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ABSTRACT

In order to compile a population profile of actual
writing skills demonstrated by first-semester freshman composition
students during the opening and closing weeks of their courses, a
pre~ and post-test survey was made of 16 classes of freshmen among
eight community colleges and three universities in the greater lLos
Angeles arcea. Theses and support essay tests were written by 486
students, 285 of whom returned for the post-test. Grading criteria
were based upon four equally weighted items: content, organization,
mechanics, and sentence structure (including diction). Fach item was
graded on the stanine (standard scale of nine), and the grades were
then averaged for a composite stanine score--the final score--which
was used for both individual and group comparisons. Results shcwed
that the universities, because of their more rigid screening
procedures, scored considerably above the norm on the Fre~test groess.
UCLA headed the list. The post-test results were based on the
two-tail test, which included only those scores from students who had
taken both the pre- and post-tests. Again UCLA headed the list. The
universities as a group scored 1.22 stanines above the community
colleges as a group; however, the colleges achieved both a greater
stanine gain (1.89) than did the universities (1.4), and their
results had a greater level of probability. Groups exhibiting the
greatest gains were generally those which had been fairly small and
had received extensive, individualized essay writing assignments in
their courses. The survey indicates that placement tests and remedial

courses as related“go English composition leave much to be desired.
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I, INTRODUCTION

During his numerous years of teaching writing at both the
high school and college level, this researcher has noticed a
rather low correlation between objective tests designed to place
students in appropriate English composition classes and the
actual writing ability disnlayed by the individual student.
It seems'obvious that one's ability to guess the "correct" or
"most nearly correct" answer to multiple choice questions in-
volving word connotations has nothing to do with one's ability
to write an organized essay. Even the questions that pertain

to the recognition of grammatical errors, errors not necessarily

" committed by the student, are hardly reliable indicators of the

student's abiiity to organize his thoughts and communicate them
on paper. In short, the logic of the claims of objective placement

tests leaves much to be desired. Consequently, this researcher

" has made it a practiée to challenge the reliability of objective

tests by always administering essay tests to his students during
their first week in class., The results of these essay tests have
enabled him to diagnose his students' strengths and weaknesses in
expository coumposition with a considerable degree of accuracy, far
exceeding that of the objective placement tests., A further result
of his testing has been the placement of some students into either
more advanced courses or more preparatory courses than the ones
they had been programmed into originally by the objentive tests,
particularly so at the college level,




-

As his testing evolved into what he considered a science,
he was able to perform several experiments at various colleges,
the results of which enabled him to compare achievements not
only between two classes at the same college but among various
colleges as well, These achievements were based uvon mean group
pre-test and post-test scores; that is, entering group scores for
a cormon essay question compared to the scores achieved by the
Same grouns on a2 sinilar essay guestion administered toward the
end of the semester, By the summer of 1972 this researcher had
acguired accurate statistical data on the achievements of four
classes at two different community colleges. The data indicated
that there was a significant difference in writing abilities
between entering first-semester freshmen at one college and the
writing abilities of second-semester freshmen at arother collgge.

Contrary *to what one might have imagined the results would be,

“the first-semester freshmen at one college were writing at a

considerably and significantly higher level than were the second-
semester freshmen at the other college, In short; there was a
rather obvious difference of performance and standards between
the two colleges; despite the fact that the course outlines at
both colleges were very similar in content.

If such a variation occurred betweer. two community colleges;
wvhat might a larger population profile disclose?-~that is; a
profile including entering freshmen among major universities
as well as colleges? Consequently, this survey to be described

is an outgrowth of his previous curiousity and experimentation.




I1. PROBLEM

The problem was to compile a broad population profilé of
expository writing skills evident among entering first-semester
freshmen during their first or second weekx in transfer credit
courses at various California community colleges and universities.
This profile would reflect significant differences, if any, in
the students' actual writing skills based on a common essay test
adninistered and graded under rigidly controlled conditions. The
profile would also reflect any differing entrance standards among
the community colleges, among the universities, and between the
colleges as a whole and the universities as a whole., If the pre-
test were successful, and if the researcher received the coopera-
tion of the participating instructors and their administrators
for a post-test, he would then conduct a post-test toward the end
of the semester or quarter and thereby compute the actual gains of
the students involved in the survey, gains which might then reflect
the actual achievement in writing skills of individual classes and
of groups as a whole.

Thus, the pre-test and post-test survey of writing skills

might reflect not only a population profile of writing skills among

various community colleges and universities at the beginning of the

freshman course, but also a profile of their skills at the conclusion

of the course, as well as a profile of the gains or achievements in

writing skills obtained during a specific number of weeks of

instruction.
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III. SIGHIFICANCE

If such a study could be conducted on a massive scale under
rigidly cortrolled conditions, there might then be generally
available for research purposes, probably for the first time,
data on the actual writing skills of freshmen at both the community
college and university levels. This data might serve numerous
purposes, not the least of which might reflect the range of actual
expository writing abilities evident among college and university
freshmen. The data might also serve to validate or repudiate the
reliability of objective placement tests for English composition
courses, as well as the reliability of remedial courses prerara-
tory for freshman composition. In short, the data might serve a
multiplicity of purposes both for research in general and for
specific evaluations of writing skills achievement among students,

among groups, and among schools,

IV, HYPOTHESIS

It was hypothesized that there would be a significant range
of achievement evident among the various groups in both the pre-
test and post-~test, This range would reflect the various entrance
standards required for the course among the various schools. Those
schools, namely the universities, which maintained rigid entrance
standards would reflect these standards in their high pre-test scores.
Conversally, the community colleges, which had lower entrance stan-
dards, including an open door policy in one case; would score sige

nificantly lower in the pre-test than would.the universities.

4
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It was further hypothesized that the schools whose enrollments
consisted mainly of students from minority groups who were
culturally and economically deorived would not achieve as well
or. thé pre-test as would those students from comparatively affluent
neighborhoods. Finally, it was hypnothesized that toward the end
of the course, by the time the post-test was administered, there
would be a higher droupout rate among very low achieving students
than there would be among high achieving students, a dropout rate »
which might refleet the lack of »reparation for the course by the
student, the large class size.with its résultant lack of intimacy
between student and instructor, and the rigidness of the course
itself,

For the post test it was hypothesized that there would be
a gain evident among all classes, a gain which might be directly
proportional to three factors: one, the amount of expository
writing required for the course; two, the amount of individual
conferencing received by the student from his instructor; and three,

the intimacy of the class itself and.its limited size.

V. METHOD

The survey was designed to include seventeen classes of
first-semester freshmen English composition studen%s among twelve
colleges and universities., Such a sample was designed to reflect -
a cross section of the freshman population at both the college
and university level in the greater Los Angeles area., The sample
therefore included groups from community colleges in both Los

Angeles and Orange counties, as well as groups from three major

universities, including a private university, a member of the




University of California system, and a member of the California

State University system.

Prior to and during the first week of the fall semester
or quarter, the researcher contacted the administrators in charge
of the teaching of freshman composition at their schools and made
arrangements for a pre-test to be administered by him to a partic-

ular class or classes at that school. Because of his busy teaching

schedule, the researcher was unable to administer the test personally

at two schools: a state college, which was later disqualified from
the survey because of conditions which were not scientifically
controlled; and a community college, which was included in the
survey since its instructor cooperated fully and administered

the test herself the same day it was received. The survey,
therefore, included sixteen classes among eleven community col-
leges and universities. The groups, listed alphabetically, were
as follows: California State University at Long Beach, Compton
College(Groups 4 and B), Cypress College, El Camino College(Groups
A, B, and C), Pullerton College, Golden West College(Groups A and
B), Los Angeles Southwest College(Groups A and B), Orange Coast
College, University of California at Los Angeles, University of
Southern California, and West Los Angeles College. Five of the
groups were extended day or evening classes: Compton{A.and B),
Fullerton, and Los Angeles Southwest(A and B), The remaining

groups were all day classes whose hours were conducted fairly

evenly from 8:AM to 3:PM,
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All classes were selected by the researcher through random
chance. Participating division heads generously accomodated the
researcher by offering him classes to test at his convenience. In
most cases the participating instructors had learned of the survey
two or three days ahead of the testing date and had volunteered
the.r classes; however, in some night classes which met only once
a weeX, the instructors had no prior kncwledge of the survey, yet
they cooperated most graciously.

Except for one class at Orange Coast College, where there
were no prerequisites for the course, all classes had been screened
by the various schools for eligibility for the transfer course.
Screening procedure varied--and still varies greatly--among the
schools. The University of California at Los Angéles, for example,
admits only the top one-fourth of the high school graduates as
freshmen., Furthermore, these freshmen must then take an objective
placement test and score in the upper percentiles in order to
qualify for the transfer course. A similar but less rigOrous
procedure was followed by the University of Southern California
during the survey; however, a certai; percentage of minority group
students were allowed into tr: transfer courses regardless of their
high school and placement sc:res, California State University at
Long Beach accepts only the top one-third of the high school grad-
uates, all of whom are then eligible (theoretically) for the trans-
fer course. The theory is that there is a high correlation between
one's high school grades and one's competence at writing. Quite
frequently, however, after the instructor has given his class a
writing assignment, he finds no such correlation and strongly

suggests that the student deficient in basic writing skills make
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up his deficiency by taking a remedial eclass at another school,
since such remedial courses are no longer offered at the state
university. By contrast, entrance requirements at the community
colleges are considerably more relsved The community colleges
maintain an open door policy and . .. anyone with a high school

diploma regardless of his grade voint average, or anyone without

a high school diploma so long as he is at least eighteen years

of age and a resident of Cazlifornia. Most of the community
colleges, however, do require the student +o take an objective
placement test--of one form or another—-in oriler to qualify for
the transfer course, Prerequisite percentile scores on these
tests vary from school to school as do the tests themselves, and
if the student does not score high enough, he need only take a
remedial course at that school and pass it with a grade of "C"
or better in order to gain admittznce to the transfer course,
Remedial courses, however, vary considerably in their
emphasis on writing, Some instructors require weekly writing
assignments of paragraph length or more, while other instructors
require almost no writing at all but instead concentrate on spelling,
punctuation, grammar, or vacabulary. Consequently, some students
who have passed these courses may have achieved a certain compe=
tence in writing, while others have virtually no such competence,
It is not unusua. to find a student who has been processed through
a remedial course and who can name all the parts of speech in
traditional grammar but who can not write two unified sentences,
Nor is it unusual to find a student who writes with a very high
degree of competence but who does not know}the parts of speech

or che connotation of certain words and has therefore been programmed




via the objective placement tests into a remedial course, where
e may spend seventeen weeks on workbook drill exercises dealing
with spelling and punctuation, two areas at which he is already
competent, After seventeen weeks he still will not know the
parts of speech or the connotation of certain words, and he
still would not be able to pass the objective placement test,
which obviously had programmed him into the wrong course in the
first place,

Therefore, it can be seen that the sample tested, which
was considered homogenous for research purposes,was anything
but homogeneous, for it contained students who obviousl& would
exhibit a wide range of competence in the writing skills to be
tested. The fact is that there were no commonly accepted pre-
requisites for the course, At one end of the spectrum certain
schools had screened from their course all but the "elite," while
at the other end of the spectrum were students who could never
qualify for admittance into the universities let alone for
admittance into the transfer classes, Yet there was one common
denominator with all of the classes tested: their courses were
transferable for college Eredit.

The pre-test was designed to allow the student to select
a topic from a list of fifteen and to develop the topic into an
essay within a forty-five minute period. The topics dealt mainly

with general current issues but varied greatly so as to allow the

student a choice of subjects that might appeal to him for an ex-

pository essay. The instructions specified that the student try
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to take a persuasive stani on the subject or at least be&in his
essay with an effective topic sentence. The instructions also
recommended a length for the essay: about 250 words, which would
run about three pages, more or less, on the booklet provided for
the test. All writing was to be double spaced, and pens were
provided for the students, %
| The grading criteria were also listed on the booklet.

These criteria were based upon four,equally weighted items:
content, organization, mechaniecs, «..1 sentence structure and
diction, Under each of the items was a breakdown of what was
involved. Content invovled primarily the Significance of what
the student wrote rather than how much he vrrote and was based
upon a certain amount of 1ogica1; factual evidence to support
generalizations, However, a certain amount of substance was
required., Organization included a brief introduction which
" had to contain an explicit thesis statement or topic sentence
referring to the essay question; coherence between sentences
and between paragraphs through the use of transitions or other
devices, development of paragranhs containing specific supporting
evidence, and a brief paragraph that unified the essay and served
as a conclusion. Mechanics included spelling; correct punctuation;
and basic usage, Finally; sentence structure involvedvnot only
correct grammar gnd usage but also a variety of sentence patterns
with appropriate; effective diction,

The stanine grading method; however; was not explained in
the booklet since the researcher felt that the students'! time
would be better served in writing rather than in attempting to

comprehend statistical analysis.
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The stanine(standard scale of nine) was used by the re-
searcher to evaluate each equally weighted criterion listed
above. One represented the lowest possible grade anyone could
rzceive in any of the four criteria, 2 and 3 represented below
average work; 4, 5, and 6 revresented varying degrees of the
norm(Z~, C, and C+); and finally, 7, 8, and 9 were equivalent
to the above average grades of B, B+ to A=, and A respectively.
The grades were then averaged by adding them and dividing by

four. The resultant comvnosite stanine score was used as the

final score for each paper.

The pre~test was administered to most of the classes during
their first week of the course, or at the latest during the second
week, so that the researcher would have an untreated sample., For
most of the classes the test was unanticipated, and even those

classes that anticipated it had no way of knowing what the essay

. question would be since the researcher himself administered the

test to all classes, with the exception only of West Los Angeles
College, where the participating instructor of that grour admin-
istered the test on the same day she received the papers. As
previously mentioned, the one school which failed to comply with
these controlled conditions, & state college, was disqualified
from the survey. ’ ¥

A fifty-minute period was required for the test, with five
minutes being allocated for the explanation of instructions and
the remaining forty-five minutes for the writing of the essay.

The papers were collected at the end of the period hy the re-=

searcher, coded, sealed for anonymity of identification, and
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then mixed together with papers from all of the classes involved
in the survey so as to remain anonymous to the reader, thereby
eliminating any possibility of bias in his grading, Although
this procedure guaranteed anonymity, it might be noted that there
was one exception to this safeguard: the papers from Fullerton
College, which were graded before the others were in order for
the instructor to review them with her class the following week.
However, this was the only exception, and it occurred only in
the pre-test.

The pre-test sample involved 486 papers ifrom sixteen groups
of first-secmester freshman composition transfer students among
eleven community colleges and universities, The grading procedure
was rigidly controlled to eliminate any possible variables. All
of the papers were read and graded solely by the researcher witn-
out any assistance or consultation whatsoever. Each paper received
at least three readings: one for content, one for organization,
and one for mechanics and sentence structure, The reader utilized
symbols in his grading and wrote brief explanatory comments on
many of the papers when he felt such comments were necessary.

This procedure, which tool up several hours of the researcher's
time daily, required about th;ee weeks, After the papers had

been graded and their identification seals removed, “their scores
were recorded, and then the papers, along with a set of correction
keys, were returﬂéd to the participating instructors for review
with the students, after which the papers were returned to the
researcher for his permanent file. The researcher then consulted

personally or by phone with each of the participating instructors
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for feedback or nis grading. With each instructor thnere appeared
to be a very high correlation between what the instructor might
have given the individual student for a grade on that particular
paver and the actual grade assigned by the researcher to that
vaper. Generally, the students who received low grades on the
pre-test also received low grades om their first few essays from
their individual instructors. Conversally, those students who
received high pre-test scores did very well in the course,

After compiling the vre-test results and writingg brief
report on the pre-test survey, the researcher mailed the data
and report to the participating instructors and their suvervisors,
all of whom were most cooperative throughout the survey, and all
of whom further granted the researcher permission to conduct a
post=test,

The post-test,Asimilar in nature to the pre-=test, except
that there were onlyAten questions from which the student could
choose to write his essay instead of fifteen, was administered
to most oi the classes in the survey during the week of December
11th, which was the fourteenth week of the semester for practically
all schools except UCLA and CSULB, both of which began their
courses somewhat later than 4id the colleges, The University
of California at Los Angeles took the post=test just.before the
close of its quarter, on the ninth week, thereby receiving five
weeks less of instruction than the colleges received, California
State University at Lgng Beach received approximately two weeks
less of instruction before taking its post=test than did the

community colleges,
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Because of his busy teaching schedule, particularly before
the semester break, the researcher was unable to administer the
post~test personally at all of the schools on the designated
dates. However, he was most fortunate in receiving full coop-
eration from all of the participating instructors, several of
whom administered the test themselve: to their classes on the
dates specified, Participating instructors administered the test
at these schools: UCLA, USC, West Los Angeles, Comoton(B), and
Golden West(both groups). The researcher himself administered
the test at the remaining schools. Although all of the par-
ticipating instructors had advance knowledge of the testing
date, and although they may have been able to prepare their
students psychologically for th; teste, no one excent the re-
searcher knew in advanﬁe what the exact questions would be,
for the researcher did not discuss the questions with anyone,
and he delivered the tests to the individual instructors only
one day in advance of the testing date or on the testing date
itself,

The grading procedure was identical to that used in the
pre~test, After all of the papers were collected, they were
coded, sealed for identification under the supervision of a
professional insurance adjuster, and then mixed toge%her for
anonymity. During the Christmas vacation they were read and
graded solely by the researcher, using exactly the same criteria

and scoring system as he had previously used., After the papers

had all been graded, their seals were removed, they were regrouped
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according to schools and groups within the scnools, and their
sccres were recorded. IThe papers were then delivered to the

.
varticipating instructors for class review and finally returned
to the researcner for his permanent file.

The results were then cormputed and delivered, along with

2 brief revnort of the survey, to all of the varticipating in-

structors and their teaching supervisors.,




VI. RISULTS

Pre-~Test Comnosite Stanine Scores of All Siudents Originally Tested
in the Kates Survey of Freshman Composition Writing Skills

1.0, 0 stuients receiving stanine of

1 2 3 4 5 6 1 8

MEATN 4 f
SCHOOL & GRP, 110, GROUP ‘ I
STUDEN?S SCORE | |
. | | |
UCTA 22 6.g2ff of of »l 1l of 4af 71 5] 3
USC 22 5,25 1| 1| 4} 1§ 5| 3¢ 4, 2 1
CSULB 24  s.1if ol 2| 3} 51 1] 6} 51 2° 0
FULLERTON 21 41 o] 1} 2t 84 4| 4 1) 1. 0
GOLD=N WEST(A) 53  4.57) 1| 4| 13} 7] 9| 13% 5§ 1 0
EL CANINO(C) 23 443 o| 3| 4} 6, 5] 2} 11 2% 0
GOLDZN WZST(TOTAL) 81 4,41 1| T 21| 15 11 19§ 61 1] ©
EL CAMINO(B) 35 2,29 o} 3| 10f 8i 4} 8i 2}f ol o
. : ,
CYPRESS 58 4,26 2 7 12y 11} 15 6} 6| 1| o
EL CAMINO(TOTAL) 92 4,211 0 12! 23; 22f 13 141 6 2 0
w—r - - - — 'f“ ey _;m
1ZASTER(GRAND 486 4.13] 300 68} 105; 83 66| 64y 48{ 18| 4
o TOMI) I N N R et N N
GOLDEN WEST(B) 28 4,11 o| 3| 8, 81 2| 641 0v: Q
WIST T.A. 30 4,03f 51 3} 5] 6] 5| 1442 O
COIPTON(A) 25 3,390 3| 3] 6 6] 4| of 1| 0l O
ORANGE COAST 50 3330 5) 9)6i 2 2|2f3| 1|0
L.A. SOUTHWEST(A) 30 3.30{, 4 ; 10} 6 3| 1| 3L2] 1]o0
COMPTON(TOTAL) 45 3,29}, 7 9| 1246} 6| 28 3] 0} 0
COMPTON(B) 22 3.8t aj 6 6fofal2al2]ofo
L.A. SOUTHVEST 60 3,155 9 | 17f 150l 6 | 6 | 3% 3| 1| o
(TOTAL) P 1
L.A. SOUTHWEST(B) 30 3204 51 7] 9ff3)s5)op1}o]o
Table 1
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Kates—Survey Group Achievement Chart: Post-Test Stanine 3ain

(Below Average Low Aver, Average High Aver., Above Aver,)

3, ¢+ . 4 .t .5, ¢ o 6 . T . ¢ . 8

L

GROUP 1 .
Pre tost Post

UCcLA
Usc . ' 5,53 7.7/

El Camino (C) 4.82 — 7.4/

UNIVERSITIES . 5.94 .34
(total)

El Camino (B) 1,5 7. 12

El Camino (total) 4.4 70
Golden West (B) 443 ’ 7.0

Golden V. (total) 5.9 6477

Golden West (A) 4. e b7
E1l Camino (4) Y b Lo bE

CSULB €i47v 6,53

I@.STER(gra.nd total) 4,53 e————————— - b3

Cyoress 4,52 628

C., COLLEGEDS(total) )23 A3
Orange Coast 3,89 — 5,178

West T.A. 4,5 — 5172
Compton (B) ER 7 —ll
8.5
L.A.S=-west(B) 3,77~ : 5.50
L.A. S-w,.(total)3«/3 — 5,23
Compton(total) & 9. . 5./8

Fullerton G, 0]

T.he S-west(a)%Z 5,17

ast
g/

Compton(A)  3.36 Al

Table 5
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Individual and Group Scores for Content of All Students Originally
Tested(Pre-Test Gross), with Adjustments for 2-tail test
(Pre-ilet), and with Comparisions to Post-Test

lios, 0r students receivines stanine of

1 .2 3 4 5 6 7 8

———

SCHOOL TEST SAI"PLE MEAN GAIN

SIZE
CSULB
pre-gross 24 6,46 - 0 2 2 2 1 3
o pre-net 17 6.53 0 1 2 2 0 2
‘ post=- 17 7.35 0.82 1° 2 3
COMPTON (A) ?
F pre=gross 23 5.22 ; 0 1 5 4 5
pre-net 14 5.14 i 0 1 2 3 3
D0St= 14 5.29 01500 0 2 2 2 6
COMPTON(B) |
pre-gross 22 4,55 1 3 7 2 2 1
pre-net 14 4,86 j 1 2 3 1 0
post= 14 6,21 1,35 ; O 0 2 1 3 2
COMPTON (TOTAL) o
pre=gross 45 4,89 bl 4 12 6 4 6
pre-net 28 5.00 . | 3 5 4 3
post=- - 28 5.75 0.75 ' 0O 0 4 3 5 8
CYPRESS :
pre-gross 58 5.76 D1 2 6 10 7 8
pre-net 29  6.07 1 o0 3 4 3 4
post=- 29 7.52 1.45 1 2 5
EL CAMINO (A)
pre-gross 34 4,88 1 3 5 9 3 6
pre-net 29 5.10 1 2 3 8 3 5
poSt- 29 7.34 2,24 {0 1 1 3 o0 2

Table 6
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0, 0f stunonts moceivint stznine of
1 2 3 4 5 6 8 9
SCHOOL T25T SAPLE MBEAIT GAIN
S1Z3 |

3L CAIIINIO(B)

are-sross 35 4,33 1 2 6 9 3 6 6 1 1

pre=net 22 5.14 1 1 1 6 2 5 5 1 0
3L CAITIIO(C)

dre=zgross 23 5.83 0 3 3 1 1 5 4 2 4

pre-net 17 6.47 0 1 2 0 1 4 3 2 4

post- 17 8,06 1.59 0 0 o) 2 6 3
2L CANIHO(TOTAL)

Dre=Zross 92 5.10 2 8 14 19 7 17 13 3 °

pre-net 68 5.46 2 4 6 14 6 14 11 3 8

DOST= 68 7.65 2,19 1 3 3 0 7 8 15 31
PULLZRTOR

pre=gross 21 6.0 0 1 1 2 3 7 3 1 3

pre-net 08 5.63 0 1l 0 2 1 2 0 0 2

poste 08 5.75 0,12} O 1 1 0 1 1 1 1
GOLDZ=IT W=sT(4)

pre=gross 53 5.94 2 2 3 6 6 8 14 8 4

pre-net 18 7.17 2 1 1 6 4 4

post- 18 7.44 0,27] 0 1 0 0 2 2 1. 5 7
GOLDEI! WEST(B)

pre-=gross 28 4,71 11 5 2 3 5 2 0

pre-net 08 4,88 3 2 0 0 2 1 o0

poSt- 08 7.88 3.0 1 3 0 4
GOLDEL WEST(TOTAL)

Pre=gross 5.64 2 2 14 11 8 11 19 10 4

pre=net 26 6,58 0 3 4 1 1 8 5 4

post- 26 7,58 1.0 0 1 0 0 2 3 4 5 11

Table 6 (Continued)
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. 0L ~tuionts moceivin~s stanince of
1 2 > 4 5 6 7 g 9
SCHOOL T3IST SAIPLE I7BAN GAIN
SIZi

LASY (A)

pre-gross 30 4,43 - 1 4 9 6 2 0 4 1

pre-net 23 4,78 1 2 7 4 1 0 4 1 3
LAS(B)

pre-gross 30 4,57 2 4 8 4 3 1l 2 2 4

pre-nct 17 4,94 0 2 5 2 2 1 1 2 2

n0oSt- 17 6.5¢ 1,65 2 1 2 2 5 3
LASW(TOTAL)

pre-~-gross 60 4,50 3 8 17 10 5 1 6 3 1

pre-net 40 4,85 1 4 12 6 3 1 5 3 5

p0St- 40 6,05 1,200 1 5 6 4 4 7 9 4
ORAIGE COAST

nre=gross 30 4,80 2 5 7 1 6 4 1

pre-net 18 5.28 0 3 3 1 3 3 1

post- 18 6.39 1,61 2 2 1 3 1 1
UCLA

nre—-gross 22 T7.78 0 1l 2 0 0 0 3 2 14

nre-net 16 7.63 0 1 2 0 0 0 1 1 11

post- 16 8,57 0,94 1 0 1 1 13
UsC

pre=gross 22 6,68 1 1 1 2 2 0 5 2 8

vre-net 17 6.80 1 0 1 1 2 0 4 1 7

post 17 8,65 1,76 1 4 12
WEST L.A.

pre-gross 31 4,90 1 . 7 5 2 6 2 1 4

pre-net 18 5.50 0 2 2 3 1 6 0 0 4

post- 18 7.28 1,78 3 2 4 5 4
JASTZR (GRAITD TOTAL) .

pre-gross 486 5.42 13 34 81 74 40 65 T4 38 67

pre-net 285 5.75 6 18 39 43 22 36 43 22 56

post- 285 7.18 1.43 {0 4 15 16 21 37 37 50 105

Table 6 (Continued)




) Criginally Tested(Pre~Teant Grooz), with Adjustments for
2=tail test(Pre-llct and with Commnarisons to Post-=Test
’ L

Individual and Groun Scores for Cr~anication of All Students

.o, of studcnis receiving stanine of
/

1 2 3 3 6 7 3 9
SCHOOL TZST SAINPLZE [THAN GAIX
STZ5 .
CSULB
ore=2ross 24 5.17 3 3 3 0 o 5 5 4 1

) Pre=net 17 5.35 2 2 2 0 0 3 4 I |

Dost- 17 6,65 1.30{ 0 1 0 0 4 1 6 2 3
COI2TON (A)

f pre-gross 23 3.83 1 6 6 3 2 2 1 2 0
nre=-net 14 3.57 1 2 5 3 1 1 1 0 0
208t~ 14 4,86 1,291 0 1 2 2 4 3 2 0 0

COIPTON (B)
nre-gross 22 3.86 4 3 5 1 3 3 2 0 1
pre-net 14 4,00 4 2 1 0 2 2
DOSt~ 14 5,79 1,790 o 1 4 3 1 1 2 2 ‘
|
CO:2TON (TQTAL) }
pre=gross 45 3,84 5 9 11 4 5 5 3 2 1
pre=net 28 3.78 5 4 6 3 3 3 3
post- 28 5.32 1,54} 0 1 3 6 7 4 3 2 2
CYPRZSS
pre-gross 58 4.64 5 9 11 4 4 5 14 5 1
pre-net 29 5.17 3 2 4 1 3 4 9 2 1
post=- 29 6.55 1.38 2 5 3 5 3 1 10
=L CAMINO (A)
pre-gross 34 © 4,29 2 4 7 9 3 "2 5 1 1
pre-net 29 4,48 2 2 6 8 2 5 1 1
post- 29 €.55 2,071 0 1 1 4 3 5 4 3 8
Table 7
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Ilc, 0of students receivin~ stanine of

1 2 3 4 5 6 T 8 9
SCHOOL TEST SAIPLE MEAIT GAIN
SIZZ

EL CAMIXO (B)

pre-gross 35 4,31 1 6 9 5 3 9 0 0

pre-net 22 4,73 1 3 4 3 T 0 0
EL CAMINO (C)

pre-gross 23 3.91 1 4 4 4 3 3 2 1 1

pre-net 17 4,65 1 2 3 3 2 2 2 1

post- 17 7.47 2,74 {0 0 0 1 1 4 2 7
EL CAMINO(TOTAL)

pre-gross 92 4,32 4 14 20 18 8 8 16 2 2

pre-net 68 4,60 4 7 13 13 6 7 14 2 2

post- 68 7.01 2.41 1|0 2 1 7 8 6 11 25
FULLERTON

pre-gross 21 4,81 0 5 2 2 2 5 3 0

pre-net 08 4.50 0 3 1 1 1 0 0

pOoSt- 08 4,63 0,13 |1 2 0 2 0 0 1 1 1
GCLDEN WEST(A)

pre-gross 53 5.08 4 4 7 5 8 11 5 6 3

pre-net 18 6.61 0 0 1 2 3 3 4 3

poSt= 18 6.83 0,22 |1 0 1 0 1 4 4 5
GOLDEN WEST(B)

pre-gross 28 4,04 0 6 8 T 1 1 3 1 1

pre-net 08 4,75 0 2 2 1 0 0 1 1 1

post= 08 T.12 2,37 2 1 1 2 2
GOLDEN WEST(TOTAL)

nre-gross 81 4,72 4 10 15 12 9 12 8 7 4

pre-net 26 6.04 0 2 3 3 2 3 4 5 4

post- 26 7.15 1,11 {1 0 1 2 2 2 5 6 7

Table 7 (Continued)
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2C. 0Ff students receivin- ~42nine of
1 2 3 4 5 € T 8 a
SCHOOL T:2ST SAIIPLE AT GAIN
S1Z3

LASY (A)

pre-gross 30 3.20 6 7 6 5 0 4 2

pre-net 23 3.30 4 5 6 3 0 3 2

post- 23 5.43. 2,13 {0 1 5 1 5 3 1 2
LASY (B)

nre-gross 30 3.57 5 8 6 3 1 2 3 0 2

nre-net 17 3.59 3 4 4 1 1 1 2 0

post- 17 5.94 2.35 |0 p) 0 p) 0 1 p) 2
LASY (TOTAL)

nre-gross 60 3.38 11 15 12 8 1 6 5 0 2

pre-net 40 3.43 T 9 10 4 1 4 4 0 1

p0St- 40 5.63 2,220 4 5 4 5 4 10 4 4
ORALGZ COAST

pre-gross 30 3.20 8 6 8 2 1 0 3 0 2

pre-net 18 3.94 4 2 5 1 1 0 3 0 2

post- 18 6.44 2.50 4 2 T 1 1 3 6
UCLA

pre-gross 22 7.23 1 0 0 0 3 1 6 9

pre-net 16 7.19 1 0 0 0 1 0 4 8

post- 16 8.19 1.0 1 0 0 1 0 4 10
usc

pre-gross 22 5.50 3 1 2 3 1 3 5

pre-net 17 5.65 2 1 0 3 1 2 4

post- 17 8,00 2,35 |- 1 0 0 3 6 T
WEST L.A.

pre-gross 31 4,13 5 8 3 2 5 1 2 3

pre-net 18 4,67 1 5 2 1 3 0 3

DOSt= 18 €.11 1.44 3 0 2 5 2 2
MASTER (GRAND TOTAL )

pPre-gross 4.4% 49 83 86 54 35 55 62 32 30

pre-net 285 4.76 29 40 47 26 22 30 43 21 27

post- 285 €.54 1.78] 02 10 20 29 34 26 48 39 77

Table 7 (Continued)
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Individual and Groun Scores for !'~chanics of All Studcnts Originally
Tested(Pre-Test Gross), withn ..ajustrents for 2-tail test
(Pre-lict), and with Comparisons to Zost-Test

0., 0f studonts »e2coivirn~® stanine of

1 2 3 4 5 6 7 8 9
SCHCOL TZST SAVNPLE IEAN GAIN
SIZz

CSULB

pre-gross 24 5.17 0 2 3 6 1 5 4 3 0

pre-net 17 5.47 0 1 2 4 0 4 3 3 - 0.

DOSt~ 17 6,41 C.94 4 0 4 5 2 2
COIPTON (A)

nre-gross 23 2.57 6 5 8 3 0 0 1 0 0

vre-net 14 2.3%6 3 4 6 1 0 0 0 0

D0St= 14 4,64 2.28 {2 0 3 3 1 1 2 1 1
COIPTON (B)

ore-gross 22 2,91 9 5 2 1 1 0 3 0 1

pre-net 14 3.50 5 2 1 1 0 3 0 1

post= 14 5.71 2,21 {0 2 2 0 1 3 2 3 1
COLPTON (TQTAL)

nre-gross 45 2.73 15 10 10 4 1 0 4 0 1

pre-net 28 2.93 09 6 6 2 1 0 3 0 1

post- 28 5.18 2,25 | 02 2 5 3 2 4 4 4 2
CYPRESS

pre-gross 58 3.76 10 7 14 10 8 3 4 0

pre-net 29 3.45 o6 3 7 6 3 2 0 0

post- 29 5.79 2.34 {01 O 0 6 9 3 2 6 2
TL CANMINO (A)

pre-gross 34 4,24 2 5 8 4 6 2 6 1 0

pre=-net 29 4,45 2 4 5 3 6 6 1 0

post=- 29 6.79 2.34 10 1 1 2 2 4 7 7 5

Table 8
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s Fal <
.0, 07 ctudent

roceivine ztanine of

2 3 4 5 6 T 8 S
SCHOOL TIST SA™®LE ITEAN GAIN
SIZ=

2L CAIIIII0 (B)

nre-gross 35 4,34 5 7 8 6 4 0 0

nre-net 22 4,55 1 5 3 4 6 2 0 o

post- 22 7.18 2.63. 1 3 4 2 7 5
3L CANINO (C)

Dre-zross 23 3,96 5 8 2 0 3 2 2 0

pre-net 17 4.35 2 7 0 0 3 2 2 0

20St=- 17 7.35 3.0 1 0 0O 0 3 6 4
3L CANIZO (TOTAL)

pre-gross 92 4,21 15 23 10 14 -11 12 3 0

nre-net 68 4,46 7 17 6 10 11 10 3 0

pOSt= 68 7.06 2,60 2 1 3 5 11 12 20 14
FULLZRTON

ore=gross 21 4,71 5 2 1 3 3 3 3 0

pre-net 08 5.25 1 2 0 1 1 1 2 0

oSt~ 08 6.00 0,75 1 2 o 1 1 0
GOLDEY EST (A)

pre-=gross 53 4,15 6 10 10 2 13 4 2 0

pre-net 18 4.50 2 4 3 0 5 2 1 0

nost- 18 6.72 2,22 3 2 1 4 7 1
GOLDZF W=ST (B)

pre-=-gross 28 4,36 5 5 4 1 9 3 0 0

vre-net 08 4,75 2 0 2 0 2 2 0 0

POS t= 08 6.25 1,50 1 1 0 0 0 3 3 0
GOLD3X “EST (TOTAL)

Dre=gross 4,22 11 15 14 3 22 17 2 0

pre-net 26 4,58 4 4 5 0 7 4 1 0

post- 26 6.58 2.0 1 1 3 2 1 7 10 1

Table 8 (Continued)
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stuients receiving stanine of

1 2 3 4 5 6 7. 8 9
SCHOOL TEST SANMPLE MEAN GAIN
SIZE

TASY (A)

pre=gross 30 2.47 8 9 9 0 1 1 0 0

pre-net 23 2.57 4 8 8 0 0 1 0 0

post- 23 5.43 2.86} 1 0 3 4 3 7 2 0
TASW (B) .

pre-~gross 30 2.87 12 5 5 1 1 2 4 0 0

pre-net 17 3435 04 3 5 1 0 0 4 0 0

poSt- 17 5,00 1,65{02 1 2 1 3 3 2 3 0
LASY (TOTAL)

pre=gross 60 2.66 20 14 14 3 1 3 5 0 0

pre-net 40 2.90 08 11 13 3 0 0 5 0 0

post- 40 5.25 2,35103 1 5 4 7 6 9 9 0
ORAIIGE COAST

pre=gross 30 2,97 10 8 2 3 2 1 3 1 0

pre-net 18 3.67 04 4 2 2 1 1 3 0

post- 18 5.17 1.501 0 5 2 0 2 1 3 5 0
UCIA

pre-gross 22 6.09 2 3 2 4 T 3 1

pre-net 16 6.13 1 3 1 4 3 3 1

post- 16 7.63 1,50 3 4 5 4
USC yre-gross 22 4.82 2 1 4 3 5 2 1 2 2

pre-net 17 5.29 0 0 3 3 5 2 1 2 1

post- 17 7.24 1.95 1 2 3 2 4 5
WEST L.A. :

pre-gross 31 4,06 6 3 5 4 3 4 4 2 0

pre=-net 18 4,33 2 1 4 p) 3 1 3 0

poste 18 5.28 0.95| 0 2 2 3 1 4 4 2 0
MASTER (GRAN OTAL)

pPre=gross -__3_ 3.90 75 76 94 61 43 58 54 21 4

pre-net 285 4,16 34 38 61 37 25 33 36 18 3%

poste 285 6,19 2,031 06 13 17 29 30 41 53 66 30

Table 8 (Continued)
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20, _of studenrts receivins stanine of

1 2 3 4 5 6 7 e 9

SCHOOL TEST SAMPLE MEAN GAIN

SIZE

CSULB

pre-gross 24 5.21 1 3 1 3 3 5 7 0 1

pre-net 17 5.53 0 1 1 2 3 4 6 0

post-~ 17 6.88 1.35 1 1 6 2 5 2
COMPTON (A)

pre=gross 23 3.26 6 1 3 3 2 1 0 0

ore-net 14 3.36 3 1 4 3 1 1 1 0 0

post- 14 5.00 1.64 |1 2 1l 2 2 2 2 0 2
COMPTCN (B)

pre-gross 22 3.14 8 3 5 0] 1 2 1 2 0

pre-net 14 3.79 5 1 2 0 1 2 1 2 0

post- 14 5.86 2,07 |0 1 2 1 0o 3 4 3 0
COMPTON (TOTAL) |

pre-gross 45 3.20 14 4 12 3 4 4 2 2 0

pre-net 28 3.57 8 2 6 3 2 3 2 2 0

post- - 28 5.43 1.86 |1 3 3 3 2 5 6 3 2
CYPRESS

pre-gross 58 4,28 3 6 8 20 6 9 3 3 0

pre-net 29 4,31 2 0 6 11 3 4 2 1 0

post- 29 6.14 1.8%;0 1 3 1 3 8 7 3 3
EL CAMINO (A)

pre-gross 34 4,18 1 5 10 6 3 2 6 1 0

rre-net 29 4.48 1 2 8 6 3 6 1 0

poste 29 6.90 2.42 5 1 5 2 13 3

Table 9
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o, of students receivin~ ctanine of

1 2 3 4 5 6 7 8 9
SCHOOL TEST SAMPLE HMEAN GAIN
S5IZE

EL CAMINO (B)

pre—-gross 35 4,89 1 3 7 3 5 7 8 1 0

pre-net 22 4.73 1 1 6 2 2 5 5 0 0

0ost- 22 7.27 72,54 1 2 0 1 5 9 4
EL CAMINO (C)

ore-gross 23 4,65 0 4 4 4 3 4 1 2 1

pre-net 17 4,94 0 3 3 1 3 3 1 2 1

post- 17 T.47 2,53 30 1 0 0 1 2 2 5 6
EL CAMINO (TCTAL) !

pre-gross 92 4.51 2 12 21 13 11 13 15 4 1

pre=-net 68 4,68 2 6 17 9 8 10 12 3 1

D0St=- 68 7.16 2,48 |0 1 1 7 2 3 9 27 13
FULLERTON

pre-gross 21 4,62 0 4 4 3 1 4 4 1 0

pre-net 8 4,75 0 1 1 0 2 2 0

p0St=- . 8 6,17 .1,38 |0 0 0 1 0 3 1 1
GOLDEN WEST (2

pre-gross 53 4,47 6 3 10 7 10 6 8 2 1

pre-net 18 5.00 1 1 2 2 4 4 3 1 0

post- 18 T.17 2,17 1 1 2 2 8 3
GOLDEN WEST (B)

pre-gress 28 4,61 1 3 5 4 5 4 6 0 0

pre-net 8 5.50 0 1 0 1 2 0 4 0 0

post- 8 7,00 1,50 1 0 1 -0 2 2 2
GOLDEN WEST (TOTAL)

pre-gross 81 4,51 7 6 15 11 15 10 14 2 1

pre-net 26 5.15 1 2 2 3 6 4 7 1 0

post- 26 7.12 1,97 2 1 2 2 4 10 5

Table 9 (Continued)
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1.0, 0f stuaents receivin- sctanine of

2 3 4 5 6 7 8

SCHOOL TEST SAMPLE
SIZE

LASY (A)
pre=gross 30

pre-net 23
post=-, .23

P

LASW (B)
pre=gross 30

pre-net 17
post- 17

TASY (TOTAL)
pre=gross 60

pre-net 40
post- 40

ORANGE COAST
pre=gross 30

pre-net 18
post= 18

UCLA
pre=gross 22

pre-net 16
post- 16

Use pre=-gross 22

pre=net 17
posSte 17

WEST L.A.
pre=gross 31

pre-net 18
post= 18

MASTER (GRAKD TOTAL) ﬁ
pre-gross 486 53
pre-net 285 23

post- 285 1.36‘ 03 12 23

Table 9 (Continued)
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VII. DISCUSSION OF RESULTS

Table 1 lists the compnosite scores pf all of the students
originally tested in the survey--that is; the pre~test gross.
The remaining tables through table 5 inclusive are computed on
a 2-tail basis; that is, they include the composite scores of
only those students who took both the ore-and post-tests, Tables
6 through 9 inclusive list the individual and group scores of the
pre-test gross, the pre~test net, and the post-test for each item
tested: content, organization, mechapics, and sentence structure
and diction, The results; thcrefore; include not only a compre-
hensive picture of the original pre-test(gross), but also a com-
prehensive picture of the 2-~tail test, as well as an analysis of
individual composite stanine scores and individual scores for each
item tested. Each table listed in the results will be discussed

individually.
Table 1

Table 1 lists in order of highest group achievement the com=-
posite stanine scores of all students originally tested in the pre-
test: the pre-test gross. The schools which had more than one group
participating are listed by the individual groups(A, B; C) and
by the school as a whole(total). The results indicate that UCILA
scored significantly above the norm(master or grand total of all
groups tested): more than two stanines, which is greater than one
standard deviation., USC and CSULB each scored in the high average
range, which is considerably but not necessarily significantly above
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the norm or master. It might be noted that these two universities
scored more than 1.5 stanines below UCLA, a score indicating a
considerable and perhaps éignificant difference, but only 0,50
stanines above the next highest ranking school. (One-half of a
stanine is neither a considerable nor a significant difference.)
In short, the mean group scores of both USC and CSULB appear to be
closer to the group scores of the top rarking community colleges
than they do to the group score of the top ranking university.

Five groups, headed by Fullerton, scored in the low average
range of 4.,2-4,7, which was slightly above the norm(master) in this
test; and two groups, Golden West(B) and West L.A., scored very,
very slightly below the norm. Three colleges--Orange Coast, Compton,
and L.A. Southwest~-scored in the below average range of 3,39-3.0.
This range was approximately onz stanine below the norm: a consider-
able but not necessarily a significant difference. However, the
difference between this below average range and the high average
range achieved by USC and CSULB is significant. In short, the
pre-test survey indicates that there is a wide range of scores
evident between the lower achieving groups and the higher achiev-
ing groups; and a very wide range evident between the lowest group
and the highest.

Upon examination of individual scores, one notes that of the
486 students tested, 203(almost 42%) scored in the below average
range of 3 or less, Of these students, 30 or almost 6% scored 1,
which is not only the lowest possible score one may receive but is
the mandatory score one must receive for even attempting the test.

This score indicates writing illiteracy. At the other end of the
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spectrum, one notes that 70 students(14%) scored in the above aver-
age range of 7 or higher; and of these, only 4(less than 15) scored
9, a virtual perfect score which reflects complete mastery of all
the items tested in the area of freshman composition writing skills.
One might also note that the students who reflected such complete
mastery at the beginning of their course were enrolled in univer-
sites: 3 at UCLA, and 1 at USC., The remaining 213 students(44%)
scored in the average range of 4, 5, and 6,

In summary then, the pre-test survey reflects an incoming
freshman population that is skewed considerably to the left or
below'average'range on the stanine, Almost one-half of ‘the students
are writing below average, almost one-half are writing at an average
level, and only one student in seven is writing above average. Less
than one student per hundred has complete mastery of the writing
skills tested, while one student in 17 is virtually illiterate
altogether in wrifing.

Tables 2=5

Tables 2, 3; 4, and 5 are computed on the basis of the 2-tail
test; that is, they include the scores of only those students who
took both the pre-test and the post-test. For numerous reasons,
including drops, 202 students were absent for the post-test, If
group gains were to be computed on a 1-tail test, they would indi-
cate éignificant results which would almost certainly be suspected
by many researchers, who might voice the accusation that the low
achieveing students were purposely dropped in order to achieve the
gain, and, therefore, the gain was not actually valid., To avoid@
such an accusation, and to utilize the most reputable test, this

researcher used the 2-tail test, All computations on tables 2, 3,
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4, and 5, therefore, are based on the 2-tail test.

Table 2

Table 2 lists the final results of the 2-tail test. The
groups are listed in order of highest post-test mean scores achieved
by the school as a whole(total). Also included in the table are the
sample size, the maximum score, minimum score, range, mean, variance,
standard deviation, mean deviation, median, mode, stanine gain,
z-ratio, and significance or confidence 1level of the results.

Table 2 indicates that UCIA again scored the highest, but
the range evident between UCLA and other groups is considerably less
than it was on the original pre-test, just discussed under table 1,
and considerably less also on the basis of the 2-tail test. Vhereas
UCLA was in a class by itself in the pre-test, such is not the case
in the post test; five other groups are now virtually in the same
category with UCLA: 7, that is, above average. These groups are
USC, El Camino(C), E1 Camino(B), El Camino(total), and Golden West(B).
Furthermore, the differences evident between ULCA and these groups
are only fractional at best; especially so with USC and E1 Camino(C),
both of which have demonstrated a writing competence which is really
second to none in this survey.

Five groups scored in the high average range: 6 or above. These
groups include E1 Camino(A), Golden West(A), Golden Wést(total), CSULB,
and Cypress. The remaining five groups scored 5 or above, which is
the average range on the stanine. In short, unlike their achievement
on the pre~test in which seven groups scored below average and only

one group scored above average in their writing, all of the groups on
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the post-test achieved at least an average stanine score(4 or above),
thereby indicating that they were writing at an acceptable level for
entering freshmenyon this scale,

On the other hand, however, despite the average gain for all
students tested, which was 1,804 stanines, and despite the average
score for all of the 285 students tested, which was 6,337, the
average student tested was still writing at a level of 1,476
stanines below his UCLA counterpart at the time of the post-test.
Implications arising from this comparison will be discussed in
the "Conclusion,"

In summation, then, the post-test indicates that although
all of the groups tested achieved some gain and wrote at an ac-
ceptable college freshman level, and although several groups
achieved a very substantial gain, thereby placing them in virtually
the same category with the top group, there is still a wide range
evident between the top group and the lowest group, a range of
3,10 stanines as compared with 3.52 stanines on the pre-test. This
range, which is to be expected in view of the very high level of
achievement originally displayed by the top group, indicates that

despite the considerable increase which occur;ed with almost all
of the classes between the pre-and post-tests; there was simply
éuch a wide range between the top group and the lowegt group at
the time of the pre-test, that it would have been virtually im-
possible for the lowest group to catch up within a short period
of time,

Groups showing the greatest stanine gains are graphically

depicted in table 5 and examined in’the discussion of that table.
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The z-ratio indicates that these gains, the difference in the
means between the pre-and post-test scores, are generally signif-
icant; that is, they are not due to random chance, The smaller
the number of the z-ratio, the more significant are the results,
For example, a z-ratio of 0,0l(significant at the 1% level of
cbnfidence) means that there is only a 1% probability of the
increase being attributable to random chance, This is more
significant that a z-ratio of 0.0%, where there is a 5% chance
of increase attributable to random chance, and much more signif-
icant than a z=-ratio of 0,10(10%), which is not considered to be
significant--or at most barely significant--by many researchers,
In short, results are considered most significant at 1% and least
significant at 10%. Above 10% they are not considered significant
at all,

One further point might be made to clarify the z-ratio.
Infinitesimally significant results in this table are expressed
by z-ratios of 6,383782392E716 or 4,1633%6342E"16, where the
decimal point must be moved 16 places to the left in order to
compare it to the other z-ratios listed, These numbers repute
any challenge whatsover that the increase was due to random chance;
instead, they indicate by an infinitesimally high probability that
the increase was due to treatment of the group.

A special note on the significance of the results and their
reflection on the instruction must be made at this point., The
researcher must emphasize that even though some classes may not
have achieved a signifiéant gain, this should in no way reflect
upon the competence of tﬁe instructor involved, upon the quality

of instruction a% the school, nor upon the population profile of
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the school itself, Significant résults nay be affeg;ed by any of
these three factors or a combination of them: actual gain, sauple
size, and standard deviation., /ith each factor, the smaller the
number, the less chance there is for significant results. One group
in particular; Fullerton, did not achieve a significant gain, pri-
marily, this researcher believes, because of the very small sample
size, which in turn was the direct result of a very large numher of
student absences during the post-test, a factor over which neither
the instructor nor the researcher had any control. Furthermore,
since several of these absent students had verfcrmed in the high
average and above average ranges during the original pre-test(gross),
which had included 486 students, it would be logical to assume that
they would have done quite well on the post-test, thereby contrib-
uting to a considerable and perhaps significant gain for the group.
However, since they were not present, such a gain did not occur.

In short, the sample size was too small to reflect a reliable
indication of the group's achievement; let alone an indication

of the school's achievement.

The researcher would like to emphasize further that his tests
were designed exclusively to measure basic writing skills utilized
in a thesis and support type of essay, without any consideration to
other skills or subject matter often taught in freshman composition
courses, skills such as reading comprehension, analyéis of literature,
and library research, Several groups, including Fullerton, Orange
Coast, L.A, Southwest; Cypress, and Golden West, devoted as much as

six weeks to the formal research paper, while other groups such as

USC and El1 Camino concentrated most heavily on expository essay writing.

These factors almost certainly affected the results.
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The groups showing the greatest significance in their results
are as follows: less than 1% level of confidence(infinitesimally
significant)--Z1 Camino(total) and Master(grana total); at the
155 level of confidence(99% probability)--Orange Coast and L.A.
Southwest(B); at the 5% level of confidence(at least 95% probability)--
Compton(all groups), CSULB, Cypress, El Camino(A, B, and C), Golden
West(total), L.A. Southwest(A and total), USC, and West L.A.; at
the 10% level of confidence(90% probability)=--Golden West(A), Orange
*Coast, and L.A., Southwest(B); and above the 10% lewvel of confidence

(not significant)--~Fullerton.,
Table 3

Table 3 lists the individual scores of all of the students,
as well as the sample size; mean group score, stanine gain, and
g=ratio, The groups are listed, as they are in table 2, according
to highest post-test mean scores achieved by the school as a whole,
Although a detailed discussion of the individual scores will not
be presented; one might note certain group improvements from the pre-
test to the post=test, For example; none of the top groups in the
post-test had any below average scores, yet they had 55 above average
scores, Even the five lowest individual groups listed above the
Master or norm had only 15 below average scores, a sharp contrast
from the pre-test, when they exhibited 42 below average scores.
These same five groups--Fullerton, Compton(A) and (B), and.L.A., South-
west(A) and (B)=--had a combined total of 21 above average scores as
compared with only 6 on the pre-test, This same type of comparison
might be made for all groups and all schools; but a glance at the
Master(grand total) should be sufficient to draw one or two pertinent

conclusions.,
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First, there wes a definite increase in the achievement of
the 285 students as a whole who were tested in this survey., As
a group these students gained 1,804 stanines at an infinitesimally
high level of probability. Second, and equally noticeable, was
the large number of above average score§(145) compared with the
small number of below average scores(2l), a condition which was
virtually the opposite to that evident on the pre-test, in which
there were 99 below average scores compared with 56 above average,
Therefore, a significant amount of learning did occur among the

285 students tested.
Table 4

Table 4 draws a comparisén among three groups: the univer-
sities as a whole(total), the community colleges as a whole, and
the Master or grand total of all students tested, One notes that
the universities, which exhibited a mean score of 7.34 stanines on
the post-test, achieved a stanine gain of 1.4 at the 5% level of

confidence, By comparison, the community colleges, which scored

1.22 stanines below the universities on the post-test, achieved both

a greater gain than did the universities(0,489 stanines greater)

and a_ greater confidence level in their results. Therefore, one

might conclude that although the universities achieved higher scores

in both the pre-and post=tests than did the communitf colleges, more

learning actually occurred at the colleges than at the universities,

As for comparisions between the colleges and the Master or

norm, there appears to be very little difference in either the
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mean scores, the stanine gains, or the z-ratio and significance,
One reason, obviously, is that the survey included an overwhelming

number of college students: 235, which is almost 83%,
Table 5

The chart in table 5 depicts in order of highest post-test
score the stanine gain of each group, by means of a horizontal line,
with the pre-test score on the leftand the post-test score on the
right, Obviously, the longer the line, the greater is the gain,
Groups .showing the greatest stanine gains are as follows: El
Camino(B) 2,636, E1 Camino(C) 2,588, E1 Camino(total) 2,544, El
Camino(A) 2,488, Golden ‘est(B) 2,375, USC 2,176, Compton(B) and
L.A, Southwest(A) 2,0, Orange Coast 1,889, Master or norm(grand
total) 1.804, L.A. Southwest(total) 1,8, Cypress 1,759, Compton
(total) 1.679, Golden West(total) 1,577, L.A. Southwest(B) 1,529,
Compton(A) 1.357; West L,A, and Golden West(A) 1,222, CSULB 1,059,
UCIA 0,99, and Fullerton 0.5,

One might note that although UCLA again heads the 1list by
virtue of its high post-test score, its gain is not the largest
but rather the second smallest; conversally, although Compton(A)
is at the bottom of the chart, its gain is considerably greater
than that of UCLA, The average gain of all students tested is
indicated by the Master or norm(grand total), located in the
center of the chart, Thus, the Master is also the median, and, -
thereby, serves to depict how far any group is from the norm in
terms of both pre-and post=test achievement,

The chait, therefore, illustrates the most important findings

of the survey, particularly since it measures the actual stanine
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gain of each group vithin a particular time period, It should be
| noted that the liaster or average student and/or groun achieved a
t gain of 1.804 stanines in a fourteen-week period. Soée groups
naturally achieved a2 considerably greater gain than did the aver-

age group., Both 31 Canmino(B) and (C), for examnle, achieved a

gain of almost 1 stanine greater than that of the norm., On the

other hand, UCLA, with only nine weeks of instruction, and Fuller-
ton; with a sample too small to be considered reliable, both fell
considerably short of the gain achieved by the average group.
Regarding the ranking of the lowver groups; it should be noted
that the.r gains were approximately average, but’ their scores on
the pre~test were so low that it would have been highly unlikel&
for them to catch up with the average group in such a brief peripd
of time, Had they shovm superior gains, like those of Il Camino;
their rankings might have improved. However; their deficiencies
in basic writing skills were so acute when they took the pre-test,
that any such gain would have begn improbable, The basic writing
skills which were tested are analyzed item by item in tables 6

through 9 inclusive,
Table 6, 7, 8, and 9

These tables list in alphabetical order by group both the
group and individual scores for the pre-test gross, the pre-test net,
and post-test of the following items tested: content, organization,
mechanics; and sentence structure and diction. The tables also list
the sample size; mean group score; and gain, A detailed discussion

of each table will not be prescnted, but the rescarcher would like

to make a few observations.
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In the nre-~test each of the universitics, but particularly
UCLA, appears considerably stronger than does the average group
(Master) in practically all of the items tested. In the area of
content, the average studeﬂt(ﬁaster) performs in the average stanine
range, whereas the university student appears to have more to say
and what he says is also somewhat more significant and more logically
supported. However, at the end of the fourteen-week period, the
average student has more or less clos23 the gap which previously
existed between him and the university student in this area,

Organization, however, presents a greater problem for the
average student on his pre-test; for although he achieves a stanine
gain of 1.78 in this area, his essay is still not as well organized
as is the student's essay from UCLA or USC. Both of these univer-
sities appear to be in a class by themselves in this particular area.

Tables 8 and 9,wvhich deal with mechanics and sentence structure
respectively; point out the extreme vre-test deficiences in spelling,
punctuation, basic uéage; and the ability to use appropriate diction
in order to compose a grammatically «orrect sentence. These glaring
deficiences are most evident among students from Compton, L.A. South-
west, and Orange Coast, but they are glso guite evident to a lesser
extent among all of the groups tested; including the universities.
In the area of mechanics; which deals mainly with spe;ling”and punc=-
tuation; students appear to have the most difficulty of all, not only
in the pre-test, but in the post-test as well. In the area of sen-
tence structure and diction, they have slightly less difficulty;
particularly on the pre-%est; that is, their scores on the pre-test

are considerably higher for sentence structure than they are for

mechanics,
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‘and sentence structure. At the end of the course he has shown
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One might note the pre—~and post-test scores of the average
student(Master) as well as his gain.in each of the items tested.
In the area of content he achieves a stanine gain of 1,43, his
score going from £.75 on the pre-test net to 7.18 on the post=-
test. In organization his score rises from 4,76 on the pre-test
to 5.54 on the post-test, for a gain of 1,78, Although he is
weakest in mechanicé he achieves his grecatest gain in this area
(2.02 stanines). going from 4.16 on his pre-test to a post-test
score of 6,19, Finally; in the area ofxééntence structure and
diction, he shows his smallest gain(l.36 stanines), going from
5.04 on the pre-test to 6,40 on his post-test.

It appears that the average student entering a college
freshman composition course shows‘his greatest strength through

the content aspect of his writing and his greatest weakness in

mechanics, although he is also quite deiricient in organization

a considerable improvement in al. areas of his writing, but par-
ticularly in mechanics; yet he is still weakest in this area

because he was especially deficient in it to begin with,




VIII. CONCLUSION

The statistics either fully confirmed all of the hypotheses
formulated or supported them to a very large extent.

First, a significant range of achievement was evident among
the various groups in both the pre-test and post-test. This range
reflected varying entgance standards required for theacourse. The
universities, which maintained more rigid entrance standards than
did the community colleges, reflected these standards particularly
in the pre-test gross(table 1), before any adjustments were made
for student dropouts., The mean group score for each university
was above any community college score and considerably above the
norm, UCLA, which appears to have the most rigid entrance stan-
dards of all the groups tested, scored 1.59 stanines above the
next highest ranking grodp; UsC, and 2.69 stanines above the norm:

a significant difference. Both USC and CSULB scored 1.10 and 1.08

above the norm, respectively. The range between UCLA and the lowest

ranking group was 3.82 stanines: a highly significant difference.
Regarding the scores of individual students, table 1 indicates

that the universities had only 13 students writing below average
from a combined sample of 68-=that is, approximately 20%; at the
other end of the spectrum they had 29 writing above average--that
is, 43%. By contrast, the community colleges had 190 students
(almost 25%) writing below average, but only 41(or 10%) writing
above average. Furthermore; of those students who scored only

1; wh;ch is the lowest possible score indicating writing illit-
eracy; the universities had only 1; that is; approximately 1 1/2%
of the total university sample. By contrast again; the community
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colleges exhibited 29 such scores or approximately 12% of their
combined samvle numbering 416, Percentage wise, then, the colleges
had seven times as many minimum scores as did the universities.
In short, on the basis of several comparisons, including both
mean group stanine scores and individual scores, the universities
appear to be skewed to the right in contrast to the community
colleges which are skewed in the opposite direction on the pre-~test.
A further hypothesis was confirmed. The schools whose enroll;
ments consisted mainly of students from minority groups who were
culturally and economically deprived did not achieve as well on
the pre-test as did those students from comparatively affluent
neighborhoods., The tw¢ lowest achieving schools; whose scores
were almost identical, were Los Angeles Southwest and Compton, both
of which are in predominately minority group neighborhoods, (The
enrollment of L,A, Southwest is 99% black; Compton's enrollment is
approximately 80% black, with the remainder comprised mainly of
Mexican Americans and foreign seggents from Thailand.) Compton as
a groun(total) scored 3.29 on the pre;test gross, and L,A, Southwest
scored 3,15, both scores of which were 0.84 and 0.98 stanines below
the norm, respectively; and 1,12 and 1.26 stanines below the mean
total score of Golden West, one of several higher scoring schools
in comparatively affluent neighborhoods.
Finally, as hypothesized, toward the end of the semester,
by the time the post-test was administered, there was a higher

dropout rate among the very low achieving students than there was

among the very high achievers, a dropout rate which may have reflected

the large class size with its resultant lack of intimacy between

student and instructor, and the rigidness of the course itself.
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Comparing tables 1 and 3, one notes that of the 30 students who
scored only 1 in the pre-test gross, 12 or 30)) appeared for the
post-test; and of these only 1 survived in a large class: Cypress;
whose original enrollment was 58, The remaining 70% had for the
most part dropped the course, the researcher learned, Their
instructors almost unanimously agreed that despite aﬂy objective
placement tests or remedial courses these students had taken, they
were simply not qualified for the transfer course. Therefore, it
appears that the probability of the lowest scoring students even
surviving the course let alone passing it was at best 30%.

Similarly; of the 68 students who had scoreq 2 in the pre-test
gross, only 33 or 49% appeared for the post-test; thus indicating
an absence/drop rate of more than 51%. Although the researcher '
was unable to compile the exact dropout rate among these studepts;
he learned that most of them had dropped the course; and again;
only 3 survived in a large class: 1 in Golden West(A); whose
original enrollment had been 53 students; and 2 in Cypress, It
should be noted also that these two groups, Cypress and Golden
West(A), offered a very rigiad course; which included a formal
research paper, ,

By contrast; of the 22 students who had originally scored 8
or 9 on the pre-test; 21 or 96% apneared for the post-test;'thereby
indicating a very,high probability rate for survival,

In summation, then; the pre-test indicated that the wvery high
scoring students stood a much better chance of surviving the course
than did the students who scored very low; the probabilities ranging
from 96% to 305 respectively,
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The hLypotheses for the post-test were all confirmed,

First, there was a gain evident among all of the classes.,
This gain ranged from a non significant gain of 0,5 stanines for
Fullerton, whose sample was too small to be considered reliable,
to a highly significant (95% probability) gain of 2.636 stanines
for E1 Camino(B). Fullerton was the only group that did not
achieve significant results; two other groups, UCLA and Golden
est(B) achieved barely significant results(at the 10% level of
confidence~~ie,, 90% probability); ten groups achieved highly
significant results(at the 5% level of confidence--ie., 95%
probability); and three groups achieved most significant results
(at the 1% level of confidence--ie., 99% probability). The total
sample of 285 students(Master) achieved a gain of 1.804 stanines
at an infinitesimally high probability, thus confirming the
hypothesis, The students did in fact exhibit avsignificant gain

.in their writing skills.

As hypothesized, this gain appears to have been directly pro-
portional to three factors: one, the amount of expository writing
required for the course; two, the amount of individual conferencing
received by the student from his instructor; and three, the intimacy
of the class itself and its limited size.

Regarding the reasons hypothesized which appear to have been
attributable to the gain; it should be noted, firstl&, that the
groups showing the greatest gain(2 stanines or better) completed
more thesis/support writing assignments than did the other groups.
Although the number of assignments has not been included in the

tables, the researcher was able to gather the following information,
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Of the seven groups showing the greatest gain, allibut one had
already completed at least 7 assignments before the post-test

had been administered., One group, USC, had even comnpleted 9
assignments; and each of the other groups at E1 Camino had com-
pleted 8. 0f the three grcups showing the most significant gain,
that is, 1% level of confidence, at least two groups had each
completed 7 writing assignments. These expository writing assign-
ments were of varying lengths, but approximately half of them

were done in class under controlled conditions. Thus, there
appears to be a positive correlation between the amount of expos-
itory writing completed by the students and the amount and signif-
icance of their achievement or gain.

Secondly; conferencing appears to be attributable to a student's
achievement in writing skills., Of the seven groups showing the
greatest stanine gain; conferencing of all students was mandatory
in at least five groups(all El Camino groups, L.A. Southwest(4),
and USC), and very strongly recommended in the other two groups.
These conferences between student and instructor varied in duration
from appnoximately five or ten minutec during class writing assign-
ments at E1 Camino and L,A., Southwest to half-hour office confer-
ences three times a semester at USC., Of the three groups chowing
the most significant results(1% level of confidence), conferencing
was mandatory in two groups(L.A. Southwest(B) and Orange Coast),
in addition to a weekly lab period required of low achievers at
Orange Coast. These conferences mentioned above do not include
the numerous, brief disctussions, usually held without appointment,
between the student and his instructor. Consequently, it appears,

as hypothesized, that there is a positive correlation between the
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amount of individual confercncing the student receivcd and his
inprovement in writing skills,

Finally, the intimacy of the class and its small size appear
to have a favorable effect upon the student's achievement. Since
the class size generally determines to a very large extent the
intimacy of the class itself; including its cohesiveness and its
receptiveness toward instruction; it can be assumed that the ;maller
the class size; the more personal or intimate the students become
during class discussions;)the more effective is the rapport between
their instructor and them; all of which results in superior instruction
on the part of the instructor and greater achievement for the students,
as evidenced by thé results., One notes that of the seven groups
showing the greatest stanine gain; four were comparatively small
groups numbering less than 20 at the time the post-test was admin-
istered; two groups numbered 22 and 23; and only one was rather
high, numbering 29, Of the three groups showing the greatest
éignificance in their results, all were relatively down in numbers
at the time of the post-test; and only one; Golden West(A), had been
a very large group originally., Thus, it appears that a student
has a much better chance of achieving within a small group than
he does within a large group, all other factors being equal.,

This study indicates that despite the claims of objective place=~
ment tests designed to place students in appropriate éomposition
courses; and remedial courses designed to prepare stqdents for the
transfer course, such tests and courses leave much to be desired., It
appears that at least 6% of the transfer freshmen tested through
essay tests had been misplaced altogether or had been processed through
their courses without learning how to write. Their probability of




57

surviving the transfer course appears to have been only 3005, Another
14¢5 of the students in this study had been misplaced, more than
likely, by a probability of 2:1, Only A9 of them survived the
course, By contrast, 4 1/2% of the students wrote so well that 9655
easily survived the course; and of these students 18} (almost 155 of
the total sample tested) appear to have completely mastered all of
the items tested,

The wniversities, both individually and collectively; appear
to have received a far greater percentage of highly competent writers
than did the community colleges, and a2 smaller percentage of incon-
vetent and illiterate writers, However, despite these disadvantagcs,
the colieges exhibited results which were superior to those evidenced
at the universities, Nt only did the community colleges as a group
claim a larger gain than could be claimed by the universities;
but the ;ignificance of their results was also greater, It might
be notcd; however; that of the three universities tested; two of
then(UCLA and CSULB) received several weeks less instruction between
the pre-~test and post-test thgn did the community colleges.,

Despite the marked increase of 1.889 stanines achieved by the
average cormunity college student during his first; fourteen weeks in
class; as compared with 1.4 stanines gained by the average university
student, it appears that the comrunity college student was 1.48
stanines behind his counterpart at UCLA (or USC), the equivalent of
almost one semester's achievement., The average student attending a
conmunity college in a mincrity group neighborhood was even further
behind; for these colleges had accepted into their transfer courses a
far greater number of incompetent and illiterate vriters than had the

other schools, according to this study. Consequently, even t»Hugh
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the groups tested at these colleges achieved apnroximately normal
gains, ranging from 1,35--~2,0 stanines, their scores were still
nore than 1 stanine below the norm of all students tested, and
more than 2,5 stanines below the group score of the highest groups.
It would appear, therefore, that the average student tested in a
minotrity area community college college would require at least
twelve weeks of additional instruction and writing just to reach
the norm, and approximately one and one-=half or two semesters in
order to achieve the scores obtained by the highest ranking grovps:
UCLA, Usc; and E1 Camino.

The study avpears to indicate that the student's improvement
in writing appears to be correlated positively to three factors:
one; the amount of expository writing assignments he completes;
two, 1he amount of individualized conferencing he receives on his
writing from his instructor; and three, the intimacy of the class
itself, resulting from a smaller class size., Ultimately, almost
every student is capable of achieving, and his achievement, as well
as his probability for success in the course, can be measured with
a very high degree of accuracy by the utilization of essay tests,
grading proceedures; and computations similar to those utilized

in this study.




IX., SUMIARY

In order to compile a population nrofile of actual writing
skills demonstrated by first-semester freshman composition students
during the opening and closing weeks of their courses, a pre-and
post-test survey of sixteen classes of freshmen among eight com-
mnity colleges and three universities in the greater Los Angeles
area was conducted by the researcher during the fall semester (or
quarter), 1972, Thesis and support essay tests, personally admin-
istered by the researcher within fifty-minute class periods, were
vritten by 436 students, 285 of whom returned for the post-test.
Controlled conditions also prevailed in the grading of the papers,
all of which were sealed for identification, mixed together; then
read and graded solely by the researcher. Grading criteria were
based upon four equally-wéighted items: content, organization,
nechanics, and sentence structure(including diction). Each item
was graded on the stanine(standard scale of nine), and then the
grades were averaged for a composite stanine score--the final score--
which was used for both individual and group comparisions.

Both the prg-and post=test results confirmed the hypotheses,
The universities; because of their more rigid screening procedures,
scored considerably above the norm on the pre-~test gross, which
included the scores of all of the students tested., UCLA, with a
6.82 stanine score, which was significantly above the norm, headed
the list, followed by USC and CSULB, both of which scored consider-
ably but not necessarily significantly below UCLA, and considerably
but not significantly above the norm, Fullerton headed the community
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colleges, followed by Golden ‘est, Cypress, El Camino and est

Los Angeles, all of which scored in the low average stanine range,
which appeared to be the norm. Three colleges--Orange Coast,
Compton, and Los Angeles Southwest--scored below average, A range
of 3,82 stanines separated the lowest scoring group from the highest.

Thus, a considerable range was evident not only between some of the

—

commmity colleges and universities, but among the colleges them-
selves and between some of the universities themselves.

The post~test results were based on the 2-tail test, which

included only those scores from the students who had.taken both

the pre-and post-tests. Although UCLA again headed the 1list, this
time with a score of 7.81; which is in the rmuch above averaée range,
its margin over four other groups; especially USC and El1 Camino; vas
so slight as to be hardly noticeable, However, iis margin over the
norm was still significant, 1,47 stanines, the equivalent of aporox-
imately twelve weeks achievement; based on the average stanine gain
of 1.8 exhibited by the norm durihg the fourteen=-week period. The
norm had risen from 4,.,5% stanines on the pre-test to 6.3%4 on the
post-test and was now in the very high average stanine range. The
margin between UCLA's score and that of the lowest group was 3.1
stanines, somewhat less than it had been on the pre-test, but still
a significant margin, since it represented the equivalent of more
than two semesters' gain for the lowest group. The two lowest
scoring schools, both more than 1.1 stanines below the norm, were
located in minority group neighborhoods which were culturally and
economically deprived. fhe universities as a group scored 1.22
stanines above the community colleges as a group; nevertheless; the

El{fC‘ colleges achieved both a greater stanine gain than did the universities
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and a much greater level of probability in their results, The
colleges gained 1.89 stanines compared with 1,4 gained by the
universities, and their results were significant at an infini-
tesimally high probability compared with a 955 probability for
the universities,

Groups exhibiting the greatest gains were generally those
vhich had been fairly small in size and had received extensive;
individualized essay writing assiznments in their courses. All
of the grouns except one; whose sample was too small to be reliable,
showed significant gains, which ranged from 90% probability to 99%.
The total sample tested was significant at an infinitesimally high
probability level; thus indicating that most of the students did in
fact learn certain basic writing skills within fourteen weeks.

The survey indicated that despite the claims of objective
placement tests designed to place students in appropriate English
composition courses, and desvpite the goals of remedial courses
designed to prepare students for the transfer course, these tests
and courses leave much to be desired. Approximately 6% of the
transfer freshmen originally tested in this survey had been mis-
placed altogether and stood less than a 30% chance of surviving
their course. Another 14% more than likely had been misplaced
since only 49% of them survived, By contrast; 4 1/2% wrote so well
on their pre-test; their survival rate proved to be 96%; and 18%
of them (less than 1% of the entire sample); all enrolled in the

two major universities, obtained perfect writing scores,




X. RICCIIENDATICIS

After having carefuvlly analyzed his study, the researcher
would like to make the following recommendations, which he thinks
might apply particularly to the area of college freshman comnosition,

First, instead of an almost total reliance on the scores of
objective placerient tests and on the grades of remedial courses
for the placement of students in appropriate classes, English
departments should utilize essay ore-tests, either at the very
beginning of the term or in advance, Zach instructor could be
resnonsible for testing his owmn classes; but a. department policy
miéht prevail whereby any student wno did not exhibit a certain
conppetence in writing ability; verhaps the equivalent of scoring
at least 3 on.the stanine, should be excluded from the transfer
course, unless the course offered additional lab work designed
to correct the student's deficiencies.

Second, an arrangement night be implemented whereby the
truly superior student in the.pre-test, that is; the one who
scores at least 8 on the stanine, might challenge the course by
taking a two-hour essay exam designed to further test him in his
mestery of diverse expository forms., The truly superior §tudent
might be better served by taking a more advanced course.

Third; pre-and post-testing of all students in all composition
courses==both transfer and remedial=--should be mandatory.

Fourth, the maximun class size should be 25 students; but
ideally it should be less than 20, in any composition course—-
transfer or remedial,
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Fifth, the minirum writing recuirement should be eight essays,
half of which should be done in class under controlled conditions,
and some of which should be done under the pressure of a fifty--
minute time period. The types of exposition assigned, as well
as the length of the essay, might vary, but the emphasis should
be 7n a thesis and support tyve of essay which fulfills the re-
quirenments of other courses the student might take, particularly
the examination requirements. This requirement might well apply
to remedial courses, although for obvious reasons, thehremedial
student's essay would be move linmited in length and quality ~han
would fthe transfer student's essay.

Sixth, regular conferencing of each student by his instructor
in all classes, both remedial and transfer, should be mandatory.
The course might be arranged so that the instructor can confer
with each student on each completed essay for at least five or
ten minutes during in-class writing assigmments, If conferencing
cannot be arranged during class time, the instructor should be
allotted office hours and facilities for conferencing. But confer=-
ening, more than any other recommendation, should be mandatory.

Seventh, the research paper should be eliminated as a
requirement in frechman composition during the first semester
so that the time normally spent on it can be better utilized
by the student in learning basic writing skills, particularly
skills such as mechanics and sentence structure, which appear
to present the greatest difficulty for him,

Eighth,there should be a mandatory requirement among all

colleges and universities for a second semester composition course
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designed to improve the writing skills of those students who do
not achieve an above average score on their essays at the end of
the semnster, This second-semeste.- composition course should
concentrate on expository writing so that the student completing
it will be able to write at least as well as the above average
student dees at the conclusion of the first semester's course,
This requirement would be especially beneficial to the average
student enrolled in a community college located in a minérity
group neighborhood.,——

Ninth, the résearch paper should be taught as a separate
course, hut only after the student has learned how to write,

Finally, there should be a much heavier emphasis on the
teaching and learning of basic writing skills, beginning at
the elementary school level; gradually increasing through the

junior hi,nh and the Lrigh school levels, where class size needs

to be drastically reduced, and continuing on through college

ard university,
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