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The chasn which separates orientation planners from educational researchers may

‘be very deep,-but it is not very wide. Sometimes members of each group journey

to their own side of the chasm, look across, and wave‘nt each other. Occasionally
someone gathers enough couragz to snout what sounds like a greeting to the group
on the other side but, after bewmoaning the fact that the gap that separates them
Ais a deep one, each group turus and sorrowfully walks back to their own isolated
commuuity. Once in a while, the journey to the chasm is a ceéemonious one, often -

referred to as a convention. Each group processes to the chasm and shouts their

P .

‘medsage across to their colléagueé on:the other side. Unfortunately, they have

iivgd,sa long in isolation’that. although they speak khe same langusge, tﬁeif

dialects are differant. If the message 18 received at all, it is rarely under- v
stood. Each side stares at the depth of ;Heir separation, but they can never .
contribute to one another until someone realizes that the gap that spearates

them 18 only deep, it is not very wide; and could, with a little creativity, be

‘bridged.

. One way of bridging the chasm that separates orientation planners and researchers
nay be to e;phasize the commonality of the task they face. Both groups are
professional problem solvers. The difference has traditionally been that
orientation plauners conceﬁtratcd their efforts on the framing of questions while
the educational researchers focused on the deyelopment of a repitoiré of techniques
for obtai?ing answers. Since they have not had a satisfactory method of communica-
ting with each other, the planners developed poor tools for answering their valid
and relevant queations, while the reseafcher; developed sbphisticated methods of
answering relatively impractical questions. The trick is to get the two groups

together, to heve the resesrchers apply their techniques_to the questions asked

by those responsible for the planning of orientation hrograms.




Perggpa a model would make this clear. Let us thiuk about orientation as a
machine or, in the terms of systems analyist, a "black box". At each end of the
orientation mactiine is a door where students, fresh from the admissions process,
-enter, undergo some as yet unspgcified process, and emerge from the other end
of the machine changed 2nd ready to meet the rigors. of academic life. To use
this model, the orientation.planners must carefully note the discrépancieb
between the student who enters the wachine and the ideal student who emerges
ftou the other end. By noting each of the important differen&es and listing
them,,Qriéntatién_planners can achi%ve the goal sgééé.f;;>them by many.education'
theoriéts: The 1ist of discrepancies between the real and the ideal student is
a list of program objectives.. The maciaine, by analogy, the orientation prograxm,
is 'the means of reducing the discrepancies. IZ the objectives are carefully
drawn and very specific, theyrmay even correspond closely_tg the behavioral
objectives advocated by Bloom, Krathwhol and Mager amcng others. In fact, once
the input and the output of the orientation machine have been fully defined, it
is possible for a creative orientation planner to infer what the inner workings
of the machine might be, the process by which incoming students are transformed
ftomt;hc rav material of the admissions office to the finished product of the
orientation program. The mechanics of the machine are the activities of the

orientation program. -

Whaile such a model ig simp}istic, it does help to gsystematize the chaos now facing
most oriertation planners. . Granted, the model fa;ls to account for the very real
political congiderations, external pressures, and monetary restrictions imposed
upon the process; but it does permit orientation planners to focus some of their
attention on such specific, answerable questions as: "“What is the enteriﬁg student

really 1like?", "What should the entering student be like at the conclusion of a
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successful orientation process?", “What specific changes must occur between these
two states?"', "What kinds of programs are likely to produce these désired changes?",
aad “How well did the program succeed?”. Another advantage of this model is that
1t has. incorporated into it the weans of evaluation. By measuring the extent to

which each important discrepancy between the student .as he enters and leaves the - ‘.

'uQIiw

orientation process is reduced, the extent to which the program successfully
' accomplishéd each:.objective can be assessad. ﬁy—mpdeliﬁg,dbrienfatiqn'planners
cean ‘begin to apply :the principles of logic to the problen-of meeting the needs of

students. as opposéd to merely responding to the crises faced by students. S A;

Inherent in sucﬁga model, howé;er, is a new and perhaps even more frightening
realization. For a long time, educators have thought of themselves as objective
professionals. It 4s clear, when such -a model 1s applied, that the objectivity
they 8o covet can never be achicveh. To paraphrase, eriah4V56Aam. in his superb
exposition on the use of assumptions in psychology "Every orientatiof planner who
apfroachés the pr&blem of adjustment to college, selects necessarily one out of
the many viéwpoints which could be taken. It is essential thatithe planner does
not look on the incoming student and the university in ali of their dimensions

" but that he limits. himself to selecting part of their interaction. This selection

is based on a choice and on examples that are relatively subjunctive.*

For example, in the model just outlined, the most subjective aspect is in the
definition of the outcome of the orientation process. There are few objective
models applicable to all colleges and all students that would help to characterize

the ideal entering student. Some planners would choose to emphasize intellectual

characterisiiics, others the dimensions of psychological openness, others spiritual
or value orientaticn, and still others political orientations. It is impossible to

; [ERJ}:‘ cltaracterize any of these diwensions ‘as unimportant; however, it would be foolish to
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consider them as equally important for each institution. Each college, each

* orientation planncr, and each involved member of the campus community has a
value orientation which ocfines the way in wvhich he will perces re the ideal

" student. No ttuly objective method is at the planner's disposal to answer thc
question.of desirable oiitcomes. In fact, most of the meetings and discussions
fqu will*ha§a-ct this conference will centexr on this very issue. Even in more

' concrete areas cf,pl;@nipg,fthc problem of assumptions is not avoided, siice

~ most céllcéésfknow'Vcty little,a;;utwthci; incowming -students, pérticuicgly in
“the areas défined as ‘fi:"n“iibf‘ta"ﬁf by orientation p'l“a:niie:a. while admissions offices
collect extensive data on the high school récord, activities, and test scores of

incoming 8tudents, virtually nothing is known about their value orientation and | /

needs and hopes, their worries; their fears, or their sspirations.

In'crdet to dcfine the entering student, gac? prientation‘planner is forced to
make & numbexr of aaéumptiocs about the students with whom he will be dealing.
Perhaps his assumptions come from conversations with students who have survived
their freshman year and have had experience with previous oricqtaticn programs,
perhaps with the model of freshmen that he developed when he himself was a
freshman, or with the literature or speeches that he has heatd. It would be,
however, fcolidh to state that these assumptions are true; they are simply the
orientation planners' best guesses about truth. Fortunately, while some of them
are doomed to remain as assumptions, others may be examined objectively. Here 1s
where the skills and talents of the researcher can be brought to bear. If the
orientation planner is skillful in defining the ideal student and clearly describes
the parameters of his model, research can be applied to determine the pre~-orientation

gtatus of freshmen on these dimensions, as well as to describe the milieu in which

the incoming studefit exists., By climinating as many assunptions as possible and by




clearly deroting those which cannot be eliminated, the orientation planner can
discharge his responsibilities with ‘a far greater degree of certainty than present

practice permits.

; - . Since it should be obvious by now that orientation planninglis based on an amalgam

N of assumptions aud facts and since it is relatively clesr that whenever a planner
can .choose between an assumption and a fact, he should choose the fact, let us
coﬁsider the research scheme in whichvthe géftainty of necessary assumptions and '
the proportion of fagts way be naximized. There are'three,gener;l approaches that
may be taken in order to test the assuaptions necessary for adequate_planning.

A?irst, the pgst decade has given us a treﬁendous amount of written material of a .

/ 7 ggpetal_nature:- fiction, poetry, and essays written about students;, by students;
anQ—for students. While there can be little doubt that the bulk of this material
{s personalized and; therefore, somewhat biased, it is a rich realﬁfto,explore.

For example, the literature of the Amerfcan Association for Higher Xducationm,

- the ;publications of such groups §§ the American Council on Fducation, the Jossey-
Bass serins, testimonics before governmental legirlative Sodies, student news;apérs,
and literery magazines, all offer the orientation planner an -opportunity to more
cleirly formulate his assumptions zbout students at both ends of the orientation
procese. In fact, all of the orieutation plainner's reading--recreatifonal and
professional--can serve to help Lim to develop and to clarify his view of otudents.
Probtabiy no more fruitful means of understanding the students on a particular
campue exists than to read wh#t the students read when they arc free to choose.

In other wérds, the rich general literature svailable about young pgople can

serve to broaden the orientatfon planner's view of the student and the institution

he serves and, most importantly, the way in which these two interact.
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A second field of literature is also important. Research journals, .dissertat.ons,
theseg,zadd such compendium as‘the ERIC pysten are focused on the more objective
aspects of the student, college, ano their interaction. While much of this work
is directed toward other ends, ‘the variables, particularly those related to-the
growth and development of students, that modern research havelldentified, can be
exttemely ugeful. It is silly to search for an assumprion if the ground on which
the assumption may be found has already been objectively defined. The research
literature offers anorher advantage. 1t has been cataloged, cross referenced,
and even - abstract~d, to make the planner s search a fruitful one. Of course,
there is & danger; much of the research(rbet_gp done on colleges and their
atudente—invclves a relatively small and biased population; consequently, the
findings ought to be viewed with an initial skepticism. As truthful as they

may be about a particular population of students, they may not serve to describe
the students with whom yoo are working. However, in spite of the deficiencies,
these sources of assumptions and facts can be useful and should be continually

and creatively cxplored.

It might even be jn order to suggest that orientation planners should continuously
compile a list of those things they believe to be true about students, enteriug

and finishing the orientation process; Initialiy such a list will probably bde

1opg but as the years go by and additions and deletions take place, it will serve

to define for the planner the assumptions that he is using in his task of problem
solving. Please notice the list does rot include those thing‘s that are known to

be true, ‘but only those that are believed to be true, for as soon as an assumption
1s known to be true, it is no longer an assumption. Such an exercise may be tedious,

but it serves to effectively alert the orientation planner to the uncertainties

Q@  inherent to his thcught processes. After compiling the list, it would be fruitful




to review the assumptions to determine 1f any of them may be substantiated objectively.
In other words, to take the statements of belief and‘to attexpt to transform then
into the mathematical models and designs of the regsearcher and to determine the

degyee to which they apply to the population in questicns

Third, each orientation planner can develop and conduct locaily relevant resesrch.
Perhaps it would beivuseful to cite some of the successes and. frustrations we have

had as ve &ttempted to do "this at the State University College at Oswego. Here,

orientation is one of the responsibilities of the Third Curriculum, a group wace

up pf,f'pxofesaional staff membef égdwa loosely organized cobtdinating comni ttee-
pfviﬁéerested students, fae;lty membexs, and administrators who are chatrged with
the responsibility of developing and supporting programs to foster those aspects
of student development that aré not provided for within the framework of the
formal curriculum, the extra-curriculue, and services of the Division of ent
Affairs. The activitdes of the Third Curriculum Coordinating Committee are
funded through an orientation fee charged to all incoming students. In spite of
the fact that the Director 18 & professional staff member of the Division pf
Studenc Affajrs, the Third Curriculum has sought sn’ enjoys the ac;ive support
of all segments of the campus community. For the purposes of better uuderstanding
the applicarion of the model we have bean di3cussing he;e. we will confine our
attention to the orientation activities of the Third Curriculum; The scope of

its activities are far broader and pervasive thar. orientation alone.

-

Summer orientation activities are planned and impiawented by two separate "task
forces" under the direction of different atudent leaders. One is responsible for
the summer program, in which teams of students, faculty members, and administrators
Jjourney to community cclleges zcross New York State to meet with incuming students

and their parents. 7The other concentrates its efforts on oroviding programk for




inconing students, freshmen and transfers, during the typical orientation period,

the first few weeks of the fall semester.

Shortly after the adoption of this form of orientation planning at Oswego, the
position of Assistant Dean of St#depts was created. One of the reapbnsibilities
of the incumbent of this position was to 'develop, implement, and communicate

the results of research piojects relating to the o;t—of-clasa needs of students."
ThHe juxtaposition-6f these two évents, a new approach to orientation and the
creation of at least a part-time resear;her, ‘provided the dpportunity; the
realization of the orientation planners that the models upon which programs had
been based in the past were not applicable to a post-Berkely student body, provide

the motive and led to a common project - "What was the Oswege freshman really like?"

Since the models of the past were in question and since the results of the project
were to be applied directly and immediately to the developuent of programs for
new students, it was decidéd that a subjective, semi-projective instrunent was
moat appropriate (no hypotheses were suggeated) and a locally neaningful incomplete

sentence blavk was devised. It included such items as:

1. The most.important thing about a college dzgree

2. When 1 am thirty, I expect

3. The one thing that I really need to know about college -

S

4. 1 am wost frightened about

The instrument. the Student Orientation Survey, was administered by student leaders
to a randow sample of incoming freshmen during the summer tour of the Orientation
Tean. The informal report, issued to all interested members of the college community

before the 8£udent8 arrived oa campus, included the following conrclusions:




Most college students felt that the nost important reason for attending college
was to insure thelr future vncational success. Relevance was a relative tern
since students had different goals in nind when they thought of the purpose of
. college. Students were unable to ciearly define what they meant vhea they spoke
’ ) of the "educated man". Eutering freshmen saw the college experience as the ueans
to become part of American society and the college degrce as a means of insuring
their security and happiness. They expected their professor; to be warm, under-
staﬁding;-and helpful. Thei? description of these expectations sounded very much
"1ike the description of an ideal father. Bntering fresimen were concerned with
the immediate problems of adjustmént and if these were solved, they were concerned
. wiith the discrepancies betﬁeen the way they saw themselves presently and the way

they might be'ideally.

As plans vere beiﬁg wade for the next orientation program, the Coordinating
Conmittec beceme concerned that it was sufferiﬂg from a communication gap and

that there was a discrepancy between the message they were sending to incoming
students and the messagswgreshmen were receiving.’ Since the student strike and
Kent State had octurred at the time plans were fornulated, the members of the
comuittee were worried that their perceptions, radically changed by the traumatic
events they had survived, would not be ghared by new students who had onlﬁ seen
them on TV. Since the communication gap appeared to be one of weaning, rather

thar definition, a semantic differential was devised to assess the manner in

which incoming freshmen perceived thirty critical concepts. The diffarential

was sdninistered in the same manner as the previous ysar to a random sanple of
freshmen. The results of this descriptive study (SOS II) were presented graphically,
rather than statistically to interésted members of the campus comnunity. Some of

Q the more interesting findings included:




Students entering Osvezn are, in weaeral, rather traditionzl in their

oriertation towsard collese. They value education, books, readinz, and
dating. They see dating as a means to marrfagé and! marrizge is° closely
_ bl

tizd to success, money, and a career.' If this {s the “middle clars

ethic", so be it. These are inportant coacepts to freshmen in general.

Students enterins Oswego, in gereral, value the peopnle with whom they

come into contact. They tend to sce teachers, professcra, deans,

‘students, and parents are rather ¢losely velated and as positive.

None of these figures are, of course, infallible, but they are valued,

If a generation gap exists, the data presentsd here indicated that ite

effect can be mitigated by an effort to dbridge & "pecple gap." Persons

associated with the college are secen ee closer to parents than their
high school counterparts, raising recal questions about the nature of

L

in loco parentis. Is Lt a real nroblem or i{s it baced upon self-Sulfill-

ing expectations on the part of studepts and, pe}haps. college persvnnel?
The difficulty 1s not without its compensatione though, for ﬁatents are
rather desirable people to be like in the eyes of entering students,

~

particularly wonmen.

More radical concepts are not as well cegarded bv enteriug students as

. are more traditional ones. .Both men and women expressed extrsmely negative

reactions to Fent State and the Cambodiau Invasion, but tend to tie these
to coACepts 1ike Student Radicals, Black Power, and Drugs. This {s not to
imply that eatering studeu:l_;ee these terms as clusely related or that a
apecitic‘:vent like Kent State could not radicalize them, but that this
radicalization would bde difficult to susiain in conflict with the more

truditionai values.




Men and wemen ternd to order their nerceptual world in similar ways.

" While the report has terded to emphasiée the differences between the
sexes the overall ratterns of arrangement are similar. Concepts tend
to be judged in the same way by both sexes. Women are inclined to be
more, positive in their attitudes toward scholarly drudgery than men
and more negati&e toward drugs and premarital gex,. but even in these

areas the similarities are striking. -

:Hﬁiié planning for the next year,,the,Cootdinatiné Committec became concerned with
‘two:more problems: How do freshmen differ frcm upperclassmen in terms of their
needs, values, and aspirations? And, is it appropriate to base planning on the
model of a typical freshman or are there several ‘species' of typizal freshmen?

To answer these questions, a complex form of the semantic differential vas dévised,
using twelve short, philoscphical statements about a variety of educational concerns,
from several points of view. Again,.the instrument was administered to students by

students during the summer program, but instead of an informal descriptive report,

couplex statistfical manipulations were performed, including factor anélysis-and
linkage-cluster anelysis. The questions were answered in the follobing mAanuer:
@‘“ﬁh"‘Freshmen and upperclassmen do differ, but the diffarence is & subfle
one. wgile tﬁe freshman is eomewhat unclear abvut his values, the -
upperclassman is more definite. It is as if there were two projectore,
cach containfng the sane slide. One is sl!gﬁzly out of focus and, while
the putlines of the image on the screen can be discerned, the cdlors are
indibtinct and the details lost in an ennoying blur. The &ther projector,
more snarply focused, projects an image that ha? clear and distinct =olors
and well defined deteils. The slides are not different nor are the

2am

- projectors. The difiference is in the adjustment of the focus. If freshmn
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have values that are less clearly focused when compared to their upper-
class counterparts, then the task of the orientation planner is to
develop a program that will help the incoming student to briné his
values into focue. There is no need to change the slide for it is

the same as the upperclassman's.

In answer to the sezond question, we GZacovered that five groups of
gtudents, made up of individuals more like one another thad they were
1ike menhers of the other 8r;ubs, were defined. Type I students,
progressive pessimists, tend to believe that higher education takes
place in‘an enviromment of impersonality--text books, lectures, and
office hours. They also feel that ccllege is an lnadequaté preparation
for 1life after graduation, perhaps as a cons;quence of the ineffective-
ness of the edﬁcational process. Thece students do not appear to be
happy that college is the way they see it, but they do not seem to

offer any solution, just a pervasive pessimism. -

Type II students, progressive optimists, suggest that college is a
relatively hu;ane institution that encompasses more than formal contacts
between students and professors. They terd to feel that traditional
structures and standards are unlikely to interfere with the development
of their values and attitudes. These students believe that college will
prepare them for life, but they are willing to recognize the fact that

further strides in institutionai development must be taken.

Type III.atudénts, traditional optimists, feel that they can readily
develop both their knowledge and their values within the context of

iraditional structures. They believe that college will prepare them

———
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adequately for the future. These students are optimistic about the

experience they are about to embark upon.

:Type IV students, idéalisiic resistors, are convinced that the only
significant learning is self—diacqvered and that formal learning
X experiences are likely to be both impersonal and ineffective. They
seem to believe that they will develop in spite éf c&llege rather
than because of it. These students feel that if éollegi{had'ény effect
on students Ltiis to homogenize them and to transform them into meédiocre
;opies of an “educated man". They believe that they will have to .

actively resist college.

Type V students, traditional isolates, beliéve that traditional academic
structures provide adequate opportunities for them to prepare themselves
for 1ife after college. These individuals have unusual faith in the
college and its faculty. They have far less confidence in their fellow
students. These students do not expect college to have very much
influence on their values, but this is not a concern. They expect to
prepare theuselves for lifé. They want to increase their knowledge

and skills, but they want privacy in their non-academic affairs.

?grhapa ac important, buE less spectaculer, were the attempis made to apply
research techniques to mora sﬁeciflc questions such as:

What are the priority needs of freshmen?

How can we select effective orientation teaders?i:ac

How Bave freshmen and their parents received these programe?
Without minimizing the difficulties we have had or maximizing the successes, both
orientation plenners and researchers believe that the relationship that exists

. '‘provides concrete benefits for both.
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Obviously, not all orientation planners have direct access to a researcher; however,
most campuses have more than one fachlty menber interested in investigating the
protlens facing the ﬁﬁllege students. Man& times such researchers would be
delighted o have the opportunity to serve as a consultant to the orientation
policy-making board, since it would give him easy access to lﬁtge gsamples of
students, often in capt@vé situations, that are not always readily available.
Since most researchers opefate wvith little institutional financial support, ;he
promise of a reasonable Qupply of paper, ditto machines; and volunteer help,
should serve as a powerful enducement. Often while answering orientation questions,
the researcher can éiéultaneously pursue his own, mor; theoretical, ends. Since a
flexible relationship appears to offer benefits to both the researcher and the
orientation planners, research on entering students at’Oswego ma2y be the result -
of specific queétione asked by the program committee or it may be the reeuit of

mere curiousity on the -part of the researcher.

»

There is an additional benefit for the researcher. Instead of couching his results

in the dialect of the professional journals, he must learn to present it persuasively

.

and clearly for an audience of laymen. College students are oiten suspicious of
aocial engine;rsand objective obaervéra. The discipline of expléining the results
to an orientztion committee is one that will serve both the committee and the
researcher well. Students also benefit from the contact with pragmatically coriented

research, for few atudent activities offer him the opportunity to apply the methodology

learned in the clessroom to the real problems. demanding real solutions.
o

Tn summarize, the chasm bftween orientatioa planners can be built. The oriertation
planning process can be conceptualized as problem solving and the elements of

logical analys$is <ac be applled. Assumptions can be formulated and tcsted, insaghts

-

gained, a program inferred, and the success of the program can be evaluated within
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the context of the model. While the model can be applied without recourse to
objectivity, the use of a researcher as a consultant to the orientation planner
can serve to reduce the discrepancy between reality and the students with whom
‘you deal. In such a way we need not come to the chasm and look hopefully but
mournfully at the other side; rather, we can walk across a bridge that will
‘enable each group to better‘éetve its purpose. Better programs and more fruitful

knowledge are the likely result.




