
work. The hired repair work on machinery and automotive equip-
ment probably represents major repairs requiring shop equipment
too expensive to be practicol for the ranch shop. The expense and
infrequent use of well digging and well drilling equipment also
probably accounts for.frequent hiring of this service.

Which School Activities were Most Helpful?

After listing the ranch practices which they were using,
the ranchers were asked to pick from a list of 15 school activities,
the activity which helped most in learning the ranch practices they
were using. These school activities in rank order of helpfulness are:

1. Studying about farming in school classes

2. Using school's thoroughbred bull or stallion
for breeding

Repairing farm machinery in school shop

3. Attending livestock sales and auctions
Demonstrations in school farms and gardens

4. Working on school farm or garden

5. Earning livestock to start own herd
Reading in school library
Working in the school dairy

6. Membership in 4-H Club
Membership in calf, poultry or livestock club

7. Membership in Junior Cattle Association
Learning proper methods of butchering
Visiting public schools

It is interesting to nate the varieties in type of activities rated
high as learning experience. For example, class room activities as
first choice rate only slightly higher than the community-wide
activity of using the schools' thoroughbred livestock sires. Practical
working experience in school shops is rated above demonstrations
or practical experience in garden or dairy. Membership in clubs,
and visiting activities is rated the leost valuable of the school
sponsored learning experiences.

Where do Ranchers go for Information?

The ranchers were asked to list two sources of information
concerning ranch problems which they used most often. As might
be expected from a common sense point of view as well as from the
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reports of similar studies, family and neighbors were listed most
frequently. Other sources of information, listed in rank order of
frequency of mention are as follows:

1. Oglola Community High School
Experience and work

2. Indian Service Elementary Day School
District Rancher

3. Radio and Market Repo.rts
Extension Agent

4. Bulletins
Farm Agent

5. Pamphlets from the Department of Agriculture
GI Classes
Drug Store(Where they purchase veterinary supplies)

supplies)
Farm Journal
Veterinary
Tribal Cattle Association
Older people who are graduates of

Oglala Community High School

Oglala Community High School was mentioned most frequent-
ly in spite of the fact that it is located in a corner of the reser-
vation where most ranchers must drive many miles to reach it.
(Over 73 percent of the entire group studied live over 10 miles
from the high school). This high regard for Oglala Community
High School as a source of information suggests the need of a
school-sponsored information bulletin dealing with current ranch
problems and news items.

i The fact that the Indian Service day schools rank second as a
source of information (together with the district rancher) suggests
that the ranchers have a high regard for the school service in
providing thoroughbred sires for herd improvement, and for the
demonstrations in gardening, canning; poultry raising and so forth.

The extent to which the Indian Service schools supply infor-
mation to the community is indicated by the fact that they are
mentioned more often than the radio and printed sources of infor-
mation; .also more often than the services of the farm agents and
extension agents.

The Indian Service schools have earned the respect and con-
fidence of the ranchers as source- of information. The responsi-
bility of the schools to continue to meet this demand is obvious.
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1.

Does It Help a Girl to Study Homemaking in School ?

Of the 51 ronchers; 27 or 54 percent reported thot their wives
hod studied cooking ond sewing in the elementory school; 24 or 48
percent sold their wives hod token closses in foods, clothing, home-
making etc., of Og lolo Community High School.

The ronchers were osked the question: "Whot do you think it
does for girl to study cooking, sewing, child core ond other home-
moking methods in school?

(a) Makes her o more successful wife ond mother
(b) Makes no difference
(c) Makes her o less successful wife and mother"

Many more ranchers answered this question thon teported
such school experience for their wives. A totol of 41 (82 percent)
believe such troining mokes a girl a more successful wife and
mother. Only 2 (4 percent) thought it mode no difference. No one
wos of the opinion that such training made o homemoker less
successful.

Ranchers were opporently convinced of the value of home
economics training for their wives, just as wives were convinced
that home economices troining helped o boy become o better hus-
bond and father.

Does School Make a Boy a Better Rancher ?

The farmers were olso osked the question: "Whot do you
think it does for a boy to study livestock ond ronch methods in
school ?

(a) Makes him o better roncher
(b) Makes no difference
(c) Mokes him o less successful rancher"

The replies were fovoroble. There were 49 answers to the
question: 43 (86 percent) of the ranchers believe school experiences
make a boy o better roncher; 6 (12 percent) think it mokes no
difference. There were none whothought such troining made o
boy o less successful roncher. The greotest number of replies
favoroble to troining for homemoking ond ronching come from
ranchers who hod been in Indion Service schools beyond the eighth
grode, and from Oglolo Community High School graduates.

What Can Schools do Better ?

In response to questions os to whot Indion Service, mission
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and public schools could do to be more helpful to ranchers, the
following statements were made concerning Indian Service schools:

Oglolo Community High School

',Teter organization of livestock associations in order to keep
from being enemies.'

"Should have more courses in farming."
"They could continue their work with livestock improvement,

both horses and cattle."
"Do more teachingless detail."
"Help children who ore interested in ranching more."

Elementary Day Schools

"Be able to use tools in school shop for repair job."
"Demonstration in method of irrigation. Demonstration in

canning."

"They should have all-weather roods for bus routes."
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Chapter 8

The Wageworkers
There are marked differences of opinion among Pine Ridge

residents as to the relative merits of education to become a
rancher on Pine Ridge vs. education to become a Wageworker,
either on or off the reservation. The few ranchers who are reason-
alke successful are convinced of the merits of ranching, regardless
of the difficulty of securing credit and of the problems of land
title.. The few who are successful wage earners, often as govern-
ment employees at the Pine. Ridge Agency, are convinced of the
advantages of the kind of education which qualifies them as wage
earners. Many who hcive enjoyed relatively little success as
ranchers, are convinced education for wagework would hove been
better. The unsuccessful wageworkers tend to think they would be
better off if they had had more training as ranchers.

The controversy extends beyond the reservation to adminis-
trative levels. Some groups contend that poverty, low income and
other undesirable conditions on the reservation could be corrected
by making full use of the land resources; that cattle ranching and
other types of agricultural activity could provide most of the
reservation people with an adequate living. On the contrary, there
are those who are convinced that the reservation is without the
basic resources to support the people; that their only chance of
making a satisfactory living is to seek wagework off the reserva-
tion.

What is the experience of people who hove been in Pine
Ridge schools between 1937 and 1947 and who are now making
a living primarily by wagework? Does their experience offer any
clues to the types of education that should be offered?

Wageworkers, by definition, included men and women who
received half or more of their annual cash income as wages. Spe-
cifically excluded from the group classed as wageworkers were the
51 ranchers who are the subject of Chapter 7.
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*A.

The wogeworkers provided doto os follows:

Men Women Total
Long form interview 234 54 288
Short form interview 82 86 168
Questionnoires 28 19 47

Totol 344 159 503

According to blood quontum the wogeworkers replies were
distributed os follows:

Mixed Mood Full Blood Total
Moles 152 192 344
Females 74 85 159

Totol 226 277 503

Many wogeworkers reported port of their income from ronch-
ing, from subsistence gordening, and from sources other than
octuol woges. Just os mony ronchers supplement their income from
their ronches by occosionolly working for woges; some woge-
workers supplement their incomes by gordening, by owning o few
cattle, or by partnership orrongements with ronchers.

The foct that 503 individuals could be found who, according
to definition, were wogeworkers, as compared with only 51 who
were ranchers, indicotes o trend toword o wogework economy.
However, the interesting thing to note is thot most of the Indians
working for woges, (1 out of 3 of the employed men) ore working
os ranch loborers. They ore doing the some kinds of work os
employees thot they would be doing for themselves if they were
finonciolly oble to become established os ronchers. On o bosis of
work preferred, 1 out of 5 of the employed men preferred work os
ranch loborers; mony who were employed expressed the objective
of getting enough money to establish themselves os ronchers.

What Kinds of Jobs do Wageworkers Hold?

The 503 wogeworkers reported their occupations in Toble
VIII-1.
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Table VIII-1
Current Occupations Reported by Wogeworkers

Ronk
Order:

Occupation Frequency Men (344) Women (159) Total (503)
No. % No. % No. 96

Laborer-Ronch 1 117 34.0 3 1.9 120 23.8
Unemployed 2 47 13.7 55 34.6 102 20.3
No reply 3 7 2.0 41 25.8 48 9.5
Student 4 29 8.4 29 5.8
1.Ivki lied laborer 5 25 7.3 1 .6 26 5.2
Domestic 6 23 14.5 23 4.6
Gov't. clerical 8 2.3 4 2.5 12 2.4
Carpenter 8 10 2.9 1 .6 11 2.2
Auto mechonic 9 9 2.6 9 1.8
Ammunition worker 9 7 2.0 2 1.2 9 1.8
Pototo picker 10 7 2.0 1 .6 8 1.6
Unclossified 10 7 2.0 1 .6 8 1.6
Latindry worker 11 1 .3 5 3.1 6 1.2
Truck driver 11 6 1.7 6 1.2
Pointer 12 5 1.4 5 1.0
Rood construction 12 5 1.4 . . 5 1.0
Sales work 12 3 .9 2 1.2 5 1.0
Armed services 12 5 1.4 5 1.0
Bus driver 13 4 1.2 4 .8
Maid-Hotel 13 4 2.5 4 .8
Teacher-Indian Service 13 3 .9 1 ;16 4 .8
Lumberyard 13 4 1.2 4 .8
Hasp attend. 1.S. 14 3 1.9 3 .6
Odd jobs 14 3 .9 3 .6
Electrician 14 3 .9 3 .6
Tractor driver 14 3 .9 3 .6

In addition to the occupations so
occupations were reported twice each:

Men
police officer
baker
janitor
railroad switchman
railroad track laborer
printer
cement worker
sow mill operator
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Each of the following occupations were reported once:

Men Women
watchmen cook (home)
barber telephone operator
beet worker typist (Indian Service)
dairy worker school housekeeper
filling station laboratory ossistont

attendant registered nurse
weover ( Indion Service)
ortist
plumber
delivery mon

This list of the 54 occupations for the 503 wogeworkers
makes it plain that like schools in general, Indian Serfiice schools
con not provide training for all the possible occupations :,,to which
their students may go. Except for the training in basic skills cf
language and arithmetic, specific instruction for mony occupations
must be learned on the job. However, it noteworthy that c total
of 105 (1 in 3) of the men ore ranch laborers; 10 ore carpenters.
These ore the occupations which mole students most frequently
enter; they or occupations for which the school experiences in
vocational agriculture, gardening, livestock, and shop work afford
definite training. The school olso affords specific training ter the
following occupations in which 45 former students report employ-
ment:

auto mechanic bus driver
clerical worker troctor driver
truck driver laundry worker
pointer

The contribution of school work and other vocotionol training
experiences to the success of a dozen wogeworkers ;s obvious in
employment such os:

teacher plumber
filling station nurse

attendant stenographer
artist cook

The usefulness of the school tro:ning in home economics to
employed girls is plain in the 23 (14.5 percent) who reporte'4 em-
ployment os domestics. This is also probably reflected in er: -;oy-
ment of girls os laundry workers, hotel maids and hospital word
attendants. Girls who ore employed as clerical workers, steno-
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grophers, nurses and teachers are probably girls who prepared atlease in port for such work of Haskell Institute following theirschooling at Pine Ridge.
The number of unemployed 102 (approximately 1 in 5) rep-resents in part, seasonal unemployment. The wogewarkers livingoff the reservation were interviewed between November and April.During this period many who are sosonol agricultural workersreported "unemployed" although as a matter of fact they hodrecently been employed as laborers in the potato or beet harvest.

Are Wogeworkers Employed in the Types of Work They Prefer?
The q-uestion was asked: What job or kind of work would youdo all the time if you could get it? The replies ore shown in TableVIII-2.

Table VIII-2
Work Preference
Rank

Order:
Occupation Frequency Men (344) Women (159) Total (503)

No. % No. % No. %
Ranching 2 157 45:7 - 3 1.9 160 31.8Auto mechanic 3 23 6.7 23 4.6Carpenter 4 18 5.2 I .6 19 3.8Domestic 4 .... .... 19 11.9 19 3.8Tractor driver 5 13 3.8 .... 13 2.6Rood construction 6 12 3.5 12 2.4Unclassified 7 10 2.9 .... .... 10 2.0Cement worker 8 7 2.0 I .6 8 1.6Gov't. clerical 8 4 1.2 4 2.5 8 1.6Truck driver 8 8 2.3 .... .... 8 1.6Waitress 9 7 4.4 7 1.4Laundry worker 10 6 3.8 6 1.2Moid-hotel or comp 10 .... ..- 6 3.8 6 1.2Pointer I0 6 1.7 .... ..- 6 1.2Potato picker 10 4 1.2 2 1.2 6 1.2I.S. Hosp. att. 1 I .... .._ 5 3.1 5 1.0Ammunition worker 1I 4 1.2 1. .6 5 1.0Artist 11 5 1.4 .... .... 5 1.0Baker 12 3 .9 1 .6 4 .8Laborer -other than former 12 4 1.2 .... 4 .8Plumber 12 4 1.2 .... .... 4 .8Soleswork 12 2 .6 2 1.2 4 .8Gov't. stenographer 12 4 2.5 4 .8Indian Service teacher 12 3 .9 I .6 4 .8Cook-ranch 13 .... .... 3 1.9 3 .6Lumberyard 13 3 .9 .... 3 .6Railroad track laborer 13 3 .9 ._. .... 3 .6Shoe factory 13 2 .6 I .6 3 .6Gov't. typist 13

1 .3 2 1.2 3 .6
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Ranching is obviously the preferred occupation. It would bedifficult to determine whether this favorable attitude towardranching grows from o general interest in ranching or is associatedwith the emphasis in training for ranch life in the Pine Ridgeschools. There is obviously o clear connection
between the "pre-ferred type of work" os expressed, and the work in which thestudent has found employment. Regardless of whot casual rela-tionship may or may not exist between this expressed preferenceand the curriculum, the advantage is obvious of hoving the cur-riculum geared to the occupational

preference os expressed by theformer students of the Pine Ridge schools. The courses in form shopwork and home economics may reasonably be ossumed to make odirect contribution to employability and work preference in suchoccupations os auto mechanic, carpenter, domestic, tractor andtruck driver ond others.

The following occupations were listed among types of workpreferred that were not reported as present employment:
cob driver

seomstresslondscoping
watchmanodd jobs
furniture repairmanrodeo rider
shoe factory worker

Is there a Difference Between Mixed Bloods and Full Bloods as toKinds of Employment?
Full bloods distinctly outnumber mixed bloods in employmentas ronch loborers and os domestics.

They outnumber mixed bloodsin the number
unemployed at the time of the survey. On thecontrary, mixed bloods exceed full bloods in employment osgovernment clerks. Differences in number of mixed bloods ondfull bloods employed as unskilled laborers, carpenters and in thenumber of students in odvonced training ore not outstanding.Comporisons were' not mode in occupations which were reportedby less thon 10 persons.

The greater number of full bloods reporting employment osranch laborers emphosizes the need of continuing the vocationalagriculture program on the reservation for the benefit of the fullbloods who tend to remain on the reservation and who apparentlyhove on abiding interest in ranching as o means of making uliving.

.Does Wogework off the Reservation Differ from Wagework orsthe Reservation?

Generally speaking, it does not. There were no significant
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differences in the number employed in each of the occupationslisted, with the exception of ronch laborers, domestics and stu-
dents. The number of ronch laborers on the reservotion is greoter
thon the number off the reservotion. This, however, moy not be
true during the time when Tonyof the ronch laborers earn thegreoter port of their income, e.g. when working in beet and potatoharvest in the neighboring South Dokoto and Nebroska counties.
More girls are employed os domestics on the reservotion than off.More students ore reported on the reservotion than off. The totter
is probably o temporory situation resulting from o number of
veterons taking "on-the-job" courses in ogriculture under the
provisions of the "G. I. Bill."

Table VIII-3
Comp3risan of On-Reservation and Off-Reservation Employment

288
On-Reservotion

No.

215
Off-Reservation
No.

Laborer-Ranch 103 35.7 17 7.9Na reply 5 1.7 43 20.0Student 23 8.0 6 2.8Unskilled laborer 14 4.9 12 5.6Domestic 14 4.9 9 4.2Gov't. clerical 7 2.4 5 2.3Carpenter 5 1.7 6 2.8Auto mechanic 4 1.4 5 2.3Ammunition worker
9 4.2Potato picker 2 .7 6 2.8Unclassified 2 .7 6 2.8Lcundry worker 2 .7 4 1.9Truck driver 6 2.1

Pairer 2 .7 3 1.4Road construction 2 .7 3 1.4Sales work 2 .7 3 1.4Armed services
5 2.3/11,,s driver 4 1.4 ..- .. ...Maid-hotel 2 .7 2 .9Teacher-Indian Service 2 .7 2 .9Lumberyard
4 1.9

Hospital attendant- !ndian Service 3 1.0 C...Odd labs 2 .7 1 .5E!ectricion
1 .3 2 .9Tractor driver

3 1.4

Table VIII-3 shows in detail the number employed in various
occupations on and off the reservation for all occupations reported-no re than twice.

An analysis of oil occupations reported one or more times
shows thot 24 out of the total of 51 occupations reported were o
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source of employment both on and off the reservation. There were
15 occupations reported on the reservation only; 12 were reported
off the reservation only.

According to occupations the division on and off the reser-
vation is as follows:

Occupations Reported
Only Off the Reservation

ammunition worker
armed services
lumber yard
tractor driver
cement worker
saw mill worker
watchman
plumber
delivery man
fertilizer plant worker
laboratory assistant
nurse

Only On the Reservation

truck driver
bus driver
hospital attendant
police officer
waiter (waitress)
barber
beet worker
cook (home)
dairy work
filling station attendant
telephone operator
typist (government)
school housekeeoer
weaver
artist

Inspection of these lists reveal that a few occupations are
available off the reservation only because of the location of certain
industries in the areae.g. the manufacture of cement and
ammunition, or. service in the armed forces. With the possible
exceptions of school housekeeper and weaver, there are few if any
occupations that are peculiar to the reservation. The fact that
nearly half of all jobs reported were reported from both on and off
the reservation and the above list suggests that there is very little
difference in wagework on the reservation and off the reservation.
An educational program which equips people to earn a living an
the reservation likewise equips them to earn one off the reser-
vation.

How Long do they Stay on their Jobs?

Employers at times assert that Indians are not desirable
employees because they will not stay on the job. The statement is
not uncommon that for this and other reasons, Indians are usually
the "last hired" and the "first fired." An analysis of the replies
from Indian wageworkers both on and off the reservation offers
some interesting facts which are in sharp contrast to these
assertions.
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The first phase of job tenure investigated was based on

answers to the question: "How long hove you been in your present

job?" Table VIII-4 summarizes the replies.

Table VIII-4
Length of Time in Present Employment

According to Blood Quantum

Interviews
(226)

Mixed bloods
No. %

(277)
Full bloods

No. % No.

(503)
Total

%

No reply 81 35.8 122 44.0 203 40.3

Less than 4 months 26 )1.5 41 14.8 67 13.3

4-8 months 11 4.9 24 8.7 35 6.9

9.12 months 17 7.5 6 2.2 23 4.6

13-16 months 2 .9 5 1.8 7 1.4

17-20 months 6 2.7 1 .4 7 1.4

21-24 months 7 3.1 7 2.5 14 2.8

25-28 months 2 .9 1 .4 3 .6

29-32 months 2 .9 2 .4

33-36 months 9 4.0 10 3.6 19 3.8

Over 36 months 46 20.3 47 17.0 93 18.5

Questionnaire
Less than 6 months 3 1.3 5 1.8 8 1.6

6 months to 1 year Z .9 3 1.1 5 1.0

1 year to 18 months 2 .9 2 .4

18 months to 2 years 1 .4 1 .2

Over 2 years , 9 4.0 5 1.8 14 2.8

Replies from interviews and questionnaire were not combined because time

intervals were not identical.

Combining percents for those who have been in their present

jobs less than a year shows that about 1 in 4 (24.8 percent) have
been in their jobs less than 1 year, with 13.3 percent having held

their jobs less than 4 months. Mixed bloods tend to hold their jobs
longer than do full bloods. This again, probably reflects the em-
ployment of many full bloods living on the reservation as seasonal

agricultural laborers.
At the other end of the scale over 1 in 4 of the group (26.1

percent) have been in their present jobs over two years. Here again

there is some evidence that mixed bloods may tend to remain in
their jobs longer. It should be noted that of the 26 percent who
hold their jobs over 2 years that 18.5 percent have been in their
present jobs over 3 years. In summary it appears evident that in
the group of Indians studied more individuals remain in their jobs
2 years or more than remain in their jobs less than 1 year, with a

tendency for mixed bloods to have the longer job tenure. Such
records obviously do not support the general assertion that Indians

will not stay on the job.
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Do People With More Education Hold Their Jobs Longer?

Yes. Table VIII -5 shows thot only sixteen (19.5 percent) of
people with less thon eighth grode educotion, held their present
jobs over 3 yeors. Those who hove finished grode eight but not
groduoted from high school do o little better with 24.3 percent.
The percent holding their jobs over 3 years obout doubles for high
school groduotes where 43.5 percent hold their jobs over 3 yeors.

The greotest percentoge of those holding their jobs 2 yeors
or less (41.4 percent) ore those with less thon eighth grode educo-
tion. Those who hove finished the eighth grode but not groduoted
from high school do o little better, os only 34.5 percent hod hod
jobs 2 yeors or less. In the entire group with less thon high school
graduation, the number who hold their jobs 2 yeors or less exceeds
the number who hold their jobs 3 yeors or more. On the contrary,
omong high school groduotes the number who hold their jobs over
3 yeors is considerably in excess of the number who hold their jobs
2 yeors or less (48.5 percent over 3 yeors compored to 26.0 percent
for 2 yeors or less). It is clear thot Indions with the greoter omount
of educotion hold their jobs longer. Longer tenure ond few chonges
imply the odvontoges of fewer periods of unemployment, of re-
moining in jobs long enough to secure seniority ond promotions,
ond mony other odvontoges.

Table VIII-5
Length of Time in Present Employment

According to Schooling
I ndion Service Schools

Less thon
8th Grode

(82)

8th-12th
Non-Grod

(156)

H. S.
Groduotes

(23)

Other
Schools

(27
Totol
(288)

No. % No. % No. % No. % No. %
0. No reply 28 34.1 57 36.5 4 17.4 7 25.9 96 33.3
1. Less thon 4 months 13 15.9 28 17.9 1 4.3 5 18.5 47 16.3
2. 4-8 months 7 8.5 13 8.3 2 8.7 5 18.5 27 9.4
3. 9-12 5 6.1 7 4.5 2 8.7 1 3.7 15 5.2
4..13-16 1 1.2 4 2.6 .. 1 3.7 6 2.1
5. 17-20 2 2.4 1 .6 .. 3 1.0
6. 21-24 6 7.3 1 .6 1 4.3 1 3.7 9 3.1
7. 25-28 1 1.2 1 4.3 2 0.7
8. 29-32 1 4.3 1 0.3
9. 33-36 3- 3.7 7 4.5 1 4.3 1 3.7 12 4.2

10. Over 36 months 16 19.5 38 24.3 10 43.5 6 22.2 70 24.3

In regord to port time os compored with full time employment
the 320 replies indicoted thot 207 (obout 65 percent) reported
current employment in full time jobs; 113 (over 35 percent) re-

148



ported part time jobs. Mixed bloods reported more full time jobs
(55 percent) than full bloods (44.5 percent), Indian Service .high
school graduates as a group reported the highest percent of full
tune jabs (74 percent). People with less than an eighth grade
education reported fewer full time jobs, (about 33 percent) than
those who had gane beyond the eighth grade but had not grad-
uated from high school. This group reported about 39 percent as
having full time jobs. The evidence appears conclusive that those
who continue their education through high school mare often enjoy
full time employment than those who do not; with a tendency for
mixed bloods to have full time jobs more frequently than full
bloods.

How Do Wageworkers Find Their Jobs?

As shown in Table VIII-6 two out of 5 (40.3 percent) depend
on their own job hunting efforts. Relatives and parents together
were considered most helpful by 1 in 5 (20.2 percent); with State
Employment Service considered most helpful by 12.3 percent. The
schools in general were considered helpful by only 1 in 20 (5.3
percent) of the wageworkers. Full bloods appear to rely on relatives
and friends more, and less upon their own efforts or upon official
agencies than do mixed bloods.

Table VIII-6
Methods of Finding Jobs

According to Degree of Blood

Mixed bloods
(199)

Na. %

- Full bloods
(257)

No. % No.

Total
(456)

%

Own effort 83 41.7 101 39.3 184 40.3

No reply 37 18.6 43 16.7 80 17.5

State employment service 26 13.1 30 11.7 56 12.3

lelatives . 16 8.0 35 13.6 51 11.2

Parents 15 7.5 26 10.1 41 9.0

School I1 5.5 13 5.0 24 5.3
Private employment agency 8 4.0 7 2.7 15 3.3

Other , 2 1.0 1 .4 3 .6

Answer to an ad. I .5 ! .4 2 .4

Replies to questionnaires not included.

An analysis of the replies of the 288 wageworkers interviewed
on the reservation indicates that the school was more useful as a
means of finding employment than it was for the off-reservation
people. However, the on-reservation group like the group in gen-
eral, depend for the most part on their-own efforts to,find employ-
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ment. Additionol educotion as shown in Table VI II-7 odds slightlyto the self-relionce of those who seek their own jobs.

Table VIII-7
Methods of Finding Jobs

According to Length of Time in School
Indian Service Schools

Less than
8th Grade

(82)

8th-12th H. S.
Non-Grad Graduates

(156). (23)

Other
Schools

(27
Total
(288)

No. % No. % No. % No. % No. %No reply 4 4.9 12 7.7 .. 1 3.7 17 5.9School 6 7.3 9 5.8 6 26.1 1 3.7 22 7.6Parent 12 14.6 19 12.2 1 4.3 4 14.8 36 12.5Relatives ... . . ..... 14 17.1 11 7.1 2 8.7 3 11.1 30 10.4State employment Service 8 9.7 20 12.8 2 8/ 3 11.1 33 11.5Private employ. agencies 5 3.2 5 1.7Answer to on ad.
1 .6

1 0.3Own effort 38 46.3 79 50.6 12 52.2 15 55.5 144 50.0Other

How Much Is the Wageworkers Income?

Mony people were reluctont or unable to report their incomes.It is understondobly difficult to report wages for o'yeor when onemoy hove worked far several different employers at different kindsof work ond of different rotes of pay. Likewise income fromsources other than woges is in most cases incidental, is seldomrecorded, ond probably not accurately recoiled. However, the-ob.lervoble evidences of low incomes lend credence to the reports oflow incomes by a majority.

Toble VIII-8 shows that this is predominently o low incomegroup, with 101 people (about 1 in 5) reporting incomes of lessthan $500 per yeor. Over half of the people reporting (277 indi-viduols; 55 percent) reported incomes of $2,000 or less. By corn-porison only 105 individuals (20.9 percent) report incomes over$2,000 with 23 individuals (4.6 percent) reportin' over $4,000.
According to blood quantum, the percent of full bloods withon income of less than 5500 (26.3 percent) is more thon doublethe percent of mixed bloods (12.4 percent) in the some incomebracket. This is also true in the $500-$1,000 brocket. In the$1,001 to $1,500 income bracket the percent of mixed bloods andfull bloods is opproximotely equal. In all of the higher brockets,e.g., from $1,500 to $4,500 the percent of mixed bloods exceedsthe percent of full bloods. It is clear, however, that os 2/5 of the
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Table VIII-B
Income of Wageworkers According to Blood Quantum

Mixed bloods
(226)

No. %

Full bloods
(277)

No. % No.

Total
(503)

%

No reply 58 25.7 63 22.7 121 24.0

Less than $500 28 12.4 73 26.3 1 dl 20.1

500-1000 19 .8.4 45 16.2 64 12.7

1001-1500 27 11.9 33 11.9 60 11.9

1501.2000 26 11.5 26 9.4 52 10.3

2001-2500 .. .. .... 20 8.8 20 7.2 40 7.9

2501-3000 21 9.3 6 2.2 27 5.4

3001-3500 10 4.4 5 1.8 15 3.0

3501-4000 8 3.5 4 1.4 12 2.4

4001-4500 6 2.6 2 .7 8 1.6

Over $4500 3 1.3 3 .6

individuals in this category are full bloods, the accepted impress-

ion that full bloods are incurably backward is not borne out by the

facts.
In so far as total income is a general index of how well an

individual is "getting ulong" it is obvious that mixed bloods fare

better than full bloods. The implication is clear that a definite task

remains foi the schools, to assist the full bloods to learn how to
increase their incomes as a means of improving their living. Pro-

nounced cultural differences which still characterize the full blood

and affect his earning ability indicate that special provisions far

him should be continued in the school program aimed at improving

his earning capacity and his standard of living.

I mom.: from sources other than wages was insignificant ex-

cept far a few individuals. The few who reported such income re-

ported the fallowing:
From leased land; 85 reported. Of these, 74 reported less

than $200 per year, 8 between $200 and $400, 1 in excess of

$1,800 per year.

Arts and crafti; only 7 reported, 5 of these were under $50,

1 between $50 and $100, and 1 over $150.

Other income; (exclusive of relief or veterans benefits), 51

reported, 11 of these were under $50, 23 were between $50 and

$200, only 6 reported over $450.

Subsistence income; 266 individuals, (58.3 percent) reported

they bought all their food; 149 people (32.7 percent) raised part

of their food. More full bloods than mixed bloods raised part of

their food.
Data were available (See Table VIII-9) for only the 288
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people living on the reservation to show income occording toamount of educotion. Of this entire group about 1 in 3 (29.9 per-cent) hod on annual cosh income of $600 or less; obout half ofthis lowest income group hod incomes of $300 or less. The percentof people (23.2) with less thon eighth grode education who eorn$300 or less, is nearly twice as large os the percent of people (12.2)
who hove gone beyond the 'eighth grode. At the upper end of theincome scole slightly over 1 in 5 (22.3 percent) hove incomes of$1,500 or over.

Although the numbers reporting ore small there is on obvioustrend for those who have the greoter omount of educotion to earnthe higher incomes, with the percent of high school groduoteseorning higher incomes definitely greater than the percent of non-groduotes.

Table V111-9
Income from Present Job on the Reservation

According to Education
Indian Service Schools

Less than
8th Grade

(82)

8th-12th H. S.
Non-Grad Graduates

(156) (23)

Other
Schools

(27
Total
(288)

No. % No. % No. % No. % No. %No reply 16 19.5 44 28.2 4 17.4 3 11.1 67 23.3Under $300 19 23.2 19 12.2 1 4.3 1 3.7 40 13.9300-600 12 14.6 29 18.6 .-. 5 18.5 46 16.0601-900 6 7.3 12 7.7 2 8.7 1 3.7 21 7.3901-1200 .... 7 8.5 8 5.1 3 13.0 1 3.7 19 6.61201-1500 10 12.2 16 10.2 2 8.7 3 11.1 31 10.81501-1800
= 3 3.6 9 5.8 3 13.0 1 3.7 16 5.61801-2100 3 3.6 7 4.5 .. 10 3.52101-2400 1 1.2 4 2.6 2 8.7 5 18.5 12 4.22401.2700 4 4.9 3 1.9 3 13.0 3 11.1 13 4.5Over 2700

1 1.2 5 3.2 3 13.0 4 14.8 13 4.5

Are Incomes Greater On or Off the Reservation?

In general, people living off the reservotion hove the higherincomes. This is consistent with observations reported earlier, thotfull bloods tend to remoin on the reservation, and that full floods
in generol, hove lower incomes. Conversely, mixed bloods tend toleove the reservotion and they, in general, have higher incomesthon full bloods.

Toble V111-10 shows that the percent of on-reservotion people
definitely exceeds the percent of off-reservation people in the
lower income bracket, e.g., from $1,500 down, with over four times
as mony on-reservation people in the group having $500 or less
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Table VIII-10
Total Income According to Location

288
On- Reservation

No. 96

215
Off - Reservation
No.

No reply 35 12.1 $ 86 40.0
Less thon $500 85 29.5 16 - 7.4
500-1000 52 18.0 12 5.6
1001-1500 42 14.6 18' 8.4
1501.2000 31 10.8 21 9.8
2001-2500 21 7.3 .19 8.8
2501.3000 15 5.2 12 5.6
3001-3500 4 1.4 11 5.1
3501-4000 2 .7 10 4.6
4001-4500 .... 8 3.7
Over $4500 1 .3 2 .9

per year. The percent of incomes on and off the reservation are
roughly the same in the $1,500 to $3,000 bracket. Above $3,000
it is the off-reservation that is represented.

Insurance and Savings

The amounts of insurance and savings reported were neg-
ligible. Such insurance as was reported consisted of:

Type
Number of

poisons reporting
Percent of

group

Liability (unspecified) 17 3.7
Life 11 2.4
G. I. 7 1.5
Sickness and Accident 2 .6
Fire Insurance 1 .2

Four reported savings in Individual Indian Money accounts
at Pine Ridge Agency Office, 8 reported savings accounts in of f-
reservotion banks. Five reported owning U. S. Savings Bonds.

There is a possibility that some of the people interviewed
were reluctant to report their insurance and savings. However. in
view of the general love income-it is not surprising that few have
been able to avail themselves of the advantages of savings and
insurance.

Assistance Income

There is very little relief or other forms of assistance income
received by the group, in spite of the low income. Certain types of
assistance, e.g., Old Age Assistance and oid to dependent children
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are forms of assistance provided to the population in general and
are not peculiarly an Indian problem. The kinds of assistance
income reported are:

Number of
Type persons reporting

Percent

reporting

Old Age Assistance (granted to
dependent porents of respondents)

27 5.9

,Aid to Dependent Children
(dependents of respondents)

14 3.1.

Public Assistance 9 1.9
Relief Payments 7 1.5
Aid to the Blind 3 .6
All Others 49 10.7

Does Training In Homemaking Help?

Recognizing the significant role of the housewife in making
a small income meet family needs, the question was asked: What
do you think it does for a girl to study cooking, sewing, etc.?

Of 299 replies, 282 (94.3 percent) believed that such courses
mode a girl a more successful homerr Aer. Fourteen (4.7 percent)
believed the training in homemaking made no difference while 3
(1 percent) believed the training mode girls less successful as
housewives. There was a tendency for mixed bloods to favor train-
ing in home economics more than did the full bloods,

Independent Statements

In response to the question, "what could schools do to be
more helpful to wogeworkers?" the following statements were sub-
mitted:

For Indian Service Schools

"Tench typing and shorthand."
"OCHS should keep up and offer more vocational work,
especially shop and mechanics for students who will have but
little education.'
"Give training in mechanics, carpentry and painting and the
like."
"Teach more about machinery so can get better wages, etc.
Prepare them to find work."
"Get me a job."
"Should be taught trades that con really be used. Need trades
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that can be used ond worked of here on reservotion. Good toknow how to operote mochinery."
"Poy higher solary. Open conning kitcl-en evenings, moreadult work toword food preservotion."
"Would be good to hove more music and music lessons in doyschool."

"OCHS should teoch more like the public schools."
For Mission Schools

"Teach agriculture and outside work as with livestock, fieldwork, etc."

For Public Schools

"Public schools teoch more and give students better edu-cation."

The following answers were given to the cJestion, "What isthe best ploce to get information thot will help }au keep employedand earn better wages?"

"The right politician."
"Bothered the chief clerk until I got o job."
"South Dakota State Employment Service. Most of time ogood place. Some do not wont to employ Incions."
Consideration of the wogeworkers replies to the variousquesti ns make it plain thot his problem is not 7,ne simple one ofworking on the reservotion os compared with working off thereservotion. The consistent tendency for mixes, bloods to forebetter os wogeworkers than do full bloods suggests the need of ocontinuing and expending educotionol progrom which will mokespecial provisions for the full blood to overcon-e longuoge ondcultural differences os well as acquire the skills which will mokehim employable. Greater recognition by both full =roods and mixedbroods that increasing amounts of education in general mean in-:reosed earning power, should go far in keeping children andyoung odults in school longer and in increasing their chances ofbetter incomes.

The current preoccupation with removing Pine Ridge peoplefrom the reservotion as o means of solving their economic prob-lems is described in the Princeton Report of o Study of IndianAdministration (poge 7) in the statement: "In many places theultimote solution to the problem (direct relief) lies :n getting fairlylarge numbers of Indians located in wage and sc ory jobs off thereservation. In many instances the requirements of this task go forbeyond the capabilities of the State Employment Service."
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The realism of this proposal may !,;ta challenged in view of the
:onditions which exist where fairly large numbers of Indians arefound off the reservotian engaged in wogework. The slum con-thions existing in the Indian communities of Gordon and Alliance,
Nebroskc, and at Rapid City, South Dakota roise the question os towhether o condition has not been created which is worse thon the
one requiring direct relief on the reservation. The large number of
wogeworkers reporting very low incomes suggest that off-reser-
vation employment is not the ponacto which it appears to be.
Lastly, the present study foils to reveal the problem of "directrelief" os o mojor issue, so for os Pine Ridge is concerned.

The educational guide posts of the reports of the wage-
workers, particularly when considered with those of the ranchers(See chapter VII) are quite ploin, e.g., to continue o program in
both elementary and high school which places major emphasis onranch life, os o way of living, with additionol emphasis or tt.e
vocational aspects of the school program which will qualify young
Indians to compete for employment in skilled jobetirs'eciated with
ranching; and get him out of the class of agricultural "stoop
lobor." Throughout such a 7.iogrom, special provision needs to bemode to focilitote and encouroge the full blood Indians to masterEnglish and to make on adjustment to white culture that will
enable him to compete happily for a fair shore of employment, andbe in himself "occeptoble" in habits and other cultural adjust-
ments, to his non-Indian employers.

156



Chapter 9

The Homemakers
IA

The resources and way of life on the Pine Ridge Reservationoffer the women many opportunities to make important contribu-tions to the welfare of their families. The low cash income in many
families makes it necessary to practice many economies in home
management. Wise economies in food planning and preparationor in the making and care of clothing, often contribute directly tobetter, living, as well as to keep the family's expenditures withinits income.

Gardens, poultry and other subsistence income supplements
the low cash inter-nes in many homes. Home economics experiences
were planned for girls in the schools, which took into accountlow cash incomes and the important possibilities of the many
source of subsistence income in the basic economy of the area.Which of these experiences have been more useful and which less
useful? Who are these young homemakers? What homemaking
experiences provided by the schools have they found useful; wherehave they learned these methods; what do they think of training
in homemaking? These and similar questions are explored in thischapter.

WHO ARE THE HOMEMAKERS?

Two hundred forty-nine women answered the inquiry about
homemaking methods. Replies were secured from all women whocould be reached for long form interviews, regardless of whetherthey were the wives of farmers, or of wageworkers who were man-aging their own homes; unmarried girls living with their parents;
employed girls living in rooms or clubs or in other status.

Table IX-1 shows who these homemakers were and their
distribution according to number of school grades completed.
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Table IX-1. Classification of Homemakers

Classification

Other
Schools

(23)

Indian Service Schools
6th grode 8th grode H.S. Grad.

or less (50) (154) (22)
Total
(249)

No. % No. % No. 90 No. % No. %

No reply 5 21.7 8 16.0 15 9.7 2 9.1 30 12.0
Wife of rancher 5 21.7 4 8.0 13 8.4 6 27.3 28 11.2
Wife of woge wo:ker 8 34.8 20 40.0 71 46.1 9 40.9 108 43.4
Wife of service:non. 1 2.0 3 1.9 1 4.5 5 2.0
Wife of G. I. trainee 1 4.3 2 4.0 4 2.6 1 4.5 8 3.2
Divorced 3 6.0 4 2.6 7 2.8
Widow 1 4.3 2 4.0 3 1.9 6 2.4
Single-employed 1 4.3 1 2.0 4 2.6 6 2.4
Single-at home 1 4.3 5 10.0 9 5.8 2 9.1 17 6.8
Other 1 4.3 4 8.0 28 16.2 1 4.5 34 13.6

Most homemakers are the wives of wageworkers. They have
finished more than the sixth grade but have not graduated from
high school. The next lorgest group are the wives of ranchers.

This distribution between wives of wageworkers and ranchers
should be interpreted in view of the arbitrary definition of rancher,
e.g., ranchers are those ,vho report half or more c. their annual
cash income from their . anches. The 53.4 percent of homemakers
who are here classified as wives of wageworkers, live in rural or
semi-rural areas. In these surroundings the training they have

-,reeelved is as applicable to their needs as it is to ele needs of
ranch wives.

During the interview a list of homemaking practices (which
had been prepared in consultation with home economics teachers
and others) was carefully studied by the homemaker and the
interviewer. Each homemaker was asked to identify the practices
which she used. Next she was asked to select, from a list of possible
sources, the source of information concerning homemaking prac-
tices which she had found most useful, and the responses to these
interviews were analyzed.

Chickens

Fifty (20.1 percent) of the 249 homemakers raise chickens.
Table IX-2 is self explanatory as to how many use brooders, use
DDT and preserve surplus eggs. It is noteworthy that the greatest
use of these desirable methods repOrted by Oglala Community
High School graduates. -

The flocks numbered less than 25 birds, and were raised al-
most egausively for home use instead of marketing. Few if any
fomilies on the reservation raised chickens before the poultry
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demonstrations were carried out at Og lala Community High
School. From the High School these projects spread to the day
schools. Poultry and eggs have become an important food item for
many families who started raising chickens after seeing the
demonstrations and examples set by the Indian Service schools.

Baking and Preserving

The emphasis which the Indian school home .economics
course placed on practical homemaking adapted to low income
rural families, is reflected in many of the practices reported by the
homemakers. As shown in Table IX-3, homemakers who had at
tended Indian Service schools made greater use of wild fruits and
berries than did homemakers who had attended other schools, (86
percent for Oglala Community High School graduates, to only 52
percent for other schools.) Also the former Indian school students
made greater use of pressure cookers and home canning outfits
than did those with public and mission school training. There is
also a difference in favor of the Indian school students in the
extent to which they dry fruits and cure meats at .home. Those
who attended only the Indian Service day schools, who probably
learned these latter practices at home, still use them to the great-
est extent. Home baking is practiced by over 90 percent of all
homemakers whether they got their training in Indian Service or
other schools. A similar proportion have learned to keep their
stored food protected from dust and vermin and to provide kitchen
storage space for food and utensils. In general it appears that
homemakers who have attended Indian Service schools make
greater use of approved homemaking methods than those who
have attended non-Indian Service schoolsthat the -longer they
have been to school, the more they use approved methods.

Sewing

From Table IX-4, it appears that homemakers who have at-
tended Indian Service schools, make more of their own and their
children's clothing, slip covers and so forth, than do homemakers
who have attended non-Indian Service schools. The two groups
are about equal in the extent to which they patch, darn and repair
clothing. The homemakers who have attended Indian Service
schools through the sixth grade or less exceed all other groups in
making their own housedresses and every day clothing.

Gardening

Table IX-5 reveals that relatively few people plant trees and
shrubs to beautify their homes; Oglala Community High School
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graduates plant mare than the others. Twice as many people raisevegetable gardens as plant trees and shrubs. Here the homemakerswho attended only a Federal day school markedly exceed all others:This may well represent the effect of the demonstration gardensin the day schools. As in canning wild fruits and berries, theIndian Service high school graduates exceed all others in canningvegetables from their own gardens for home use.

Child
.Care...

It appears from Table IX-6 that the child care courses in theOglolo Community High School pay excellent dividends in theextent to which young mothers learn to use medical facilities forthemselves and their children. The Oglala Community High Schoolgraduates exceed all others in the extent to which they use thepre-natal and child care practices listed. The homemakers whohove attended other than Indian Service schools ore the nextgreatest users of these practices. The group who use these prac-tices the least are those who have attended Indian Service schoolsonly through the eighth grade or less.
It- appears that the girls who have the opportunity to takechild care courses in Oglolo Community High School gain attitudesand information which prompts them to seek more adequate carefor themselves and their children after they leave school and be-come homemakers and mothers. Of this group about 82 percenthove sought pre - natal care, as compared with 74 percent of thosefrom non-Indian Service schools, and with slightly less than 60percent of those who have attended Indian Service schools throughthe eighth grade or less. Of the Oglala Community High Schoolgraduates, 77.3 percent report going to-the hospital to hove theirbabies. The remaining 22.7 percent report that they hove hod adoctor or nurse in attendance if they hove their baby at home.Presumably all mothers who are Og Iola Community High Schoolgraduates and their children have the benefit of medical corewhen their children are barn.

By comparison, only 48 percent of mothers who attendedIndian Service schools through the sixth grade or less, have theirbabies in a hospital; 8 percent hove a doctor or nurse in attend-ance if the baby is born athome. Presumably 44 percent of thesenon-high school graduates hove their children without benefit ofhospitalization or medical attendance. Those who hove gonebeyond the sixth grade but not through high school do slightlybetter; about 30 percent of their children are barn without medicalcore.

Mothers who ore graduates of Oglolo Community High School
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Plate 9-1 Home Economics at OCHS

Oglolo Community High School maintoined o strong home economics pro-
grom, in which oll girls were taught how to prepore nutritious meals with
the kind of food ovoiloble on the reservotion. They were also tought to
moke ond repoir clothing.
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Plate 9-2 Weaving for the adults

Looms were instolled at mony of the doy schools. The older girls were
taught weoving, ond mony on older womon olso come to the schools to
team to weove, or to weove fabrics for sole.



Before the introduction of chickens of many of the doy schools, there
were very few chickens on the reservntion. At the time of the survey,
there were more thon'ten thousond birds ooined by Indion fomilies.

Plate 9-4 Pine Ridge Crafts Sales Shop

To assist in morketing Indian crofts goods, and to estoblish a "fair price"
for Indian goods, the Education Bronch :ooperoted with the Arts and Crafts
Boord in setting up o croft shop of OCHS for the sale of goods to tourists,
or to dealers wholesale.



also excel all others in the extent to which they have their children
immunized and take their children to a physician for examinations.

Arts and Crafts'Work

Arts and crafts work interests over 1 in 4 (28.5 percent) of
all the homemakers as seen in Table IX-7. Beadwork is the most
popular craft, with 16.1 percent of all reporting that they do bead-work. It is most popular also (22 percent reporting) with the group
who have reached the sixth grade or less in Indian schools. Quill
work is next highest for all, and highest with the six year gi.oup or
less in Indian schools. This is clear evidence that both skills have
been learned at home, for no instruction in either has been givenin the day schools. Pottery is reported least often (4.4 percent)with weaving only slightly more often (7.2 percent).

In addition to traditional Indiah crafts, weaving and pottery,
over half (57 percent) 'the homemakerg do needle work such as
crocheting, knitting or embroidery work.

Budgeting

Half-ofall the Oglala Community High School graduatesreported that they kept a household budget; 37.7 percent of allwho were interviewed claimed to do so. Even among those whose
education stopptd with the elementary school, 34.4 percentclaimed to be "budget wise." This last is qtjite interesting, forlittle stress on the practice occurs in the curriculum in the element-ary grades.

HomemOkers Opinion of Home Economics Courses

Answers to questions listed in Table IX-8, when analyzed,
reveal that homemakers consider home economics training valu-able in preparing a girl to become a successful wife and mother.
Furthermore they believe such training would contribute to being
a successful husband and father.

There is a wide spread conviction in the group (86.3 percent)that such training helps a girl. Sixteen out of 237 (6.4 percent)think it makes no difference, only 6 (2.4 percent) think such
training makes a less successful housewife. High school graduatesare unanimous in their opinion that this training is helpful; mostof the dissenters are people from Indian Service schools who com-pleted eighth grade or less.

As to the effect of training in homemaking on husbands;there is almost as much agreement (81.9 percent) as to its desir-
ability, as there is for such training for wives; again there are no
dissenters from this opinion among high school graduates.
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Sources of Homemaking Information

Each homemaker was asked to name the sources of inform-
ation which she considered best for learning homemaking
practices.

According to Table IX-9 over 70 percent named home and
family as the source of homemakina information. This generally
high estimate by the homemakers of their girlhood homes as a
source of homemaking information probably reflects an appreci-
ation of many "tricks of the trade' which girls learn from their
Mothers rather than from home economics courses. It is interesting
to note that homemakers who have attended Indian Service schools
consistently report school activities as a source of homemaking
information with greater frequency than do homemakers from
other schools (e.g., classes in clothing and sewing reported by 34.8
percent from other schools; by 52, 65.6 and 63.6 percent from
Indian Service schools.) It appears that girls who have had less
training for homemaking in school rend to report their homes more
frequently as a source of homemaking information.

According to percent of homemakers listing them, the sources
of information as ranked in Table IX-9 fall roughly into four
classes:

(1) Home and family exceed the school by over 10 percent.
(2) Classes in clothing and sewing and in food preparation

are mentioned by over half as a source of information.
(3) There is a marked decrecse to the next group which are

listed as sources by from 10 to 30 percent of the group.
At the top of this group are classes in home management
and child care. Included are school garden projects, bead
and weaving projects, work in the school kitchen and in
the practice cottage.

(4) It is noteworthy that most of school "details" are reported
by the smallest number as a source of information; 5
percent or less of the entire group. Details following in
order are:
Work in school dining room
Work in school bakery
Work in school infirmary
Work in school laundry
Work in staff house
Baby sitting for staff members.

This appears to substantiote-the oft repeated claim that
these experiences as usually organized contain very little
"educational" value.
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Project activities listed as sources by 5 percent or less include:
Poultry and calf projects
Pottery project
4-H Club work

This infrequent mention of these activities as sources may
ref iect the fact that these projects were not carried on in all of the
schools.

Employees listed as source of information by 5 percent or less
are:

Nurse
Doctor
Demonstration agent

In answer to the question: "Have you any suggestions or ideas
as to what the schools could do to be more helpful to home-
makers?" the replies were:

For reservation day schools.
"Should teoch more obout conning ond have more home
economics in 7th and 8th grades."
"Day schools should have weaving projects, house building
and repair projects, cooking, sewing, patching, canning."
"Day schools should have a loom and encourage people to
grow gardens."
"Schools should have more classes in child carestress
cleanliness both of school and at home."

For Og lala Commudity High School

"Teach more weoving ond crafts."

For mission school
"Should hove more home economics classes."

For public school

"Do at leost half of what Oglala Community High School
does."
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Chapter 10

Community Standing
and Leadership

The attitude of the community toward its individuals and
groups is widely recognized as a significant factor in the life adz
justment of its members. This regard which a community has for
its members is generally recognized as a contributing factor to be-
haviOr.'In this study an attempt is made to explore the feelings of
the Pine Ridge community toward the graduates and former stu-
dents of the Pine Ridge schools. The preceding consideration of
the former students' education, level of living, and skill as
ranchers, wage workers or homemakers furnishes certain clues 'to
their general stotut in the community. However, for -a' more com-
plete picture of how graduates and former enrollees of Indion
Service schools get along in their communities, a method was
developed to appraise the general feeling and attitude toward the
graduates and enrollees on the part of the people closely associated
with them. This attitude or "community standing" was first ex-
plored in terms of such questions as:

Dces the individual's general community standing vary ac-
cording to:

his schooling
his standard of living
his degree of Indian blood

A second approach to community standing and general ad-
justment was made by investigating the extent to which the group
under consideration had been convicted of law violations.

A third area of community adjustment explored was the ex-
__ tent to which members of the group were regarded as leaders by

their associates. Association between leadership, education, and
blood quantum was investigated.
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How Was Standing in the Community Determined?

The generol method for determining status was to pool the
opinions of a large panel of qualified judges. The _names of 545
people (186 married couples and 173 unmarried individuals), who
hod responded to long form interviews, were submitted to 126
residents of Pine Ridge Reservation and nearby communities, who
cooperated as judges. Criteria were provided so that the judges
would have a common frame of reference within which to make
their judgments. The list of names also provided a five point rating
sc-ie to permit the judges a degree of latitude in evaluating. the
enrollees in terms of the criteria. in view of the truism that "pooling
ignorance does not produce wisdom," much attention was given to
the qualifications and selection of judges. The criteria, rating
scale, and detail of the procedure are reported in Appendix B,
page 242.

Does the Amount of Education Influence Community Standing?

There appears to be a definite association between favorable
recognition by the community and graduation from Og tato
Comm-Hay High School. The community standing sc res of the
545 former students rated by the panel of judges wer arranged
in rank order according to the following categories:

1. Combined group
2. Ranch families
3. Wage work families
4. Unmarried individuals

Each rank order was divided into quartiles and the percent of
Og lolo Community Hinh School groduates in each quartile com-
puted. The results are shown in Table X-1. (See page 171.)

Of the 133 str dents in the top quartile of the combined
'group, 19 (14 percent) are Og Iola Community High School grad-
uates. Of the 136 students in the second qucetile 8 (about 6
percent) are Oglola Community High School graduates. There are
10 percent-Oglala Community High school graduates in the upper
half of the group although Oglolo Community High School grad-
uates constitute only 6.6 percent of the whole group. Of the total
of 36 graduates in the whole group, 27 (aver-80 percent) ore in the
upper half according to community standing scores.

For ranch families considered alone, the evidence must be
interpreted with caution because of the small number of cases. It
is indicative, however, that out of 11 Og lolo Community High
School ranchers, 5 were rated in the top quartile, 4 in the second'.
and 2 only in the third.
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In the wage work group, out of 21 Og lola Community High
School graduates, 11 were rated in the tap quartile, and 4 in the
second quartile. Three of the 4 (75 percent) unmarried individuals
appear in the highest quartile. This is in keeping with the general
trend fcr graduates to cluster at the upper end of the rating scale.

Concerning the entire group it is interesting to note that both
husband and wife are Oglola Community High School graduates in
the family rated highest far the combined group. Likewise, in the
highest rating farm family, the husband and wife are bath Oglola
Community High School graduates. This family rates in fifth place
for the combined group. Among the unmarried individual;, 4 non-
graduates are rated higher than the three tap rated Oglola Com-
munity High School graduates.

When grOduates from Og lala Community High School, public,
and mission high schools are combined, the percentage distribution
by community standing scores is as shown in Table X-2.

It should be noted that a high percentage of graduates fall
into approximately the some grouping as when Og lola Community
High School graduates only ore considered. This is further evidence
of the esteem afforded those who have graduated from high school.
However, the numbers are too small to attempt to distinguish a
difference in community status between graduates of Oglola Com-
munity High School and other high schools. Interpretation of the
effect of high school graduation an community standing should be
tempered by the fact that 6 of the high school graduates had 2 or
more years of college and 3 were college graduates. It is evident
however that Oglola Community High School graduates alone, or
when considered with graduates of public and mission schools, ap-
pear mare frequently in groups with higher community standing
scares than their proportion of the group as a whole. Inspection of
the table also shows that graduates appear with _significantly
greater frequency in the half of the gray receiving the higher
rating scores than in the half receiving the lower scores. The con-
clusion appears justfied that, far the combined group, high school
graduation is associated with superior community standing.

Is There an Association Between Community Standing and Degree
of Indian Blood?

Yes, o slight but highly significant association, with some
evidence that full bloods at Pine Ridge tend to be rated higher by
a panel of their associates than do mixed bloods.

Definite and unequivocal convictions concerning this relation-
ship are common.
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At one extreme there is conviction that the full bloods are
the "best people" in a community including Indian, white, and
mixed blood individuals. Contrary convictions are expressed, in-
dicating that the "best pevle" have a predominance of white
blood. Another statement is frequently made that the mixed
bloods are "problem people" who have inherited the worst traits
from each side of their bi-racial ancestry.

Since 35 (28 percent) of the 126 judges who submitted com-
munity standing ratings on the group were 1/4 or more degree of
Indian blood; since all judges were qualified by length of residence
at Pine Ridge and acquaintance with the respondents, it appears
that these ratings might afford data with which to explore the
possible relationship between community standing and blood
quantum.

The data were tabled according to blood quantum and the
quartiles of the community standing scores. Thus in Table X-3,
2 quarter bloods, 5 half bloods, 8 three-quarter bloods and 73 full
bloods were in the first quartile. These are called the observed
frequencies and represent the actual number of times individuals
of each degree of blood appeared in the highest quartile. The blood
quantum for couples is that of the husband as head of the house.
The theoretical frequencies were then calculated. These represent
the number of people we should expect to find in the various
groupings in the absence of any real association between ratings
of community standing and blood quantum.

TABLE X-3
Observed and Theoretical Frequencies of Blood

Quantum and Rating

Blood Quantum
V, 1/2 2/, FB Total

3

.4

(6.39) (11.06) (14.75) (55.80)

.2 S 8 73 88

(6.54) (11.31) (15.08) (57.07)

2 8 11 69 90

(6.68) (11.56) (15.42) (58.34)

4 8 21 59 92

(6.39) (11.06) (14.75) (55.08)

18 24 20 26 88

!Total 26 45 60 227 358

Theoretical fre4uenceies in parenthesis e.g., (6.39)
.Observed frequencies in block-faced type, e. g., 2
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Inspection ond comporison of the relotive values of theoreti-col ond observed frequencies in Toble X-3 shows o trend to rotefull bloods higher, in community standing than mixed bloods. Forex3mple, in quoriiir 1, the thoretical frequency with which 1/4bloods would opp 14eis 6.39 whereos octuolly only 2 quorter bloodsoppeor. Corresponding differences oppeor for holf bloods ond threequarter bloods. On the contrary, the theoreticol frequency withwhich full bloods would oppeor in the first roting quartile wos 55.8whereos actuolly 73 full bloods received ratings in this quartile.Conversely, in the 4th quartile, lowest ratings, 6.39 is the theoreti-cal frequency for quarter bloods but 18 actually oppeor. Likewise55.08 is the theoreticol frequency for full bloods but only 26appear in this lowest quartile. Application of the chi-square andcoefficient of contingency techniques to these data show a smallbut-highly significant relationship to exist between blood quantumond community standingsee Appendix A, poge 198.

Is There An Association Between Standing in the Community an'iLevel of Living?
Yes there is o tendency to rote higher people who hove higherlevel of living. Mast of the items which make up the Sewell Socio-Economic scale, used to determine level of living scores, are easilyobservable by neighbors and associates. Such items as owning a caror radio, number of rooms in the house and number of occupantsare eosily observable. Amount of education, and church attend-ance are often common knowledge. Presumably these some ele-ments could enter ito the roting of community standing as car-ried out in this study. To determine if there was any associationbetween rating of community standing and how well people lived,coefficient of contingency C was computed between level of livingand community standing. Higher standing was associated withhigher level of living.

This may indicate the beginning of a swing away from the -old Dakota culture pottern in which o man's standing in the com-munity was high in proportion to his "give ow-ay" rather than ac-cording to his accumulation of property. The older pattern tends tolower an individual's status in the community if he lives betterthou his hilows. The community ratings reported here indicatethat improved economic status ond better living may be slowlyearning recognition as a meosure of prestige. This possible inter-pretation may gain significance in view of the fact that 11.1 per-cent of the raters were full bloods; that 27 percent were 1/4 or moredegree of Indon blood. On the other hand 56 percent of the raterswere employees of the Indian Service. Since chonges in basic cul-
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turd attitudes ore essential to significant changes in pattern of
living these tentotive findings suggest the need of more intensive
and refined research concerning relationship of level of living and
community attitude.

Are They Law Abiding?

Discussions with Indians concerning the problems of living in
white communities reveal o very wide ronge of adjustment to white
culture. One extreme .moy be represented by the Indian living in a
city where his social, economic, and cultural adjustments ore so
-torte that neither he nor his associates ore aware of any cul-
tural difference. At the other extreme is the Indian who has rarely
left his reservation community where Indian culture hos 'deliber-
ately been mointoined. His difference in language, dress, food
hobits, and general "know how" puts him of o disadvantage in a
white community comparable to thot experienced by o newly
arrived immigrant from o foreign culture. As on immigrant in this
"foreign" culture the Indian may violate lows and taboos whose
existence he does not suspect until he is punished for the violation.

The Indian's, confusion in this situation is confounded by the
waves of advicearid admonition which pour on him from all sides.
This advice ronges from sincere efforts to help him, to malicious
misinformation- given with the deliberate intent to defraud, ex-
ploit, and victimize him. On one hand the Indian is admonished
and advised by teachers, missionaries., and government employees
whose business it is to assist him. At the some time he may be
under pressure from the bootlegger, the unscrupulous trader and
the panderer who regard him primarily os on easy target for ex-
ploitation. The results may ronge from confusion on the port of
the full blood with little mastery of English, to skepticism and
questioning of motives by the highly acculturated mixed blood.

The Pine Ridge SioUx, considered in this frequently
trov44 to or reside in communities fringing the reservation. On the
assumption that the frequency of court convictions and types of
crimes or misdemeanors would serve os on index of degree of
failure to adjust in these communities, a study was mode of con-
victions for which records could be found.

The 1,822 enrollees who were selected from school records
for this study were a well behaved and law abiding group. Only
300 or 16.46 percent were reported convicted of any type of crime
or misdemeanor during the ten years for which court records were
examined. The majority of convictions for misdemeanors were for
single offences. The number of serious crimes was very small; and
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the number of chronic offenders was small, even when taking intoaccount the chronic drunks.
Drunkenness, as such, was the chargb in over 60 percent of ollconvictions; A substantial number of convictions, for offensesother than being drunk, report drunkenness in connection with thecrime or misdemeanor. Lows- prohibiting the sale of liquor toIndians existed in all oreas where these convictions were recorded.This suggests that misdemeanors and crimes committed by 800Indians in 10 years may have been largely the result of the whitebootleggers' industriousness. For the same 10 years, over 1500Indians, of the group studied, were not convicted of ony crimes ormisdemeanors.

Are High School Graduates Convicted More or Less Often -ThanMembers of the Group in General?
There ore no significant differences in the number of con-victions. The names of oll members of the group, for whom a recordof one or nore convictions wos found, were screened to find the

names of groduotes who had been convicted and the results tabu-lated as follows:

Table X-4
Comparison of Number of Convictions Among Graduates and

Non-Graduates

Number
of

Persons

Number Percent Average
Convicted Convicted Total Number

One or M3reOne or More Number Convictions
Times Times Convictions Per Person

Non Graduates 1626 277 17.0 806 2.91OCHS Gioduates 152 21 13.8 58 2.76All other Graduates 44 2 4.5 5 2.5Total 1822 300 16.5 869 2.89

These figures show 2.76 convictions per graduate of Oglalo
Community High School, and 2.5 convictions per graduate of allother high school groduates. The number of convictions per personfor the group is 2.89. There are no differences great enough tojustify o conclusion that graduotes ore convicted more or less oftenthan members of the group in generol. This conclusion is sub..stontiated by on opplication of,chi-squore technique to these data,with the result that no significoni differences were shown.
What Kind of Crimes and Misdemeanois are Committed by Gradu-

ates?

A summary of causes of conviction of graduotes shows:
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Table X-5
Convictions of Graduates According to Kind of Crime or

Misdemea.00r

Crime or Misdemeanor
Frequency of

Conviction
Drunk 46
Drunk and disturbing the peace 3
Disturbing peace 3
Traffic violations (drunk) 2
1:orgery 2
Vagrancy 2
Assault

1

Traffic violations
1

Obstructing railroad track
1

Theft
1

Maiming
1

With the exception of 1 case of obstructing a railroad trackone of theft and 2 of forgery, the crimes and misdemeanors ofwhich graduates were convicted were of minor nature.

Does the Number of Convictions Vary According to Degree of
White and Indian Blood?

Yes, there is a tendency for people with `greater amount ofIndian blood to be convicted more frequently. This does not nec-essarily mean that full bloods are less law abiding. As suggestedearlier, the full blood, with fewer cultural contacts, -'may unwit-tingly violate laws of the white culture, not knowing of the exis-tence of these prohibitions until he is convicted of the violation.
The names of persons convicted at least once were classified

according to blood quantum in Table X-6.

Table X-6
Number of Convictions ACcording to Blood Quantum

Blood
Quantum

Number
of

persons

Percent
of

Persons

Number Percent
of of

Convictions Convictions

Average
Convictions
Per Person4i.1 26

50
8.7

16.7
48

144
5.5

16.6
1.8
2:934 43 14.3 126 14.5 2.9Full blood .. 159 53.0 517 59.5 3.3White and other 1 .3 1 .1 1.0Unknown 21 7.0 33 3.8 1.6Tota' 300 100.0 869-- .100.0 2.89mIIMMEM1111.1.

It is significant to note chat 59 percent of all the convictions
were among full bloods; there being 53 percent of full bloods inthe group. The remaining 41 percent of convictions were distrib-
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uted among the 47 percent of people with less Indian blood; withthe least number of convictions taking place among the quarterbloods.

The average number of convictions per person reveal thathalf, three-quarter, and full bloods tend more strongly to berepeaters with an average of approximately 3 arrests per person ineach category. The quarter bloods show on average of less than 2orrests per person. The application of the chi-square technique tothese data reveals a significant association between blood quantumand the number of convictions cmong persons_ ,convicted one ormore times (see Appendix A).

Does the Number of Convictions Vary According to Sex and Mari-tal Status?
Yes. The men have many more convictions than the womenunmarried males have the most convictions. The convictionsper person do not differ significont:v between men and women.

Table X-7
Convictions According to Sex and Marital Status

Marital
Status

Number
of

Persons

Percent
of

Persons

Number Percent
of of

Convictions Convictions

Average
Convictions
Per PersonMoles:

.Single 129 43.0 444 51.1 3.4Married 127 42.3 297 34.2 2.3Divorced 4 1.3 32 3.7 8.0Widowed 2 .7 5 .6 2.5Unknown 8 2.7 11 1.3 1.4Females:
Single 16 r 5.3 53 6.0 3.3Married 12 4.0 25 2.9 2.1Divorced
Widowed
Unknown 2 .7 2 .2 1.0TOTAL 300 100.0 869 100.0 2.89

There is no significant difference in number of convictions ofmarried and unmarried females. There is a marked differencebetween number of convictions of unmarried and married men,with the greater number of convictions per man occurring amongthe unmarried men.

In What Age Group ,Do Most Convictions Occur?
Convictions are reported most frequently in the 22 to 25 yearage group. Over three fourths of all convictions take place between
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ages 18 and 29, with a conspicious lack of convictions in the upper
age group. This suggests that arrest and conviction is a rather
expensive way to teach young Indians the culture pattern of the
dominant race. Thought should be given to creating the kind of
school instruction that might obviate these conflicts with "the
law."

For What Crime and Misdemeanors Were People Convicted?

Table X-8
Number and Percent of Convictions According to

Type of Crime or Misdemeanor

Type of Crime or Drunk or Committed
Misdemeanor While Drunk

Drunkenness Not
Indicated Total Percent

Drunk 580 580 66.7Traffic violations 70 14 84 9.7Disturbing peace 34 35 69 7.9Burglary, theft 44 44 5.1
Vagrancy 32 32 3.7Assault 3 14 17 2.0Forgery

16 16 1.8Fighting 4 7 11 1.3Rape 9 9 1.0Indecent exposure 2 3 5 .6
Murder, monsloughter 2 2 2 .2

TOTAL 693 176 869 100.0

It is evident from Table X-8 that very few serious crimes were
committed by members of the 'group under consideration. Murder,
manslaughter, rape, forge-y, burglary and theft together account
for_only slightly more than 8 percent of all crimes committed.
Drunkenness, traffic violations. and disturbing the pence are the
predominating violations. Drumscnness, the most frequent cause
of conviction, is noteworthy because of the fact that sale of liquor
to Indians was prohibited in both Nebraska and South Dakota.
Sale of liquor was also prohibited on the Pine Ridge Reservation.

In spite of these prohibitions, convictions for drunkness, for
drunken driving, and for other misdemeanors committed wh.le
drunk (as reported in court records) account-for 79.75 pe-zent of
all convictions. Observation indicates that the illegal sale of liquor
on the reservation was not uncommon. Sale of liquor to Indians cif
the reservation is commonplace.

It is plain that law violation is a minor problem among the
1822,former enrollees and graduates of Pine Ridge schools whose
records were studied. Insofar as low violations may serve as an
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index of maladjustment, the group considered were reasonably
well adjusted.

Data concerning law violations for a comparable group in the
white population were not available for comparison. However, with
only 300 people out of 1,822 being convicted of violations over a
period of 10 years, the conclusion seems justified that this was in
general a well behaved and law abiding' group. This conclusion is
further juStified by the fact that. there were few "repeaters," and
very few serious crimes committed. The evidence that full bloods
were convicted more, often than mixed bloods lends weight to the
assumption that many law violations are associated with un-
familiarity with white culture patterns rather than to purposeful
violation.

LEADERSHIP

The third method of appraisal of the community status of Pine
Ridge former school students was to determine the frequency with
which members of this group were recognized as leaders by the
community. The same panel of 126 judges who rated the group for
community standing were also asked to ide.ltify indiViduals whom
they i. -larded as desirable leaders in the community. This pro-
cedure I., described in detail in Appendix 8 page 243.

The results indicate that there is a tendency to recognize as
community leaders people within the group who are:

(1) rated higher in general community standing
(2) better educated
(3) have some degree of white blood
(4) have better socio-economic status.

Is There An Association Between Community Standing and Leader-
ship?

Yes. It is quite possible that the concepts of "good ,:ommunity
standing" and "desirable leadership" had many elements in com-
mon in the minds of the raters. Many elements common to both
could conceivably enter into tneir estimates of the group rated for
:ommunity standing and desirable leadership. It is not surprising
to find a significant association between rating scores and leader-
ship, when either total leadership score or frequency of mentidn
as a leader is considered.

Is TIrere An Association Between Education and Recognition as
a Leader?
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Yes. High school groduotes were recognized as leaders more
often than non-graduates. This conclusion immediately opens the
argument that the recognized leaders may hove had quolitiEs of
leadership which gained them recognition os leaders in spite of
their educational status. Granting that this may be the case, the
fact thot high school graduates more frequently occupy leader-
ship roles in the minds of their associates, places upon the schools
the responsibility for providing the most effective educational
program possible.

In order to explore the association between leadershipand
education, the members of the group recognized once or more os
leaders by the judges was arranged in rank order according to the
percent of oll times rated that each couple or individual was recog-
nized os o leader; e. g.; the first 'couple were rated os leaders 44
times by the 55 judges rating them, or 80 percent recognized them
os leaders.

Table X-9
_Distribution of Graduates According to Frequency

of Recognition as a Leader'
Quartiles

First Second Third Fourth
OCHS Grads
Other Grads
Total Grads

16 .
11

27

6
7

13

4

4

2

2

According to Table X-9, 16 percent of people falling in the
upper quartile accordingla recognition os leader were Oglolo Com-
munity High School groduotes, 6 percent in second quortiia, etc.
Likewise, 11 percent of those foiling in upper quartile were high
school graduates other than Oglalo Community High School, with
o total of 27 percent of first quartile of leaders being high school
graduates

What is the Association Between Leadership and Blood Quantum?

In general, there is a significant association between leader-
ship and blood quantum. Mixed-blood individuals ore more often
recogi azed os leaders than ore hill bloods. However, there is no
evidence that mixed bloods with preponderance of .white blood re-
ceive more recognition os leaders than other mixed bloods.

Two methods, both using chi-squore formula, were used in
sruuying the relationship between blood quantum and leadership
ratings.
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Is Leadership Associated with Better Living?
Yes. People who live better, according to Sewell Socia-Eco-namic Scale scores, tend to be recognized mce. frequently aslenders. This tendency is in keeping with tende,..cies reported insimilar studies in white communities. This asset ation betweenlevel of living and tecognitio as a leader may otford further in-dication that improved socio- economic status is o basis for in-

creased prestige, as contrasted with earlier cultural patterns ofpcnolyzing the. individual who occumuloted wealth greater thanthat of his associates.

'See "Ruroprgonizotion in Three Moine Towns.' U. S. Deportment of Agri-culture, Extension Bulletin No. 391, June 1949
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Appendix 4

Methods of Study and
Interpretation

This study was designed to evaluate, in terms of improvedliving, an educational program tailcred for a group of Indians whoare relatively homogenous as to political organizations, culturalheritage, economic resources and geographic location. The studyis an observation of group behavior associated with exposure of thegroup to a planned series of educational experiences. An attemptwas made to have one person, with several assistants, gather thedata and make the survey. Field experience soon made it plainthat it would be impossible to restrict the scope of the study towhat could be accomplished by one worker and his assistants.Experience showed that the teachers and other employees livingon Pine Ridge Reservation were qualified to secure the neededdata.

The method finally developed is similar in many respects tothe group methods of sociological investigation used in the inves-tigation of many other American rural communities:
The method in brief is:
Assign o trained research worker to direct the study.Select a person; with extensive local knowledge of the groupand area to be studied, to assist the director.
Select and train qualified persannel residing within the groupto make and record observations.
Syntheiize and andyze the observations with technical andconsultant services of a University bureau of tests and mea-surements.

-Studies of Rural Socia: 0:q2cisoion in the United States, Latin America, andGermany. Department of Socio'ogy and Arahropo!ogy; Michigan State College,Lansing, Michigan.
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The advantages of the group method of making this evaluation are:
--.The method takes advantage of the skills of differently

trained specialists, e. g., research workers, teachers, super-
visors. It is, generally recognized that in the observation of
complex patterns of social behavior that the observations of
a number of trained observers may be superior to those of a
single observer.

The survey, to a great extent, became an investigation of
the group by members of the group e. g., the rural school teachers

Who served as interviewers and the teachers and others who served
as judges of community standing and leadership. The people who
actually conducted the interviews were often well identified with
the croup being interviewed as to race and language, cultural
background, and membership in the community. Rapport with the
people interviewed was in many cases already established.

By having a group of interviewers, :-he effect of individual
personalities is minimized. This is particularly necessary in a bi-
cultural group where there is wide variation in degree of mutual
acceptance and toleration and respect for the culture of the "other
group."

The interviews stimulated interest in possibilities of com-
munity improvement through the schools on the part of both the
group interviewed and the group of teachers who conducted the
interviews. As a cooperative research project the survey took on
the atmosphere of an "educational husking bee" with much of
the fun and feeling of group attack upon a problem characteristic
of "husking bees" in general. One respondent commented "This
is the first chance for the Indian to really speak his mind about
the schools." Morale was generally high throughout the ten months
that data were being gathered; this in spite of the burden im-
posed upon the teachers, and the handicap of bad weather, poor
roods, meager transportation, and press of jobs and family duties.

The chief disadvantage of the group method was that a great
majority of the interviewers were teachers. There was perhaps a
tendency to temper criticism of the school program for this reason.
On the other hand animosity toward certain activities was freely
expressed.

Qualifications of the interviewers:

There were 55 people who served as interviewers. According
to degree of Indian blood they were distributed as follows:
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Table A-1
Blood Quantum of Interviewers

Degree of
Indian blood Number Percent
None 35 64
IA 7 13
1/2 6 11
34 4 7
Full 3 5

Table A-2
Occupation of Interviewers

Occupation Number 'Percent
Teacher or Princip3I 50 91
Educotionist 1 2
Clerk 1 . 2
Housekeepers 3 5

All of these people had college training. Many of them had
masters degrees. The clerk who was in charge of the survey re-
cords was one of the most skillful! interviewers. The housekeeperswere the wives of teachers in rural elementary. schools and werewell-qualified as interviewers.

Newcomers in an Indian community may be regarded with
considerable reservation and find it difficult to become "at home"with the people. There are likewise many facet's of communitylife that are not apparent to the newcomer. The 55 people whoserved as interviewers had lived on the Pine Ridge Reservation asfollows:

Table A-3
Time at Present Address of Interviewers

At their present address:
Time Number Percent
Less then 6 mos. 11 20
6 mos. to 1 year 6 11
1-3 years 19 35
4-6 years 13 23
7-9 years 3 5
10-12 years 1 2
Over 12 years 2 4
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Table A-4
Time on Reservation of Interviewers

Time Number Percent

Less than 1 year 12 22
1-5 years 21 38
6-10 years 7 13

11-15 years 5 9
16-20 years 2 3
21-25 years 7 13
Over 25 years 1 2

From this resume of the quolificotions of the interviewers,
it is evident thot they were quolified os to educotion and identi-
ficotion with the community.

Distribution of Interviews Among the Interviewers:

The quolificotions of the interviewers os cigrOup would be
of little significonce, if the interviews were not well distributed
omong the group. The following toble shows the number of
interviews completed by eoch group of interviewers occording to
degree of blood. Unfortunately, the number of qualified inter-
viewers with 14 or more of Indion blood wos too small to secure
more thon 23 percent of the interviews.

Table A-5
Distribution of Interviews According to Blood Quantum

of Interviewers

Degree of Indian
blood of
Interviewers

Distribution
- of Interviews

Number Percent

None 296 77
%. 19 5
1/4 31 8
3/4 19 5
Full 18 5

According to length of residence of present oddress, the in-
terviews were distributed omong the group os follows:
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Table A-6
Distribution of Interviews According to Length of Present

Residence of IntervieWers

At the present addcess:

Distribution
of Interviews

Time Number Percent

Less than 6 mos. 69 18
6 mos. to 1 year 63 16
1-3 years 161 42
4-6 years 60 16
7-9 years 11- 3
10-12 years 16 4
Over 12 years 3 1

According to total length of residence on Pine Ridge Reserva-
tion the distribution of interviews was:

Table A-7
Distribution of Interviews According to Interviewers Length of

. Residence on Pine Ridge Reservation

On Pine
Ridge Reservation
Time

Distribution of
Interviews

Number" Percent

Less than 1 year 91 24
1-5 years 170 44
6-10 years 47 12

11-15 years 19 5
16-20 years 5 1

21-25_ years 49 13
Over 25 years 2 1

These tables reveal that a substantial part of the interviews
were given by people qualified by residence, experience, and
educational background.

This method appears to have definite advantages over the
method of taking in a survey team of strangers and rushing from
house to house. The rural teachers who conducted most of the in-
terviews enjoy in a very large majority of cases, the respect and
confidence of the Indian families interviewed. These teachers had
adjusted in a large measure to the community life and were re-
garded by the Indians as good and helpful neighbors.

Due to absence of many Indian families from their homes for
many weeks during beet and potato harvest season, the use of
the teacher as interviewer was in many ways the only practical
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procedure. As residents of the community, they could hold the in-terviews when the people were ovoiloble. The method hod the ser-ous disodvontoge of imposing o work overload upon the olreodyheovily*burdened teachers.

Training the Interviewers

The survey director ond his ossistont conducted o number oftrial interviews to detect faulty questions in the interview guideond to study responses. People selected for these trial interviewsincluded teochers, o minister, o clerk, o former, ond o housewifeThey criticized the questions ond the interview technique step b)step. In oddition, the Reservation Principal ond supervisor observedthese interviews for the purpose of adding their criticism one,suggestions. The pooled criticisms of the technique used, ond therespondents' descriptions of their reactions ond feelings in responseto questions and method of questioning, were used os o basis forrevising the schedules and training the interviewers.
The entire :nterview schedule was examined item by itemwith the teachers. Difficult items, os indicated by trial interviewswere-not-6'd and questions invited. After octuol interviewing startedthe interviewers could olso telephone the director's office whenquestions occured. The ossistont remained on the reservation tosupervise the administration of the interviews thus mokirig heipavailable to the interviewers throughout the entire process of goth-ering data.

Selection of Group to be Surveyed

Since the purpose of the survey wos to determine the effectof the Reservation education program, it wos necessory to find os
many people os possible who hod been influenced to some degreeby the Indian Service, the public or the mission school programor by oIl three. Comporison' of only the groduotes of the threetypes of schools wos not feasible due to the smoll number ofgroduotes who could be located. Furthermore, many people hod

varying amounts of experience in one or more types of schools.
which presumably affected their life adjustment even though thowere not groduotes.

With these considerations in mind it wos decided tc select cs
o basic group to be surveyed, every person of one-fourth or mere
degree of Indian blood who hod been enrolled in the Pine Rrcl9Indian Service, or public or mission schools between Septembei1937 and June 1947. These people were identified from the schNsicensus cords. According to the reservotion principal, a school
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census card was on tile for 'every child of one-fourth or more degreeIndian blood who had attended school on the reservation duringthe period selected. The school census cards also reported degreeof blood, birth date, grade completed and transfer between schools.This well kept rect -d greatly facilitated selection of a group foranalysis.

Since marriage partners affect socio-economic status andadjustment, there were added to this group, persons who werenot on the school census cards for the chosen period but werespouses of enrollees. Data concerning these people were obtainedas far as possible from agency records, supplemented by directq...:estions wherever possible.

The people selected gave a cross section of young adults whohave had a chance to use their education for from 3 to 13 years.The years from 1937 to 1947 also spanned the post depressionperiod, World War II, and period of economic adjustment immedi-ately following Wo-rld War

The names of the people falling within the definition estab-lished for selecting the group were organized into a master list.Information, in addition to that furnished by school and agencyrecords, was secured from as many of the people by means of in-terviews as could be located. Some had left the reservation andcould not be traced. Others, whose addresses were known, failedto respond to questionnaires. A few residing on the reservationcould not be interviewed due to bad roads,, temporary absences,and for other reasons.

Preparation of Survey Instruments
Data concerning available individuals were collected by meansof the following devices:

A master list of dota from school, agency, and other publicrecords.

A long-for m interview guide administered by teachers to per-sons still living cn the reservation.
A short-form interview guide for people living off the Reser-vation but available for interview.
A questionnaire sent to those living too far from the reser-vation to permit an interview.
A rating scale by means of which qualified judges rated mem-bers of the group according to criteria of community adjust-ment, and identified leaders.
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Summaries of court dockets and sheriffs' records of arrests in
towns bordering the reservation; of records of tribal court.
Informal interviews with business men and others iiving on'

or near the reservation.

The master list served the following purposes:

Summarized name, age, degree of blood, spouse, and address
(if known) of all cases selected as the basic group to be sur-
veyed.

Served as a control sheet to show data collected for ecch
person.

The long form interview guide was designed to secure data
with which to explore possible relationships and differences in de-
gree of adjustment with degree of blood, amount of education,
and type of school attended as the chief variables. The content of
this interview guide. was suggested for the most part by the Chief
of the Branch of Education who had first-hand knowledge of the
initial Pine..Ridge resources surveys and educational planning. He
had, in addition, been in an administrative and supervisory re-
lationship to the program throughout its development. This .inter-
view guide is printed in an abbreviated form in Appendix B.

The short form interview guide consisted of Sections A, B, C,
H, and K of the long form interview guide. This form was used to
record interviews of people living off the Pine Ridge Reservation
but near enough to be reached for interviews. Limitation of time
and personnel made it necessary to shorten the interviews. Section
D, E, F, and G were omitted since casual observation indicated
that most off-reservation people were wage workers. It was
considered more important to get data which would afford a com-
parison of of f-reservatin wage workers with people living on the
reservation, than to get additional expressions of opinion con-
cerning the school programs.

The short, form guide is not reproduced since it duplicates
sections of thelong' form as indicated above. A still more abbrevi-
ated form of the guide was prepared as a questionnaire which was
mailed to former students living- too for from the reservation to
permit an interview. This questionnaire is shown in Appendix B.

A rating scale was designed to secure a community standing
and leadership score on each one of the husband and wre teams
who gave replies on a long form interview. The scale provides for
rating each couple on a 5 point scale, in accordance with separate
sets of criteria for ranch families and wage work families. Ratings
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were also secured for unmarried persons according to a set ofcriteria differing, to some extent, from those used in rating ranchand wage work families. This rating scale, the criteria andinstructions are printed in Appendix B.
The judges were recruited from teachers, and other reserva-tion employees, and from business men and others off thereservation who agreed to cooperate.

The ratings are used as a "common
sense" evaluation of thepeople studied, to be compared with other measures.

Law and order data were summarized from court records.
Comments of observers and respondents were encouraged.These were transcribed to cards to permit easy review and sortingaccording to topic. These comments were often illuminating andhelpful in interpreting the data, and have been reported in con-siderable detail.

Community Acceptance and Cooperation
Before proposing the survey to the Pine Ridge Indians, offi-cial approval of the project was-received from the Commissionerof Indian Affairs and .from the Aberdeen, South Dakota Area Dir-ector of the Bureau of Indian Affairs. The latter endorsed the pro- .ject in a letter to the Superintendent of the Pine Ridge Reserva-tion who, in turn, sent letters to Pine Ridge resid In the surveylist. This established official sponsorship by,the c y office.

Community acceptance of the survey was. essential to thesuccess of the project. Many areas of inquiry centered around con-troversial topids which appeared to have a definite, "White" versus"Indian" core of opinion. For example, white sponsored iaw "pro-hibited" the sale of liquor on the reservation.
However, liquor wasbootlegged onto the reservation by whites, and sold openly to Indi-ans off the reservation.

Welfare grants and relief supplies were a common point ofdiffercnce . Many Indians, by their own efforts or with the help ofAgency credit, becathe self--supporting and
independe-ni4-Others,deliberately made themselves eligible for relief grants.

Throughout the group 'there are strong remnants of pride inthe Sioux defeat of the white soldiers of the Custer commandat the Battle of the Little Big Horn in 1876. There are equallystrong resentments against the massacre of ,Indian unarmed men,women and children in the so called Battle of Wounded Knee.Grandparents, and in some cases parents of the subjects of this
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study, were either victims of or porticipants in these Indian-Whiteclashes. Several nomes which appear on the monument over themoss grave of the Wounded Knee victims, also appear in themaster list of people surveyed. The mixture of cultures, exposureto numerous conflicts of opinion and ottitude plus relatively recenthistory of armed conflict, produce a psycho-social "climate"potentially unfavorable to securing community occeptonce, andthe establishment ond maintenance of rapport necessary to con-ducting the investigation.

The locol knowledge of assisting educotionists was very valu-able in making an informal reconnoissance of the community, tofind leaders who hod prestige among the various groups and fac-tions. These ranged from elderly chiefs who represented groupsdevoted to preservation of the old culture, to young veterons ofWorld War II willing to support any pion which assured morerapid assimilotion of Indions into the white cultui-e. Without ex-ception these leaders endorsed the survey when provided on op-portunity to review the schedules and given the explanotion thatthe purpose of the survey was:
to find out whot the people thought about their schools.to use the information to improve the schools.

TRIBAL ACCEPTANCE
The next step was to get- formol acceptance by the tribe.. This is represented by the minutes of the executive committee ofthe tribal council as quoted:

Minutes of Meeting of the Tribal Executive Board and
Education Division Officials'

Executive Board members. present: Mr. Conroy, Mr. Black-Cot, Mr. Eoglebull.
School Officials present: Mr. Dale, Mr. Rains, Mr. Pyles, Mrs.Whirlwind Horse, and Miss Kennington of the ExtensionBranch.

On. or about-ten- o'clock,Sigember 8, 1950, the meetingconvened ond o brief explonoticn of the proposed survey workthot would be underwoy shortly wos mode by Mr. Dole. The
proposed survey would, it was revealed, determine the ex-tent to which educational facilities had been beneficial tomembers of the tribe new engaged in ranch or farm work,private enterprise, ond woge work. Chief James Red Cloudentered.the-room ond wos invited to remain and toke part inthe meeting.
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Proposed forms for the Interview in this survey were made
available to the members of the Executive Board. After abrief study, it was decided to leave these forms at the tribal
office for further consideration by the members.
Mr. Black Cat explained some of the problems of the number5 day school.

Chief Red Cloud asked to be excused as he was to attend a
meeting at Calico Hall. He informed the group that the pro-
posed survey was very important and might lead to the solu-
tion of many school problems. Mr. James Locke, member ofthe tribal council from Porcupine, S. D., came into the room
and was invited to stay and take part in the meeting.
Mr. Pyles rook a few minutes to clarify a few of the points
mentioned by Mr. Black Cat. This pertained to the need of
more construction, and the qualificotions of students finishing
at the number 5 day school. Miss Kennington left the meeting
at this time to make a planned trip.

The Executive Board endorsed the proposed survey os a won-
ful plan that would determine the weak links in the present
educational program, which, when corrected would be a de-
cided advantage to all of the Indian students of our reserva-
tion schools in the years ahead.

Certification

I certify that this meeting of the Executive Board was held inthe tribal office, at Pine Ridge, S. D., on the 8th day of Sep-
tember, 1950, and that the foregoing record of this meetingis correct.

(Sgd.) Lloyd Eaglebull
Lloyd Eaglebull, Secretary
Executive Board, OSTC

ATTEST:
(Sgd) Harry Conroy
Harry Conroy, President
Executive Board, OSTC

COMMUNITY ACCEPTANCE

Acceptance by the local school districts was secured through
the local school committees. Whenever possible, these committeesof local Indians joined the teachers when they met for training in
administering the interviews, The questions asked by the local
committee members frequently stimulated discussions which were
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an important' part of the teachers' training. Without exception,
these local committees endorsed the survey and urged cooperationof the people.

In addition to the above, the schedules were submitted for re-view to the clergymen and missionaries on the reservations. They
were sympathetic with the objectives of the survey and encouraged
participation. Several residents of Pine Ridge, who were not mem-bers of the group selected as the survey population, Presented
themselves for interview. They hod heard of the survey and of-
fered their services. These volunteers are indicative of the highdegree of community acceptance. There were, of course, isolated
cases of resistance and indifference which mode it impossible to
interview every available case.

Unfortunately, conditions did not permit similar efforts to
secure community acceptance in groups living off the reservation,
who were interviewed by means of the abbreviated interview form.
These grodps often living in "shack towns" on the outskirts of
the toviratordering the reservation hod, to o considerable degree,
lost their idintification with the Pine Ridge Agency. They hadlittle or no community organization of their own. They were in
many cases simply "living near" rather than being "part of" the
town. Many of them were migrant workers with little permanent
community interest. The educationist and clerk who interviewed
these people fortunately had a wide acquaintance on the reserva-
tion and, were often able to'establish acceptance and rapport be-
cause of mutual acquaintances. Local clergymen, volunteer wel-
fare workers, welfare agencies and others were helpful in locating
people and securing their cooperation.

In contrast to the migrant "shock town" dweller, there were a
number of Indians in border towns who were firmly established in
their communities, were economically secure, and who enjoyed
the respect of their associates. In a few instances such families or
individuals hod rejected identification with the reservation and
were indifferent toward the survey. In general, however, they
cooperated well.

The only approach to getting acceptance and cooperation
from cases living away from The reservation and vicinity was
through letters requesting them to fill out a questionnaire.
Interview Technique

To avoid time consuming and laborious verbalization by the
respondents, the long form and the short form interview guide
were designed to permit the maximum number of "Yes" and "No"
replies.

is
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Interviewers were instructed to make sure the respondents
understood the descriptive statements and the questions. They were
instructed to record volunteer comments, and opinion statementsof the respondents as near verbatim as possible.

The long form interview guide contained more items, and re-quired more time to administer, than' is considered good practicein interview technique. The authors recognized this disadvantagebut in view of the scope of the investigation, the difficulties ofmaintaining community interest and the reservation problems ofslaw mail service, doubtful telephone service and bad roads, it was
considered advisable to plan single extended interviews rather than -a series. To avoid fatigue and boredom, the interviewers were in-structed to take brief rests at hourly intervals. The average timefor administering the long form interview was 'four hours. Time
was scheduled to have the lunch hour come about midway throughthe interview. The respondents were usually the guests of theschool for lunch.

In most cases appointments with individuals or couples weremade by mail to come to the school far their interviews. One or two
teachers would spend the day interviewing. At Manderson an "in-terviewing day" was scheduled. School was dismissed so that all
teachers could work as interviewers. Several teachers from the highschool staff at Pine Ridge spent the day at Manderson as inter-
viewers. School busses brought the respondents. An "interviewingbee" developed; group morale ran high and a community dinner
was served. This plan, providing as it did far fun and group spirit,was more successful than interviewing a few at a time. ;t meritscareful consideration in planning other similar activities.

With few exceptions the interview was a pleasant experience
in spite of its length. Many volunteered comments; e. g.

"It was fun to talk about aid times when I was a kid atschool"
"I enjoyed talking about the schools" ?

Ratings of Community Standing and Leadership
To secure the pooled opinions of a group of judges or raters

concerning certain enrollees the fallowing procedure was set up:
Criteria were chosen for selecting judges.
A rating and leadership schedule was prepared and submittedto judges. See Appendix B, page 243.
Judges' ratings were submitted to statistical analysis and in-terpretation.
The criteria used in selecting`judges were:
Willingness to cooperate



Length of residence- in area 6
Occupation which would give them a wide acquaintance
;among Indians.
No special effort was made to secure judges who were port or

all Indian blood, on the assumption that the status of an individual
in a community made up of whites, full bloods, and mixed bloods
was not necessarily related to opinion of individuals of any parti-
cular blood quantum. However of the 126 judges selected ac-
ceding to the above criteria, the distribution of Indian blood was
as follows:

Tote A-B
Blood Quantum of Judges

Degree of
Indian Blood Number Percent
None 85 67.5
114 4 3.1
1/4 14 11.1
3/4 3 2.4
Full 14 11.1

'Less than % 3 2.4
Unknown 3 2.4

A total of 35 or 27 percent of the judges were 1/4 or more
degree of indion blood. Of the judges, 56 percent were employees
of the Indian Service, 44 percent were otherwise employed.

The qualifications of judges as to occupation, and length of
residence on Pine Ridge are summarized in the following table:

Table A-9
Occupation of Judges

Occupation Number Percent
Office Worker 6 5
Teacher, elementary school 30 24
Teacher, high school 9 7
Principal, elementary school 3 2
Principal, high school 1 1

School administrator or supervisor 6 5
School housekeeper 7 5
School bus drivers 4 3
Doctor

1 1
Clergymen 1 1

Merchant 16 12
Filling station owner 2 1.5
Restraunt owner 1 1

Banker 1 1

Low enforcement officer 2 1.5
Former 5 4
Other (Postmaster,

store clerk, etc.) 19 15
Unknown 2 1.5
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Many of the teachers and other school employees who served
as judges were the same people who served as interviewers. An-
nouncement of the rating procedure was purposely deferred until
after the great majority of the interviews had been completed.
There was a sufficient time lag between conducting the interviews
and making the ratings to eliminate any possibility of the inter-
view affecting the rating.

Lists of names of former students who had responded to long
form interviews were submitted to the judges. These names were
arbitrarily -chosen because they were the group about whom
sufficient data were available to afford a detailed study of certain
of their characteristics.

In view of the widely divergent points of view possible
among the judges, a set of criteria were provided to give them a
common basis for evaluating the community status of the people
studied. Separate sets of criteria- were provided for ranch families,
wage work families, and unmarried individuals, because of the
variation in the ways in which these groups made a living and other
adjustment factors. Examination of the criteria in the rating scale
in Appendix B will show that the criteria dealt with similar aspects
of community adjustment for each group but made some allow-
ance for the means by which these adjustments could be made.

Separate criteria were provided for families and unmarried
persons on the assumption that the community standing of a mar-
ried individual is affected by status of spouse and could better
be made an a family basis.

Instructions to the judges were:

1. Check only the "Don't know column" if you do not know
the family or individual.

2. If you know the family or individual, check the single
column in columns 1 to 5, which best indicates your
rating of them, according to the criteria.

3. If, in your opinion, a family or individual is commonly,
recognized as a desirable leader by the community, check
the "Leader" column in addition to your check in columns
1 to 5.

4. Keep the criteria in mind for the group you are rating.
Read and re-read the criteria as you work.

Leadership "scores" were computed by dividing the number
of times an individual was rated as a leader by the total number
of raters who rated him. The community standing ratings were
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weighed by giving a value of 1 to lowest roting, 2 to next highestetc. with 5 to highest. The number of ratings in eoch step multi-plied by the weight of the step, and the products odded. The totolwas then divided by the numbe- of persons rating each individualond the resulting figure become the individual's rating score.
Treatment of the Data

For the most part, the doto were treoted by computing differ-ences in percent of response to the voriaus items, according tocategories established e.g., high school graduate, attended highschool but did not complete, blood quontum, and so forth.
Where evidence of relotionship between such factors as bipedquantum ond leadership, level of living and education, and soforth, was investigated a chi-square technique was used. In thistechnique theoretical frequencies or independence values orecalculated, which represent the number of people we should expectto find in the various grouping in the absence of any real associ-ation between the two factors under cansiderotion. Next theobserved frequencies ore determined from the data of hand. Chi-squore is then colculated to indicate whether or not there is asignificant association between the two foctors; using the formula:

)(2
(f obs f then)

f theo
4111111111=1111,

The coefficient of contingency C, of fords on estimate of thisassociotion and bears the relationship to X2 expressed by theformula:

C =
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The Interview Guide
_ _FOREWORD

The interview guide was prepared so as to keep the interviews
within a sufficiently common pattern to permit statistical treat-
ment of the responses of over fifteen 'hundred persons. As repro-
duced below the guide encourages a "yes" or "no" response as far
as possible. At the same time the interviewers were instructed to
encourage the former students to volunteer statements and to
qualify their "yes" and "no" answers if they desired to do so.
These responses were reported with a minimum of editing. They
afford considerable insight into thejeeling of tl-e former students
in regard to their educational experiences.

The mimeographed Interview Guide actually Used in the field
provided more space for recording answers, than is allowed in the
printed version which follows.

Obviously instruments designed to secure the data must be
modified for adaptation to the conditions of the particular study.
The interview guide, questionnaire and rating scales `are .repro-
duced here primarily to report and describe the instruments used
in collecting data for this study. It is hoped that they rn.3y provide
suggestions to others who- have occasion to prepare similar devices.
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INTERVIEW GUIDE"
We believe that you and other Pine Ridge ranchers, ( ) Husband & Wifeworkers and housewives can help us find ways of making ( ) Unmarried molethe Indian schools do the most good for the Indian ( ) Unmarried femalepeople. To get your ideas and opinions vie are askingIndian people who went to school on the Pine RidgeReservation to answer a number of questions. Your

Interviewerindividual answers will be treated
confidentially. Onlythe person who talks with you and a few others who aremaking this study will see your answers.

Dote completedHere ore a number of questions. Many of thequestions can be answered by "yes" or "no." Where your judgment or opinionis asked, we wont to know what
you honestly think evon though yOu may knowthat the teachers, agency officials or your friends and neighbors may disagreewith you.

SECTION A GENERAL INFORMATION
1. Husband's Nome

Age ( ) Enroll. NoAlso known os
Degree Ind. BI: 114; 112; 34; FAddress

Veteran: Yes ( ); No ( )Born on Pine Ridge Reservation; Yes ( ); No ( ) If not
StateWife's Name

Age ( ) Enroll. NoAlso known os
Degree Ind. BI: 114; 1/2; 3/4; FAddress.:,

Veteran: Yes ( ); No ( )Born on Pine Ridge
Reservation: Yes ( ); No ( ); If not

StateIf unmarried, or not living with spouse, check: Never married ( );Widowed ( ); Separated ( ); Divorced ( ).
2. About how many miles is it from your home to the nearest:

Indian Service Day School Public Elementary Doy School
Indian Service High School Public High School
Reservation headquarters

Church of family choicePhysician

3. Will you tell us about your family: how far they are in school, how old areyour children? (List by relationship only, e.g. son, stepdoughter, adoptedson, etc., List in order of the oldest first.)

If not in schoolDegree School now Present Lost school Grade whenChildren Age Ind. blood attended grade attended dropped

4. Does any one except your unmarried children regularly live with you?e.g. sons, or daughters and their families,
grandparents, boarders?(List other occupants by relationship only, e.g. "grandmother.")Other occupants

Age Degree of Indian Blood
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SECTION B EDUCATION

1. We would like to have you and your wife tell us what schools you have
attended and about how long you were in each. (List schools attended in
chronological order. Give address' of school if not on Pine Rilge -Reservation
in column "Name of school.")

Elementary school

Grade 1 through 8
Name of school

Husband Wife
No. yrs. Grade Date No. yrs. Grade Date
ottended finished left attended finished left

High school
Name of school

**College
Name of college

Degree Degree
Granted Gronted

(Note to interviewer In following question first ask and record "number of
years attended" question. Omit "like best" and "helped most" questions, if
respondent attended only one kind of school.)

How many years did you attend each kind of school named below? (Report to
nearest school year) Which elementary school did you like best? Which high
school did you like best? Which elementary school do you think helped you most?
Which high school-do you think helped you most?

Husband Wife
No. yrs. Liked Helped No. yrs. Liked Helped
attended ._best most attended best mostElementary

Indian Service

Public

Mission

Other

High school
Indian Service

Public

Mission

Other

Above high school
Name of school

or college

Include Haskell and other Indian Service schools.
"Other than Indian Service Institutions.
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2. Will you tell us something about your plans for educating your children.
About how far would you like to hove your boys and girls go in school?
Check here if no children ( )

Husband Wife
Boys Girls Boys Girls

No objection if they quit at onytime
Would like to hove then; finish sixth grade
Would like to hove them finish eighth grade
Would you like to hove them finish OCHS

1 II I

1 II 1

I II I-
I II I

Would you like to hove them finish public
high school

Would you like to hove them attend Haskell
II III

Would you like to hove them attend other
government school. Nome the school

I II
-

Would you like to have them attend mission or
church school. Nome the school

Would you like to hove them finish business

II II

college or vocational school
Would you like to hove them-groduote from college,

1 II I

3. As nearly as you can remember, we would like to have you tell us how for
your parents went in school.

Education of parents
Husband Wife

Father Mother Father Mother
Never attended school -

Attended reservation school 4 years orless
Attended reservation school 5 - 6 yeors
Attended mission schoo1.5 - 6 years

Attended reservation school 7 - 8 yeors
Attended some high school 1 year or more.
Groduoted from high school
Attended some college 1 year or more
Groduoted from college

Attended Haskell -
Attended Carlisle
Other school

SECTION C

FARM FAMILY SOCIO-ECONOMIC STATUS SCALE (Short-form)

Select the statement in each item which best describes the family. Copy the
number in parenthesis corresponding to this statement in the "score" column of
the left. The sum of the numbers for the score column is the score for this family.

Score

1. Construction of House:
Brick, Stucco, etc., or pointed frame. Unpainted frame or other

(5) (3)
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2. Room-person ratio:
Number of rooms

Number of persons
Ratio: Below 1.00 1.00-1.99 2.00 and up(3) (5) (7)3. Lighting facilities:
Electric Gas, mantle or pressure Oil lamps, other or none(8) (6) (3)4. Water piped in the house? Yes (8) No (4)5. Power washer: Yes (6) No (3)

6. Refrigerator: Mechonicol (8) Ice (6) Other or none (3)7. Radio: Yes (6) Na (3)
8. Telephime: Yes (6) No (3)
9. Automobile: (other than truck) Yes (5) No (2)10. Family takes doily newspaper: Yes (6) No (3)11. Wife's education

Grades completed: 0-7 8 9-11 12 13 and up
(3) (5) (6) (7) (8)12. Husband's education:

Grades completed: 0-7 8 9-11 12 13 and up
(3) (5) (6) (7) (8)13. Husbond attends church or Sunday school:

(1/4 of meetings) Yes (5) No- (2)14 Wife attends church or Sunday school:
VA of meetings) Yes (5) No (2)SCALE SCORE

'Sewell, William H., A short Form of the Farm - Family Sado Economic StatusScale:. Rural Sociology, Volume 8, No. 2, June, 1943.

SECTION D
REPORTS OF FORMER STUDENTS OF OGLALA COMMUNITY HIGH

SCHOOL

How Long Were You in the Oglala Community High School?
Less than one 1 2 3 Graduate Post Graduate

Husband

Wife

During the drought years it was found that most of the Pine Ridge Indians wereliving on the reservation. Many of them did not know how to make a living fromfarming or cattle raising or by using other reservation
resources. It was also foundthat Pine Ridge mode a better cattle country than a farming area. Too muchof the land had been plowed for field crops. Some of the land had to go back torange.

The Oglala Community High School made many plans to-help Indians make abetter living and make better use of their land. To learn the cattle business wasmade a major vocational objective of the high school. The school had two beefherds, a grade herd and a pure bred herd. Boys and girls worked with the cattleand were allowed to accumulate extra work credit for which. they were paid incattle when they graduated.
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1. whiliTror)alc(c4 High School, did you take port
U1 the cattle Prze.Vorn7

2. Did you earn any cattle?
How many? Husband.... ....Wife

3.-11 you earned ony cottle, did you keep them
et Wxi( while you were in ottendonce?

4. Did you take cr.y additional heifers
or ct. repay basis?
Hoot many? Husband Wifer-cia you, move. oil your repayments?

6. bicliou--- or of your family ever
bur shoal eyrie?
I-ices Many? Husband... . ... Wife

7770--41 the licck r:.0 corned of school help you
start' your Present herd or ony herd you hove
owned

Husband Wife
Yes No Yes No

To help improve Indian owned cattle, the school kept pure bred bulls. Indian
cattlemen could have their grade or pure bred cows serviced by these bulls.

9. you 4r ony one in your family ever take
cows to the school bull for service?

10. Do you think this practice should be
continued

11. Do you thinirthis practice has improved
the Pine Fudge beef herds?

12 .Did you ever--get o registered bull from the
school herd to use with your own herd?

13. Did you ever go to o cottle auction?
147bo you tiWit is important enough to make

it worth while for students to go to auctions
15. What ore some of the important things you

learned while attending auctions?
Husband

Wife
16. Did you ever attend a livestock show

with o group of students?
17. If so, what ore some of the things you

learned from attending livestock shows?
Husband:

.W Re:

18. Do you think these things important enough
to make it worth while for students to go to
stock shows?

197-Did your training in the care of cottle help
you make o living after you graduated?
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Husband
Yes No

Wife
Yes No

20. What ore some of the ways in which it
helped you?
Husband:

Wife:
21. If so, ore there any activities which you

think should be left out?
Husband:
Wife:

23. Are there any activities that you think
should be added?
Husband:

Wife: .

In connection with the operation of the school beef herd, one, or more Junior
Cattle Associations were organized. The boys and girls organized like the older
men on the reservation, adopted constitution, elected officers end helped runpert of their cattle business.

24. Were you ever a memeber of a Junior
Cottle Association?

25. If so, what were some of the things you did
as a member of the Association that hove
been helpful to you since leaving school?
Husband:

Wife:

26. Were you ever on officer of a
Junior Cottle Association?

27. If so, what offices did you hold?
Husband:

Wife:

28. As on officer in the.Junior Cattle Association,
what were the most importont things you did?
Husband:

.

Wife:
I

29. Do you think the Junior Cottle Associations
should be continued in schools?

30. Are you a member of the Pine Ridge
Cottle Association?

31. If so, did your membership in the school
Cottle Association help you as a member of
the regular Cottle Association?

32. If so, name a few ways in which you think
membership in the Junior Association
helped you? -

Husband:

Wife:

33. Hove you ever been on officer in the
Pine Ridge Cottle Association?
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Husband Wife
Yes No Yes No34. If so, what offices hove you held?

Husband:

Wife:
35. Do you think your work in the School Cattle

Association helped you os on officer?
36. If so, list a few ways in which

you think it helped?
Husband:

Wife:

To help improve the Indian cattle ponies, the school maintained Morgan herdwith some fine stallions. Sometimes students were able to earn a colt or horse,just as they were able to elm cattle.

37. While in school, did you take
port in this horse program?

38. Did you earn any horses?
39. If so how many?

40. If you earned any horses, did you keep them at
school while you were in attendance?

41.. Did you take any mores on a repay basis?
42. If so, how many?
43, Did you make all your repayments?
44. Did you or any one in your family

ever buy horses from the school?

46. Did the horse you earned at school help
you start your present herd or any
herd you hove owned?

47. Did you or members of your family ever take
mores to the school stallion for service?

48. Do you consider this a good plan?
49. Do you think breeding mores to the school

stallion has been effective in improving the
quality of the Indian owned horses?

50. Do you think the plan should be continued?

Many Indians tweeted work horses for their form. Indian ponies were not strongenough. Belgian end Percheron horses were too big and clumsy. The school boughta Jack and offered to breed Indian-owned
mares to produce mules for form work.Some mules were used at the school.

Si. Did you know about this plan?
52. Did you ever work with mules at school?
53. Did you ever work mules on your form'
54. Do you know ony Indian former who ever got

mule colts by breeding mares
to the school jock?



Husband Wife
Yes No Yes No

55. :40 you consider the school project with
mules helpful to Pine Ridge farmers?

56. Should it be continued?
57. Please give me the names of any Indian

farmers you know, who ore using
mules at the present time

I It I

I I li I
In the school shops, boys were given chance to learn to repair auto engines,antes, hectors, light plants, ferns machinery end equipment.

58. Did you ever take such shop courses?
59. If so, has this training helped you

make a living since you left school?
60. List the things you hove learned that have

been most helpful
61. List the things left out of this course

that would have been helpful to you
.52. Do you think the shop courses you

took were well taught?
63. Briefly give reason fOr yoLir answers

to the preceding question

At one time some of the high school boys took over the care of pert of the dairysews. They were to sell milk that was produced to employees and others. Some ofthe boys and girls had garden projects and were allowed to sell the produce; othershad chicken.or pig projects and were allowed to sell the animals.
6$. Did you ever take part in such a program?

I II }
Husband:

tiWife:

6S. In which projects did you take part?

66. Did you make any money?
About how much?
Husband:

1 1 IWife:
677Diayou like the work in the project?
68. Did you become interested in raising

a garden and livestock?
109. Do you think working in such projects gave you
1

you make a better living?

11
70. Do you think such projects 1

should be continued?

experience which has helped

To take port in the livestock and gardening projects students had to learn howto stretch fence, shoe hoe set, repair wagons and farm machinery and many otherpractical things.

71. Did you take port in any of these activities
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Husband Wife
Yes No Yes No72. If so, list the things you think hove been the

most helpful to you since you hove left school
Husbond:

Wife:
73. While you were in school, did you learn to I I11 1sloughter and butcher cattle and hogs?.

I 11

butchering stock for home use?

74. Has this information been helpful to you in--75. As nearly as you con remember, how many
times did you actually help with the
butchering at school

7-6. Do you think training in butchering
should be continued?

1

I I I

1 1 I 1

Much of the reservation land was plowed up ht the years before the drought. It wasleased to white men and used for dry farming. When the drought came, the landwas here; neither grass nor crops would grew. At this time, the Department ofAgriculture recommended planting new grass from Asia-vested wheat gross-which was drought resistant. A number of acres 0 crested wheat were planted onthe school *arm and did (and are still doing) very well.
"S. Are you nowgrowing crested wheat gross? I E I I79. tt so, do you coezider it o good crop?

I 1 i I

II 1 111 1

11

Ill 1

80. Did you know about this crested wheat
gross when you were in school?

81. Did you tell your parents about it'
82. Do you think the school experiment helped

convince farmers that planting milted wheat
gross was a good thing to do?

83. Please give us the names of any formers on
the Pine Ridge Reservation who planted
crested wheat gross

Many Oder Indium had never done any irrigating. Each year for number ofyears, a group of Indian men were invited to the school to take short course inirrigating methods.

e4. Did your father or any member of family
ever take such o short course?

85. Did he think it helped him?
86. Did you get any instruction about

irrigating crops?
87. If so, hove you found this instruct:on

practical and helpful in your forming)
88: Ifnot, give briefly the reason why
89. Do-you think instruction in irrigation

should be port of the school program?

In the late thirties, the school secured well drilling rig. It was planned that theschool boys would be trained in the use of this equipment by helping adult farmers
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dig their wells. In addition, the farmers were to get training in maintainingtheir pumps, windmills and other well machinery. Each fanner, to get help fromthe school boys using the well rig, had to be able to pay for his own well casingand had to help drill the well.

Husband Wife
Yes No Yes No90. Did you ever take port in the

well drilling projects?
91. Do you think this project wos

helpful to students?
92. Do you think this project wos helpful

to the Indians who got wells?
93. Do you think such o project

should be tried again?
94. Pleose give us the names of any one you know

who get a well through this project?

At one time the school tried to interest the Indians in ' planting" fish in the stockwater ponds to give them on additional source of food. A dens was built at theboarding school and for a year or two the lake was stocked with food fish. The donsleaked; during the war .1t was not possible to repoir it and the lake was drained.
95. Were food fish produced of the

school while you were there?
96. Were fish from the school lake served to

students while you were in school?
97. Hove you eaten locally caught fish in your

home any time during the post year? I I
: .98. Did you learn to like fish of the ; j ischool dining room?

1 I
I

I 1
i
i

99. Plecse give us the nomes of any Indian
families you know who have stocked
their ponds with fish?

I i i
;100. Please give us the names of any Indian i I

families you know who began to eat fish i I
i i I IOS o result of this experiment
i I I I

1

Miring the 1930's, the Pine Ridge Schools carried out some experiments withrammed earth construction. In this type of construction, forms are built and moistearth rammed into the forms to make walls. The Wanblee Day School, two practicecottages at Pine Ridge and some farm buildings were built of rammed earth. Anumber of Indians were given experience in using this type of construction, becauseit was hoped they might-be able to use it in the construction of buildings aroundtheir homes.

101. While you were in school, did you help at any l

I

i 1time in the building of rammed

I

:
earth buildings?

!102. Have you ever used this method

I II
of building on your own place?

. I103. Do you think training in this method IIof building should be continued? i 11
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Husband Wife
Yes No Yes No104. Do you consider it o sotisfociory method

of building form buildings?
105. Please give us the names of any one you know I

who have buildings built of rommed earth
1 il

During 1936 it was found that the prices received by the Indian women for beadedbuckskin articles are becoming less and less. Investigation showed that manywomen were becoming careless about the quality of work offered for sole. Totry to improve the quality of the beadwork and at the same time better the primthe school opened a sales center to buy high quality Indian croft work. Whenpoor quality work was offered it was not bought, but the Indian women were toldwhy, end were shown whist was considered good work. More and more good bead.work was brought to the shop and good prices were paid
106. Did any one from your family ever moke and

sell bend work to this shot)?
107. Do you think the shop helped improve the

quality of the bead work and raise the
prices received for it?

103. Do you think the shop should be continued? ...
109. In time, the amount of beadwork offered

for sole bzgan to :cif off. What do
you consider the chief reason for
less and less beadwork being make?

Because many of the women said they thought bead work was old fashioned andbecause handicrafts con be a good way of making extra money, it was decided toteach Indian women and girls, and any boys who were interested, how to weave.It is possible to hand weave a shawl or other object much more cheoply than onecan buy it. Many boys and girls learned to weave and many wove cloth from whichtheir commencement suit or dress was made.

110. Did you learn to weave?

111. Do you now hove any orticles of clothing or
house furnishings that you have woven?......

112. Hove you ever sold any of your weaving?
If so, about how much? ...-----
Husband:

Wife:
113. Are you still weaving for your own use?
114. Are you still weaving for sole?
115. Do you think courses in weaving should

continue to be offered in school?
116. Please list the most important

articles you hove woven
Husband:

Wife:
117. If you ore no longer weaving, what are

the main reasons why you stopped?
Husband:

Wife:
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I

One year es number of girls who were studying weaving asked if they might hove aloom in the dormitoty to work after school hours. This was tried. Another year, thecrafts building was opened after school hours so that students could work in thebuilding.

Husband Wife
Yes No Yes No118. Did you ever work after school

hours on any croft?
119. Do you think this is something that more

boys and girls would like to do?
I120. Should more opportunity be given for the use I
I

of buildings and tools after classes ore over?.. 1

I121. On week ends?
I

I122. Do you have o loom in your home? t
I

IWhile exp!oring Pine .Ridge Reservation resources in 1936-193T, deposits ofexcellent' ceramic clay were found. The school bought a kiln and introduced acourse in pottery making. The pottery was good and the workers have neverbeen able to make as much as could be sold.

123. While at school, did yall-study pottery making?
124. Did you moke pottery for yourself?
125. Did you make to give away?
126. Did you make pottery to sell?
127. Are you still making pottery?
128. If you ore no-longer making pottery,

why did you give it up?
Wife:
Husband.

129. There have been more orders for Pine Ridge

people not make more pottery for sole'
Husband.

i
pottery than could be filled. Why do the

11Wife:
I IIA number of years ago some of the older women made very beautiful beadedbuckskin costumes for the girls to wear at graduation. Later these were abandonedfor the "cap and gown."

130. Did you ever see a graduating class where thegirls wore the buckskin costumes ?'
1. Did you think these were suitable

costumes for graduation?
132. What, in your opinion, is the reason

why the school changed from the
buckskin to the cop and gown
Husband-_
Wife:

13370o you think the change was a
one, or would you like to see the return
of the buckskin costume?
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Andrew Standing Soldier was a student of His le Day School. He showed a greatdeal of artistic ability. He was helped to learn to point on paper. Then he wasgiven help in learning how to make paintings on walls. The wall painting in theschool auditorium was pointed by him. He has done wall painting elsewhere. Nowhe is selling a number of smaller paintings and is becoming known as a Siouxpainter.

Husband Wife
Yes . No Yes No134. Was this o good kind of training

for the school to give Andrew?
135. Should the school give more instruction of this

kind to students who show special ability?
136. Would it hove been wiser for the school to

tell Andrew to study other things?

All the girls at Og Iola were required to study sewing, cooking, home managementand similar subjects.

137. Do you think these subjects ore important
for all girls to study?

138. Have these things been helpful to
you since you left school?

139. Do you think you could hove leomed
these things equally well at home'

It hos been suggested that boys should study home economics. Many boys learnedto cook at cow camp.

140. Do you think the boys' experience at cow camp
has mode them better oble to help of home?....

141. should the boys have been give a chance
t.t. school to learn more about.

Cooking

Core of clothing
Child core

Home management
142. What other subjects reloted to home

moking should boys study in school?
Husband.

Wife:
143. What subjects, other than those already

offered, do you think girls should have a
chance to study in their Home Economics
courses?

..

144. Do you think o girl's training in sewing,
cooking, and other home economics subjects
makes it passible for a couple to
hove a happier and more pleosont horne7
Husband.
Wife:



To give the girls practical experience in housekeeping, several kinds of practicecottages were provided. The simplest was a one-room house without running wateror other conveniences. There were also, two or three-room cottages with very fewconveniences. In addition, a fully equipped modern cottage was provided so thatgirls could learn to care for a modern home, either for themselves or as adomestic. Under the direction of the Home Economics teacher, groups of girlslived in these cottages and took responsibility for their care and management.

Husband Wife
Yes No Yes No

146. Wos this practice helpful to you in

port of your home economics troining?

monoging your own home?

II 11

111

11

145. Did you help core for practice cattoyes as o

11

147. Which kind of practice cottage experience do you consider the most helpful.(To be answered by women only.)
(. ) one room house with no conveniences.
( ) partly modern cottage.
( ) fully modern cottage.
( ) all three.

148. The omount of time the girls should have training in practice cottages shouldbe (To be onswered by women only)
( ) Left about os it is.
( ) Mode greater.
( ) Mode less.

At one time the school started a bank in which students might put their savings.They could draw their money out at any time. Sometimes the bank was popular;sometimes it was not.

149. Did you ever put any money

150. Do you think the bank is a good idea?
I 1;

11151. Did it help youleorn to handle
money after you left school

1 II I152, Do you think the school should continue
to run o bank for the students ?...,......: f

11

1537WhYdoyauthink the school bank was not olwoys o success?

Wife:

in the school bank?

... ..........

Oglala High School hod a student organization, class organizations and many clubs.These were pare), to help manage students affairs, partly to give experience inself government. Check the names of the organizations or clubs of which you werea member.

154.

Student ossociotion .
( ) ( )Class organizations
( ) ( )4-H Club
( ) ( )Junior Livestock Associotion (Cottle Association) ( ) ( )Livestock Club, such os Coif Club, Pig,

or Poultry Club
( )Not a member of any organization
( )

1111OFFIRIPPIrrilwilwrmm*Pin
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List nomes of other clubs ond orgonizations
to which you belonged

( ) ( )
( ) ( )

( ) )

155. How would you improve the school orgonizotions?
Husband

Wife

For some years the OGLALA LIGHT, the mimeographed school newspaper, waswritten and published with material written by the boys and girls, which wassupposed to be of interest to the older Indians as well as the school pupils. It wassort of a reservation magotine or newspaper. Then it was changed to strictly
school newspaper. Which do you think was better? (Check one of the followingstatements for your answer.)

Husband Wife
Yes No Yes No

156. Written of generol interest of both

II 1

students ond older Indians
Written strictly os o school newspoper

157. Is there o need on the reservotion for on
informotion poper like the OGLALA LIGHT
tried to be , when written for both older
Indians ond students?

158. Did the school render o service to the people
of the reservation in trying to supply o poper
of interest to all?

159. Did your porents have more interest in the
school ond the poper when reservotion news Ii

items were included?

Some high schools have a home room teacher who teaches most of the regularsubjects, eg, English, mathematics, etc. This is much like the plan used in
elementary schools. Other high schools have a departmental program where each
subject is taught by a different teacher and the students move from room to room.
160. Which do you think is the better woy to hondle high 'school classes?Home room

Deportmentol
1 I II 1

1 I II I161. Pleose state briefly the reoson for your choice?

- Husband:

Wife:

When the new Oglala Community High School was built, one of the most
important rooms was the library. It was planned to be a place where students
would want to go to enjoy reading or study.

162. About how often did you go to the librory after school?
Once o week or more

1 II IOnce o month or less
I I II IRarely or never
I I II I
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163. in your opinon, how many students used the library os o ploce to enjoy
reading?

Husband WifeYes No Yes No
Less than holf

I I II I
About holf

I I II I
Neorly oil

IF
164. Did you enjoy the library?

I I 1 '1 I

165. Did you toke out books to

1-:-'711

reod in the
dormitories?

I
I I I

166. How do you think the librory could be moke of greater use to
students:

Husband:
Wife:

For a number of years some of the high
school classes at Oglato were given a trip

to visit some of the public
high schools around Pine Ridge. After they returned

they discussed what they hod seen.
167. Did you ever go on one of these trips?168. Do you think these visits should be continued? I
169.-Check' the following stotement which most nearly tells what you thought of

the public high school ofter making these visits:Public school not as good os Oglolo HighSchool

Wished you were going to o public high

11

school instead of Oglolo
Public school better than Oglolo High School

IIPublic schools obaut the some osOglolo High School

1 IIAt Oglala High School older students were detailed to help in the
kitchen, dining

Mom and laundry. It was felt reasonable
that they should help with some of the

work around the school in exchange for their board and room, which was furnished
hie in addition to their schooling.
170. List the kinds of detail work you

remember doing. Put the kinds you liked
in the left hand columns; the kinds you did not like in the right hond column.Detoil work you liked

Detail work you did not like
Husband:

*00 -
Wife:

171. Did the omount of time you spent on detailinterfere with your school work?
I

I
FTIT:ild you hove o lot of time to waste

I I
when working on detail?

l/3. We would like to hove
your suggestions os to how the

school details could
be best handled.
Husband:
Wife:

174. Hove you any suggestions or ideas os to whot the schools could do to be
more helpful to Pine Ridge people?Husband:
Wife:



175. Mony of the people of Pine Ridge Reservotion hove ottended more thonone high school. Which kinds hove you attended?
Oglolo Community High School ( ) ( )Mission high school. Nome ( ) ( )Public high school. Nome

( ) ( )Other high school. Nome
( ) ( )

176. Which one of these school have given you the most help in leorning to moke

Oglolo Community High School ( ( )Mission high school. Nome
( ) ( )Public high school. Nome.
( ( )Other high school. Name
( ) ( )

SECTION E

REPORTS OF FORMER STUDENTS OF PINE RIDGE ELEMENTARY SCHOOLS

Activities introduced into some of the Pine Ridge Day Schools included calf clubs,Junior Cattle Associations and 4 H Clubs. Calves were issued to boys and girlswho took port in these activities and it was mode possible for boys end girls toown some of the livestock.

Husband Wife
Yes No Yes NoI. While in day school did you take port

in the school cattle program? I

II2. Did you earn any cattle?
If If so, how mony? Husband- Wife.

I3. If you corned young cattle, did you keep them
ot school while you were there?

4. Did you keep them ot home?
I I5. Did you take any odditionol heifers

on a repay basis? If so, how many?
Husband- Wife'

6. Did you make all your repoyments?
I I7. Did you or any one in your fomily even t,vy

school cattle? If so, how many?
Husband- Wife.

1

8. Did the stock you earned ot school help you
start your present herd or ony herd you hove
owned since leaving school?

I

9. Did you ever go to o livestock ouction
or sole, with o school club?

I10. Were you ever an officer in
a school or cottle club?

11. Did your membership in a school cottle club .
help you in any way ofter you left school?
Explain briefly below
Husband:

Wife:
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I

A Morgan stallion was placed at some of the schools. Parents were given onopportunity to breed their mores to these stallions to get better cow ponies. Coringfor horses and colts gave the school children on opportunity to learn better methodsof caring for their horses.

14, Did-the day school you attended
hove .a. stallion?

Husband Wife
Yes No Yes No

15. Did you help take care of him?
16. Did you learn to ride horseback or learn how to

care for horses as a result of
working with the school horses?

17. Did you or any members of your family have
mores bred to the school stallion?

18. Did you ever earn acolt for your work with the
school horses or from your parents?

1 I I19. Did the people at the school help you train
any colts you had, for riding or working?

20. Do you think the plan for keeping a stallion
of the day schools should be continued?
Husband:
Wife:

Milk cows were kept at some of the day schools. This was to provide milk for theschool lunch and also to give the children and parents on opportunity to learn aboutthe care of milk cowl and the use of milk fr food. .

21. Was there a milk cow at the day
school you attended?

22. Did you help take care of the milk cow?
23. Was the milk used for the school lunches?....
24. Did your parents get o cow after seeing how

the milk was used and the cow cored for?.._.

I I II I

! I I I
I ' IIII I25. If so, was this the first time they had

ever owned and used o milk cow?
1 1 1 I26. Do you think they got the idea from the school I27. Do you think the day schools should continue 1

1to have milk cows?
I I I IExplain briefly.

Husband:

-
Wife:

To provide milk for the school lunches, small goat herds were placed at a few ofthe schools.Children were allowed to earn a nanny goat to take home, by helpingwith the care of the school herd. Parents were often allowed to buy or earn a goat.The school buck could be used to breed the
Indian-owned nannies.

28. While in day school, did you take

I 1 11

Ipart in the school goat program?
1 I29. Did you like and drink goats' milk regularly I

1 11 II

with the school lunches?
30. rid your school make goats' milk cheese? i

I

219



Husband Wife
Yes No Yes No

31. Did you earn any goats?
I I I

If so, how many?
Husbcind Wife' I

I I

earn or buy goats?
32. Did any member of your family

I 1 I
If so, how many?
Husband. Wife.

I33. Do you now have goats?
I

34. If you now hove goats, did -you get your
start from the school goats?

35. Did you ever eat and learn
to like goat meat?--

36. Do you think the goat herds should
be kept ot the doy schools?

I

37. If you at one time owned goats earned from the school herd but now hove
no goats, what became of the goats you owned?

Once there were very few chickens on the reservation. Then chickens were kept
at some of the day schools and an effort made to interest the Indian families in .keeping chickens. Sometimes the children or their parents earned baby chickens.

38. Was there a chicken project at your school?
39. If so, did you take port in it?
40. Did you eat eggs ond meat from the school

flack as port of the school lunch?
I

41. Did you or your parents get any chickens from
the school for o flack ot home?

42. Do you now have any chickens ot home?
43. Did your parents get help from the school in

learning to raise and care far chickens?
44. Did they ever get help from the school in

learning what grain to roise for chicken feed?
45. In your opinion, were the chicken

projects helpful to the people
of Pine Ridge Reservation?

46. Do you think the chicken projecti should be
continued at the day schools'

........._.

Many years ago the Indians found many wild fruits and berries In the Dakotas.
Some of these were buffalo berries and choke cherries. Recently the Agricultural
Experiment Station at Mandan, has cross bred these plants to produce more and
largeri fruit. These improved fruit trees and berry vines were bought and planted
at some of the day schools.

47. Were ony of these trees and
vines planted at your school?

48. Did the teocher explain what they were
ond how they were developed?

1'
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Husband
Yes No

Wife
Yes No49. Did you or your parents ever get ony of

these trees or vines to plant at home?
50. Were fruit and berries produced of the schoolever served at the school os part

of the school lunch?
51. if so, was it,-eaten fresh

conned at school
dried at school

52. Do you think the day schools should continueto plant improved wild fruit trees and vines?

At many schools school garden was planted. In many places there was com-munity garden planted on the school lend.
53. Was there a school gorden at your school?
54. Did you work in the school gorden?55. Did you learn to irrigate?

I
56. Did you learn to control cut worms,

beetles, and other gorden pests?
I57. Did your parents help in the school

or community garden?
58. Were fresh-or conned vegetoblesf.om the schoo' gcaden served aspart of the school lunch?
59. Do you now hove a kitchen

garden for your home use?
60. In your opinion, ore the school gordens

helpful to the Pine Ridge people?
61. Do you think schoc- garden projects shouldbe continued in the day schools?

Canning kitchens were built near many of the day schools: the school kitchen atother schools was used by Indian women to con food from the school and commun-ity gardens. The children often helped the teachers can food for the school lunch.62. Was there a conning kitchen near your school? i

school kitchen for conning?
1 I I I

63. Did the Indian women use the
I

64. Did any members of your family usethe school kitchen for conning? I
II

11 11 r
I

65. How many yeors did they use it?
I I II I

Husband-
4 Wife-

I I II I
66. Did he eacrer help them learn

67. Did you ever help with the conning

proper methods of conning? i
I

I I
{II

p

I
for the school lunch?

I I II68. Do you think that the conning
kitchens and i ;!school kitchens helped the Pine Ridge people? I

1 II
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I

Husband Wife
Yes No Yes No

69 In your opinion, should the school kitchens
and conning kitchens be continued for
the use of the Pine Ridge housewives?

At many of the schools the children helped prepare and serve the school lunch.
They were supposed to be taught something about cooking while helping prepare
the school lunches. --

Did you help prepare the school lunches?
I

71. In your opinion should the
i

I
school lunches, be continued?

1

72. List the things you did to help with the
school lunches

73. About how often did you help?
Every day

1 li
Once a week

I I
Once a month

I I I
Less than once a month

I I I I

Health examinations made during the drought period showed that some of the
children were not getting the right kinds of food. These children were given a big
spoonful of cod liver oil daily to make them more healthy.

7A. Was cod liver oil ever served at ypur school?
75. Did you and the other children

like the cod liver oil?
76. Do you think cod liver

oil improved you health?
77. Do you give cod liver oil or vitamin

toblets to your children?
78. For about how long was cod liver

oil served at your school?
One month
Six months

One school year
More than one year

I

79. How did you parents feel about your taking cod liver oil?
Objected ( ) ( )
Approved ( ) ( )
Didn't core ( ) ( )

At certain day schools, there have been showers and laundries, so that children
and the parents might use them.

80. Were there showers at your day school?
II I

81. Do you or your family use the school showers?
I

82. Did you or your family use
the school laundry room?

1 I
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Husband Wife
Yes No Yes No33. Do you think that the showers and laundry I Irooms should be continued of the day schools? I I

During the drought years many crops planted on the reservation died for went ofmoisture. Sometimes few plants lived. When thee happened the school childrenwire advised to save the seeds from these hardy plants end plant them the` nestyear. It was hoped to select drought resistent seeds which would give better cropsend better living for the poop,* in future periods of drought.

I
place at your schools?

84. Did such seed selection take

85. Did this seed selection plan
continue at your school?

86. Have you or. any members of your fomily
followed this method of getting drought
resistant seeds since leoving school?

87 Did you plant these seeds at a later seoson?....
88. If so, did plants from these seeds.

Live better than seed! bought
Not do as well
No difference

89. List different kinds of see& that were soved.
Husband:

Wife:
NM/90. Do you think the day schools should

more drought resistant seeds?

continue the seed program to get

I
Large looms were:placed at some of the day schools and the boys and girls taughtto weave. SoMitiMes Indian women were invited to use the loons to make thingsfor themselves end to sell.

91. Were there looms of your scileal?
92. Did you learn to weove?

TOY Did your mother' ii7sosne other member
11

of your family learn to weave?
94. Do you now hove a loom?
957 Do you ever- -1

for yourself or to sell?
96. Did you'ever moke anything

1197. Did your mother ever make anything for
herself; for the family; or to sell?

98. Do you hove o household'ony clothing
furnishings for which you make the cloth?....

;99. Would you be interested in learning to
weave now, if you hod the opportunity?

100 Do you think the day schools should
continue weaving instruction?

I II
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Husband Wife
Yes No Yes No1C I Do you think looms should be

provided
the people of the community?

1 1

rovided at the schools for the use
i

1 1

For several pews croft trackers were employed to visit the schools to 'scouts'send helped the girls and their mothers to do heeded buckskin work for sole.
102. Did these crofts teachers ever visit your school?
103. Do you do any beaded buckskin

work for your own use?
104. Do you do beaded buckskin work for sale?
105. Con you do quill work?
106. Do you think that Sioux women would now

be interested in doing beaded buckskin
work to increase the family income?

107. If not what do you consider their reason for not wonting to do this work?
Husband:

Wife:

108. Please give 6s the names of any women you know of who do quill or beadwork for sole

for several years v rehobilitotion fund was avoiI44 in UMW of the day schoolconnsmunities, to help people repair their homes. The day scisool shop teacherworked with men who wonted to repair their homes and give the older school boyschance to help so they could leers about home repair.

109. Were any home repair projects
exrried on by your school?

110. Did you ever help repair any Indian homes?
111. Was your home ever repaired with

help from these projects?
112. Do you think these repair projects

were helpful in teaching Indians
to core for homes? i I113. Do you think they should be continued?

114. Do you think home repair projects
should be continued'

115. List the important things you learned through
working with these home repair projects

An attempt was made many times to open the school libraries for use by the olio,people and to let the children borrow books to reed at home:. The school buildings(community buildings) were supposed to be used for community patties or forevening movies for older people.

use of the school libraries are good?

116. Do you think that such programs and the

I 11
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Husband Wife
Yes No Yes No

117. Are these things still being
done in your community?

118. In your opinion, should they be coninued?
I119. Which of these things were done at your schoolMovies

Community parties
IParents using school library

Children taking library books home I INone of these activities
(Dot..ble check any of the above items in which your parents took part)120. If these things are still being done in your community about how often do
you go to school to see movies, to read, to a community party, or some other

I affair?
Cnte a week or oftener

I I II IOnce a month
I

1 I II i3 or 4 times a yeor
I I II I

Never

I I II IDuring the 1930's the government stopped giving clothes to school Andre*. Afterdiscussion with the parents it was decided that when the family did not have money
to buy clothing, either the child or one of the parents might work at the school
end earn the clothing.

121. Did you or any member of your family
ever work for clothing'

I I122. Check the following statements with which you agree.

t

children without working for it
I

a. Clothing should have been given to needy I

11b. Children and parents felt better about ; ; Iworking for clothing than they did
I 1about having it issued free
j I I

clothing for which they worked
I

c. Children took better core of

I
than they did of free clothing

I ii

ii

123. If you or any member of your fomily ever worked for cloth'ng, list thekind of work done

. t some of the day
schools, community festivals or rodeos were held. To get readysr these, the older boys learned to play polo; the children were helped to teachtheir horses tricks; and many other kinds of community recreation were, introduced.

held at your school?

I 11

124. Were community festivals or rodeos

25. Do you consider these community affairs agood thing for the children of a community?
I II

126, Do you consider them a good
things for the grownups?

II
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Husbond Wife
Yes No Yes No127. Are these community affairs still being

held in the community where you live?
128. If not, do you think it would be o good .

thing for them to be started Noire.-

II 11 III I
I I

129. If community festivals were held at your school, list the things in whichyou would toke port
-

Many of the people of the Pine Ridge Indian Reservation have attended morethan one elementary school.

130. Which kind of schools have you attended?
1

Indian Service elementary
1 I 11Public elementary school
1 1 11Mission elementary school

1 1 11(Omit No. 131 if only one type of school is checked in No. 130.)131. Which one of these schools gave you the most help in learning to mokeliving?
Indian Service elementary

1 1 11Public elementary school
1 1 11Mission elementary
1 1 11 1

Save you a- - suggestions as to what the schools could do to be more helpful tothe Pine Ridge people? If so, would you tell us some of the things the dayschools could do to be more helpful.

132.

Husband-

Wife: ...... .........
133. What use do you think should be made of the school buildings in additionto use as a school?

Wife:
Husband:
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THIS SECTION FOR RANCHERS ONLY. If person interviewed reports less thanhalf of income from ronch in Item F-1, omit the rest of Section F, and Section G.Proceed with Section H and Section K.

1. About what part of your fomily cash income is m
1 _ ) All
4 ) Half or more, but not all
( ) Less than half

2. About how much cash have you received from each of the following thisyear? (Jan. to Dec. 1950)

Approx.
annual

annualSource
income Source incomeBeef cattle S Potatoes

CornHogs ; Shore cropWheat ; Truck crops
Leased land

S
Other (except crafts) $Poultry ;

Total $
Questions 3 through 6 attempted to elicit information about indebtedness,insurance and savings. The returns were so indefinite or of such doubtfulaccuracy as to be worthless. The

questionnaire moy have been of foult and thequestions are omitted at this point.
7. For how long have you been ronching on this place, except for temporaryabsences? For wife: How long hove you lived on this place as a home maker?

(b) 1 to 4 years
(c) 5 to 9 years
(d) 10 years and over

8. About how long have you lived on this reservation? (Use "county" foroff-reservation formers or ronchers) F,r wife: About how tong have youlived on this reservation (In this county) as a home maker?
Husband Wife(a) Less than a year ( ) )(b) 1 to 4 years t ) )

(c) 5 to 9 years
) )(d) 10 years and over ) )

10. Is the land you use for ranching and forming all in on place or scattered?One place ( ) Scattered ( )
11. How many acres in largest single piece of land you use? (
12. If you own your own ranch, what kind of a title do you have?( ) Trust title, Government lend; ) Trust title, tribol land;( ) Patent in fee;

) Assignment



13. If you rent your ranch or form from someone else, how are the paymentsmode? ( ) cosh; ( ) crop shore ( ) other, describe
How much rent do you pay? $

14. How many acres in your form or ranch? Own ( ) Rent ( ) Total ( )
15. About how many acres do you plant to cultivated crops?

( ) None
( ) 30 to 39( ) Less than 10 ( ) 40 to 49( ) 11 to 19
( ) 50 or over( ) 20 to 29

16. Do you run any cattle on reservation range land? ) yes ( ) noIf so, obout how many?
( ) less than 10 ( ) 30 to 39( ) 11 to 19

( ) 40 to 49( ) 20 to 29
( ) 50 or over

17. DO you run any horses on reservation range land? ( ) yes ( ) noIf so, about how mony?
( ) less than 10

( ) 30 to 39( ) 10 to 19
( ) 4d to 49( ) 20 to 29
( ) 50 or over

18. During the post year, (January 1950 to present) hoye you bought all yourfood, or raised port of it on your form or ranch?
( ) Buy oll food ( Raised port of food

If port of your food comes from your ronch, what port of oll your food doyou estimate comes from your ranch? Consider meat, milk, poultry, eggs,Borden produce, fruit, wild fruit, berries, etc.
( ) less thon one fourth
( ) between one fourth and one-half
( ) about one -half
( ) more than one-half

SECTION G RANCH PRACTICES AND SOURCES OF INFORMATION

Instruction to Interviewers

This section only for ranchers who report half or more of income from forms orranch in Section F, Item 1.

Step I Read statement A to rancher. Next rend eoch item to him (see page 230)and check in ( ) of left of item the methods he reports that he has used oris using.

Statement A
Here is o list of ranch methods recommended for Pine Ridge. We areinterested in finding out how many Pine Ridge ranchers ore usingthese methods. As I rend through this list, will you please tell mewhich methods you ore now using or hove used in the past.

Step 1, Read statement B to the rancher. Next read to him, only the methodshe reports he hos usedthese will be the items checked in Step I.
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Statement B
We would like to know where you got the information which mode itpossible for you to use the methods you hove just told me obout. As1 read the methods which you soy you hove used, please tell me whereyou the information about each one?

If he reports a non-school 'source of informotion, enter it in the proper columnin sufficient detail to permit us to locote the source toter if desired. If he reportsOglolo Community High School or Indion doy school os o source of his inform-ation ask him which of the following list of octivities were the most helpful osmeons of getting the information. Record the number of eoch activity he reportsin right hand column.

Activities
1. Studying about forming in school closses.2. Membership in 4H Club.
3. Earning livestock to start his own herd.
4. Using school thoroughbred bull or stollion for breeding.5. Membership in calf, poultry, goat or other livestock club.6. Membership in Junior Cottle, Association,7. Learning proper methods of butchering.8. Attending livestock soles and auctions.9. Visiting public schools.

10. Asking teacher for help in special problems.11. Demonstrations on school forms and gardens.12. Repairing form machinery in school shop.
13. Reading in the school library.
14 Working on the school form or garden.
15. Working in the school dairy.

Step Ill Refer to summary, Section 13, page 2 of schedule. If rancher reportedonly one kind of school ottended, check here ( ) and conclude this section. Ifmore than one kind of elementary school and/or high school is reported, readStatement C.

Statement C
Which of the schools you hove attended, taught subjects which hovehelped you most in ranching.

Elementary
High School

k.heck here)
(check here if attended high school)Indian Service ( ) OCHS ( )Mission ( ) HRM ( )Public ( ) Public ( )

Source of . Doy Act.
Information OCHS Sch No.1. Do you raise beef cattle?

( yes ( ) no
Number in present herd
Owned by you
Repayment cattle
( ) o. Vaccinate :clIves to control Bongs Disease
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Source of Doy Act.
Information OCHS Sch No.( ) b. Use chemical dip or spray to control

lice or flies
( ) c. Vaccinate calves for block leg
( ) d. Breed cows to registered bull to improve herd( ) e. Vaccinate for blood poison.

(Hemorrhagic septecemia)
( 1 f. Sove best cows for breeding stock
( ) g. Cull herd by standard stock

judgirig methods
( ) h. Feed hoy as needed in addition

to posturage
( ) i. Feed groin or coke for better

meat production
( )1. Feed salt and mineral
( 3 k. Build bank sheds or other storm shelters( ) 1. Sell cattle to make the most money

according to market, feed supply,
season, etc

( ) m. Dehom cattle
( ) n. Bongs test
( ) o. Tuberculin test
( ) p. Trent colves for scours
( ) q. Costrote calves

**ADO .

2. Do you hove milk Cows from which you regu-larly sell milk, cream or butter? ( ) yes ( ) no.Number of milk cows
For home milk supply only ...) o. Voccinote calves to control Bongs Disease( ) b. Use chemical dip or spray to control

lice and flies
( ) c. Treat cattle for Block leg
( ) d. Breed cattle to registered bull to

improve herd
( ) e. Trent calves for scours
( ) f. Record milk production for each
( ) g. Cull herd by disposing of poor producers
( ) h. Hove cows tuberculin tested
( ) i. Feed balanced ration for maximum

milk production
( ) j. Provide worm bed, good water supply, etc( ) k. Comply with local sanitary regulations

for doirying
( ) I. Rafse alfalfa or any legume crops

for dairy feed

................

3. Do you own horses?. ( ) yes ( ) no
Number owned

( ) o. Breed mares to school stallion
( ) b. Breed mores to school jock
( ) c. Shoe your own horses
( ) d. Costrote your yearling colts



: ) e. Hove your own stallion ( ) yes ( ) no.
What breed? - .1

4. Do you own bogs? ( ) yes ( ) no.
( ) For home meat supply only.
( ) For meat and for sole.
Number now owned

( ) a. Vaccinate to prevent cholera
( ) b. Treat with warm copsule or other

medicine for worms
( ) c. Use registered boar
( ) d. Provide pen for farrowing
( ) e. Own your own boar

- - .

5. Do you miss goes? ( ) yes ( ) no.( ) o. Feed groin for milk production .( ) b. Milk goats regularly far
maximum production

( ) c. Use pure bred bucks
( ) d. Provide winter shelter
( ) e. Make goots' milk cheese
( ) f. Do you think goats damage range?

( ) yes ( ) no.
6. Do you noise sheep? ( ) yes ( ) no.( ) For home meat supply

( ) For home meat and wool supply
( ) For market

( ) a. Provide rem postures to control
lambing season

( ) b. Use pure bred rams . -( ) c. Dip to control ticks _( ) d. Provide lambing pens
( ) e. Feed groin to ewes with lambs
T. Do you noise corn? ( ) yes ( ) no.If so, number of acres

( ) a. Use hybrid seed for o port or all of crop( ) b. Save seed from drought resistant
"squaw corn."

( -)-c. Dry corn for family
S. Do you do any small groin dry forming?

( ) yes ( ) no
How many acres of each: Wheat.

Oats. Barley Flax.
Rye Crested wheat Other( ) a. Use contour plowing

( ) b. Leave certain fields fallow
( ) c. Treat seed grain with bluestone (or other)for rust
( ) d. Use "hopper bait" or other insect controls( ) e. Form irrigated land.

Number of ocres



Source of Day Act.
Information OCHS Sch No.9. Do you do most of your machinery and

building repairs yourself or hire this work done?
) a. Build fences on your ranch.

( ) Self ( ) Hire
( ) b. Replace ports, repair hay machinery,

wagons, etc.
( ) Self ( ) Hire

( ) c. Repair and maintain cars, trucks
and tractors.
( ) Self ( ) Hire

( ) d. Build rammed earth houses or
other buildings.
( ) Self ( ) Hire

( ) e. Build root cellars.
( ) Self ( ) Hire

( ) f. Provide screens far windows and
doors of home.
( ) Self ( ) Hire

( ) g. Get logs for building posts, etc.
( ) Self ( ) Hire

( ) h. Carpentry work on homes and form
buildings.
( ) Self ( ) Hire

( ) i. Dig well for your home and form
buildings.
( ) Self ) Hire

( ) j. Drill well for home and form
( ) Self ( ) Hire

10. a. Do you hove any suggestions or ideas os to what the schoo s could do tobe more helpful to ranchers? Yes ( ) No ( ) If so would you tellus some of the things you think OCHS could do to be more helpful?b. What are your suggestions for reservation doy schools?
c. What ore your suggestions regarding public schools?
d. What are your suggestions regarding mission schools?

11. What do you consider the one best place to go for information that willhelp you run a better ranch?
Name of person or agency

12. What do you think it does for o boy to study liveitock and ranch methodsin school?

( ) a. Makes him a more successful rancher.
( ) b. Makes no difference.
( c. Makes him a less successful rancher.

13. (If the rancher is married)
a: Did your wife study cooking and sewing or help with school lunch,conning and other projects in elementary school? ( ) Yes ( ) Ncb. Did your wife take food and clothing classes; study child care and otherhome economics courses at OCHS? ( ) Yes ( ) No
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14. What do you think it does fora girl to study cooking, sewing, child care andother homemaking methods in school?
( ) o. Makes her o mare successful wife and mother.( ) b. Makes no difference.
( ) c. Makes her o less successful wife and mother.15. What other courses do you think girls should study about homemoking?

SECTION H

HOME MAKING METHODS AND SOURCES OF INFORMATION
Instructions to interviewers
This section for all housewives regardless of
whether their husbands ore ranchers or other-
wise employed. Housewives employed full orpart time outside their homes should alsoanswer this section.

Wife of rancher reporting in
Section G. Check here ( )Wife of non-roncher, wage
worker, reporting in Section K.
Check here ( )

Othersnot in above listing.
Describe. ( )

Step I. Read Statement A (Below) to housewife. Next read each item (Seefollowing page) to her and check ( ) of left of item the methods whichshe reports that she is now using or has used.

Statement A
I have a list of homemaking skills recommended for Pine Ridge,We are interested in finding how many Pine Ridge homemakersare using these methods. As I rend through this list will you please tellme which of these methods you are now using or have used in the post.Step H. Read Statement B, to housewife. Next read to her only the methods shereports that she has used, or is now using. These will be the ones checked in Step I.

Stoternent B
We would like to have you tell us where you got the information whichmode it possible for you to use the homemaking methods which youhave just told us about. As I read again the methods which you soy youhave used, will you please tell me where you got the information abouteach one?

If she reports a non-school source of information, enter it in the propercolumn in sufficient detail to permit us to locate the source later. If she reportsOCHS or an Indian Service day school as the source of information ask her whichof the following list of activities were the most helpful as a means of gettinginformation. Record the number of each activity she reports in the right handcolumn of the form.

Activities
1. Gasses in cooking and foods
2. Classes in clothing and sewing
3. Classes in child care
4. Classes in home management
5. Work in practice cottage

.--67 4-H Club work
7. Poultry, calf, goat, or other livestock project8. School Borden project
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9. Weaving project
10. Work in school laundry
11. Work in school dining room
12. Work in school kitchen
13. Work in school bakery
14. Work in infirmary
15. Work in staff homes
16. Boby sitting for staff members
17. Pottery project
18. Bead ond needlework projects

Recommended Nonsmoking Skills

1. rio you *vise chickens? ( ) Yes ( ) No( ) For home use only
( ) For home use ond market
Number of present flock.

( ) a. Use a brooder instead of hens
for brooding chicks

( ) b. Control lice with.DDT or
similar preparations

( ) c. Preserve surplus eggs for winter
2. Do you use any of the following homemaking

and family core methods?
( ) a. Plant trees, shrubs and flowers to

beautify your home
( ) b. Raise o vegetable Borden
( ) c. Can vegetables from your garden

for home use
( ) d. Con wild fruit and berries for home use( ) e. Use pressure cooker or hot water

canner for conning
( ) f. Dry fruit, squash, corn, etc
( ) g. Dry foods under screen or cheesecloth
( ) h. Can or cure meats for home use
( ) i. Make your own bread (at least holt

of family supply.)
( ) j. Make your own cokes, rolls, cookies, etc.

(At least half of family supply.)
( ) k. Keep foods covered
( ) 1. Provide storage space for supplies

and kitchen utensils
( ) m. Make slip covers for and

repaintfurniture
....... . ... ......... ..( ) n. Make your own housedresses

and everyday clothing
( ) o. Make at least port of your

children's clothing
( ) D. Patch, dam or otherwise repair

family clothing
) q. Keep a record of money spent

for family needs
( = r. When expecting a baby, visit the doctor of

I Ileast twice before the baby comes
I I



Source of Day Act.
Information OCHS Sch No.( s. Go to the hospital to have your baby( ) t. Get help from doctor or nurse in

planning food for your baby( ) u. Have a doctor or nurse if you hod
the baby at how.

( ) v. Have baby immunized for small pox,
diphtheria, other

( w. Take child to doctor for examination
once o year

3. De you do any art., and crafts work?
) Yes ( ) No

( ) For home and personol use only.( ) For sole.
( ) Both for home use ond for sole.( ) a. Do you weave any dress goods, I
draperies, etc

( ) b. Do you cord dye, and spin your
own wool for weaving?

( ).c. Do you use row wool from your own sheep,or buy the wool to cord, dye ond spin?( ) d. Do you do .ony beadwork?
( ) e. Do you make any pottery?
( ) f. Do you moke.ony quill work?( ) o. Do you do any needle work,

crochet,knitting, embroidering?
4. Ask the homemaker: Have you any suggestions or ideas as to what theschools could do to be more helpful to homemakers?a. If so, would you tell us some of the things you think OCHS could do tobe more helpful.

b. What ore your suggestions for the reservation doy schools?c. What ore your
suggestions regarding the public schools?d. What are your suggestions

regarding mission schools?
S. Whet do you consider the one best place to go to get information that willhelp you run a better home? Give name of peron or agency
6. What do you think it does for a girl to study

homemaking methods in school?) a. Makes her o more successful wife and mother.( ) b. Makes no difference.
( ) c. Makes her a less successful wife and mother.

7. What do you think it would do for a boy .to study simple cooking, child coreand home repair and management in school?) a. Makes him a more successful husband ond father.( ) b. Makes no difference.
) b. Mokes no difference.

( c. Makes him o less successful
husband and fother.

Step III. Refer to summery page 2 of schedule. If homemakers reported only on
kind of school attended, check here ( ) and conclude this section. If more thanone kind of elementory

school, andor high school is reported, rend Statement C.
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STATEMENT C
Which of the schools you have attended taught subjectc;wRich havehelped you most es homemaker?

Elementary (check one)
High School (Check one if attended( ) Indian Service

High school)( ) Mission
( ) Indian Service( ) Public
( ) Mission
( ) Public

SECTION K WAGE WORKERS
This section for all wage workersincludes hired men or women workingon forms. (Do not include any formers or ranchers who hove answered SectionF or G.) Include

employed women who ore not housewives; also report comingsof employed housewives. (Employed housewives should also answer Section H)
Generol Informotion

1. What is your present occupation?
`-'ow long hove you been working at
your present job?

3. Is this o full time (35 hours per week
or more), or o port time job?

4. List the principal kinds of work you
hove done in the lost five years, other
than your present occupation.

5. What kind of work do you like best?
6. What job, or kind of work would you doall the time, if you could get it?
7. What school subjects or activities

helped you most in the work you are
now doing?

Husband

Husband Wife

Mast helpful
Least helpful1.

1.
2.

2.
3.

3.
Wife

Most helpful
1.

1.
2. v 2.
3.

3.

Least helpful

8. Which one of the following helped you most in getting your first full timejob? (Check one only.)
Posit or guardian

( ) ( )Other relative or friends
( ) ( )State employment service ( ) ( )
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Provote employment agency
) ( )Answer to on advertisement
) ( )Own effort
) ( )9. What part of the family money comes from wages from your present job?(for the year 1950)

Husband Wife( oll ( ) oil
( half or more ( ) holf!AC more( ) less than half ( ) less than half,10. Will you please tell us your income from your f: .4ent job? If you haveIncome other than your present job, will you please tell us. these othersources of income?

Husband WifePreset,* job
Lease land
Arts o,:4 zrafts
Other inarne

Questions 11 through 14 ogoin dealt with indebtedness. insurar.ce and savingsand also was unproductive. We have therefore omitted it.
15 How long have you lived in your present home? (Except for temporaryabsences.) For the wife: about how long hove you lived in this home as ahomemaker?

10 years and over
Husband

)
Wife

( )Less thon a year ( ) (
1 to 4 years ( ) ( )5 to 9 years

( ) ( )
16. How long hove you lived in this community except for temporary absences?Husband Wife10 years and over ( ) ( )Less than a year ( ) ( )1 to 4 years ( ) ( )5 to 9 years ( ) ( )17 Do you rent or o.vn your home?

( ) Rent home. Amount paid per month S( ) Own home. If you own your home and are making monthly payments,how much per month S

18. Curing the past yeor, have you bought all your food or have you raised partof it?
( ) Buy all food

) Raise part of foodIf you raised part of your food from your home garden, how much do youestimate came from this source, include gold2n produce, mi:k, poultry, eggs,fruit, berries, etc.
Less thin one-fourth

)Between ore-fourth and oneholf
)About cue -haff
)More thon one-ho:f
)

19. Have you any suggestions or ideas as to what the schools could do to be morehe'pfu: to wage workers?
If so, would you tell us some of the things you think OCHS could do to bemore helpful?
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What ore your suggestions regarding the public schools?
What are your suggestions for the mission schools?

2(). What do you consider the one best place to get infornotion that will helpyou keep employed and earn better wages. Name of agency
21. This question for married mole wage workers only.)a. Did your wife study cooking and sewing or help with school lun.:h,conning and other projects in elementary school?

( ) Yes ( ) No
Did your wife take foods and clothing dosses; study child care and otherHome Economics courses at OCHS?

Yes ) No
c. What do you think it does for a girl to study cooking, sewing, child care,and other horromaking methods, at school? (Check one)( ) Makes her a more successful wife and mother.( ) Makes no difference.

( ) Makes her a less successful wife and mother.
22. (Return to Section B-- EDUCATION, page 2 of Schedule.)If wage worker reported only one kind of school attended, check here (and conclude this section.

If more than one elementary school or high school is reported in rt t,;31 B.Read the following statement.

Which kind of school bus taught you the most that helps you get and hold jobs?

Nome of
Husband Wife School

(check one each)elementary School

Indian Service
( ( )Public school
( 1 ( )Mission school
( I ( )

Nigh School

OCHS
( ) ( )Npnreservotion Indian Servio high school ( ( )Holy Rosary Mission
( ) ( )Other mission high school ( ) ( )Public high school
( ) ( )



REPORT OF INTERVIEW- _ -
After interview is finished, each interviewer should complete the followinginformation concerning the interview recorded on the preceding sheets.

Check the one statement which follows that most nearly describes the interview:
( ) I. Would not permit interview.
( ) 2. Would permit interview only after securing assistance of loco{committee member.

( ) 3. Permitted interview but indifferent and resistant.
( ) 4. Gave minimum

answers to questions with no evidence of feelingeither for or ogoinst cooperating in interview.
( ) 5. Gave information

freelyfriendly and helpful.
( ) 6. Volunteered information in addition to answers to the questionsobviously enjoyed the interview.

Information concerning interviewer:

Name
Number years residence Pine Ridge

Address
How long at this address

Occupation

Degree Indian blood ( ) none; ( ) 1/4; ( ) 1/2; ( ) 34; ( ) Full.
Interviewers independent statement regording this interview:
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SHORT FORM MAIL QUESTIONNAIREA shortened farm of the preceding interview guide wos used in interviewingformer students who live off the
reservotion. Since they, with a few excentions,were wage workers, the short form interview did not include the Sections on formproducts, form income, etc. It did include Section

A, General Informotion; SectionB, Education; Section C, Social Economic Status Scole, and Section K, WageWorkers.
To secure responses f,om former st.dents who were living too far awayfrom Pine Ridge to be interviewed a portion of the interview

guide was condensedto a questionnaire farm which is reproduced herewith.

The Return Address Is Printed On The Other SideNo Postoge Is Needed

Pine Ridge, South Dakota
January 1951Dear

As a former Pine Ridge student you can help us make Pine Ridge Schoolsmore useful to future students. We at the Agency, and the Indian Office inWashington, are very much interested in the answers you con give us to thequestions below. We have been visiting former students living at Pine Ridge anddiscus-ing these questions with them. We feel it would be unfortunate to missyour answers just because you no longer live here. The more people wha answerthese questions, the mare valuable the information will be.Your answers to these questions will be strictly confidential. If you hovetime we would appreciate o letter from you in addition to your answers to thequestions. Based on your experience since leaving school, tell us what you thinkPine Ridge Schools could do to be mare useful to future students. You mayenclose your letter with this folder and moil, postage free.Your cooperation will be apprecioted by the stoff and future students. Moywe hove your answer by return mail? You are cordially invited to calf at theEducation Office any time you ore in Pine Ridge.
Sincerely yours,
Albert T. Pyles,
Reservation Principal.

1. If the above address is not correct,
pleose give us your correct address.

2. Pleose check one of the following:
( ) Am unemployed.
( ) Am employed full time (35

hours per week or more).
( ) Am employed port time (less

than 35 hours per weck).
( ) Operating a form or business

for myseic or in partnership.
( 1 Keeping house (married and

keeping house in own home).
( ) In school or college (full

time).
( ) In Armed Forces.
( ) Other. Explain briefly.

3. If employed, what is your presentjob?

Tell us about your job.

How long have you worked at this job?
Years Months

What kind of work do you like
best?
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4. Are you? (Check one)
( ) Single ( ) Married

Widowed ( ) Separated
( ) Divorced

If married: give name of your.
Husband
Wife (Maiden name)



5. If you ore morried, how many
children do you hove?

6. Except for temporary obsences,how long hove you lived
in your present in the
home?

community?
(Check one in each column)

7. What was your total 1950 income(before tox deductions)?
(Check one)
( ) less than $500
( ) $500 to $1000
( ) $1000 to $1500
( ) $1500 to $2000
( ) $2000 to $2500
( ) $2500 to $3000
( ) $3000 to $3500
( ) $3500 to $4000
( ) $4000 to $4500
( ) $4500 to $5000
( ) $5000 or more

8. What schools have you attended
since leaving Pine Ridge?
Nome of Schoo: Address of School

9. Whot schools did you cttend whileon the Pine Rid;;;.-
Reservation?

Name of School Dote Left Gr. Left

Which school helped you n
leoming to make o living?
(Check one in Question 9.)

) Unpointed
Frame

) Tent
) Trailer
) Other

b. How mony rooms?
Haw many people live in house?.....d. Whot kind of light?
( ) Electric ( ) Gos Pressure( ) Kerosene or other

e. Do you hove
Yes NoWater piped into house

Power washer
Radio

Telephone
Automobile (other thon

Truck
Doily Newspaper .....

f. Refrigerator? ( ) Mechonicol( ) Ice ( Other or noneg. How for did you go in school?
Grades finished

Check one0 to 7
8 to 11
12
13 or more

h. Do you ottend Church or Sundoy
School? (At leost 1/4 of the meetings)( ) Yes ( ) No

12.
a. List in order, the 3 high schoolcourses you took which you think

were the most helpful. List the 3that were leost helpful.
Most helpful

Least helpful1
1

2 2
3

3-
b. Will you please

onswer eoch of the
following questions by putting acircle around your answers (Y forYes, N for No, and U for Un-
certain)?

Did the troining youreceived in
High School help you get your first
job? Y N U
Did this training help you hold yourjob and get advancement? Y N U
Did your taking pirt in school clubs,
stock projects, and school activitieshelp you in your job? Y N U
Did your work in school details suchas Dairy, Kitchen, Dining Room,
etc., help you in your job?.. Y N U
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COMMUNITY STANDING AND LEADERSHIP RATINGNote: The cloth used in establishing
community stonding and leodership scoreswere secured by asking o number of judges or roters to rote fomilies or individuolson a scale occording

to certain criterio. This scole together with instructions to
the raters and the criteria is reproduced herewith. Since the ratings oreconfidentiol the nomes of the persons rated are not reported

INSTRUCTIONS TO RATERS

Whom Do We Rote?

The following lists hove many names of fomilies or individuals whom youdo not know of oll, or do not know well enough to hove a definite opinion aboutthem. Put a check in the "don't know"
column opposite the names of each suchperson or family cnd forget them. Remember though, that even o cosuol firsthand ocquointonce may make it possible for you to give o voluoble rating of ofamily or individuol according to the criteria given. The mare rotings we have oneach family the better our results should be.

Rote every fomily or person on the following lists, whom you know wellenough to hove on opinion concerning them. Employees whose work gives themreservation-wide -ocquaintonce, (e.g., reservation principal, formers, supervisorsand others) should be able to rote more names than o doy school teacher whoseacquaintances may be limited to one certain district. On the contrary, doy schoolteachers should be well acquainted with all the families within their own districtar neighborhood and perhops with a few people elsewhere on the reservation.Rote every fomily or person whom you know.
How Are the Lists Arranged?

The lists ore divided into:
o. Ranch families
b. Wage earning fomilies
c. Unmarried individuals.

Ranch families are those who report that they moke half or more of theirannual cosh income from operating o ranch. Wage fomilies are those who reportholf or more of their income from wages regardless of the type of work. Un-morried individuals ore listed seporotely from fomilies and are not classifiedaccording to type of income. You may not agree with the classification of somenames, os many families do both kinds of work.
How Do We Rate?

To help you rote the families you know, there is o set of criteria for each ofthe three lists. Read the criteria carefully and refer to them frequently indeciding how to rate the families and individuals whom you know. These criteriarepresent the ideal fomily or individual. Your rating of the fomily should beaccording to the criteria rather than according to general reputotion or whetheryou happen to like or dislike the people being rated.
Use these criteria os o general guide in making your decisions. Do not tryto be too critical and discriminating in your rating; work rapidly. Your generalimpressions of the family or individual,

os influenced by the criteria, are whatwe wont. Do not discuss
your ratings with the people being rated or with otherraters. We wont your opinion.
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A family who lives according to these criterio to a very high
degree, would

be rated "5" on the five point rating scale. A family who foiled entirely to liveaccording to these criteria--or who succeeded in only o very small degree, would
be a number "1" on the stole. ()fliers would foil in between, os "2", "3" or "4",according to the extent to which you think they jive according to the criteria.In addition to the five point rating just described,

put a check mark in the"Leader" column for each family or individual whom you regard as a desirable
leader in the community.

After reading the instructions an the preceding page, proceed with the
rating as follows:

1. Check only the "Don't Know" column if you do not know the family orindividual.
2. If you know the family or individual, check the single column in columns1 to 5, which best indicates your rating of them,

according to the criteria.3. If, in your opinion, o family or individual is commonly recognized as adesirable leader by his community, check the "Leader" column in additionto your check in columns 1 to 5.
4. Keep the criteria in mind for the group you ore rating. Read and re-read

the criteria as you work.

EXAMPLE

Don't
ScaleNome

Know 1 2 3 4 5 Leoder
Family A

Fcmily B

far
Family C

Individual X

Individuol Y

Individual Z

RANCH FAMILIES

CRITERIA
1. Use better methods of crop production, animal husbandry and homemaking os far as circumstances will permit.2. Within the-limits of their

means, maintain ranch and home equipment
in a satisfactory and usable condition.3. Use school and other sources of information

to improve ranching and
home making methods.4. Family life and conduct set a desirable

example for the community.
5. Members of the family take port in desirable

community activities.6. Use income wisely in providing
essentials for family living before spendingfor non-essentials and luxuries.7. Members of family not involved in serious

delinquencies or crimes orother types of social maladjustment.
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WAGE-WORK FAMILIES

CRITERIA
I. Heod of fomily is employed most of the time when work is to be hod inchosen trode or occupation. Will toke other jobs when preferred workis scarce.
2. -Within the limit of their means mointoin home in o satisfactory andiusobIe

condition. Improves home through own efforts.3. Tokes odvontoge of opportunities to improve earning capacity.4. Family life and conduct set o desiroble example for the community.5. Members of the family take port in desirable community activities.6. Use income wisely in providing essentials for fomily living before spendingfor non-essentiols and luxuries.
7. Members of family not involved in serious delinquencies or crimes orother types of social maladjustment.

UNMARRIED INDIVIDUALS

CRITERIA
1. Is employed most of the time. Earns sufficient income to mointoin selfwithout assistance.
2. Lives in occeptoble surroundings in so for as income will permit.3. Takes advantage of opportunities to improve earning capacity.4. Personal life and conduct set o desirable example for associates.5. Takes port in desiroble group and community activities.6. Is not involved in serious delinquencies, crimes or other types of socialmaladjustment.

TO THE RATER
Your individual rating will be kept confidential. It will be combined withmany other ratings. Will you please give us the following information aboutyourself?

Occupation:
Are you on employee of the Indian Service? ( ) Yes ( ) NoIn the list below, check the one statement which best describes your occupation:Office Worker

Teacher Elementary School
Teacher High School
Principal Elementary School
Principal High School
School odministrotor or supervisor
School housekeeper

Doctor
School bus driver
Truck Driver

Nurse
Clergyman

MerchantGeneral Merchandise
Filling station owner
Goroge owner
Restaurant owner
Banker
Low enforcement officer
Farmer

(Other - -Write in)Haw long have you lived on or near Pine Ridge Reservation?( ) Less than year
( ) 1 year
( ) 2 years
( ) 3 yeors
( ) 4 yeors
( ) 5 years
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( ) 6 years
( ) 7 years
( ) 8 years
( ) 9 years
( ) 10 years
( ) More than 10 years



What degree of Indian blood do you hove?

A permanent school census card (see below) is filed at Pine Ridge Agencyheadquarters for eoch child of 1/4 or more degree of Indian blood who enters an
Indian Service public or mission school on the reservation. This file of bosicdata was used to identify the group who served os subjects of this study. This
five was also the source of dato concerning age, degree of Indian blood, schooltransfers and

miscellaneous information.


