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The Child Davelopment Associate progr
méntal program vhich embodies a new ¢
credentialling of child care staff.-
high.qualfty training for classroom s

B

[

or

8m-(CDA), 1s a nationwide experi-
ancept for career preparation and
Its basic thrust i1s to provide

taff, thus 1mpfving the quality -

of' preschool programs.for children. Moth training and cfedentialling- [
¢ aré to be based .on a set df ,can'peteﬁcihd\ that adults need in order to
work éffeq;jyg}y with young children. * i
v Ty e ) v | ¢ .- . P
.", This guide presents, useful informaticn abéut the CDA program: the copn-
v cept; the ChA cohpet:encieg_, the CDA rilot training pro{ctal, ‘and the* -
s CDA Comsortium. It outlines current po cy for Head Sthrt Supplementary r
~ Tralning, and" provides guidelines for orporating CBA trainipg into ¢
Head Start Supplementary Training pr - and’ into other trainiag pro- .
- grams pffeyed by colleges and universi 8, commmity orgahizationh or .
, private training o'rgani.iatiqtts. PR/ P ' . e - ..
- /': d T - R 5 . : . B } "
Thg%irst a f this guide was reviewed by many persons, and reflects .,

L

Y
. thedr contributins. . Not every sugge

stion was“incorporated, but this - o

18 not. yet; 'the fimal yersion. Ail ideas are welcopé. . )

The Dk program
to do for any who wants to become
DA pilot trafhing projects. Approxi
and universities will be involved in.
Head Start-Supplementary Training prv
are members of ‘the ChA ConBortium, an
institutions are involved in some par
. The Office of Child Development, hopes

-

in a wery rapid st;ige of develdpment. ‘There 1s much

part of the effort. There are 12°
mately two hundred (200) colleges
providing CDA training through the®,
gram. Over 30 national orgénizations
d numerous "othe- organizations ang
t of this deve'lopmental Effort ‘ ‘ :
that mqny institutyions will follf , :

/T (O3 Tead and’use their own resources and influence to implement CDA

raining.

re, then, 'is information Laded. to ge't the job done. Hopefully, its . . .

eward will be relevant training for
helping young'ihildren in Head Start,
anc other '\preschool programs develop.

léFo:A further information concerning th

the training aspects of the.cDa Progr
~ Dr. Jemny W. K]
. ‘Director of Edu

. . Division of Prc
) Office of Child

those who perform the vital task of
day care centerd, nursery schools, T

to their nnximm-po‘tential. o

e CDA pilot training ‘projecty and -
am, c\ontact: : R
ein T .

cation Services -

gran Development and Innovation
Development -

P. 0. Box 1182 Phone: AC 202
P . Washington, D. C." 20013 5 _755-7792
T ¢ ' S I
& ’ Tty = T R
Vel 1 . 1, A
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. . For further information conceming policy and guidelines for H ad "
’ . Start Supplenentary Training, contact the lppropriate regions : ) O
- Oftice of Child Develop-ent listed in the Appendix, or: e t .
’ « ‘ ' ) Hr Charles Jonen o : ’ .;" ' ) o *
5 . ot . Assigtant Directox . . ‘
) .o ' - ‘Career Development and Technical Assista:ce L ) ot
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.7 ’For additicnal informition conterning the (DA Conporiium aqd the . - o
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, C r Dr. C. Ray Williams - . - ro
. LTt . Executive Director 4 v ;o
Y, ' ' Child Development Associate Comortiua ) o oL T
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" THE CHILD DEVELOPMENT ASSOCIA?E == A NEW.PROFESSIONAL CATEGORY

7 . < +

o= . v

A ’ This chapter) contains an overviewj .
‘ * | of the rationale supporting the i .
‘ Child Development Associate' as a e ' : :
. new personnel concept. The .
: .. . ) "description is general. Its
L applicability for Head Stant staff
- . is discussed in Chapters 3 and 4.
~ . . = _ v «
. ‘- - ' ) :
B " THE NEED FOR COMPETENT PERSONNEL IN PRESCHOOL PROGRAMS
- Those whg, work with young children know that the key element in any ] .
‘ program is the staff -~ the adults who teach s supervise and relate to :
. ) — - the children both individually and in groups, This is true of early ’
- ~ childhood programs in Head Start centers, day care centers, nursery .
s'chpqls, or public schiogl settings, The. best facilities, materials .-,
,an_d; curricula, the best intentions of parents, program directors, -
. ' - and| teachers cannot guarantee high-quality child care or effective .
! .o educational programs unless those who deal dir ctly with\the. _childrTx . .
) are/’ competent, knowledgeable and dedicated.- . . . t- v
. b - » -
. N At 'present, many individuals who bear Rrimary responeibility for the
e develorment and edutation of young-children in child caré programs v

have had -ingufficient preparation for the vital and complex” task
) that they have undertakén, Most staff members ' in child care programs
have received preparation in essentially one of two ways: ' they have ‘ .
‘ been college trained (with or without course work in.early childhood \ -
-education- and child. development) or their training-meets no specific -
- " standards directly related to providing developmental care of high’ T
. quality., This lack® of r'ele\'pasﬂt standards for staff preparation merits
serious concern in light of a growing recognition that a college degree.
by itself is no guarantee that- a. person possesses. the'cbmp.e;enéies
necessary to foster intellectual, social, physical, and. emotional '
~ growth' in young childfen. . : ' . :

. . »

. : o ’ / ' .
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With the outpouring of public enthusiasm for such programs as Hewd Starf,’
"the interest. of state governments and public schools in early ch 1dhood
programs, and the rising demand for nyrasery school and day care .ervices,
both the availability and ‘the qualify of-competent staff for suc: programs

: have become matters of growing nafional concern. It was in resp mse to .
, o - these needs that the' Office of Child Development developed the ¢ ncept
e ' of the Chiid Development Associate. ~
THE CHILD DEVELOPMENT ASSOGIATE. (CDA) .

The Child Development Associates, or CBAs as they are Popularly called,
will representatives of a new professional category. ' CDAs will be child
care ppecialists with the basic corpetencies to assume.primary r.sponsi-.
7 _ bilify tor the daily acttvities of groups of preschool children n .
centfer-based programs. - Future extensions of the concept can be iade for work
het early childhood settings; for example fn home-based pro-;rams,
day care, or work with handicapped children. In center-b .sed R
i programs, CDAs will*ﬁdt;gé responsible for overseeing the total i'rogram,
but will work in settings with differeutiated'staffiqg,patterns n close
contact with more trained and experienced stdff members. CDAs s'iould®
have™the assistance of a Para-professional aide or staff helper,
JEventually it is hoped that each CDA will hold a nationally resp.cted™"

O credential certifying professional competency- S :
z 4 s .
- L .
FEATURES OF THE CDA PROGRAM . *
. - r . * .
* - - : e ‘ ‘ 1

The key féatyre of the CDA conéept is that, unlike the tradition 1
approach’ to professional training, the credential of the Child D :velopment
« Associate will be based upon demonstrated ¢qmpetency to assume pcimary
4 részgnsigillty for a group of young children rather than solely upon
) courses taken, academic“creditg.earned,’ or degrees avardéd. Credits and
- degrees will have their place {mn t ining programs. However, the .
-~ awarding of the CDA credénthl7w11:‘hivbnsed upon careful evaluation of
. each candidaté's demonstrated ability to work effectively with young
- . children, P ”/' B O f
. o . o e
The CDA program is currently made- up Of several components or parts.
s First is a list of competencfes which describe what a Child Development
Associate should be able to do. ' The competéncief are the foundation for
* +' - the development of beth training and assessment “techniques.- Second are L
" pilot training projects-which are develo ing innovaéive training methods
to help trainees in the aéquisition of tge compétencies. rd 18 an
assessment system which will agsure that CDAs sare indeed czate

u tent child
. care staff. Fourth are cpedentialling systems developed by the Child .

Development Associate Consortium, a2 representative consortium of national .
. organizations concerned with ¢hild developnent. The Congortium will work - ,
. to obtatn recognition for CDAs-as & professionsl group who Hold s

credential that is nationslly respecdted. : B

.
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. . oyt Competencies for the Child Development Associates fall into the fpllowxég
. - s8ix broad arpas that are bclieved to be necessary for staff working in a >
- comprehensi developmcntal program for preschoolers: R

TT“’Se:ting up a2 safe and healthyﬂlearning-enVLronment;

R ‘ 2. Advanctng phvsical and 1nte11ectual competence; oo
° o ’ :f 3. Building positive sekf-concepe»and‘;n% vidual strength R !
- - ] . . - i ["3‘, ¢ . S - ]
. ' e - 4, Organizing and sustaining the positive, fUHCt ioning of .-
/. . . children and adults in a group in a 1earning environment; y
l - - ‘ ‘.

5. 'Bringing about optimal ‘coordination of home and center
child -rearing practices’ and expectat1ons, and
- ' 6. Cagrying out supplementary responsibilities related to
os the children s programs. o

»
*

L T . Within each Qf these categories there<are numerous speecific sEills or
: . . competencies which each CDA mugg- acquire' The competencies are stated: v
broadly so ‘that they cen be used as a fr@meworkvat training and staff
+ development that reflec™® the particular needs aid preferences of local-
- - - programs. (The cempetencies are based on the- -assumption that -broad . '
. guidelines can be formula®ed without v1olating the divergent educational
. . views.or cultural and ethnic backgrounds of various child care providera. :
. * - The competéncies are presegted in full in Chapter 2. ) .

.
®

',Pn,_o'x:mumﬂcmmscrs L. - -,

fr—t— M , - N .

- Id spring of 1973, the Office of Child Develop ent funded twelve’ pilot
. . training projects to prepare trainees to acquird, the CDA competencies“
. , , (A 1ist of the CDA pilof training programs is given in the appeéndix). These
i pilot training projects include beth urban and 1ura‘ communities, different
. , ’ ethnic and racial grbgps, and bilingual-blcultural programs. The training
_ , lostitutions comprise a broad mix of organizations such as universities,
§ . comnunity 5% junior colleges, Head Start programs., private training,
: . . organizatigns, and consortia of early childhood organizations, colleges, and.
government agencies. In most instances, several groups sre cooperating to
. develop approaches to training for Chiln Development Associated

-

. ' l

- ¢ -
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’ edcn pLiot training projeét is somewhat unique in its organizational - |

. - patterw and approach to training: "However, all share the fo}lowing !
L - »] >

g
r' g

’ - " chardcteristics: ) '
. é’ - ‘ - . ¢ .. ’ . R .
- . " 1. . Training is geared toward acquisition of the CDA competencies; .
. ‘ ’ * 2. Academic, snd field work are a set of icoordinated experiences;
’ b . 3. A minimum .o f SO'percent of the trainee's tfmg;is spent in
. L supervised field work;
a , . - . . L] - . . ..,. ) '
Lot ) LA Training is individualized according to the strengths. and .,
?’ . o * . " weaknesses of each . trafnee with respect to the CDA competencies:
S0 s T R C — : - Lo 4 RN
| c. I g;'”FlexibIg'scheduling allows each trainee to %omplét% tko
\ ' . ) ;ﬁ:aining within a range of time that. varies fr .. S
' . ' " mbnths to two yeats, depending on the trainee’ +{ous )
| - " rexperience, expértise, and aptitude in acquiring the.CDA
;! . v competencies.  _ .. s o

N - . v
B Y -
.

Central to the concept of training ‘for the CDA. competencies is a ¢ ‘
"’ : | careful integration of.theoretical preparation in child development and e
early childhood education with practical, on-the-jéb»ekgerience. At least
E “half of each trainee's time will be spent working with young ‘children in *
' ) situations in which appropriate staff models and regular feedback promote
o acquisition of CDA competenties, Tigese field work settings include Head
' Start programs, nursery schools, day care centers, unibersity laboratory
schools, other child development programs, or a combination of “$everal
programs.-- gsettings in which the.CDA candidate ig currently’employed’or
may be employed when training is completed.,. -

vy - - .
N - The method of integrating "academic" work and"field training" varies ampng
K the pilot training projects.d.Sqme projects provide theoretical work every
' * day, while others set aside specific days of'the week or, schedule one-week
"minimesters." Some projects introduce the CDA competencies through

academic experience add'expect acquisition through field experience. Others
» reverse or combine-the process. ' ‘\, :

-
® .

‘ "~ The purpgse of Ehe pilot projects is td devélop tréining models for use in i
any organizatien which proposes té offer .CDA training. .The pilots will also

v

be involved {n field testing systems of assessment' for Child Deve lopment

_available from the pilots, it will be disseminated by the Office of Child
Development, . . K ‘ ,

’ * ¥
-

THE CDA CONSORTIUM . v ~

. .
, v
- .
. ,e o ?

! Fiom the outéet\of the .CDA program, leaders in the.fiela of child\develop-
went and eariy childhood edu¢htion have contributed to the development of

N - A
i * '
I

; -4 -

H
'3 R . \
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Associates.’ As information about training strategies and procedures.beCOmesr;'

~
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the ' CDA compgtenclea and“fhe‘balic design of CDA training and credentialling.
The Child Development Associate Comsortium, a newly » created .private., non-
profit corporation, -is continuing to involve the ptofession and the public
. in implementing the CDA concept. . _ o
\. . - 2 -
;'The CDA Conaortium oas formed 1n Tune 1972 and received a gr nt from the
. Offtce of Child Development "to inltfate its activities. 1It.has the ’
recponsibility for developing systems for assescing and credent;dlling
Cmld Developnent Assoclates, , e

- e

~ The 1 ;1um is composed of more than thirty national organizations -
con:crnes with high quality care for preschool children and the career
" preparatio of child development staff. ‘(A ist ofconsor;;um members‘is

- given in the appendix.) A-16-gamber Board of Directors gaa
/7 Tesponsibility, apd a8 full time staff carries out the comp
t 13 osganization.

olicy making ..

extask}f‘ o

- A
To dcvetop assesiment systems,. the Copsortium is working with oonsyltants,
sub-contrators CDA pflot training projects training 1nst1tutions and
qthets 1n\five regional "clusters" across the.country. (See the appendix_
fon cluster organization.) TEE Comsortium expents. to develop a praototype:.
assessment system by July 1973. Pilot training prbjects and the Consortium
will work cooperatively to insure that training and assessment are part

.of ‘a unified system for ‘the proparation-and credentialling of CbAs. The
Consortium will also work with state licensing agencies. It is expected
that where there are no prégent state certification requirements, the
existence of the CDA system will raise standards. Where states have
exigsting credentialling ‘systems, the Gonsortium will work to 1ntegrate
CDA procedurec with existing procedures. - -

~ The effectivencss of thc‘CDA Conoortiuu will depend on its ability to 1
dbtain accepéance of this non-traditional aporoach to the career preparation
of early childhood staff. Proapects for success are enhanced by the growing
_ awareness of the limitations of “teacher trdining and certification based

. solely on completion of a specified number D¢ college hours or years. In
addition, there is an emerging interest in- competency-baaed fraining-
strategies in many fieldoh

BN

2 : -
LONG-TERM IMPLICATIONS OF THE CDA PROGRAM

The Office'bf Child Development initiated the CDA program with two principal_
long~-term goals in mind° T !

1. Upgrading the quality of Hold Start, day care, and other child
- development programs tk:iough 1-prov1n3 staff okilla. In time,
he CDA should have the effect of setting ltandards for staff

/recponlible for young children; and

* /

2.' Incressing the supply of trained child care staff to keep pace -
with the expected continued expansion of programs for preschool
' age children, } ..

v
-5 -
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., mothers with'children now prefer to work, and the figures are higher

) Fundtng Sources g~
¢

v

-.. CDA training.

R 4 ’
/

It is expected that tihe CDA prograi will legitimatize field/training for ~
child care staff, and will provide whatever additional training 4s
necessary tb bring many experienced workers up to a level of competency
that warrants the CDA credential,

rather than length of training of accumulation of course ‘credits, the CDA
program will simultaneously promote good training and give"recognition_.

'to workers in the field who are already fully or partially qualifted but -
may not have formal preparation, . :

& -

~
r

- In considering these goals sever long-term strategic is¥ues arise:
'supply and demand “for ch(ld development- staff, funding sources for CDA - -

" training, supporg from state governments, and support from colleges and
univeriitfés and other training organizations. . . '

J
~

. —
[ ] . - - 4
e - 5 s -

- . . ° n
. ’
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§Qpp1y and Demand

. ‘ o
Some critics have charged

- férces that have produced an oversupply of elementary and second1ry

. teachers in recent years. Although there is at ﬁresqnt a- gsliortage-of .
trained child care staff, the Officeof Ghild Devel
an in-depth analysis of supply and demard data.

& - :
3

‘The "teacher-surplus! in elementary and hi r
years has been accoqgaﬁieg‘by a severe shdrtage .of personde]l trained to
,work with preschool childrén. In addition, over onesthird of the staff .
' of day cafe centers changes every year. Basic demographic and social
‘trends, including increased participation pates of omen in the labor
force, have~stimulapgd,the'df&maqic growth ‘ézgﬁfia care over the last
“decade and are still at work, The mumber 6f children of ages one
through six in preschonl programs is efpected to increable andther three
- million by 1980, to.about 28 million. Approximately 45 percent of .
among minority and low-income families. ° Parents are placing higher

priority on’ providing their very young children with. the advantages of a
good preschool program. These trends fhgicate a continued demand for .
combesent personnel for child care programs. o

4 ’ *

.
L4

-

provide important information'abou;;i
The work of the CDA Consortium will provide information W
about systems of assessment and credentialling It 18 hoped .that a Jarge. -

The CDA pilot training prbjecttkwill

~” » °

number of training institutions will lend theéir support to this developmental

-
v .
a

' S

By emphasizing demonstrated competencies'

h school grades in fecquféfyi’x

that the CDA project is vulnefab&pypé the same’ ///

pment 1sucarnying~oue~'-—

(‘

e
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IR : °  effort by initiating CDA {raining their.owr resodrces. - . « v.
- ) . . - F] - A ' ‘ . J

R In addition, the Office of Child,Develqpmen;'is orienting the Head - .

. . ) Start. Supplementary Tfaining_Proggﬁm to provide CUA competency-based
) ’ - training with their Head Start classroom staff, (See Chapters 3 and 4 for
e wore information). ST e ’ - .

- 'Thélefficé of Chigd‘Deveiopm@nf’lacks the resources for funding CDA & T

— , -~ training on a pationwide scale. The Office of Education and the . . .

Dep.rtmert of Labor are the primary sburces of trainiﬂ(\é;;}b. Within

-
-~

, the 0"fice of Education, home economics, vocational and @ education, '
v and community col}ege'programs are possible sources of funds for Child
- - gévelopﬁépt Associate training programs. There” has been recent-
¢ S congressional jinterést in the need for legislation to fund child develop-
. \ment personnel crainiag. Legislation thkat. would expand existipg progranfs -
e s - d pgovide specific funding authorization for'CDA training is gurrently
’ ) under consideration. ,In the)final analysis hovwevery large‘sdéle oo
implementation of'the'CDA_co cept will depend upon training" institutions -~
redirecting their own resources around competencyebadid career preparation
. e st;;fegies for child care staff: ' ‘ -
; S - . : e ‘
- ’

r . State Government’ Support

. ~
M N PR .

Over a period of‘tlme, states cqn<pe expectég to play -a key rolé in the
‘ @ "CDA program. The extent of prescheol programs variés greatly from state
‘ .- to éﬁateq Stimulated by program development at the federal level, many

2 - -statés have’ experienced p#pid growth in pumbers of programs. _ Other
. . ’ states have not developed extensive programs for 8 variety of social;

: . economic and political reasons. Encouraging poves towarg comprehehsive
planaing for preschool programs have emerged in several tates; notdbly,

{ . ) Californig, West Virginia, Texas, Worth Carolina, Georgia and Tennessee.
LT - State involvement in licensing andygcertification of pregchool staff re- .

»

i maing ‘limited but is a growing trend. -

- . ‘e

" The Educatipn,Com:Sksion‘of the States, itself a member of the CDA ‘
Consortium, has expressed strong interest . in competency-based training

, t . ~ for preschool staff. The Texas Office of Early Childhood Developmént has, funded
: o - ‘ seve?al Texas-based CDA pilot training projects in addition to thoge funded
X _ nationally by the Office of Child Development. . , : | ‘
1. . .‘ “' . e ’..'; ('a:’le'z . ‘[II oY
/, . ™ »
! . Support from Community Colleges, Collggés and Universities, ; ‘
== ' The positive response of community and jgnfig colleges, four year colleges, .
. f% . universities, and other training ins tutiens to the CDA concept /is crucial

i

. °f . w !
i - i
) 53 : , I3 ’
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LO 1Cs success.

ror’

such’ goals as pioneer i
community’ service; facilitating

outreach to other

.. p i . _
these instxtuﬂo_ns)fﬂe CDA program cary fa

ing innovatiVe forms of training; providing -

ommufiity instity

cilitate

-
.

t‘{ons,.f '

Ik

( and state, fe
- learning strategies for adults,
formal educakion; and d‘evelopihg

.credits and degrees.

includ
f(lexi

- -
¢ .7

s .

‘Providing CDA training’ can broaden the
and help change its, traditional rgle,
. and othed community groups desiring CD,

dersl, and grofessionaltorganization

: sS,: &evéloping al*ernative

1ng persons with ligited prior '

bie approaches to grynting -course
. ' '

L s . & .
base 6f an fpstitut on'g clieptele, v -
By relating to JHead Start agencies -

traiming for theitr olassroom

LY

Et

J

»staff} an imstitution becomes fiore intimately involved with-the surrépndiug

. community. Training programs for Child Develdpment Associates dan give ‘ﬂ( )
impetus to, ox)become part of,.outreaich. programs -such as univer‘sity 1 ..
extension, university without walls, dredit for: life experience'a({ '

external c{egree prograus. -, The néed to testrugture, curriculdam toward

‘:?dents: attainment of the CDA cdémpetencies. can- provide a catflyst for -,
- e ’ b/ . °o-

[ 3

ded change. : Voo L

o *

-

nd deye:lopment in the ear!y years of the
child"s life gains greater recognition, new approaches should ‘be developed
to mounting sound programs to meet those needs, Competéncy-based training
and credentialling,of child care sta£f is such an approach. ' The CDA -
program is an effort to provide the nation with-an adequate numbér of °
professional workers campetent to guide the growth and development of
preschool children' in a variety of settings. Hopa2fully,- it will.a%:
facilitate the improvement and expansion of child ‘care services thrughoyt
the cowntry. The Office of Child Development and the CDA Consortium )

—__——welcome inquiries about the CDA project. The ta k

'As the importancé of education a
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. CQ!PETFUCIIES, FOR THE CH. DEVELOPMENT ASSOCIATE |
- . - o f- ‘ N »

4

3 P - .
This ‘chaptéx gives the competencies * .
. for Child Devélopment Associates, )
It is appucdﬂe‘fof all persons
developiug CDA training programs,
vh thér the progr-l are Head Start

tary Trainfng programs, s

-pilet ects, oOr hre be develwad X
under_other M, uu..\_%‘ ¥
‘e L] - «

THE NATURE.OF THE (DA COMPETENCIES *
. ’ A

. . r

. The CDA cmtenciu are the substantive foundation fof both t:aining
and ctedantuuing of Child Development ‘Associstes. The cq-petencien
are written ip gmral terms so thaf each training program can supply
the specific behgviors that are most appropriate for%s particular
progrim, the‘needc “of trdinees and childrem, -and the ob Jectdves of
parents and staff. They can be used as the foohghtion for training

in Both urban sng rural settings, in bilingu.}-bfcultut\li s¥tuations,
.and in programs ‘tiat setve diverse social, rakial, and ethnic gtoup.
The competencies take into sccount the need for the CDA ‘td be

to individualize the hrogram.for each , to be"sensitive to .
racial, ethnic, and culpural uniquensss, and to recognise special L .
needs in any other area of the ehild'o development tlut requirer ~
profuliml lttontion.

.- ¥ : : \
All coqetmiea rqllte to the role of tho Child Mlmt Assogiste L N
as it is presantly conceived; 1.e., a pp -hor primary rupon:guuty

A4s directing the datly activitiee of m ildren in center-bdsed
“preschool progrims,. For Stert programs, recent policy dir;ctivea

« include handicfipped children in reguler programs. and“also offer local
programs thesdption of prquiding home-baséd services. The competencies
‘as they are nov worded are: applicableé generally to persons who work
. 'with young children, ineluding situations where handicapped children.

- ' are integrated into regular groups or where home-based lctivitiel are
part of the’program. The compétencies are also useful for programs ./ .
that deal luoivoly with handicapped children or are entirely
home-based, but they wifl need addit:lonll rcfin-ont to be fully
applicable, .




;_ :"'\’,. N
This, relationship boemu/lpecific compet ncig, nnd etpec;ed role 15"
jmport t... Hoze visitfers in a home-ban program concerned virb\ it)t/angs
(as wel -as older yteochool children could be: expected to master T,
but not all, ‘of the CDA competencies and,tq acquire ‘other competenti
more directly, reTated to their daily tasks.' Classroom aidescmight be
. expected to acquire of ‘demonstrate certaim of the CDA conpetenciee but
.not all of them, and not at the same level of mastery 4s a Child -
Development Associate.  Supervigors, pr master teachers i1 cengér-baséed
\Programs would\be expected to have a greater theoretical kn edge of
')f child developmefit and darly chi}dhood education, and to poésess
< supervisory-skflls and: tea:hing skills for working effec«..ively with
adults, Progfam or .center “rectoro should add managerial and admiu%
strasive 11s .to mderetanding and’ poaseosion of the ‘CDA. competenc es, .

etencies overlap. ..‘Redching mt be seen as a vho vblch 13 y
.more complex thangthe -sum of its pat‘ts. It is importaamt to recognize .
the essential intérrelafedness of the ¢ competeocy‘stateuents. Helping“ . ~
a child'learn to climb did ,phys\ical Je\'reiopment, concept develop-
, ment afly also _T)stet ge{f:psteém, These-are difﬁgrent competency’
objectives, buf a singTy-dction'vill advaq{ef ef pothy ~—

¥

. R P

\?,/
o\ !

“The CDA competenciea listed 1v this chapter were developed by a task
force of ‘specialists in early childhooq education and child development
“in cooperation with ;he ffice of Child-Bevelcpment, The competencies
have been reviewed by a broed spectrum of groups and individuals under -
the auspices of the’ CDA Consoftium, They have been adopted by the
CD Consortium Board of Directors as a gtarting ppint for the devel
asspssment and credentiflling systems ‘For Child Development Assorzates.
) '!w competencies are seen evolutionary and will be subject to greater’
. specification and-validatior as development. of both training strategies
and assessment procedures .continues. . Acquisition of the competencias_
is the goal of both gthe Office of Child Development .funded.pilot’ train-
ing programs and Heay, Start Supplementary Triining programs for Head
Start.classroom staff, . T .

- M -
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BASIC CUMPETENCY AREAS®

¥ o

A ,coq:tehen;h\re, developmental’ prpgru.fo: preschool childrel{ !
1§ one in which the total’ degign-helps children acquire the
basic competencies and skilla for full development- and ‘social
(pérticipation, while- at the. same time nuug:g th t the L
.quality of the child's experience is emoti llyssétigfying, °
personally I-ln:l.ngful, and provides a bui.? for f\lsure learnis, .

.v - . -

‘. Within fsuch a ChU development bg:gru the' Child Deve&opunt
) Associate will be expected to hnve the knavlgdge and ckill: ’
in the following sik competeacy, ;areas. |- :

s

ze gpace 1into fudctiml aréas recogniuf»le ‘by. the’
dren,,.g,, bloq Mlding .libnry., druatic phy,
. ‘,-' . . ‘.: .. N s ot . »
uatn;qn a8 planned nrr eneut for furnitute, equ,lp-nnt ’
., and msterials, _ rge and small motor,skills’
. learning, and for phy -tq:uI, that 1is N;ZIOMIQ
the childrén. e -
. y W, ] -’ '.
s Obganize the ela OOI s0 pim't it s poulb.le for the
children to.be istel¥ responéib ].e for.care of .
) 1 é . e 'v
'be ongi:gl Q?d wat rhl: , .

v-ltj A:unge the setting to allew for htlveiov( nn'
t e“ﬂm‘ntf \ -

.’

L] s " .

14

PAE ¢
5. “Ta prevantive neasures ngninot hu‘rdu [ physiul K
fet ¥
safety. - ] S
\ . 3. I ( .

6, ep light, air‘and heat condiziona nt szoulble . . #'
- levels. s

!

7. Eltlbliﬁ! a plamd‘g;qmncq of active and qu\at period;,

?f bnlanccd indpor outdoor act ivith‘.

' 8, Ptovlde for fl.exibuicy.o‘ planned mmnu ‘of spm
and gchedule to adjust to specisl circumstances and
needs of a particular group of ichildren or -make use of
-pecul educntlonal*opportunitih ) ;

Rncoguizo unusual behavior or uy'to-l which mey indicige
a néed .for health caye ,




the nd of -materials; ndtivitd.ec and experiencel
ge cxploring, expeﬂ.enting, questlgning,
that help ‘children fulfill curiosity, gdin sastery,
and prégres: tward higher 1levels of achlevennt.
2. Recognia’and provide fo:;-the young shild/ s basic &
J Lq:u ses t} e {10@ ‘the physical.énvironment; ° -
mastey the problems that® require. skillfyl Body,
- coordinntloqr v . / .\,/ v ‘
" ’ c‘ 4
3. Inctqase knovledge of thimgs- in- *‘*sir ,‘world by :tim-
« lating observation and oroviding fex nnipuht'ive-
cmtm&tive nctjvities. Sk
- ’ .
T4s Use a variety of tethniques for ndvmclng lwua‘gq , ’.
j‘ ) cowrehemion Qﬂ usage in an atmbsphepe that - '
* - : encourages free verbal commmication aﬁng children
and bet‘ﬂen children and adults. . o, y
r . F 4
-4.5. "Work 3rldua:11y tmrd recognition of the :yﬂﬁsls -
or designating wotds énd. pmbers.
) Jor denigpitine e g

[ : . L

P

6. Pro-ote coghitﬁe pdireT by sti.-:huns chlldren to
¢ their experience (ns it occurs incidentally.
2=planned fo; then) “terms of relationships
and éoncep:ull dimensivons: |clasies of objecgs;
::ié:ritiea and -differences; compatative size,

degred; orignnt'ton in time and space; grovth“
and decay, orig fanﬂy kinship, c'wﬁ'ity. , .,

Prov:lde vntigd rtunities f&r chitdm s ac;ive
participation, pendent choices, experimentation’
and problewssol¥ing witKin.the context of a -tructured
orglni.ud setting and program. ,
Balance umtructuxed \erhla auch n*pai.nt, chy,

- blocks with structured materials that require specific
_Pprocedures snd skills; balance the use of techniques

, that invite exylornt.lon and i.ndepcndant dhcmry
vith techniques that demonstrate ml nstrict. |,

9, Stimulate focused activities: oburvtng, nttendln;,
initisting, carrying through, raising questions, .
searching answers and solutions for the real problems

. that are onc?unuud ud reviewing tho outco-o of

experunce . 7,

=

- . i

-12%




o - .10 Support expressive activities by.providing-a variety -
& ‘ . . - of creative art n\edia and allowing chjldren freedom ) . N

: - to symbolize in their own terms without imposition C
of standards of - realistic represeutation. 4 - ’

R IR § 8 Utilize, support. and develop the play Lngulse, in : A .
<., . . its vartous syabolit and dramatic forms, as an 7 o

! ] ‘ . N ’ _eue'ntial component of. the program; giving time, %

i A ) space, necessary materials. and guidance ‘in accord © e £

with its imparsance for deepening and clarifying

.thought and feeling 1:_:\e}r1~y ehildhood

«

- .Y 12. Extend: .children's .Iihovledge. through direc and
N . . . i - rvicaridus experience, of how thinga work, of what
) A T, : . animals and plants need “to lave, of basic work
~ o N X . Processes necessary for ever- day I'iving. R :
) T, % . -7 13, Acquaiat chupren vith the people who keep thi.ngs‘ S -
. . . - functioning in their immediate envi:on-ent. ' )

e : C. Bullding Positive Self-concept aud Iodividual Stremgth & ° - ,

c . (‘z '1.' Provide. an egvironment af icé’eptnnce in which the =+~
- - . s shild can grow toward a sense of positive identity .. s
- -, ‘ as & boy/girl ‘as a member of his family and ethnic i
group, as.a coweteat Miviaual with & plaee in
.. - the child dommunity. ’ - .
- * 2. Give direct, realistic affirmation tv the child's - ! *
. . . .. aduncing skﬂh, ‘sroving initiative and res i- ) ’
. . . - bility, increasing,capacity for adaptatiom, emerging .
» . ' . interest in gooperation, in terms of the Flu.ld' ) ‘.
. . actual behavior. - .

» »

. 7 —De-mgate acceptance to l:he child by_ i.acluding N Co ,
i L : hs h ‘language fumctionally in.the group setting . .. B
L. . ping him to .use it as & bridge to another . J

o v ) language f..or tﬁe uke of ¢xtenﬁ!¢d co-,unication. * - 1

~ < i

. 4. Real with’ Lud!.vidul dlffotqncu. in children's style Lt . 7
and pace of lgsaningand in the social-emotions] -
< aspects of thair life altul‘iom by adjusting the L
teacher-child relationshig to individual needs, by :
- using & variety of teaching mnthods and by -Lhtaining
. ‘flexible, progreulve expecuum . t

.
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1

5. Recognize when behavior reflects ehotiml conflicts -
- around trust, posseuion.,upaution, rivalry, etc., ,
< and adapt the program of experiences, teacher-child
and child-child relationships so as both to.give : -
= support and to enlarga the capacicy to face thele
problem realisticnlly.

?6. Be able to assess special needs of md:l.vi.dul
chtldren and call 1n npeciaunt help where necessary.

, 7. Keep a balance for the individual "hild ‘between tadks
R and experiences from which he can enjoy feelings of
7 . mastery snd success and those other tasks and ‘
: ' experiences which are a suitable and stimulating.
: challenge to him, yet mot ‘likely to lead to dis-
© couraging faﬂure.

1. 8; Assess levels of accoq:lishnent for the individual
chi.ld against the backgtonnd of norms of attainment

/' .for a developuntal ‘stage, taking into careful con-
sideration his individual strengths and weaknesses’

and considering opportunities he hu og has not had

. - for lelming and4devﬁopunt. " .

and Adults 1n a Group in a learning Environment. |

. - Plah the progru of nctivi.tiu for the children
h . to include opportunities for playing and working
together and sharing experi.ences and responsibilities
with adults .in-a spirit of. ‘enjoyment as well as for
‘ the uke gf\socul development.

.

’

Create an at-onph;gre uthrou;h equo and att:i.tude
vhere it is natural and acceptable %o express feelings,

both positive and negative -- love, sympathy, enthmun}

Y

D. Organizing- M,Smmm the Positive runct:lbni.gg of amm

Lt . . pain, fmtritiun, loneliness or anger.
3. Establish a reasonable system of lmn,'rulu and / '
. regulatfons to be understood, honored and protected - -
o by both children and adults, appropriate to the stage %
of deveiop-ent.. K :

| 4, Pouer ac‘ceptu\ce and apprccuuon of cyltursl varhty
by children and adults &s an enrichment of personal:
. experiente; develop projects €that utuize cultural
R variation in the ‘family pop&lntion as ruourcc for

.. the hdu;atlml Program. -
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Bringing About Opcinal Coordination of Home' and Center , Y
Child-reartng Prgctices and Expectations 4 ] E
1, , Incorporate inportant elenento o'f the cultural back-‘ .. "
" groupds of the families being served, food, language, . T
music, holidays, etc., into the chudre\n [ progrn ) C L.
-1in order  tb offer them continuity .Between home and o
center oettings at thia eerly stage of developnent. U Tk -
\ 7 0 . : ) ~ A
2, Establiahf tetattonihip; with parentl -that ,fpcilitate *

- the free flow of- infot’lntion Abodit their ~hildren’ 8-

5. Recognize and utilizékthe styengths and talento‘of

a

- . 1ives inside and .outside the center.

," . /‘ @ .
. ’ * :

3. Communicate and interact with parents toward the goal’ -
. of understanding and considering the’ orioritiei of )
their values for their children. . ' 2

4, Perceive €ach child as a member of his’ particiular
family and work with his family to resolve disagree-
merits between the family's life style with childréen
-and the center's handling of child behavior and - '
) mageo of good educax:ion. .o =

-

parents as théy may contribute to the development
of their own children and give- parents .every possible
‘opportunity tp ‘participate and enrich the group

program, . -
- . .

Carrying Out Supplementary Res onstbilities.Related to the o
fhildren's Prograis . .
1. Make cbservarions on the growth and development of

individual children and changes in group behavior, -

formally or 1nfo;n11y, verbally or in writing, snd o

share- this information with ather staff involved in .

the program. : ¢ v .
2. Engage with -other staff in ¢ooperative plnnntng ' . [

* / activities such as schedule or program changes '

Y indicated as necessary tg meet particular needs .
. /l of a given group of childgen or incorporation of ; :
/  new knowledge. or technlljues as these become avail- e
/' able- in the general field of eerly cbtldbood cd cution.

" ‘ 3'. Be avare of nnege-ont functlm such as orderln. ) ‘ ». .

of ,pupplieo and equipment, ochedunn; of staff tL- A
(helpersy voluuteero, mrent pazticipadts), '

F4
L] -

: .. =15 -
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. hae . -9
monitoring food and transportation services, safe-
guarding health and safety and transwit needs for

efficient fhnct:lau:l’ng to the respqnsible staff

member of consultant, ° ° e

PE’RSOﬁAL CAPACITIES ESSENTIAL FOR CHILD DEVELOPMEN? ASSOCIATES

. . i ’ ' - a
" In dddition to the knowledge .and experience that are

.essential components of educational competencies, it
is essential that the people who teach young .children
have specific capacities for relating to them .
effect’-ely, From-field observation of practitioners
and a review of the literature, \it is possible to name
those qualities and capacities which are likely to be
most comgruent with the competencies as defined, ,These
are essential complements to the more technical adpects
of competence. The capacities -listed below represent
patterns of relatedness most reélevamnt to teaching

children in the early years of childhood. Training

programs for CDAs should-try to develop them in all
CDA cand:ldates. . CT

' . /
=To be sensitive to. children's feelings and thg:_ )
qualities of young thinkings ~ .

-

-To be ready to listen to children in order to under-”

stand their meanings ‘

" =To utilize non-verbal forms and to adapt adult verhal

language and style {in order té maximize commmication.
with the children 4 )

~

-To-be' able tq,i:rofect orderliness without sucrificing
spontaneity and child-like exuberance '

-
M . . ./ Lo
-To be differently perceptive of individuality and
make positive use of ‘inidividual differences within *
the child group ’

-:I‘o\be able to exercise control without being threatening

-To be emotionally responsive, taking pleasure in

children's suctesses, and being supportive for th¥ir
" troubies and failures .

~To bring humor and méginati\geness intp the group
situation .

L it

-To feel committed to maximizing the child's and his
farlily's strengths and potentials

gt 1B g
o, i
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. CHAPTER 3

HEAD START SUPPLEMENTARY TRAINING
POLICY REGARDING CDA [RAINING AND -
: ., CREDENTIALL(NG

H

This chapter is applicable only to mancgers of Head Start

Supplementary Training programs. OCD Instruction I-33-324-',

which deals vith Head Start Supplementary Training-and its'

relationship to Child Development Associate training and

credentialling, is repioduced in full. Following the text

of the policy is & series of queations ‘and ansvers
concernigg its provisions.

e
4

h ]
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- ' TRANSMITTAL NOTICE - HEAD START POLICY MANUAL 2/23/73 -
N - — - T - —— —

WHAT WE ARE SENDING SR .
————— N
OCD Instruction I-33-324-1 o Head Start Supblenénta:y Training
Policy. . -

.

mmuuronn;g&_ T

This issuance suparsedaa tho Dr. Di\nni z:lgl.er memo dated -
March 7, 1972 entitlad "FY'73 S\xpphnentaxy I‘raining"

WHAT msnouw Do . .

. § ¢ .

Cross refererce this material with materdal in the Head Star{
Manual on Fage 18 (A Manual of Policies and Instructions, Manual
6108-1, September 1967) ‘and file ‘atfached policfin looseleaf .
notebook. - .

.

e

3

BACKOGROUND . oL - . .
C e p e

Head Start Supplemsntary Tra:l.ning general pnctd.ce “dnd policy

has been to offér standard college-level training for Head Start -

staff. The primary goal of thas training was to eénhance staff o

cdreer development. . It wus assumed that cellsge, t‘aining would _

also improve classroom performance. .

vl -

As a result of this program, over 12,000, Head Stawt .staff have
- recedved college training for cmdit, while approx:l.mtely 1,Q00

have received either-A.A. or B.A. degree\s\ or other, recogrﬂ.zed ‘ .«

certiﬁcates. . .

’
LIRS ] ‘ -

. In some cases » however, emﬂmaia on the career development function
HSST .has conflicted’with the need«to provide Head Start
s ff, particularly classroom staff, with training for skills
rectly related tp teaching Head Start children. Degree require-
ments atrmany institutions often oblige trainees to fake courses
which only indlrectly affect Head Start clabsroom performance.

. _ In addition to the HSST program, 0CD. haa supported the develop:
ment of the’ Child Development Associate (CDA) progranm, The €DA
progrdm reflects a new concept for treining and credentialling
child development staff. Its basic thrust is.to focus both train-
irg and credentialling on adult competencies for working. with .
young children.

Distribution - ARD ~18- ' ,
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-2 -

The CDA project during FY 1973 has three major features: ' 1) Iden-
tification of basic competencies peeded by adults who work in
preschool centers, 2) pilot training programs which are ‘developing
competency-based training strategies, and 3) procedures for assess- °
ment and credentialling, Developing systems for asseasment and

- credentialling is the responsibility of the GD¢ Consortium, a
broadly based cohsortium of national organizations.concerned with

., Quality care for young children and .the career préparation:of child
care staff. The Consortium will issue a CDA credential to persons
who demonstraté the'ZDA competéncies.

The intent of this’ igsuancg is to develop a balanced polfcy for
HSST consistent with the now approach to staff training and
credentialling incorporatgd in the CDA program and with the career
advantement- of Head Start. staff. Although the policy changes
.outlined in this issuance focus on classroom staff, this doés
not detract from HSST's. role in providing training and career

/ development opportunities for all Head Start staff ‘including non--
classroom staff. - i . ,

L]
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~~0GD INSTRUCTION : cm:rm 1-33-32h-1 o ' 5
OFFICE OF CHILD DEVELOPMENT INSTRUCTION - - * :
HEAD START SUPPLEMENTRY TRAINING POLICY N X

an ' '1-33-321;-1*28 Purpose ‘
Scope - ' >
. 20 Definitions ., _ :
. - 30 GQoals - : \\\ ,
' ' LO Policw / — .

. : 50 Implementation

\1-33-32!4-1-00 PIRPOSE
The purpose of this issuance is to clarify OCD - .
policy for Head Start Supplementary Training in : -
order to.insure a balanced approach to achieving -
HSST goals.  As outlined in.Sections 30 and 40,
HSST's purpose is to provide training for staff
to improve job-related skills. This should upgrade !
the quality of services in Head Start programs, and . ) \

. concomitantly, provide avenues for upward mobility , Co.
to Head Start staff. Additionally, this issuance -
specifies competency-based training leading to a
Child Develooment Aassociate credential as a com-
ponent of HSST and defines that component's N—
relationship to other training offered through . ‘
HSST.

'
.
L]

1-33-324-1-10 SCOPE , , ‘ N

This policy applies to 'all Haad Start Supplemnt.ary
Training (HSST) grantees that operate o propose to ‘ ’ -
operate an HSST program. local Head Start grafitees -
which have been funded by HSST during IFY 1973 will .
be expected to negotiate, to the greatest extent ‘
possible, an appropriate competency-based_training
! opportunity with the varieus colleges"or universities . - T
- presently providing HSST, or.-with other institutions
‘ which might develop an appropriate CDA training : -
program in’accordance with policies stated in section: a “
. 1-40. Head Start grantees and delegate agencies and '
Head Start Career Development Committees must conform ‘
. to the policies set forth in this instruction in
/ making training and career development decisions ,
affecting HSST trainees. * Policy becoms -effective - —
immediately upon issuance. -

06D = ™ « 73.2 (+~3<73) 20~ ' ' : . : B

k.
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OFFICE OF CHTLD DBVELOPMENT éusmucnon .

HEAD START SUPFLEMENTARY TAINDNG PCLICY | " Page 2
) ) ' . - ; T -
+1-33-324-1-20, DEFINITIONS  _ ° T " (

N As used in this issuance: 5

' 1. "CDA competencies" refers to the basic sidlls -
. ’ . - dnd lowwledge which cIasaroom staff must e
oo w | demonstrate 1o gain,the CDA credential.. Thess .
© "GDA competencies reflect those nceded to assume )

primary pesponsibility for the daily activities |

of preschool childrey in center-based child , '

- . development programg. They have been developed . :

. P o - under OCD direction. : ' L :

. . ) “

-2 '!C&npetqnéy-baaqd training" refers to training

oL z . for a defined set of compstencies. "ChA' <.

S, competency-bdsed" means training leading to 4 -
" . ’ \ ,CDA credential-and conforming té OCD procedures .
} \ : and CDA training guidelines. . .

T . 3. 7"Cii)d .Development Associate” 1s a new pro- ] . |
e : .fessional category which emphasizes demonstrated . . ’
‘ : competency in working with children, The TDA :
.7 . credential will e awerded to those who demon- : -
. strate the defined competencies as reflected ‘
y * .. 1in assessment procedures developad by the CDA
‘e © Cohsortdum. It fs expected that the CDA i
" credentisl will stand for high qualfly capabil-
ities and have national status. ! o

- °

L. The CDA Consortium is a private -nonprofit
! corporation funded by OCD andcomposed of oo .
approximately thirty national organizations .
e . that stryngly support quality care Ifor pre- -
school children. A sixteen member 'board of
directors furdctions as the polioy making body
of the Consortium, supported by a full-fime . :
. - staff of professionals. .The Consortium's role. : A
. * 1s to develop and implement systems cf assessing
o + the competency of CDA treinees. Thel Consortium w
: will also develop systems for creden Xling CDAs. .
‘ 4 R , ¢ .
y 5. T CDA credential program and college degree ’
) programs sire different in the folpowing ways: '

(a) AnA.A. or B.A. degree has- Yroadly based ;o
requirements in generel .education. A CDA S .
credential is more specifically focused on :
-cempetencies for working with preschool -
children. i . .
1
. - ! f A

: : ., :
¥ ,
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OFFICE OF CHILD DEVELOPMENT INSTRUCTION ] -
\ # HEAD START SUPPLEMENTARY TR/ INING POLICY

(I1-33-324-1-20 Continued) q . » ,( ) . .

(b) While@ person re:eiving training for a
CIA ¢ ntial ma;¥be granted cullege .
o credit tdward a degree, the'CDA Credent.iil
itself is' based on,actual performince
with éhildren, not on completion of a
prescribed number of credit hours..

, s (c) The CDa credential will certify that'a
g .- . S .« Person is competent- tq work with youny: -
: . S children -- a college degree aline may not.
. H tn

(d) The college de\gree «or hours received during

. training are a possible avenue for further
. . carcer development, but are hot necessary .-

. /’
. . . . for attaining the CDA credential. . / 7
: s _ : ‘

o 6. "Non-Classroom Staff" rafers to persovgnel not
. . o directly involved in clas®room activities '
- (e+g., Head Start directors, social workers,
K heilth workers, -etc.). . . -

-

v

v
o . . ..

M / . . - .
I-33-32L-1:30. GOALS N . 2

< . ¢

“ ‘The HSST progtram goals are: First,*to provide ¢

v . training for Head Start staff in child development

. and An early childhood education and related area . . '
R with the objective of upgrading their skills and - e N
competencies in delivering services to Head Start ] L8 '
children;.'and, second, to provide staff with . S :
opportunities for appgppriate training and career .,
develapment to facilitdte upward mobility Jin Head W
Start programs. - - B U S B

{ ALl HSBT projects %ill be required to promote théce
goals and to‘conform with the policies in this memo,

L]

- s ~ +
{ ' The poldcies outlined Below will serve to: 1) I rease :
\“‘) " - ths relevance and quality of %training for .those staff \ )
working' directly with Head Staft children; 2) Stimulate - :
HSST institutions to offer CM tompe tency-based Q/ .

1%p-

11

training; and 3) Haintain an” on-going career deve .
. ment component within HSST, by (a) allowing classroom . .

staff trainees now nearing completion of requirements ‘

for an A.A. or:B.A. degree or other certificate to*

continue te those levels; (b) continuing degree- c ST i

oriented opportunities for non-c¢lassroom staff; .

and (c) providing degree-oriented ‘opportunitigs for
1 Head Start classroom staff beyond the CDA' credential.

- * !

.

B :

0CD - IN - 73.2 (2-23-73) :
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OFFICE OF CHILD DEVELOPMENT INSTRUCTION
HEAD START SUPFLEMENTARY TRABNING POLICY

. . [ N
1-33-324-1-40 POLICY ' ¢

A. General Provisions -

1. HSST will focus on training Head Start

e staff in child ‘development and in early
childhood education and related areas that
enhance staff capabilities to carry out ;
Head Start program objectives. Training
for both classroom'as well as non-class-
room siaff will be directed at upgrading-
their skills and competencies for d{liver-
ing services to Head Start children.

2. HSST will meetycommitments to existing
. clasgroom staff who are nearing completion
of a dbgree program as well as to non-
classroom staff enrollees. This is
specified under policy provision B.l.~
(See page 6).

HSST. will continge to provide opportunities

for Head Sta:ii staff not covered under

policy B.). to pursue degree-oriented

.training as outlined in: pollcy provisions
c2 B.3, and B. ke

.For FY 1974, HSST grantees who provide
training for Head Start classroom staff not
nearing completion of a degtee and for newly
2nrolled classroom’ staff will be required to
choose one of the following. options. - The
options Apply to HSST grantees which fust,
with Regional Office concurrence, select
the option that ‘best meets; their situation.
- H:lﬂ;in each reglon there my be a mix of’
options with several institutions in each
' category. Training in each option must
be based upon the CDA compet.enc:.es. The
options-are as follows:® -

a. Provide full accomodation of CDA
-Gompetency -Based Tralning Tor classroon

N

0CD = TN - 73.2 (2-23-73)
) .
L 3 - "“
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y OFFICF. OF CHILD DEVELOPMENT INSTRUCTION ~
HEAD START SUPPLEMENTARY TRAININY POLICY ' : . . e

-

®

F3

(1-33-324 -1-40 Cont inuad )

2 Y

¢

¢. Provide an approved alternative for .
1 ireiﬁ persons as competent classrocm ’ N
‘ personnel in a_ Head Starf setting. -

. 5. Criteria for meeting option (a) are described |, . -

belou- .

a) Each component of the. training program
should relate to specific child develojment
'asqocinte compe tengies. THe.entire tr:ining
' program should ultimately lead to the . -
attainnent of allyof the CDA competen: 2s. \_,

«b) HSST grantees, ipf.hey are colleges or .
universities, mst offer valid dit ‘or
CDA treining., Grsntees that arc not
colleges or universities shalld work w.th
'naarby colleges and universities to db-ain
credit for trainees.

c) Approximately 50 percent or more of th:
trainees' total training time must be =
spent in supervised .t‘ie‘ld work. ‘

L)
d) Training must be organized so that.
acadentl.c ard field work are integrated. .

.

Ld

' e). Training mst be individualized according

to each trainee's strengths and weakne. ses
with respect to the CDA ‘competencies. {e.g.,
upon entry, a trainee's work with children
1s evaluated and a.plan fzr training developed
that has ate least some components that-are :
indjvidualized accordihg to individuil ’ R
trainees previous experfem:e'md expertise.
Interim evaluations are.made as training .
progresges, and -counseling is. provided. .
until both trainee and trainer decide ‘hat
the trainee has acquired the CDA compe ' ,e'\cieg
and is ready to apply.for assessment { r
the CDA credent .

£) Training must be flexibly scheluled so that .
length of training time can.vary and so

;' i | that exit from the training program depends

oh each trainee's acquisition of the CDA
compotencies.

P

OUD - 'IN = 7.2 (2-23<73) 24
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- (1-33-324-1-48 Continued) , | Y 7 e

. 6.. The criteria for meeting option (8) are:

a) HSST gmn}.ees mast cémp}y ‘wi,t,h A.5.a. and ’ i
A.Sob, lbOVe. . K T . _"l ,‘Q

, T - b) HSST grantees must slso comply with L
' ' at least one of the other criteria given ~°
In"option {a) above.- ’ . ,

c) HSST grantees muit include in their grant
- pagkage & plan showing that they are
: - " working to make changes in their progrém
- so that ‘they wil) conform with all six
- criteria at the beginning of th#ir pro-
- * ~ grem year in‘FY 1975. ° .

. "".7. The criteria for meeting oiatiori (c) are:

s a) The goals and/or competencies encompassed
- : in the program must be related to the T,
’ . professional role described for a-Child .
" Development Associate; that is,, a person - _ b
. who assumss primiry responsibility for ‘ - !
' .. the daily activities of groups of pre- )
schogl children. -

b) Competency statements must start with the
) - CDA competencies as defined by. OCD. Com- .
‘petency statements can be amended, expanded L
T I L o or deleted provided they are accompanied by 3
. an acceptable rationale showing that the <
' ! changes reflect needs in the population of ) :
children or- trainees served by the progrem,
and that they are consistent with sound )
. . child development.pructices. Each component
' of the training program should relate to :
J the development of specific competencies. ’ '
' . . The entire training program should ultimately )
; . " lead to-all competencies specified as -
p : : objectives of the treining program. *

c) Tm\:ln:l.ng must include a sufﬁciently major .(

- \‘WI#

component of supervised field work to lead
e i ; to attaimment of the competencies. Academic ‘o
i . and field-work must’ be integrated. .

g
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‘ OFFICE OF (GHILD DEVELOPMENT INSTRUCTION v
Page 7 HEAD START SUPPLEMENTARY TRAINING POLICY

"7 (1-33-320-1-40 Continued) |. - o

ve
- '

. = < *d) ,HSST grantees must devise a sistafm of . .
: _ : ( .evaliation related both to the,training
; .. program and to trainees' work with children. 1 - ‘
. R ) ’ Upon completion of the program, trainees
o ) , should be competent child ‘care staff. They-
. P ) . ‘should be prepared for assessment by the
‘ - ‘CDA Consortium for awarding of the CDA
credential. GOrantees should plan to wark .
- N : closely with the CDA Consortium so that -
' g " .+ the program's system of evaluation is
S - ' .- ,coordinated with assessment for the CDA ’
. ‘ ‘credential. :

_ 3
~a * 2 b

v "+ @) HSST grantees, if they are colleges or
: universities, must offer regular course | .
<. credit for CDA training. Grantees who
- are not colleges or universities should
I o -work with nearby colleges and universities :
] . : : to obtain course credit -for trainees. : . T

) f) A review process will be established at .
A ' . ' the OCD Regional Office level to- evaluate b
ve T ) : C proposals for this option. The process _ ’
N X .- . : ‘will include appropriate representation - ..° '

: : . of*0CD National Office and the.CDA * '
. : ; “Consortium. ' o

.

- " B. gpecific Provisions

- . 1. HSST policy calls for meeting existing ‘commit-
. . ments to current Head Start staff traineeg who

i . are close to achieving degrees. Therefore, .
- . subject to available resources and OCD policy:

. - a) Classroom staff trainees who have obtained -

3 L 60 or-more credits at the time of this ’ e
. ' . ‘issuance will Be permitted to continue to.’

. work toward a B.A. degree, provided accept-

able progress is made. They should also.be.

allowed and encoureged to participate in

x treining leading to a CDA credential where C e

. . this is possible and appropriate. .

- ‘m"’
. .

.

, OCD - TN - 73.2 (2-23-73) « -2 :
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(1-33-32!‘-14;0 Gontinuéd)
e . b) Classroom staff treiness who have oﬁﬁlnad
4% credits and who are enrolled in programe
;: £0 A.A. degrees or 60 credit cert-
ificates will be permitted to continue
training for those credentials, provided
acceptable progress is made. They shouli
’ also be allowed and encouraged to partici-
pate in treining leading to a CDA credent-
ial vhere this is possible and appropriabe.
c) o,n-c]asaroom staff enrolled in HSST at
the time of. this issuance will be permitted
. tb cortinue in degree-oridnted programs
regardless of credit level. They should
also be allowed and encouraged to partici-
,pate in training leading €0 a CDA credent-
/ial where this is possible and apptopriate.

. 2. Current classroom s*2ff HSST enrollees not
- covered under policyB.l (e.g., they have taken
some courses but are not close to completing a
- d.agreeasdefinedinpolicyBl.aandBlb)
- m.ll be permitted to'continue in HSST only
_insofar as such training is related to the
- . CDA competencies and leads to attainment of
. . the CDA‘credential. To the extent that re- )
- / sources-permit, priority should be to provide -
R ' competency-based training for a CDA credential
to these current enrollees. After attaining 7
the CDA credential, they may be permitted to ' .
continue academie work toward a child development- ’
related degree or other certificate to the extent 3
that openings are avaihble and resources permit.

-

‘ . 3. Effective from the date of this -issuance new
classroom staff enrollees in HJST must be
provided with CDA competency-based training.
After attaining the UDA credential, they may A
be permitted to continue academic work toward i .
a child development -related degree or other
certificate to the extent that openings are
available anc resoumoa permit.

-27-"
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- OFFICE OF CHILD DEVELOPMENT INSTRUCTION , .
Page 9 HEAD START SUPPLEMENTARY TRAINING POLICY e

g . — T

(1-33 -32h-1-uo Continued) . .

L. New non-clasaroom auff’my be enrolled in p
HSST if openings are ‘available. Non-classroom
] , -~ staff (uhather new or currently enrolled in _ .
. ‘ : : HSST), particularly thase-staff responsible . .

| ") for working directly with children (e.g., ‘ L it )
r Home visitors in a home-based program), may ' LN

.‘\ ! ‘- .... be’eligible to participate in CDA co-petency- N )

l ‘ based training.

* P 5. Beginning in FY 197hL, regional .quotas will be ) L
. established according to the eligibiljty’ ; .y
. - categories specified in policy B.1l. (i.e., . .
t . . . for training leading to ah A.A. or B.A. degree -
I o or, other certificate and for non-classroom : : :
- ) staff trainees), reflecting current enroll- - *
ment figures in those categories as submitted - . LA
- by regions in response to the December, 1972 s .
' memo requesting that information. Regions * ° ‘ . R
- \ * will‘allocate remaining slots for competency- T
< based training leading to attainment of the o ’
ChA cmdential.

_ 6. Enrollses receiving tmining for a CDA cnedentlal
. * during the second semester in FY 197), whose .

trainers have determined are ready for assessment,
-_may continue traiping while awaiting assessmerit

and credentialling by the CDA Consortium if . s
s they choose to do so, proviged: a) they have - !

" : OCD Regional Office approval; b) they have ) .
. ) + .mad8 the request to be assessed; and c) the

. - , <have secured wnktten certification from the
.. .s . , Lo trainér that they are ready for assessment.

1-33-32}4-1-50 nm.mmxw - 0 : } o

The converaion tron previous HSST policy to current
policy will be'the responsibility of the ARDs. The .
& new policies will be administered in line with the o
. ) decentralization of the HSST program. Regions will S
work cooperatively with current .HSST grantees to *
develop quality training programs that méot-tHe : ..
criteria specified in this. policy issuance. Present '
grantees will be given preference in showing that S
, .- .they can meet the new requirements bufore other !
. : |, training institutions are contacted to provide HSST/ ’ v
. .CDA training.” Technical assistance will be provided
' to local Head Start grantees and to H3ST institutidns
by regional roaources and by the CDA Consortium,

0Ch - TN "= 73.2 (2-23-73) -28-
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* QUESTIONS AND ANSWERS REGARDING HEAD START SUPPLEMENTARY TRAINING POLICY ’ *

A i bl f

W

. « . , . 1. How will Head Start classroom staff benefit from the new policy?

4 > hd 9
The most immediate benefit will be more relevant on-the-job
trdining, directly related to the daily experiences of Head.
Start staff.
» . ) l _ , . Py . : .
. . Moreovers HSST policy now provides 0ppbxtuuitieo for classroom
- staff to become credentialled Child Development Associates.
* P - . This opportunity is important whether or not a person is working . :
) , toward- a degree, or has already completed a degree. CDA training ’ ‘
. , S will provide access tp a credentisl which is expected to be. J
*  recognized not only in Heud Start but in a wide variety of early .
childhood programs across the country. For staff who possess the ~
- . ) © competencies but have had lfttle formal education, or for persons
’ ' with.academic degrees but.mno special knowledge of eaYly. childhood
education before CDA training, the CDA credential will provide
valuable recognition -

/7

) o 2. What_about mon-classroom staff? |

. . . For the present all non-clauroom staff enrolled in Hbsﬂwillz be

- \ . permitted- to continue in current training programs regardless of

. . credit level. 1In the future we ‘expect to explore possible appli-
' . . .. cations of.the concept of competency-based training to Head Start .
U ¢ . - staff in other areas. . -
. 5 ) -4
) - Because of the itude of the task, ve dre init.l.el:ing competency-
' < - ) N S based training f6r classroom st&ff first because the classroom {
. ’ staff spenda most of their time with the children, and their work
- ’ : /’1mpacts most directly on the quality of the educational program for
children Home visitors and non-classroom starf€ with child develop--

. > . ment reeponsibilittes should be included in HSST/CDA programs

- * 3. VWhat happens to current trainees under the new pblicy?
AJ N

HSST trainees who are non-clasaroom staff are not affected
. . - HSST trainees who are classroom staff, and who are closg to com-
7 R pleting a degree (e.g., they have accumulated 60 credits toward a .
‘ . - bachelor's degree or 45 credits toward an associaté of arts degree )
R ' . or 60 credit certificate) will be allowed to continue in their ~ *
. * . - degree program, or to enroll in CDA training if they choose to do
. . R .80. Classroom staff whose eccunuleted credits are below the cut
g . off points will be given priprity for CDA traifiing.

< . P - y
- .

&
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. : “., Windt will 'n./pyun in amioual 1240 Start or H3ST p am 1{ some .

ataff continue HRST as hefares while others receiWMIBCNA trainine? °

This will mean that classroom staff will be 1nonVed in
e " different training activities at various points in time.
However, there’ shouéﬂ be some overlap. "Where it advances their
needs or interests, classroom staff with sufficient credits
‘to ‘continue a degree program should be encouraged to participate *
. in CDA training, or in parts of it (e.g., special courses, workshops,
supervised field-experiences.) Where possible these trairees should
’ * 7 be encouraged to obtain their CDA credential first before continuing
with general education courses to fulfill requirements for a degree
Classroom staff who are involved in CDA training nay in some ’
1nstances be participating in the same experienc s and also receiving
. * college credit. Actually, because CDA training provided through
' HSST will confer credit; some ‘CDA trainees may be working simultan- -
eously toward a CDA credential and an academic degree.

. 5 -

-

, - 5. Will Head Start staff be eligible for support toward.academic ~
! . degrees after they receive. the CDA ¢redential? .

-

- . \ - ~ - -
. . Yes. Some funds may be available for'‘degree pgograms Although oo . .
/ P ) the CDA credlential is expected'to be & viable credeptial by itself, s
academic degrees'wxllscontinue to be important. . The number of N
3 .  ‘persons able to puruse degre& programs will be a functlon of

- . R :
) regional office‘and locaP program ptiorlties and resources . 'l :

»e

6.- Will people who already ha»e the- CDA competericies’ be able to beg\’ .
credencialled ag CDAs without going through CDA training? oL e e ¢

~ 5 . M L4 ) : : N4
At the present time, this is not possible. However, OCD expects _ - . -
that the CDA Consortium will develop an assessment and credentialling - R
procedure that would make this- possible in the future SO

1) - ?
i

! s L .
—7. What if a person demonstrates or acquires the:CDA.competencies

before the CDA Consortium develops assessment and cre enciall;ng

procedures that are applicable on a nationwide scale?

o

Persons who have been enrolled in CDA training and who are deemed

ready for assessment before assessment and credentialling procedures.
- . are developed may a) continue CDA training while awaiting assessment;

"b) pursue genéral education courses needed for a degree;.c) drop

out of HSST temporarily to make room for another person; or




8.

9.

N
. 10.

Y

d) assist in the CDA tra'lnlng program by helping other trainees

obtain .the eompetenclen (See section B.6 of the HSST polic
1nuance ) . )

The CDA Consortium ‘expects to have developed a prototype assess-
ment system by July 1973.. This will be a rough prototype still
requiring further regearch ‘and broad 'field testing. The

, Consortium -expects to begin some limited qre“dtntlalung during fiscal
year 1974. Firm estimgtes of the number of CDAs’ expected to be
credentialled during FY1974 are not now available/ ’

- N .

What constitutes "acceptable progress" for trainees with 60 or
more c;ed!ta ‘aeneoter’houi!q towa% s bachelor's degree, or 45
credits toward an associate de.ree ho are continuing their degre

programs? . . 7’ '
i !

Committee, with appropriate guiderde from the OCD Regional Office.:

;'Thlu dec¢ision will be the regponsiglllty of the Career Development.

Generally, passihg grades and continuohs progress are the main criteru.
The average tralné; takes 12-18" chita or semester houra per year.

Hill the addition of CDA training as & cogpongnt of HSST require
any changes in the role of Head Start Career Development Committees

and/or Directors of’Career«%&nd fraining of Career
Development Coordlnaton"e - ¥ - .

¢ ‘g N
No -- except that in exercising their regular functions of
planning and’ implementing staff training, they v need to become
familiar with current policy amd with the cha ristics of CDA
tralnlng and credentialling. With Regional Office uidance, members
of Career Dévelopment Committees.and direcfors . and coordlnators of
Caréer Development and Training may, play & mjorarole in incorporating
CDA training -into the agency's Career Develo t Plan, in orienting
staff, and in workin ng nu—lt %ST grantees and/or other: colleges or

8.

. training instltut io

\

When a Head Start loyee receiveés a CDA credeneuli wi.ll he or
she be: ollﬂble fog pro-otlon? \ )

.
& ‘ e
N - )

" OE@ Instruction 6902-1, full year Head Start Plcn for Career .- * .

Development (September 20,1966) requires that ‘training, education,

., and_demonstrated work ability be integral elements in a system of
promotlon and compensation. The CDA credential incorporates all three
criteria, and should be taken into account in assessing a person's
total perfeche_ and potential.

£

1

How much will it cost to provide HSST/CDA training?.

"'At this moment, no one-is certain 4f cost. Costs during the

3




.

.
" 2

. - s
* .

initial start-up phase may be higher than for traditional HSST °

instruction, intengive field supervision, individual assessment,

and curriculum reorganization in ¥rder to incorporate the CDA
competencies into the training program: and tc integrate acedemic and
fie}dbdcperiencea. This may necessitate cuta in enrollment. in~

some programs. . + 7 .

. .

However, fnere may be savings from chenging.the pattetn of training.

s . For examfle, a greater proportion of- funds might be spent in train-
ing trainees who would work pn-site at local Head Start programs,
rather than in providing tuition subsidies or cortract courses at

Y "ocal colleges and univérsities. Variations in-center attendance

night also be associated with staff training.” For example ¢ one day

a week, or two days a month, might be set aside as trdining days.’

A@ﬁitionnllyﬂ becadise the time frame £5F CD.. rraining will be ,
variable, depending solely-on what is nccessary for the trafnee-to
acquire and.demonstrate the -ompetencies, there niay be a lower cost

per traineq. * Degree programs pursued on a part-time basis can take
from four to eight’ years whereas CDA training is expected to range from
several months to-two years, depending on individual trainees’;
acquipition of the CDA competencies.

— 7 ) ¥ ' ) - \‘.
+ . 12. What help can HSST programs get from the Office vf Child Developmént?

Implementation of the new policy is the responsibility of the OCD
+*  Regional Offices {n line with the decentralized administration of HSST
) Regional Office staff will continue to negbtiate grants, advise
. . concerning the substance of training, and determine adherence to
guidelines.
The OCP National Offite will provide overall leadership and directiun
. ’ concerning CDA training. It will disseminate information concerning
*  CDA pilot training sites, successful training strategies, training
costs, and assessment and credentialling systems. -

»
.

. The CDA Consortium Qill share the results of its developmental effort

‘ ‘ in asseéngnt. The Consortium hae also agteed to provide some limited
technical assistance on a regional basiz. Mcreover, the Coasortium .
T~ ’d/;fﬁ/ﬂ/,,has’érganized clusters of subcontractors and assessment pilot sites on
- p— . . a regional basis. HSST pregrams would be welcome participants in

claster activities. (The sppendix gives the cluster organization.)

13. uwow much coyrse credit shcould the GEA crédential be worth?

i
13

Théswwill vary among institutdons. Some colleges in the pilot effort
have indicated their willingness to provide AA degree equivalenc
credits, and ~varying amounts of credit depending on the mechanism’ >
employed. However, as a competency-based credential i%s major worth

. will be that of certifying that the Child Development Associate is

a competent professional in early childhood programs with demonstrated
- ability to work effectively with young children. )

- 32~
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14. What if a colltge or university with a current HSSY grant ¢
annot provide CD/A Traini

c P ng that meets OCD guidelings?

. HSST policy requires that current grantees be given preference
in showing they can conform to ‘the guidelines. However, 1if a
coliege or university which 1s & current HSST granteé cannot
provide HSST/CDA training, the Regional Office will decide upon
alternate ways to organize training. Funds may be reallocated *
to alternative training centers. ‘ :

4

. . .
"CDA training can be offerdd by a variety of institutions including
Regirnal or State Training Offices, Head Start Centers, Vocational
technical schools, private organizations, mental' health institutions
and/or clinics, high school adult education programs, neighbnrﬁboJJ
and community organizations and day care centers; or nursery
schools. Local Head Start . ‘ograms may also be funded “o structure.
their own training progtams'utilizing‘grailable community resources.

-

¥ : j
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GUIDANCE FOR IMPLEMENTING HSST/CDA
TRAINING PROGRAMS

°

' : This chapter provides guidance ' ] N
: " ’ for implementing CDA training <
within Head Start. Supplemeritary )
ZTraining Programs. It is useful
only fot persons familiar with

Head Start Supplementary ,
Training, :

GOALS

€

The objecgives of HSST ac originally promulgated in 1967 were
to: ‘ -

i @ Provide cnllege education and’ training to full-year Head

. Start employees so they might become\more skilled and
- responsible in their Huad Start work;

e Provide Head Start employees with an opportunity for the

» kind of career development that would increase their earning .
v ‘pover and job security; : ’ T

. el -

@ Provide an opportunity for colleges and universities ‘to )
- experiment with changes in academic requirements and to develop
new curricula and methods o2 instruction, thus serving the .
~pecial educational needs of Head Start per'sonnel and programs. o
‘ 7/ ) Lo - s

; . - ’

. .
The original goals as articulated above are hot essentially different
from current goals (see Chapter 3, I-33-324-1-30)., The difference is
largely one of priority, and of means for acconplishing objegtiGbs. At
present, staff training to improve the quality of services to Head Start
children has top priority. This concerh for the quality of fﬁe program
for Head Start children is also reflected in the Head Start Improvement
and Innovation effort. However, although the ‘primary goal of HSST/CDA

2 traiding is classroom competency, enhancing career development snd . ' .
profe,aionnl status is implic{f in the CDA concept. It is expected that .

L 4

,

-34-.
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the CDA credential will be a nationally accepted credential in‘its own )
right, Furthermore, the oppcttunity,to»ﬁroadgn intellectual and personal )
- horizons by completing degree programs can also be an attainable goal
v . _ within the present policy provisiors, depending on the status of the |
trainee’and the resources avail?’(;. ' ;]
ORIENTATION : / ' ) o
| . ‘ ./’. ) - 1
An esgential first step 19/{mp1ementing the new policy 1s'pro ting
its acceptance, HSST/CD} training should be seen as a reasonable and
Cr K , Eracticai ‘way both to improve the competencies - and hence the effective-"
» -~ ness = of MPeéad Start gléaff, and to enharce individual status and career
' ’ opgqftunities. All persons participating (cdllege and university i
faculty, 4lead Start,staff and administrators, traindes, Head 'Start . ’
Cateer Development Committee members, parents) ,shouldéie fully informed
. aQowt the goals, philosophy,and training plan of the €hild Devglopment
fAssociate progx;a' . ,Trainees, particularly, should be aware that the CDA
, program is an “experimental program, and that assessment and cred/entiqalling
/ systems are beiny developed. All programs implementing CDA training are .
"~ part of the developmental effort. = - N " O .
. ~ " - . o) ’

.

b

-

SELECTION OF TRAINEES / :

- .
L

Headks_;art.Stipplementéry Training policy (see I-33-324-2-40, section B)
¢ calls for. megting OCD's-commitments by providing degree-oriented training to

. currently -en?otléa’,ﬂonéclassrom statf and classroom staff who are clese .
to achieving degrees. Priority for CDA training will be given to class- =
room staff currently enrolled in HSST but ‘excluded from degree pro‘gra'ms ’
because they have attained insufficient credits to continue under the
specific policy provisions. As resources permit others shou Be - ]
encouraged, including: o . N ) . 3

1. Trainees covered under sections B.ls and B,1b who have acquired .
. ) _— 60 credits toward a bachelor's degree and 45 credits toward an
. associate of arts degr2e. Including these trainees can . L
‘ B S demonstrate to other trainees that CDA training, and the CDA !

, *  credential, {8 valuable to those who have degrees, or want them. 4

' Alsc, these trainees.often provide role models:for other trainees,
. , . . and can possibly assist in the training program. If they wish, .
: ’ they stould have the opportunity to be evaluated with respect-to | .
, . the CDA ccmpentencies and to take all or -parts of TUDA training
- . . -in order to obtain all the coﬁpetengies and recéive their CDA 7 .

credential. The amount of training involved should of course, '

depend on the "competency level" of the trainee rath\br than on | R y

g " the number of credits formerly accrued. , ) ‘

&« . )
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2. Other éﬁassroom personnel not currently enrolled in HSST.

+ . 3. Non-classroom{staff (whether or not they are.currently enrolled
in HSST) whose“gareer goals include working with children and . *
N for whom CDA trafning and, credentizlling’ yould be appropriate «

and desirable, CDA training would be appropriate for non-

classroom staff occupying new staff roles that invdlve knowledge

-+« _or acquisition of .a °substantial proportion of the CDA competencies;
o . ‘ for example, home visitor7 in a home-based program.
. ) . o -

H

There are. several strategies that can be adopted in selecting HSST/CQA
trainees. One is a "critical mass" approach involving all or nearly . . .

/p all af the staff at+a given local program - head teacher, agsistant o/
- teachqr, teacher aide, non-classroom dtaff for whom CDA training is

‘//// . appropriate, This strgtegy fs’ most likely to make an iupact on the

quality of that particular program. Another strategy is to select

. trainees on the basis-of criteria such as number qf credits previously . s
earned, length of, time as Head Start staff, job status (head teacher, o
#ssistant teachéq, teacher aide), a specified number of trainees from .
€ach program, etc. Other criteria might include the following: candidates .
g t accepting the CDA ds their current professionsl target; candidates showing . N
. Pr@ise in work with children and their families; candidates showing
competence in interpersonal relations; candidates having previously made
use of availdble training opportunities. A third sfrategy is to gselect
Grainees on the basis of current lével of competency, either the most
. competent gtaff members (they can fini,h quickly and can help others)
"y or the least skilled staff members (they need training more than the
? ’ others). Participatioq in HSST/EDA training should bde voluntary.

Ideally, HSST/CD: training is best approached as a coibinatiop of i
inservice training, academic training and on-the-job train{j& for the '
tire Head Start teaching staff. In addition to the training and |
. ‘Sipervision provided by staff members from an institution with an HSST
grant, Head Start staff members can assist each other in attaining, the, - .|
, , CDA\ compgtencies., Every staff member, including the most competent head
. R teacher or program director, can benefit from identifying his or her
strengths and weaknesses with respect to the CDA cdmpetengies. It is )
‘ desiralile for staff involved in HSST/CDA training to'be at various levels
‘. of competence - some ith considerable experience and skills, others in .
¢ the middle, and some inexperienced persons. A cooperative approach is { -
most useful, with each staff member workihg to become more«competent at
his or her jobsin order‘to 1n7rove the program for the children,

.o
LOUNSELING ’ ' :

»>

Counseling will be essential to help individuals benefit from training
s pPrograms. The average Erainee will need help iR framing both career

. »
v .
P - ’r
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goals and personal and professional objectives, and in making realistic
plans for schi~ving them. ‘Counseling will also be instrumental in ’
helping trainees understand the value of CDA competency-based training

for themselves and the children, and in adjusting to the differences in

EY

the organization of trcinir;g as a result of implementing CDA training.

The concepts.of levels of compatency .and of professioaal. sé_lf-develppment

" with respect to the CDA competencies will need explanation. HSST trainees
who are working in responsible teaching roles and sem themselves as
competent teachers may see no need for competency-based training. Trainets
will neéd to be parmicularly sehsitive to trainees in thig situation, and
to trainees who feel threatened by the .idea of being assessed {n terms of
specific compstencies. Individual counssling, special seminars, and
independent study can be used to assist the "experianced” HSST trainee.

In addition, some sxpe,riencad'trainu_c who have acquired tiost or a11 of

the CDA competencies can assist with the training Program by helping

others with less experience. . ; -

13

Counseling should be an integral part ef any HSST/CDA training program,
Every effort should be made to tap 41l available ‘resoucces, both within
and outside the HSST program, to n-ovide trainees with adequate help and
guidance, ' ’ . ’

»

COORDINATION -

o . o ! <

OCD Regional Office staff will be responaible for making sure that there

. 1-'-uf.£ic1gnt plauning and coordination among the wvar‘ous groups’ involved

in implementing HSST/CDA training. HSST project managers should work

with college éuculty and administration, Head Stast directors and staff,
£

OCD Regional fice staff and others to fecilitate the complex process
of conversion from an academt based system to competency-based
design for,training. Coordination should involve the following groups:

L4

¢ 1. ad Start Career toas .
5 ¢

In addition to their role in selecting trainees, the Caraer
Development Committees”can assist in the counssling of trainees
in aréss related to carser godls and expeétations. They can
facilitate cooperative planning batween Head Start program ..
administration and.HSST/CDA trainees so that indigldualiged.
training plans can be developed. They can also function as
advocates for the tratness, " - '

*

inistration of -d d'Donl.o [ nécr-:

Coopetation between training program “tatf and staffand
administration of the child development center is essentia}.

»
-
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Head Start ‘administrators can facilitate staff acceptance of '
training and also facilitate training by finding ways to .

maximize on-site training and integratidén of academic and on~
the-job experiences. The provision of released time for caurse \
work and seminars, cooperative planning of schedules, enthusiasm
for exchange placements, or field visits and interest in trainees*
, progress showld probably be preconditions for trainees participa-
tion. N ,

-,

[
ducation Staff of Head Start Child Development Cente
‘Education staff who h acquired the CDA conpetencies and/or
who have bachelor's magter's degrees in child development or
early childhood education car work with the HSST program S
supervisors. As on-8ite per:onnel they can provide valuable
support in helping tratnees vith fewer skills to acquire the
*CDA competencies. Ample time should be provided tb plan child
development cénter staff resyonsibilities so that some members
_ of the educational staff can mssumé this role.

-

— . -

Trainees. . .
N -
Prior to selection all patentlal participants should ﬂe fully
1nfdrmed about the gosls and expectations of the 'CDA program,
~ and 1ts similaritiea and differences in relétion to the former
HSST program? The entire Head Start staff should be made aware
of what competency-based training is, what the CDA comcept is,
, and how it relates t% the Head Start Improvement and Innovation
effort. Staff should ‘mderstand the relationship between the
CDA competencies and the performance standards for Head Start
program quility.
5. Parents.’
> .
Parents shoguld-be informed lbout the goals of CDA training and
"their relationship to a quality preschool progrem. TYhels' . "
. Suggestiend atd heip Whekld be sought in providing trainees with
-experiences and inforwatfon which will help in the acquf'sition.of
specific competencie#; for exalple, in coordinating chud-rurin%@
practices and expectations between hope and center (competéncy
area E), and in helping build children's positive eslf-concapt
‘and 1ndivi.dual strength (cmpetency area C).

:

»

)}
Parents can also bs enlisted as "back up partners" (substitutes)
"for trainees’ on a paid or volunteer basis.

6. ol;;cge, !acultz and Mnictutioﬂ. , »°

Suppert frow collegh faculty and lthtnhtution will be crucial
in revising the curriculum and in developing ngw systems.for

«38«




granting crbdit and making scheduling fle&ibie.' College .
faculty are of course, valuable resource persons for particular
content or competency areas. ,

. 7. HSST Program Field Work Supervisors and/or Academic Instructors. .

Supervisors and instructors in this program should be advisors
.. ‘and facilitors of learning not traditional authority figuges.

Each trainee should be assigned to a suﬁervxsor or advisor who
. will guide the trainee tnrough the training -experiences, whether
" field or académic. A useful but!difficult-to-achieve trainer/
‘;trainee ratio is 1 to 10 or 1 t6 12. The supervisoxr should assiEE o
the trainee to relate the thieoretiéal content to the\field -t
experience and vice versa, aphd.will be the key person tn training s
for CDA competencies. lersonal anqd professional counseling °
should also be included in the supervisor s role.

. In order to achieve a workable trainer/trainee ratio, many 'HSST/ . .
. CDA programs will need to draw on the ‘Head-Start staﬁf to help ) -,
provide field superv1sion. Some HSST'program staff might assume '
the role of a "trainer of.trainers" , aiming for“a multiplier
effect. He or she can work co)peratively with selected Head
Start staff and administration, who will in turn work with‘HSST/CDA

- trainees. ] .
. ’ . ~
8. CDA Consortium. . '
! » ‘ t 7 N E

HSST/CDA project managers will need to be infdtmed of the work'of:
the CDA Consortium in developing? assessment ‘and credentig]lling
procedures. Somé HSST/CDA programs may wish to field test °, - .
particular assessment procedures, or participate in other «
activities of the regional clusters. established by the Consortium.
(See The appendix for a dlist.) .

9. CDA Piloc Training‘ProJects.

) As information concerning traiiing models, materials, and ¢
» , Y  approaches becom2s available from the pilot proﬂects, it
wilil be made available to HSST institutions ) ‘

’ PROGRAM ,ALTERNATIVES . -

For Fiscal Year 1974, HSST grantees who provide training fér classroom
staff not nearing completion of a degree program have the options of :
a) full conversion to CDA compétency-based trainimg; b) an’approved
transitional program for providing CDA competency-based training; and’
c) an approved innovative alterpative for providing competency-based

H ’ ‘ 4 ! S -39.-n .



trafning. Each option is discussed below, with suggestions given for
meeting the criteria specified.

{ For a gemeral description nf the
gsomponents of CDA training see
» Chapter 5. —

Option A. @Trai ng

&

Criterien(y) Train:lng Otganized Around Conipetencies

Each compouent of the training program should. relate’ to apecific
CHild Development Associate (?bq)etenctee. The entire training
program should ultimately lesd to the attainment of all of the
CDA competencies.

Curricula win have to be revised to insure that a11 ¢ourses and/or

= -experiences relate to the CDA cbmpetenciee. “and that all components of
the" tra 1ng program'reflect individual trainees' needs (strengths and
weaknesses with respect to the coupetenciea) rather institutional
requirements. Separate consideration my be needed for the following

categories of -trainees? , e .
. ¥

1. Entry level trainees with little or no experience. The

training program should be organized to help them acquire
-over a period of time all of the CDA competencies.

Trainees with some experience jand several previous ourses in
11d development- or' early childhood education. They will need a,
comprehensive program but should not have to repeat previoue
learnings ‘ - ,
R . ¥ }
Ex-perienced trainees who have been enrolled in HSST and have
taught for several years. They will need a more individualized
-evaluation' with respact to tle competencies and individually-
, focused on-thé-job experiences. The training program should be
organized so Yhat trainees can acquire the particular set of
competencies needed for CDA status. :

-

__;termgb) Credit . ’ . o
. ’ .

HSST grantees. if they ate colleges or universities, must offer

valid credit for CDA training. Grantees that are not colleges or

;mivereiq,ies should work with nearby colleges and universities to

obtaip .credit far trainees.

¢ »




Lredit }s expecially Lmportant given tue pasc Jegree-orientgrion oL nadlL,
and the newness of the CDA credential program.  HSST/CDA training programs
which‘are\kased on the traditional system of courses and credits will R
need to work out an altefnative system for granting'céredit for CDA

" training. ere HSST programs currently involve a large number of
institutions,\it might be more mrunageable to grant credit through a
single institukion. Every effort should be made to provide transfegable :
credit that is applitable toward a degree. (See Chapter 5 for a va iety

of suggested mechanisms). Lo _ ;
~ Criterion(c) Swpervised Field Work “ . .

Approximately 50\percent or more of the trainees' total training
time must besspent in supervised field work.

Supérvised field work is \crucial to the development of compet&hcy. For
Head Start classroom staff, the trainee's major field "placement" will
B undoubtedly be the Head ‘Start Child Development Center in which he or she
’ is empioyed. However; this does not mean that'training" will ¢onsist. of
routine work in the trainee's own classroom. The 50 percent of the
traitee's total time which is "supervised" should involve:

1. Being observed by an HSST supervisor followed.by an individual

conference or informal convérsation. #

. 3
-2. Being videotaped, or audio taped - or doing this one.elf,
followed by conversation of self-evaluation.

v

- ¥

3. .Observing peers, or being otgetve&

4. Attending “integrative seminars" in which teacher behaviors are
. ¢ related to theoretical knowledge in terms of ' t I saw th?s .
A . ; mming- - ) . . .". ) 4 M . i

» L}
* '5. Watching teaching demonstrations

, - . 6. Visiting other preschool prografis or child development certers

.
I3
v

e 7. Attending onasite workshops focdsed,on curriculum areas or
: tegg&}pg wetfyods with immediate application )

-

- . The role of the HSST/CDA program supervidor is to guide the field
3 experiencé so that it is a dynamic learning experience. The, supervision
process should focus on the individual's role in the classroom as a

teacher of young children. : ’
. ‘ . . L. .
A - .
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For CDA training in other settings, pgrticuiar'ly for entry level® .o ﬂ .
trainees, special attention must be paid to finding field placements . : -

in which the other staff members provide excellent models- for the
trainee to follow. Because this flexibility is not often possible for )
HSST trainees 2lready employed in.Head Sfart settings, and because —~ J
"~ regardless of wprogram quality — trainees need to egperiemce other
settings, the HSST profd¢t manager or field supervisor should supplement - -
on-the- job ‘experience )d.th‘a variety of, other ekperiences. For example:
“use of films aml videotapes; teaching demonstrations; field visits to
other preschool centers; exchange placements among HSST/CDA trainees -
‘employed in different Head"tart Centers; "paired exchanges, in which
two staff members exchange positions at regular intervals. Additionally,
) the project manager or field work supervisor should make avery effort to
: ) ‘coordinate HSST/CDA training with other Head Start presetvice and in- °
service training. ‘Where experiemces = for example, films = can be made
available to the whole staff-of a program rather than a single trainee,
this would be advantageous in several ways.
HSST/CDA trainees employed as classroom pgrsonnel are not usually viewed ‘
as '"learners." Even though they are cen:jg!ﬂ:d__in a professional training
program, certain expectations and res :rictions are often imposed on the
trainee because he or she; is also an cmployee. The supervised tield
« éxperience should start with the basic assumption that the trainee,
regardless of job status, is in the process of professional self- ‘
development.” The on-the-job experience should be viewed as an internship .
(to use the medical wmodel) in which skills, knowledge, and competencies . ’
are enhanced until final credentialliag takes place. Trainees should be '
sxpected to teach others what ’they ar: learning and to'meke continuing
contributions to improving the qualitv of the program for children as
part of their professional developmen:. In return, it is vitally-
important that Head Start program diroctors reciprocate by providing
. : . trainees with released time, -approvins of exchange placemengs, arrang-
v ing for parents to be '"back up partpes,’” and in other ways facilitate
the trainee's professional growth. co

-

Criteriondd) Integration of Academic and Field Experiences

Training must be organized so that academl. and field work are \
integrated. : :
P ’ oo ¢

Most collegiate institutions seg academic work and field experience as

separdte entities. HSST curricula has often consisted of separate

courses in content areas which were not necessarily related to the

development of competenties. ‘Conversjon to a CDA "curriculum™ will

r:gt_n}xe training programs to reconceptualize curriculum so that field

aid-academic work are integrated and are directly related to the develop-

m:nt of specific competencies. In adlition to curriculum revision,
rv:eting this criteria may 1nvol;ve reo:ganizing components of training .

aud chnnm' staffing patterns. (Strictural ways to integrate academit
ad field work are shown in Chapter 5.)
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“criterfonf{e) Indiyiduslization with Respect to Competencies
3 ' Co A -
Trajning must be.individualized accogd;lng to each trainee's
strengths and weaknesses with respect to the CDA competencies.
{e.g., Upon entry, a trainee's work with children is ewaluated
and a plan for training developed that has at least gox components
‘that are individualized according to individual -trainees' previous
experience and expertise. Interim evaluations.are made as training
progresses, and counseling is provided stintil both trainee-and
trainer decide that the trainee has acquired the CDA competencies
and 1s ready to apply for assessment for the CDA credential).
Participants in HSST/CDA' training will enter the program with varying
experiential and acadelmic backgrounds. Appraisal of already attained
competencies and assessment of the "competency level™ of each participant
is an essential aspect of an individualized training program. It is ’
extremely important that assessment be presented as ongding and part of
the training process. A-climate for learning should be established 4n :
whith all participants.see themselvas as involved in a process of
professional self-development which includes ongoing assessmeant as one
training strategy for developlng competency and as one compoment of
the training program. HSST 'students who have had both academic
training and classroom experience and have attained careers- as agsistant
teachers and head teachers through the Head Start career development
ladder are sometimes extremely threatened hy the prospect of being
"evaluated" for competency. So, too, are people trained under HSST
who have attained teaching positions through career ladders, and
possibly degrees, but who could still benefit from CDA competency-based
training. In no way should Head Start staff bg threatened with loss of
position or status for participating in CDA training. (See Chapter 5
for very specific suggestions regarding initial appraisal, developing dn
_ individualized training plan, etc.) - ' '
- “’-k

Criterion{s) Flexible Scheduling

Training must be flexibly scheduled so that length of training
time can vary and-go that exit from theé training program depends
on each trainee's acquisition of the CDA competencies.

A :

Although most HSST programs have endeavored to be responsive to the

needs of trainees, the schedule, calendar and structure which exists in
most academic institutions has often imposed itself on training. Semester
hours, and academic calendars are not always compatible with the learning
needs of trainees. To meet the HSST/CDA guidelines, training cycles will
need to be made flexible and adaptable to particular trainees. Although
ideally a training cycle should be designed for each trainee, this {s
usyally not realistic. Somé structure must be adhered:to. Nevertheless,
a traince's length of time in a training program should be dependent on




3

acquisition of the CDA competencies, not on a prede termined length of
training. Suggestions for establishing tra:ning c:cles are given in
Chapter 5. :

Option B. Transition to CDA Training . o,

This option allows for a staged transition in situations in which it
is not possible to put all the elements 6f CDA\training in place by
FY 1974. Three of the six criteria must be met,\including Criteria (o)
(training orgamized around the CDA competencies), Criteria () offering

" wvalia credit), and one other element of training chosen at the disgression

of the training program. The grant package must show a plan for complying
with all vix criteria by FY 1975. (See Section 1-40, A6, of the polity
fssuance.) N

. ° I
tion C. An Innovative, C tency-Based Alternative "

N,
Option C allows training programs more latitude in organizing the\i\r
program to meet particular local .needs or situations. It might be'
chosen in programe sitére a significant nuaber of trainees are employed
in Head Start centfrs chcusing a home-based program option, or where \ '
bilingual/biculturial programs necessitate special training requirementsy . .
However, the basic ‘elements remain constant. The program must be
. competency-based, include a large component of supervised field work,
integrate acagémic ard field work, include evaluation of both the \
alternative raining approach and the trainees' progress, and carry valid
credit.. A special review process will ensure that #he alterhative
approach adheres to sound concepts-of developing staff competency. (For
the specific criteria, see section 1-40, A.7 of th policy {issuance).
HSST grantees who choose this optiom will, engaged*in work of a more
developmental nature. They should plan to work closely with the'CDA
Consortium to coordinate training and asses:ment. They should also plan
to work with CDA pilot training sites where this is practicable. _

-LOCALIZED FUNDING y

In several regions, HSST funding has been dccentraltzed so that 'the -
_majorfty of MSST grantees are local Head Start programs rather than
colleges or universities.. The HSST policy iswuance and the suggestions

in this chapter generally assume that the grantee is & college.or university.
'Head Start programs that have HSST grants will be expected to négotiate, to
the greatest extent possible, an appropriate competency-based training
opportunity with the ‘various cplleges or wniversities presently providiag -
HSST, or with other. Anstitutigns which might d-velop an appropriate CDA -
training program in accordance with the criteria in section 1-40 of the
policy issuance. .Head Start HSST grantees may wish to draw upon the
resources of the region, with help from the regional or state training

office. The following suggestions may be helpful to Head Start HSST — — — - - -
grantees: . . . “

r
— ¥
e i *‘.{‘: "

-
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Identify the chil,d care programs in your region whose directors
are interested in staff training. Conmsider including other -
publically funded programs and prlvate lgencieu, not just Hud
Start programs . o, . v

Form a local connortiun to (a) uuu local needs, (b) idantify
local resources for training (people, facilitigs, materjials),.
and (¢) develop a plan for providing CDA training cooperati:vely_.
Organize field trainins. with agency resources, sharing truning
- materials, and using existing staff as supervisors-amd/or
instructors vhere ‘they have sufficient exporu.:e." Contract '
for worhhops or 'courses neoded to complete the program..

:Involve the OCD Regiomal Office:in negotiating with acadqmic
institutions for tredit and ror contract courses: and/or other
sexvices, Py
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CHAPTER 5. GENERAL GUIDANCE FOR
T CDA TRAINTNG

»

This chapter distills informstion taken from the funding
guidelines for CDA pilot training projects and also ideas
from the pilot training projects themselves. As - such,
this is the most complete explication of the concept of
CDA training. It is meant as a source of ideas for Head
Sturt Supplementary Training project mardgers in complying
vith the new HSST policy and for others who are inttrested

in the CDA concept.

Obviously, this will not be the final, definitive sta tement
regarding training for Child Development Associates.: The
concept is new. Training strategies are still being .
developed. The CDA pilot training projects and the larger
number of HSST/CDA training programs will themselves

- generate new knowledge concerning how best to organize
4nd ‘executa the training task., The suggestions given in
this chapter are only suggestions. There ar¢ many other
ideas. Nevertheless, here is a beginning - ideas,

information and suggestions for organizing and implementing .

CDA training, Y

.
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1iSST/CDA TRAINING PROGRAMS COMPARED WITH (THER CDA TRAINING PROGRAMS -

AY -~

. . N
B L b . \
H%ST/CDA training programs, the CDA pilot training projects and . . - .
training programs initiated by othér agencies using their own
resources will sfiare many similarities as partners in the development
and implementation of CDA training strategies. It will be helpful
for all training programs to share infomti%n and to work .
codperatively with the CDA Consortium tq field test and/or incorporate
assessment procedures as they are developed. The major difference - ) ‘
" between CDA training offered through Head Start Supplementary '
. Training programs and other CDA training programs will. probably 1fe
“ in the range and diversity of both the trainees and participating
‘institutions. In.HSST/CDA programs, trainees will be Head Start
employees, most likely working full-time in Head Start child ) ,
Development Centers. Most HSST grantees are colleges and niversities,
2xcept in-cases where funding has been localized and gr_pn‘ go directly
to Head Start programs. In the CDA pilot trafning projects, the mix
of trainees and institutions is intentionally wide. -

L

Irainees |

~ - .

. "~ CDA training is expected to be appropriate for people of different
ages and from a wide variety of backgrounds - experiences workars in
early childhood programs, young men and women wanting to enter the -
child care profession, older women who want to return to work after £
vaising a family, while HSST/CDA training programs will focus on
training Head Start classroom staff, the CMA pilot projects are choosing
a mixture of candidates - employed and unemployed, experienced and - -
inexperienced;, from Head Start and from other public and proprietary
preschool and day care programs, In selecting trainees from other than
Head Start programs, OCD recommends the followirg three minisum ‘ -
standards. Other selection criteria are left to the discretion of ‘
the program managers. - . . ¢

. 1. Trainees should be selected who reflect the ethnic and
racial population they are expected to gerve.

>

2, Trainees should be age 17 or high school graduafel.

3. )Tréineel'mt,met local health requirements for working
« with_young children. '
Ve .

-

'“7' .
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cp training can be sponsored by a variety of institutiong or groups A
of institutions. The following 1s a psrpial list of possible training
institutions: ’

1. Regional Traihing Offices or‘State.Training Offices

. N
2, Human tesources commissions

N DI ’ A

~-..3, Established day care and Head Start centers or other preschool programs.

3
4, Sfate or local agencies which license and set standarda for

services to .aildren /
5. Neighborhood and community organi;ations

6. High schools

By

> -Private‘organizgtions (profit or nonproiit)

8. Mental ALalth institutions and/or clinics '

9. Vocational technical schools - . . e .
10. Groups o‘gaﬁiied for the advancement of ethnic groups ) : -
11. High school adult education programs
12, Extension services of colleges
i3. Community and Junior colleges

14, Colleges and universities ) .(/ ) ' <.

X .
Training institutions are encouraged to work out cooperative arrangements
with other organizations for example, a community college working
cooperztively with a day care association, or a regional training
consortium work ng through the extension division of a lqcal college.
Some training institutions may see their roles primarily as developing
and testing training materials and providing technical assistan n
this case, another group would carry out the actual trainirg, The CDA
pilot training proiittu involve this kind of coogeratiOn gmong diverse
Thstitutions, .

15, Earégichildhood education task forces or consortia'
org zed on a stafeﬁide or regional basis,

“~




- - @

- Training programs are encoutaged to establish a CDA advisory board which
\\\ represents community groups tetng served by local early childhood prégrams,
The projezi director of the training program sho: 1¢ take the lead in
Einatitutévg the local advisory board. Advisory bLoards should include ’
parents of preschool children and CDA trainees. If eoxisting advisory
s boards are utiliged, they could play a valuable role in helping to develop"
. and review ‘he tDA training rlan, Thessuggested role of the agvisory
» board would be t- review the overall training program and suggest
0 improvements. For Head Start Supplementary Training programs, this
~ s function may e served by_the Head Start Careér Development Committee.

OBJEGTIVES OF CDA TRAINTNG . N
B} . ) - The gbrious, if d¥ff{cu1t, aim of CDA training is to help trainees
- % incorporate the CDA competencies into their everday behavigr and
thus’ become recognized Child Development Associates. This implies
a process of professional self-develdpment in which both trainee and
. , trainer are working together to help the trainee master the competenciies.
In addition to acquiring the competencies, there are four odetarch
. goals which relate te status and advdncement in the 2arly childhood
education profession. Some traiping activities will not relate directly
* to the competencies but instead these objectives: .
- .
s o ; -~ 1. Acquisition of the CDA Rolé, ' e e

e 5

&

»
w

Helping trainees to develop positive concepts of their own = 7 e
work roles, *ntetrelationlhips ywith parents, program directors,
medical and social workers, other staff members,.and community

groups; and to examine the expectations held for them by others. *

—

. . 2, Develgpgent'of Tegching Séxle:"- v * >

3

-

" : Helping trainees to understand and refine their owm inter- .<'

. pecsonal styles in relating to chiidreh parents, colleagues-
- . " #id others, -

.
. .
.

3, kcquisitipn of ;Teaching Techniques. . / .
)

Helping traineéds acquire specific techniques and skills in
working with children in classrooms and other group settings.
(This goal is directly related to acquisition of the CDA
competengies )

4, Socialization into the Profession. /[

Helping trainees acﬁuire a broad background in the field of
) : early childhood education and the social issues associated




with Orogrm‘for y&mg children, Helping trainees . ’ .
.cquige & professional self-image, commi.ment to the field, .

and a gense of involvement in prof8ssional groups and
-, ) activities. o }

)
ESSENTIAL CHARACTERISTICS OF CDA TRAINING

Although each CDA training program is expected tu be somewhat unique

in its organizational pattern and approach to training, all are expected

to share the following characteristics. (These are.egssentially the .
same criteria with which Head Start Supplementar: Training institutions

s must comply under the new HSST jolicy issuance.) ‘.
\ 1. Training is based-upon acquisition of the ChA competencies.- g
' Each component of the training program relates to the
. development of spécific competencies, 1he eritire training
program ultimately leads to the attairment of all of the
CDA competencies,

N * 2, A minimum of 50 percent of the trainee's total training
time is speit in supervised field Work.,

3. Training 1s organized so that academic and field work are
. 2 ) an integrated set of experiences,

& 4, Training is individualized according to eac: trainee’:
strengths and weaknesses with respect to the CDA comp :tencies.
] “(e.8., Upon entry, a trainee's work with :hildren is. valuated
, ’ , -and a plan for training developed that has at least some T
. Vcomponents that are individualized according to individual
trainees' previous experience and expertise: Interim
evaluations are made as training progresses, and counaeling
. is provided quntil both trainee and trainer decide that the
traine¢ has acquired the CDA competencies and is ready to
apply for assessment for the CDA credential.) ) :

5. Training is flexibly scheduled so that length of training \ -
program depends on each trainee's acquisition of the CDA ‘
competéncies, ’

6, Wherever possible, vnl“redit accompanies CDA training.

k) -
The following diagram illustrates the basic pa..ern of CDA training.

The chart which follows it fllustrates the jor differences between
« CDA training and traditional forms of training,
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FIELD EXBERIENCES : T, . .

Settirgs for “ield Placement -

-

e - " Supervised f%eld experiences are cwucial fer helping trainees
-acquire the CDA competencies, Office of Child Development guidelines
state that 50 percent of the’ trainees' total training time should .
be spent in supervised field work in early ciiidhood gettings where . Q
. a trainee can be a responsible member of a c:ild development staff.
v . Settings may include Head Start Child Development Centers, day-care
’ centerlp, laboratory schools connected with callegea or universities,
. or with high schools or vocational/technical schqgls kindergartens
\ . pre- indergaxtens, extended day care programs, nur ty lchooll, or
some ‘combination of several of these programs,
& .
. When trainees are placed in field settings not under the direct control *
of the CDA program staff, the following are criteria recommended for . e
selecting settings for fleld placenent

(. ’ 1. The setting should be a good exmple of a deveiopmental
| ’ program_for goung children.

= 2, The setting should be staffed by adults who are good models }
for the trainee to.observe and follow. . ’
. - _ .
- 3. The setting should have at least one staff member who has
- outstanding capabilitie:’%( vsrking with young children and
other staff members, and who is willing to help the CDA
trainee acquire the CDA competencies, This person should
~ possess the CDA competencies, be knowledgeable about the
. " objectives of CDA training, possess skill in working wich
\ ] trainees, and be willing’ to assume extra responsibility in . |
: working with the trainee and with the CDA project staff.
Whenever possible, compensation should be provided - in status, s
time y ¢r a combination of these and other factors.
This suppprting staff member, members of the CDA project staff,
y . and the trainee should work togethe: to plan on~the-job respon- ;
sibilities and experiences vhich will help the CDA trainee .
acquire the comyetencies.

i

A‘I‘he_ﬁse_tftgn&g\ja 1d provide the trairee with the opportunity

to have genuine responsibility as 'a functioning member of

- ¢  the staff Peam. He or she should irteract with children and ~
parents, partic)pate and assist *lhe design mplementation

and evaluation «f the childrens' prcgram, and have other ),
responsibilitie: appropriate to the particular field placcment,
The trainee shoi ld not be considerec s: an "extra pair of
hinds" assigned only to clean-up an« non-teaching ‘tasks.

]
i
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‘tajor field placements should be in growp programs for children three
to six years of age.” Trainees should work iy programs enrolling
various age groups Within this age range in order to acquire knowledge

. about developmental. characteristics and appropriate related teacher

" behavior. For example, 1f a traihee's experience has included work
in a child care ¢enter where he or she was an aide in a two year old
group, -he or she shoula have some additional experience with three,
four, and five year olds. It is also important that primary field
experiences take place in settings similar to those in which a CDA is
likely to work after traiging is completed. 1f°CDA trainees are most
likely to be employed in-urban preschool programs that serve primarily
low-income children, field placement ghould imclude som:‘work with

_ groups of children who reflect similar socio-economic¢, racial, and

ethnic characteristics. It would be 1Efppropriate to place *rainees
only in private nurserv school settings”serving primariiy middle and
upper-class families, * : : '/} -

It 1s conceivable that in some instances, the oniy available placements

» for field experience may not be ideal examples of developmental programs »
for young children. There may be staff.on site'who do not all provide
excellent models for the CDA trainee to follow. When a choice is X
available, trainees should be placed ip sites that are »est suited for
learning competfncies. When a trainee:%: working full time, his or jher
work setting'may nccessarily be his primary field placement. In such
¢ircumstances, gne CDA-program staff must-find many ways to demonstrate |
good models of competencies to the trainee-using a variety of methods.
Use of filmg, video tapes, written materials, demonstrations by trainerg
and visits or short placements in demonstration child development centers
way be-alternatives which arill broaden the trainee's knowledge of competent

" “eaching. When pos8ible, the CDA.program staff should take the addjtional
responsibility of helping staff in' the less-than-optimum settings improve -
the quality of théit program,, /‘ . '

°? i
+ Fleld Supervision by the CDA Program Staff

’

The process of supervision should focus on the trainee'g role in the:
‘classroom dnd promote an in-depth understanding of the complexities

of that role. Continuing an-the-job supervision should be the primary
strategy for enhancing the trainee's level of competency., A team
approach in whith the trainee, the CDA program training supervisor, and
the staff of the child .care agency all participate ‘1s likely to be most
.successful, Such an approach  can provide opportunities for immediate
feedback, demonstration teaching, non-gelfcpnscious observation, and
individualization of training. ' . o

The supervisor's role should be one of an instructor, advisor, and
facilitator rather than a visiting "authority figure" who observes,




. coﬁmenta, and then leaves without a con;inuing cormitment~td improving
. . the situgtion. The supervisor shculd-have ample time at the field .
) . Placement to become familiar with ail aspects of ‘the’ program and to develop
a trusting relationship with the trainee and staf:, A good ratio of ’
superviso: to trainzes is 1 to 10, or 1 to 12 . . ’

‘The CDA program tratninglsuperviaor should aeneit vely and carefully
observe and evaluat: the trainee's work with children and regularly
provide him or her +ith useful feedpack and supportive help”in -
improvini: competencv. In addition the supervisor, advisor should:

.

1. cCoordinate all aspects of training experiinces. -

t

N 2; Providé on-site training support to the t-ainee to help‘
3 . - 1{integrate the trainee's work experience and academic
’ . experiences N
.. ‘\ , . 3. Plan formal and informal experiences whic\ contribute .
to thé trainee's total learning.
s : ‘ . .
ER— ’ 4, - Provide counseling, both professional and pers;\al, : =0,
’ ’ according to individual trainees' needs. , "
, . .
i \ Suggested Methods for Field Experiences R
. R ¢ The following ﬁeigpds are useful to highlight gool models of teaching .
‘ ’ . ané help trainees ‘acquire the CDA competencies.

\ "1! Dpemonstrstions by the CDA staff or others. followed by group

— discussion.

. ) 2, On-the-job discussions with other staff aid CDA super:isor.
3. Use of audio-visual ma!erials wiqﬁ prepar :d discussio.
* guides that highlight examples of CDA ~omoetencies.

4, Self-analy:.is, guided by evaluation sheets or criteria supplied
by CDA training staff,

. : 5. Use of video tape recorders or audio-tape .recorders to tape
teaching for self-analysis or peer evaluation.

6, Paired peer observations and' evaluation where two trainces work
together to learn competencies.

‘7. Personal journals and dairies.

8. Child stud- observingAspecif}c behaviors or doing case studies,.
(In al1 caseq confidentiality of the children's records should
be preserved.) .

=55«
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9. Individual conferences with ttaipiﬁg supervisor, follow: | by

, f“ﬁdbsék and goal setting related to development of the :DA

competencies. ° .« . . .

.
“ : ]

10. Discussion grqupa or seminars in whigﬁ "What ﬁappened this
morning" is related to the CDA competencies, to theoretical
knowledge of child growth and development, &nd to principles

of curriculum and instruction.

\
.11. On-site workshops foéhsed on cuttic@lum, peachingemethods,

parent involvement and other subjects’ related to CDA compe tency--
areas, Ce, .

. [

-

B : W - . -
12. Field visifs to experimental programs, community agencies, and - . !

child ,care'programs with diffegont ph{losophies orvphysical set
. . 3. . ’

ups . ;. B .
2 ‘ . ‘
13. .Exchgnge placements with other CDA trainees. L " o - -
. - . . . .
14, TIrdependent projects. i .. to-

¢ | ! ) o
"ACADEMIC EXPERIINCES . ¢ ., )

-

Academic expericnces should not be scen as separate areas of knowledge : .
to be required and mastered but as essential theoretical underpinnings ' *
for helping trainees understand and internalize the CDA competencies.

Academic expericnces should be directly related té CDaA competency

areas, of parti.ular competencies, and/Ot'the gﬁhetal goals of CDA .

trafning. They should be baged upon and integrated with field gxperiences,

and be individualized with respeét to each”trainee's neads :and level of .
competenty. Academic experiences do not necessarily have to take place

in formal courscs but might involve seminars, independent study;.le~tures,. -
worksh9253v59rrﬁgpondengefgnutsea,mﬂminicourse33”~or'conferencea. T .

. -
It is generally more helpful to have these sessions in or near the centers .
where trainees work. For example, {f a trainee needs help with curricutum ‘ t

for young children, instruction would be more effective if it were done
in the preschool center using available or made-on-the-spot materials,
Similarly, a le:son on children's art could use Paintings made ‘bv the
children that d.y. Community resources might be explored at a nearby
playground or tlie local public lirtaty.

M -

7 L]

-

Suggested Content of Academic- Experiences
To design acadeﬁic_expetiences, training gta@: f should start with the
CDA competencies and use specific competencies 48 the basis for generating the

academic component of training. Following is an putline of academic
contént derived from the competencies: -

) . -

« ' 4

!
-



+ 1. Child growth, development, and_bealth.

lhis area relates to CDA Competency Areas A, B, C, and D, an¢ to
. the overall goals of helping traineee develop teaching style 4and
acquire teach1ng techniques. , \

a. Knowledge of cognitive, social, and emotional stages of .
development in preschool children

N o . b. Knowledge of physical growth and changes in §f83¢h°°1 “:' )
. children. ) ) \

. - .

v (F. Methods of developing the trainee's capacity to recogniz‘
a child's capabilities and potentf%ls

~ - . R
T d. Methods aﬂh_techniques which help the trainee learn to
.. . take advantage of situa {ons which will enhance the
’ ’ . . *intellectual, emotional, physilcal and social growth of
the child.  (e.g., programming, curriculum, teaching .
j = methods ateaching style.) / .. . .
3 e. Methods which htghlight and demonst&ate the interrelatedmess ofe
‘ all aspects-of growth ard development . - ‘
RN . . 2. Historngghilosophleﬁ principles and practices in early chiidhood
’ education. x
. RN —_— . ) .
¢ This relates to the goals of helping tgainees acquire positi e o . e
o . concepts of the CDA role and of becoming socialized into the
profession. N
a. Understanding.of the roles of various staff members in P eschool
- . programs, and of different staffing patterns.
- b. Practical knowledge of past and current theories and practices Ty I
) . in early childhood éducation:, philosqphies, types of pro irams S
.- ’ and curriculum models. '
N ) ¢ 8 '
» 3., Ethnic Studies. - ~ .. . . . '
. . . R N
" This relates to DA Competency Area F . : ,
1Y . - s * g ’
g a. Knowledge of culturll and ethnic factors 1nf1uenc1ng 1if: . }
P »styles bf «children and their parents. :
* - \ - i s
b. Relationship of ethnic and cultural backgrounds of childcen
: to appropriate curriculum, materials and teacher behavior in N .
* . preschool programs. ' _ ' .
L d \ ~ 4 a‘
- k] *
~ . . . .
= L ]
) X =57- ‘
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4., Evaluation Methods:-

. This relates to CDA Competgﬁty Area F,
CDAs are expected to be highly competent in adninistering tests

or understanding statistics o;/research methodology.
to practical on-the-job methods of evaluation which ywill help

CDAs design and implement the daily program and meet the needs of
individual children,

a. Techniques for e

L

-

It refers

b, Techniques for evaluating daily prograﬁ effdct%venéss;

Suggested Methods for Academic Expériences.

Aside from academic courses, or in addition to‘coursework

methods may prove useful in designing theoretical experie

trdinees..

f . o ¢
1. Courses or lectures arranged from faculty or'resource.

on the basis of stgdent interest or demard,

2, Independent study or reading 'arranged witt faculty memb;rs.

3. ' Workshop, seminars, and,small group diécussions.

2

4., Use of television for appropriate -ourses offered on educétioﬂ
.or commerical stations, or for lo

ort closed-circuit systems,

>

5. “Correspondence courses.

7. Supplementarv reading assignments, followed by discussion.

. -

-

H Programﬁé& instruction, prepared m.\dules
packageg.

8, fflms, vidcotapes,- and filmstrips.

9, Mobile training units brought to the fielc

‘a rural area, . _

WAYS TO ORGANIZE AD INTEGRATE, ACADEMIC AND FIELD EXPERIENES

.

All academic and field experiences should be:s
and cootrdinated around the acquisition of the

. for_+he CDA.

‘percent of trai

-

fjeld exnzrience,

which takes into a:count the difference
geographic constraints,

\:resources.

drainees. .

The following chart illustrat
sponsoriqg agengies have proposed\to orga

Obviously, there is

58~

ystematically planned
competencies described
“Field experiences should comprisé approximately fifty
nin; with academic experiences organized around the -
na one model for training -

-

Chis dnes nbt mean that

v-luating child behavior and development, -

» the following

~

-

-

'

8 in sponsoring agencies,

N

.-

~

8 ways that varioys
ize the experienc

-

for

0

persons

cilly developed programs shown

» or learning activity

placement sgite in

"available facilitiesy and training E{aff apd

nces for CDA>

‘Q.
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SUGGESTIONS FOR INDIVIDUALIZING PROGRAMS OF STUDY . . ‘

. \
closely related to
ith respect to the
to lead_to attainment
Following are some .suggestions for accom-

» . .

Procedures for individualizing programs of study agé
evaluating each trainee's strengt’:s and weaknesses
CDA competencies and modifying the training program
of all of the competencies,
plishing 'this: -
) 4
‘Arrange -the campetencies in a series of learning]activities

or experiences. Package them 8o that trainees can move

through tﬁe sequence at their own pace, and accordigg to thei. *
‘needs arNl interests. '

. \ N
After the initial appraisal, place trainees in small groups -
according to their strengths and weaknesses, Provide
appropriate instruction in the form of mini-courses or .
directed field’ experience. Change the composition of groups
as some.tra{nees acquire the particular competencies and are .
eady to proceed w#ith others,

. ! . .
A er\the initial appraisal, ask trainees to work at their
T " own pace toward one competency at a time, or perhaps several
. competencies within a sing?e ¢ tency area,

"Have each trgjnee work wiqh‘hig‘or her'training'supervisor
to develop an individual plan that specifies the competencies
the tra¥fee needs to devélop and the projected experiences in
#hich he -or she-is to participate in order to attain them.
¢ . S , '
L8k each trainee to develop his own plan of study for aéhieving

the CDA competencies,

(Provide advisers and potential field

placements anc experiences.) Allow t

\ees to acquire academic

knowledge through fo

1 course wo

or through independent

study, consultatfon ¥ith resource perdons, and/or through studying
films, tapes, and written materials.

After the initial ppralsal, intgrpiet’the results to each
trainee individual ¥. . 1f appropriate, teach the trainees to
use the evaluation instrument themselves ‘(e.g., videotaped
or auﬂlctaped seghents of teaching; ,self-e¢valuation forms,)
Outline with each trainee a serieg of training ohjectives
that differ according to the levels of competency that he or
she has reached, Organize training into modules which can
be presented as needed. Have each modul: contain several
suggegttons a8 to how training objectives might be reached,’

\ [4

»
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'ONGOING ASSESSMENT OF COMPETENCY : , \
\ LY . . . '
Assessment 'should be an ongoing part of the training process. 1t is
especially important.that assessment be seen as part of trajinee's
- professional self-development. A learning climate should be establishéﬁs’C:’

in which. assessment and training build on individual trainee's
strengths, c

at

Initial Appraisal

At the beginning of tiaining, an initial anporaisal of each trdinee's

demonstrated competencies should be made. Prior training, teaching -

experience, and other relevant informatiom ‘should be considered.

From this initial a;d@ssment of a trainee's #trengths and weaknesses, an

individualized course of study should be designed to lead to the

acquisition of CDA competencies. This can be done jiu' the following ways

and in other ways, the reader may think of: : .

1. Individual conferences with each trainee to discuss individual i
J goals, attitudes toward children and teaching, and expéctations
of CDA'training in iight of past_work experience.

¢
V]

! .2. Self-assessment by each trainee of strengths and weaknesses
in relation to the CDA competencies and to the personal v
capacities needed by Child Development Associates. - -

.

3. Observation of the trainee at work in a preschool setting.
(This should be done by an experienced observer several
times at different hours of the .day. Each observation should
begat least one hour in duration.) u ' )

4. Assessment of previous academic and reschool work experiences

through cumulative records and recommendations, if “hey are !
availab . -

>. [Feedback conferengeg with the trainee to discuss strengths
and weaknesses and to develop an individualized plan for trainfng

Ongoing Assessment, -

~

The asses ment proccss should be repeated at intervals until th: trainee _ ’
has .acquired all of the CDA competencies, and both the training o

supervigor and the trainee agree that the trainee is ready to be assessed

for receipt of the (Da credential. In addition to the procedures

suggested for initi.l app1.isal, ongoing assessuent can inclagé the
following procedure:.: ‘!‘ .

1. Focused Conferences. Using the CDA competency gtatements as a »
guide, the supervisor and the trainee can dijcuss areas of
classroom a:tivities in which the trainee reels-he has attained

. compctency. A conference .focusing on attained strengths




, .
¢ . t/ . / » v »
can reinforce trainees, allowing ;ﬁem to assess their progress .
- d encouraging them (after trust has developed) to 1ook at
themselves in terms of weaknesses'ds well a5 strengths, It
can also help them identify and plan with :he supervisor an
individual training design. /
/ .
. 2, Seminars, Trainees with vdried experience, background, and
. A competencics can consider/classrdom problens in relation to
* the CDA competencies. ?ﬂe objective of such discussion is to
promote unselfconscioug’ analysis and probl :m solving, Those
, who feel inadequate 1p one area Jay be abl: to contribute to
a solution in another area,
. 'g 4 —

3. Video tapes and/or/tape recordings. These cah be used not 1 o
only as a tool to assess growth but also a3 a teachirg strategy
in which participants analyze, discuss, and question ideas
about children, child deve{opﬁent,’and teaching competency., At
first trainees'ﬁhould probably analyze the teaching situation
. rather than focus on specific adult-child interactions, Gradually,
" ) - as these disc(ssions become less threatening /;hé/érpup can learn

to evaluate €ach other objectively in portive and reinforging

, ‘way., _
. . ’ 4, ‘Competency pfﬁfii;irézf;ééﬂzriiﬁée. These profiles can include

records of observations or relevant discusgions, statements of .
individual goals, self-assessments, individual training plans,
] etc. The competency profile should be kept with the full
'y + knowledge of the trainee and would be used to help implement

—

the individualized training program,

5. Feedback Conferences. Tn a feedback conference the trainee and
supervisor jointly evalypte the trainee's progréss, sharing
assessment ratiugs, and other pertinent observations.‘ The trainee's

. competency profile js a useful record for feedback conferences.

, . Final Assegsment for thQ,CDA Credential, - .

Systems for assessment and credentialling will be developed by the CbA
Consortium. They may include gseveral of the assessment teckniques .
-~ mentioned above. THh Consortium expects to have developed a prototype
4 o agsessment system by July 1973. This.will be a rough prototype sysgem
. that yill undergo fu:rthér resesrch and field testing during fiscal/year
- 1974. For ipformation concerning Jrototype sssessment instruments and
probable credentialling procedures, contact the CDA Consortium. During
fiscal year 1974, the Consortium expects to begin credentialling. It has
" not yet been determined how many. trainees can de credentialled during that
year. In part, this may be ini}uenced by the demand from trainees and from
training institutions. .

FLEXIBLE SGHEDUL ING «F¢TRAINING TIME

CNA training is expe  ted to be flexibly scheduled so that the length of
fraining time reflec's .ndividual trainee's ability to master and demonstrate
the competencies. V.riables that can influence training time are;

.

Y
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1. Trainees' existing competencies acquired through previous #
‘ experiend@ by working with children

P

. 2. Trainees' knowledq& of early childhood education and ch 1d
development . i
"' L . .
3. Trainees' attitude toward and understanding of young ch ldren:
and trainees' aptitude to &cquire'kill,s ard c6mpetency, LT

4., The amount of time spent in training, and theé nature of the
traingng program.

. Ideally, a prngzam should be designed so that trainees may enter j;~ ﬁ y -
any time, Qnd leave When they have demonstrated the CDA competencies. ’
. Where thls is not practlcal, one, way to approximate it i{s to create

trainirg cycles of 2-6 months followed by procedures for exit or
recycling. On no account should the length of training time be tne same
for all trainees, or be dependent upop completion of a specified number

. of credits or hours of superv¥sed experience. Training time shoild reilect
zcquisition of gompetencies. . ’

. .-

L

-

-

- -

. : ' .

The lengtlh of training time will vary w{;h an estimated maximum time o!
approximately two years. When trainers and trainees are in agreement
that CDA Lompeﬁencies are acquired - and the prequisite assessment and
credentialling procedures have been developed by the’ CDA Consortium ~ the - .

trainee may apply.to be assessed for the CDA credential and formal starus
.+,  as a Child Development Assocxate ) .

?ollowing is an example of one possiﬁle trainihg cycle:

Phase 1. . .. . «

. . 2

e Organize training progran. -

® Select trainees.

» o D
e Hold individual conferences with_ trainees.
‘. +

e Observe trainees and .hold initial appraisal conference. °* Vg
L Work out individualized training design based on the 'ra1nee
~ strengths and weaknesses. C/ -

'?baee 2. . ) ‘ . (

e Begin CDA training.

A e e Integrate supervised fieId“;;;E\Q}th concurrent acade: ic

experiences. [

Phase 3. l . //’—
e . ' / R
9 Conduct ongoing assessment, .
. ) 1 P "
- I A
. «
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. v Phase 4. o

e Continué supervied field work and academic work based on
individual trainees' competenc) levels. - . !
T, : N - .\

N ‘Phase 5. . [

‘ e _ . o As individual trainees acquire all of the CDA compétenc:c
{ cycle them out of the training program.
- ' e For trainees who have not acquired all of the competencies, cycle
- back to phase 2. Vary the academic and field experiencts to
2 help trainees develop ‘the spec.fic competenciés that they lack., * <

B A :
N

\ PERSONAL. AND PROFESSIONAL COUNSELING

- One of the objectives of CDA trair ng is to socialize the traine. into
the child care profession. To do this, personal and professiona,
counseling should be helpful. Here are geveral suggestions: :
- !
/i. ~ I Contact child care institutions and inquire abqut the'r
nqua for access to training opportunities for their staff,
‘ their reaction to competency-based training; avenues .for »
A upward mobility for staff, etc.
4 . ' . .
2. Early in the program, provide an orientation to the world
.of work 1n child care and early childhood education.
3. Ear?y in the program, provide trainees with opportuni ies
to set personal and career goals.

. p 3
* v 4. Establish counseling procedures which will allow tra;\Ee
to raise and .discuss issues and concerns relating to the
program and their own personal end professional deve]:pment
This will enable counselors to (a) help individual trafnees
with problem-solving; (b) make referrals to appropriate
sources of help; (c) identify anticipated needs which the
training program might address, and (d) identify leng-term
career development goals. If 1nd1v1duat trainees do not
possess the capabilities for working with young children
or have extraordinary difficulty in a;taining the CDA
\ competencies, the program staff may want to suggest other
training programs - fox which the person may be more suited.
Such areag_?ay 1nc1qde teaching older chjldren or adults, or
working in~other human service~areas Such as health or !
social services. . S )

Provide follow-up and placement services

» ,




PROVIDING VALID CREDIT : \

. 4
. It is expected that CDA tr%inlng programs that are affiliated wjth )
colleges and universfties will provide trainees with valid credit
applicable to degrees in child development or in early childhoo.
education. Some CDA training will be offered by institutione tl.at
are not colleges or universities. It is hoped that they will l:nk up ) i
with some college or univérsity to provide credit for trainees:

Listed below are ways of granting credit for CDA training:
A . '

1. Credit by CDA competency assessment (in catalog terms, credit

. by examination), with blocks of competencies be&ng tra glated in-
to course credits. 'The underlying a ption here_is that
competency ‘is the primary criteria £6r credit rather tian the

specific experiences Ieadiqg*go competency. !
. P ¢

2. Credit by completion of courses, with courses defined in terms
of the CDA competencies. Both academic work and fiel

periences
can be translated into a speeified number of credit units and »
related t. new or existing courses. The format of actual -
instruction can vary widely from formal coursework to on-site L

seminars, learning modules, independent study, field trips and
observation, etc.

3. Credit by recognition of the CDA credential. Once the CDA is
established as a credential, it could be conside‘Fa as equival- ¥
ent to an associate degree, or ss satisfying tt- required
block of credits for a major in early childhood education :

. of child development. Some academic institutfons have already

n’ indicat:r a favorable résponse to arrangments of this kind.

]raﬁéferability /s impo%tant in e;tablishin: systems of credit. CbA \
training. programs should magke eve-y effort t. ingure that credit earned
in CDA\training is valid; that is, appligablento. a degree and. trans-
ferable to other institutions, Some training programs have proposed ..
t> give credit through external degreabpropghms of affiliated collegas.
Cther programs have arranged for trainees to secure credits upon entry
for previous "life experidénces" or "significant learning." Still
¢ ~hers advocate the "upside down" curriculum, in which a student- first
c)mpietes'his or her specialization g"Early childheod education and
r

¢ 1ild development before taking the brd%d general education courses
1:quired for a bachelor's degree.

: A




- SUGGESTTONS FOR REVISING EXISTING CURRICULA .
S IO CONFORM TO CDA TRAINING GUIDELINES .-

-

The following outline suggests a very simplafied procedure to convert % -
\& existing early childhood education programs to CDA training programs

Step 1. ,
’ . 2 ” v 4 )
Examine course titles and their academic content in relationship
to specific CDA competencies. Note areas of overlap and al:o
areas of omission. - >

Revise (xisting courses and develop new ones so thit each c»u}se,
and all courses taken together, fosters developmert or spec fic .
competencies. Make sure that all competencies are included ‘ 7

» Step 3, .
e , .
R : ' Examine the CDA competencies to determine what field experiunces
would foster the devclopmwent specific competencies-.’

Step 4. . . & . ] P ’ —
'Devejop a series of field placements and/or on-the-job experiences

which will help trainees acquire specific competencies, and all
- the competencie. in turn.

< Al
Steg‘St ] 3 )

Create administrative mechanisms to insure that a¢ademic wo k and
- . field training are a gset of integrated experdeaces for trainees.
. For example, cooperative planning and coordination among GCJdﬁmiY .
and field training staff is essent ial where these roles are .
separated. Academic instructors siould visit field trainin: sitcs
at frequert and regular intervals. Similarly, field supervisors

should be familiar with the contenc of academic materials p “esénted o
to trainees. 4 . '

-

. Step 6.
.
Devise wars to allow flexibility s> that trainees can enter and leave
. training cn an individua. .28is. An academic model that has individu-
) alized components is essential for flexible scheduling: independent
reading, independent projects,” ilms, videotapes, self-instructional
learning models, small group discussions, tutorials. Schedule . l -
regular appraisals of competency and ways to plan with trai ees for
) L completion of ChA training.

Stl'l' o X ’ ]

E:amine 1 exigting credit-hoor structure to find ways to {ve
vatsd credit for qu training.

s \ e
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The Office of ‘Child Development ‘has funded ten pilot training projects
sponsored by universities, colleges, jinior and community colleges, and
pri6 te non-profit training groups. * Two. additional projects are -to be
fundgd in the near future. In both cases the sponsoring agency is a
cormunity college with gtrong linkages to providers of child care
services. Eligibili€y for training is open to anyone interested in
pursuing a career in child cere, who has reached the age of 17 and

can meet Jocal health requirements.. The tyaining programs include

¢+ urban and rural areag and various ethnic groups. During the first year
. approximately 400 trainees will pa;ticipatg in fhe following prégrams:

1. Citizens for Citizens! Inc. . : DHEW Region I
- Fall River, Massachusetts 02720

The Fall River Child Development Associate projecﬁ is a
coordinated effort among community organizations: the Head Staff
Program, the Fall River Public Schools, the Model Cities Agency,
the Mental Health Association, and Bristol Community College. v

The training program will be an extension and modification of
programs currently operating within these sponsoring institutions.
The project will seek the collaboration of state agencies -{nvolved
in licensing and certification and work toward a statewide pattern
of transfemfble coyl7ge credits for the Child Developmént Associate

trainees. .

2. The Teachers Iné:r . . DHEW *Region II
New York, New York 10025 . .
\

\ .
\  The' Child Development Associate project at The Te
18 uniquerin that it is being sponsored by a privaté, nonjprofit
training organization in conjﬁnqtgon with a special bachelpr's
“degree program of Antioch College. The Teachers 1Inc. axpicts

to trainup to 5C Child Development Assgciates within two years.
Trainees will be prepared to w.rk in preschool programs that serve
inner city Black asd Spanigh-speaking commanities. The Teachers
Inc. will also develop training units especially designed for use
in their own and in other Chitld Development Associate training
psograms, . ) .

3. California State COITEEE DHEW &e"gn II1I
California, Pennsylvania 15419 : )

The California State College program is a two phase cooperative
effort conducted by California State College and the Head Statt S,tatih
. Training Office. 1n the first phase, the trainees with the highest
potential to train others will receive training to help them acquire
the Child Development Associate competencies. They will also learn
supervisory skills. 1In#he second phase, they will return to the

Head Start child develghment centers in which they vere employed
and established d tration classes for another much larger group .
i E 3
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_nggbtggg_gpgn enrollment, particularly for adults with limitcd prior™

N
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’ f .

of trainees. This Lraining pattern is particuldrly suited to a roral
area because it effcctively increases the number of available
training facilities and supervisory staff to prbvide qualit trainfng
for child care staff in isolated a%fag.

.
Allen University . DHtW Region [V’
Columbia, South Carolina 29204 . -
"Allen Universi{{ is a well-éstablished predominately black ~
ingtitution which 2sYcentrally located near high impact.pro\erty

areas in urban as well as rural settings. Its training program widl |,

education, and a high percentage of financial'sqpport for ti1ainees
in the form of college work gtudy, release time, stipends, and .
scholarships. Supplementary funding is being sought to enrich the . .o
lrain.ng program. 7
t - . 3
The academic component of the program is flexibly organized.
“Field training sites include both public and private child (are
centers as well as the Early Learning Center at Allen Unive: gity.
The Child Development Associate project has gained active st pport ,
from the Governor's Office, the Urban League, and the public schools
of Columbia, South Carolina. “Allen University expects to tiain

30 Chikg Development Associates during }ts pilot operatjor. - »
Bemidji State College B P DHEW Region V ' V4

Bemidji, Minnegota 56601 /

Bemidji Statg College will train 30-40 persons presently employed’
in Eafly ,Childhood Centers in rural Minnesota.. The project will
include 4 Indian Centers. > -

- Traiging will be delivered on the campus of Bemidji State _College,

in licensed early childhood centers and in a' mobile learning unit.

The mobile unit will be used to sokxg travel problems. Thig unit will

be staffed by a field traimer and in lude curriculum matetials, a

resource library and equipment and materials for trainee self-

observation and analysjs. This method of training will enable |

trainees in rural areas to receijve supervision and instructfon. The

ptoje?t will build on a previous major effort in developing materials .

that trainees can nge @ndependently to further their skills.

Eastern Oklahoms State College DHEW Region VI
Wilbyrton, Oklahoma 74578 : ) . 2

The p?ﬁ}ect is sponsored by Eastern Oklahoma State College agg,
will be coordinamed with the, State Office of Education, tHe State
Vocational Technical Office, the State Office of hildren's Services
and other state colleges and universities. Academfc content. will be
presented-in a series of "minimester” courses of one week each. | R
After completing each "minimester,"” trainees will Have two weeks of
intensive prattical experiehce applying the concepts learned. Then
the ¢ycle will be repea ed. This curriculum wilT leave open the
ovportanity for traynces to écqui?e an Associate Degrec. -

\
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Alouquerque, .ew sex1co o/ ivu 7 ,
, The University of New Mexico will ‘use inmovative approaches to
. train a corps of early childhood personnel who can effectively
function in éthnically. diverse communities, Thirty tratnees will
' be selected who exhibit bilingual/bicultural knowledge and skillg.
~ Sites for field training.include Head Start centeré, private nursery
schools, and public schdol kindergartens. . Children in these centers
represent a variety of ages, ethnic backgrounds and experiences.
Local and ctate early childhood. education agencies have indicated
their support for the project, .
. . >4

8. -Honolulu Community College and University of Hawaii __ DHEW Region IX
- ——Hemolulu,—Hawaii . 96817~ . o+ « .
rd

> Honolulu_COmmhnity College and the i sity of Hawaii are
cooperatively $ponsoring a statewide Child DeveMypment Associate
training program for Head Start employees. Traindes will Share.
paired field placements and academic’course work willl be independ-
ently pursued by each trainee based upon his or her individual
progress. College credit for Child Development Associate training
will be granted ty Honolulu Community College with provisions for
transfer credit tof the University of Hawaii. Some aspects of the
trilning program will'be related to skills for working with children
in Hawaii's unique multi-ethnic setting. .

!

4

The Idaho Consortium ‘DHEW Region X
Boise, Idaho 83702 ’

This project is being sponsored by a statewide consortium of
state agencies, higher education institutions, and public schools.
Its purpose is to pave the way for implementation of Child
Development Asscciate competency-based training in trainipg
institutions throughout the state. The State Office of Child
Development, the State Department of Special Services, the State
Department of Social -and Rehabilitation Services, and Head Start
and day care programs throughout ‘he state are cooperating
to select traineeg. There will be Child DevelopmentbAssociaye
training programs at three colleges and universities. Thesge . )
Programs will provide the equivalent of a two-year college program.
Arrangements have been m-de with the National Youth Corps students
to assist in trainee's.classrooms while they attend ansses. v
10. /Erikson Institute for Early Childhood Education Indfan and Higr%pt
/ Chicago, Illinnis 60615 ‘ Programs Division

The eight Offices of Indian Child Services and “the Erikson - -
Institute propose to train child care staff on Indian reservations
throughout the United States. A specialist from each Office of .

Indian Child Services will Participate with Eriksod Institute staff
te train 24 Child Development Associate candidates, They will ensure
that Tribal Councils and Head Start Policy Councils are aware of °

) ,

+
.
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‘ K CDA PILOT TRAINING PROJECTS .
e FUNDED 3V THE TEXAS OFFIGE OF EARLY CHILDHOOD DEVEL YPMENT'

—

N § . T

7 The Texas Offiu/e of ,Early €hildhood Deve’lopment, under tae quspices ‘

of ‘the Texas Department of Cotmnunity Affairs, has indepe wdently
funded five CDA pil‘ot‘ training projects using state _resorc '

‘ . N

+ -
. - -

- . . "fhey are: B X

“ ) . - ¢

, . . 1" Texas Sou"thern X'niversity - -
. Hous ton, Texas R
. " » . - * ; . ., - -

) , 2. Tarrant_County. . jnior Col g‘é
. “_*Fort WOrth,_Texa t
1

k1

. ';'.

- . ‘ ' ' |
- T Wan University , .3
7 - ] 1nburg, Texas :

— _ 4
] 5 Educan{onal Pers‘o nel Develo,pm‘% )
T ¢ Consor‘tium p, £ cluding-‘ ‘ .-

Texas Christian University

.o N Fort Worth, Texas T
" ' } - '_[‘exas-Woman S ¢
) ’ Denton, Texas .

. - ‘

Stephen F+° Austlin State University\. \ '

- L. _-Nacegdpehe Xa : .
- i . é‘m?‘ Ry, . .

o U — e - I e DL T

For further mfo:ma;mn, conta;cb . ?: s

Project Digec,:or, CDA Training

.. ; o ‘Miss Caroline Carroll % .0

-

\ Texas Depabtment of Community Affair. - OECD / . .
. ’ ; T.0. Box 1)¥%6, ‘Capitol ‘Station e e
) \ Austin, Texas 78711 _ -

' , (512)' 475-3379 , S ot
¢ L ‘ )
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P \
: .--CDA PILOT TRAINING PROJECT T
FUNDED/B¥/THE,REGION IV OFFICE OF CHILD DEVELOPMENT -
P ! - N

<. v
. .

In addition to the CDA pilot trainin |
IV has funded a se rate p

Office of Child Development, Region
#* using its own rgaouréeg, This project 1s listed bel :

Aaheville Child Develép;ent'Training Program
A Division of the Opportunity Cooperation of

‘Madison - Buncombe Counties
Ashevilie, North Carolina

~

"3

Far further Information, contact:

~

Mr, Dick‘Rustay, Proje%: Director

¢ 133 Livingston Stree:
Asheville, North Carolina 28801 -

s
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v +CHILD DEVELOPMENT ASSOCIATE CONSORTTUM ‘ ‘
' CLUSTER GRGANIZATION AND ASSISTANCE

_ . - \ N . ) . N -
CDA REGIONAL CLUSTERS 0 : ) .

. ] -
The CDA Consortium has established a regional network of clusters .
to aid c?perative development and the dimsemination of information,
Each cluster includes Consortium subcontractors, OCD pilot training
projects, and other agencies, 'institutions » individuals, and
preschool programs, .
-For information concerning regional cluster.activi’ties, contact’
the appropriate member of the CDA Consortium staff listed below:

DHEW Region ‘Contact Person . . -

I-11 N Susannah Eldridge .
17T - Iv ‘ . Canary Girardeau - N ,rwf
¢ - o
V - VII Josue' Cruz
- o . Yy
VI - VIII Margo Tollerton
) IX - X ) ) ' Tom Ryan tT : ’
4 . . .
Sow a ’ p
. ASSISTANGE
4 , » . B “
The CDA Consortium staff has identified a avaber of indivi'uals in
] the field who are knowledgeable about the CDA concept as well as
. - geurrent Consortium activities, These individuals represent various
‘ . ’ Jareas of professional specialization including child develcpment,

training, supervision, program 'management and assessment.
’ i

Individuals or organizations interested in receiving information
regarding the CDA Consortium should addree- their request directly
to the Consortium office, 7315 Wisconsir Avenue, Suite 601 E,
Washington, D, C. 20014, Wheréver pos ible, staff members will directly
" respond, Should this prove impossible, a 1ist of individuals .
> . knowledgeable aboput the project and available for meetings in the : ¢
geographic area concerne’ will pe forwa_rded to the individual making

the request, .

- 76 = - ‘ F




-

\ ~ - ' . \
Ll .
oy N, - .
/ / (
{ -~
/!

B1BLIOGRAPHY, OF PUBLISHED
"MATERTALS ABOUT THE CDA PROGRAM

»
*

ARTICLES . - .
- RN

Biber, Barbara, "The Child Development'l‘ssociate: A-Professional Role for
Developmental Day Care," Theory Into Practice (in press, Spring 1973y,

.

Kle n, Jenny W., "CDA-A rew Profession for the Child Care Field,"
Child Care Quarterly, Spring 1973. !

f
v
'

;CLe.*n, Jenny-W., "The CDA Brings New Professional Skills to Chila
Cere," Day Care kducation, First (Spring) edition, 1973, )

'7 {ie'n, Jenny W., "Tra.inir'lé for Competency - New Appi'.oach for Chi. d
Care Staff," Qacce}ted for publication in Educational Leadership)s
, = . 3 / -
Nein, Jenny W. gﬂ‘fﬁta Weathersby, "Ccmpetent. Child Care Staff - A
' "Néw Approach’ to Training and Credentialling," Educating Children:
« Early and Middle Years, May-June 1573, - -0

-

Williams, C. Ray and Thomas T. Ryan, "Ccmpetent Professionals for
Quality Child Care and Early Education: 'The Goal of CDA," Young
Children, December 1972, - )

8

Wil iams, C. Ray and Virginia Kroh'nf/?’eld*, "CDA Consortium - A United -
: JEffort," Day Care and Early Fdtcati on, April 1973. . '

# Wil-iams, C. Ray end Virginia «rohnfeldt, "Child Development
Associste - A Tosgsible Dream?" Childhood Education, March 1973,

/ LR
~irler, Edward, "A New (h.1d Cave Profeesion:,the Child Dévelopment
"~ Associgte." £ f a speech giver at.the Annual [Conférence of
the National As.. .ation for the Education of Young Children, *
. Minneéapolisy Nove ber 6,™I97L; Reprinted in Young Children,
December }971. - ' -

s .
b4 ) ‘ L ' -
"Controversy Brews Over Child Care ProYession," "Education Ui s
november 27, 1977,

"lh-public Sehool Juos,"ucholastic Teacher, November 1770,
- > V, s

.

=

. ' - - ’;
the 9 A New 1 esgion,” Fducati  Commission o the siates . 4
I-'Ul_»'!,l.ju, Vol v, e, I, .J'AC})PU&I'_Y J‘)7‘;.. o
“"'he Devel .pment «f'gthe ¢hill-Development Agiociate CPA) b oo,
Jugisbl ns and angwers put to Dr, Jenny Klein and Nr.. (., Ra ’
Wil . iams, Youngs Chi ldren. February 19753, ¢ ’

-
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"The Child Development Associate." A pamphlet describing major aspects
of the CDA.Program. :

"CDA-The Child Development Associate." A pamphlet giving the full text
of a speech given by Raymond C. Collins, Chief of the Program
Development and Innovation Division of the Office of Child

"Development, DHEW, before the American Association of Community
&nd Junior CollegeszQQpember 4, 1972 in Washington, D. C.
. "Facts About the Child Dévelopment Associate (CDA) ¢ nsortium,linc."

A pamphlet describing the mission and organdZ€ation of the Chiild
>\\ Development Associate Consortium.

"fhe Child Development Associate Consortium, Inc."

the script of a slide tape presentation -descr

’ Y activities. ( .

"A pamphiet containiﬂé
ibing the Consortium's

3

CBA News Report, May-June Edition,1973, Thﬁs is tﬁg first edition of &
periodic news reportgiving information about €hg CDA ﬁfqgram.
. \v !

\
AN

i’ i
t

Copies of these pamphlets and the CDA News Reportare available from

the Office of Child Development and from the Child Development Af;ocipte

Consortium. Reprints of selected artitles are also available..
- / "
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. - : . LOCATIONS OF OCD REGIONAL OFFICES . . . e
: . | , . . | - “ s -
' . ‘
: Region | - ' Region VII . ) . e,
: :* ' Mrs.. Rheable M, Edwards ’ «#  Dr. Richard Burnett . o s
‘ - ARD/OCD/HEW : Acting 'ARD/OCD/HEW L -
' ’ Room 2000, JFK Federal Bldg. - 601 12th St., Federal Office Bldg. *
Bostony Mass. 02203 - Kansas Lity, Mo. 64106 - 11
617-223-6450 s 816-374-5401 N
. ) < ' ‘ . A
L . Region II ) ; » Region VIII . I _’ ,‘
Y " Josue Diaz - - John Garcia .
%/ .+ -ARD/OCD/HEW ° .. ARD/OCD/HEW - e e
2 ‘Federal Bldg., 2§ Federal Plaza - 7 19th and Stout Sts. L ,
. +New York, New York 10007 . Denver, Colorado 80202 :
. ' * 212:264-2974 f B S 303-837-3107 v
;7 Region III . ' Region IX - S e
Fred Dighy - - 2 : .  Samuel Miller - . )
PR ARD/OCD/HEW . ARD/OCD/HEW . SR o
- - Gateway Bldg., 3521 Market Street 50 Fulton St.,. Federal Office . .
’ - Box 13716 : > Bldg. Rm, .111B - |
. * Philadelphia, Fenn. 19101 . - .~ San Francisco, ?alifl 94102
— . ) 215-597-6776 . . ~415-556-7408 ‘ )
T~ ° . Region IV: _ . Region X - . .
" . Mrs. barbara Whitaker . J. B. Yutzy N . . ST
ARD /OCD/HEW ‘ o . ARD/OCD/HEW - : _ ‘
Pedchtrde - 7th Bldg. . 1321 2nd Ave., Rm. 6032 T TR
50 7th St., N.“E. Rm. 359 ’ Arcade Plaza Bldg, . ‘
-Atlanta, Georgia 30323 \ X , Seattle, Wash, 98101 o
404u526—3936 . ) ' Y 206-442-0482 , .
Region V ° ' , Indién/M1grant Dfvision
- Phil Jarmack ; "Dominic Mdstrapasqua “* - » X :
" ARD/OCD/HEW , Chief, Indian and Migrant - . A
300 S. Wacker Drive, .- -29th floor- - Programs Divisigne
. Chicago, Illinois 60607 Office of Child Development -
, ) ) 312-353—4698 1 -' . P.0, Box 1182, Rm. 4098
T, 8 s -WashingLon, D. C. 20013 ‘.
©  Region VI ' . * 202-755-7715 - ERRPIL
o Thomas Sullivan \ . ) ) ¢ . : N
. ' ARD /0CD/HEW ~ | o ' : _
1507 Pacific - Rm.. 910 . P ' T ’ ’

.o Dallas, Texas 75201 . , : |
. \\;\‘ 294-749-2319 / - . ' _ ) 57




