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CHAPTER I
INTRODUCTION AND STATEMENT OF THE PROBLEM

Introduction

Sinte 19531 high school students have becn able to earn col-
lege credit while‘at high school timough che College for High School
Prcgram of [he University of Kansas' Extrawuvral Independent Study
Cénter, Division of Continuing Education. This has been independent
study mainlv through correspondence in a proyram administerad Sirst
by the division's Bureau of Correspondence Study and later hy tne
successar ajency, the Extramural Independent Study Center, whicha
since April 1, 1966,2 has coordinated off-campus independant study
for the six public institutions of higher education operating uncer

the Kansas Board of Regents.

Corresnondeance and Independent Study at Tne University of Xansas

* From its beginning in 1909 when The University of Kansas or-
ganized an Ixtension Division with %wo departrents (Tecture study
and -correspondence study), Correspondence Study evinced corcesn for
taking the University to the people, among them the high school stu-
dent. The first hulletin of the newly created Correspondznce Study

Department speiled out the agency's original purpose:

-

lUniversity Extension. Jniversily of Xansas Bulletin, 60
(January i, 1959) p. 3. o

o ZAnnual Report of the Director of Correspondence Study, Ex-
. tansion Division, University of Kansas, 1965-66, p. 1.

°
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It recited at some iengin the purposes of the new venture.
Since many people were not so fortunate as o have unbroken
paths toward cheir educational goais, the University proposed to
aid such persons by offering them "effective individual atten-
tion from experts" according to their needs and the 1imits of
their occupations. Thus all would have "a chance to get a
higher education at a minimum of expense and inconvenience." By
taking the University to the peopie, the new program "tended
toward making the University in the best possible sense a demo-
cratic institution.” '

It'was the belied of the organizers of correspondence study
at K.U. that the program would appeal to several -types of people,

such as: ‘"students preparing for college work [and] students
needing high school completion as the prerequisite to careers.
a

From 1909 the high school-credit program has grown from a
first-year curriculum of six courses to the present 71. Over the
years, several imaginative programs have met the needs of the high
school student whose resident 'high school was inadequatelyAftaffed
or of the high school graduate whose financial resources did not
permit study on a college campus.

Emergency Extension Classes, 1933 .

-

Pursuing proposais made by his Advisory Comnittee on Self-

. Help Projects, Governor Alfred M. Landon in 1933 urged the Board of
Regents to authorize the five state schools to/provide college-grade
* extension courses to high school graduafes whose finances prevented

them from taking resident‘wofk. With the Regents' gndorsement, the
five state schools made appropriate responses. K.U.'s particular

response was a progran termed "Emergency Extension Classes," which

.3Frank Stockton. Forty Years of Correspondence Study at The
University of Kansas, 1909-1949, University Extension Research’Pub-

Tication, University of Kansas, Lawrence, Kansas, 1951, p. 7.
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jncorporated the use of on-site classes in the local community and

!
r the use of correspondence-study assignments and exémination readers..
‘ Various cify school systems cooperated by organizing freshman and
} sophomore éoursé; under the direction ot local instructors approved
PR 'by E£fension and paid by the Jocal school systems.
Correspondence-study assignments were supplied to students
and instructors, and certain key assignments were submitted for cor-
rection to the Bureau of Correspondence Study. BJraag representa-
tives visitéd the clas* 3. Faculty members of the University read
the regular correspondence-study examinations which each student
seeking credit had to pass. Nominal fees were charged ﬁhe students.
;he program continued through 1936-37 with a total énro]lment of 340.

Approximately 100 students completed courses for credit."

Freshman Colleges, 1935-36

Freshman Colleges in“local communities .came into effect in
1935-36 and, in practice, duplicated the arrangements of the Emer-
gency Extension Classes in most respects except one: instead of the
local school systems having to pay the.fnstructofs' salaries, the
Works Progress Administration entered the picture, baying the sala- ? ‘
kiéé of instrucfors now recruited from the ranks of the unemployed.
The Freshﬁan Colleges opérated 6n]y through two fiscal years, 1935-
36 and 1936-37. During the first year they enrolled 639 in 15 towns; 5
in the second year 948 enrolliments were drawn from students in 17 ‘

towns. Ccmpletions showed credit earned in 718 course enroliments.®

Ibid., p. 24.

L1

“Ibid., p. 23.
5
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High School Programs for the Disadvantaged, 1635-41 ¢ .

The entrance of the W.P.A. into the University*@ off-campus
instruction was duplicated during 1935:37 in a programﬁat the high
school level confined entirely to ; group pf Negro troops at Fort
Leavenwortin. From 1937-1941, W.P.A. ciients and other distressed
persons could enroll in ;orrespondence study for 75 cents per credit
hour for college courses and $1.50 bgr one-half unit 6f high school
credit.l Chi]dren‘iq isolated areas without high schools were among
those who benefitted by this program. Meabers of the Civilian Con-
servation Corps could complete tﬁeir hfgh‘schoo] education through
correspgndence study at the University for a nominal fee during ' *
1935-37, but less than 50 stuqeqts took advantage_bf this arrange- | ‘

ment.®

High School Supervised Study, 1942-57

A program entitled "Supervised Study" was adopted at K.U. in

1942 to aid small high schools that had difficulty in staffing essen-

~ tial departments during torld War II. It continued until 1957.

Under this arrangement, high school students enrolled as a class in
a certain subject and then proceeded with the preparation of assign-
ments under the guidance of a high school faculty member. The fac-
ulty member did not need to be skilled in the subject assigned; he
was expected to be'cdmpeteﬁf to help students to understand assign-
ment questions and interpret course readers' comments. Instruc

tional staff of the Correspondence Study Bureau read, commented on,

6Ibid., pp. 24-25.



and graded the assignments. Supeirvised Study courses were intended
to be completed within a given semester.”

College foerigh School Program, 1959-%resent

Not until the inavguration of the College for High School
Program in’ 1959, hOWEVEi, did the University provide a program allow-
ing for academ1ca11y SUper1or high school students to earn i?11ege
credit while remaining in the Jocal- high schdol community. /In this
program the high school student could entoll in co]1gge-1evef inde-
pendent-study courses prebared_under the supervision df the appro-
priate acadamic departﬁents or schools or campus and intended to be.-
the couﬁtérparté of resident coufses bearing the same titﬁes and
number designations The studewt conseqvenun/ cou]d exper1ence en-
rollment in a University of KanSas desigred course 1éstructed by
resident staff or staff members appointed with the approval of the

resident department or school.

Requirenents for Adm1ss1on to the Proaraw Admission requirements

have been: a grade-point averajz of 3 pius o+ above; placement in .
the upper half of the high school class; a letter of recommendation
from the student's high school couiselor or administrator or school
Quperintendent; 4 transcripl of high scheol credit; and satisfactory
completion of course‘prerequisites. On an exceptional basis, a
capable student working below abiiity has been a&mitted to the pro-
gram if the sponsofing Higq school official suggested that the stu-

dent might respond to the chailenge of college-level study.

7Ibid., pp. 25-26.
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Instruciicns ang Acministrative Support through E.1.5.C. Once an-
rulled in the College for High Scnool Prcgram, the student is in-

Jved in 3 two~way correspondence exchange with his instructor--an

-~
el

exchange reinforced by such media as tapes or records in aécordance
with the rejuirements of any specific course. Self-motivation.is
bolstered by a we}cqwing Tetter and two prompt Tetters sent by the
Cénter's Student Services, cne letter being sent within one month
after enrolisent and the other at the eSé of.nine months wheﬁ the

} studant is 31so rexinced of ihne s{x~month~extension possibility.
Students wro have done ¢ substantial number of lessons but who have |
nat corpleted at the end of tne one-year enrollment period are sent

an additiﬁna. tetter reminding them of the extension option. Upon
course completion, students are asked to return student evaluations

of tne study guide, texts, assignments, exams, instruction, media,

and Student Services. At any time during their experience with the
Cen§;§;5tha’siudents may contact their instructors for academic help c

or Sludent Services for assistance of any nature.

f2.41

aroilmenl fees. Enroliment charges are $12.00 per credit hour for

kansas restdents and $16.60 per cregit hour for students from out of
state. Tnere is an additiona) $3.00 instructioﬁa1-materia1s fee for
each enroliment, plus costs-for texts and rental or purchase of
ézher media employed in the course. The six-month extension option
myst be requested before expiration of the oné~year period of enroll-
“znt and be accompanibd by payment of the $5,00 extension fee.

-

Regulations Regarding Course Level and Credits that ng_gg_éarned.

At first only 15 courses were open to enrollment in the program; in
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1968 admission was broadened to include ail freshman- and sophomore-

1evei college courses offered by thé Conter--some 69 courses in all.®
In December, 1969, the Director of Aémissions at.?he University of
Kansas ruled that a student may carry as many as 15 college credits
a ;emester Qnder the program and that a total of 30 Aours\of college

credit thus earned might be applied toward the baccalaureate degree
at The University of Kansas.

Uefinition'gj Academically Gifted. For the purposes of this paper,

the "academically gifted" stufents chosen for enroliment in the Col-
Tege for High School Programrare those students meeting the require-

ments for admission discussed\on page 5.

Defi "‘ion of Independent Study. -"Independent study" as used in

_this paper will, unless otherwise stated, follow the definition em-

ployed by the National University Extension Association:

First . . . it is more individualized or individual student
oriented than the historical, traditional classroom learning
environnent. Szeond, it places a far greater degree of resion-
sibility for the student's own progress on the student himself.
Third, indepcndent study vequires an unusually high degree of
self-dedication and self-motivation on the part of the learner

. . for_ initiating, continuing anhd completing a given learning
experience. . . . This paper defines independent study as: "a
teaching-Tlearning process ir which the student studies primarily
in a non-classroom situacion remote from and independent of

. direct, sustained face-to-face contact with the professor during
the duration of his course." However, it should be noted early
in this discussion that the by-laws of the Division of Indepen-
dent,  Study of the NUEA duscribe independent study more generally
as '". . . correspondence study and other media," thus indicating
that the division still intends to center its main instructional

8James Hitt. Telephone conversation with writer, January
16, 1968.

~-
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thrust through correspondence technigues, augmented and rein-
forced by other seiected teaching-]garning methods and devices.?

Definiticn of Accelerated Study. Acceleration generally means any

way of advancing the student through schoul faster than the normal
pace of a year for each year of age. Accelerated study, however,
implie$ study at a higher grace level with the student remaining

with his regular grade-leve] group.

Records on the Program. Since October 10, 1969, The University of

Kansas Director of'Admissions delegated to the Director of Student

Services, E.I.S.C., authority to approve cr reject applications for

thé program. from thét d@fe; reggrds~have.been maigf%?qffjat

E.1.5.C., aliowing for the'first time research gn(h pcpulation that
had the opportunity to comp]%}g course viork in the one-yeqr enrall-
mert period end additional s%k&gonth'exten%ion peribd. Before Octo-
ber, 1969, rocords of studepts ih\tQS progrém were intermipgied with
general co]lege'enrollmgnts in both the™Adiissions Office and

E.I.S.C.

'
3

RATIONALE BEHIND, THE STUDY

LR §
-

The need to identify’and encourage the academically gifted
is a 1ong-reco§nized educational concern. Great numbers of high
school studerts of high academic ab%]ity are not encouraged to go on
to college. DeHaan and Hévighurst stated that "after high schoo]

graduation . . . approximately half of the ablest quarter of youth

National University Extension Association. Descriptive
Exposition of the Independent Study Bivision, Galaxy Conference,
Washington, D.C., December, 1969.

\
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enter adult Tife without araduating from coliege."1? Cole's studyll
showed that lack of motivation for college was a stronger deterrént
to college-going among high school students of high ability than was
financial need. "There . . . are educators who believe that this
problem should be approached before the student reaches college or
the university."12 That same conclusion was echoed in a 1365 survey
of honors programs in higher education discussed by Mitterling: "In
order to recognize and recruit superior students, cgpperat1ve rela-
tions should be extended downward to feeder high schools. . . ,"13
The concept of accelerated study fd; the gifted has also

enjoyed wida acceptance. Bergesonlﬁ reported student enthusiasm and
high-level performance in‘advanced~p1acement programs; Hildreths:

stated that high scrool classes in college-level Courses were suc-

cessful; and Husted, Pisaneschi, and Barbel® indicated the favorable

10Robert F. DeHaan and Robert H. Havighurst. Educating
Gifted Children. The University of Chicago °ress, Chicago, 1961,
pp. 34-35.

'1Charles C. Cole. “Current Loss of Talent from High School
to Cgllege: Summary of a Report." Higher Education, 12 (November,
1955

121hid., p. 37.

13pnitip I. Mitterling. “Independent Study Programs."
Journal of Higher Education. 33 (iMay, 1967) 288.

1%John B. Bergeson. "Advanced Placement." The Clearing
House, 41 (February, 1967) 365-367.

15Gertrude H. Hildreth. Introduction to the Gifted. McGraw
Hi1l, New York, 1966, p. 251, ‘ ‘

16Tnez Husted, Pat Pisaneschi, Walter Barbe. "Challenging
Gifted High Schgol Seniors.". Exceptional Children, 37 (September,
1970) 41-42. ’ .
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experience of release time from high schcol allowing studcats to

attend neignboring colleges and universities. According to Passow,
the weight of experimental evidence tends to support the posi-
tion of academic gains through acceleration of the gifted stu-
dent at all Tevels. Research in the effects of acceieration on

social and emotional adjustment has ceneraily demonstrated no
serious detrimental results.l?

At the same time, educators have been suggéﬁting the feasi-
bility of indehendent study as a method cf instruction for the
gifted. Hildrethl® viewed the assignment of independent study to
the gifted »~ a way to free the student from uniform, dictated as-
signments, to enable him to work at his own pace, and to provide him :
with a foretaste of independent study in college. While Hildreth
was referring to the general concept of independent studyf KWedemeyer
addressed himself specifically to the promise of independent study
for the gifted through the use of correspondence study:

+ + . While the relationship to the instructor is highly
personal and individual, the responsibility for completion of
the course is the student's. . Superior students generally work
well independently, are challenyed by responsibility and “glory"
in the completion of a difficult job. Furthermore, the indepen=
dent reading and writing required for each assignment is excel-
Tent training for youths who, because of brightness, may have
slipped by too easily in previous grades without developing
sound study, reading and writing skiils.19

177, Harry Passow. "Enrichment of Education for the Gifted."
Education for the Gifted. National Society for the Study of Educa-

tiofi, Chicago, 1958, p. 214,
18Hildreth. op. cit., pp. 360-361.

19Charies A. Wedemeyer. “The Teaching of Superior Children
by Correspondence Study." imeographed copy of an address given at
the Fifth International Conference on Correspondence Education, June,
1957, p. 7. '
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A poll of American and Canadian co?respondence-study insti-

‘

tutions offering correspondence programs for superior cpildren in

the 1950's revealed that, while only a minority of the institutions
offered sucn programs, the "streng majority opinion [of the direc-
tors] was that the creation of such programs is highly desirable."20

The same report disclosed that, the yeai the poll was taken, a total

G’ .

} of only 81 students were enrolled in the then existing programs.
Glea§0n21 indicated that independent study for the elemen-

: tary-ievel academically gifted chi1dwyie1ded high achievement Tevels

¥

but cautionad about the need fur careful seiection of students and

for superio~ back-up help from the Tocal school. Experimentation

Mith the use of indeperdent study for the gifted junior-high school

;tudent demonstratedAfhat the correspondence-study medium enabled

students to master algebra and geometry but showed the need for care-

ful selection that would consider the student's readiness for inde-

pendent study.22 Whittemore's23 grade-distribution report for su- '
perior high schob] students enrolied in college-level correspondence

courses at the University of Nevada indicated that 42 of the 52

201bid., b. 7. '

21Gerald T. Gleason. "Correspondence Study for Superior
Achieving Elementary Students." The University of Wisconsin Corre-
spondence Study Department, August, 1961, pp. 1-50.

22Jack A. Lown. “Correspondence Course for the Gifted."
NUEA Newsletter, 7 (April, 1961) 25-31.

23Robert G. Whittemore. “Description of Superior Student
Program." Unpublished report, General University Extension Division,
Division of Indepencent Study, University of Nevada, October, 1968,
ppc 1-26 ’
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students who compieted earned A's or B's.. (Whittemore's one-page
report 1s the only research available on <he use.of independent
study through correspondence for the high school gifted.)

STATEMENT OF THE PROBIEM

Generally, this study is-an-examination of -a-program that
conbines a) early identification of the academically gifted; b) ac-
celerated study (withcut the necessity for removal of the student
from his howe commnity); and c) independent study through corre-
spondence. Singly, these concepts have enjoyed research endorsement.
Combined in programs geared to the elemeniary and junior-high stu-
dent, they have appeared to be a harmonious blend. In this study
the question is asked: Is the combination also a viable educational
"mix for academically gifted high school students?

Enrollments for the year October 15, 1969, to Cctober 15,
1970, provide a population of 37 students who enro]]ed in AB courses
in the College for High School Program. In the succeeding year, en-
rollments more than doubled. In view of this increasing enrolTment
trend and the paucity of any substantial research on coilege-level
independent study for the academically gifted high school student,
this study is undertaken. The study is intended to be exploratory
because a review of the 1iteraturé discloses no published research
on similar prograé;\administered through independent study, and the
size of the population being studied would militate against drawing
broad generalizations from the avai{ab1e data.

The specific goals of this study are:

1. A profile of students who enrolled in the College for High




-

13

Scihool Program, showing composition'of the population by age,
sex, yeqrs of high school compieted, occupation, grade-point
average; reasons for enrollment, choice of courses, and institu-
tion where credit is to be applied;
2. Performance records of the studerts enrolled including data
on withdrawals, nonstarts, expirations of enroliment (with

© lesson supaissica), course cempletions, extensions, and
grades earned;
3. Recommendations for admissions requirenents;
4. Information relating to hew the lgoal High schools assisted
students ;n making available such resources as speciaily assigned
study area, release time, financial aid, and acacemic and admin-
istrative supervision; |
5. Information about Qhere students sought heip and how they
evaluated the help;
6. Student evaluation of their instructional experience;
7. Identification of major factors that, in the opinion of the
students and administrators, a) contributed most to encou}age
course comp]etian and b) contributed most to discourage course
comp]etion;
8. Local school officials' estimates of how many students might
benefit from the program if financial aid w.re available;
9. Grades earned in college courses foF which the program pre-
pared the students; .

10. Recommendations from both student and administrator groups

b

for improving ihe College for High School Program.
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A REVILW OF RELATED LITERATURE

University Correspondence/lrdeaendent Study
Programs in tne United States N

William Raney Harper became the first president o7 the Uni-
versity of Chicago when Chicago opened in 1892.1 As early as 1881,

Harper had conceived the idea of teaching by correspondence when he

was a teacher of Hebrew at the Baptist Theological Seminary in I11i- —

nois.? 1In 1885, as principal of the Chatauqua College of Liberal

Arts, Harper drganized an ambitious system of correspondence to

reach the scattered student body.3 The Chataugua Movement (1886)//»
containe a lengthy justification of correspondence:study by Hafpe;
as well as an analysis of the medium's accomplisaments and sheci‘tcom-
ings.* The new university president took with him to his new insti-
tution earlier convictions about the correspondence mode and impie-

mented the convictions by creating a Division of ‘University Extension

with provisions for correspondence study. This was in keeping with

10ssian MacKenzie, Edward L. Christensen, Paul H. Rigby.

Correspondence Instruction in the United States McGraw- H1]1. New
York, 1968, p. 28.

2Thomas W. Goodspeed. H1]]1am chey Harper. The University
of Chicago Press, Chicago, 1928, P 53. )

31U!d.. » p. 69.

“John H. V1neent The Chataugua Movement. Chautauqua
Press, Boston, 1836, pp. 183-194.

14
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President Harper's goal for the university: ‘“service not restricted
to the students in its classrooms, but extended to all classes."S

The first university to emulate Chicago's 1gad by institut-
ing a correspondence teaching department u]dng institutional lines
was the University of Wisconsin.® The Wisconsin program started in
1906 and had the m:jor goal of broadening the university's curricu-
Tum and adapting its teaching to the needs of its students for voca-
tional training.? Texas, Nebraska, and Minnesota began their corre-
spondence ﬁ;ograms in university extension in 1909, tﬁe same year
fhat Kansas University i.augurated its program of correspondence

study in the Extension Division.® By 1971, 61 colleges and univer-

sities in the United States were operating correspondence or inde-

pendent-study instruction programs.® Most of the prog-ams were for
college credit, a few were for graduate cradit, and more than half
were for both college and high school credit.

University Extension High School Programs

At the turn of the century, roughly 10 per cent of the popu-

lation of the United States were high school graduates.!® As the

L4

SJoseph E. Gould. The Chautauqua Movement. The State Uni-
versity of New York, New York, 1961, p. 30.

SMacKenzie, Christensen, Rigby, op. cit., p. 29.
"oid. “
8Stuckton, op. cit., p. 6.

SThe National University Extension Association. A Guide to
Independent Stuay, 1970-72, Washingten, D.C.

" 10Robert D. Strom. The Tragic Migration. National Educaticn

Association, Washington, D.C., 1964, p. 2.
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country heceme increasingly industrialized, the public education
system seemed blind to the needs of the great numbers of students
seeking to adapt themselves to an industrialized society. As late
as 1920, "fewer than one student in five who entered high schooi
went-on-te-college,"!! yet college preparatiun was prescribed for
the great majority of high school studerts, |
Kansas was typical of the earlier thrust in universityi
extension programs in its emphasis on making the students academi-
cally ready for college as well as high scheol completion. The
vocational emphasis came later. In 1923 Sidney Mitchell, superin-‘
tendent of schools in Benton Harbor, Michigan, used correspondence
study to meat the vocational needs of terminal students while they
still attended high school.!2- Mitchell called his plan "supervised
correspondence instruction.” The plan called for supervision of
each student by a teacher who was guidance minded, and student and
supervisor met in released time. In 1929 the Univers‘ity of Nebraska
became the first state university to try supervised correspondence
instruction in the high school1.13 In the 1930's the Un{versity of
Kansas followed the pattern of many other state institutions engaged
in enriching the high school curriculum in all areas. "For the most
pairt [today] the universities becdme leaders in high school corre-

spondence instruction because neither the states nor the local

1MacKenzie et
12Ibid., p. 3i.
131bid., p. 32.
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school systems seemed capabie of eccepting the task."'*  (The excep-
tions are the North Dakota Division of Supervised Study and the

Massachusetts Department of Fducation.lS)

Professional Literatire kepsrting droadly on
nde

Research Related iu Correspondence/ Independent Study

By comparison to the research available 1n other educational

fields, research in the area of corresnordence or independent study

has ganerally been slight. Gayle B. Childs, Director of the Univer-
sity Extension Division at the University of Nebraséa. has long been
active in drawing together and making known what research does exist.
Under his chairmanship, the Research Comnittee of the Correspondence
Division, National University Extension, published an annotated )
bibliography of correspondence study covering the years 1897419§0f15
In a paper delivered in 1969, Dr; Chi]dsl7 updated the gar]ier‘bib-
Tiography. ] ’ y

The most recent extensive efforts to examine correspondencg
instruction were the 1968 study conductec by MacKenzie, Christenseé,

?

and Rigbyl® (the Carnegie Corporation supported the $tudy and the

¥ 1bid. ‘

15The National University Extension Association. .A Guide to
Independent Study, 1970-72, Washington, D.C.

16Research Committee, Disision of Correspondence Study, Na-
tional University Extension Association. An Annotated Bibliography
of Correspcndence Study, 1697-1956. - Mimeegciphed, 266 pp.

- .
17International Council on Correspondence Education. "Re-

cent Research Developments in Correspondence Instruction," Proceed-

ings of the Eighth International Conference. Paris, 1969, pp. 40-58.

18¥acKenzie et al., op. cit., p. 261.
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American Council on Education and the National Commission on Accred-
iting co-sponsored it) and the }971 readings book about corresbon-
cence study edited by MacKenzie and Christensen.l9 _ »
The Brandenburg Memorial Essays 120 and IIif_pGBlighed by ' : .
the University of(ﬁisqoﬁ;in ExtensioQ Division conéributed‘to the c {

professional literature with selected articles and ‘speeches by well- . |

known experts in the field. The Home Study Revigw, published be-

tween 1960-1967, and Adult Leadership, 3 journal stiil in existence,

have served as publishing outlets fot researchers and writers in the
field. Most réceét]y, access to .research and {nvestigations in the |
area of independent study and'correspondence instruction has been
provided by the Educat1ona] Resolrces Informat1on Center (ERIC)
Clearinghouse on Adu]t Educat1on ]ocated at Syracuse Un1vers1ty

From the above seurces and other research concerning both

1ndependent study and acce]erated education for the academically

gifted high school -student, the wr1ter will attept to draw together

findings related to the fo]]OW1ng quest1ons:

¢

1. What accelenated college-Tevel programs have been instituted >

to serve the academically gifted high.schOOI student?

t

i
.

130ssian MacKenzie, Edward L."Christensen, editors. The -
Changing World of Correspondence Study. The Pennsylvania State Uni-

versity Press, University Park, 1971, 376 pp.

20Charles A. Wedemeyer, editor. The Brandenburg Memorial

Lssays on Correspondence Instruction--1. The University of wwscon-

sin, University Extension, Madison, 1963, 77 pp.

21Charles A Wedemeyer, editor. The Brandenburg Memorial
Essays on Correspondence Instruction--I1I." The University of Wiscon-

sin, Un1vers1ty Extension, Madison, 1963, 156 pp.
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| 2. How have students achieved in sucn‘programs? (Achievement
and completion rates of regu]ar]y enrolled students in univer-

> -.”'f‘
i
I3

sity correspondence/1ndependent study will be d1scussed as back-

3. How have students responded to such programs7

Nl ‘ . . e

|
} ) ground for compar1ng performance of high schoo] sfudents )
| PR . .

¢4; How have school adwinistrators v1ewed such prog: ams7

- 5. What have researchers reported about accelerated study? ,: Vs
6. How viable is independent study through correspondence as a

" method o% accelerated ingtruétion for the academiéd]]y gi?ted
high school student?

Programs of College-Level Study for
the Academically Gifted High School Student

For well over 40 years, high schools have increasingly ai-
lowed students to take introductory co]]ege courses for which they
might earn college crpdit kept in escrow unt%f after high schcol U' . . -
graduation, . o - N
Co11ege Levo] Cou ses in the High School Curriculum ) .
, . "Before IJSQ{_gljied:Eiﬁdents at the Lincoln School of .

Teachers College, New York, occasionally studied advanced mathema- ° ,

. tics courses for which they received college credit."?2 The Oregon

. ) \ Council or, Advanced Placement was formed in 1950 to assist Oregon

- T, .
A
Fragee

h1gh schop]s in offering cullege-level vork, and by 1957 faculty

<"

members of Reéd College were cooperat1ng with Portland high school ;{

teachers in-offering advanced work for able students--work supportcd

224i1dreth, op. cit., p. 351.:
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entirely by regular school "funds,23

Jurior Coilege Courses for' High School Students

“ Parker<™ explored the enroliment of selected high school
'students én pub??c and private junior colleges in seven mid-American
states §uring the 1963-69 year and found that five states~--Colorado, i
fowa, Xansas, bissau}i, and Nebraska--had high school students en-
rolled as special part-time junior coilege students. - Some 35 public
and seven private junior colleges enrolled 540 high schodl students
during the school year. The researcher concluded thét "the junior N
colleges . . . are contributing very significantly to the acce}era-

~

tion and enrichment of superior high school students."25

x
1

ne College Entrance Examinavion Board Advanced Placement Program

This program, which allows for the options of advanced col-
lege sianding or college credit (or both), has become the most
widely-travelled route to coliege credit earned whi]e.the student is
still at h%gh"schéoi. DzHaan and Havighurst exp]gined how the‘5¥o-
gram bhejan: h

7o qive tris method zftria], the program] was begun in 1952 '
by Brown, dowdoin, Carleton, Haverford, Kenyon, Massachusetts
Institute of Techmology, Middlebury, Swarthmore, Wabash, Wesle-
yan, end Wiliiams cooperating with 22 seccndary schools. Com-
mittees . . . of coliege and secondary school faculty members
dress up syllabi. . . . At the same time the College ©atrance
Examination Board prepared examinations to fit these =xaminations.

731bid., p. 352.
7/

““Paul Parker.. "Escrow Collegz: » High School Students Study
i Community Colleges." The Clearing iouse, 45 (March, 1971) 439- : ‘
443, )

251bid., p. 443.
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. « . Preparation for the examinations could be made through
coursgg offered in high school or through individual study.

Neighboring College and University Programs -

Washington and Wyandotte High Sckools Tir Kansas City, Kansas,

allow students release time to take college courses in the metropo-

TN

1970 on 104 seniors enrolled in‘college courses in Luzerne County,

vania Department of Educat1on

University Extension Programs of Ind;penoent Study for the G1fted
High School Student

l

1

The University Extension Division of the University of Ne-
braska is the only university extension offering independent-study
courses specifically desigﬁéd to prepare a student to take the Col-
lege Entrance Exam(pat1on Board advanced-placement examinations.

WA\ AN
However, 14 institutions ere listed in the 1970-72 National Univer-

I\
. sity Extension Association's Guide to Independent Studyfggpoffer1ng

coilege couvrses through independent study to academically gifted
high school students:

University of Il11linois

University of Minnesota
- University of Missouri () .
University of Nebraska -
University of Nevada
/ The Oregon State System of Higher Education

26DeHaan and Havighurst, op. cit., p. 132.

27Husted et al., pp. 41-42,

e

litan Kansas City area. Husted, Pisaneschi, and Barbe2? reported in

Penasylvania, under a program funded and approved of by the Pennsyl-

S

Indiana University . ..
University of Kansas - ‘;i WA, Q* “ﬂ' NI

\
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Pennsylvania State University * ,

University of’ ‘Tennessee - \\

‘University of Utah

Utah State University .

University of Washington - k

i

University of Wisconsion . - ;
In response to a questionnaire sent September 27, 1971,28 and
another sent November 22, 1971 (see Appendix B), d1rectors of/tﬁé/

NUEA 1n§t1tut1ons 1ndependent study. agencnes reported/the 1nforma-'
tion contained in the table on pp. 23-24. The/ofa;;t program, dating
back to 1946, is that of the University b?-Minnesota; the youngest,
begun in 1971, is Kentucky's. Four universities limited their pro- )
grams to seniors. The Illinois, Kansas, Nevada, and Tennessee pro-
grams set specific G:P;A. requirements. (Class rank, required by '
three insfitutions,,varied frbm-the'upper half to the upper quarter.‘
The high school administrator's permission was required by 14 insti-
tutions; the guidance counselor's permission was required by on]y‘
seven institutions; and parental Ebprova] was required by only one.
Nébraska aione required a minimum I.Q. (at least 120). Nevada re-
quired performance on the A.C.T. at the 75th percentile; Tennessee's
cutoff was at the 95th percentile. Nevada demanded a personality

record for judging mature adjustment patterns and a personal inter-

view, when requested. Intent not to interfere in the regular high

school curriculum but to enrich or advance learning seemed generally
evident: Utah's students could enroll summers between junior ard

senior years with the understanding that the individual’ student woh]d

28pppendix A.
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:'return to high school the seniéf year; and Wisconsin only enrolled
the student if he had completed high school courses available in the
subject area involved. Course levels at which students might enroll

- ranged from freshman to "any" course, while the number of credit

hours earnable rai.ged from nine to "no limit."
/

TN
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Achievement of Gifted High School Students in Gollece Courses

In the Luzerne County, Pennsylvania, experiment,2? 102 of
the 104 students who enrolled compieted. Of ihe 102, 33 students
received A's, 28 received B's, and 24 C's. Four students enrolled
in a class with pass/fail grading; all received a passing grade.
There viere eight D's, four F's, and one deferred grade.

The Advanced P]aéement Frogram of :the CEEB has been re-
searched extensively. Dudley and Chamberlain3? in }956 did what has
been typical of several of the assessments of the program--a follow-
up study of grades earned after arvrival on campus. Their sample
inc]uded 26 students whose performance was gooq to sﬁpefior. Wil-
co>‘(31 egamined the grades of 1,70#5 students in the first'coursé
taken as-accelerated students in coliege. He fo&nd that 50.8 per
cent were receiving A's, 41.6 per cent B's, 22.5 per cent earned C's,

hJ

and 5.1 per cent D's or F's. Bergeson32 studied 104 matched pairs
"

- of students enrolled as freshmen at Northwestern University during

1962-64; matching was of students who haﬁ accelerated through use of

" the advanced-placement program with equally gifted regular-process

students in classes in English, mathematics, and science. He found

t

23Husted, Pisaneschi, and Barbe, op. cit.

30David A. Dudley and Eugene R. Chemberlain. "The College
Board Advanced Placement Program--A Progress Report," California
Journal of Secondary Education. 33 (May, 1956) 183-185.

31Edward T. Wilcox. A Report of the Faculty of Arts and
Sciences on the Progress of Advanced Standing, 1955-61. Harvard

University Press, Cambridge, 1962, pp. 1-16.

32Bergeson, op. cit.
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ne significant difference in grades veceived between the two groups.

The only data available about student performance in col-

‘Tege-for-high-school programs through university-extension indepen-

dent-study programs is the Whi ttemore3? grade-distribution report
for 52 students who earned college credit through the Superior
Stu&ents Program of the University of Nevada. The grades earned

were:

] ; 4

Studefit Performance in Univecsity Extension
Regular Enroliment Programs

For comparison purposes, 1t.ﬁay be useful to report the
findings of studies of grade distributions in regular-enrollment
programs through 1ndependént study éonducted by university extension
divisions. In a study of University of Illinois Students regularly

enrolled for college credit through correspondence study for the °

. period 1934-1946,~Garvey3* reported the following grade distribu-

tion:

28.8% -- A
34.9% -~ B
.1.7% -- C
1.7% -- D
6.6% -~ E

33Wnittemore, op. cit.

34Neil F. Garvey. "A Study of Completion Records of.Stu-
dents in Correspondence Courses at the University of I1linois, 1934-
1958." Unpublished report, University of I1linois, 1949, 43 pp.
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Powell,35 in a 1961 study of regular college correspondence enroll-

ments for the period 1957-58, reported: " |
18% -- A
51% -- B 1
28% -- C i
0% -- D i
3% -- F |

A summary of high school grades in correspondence study is available
for a three-year period Eovering 856 students who completed high

school courses fur credit at the University of Tennessee.36 The

distribution reported was:

N ~
- 17.4% -- A
4. %--8
25.7% -~ C
13.5% -~ D
9.4% -- F

The high achievement 6f'regu1ar1y enrolled college students
reported on in the Garvey and Powell studies seems similar to the ‘
high predominance of A's and B's reported in the studies of the ac-
celerated students performing in college-level courses. By contfas}, !
the Tennessee study of grade distribution for students regularly ‘
" enrolled in high school courses shows a greater proportion of stu-
dents earning D's and F's, a pattern more in keeping, perhaps, witlh

performance expectations for a student body normally distributed in
Y

35Elizabeth Powell. "A Study of Correspondence Registra-
tions in the University System of Georgis, January 1, 1957, through
December 31, 1958, with some Comparisons of Previous Figures."
Mimeographed, Center for Continuing Education, University of Georgia,
1961, 21 pp.

36"A Summary of High Schocl Grades for Three Years, 1966-68." .
‘Mimeographed, 1968, University Correspondence Study, Division of
University Extension, University of Tennessee, 3 pp. '



W

AN |

range of academic ability.

1

More numerouq are the studies of course complefion by stu-
dents regu]éf]y enrolled in high school or college courses through
university-extension correspondence/independent-study programs.
Their findings offer a point of reference against which to judge
comptetion rates among the students participating in this study.

The most comprehensive survey of completion rate conducted
among NUEA independent-study institutions involved 32 institutions
reporting on 42,000 students.37 - The average of completions in rela-
tion to tdta] enrollments was 59.7 per cent. Using the NUEA formula
of counting.on1y students who began work on: their ccurses, the aver-
age completion rate was 73.8. )

More recently, Tempest38 determired that 70.6 per cent of
correspondence students at the Univessity aof Utah duriﬁg 1962-63
completed their courses. Powel13? reported a 60 per cent completion
rate at the University of Georgia in 1965. Scotton and Wecke"®

reported completion rates for summer enrollments in 1963 at 35.7 per

37Research Committee, Division of Correspondence Study,
National University Extension Association. An Annotated Bibliogra-
phy of Correspondence Study, 1837-1960. Mimeographed. 266 pp.

38Norinne Tempest. “Study of Home Study Completion Rates,

' 1962-1963." Unpublished Master's tn€$is, University of Utah, 1964."

3%owell, op. cit.

“0ponald W. Scotton and Harold W. Wecke. "“Summer and Non-
Summer Correspondence Course Enrollments." Adult Leadership, 15
{November-December, 1966) 171-172.
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i : . cent. Ball, Kim, and Olmstead"! reported completion rates of 39.7
at the University of Washington. These researchers employed the
NUEA formula. -

But course‘comp1etions may be-misieading if one attémpts to
generalize too readily. MacKenzie, Christensen, and Rigby*? warned
that, while the student may drop out because he is rot being moti-
vated or is fincing the work too hard io begin, he might also stop
submitting lessons beéause he has satisfied personal goals before
ever completing the course. Childs had a reservation against draw-
ing premature conclusions from noncompletions that may be particu-
larly applicable to College for High School enrollees:

Many people enroll with no intention of completing the work.
For example, some students who are preparing to enter college,
register for mathematics as a refresher course before taking

entrance examinations.. These students drop when they feel they
have acquired what they need to know.43

How Students Respond to Accelerated Study

From the evidence of the‘]fterature, the experience that the
gifted student has in accelerated study wnile he is at high school

s generally positive. Breinan,* Ducanis,“S Ralston,“6 and

3

“1Sandra J. Ball, Han-Young Kim, and Allen D. Olmsted, The
Correspondence Study Evaluation Project, Stage I. Institute for
. " Sociological Research, University of Washington, August, 1966, p. i.

*2MacKenzie et al., op. cit., p. 99.

“3Gayle B. Chilas. '“Cén We Reaily Teach Kell by Correspon-
dence?" The Bulletin of the Ilational Association of Secondary School
Principals, 36 {Decemder, 1952) 12. | R

*“Alexander Breinan. "The Schonl and College Program of
Admission with Advanced Standing." High Points, 38 (December, 1956)
13-23. ) .
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MacGregor*? all researched the opinions of ‘students in the Advanced
b]acement program, and the "great majority indicated the program was
effective."*® King"*? studied high school students taking acceler-
ated course, in the high school setting anﬁ reported that the major-
ity of students did not feel that their participation in accelerated
c]aéses causéd any deCrease in their participition in other school
activities; the students liked being selected and would enter the
program agaiq if selected; the students were satisfied that they
were receiving grades comparable to grades in regu]ar’courses; and
they believad that the program was more demanding than regular
course work, but they Tiked its challenge over the usual academic
‘faré. Of the high school students who ccmpleted their college-level
éourses under the program for high school seniors in Luzerne County,
Pennsylvania, reported by Husted, Pisaneschi, and Barbe, 95 returned
questionnaires of which only one expressed the opinion that he did

not enjoy his experience in the program:

“SAtex J. Ducanis. Advanced Placement in NEh York State, A
Follow-up Study. The University of the State of New YOrk Press, New
York, 1963, pp. 1-24.

t

Y6Nancy C. Ralston. "The Advanced Placement Program in the
Cincinnati Public Schools." The Personnel and Guidance Journal, XL
* (February, 1962) 557-560. ‘

U ————
c3

*Warren M. MacGregor. The Significance of the Present’
Advanced Placement Pregram at Massapequa High School, Massapequa,
New Yorx--With Reuomﬂendat;ons for its Future Development. Unpub-
Tished Doctoral dissertation, Co]umb1a University, 1962,

“8Bergeson, 0p. cit., pp. 2-5,

“IFred M. King. "Student Attitudes Toward Acceleration.”
‘Education, 98 (September-October, 1967) 73-77.
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Seventy-eight said that they had thoroughly enjoyed the exper-
ience, while 16 qualified their answers. Eighty-six thought
that the course they took was worthwhile, 7 replied it was some-
what wortiwhile and 2 said it was not worthwhile.S?

Three fourths of the respondants reported that, by comparison with
their high school courses, the college courses were more challenging

~ £
and required more reading and study time.

-

How School Administrators Respond to
College for High School Programs for the Academically Gifted

"What is the case for and against se]ectjve acceleration of
qualified students?" was the title of one discussion panel at the
forty-fourth annual convention of the National Association of Secon-
dary School Principals.  The published summaryS! of ‘the panelists'
presentations covered the main advantages and disadvaﬁtages raised:
CherkisSi cited the advantages of teacher stimulation and of freedom‘
from the discipline problem because of careful screening and student
choice to take part in such programs. But, Cherkis\a1so Tisted the
drawbacks of classroom use of acceleration: complicated programming,
difficultx‘in establishing a geﬁuine class unity, and the lack ofc
stimulus -for many teachers when the "leavening of classroom bright- °
ness" is removed from the regular classroom. Luke reportea on ad-

- . . ' .
ministrators' experiences with college-level classes for high school

S0husted et al., op. cit., p. 42.

S1Carl Cherkis, A. D. Luke. "Whet is the Case For and
Against Seleciive Acceleration of Qualified Students?" Proceedings
of the Forty-Fourth Annual Convention. National Association of

-Secondary School Principals, 44 (April, 1960} 71-75.

521bid., pp. 71-73.

kY
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seniors in Billings, Montana, and Mountain Home, Idaho:
These people believe- that their students are going far beyond -
. the capabilities of those students being taught in a heterogene-
| . “ous group; that they learn more leadership; are stimulated to
achieve at high levels; are more nearly working to their capa-
.. cities; and will go on to achieve more in life because of these
types of* pragrams. 53

! On thé opposing- side, Luke mentioned that-"it is undemocratig; it
breeds intellectual snobbery; it develops poor social relations." -
# In his 1960 report as New York State Coordinator of Educa-

£1on for the Gifted, Abraham J. Tannenbaum stqfed these reservations

(el

about,thg telescoping of co]]ege;wofk into the hfgh school programs.
" in New York Statéb . '

Little account is taken-of the qua]itdéﬁve differences in mental
capacity that distinguish the gifted from the non-gifted, and
that suggest the need of a program ‘uniquely suited to these
© abilities rather than just-a teiescoped version of an existing

plan designed for average students. The superior mind can prob-
ably-absorb not only conventional content faster but different

" kinds of content ds well. What .these ‘different kinds of offer-

- ings ought_ to be and how they can best be taught, remains as yet
unanswered. In fact, acceleration offers a conveniefit means of

X

"= dodging ‘the question imythe first place.S L
The administrators reporting the Luzérng County, Pennsylvania, ex-
periment stated: .

« + » The most worthpliile aspect of the program appears to have
been that these students were exposed to the .challenge of ad-
vanced learning and became acquainted with the demands and pace
of callege work. 5SS - :

T

531bid., pp. 73-75.

S4"Janger Signals in Educating the Gifted." School ggg,~
Society, 88 (November 19, 1960} 434. /

SSHUStEd g_;__a_]_o, _O_E.o _Ci‘_t-o, po 420

O
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Resea-ch Findings Regu ding Acceleratior

Acceleration by grade-skipping hés caused the most conten-
tion among wducators weigning the merits of advanced study for the
grfted. Wiison®5 found that fewer than half the educators he ques-
tioned were ir favor of acceleration resulting in early co]]ége

admiscion. Yet Terman and OdenS5? concluded after their 25-year 4

S WREEET T T
L]

foilow-up scudy of giftea children that college entrance at 16 or 17
for students with IQ's of 135 or above seemed a wise policy; this
recearch team also stated that the claim that such acceleration

caused sozisl maladjustinent was "greatly exaggerated."‘ !

|

[ Or. Sydney L. Pressey,58 who is credited with leading the

[ movement to get tie gifted through school at an acce]erated rate,

i - was prompted by his observation that many eminent men Qamong them

i ~ionathan Swift, Martin Luther, Immanuel Kant, and Sigmund Freud) had

L » completed their formal education early and had producec their master-
.pieces in their thirties, His 19&9‘study5§‘showad that, of the

- ciass entering Caio State University during 1939-1940, 12 per cent

ware of the j6-year-olds completed than was true of the 13-year-olds

——

. ¥.Wilson. “Edicet.rs' Opinions about Acceleration of
Gifted Students.” School ane Snciety, 80 [October 16, 1954) 120-122.

.
5';5;

-3

. _ lewis M, Terman and M21ite Uder. The Gifted Child Grows
Up. Stanford University Press, Stanford, California, 1947, pp. 275, °
281.

38 ildreth, 0p. cit., pp. 276-277.

59Sydney L. Prescay, Educational Acceleration, Appraisals
and Basic Problems. Bureau of Educational Research, Ohio State

University, Coiumbus, Ohio, 1949,




(a 50 per cent vs. a 38 per cent comp]etioﬁ rate). Kogan's60 1955

;tudy showed better academic recorﬁs and more honors for the early
co]]ege“entrants than the older group. In a Fund for the Advance-
ment of Education experiment reported by Hildreth,®! superior aca-
demic achievement was recorded by superior early entrants when com-

pared with regular entrants to college; that same report found most

of the superior early entrants not feeling that they had started

college too q;r]y. However, some boys mentioned early difficulty in
getting dates, and some bright girls expressed regret at early admis-
sion because of their felt need for grealer social maturity. To
Passow the weignt of experimental evidence is in support of acceler-
gtion for the gifted: ". ° .’There appears to be no issue as to
whether or not some forms of acceleration should be used in school
programs to provide needed fiexfbi]ity."sz

Hildreth suggests one way to avoid the ri;k of harm in any
program of acceleration: |\'The success of accelerates . . . largely
hinges on careful selection of accelerates. If care is exercised in

the selection of students, the danger of maladjustment is mini-

mized."®3 DeHaan and Havighurst®* urged attention to the whole

80Nathan Kogan. "Studies of College Stuients." Journal of
Consulting Psychology, 2 (1955) 126-136.

61Hildreth, op. cit., p. 283.

: 62A. Harry Passow. "Enrichment of Education for the Gifted."
Education for the Gifted. MNational Society for the Study of Educa-
tion, Chicago, 1958, p. 214.

634i1dreth, op. cit., pp. 292-293.
.- 8%4DeHaan and Havighurst, op. ¢it., p. 103.
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child and suggest that the question be asked: Is the student physi-
cally, emotionally, socially as well as academically able to do
advanced work? DeHaan and Havighurst also urged consideration of
accelerating study, not the child, by "holding the child with his
class but providing him with advanced work, . . . doing thrée years'
work in two, doing coﬁ]ege work in high school. . . ."65 |
Gleason5® fcllowed his gified elementary students studying
beginning high school algébra’by correspondence study through their,
subsequent year of geometry or Algebra II. He found that, of the 11
students who took jeometry, seven received A's and four received
B's; of the three enrolled in Algebra II, there was one A, one B,
and one C. Gleason also found ;hat, with some exceptions, students
who completed both semesters of ‘beginning algebra received a “"rela-
tively high level of supervision," while home-school supervision for

those who did not complete was “"sporadic or ineffective."67 He.

concluded that acceleration through supcrviéed corréspondence study

" would be "most appropriate for students efrolled in schools which do

not have the facilities . . . to offer classroom instruction in the
specific course requested."58 However, he saw the need for a high
level of selectivity and superior supervision by the local school in

replicating the program of study for the elementary age group.

il

65]id.
66GTeason, op. cit., p. 35.
671bid., p. 37.

681hid., p. 38.
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Independent Study:

A Viable Medium of Instruction for the Gifted?

[}

Hiigreth reported many instaﬁces pf high schocl administra-
tors and teachers identifying students who had gone beyond the
offerings“of the school before graduation and been assigned indepen-
dent study, and he concluded that such actions were wise: "[The
student's] studies are not only enriched, but at the same tiie he is
preparing for independent study in college or at the university."69
This concern seemed especially appropriate; in 1966 when Hildreth
made the statement, a fourth of American.institutions of higher
learning made some provision for independent study, usually as part
of their honors program.

A sample of 436 nonaccelerated high school biology studerits
givided into. four groups: 1) independent study, 2) small-group dis-
cussion, 3) large-group aiscussion, and 4) a mixture of independent i
scudy with small-group or large-group discussion. The experiment
vas reported on by Hug”? in 1970. ‘The independent study group had
the largest percentage of studénts to conclude thal they had speqnt
time more wisely, made more gainc in learning, found the work more‘
chalienging, improved study habits, developed a better ability to
think, did more work outside class, and felt that the work helped

more to prepare the student for college. Drawbacks to the method

were that the group received less individual attention, the students

69Hildreth, op. cit., p. 361.

7OWilliam E. Hug. “Independent Study Evokes Good Student
Attitudes." Science Education, 54 (April-dune, 1970) 115-118.
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found the work less.interesting, and they feit the situation did not
‘enable them to form new friendships.

Wedemeyer expressed a conviction that corresponaence study

is right for the gifted:

Correspondence study cannot, of course, meet all the needs
of the superior child. There are needs this child has for
social, group and leadership experiences that correspondence
study cannot provide. But correspondence study can meet . . .
his need to be interestr challenged, stimulated by his school
work, . . . his need for an indivicualized method of learning
readily adapted to the questing mind, the dartin? 1nsightsI the
large span of interest, the love of delving deeply. J

A caveat against the kind of correspondence/independent-

study course that would not challenge the academically gifted stu-
dent appeared in 1957 in the report of the proceedings of the Fifth
International Conference of the International Council on Correspon-
dence Education. It warned against just adding optienai assignments
because ". . . average assignments do not test his mettle and op-
tional assignments may be only move of the same<"72 Instead, it was

recommended that each course should: - ==
g
1. suggest exploration beyond the obvious;

2. pose stimulating, thought-provoking questions to cause eval-
v uative thinking;

3. encourage initiative;

4. develop the ability to analyze, evaluate, and weigh evidence

71Charles A. Wedemeyer. "The Teazhing of Superior Cnildren
by Correspondence Study." Mimeographed copy of an address given
at the Fifth International Conference on Correspondence Education,
dune, 1957, p. 13. '

72G1eason, op. cit., p. 8.

-
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before arriving at a general conclusion; and
N 5. equip the student with the skills necessary for effective

expression of ideas.’3 '

The findings of the Gieason’* study of elementary school
students taking an accelerated high school algebra course through
supervised correspondence study (to be discussed more fully later)
encouraged replication of the experiment, provided there would Be
sufficient Tocal schoo[ instructional support and careful screening

of candidatesz

Performance of Gifted Elementary Students in Accelerated Correspon-
dence Study

High achievement levels were reported by Gleason’S in the

University of Wisconsin's experiment in using supervised correspon-
dence study to teach gifted eighth graders high school algebra. The
courses were offered on an overload basis. Fifteen of the 32 stu-
dents who began completed the two semesters of high school beginning

algebra. Ten of these students earned grades of 90 or above, four

earned grades in the 80's, and. one received 2 grade of 74. The

control group was made up of students regularly enrolled in 8tn- and -

9th-grade algebra classes. Two tests were administered to all
students in the experimental and control groups Qho finished both
semesters of algebra: the Lankton First-Year Algebra Test (a stand-

ardized test published by the World Book Company) and the test

731bid.

‘T4Gleason, 0p. cit.

75]pid.

———
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administered as the final examination for all students upon comple-
tion of the first-year correspondence course in algebra at the Uni-
versity of Wisconsin. The q;perimenta] group had a higher mean
score on both the Lankton and the final corresponqence tests.

The other side of achievoment is the percentage of students
who stay in to complete their enrollment. Gleason’® offers several
possible explanations for interpreting the completion-rate of 47 per
cent "as very favorablie":

1. the students were taking the course in addition to their
regular eighth~grade course of study (béth control groups
included the algebra course in their regular load); and

2. the voluntary nature ol the experimental program and the
neavy deminds made on the time and energies of adolescents
both ﬁi]itated against course completion.

He found encouragement in examining the performance of the noncom-
rletion group which had "rather high average lesson grades," with
two exceptions. - An ancillary study to Gleason's done by Zaret??
indicated significant différgnces in attitudes toward correspondence

study between the completion and noncompletion groups; the former

expressed significantly more positive attitudes toward correspon-

[ 4
dence study. -

761bid., p. 36. , {

7TEstner Zaret. "Expressed Opinions and Study Habits of
Superior Eigath (rad2 Students Who Participated in Supervised Corre-
spondence Scudy of First Year Algebra." Unpublished Master's thesis,
"The University of Wisconsin-Milwaukee, 1960.
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The accelerated eighth graders in Gleason's experiment
showed attitudes "generally favorable to correspondence study."75
Students poiled after the first semester of the course differed in
their responses; students who had finishel the first semester had a
more highly favorable attitude toward correspondence study than
those who didﬂnot complete. The group as a whole expressed the most
highly favorable attitude té&;;g.the course itself and the Jeast
favorable attitude toward the assistance received, yhich Gleason
interpreted to indicate ihat the students would have preferred
eiiher more assistance Or a different form of assistance. "The
immediacy of a classroom teacher's help appeared to be a crucial
factor."7% Students who did not consider the lack of such help a
handicap emphasized "the helpfulness of the Study Guide, the clarity
of the Uﬁiversity instructor's help, and the increased feelings of

self-reliance resulting from working indépendently."80

Correspondence Study for Gi:ted Junior-High Students

Lown®! reported in 1961 on the use of correspondence study
for enrichment of gifted junior-high school students. In September,
1959, the Minnesota National Laboratory, Mathematics Section, State
Department of Education, received a special grant from the National

Science Foundation through the School Mathematics Study Group (SMSG)

78Gleason, op. cit.
7S1bid., p. 33.
801bid., p. 34.

81 own, op. cit.
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to offer free of charge a correspondence course in mathematics. The
Qifted children were the top one-half per cent in mathematical abil-
ity or achievement as indicated by standardized mathematics achieve-
ment or ability tests widely used%for eiginth and ninth graders in
the Midwest. Accepted for the program were 288 nintn gréders and

299 tenth graders who exceeded the 99.5 percentile tutoff point.

Y

Preliminary SMSG materiais for the ninth and tenth grades were the
basis for the two courses, algebra and geometry. The University of
Minnesota Correspondence Study Depariment administered the courses.
The courses were taken as overioad, and credit was at the discretion
of the school. / ‘

i Only a preliminary progress report of the study could be
procured. . The problem of nonstart seemed serious: eight months
after the first lessons had been sent out, only 218 of the 297
students in algebra and only 214 of the 300 enrolled in geometry had
submitted ]essoﬁs. Eleven months, after gnfg}]ment, when 30 or more
lessons wer; considered an index of prompt and reguler vork, only

' eight students {n algebra and five in §eometry had ﬁet that goal:

Ye§ Lown concluded:
It is the opinion of the personnel connected with the admin-
istration and supervision of the course that despite the many
shortcomings such as a late start, slow preparation of materials,

- problems arising with proper selection of participants, the
overall course was a success.82

821bid., p. 30.
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Lown®0 suggested several improvenents. In future selection |
of participants, he proposed the additional use of tests of general \\‘\
intelligence or scholastic aptitude; lower cutoff points {n atl
tests, possibly at the 95 percent.le; and recommendations to be ’
obtained from mathematics teachers and/or counselors of qualifying
students who might benefit from the experience. He also suggested a
more definite time schedule for lesson submission and, in case of
delinguency, urged the sending of an encouraging fcllow-up letter.

Performance of Gifted High School Students in Accelerated Correspon-
dence Study

Whittemore's brief grade-distribution réport on the Univer-
sity of Nevada's Superior Student Program represents the only study
qf performance by gifted high school students taking college-level
courrses through university independent or correspondénce study.

The report contained the foliowing information:

I. Schools Represented: II. Grade Distributicn:
Reng «-=------ 15 Als -- 29
Wooster ------ 11 B's -- 13
Marogue ------ 9 . ¢'s == 9
Sparks ~---=-- 7 F's -=- 1
Carson City -- 3
Eureka ----=--- 2
Gerlach ------ 2
Non-Nevada --- 1

ITI. Courses Enrolled in:

Art 102 ------ B
English 101 -- C, A, A, B, A, A, C o
English 102 -- B, B, C -
' French 204 --- B
: French 305 --- A

811bid., pp. 30-31.




French 306 ------ A

German «---e-=w-- F

History 101 ----- C,

History 105 -=--- B

Math 102 ==------ A, B

Math 107 =----~-- A, A

Math 161 ---~---=~ A, B

Math 162 -------- A

Math 181 ~=----- - A, A, B, C,B, A,A, B, C
Math 182 -==e--~~ A, WP, B, C,
Music 111 ----=--- A

fhilosophy 101 -- C, A, A
Philosophy 106 -- A, B

Physics 151 -==-- A, A .
hysics 152 =---- A «
Plano ~=v=vec=ecen A

Poli. Sci. 203 -- A
Sociology 101 --- C

Spanish 203 -----~ A
Spanish 204 ----- A82
Summar

“he research literature ‘supports early identification of the .

gifted and the discriminate use of accelerated and independent study
for the academically superior hign school student.
High levels of performance are reported in programs of ac-

celerated study for gifted high school students studying in and out-

" side the classroom, using classroom instruction or independent study.

Gifted high school students, their teachers and administra-
tors generally respond positively to programs of accelerated study

for the gifted. Acceleration resJ]ting in early college admission

'is also supported by research, but a substantial number of educators

ho]d reservations about the practice based on concern for the indi-

vidual student's personal and social adjustment to campus 1ife.

82Whittemore, op. cit.




Accelerated study in the classroom is well received by administra-

tors who report the advantages of teacher stimulation, freedom fnom
discipline problems, and students stimulated to achieve at high
lTevels; some educators, however, complain of prob]ens in scheduling,
undémocratir segregation by abi]ity-tracking,'and te]esc0ped:nggn1ar
curricula rather than advanced study. '
Independent study in the high school classroom and through
correspondence 5 reported as a feasible method of gtudy for care-
fully selected gifted stndents capable of working independently..
The combination of supervised correspondence study and accelerated
study for eiementary-age students resulted in a high Jevel of per-
formance amung those who completed. However, the problem of non-
start, incompletion, inadequate screening of candidates, candidates'
lack of readiness to study independently, and unsatisfactory ]ocaf
school suppert were evident. These problems were also present in an
experiment using correspondence study to enrich the curriculum of '
gifted junior-high school students; but, despite these problems, the
students, administrators, and parents nére generally favorable to
the program. A grade-distrihution’study of one universitxrextension
independent-study program that allowed academica1]ylgifted high °

school students to enroll in college courses indicated high levels

of performance among students who completed.

bt




CHAPTER III
METHODOLOGY OF THE 57uDY

Description of the Forulatiin under Study

The student population consists of 37 students who enrolled
in college courses under the College for High School Program of
@hg Extramural Independent Study Center during the period October
16, 1969-October 15, 1970. There were2l males and 16 females.
Ages at enrollment were 15 at age 16, 20 who were age 17, one age
18, one age 24. Thirty-two students were high school séniors; five
were juniors. The 37 students enrolled in.BB co]]%ge courses in the

fo]iowing subject areas:

s Subject’ Number Enrolled

Anthropoiogy =========-seeman- 3
FPEnCh ----- L --------------- 5
German -=emdrarecceecomveaan 3

History ---==-- Cwmmmmmecm——— 2 .
Mathematics -===memevummenan- 13
Phil050phy ==meeccmmemranaaa- 3
Physical Education =======-=- i
Political Science =======-~== 2
Psychology =-===-mmemeeeemens 5
' S0Ci010gy ===mmcmmmmcmcaan——— 1
Spanish =eeecmeemcmccmmnceas 1
' ' 39

j(\) (@]

. Three students enrolled in two courses. The rest of the students

v

- enrolled in one course cach.’
) i3
L g ' The students were from 25 Kansias schools:

Alton High School ’

Atchison: Ingalls Junicr-Senicr ngh Scﬁoo1
Baxter Springs High School

Beloit High School
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<
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Hs) 2o \_M\\M“ .
\ .
. C\'w\ﬁ.l‘ L. . . ’ )
LBurlingéosr Hich Schoos .
.- Fort Scott Hich Scioo:
N » o {arnett Hig G4 Schou)
‘ ~Jetmore Highi Schoe’
‘ " Kansas Ci:/ WasnTngTon Hish Schoos
. o Kingman High Schoo
LakinHigh Schoo]
. Leavenworin S:n.ur a150 SChenl (oo
g Louisdurg High Schoc] ,
‘ Newaha Valley Hign Scroa!
’ Overuroo<. Qantu Fe Trail Kish Scncod
. 'Paoia digh Sawoo.
. Pleasantca High NolrfelviN /
. Povthatian High School
4 shawnee NMission.Zast migh Schsc!
‘Jhavnee Mission Souis =igh School . .
ionganoxie High Scaood
i  Topeka: Auburn-Wosgburn Unifiad District
- Seamon High Schod”
ﬂC]]]ﬂQuOﬂ High Schodc’
Yethod oFf Selection of Subjects .
ne names of the 37 students enrolled im the Coiiese for
Hign School Program during October 13, 1535-Octoner 15, 1970, were
© obtainad Trum applications on ile in Stucenc Services, Ixtramura’
’ Nl e A P ey b \---u — ’
independent Study Center, Division o Lonvinuing Cducaticn, The
University of Kansas. Application TGrns, supporting high schoo’ ..
transcripis, and Jetters of recomiencation wiso on 7ile in che
. - €.1.5.C. Student Services supplied the nemes of aigh school-aciinis-
trators and counseiors participazing in he study. -, ."
1S A\
Preparation of the CusStionnaives . 7% ..
' Two questionnaires, one for students in the popuiation ¢ - .
studied and the other for adwinistrators ind uOUHSEIOPS of. -Ec Har-
ticipating high schools, were devised &) to cgntain 1tems relaving .
. b to tie areas to he explored as described in the statement of the R .
> S \ ) T s o ST :
ey, . .
?,;. ? v
‘o | B |
N M . oo
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problem, b} to not Le time consuming, and c) to be simple enough to

elicit a good response. The uestionnaires were test run during

hovember, 1971, among the professional staff of the Extramural Inde-

pendent Stuljy Center, the Admissions Office, the School Relations

Office, and the Guidance Bureau of The University of Kansas. At the

;ame time, the quest{cnnaires were also test run (beginning November ' ‘ N
23, 1971) witn seven students who completed or withdrew from enroll-

ment in the program before or after the period studied and with- ' -

their seven sponsoring nigh school counselors or administrators.

The finishad questiénnaires (copies of which are Appendix C and °

Appendir. D) were circulated Februahyﬁ}, 1972, to the 37 students and .
25 nigh schwol administrators and counselors selected for the study.

An accompanying.letter (Appendix E) explained the purpose of the

study and sought to enlist the cooperation of each person.

Method of Handling the Data

1. The student‘profile will be drawn from the application
forms, high schodl transcripts, and letters of endorsement. Data
relating to the composition of the population by age, sex, years of
hign school completed, size of school, occupation, reasors for
enroilment, choice of coursz, and,institution where credit is to be
filed will be tabulated.

2. From the working and permanent record cards of the Extra-
mural Indepondent Study Center, cata will be reported tq indicate

how students performed. Classifications will include withdrawals

during the three-month reflind period, nonstarts, year-end expirations
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of enrollments with lesson submission, completions and extension,,

and grades earned.

3. The questionnaires sent to students, counselors, and

administrators will be examined to determine:

a. opinions held about appropriate requiremeﬁts for admission

to the program;

. ‘'the availability in the local high school of

1) special study area,

2) time in the regular school schedule to work on the
;o]]ege course,

3) academic staff for consultation,

4) supervision by a member of the administrative or counsel-
ing staff,

5) financial assistance,

6) opportunity to study in pairs or groups;

student evaluations of

1) the study guide,

2) the assiqgnments,

3) the exams,

4) the instruction,

5) other media,

6) Student Services,

7) the overall course;

where students turned for help and their evaluation of such

help;
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factors identified as contributing most to motivating the
student to course completion;
factofs identified as contributing most to discouraging the

student from course completion;

. .opinions regarding benefits of the program to the student

and the school; h

local school officials' estimates of how many students from

the high schools represented might benefit from the program

" if Financial aid were available;

grades earned in the next college courses (taken in resi-
dence) for which the program courses prepared the students;

suggestions for improving the program.

“From all the data, the writer will seek

to identify student needs as they are articulated by the
students and their high school sponsors;

to determine how adequately or inadequately the College for
High School Program, as it now functiéns, is meeting student
needs; and

to Tearn how the respondants suggest the program should be
improved to better meet student needs.

The writer chose.purposely to cover broad ground because no

© ‘research has been done on similar programs and because it see.iad
“operationally valuable at this time to learn how well the program is

functioning in several critical areas.
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The questions are mainly open-ended because the writer

Wished not to restrict response in this exploratory study and

because it was hoped that, from the direction of the responses, it

might be possible to derive discrete response categories in future

research when a larger student population becomes available.

N

v

& LAt




CHAPTER IV

RESULTS OF THE STUDY

Questionnaire Fo]]ow-gg_hnd Returns

The questionnaires were sent again on Februafy 21 to nonre-
spondents, and follow-up telephone interviews were conducted from
February 2} ghrough March 7, 1972. O0f the 39 questionnaires sent to
counselors and principals sponsoring each student in fhe population
under study, 38 (97 per cent) were returped, One of these was only
useful in registering the counselor's opinions about admissions pol-
icies for the progrém because the counselor, who served in a large
urban high school, could not ¥émember the details about the stu-
dent's'experience in the program.s The nonresponding counseior had
moved out of state; there had also been a turnover of principals at
the school, and no forwarding address could be obtained. Fourteen
counselors and 12 principals serving in 24 of the schools attended
by the students in the study were respdn;ible for the 38 returns;
some reported on more than one student.in the program.

Twenty-nine of the 37 students (7é per cent) responded tq:_
the student questionnaires. One student who had been double en-
rolled returned questionnaires for each enrolliment, making a total
return of 30 questiopnaires of the 39 sent. All categories'of per-
fornanc. were heard from: one of the two students who withdrew (50

per cent); six of the nine students (66 per cent) who did not start;

A —

tep of the 13 (77 per cent) who .submitted lessons but did not

33y




complete; and 12 of the 13 students (92 per cent) who completed.

(The performance Categories, which will be reported on at greater
Tength later in the study, include: withdrawals during the initial
three-month refund period with no lesson submissions; nonstarts,

which include students who enrolled, did not withdraw, and did not

submit any lessons; noncompletions refer to students who errolled,
submitted 6ne or more lessons but did not complete the course; and

1
compietions account for students who enrolled, comnleted all work
required including the final examiﬁation, and received a letter |

grade and college credit for the course.) -

- . Tha Student Profi]e

%

- Data from the Center's records, high school transcripts, and - ‘
- letters of recommendation from school sponsors permitted 100 per
cent reporting for the student profile.
Age and Sex
The 37 students enrolled in the 39 courses included 21 maies

and 16 females. Their ages at enroliment were:

Age i %
16 15 .41
17 20 .54
18 1 .03
24 1 .03 ‘
High Schocl G.P.A. .

Two students, both male, enrolled in two courses each. High
school grade-goint averages met or exceeded the B-plus admission re-

quirement in 32 of the 37 enrollments (86 per cent). Table 2 shows

the distribution of high school grade-point averages.




TABLE 2

DISTRTRYTION OF STUDENTS'
s HIGH SCHOOL GRADE~POINT AVERAGES*

o
0
('Y
L

A ’ 6. 43

F
A- 12 .32
- e 11
B 3 .08 ‘
B- 0 .00
C+ 1 | .03
C a1 203
Totals 37 1.00

-

* Unless otherwise noted, the following scale is used in . s study
for computing student G.P.A.:

A+ 4,00 B+ 3.00 . C+ 2.00 D+ 1.00 F0.00
A 3.66 B 2.66 C 1.66 D .66 .
A- 3.33 B- 2.33 C- 1.33 D- .33




The sixteen girls had an averare high school GePeAe Of

36393 the 21 boys! averarse high school GePeAe Was 3¢26e A comparison
of high school Ge.P.A. by sex in the four performance categories is

shown in Table 24,

TARIE 2A
COMPARISON OF HIGH SCHOOL GePoAe BY SEX
Caterory - N I M
“Withdrawals - ¢ 3633 '
Nonstarts 9 3,26 283 ’
Noncomnletions13 3439 3,41

Completions 13 3066 3432
Resident High Schools ’

Twenty-seven of the 39 enrollments (69 per cent) were'by

}tudents enrolled in high schools with total enroliment figures of

. 710 pupils or.less. .Twenty of the 25 participating schools (80 per

cent) were jn the category of 710 pupil enrolliment or Jess. Table 3
reports raw-data enroliment figures for the participating schools
and number of students from these schools who participated in the

Co]]egg fO( High School Program. 7fab1e 4 shows the distribution of

enroliments by local school size.

Reasons for Enrollment and Student Occupatioﬁ

€

Thirty-<ix of the students Tisted their occupation as stu-
dent. The thirty-seventh enroliee was a twenty-four-year-old w%d-
owed homemaker and mother completing credits for high school gradua- .
tiont Additional data on the application blanks were used to deter-

mine the reasons why students enrolled fn the College for High

School Program. The reasons cited and the numbers of students under
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TABLE 3
PARTICIPATING HIGH SCHOOL ENROLLMENT FIGURES AND 1
NUMBER OF COLLEGE FOR HIGH SCHOOL ENROLLMENTS PER SCHOOL
Total Program
School Enrollment Enroliments
Alton High School 284 1
Atchison: 1Ingalls Junior-Senior High
School 1140 5
Baxter Springs High School 317 1
Beloit High School 300 1
Burlingame High School 115 1
Courtland: USD 246 70 1
Fort Scott High School 670 1
Garnett High School 457 1
Jetmore High School 143 1 ¢
Kansas City: Washington High School 3600 3
Kingman High School 500 1
- Lakin High-School - : : 186 ° - 1
Leavenworth Senior High School 1400 2
Louisburg High School 285 1
Nemaha Valley High School ) 253 2
Overbrook: Santa Fe Trail High
School 363 1
Paola High School . 600 2
Pleasanton High School ) 130 1
Povihattan High School ’ 100 1
Shawnee Mission East High School . w 1938 i
Shavinee Mission South High School 2304 1
Tonganoxie High School 395 1
Topeka: Auburn-Washburn Unified
, District ' . . 697 1
Seamon High School [ 710 1
6

Wellington High Schoo] 570

-
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DISTRIBUTION OF NUMBERS OF ENROLLMENTS .
IN THE COLLEGE FOR HIGH SCHOOL PROGRAM
- ACCORDING TO SIZE OF RESIDENT HIGH SCHOOL

School Size

0- 500
501-1,000
1,001-1,500

.. 1'501-2’000 L.

2,001-2,500
2,501-3,000
3,001-3,500
3,501-4,000

TABLc 4

16
11




each category -are as follows: N

:
: ' Reason f %
! ‘ High scnool did not offer course 12 .32
- For a head start in college 9 .24
| ) To meet college-major prerequisite 5 .13
' . Interest in subject 4 A1
i To experience college-level study 3 .08
Can apply credit to high school diploma 1 .03
: To learn more about people and myself 1 .03
To develop a personal philosophy 1 .03
School counselor thought it a good idea 1 .03

Students' Future Plans

>

It was in the main a college-bound population. Of the 35 <5
students about whom informationasggtoggggngégzi%%2?0¥r%§r%%2 %%%ﬁ? %ﬁ:;;;;{
dents or the high school sponsor, all but four went on to college or
were planning early matriculation at college. One of the four who -

‘did not go to cnliege was in training as an X-ray technician, one
remarried, amd_one went into the Air Force, Table 5 compares the
original choice of institution for filing chfdit with the institu-
tion attended or career choice in spring 1974, The original choice
need ngt indicate earlier firm commitment because students uncertain
of where they wished the credit to be registered could have it reg-

istered at K.U. for later consideration as to jts applicability at

e

- K.U. or elsewhere.

* The University of Kansas took the lead in the number of students

- attending or planning to transfer in the immediate futures 12
: ' M ot \ 1 .
F students, or 32 per cent, More students who earngd credit applied
the credit at K.U than at any other imstitution, |ZabIs S cempares—
é%imﬂunﬁt1ﬁ£th—ulhimatﬁ_garaen>ér~eelleza,cﬁoice; Z
/—X‘“ . e
IERJ!:‘ . - and one was reported by his cpunselor aa '"not attending collepe.t;:////

LT T

e s o ——— o
.- ) - Jp—
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TABLE 5

COMPARISON OF ORIGINAL CHOICE OF INSTITUTION FOR APPLYING
CREDITS EARNED IN THE COLLEGE FOR HIGH SCHOOL PROGRAM AND
INSTITUTION ATTENDED OR CAREER CHOICE IN SPRING 1972

VY

Subject S2x Original Choice Spring 197
1 F. KU - KCJUCo
2* Fr KU - UMKCH**
3 F KU Remarriage
4 F. KSC, Pittsburg KSC, Pittsburg
5 M KSU KSU _
6 M KU - KU
7 M KU ~ Unknown
8* M KU KU
g* F KU Fort Scott Community College
10* M KU ; KU . .
11 M KU Did not go to college
12 M KU - KU .
13* F KU ©KU
14 i KU KSC, Pittsburg
15%* M KU U.S. Coast Guard Academy
16 F KU " " Cornell University .
17 . F -« KU * University of Chicago
18 T KU Washburn University-
19* M KSU KSU . .
20* F KU Metropolitan State Univ., Colorado
21 M KU ' Northeast State Col., Greeley, Colo. ***
22* M KU , KU, . N
23 F KU ) KU ’
24 F KU KU
25 M KU ' K - s :
26 F KU Unknown »
27* M KU KU
28 M KU . K
29 M KU U.S. Air Force
30## M KU University of Chicago; KU***
31* M KSU KSU )
32 M KU Benedictine College
33 F KU UMKC
34* M KU KU
35 F . KU - KSU '
. 35 F KU Washburn University .
37 F KU .. Wesley School of Nursing
* Stucgent earned college'credit in the program.
** Student successfully completed two courses in the program.
## Student enrolled in two courses but did not complete. / :

*kk St

udent plans to attend in near future.

\

o




- Only four of the'lq girls (25 per cent) attended the college

indicated as their choice for matricuiation or filing of credits at
enrollment, compared with 12 of the 21 boys (57 per cent) who did

this.

Student Perfarmance

_withdrawa1s ‘ |

From working caé&s of the Extramural Independent,Study Cen-
ter, data were extracted Fq report performance by the 37 students.
. Two students (%;Ve,pe} cent) withdrew\dbring”the‘first three-monﬁh
period when students are e]ig{b1e for refund. One was enrolled in
French 1&, the ot“er in French 3c. Lack of time was ‘cited by one
student as reason fo- dropping; the other student stated that éhe
believed that sheidid not have the level of competence {n the lan-
guage thelcoyrse required. The students who dropped had G.P.A.'s of
A and B+, o '
Nonstarts

Nine students (24 per cent) did not start work on their

courses. Table 6 1lists these students. by sex, course enrolled in,

.ahd high school G.P.A. , o,

. : 2 " Two boys from the

4 - .
same school .enrolled in the. anthropology course; two girls from




Subject

E =) w N

5
6
7 .
8
9

-

)

v

TABLE 6

) STUDENTS WHO ENROLLED BUT DID NOT SUBMIT LESSONS

Course
. Philosophy 12¢
‘Sociology ¢

Psycnology lac

L An%hropo1pgy 2c

Apthropology 2c
Pol%tfcal Science 3¢’
‘PoTitical Science $c
Pjéne Trigonometry 3c'j

‘French ic

Average GPA for nonstarts: 3.058

Average GPA for female nonstarts:

3.262

Average GPA for male nonstarts: 1 2.827

'

o
2.00 -
3.66 .
3.33
*2.66
1.66
3.33
3,66
3.66

366




another high school took the political science course and intended
to study together.

Noncompletions

Thirteen students (35 per cent) submitted lessons in 14

courses but never completed their course work. Six did five or more

lessons. In eight courses students earned lesson averages of A- or

A, and&in s1Xx courses they had lesson averages of B or-B+. One stu-
dent in philosophy did 18 Tessons, working into an extension period,
and then chose not to coniplete because he preferred the Thomistic
approach ¢f a humanities course in res..2nce to thelcomparative ap-
proach of the indebendent-study course. Two of the qirls were in a
school supervision arrangement not to their liking éeaauge of the
enforcer.quality of the supervision, and Bﬁe student in anothér
school indicated that she had.never infendéd folcoﬁﬁ1ete'but Qiéhed
only to USf&the course for refresher pu;poses.

Tabies 7 throuch 9 i11ustrate the per;oFmance patterns of
the noncompiet.on group. Table 7 réports performance at high school
and in‘the €.1.5.C. courses by the gro&b. Tables 8 and 9 show fe-
male and male performénces respectively.

Qgﬁp]et'ions ‘

Fourteen course enrollments were completed by 13 students.
0f the 28 course snro]]ments'in which work was done, 50 per cent of
the courses were completed. A1l told, 28 of the 39 courses (72 per
ceni; in which students enrolled were worked on and had lesson sub-

missions. : . rrm——— ~
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TABLE 7

COMPARISON OF HIGH SCHOOL GPA'S AND LESSON AVERAGES
"OF THE NONCOMPLETION GROUP

Average High

Subject  Sex Course ng?gﬁg Léig%g‘ SESXO]
1 F < Introauctory Physical” Ed. 36c 2 3.66 2.66
2 M Calculus/Analytical Geometry_ 4 . 266 3.33
3 M: Anthropology lc . 9  2.66 3.33
4 M College Algebra 2ac 4 2.66 3.00
5 F . College Algebra 2ac 5 3.30 3.66
6 F . Plane Trigonometry 3c 1 3.66 3.66
7 F Psychology lac 2 3.66 3.66
8 F German 1c o 7 3.66 3.33

g M Introductory Philosophy = 18 366 3.33
10 M Introductory Philosophy 2 3.66 3.66
11 M College Algebra 2ac 4 3.00 3.66
12%*, M Anthropology 1c 10 3.00 3.66
¢ #Introductory Philosophy #10 #3.66 #3.66
13 M College Algebra 2ac Q 1 3.66 3.33
Totals F-5 M-8 69 42.60 44.27
Averages 5.30‘ 3.27 3.40

* Student worked into extension period.
** Student double enroiled.
‘# Not computed in totals or averages.

3

5
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( TABLE 8 t

FEMALE STUDENT PERFORMANCE IN THE NONCOMPLETION GROUP

/

T TR TR T W

Subject . . Number Lessons Lesson GPA H__S__ QEA
1 2 3.66 266
5 5 3.0 . 3.66
> 6 1 3.66 3.66
7 2 3.66 - 3.66
8 i 3.66 : .3
Totals  § 17 17.64 16.97
Aver;ges 3.40 3.52. 3.39
1 .2 TABLE 9

P i.M
. MALE STUDENT PERFORMANCE IN THE NONCOMPLETION GROUP

Subject Number Lessons Lesson GPA H.S. GPA
2 4 | 2.66 3.33
3 9 2.66 3.33
4 4 " 2.66 . 3.00
9 18 3.66 3.33
10 2 3.66 3.66
11 ' ST 3,00 : T 366 o
*2 o 10  3.00 3.66
13 #10 ﬁ 3.66 3.33 .
Totals 8 . 61 24.96 27.30
Averages 7.62 3.12 3.41

tudent double enro]]ed Qn'ly first enroliment calculated.
‘had submitted 10 ]essons in eazh course.




" Tuni of the students (77 per cent) w"ho compil.eted came from nigh
© /schools with total enroliments of 71G or less. ‘ '
Table 1()i illustrates performance by the completi’on !zroup.

Only one etud;ant in this group had a high school GPA l;wer than B

plus, Table 30A indicates letter grade c¢istribu=ion for the eroup.

‘ " . TABIE 10A
GRADE DISTRIBUTION FOR THE COMPIETION GROUP

. Grade | Females Males Combined -
A+f-‘;_'" 1 1= 7% - .
A 1 1 2 = 14%
\ A- 2 . b 7 = 50%
S B+ ‘ At 1= 7% :
Cooee 1 2 . 3=21
Totals "4 0 99—

'.Bables. 11 and 12 illustrate student performance by sex,
A greater percentage of males (9, or L3 per cent) than females

(L, or 25 per ocent) persisted to completion,

-

6l
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PERFORMANCE BY FEMALES IN COMPLETION GROUP

Subject Credit‘Hours

1 3

4 03

6 5

S 3
Totals 4 14
Averages 3.5

TABLE 11

Course Grade
3.66

3.33
{ 1.66
3.33
11.98
2.99

TABLE 12

PERFORMANCE BY MALES IN COMPLETION GROUP

Subject Credit Hours
2 2
3 3
5 5
7* 6

8

10

11

12

13
Totals 9

Averages ' 3.

44

Course Grade

1.66
3.66
1.66

©3.00
3.33
3.33
3.33
4.00
3.33

27.30
3.03

H.S. GPA
3.66
3.66
3.66
3.66
14.64
3.66

2.66
3.66.
3.00
3.00
3.33
3.35
3.66
3.66
3.66
29.96
3.32

* Student double enrolled; second enrollment is calculated only in

credit hours earned.
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In summary, 13 per cent of the girls withé;ew, 31 per
cent dia not start, 31 per cent were noncompleters, and
25 per. cent completede No male withdrew, 19 per cent did not
start, 38 per cent started but did nét comnlete and 43

per cent completed,

Opinions About Admission Reguirements

Reporting in the remaining part of this chapter will be done
on the basis of the 38 counselor/principal questionnéires and tne 30

student questionnaires returned.

Counselor/Principal Opinions

' The combined responses of the counselors and principals had
a majority in favor of dropping the present requirements of c]ass‘
standing in the upper half and a G.P.A. of B+ or above, and of re-
E?ining (by a vote of 23 to three) the need for a counselor or prin-
cipal recommendation. The counselors were evenly divided on drop-
ping or retafning the G.P.A. and class-standing requirements, but

voted overwhelmingly to retain the counselor/principal recommenda-

tion. A majority of the principals were in favor of dropping the

first two requirements and were unanimous in favor of requiring the
'principa]/counselor recommendation. Tables 13, 14, and 15 show the

separate and,combined counselor/principal vote on the admission re- .

quirements.
Among the additional comments made by this group of respond-

ents, six counselors suggested the following: one advised leaving

RS
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TABLE 13
COUNSELORS' RECOMMENDATIONS FOR ADMISSION REQUIREMENTS

Placement upper % class GPA B+ & above  Couns./Princ. Recofi:

Yes | 7 50% ' 7 50% 11 79%

No .7 50% - 7 50% 3 21

‘ TABLE 14
PRINCIPALS' RECOMMENDATIONS FOR ADMISSION REQUIREMENTS

)
Placement upper % class GPA B+ & above Couns./Princ. Recom.
Yes 5 42% 4 33y 12 1004
N . ) J. .58% .. 8 .67% . ;. .

TABLE' 15

COMBINED PRINCIPALS' AND COUNSELORS'
RECOMMENDATIONS FOR ADMISSICN REQUIREMENTS

Upper % class  GPA B+ & above  C/P Recommendation

Yes No  Yes No, Yes No ,
Counselors 7 7 7 7 11 3 .
Principals 5 7 4 ' 8 12 0
Totals 12 14 11 15 23 3

Percentages .46 .54 42 .58 A8 .12




the admission decision to the discretion of the counselor or princi-
pal; two suggested lower G.P.A.'s of B or B-; two suggested higher
class standing (upper 1/3 or 1/4);-and one suggested héving the
teacher teaching the subject matter being pursued in independent
study be the recommending party; One principal urged raising tui-

tion and refunding it on course completion. S

Student Opinions

Students were most closely divided on fhe issue of retaiﬁing
the c]ass-;tahding requirement. They voted 21 to eigHt in faver of |
dropping the G.P.A. requirement and were most in favor (20 to nine)
of retaining the requirement of the counse]oé/principal recommenda-
tion. Several indicated that §tudents should be reconmended only if
éhey displayed a gréat deal ofiinterest in the subject matter. Two

would involve the classroom teacher in the recommendation process.

Four students would require that the local school make available

backup help from the teaching staff. Table 16 reports student vot-

ing on the admission requirements.

Support Available in the Local School

Students' Perceptions

Table 17 illustrates the students' reporting of avqi]ab]ec'
back-up help in their schosls. The distinction should be made that
this is ;eporting of back-up help that was there but not necessarily
used. d ‘

The student who withdrew reported no help at all. Half the

nonstarts had the.coliege course_fitted into their regular schedules,

hadtlJspecial areas assigned in:the 'schools, and had counselor/ :...:




‘ TABLE 16
STUDENTS' RECOMMENDATIONS FOR'ADMISSION REQUIREMENTS

Placement upper % class GPA B+ & above Couns./Princ. Recom.

Yes . 14 .48% 8  23% 20  69%
No 15  52% 21 72% 9  31% -

¢
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7

principal supervision. Two thirds of the nonstarters had teachers
available but no finaricial help. Only one of}the SiX nonstarters'
could study “in padrs. .

According to the students' reporting, the noncompletion
group had the most back-up-help ‘qp ,17n terms of being able to fit
in the course w1th their regular scnedu]es, having spec1aT study
g ' areas ass1gned, rece1v1ng f1nancia1 aid in the form of textbook pnr-
‘chases by the laocal school, and being able to study with other stu-
dents. Tnese,stddents' comments suggested other prob]ems, however.
The school supervision in one setting was'more of an enforcing tnan
a facilitative nature. The students had to turn in assignments to
the supervisor, who graded the students for the school's reportfng

P's

purposes and, in some 1nstances, be.ore the lessons were forwarded
to the co]]ege rnétructor In that same 51tuat1on the students
could study in the same area but cou]d not commun1ce§e with each-
other about their independent study.

The completers, on the other hand, were twice as often tak-
ing tne course on an overload basis sth no special ;ﬁ;dy area set
aside. ‘They had relatively less counselor/principal supérvision )
than any other group. Only one of the 12 respondents rece1ved fi-

| nancial assistance by having the text parchased by the scnoo], and
only two of the twelve could study together with other-sgudente‘snn:
j]ar]y enro]]ed. The one area where the completers showed excen- ]
. o ' tional support was in the avai]ab%]ity 07 a teacher to consult when

————

problems arose; eight of the 12 (66 per cent) had this help. High

school study areas in which the students worked included a regular




/

classroom in which five mathematics students studied together, study .

'hall, and the library.

Principals'/Counseiors’ Perceptions -

Some discrepancy seems apparent between the help available

to students and the1r knowledge of such help. - v

On only one

score--f1nanc1a] a1d--were the students ‘awa,e of support of which

their report1ng counselors were unaware. ’ l ‘1

Table 18 tabulates the counselor/principa] perceptions of l
help available to the students in the Jocal schools. None of the j
sponsors reported avai]abi]ity'of financial aid. Discrepancies be-

tween the two sets of reporting will be discussed Lelow in terms of . \\é>
C

Each sponsor's response is listed by the performance A
per?ormance categories. category of the >_student they are reporting on,.

Withdrawals: Here student and counselor accounts coincided as
i tney reported the ?ack of avei]abi]ity of help in alV areas ex-
cept one.. One student could count on.counselor help.
donstarts: Seventy f1ve per .cent, as opposed to the <tudent - .
f1gure of 50 per cent, was reported by ‘counselors to 1nd1cate
the percentage of students who had their 1ndependent-sfudy
courses included tn their ne§u1ar schedule. The school sponsors
also reported more students.with special study areas assigned

~(z: pe(\cent),/avaj]ab]e teacher help (75 per cent), and oppor-

tunity to study in pairs or groups. The sponsors reported rela- /f' .

tively less counselor/principal supervision and no available
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" the students' accounts that more students had the courses fi%ted o

* wnich the counselor/principal reports indicated that nine out of

who could- study in p- rs or groups.

financial aid.

Noncompletiuns: The ccunselors and principals cbncyrred with

tn with their schedules than not, and had special study areas i

assigned, Differences appeared in teacher availability, about

13 students had this support (vs. five "yes" and five "no" from

~ the studgnts). Counselor/principal sbppqrt was proportionately

4

larger in the accouncs of the school sponsors: seven "yes" and
six "no," as compared with the students' reports of .four "yes"

K4 . ' . . ‘ .
and six "no." Both accounts tallied in the number of scudents

Completions: Both scnoo? sponsors' and students’ accounts
agreeﬂ that, in the main, the studen;s were caking their 1nder
pendent-study courses on an overload bdsis, that more than twice
as many students did not have sneciai study areas assignéd as
did have- thi's Support. and that teacher bacu-up support was more
ava1lable than not. .’Arcord1ng to the sponsora, mope teacher |
heIp was avails Hle than the studenis 'reported . ;- - on the
other hand, some students reporzed -~ counse]or/priﬁcipa] =
helo that appare.tly was not available--an interesting differ-

ence” since neither respondent group regorted much he]p available

here to begin with, Also, two students , studied with other students,

sumetning  not completely accepted by the school sponsors, who

reported that none of the 13 completing students was pérmitted

to study in pairs or groups.  — o - ‘k

Somica,

(}1 ’
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Students' Report gg.Assistaﬁbe with Study Problems

The students were asked: "If you had study prob]éms wich
your college course, where did you turn for help? How would you
rate the he]b given?"_To rate the help received, the students were

asked to use a four-point scale of: A, excellent (4); B, good (3);

v

C, fair (2); D, poor (1), and F, f-1lure (0). Table 19 tabulates

the response§'t0 this quéstion. No help was available according to

two students. One student did not respond to this item. It is ip-

ter%sting that the rating of the help ascended as the categories
moved from withdrawal to completion.

Table 20 indicates the order in which students turned €or

‘study help. High séhoo] teachers were most often turned to, al-

though, as Table 19 indicateéfias many students (eight) handled the
problems themselves, reported no problems, or did not seek help.
-

Next in order were EISC instructors. Counselors and classmates were

consulted equally (three).

| Table 20 also reports how students rated the help they re-
ceived when they sougnt jt. One studeﬁf.rated himself as A; three
students rated their classmates' aid as B; four of the five EISC in-
structors rated earned ratings averaging 2.5; high school teache(?_

earned a rating of D; and counselor ratings were Towest at 1.33.

3

LEISC Help Sought

The student auestionnaire contained the question, "Uader
what circumstankes did you seek help from the Extramural Independent
Study Center?" The-students were-also asked to identify the EISC

s§§$?-member to whom they turhied &fd to rate any help given, -
2\, . .
A T : .

P i




TABLE 19

WHERE STUDENTS WENT FOR HELP WITH STUDY PROBLEMS
AND THEIR RATING OF SUCH HELP

Performance Rating
Category Subjects Where of Help

Withdrawals 1 counselor 0

Nonstarts counselor
H.S. teacher
cr aselor
H.S. teacher
H.S. teacher

classmate

OB WM -
QW P W s

Noncompletions none sought
EISC instructor
classmates :
H.S. teacher

" EISC instructor
no problems
H.S. teacher
no problems
self

classmates

OWOONOYO PWN
N =W g

[y
WP 1w

*
*

EISC instkﬁctor
self

Completions

*
*
*

none available .
EISC instructor
H.S. teacher

no probiems
H.S. teacher
EISC instructor
no problems
H.S. teacher
none available

[ el o] )
NHOWOSNO O WN
1D DWW

¥

* Student did not respond to question:
** Student did net cffer a rating of the help.

Average
Rating

ty Group
0

1.83

2.43"

©3.00
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TABLE 20

PRIORITY OF HELP SOUGHT BY STUDEM:S WITH RATINGS OF HELP

High School EISC .
Teachers ° Instructors Counselors Classmates Self
Rating = . Rating Rating Rating Rating
1 1 0 3 .4
2 2 1 .3 *
1 * 4 3
1 3
3 i4 2
.3 | “’M
1 «
4 o
Totals 16 ;0 5 9 4
Av. 2.00 2.50 1.35 4.00

wt

b ] - te .

3.00

-
»n

1§




| Only six (21‘per cent) of the 29 students responding re-

t l ported having sought help of the Center. Only one nonstart and one
noncompletion student asked for hLelp there. The greatest number of
k‘ requests (four), 29 per cent,'éané“from the completion group. The

staff to whom the students turned and the rating of their help were

f as follows:
4 - , EISC Staff Frequency Rating
Instfuctors 2 B, C
*EISC general address 2 B, F
Exam clerk 1 A
Student Services 1 A

* Letters addressed to Center indicating no
particular person. The F rating was for
an unanswered letter.

Students' Ratings of Eight Aspects of the Program

Thé students were asked to rate on the four-point scale |
eight aspects of enrollment in the College for High Schdo] Program:
the study guide, texts, assignments, exams, media, instruction, std-
dent gervicés, and the overall course. -Tabies 21 through 24 illus=
trate the students’ ratiﬁgs of these aébects by performance groups.

The campletion group rated the study guide, assignments,

instruction, and.exams higher than the'other performance categories

[}

YA

The noncampletion group gave lower ratings to the study guide and

/

(J/ did. The completion group alone used student sefvices.
) .

text than did the other two groups; it gave lower ratings to assign-
4 . .
t ments, exams, media, instruction, and the overall course thai did

the completion group.
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Averages
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TABLE 21

STUDENT RATING OF THE PROGRAM--WITHDRAWAL GROUP

" Instruc- -
tisn

Exains Media

TABLE 22

STUDENT RATINGS OF THE PROGRAM--NONSTART GROUP

m.ncax DMM.E!
Guide Text ments
2 1 1
2 1 1
2.00 1.00 1.00
Study Assign-
Guide Text ments
3 2 2
3 4 -1
4 4 3
3 4 2
3 .3 2
3 3 2
19 =« 20 12
17 33 00

Instruc-
Media tion

Exams

%

'w

w
(=]
ow

mwcamzﬁ
Services . (ourse
Student )
Services Course
- . w -
- 4
3
3
4
i7
3.40 .

IC
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TASLE 23 '
STUDENT RATINGS OF THE PROGRAM--NONCOMPLETION GROUP
Study Assign- o Instruc-,  Student - .
Subject Guide Text ments Exams Media tion Services Course
8 2 4 4 1 . . 2
9 2 2 4 3 2 i 3
10 3 . 2 . ’ ’ ) 3
11 2 3 2 . 3
12 3 3 3 3 1 2 2
13 2 0 1 " 3 P4
14 3 1 4 3 2 3 -
*15 3 1 3 : 2 2
. 1 0 1 . 1 1
16 3 3 4 o 3 3
17 2 3 2. _ _ 3 T 2
Totals 26 20 31 9 1 20 23
Averages 2.36 2.00 2.82_....._ _3.00 1.00 2.20 2.30 .
* Student xﬁcgm enrolied but compieted neither course. _
, . !
. —
) O
\l
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Totals

L
A

: TABLE 24 ”
—~— > * . “.
~ STUDENT RATINGS OF THE PROGRAM--COMPLETION GROUP -. ’ . , ’ .
Study As<” jn-" - Instruc- Stwdent |
Subject ™ Guide Text ments Exams Media tion . Services Course
18 4 4 4 4 : 4 ‘ 4 .
19 3 1 3 1 3T 2 -
20 4 3 4 3 .. . 4, 4 -
21 3 3 3 3 - 4 . 4 . 3
22 3 3 3 : 3 4 i 3 .
23 3 3 2 - 3 2 2 2
24 2 4 3 3 _ 2 ' 3
25 4 3 v 4 3 - 4 4
26 4 3 4 4 -2 4 3 4
27 3 _ 3 2 4 - 3 3 -
28 3 -3 3 4 3 _ ° 3
29 il 3 A 30 —_ 9 4 L )
\ .
36 36 36 . 39. 4 37 11 37
Averages 3.32 3.00 3.00 3.25 2.00 3.08 3.66 3.08
* Student did not complete d.ams. v - 4 .

w

IC
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t , On the whole, the comp]etion group seeried to rate its total
:experience mo;t highly. A1l categories except exams were rated be-

k ' low B by the noncompletion group, indicating a generally lower rat-

| . r_\h_1ng of the1r exper1ence than was true of the completion group/Alﬁhe—

- - - T T T T e e e e e Ry
; N rB~op—above—Fat4ng~as§1gned 1n_a.l—categor1es except -assignments-by ———

. : . ~the-nonstart group—may-suggest~that_that_£1nst_aSSJgnment_was the—
- -most—painfui—experienceof—at-. The-high-assessment—of the overall.
course—by—the-nanstu?t;grohpt—whtTe‘p02211ng?‘does-fﬂt—#n-with_the____

~generaHy-positive-response-of—the~group—in—responding-to the queSzkn -

\tjonna%res-and—concTudTng‘that"something*had~been"gained-evenaifethe

~first—tesson—had Tievér been submitted. On~the-other-hard,-this _ ___

\\- o ‘\__.__,-/_M-w..

~:group-was—the'Teast‘abTe—to—judge-———~ ' ‘ o

e e

e i e

nstructﬁona] qua11t1es that rated h1gh in the students'

comments were Triendliness, ability to challenge the student, gener-
ous amounts of comments, and prompt lesson returns. Lack of in-

Structor comments drew a rating of F.

; Suggestions for updated texts or anes"better suited to the

independent-stuly medium were made, along with requests for improved

(:/ ors student difificulties.

-~ e S e — e

Table 25 shows the.averages-of 211 the ratings from the four
perferménce broups. Those averages yield the following priority
sequence of student assessment of their enrolliment experience: stu-

dent services first, followed by exams, study guide, overall course,

¢ . . ’
Q . . ! .

]
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w Tm“. _ ' L o .
— . m TABLE 25 SR , ,
, . . | AVERAGE OF STUDENTS' RATINGS OF THE PROGRAM m T
. Study ; Assign- - Instruc- . Student ,
) Guide Text ments Exams N Media ‘tion service . Course
Number of Co : e o ,
-~ Responses 29 29 30 15 5 22 3 , 27 :
- | - | .
Totals . 77 . 80 48 9 . 59 1 77
- ~ b ’ . . ’, -
Averages 2.86 2.66 2.66 3.20.. 1.80 . . 2.69 3.66 2.85
) < ) ’ * ) - o .
: . R
“ \ B \ -
~ - - /Q«
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instruction, assignments, text, and media. The student-services rat-

ing reprgégnts/énly three responses, and the media response only’

-~

fives
/ . .
Table 26 tabulates the completion students' course grades
and their ratings of the course for comparison purposes. In rating

the overall course, five of the cdmp]etion group assigned lower rat-

-

<. .
ings than their own'course grade; four'gave the same letter ratings—. -

2

and three rated the overall course higfier tnan their cuuse grade.

. rd
" Factors Motivating the Students to Complete

"y

i )
Student Percentions :

"What factor contributed most to motivatine you to comolete.

H

the course?" was answered by 12 of the 13 students who completede v

’ Tahle 27 summarizes these retwrns and Table 28 assigms responsibili"tf:yr_' I

« e 0, -

for the factors namede .- )

School Sponsérs‘ Perceptions

¢ ¢ ’

The responding counselors and principals advenced opinions -

— N
-

about what contributed most to motivating students to completes-. e
) thé:;v renorted on 12 of the 13 students who complejede Tables 29 and

30 tabulate the school sponssrs! responses,




‘ TABLE 26

- _COMPARISON OF COMPLETION STUDENTS' COURSE GRADES \
. WITH THEIR OVERALL COURSE RATINGS .

: ' : Overall
4 .F\ ' ' Subject Course Grade Course Rating
kS A A
: 2 C c*
| 3 A oo A*
4 - A- B
5 ,’C B**'k
- 6 - iic C*
\\/ 7 A- ger
'8 A- Pxdk ]
9 A- - A )
- ‘ 10 A- B**
b e P! A B
* 12 A- C**
'* Rating same as grade. _ PR r
** Rating lower than grade. | -

*** Rating higher than grade. -
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Performance

Categorz,.

Completions

L4

qua11ty of 1nstruct1on
- college credits
~paid for, it

to finish before entering K. U

assignnents challenging
self- dwsCJpﬁ1ne

speed of lesson return
no reason not to

=

'.

1

AT A T v s,

¢ o
I c »
. Bf‘x
AN
- . ? s
e ] , k¥

- TABLESZ7 1\
STUDENT- IDENTIFIED FAGTORS CONTRIBUTING : ) .
. MOST TO COURSE CQXELETION ' Ny

¥ \ .
. 7, " Factors .« Frequency

2 \.'.

12 '

2 . -

2 ‘ .

1 8 » -

1 .-

; N | SN “
1 = = - S
SR - y:

Total 12 Lo
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TADIE 28 : . -

-

CATRGORTRS ‘d..J. RESPONSTRTLTTTES n,om. S TUDRNT-IDENTIFIED FACTORS dozemHnd.H_.b(O

MOST TO tw/_ﬁo:mbaw N@gg COURGE COMPLETION s
v , w\@mbmm.. ) ETSC B Other Fxternals - T DVther Fxternals
. Faid Tor it-2 Quality “of »Thstruction Z N
‘self~disc, -1 assignments challengine 1 - . college credit 2
no reason speed of lesson return 1 . . KU i, mmwos.a\ummmv -
not to 1 ) line . 2 .
N _Totals - . ~ L . . — L _
v . \l R . . -
Percentages 33433 33.33. e . : 33.33

LY
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Performance
~ Category

Completions

TABLE 29

COUNSELOR/PRINCIPAL-IDENTIFIED FACTORS
CONTRIBUTING MOST TO COURSE COMPLETION

Factors ) Frequency

self-discipline "
college credit
desire to learn
finish high school in three years
high family expectations

. college course prerequisite
approaching marriage
father

R I'—'t—"—*t—-r—-mmw

Total




TABLE 30

CATEGORIES OF RISPONSTRTLITIES FOR COUN RINR/PRINCIPAL IDENTTFTED FACTORS CONTRIBUTING MOST
TO ENCOIRACE COURSE COMPLETION . .\.

Student Familv Other Fxternals
Self-discCe 3 Wich Pamiiv Expectations 1 college credit 2
desire to learh 2 approachines marriase 1 . acceleheSa 1
father 1 collese prereqe 1 -
5 3 L
Totals
Percentages o112 25 33

b
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9l
’ The sponsors reported that intrinsic ;f'actors lika self-:
discipline or desire to learn mot:ivated five students who
compaeteds The chancs to accelerate hish school or to earn collere
credits early was said to motivate four cormmletion students,
Family influence,including high family expectations,
apl;roaching marriage \:aled father, was reported as operative for

the remaining three,

’

Factors Discouraging Course Completion

Students' Perceptions

i

. Twenty-seven of the 29 student respondents reported on what

contributed most tq'discouraging them from course completion. Ta-
. [ -

.bles 31 and 32 tabulate theséi"Yesponses according to performance
category and summary of actors respectively.

Table 33 seeks to sort out the reasons why students re-
ported discouragement by categories-of responsibility. Eight Tooked
to themselves for reasons, - Difficulties at high school, such as
the quality or lack of supervision, were reported by five studentse

Factors listed under "Other Externals™ included summer (2 )‘,‘ja.nd, singly,

parents, family illness, distractions and military servicee




TABLE 31

STUDENT-IDENTIFIED FACTORS CONTRIBUTING MOST
TO DISCOURAGE COURSE COMPLETION

Performance
Category Factor Frequency
Withdrawals parents ) 1

Nonstarts confusion about starting
quality of high school supervision
time involved
illness in family

Noncompletions disagreed with course approach
quality of high school supervision
lack of high school supervision
distractions
copying nature of assignments
never intended to complete, just

learn
instructor grading
entered military service

AN

RN NN,

Completions time involved
summer -

- lack of instructor help
slow les<un returns
disciplining self
no reason not to complete

lt—at—dt-n—tr\)-h et e



TABLE 32 N

SUMMARY OF STUDENT-IDENTIFIED FACTORS CONTRIBUTING
MOST TO DISCOURAGE COURSE COMPLETION

; Factor Frequency %
| time involved 5 o19
quality of high school supervision 3 A1 ¢
confusion about starting 2 .07
| lack of high school supervision 2 .07
| disagreed with course approach 2 .07
| summer 2 .07
parents -« 1 .04
illness in family 1 .04
instructor grading 1 .04
| distractions 1 .04
| lack of instructor help 1 .04
copying nature of assignments 1 .04
slow lesson returns 1 .04
entering military service ) 1 .04
disciplining self 1 .04
never intended to complete 1 .04
e ' had no reason not to 1 .04

Totals 27 1,00




. Student
no self-discipline
never intended to
complete, just
learn

no reason not to

time required

Totals

Percentages

4

.30 .18

TABLE 33

CATEGORIES OF RESPONSIBILITIES FOR STUDENT-IDENTIFIED FACTORS
CONTRIBUTING MOST TO DISCOURAGE COURSE COMPLETION

High School EISC

quality of supervi- assignments
sion 3
confusion about
lack of supervision 2 starting
course approach
grading

lack of instruc-
tional help

*slow lesson return

1
1
8
.30

“

Other Externals

summer
parents

family illness
distractions

military service

* Two other students mentioned this as a second major discouraging factor.

[€)
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Counselor/Principal Perceptions

The view of what caused discouragement was somewhat differ-
ent from the desk view of the school sponsors. Reporting on 25 of
the 37 studentsin the progran, the counseior/principal responses to
this %tem are tabulated in Tables 34 and 35, again according to per-
formance group and summary of factors respectively.™

Table 36 reflects the placement of a greater responsibility
on the student for failure to complete than the student group indi-
cated. The Extramural Independent Study Center and the local high
schools were assigned\equa] blame for discouragement of course com-

pletion.

The Value of the Program

. Students" Perceptions

Twenty-six of the 29 respondents to the student juestionnaire
answered the question, "In your opinion, what was the value, if any,
of the program to you?" Tables 37 and 38 reflect the replies, which
were mainly positive in all performance categories. Four negative
responses were registered.

Counselor/Principal Perceptions

The counselors and principals were asked their opinions of

the value of the program both to the students and to their schools.

The sponsors' replies appear in Tables 39 through 42.
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TABLE 34

COUNSELOR/PRINCIPAL-IDENTIFIED FACTORS CONTRIBUTING
MOST TO DISCOURAGE COURSE COMPLETION

Performance
Category Factor Frequency

Withdrawals personal problems ' 1
time required 1

Nonstarts remarriage 1

. lack of self-discipline 2
lost intergst 2
lack of high school supervision 1
changed career goals 1
course difficulty 1

Noncompletions lack of high school supervision 2
lack of self-discipline G
lost interest 3
time required 1

Completions time reauired 2
help not close by 1
grades lower than student used to 1
new boy friend 1

Total C 25
# 5
e ; vt

3

e
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TABLE 35

SUMMARY OF COUNSELOR/PRINCIPAL IDENTIFIED FACTORS - d
CONTRIBUTING MOST TO DISCOURAGE COURSE COMPLETION

+
t

Factor ' ’ Frequency %

lack of self-discipline ' . .6 .24
lost interest -5 .20
time required 4 .16
lack of high school supervision 3 .12
personal problems 1 .04
remarriage . 1 .04

,  changed career goals L : 1. .04
course difficulty -1 .04
help not close by 1 .04
grades Tower than used to v .04

new boy friend 1 .04

Totals 25 1.00




TABLE 36

CATEGORIES OF RESPONSISILITIES FOR COUNSELOR/PRINCIPAL-IDENTIFIED
FACTORS CONTRIBUTING MOST TO DISCOURAGE COURSE COMPLETION

Student High School EISC Other Externals
lack of self-dis-i- lack of high school grading "1 new boy friend 1
pline ) 6 supervision 3 .
course difficulty 1 remarriage 1
lost interest 5 '
help not close 1
time required 4 )

personal problems 1 '

changed career

goals 1
Totals 17 3 : .3 -2
Percentages .68 : 12 . .08
\ SO
~ - D

E
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Performancé
. Category

Withdrawals

Nonstarts

Noncompletions

Completions

TABLE 37

Response

expanded knowiedge

program good; experience not good
more anxiety about college
preview of college work

expanded knowledge

refresher

refresher

learred to study independently
introduction to new subject field
expanded knovledge

new philosophic insights

accelerate college program

- college class ‘preferable

challenge to work hard

learned to study independently
quality instruction

refresher

very little

Total

STUDENT OPINIONS ON THE VALUE OF THE PROGRAM TO THEM

Frequency

IHHHHHHO\ e N W DD e et -

~N
[=3]

99
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TABLE 38
SUMMARY OF STUDENTS' OPINIONS ON
THE VALUE OF THE PROGRAM TO THEM

r'd

Positive Necative
Response _j;_ % Response ' f %
accelerate college 6 .23 very little value . 1 .04
*preview college work 1 .04 college class prefer-
able 1 .04
refresher 3 .11 .
more anxiety about ‘
learned to study college 1 .04
independently 4 .15
. program good; exper-
introduction to new ience not good ' 1 .04
subject field 2 .08
new philosophical
insights - ) 1 .04
challenge to work -
hard 1 .04 -
expanded knowledge 4 .15
Totals 2 .84 4 .16

* A secondary value for four students.




TABLE 39

" COUNSELOR/PRINCIPAL OPINTO} il

v

Performance
Categorz

Withdrawals

Nonstarts

Noncompletions

Completions

)

OF THE PROGRAM TO STucw 03

Response

no response

expand knowledge
preview college work

expand knowledge
preview college work
challenge to student
¢ spare-time activity
continuation of language study

continuation of language study
continuation of mathematics study,
acceierate coilege

-*accelerate high school
confidence to do college work
fulfill college prerequisite
college credits
challenge to student

* Student's high tchool closed same year.

t
, b

Frequency




SUMMARY OF COUNSELOR/PRINCIPAL OPINIONS
ON VALUE OF THE PROGRAM TO STUDENTS

Response

expand knowledge

" preview of college work
continuation of language study

continuation of mathematics study

accelerate scnooling

challenge to student

fulfill co]]eée prerequisite

college credits

confidence to do college work

spare-time activity

Freguencz

[a%] N N E- E-S 3

.22
17
17
.09
.09

09

.04
.04
.04

.04
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TABLE 41

COUNSELOR/PKINCIPAL OPINIONS ON VALUE
OF THE PROGRAM TO HIGH SCHOOLS

Performance
Category : Response Frequency
Withdrawals increased students' options 1
; Nonstarts | increased students' options 4
‘ ., + revealed need Tor better school
' : advisement program 1
NoncompIetionsv enhanced school image 1
increased students' options 8
Completions solved scheduling conflict 1 :
kept bright student developing 1 \
confirmed adequate school prepara-
tion 1
increased students' options a1
Total 25
| TABLE 42
SUMMARY OF COUNSELOR/PRINCIPAL OPINIONS ON
THE VALUE OF THE PROGRAM TO HIGH SCHOOLS
Freguenéx k.
increased students' options 20 A0
- solved scheduling conflict 1 .04
confirmed school preparation adequate 1 .04
enhanced school's image 1 .04
kept bright student developing 1 .04
showed need for bettlr school advising
program 1 208

Totais 25 1.00




Suggestions for Improving the Program

Students' Suggestions

Twenty-three of the 29 stu&ents returning questionnaires
suggested ways to improve the College for High School Program. Bet-
ter high school stvpervision seemed the goal of six responses. Two
students urged speedier lTesson returns, and two cited the need for

" closer personal contact between E.I.S.C. personnel and students and

schools. Other than these clusters, the remaining suggestions fell ///,/

into separ;té individﬂyA responses. Within the performance categor~- |
fes, the replies to this question were as follows:
Withdrawals: More aid for applicant in %aking sure course 1is
what he wants.
Nonstarts: Maké sure_supgéyisor has subject-matter competency.
| Wﬁave ihstrﬁctor'contact nonsfarters or students laggard %n
lesson submission.
Allow a nine-week trial period to determine if course is not
too cifficult.
Improve high school supervisioﬁ with lessons bging turned in

regularly, supervisor monitoring exams.

Let it be independent study; do not tie in with high school

LY
£

schedule.

Noncompletions: Better high“schooi sdbérvision. (3)

Training program for supervisors.

Offer only courses adaptable to independent study.

Allow flexibility fn order in which 1e§sons may be submitted.

Closer personal gpntactéhsétween E.I1.S.C. and schools anq

Vo, Wil . v
Vs o _',,,,:4

eyt




" students. (2)
Texts adaptable to medium.
Assist student to develop his own system of philosophy.
Improve questioning technique; to avoid parroting text.
Completions: Use of E.T.V.
Rg@uce final-exam time and insert midterm.
Speed up lesson returns. (2)
Improve clarity of language tapes.
Make explanations more explicit.
Course was a bit simple.

e relative .independence of the completion group seems ag-

\barent in thencomparison of \ts suggestions with the many p]ea§\f6¥

greater supervisiton inhergnt in\the three other groups' proposals.
: .1fferatioﬁ an Vgrfety.of a wers; on thé othéy hand, tegi\{? ‘
to the individuality of

Table 43 categorizes the suggestions by area".;iffected and-
frequency of the type of suggestion made.

Counselor/Principal Suggestions

Sixteen counselors and principals also ventured answers to
the request for suggestions, and their replies are tabulated in

' Table 44,

Estimate of Need for Financial Aid
Nineteer schools, which enrolled a total of 27 students in
the population of 37 under study, reported that with fiﬁancia] aid
.they could have enrolled 119 students in the program, a more than

400% increase in students who might be served in their schoé];,were‘




SUMMARY OF STUDENT SuGCZSTIONS FOR IMPROVEMIANT

IN THE PROGRAM ACCORDING TC ARZAS Arrclico
High School £.1.5.C.
Suggestion xt % Suggestion
improved supervision 5 ol3 improvad instruciion
improved preenroll- TTROTOVEd curricuiunm
merit counseling 1 .04

independent study en-

tirely; no supervi- wproved Giaison be-
sion 1 0~ tween Center and
schools
Change in enrollment
proceaures

Totals 7 51

(893 h

[F%]

[
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TAILD &4
, _ COUNSELOR/PRIHCITAL SUGSESTIONS FOR
r - ' IMPROVZMENTS IN THE PRGGRAM
. \\\
- Suggestion C T %
annual or semi-annual visits to Jocal scrocls by EISC
field representatives to discuss bOu.SCS and studcen ol
. progress )
teacher supervision with some reguiarity 2 .13
& )
financial aid z .13
improve preenroliment counseling in schools 2 .15
SCnoois need to pub]1c1ze more 2 i3
prov1de counse1ors with samp]e s»udJ program tor advis-
ing students i .06
reduce fees i .08
wider range of offerings N PR o1
admit any student wishing to try, even if a completion
risk 1 .0c
closer supervision 108

)




log

funding available. Three of the 16 counselors and principals who

made suggestions for program improvement asked for reduced fees or

financial aid.

Student Performance in Suosequent College Courses

How did the students who completed perform in the next col-
lege course (taken in residence) for which the College for High
School Progrgh p}epared them? Table 45 indicates student post- hirh school
performaneas.- Three of the five ]et%er grades reporfed
were A's; the other two were a B and C, and the C was earned in an
honors.math section. One student passed theicollege language pro-
ficiency exam. A student who had received a grade of C in the ¢
‘£.1.S.C. course withdrew with:% passing grade from calculus on

AR
campus. The French studeni who earned a C in the independent-study

e

course decided not to major in French at college.

e b amsn gaamy  semeam s o e




29

Subject College

*UMKC )

KSU -
KU

Ft. Scott Cc-.a. Coll.
KU

i W N

6 U.S. Coast Crard Acadomy

7 KSU

8 Yietropolitan State Univ.,
Colo. .

9 KU .

10 KU

11 KSu

12 KU

13 KU -

’

e

TABLE 45

EISC Course
Introduciory Psychology
Plane Trigonoimetry
Introductory Psychology
Introductory Psychology
German 2

History 7 ~
Hislory 8 .
~.Plane Trigoncuetry
Introductory College
Algebra
French 2
Intro. College Algebra
Plane Trigoncincetry
“French 2
Spanish 3

COMPLETION STUDENTS' PERFORMANCE IN SUBSEQUENT COLLEGE COURSES

Grade - Next Course Grade
A .
c Calculus WP
A “
A- Child Psychology A
c German 3 still
enrolled
B+ E
A- . P
A- Calculus © B
Calculus & Ana- -
A- lytic Geometry A
>.| ° 2.
A- Math 41 Honors = C
A Honors=Calc. 1 A
C y .
A- Passed Spanish Frofi-
ciency Test - -
O
ﬂ kl

-\

e -.
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CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

‘Summarx

The writer wished to study the experience of 37 students
enrolled during October 15, 1969 - October 15, 1979 in the College
for High Sciool Program of the Extramural Independent Study Center,
Division of Continuing Education, The University of Kansas.

Records of the Center were consulted to provide 100 per
- cent reporting regarding composition and performance of the students
in the group.

Two questionnaires, one set for students, the other for the
students' sponsoring principals and counselors (names and addresses
were taken from application forms on file at the Ceﬁfer) were designed:

1. To solicit opinions about ap:iropriate requirements
" for admission to the program;

2. To learn about support available for the students
in their local high schools;

3. To solicit student evaluations of the study guide,
the assignments, the exams, the instruction, other
media, Student Services, and the overa]} course;

4, To learn where students turned for help and their
.evaluation of such help;

5. To identify factors motivating students to complete
' their courses; o




6. To identify factors discouraging course completion;

7. To solicit opinions about tne value of the program;

8. To estimate the number of students wino might be
admitted to ihe program if financial aic¢ vere
available; :

9. To learn grades earned in the next college courses
for which the program prepared the students;

10. To solicit suggestions for improving the proarzm.

On Fébruary 2, 1972 the two sets of questicnnaires were mailed.
The student form of the questionnaire went to 37 students enrolied in
39 courses; two students were double enrolied S0 39 student question-
naires were sent. Thirty-nine of the administrétor/counsé]or question-
naires were sent,one to cover each course enroliment. Additional
copies of the two questionnaire forms were sent as followup to non-
respondents between February 21 - March 7, 1972, when telephone
interviews were also conducted.

Of the 39 questionnaires sent to counselors and principals,
38 (97 per cent) returned. One of these was only useful in registering
counselor opinion about admission requirements. The remaining thirty-
se&en, (95 per cent) responded substantially to the questions asked.

Twenty-nine of the 37 students (78 per cent) responded to the
student questionnaires; one student respondent, double enrolled,
returned two questionnaires making a total of 30 student questfoqpaires
returned. A1l categories of response were heard from: one of the two
‘students who withdrew (50 per cent); six of the nine students who did
not start (66 per cent); ten of the 13 (77 per cent) who submitted

Jessons butdid not complete; and ]é of the 13 students (92 per cent)

who completed.
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From the data available from files of the Center and

* questionnaires veturned frem students, counselors and principals
the writer sought broadly to determine:

1. Student needs in the College for High School
Program;

2. How adequately or inadequately the program was
meeting student: needs;

3. How the program might be improved to better
meet student needs. )

The writer analyzed the Center's files on the students in
the pnpulation under study and the responses in the returned students
and administrator-counselor questionnaires and reported the findings

in a narrative illustrated by frequency tables tabulating the data.

i !

Cdnclusions

Student Profile

Twenty-one males and sixteen’ females, with the following age

distribution enrolled:
| fl\,qs f %
6 Y5 @
17 20 .54
1 .03
1 .03
Two males double enrolled. In 32 of the 37 enrollments. 86 per cent

of the enrollees had a high school GPA meeting or exceeding the minimum -

aveyr.
requiramenht of B+ for regular admission. The females had'ajhigh school GPA of
3 026 __O_r‘ B+._
3.39, or A-,*% the males' average GPA was ~ the students were -~

, P
high school juniors, 32 were seniors.

Twenty-seven of the 39 enroliments (69 per cent) were by

. -~ students from high schools of 710 pupils or less. Twenty of the 25

péfticipating schools (80 per cent) were in the category of 710 pupils
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or less.

A1l the students, except one widowed homemaker and mother{
listed their cccupation as student.

Twelve (32 per cent).of the students took courses in the
program because such courses were not available in the high school;

(2 per cent) enrolled to get a head start in college; five (13 per cent)
to satisfy a coi1ege prerequisite, four students (11 per cent) because
of great interest in the subject-and 8 per cent to experience college-
level study.

It was mainly a ccllege-bound population. Of the 35 students ;
about whom current career information was obtained in spring 1972, all
but four were in college or planning eariy matriculation at college.
Four of the 16 females (25 per cent) attended the college chosen for
matriculation or filing of credit at enrolliment, in contrast to the
12 of the 21 males (57 per cent) whose earlier and later college
choices matched. ..

- More students, 12 students ;r 32 per cent, in the program
enrolled at the University of Kansas tgan at any of the other 13
institutions of higher learning in which students were in attendance
or planning early matriculation in spring of 1972. K. U. also led in
the numbers (6, or 45 per cent) of the students who compieted and filed

credit at that institution. Kansas State University accepted credit

earned in the Cotlege for High School Program from three students, 23

per cent of the completing group. The remaining four complating students

matriculated at Fort Scott Community College,'the University of Missouri

"at Kansas City, the U. S. Coast Guard Academy, and the Metropolitan
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State University in Coloradn. Besides the institutions already
mentioned, the following institutions were reported as attended by
the program's enrollees: Benedictine College, University of Chicago,
Cornell University, Kansas City Junior College, Kansas State Coliege

at Pittsburg, Northeast State College, Co]orado,_washburn University.

Student Performance

Approximately 35 per cent of the students completed, 35 per cent
submitted 1e§sons but did not complete; 25 per cent never started and
fiv= per cent withdrew, Twenty-eight (72 per cent) of the courses
enrolled in were worked on and had lesson submissions; of these cours:
enrolime ‘f; 50 per cent were completed.

Two (13 per cent) of the females withdrew, five (31 per cent)
were nonstarts, the same number started lessons but did not complete and
four (25 per cent) completed. No males withdrew, four (19 per cent)
did not start, eight (38 per cent) started but did not complete, and
9 (42 per cent) completed.

Two students worked into the six month extension period; one,

a male, did not complete, the other, a female, completed. N

Regarding the two males, each'enro11ed in two courses, one com-

pleted both courses and the other did half the lessons required in both

courses but did not complete.

d’-f\ Sci‘u& : .
AGPA‘s for the different performance groups were as follows:
‘ Withdrew: 3.33 '
Nonstart: 3.07

Noncompletion: 3.40
Completion: 3.40
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The average number of lessons in the noncompletion group was
5.30 and the average lesson grade was B+, below the group GPA of A-,
a factor of discouragement that may have been operative. The males
did more thap twice as many lessons on an average than the females
but earned what seemed to be lower lessorl. averages - ( BY vs. A=) 1
than the femalese
However, one female indicated that she intended only to use the course
for rofreshor.purposes anc, two of the four remaining females in the
i noncompletion group were in a supervisory arrangement }n the local
schoa] with which they were expressly dissatisfied.

A total of 45 credit hours (averaging 3.21 per student) was
garned by the pomp]é;ion group, Qne student enrolled jn‘two cour;es and
'earned 6 credit houfs; threé §§udents earned fivé hours'each; six

earned three credit hours apiece, and three earnaed two credit hours

each. The group averaged the following graces ¢

Lesson grade average  3.27 ° s o
Exam grade average 2.56
Course grade average 3.02

— :

Y;:;fwﬂ_wuu“m”___w N ~/‘Jreater proportion of males (43 .
per cent) than females (25 per cent) persisted to completion. Greater
achievement levels among the males seemed evident.

Admissions Requirements
-

A majority of the pr*ncipafs and counselors were in favor of

_ dropping the requirements of nlacement in the upper half of the class
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and GPA of B+ or above, but voted favorably (by a vote of 88 percent

to 12 per cent) te retain the principal or counselor recommendation.
Comments included lowering the GPA requirement to B for regular
admission; allowing any student wishing to risk.enro11ment in a college-
level course to do so. However, most of the principals and counselors -
felt the single most Va]uab]e criterion was the recommendation of the
local school sponsor to whose ranks they suggested the teacher of
similar subjéct matter competence be added.

Students divided rather closely (48 per cent to 52) on retaining
the class standing requirement, voted overwhelmingly in favor of dropping
the GPA requirement and of retaining the counselor-principal recommendation,
Several indicated that display of interest in the subject matter should
be a requirement for recommendation, Two seconded the suggestion that

"teachers be'recomménding officials and four of the 29 student respondents

would require that teachers be available in the local school to students

]
\

enrolling in the' College for High School Program.

Support Availabe in the Local Schools

Students' Perceptions. The one student reporting from the withdrawal

group repbrted no support in the six areas of local school support.
Half the nonstaris fitted the course into their regular

schedule, enjoyed a special study area assigned, and had counselor/

principal supervision. Teacher availability existed for two-thirds

of the group; there was no financial aid.

i +

i The ﬁbncompletion group was repofted to have the best backup

help of all thé groups in terms of scheduling, study area, financial = . .
. * /
aid, and being able to study with their classmates. But dissatisfaction

with supervision was a discouraging factor affecting four students in

\




this group. : | .
' The completers, on the other hand, were more often thannot
teking the course on an overload basis with no specia]ﬁy assigned study
area. They had relatively less principal/counselor supervision. Only \‘;
one of the 12 students responding had financial help and only two
could study together when they needed to. The one area where help
was strong here, however, was in the availability of teacher help; eight
of the 12 had such help. ..
F1ve mathemat1cs students studied together in a regularly

scheduled class, other students studied in study halls or the library

and some had to study independently in after-school hours. One school

purchased the students' texts which were later retained in the school

11brary B qﬂf

' Pr1ncipa1/Counse1or Perceot1ons. More help was reported availahle to

students than they seemed to be aware of according to the counselor/
principal questjonnaire responses. Time was allowed for 58 per cent of
the students to fit in the college course work with the regular high
school load (the student accounts repo;ted 55 per cent) and 72 per

cent of the students were reported as having available to them teacher
consulting backup, 13 per cent more than reported by students. - In all

other categories, except f1nanC1a1 aid, the accounts mainly agreed

i

One withdrawal student did have counse]or superv151on changing an

otherwise vacuum of help,

This gap in help available and the students' knowledge of such

help may well account for students not studying with classmates in

e

sch?o1s where this was acceptab]e and of not seeking out teachers,

e oLt

;pfnselors and pr1nc1pals when help was actually needed.
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Where Students Went For Help ' Co

Study Problems. Using a 4-point scale of A-4, B-3, C-2, D-1, F-0, the

students identified and rated where they went for nelp with study problams.

As many students (8) reported that they handled the problems themselves,
reported no problems or sought no help as searched out the high school
teachers who were first among the helpers used. Next in order were the
EISC instructors (5), fo]]pwed by counselors and classmates who were
consulted by an equal numbér (3) of students. The ratinas of the help

given were as follows: self, 4.00; classmates, 3.00; EISC instructors,
2.50; high school teachers, 2.00 and counselors, 1.33.
Help Sought At EISC. Six (20 per cent) of the 29 students responding

reported having sought help at the Center; one was a nonstart, one a

noncompleticn and four were completion students. Two instructors were .

Tisted with grades of B and Ciggsiqned; one letter sent to the EISC

address was answered (a’service rated B), another letter was reported
unanswered; information supplied by the exam clerk was rated A, a
rating also applied to a request answered by Student Services.

Students' Ratings of the Program

ar he students assigned the following ratings to eight aspects of the

program: the study guide, 2.86; the text, 2.66; assignments, 2.66;

exams, 3.20; media, 1.80; instruction, 2,69; student services, 3. 65

. .\.—...

overall course, 2.85. “Assiemments wors o .bod lovest by 4he nonstagt

group sugeesting that the first assipnment was,perhaps, the most painful of

all.The noncompletion group rFave lower ratinps across the hoard than, the

completion proup,whlch rated its total expermenoe hirhest of all the, grgups.

Repof%ed difficulties w1th 1angu§§é tapes cerrectly signalled the need

nch and Germay TN R
fo? oourse revisﬂon whiob nas since been done, , ’

1334




qualities earning high ratings were friendTiness, challenge to the
lstudent, generous amounts of comments, and prompt lesson returns.
Students alsc urged updating of some texts and considerat.ion that
some texts u.sable in the classroom may not lend themselves well to
theh independce. 5 study medium.

fac'fors Moti‘vatinq The Students To Complete

S tudent Perceptions,
L1 The 12 completion students who responded assismed equal responsie

bility to themselves, the Center, gnd the extoma.l\motivatibn of ocollene
ecredit for spurring them to complete, Such/;ragtical reason’ as ¥the
course was paid fort was cited by two studentse One =aid that he '"had

no reason not to fipish."' Self-discipline was fiven as a reason for one
-studente Two studqnts mentio,nfd the quality of instruction,;. one

listed challenging ‘assigrmlentist ‘and another fast lesson returns. The
chance t© earn college credit and to have such credit secured even before
matriculating at the University of Kansas motivated four in the
completion group,

School Sponsors?! Perceptions. Regarding factors contributing most to

encour,ging courée completion, the sponsors replied as followss they
weirhed most highly (L2 per cent) intrinsic factors like self=
diseipline and desire to learn; they assiened 33 per cent of ‘the ...
credit to externals like college.credity,satisfaction of coil‘ege
prerequisites, and high school acceleration; and they' counted 25 ’
per cent attributable to family influence, High family expectations,

approaching marriage and father were included in the last category,

_Factors Discouraging Course Completion

Students' Perceptions. Time was the single factor most frequently named

(5); the quality of high school supervision and the lack of high schcol

11 €




120

supervision combined accounted for another five of the 27 votes.l

EISC was assigned the blame by eight students who commented separ-

ately on si; factors: assignments, confusion about starting, course
approach, grading, lack of instructional help and slow lesson returns.

The students assigned an equal amount of blame to themselves (8) for

lack of self-discipline, never intending to complete, and not .
finding the time required to do the work. Summer, family, distractions,
and mi]itany service were other factors of discouragement.

School Sponsors' Perceptions. The 25 sponsors who responded placed 68

per cent of the blame on the student for a combination of lack of
self-discipline (six votes), lost interest (five), not making time for

the work involved (four), personal problems (one) and changed career goals

(one). They retained ]2 per cent of the blame for Tack of high school

supervision and assigned an equal amount of the blame to EISC for grading,
course difficulty and not having help close by. A new boy friend

and remarriage were two other factors.

Reasons Why Students Did Not Complete. Reconstructing the students'

reasons for not beginning or completing course work in the program

~ from both student accounts and, in their absence, from cqunse]or/

principal accounts, only nine of the 25 enroliments not successfully
concluded could be attributed to course-related problems such as

student disagreement with course approach, course difficulty, course

.grading, or confusion as to starting. Changes in college plans,

decisions mot. to go to college, remarriage, illness in the family,

military service, an intention only to use the course for review

purposes accounted for eight enrollments. Lack of supervision or '. ..
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supervision with which the students were dissatisfied in the local

high school accounted for six enrollments. Student's loss of interest
and lack of time accounted for the remaining two. It would seem
advisable to anticipate that course completion rates at such a dynamic
peéiod of the enrollees' lives would be affected by the many changes
taking place. Moreover, the value of the program\}eported by students
4n groups which did not conclude would suggest that substantial benefits
were gained even if course completion was not accomplished.

The Value of the Program

Students' Perceptions. Twenty-two of the 26 students responding ;

(85 per cent) reported having experienced some value in participating
in the program. The chance to accelerate college was the value cited
by.the_most ;tudent;,(51X)3 gxpanded gnow]edge and learning to study

fﬁdep;nden£]y were each éitedlﬁy fﬁu} sfﬁdent;; %e%reshér‘Qa]ue Qas‘,
listed by two students; preview of college work, an introduction to a
new subject field and the challenge to work hard were each cited once.

The four negative responses were: the program was of little value; the
student wished she had waited to study‘the language on campus; it made
one student more anx{ous about college; and the program was good, but
student's experience was not.

School Sponsors' Perception of Program's Value to Students. Nine of

the 23 responses related to the opporturity for the students to
experience college-level study: four stated that the program permitted
the student to preview college study; two mentioned students could

accelerate their schooling; one vote each .~nt to the values of co]]eée

"credit, satisfaction of a college prerequisite, and the gained confidgnce




to do college work. The chance for the students to expand their

knowledge was the single most cited factor (five), followed by

opportunity to continue language study mentioned in four responses.
Continued mathematics study was a value twice cited and challenge
to student and spare time activity were each listed once.

+

School Sponsors' Perception of Program's Value to High Schools. Of

the 25 responses, 20 (80 per cent) indicated the greatest value to

the schools 1§y in the way the program enabled the schools to increase
Fhe options made available to their students. The raﬁaining were single
responses referring to solution of scheduling conflict, enhancement

of the school's image by the betterment of the student, confirmation

of the adequacy of éhe schoo1'§ preparation, proof of the need for
Setter advising.intb the prog?%m; and the chance "to keep a bright

student developing."”

Suggestions For Improving The Program

Students' Suggestions. Twenty-four of the 29 students who returned

questionnaires offered suggestions for improving the program. Five
responses urged better high school supervision. The Extramural
Independent Study Center was advised to: have instructors contact
non-starters or students lagging behind in lesson submission; off§r
a training program for supervisors; have fjg]d representat{ve make
contacts*with the students and schools at least once a year; allow
flexibility in order,of lesson submission; scrutinize courses and
texts in terms of their adaptability to independent study; make use
of educational television, reduce final exam time and insert more

" . ——

midsterm examinations; speed ]esson returns; improve clarity of

Prigy Sy

.3)0' T




language tapes; make explanations explicit; and assist philosophy
students to develop their own philosophy.

School Sponsors' Suqgestions. Sixteen counselor and principal sugges-

tions were advanced. Three suggested annual or semi-annual visits by -
EISC personnel to the schools to visit with the students and their

high school sponsors; two suggested the need for financial aid and

one wanted lower fees; two called for improved preenrollment counseling

in schools and another two for teacher supervisior with some regularity;
one wanted counselors to be provided with sample study guides for advising
students; one .asked for a wider range of offerings; one advised admitting
any student w{shing to participate even at the risk of noncompleting;

and one asked for closer supervison.

Estimate Of Need For Financial Help

The principals and counselors of nineteen schools, enrolling a
total of 27 students in the program, reported that wiﬁh financial aid
they cou]d'have en}o]1ed 119 students, a more than 400 per.cent increase
in students whom the program could serve. Three of the counselors and
principa]s'who made suggestions for imﬁroving the program asked for

reduced fees or financial aid.

Student Performance in Subsequent College Course

Eight of the students who completed replied to the question
askipg tham to name the course they enrolled in for which their EISC
course prepared them and to report how thev performed. Generally,

the students did well. Three of the five letter grades were A; one was

B; a C was earned in an honors mathematics section. A student who ha§/,f"

.
.

received a C in the EISC course withdrew from a calculus class with a




passing grade. A student with an A- grade‘in the EISC Spanish
course passed the Spanish proficiency exam of the College of Liberal
Arts and Sciences at the University of Kansas. One student was
enrolied in berman 3, having successfully passed German 2 through
the program,

Recommendations

On tne basis of the data analyzed the writer would recommend
that: )

1. Admissions requirements be limited to recdmmendation
df the student by a counselor, principal, orvteacher of the same
subject matter of the course in which the student is em«11ing.

‘ 2, More and cont1nuous persona] contact be maintained between
EISC staff and the students and 'schools.

3. Orientation booklets be prepared to explain clearly to
the enrolling. student what is expected of him.

4, Samp]é study quides should be furnished school counselors
and principals to enable them to perfcrm preenrollment counseling more
effectively. N i

5. Training sessions for school supervisors be considered,
possibly through cooperation with the school officials or professiona]
education associations such as Kansas Nat1ona1 Education Association
or the Kansas Personnel and Guidance AssOC1at1on.

6. EISC develop course offerings and supporting media which

would provide particu]ar]y challenging introductions to college-level

'study (perhaps such innovative canpus courses as those offered under '

.

theJL1bera] Arts and Sc1ences (IAS) des1qnat1on might be adapted for
' ,'.1,3: *
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independent study use so that the independent study student's first
contact with college work is an exciting experic c@.

7. Students be encouraged to seek help if they need it through
the Tocal school and at the Center because the compietion students had
greatest access to teacher assistance and most frequently sought help
from the Center, N,

8.‘ Thekloca] high schools be encouraged to support the
independent study student, especially in making teachers available for
consultation, and that whatever help is available is communicated to
the students, Q

9. EISC supervise with special care the instruction of courses
enrolled in by the College for High School students to ensure that
1nstructors encourage students with adequate critical feedback, return
lessons within a reasonable period of time, and teach the student as
well as the subject,

10. Financial assistance in-the form of reduced rates and
scholarship funds be made available to enable those qualified for the
program but unable to pay the fees to Benefft from the program.

11.  Tha program be more generally publicized with the high

1

school officials and prospective students.
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'THE UNIVERSITY OF KANSAS - LAWRENCE, KANSAS - 66044

EXTRAMUF AL INDEPENDENT STUDY CENTER

v, 913-864-4792 .
¥}

, 27 September 1971

Dear

I am researching our Center's College for High School Program. In
my search through NUEA-member institutions' catalogs, I note that
your institution has a program for admitting academically superior
high school students to study in your college-level independent-
~tudy courses. Would you please advise me regarding the following:

When was your progrém instituted? L

f What are the admission requirements?

{ )

| " Has any reséarch on your_p&qgram been done?
If so, what were the findings?
; ~ How may I obtain a copy of the reseaich conclusions?

Thank you sincerely for your help.

"~ Very truly yours,

(Mrs.) Vivian R. McCoy
Director of Student Services

Extramural Independent Study Center h -
VRM:Tw

i t

i

|

| .
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SV T
e | THE UNtvERSITY OF KANSAS - LAWRENCE, KANSAS - 66044

EXTRAMURAL INDEPENDENT SruDY CENTER

913-E64 4192 N

‘.

22 November 1971 . .

Dear

Thank you sincerely for your response to my previous letter asking
for information about your institution's program allowing college
study by academically gifted high school students. Additional in-
. formation volunteered in the replies prompt me to ask a few more
questions to have complete reporting on the following items:

1. In what level courses may the student enroll?

2. How many hours of college credit may be earned by the hign
school students in your program?
LR
3. I7 readily available, what numbers of students enrolled in
tae program for superior high school students between June 1,
1970-May 31, 19717

4. Would you Tike a statistical summary of the survey of NUCA
programs of accelerated study?

A self-addressed envelope is enclosed. Again, thanks for your help.

Sincerely,

(Mrs.) Vivian R. McCoy ' e
Director of Student Services '
Extramural Independent Study Center

VRM: 1w 4
Enclosure .

........
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Student Questionnaire




——

CONFIDENTIAL

COLLEGE FOR HIGH SCHOOL PROGRAM QUESTIONNAIRE
(STUDENT)

1. Name of high school:

2. Name of student:

3. Course title:

4. In your opinion, what should the requirements be for admission

to the program? (Check all items that you would require; complete

"other" if you would include additional or alternative requirements.)

___ Rank in upper half of high school class

___ G.P.A. of B+ or above

Counselor/principal recommendation that student has maturity to
study independently at college level

Other(s)

5. Why did you enroll in the College for High School Program?

6-11. Check yes or no; if you check yes, please complete the blanks:

6. Yes No Was time allowed in the regular high school
schedule for work on the college course? If yes, how many class
periods per week?

7. Yes No Was a special study area assigned in the high

school for work on,the college course (for example, study hall, Ti-
brary, classroom)? If yes, where?

8. Yes ___ No _‘ Was any teacher available for help regarding
the college course? If yes, what was the subject-area competence of
your teacher?

9. Yes __ No Was there any supervision by a high school ad-
m1n1strator, such as a counselor or principal? If yes, what was
that person's title?

10. Yes ___ No Did the high school give any financial aid to
defray the cost of enroliment or texts and other materials you re-
quired? If yes, how much?
Covering which expenses?




11. Yes __ No __ Were there any opportunities to study in pairs
or in groups? If yes, explain:

12-19. Please circle the appropriate rating using the following
scale: A, excellent; B, good; C, fair; D, poor; F, failure.

12. ABCDF -- Study Guide. Comment:

13. ABCDF -- Text. Comment:

14, ABCDF -- Assignments. Comment:

15. ABCDF -- Exams. Comment:

16. ABCDF -- Instruction. Comment:

17. A BCDF -- Other media (tapes, slides), if any. Comment:

18. ABCDF -- Student Services, if in contact. Comment:

19. ABCDF -~ Overall course. Comment:

20. If you had study problems with your college course, where did
you turn for help?

ABCDF -- Hou would you rate the help given? Circle answer.

21. Under what circumstances did you seek help from the Extramural
Independent Study Center?

To which staff member did you report your need for help?

A BC D-F -- How would you rate the help given? Circle answer.

22. In your opinion,
a) what factor contributed most to motivating you to complete the
course?

b) what factor contributed most to discouraging you from course
completion?

23. In your opinion, what was the value, if any, of the program to
you?




24. How might the program be improved?

25. If you completed the college course taken through the Colliege
for High School Program,

a) at which college or university did you apply the credit thus
earned?

b) what grade did you earn in the next course (at that colTege or
university) for which you were prepared by the College for High
School course you completed?

title of course grade earned

26. If you are still completing your course or plan at a later date
to enter college, at which college or university do you anticipate
applying the college credits earned in this program?

27. Yes____. No __ Would you Tike a summary of the statistical
conclusions of this study?
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CONFIDENTIAL

COLLEGE FOR HIGH SCHOOL PROGRAM QUESTICNNAIRE
(ADMINISTRATORS-COUNSELOR)

1. High school:

2. Enrollment size:

3. Counselor:
Administrator: name tit?~

4. Student:

Present address (please correct if necessary):

5. In your opinion, what should the requirements be for admission

to the program? (Check all items that you would require; complete

"other" if you would include additional or alternative requirements.)

___ Rank in upper half of high school class

G.P.A. of B+ or above

Counselor/principal recommendation that student has maturity to
study independently at college level

Other(s)

6. Why did the student enroll in the College for High School Pro-
gram?

7-12. Check yes or no; if you check yes, p]eése complete the blanks:

7. Yes __ No ___ Was time allowed in the regular high school
schedule for work on the college course? If yes, how many class
periods per week?

8. Yes __ No ____ Was a special studv area assigned in the high
school for work on the college course (for example, study hall, 1i-
brary, classroom)? If yes, where?

9. Yes __ No ___ Was any teacher available for help regarding
the college course? If yes, what was the subject-area competence of
the teacher?

10. Yes ___ No Was there any supervision by a high school ad-
ministrator, such as a.counselor or principal? If yes, what was
that person's title?




11. Yes ___ No ___ Did the high school give any financial aid to
defray the cost of enrollment or texts and other materials required?
If yes, how much?

Covering which expenses?

12. Yes ____ No ___ Were there any opportunities to study in pairs
or in groups? If yes, explain:

13. In your opinion,

a) what factor contributed most to motivating the student to com-
plete the course?

b) what factor contributed most to discouraging the student from
course completion?

14. In your opinion, what was the value, if any, of the program
a) to the student?

b) to the high school?

15. Yes ____ No ___ Did the student go on to college? If yes,
where?

16. Approximately how many students in your school now could bene-
fit by the College for High School Program if financial aid were
available?

17. How might the program be improved?

18. Yes ____ No __ Would you like a statistical summary of this
study?

L.y
3




APPENDIX E

Letter Accompanying Questionnaires to
Persons Involved in the College for High School Program




913-864-4792

THE UNIVERSITY OF KANSAS - LAWRENCE, KANSAS - 6604

EXTRAMURAL INDEPENDENT STUDY CENTER

1 February 1972

Dear

I am attempting to gather some data about the Cecllege for High
School Program of the Extramural Independent Study Center, The Uni-
versity of Kansas, and I would appreciate your participation in this
study as one who has had contact with the program.

The enclosed questionnaire, which is one of the tools I am using in
the study, asks for responses regarding students who enrolled in the
College for High School Progrem between October, 1969-October, 1970.
Withdrawals, nonstarts, incompletions, ccmpletions, and extensions
are all categories under study. The data will be reported xnony-
mously; your frankness is sincerely encouraged.

It is my hope that the conclusions of this study wiil suggest im-

provements in future administration of the College for High School
Program. If you would be interested in the statistical results of
my research, please indicate this on the questionnaire.

I would appreciate your giving this your earliest attention. A

stamped, self-addressed envelope is enclosed for your convenience in
replying.

Sincerely,

(Mrs.) Vivian R. McCoy
Director of Student Services
Extramural Independent Study Center

Enclosure

142
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THE UNIVERSITY OF KANSAS - LAWRENCE, KANSAS - 66044

EXTRAMURAL |NDEPENDENT STUDY CENTER

s

1 February 1972

Dear

I am attempting to gather some data about the College for High
School Program of the Extramural Independent Study Center, The Uni-
versity of Kansas, and I would appreciate your participation in this
study as one who has had contact with the program.

The enclosed questionnaire, which is one of the tools I am using in
the study, asks for responses regarding students who enrolled in the
College for High School Program between October, 1969-October, 1970.
Withdrawals, nonstarts, incompletions, completions, and extensions
are all categories under study. The data will be reported anony-
mously; your frankness is sincerely encouraged.

It is my hope that the Conclusions of this study will suggest im-

provements in future administration of the College for High School
Program. If you would be interested in the statistical results of
my research, please indicate this on the questionnaire.

I would appreciate your giving this your earliest attention. A
stamped, self-addressed envelope is anclosed for your convenience in
replying.

Sincerely,

[

(Mrs.) Vivian R. McCoy
Director of Student Services
Extramural Independent Study Center

ERIC Clearinehouse
Enclosure

JUN4 1973
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