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The Child davelopmentAssodiste progrew(CDA). is a nationwide experi-
mental program which embodiet-a new cdpcept for weer preparation and
credentiailling bf child care staff:''Its-basic thrust is to provide
Vgh..quality training for clasiroom staff, thus impaVing the' quality
ortprescliOol programe.for-chWren. Aloth training and cfedentiallific

,are tO' be based:on a set df oompeteficike\that adults need in order to
work effectively with your ni children: 4

,-- I
,

This guide :1:s'esents,useful information abOut the CDA program: the con-
cept; the CA cobpetencias, the CA.pilotm' rainingpro ects)sand the'
CD Consortium, It outliaies current po c, for Head Start Supplementary r
Training, lincb,prokidea_guidelines for rporati4 CDA training into fHead Start Supplementary Training_pr -and', into -other training prO-.
grams offered Hy colleges and universi s, community orgshizatione; or

,"private training organLietiods.
. .

4,5

Thirst na f this uide was reviewed by many persons, and reflects
tbei,r pontrthUqc a., Not every suggestion wasrincorporated, but this
is not,-/Wthe'fi 1 version. Atl idedsare weld. . t
The Ca program in awery rapid stage of devel ment. 'There is much
to do for any who wants to become part of the effort. There ace 12-
CDA pilot trai ing projects. Approximately two hundred (200) colleges
and unfversities will be involved' in,prOviding CM training through the,
Head Start-Sirppljementary Training program. Over 30 national organizations
are member/ of the Chk Conlortium, and numerous'other organizations antinstitutioni are involved in some part of this developmental Work.

. The.Officr of Child Development, hopes that IAN, institutuiops will. toll9w
,------VerPirtrad and'use their own resources and influenie to implemebt CDA ...?raining.

re,'then, is information ieeded. to get the job done. Hopefully, its
eward will be relevant training for those who perform the vital tadk of

helping younglaildren in Head Start, day care centers, nursery schools,
anc other 'Preschool programs develop.to ;heir maxtmum potential.

4
;Fok further information concerning tie CM pilot training' project} abd

training aspects of.the.CDA program, contact:

1

1'

. 1

Dr. Jenny W. Klein
`Director. of Education Servtces
Division of Pregran,Oevelopment
Office of Child Development
P. 0.' Box 1182

Washington, D. C.' 20013,

and-Innovatio;

"howl AC -202
755-7792

I
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Fdi further information concerning 'policy and, guidelines 'for H ad
Start Supplementary Training, contact the appropriate regional
Office of Child Development, listed fn the appendix, or:

Mr. Charles .16nes
Assistant Director
Career Development and Technical Assistance
-Offide of Child Development
P.), BOx 1182

. Washingtoul D. C. 20013
1202Y. 755-7710

For additidnal information concerning the COI. Cdnifortium and the
-development of assessment and credetialling procedures, contact:

11

I

.

I

11 1,

pm.

. ,
Dr. C. Ray Williams
Executive Director ,
Child Development Associate Casortium
7315 Wisconsin Avenue, N. W. - Suite1015,
Washington, D. C. 20914 .

(301) 6520'144
.
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HOW TO USE THIS. GUIDE
6

This-guide can be read, _a several ways.

For'sn.over 1 oilentation tt. the Child Divelopment
.Associate progfam;"see Chaptim I.

,-.

For a listing of. the_ cpmftetehcila, see Chapter 2.

For Head Start 3uppla.entary Trailing policy and
guideiines'for tmpleienting training in HSSTf
programi, see Chapters 3 aid 4.

/"--- ,e For inf clan about
CDA ainine across a,
see ChApteri.

.

,)th ct.

t

neTal.goali and stratetIes for
e varietyof institutional settings,

,
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The appendix.cvtains.resources.fo implenen4
CDA training:
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THE CHILD DEVELOPMENT ASSOCIATE ---A NEWPROFISSIONAL CATEGORY
-

This chapter contains an overview
of the rationale supporting the
Child Development Associateas a
new personnel concept. The
description is general. It
applicability for Mead Start staff
is discussed in Chapters 3 and 4.

THE 'FEED FOR COMPETENT PERSONNEL IN PRESCHOOL 'PROGRAMS

Those Who_ work with young children know that the key element in anq
program is the staff -- the adilts who teach, supervise and relate to
the children both individually and in groUps. This is true of early
childhood programs in Head Start centers, day care centers, nursery
scbpols, or public Best* settings. The, best facilities, materials
.andlcurricula, the best intentions of parents,-program directors,
andlteachers cannot guarantee high-quality chid care or effective
educational programs unless those who deal directly with\the.children
are' competent, knowledgeable and dedicatdd.-

.
I .

At'present, many individuals Who bear priimary resppAsibility-for the
development and- edutation of young-children in child'care program
have had.ininfficient preparation for thiVvitel and complex'task .

that they have undertaken: Host staff memberS'in child care programs'
have received preparation in essentially one of two ways:' they have
beet college trained (with or without course work in early childhood
_education-and Mhild.development) or their training-meets no specific
standards directly related .t.o providing developmental care of high' -quality. Tilts lack' o£ idleleat standards for staff preparation merits
serious Concern in light of a growing-recognition that a college degree,
by itself is no-guarantee thata.person possesses.thecompetenties
necessary to fostIr intellectual, social, physical, and,emotional
growth'in young children.

a.

11-
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With the outpouring of public enthusiasm for such programs as Heed Start;
-ttie interest of atate`governments and public schools in early ch ldhood
programs, and the rising demand for nurtery school aWd"day care ermices,
both the eMallability and!ihe qualify of-competent staff for sucl, programs
have become matters of growing national concern. It was in reap ,nse to

.

-.these needs that theOffice of Chill,Development developed the c incept
of the Child bevelopment Aisociate.

THE CHILD DEVELOPiEtr/ ASSONATE (CDA)

The Child DevelOpmeLt Associates, or CNIAs as they are popularly called,
will representatives of a new professional category -. CDAs will be child
care pecialistsyith the basic coepetencies to assume.primary rcsponsi--
bill or the daily activities of groups of preschool children n
cen r-baSed programs. Future extensions of the concept can be lade for work
In hei early childhood settings; for eXaMple in home-based pro;rams,
faMi day care, or work with handicapped children. In center-beed
- programs, CDAs will.iet;ie responsible for overseeing the total itrogram,
but will work in settings with differenriated-staffino,etterns

n close
contact with_more trained and experienced stiff members. CDAs should'
have`the assistance of'a pars-professional aide or Staff helper,
Eventually it is hoped that each CDA will hold a nationally respcted.
credential certifying professional competency,

V.

FEATURES OF THE CDA PROGRAM

The key feature of the CDA concept .that, unlike the traditionfl
approach to professional training, the credential of the Child Development
Assoeiate will be based upon demonstrated competency to assume pcimary
respOnsibility for a group of Young obildren rather than solely upon
courses taken, academiccredite-earned,'or degrees awarded. Credits and
degrees. will havetheir-place is treining programs. However, the

-awarding of the CDA credential will SbAssed uponcarefal evaluation of
each candidate's demonstrated ability to wotIc effectively with young
children.

0

The CDA program is currently made-up 0 several components or parts.
First is a fist of competencies which despribe what a Child Development
Associate shoUld, be able to do.' The competenciere the foundation for
the development of both training and assessmenetechniquea. Second are
pifot training projects-which are developing innovative training methods

acquisitionhelp trainees to the aequision nf t 6 competencies. TWA is an
assessment system which will assure that CDAs are indeed codpetent child
care staff. Fourth are cp-dentialliing systoles developed,hy the Child. -.
Development Assolate CoAsorttum, a representative consortium of national
organizations-concerned with rhild-developehnt. The Consortium will work
to obtain recognition for CDAs-as a- professional group who Hold a
credential that is nationally respedted.
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THE CDA COMPETENCIES t

. -', ..

--c. CoMpetencies for the Child Development Associates fall into'the following
, six broad, ar as that are believed to be necessary for staff working in,a'

comorehensi developmental program for preschoolers: ,, . ,

-I-. Setting up a safe and healthy learningenviroqment;

2. Advancing physical and intellectual competence;

-t3. Building positive self-concept-and4individoal strength;

4. Organizing and sustaining the positive functioning of
children and adults in a group in a learning environment;

5. Bringing aboui optimal tooraination of home-and ceneer'
child-rearing practices'and expectations; and

6. Gaming out supplementary reaimnsibilitiea related to
the children's programs.

Within each of these categories there-are numerous specific skills or
competencies which each CDA must-acquire. The competencies are stated-
broadly so/that they can be used as a friamework for training and staff
development that refleatthe particular needs aid preferlAces of local-
programs. (The competencies are based on the-assnmption that-broad
guidelines can be formula-5d without violating the divergent educational
views.or cultural and ethnic backgrounds of various child care providers.
The competencies are preseRted in full in Chapter 2.)

.PIIOT TRAINING PROJECTS

- Id spring of 19731 the Office of Child Develop ent funded tWelve;pilot
training projects to prepare trainees to acquir the CDA competencies,
(A list of the CDA pilot training programs, is gi n in the appendix). These
pilot training projects include both urban and l'uril communities, different
ethnic and racial gr*s, and bilingual-bicultural programs.. The training
institution comprise 'abroad mix of organizations such as universities,
community cn junior colleges, Head Statt programs., private training-
organization ,, and consortia of early childhood organizationso'colleges, and.
government agencies. In most instances, several groups-ere cooperating to

. develop approaches to training for Chile Development Associatea.
. ..

.

. 3 -
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zacn piiot training proje t is somowhat unique in its organizational
pattern and approach to training; 'However, all share the foflowing

-charteristics:
, . .

I. ,Training is geared toward acquisition of the CDA competencies;
_ .. , . 4_ .

2. Academic(snd field work are a set of coordinated experiences;_
,

3.. A minimumof 50 percent of the trainee's time,is spent in
supervised field work;

.

.1. 4.
*

Training is individuali3ed according to the strengths. and
'weaknesses of each.tih nee withrespect to the CDA competencies;"

IS . Flexible*scheduling allows each trainee to "compl4te 11-....
N

:JI:aining within a range .of time that, varies fr '_
.

, .

m nths to two yeats, depending on the trainee' ,iuus
,experience, expertise, and aptitude in acquiring the,CDA

, competencies. . ,

.Central to the concept of training for the cm competencies' is a s
careful integration of.theoretical preparation in child development and

..ear.ly childhood education with practical, on-the-job_experience. At least 'half of each trainee's time will be spent working with youngehildren in
situations in which appropriate staff models and regular feedback promote
acquisition of CDA competenties, 'Neese field work settings include Head
Start programs, nursery schools, day care centers, university laboratory
schools, other child development programs, or a combination of-Several
programs.-- settings in which the CDA candidate is currently'employed" or
may be employed when training is coiopleted.

The method of integrating "academic" work and"field training" varies among
the pilot training projects., Same projects provide theoretical work every
day,' while others set aside specific days Wthe wee0or\schedule one-week
"minimestere." Some projects introduce the CDA competencies through
academic experience add expect acquisition through field experience. Othersreverse or combine'the process.

r The purpose of the pilot projects .is to develop training models for use in
any organization which proposes tó OfferiCDA training. The pilots will also
be involved in field testing systems uf-assessmenefor Child Development ,,--Associates. As information about training strategies and procedures. become-ay.-
available from the pilots, it will be disseminated by the Office of Child
Development.

.
-. TRE CDA CONSORTIUM

Firom the outaist-nf the CDA program, leaders in the. field Of child\develop-
ment and early childhood education have contributed to the development of
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the'CDA competencies and-the-basic design of CDA training and credentialling.
The ChildDevelopment Associate Consortium, a newly b created, private, non-

-, profit corporatidn,-is continuing to involve the profession and the public
1-----, in implementing .the CDA concept.

-,
,

\.
_, , . _ .-9

-

'The CDA Consortium) was formed in Nike 1972 and received a gi nt from the

.
Office of Child Development'to initiate its activities. It.h s the '
respbnsibility for developing systems for assessing and credent1.411ing
Child Development Associates. -.

.

.

, 6,

51

:-.
The 1, Ilum is composedof more.thap thirty national organizations
con with high quality care for preschool children and the career
preparation of child development staff. .(A,Iist of:COnsor um membersis
gfven in tha appendix.) A-16 -tpmber,Board of Directors pis olicy making

4 . ,
oe-tesponsibility, apd a full time.staffnarties out the camp ex taskof- ..

this organization. .

ilk / g
. ,

To.dtvelop assessment systems,theAkeasortium is working/with oonsultanfs,
sub-contratoip,tDA pilot training projects, training Institutions and
qthets in\five regional "clusters" across the. country. (See the-appendix

... for cluster organization.) Thl ConsortiuM expe'bt.bto develop a prototype'. .

assessment systemby July'1973. Pilot training pr'bjects and the Consortium

..-
will, ork cooperativelpto insure that training and assessment are part

fr

A z a ,of:a unified'system for'the preparationand credentialling of CDAa. The
Consortium will also work with state lidensing agencies. It is expected
that where there are no prig-era state certification requirements, the
existence of the CDA system will raise standards. Where states have ..,

existing credentiallingsystems, the-Consortium will work to integrate
CDA procedures with wasting procedures.

- s ..

. .. .

.

The effectiveness of the 'CDA Consortium will depend on its ability to 4

.

Obtain acceptance of thii-non-tradiiional approach to the carler preparation
i of early childhood staff. Prospects.for success are enhanced by the growl* .

awareness of the limitations of "teacher training and cortificatioit based
solely on completion of a-specified number of college hours or years. In f
addition, there is an emerging interest'in-competency-based 4t raining. .

t

strategies in many fields.- r

LONG-TERM IMPLICATIONS OF THE CDA PROGRAM

The Office Of Child Development initiated the CDA program with two principal
long-term goals in mind:

1. ppgrading'the quality of Head Start, day care, and other -child
evelopment programs theough improving staff skills. In title,

0 he CDA should have the effect:of setting standards for staff
/responsible for young children; and

2.' Increasing the supply of trained child care staff to keep pace

with the expected continued expansion of programs for preschool'
"age children. .

-.5 -

-t



It is expected that Cie CDA prograw will legitimatize field
/
training for

,,,,

child care staff, and will provide whatever additional training lap, . .

necessary tb bring many experienced workers up to a level of coMpetincy ',
that warrants the CDA credential, By emphasizing demonstrated competencies
rather than length of training or accumUlation of coutse'credits, the CDA
program will simultaneously promote goOd training and give'recognition.,

.

to workers in the field who are already fully or partially qualified but
may not, have formal preparation. . f

-
r

.

...P- \in considering these goals sevei long-term strategic islaues-ariser ...,

supply and demand foi child developmena-staff, funding sources for CDAc

training, supporA from state goveinments, and support from colleges and
univeriit/es and other training organizations.

0 , .
a. 0 0

Supply and Demand ,

-,..

'.

v ,

. : 4.
Some critics have charged that the CDA project is vulnerab td the same'
,fOrces that have produced an oversuRly of elementary and secondary

.
,teachers in recent years. Although there is at present a-shartage.of .

. trained child care staff, the'Office\of Child Development is carrying-out
an in-depth analysis of supply and demand data.

,

'The "teacher - surplus' in eletnentary and hih school grades in recent,-,- ,- years has been accolphiedloy a. severe shOrtage.of 1,rsonhel_trafned to
work with preschool child 4h. In addition, over one7thirdof the stiff .

of day cafe centers changes every year. Basic_demogiephic and social .

'trends, including' increased participatitin pates oLdtomimain the labor
force, have-stimulated_the-dr*dmatic groWth . th.1d care over the last
-decade and are-still at work, TSe-mmmber Of children of ages one
thrbugh six in preschool programs is expected to increase another three

- million by 1980, to ,about 28 million. Akroximately 4'5 percent of
mothers wittCchildren now pt'efer to work, and the figures are higher'
among minority and low - income families. 'Parents are placing higher
priority on providing- heir verx young children with.the advantages of a
good preschool program. these trends ihdicate a continued demand for
competent personnel for child care programs.

Funding Sources

The CDA pilot training project% will provide important Information'about_,CDA training. The work of the CDA Consortium will provide information
about systems of assessment and credentialling. It is hoped that a ;Arse.-
number of training institutions Will lend their support to this developmental

a

ry
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Areffort by initiating CDA :raining their,own resources. 4 v.

i
i

'

In addition, the Office of Child. Development is orienting the Head \-
Start.Supplementary Training ProgOM to provide CDA competency-based
training with their Head Start classroom Staff. (See Chapters 3 and 4 for
more information).

,
, - .

The Office of Child'Developmtnt
)

lacks the resources for funding CDA
training on a pationwide scale. The Office of Education and the
Dep..rtmert of Labor are the primary sburces of trains fund's. W1.61in
the O'fice of Education, home economics, vocational and % education,
and community col4ege prugrams are possible sodrces of fun s for Child
Development Associate, training programs. There'has been recent
Congres&ional Interest in the need for legisletion.to fund child develop-
ment personnel training. Legislation trrat-would expand existipg programrs'

d p%ovide specific fundi authorization fOr'CDA training is purrently
un er consideration. .In the final analysis hoWeverk large stile
i plementation the 'CDA co cept will depend upon training-institutions
redirecting their own resources aropnd competetcy,bas%d career preparation
strategies for .child care staff:

State Government'Eupport

,

Over a period ofstime, states can be expect4t to playa key role in the
prograM. The extent ofsprescSeoL programs varies greatly from:state

to dtate:.. Stimulated by programilevelopment at the federal level, many
.states have experienced *pie growtirin.pumbers of programs. Other
states have not developed extensive prograts for a- variety of social;
economic and political' reasons. Encquraiing ;loves toward comprebehstve
planning for preschool programs have !emerged in several

toward

notably;
California, West Virginia, Texas, orth Carolina, Georgie and Tennessee,
State involvement in licensing an ertification of preschool staff re=
mainslitited but is a growing trend.

*-

The Sducatipn.Com:rion'of the States, itself a member of the CDA
Consortium, has expressed strong intereet.in cOmpetency-based training
for preschool staff. The Texas Office of tarty Childhood Developm nt has, funded
seve?al Texas-based CDA pilot ;raining projects in addition to tho e funded
nationally by the Offite of Child Development. /

Support from Community Colleges, Collegs'aind Universities,

ol
The positive response of community'andijiml colleges, four year, colleges,
universities, and other training insttutions to the CDA concept lis crucial

4."'
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to its success. eor'tneie instatutionstiRe CDA program cant facilitatesuchgoals as pioneering; innovatiVe forms of training; proVidint -= 4'community service; faciliiatin# outreach to other oMmuisity instituAons,Sand state." ederpl, andiprofesaionallorganizatiOnsi aeveloping alternativelearning st tegies for adults, including persons with 1 ited prior
foimal educe ion; and developing flexible apprpaclies to gr nixing course

-.,credits and degrees.
1.

1 4.
-'Providing CDA training*can broaden the base of an institution's clieptele, %...

-.

and help change its.traditional'role. By relating to,Head'Statt agencies. and othetcOmmunit* groups desiring cDifi training for Melt olassroom ,t,stafqan instituion becoies tore intimately, involved with--the surrepndingcommunity. Training progrAms for_Child Develstpment Aseociatesdan give -)(impetus to, orAbecome part of,.outreAchprograms much as university
l''extension, university without walls,'Cladit for.life experienc 2 rexternal degree prograits. '.The need to testructure curriculft toward

stpdents: attainment of'the
CDA.cempetencies4can.provide a catalyst for ', tn

:
..

it&
.

. .

ieded change. ' .
.

,
..

1 J As the importance cif education and development in the early years of the

.
.

childrs.life gains greate/r"recognition, new'approaches should bt developed-to mounting sound programs to meet those needs.
Compet4hcy'4ased trainingand credentiallingdof child care stiff is such an approach.:The CDA

program isan effort to provide the nation with-an adequate number ofprOfessional workers competent to guide trie growth and development of
preschool children` in a variety of settings. Hopefullyit will.ailso
facilitate the improvement and expansion of childcare services thipugho*tthe country. The Office of Child Development and the CDA Consortium. J.,_____*.welcome inquiries about the CDA project. The task to be done is cnmplicatedand difficult -- but can be accomplished by

the cooperation of all :thoseconcerned. with, education And Care.ofyoung children..

t.,

° .
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',,COMPETfNCIES FOR THE CR
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I.

METER

WED

cs-

a

DEVELOPMENT ASSOCIATE

This -chap gives the compete= es
;for Child Devalopment-Assckietem.
It is eppljcsblelfot all persons t.

,developing CDA training programs,
wit their the programs are Head Start

tan' 1.rratsinit

pilot set*, 'avar be deVelwed t

mmter_otheranspices. t A .

THE NATURE&OF THE1MA etifPETHNCIEs &
A7 .1

fr

The eDA competencies are the-substan ve foundatlon fof both training
and eredeirialliag of Ch1.140 Development*sociates. Thectimpetennies'

--,, are written to general terms so that each training pfograis can sdpply
the specific behaviors that are most appropriate forts particular
program, the4nee6'of trainees and children, -and- the objectives of
parents and staff. They can be used as the:founfation for training

.'.
in Moth urban eng rural settings, in bilingual:3teultuild situations,
!and it programs-tWat sets* diVerseeocialp`rabiel,,rand ethnic groups.
The competencies 'take into account the need for the CDAtdrbe age
to individualise the ogram.for each di,f1d, to behsensittve-to
racial, ethnic, and cultural uniquenesi, and to recognise epeeist

t
(

needs in any ,,other area of the child's development that,require?
t professional attention.

tie

All competencies relate to the role of the Chita DeviloplInt Associate
as it is presently conceiwed; i.e:, a person miree primary rei0onqbility
.is directing tfie daily of groups 4T children in center.bAsed
preschool program.. For Start programs, recent, policy directives
include handicapped children in regular programe.and'also offer local
programa thebiption of protiling home -basted services. The campsiancies
as they are now worded' aretapplicable generally to persons who work
'with you* children, including itgatisii Where handicapped childrin.
are iatagra ed into regular groups or where home-based activities are
part of th ,program. The compiteneies are also useful for program' ./

that deal elusively with handicapped children or are entirely
home- based, 'put they vitt need'additional refinement to be fully

appliCable. .

-A
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This relationship between specific co=9Fncief and expected role if "
program concerned softh\1,tenW

1#
Hcce_visiters in a home-b

as wel :as older preschool children could be. expected to master,
but not all, Of the CIA competencies and.ts acquireother competletes
more directly. related to their daily tests.' Classroom aides might be
expected to acquire of-demonstrate certain of the CPA competencies, put
not all of them; amd not at the same level of mastery a Child -

Development _Associee.- Supervipors, pr master teacher in cen r-biked
.2C4rogramp'woul be expected to have a greater .theoretics kn edge.of

child developme dimly childhood education, and-to po semi
supervisorYsk lls and teaching skills for"wprking effectively with
adultsf) Pr am or.centek*rectors should add; managerial and admini
strati lie lls.to understanding and possession of the'CDA.competenc es. . -4"

The etencips overlap. ASalphing spit be seen as a lobar ehich is It

as

$

)

.

a

or

,/

r

more complex thavlie-sm of its patts. It is important to recognize
the essential interrel
a chitalearn to climb

,ment atikalso tester se
objectives,, but a singl

ORIGIN OF THE

ess of the competepcy,statements. Belpille!'".:-
aidphysicar de3elopment, concept develop-
teem

1 These,arirdifirent competency'
ion'Will

e

, it..

aThe CPA competencies listed it this- chapter Were divelope by a task f i

force of'specialists in early childhoo4 education and child development .

in cooperation with thp,-...bffice of Child-ievelopment. The competencies
have been reviewed by a broad spectrum of groups and Individuals under -:
the auspices of thelCiA Consottium. They Iave been adopted by the
CD, Consortium Board of Directors as a4 tatting ppint for the developient
o assessment and credent lling-systeek.fOr Child Development Assorfites.
the competencies are seen evolutionary and will be subject to greiter-'
specification and-validati as developmefit of bipth trainitig strategies

and assessment procedures.continues:. Acquisition of the competencies,
is the goal of both he Office of Child Deseloptaent-iunded-piloetrain-

aising programs And He Start Supplementary Training programs for Head
Start.classroom stmt .

I
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BASIC COMPETENCY AREAST.

4

..- %lii i II". i ',.: I v le
.

.

A comprehengive, developmental'pzpgram.foz preschoolchildre4
' s

i4 one in b1.ch the toterdefign-helps children ecquiit the 4

basic competencies and skills for full devekopmdt-andeocial

Odrticipatien, while-at the. sane time assutimg thdt the .

p.coilality.of the child's ekpezience is emotidnallyesatilifting8 *
...

personally meaningful, and gromiden,a bass far,f, ur lh
...i ernin,. '

s 4

-. -*Withiiuch a child development p> gram the` Child Developeent
.Assoc to will be expected to have thq knowledge-and skills ,

.in the following sit competency:arias. I-,
.

- t
tting R and Mainiaini10 aSett.me NealtbriaildtkEinvircemen-t

s i _ . 1
1. Ze mime intofutictional arias trognizail,e'hy the* r_

dren,p.g, blecyhFilding,,,librazy, drametWpIay,
.

. . . - ., _., ,-. '
o,.

, .,_._ :,

.

. ) JP,

.1.,,Nt-N:Ii.,:erning, and for play metelialp.that is ., ratandahlc
a .

v'Mainzain ; 'planned teen* for furni ure; equipdient
,1 andrWaterials, Ault fo rge and smell sit skills 41'

.*

the chiltirem. .

.8 1, , ., elp
* 4.,. 1 ,/ -

3., Obginize the eli ova so hit it is possible gor thd
(. , chfldFen t.:4be ropriaitafresponoiye for;care of

.- belongings...lid meferimils. ..

4

le ,

%-ii Arrange theaettinp to allow for activi-dorme4t as ye/li
.

. IV .

i.: st

,...---
11410i engagement,. k ,

, . .

* . . .

s
'V'.

5,4-Ttki preventive measures agaiiit hazirdssto physical'
.---NNsafety.. .

_

r .

6. keep light, air 'and heat conditions at He 2possitile
.

.

' '
levels.

1

.
. "

7. Establi h aplanned 'squaws' ofaceive and geieeperiolta,
pf balinced indoor dad outdoor activitiet.

t
t-

S. Provide for flezibility.of planned arrapgements'of spec
and gghedule to adjust to specipl circumstances and
needs of a particular group of children orsake use of
spqcial educational4opportunItiOs:

9. Recognize unu sual behavior or eymptome Which,may iadicipe
a need:for health c.c..
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l the nd ofmeterials;_aCtivitiee and exteriences_'
.., th enca age exploring, experimenting, queitifining,'

. 'i 1 .ttatheli-children fulfill curiosity, giro Mastery;
," and prdgresw toward higher levels of achievement.

1
2: Recognigsp.and provide -,for,,the young shilt<pasic

. 4
. 4

i , .. .
V,

I- impulses ri'explore:the physical,epvireament; ' '

miter-the problems thie require. Skillful body
cnordlnatioqc .

1

. ,

4 1

5' i.

t 4 ./
_ ... "

3. Increase incelidge of things-iii-"Akir,s7;3rld brotimu-- -.

feting observation and providing for manipulative,.
construetive activities." , ",w. 4 .

O , i ,
.

'4; Use a variety of techniques bir'eaVancing lorguiie::.

.1
`comprehensioncomprehension afa usage in an atmbaphefe that
encourages free verbal cammunicarion Whong children
and between children and adults. . -. .

r _ . t". .' - .

id{

S

..WOrkigradually toward recognition of the systrols
..,.

for desitnating wotds-.4nd.pimbers.
..,

T. .. .
A 7 \ `% . 5..

0. ; 6. Promote:Cogniti:* pdierby 'Stimulating children -to ,a
r

or (their experience (as it occurs incidentally- t
-+br planned fof then) ini*terms of relationships

.

and Conceptual dimensions: \clables of objects;4 IP,
:trams and differences; compahtive size,

4 .
. 2

degreb; orifntition in time and space; growth'
.

: :
.

And `decay; origin"; family kinship, cnuqoaty
1.

....
I'

7. Pro1.de variodApportnntties fg. children."' active

.1_,
' participation, independent choicbs; eiperimentatiow.

...-.

'r .

,t

and problempeol4ingiwitittn.the context of a structured,
organized setting and proved.,

.
*

18. Balance unstructured lter/41s such asTaint,'Clai,
a blocki with structured materials thit require specific
_irocedures and skills; Wands the use of techniques

. that invite exploration nand independent discovery

with techniques that Remonstrate end instruct.
. .

9, Stimulate focused activities: observing, attending,
initiatim, carrying throirgh, raising questions,
search answers and solutions for the real problems
that dire encountered and reviewing the outcomes of
experience.

e*

40
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10. Support exprEssive activities by...providinga variety
of creative art media', and allowing children freedom

-to symbolize in their own terms without imposition
of standards offrealistic representation.

.
-

11. Utilize, support-and develop-the play impulse, in
its various- syabolit and dramatic forms, as an .

essential component of.the program; giving time,
space, necessary materials and guidance 'in accord
with its importance' for deepening and clarifying
.thought and feeling 111,eerly childhood.

t

\

Extend,thildren'sialowledge. through direr': and
-rvicariOus experience-, ofhow things work, of what

animals and plants need to lives, of basic work
processes necessary for-everyday riving.

13. Acquaint chilpten with the people who keep things'
functioning in their immediate environment.

C. Building Positive_Self-concept azal Individual Strength

Provide. an-eqviroament of acceptance in which ihe
child can grey toward a sense of positive identity..`
*pm boy/gir/"as a member of his family and ethnic

:"group, as.a competent individual with a place in
the child aommunity,

2. Give direct, realistic affirmation.tu the child's
advancing skille,'growing initiative and respopsi -
b4lity, increasing,capacity for adaptation, and emerging
interest in cooperation, In_terme of the FItld's
actual behavior.

I

3A. ate acceptance to the childby_inCluding
. -

hip h language functionally in.the group setting
.-andbeiping him to use it as a bridge to another
language for t *e sake, of extended communication.

1

. 4. Reai with'individual differsincan in children's style
and pace of laseningand in the sociii-nnotiohal
aspects of their life situacions by adjusting the
teacher-child relationship to individual needs, by
using a variety of teaching onthods and by maihtaining
*flexible, progressive expectatites: .

= 13 -
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5. Recognize wtien behavior'reflects emotional conflicts
around trust, possessionvseperation, rivalry, etc.,

eliXd'adept the program of eAperiespes, teacher-child
and child-child relatiohships so as both to,give
support And to enlarge the capacity to face these

problems realistically. _

,

6.' Be able to assess special needs of individual'
children and can in 'specialist help where necessary.

7. Keep a balance for the individual Itilld'between teaks

and experiences from which heLcarkemijey feelings of

mastery and success and those other tasks and
experiences which ors a suitable and stimulating,
challenge to him, yet 'not-likely to lead to dia-,..

couraging failure.

sAssess levels of acoompliShment for the ingividual4

child against the backgioind'of norm's of Attainment
for a developmentaestege, taking into careful con-
sideratIontis individual strengths and weeknessei*
and considering opportunities he has o; has not had

for_ .learning andadevdopment. A`

D. Oraanizina-end;Sustainingthe Positive Functioning of Horan
and Adults in a Group in a Learning Environment. -j

1.- Flee the program of .activities for the children

to include opportunities for playing and wqrkinIt'

together and sharing experiences and responsibilities
with adults.ina.spirit Wenjoyment as well as for
the sake of\social development.

Create an atmosphere -thiough eXample and attitude

where it is natural and acceptable Ito express feelings,
both positive and negative -- love, sympathy, enthustass
pain, frustration; loneliness or anger. -

3. Establish a reasonable system of limits,-rules and
regulntfons to be understood, honored and protected

by both children and adults, apprapiiate to the stage

of development. .
. ,

1 4. Foster acceptance and appreciation of cultural variety
by chiltren and adults as an enrichment of personal-
experleibe; develop projects that 'utilize cultural
variation in'thelamily popelatioa ai resource for

the educational program. -

- 14 -.
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F. Bringing About Optimal Coordination of Home and ,Center
Child-rearing Prpctices and Expectatf_ons )

.
...

J .
, ,.. .

1. Incorporate iMOortant elements of the cultural back-
grounds 0S the families being seriede.00d, language, ,

music, holidays, eic., into the childmn's program
4.-in order tb offirthem continuifY.fietwekn home and .1'-,

' center settings at this earl, stage of development. - 1.
.

:-. -,
- ,

,

.

.:

2. 'Establisivrtinttondhips'with Parents:that,fmcilitain
the free flow ot-informition abottt their children°5
.lives inside and,outside the center.

a
3. Communicate and interact with parents. toward the goat

. of understanding and considering the priorities of
their values for their, children.

4, Perceive each child as a member of his' particular
family and work with his family, to resolve dlsagree-
merits between the family's lifestyle with children
-and the center's handling of child behavior and
linage. of good education. . .-,

5. Recognize and utilizathe stivengthi and talentstof
parents as they may contribute to the development
of their own children and jive- parents awry possible

4 'opportunity toverticipate and enrich the group
program..

F. Carrying Out Supplementary Besponsibilities4Aelated to the
phildren's Progradm

et
1. Make observations on the growth and development of

individual children and changes in group behavior,
fordelly or infOtmally, verbally or in writing; and
share- this information with other staff involved in
the program. = ,

. .

2.: Engage with-other-staff in cooperative planning

activities such as schedule or ifrogram changes
y'- indicated as necessary.t.q.ieet particular needs

of a given group Of,children or incorporation of
new knowlqdge. or techniqies as those become avail
ablein the general field of early-Tchildhood ed4c4tion.

- 3

. Be aware o- management functions such as ordering
nfjsupplits and equipment, schiduling of staff time.
(helPers, volunteers,- parent participadts),

- 15 -
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monitoring food and transportation services, safe-

.

guaTding health and safety ana transmit needs for
efficient functioning to the responsible staff
member of consultant. '

PERSONAL CAPACITIES ESSENTIAL: FORCRILD DIMUMENTASSOCIATES

r-'

/n dddition to the'kiowledgeand experienee that-are
essential components'of eduiational competencies, it
is essential that the people who teach young,hildren
have specific capacities for relating to'them
effect;-ely. From field observation of practitioners
and a review of the literature,\it is possible to name
those qualities and capacities, which are likely to be
most congruent with the competencies as. defined. irheie
are essential complements to the more technical aspects
of competence. The capacities-listed below represent
patterns of relatedness most relevant to teaching
children in the early years of Childhood. Training
progsams for aliks should.try to develop them in all
CDA candidates. ,

-To be sensitive to children's feelings and the
qualities of yoUng

- To be ready to listen to children in order to under-
.stand their meanings

-To utilize non-verbal forms and to adapt adult vertal
language and style in order to maximize communicetion.
with the children

40be able tc,protect orderliness without sacrificing
spontaneity and child-like exuberance

,

- To be differently perceptive' of individuality and
.

make positive use of :individual differences within"
the child group

-To be able to exercise control without being threatenimg

- To be emotionally responsive, taking'pleasure in

children's successes, and being supportive for thYl.r
troubles and failures

-To bring humor and imaginativeness into the group
situation

- To feel committed to maximizing the child's an4 his
faciily's strengths and potentials

- 16-
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CHAPTER 3

HEAD START SUPPLEMENTBMY TRAINING
POLICY REGARDING CDA ['RAINING AND

This chapter is applicable only to managers- of Head Start
Supplementary Training programs. OCD Instruction I-33-314.0
which deals with Heal Start Supplementary Troiningand Its`
relationship to Child Development Associate training and
credentialling, is repIoduced in full. Following the,text
of the policy is a series of questions and answers
concerning its provisions.

4 .
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OCD -HS ,

TRANSMITTAL NOTICE - HEAD START POLICE MANUAL 2/23/73

WHAT WE ARE SENDING

OCD Instruction I-33-324-1 on. Head Start Supplementary Training
Policy.

MATER/AL TO BE REPLACED

This issuance supersedes the Dr. Edward E.I.gler memo dated
March 7, 1972, entitled 403 Supplementary Training".

WHAT YOSHOULD DO
,J

Cross reference this material with material in the Head Start
Manual on Page 18 (A Manual Of Policies and Instructions, Manual
6108-1, September 1967)and file"atfiChed policY4in looseleaf
notebook.

BACKGROUND .

Head Start Supplementary Training general praciicelnd policy
`has been to offer standard college-level training for Head Start
staff. The primary goal of that training was to enhance staff
career-development. .ft was assumed that college. training would
also improve,classroom performance.

As a result of- this program, over 12,000. Head Stavt;staff have
received college training for credit, while approxithately 1,Q00
have received either.A.A. or B.Ardegieet\or other, recognised
certificates.

In son cases, however, emphasis on the career development fUnction
4i HSST .has conflictecUwith the.need.oto provide Head Start,
s ff, particularly claseroom staff, with training for skills
d rectly related tp teaching Read Start children. Degree require-
ments itmany institutions often oblige trainees to Lake courses'
which only indirectly affect Head Start classroom performance.

In addition to the HSST program, OCb.his supported the developc
vent of theChild Developmen$ Associate (CDA) program. The eDt\
program reflect a new concept for training and c'redentialling

child development staff. 'Iti basic thrust is. to focus both train-
ing and credentiallimg on adult competencies for working-with
young children.

Distribution - ARD 0-1e-

11.11411IMMIM,
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The CDA,project during FY 1973 has three major features:' 1) Iden.
tification of basic competencies needed by adults Who work in
preschool centers,' 2) pilot training programs which are developing
competency-based training strategies, and 3) procedures for assess-
ment and credeatialling, Developing systems tor assessment and
credentialling is the responsibility of the Consortium, a
broadly based consortium of national organizations, concerned with
quality care for young chilcIren and .the career preparation, of child
care staff. The Consortium will issue a bni credential to persons
who demonstrate the'MA competencies.

The intent qf this'issuanc§ is to develop 4 balanced polity for
USST consistent with the bavrapproach to staff training and
credentialling incorporatpd in the CDA program and with the career
advanhiment-Of Head Start staff. Although the policy changes
_outlined in this issuance focus on classroom staff, this clods
not detract from HSST"s.rols in providing training and career

/ development opportunities for all Head Start staff' including non-
classroom staff. % .

0
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0
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OCD INSTRUCTION CFA I-33-324-1-

.OFFICI OF CHILD DrgumENT TNSTRUCTION
HEAD START 5UPPLENENTA7 TRAINING POLICY

I-33-324-1-00 Purpose
10 Scope
20 Definitiohe-----
30 Goals-
40 olicys
50 ImpleMenXation

I-33-324-1-00 PURPOSE

The purpose of this issuance is to clarify OCD-
policy for Head Start Supplementary Training in
order to. insure a balanced approach to achieving
HSST goals.- As outlined in, Sections 30 and 40,
HSST's purpose is to provide training for staff
to improve job-related skills. This should upgrade
the quality of services in Head Start programs, and
concomitantly, provide avenues for upward mobility
to Head Start staff. Additionally, this issuance
specifies competency-based training leading to a
Child Development Associate credential as a com-
ponent of HSST and defines that component's
relationship to other training offered through

HSST.

a

.

I-33-324-1-10 SCOPE

This policy applies to-all Haad.Start Supplementary
Training (HLST) grantees that operate or propose to
operate an HSST program. Local Head Start grantees
which .have been funded by, HSST during FY 1973 will
be expected to negotiate, to the gieatest extent
possible, an appropriate competency - based training
opportunity with the various colleges-or universities
presentli providing HSST, or. with other institutions,
which might develop an appropriate CDA training
program Waccordance with policies stated in section
1-40. Head.Start grantees and delegate agencies and
Head Start Career Development Committees' must conform
to the policies set forth in this instruction in
making training and career development decisions

affecting HSST trainees. Policy; becomes-effective
immediately upon issuance.

ti

OCD - TN 73.2 (.!-23-73)
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WISE OF CR= DEVELOPNENT INSTRUCTION
HEAD START LUPPLEMENTART 1RAININO POLICY Page 2

.1-33-324-1-20. DEFINITIONS

As used in this issuance:

1. "GOA competencies!' refers to the basic skills
-4.nd knowledge which'cIassroom staff must
demonstrate to gain,the CDA credential.; These-
.C.DA,competencies reflect those needed to assume
primary responsibility for the daily activities
of preschool children 'in center-based child

,development programs. They have been developed
under O direction.

-2. "COMpetenoy-Weed training" refers to training
for a defined set of cdmpetencies. "Cm
competency-based" means trkining, leading to A
CDA, credential and confOrming to OCD procedures
anti CDA training guidelines.

3. -"CAld.plevelOarat'Ashociate" is a new pro-
Xessional category Which embasizes demonstrated.
competency in working 4th children. The "CDA

dh credential willibe awarded to those Who demon-
strate the defined oompetencies as reflected
in assessment procedures deVvloped by the CDA

,Coheorftum. It is expected that theLCDA,
credential will stand for high quality capabil-
ities and havenational status.

4. The CDA Consortiuft is a private-nonprofit
corporation fundoml by OCT) andicompoeed of
approximately thirty national, organizations
that stryngly,support quality aarelfor pre-

.

school children. A sixteen member board of
director* fuhctions as the policy *eking body
of the Consortium, supported by a full -time
staff of,piofessiOnals. .The,Conbortium's role .

is to develop and Implement systems_cf assessing
the competency of MA trainees. The Conaortium
will also deVelop systems for creden CDAa.

two

The CDA credential program and college degree
primps are different in the following ways:

(a) AAA.A. or B.A. degree has-ldreadly based
requirements in general,eduCation. A CDA
credential it more speCitical4 focused on
competencies .for working with preschool
children.

I

9.
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OFFICE OF CHILD DEVELOPMENT INSTRUCTION
e HEAD START SUPPLEMENTARY TRIINIi POLICY

.(1-33-34-1-20 Continued) C)

(b) While person re:eiving training for a
CJ'A e ntial,mapibe granted college
credit t rd a degree, the'' CDA t7redenLial
itself iwbAsed on.actual per4ormance
with Children, not on completion of a
prescribed number of credit hours.'

/
I-33-324-1730. GOALS

The HSST prograe!goals aro: FIrst,*to provide
,training for Head Start staff in child development
and (in,early..childhood education and related area.
with the objective of upgrading their skills and
competencies in delivering services to Head Start
Ohildren;'and, second,rto provide staff wfth,
opportunities for appipn4ate training and career
deve1oPmen to facilitate upward mobility 4n Head
Startprograms. /

All HST projects ill be required to 'promote th45e.
goals and toconform with the policies in this memo.

(c) .The CDA credential will certify that'a
person is competent tVwork with young:
children -- a college degree alone may not.

(d) The college degree .or hours received during
training are a possible avenue for further
carver development, but are hot necessary
for attaining the CDA credential.

6. "Non-Classroom Stiff" refers to personnel not
directly involved in classroom activities
(e:g., Heads Start directors, social workers,
higlth workers, etc. ).

r

The policies outlined below will serve to: 1) Initreaee
the relevance and:quality of training for .those staff
workini directly with Head Stott children; a) Stimulate
USST institutions to offer CDA competency based, ,/
training; and 3) -iaintain anon -going career de/OISp-'
ment component within HSST, (a) allowing classroom,
staff trainees now nearing completion of requirements
for an A.A., or;B.A. degree or other certificate toa
continue to those levels; (b) continuing degree-
oriented opportunities for non-classroom staff;
and (c) providing degree-Oriented'opportuniti s for
Head Start classroom staff beyond the CDA" ore4esntial.

r.

4
fi
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t '

4

a
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OFFICE OF CHILD DEVELOAENT INSTRUCTION
HEAD START SUFILINENTARY TRANIN3 POLICY

Or

I-33-324-1-40 POLICY r

A. Oeneral,Provisione
4

1. HSST will focus on training Head Start
staff in child-development and in early
childhood education and related areas that
enhance staff capabilities-to carry out
Head Start program objectives. Training
for both classroom'as well as non-class-
room staff Mill be directed at upgrading
their skills and competencies for sliver -

ing services to Head Start children.

2. ,HSST will meetrcommitments to existing
classroom eta* who are nearing, completion

' of a *grew:Roy-wiles well as to non-
claseroom:staff enrollees. This is
specified under policy provision
(See page 6)..

3. HSST will continUe to provide opportunities
for Head Sto4 staff not covered under
policy B.1 to pursue degree-oriented
raining as outlined in-policy provisions
B.2, P.3, and B.4.

4 ,Ftw-FY 1974, HSST grantees who provide
training for Head Start classroom staff not
nearing completion of a degree and for newly
3nrolled classroom'staff will be required to
choose one of the following. options.- The

options apply to HSST grantees which iust,
with Regional Office concurrence, select
the option that'best nmetettbeir situation.
Within each region there may be a mix of
options with several institutions in each
category. Training in each option mui't,
be based upon the 4DA competencies. The
options'are as follows:'

a. Provide full accommodation of CDA
competency-based training ?or classroom
staff.

b. Provide an:It roved transitional rv-
pam or in/ c asroom
staff with Cell compete y-based training.

-23- .

OCD - TN - 73.2 (243-73)
.

. 4,



4-

.00

OFFICE OF CHILD DEVELOPMENT INSTRUCTION P

F Age 5 HEAD START SIPPLEKENTART TRAININY POLICY

(l-33:324-1-40 'Continued)

c. provide an approved alternative for
preparing persons as competent classroom

personne in a,Mead Start setting.

5. Criteria for meeting option (a) are described

below:

a) Each component of theAraining prograi
should relate to specific child development

6 .asiocihte,competencies. tKeentire 'tmining
program should ultimately lead to the
attainment of al of the CDA compete es.

) HSST grantees, i'lthey are colleges or
universities, must offer valid edit Or
CDA training. Grantees that ar( not
colleges or universities shoitld work w.th
-nearby colleges and universities to db-ain
credit for trainees.

c) Approximately 50 percent or more of th.f
trainees' total, training time must be
spent in supervised field work.

d) Training must be organized so that.
academic.aed fieldwork are integrated.

# 0

e) Training Must be individualized according
to each traineeri strengths and weaknelses
with respect to the CDA competencies. (e..,
upon entry, a trainee's work with children
Is evaluated and a. plan for training developed
that has ate least some components that 'are

accordihg to individual
trainees previous experience-old expertise.
Interim evaluations are.made as training
progresses, and counseling is- provided.
until both trainee and trainer decide ',hat*

the trainee had acquired the CDA Compeencieh
and is ready to apply /or assessment f)r

the CDA credential).

f) Training must be flexibly scheduled so that
length of training time can vary and so
that exit from the training program depends
oh each trainee's acquisition of the CDA
competencies.

01.,., 001011M.

0;;D - TN 73.2 (Z.23.43)
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OFFICE OF Calle DEPELOMENT INSIRUCTION.
HEAD D nMnFPLEkTEN'T TRAINING FOLIC

,(I-33-324-1-46 Continued)

6.. The criteria tor meetih option (15) are:

a) HSST grantees must comply with A.5a. and
A.5.13, above.

0

is

b) HSST grantees must also comply with
at least one of the other cTiteria given
in option (a) above.-

c) -HSET grantees 'Suit include in'their grant
package a plan showing that they are

- 'working to make changes in their progrdm
so that they will cantors with all six
criteria at the beginning of theri,r pre-

.. gram year in FY 1975.

7. -Me criteria for meeting option (a) are:

a) The goals and/or competencies encompassed
in the program must be related to the
professional role described for a-Child
Developmelt Associate; that is,,a person
who assumes primary responsibility for
the daily activities -of groUps of pre-
school children.

b) Competency statements must start with the
CDA competencies as defined by, OCD. Com-
petency statements can be amended, expanded
or deleted provided the:y. are accompanied by
an acceptable rationale showing that the
changes reflect needs in the population of
children or-trainees served by the program,
and that they are consistent With sound
child development.practicee. Each component
of the training program should relate to
the development of specific competencies.
The entire training program should ultimately
lead to' -all competencies specified as
objectives of the training program. 4

c) Training must include a sufficiently major
'component of supervised field work to lead
to 'attainment of the competencies. Academic
and field-work must= be integrated.

Aou

I

page 6

4
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OthCE OF CjilLD WiELOPMBN7 INSTRUCTION
READ START TaAININ3 POLICY

ti

(I-33-324-1L4O

o

Continued) I.

d) ,RSST grantees must devise a system of
. el/ablation related both to theAtraining
program and to trainees' work with children.
Upon completion of the program, trainees
should be competent childcare staff. They
'should be prepared for assessment by the

CDA Consortium for awarding of the CDA
credential. Grantees should plan to wcrk
closely with the CDA Consoitium so that
the program's system of evaluation is

- coordinated with assessment for the_ CDA
credential.

e) RSST grantees, if they are colleges or
universities, must offer regular course
credit for CD& training. Grantees who
are not colleges or universities should
work with nearby colleges and universities
to obtain course credit-for trainees.

f) A review process will be established at
the OCD Regional Office level to-evaluate
proposals for this option. The process
'will include appropriate representation 4
ofOCD National Office and theCDA

Coniortium.

B. Specific Proinions

1. HSST policy calls for meeting existing ccmmtit-
milts to current Head Start staff trainee who
are close to achieving degrees. Therefore, .

subject to available resources and OCD policy:

a) Classroom staff trainees who have Obiained
60 or credits at the time of this t

lasuanc will $e permitted to continue to,'
work toward a B.a. degree, provided accept-.
able progress is made. They should
allowed and encoulged to participate in
training leading to a CDA credential where
this is posaible and appropriate.

OCD - TN - 7

v. /11111IMMEr
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OFF/CE OF CHM DEVELOBORPT )2132.10TION
HEAD START suppumsmor 1WAIN3 FOLITI Page

-(1-337324-L40 dontinu61)

b) Clasiroola staff trainees who have Obtaih4d-
45 credits and whore enrolled in programs
lebadink to A.A. degrees or 60 credit cert-
ificates will be'permitted to continue
training for-those credentials, provided
acceptable progress is made. They shoull
also be allowed and encouraged to partic i-
pate in training leading to a CDA credent-
ial where this is possible and appropriate.

c) Non-classroom staff enrolled in'ESST at
the time of_this issuance, be permitted
to continue in degres-oriented programs
regardless of credit level. They should
also be allowed and encouraged to partici-
,pate-in training leading to aCDA credent-
ial where this is possible and apptopriate.

2. CUrrent classroom staff HSST enrollees not
covered under policy-Bel (e.g., they have taken
.some courses but areAot close to completing a
degree as defined in policy B.l.a and B.l.b)

*I, 1111 be permitted to'continue in HSST only
inidfar'es such training is related to the

., CD& competencies and leads to attainment of
the CDA'credential. To the extent that re-

/

sources-permit, priority should be to provide
competency-based training for a CDA credential
to these current enrollees. After attaining
the CDA credential; -they may be permitted to
continue academidvork toward a child development-
related degree or other certificate to the extent
that openings are available and resources periit.

3. Effective from the date of-this.issuarice new
classroom staff enrollees in HEST must be
provided with CDA cometency-based training.
After attaining the ODA. credential, they may
be permitted to continue academic work toward
a child development-related degree or other
certificate to the extent that openings are
available and resources writs'

OCD - TN r 73.2 (2-23-73)
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OFFICE OF CHILD DEVELOPMENT INSTRUCTION
Page 9 HEAD START SUPPLEMENTARY TRAINING POLICY

(I-33-324-1,40 Continued):

4. New non-classroom staff may be enrolled in
HSST if openings are available. Non-clasiroom
staff (whether new or currently enrolled in
MST), particularly thmse.staff responsible

V for welting directly with children (e.g.,
Hone visitors in a home-based program), may
be'eligible to participate in CDA competency-

,

4' based training.

5. Beginning in FY 1974, regional.quotas will be
established according to the eligibility'

categories specified'in policy B.1. (i.e.,
for training leading to ah A.A. or B.A. degree
or other certificate and for non-classroom
staff trainees), reflecting current enroll-'
ment figures in those categories as submitted
by regions in response to the December, 1972
memo requesting that information. gions

cwill%allocate remaining slots for competency-
based training leading to attainment of the
CDA credential.

6. .Enrollees receiving training for a CDA credential
during the second semester in FY 1974, whose
trainers have determined are ready for assessment,
may continme training while awaiting assessment
anti credentialling by the CDA Consortium if
they choose to do so, provitied: a) they have
OCD Regional Office approval; b) they have
,smda the request to be assessed; and c) they
have sedated wrAtten certification from the
trainer that they are ready for assessment..

1-33-324-1-50 IMPLEMENTATION

The conversion from previous HSST policy to current
policy will be }the responsibility of the ARDs. The
new policies will be administered in line with the
debentralisation of the HSST program. Regions will
work cooperatively with currentABST grantees to
develop quality training programs that mkt -tie
criteria specified in this. policy issuance. Present
grantees will be 3iven preference in showing that
they can meet the new requirements before other
training institutions are contacted to provide HSST/
CDA training': Technical assistance will be provided
to local Head Start grantees and to H33T institutions

- by regional resources and by-the CDA Consortium.

OCD - TN *- 73.2 (2-23-73)
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QUESTIONS AND ANSWERS REGARDING HEAD START SUPPLEMENTARY TRAINING POLICY

I A
1

,
( % 1. How will Head Start classroom staff benefit from the new policy?

.

i

The most immediate benefit will bemire relevant onrthe-job
training, directly' related to the daily experiences of Head,

p

4."

Start staff.
.0

4 ,

Moreovetc HSST policy now provides opportunities for'classroom
staff to became credentialled Child Development Associates.
This opportunity is important whether or not a person is working
towarda degree, or has already completed a degree. CDA training
will provide access trra credential which` is expected to be,
recognized not only in lead Start but in a wide variety of early
childhood programs across the country. For staff who possess the
competencies but have had little formal education, or for Persons
ath.acedemic degrees buno special knowledge of early.aildhood
education before CDA training, the CDA credential will provide
valuable recognition.

2. What about non-classroom staff'? P

e. For the present all non-classroom staff enrolled in HSSTrwill
1
be

permitted.to continue in'current training programs regardless of
credit level. In the future we'expect to explore possible appLi-

.

cations of.the concept of competency-based training to Head Start
staff in other areas.

41

) 4
Because of the magnitudeot the task, we are initiating competency-
based training fdr classroom stiff first because the claSsroom
staff spends. mostof their time with the children, and their work
'impacts most directly on the quality of the educational program for
/ children. Home visitors and non-classroom staff With child develop--
menr responsibilities should be included in HSST/CDA programa.

3. What happen° to current trainees under the new _policy?

HSST trainees who are non-classroom staff are not affected
.HSST trainees who are classroom staff, and who are clok to com-
pleting a degree (e.g.,, they have accumulated 60 credits toward a
bachelor's degree or 45 credits toward an associate of arts degree
or 60 credit certificate) will be allowed to continue in their
degree program, or to enroll in CDA training if they choose to do
.so. Classroom staff whoseaccumulated credits,are below the cut
off points will be -given priority for CDA training.



4. wilea ,111 ifhpurt in altioL41 r._ au Start or HSST p an, ti some
staff enntinite tiqqT as Ilpfnra Nhitfb others retch rnA rrminir.."?

This will mean that classroom staff will be involved in
different training activities at various points in time.
However,.there.shoult be some overlap. Where it advances their
needs or interests,-classroom staff with sufficient credits
.to4continue.a degree program should be encouraged,, to participite
in CDA training, or'in parts of it (e.g., special courses, Workshops,
superVieed field-experiences.) Where possible these trainees should
be encouraged to obtain their CDA credential first before continuing
with general education courses to fulfill reguireMints for ardegree.

' Classroom staff who are involved in CDA training may in some
instances be participating in the same experienkls and also receiving
college credit. Actually, because CDA training provided through
HSST will confer credit:; some'CDA trainees may be working simultan-
eously toward a CDA credential and an academic degree.

5. Will Head'Start staff be eligible for support toward academic
de rees after the receive. the CDA credential?

i'
Yes. Some funds may be available fortdegree prpgraMa. Although
the CDA credential is expected'to be i=viable credential by itself, ',

academic degrees,wial)continue to be important. The number of
I,'

persons able to pilruse degree programs will.be a function of
dILC)' 1regional office. and local' program ptioritt ies and resources..

-s.
. .

6.- Will people who already_have the MA competencies'be_able to be `.-.)

credencialled aa CDAs, without going through CDA trainIngl---7---i
i

. r

At the present time,. this is not possible. However, OCD expects
that the CDA Consortium will develop an assessment and cridentialling
procedure that would make this-possible in the future.

7- What -if a person demonstrates 'or acquires-theCDA.competencies-
before the CDA Consortium develops assessment and credentiallieg
procedures that are applicable on a nationwide scale?

Persons who have been enrolled in CDA training and who are deemed
ready for assessment'before assessment and credentialling procedures.
are developed may a) continue CDA training while awaiting assessment;
'b) pursue general education courses needed for a degree;,c) drop
out of HSST temporarily to make room for another person; or

-30-
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)

d) assist in the CDA training program by helping other trainees

obtain the competencies. (See section B.6 of the HSST polic
issuance.)

A.

The CDA Consortium expects to have developed n prototype assess-
' ment system by July;1971-, This will.be a rough prototype still

requiring further researchand broadlield- testing. The
Consortium-expects to begin some limited credIntialling during fiscal
year 1474. Firm ittiswites of the number of CDAsi'etpected to be
credentialled dull* FY1974,are not now available/.

8. What constitutes "acceptable progreso" for trainees with 60 or
more credits (semester'hoUts) tows ,a bachelor's degree, or'43
credits toward an associate degree ,ho are continuing their degree

programs?
I .

This dedision will be the reeponsiility Of the Career Development.
Committee, with appropriate guided e from the OCD Regional Office.-

iGenerally, passihg grades and-oont nuobs progress are the main criteria.
The average train& takes l.?-lecr dits or semester hours per'year.

, r ,

9. Will the addition of CDA training icomponint of FISSTreouire
any changes in the role of Head Start Career Development Committees
and/or Directors oftareertlievejelienand training of Career

-ge--,Development Coordinathret __ 9 ,

ma

No -- except that in exercising their-regukar functions of
planning _a implementing staff training, they. w need to become
femiliar,w th current policy and with the cha riegcs of CDA
training a d credentialling. With Regional Office gUidance, Members
of Career Development Comeittees.and dire ors.and coordinators of
Career Development and Training may., play a< major role in incorporating
CDA training -into the agency's Career Development Plan, in orienting
staff, and in workinth- BOST'grantees and/or het colleges or
training institutieffi. :

10.- When a Head Start employee reoeives a CDA credential, .will he ok.-
she be-eligible foUtoromotion?

.a

.

OEO Instruction 6902-1, full year Head Start nen for Career .-

Development (September 20,1966) requires that'training, education;
'end demonstrated work ability be integral elements in a system of. g

promotion and compensation. The CDA credential incorporates all three
criteria, and should be taken into account in assessing a persoh's -

totafperfermance and potential.

11. How much will it cost to provide IIS8T CDA training ?.

'At this moment, no oneis certain of cost. Costs during the , .

/
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44.
initial start-up phase may be higher than for traditional HSST
progritms. This is because CDA training requires indivf.dualized
instruction, intensive field supervision, individual assessment,
and curriculum reorganization in nrder to incorporate the CDA
competencies into the training prograwand to integrate acedetnic and
field cf<periences. This may necessitate cuts in enrollment in
some programs.

However, -there may lie savings from changing ,the pattern of training.

For examtler a greater proportion offunds might be spent in train-
ing trainees who would work pn-site at' local Head Start programs,
rather than in providing tuition subsidies or contract,courses at
-ocal colleges and universities. Variations in-center attendance
might.alsobe associated with staff training.' For eXemple: one day
a week, or two days a month, might be set aside as training days.'

A9itionally, because the time frame fa CD.. training will be
variable, depending solely.on what is naceSsary for the trainee -to
acquire and. demonstrate the ;nompetencies, there day be a lower cost
per trainelp Degree programs pursued on a part-time basis camitake
from four_ to eight'years whereas CDA training is expected to range from
several months totwo years; depending op individual trainees,
acquipition-of-theCD4 competencies.

2. What hel. can HSST ro roma t from the Office of Child Develo ment?
,

Implementation of the new policy is the responsibility of the OCD
Regional Offices in line with the decentralized administration of HSST
Regional Office staff will continue to negotiate grants, advise
concerning the substance of training, and determine adherence to
guidelines.

The OCD National Office will provide overall leadership and direction
concerning CDA training. It will disaeminete information concerning
CDA pint training siteli, successful training strategies, training
costs,-and assessment and credentialling systems.

The CDA Consortium will share the results of its developmental effort
in assessment. The Consortium has also agteed to provide' some limited
technical-assistance on a regional basis. Moreover, the Consortium

. 1organized clusters of subcontractors'and assessment pilot sites on
a regional basis. HSST programs would be welcome participants in. .

clester activities. (The appendix gives the cluster Organization.)

13. bow much course credit should the CDA credential be worth?

Thiswwill vary among institutions. Same colleges in the pilot effort
have indicated theiir willingness to provide AA degree.equivalenc
credits, and .varying amounts of credit depending on the mechanism "
employed., However, as a competency -based credantial lift major worth
will be that of certifying that the Child Development Associate is
a competent professional in early childhood programs with demonstrated
ability to work effectively with young children.

.032-

_t



a

1

-(14. What if a collfte or university with a current HSST ,grant
cannot provide CD% Training that Meets OCD guidelinqa?

Z.

HSST policy requires that current grantees be given preference
in.shOwing they can conform to'the guidelines. However, if 1
college or,university which is a. current_HSST granted cannot
provide HSST/CDA trains , the Regional Office *ill decide upon
alternate ways to organi e training. Funds may be reallocated*
to alternative training raters.

.

CDA tnisintng can be offer d by a variety of institutions including
Regional or Statelraini Offices, Head Start .Centers, Vocational
technical schools, private organizations, mental'health institutions
and/or clinics, high school adult education programs, neighbortioc4,
and community organizations and day care centere;for nursery
schools. Local Head Start 7ograms may also'be funded to structure.
their own training programs. utilizing available community resources.

-33-
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GOALS

SCHAPTER 4

GUIDANCE FOR IMPLEMENTING HSST/CDA
TRAINING PROGRAMS

This chapter provides guidance
for implementing CDA training
within Head Start.Supplemefitary

liaining Programs. It is useful
only fort persons familiar with
Head Start Supplementary
Training.

The objectives of HSST as originally promulgated in 1967 were
to:

e Provide college education and:training to full-year Head
Start employees so they might become more skilled and
responsible in their Head Start work;

a .provide_ Head Start employees with an opportiiity for the
kind of career development thit would increase their earning
,power and job security;

_

Provide an opportunity for colleges and universities'to
experiment with changes in academic requirements and to develop
new curricula and methods of instruction, thus serving, the
special educational needs of Head Start pelsonnel and programa.

ft

The original goals as articulated above are not essentially different
-from current goals (see Chapter 3, 1-33-324-1-30). The difference is
largely one of priority, and of means for accomplishing objectives. Atpresent, staff training to improve the quality of services to Head Start
children has top priority. This concert for the' quality of efts programfor Head Start children is also reflected in the Head Start Improvement
and Innovation effort. However, although the - primary goal of HSST/CDA
trail:dog is classroom competency, enhancing career development and
professional status is implicit in the CDA concept. It is expected that

-34-,
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the CbA credential will be a nationally accepted credential inits own
right._- Furthermore, the appatunity to.gyoaden intellectual and pergonal
horizons by completing degree progreMs can alao be an attainable goal
within the present policy Pruvisio depending on the status of the
trainee'and the resources avails e.

ORIENTATION

An essential first step in/implementing the new policy is promoting
its acceptance, HSST/CD9/training should be seen as a reasonable and

,practicallow; both to improve the competencies - and hence the effective -`
. nese - of Head Start staff, and to enhanCTindividual status and career

oppoitunities. All persons participating (college and university
fealty, *lead Start/ staff and administrators, trainees, Head Start
Career Development Committee members, parents) ,shouldihe fully informed
1400t the goals,,Iphilosophy-,and training plan of the Child Development
Associate progrid. ,Trainees, particularly* should be aware that the CDA

/ program, is an experimental program, and that assessment and credentiallingt
systems are bein% developed. All.programs implementing CDA training are
part of the developmental effort.

SELECTION OF TRAINEES /

HeadStart.SUpplementlry Training policy (see I-33.324-2-40, section B)
calls for. meeting °CD's-commitments by providing degree-oriented training to
currentlyenollea:non;clasSroom staff and classroom staff who are close
to achieving degiees. Priority for CDA training,will be given to class-
room staff currently enrolled in HSST but "excluded from degree programs
because they have attained insufficient credits to continue under the
specific policy provisiont. As resources' permit otheis shou
encouraged, including:

4

1. Trainees covered under sections B.la and 13.1b who have acquired
66 credits ioward.a bachelor's degree and 45 credits toward an
associate of arts'degtee. Including these trainees can
demonstrate to other trainees that CDA training, and tlieCDA 1

credential, is valusSle to those who have degrees, or want them. ,4

Alsc; these trainees.Aten provide role models'for other trainee,

and can possibly assist in the training program. If they wish,
they should have the opportunity to be evaluated with- respect-'to
the CDA compentencies and to take all or parts of tDA training ,

in order to obtain all the capetencies and receive their CDA
credential. The, amount of training involved should course,
depend on the "competency level" of tiie trainee rathbr than on
the number of credits formerly accrued'. .1,

-35-
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2. Other classroom personnel not currently enrolled in HSST.

3. Non-:classroom staff (whether or.not they are currently enrolledin HSST) whose areer-goals include working with children and
for whom CDA training

and,credentialling'would berappropriate
and desirable. CDA training would be appropriate for non-
classroom staff occupying new staff roles that involve knowledge

. or acquisition of s'substantial proportion of the CDA competencies;for example, home Visitors in a homezbased program.

f
There areseveral strategies that can be adopted in selecting HSST/CDA
trainees. One is a "critical mass" approach involving all or nearlyall of the staff st,a given local program - heed teacher, assistantteacher, teacher aide, non-classroom staff for whom CDA training isappropriate. This' strategy is)most likely to make an impact on the/1 quality'Of-that particular program. Another strategy is to selecttrainees on the basisof criteria such as lumber of credits previously
earned, length of. time as Head Start staff, job status (head teacher,
tssistant teach* teacher aide), a specified number of trainees fromdach program, etc. Other criteria might include the following: candidatesacceptivigCthe CDA as their current professional target; candidates showing;liaise in work with children and their families; candidates showingcompetence in interpersonal relations; candidates having previously madeuse of avatlilble training opportunities. A third strategy is to select s
trainees on the basis of current avel of competency, either the most
competent staff members (they can finiph quickly and can help others)
or the least skilled staff members (they Reed training more than theothers). Participation in ESST/CDA training should be voluntary.

Ideally, HSST/CDA training is'best approached as a combination of
inservice training, academic training and on-the-job traini for the
tire Head Start teaching staff. In addition to the training and,

48 ervision provided by staff members from an institution with an HSSTgrant, Head Start staff members can assist ,each other in attalning,the,-,1
0A\competencies. Every stiff member, including the, most competent head-
tiacber or program director, can benefit from identifying his or herstrengths and weaknesses-with respect to the CDA competelleies. It'isdesirable -for staff involve in HSST/CDA training to.be at various levelsof competence - some With considerable experience

and skills, others inthe middle, and some inexperienced persons. A cooperative approach is
most useful, with each staff member working to become more competent athis or her job'in order'to improve the program for the children._

r.
COUNSELING

Counseling will be essential to hilp individuals benefit from training
programs,. The average trainee will need help iR framing both career

L



goals and personal and professional objectives, and in making realisticplans for schiwing them. ':Counseling wilalso be instrumental inhelping trainees understand the value of CDA competency-based trainingfor thmselves and the children, and in adjusting to the differences in
the organization of training as a result of iiplementing -CDA- training.

V
The concepts. of levels of competency,and of professionalself-develnpmentwith respect to the CDA'competencits will need explanation. HSST traineeswho are working in responsible teaching roles and nee themselves as
competent teachers may see no nesdlor competency-based training. Trainerswill need to be particularly iehsitiveto trainees in this situation, andto-trainees who feel threatened by thedea of being assessedin terms ofspecific competencies. Individual counseling, special seminars, and
independent study can be used to assist:the "experienced" H$ST trainee.In addition, some experieneed.trainess who have acquired tiost or ellthe CDA.competencies can assist with.the training progrem'by helping .others with less experience.

.

COW:sling should be an integral part of any HSST/CDA training program.

.

Every effort should be made to tap all availablereeowcesi both withinand outside the HSST program, to rvvide trainees-with adequate help andguidance.-

COORDINATION

s.

OCD Regional Office staff will be responsible for making sure that there
is'eufficitnt planning and coordination among the Wertous groups' Involved
in implementing HSST/CDA training. BUT project managers. should Workwith college tenuity and administration, lead Start directors and staff,
OCD Residual Office. staff and others to facilitate the complex process
of conversion from'an academically-based System to competency-baseddesign fox,training. Coordination should involve the following groups:

t.

1. Ala Start Career Diplomat toga.

In addition to their role in selecting trainees, the Career
Development Committeeecen assist in the counseling of traineesin areas relatedto career, 10011 and expectations. They can
facilitate cooperitive plantains between laad'Start program 4'
administration an4,H$ST/CDA trainees sothat individualise&
training plans can be developed. They can also function as
advocates for the, 'tritium.

. 2.
,...41kijiatAULL.intrationofaelo.ereVe....maani_.

Coopefation between training programittaff and stafferod
administration of the child development center is essential.

p
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Head Start /administrators can facilitate dtaff acceptance of
training and also facilitate training by finding ways to.
maximize on-site training and integration of academic and on-
the-job experiences. The provision of released time for course
work and seminars, cooperative planning of schedules, enthbsiasm
for exchange placements, or field visits and interest in trainees'
progress should probably be preconditions for trainees' participa-
tion.

Education Staff of Head Start Child,Develonment CenteNs.

Education staff who h acquired the CDA competenCies and/or
who have bachelor's master's iiegrees in child development or
early childhood education cat work with the HSST program c

supervisors. As on-site personnel they can provide valuable
support in helping trainees tith fewer skills to acquire the

CDA competencies. Ample time should be provided 6 plan child
development canter staff resionsibilities so that some members
of the educational staff can assume this role.

4. Trainees.

*
Prior to selection all potential participants should' e'fully
Infdrmed about the goals and expectations of the 'CDA program,
and its similiritiea and differences in relation to the former
HSST program' The .entire Head Start staff should be made aware
of what competency-based training is, what the CDA concept is,
and how it relates tq the Head Start Isiprovetsen Innovation'
effort. Staff shoul&Understand the relationship between the
CDA competencies and the performance standards foriSead Start
program quality.

5. Parents.'

.

. Parents shouldrbe informed about the goals of CDA training and
'their relationship to a quality preschool program. Mete,
euggeamieme ateCtetplismildr,be sought in providing trainees with
-experiences and inforUtton which will help in the acqufsition,of
specific competencies; for' example, in coordinating child-rearinsem,
practices and expectations between hose and center (competincy 1.64

area E), and in helping build children's positive 861f-concept
end individual strength (competency area C).

1

Parents can also be enlisted as "back up partners" (substitutes)
for traintes'on a paid or volunteer basis.

6. College. Faculty and Administration. x
. Support from collet faculty and administritiqt will be crucial

in revising the curriculum and in developing new systoms.for

-38-
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granting crdit and making Scheduling flexible. College
faculty are of course, valuable resource persons for particular
content or competency areas.

7. HSST Program Field Work $upervisora and/or Academic Insfructori:

Supervisors and instructors in this program should be advisors.
and facilitors of learning not traditional authority figdIps.

Each trainee should be assigned to a supervisor or advisor who
will guide the trainee through the training-experiences, whether
field or academic. A useful hutldifficult-to-achieve trainer/
trainee ratio is 1 to 10 or 1 to 12. The supervis should assilt
the trainee to relate the theoretital content to thee ield
experience and vice mersa,,and.will be the.key person in training
for CDA competencies. 2ersonal an4 professional counseling
should also-be included in the supervisor's role.

In order to achieve a workable trainer/trainee ratio, !sari), HSST/

CDA programs will need to draw an the Read Start staff to help
provide field supervisioh: Some.HSSTiorogram staff might assume
the role of a "trainer Of.trainere, aiming fora multiplier
effect. He or she can work coaperatively with selected Head
Start staff and administration, Who will in turn work with JISST/CDA

- trainees.

8. CDA Consortium.
, a

-
, - .

. ,

. HSST /CDA prOject managers 411 need to-be informed of the work'of.

the. CDA Consortium in developinglassessment:and credentitiling
procedures. Some HSST7CDA-programs mly wish to field test.,
particular assessment' rocedures,-or participate in other v
activities of the regional clusters established by the Consortium.
(Seethe appendix for 'a list.)

9. CDA Pilot Training Projects.

As information concerning trailing models, materials, and
4 approaches becomes available from the pilot projects, it

will be made available to HSST institutions.

PROGRAM ,ALTERNATIVES

For Fiscal Year 1974, HSST grantees who provide training for,classroom
staff not nearing complet4on of a degree program have the options of :
a) full conversion to CDA competency=kased training; b) an'approved
transitional program for providing CDA competency-based training; and
c) an approved innovative alternative for providing competency-based

t
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training. Each option ie disCussed below, with suggestions given for
meeting the criteria specified.

( Fo a general description 414 the
proponents of CDA training see

.Chapter 5.

Option A. ifiNA Training

Criterion(*) Training Otganited Around Cothpetencies

Each component of the training program Ai:mid-relate to specific,
CHild Developient Assobiate dbmpetencies. The entire training
program should ultimately lead to the attainment of all of the

CDA competencies.

Curricula will have to be revised 'o insure that all courses and/or
:experiences relate to the CDA competencies, and that all components of
thetrai,ping program'reflect individuartraintes' nelt(strengthe and
weaknesses with respect to the competencies) rather institutional
requirements. Sepirate consideration may be needed for the following
categories of trainees:

.

%
0

I. Entry level trainees with little or no experience. The
training program should be organized to help them acquire
-over a period of time all of the 010A competencies..

2. Trainees with some experience iand several preVioUs.4ouries in
ehild development-oearly childhood education- They will need _a,

comprehensive program but should not hive to repeat previous
_learnings.

e

3. Experienced trainees who have been enrolled in HSST and have
taught for several,years. They will need a mere individualized
-evaluation with respect to the competencies and individually-
focused on-the-job experienceie the training program should be
organized so that trainees can acquire the particular set of
competencies needed for CDA status. ,

CriterioeN- Credit

HSST grantees, if ehey ate colleges or universities, must offer
valid credit for CDA training. Grantees that are not colleges or
yniversities should work with nearby colleges and universities to
obtai; credit fur trainees.

-40-
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t,reait Is expeclaity important given tie past ue4ree-orlentatclon of ttbr,
and the newness of the CDA credential program.-ffSST/CDA training prpgrams
which are\hased on the traditional system orcourses and credits will 1.

need to wo out an alternative system for-granting credit for CDA
training. ere HSST programs currently involve a large number of
institutions, it might be more mrnageable to grant credit through a
single institu ion. Every effort should be made to provide transfekable
credit that is pplitabl' toward a degree. (See Chapter 5 for a va?iety
of- suggested mac nisms).

-- Criterion(c) ervised Field Work

Approximately 50 ercent or more of the trainees' total training
time must.beopen in supervised field work.

Supervised field work is crucial to the, development of competency. For
Head Start classroom staf , the trainee's major field "placement" will
Undoubtedly be the Head *St,rt Child Development Center in which he or she
is employed. However; this does not mean that'-training" will fonsist of
routine work in the trainee's own classroom. The 50 percent of the
trainee's total time Which is "supervised" should involve:

1. Being observed by an HSST supervisor folleial-hy an individual
conference or informal conversation.

.2. Being videotaped, o5, audio taped - or,doing this oneself,,
followed by conversation or self- evaluation.

3. .0bserving peers, or being aserved

4. Attending "integrative seminars" in which teacher behaviors are
related to theoretical knowledge in terms of "What I saw this
morning If

o
. 4

'5. Watching teaching demonstrations

A
6. Visiting-other preschool program or child development centers

7. Attending on ite workshops focused on curriculum areas or
teaching me ds with immediate application

The role of Che HSST/CDA program superior is to guide the field
experience so that it is a dynamic learning experience. The,. supervision
process should focus on the individual's role in the classroom as a
teacher of yoOng children.
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For CD& training in other settingdo particularly for entry level'
trainees, special attention must be paid to finding field placements
in which the other staff members provide excellent models for the
trainee to follow. Because this flexibility is not often possible for
HSST trainees already employed in,Head Start settings; and because

--bregardless ofaproeram quality trainees need tdOyerience other
settings, the HSST propcp.mapager or field supervisor should snpplement
on-thg-job'expeiience,with'a var4ety of other experiences. For example:
use of films and videotapes; teac4ing demonstrations; field visits to
other preschoolCenters; exchange placements among HSST/CDA trainees
'employed in different Head tart Centers;'paired exchanges, in which
two staff members exchange positions at regular intervali. Additionally,
the project manager or_field work supervisor should make every effort to
'coordinate HSST/CDA training with other Head Start preservice and in- '

service training. 'Where experiences -- for example, films can be made
available to the whole staff -of a program rather than a single trainee,
this would be advantageous'in several ways.

HSST/CDAlirainees employed as classroom personnel are not usually viewed
as "learners." Even though they are_enroll6d in a professional training
program, certain expectations and res:rictions are often impose4 on the
trainee because he or iheiis also an employee. The supervised 'field
experience should start with the basic assumption that the trainee,
regardless of job status, is in the process of profesaional self-
development: The on-the-job experience should be viewed as an internship
(to use the medical model). in which skills, knowledge, and competencies
are enhanced until final credentialli'ig takes place. Trainees should be
expected to teach others what7they are learning and to'meke continuing
contributions to improving the quality of the program for children as
part of their professional development. In return, it is vitally-
important that Head Start program directors reciprocate by providing
trainees with released time, approving of exchange placemengs, arrang-

e ing for Parents to be "back up part9rs," and in other ways facilitate
the trainee's professional growth.

Criterionid) Integration of'ACidemic and Field Experiences

Training must be organized so that academi, and field work are
integrated.

Most collegiate institutions see academic work and field experience as
separ to entities. HSST curricula has often donsisted of separate
course in content areas which were not necessarily related to the
development of competencies. Conversion to a CDA "curriculuer.will
rtguire training programs to reconceptualize curriculum. so thar,field
ata-icademic work are integrated and are directly related to the develop-
ff:nt of specific competencies. In addition to curriculum revision,
meting this criteria may involve reorganizing components of training
aid changlig staffing patterns. (Strictural ways to integrate academia
aid field work are shown in Chapter 5.)
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Criterion(*) Individualization with Respect to Competencies
5 - --

Training must be, individualized according to each trainee's
strengths and weaknesseawith respect to the CDA competencies.
<e.g., Upon entry,.a trainee's work with children is emaluated
and a plan for training developed that has at least poSi components
'that are individualized according to individual-trainees' previous
experience and expertise. Interim evaluations. are made as training
progresses, and counseling is' provided nntil both trainee-and
trainer decide that the trainee has acquired the CDA competendas
and is ready to apply for assessient,for the CDA credential):

Participants in HSSIghli: training will enter the program with varying
experiential and acadalmic backgrounds. Appraisal of already attained
competencies and assessment of the "competency level"'of each participant

is an essential aspect of an individualized training program. It is

extremely important that assessment be presented as =Win and part of
the training process. A climate for learning should be established

width all participants.see themselves as involved in a process of *

profeisional self-developmenciyhich.includes ongoing assessment as one
training strategy for develogng competency and as one component at

the training program. HSST students who have had both academic
training and classroom experience and have attained careeras assistant
teachers and head teachers through the Head Start career development
ladderaxe sometimes extremely threatened by the piospect of being

"evaluated" for competency, So, too, are people trained under HSST
who have attained teaching positions through career ladders, and
possibly degrees, but who could still benefit from CDA competency-based

training. In no way should Head Start staff by threatened with loss of

position or status for participating in CDA training. (See Chapter 5

for very specific suggestions regarding initial appraisal, deVeloping an

individualized training plan, etc.)

(
Criterida00 Flexible Scheduling

Training must be flexibly scheduled so that length of training
time can vary anded that exit from the training program depends

on each trainee's acquisition of the CDA competencies.

Although most HSST programs have endeavored to be responsive to the
needs of trainees, the schedule, calendar and structure which exists in

most academic institutions tuts often imposed itself on training. Semester

hours, and /academic calendars are not always compatible with the learning

needs of trainees. To meet the.HSST/CDA guide lines, training cycles will

need to be made flexible and adaptable to particular trainees. Although

ideally a training cycle should be designed for each trainee, this is

usually not realistic. Soli structure must be adhered,to. Nevertheless,

a trainee's length of time in a training program should be dependent on



acquisition of the CAA competencies, not on a predetermined length of
training. Suggestions for establishing training cclts are given in
Chapter 5.

Option B. Transition, to CDA Training

This option allows for a staged transition in situations in which it
is not possible to put all the elements of CDA raining in place by
FY 1974. Three of the six criteria must be met, voluding Criteria (s)
(training organized around the CDA competencies), riteria00 offering
valid- credit), and one other element of training chosen at the disgression
of :'gip training program. The grant package must shOW a, plan for complying
with all alt....criteria by FY 1975. (See Section 1-40, A.6. of the polity
issuance.)

Option C. An Innovative. Competency-Based Alternative a\
Option C allows training programs more latitude in organizing their
program to meet partic lar local.neede or situations. It might be
chosen in programs re a significant number of trainees are emploYed
in Head Start cen rs ch6osing a home:based program option, or where\
bilingual/bicultu 1 programs necessitate special training requirement
HoWever, the basic laments remain constants The program must be

. competency-based, include a large component of supervised field work,
integrate acapemic and field work, include evaluation of both the
alternative raining approach and the,trainees' progress, and carry valid
credit.t; A special review process will ensure that ihe alterhative
approach adheres to sound concepts- of ,developing staff competency. (For
the specific criteria, see section 1-40, A.7 of elk policy issuance):
HSST grantees who choose this option will,br engaged"in work of_st more
developmental nature. They should plan to work closely with the'CDA
Consortium to coordinate training and assessment. They should also plan
to work with CAA pilot training sites where this is practicable.

"LOCALIZED FUNDING

In several regions, HSST funding has been decentralized so that 'the
majority of HSST' grantees are local Head Start programs rather than
colleges or universities. The'HSST policy issuance 'and the suggestions
in this chapter generally mistime that the grantee is a.college.,or university.
Head Start programs that hive HEST grants will be expected to negotiate, to
the greatest extent possible, an appropriate competency:based training
opportunity with the'various colleges er universities preiently providiag
HSST, or with other institutirs which might d-velop an appropriate CDA
training program in accordance with the criteria in section 1-40 of the
policy issuance. Head Start HSST grantees may, wish to draw upon the
resources of the region, with help from the regional or state training
office. The following suggestions may be helpful to Head Start HSST
grantees:

a 4
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1. Identify the child'care progress in your region whose directors
are interested in staff training. Consider including otties-

publically funded programs and private agencies,. not just Had
Start programs.- .

2. Forma local'consortium to (a) assess local needs, (b) identify
local resources for training (people, facilitips,,materiale),/
and (c) develop a plan for providing CDA training cooperatively:

3. Organize fieldtraining,with agency resources, shafing training
. materials, and using,eiristing staff'as supervisorsand/or
instructors where they have sufficient expertise. Contract
for workshops or'coursis needed to complete the program..

4. !Involve the OCD Regional Office.in negotiating with academic
institutions for'bredit and tor contract,courses-and/or other
services. 0,

..

0,

-45-

a

9

4



O

CHAPTER 5. GENERAL GUIDANCE FOR
CDA TRAINING

,...=1114.

This chapter distills information taken from the funding
guidelines for CDA pilot training projects and also ideas-
from the pilot training projects themeelVes. As such,
this is the most complete explication of the concept of
CDA training. It is meant as a source of ideas for Head
Start Supplementary Training project merigers in complying
with the new HSST policy and for others who are interested
in the CDA concept.

-05Vieusly, this will not be the final, definitive statement
regarding training for Child Development Associates. The
concept is new. Training strategies are still being
developed. The CDA pilot training projects and the larger
number of HSST/CbA training programs will themeelve.

,generate new knowledge concerning how best to organiie
And'executa the training talk. The suggestions given in
this chapter are only suggestions. There are many other
ideas. Nevertheless, here is a beginning - ideas,
information and suggestions for organising and implementing
CDA training.

r
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'HSST/CDA TRAINING PROGRAMS COMPARED WITH (THER CDA TRAINING PROGRAMS;

1
4.

HST /CDA training programs, the CDA pilot training projects and ,

training programs initiated by other agencies using their own
resources will Akre many similarities as partners in the development
and implementation of CDA training strategic . It will be helpful

infor all training programs to share informati and to work
codperatively with the CDA Consortium tit fie d test and/or incorporate
assessment procedures as they are developed. The major difference,
between CDA training offered through Head Start Supplementary
Training programs and othei CDA training_ programs will.prebabiy lie
in the range and diversity of both the trainees and participating
-institutions. In.HSSTLCDA programs, trainees will be Head Start
employees, most likely vorkingull-time in Head Start Child
levelopment Centers. Moat HSST grantees are colleges and universities,
except in-cases Where funding has been localised and gran& go directly
to Head Start programs. In the CDA pilot training projects, the mix
of trainees and institutions is intentionally wide.

Trainees

.

CDA training is expected to be appropriate for people of different
ages and from a wide variety of backgrounds -' experienced workers in
early childLood programs, young men and women wanting to enter the
child care profession, older in who want to return to work after
raising a family. While HSST/CDA training programs will focus on
training Head Start classroom staff, the CnA pilot projects are choosing
a mixture of candidates - employed and unemployed,: experienced and
inexperienced; from Head Start and from other public and proprietary
preschool and flay care programs. In selecting trainees from other than
Head Start programs, OCD recommends the following three minimum
standards. Other selection criteria are left to the discretion of
the program managers.'

1. Trainees should be selected who reflect the ethnic and
racial population they are expected to erve.

2. Trainees should be age 17 or high school graduates.

3. Trainees'mumtmeet local health requirements for working
with. young children. .

.e'
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CD" training can be sponsored by a variety of institution% or groups
of institutions. The following is alpyplal list of possible training
institutions:

1. Regional Trailing Offices or Statelraining Ocfibes

2. Human resources commissions

3. Established day care and Head

4. State or local agencies which
services to

Start centers or other preschool programs.

_3
license and set standards for

5. NeighborhoOdand community organizations

'6. High schools

Privatkorganizations (profit or nonprofit)

8. Mental. Italth institutions, and/or clinics'

9. Vocational technical schools

10. Groups oiganized for the advancement of ethnic groups

11. High school adult education programs

12. Extension services of colleges

13. Community and Junior colleges

14. Colleges and universities

15, Early childhood education task forces or consortia'
orgaized on a statewide or regional basis.

4
Training institutions are encouraged to work out cooperative arrangements
with other organizations;' for example, a community college working .

cooperatively With a day care association, or a regional training
consortium worklog through the extension division of a lqcal college.
Some training institutions may see their roles primarily as developing
and testing training materials and providing technical assistan
this case, another group would carry out the actual trainitz. The,CDA
pilot training propiteinvolve this kind of cooperation coons diverse
-rhstitutions.

V
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Training programs are encouraged to establish a CDA advisory board which
represents community groups leing served by legal early childhood prdkrams.
The projecL director of the training program shot id take the_lead in
institutivg the local advisory board. Advisory boards shaind include
parents o? preschool children and CDA trainees. If existing advisory
boards are yttiltlicd, they could play a valuable role in helping to develop"
and review :he tDft training plan. The.tsuggested role of the advisory
board would be t, review the overall training program and suggest
improvements. For Head Start Supplementary Training programs, this
function may served by _the Head Start Career Development Committee.

OBJEWIVES OF CDA TRAINTNG

The 071.0118, if d4tP(cult, aim of CDA training is to help trainees
incorporate the CDA competencies Into their everday behaviqr and
thus become recognized Child Development Associates. ,This implies
a process of professional self-develdpment in which both trainee and
trainer are working together to help the trainee master the competent es.
In addition to acquiring the competencies, there are four overarch
goals which relate ta status and advencement in the adz-1y childhood
education profession. Some trailing activities will not relate directly
to the competencies but instead a these objectives:

1. Acquisition of the CDA Rol

Helping trainees to develop positive concepts of their own
work roles, tnterrelatiOnships ig.th parents, program directors,.
medical and social workers; other staff members,.and community
groups; and,to examine the expectations held foe them by others.

2. Development of Teaching Style.

Helping trainees to understand
peLeonal styles in relating to
pfd others.

and refill! their, own inter- .

childreh, parents, colleagues-

3. Acquisition of .Teaching Techniques.
A

Helping trainees acquire specific techniques and skills in
working with children in classrooms and other group settings.
(This goal is directly related to acquisition of the CDA
competencies.)

4. Socialization into the Profession.

Helping trainees acquire a broad background in the field of
early childhood education and the social issues associated

-42-
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with programs for you ng children. Helping trainees
acquire a professional self-image, commitment to the field,
and, a amuse of involvement in profissional groups and
activities.

ESSENTIAL CHARACTERISTICS OF CDA TRAINING

Although each CDA training program is expected to be somewhat unique
in its organizational pattern and approach to training, all are expected
to share the following characteristics. (These .are essentially the
same criteria with, which Head Start Supplementer. Training institutions
must comply under the new HSST mlicy issuance.)

1. Training is based -upon acquisition of the CDA competencies.-
Each component of the-training program relates to the
development of specific competencies. 'lb. entire training
program ultimately leads to the attainment of all of the
CDA competencies.

2. A minimum of 50 percent of the trainee's total training
time is spit in supervised field Vork.

3. Training is organized so that academic and field work are
an integrated set of experiences.

4. Training, is individualized according to vie. trainee',
strengths and weaknesses with respect to the CDA competencies.
'(e.g., Upon entry, a trainee's work with zhildren is-..valUated
_and a plan for training developed that has at least Moe
components thatome individualized according to individual
trainees' previous experience and expertise-. Interim
evaluations are made as training progresses, and counseling
is provided#until both trainee and trainer decide that the
trainee has acquired the CDA competencies and is ready to
apply for assessment for the CDA credential.)

6

5. Training is flexibly scheduled so that'length of training
program depends on each trainee's acquisition of the CDA
competencies.

6. Wherever possible, valredit accompanies CDA training.

The following diagram illustrates the basicla,ern of CDA training.
The chart which follows it illustiates the Aljor differences between
CDA training and traditional fbrms of training.
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FIELD EXPERIENCES

Settirg..for 'field Placement L

Supervised field experiences are crucial for helping trainees
-acquire the CDA competencies. Office of Child Development guidelines
state that 50 percent of the*trainees' total training time should
be. spent in supervised field work in early ciiidhood settings where
a trainee can be a responsible member of a clild development staff.
Settings may include Head Start Child Development Centers, darcare
cente14, laboratory schools connected with colleges or universities.
or with high schools or vocational/technical sch4le, kindergartens
pre-indergaxtens,extended day care programs, nurtry schools, or
someconibination of several of these programs.

When trainees are placed in field settings not under the direct control
of the CDA program staff, the following are criteria recommended for

.

selecting settings_for fteld placement.

1. The setting should be a good example of a developmental
programoung children.

2. The setting should be staffed by adults who are good models
for the trainee toobserve and follow.

3. The setting should have atleaat one staff member who has
outstanding capabilitieefer.wErking with young children and
other staff members, and wholi willing to help the CDA
trainee acquire the CDA competencies. This person shOUld
possess the CDA competencies, be knowledgeable about the
objectives of CDA training, possess ikill in working with
trainees, and be willineto assume extra responsibility in
working with the trainee and with the CDA project staff.
Whenever possible, compensation should be provided - in status,
time y r a combination of these and other factors.
This supp rtingetaftmember, members of the CM project staff,
and the trainee should work together to plan on-the-job respon-
sibilities and experiences which will help the CDA trainee °

acquire the comietencies.

4.4 'The setting ohm
to have genuine
the staff Nam.
parents, partic?
and evaluation (
responsibilities
The trainee shoe
hands" assigned

I

id provide the trairee with the opportunity
responsibility as functioning member of
He or she should,Jeteract with children and
pate and assist Arthe design, implementation
f the children.' program, and have other
appropriate to. the particular field placement.
Id not be conederee of. an "extra pair of
only to clean-up an non- teaching"tasks.

t

I
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lajor field placements should be in group programs for childreb three
to six years of age.' Trainees should Work iv programs enrolling
various age groups within this age range in order to acquire knowledge =

. about develOpmentatcharacteristics and appropriate related teacher
behavior. For example, if a trainee's experience has included work
in a child care center where he or she was an aids- in a two year old
group,jse or she should have some additional experience with three,
four, and five year olds. It is also important that primary field
experiences take place ip settings similar to those in which a CDA is
likely to work after training is completed. If'CDA trainees are most
likely to be employed in-urban preschool progiams that serve primarily
low-income dhildren,-fielif.placement Should include some'work with
groups of chiidrbn who reflect similar socio-economic; racial, and
ethnic characteriitics. It would be inappropriate to piece trainees
only in private nursery school setting serving primarily middle and
upper -class families. :

/
It is conceivable that in some instances, the only available placements
for field experience may not be ideal examples pf developmental progrmns ?,
fyowng children. 'Item may be staff.on site'who do not all Crovide
excellent models for the CDA trainee to fellow. When a choice is
available; trainees should be placed i sites that are best suited for
learning competencies. When a trainee s working full time, his °rifler
work setting may necessarily be his primary field plkcement. In such
circumstancer.s4pae CDA-program staff must find many ways to demonstrate,
good models of competencies to the trainee.:uting a variety of methods.
Use of filmx,s video tapes, written materials, demonstrations by trainera
and visits or short placements in demOnstration child development centers
way he-alternatives which will broaden the trainee's knowledge of competent
4:eaching. When poO-bibie, the CDA.program staff should take the additional
responsibility of helping staff irethe less- than- optimum settings improve ,
the quality of theit program

Field. Supervision by the CDA Program Staff

The process of supervision should foCus on the trainee'2 role in the
'classroom and promote an in-depth understanding of the complexities
of that role. Continuing au-the-job supervision should be the primary
strategy for enhancing the trainee's level of competency. A team
approach in whith the trainee, the CDA program training supervisor, and
the staff of the child .care agency all participate is likely to be most
.successful. Such an approach,can provide opportunities for immediate
feedback, demonstration tjeaching, non-selfeonscious observation, and
individualization of training.

The supervisor's rolershould be one of an instructor, advisor, and
facilitator rather than a visiting "authority figure" who observe ,

-54-



4

,

4

comments, and then leaves without a continuing commitment-44 improving
the'situation. The supervisor shculd.have ample time at the field
placement to become familiar with all aspects of 'the program and to develop
a trusting relationship with the trainee and staff. A kood ratio of
supervisor to train!es is 1 to 10, or 1 to 12.

The CDA program training
I

supervisor should senait:vely and carefully
observe andevaluat! the trainee's work with children. and regulatly
provide him or her with useful feegack and suppOrtive help'in
improving competence. In addition the supervisor;advisor should:

1. Coordinate all aspects of training experiences.

2, Provide,on-site training support to the t-ainee to help;
integrate the trainee's work experience and academic
experiences.

3. Plan formal and informal experiences *Adel contribute
to the trainee's total learning.

4. . Provide counseling, both professional and perso al,
according to individual trainees' needs.

Suggested-Methods for Field Experiences

The following methods are useful to highlight goof models of teaching
and help trainee facquire the CDA competencies.

Demonstrations by' the CDA staff or others. followed b) group4

discussian.

2. 0n-the-job discussions with other staff aid CDA supervisor.

3. Use-of'audio-visual materials with prepared discussiol,
guides that highlight examples of CDA comaetencies.

4. Self- analysis, guided by evaluation sheets or criteria supplied
by CDA training staff.

5. Use of video tape recordert or audio:tape.recorders to tape
teaching for self-analysis or peer evaluation.

6. Paired peer observations and4evaluation where two trainees work
together to learn competencies.

7. Personal journals and dairies.

8. Child-stud": observinespecifIc behaviors or doing case studies.
(In .111 cases confidentiality of the children's records should
he preserved.)
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10. Discussion )roups or, seminars in which "What happened this
morning" is related to the CDA competencies, to theoretical
knowledge of child growth and development, and to principles
of curriculum and instruction.

9. Inditidual conferehces with training supervisor, follOw4,1 by
feedbla and goal setting related to development of the !DA
competencies... e

.11. Oh-site workshops focused on curriculum, OeschIng methods,
parent involvement and other subjects related to CDA competenc-y
areas.

.

..- 1
12. Field visits to experimental programs, community agencies, and

childcare programs with different phtilosophtes or physical Set
ups. t,'

13. Exchange placements with other CDA trainees.

14,. Independent prOjects.

'ACADEMIC EXPERIENCES

Academic experiences should not be seen as separate areas of knowledgeT--
to be required and mastered but as essential theoretical underpinnings.
for helping trainees understind and internalize the CDA competencies.
Academic experiences should be directly related to CDA competency
areas, of. parti..'filar competencies, and/orothe general goals of CDA
training. They should be based upon and integrated with field experiences,
and be individualized with respebt to each'trainee'E needs and level of
compete0y. Academic experiences do not necessaril) have to take place
in formal courses but might involve seminars, independent study,,aertures,,
workshops; correspondence_courses, "minicourses,-"- or'-conferences.

It is generally more helpful to have these sessions in or near the centers.
where trainees work.. For example, if a trainee needs help with curriculum
for young children, instruction would be more effective if it,were done
in the preschool center using available or made-on-the-spot materials.
Similarly, a le!son on children's art could uae paintings made'by .the
children that 4,54. Community resources might be explored. at a nearby
plafground or Cle local public library.

Suggested c4Ex eriences

To design acadeMicexperiences, trainincori:f should start with the
CDA competencies and use specific comeetencies as the basis for generating the
academic component of training. Following is an outline of academic
content derived from the competencies:

-516-
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-1. Child growth, development, and health.

['his area relates to CDA Competency Areas A, B, C, and D, an to
the overall goals of helping trainees develop teaching style and
acquire teaching techniques.

a. Knowledge of cognitive, social, and emotional stages of
development in preschool children.

b. Knowledge of physical growth and changes in Preschool
children:

.4

(C. Methods of developing the trainee's capacity to recogniz,
a child's capabilities .and potentials.

A
d. Methods aid, techniques which help the trainee learn to

. take advantage of situ /tons which will enhance the
`intellectual, emotional, physical and social growth of
the child., (e.g., programming, curriculum, teaching
methods,dteaching style.)

e. Methods which highlight pnd deMons464e the interrelatediess of.
all aspectsof growth ami.development. ;

2. History, philosophies, principles and practices in early childhood
education.

This,relates to the goals of helping trainees acquire positire
Concepts of the CDA role and of becoming socialiied into the
profession. A

a. Understanding.of the roles of various staff members in p-eschool
programs, and of different staffing patterns.

0 b. Practical knowledge of past and current theories and practices
in. early childhood iducation:,philosophies,types of prol,rai;
and curriculum models.

3.. Ethnic Studies.

This relates to CDA Competency Area F.

a. Knowledge of cultural and ethnic factors influencing lif!
'styles bf children and their parents.

b. Relationship of ethnic and cultural backgrounds of children
to appropriate curriculum, materials and teacher behavior in
preschool' programs.

v.



u 4. Evaluation Methods:-

This relates to CDA Competenty Area F. this does not mean that
CDAs are expected to be highly competent in adhinistering tests
or understanding statistics o /research methodology. It refers
to practical on-the-job methods of evaluation which will help

- CDAs design and implement the daily program and meet the needs of
individual children.

1,
a. Techniques for evaluating child behavior and development. -

b. Techniques for evaluating daily program effectiveness,

4

silaaE2Led Methods for Academic Experiences.

Aside from academic courses, or in addition to coursework, the following
methods may prove useful in designing theoretical experiences for CDA.02

1. Courses
r

or lectures arranged from faculty or'resourcepersons
on the basis of student interest or demard.

2, Independent study or reading:arranged wit faculty members.

3. Workshop, seminars, and, small group discuEsions.

4. Use of television for appropriate (7.ourses offered on educations;
.or commerical stations, or for loclly dekeloped programs shown
on closed-circuit systems.,

5.--Correspondvnce couries.

G. Programmed instruction, prepared mAules, or learning activity
packaget.

7. Supplementary reading assignments, followed by discussion.

R. Films, videetapes,.and filmstrips.

9. Mobile training units brought-to the fielc placement site in
'a rural area. ..

7,

WAYS TO ORGANIZE AID INTEGRATE, ACADEMIC AND FIELD .Ex

All academic and field experiences should bersystemaiically planned
and coordinated around the acquisition of the competencies described
for, he GOA.-Field experiences should comprise approximately fifty

`percent of train with academic experiences organiged around the
4.eld ex,,erience. Obviously, there is no one model for training
which takes into azcount Or differences in sponsoring agencies.,
geographic constraints,-available facilities1 and training s aff apd

,..resources. The chart illustratks ways that varto s
sponsoring, alien Jul' have proposed\to orgy size the experienc for
.trainees..
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SUGGESTIONS FOR INDIVIDUALIZING PROGRAMS OF STUDY

I:

Procedures for individualizing programs of study ar' closely related to
evaluating each trainee's strengni and weaknesses ith respect to the
CDA competencies and modifying the training program to lead to attainment
of all of the competencies. Following are some suggestions for accom-
plishing'thist

t

1. Arrange the coppetencies in a series of learninglactivities
or experiences. Packaie\them so that trainees can move

- through the sequence at their own pace, and according to their
'needs arRi interests. ,

2. After the initial appraisal', place trainees in small groups-
according to their strengthi and weakneises. Provide
appropriate instruction in the form of mini-courses or
directed field'experience. Change the composition of groups

\ as sometralnees acquire the particular competencies and are _

eady to proceed with others`.

3. the initial, appraisali, ask trainees to work at their.

own pace toward one competency at time, or perhaps several
competencies within a single comptiency area.

4. Have each trsinee work with-his'or her training supervisor
to develop an individual plan that specifies the competencies
the trat4ee needs to develop and the projected experiences in
4ich he or she- is to participate in order to attain them.

5. Ask each trainee to develop his own plan of study, for achieving
the CDA competencies. /(Provide advisers and potential field
placements and experiences.) Allow trainees to acquire academic
knowledge through fors61 course work/or through independent
study, consultation With resource peons, and/or through studying

4

films, tapes, and written materials.

6. After the initial ppraisalf interprettht results to each
trainee individual y. If appropriate, teach the trainees to
use the evaluatio instrument themselves '(e.g., videotaped
or ingiotaped segments of teaching;,self-evalLztion forms.)
Outline with eachltrainee a eerie, of training ohjectives
that differ according to the levels of competency that he or
she has reached. Organize training into modules which can
be presented as needed. Have each module contain several,
suggestions as to how training objectives might be reached;

-61-



ONGOING ASSESSMENT OF COMPETENCY

Assessment should be an ongoing part of the training process. ft is
especially important,that assessment be seen as part of trainee's
professional self-development. A learning climate should be establish
in which. assessment and training build on individual trainee's,
strengths.

Initial Appraisal

At the beginning of training, an initial' aDoraisalof each trdinee's
demonstrated competencies should be made. Prior training, teaching
experience, and other relevant informatiou-should be considered.
From this initial aphssment of a trainee's Strengths and weaknesses, an
individualized course of study should be designed to lead to the
acquisition of CDA competencies. This can be done in'the following ways
and in other ways, the reader may think of:

I. individual conferences with each trainee to discuss individual
goals, attitudes toward children and teaching, and expectations

iof CDA'training n light of past_work experience.
W1 t

,2. Self-assessment by each trainee of strengths and weaknesses
in relation to the CDA competencies and to the personal
capacities needed by Child Development Associates.

3. Observation of Olhe trainee at work in a preschool setting.
(This should be done by an experienced Dbserver several
times at different hours of the .day.' Each observation should
begat least one hour in duration.)

4. Assessment of previous academic and preschool work experiences
through cumulative records and recommendations, if They are
availab

5. Feedback conferenosuwith the trainee to discuss strengths
and weaknesses and to develop an individualized plan for training.

Ongoing Assessment,

The asses ment proce
has .acquired all of
supervisor and the t

for receipt of the f
suggested for initi,
following procedure:.

ss should be repeated at intervals until th trainee
the CDA competencies, and both the training
rainee agree that the trainee is ready to be -assessed
'1344 credential. In addition to the procedures
1 apviAsal,ongoing assessment can incl4e the

1. Focused Conferences. Using the CDA competency statements as a
guide, the supervisor and the trainee can diScuss areas of
classroom activities in which the trainee feels-he has attained
competency. A conference ,focusing on attained strengths
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can reinforce trainees, allowing am to assess their progress
.Aid encouraging them (after true has developed) to look at
themselves in terms of weakness Cis well as strengths. It
can also help them identify a plan with he supervisor an
individual training*liesign.

2, Seminars. Trainees with varied experience, background, and
competencies can consider classroom problem in relation to
the CDA competencies. The objective of such discussion is to
promote unselfconscious' /analysis and problem solving. Those
who feel inadequate in'one areayslay be abi! to contributi to
a solution in another area.

3. Video tapes and/orZtape recordings. These cat be used not
only as a tool to assess growth but also a3 a teaching strategy
in which participants analyze, discuss, and question ideas
About childien,/child development,' and teaching competency. At
first trainees/ahould probably analyze the teaching situation

. rather than fctcus on specific adult-child interactionti. Gradually,"
as these discUssions become less threatening ,tht-group can learn
to evaluate each other objectively in = - 4'pbrtive and reinforcing
way.

4. 'Competency_ o ile of each trainee-.- These profiles can include
tcords of observations or relevant discussions, statements of
individual goals, self-assessments, individual training plans,
etc. The, competency profile should be kept with the full

r--knowledge of the trainee and would be used to help implement
the individualized training prOgram.

5. Feedback Conferences. in a feedback conference the trainee and
supervisor jointly evaltletb the trainee's progress, sharing
assessment ratings, and other pertinent observations.' The trainee's
competency profile is a useful record for feedback conferences.

Final Assessment, for the CDA Credentials

Systems for assessment and credentialling will be developed by the CitA
Consortium. They maw include several of the assessment techniques
mentioned above. Tii. Consortium expects to have developed a prototype
assessment system by July 1973. This.will be a rough prototype system
that will undergo further research and field testing during fiscal/year
1974. For information clncerninf ,rototype assesamedn instruments and
probable credentialling procedures, contact the CDA Consortium. During
fiscal year 1974, the Consortium expects to begin credentialling. It has
not yet been determined how many, trainees can 'be credentialled during that
year. In part, this may be inf7enced by the demand from trainees and from
training institutions.

FLEXIBLE SOEDUI INC uF(TRAINING TIME

OM training is expeted to be flexibly scheduled so that the length of
training time reflect; :ndividuel trainee's ability to master and demonstrate
the competencies. V,riables that can influence training time are
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1. Trainees' existing competencies acquired through previous
experienie by working with children.

2. Trainees' knowled of early childhood education and ch Id
development.

3. Trainees' attitude toward and understanding of young ch ldren;
and trainees' aptitude to acquirelkille and cOmpetency,

.

4. The amount of time spent in tcaining, and the nature of the
training program.

_ Ideally, a pi44.amshouldbedesigned so that trainees may enter a. 6
any time, and leave When they have demonstrated the CDA competencies.'
Where this is not prarCtical, one, way to approXimate it is to create
training cycles of,2-6 months followed by procedures for exit or
recycling. On no account should the length of training'time be tie same
for all trainees, or be dependpnt uposscompletion of a specified number
of credits or hours of supervteed experience. Training time should reilett
acquisition of competencies.

. -

The leng of training time will vary with an estimand maximum time of
approximatelx two years. When trainers and trainees, are in agreement
that CDA competencies are acquired and the prequisite assessment and
credentialling procedures have been developed by theiCDA Consortium - the
trainee may apply-to be assessed for the ODA credential and feltmal status
as a Child Development Associate.

Following is an example of one possible training cycle:

Phase 1.

Organize training program.

Select trainees.

Hold individual conferences with trainees.

Observe trainees and,hold initial appraisal conference,

co Work out individualized trainin design based on the trainee.,'
strengthsand weaknesses.

Ppase 2.

I

Begin CDA training.

Integrate supervised field wor ith concurrent acadel ic
experiences.

Phase 3.

Conduct ongoing assessment.
4

A
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Phase 4.

Continue supervted field work and academic work based on

individual trainees' competency

"N.
'These 5.

As individual trainees acquire all of the CDAcomp&tencies,'
cycle them out of the training program.

For trainees who have not acqu)red all of the competencies, cycle

back to phase 2. Vary the academic and field experiences to
help trainees develop the spec..fic competencies that they lack.. '

PERSONAL AND PROFESSIONAL COUNSELING

One of the objectives of CDA train ng i3 to socialize the trainee into

the child care profession. To do this, personal and profession/1J

counseling should be helpful. Here are several iuggestions:

1% Contact child care institutions and inquire abilut their
nvdsfor access to training opportunities for their staff,
their reaction to competency-based training; avenues.for
upward mobility for staff, etc.

2. Early in the program, provide an orientation to the world
.of work in child care and early childhood education.

3. Earry in the program, provide trainees with opportuni ies
to set personal and career goals.

4. Establish counseling procedures which will allow train s

to raise and .discuss issues and concerns relating to the
prpgram and their own personal and professional developient

This will enable counselors to (a) help individual trainees

with problem-solving; (b) make referrals to appropriate
sources of help;' (c) identify anticipated needs which the
training program might address, and (d) identify long-term

t
career development goals. If individua trainees do not
possess the capabilities for working wish I-. young children,

or have extraordinary difficulty in attaining the CDA
competencies, the program staff may want to suggest other
training prngrams for which the person may be more suited.
.uch areas may inchnle teaching older children pr adults, or

.

Working in other husan servic easlOuch as health or

social services.

Provide' follow-up and placement serices
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PROVIDING VALID CREDIT

It, is expected that CDA training programs that are affiliated with
colleges and universities will provide trainees with valid credit

.

applicable to degrees in child development or in early childhood.education. Some,CDA training will be offered by institutions that
are not colleges or universities. It is hoped that they will 13111c up
with some college or university to provide credit for traineed:
Listed below are ways of granting credit for CDA training:

1. Credit by CDA competency assessment (in catalog terms, credit
by examination), with blocks of competencies being tra slated in-to course credits. The underlyimg alaiszption ere.is that
competencyis the primary criteria tor credit rather turn the
specific experiences leadin4o competency.

2. Credit by completion of courses, with courses defined in termsof the CDA competencies. Both academic work and fieldAperiences
can be translated into a speCified number of credit units and
related to new or existing courses. The format of actual
instruction can vary widely from formal coursework to on-site
seminars; learning modules, independent study, field trips and
observation, etc.

3. Credit by recognition of the CDA credential. Once the CDA is
established as a credential, it could be considefd as equival-ent to an associate degree, or as satisfying try required
block of credits for a major in early childhood education
of child development. Some academic institutions have alreadyindicate a faw,rable response to arrangments of this kind.

transferability s impottant in eitablishinl systems of credit. CDA
training. programs should mike eve-y effort t, ineure that credit earnedin CDA\training is valid; that is, applicableNta a degree and.trans-
ierable to other institutions. Some training programs have proposedt) give credit through external

degreeyropiftms of affiliated colleges.Ccher programs have arranged for trainees to secure credits upon entry
f)r previous "life experidinces" or "significant learning." Still
(-hets advocate the "upside down" curriculum, in which a student-first
cntypieteg.his or her specialization ilmearly childhood education and
c did development before taking the bind general education coursesluired for a bachelor's degree.

411
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SUGGESTIONS FOR REVISING EXISTING CURRICULA
TO CONFORM TO CDA TRAINING GUIDELINES

The following outline suggests a very simplified procedure to convert
existing early childhood education programs to CDA training programs

Step

Examine course titIts and their academic content in relattooship
to specific CDA competencies. Note areas of overlap and al:.o
areas of omission.

Step 2.

Itevise .xisting courses and develop new ones so this each cturse,
and all courses taken together, fosters development of spec fic
competencies. Make sure that all competencies are incltided

, Step 1.

Examine the CDA competencies to determine what field experiences
would foster the development specific competencies...

Step 4.

Develop a series of field placements and/or on-the-job experiences
which will help trainees acquire specific competencies, and all
the competencie.1 in turn.

Step 5. '

Create administrative mechanisms to insure that,g&idemic wok and
, field training are a set of integrated experiences for trainees.
. For example, cooperative planning and-toordination among ac.idemil-
and field training staff is essential where these roles are
separated. Academic instructors srould visit field trainin.; sites
at frequert and regular intervals. Similarly, field supervisors
should be familiar with the content of academic materials p-esented
to trainees.

Step 6.

Devise wa's to allow flexibility 83 that trainees can enter and leave
training can an individual An academic model that has individu-
alized components is essential for flexible scheduling: independent
reading, independent projeetiG-Iilms, videotapes, self-instructional
learning models, small group discussions, tutorials. Schedule
regular appraisals of competency and ways to plan with trainees for
completion of CDA training.

stet.

E. mote rte' existing credithonr structure to find wayeto ive
v4tt4 credit for CDA training.

0

-67-



113

3

v

(-- ,



re

C'2:1 p:an.37,

The Office of'Child Development' has funded ten pilot training projects
sponsored by universities, colleges, junior and community colleges, and
pri4ite non-profit training groups. 'Two-additional projects areto be
fund Ad in the near FZIture. In both cases the sponsoring agency is a
community college with strong linkages to providers of child care
services. EligibiliCy'for training is open to anyone interested in
pursuing a career in child oore, who has reached the age of 17 and
can ;fleet local healer requirements.. The twining programs include

: urban and 'rural areas and various ethnic groups. During the first year
.4proximately 400 trainees 4fll participati in the following prbgrams:

1. Citizens for Citizens; Inc. DHEW Region I
Fall River, Massacktusetts Q2720

The Fall River Child Development Associate projeci is a
coordinated effort among community organizations: the Head Start
Program, the Fall River Public Schools, the Model Cities Agency,
the Mental Health Association, and Bristol Community College.

The training program will be an extension and modification of
programs currently operating within these sponsoring institutions.
The project will seek the collaboration of state agencies-involved
in licensing and certification and Work toward a statewide pattern
of transfesdle cob,' e credits for the Child Development Associate
trainees.

JJ

2. The .Teachers Inc.

New York, New York 10025

The'Child Development Associate project at The Te erg Inc.
is uniquepin that it'is being sponsored by a private, non profit
training organization in conT6nction with a special bachel
degree program of Antioch College. The Teachers Inc. exp cts
to traimoip to 5C Child Development Assgciates within two years.
Trainees will be prepared to w,rk in preschool programs that serve
inner city Black awl Spanish-s0eaking communities. The Teacttera
Inc. will also develop training units especially designed for use
in their own and in other Child Development Associate training
programs.

DHEW -Region II

3. California State College
California, Pennsylvania 15419

DHEW Wien III

The California State College program is a two phase cooperative
effort conducted by California State College and .the Head Start Stets,
Training Office. In the first phase, the trainees with the highest

Stets,

potential to train others will receive training to help them acquire
the Child Development Associate competencies. They will also learn
supervisory skills. In /he second phase, they will return to the
Head Start child devel ment centers in which they were employed
and established d ration classes for another much larger group
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of trainees. This tcaining pattern is particuliirly suited to a rural
area because it effectively increases the number of available
training facilities and supervisory staff to prbvide qualit training
for child care staff in isolated ateas.

4 Allen University
Columbia, South Carolina 29204

*

DHIW Region IV*

Allen dniversi is a well-established predominately black
institution which ls centrally located near high impact.proterty
areas in urban as well as rural settings. Its training proi.,ram will

.

feature open enrollmentparticularly -for aduIts-wah-limittd prior;
education, and a high percentage of financial support for trainees
in the form of college work study, release time, stipends, and
scholarships. Supplementary, funding is.heing sought to etmich the
training program.

The academic component of the program is flexibly organized.
'Field training sites includeboth public and private child tare
centers as well as the Early Learning Center at Allen University.
The Child Development Associate project has gained active stpport
from the Governor's Office, the Urban League, and the public schools
of Columbia, South Carolina. 'Allen University expects to train
30 Chi lid Development AssOciates its pilot operation., /-

Bemidji State College
DREW Region V

Bemidji, Minnesota 56601

Bemidji State College will train 30-40 persons presently eMpIoyed'
in Early ,Childhood Centers in rural Minnesota.. The project will
include 4 Indian ,Centers.

Training will be delivered on the campus of Bemidji State,Colege
In licensed early childhood centers and'in a'mobile learning unit.
The mobile unit will be used to so lye travel problems. This unit will
be staffed by a field trainer and include curriculum mateViats, a
resource library and equipient and materials for p.ainee self-
observation and analys ,is. This method of training will enable
trainees in rural areas to receive supervision and instruction. The
project will build on a previous major effort in develOping'materials
that trainees can use Independently to further their skills.

:6. Eastern Oklahoma State' College
Wilburton, Oklahoma 74578

DREW Region VI

The project is sponsored by Eastern Oklahoma State College and
will be coordinated'with the. State Office of Education, the State""
Vocational Technical Office, the State Office of ghildreit's Servftes
and other state colleges and universities. AcadeMic contsntwill he
presented.in a series or "minimeater" courses of one week each.
After completing eacb_"minimester," trainees will Dave two weeks Of
intensive prattical experiehce applying the concepts learned. Then
the cycle will he repea ed. This curriculum will -leave open the
cm,partonliN for trainees to acquire an Associate Degree.
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Aiouquerquu, .1exico oilUu
D0.1.:1 Regioa

The University of New Mexico will'use innovative approaches totrain a corps of early childhood personnel who can effectively
function in ethnically diverse communities. Thirty trainees will' be selected who exhibit bilingual/bicultural knowledge and skills.Sites for field traininginclude Head Start centers, priVate nurseryschools, and public schdol kindergartens. .Children in these centers
represent a variety of ages, ethnic backgrounds and experiences.
Local and state early childhood.,education agencies have indicated
their support for the project.

e
. .Honolulu Community College and. University of Hawaii_ _____DBEW_Region IX-HenoluluiHawaii .96117--

HonoluluCommUnity College and the sity of Hawaii are
cooperatively sponsoring a statewide Child Deve pment Associate
training program for Head Start employees. Train s will share.
paired field placements and academic'course work will be independ-
ently pursued by each trainee based upon his or her individual
progress. College credit for Child Develppment Associate trainingwill be granted by Honolulu Community College with provisions for
tragsfer credit too the UniVersity of Hawaii. Some aspects of thetraining program will'be related to skills for working with children
in Hawaii's unique multi-ethnic setting.

9 The Idaho Consortium

Boise, Idaho 83702
DREW Region X

CO

This project is being sponsored by a statewide consortium of
state agencies, higher education institutions, and public schools.
Its purpose/ is to pave the way for implementation of Child

. ' Development Associate competency-based training in training
institutions throughout the state. The State Office of Child
Development, the State Department of Special Services, the State
Department of Social-and Rehabilitation Services, and Head Startand day care programs thrbughout `.lie state are cooperating
to select trainees. There will be Child Development Associate
training programs at three colleges and universities. These .

'programs will provide the equivalent of a two-year college program.
Andangements have been rlde with the National Youth Corps studentsto assist in trainee's-classrooms while they attend classes. .

10./Erikson Institute for Early Childhood Education Indian and Migrant/ Chicago, 60615.
Programs Division

The eight Offices of Indian Child Servicesandlhe Erikson
Institute propose to *rain child care staff on Indian reservations
throughout the United States. A specialist from each Office of .

Indian Child Services will participate with Erikson Institute staff
to train 24 Child Development Associate candidates. They will ensure
that Tribal Councils and Head Start Policy Councils are aware of '

.40
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every aspect of the program. .at major thrust of the project will be
to involve Indian communities .in designing a t44Ining Program which
reflects their values, beliefs and tribal customs,
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CDA PILOT TRAINING PROJECTS
FUNDED 13' THE TEXAS OFFIOE OF EARLY CHIOHOOD DEVEL)PMENT'

rI

The Texas Offiie oflEarly Childhood Development, gilder tie 4uspiCes
of :the Texas Department Community Affairs,Ihis indepeldently
funded.five CDA piro4 training projects using statereso..Irc
they are:

.

1'. Texas SoithernPniVersiti7
Houston, Texas

2. Tarrant.County.J4nior Col ge

--Fart Worthy_Tekai

3
31 Texas'A & I Uni sity 0

Kingsville;

.). Pan erican University
inburg, Teicas

xas

Educational Personnel Developmft,
, ConSortium D,

Texas Christian University
),Fort Worth, Tex s

TexasWoman's, iversity.
Denton,-Texas.

Stephen F1'Aust n State University\
. .---,1aca.et44Aas

For further informacion, cont4cti ' 4

'Miss Cabline Carroll ,

- r

Project Dilrecitor, CDA Training
Texas Depak5tment of Community Affair,
1.0. Box 13414, 'Capitol 'Station

. Austin, Texas 78711

(512).475-3379

OECD /
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,-CDA PILOT TRAINING PROJECT
FUNDED THE REGION IV OFFICE OF CHILD DEVELOPMENT- 'e

In addition to the CDA pilot training piojects funded bf the NationalOffice of Child Development, Region IV has funded a se rate projectusing its own resources. This project is listed bel
, 0

Asheville Child Development'Training Program
A Division of the Opportunity Cooperation of

Madison - Buncombe Counties
Asheyille, North Carolina

Fcr further information, contact:

Mr. DickRnstay, Projet. Director
133 Livingston Street

Ashevil-le,,North Carolina /8801

AO'
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=CHILD DEVELOPMENT ASSOCIATE CONSORTIUM
CLUSTER ORGANIZATION AND ASSISTANCE

CDA REGIONAL CLUSTERS

The CDA Consortium has established a regional network of clusters
.

to aid ciperative development and the dissemination of information.
Each clue includes Consortium subcontractors, OCD pilot training
projects, and other agencies,'institutions, individuals, and
preschool programs.

-For information concerning regional cluster activities, contact
the appropriate member of the CDA Consortium staff listed below:

DHEW Region

I - II

-III - IV

V - VII

VI - VIII

IX - X

ASSISTAN E

Contact Person

Susannah Eldridge

Canary Girardeau

Josue' Cruz

Margo Tollerton

Tom Ryan

The CD Consortium staff has identified a amber of indivtluals in
the field who are knowledgeable about the CDA concept as well as

rcurrent Consortium activities. These individuals represent various
areas of professional specialization including child development,
training, supervision, program management and assessment.

4r

Individuals or organizations interested in receiving information
regarding the CDA Consortium should addrPe- their request directly
to the Consortium office, 7315 Wisconsir Avenue, Suite 601 E,
Washington, D. C. 20014. Wherever pos ible, staff members will directly
respond. Should thi's prove impossible, a list of individuals
knowledgeable about the project and available for meetings in the
geographic area concerne' will pe forwarded to the individual makingthd request.
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b
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.
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N
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I
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N
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a
c
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n
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u
n
c
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o
n
a
l

a
r
e
a
s

,
r
e
c
o
g
n
i
z
a
b
l
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b
y
 
t
h
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c
h
i
l
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r
e
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c
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u
i
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n
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i
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r
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r
y
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r
a
m
a
t
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p
l
a
y
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M
a
i
n
t
a
i
n
 
a
 
p
l
a
n
n
e
d
 
a
r
r
a
n
g
e
m
e
n
t
 
f
o
r
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f
u
r
n
i
t
u
r
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e
q
u
i
p
m
e
n
t
 
a
n
d
 
m
a
t
e
r
i
a
l
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a
n
d
 
f
o
r
 
l
a
r
g
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a
n
d
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a
l
l
 
m
o
t
o
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k
i
l
l
s

l
e
a
r
n
i
n
g
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a
n
d
 
f
o
r
 
p
l
a
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m
a
t
e
r
i
a
l
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h
a
t
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r
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n
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a
b
l
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h
e
 
c
h
i
l
d
r
e
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4
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c
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h
a
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4
t
 
4
!
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o
s
s
i
b
l
e
 
f
o
r
 
t
h
e
 
c
h
i
l
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r
e
n
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b
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a
p
p
r
o
p
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i
a
t
e
l
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r
e
s
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n
s
i
b
l
e
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r
 
c
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o
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b
e
l
o
n
g
i
n
g
s
 
a
n
d
 
m
a
t
e
r
i
a
l
s
.
.
%

H
E
A
D
 
S
T
A
R
T
 
P
E
R
F
O
R
M
A
N
C
E
 
S
T
A
N
D
A
R
D
S

4
.

A
r
r
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n
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e
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h
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t
i
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o
r
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t
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e
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o
v
e
m
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n
t
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s
 
w
e
l
l
 
a
s
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u
i
e
t
 
e
n
g
a
g
e
m
e
n
t
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a
k
e
 
p
r
e
v
e
n
t
i
v
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e
i
i
u
r
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a
i
n
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t
 
h
a
z
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r
d
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h
y
s
i
c
a
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c
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z
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n
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n
a
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e
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c
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r
e
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e
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o
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d
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h
e
 
c
h
i
l
d
r
e
n
 
(
6
.
b
.
 
p
a
i
e
 
1
4
)
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r
n
i
t
u
t
e
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e
q
u
i
p
m
e
n
t
 
a
n
d
 
m
a
t
e
r
i
a
l
s

a
r
e
 
a
r
r
a
n
g
e
d

t
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c
i
l
i
t
a
t
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l
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n
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o
v
i
d
e
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l
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c
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o
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o
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n
d
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t
r
u
c
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e
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n
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o
u
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g
e
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e
l
f
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e
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c
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h
e
 
c
h
i
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d
r
e
n
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c
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c
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.
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.
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6
.
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s
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7
.

E
s
t
a
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a
 
p
l
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e
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q
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e
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o
f
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p
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o
r
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i
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s
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e
 
f
o
r
 
f
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b
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i
t
y
 
o
f

p
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n
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e
d

a
r
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e
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e
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t
s
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o
r
 
s
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d
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c
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e
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u
l
e

t
o
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d
j
u
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t
 
t
o
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p
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l
 
c
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u
m
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"
a
n
c
e
s
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d
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e
e
d
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s
 
o
f
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c
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r
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u
p
 
o
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n
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r
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e
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c
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a
l
,
 
e
d
u
c
a
t
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o
n
a
l

o
p
p
o
r
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u
r
.
t
i
e
s
.

9
.

R
e
c
o
g
n
i
z
-
 
u
n
u
s
u
a
l
 
b
e
h
a
v
i
o
r

o
r
 
s
y
i
g
t
o
m
s
 
w
h
i
c
h

m
a
y
 
i
n
d
i
c
a
t
e
 
a
 
n
e
e
d
 
f
o
r
-
 
'
h
e
a
l
t
h

c
a
r
e
.

T
h
e
r
e
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s
 
a
 
s
a
f
e
 
a
n
d
 
e
f
f
e
c
t
i
v
e
 
h
e
a
t
i
n
g

s
y
s
t
e
m

R
a
d
i
a
t
o
r
s
,
 
h
o
t
 
w
a
t
e
r
.
p
i
p
e
s
,
 
a
n
d
 
s
i
m
i
l
a
r

h
a
z
a
r
d
s
 
a
r
e
 
a
d
e
q
u
a
t
e
l
y
 
s
c
r
e
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d
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r
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p
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t
 
b
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.
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2
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d
.
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.
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.
 
p
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c
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i
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d
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c
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i
l
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s
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r
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r
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a
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c
.
l
.
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g
e
 
1
0
)
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v
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u
f
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i
c
i
e
n
t
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i
m
e
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d

a
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o
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i
d
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c
e
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h
i
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e
 
c
h
i
l
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r
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e
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n
g
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i
p
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d
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a
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s
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n
 
o
r
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r
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o
 
p
r
o
m
o
t
e
 
c
h
i
l
d
r
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n
'
s

p
h
y
s
i
c
a
l
 
g
r
o
w
t
h

(
c
.
2
.
 
p
a
g
e
 
1
1
)

T
h
e
 
p
r
o
g
r
a
m
 
m
u
s
t
 
b
e
 
i
n
d
i
v
i
d
u
a
l
i
z
e
d

t
o
 
m
e
e
t
 
t
h
e

s
p
e
c
i
a
l
 
n
e
e
d
s
 
o
f
 
c
h
i
l
d
r
e
n

f
r
o
m
 
v
a
r
i
o
6
s
 
r
a
c
i
a
l

a
n
d
 
e
t
h
n
i
c
 
p
o
p
u
l
a
t
i
o
n
s
.

(
B
.
5
.
 
p
a
g
e
 
1
1
)

H
e
a
l
t
h
 
S
e
r
v
i
c
e
s
:

A
d
d
i
t
i
o
n
a
l
 
t
r
a
i
n
i
n
g
 
f
o
r
 
s
t
a
f
f

i
n

s
k
i
l
l
s
 
o
f
 
o
b
s
e
r
v
a
t
i
o
n

r
e
q
u
i
r
e
d
 
t
o
 
i
d
e
n
t
i
f
y
 
a
n
d

w
o
r
k
 
w
i
t
h
 
c
h
i
/
O
r
e
n
 
w
i
t
h
 
s
p
e
c
i
a
l

n
e
e
d
s
,
 
t
o
 
d
e
a
l

w
i
t
h
 
t
h
e
s
e
 
p
r
o
b
l
e
m
s
 
a
n
d
 
t
o

c
o
o
r
d
i
n
a
t
e
 
r
e
f
e
r
r
a
l

r
e
s
o
u
r
c
e
s
 
i
n
 
a
d
d
r
e
s
s
i
n
g
 
s
p
e
c
i
a
l
 
n
e
e
d
s
.

(
B
.
2
.
b
.
 
p
a
g
e
 
2
5
)

B
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A
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A
N
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I
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E
L
L
E
C
T
U
A
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C
O
M
P
E
T
E
N
C
E

1
.

U
s
e
 
t
h
e
 
k
i
n
d
 
o
f
 
m
a
t
e
r
i
a
l
s
,
 
a
c
t
i
v
i
t
i
e
s

a
n
d

e
x
p
e
r
i
e
n
c
e
s
 
t
h
a
t
 
e
n
c
o
u
r
a
g
e
 
e
x
p
l
o
r
i
n
g
,

e
x
p
e
r
i
m
e
n
t
i
n
g
,
 
,
i
e
s
t
i
o
n
i
n
g
i
l
 
t
h
a
t
 
h
e
l
p

c
h
i
l
d
r
e
n

f
u
l
f
i
l
l
 
c
u
r
i
o
s
i
t
y
,
 
g
a
i
n
m
a
s
t
e
r
y
,
 
a
n
d
 
p
r
o
g
r
e
s
s

t
o
w
a
r
d
 
h
i
g
h
e
r
 
l
e
v
e
l
s
 
o
f
 
a
c
h
i
e
v
e
m
e
n
t
.

E
n
c
o
u
r
a
g
e
 
c
h
i
l
d
r
e
n
 
t
o
 
s
o
l
v
e
 
p
r
o
b
l
e
m
s

i
n
i
t
i
a
t
e

a
c
t
i
v
i
t
i
e
s
,
 
e
x
p
l
o
r
e
,
 
e
x
p
e
r
i
m
e
n
t
,

q
u
e
s
t
i
o
n
,
 
a
n
d

A
g
a
i
n
 
m
a
s
t
e
r
y
 
t
h
r
o
u
g
h
 
l
e
a
r
n
i
n
g

b
y
 
d
o
i
n
g
,
(
2
.
b
.
l
.

p
a
g
e
 
1
0
)

T
h
e
 
p
r
o
g
r
a
M
 
m
u
s
t
 
p
r
o
v
i
d
e
 
f
o
r

a
 
p
h
y
s
i
c
a
l
 
e
n
v
i
r
o
n
-
-

m
e
n
t
 
t
h
a
t
 
i
s
 
c
o
n
d
u
c
i
v
e
 
t
o
 
l
e
a
r
n
i
n
g
a
n
d
 
r
e
f
l
e
c
t
i
v
e

o
f
 
t
h
e
 
d
i
f
f
e
r
e
n
t
 
s
t
a
g
e
s
 
o
f

d
e
v
e
l
o
p
m
e
n
t
 
i
n
 
t
h
e

c
h
i
l
d
r
e
n
.

(
6
.
 
p
a
g
e
 
1
2
)

t
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E
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2
.

R
e
c
o
g
n
i
z
e
 
a
n
d
 
p
r
o
v
i
d
e
 
f
o
r
 
t
h
e

y
o
u
n
g
 
c
h
i
l
e
.
s

b
a
s
i
c
 
i
n
p
u
l
s
e
t
s
 
t
o
 
e
x
p
l
c
,
e
 
t
h
e
 
p
h
y
s
i
c
a
l
'

e
n
v
i
r
o
n
m
e
n
t
,
 
m
a
s
t
e
r
 
t
h
e
 
p
r
o
b
l
e
m
s
 
t
h
a
t
 
r
e
q
u
i
r
e

s
k
i
l
l
f
u
l
 
b
o
d
y
 
c
o
o
r
d
i
n
a
t
i
o
n
.

.

a
.

I
n
c
r
e
a
s
e
 
k
n
o
w
l
e
d
g
e
 
o
f
 
t
h
i
n
g
s
 
i
n
 
t
h
e
i
r
 
w
o
r
l
d
 
b
y

s
t
i
m
u
l
a
t
i
n
g
 
o
b
s
e
r
v
a
t
i
o
n
 
a
n
d
 
p
r
o
v
i
d
i
n
g
 
f
o
r

m
a
n
i
p
u
/
a
t
.
v
e
 
c
o
u
s
t
r
u
c
t
i
v
e
 
a
c
t
i
v
i
t
i
e
s
.

4
.

U
s
e
 
a
 
v
a
r
i
e
t
y
 
o
f
 
t
e
c
h
n
i
q
u
e
s
 
f
o
r
 
a
d
v
a
n
c
i
n
g

l
a
n
g
u
a
g
e
 
c
o
m
p
r
e
h
e
n
s
i
o
n
 
a
n
d
 
u
s
a
g
e
 
i
n

a
n

a
t
m
o
s
p
h
e
r
e
 
t
h
a
t
 
e
n
c
o
u
r
a
g
e
s
 
f
r
e
e
 
v
e
r
b
a
l

c
o
m
m
u
n
i
c
a
t
i
o
n
 
a
m
o
n
g
 
c
h
i
l
d
r
e
n
 
a
n
d
 
b
e
t
w
e
e
n

c
h
i
l
d
r
e
n
 
a
n
d
 
a
d
u
l
t
s
.

.
5
.
.
 
W
o
r
k
 
g
r
a
d
u
a
l
l
y
 
t
o
w
l
r
d
 
r
e
a
o
g
n
i
t
i
o
n
,
 
o
f
 
t
h
e

s
y
m
b
o
l
s
 
f
o
r
 
d
e
s
i
g
n
a
t
i
n
g
 
w
o
r
d
s
 
a
n
d
 
n
u
m
b
e
r
s

a
.

P
r
o
m
o
t
e
 
c
o
g
n
i
t
i
v
e
 
p
0
W
e
r
 
b
y
 
s
t
i
m
u
l
a
t
i
n
g

c
h
i
i
d
r
e
n
'
t
"
K
g
a
n
i
n
e
 
t
h
e
i
r
.
 
e
x
p
e
r
i
e
n
s
t
e
 
(
a
s
 
i
t

o
c
c
u
r
s
 
i
n
c
i
d
e
n
t
a
l
l
y
 
o
r
 
p
r
e
-
p
l
a
n
n
e
d
 
f
o
r
 
t
h
e
m
)

i
n
 
t
e
r
m
s
 
o
f
 
r
e
l
a
t
i
o
n
s
h
i
p
s
 
a
n
d
 
c
o
n
c
e
p
t
u
a
l

.
d
i
m
e
n
s
i
o
n
s
:

c
i
a
s
s
e
s
 
o
f
 
o
b
j
e
c
t
s
;

s
i
m
i
l
a
r
i
t
i
e
s

a
n
d
 
d
i
f
f
e
r
e
n
c
e
s
,
c
o
m
p
a
r
a
t
i
-
e
 
s
i
z
e
,

,
a
m
o
u
n
t
,

d
e
g
r
e
e
 
o
r
i
e
n
t
a
t
i
o
n
 
i
t
 
t
i
m
e
 
a
n
d

s
p
a
c
e
;
-
 
g
r
o
w
t
h

a
n
d
 
d
e
c
a
y
;
 
o
r
i
g
i
n
s
;
 
f
a
m
i
l
y
-
 
k
i
n
s
h
i
p
,
 
c
a
s
u
a
l
i
t
y
.
,

;
.

P
r
o
V
i
d
e
 
v
a
r
i
e
d
 
o
p
p
o
r
t
u
n
i
t
i
e
s
 
f
o
r
 
c
h
i
l
d
r
e
n
'
s

a
c
t
i
v
e
 
p
a
r
t
i
c
i
p
a
t
i
o
n
,
 
i
n
d
e
p
e
n
d
e
n
t
 
c
h
o
i
c
e
s

e
x
p
e
r
i
m
e
n
t
a
t
i
o
n
 
a
n
d
 
p
r
o
b
l
e
m
-
s
o
l
v
i
n
g
 
w
i
t
h
i
n
 
%

t
h
e
 
c
o
n
t
e
x
t
 
o
f
 
a
 
s
t
r
u
c
t
n
t
e
d
,
o
r
g
a
n
i
z
e
d
,

s
e
t
t
i
n
g
 
a
n
d
 
p
r
o
g
r
a
m
.

H
E
A
D
 
S
T
A
R
T
 
P
E
R
F
O
R
M
A
N
C
E
 
S
T
A
N
D
A
R
D
S

P
r
o
v
i
d
e
 
a
d
e
q
u
a
t
e
 
i
n
d
o
o
r
 
a
n
d
 
o
u
t
d
o
o
r

s
p
a
c
e
,

m
a
t
e
r
i
a
l
s
,
 
e
q
u
i
p
m
e
n
t
 
a
n
d
 
t
i
m
e
 
f
o
r
 
c
h
i
l
d
r
e
n

t
o

u
s
e
 
l
a
r
g
e
 
a
n
d
 
s
m
a
l
l
 
m
u
s
c
l
e
s
 
t
o
 
i
n
c
r
e
a
s
e
 
t
h
e
i
r

'
p
h
y
s
i
c
a
l
,
 
s
k
i
l
l
.

(
2
.
c
.
l
.
 
p
a
g
e
 
1
0
)

P
r
o
m
o
t
e
 
l
a
n
g
u
a
g
e
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
a
n
d

u
s
e
 
i
n
,
 
a
n

a
t
m
o
s
p
h
e
r
e
 
t
h
a
t
 
e
n
c
o
u
r
a
g
e
s
 
e
a
s
y
 
c
o
m
m
u
n
i
c
a
t
i
o
n

a
m
o
n
g
 
c
h
i
l
d
r
e
n
 
a
n
d
 
b
o
m
e
e
n
 
c
h
i
l
d
r
e
n
 
a
n
d
 
a
d
u
l
t
s

(
B
.
2
.
b
.
2
:
 
p
a
g
e
 
1
0
)

-
O
o
r
k
 
t
o
w
a
r
d
 
r
e
c
o
g
n
i
t
i
o
n
'
o
f
 
t
h
e
 
s
y
m
b
o
l
s
 
f
o
r
 
w
o
r
d
s

a
n
d
 
n
u
m
b
e
r
s
 
a
c
c
o
r
d
i
n
g
 
e
b
 
t
h
e
 
i
n
d
i
v
i
d
u
a
l
 
d
e
v
e
l

?
-

m
e
n
t
a
l
 
l
e
v
e
l
'
o
f
 
t
h
e
 
c
h
i
l
d
r
e
p
e
(
B
.
2
.
b
.
.
3
.

p
a
g
e
 
1
0

E
n
t
o
U
r
a
g
e
 
c
h
i
l
d
r
e
n
 
t
o
 
o
r
g
a
n
i
z
e
 
t
h
e
i
r

e
x

i
e
n
c
e

a
n
d
 
u
n
d
e
r
s
t
a
n
d
 
c
o
n
c
e
p
t
s
 
(
B
.
2
.
b
.
4
.

p
a
g
e
 
1
'

E
n
c
o
u
r
a
g
e
 
c
h
i
l
d
r
e
n
 
t
a
 
s
o
l
v
e
 
p
r
o
b
l
e
m
s
,
 
i
n
i
t
i
a
t
e

a
c
t
i
v
i
t
i
e
s
,
 
e
x
p
l
o
r
e
,
 
e
x
p
e
r
i
m
e
n
t
,
 
q
u
e
s
t
i
o
n
,

a
n
d

g
a
i
n
 
m
a
s
t
e
r
y
 
t
h
r
o
u
g
h
 
l
e
a
r
n
i
n
g
 
b
y
 
d
o
i
n
g
.

(
B
.
2
.

b
.
l
.
 
p
a
g
e
 
1
0
)



'
C
D
A
 
C
O
M
P
E
T
E
N
C
I
E
S

B
a
l
a
n
c
e
 
u
n
s
t
r
u
c
t
u
r
e
d
 
m
a
t
e
r
i
a
l
s
 
s
u
c
h

a
s
 
p
a
i
n
t
,

c
l
a
y
,
 
b
l
o
c
k
s
 
w
i
t
h
 
s
t
r
u
c
t
u
r
e
d
 
m
a
t
e
r
i
a
l
s
 
t
h
a
t

r
e
q
u
i
r
e
 
s
p
e
c
i
f
i
c
 
p
r
o
c
e
d
u
r
e
s
 
a
n
d
 
s
k
i
l
l
s
;

b
a
l
a
n
c
e
 
t
h
e
 
u
s
e
 
o
f
 
t
e
c
h
n
i
q
u
e
s
 
t
h
a
t
 
i
n
v
i
t
e

p
l
o
r
a
t
i
o
n
 
a
n
d
 
i
n
d
e
p
e
n
d
e
n
t
 
d
i
s
c
o
v
e
r
y
 
w
i
t
h
'

t
e
c
h
n
i
q
u
e
s
 
t
h
a
t
 
d
e
m
o
n
s
t
r
a
t
e
 
a
n
d
 
i
n
s
t
r
u
c
t
.

'
4
4
.
0
4
(
S
t
i
m
u
l
a
t
e
 
f
o
c
u
s
e
d
 
a
c
t
i
v
i
t
i
e
s
:

o
b
s
e
r
v
i
n
g
,

a
f
t
e
n
d
i
n
g
,
 
i
n
i
t
i
a
t
i
n
g
,
.
c
a
r
r
y
i
n
g
 
t
h
r
c
u
g
h
,

w
i
s
i
n
g
 
q
u
e
s
t
i
o
n
s
,
 
s
e
a
r
c
h
i
n
g
 
a
n
s
w
e
r
s
 
a
n
d

s
o
l
u
t
i
o
n
s
 
f
o
r
 
t
h
e
 
r
e
a
l
 
p
r
O
b
l
e
m
s
 
t
h
a
t
 
a
r
e

e
n
c
o
u
n
t
e
r
e
d
 
a
n
d
 
r
e
v
i
e
w
i
n
g
 
t
h
e
 
o
u
t
c
o
m
e
s
 
o
f

e
x
p
e
r
i
e
n
c
e
.

1
0
.
 
'
S
u
p
p
b
r
t
 
e
x
p
r
e
s
s
i
v
e
 
a
c
t
i
v
i
t
i
e
s
 
b
y
 
p
r
o
v
i
d
i
n
g

a
 
v
a
r
i
e
t
y
 
o
f
 
c
r
e
a
t
i
v
e
 
a
r
t
 
m
e
d
i
a
,
 
a
n
d
 
a
l
l
o
w
i
n
g
-

c
h
i
l
d
r
e
n
'
f
r
e
e
d
O
m
 
t
o
 
s
y
m
b
o
l
i
z
e
 
i
n
 
t
h
e
i
r

o
w
n

t
e
r
m
s
 
w
i
t
h
o
u
t
 
i
m
p
o
s
i
t
i
o
n
 
o
f
 
s
t
a
n
d
a
r
d
s
 
o
f

r
e
a
l
i
s
t
i
c
 
r
e
p
r
e
s
e
n
t
a
t
i
o
n
.

1
1
.

U
t
i
l
i
l
e
,
s
u
p
p
l
I
r
t
 
a
n
d
 
d
e
v
e
l
o
p
 
t
h
e
 
p
l
a
y
 
i
m
p
u
l
s
e

i
n
 
i
t
s
 
v
a
r
i
o
u
s
 
s
y
m
b
o
l
i
c
 
a
n
d
 
d
r
a
m
a
t
i
c
 
f
o
r
m
s
,

a
s
 
a
n
 
e
S
s
e
n
t
i
a
l
'
e
a
m
p
o
n
e
n
t
 
o
f
 
t
h
e
 
p
r
o
g
r
a
m
;

g
i
v
i
n
g
 
t
i
m
e
,
 
s
p
a
c
e
,
x
e
c
e
s
s
a
r
y
 
m
a
t
e
r
i
a
l
s
 
a
n
d

i
d
a
n
c
e
 
i
n
 
a
c
c
o
r
d
 
w
i
t
h
 
:
4
t
s
 
i
m
p
o
r
t
a
n
c
e
 
f
o
r

d
e
e
,
e
n
i
r
g
 
a
n
d
 
c
l
a
r
i
f
y
i
n
g
 
t
h
o
u
g
h
t
 
a
n
d
 
f
e
e
l
i
n
g
,

i
n
 
e
a
r
l
y
 
c
h
i
l
d
h
d
o
d
.

i
i
 
;
.
 
E
x
t
e
n
d
 
c
h
i
l
d
r
i
n
'
s
 
k
n
o
w
l
e
d
g
e
,
 
t
h
r
o
u
g
h
 
d
i
r
e
c
t

,
a
n
d
_
y
i
c
a
r
i
o
u
s
 
e
x
p
e
r
i
e
n
c
e
,
 
o
f
 
h
o
w
 
t
h
i
n
g
s
 
w
o
r
k
,

o
f
 
w
h
a
t
 
a
n
i
m
a
l
s
 
a
n
d
 
p
l
a
n
t
s
 
n
e
e
d
 
t
o
 
l
i
v
e
,
 
o
f

.

W
o
r
m

r
.
.
.
e
s
s
a
r

l
i
v
i
n
g
.

H
E
A
D
 
S
T
A
R
T
 
P
E
R
F
O
R
M
A
N
C
E
 
S
T
A
N
D
A
R
D
S
(

P
r
o
v
y
e
-
a

a
n
c
e
d
 
p
r
o
g
r
a
m
 
o
f
 
o
p
e
n
 
l
e
a
r
n
i
n
g
 
a
n
d

s
t
r
u
4
u
r
e
d
 
e
x
p
e

e
n
c
e
s
.

B
.
2
.
b
.
5
.
 
n
a
g
e
 
1
0
)

E
n
c
o
u
r
a
g
e
 
c
h
i
l
d
r
e
n
 
t
o
 
s
o
l
v
e
 
p
r
o
b
l
e
m
s
,
 
i
n
i
t
i
a
t
e

a
c
t
i
v
i
t
i
e
s
,
1
 
e
x
p
l
o
r
e
,
 
e
x
p
e
r
i
m
e
n
t
,
 
q
u
e
s
t
i
o
n
,
 
a
n
d

g
a
i
n
 
m
a
s
t
e
r
y
 
t
h
r
o
u
g
h
 
l
e
a
r
n
i
n
g
 
b
y
 
d
o
i
n
g
,
 
(
R
.
2
.

b
.
l
.
 
p
a
g
e
 
1
0
)

A
P

M
a
t
e
r
i
a
l
s
 
a
n
d
 
e
q
u
i
p
m
e
n
t
 
d
e
s
i
g
n
e
d
 
t
o
 
p
r
o
v
i
d
e

a
v
a
r
i
e
t
y
 
o
f
 
l
e
a
r
n
i
n
g
 
e
x
p
e
r
i
e
n
c
e
s
 
a
n
d
 
t
o

e
n
c
o
u
r
a
g
e

e
x
p
e
r
i
m
e
n
t
a
t
i
o
n
 
a
n
d
 
e
x
p
l
O
r
a
t
i
o
n
.

(
6
.
d
.
6
.
 
p
a
g
e
 
1
5
)

E
n
h
a
n
c
e
 
c
h
i
l
d
r
e
n
'
s
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
o
f
 
t
h
e
m
s
e
l
v
e
s

i
n
&
i
v
i
d
u
a
l
s
 
a
n
d
 
i
n
'
r
e
l
a
t
i
o
n

t
o
 
o
t
h
e
r
s
 
b
y
 
p
r
o
v
i
d
i
n
g

f
o
r
 
i
n
d
i
v
i
d
u
a
l
,
 
s
m
a
l
l
 
g
r
o
u
p
 
a
n
d
 
l
a
r
g
e

g
r
o
u
p

a
c
t
i
v
i
t
i
e
s
.

(
B
.
2
.
a
.
1
.
 
p
a
g
e
 
1
0
)



C
D
A
 
C
O
M
P
E
T
E
N
C
I
E
S

H
E
A
D
 
S
T
A
R
T
 
P
e
R
F
O
R
M
A
N
C
E
 
S
T
A
N
D
A
R
D
S

1
3
.

A
c
q
u
a
i
n
t
 
c
h
i
l
d
r
e
n
 
w
i
t
h
 
t
h
e
 
p
e
o
p
l
e
 
w
h
o
 
k
e
e
p

t
h
i
n
g
s
 
f
u
n
c
t
i
o
n
i
n
g
 
i
n
 
t
h
e
i
r
 
i
m
m
e
d
i
a
t
e
,

e
n
v
i
r
o
n
M
e
n
t
.

1
1
,

C
.

B
U
I
L
D
 
P
O
S
I
T
I
V
E
 
S
E
L
F
-
C
O
N
C
E
P
T
 
A
N
D
 
I
N
D
I
V
I
D
U
A
L

`
S
T
R
E
N
G
T
H

H
a
v
i
n
g
 
a
 
c
u
r
r
i
c
u
l
u
m
 
w
h
i
c
h
 
i
s
 
r
e
l
e
v
a
n
t
 
a
n
d

r
e
f
l
e
c
t
i
v
e
 
o
f
 
t
h
e
 
n
e
e
d
s
 
o
f
 
t
h
e
 
p
o
p
u
l
a
t
i
o
n
 
s
e
r
v
e
d

(
B
.
5
.
a
.
 
p
a
g
e
 
1
1
)

H
a
v
i
n
g
 
p
a
r
e
n
t
s
 
s
e
r
v
e
 
a
s
 
r
e
s
o
u
r
c
e
 
p
e
r
s
o
n
s
 
(
B
.
5
.
c
.
)

I
.

P
r
o
v
i
d
e
 
a
n
 
e
n
v
i
r
o
n
m
e
n
t
 
o
f
 
a
c
c
e
p
t
a
n
c
e
 
i
n
 
w
h
i
c
h

t
h
e
 
c
h
i
l
d
 
c
a
n
 
g
r
o
w
 
t
o
w
a
r
d
 
a
 
s
e
n
s
e
 
o
f
 
p
o
s
i
t
i
v
e

i
d
e
n
t
i
t
y
 
a
c
 
a
 
b
o
y
/
g
i
r
l
,
a
s
 
a
 
m
e
m
b
e
r
 
o
f
 
h
i
s

f
a
m
i
l
y
 
a
n
d
 
e
t
h
n
i
c
 
g
r
o
u
p
,
 
m
a
 
c
o
m
p
e
t
e
n
t

i
n
d
i
v
i
d
u
a
l
 
w
i
t
h
 
a
 
p
l
a
c
e
 
i
n
 
t
h
e
 
c
h
i
l
d
 
c
o
m
M
u
n
i
t
y
;

2
.

6
1
0
4
 
'
O
i
r
e
c
t
,
 
r
e
a
l
i
s
t
i
c
 
a
f
f
i
r
m
a
t
i
o
n

t
o
 
t
h
e

a
d
v
a
m
i
n
g
 
s
k
i
l
l
s
,
 
g
r
o
w
i
n
g
 
i
n
i
t
i
a
t
i
v
e

a
n
d
 
r
e
s
p
o
n
s
i
b
i
l
i
t
y
,
 
i
n
c
r
e
a
s
i
n
g
 
c
a
p
a
c
i
t
y
 
f
o
r

a
d
a
p
t
a
t
i
o
n
,
 
a
n
d
 
e
m
e
r
g
i
n
g
 
i
n
t
e
r
e
s
t
 
i
n

c
o
o
p
e
r
a
-

t
i
o
n
,
 
i
n
 
t
e
r
m
s
 
o
f
 
t
h
e
,
c
h
i
l
d
'
s
 
a
c
t
n
e
l
 
b
e
h
a
v
i
o
r
.

3
.

D
e
m
o
n
s
t
r
a
t
e
 
a
c
c
e
p
t
a
n
c
e
 
t
o
 
t
h
e
 
c
h
i
l
d
 
b
y

i
n
c
l
u
d
i
n
g
 
h
i
s
-
h
o
m
e
 
l
a
n
g
u
a
g
e
 
f
u
n
c
t
i
o
n
a
l
l
y

t
h
e
 
g
r
o
u
p
 
s
e
t
t
i
n
g
 
a
n
d
 
h
e
l
p
i
n
g
'
h
i
m
 
t
o

u
s
e
 
i
t

a
s
 
a
 
b
r
i
d
g
e
 
t
o
 
a
n
o
t
h
e
r
 
l
a
n
g
u
a
g
e
 
f
a
r
 
t
h
e

s
a
k
e
 
o
f
 
e
x
t
e
n
d
i
n
g
 
c
o
m
m
u
n
i
c
a
t
i
o
n
.

4
.

D
e
a
l
 
w
i
t
h
 
i
n
d
i
v
i
d
u
a
l
 
d
i
f
f
e
r
e
n
c
e
s
 
i
n
 
c
h
i
l
d
r
O
k
'
s

s
t
y
l
e
 
a
n
d
 
p
a
c
e
 
o
f
 
l
e
a
r
n
i
n
g
 
a
n
d
 
1
.
1
 
t
h
e
 
s
o
c
i
a
l
-
4

e
m
o
t
i
o
n
a
l
 
a
s
p
e
c
t
s
 
o
f
 
t
h
e
i
r
 
l
i
f
e
 
l
i
t
u
a
t
i
o
n
s

b
y

a
d
j
u
s
t
i
n
g
 
t
h
e
 
t
e
a
c
h
e
r
-
c
h
i
l
d
 
r
e
l
a
t
i
o
n
e
r
i
p
 
t
o

i
n
d
i
v
i
d
u
a
l
 
n
e
e
d
s
,
 
b
y
 
u
s
i
n
g
 
a
 
v
a
r
i
e
t
y
 
o
f
 
t
e
a
c
h
-

i
n
g
 
m
e
t
h
o
d
s
 
a
n
d
 
b
y
 
m
a
i
n
t
a
i
n
i
n
g
 
f
l
e
x
i
b
l
e

p
r
o
g
r
e
s
s
i
v
e
 
e
x
p
e
c
t
a
t
i
o
n
s
.

P
r
o
v
i
d

a
n
 
e
n
v
i
r
o
n
m
e
n
t
 
o
f
 
a
c
c
e
p
t
a
n
c
e
 
w
h
i
c
h
 
h
e
l
p
s

e
a
c
h
.
c
h
i
l
d
 
b
u
i
l
d
.
 
e
t
h
n
i
c
 
p
r
i
d
e
,
 
a
 
p
o
s
i
t
i
v
e
 
s
e
l
f
-

c
o
n
c
e
p
t
,
 
e
n
h
a
n
c
e
s
 
h
i
s
 
i
n
d
i
v
i
d
u
a
l
 
s
t
r
e
n
g
t
h
s
 
a
n
d

d
e
v
e
l
o
p
 
f
a
c
i
l
i
t
y
 
i
n
 
s
o
c
i
a
l
 
r
e
l
a
t
i
o
n
s
h
i
p
s
.

(
B
.
2
.
a
.
3
.
 
p
a
g
e
 
1
0
)

P
r
o
v
i
d
e
 
a
 
s
u
p
p
b
r
t
i
v
e
 
s
o
c
i
a
l
/
e
m
o
t
i
o
n
a
l

c
l
i
m
a
t
e

(
B
.
2
.
a
.
 
p
a
g
e
 
1
0
)

G
i
v
e
 
c
h
i
l
d
r
e
n
 
m
a
n
y
 
o
p
p
o
r
t
u
n
i
t
i
e
s
 
f
o
r

s
u
c
c
e
s
s

t
h
r
o
u
g
h
 
p
r
o
g
r
a
m
 
a
c
t
i
v
i
t
i
e
s
.

(
B
.
2
.
 
p
a
g
e
 
1
0
)

P
r
o
v
i
d
e
 
a
n
 
e
n
v
i
r
o
n
m
e
n
t

-
h
e
l
p
s
 
e
a
c
h
 
c
h
i
l
d
 
b
u
i
l
d

p
o
s
i
t
i
v
e
 
s
e
l
f
-
c
o
n
c
e
p
t

s
t
r
e
n
g
t
h
s
,
 
a
n
d
 
d
e
v
e
l
o
p

r
e
l
a
t
i
o
n
s
h
i
p
s
.

(
B
.
2
.
a
.

o
f
 
a
c
c
e
p
t
a
n
c
e
 
w
h
i
c
h
 
'

e
t
h
n
i
c
 
p
r
i
d
e
,
 
e

e
n
h
a
n
c
e
 
h
i
s
 
i
n
d
i
v
i
d
u
a
l

f
a
c
i
l
i
t
y
 
i
n
 
s
o
c
i
a
l

3
.
 
p
a
g
e
1
0
)
-

T
h
e
 
p
r
o
g
r
a
m
 
m
u
s
t
 
b
e
 
i
n
d
i
v
i
d
u
a
l
i
z
e
d
 
t
o
 
m
e
e
t
 
t
h
e

S
p
e
c
i
a
l
 
n
e
e
d
s
 
o
f
 
c
h
i
l
d
r
e
n
-
f
r
o
m
 
v
a
r
i
o
u
s
 
s
o
c
i
a
l

e
n
d
 
e
t
h
n
i
c
 
p
o
P
u
l
a
t
i
o
n
e
.
 
(
B
.
5
.
 
p
a
g
e
 
1
1
)



C
D
A
 
C
O
M
P
E
T
E
N
C
I
E
S

i
t

A

H
E
A
D
-
-
S
Z
A
R
T
 
P
E
R
F
O
R
M
A
N
C
E
 
S
T
A
N
D
A
R
D
S

5
.

R
e
c
o
g
n
i
z
e
 
w
h
e
n
 
l
'
e
h
a
v
i
o
r
 
r
e
f
l
e
c
t
s
 
e
m
o
t
i
o
n
a
l

c
o
n
f
l
i
c
t
s
 
a
r
o
u
n
d
 
t
r
u
s
t
,
 
p
o
s
s
e
s
s
i
o
n
,

s
e
p
a
r
a
t
i
o
n
,

r
i
v
a
l
r
y
,
 
e
t
c
.
,
 
a
n
d
 
a
d
a
p
t
 
t
h
e
 
p
r
o
g
r
a
m
 
o
f

e
x
p
e
r
i
e
n
c
e
s
,
 
t
e
a
c
h
e
r
 
-
c
h
i
l
d
 
a
n
d
 
c
h
i
l
d
-
c
h
i
l
d

r
e
l
a
t
i
o
n
s
h
i
p
s
'
s
o
 
a
s
 
b
o
t
h
 
t
o
 
g
i
v
e

s
u
p
p
o
r
t
 
a
n
d

t
o
 
e
n
l
a
r
g
e
 
t
h
e
 
c
a
p
a
c
i
t
y
 
t
o
 
f
a
c
e
 
t
h
e
s
e
 
p
r
o
b
l
e
m
'
s

r
e
a
l
i
s
t
i
c
a
l
l
y
.

6
.

B
e
 
a
b
l
e
 
t
o
 
a
s
s
e
s
s
 
s
p
e
c
i
a
l
 
n
e
e
d
s
 
p
f
 
i
n
d
i
v
i
d
u
a
l

c
h
i
l
d
r
e
n
 
a
n
d
 
c
a
l
l
 
i
n
 
s
p
e
c
i
a
l
i
s
t
 
h
e
l
p
 
w
h
e
r
e

n
e
c
e
s
s
a
r
y
.

7
.

K
e
e
p
 
a
 
b
a
l
a
n
c
e
 
f
o
r
 
t
h
e
 
i
n
d
i
v
i
d
u
a
l
 
c
h
i
l
d

b
e
t
w
e
e
n
 
t
a
s
k
s
 
a
n
d
 
e
x
p
e
r
i
e
n
c
e
s
 
f
r
o
m
 
w
h
i
c
h
 
h
e

c
a
n
 
e
n
j
o
y
 
f
e
e
l
i
n
g
s
 
o
f
 
m
a
s
t
e
r
y
 
2
n
d
 
s
u
c
c
e
s
s

a
n
d
 
t
h
o
s
e
 
o
t
h
e
r
 
t
a
s
k
s
 
a
n
d
%
2
N
e
r
i
e
n
c
e
s
 
w
h
i
c
h

a
r
e
 
a
 
s
u
i
t
a
b
l
e
 
a
n
d
,
s
t
i
m
u
l
a
t
i
n
g
 
c
h
a
l
l
e
n
g
e
 
t
o

h
i
m
,
y
e
t
 
n
o
t
 
l
i
k
e
l
y
 
t
o
 
l
e
a
d
 
t
c
 
'
i
s
c
o
u
r
a
g
i
n
g

f
a
l
l
U
r
e
.

8
.

A
s
s
e
s
s
 
l
e
v
e
l
s
 
o
f
 
a
c
c
o
m
p
l
i
s
h
m
e
n
t
 
f
o
r
 
t
h
e

i
n
d
i
v
i
d
u
a
l
 
c
h
i
l
d
 
a
g
a
i
n
s
t
 
t
h
e
 
b
a
c
k
g
r
o
u
n
d

o
f
 
r
o
r
m
s
 
o
f
 
a
t
t
a
i
n
m
e
n
t
 
f
o
r
 
a
 
d
e
v
e
l
o
p
m
e
n
t
a
l

s
t
e
g
e
,
 
t
a
k
i
n
g
 
i
n
t
o
 
-
a
r
t
f
u
l
 
c
o
v
4
i
d
e
r
a
t
i
o
n
 
h
i
s

i
n
d
i
v
i
d
u
a
l
 
s
t
r
e
n
g
t
h
s
 
a
n
d
 
w
e
a
k
n
e
s
s
e
s
 
a
n
d

c
o
n
s
i
d
e
r
i
n
g
 
o
p
p
o
r
t
u
i
e
a
 
h
e
 
h
a
s
 
o
r
 
h
a
s
 
n
o
t

h
a
d
 
f
o
r
 
l
e
a
r
n
i
n
g
 
a
t
.
 
d
e
v
e
l
u
p
m
e
n
t
.

L

A
T

D
.

O
R
G
A
N
I
Z
E
 
A
N
D
 
S
U
S
T
A
I
N
 
T
N
E
 
P
O
S
I
T
I
V
E
 
1
U
N
C
T
I
O
I
T
G

O
F
 
C
H
I
L
D
R
E
N
 
A
N
D
 
A
D
U
L
T
S
 
I
N
 
A
 
G
R
O
U
P
 
I
N
 
0
,

L
E
A
R
N
I
N
G
 
E
N
V
I
R
O
N
M
E
N
T

I1

M
e
n
t
a
l
l
l
e
a
l
t
h
.

M
e
n
t
a
l
 
h
e
a
l
t
h
 
p
r
o
g
r
a
m
 
a
c
t
i
v
i
t
i
e
s

m
u
s
t
 
b
e
 
c
o
o
r
d
i
n
a
t
e
d
 
w
i
t
h
 
t
h
e
 
E
d
u
c
a
t
i
o
n

p
r
o
g
r
a
m

t
o
 
p
r
o
v
i
d
e
 
e
a
c
h
 
c
h
i
l
d
 
w
i
t
h
 
a
n
 
e
d
u
c
a
t
i
d
n
a
l

.
p
r
o
g
r
a
m
 
k
e
y
e
d
 
t
o
 
h
i
s
 
d
e
v
e
l
o
p
m
e
n
t
a
l
 
l
e
v
e
l
 
s
o

t
h
a
t
 
h
e
 
m
a
y
 
s
u
c
c
e
e
d
.

4
1
I
P

,

M
e
n
t
a
l
 
H
e
a
l
t
h
:

T
h
e
 
m
e
n
t
a
l
 
h
e
a
l
t
h
 
c
r
m
s
u
l
t
a
n
t

m
u
s
t
 
a
d
.
r
i
s
e
 
a
n
d
 
a
s
s
i
s
t
 
i
n
 
s
c
r
e
e
n
i
n
g
O
a
l
u
a
t
i
o
n

a
n
d
 
p
r
o
v
i
d
i
n
g
'
s
p
e
i
t
a
l
 
h
e
l
p
 
f
o
r
 
c
h
i
l
d
r
e
n
 
w
i
t
h

a
t
y
p
i
c
a
l
 
b
e
h
a
v
i
o
r
 
o
r
 
d
e
v
e
l
o
p
m
e
n
t
.

(
8
.
1
.
e
.
 
p
a
t
e
 
3
1
)

G
i
v
e
 
c
h
i
l
d
r
e
n
 
m
a
n
y
 
o
p
p
o
r
t
u
n
i
t
i
e
s
 
f
o
r

s
u
c
c
e
s
s

t
h
r
o
u
g
h
 
p
r
o
g
r
a
m
 
a
c
t
i
v
i
t
i
e
s
,

(
2
.
a
.
2
.
 
p
a
g
e
 
/
0
)

M
a
t
e
r
i
a
l
s
 
a
n
d
 
e
q
u
i
p
m
e
n
t
 
d
e
s
i
g
n
e
d
 
t
o
 
p
r
o
v
i
d
e

a
v
a
r
i
e
t
y
 
o
f
'
l
e
a
r
n
i
n
g
 
e
x
p
e
r
i
e
n
c
e
s
 
a
n
d

t
o
 
e
n
c
o
u
r
a
g
e

e
x
p
e
r
i
m
e
n
t
a
t
i
o
n
 
a
n
d
 
e
x
p
l
o
r
a
t
i
o
n
.

(
'
.
d
.
6
.

p
a
g
e
 
1
5
)

T
h
e
 
p
l
a
n
 
m
u
s
t
 
o
u
t
l
i
n
e
 
p
r
o
c
e
d
u
r
e
s
,
 
f
o
r

o
n
g
o
i
n
g

o
b
s
e
r
v
a
t
i
o
n
,
 
r
e
c
o
r
d
i
n
g
,
 
a
n
d
 
e
v
a
l
u
a
t
i
o
n
 
o
f

e
a
c
h

i
n
d
i
y
i
d
u
a
l
 
c
h
i
l
d
'
s
 
g
r
o
w
t
h
 
a
n
d
 
d
e
v
o
l

n
t

o
r

t
h
e
 
p
u
r
p
o
s
e
 
o
f
 
p
l
a
n
n
i
n
g
 
a
c
t
i
v
i
t
i
e
s

t
o
 
i
d
i
t
 
h
i
s

i
n
d
i
v
i
d
u
a
l
 
n
e
e
d
s
.

(
B
.
3
.
 
p
a
g
e
 
1
1
)

G
e
n
e
r
a
l
,
 
M
e
d
i
c
a
l
 
a
n
d
 
D
e
n
t
a
l
:

T
r
a
i
n
i
n
g
 
i
n
 
c
h
i
l
d

d
e
v
e
l
o
p
m
e
n
t
 
a
n
d
 
b
e
h
a
v
i
o
r
a
l
 
a
n
d
 
d
e
v
e
l
o
p
m
e
n
t
a
l

p
r
o
b
r
e
m
a
 
f
o
r
 
p
r
e
s
c
h
o
o
l
 
c
h
I
l
d
r
e
n
.

(
8
.
2
.
a
.
 
p
a
g
e
 
2
5
,
)

e

E
n
c
o
u
r
a
g
e
 
c
h
i
l
d
r
e
n
 
t
o
 
o
r
g
a
n
i
z
e
 
e
x
p
e
r
i
o
n
c
e
l
;
 
a
n
d

u
n
d
e
r
s
t
a
n
d
 
c
o
n
c
e
p
t
s
.

(
2
.
b
.
4
.
 
p
a
g
e
 
1
0
)

f
i

t
i



.0
0

C
D
A
 
C
O
M
P
E
T
E
N
C
I
E
S

;
1
.

P
l
a
n
 
t
h
e
 
p
r
o
g
r
a
m
 
o
f
 
a
c
t
i
v
i
t
i
e
s
 
f
o
r
 
t
h
e

c
h
i
l
d
r
e
n
 
t
o
 
i
n
c
l
u
d
e
 
o
p
p
o
r
t
u
n
i
t
i
e
s
 
f
o
r

p
l
a
y
i
n
g
 
a
n
d
 
w
o
r
k
i
n
g
 
t
o
g
e
t
h
e
r
 
a
n
d
 
s
h
a
r
i
n
g

e
x
p
e
r
i
e
n
c
e
s
 
a
n
d
 
r
e
s
p
o
n
s
i
b
i
l
i
t
i
e
s
 
w
i
t
h

a
d
u
l
t
s
 
i
n
 
a
 
s
p
i
r
i
t
 
o
f
 
e
n
j
o
y
m
e
n
t
 
a
s
 
w
e
l
l

a
s
 
f
o
r
 
t
h
e
 
s
a
k
e
 
o
f
 
s
o
c
i
a
l
 
d
e
v
e
l
o
p
m
e
:
t
.

2
,

C
r
e
a
t
e
 
a
n
 
a
t
m
o
s
p
h
e
r
e
'
t
h
r
o
u
g
h
 
e
x
a
m
p
l
e
 
a
n
d

a
t
t
i
t
u
d
e
 
w
h
e
r
e
 
i
t
 
i
s
 
n
a
t
u
r
a
l
 
a
n
d
 
a
c
c
e
p
t
a
b
l
e

t
o
 
e
x
p
r
e
s
s
 
f
e
e
l
i
n
g
s
 
b
o
t
h
 
p
o
s
i
t
i
v
e
 
a
n
d

n
e
g
a
t
i
v
e
:
l
b
v
e
,
 
s
y
m
p
a
t
h
y
,
 
e
n
t
h
u
s
i
a
s
m
,
 
p
a
i
n
,

f
r
u
s
t
r
a
t
i
o
n
,
 
l
o
n
e
l
i
n
e
s
s
 
o
r
 
a
n
g
e
r
.

.

3
.

E
s
t
a
b
l
i
s
h
 
a
 
r
e
a
s
o
n
a
b
l
e
 
s
y
s
t
e
m
 
o
f
 
l
i
m
i
t
s
,

r
u
m
s
,
 
a
n
d
 
r
e
g
u
l
a
t
i
o
n
s
 
t
o
 
b
e
.
u
n
d
e
r
s
t
o
o
d
,

ho
no

id
d.

aa
nd

p
r
o
t
e
c
t
e
d
 
b
y
 
b
o
t
h
 
c
h
i
l
d
r
e
n
 
a
n
d

a
o
u
t
t
s
;
 
a
p
p
r
o
p
r
i
a
t
e
 
t
o
 
t
h
e
 
s
t
a
g
e
 
o
f
 
d
e
v
e
l
o
p
-

.
I

m
e
a
t
.

4
.

F
o
s
t
e
r
 
a
c
c
e
p
t
a
n
c
e
 
a
n
d
 
a
p
p
r
e
c
i
a
t
i
o
n
 
o
f

c
u
l
t
u
r
a
l
 
v
a
r
i
e
t
y
 
b
y
 
c
h
i
l
d
r
e
n
 
a
n
d
 
a
d
u
l
t
s

a
s
 
a
n
 
e
n
r
i
c
h
m
e
e
r
N
o
f
 
p
e
r
s
o
n
a
l
 
e
x
p
e
r
i
e
n
c
e
;

d
e
v
e
l
o
p
 
p
r
o
j
e
c
,
.
e
t
h
a
t
 
u
t
i
l
i
z
e
 
c
u
l
t
u
r
a
l

v
a
r
i
a
t
i
o
n
 
i
n
 
t
h
e
 
f
a
m
i
l
y
 
p
o
p
u
l
a
t
i
o
n
 
a
s

x
e
s
o
u
r
c
e
 
o
f
 
t
h
e
 
e
d
u
c
a
t
i
o
n
a
l
 
p
r
o
g
r
a
m
.

H
E
A
D
 
S
T
A
 
T
 
P
E
R
F
O

C

C
E
 
S
T
A
N
D
A
R
D
S

(
F
o
u
n
d
 
n
9
 
s
p
e
c
i
f
i
c
 
r
e
f
e
r
e
n
c
e
.
t
o
 
"
s
p
i
r
i
t
 
o
f

e
n
j
o
y
m
e
n
t
'
!
 
o
r
 
p
l
n
s
u
r
e
.
 
)

.
.

(
E
t
h
n
i
c
 
d
i
f
f
-
r
e
n
c
e
 
s
t
r
e
s
s
e
d
 
n
o
 
s
p
e
c
i
f
i
c

r
e
f
e
r
e
n
c
e
 
t
o
 
f
e
e
l
i
n
g
s
 
o
t
h
e
r
 
t
h
a
n
 
s
e
l
f

c
o
n
f
i
d
e
n
c
e
 
-
.
)

(
I
e
m
'
a
u
c
c
e
s
s
 
c
a
n
 
b
e
 
v
i
e
w
e
d
 
a
s
 
o
n
e
 
a
s
p
e
c
t
 
o
f
 
l
e
a
r
n
-

i
n
g
,
t
o
 
b
e
h
a
v
e
 
i
n
 
a
 
w
a
y
 
C
o
n
s
i
s
t
e
n
t
 
w
i
t
h
 
a

r
e
a
s
o
n
a
b
l
e
 
s
y
s
t
e
m
 
o
f
 
l
i
m
i
t
s
,
 
t
h
e
n
 
t
h
e
 
f
o
l
l
o
w
i
n
g

i
s
 
r
e
l
e
v
a
n
t
)

G
i
v
e
 
c
h
i
l
d
r
e
n
 
m
a
n
y
 
o
p
p
o
r
t
u
n
i
t
i
e
s

f
o
r
 
s
u
c
c
e
s
s
 
t
h
r
o
u
g
h
 
p
r
o
g
r
a
m
 
a
C
t
i
v
i
t
i
e
s
.

(
2
.
a
.
2
.

p
a
g
e
 
1
0
)

T
h
e
 
p
r
o
g
r
a
m
 
m
a
t
 
b
e
 
i
n
d
i
x
t
i
d
u
a
l
i
z
e
d
 
t
o
 
m
e
e
t
 
t
h
e

s
p
e
c
i
a
l
 
n
e
e
d
s
 
o
f
 
c
h
i
l
d
r
e
n
 
f
r
o
m
 
v
a
r
i
o
u
s
 
r
a
c
i
a
l

a
n
d
 
e
t
h
n
i
c
 
p
o
p
t
h
a
t
f
o
n
s
.
,
 
(
B
.
5
.
 
p
a
g
e
 
1
1
)

M
a
t
e
r
i
a
l
s
 
a
n
d
 
e
q
u
i
p
L
a
n
t
 
a
r
e
 
c
o
n
s
i
s
t
e
n
t
 
w
i
t
h

t
h
e
 
c
u
l
t
u
r
a
l
 
a
n
d
 
e
t
h
n
i
c
 
b
a
c
k

o
u
t
d
 
o
f
 
t
h
e

c
h
i
l
d
r
e
n
.

(
6
.
d
.
7
.
 
p
a
g
e
 
1
5
)

B
R
I
N
G
 
A
B
O
U
T
 
O
P
T
I
M
A
L
 
C
O
O
R
D
I
N
A
T
I
O
N
 
O
F
 
H
O
M
E
 
A
N
D

'
'
C
E
N
T
E
R
 
C
H
I
L
D
-
R
E
A
R
I
N
G
 
P
R
A
C
T
I
C
E
S
 
A
N
D
 
E
X
P
E
C
T
A
T
X
O
N
S

i
.

I
n
c
o
r
p
o
r
a
t
e
 
i
m
p
o
r
t
a
n
t
 
e
l
e
m
e
n
t
s
 
o
f
 
t
h
e
 
c
u
l
t
u
r
a
l

b
a
c
k
g
r
o
u
n
d
s
 
o
f
 
t
h
e
 
f
a
m
i
l
i
e
s
 
b
e
i
n
g
 
s
e
r
v
e
d
,
 
f
o
o
d
,

l
a
n
g
u
a
g
e
,
 
m
u
s
i
c
,
 
h
o
l
i
d
a
y
,
 
e
t
c
.
,
 
i
n
t
o
 
t
h
e

c
h
i
l
d
r
e
n
'
s
 
p
r
o
g
r
a
m
 
i
n
 
o
r
d
e
r
 
t
o
 
o
f
f
e
r
'
t
h
e
m

c
n
r
t
4
n
u
i
t
y
 
b
e
t
w
e
e
n
 
h
o
m
e
 
3
r
.
.
1
 
c
e
n
t
e
r
 
s
e
t
t
i
n
g

at
t
h
i
s
 
e
a
r
l
y
 
s
t
a
g
e
 
o
f
 
d
e
v
e
l
o
p
m
e
n
t
,

1.

H
a
v
i
n
g
 
a
 
c
u
r
r
i
c
u
l
u
m
 
w
h
i
c
h
 
i
s
 
r
e
l
e
v
a
n
t
 
a
n
d

b
y
 
u
s
i
n
g
 
t
h
e
 
c
h
i
l
d
'
s
 
h
o
m
e

I
t
 
p
a
t
t
e
r
n
s
,

f
o
o
d
,

r
e
f
l
e
c
t
i
v
e
 
o
f
 
t
h
e
 
n
e
e
d
s
 
o
f

p
o
p
u
l
a
t
i
o
n
 
s
e
r
v
e
d

m
u
s
i
c
,
 
s
t
o
r
i
e
s
 
a
d
d
 
f
o
l
k
 
t
a
l
e
s
 
i
n
 
a
n
 
o
r
g
a
n
i
z
e
d

s
e
t
 
o
f
 
e
x
p
e
r
i
e
n
c
e
s
.

(
B
.
5
.
a
.
 
p
a
g
e
 
1
1
)



5
'

C
D
A
 
C
O
M
P
E
T
E
N
C
I
E
S

2
.

E
s
t
a
b
l
i
s
h
 
r
e
l
a
t
i
o
n
s
h
i
p
s
 
w
i
t
h
_
p
a
t
e
n
t
s
 
t
h
a
t

f
a
c
i
l
i
t
a
t
e
 
t
h
e
 
f
r
e
e
,
f
l
u
w
 
o
f
 
i
n
f
o
r
m
a
t
i
o
n
 
a
b
o
u
t

t
h
e
i
r
 
c
h
i
l
d
r
e
n
'
s
 
l
i
v
e
s
 
i
n
s
i
d
e
 
a
n
d
 
o
u
t
s
i
d
e
 
t
h
e
l

c
e
n
t
e
r
.

I

C
o
m
m
u
n
i
c
a
t
e
 
a
n
d
 
i
n
t
e
r
a
c
t
 
w
i
t
h
 
p
a
r
e
n
t
s
 
t
o
w
a
r
d

t
h
e
 
g
o
a
l
 
o
f
 
u
n
d
e
r
s
t
a
n
d
i
n
g
.
a
n
d
 
c
o
n
s
i
d
e
r
i
n
g

t
h
e

n
r
4
%
r
i
t
i
e
c
 
o
f
 
t
h
e
i
r
 
v
s
l
u
e
s
 
f
o
r
 
t
h
e
i
r
 
c
h
i
l
d
r
e
n
.

.
4
.

P
e
r
c
e
i
v
e
 
e
a
c
h
 
c
h
i
l
d
 
a
s
 
a
 
m
e
m
b
e
r
 
o
f
 
h
i
s

p
a
r
t
i
c
u
l
a
r
 
f
a
m
i
l
y
 
a
n
d
 
w
o
r
k
 
w
i
t
h
.
h
i
s
 
f
a
m
i
l
y

t
o

r
e
s
o
l
v
e
 
d
i
s
a
g
r
e
v
a
e
n
t
i
l
 
b
e
t
w
e
e
n
 
t
h
e
 
f
a
m
i
l
y
'
s

l
i
f
e
 
s
t
y
l
e
 
w
i
t
h
'
e
h
i
/
d
r
e
r
 
a
n
d
 
t
h
e
 
c
e
n
t
e
r
'
s

h
a
n
d
l
i
n
g
 
o
f
 
c
h
i
l
d
 
h
e
h
a
v
i
o
r
 
a
n
d
 
I
m
a
g
e
s
 
o
f
 
g
o
o
d

e
d
u
.
c
a
t
i
d
n
. -

5
.
\
R
e
c
o
g
n
i
z
e
 
a
n
d
 
u
t
i
l
i
z
e
 
t
h
e
 
s
t
r
e
n
g
t
h
s

a
n
d
 
t
a
l
e
n
t
'
s

l
o
f
 
p
a
r
e
n
t
s
 
a
s
 
t
h
e
y
'
m
a
y
 
c
o
n
t
r
i
b
u
t
e
 
t
o
 
:
h
e

d
e
v
e
l
o
p
m
e
n
t
 
o
f
 
t
h
e
i
r
 
o
w
n
 
c
h
i
l
d
r
e
n
 
a
n
d
 
g
i
v
e

'
P
a
r
e
n
t
s
 
e
v
e
r
y
 
p
o
s
s
i
b
l
e
 
o
p
p
o
r
t
u
n
i
t
y
 
t
o

p
a
r
t
i
c
i
p
a
t
e
.
 
a
n
d
 
e
n
r
i
c
h
 
t
h
e
 
g
r
o
u
p
,
 
p
r
o
g
r
a
m
.

H
E
A
l
r
.
S
T
A
R
T
 
P
E
R
F
O
R
M
A
N
C
E
 
S
T
A
N
D
A
R
D
S

P
a
r
e
n
t
 
I
n
v
o
l
v
e
m
e
i
l
t
:

E
a
c
h
 
H
e
a
d
 
S
t
a
r
t
 
p
r
o
g
r
a
m
 
m
u
s
t

-
p
r
o
v
i
d
e
 
f
o
r
 
p
a
r
e
n
t
s
 
t
o
 
p
a
r
t
i
c
i
p
a
t
e
 
i
n
d
i
v
i
d
u
a
l
l
y

i
n
 
t
h
e
 
d
e
v
e
l
o
p
m
e
n
t
a
l
 
p
r
o
g
r
a
m
 
o
f
 
t
h
e
i
r

o
n
 
c
h
i
l
d
r
e
n

(
B
.
4
.
 
p
a
g
e
 
'
2
1
)

-
.
,

.
.

C
o
n
f
e
r
r
i
n
g
 
w
i
t
h
 
t
e
a
c
h
e
r
s
 
a
n
d
 
o
t
h
e
r
 
s
t
a
f
f
 
t
o

d
i
s
c
u
s
s
 
t
h
e
 
c
h
i
l
d
'
s
 
p
r
o
g
r
e
s
s
,
 
i
n
d
i
v
i
d
u
a
l
 
n
e
e
d
s

a
n
d
 
p
r
e
s
c
r
i
b
e
d
 
a
c
t
i
v
i
t
i
e
s
.
i
,

(
B
.
4
.
d
.
 
p
a
g
e
 
2
1
)

P
a
r
e
n
t
 
I
n
v
o
l
v
e
m
e
n
t
:

A
s
s
e
s
s
i
n
g
 
t
h
e
i
r
 
c
h
i
l
d
'
s

n
e
e
d
s
,
 
a
n
d
 
s
e
t
t
i
n
g
 
g
o
a
l
s
 
w
i
t
h
-
 
t
h
e
 
t
e
a
c
h
e
r
.

(
B
.
4
.
a
.
 
p
a
g
e
 
2
1
)

f
O
u
t
'
i
n
e
 
a
p
p
r
o
a
z
b
e
s
 
f
o
r
 
a
s
s
i
s
t
i
n
g

p
a
r
e
n
t
s
 
i
n

u
n
d
e
r
s
t
a
n
d
i
n
g
 
a
n
d
 
e
m
p
l
o
y
i
n
g
'
a
l
t
e
r
n
a
t
i
v
e
 
w
a
y
s

t
o
 
f
o
s
t
e
i
-
 
e
a
c
h
 
c
h
i
l
d
'
i
 
l
e
a
r
n
i
n
g
 
a
n
d
 
d
e
v
e
l
o
p
m
e
n
t
.

(
B
.
i
.
b
.
p
a
g
e
 
9
)

P
a
r
e
n
t
 
I
n
v
o
l
v
e
m
e
n
t
;

E
a
c
h
 
H
e
a
d
 
S
t
a
r
t
 
p
r
o
g
r
a
m
 
m
u
s
t

p
r
o
v
i
d
e
 
f
o
r
 
p
a
r
e
n
t
i
 
t
o
 
p
a
r
t
i
c
i
p
a
t
e
 
i
n
d
i
v
i
d
u
a
l
l
y
'

i
n
 
t
h
e
 
d
e
V
e
l
o
p
m
e
n
t
a
l
 
p
r
o
g
r
a
m
 
o
f
'
t
h
e
i
r

o
w
n
 
c
h
i
l
d
r
e
n

b
y
 
a
s
s
e
s
s
i
n
g
 
t
h
e
i
r
 
c
h
i
l
d
'
s
 
n
e
e
d
s
 
a
n
d
 
s
e
t
t
i
n
g

g
o
a
l
s
 
w
i
t
h
 
t
h
e
 
t
e
a
c
h
e
r
 
(
B
.
4
'
.
.
 
&
 
4
.
a
.

p
a
g
e
 
2
1
)

f
n
c
l
u
d
,
a
g
 
p
a
r
e
n
t
s
 
i
n
 
c
u
r
r
i
c
u
l
u
m
d
e
v
e
l
o
p
m
e
n
t
 
a
n
d

h
a
v
i
n
g
 
t
h
e
m
 
s
e
r
v
e
 
a
s
 
r
e
s
o
u
r
c
e

p
e
r
s
o
n
s
.

(
5
.
c
.
p
g
 
1
2
)

A
r
r
a
n
g
i
n
g
 
f
o
r
 
p
a
r
e
n
t
s
 
t
o
 
p
a
r
t
i
c
i
p
a
t
e
 
i
n
 
t
h
e

p
l
a
n
n
i
n
g
 
o
f
 
t
h
e
 
'
e
d
u
c
a
t
i
o
n
a
l

p
r
o
g
r
a
m
.

(
7
.
a
.
p
g
 
1
5
)

I
n
v
o
l
v
i
n
g
 
p
a
r
e
n
t
s
 
i
n
 
a
p
p
r
o
p
r
i
a
t
e
'
c
l
a
s
s
r
o
o
m
,

c
e
n
t
e
r
 
a
n
d
 
h
o
m
e
 
p
r
o
g
r
a
m
 
a
c
t
i
v
i
t
i
e
s
.

(
7
.
b
.
 
p
g
 
1
5
)

T
O
 
T
H
E
 
C
H
I
L
D
R
E
V
1
5
 
P
R
O
G
R
A
M

1
7
.
\
C
A
R
M
Y
 
O
U
T
S
U
P
P
L
E
M
E
N
T
A
R
Y
 
R
E
S
P
O
N
S
I
B
I
L
I
T
I
E
S

R
E
L
A
T
E
D

1
.

M
a
k
e
 
o
b
s
e
r
v
a
t
i
o
n
s
 
o
n
 
t
h
e
 
g
r
i
o
w
4
 
a
n
d

d
e
v
e
l
o
p
m
e
n
t

o
f
 
i
n
d
i
v
i
d
u
a
l
 
c
h
i
l
d
r
e
n
 
a
n
d
 
c
h
a
n
g
e
s

1
4
1
 
g
r
o
u
p

b
e
h
a
v
i
o
r
,
f
o
r
m
a
l
l
y
 
o
r
 
i
n
f
o
r
m
a
l
l
y
,
 
i
e
r
b
a
,
l
l
y

o
r

i
n
 
w
r
i
t
i
n
g
,
 
a
n
d
 
s
h
a
r
e
 
t
h
i
s
 
i
n
f
o
r
m
a
t
i
o
n
w
i
t
h

o
t
h
e
r
 
s
t
a
f
f
 
i
n
v
o
l
v
e
d
 
i
n
 
t
h
e
 
p
r
o
g
r
a
m
.

4
7
.

T
h
e
 
p
l
a
n
 
m
u
s
t
 
o
u
t
l
i
n
e
 
p
r
o
c
e
d
u
r
e
s
 
f
o
r

o
n
g
o
i
n
g

o
b
s
e
r
v
a
t
i
o
n
,
 
r
e
c
o
r
d
i
n
g
,
 
a
n
d
 
e
v
a
l
u
a
t
i
o
n
 
o
f
 
e
a
c
h

i
n
d
i
v
i
d
u
a
l
 
c
h
i
l
d
'
s
'
g
r
o
w
t
h
 
a
n
d
-
d
e
v
e
l
o
p
m
e
n
t

f
o
r

.

t
h
e
 
p
u
r
p
o
s
e
 
o
f
 
p
l
a
n
n
i
n
g
 
a
c
t
i
v
i
t
i
e
s

t
o
 
s
u
i
t
 
h
i
s

i
n
d
i
v
i
d
u
a
l
 
n
e
e
d
s
.
 
(
B
.
3
.
 
p
a
g
e
 
1
1
)
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I

C
D
A
 
C
O
M
P
E
T
E
N
C
I
E
S

L
.

L
.
.
4
g
a
g
e
 
w
i
t
h
 
o
t
h
e
r
 
s
t
a
f
f
 
i
n
 
c
o
o
p
e
r
a
t
i
v
e
 
p
l
a
n
n
i
n
g

a
c
t
i
v
i
t
i
e
s
 
s
u
c
h
 
a
s
 
a
 
s
c
h
e
d
u
l
e
 
o
r
 
p
r
o
g
r
a
m

z
h
a
n
g
e
s
 
i
n
d
i
c
a
t
e
d
 
a
s
 
n
e
c
e
s
s
a
r
y
 
t
o
 
m
e
e
t

-

p
a
r
t
i
c
u
l
a
r
 
n
e
e
d
s
 
o
f
 
a
 
g
i
v
e
n
,
 
g
r
o
u
p
 
o
f
 
c
h
i
l
d
r
e
n

o
r
 
i
n
c
o
r
p
o
r
a
t
i
o
n
 
o
f
 
n
e
w
 
k
n
o
w
l
e
d
g
e
 
o
r
 
t
e
c
h
-

n
i
q
u
e
s
 
a
s
 
t
h
o
s
e
 
b
e
c
o
m
e
 
a
v
a
i
l
a
b
l
e
 
i
n
-
t
h
e
 
g
e
n
e
r
a
l

f
i
e
l
d
 
o
f
 
e
a
r
y
"
-
-
i
l
d
h
o
o
d
 
e
d
u
c
a
t
i
o
n
.

.1
"

H
E
A
D
 
g

T
 
P
E
R
F
O
R
M
A
N
C
E
 
S
T
A
N
D
A
R
D
S

'
,

3
.

B
e
 
a
w
a
r
e
 
o
f
 
m
a
n
a
g
e
m
e
n
t
 
f
u
n
c
t
i
o
n
s
 
s
u
c
h
 
a
s
)

°
r
i
o
t
i
n
g
 
o
f
 
s
u
p
p
l
i
e
s
 
a
n
d
 
e
q
u
i
p
m
e
n
t
,
 
s
c
h
e
d
u
l
i
n
g

o
f
 
s
t
a
f
f
 
t
i
m
e
 
(
h
e
l
p
e
r
s
,
 
v
o
l
u
n
t
e
e
r
s
,
 
p
a
r
e
n
t

p
a
r
t
i
c
i
p
a
n
t
s
)
 
m
o
n
i
t
o
r
i
n
g
 
f
o
o
d
 
a
n
d
 
t
r
a
n
s
p
o
r
t
a
t
i
o
n

s
e
r
v
i
c
e
s
,
 
s
a
f
e
-
g
u
a
r
d
i
n
g
 
h
e
a
l
t
h
 
a
n
d
'
 
s
a
f
e
t
y
 
a
n
d

t
r
a
n
s
m
i
t
 
n
e
e
d
s
 
o
f
 
e
f
f
i
c
i
e
n
t
 
f
u
n
c
t
i
o
n
i
n
g
 
t
o

t
h
e
 
r
e
s
p
o
n
s
i
b
l
e
 
s
t
a
f
f
 
m
e
m
b
e
r
 
o
r
 
c
o
n
s
u
l
t
a
n
t
.
/

-

-
A
p
-
p
r
d
p
r
i
a
t
e
 
a
$
t
i
o
n
 
m
u
s
t
 
b
e
 
t
a
k
e
n
 
w
h
e
n
 
i
n
d
i
c
a
t
e
d

b
y
 
r
o
d
i
f
y
l
.
n
g
 
t
h
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. LOCATIONS OF OCD REGIONAL OFFICES.

Region I
Mrs..ntleable M. Edwards
ARD/OCD/HEW
Room 2000, JFK Federal Bldg.
Bostoni Mass. 02203
617-223-6456 ,

RegionII
Josue 'Diaz

, .ARD/OCD/HEW
'Federal Bldg., 2t Federal Plaza
.New York, New York 10007
212-:264-2974

Region III
Fred Digby

ARD/OCD/HEW
Gateway Bldg., 3521 Market
Box 13716

Philadelphia, renu. 19101
215-597-6776

Region IV.
Mrs. tarbara Whitaker
ARD/OCD/HEW
Pedchtrie - 7th Bldg.
50 7th St., N.E. Rm, 359

-Atlanta, Georgia 303Z3
404-526-3936

Street

Region
- Phil Jarnack

ARD/OCD/HEW4
300 S. Wacker Drive,.-29th floor-
Chicago, Illinois 60607
312-353-4698

Region VI

Thomas Sullivan(
ARD/OCD/HEW
1507 Pacific - Rm.. 910

Dallas, Texas 75201
214-749-2319

'VS

C.

t-

a

Region VII
Dr. Ri 9bard Burnett

Acting4ARD/OCD/HEW
601 12th St., Federal Office B ldg.
Kansas ,pity, Md. 64106
816-374-5401

!13

Region VIII
John Garcia
ARD/OCD/HEW
19th and Stout Sts.
Denver, Colorado 80202
303-837-1,07

, _-?1

Region IX
Samuel Miller
ARD/OCD/HEW 4

50 Fulton St. Federal Office
Bldg. Rm. 11B -

San Francisco, Calif: 94102,
415-556-7408

Region X
J.. B. Yutzy

ARD/OCD/HEW
1321 2nd Ave.,
Arcade Plaza Bldg.

, Seattle, Wash. 98101

206-442-0482,

''' 4-

Indian/Migrant Dfvision
'Dominic MAstrapasqua "'

Chief, Indian adia Migrant
Programs Divisiol

Office of Child Development
P.O. Box 1182, Rm. 4098
'.Wshington, D. C. 20013
202-755-7715

km. 6032 :
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