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FOREWORD

The Career Education Monograph Series, sponsored by the Center
for Occupational Education. has been made possible through grants
from the U. 8. Oftice of Education. Dr, Sidney P. Marland, jr., Com-
missioner. The specific grants were administered in the offices of Dr.
Lee M. Burchinal, Assistant Commissioner, National Center for Edu-
cational Communication, and Dr. Robert M. Worthington, Associate
Commissioner, Bureau of Adult, Vocational, and Technical Education.
The National Center for Educational Communication is under the
administration of Dr. Don Davies, Deputy Commissioner for Develop-
ment, and the Bureau of Adult, Vocational, and Technical Education
is under the administration of Dr. Duane Mathies, Deputy Commis-
sioner for School Systems. Project officers of the projects are Mr. Richard
Elmendorf, National Center for Educational Communication, apd Dr.
Elizabeth J. Simpson, Burcau of Adult, Vocational, and Technical
Education.

Although this series was based on work supported by the U. S. De-
partment of Health, Education, and Welfare, Office of Education,
certain freedom has been granted to contractors. Neither the fact of
government support nor the acknowledgement of the leadership exer-
cised by government officials which resulted in this series should be
construed in any manner to mean that the series represents official
Office of Education position or policy.

The series is the product of many hands, but it seems appropriate
that we dedicate the series to the memory of the late Robert M.
Iscnberg, a friend of American cducation and of the Center, whose
untimely death occurred just a few days after he completed his manu-
script.

John K. Coster, Director
Center for Occupational Education
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EDITORS ' PREFACE

This serics is based, in part, on a project entitled “Assessing, Docu-
menting, and Spreading Exemplary Programs of Career Education™
conducted by the Center for Occupational Education pursuant to a
grant from the National Center for Educational Communication,
formerly in the U. S. Office of Education and now in the National
Institute for Education. Under the terms of the graut, the Center for
Occupational Education undertook the identification and description
of comprehensive programs of excellence in career education through.
out the nation.

Since the entire concept of career education was only an embryo
at the time the project was begun, the traditional ways of identitying
exemplary programs through consideration of evaluation data and
program results were not applicable. In point of fact, few programs had
begun formal evaluations and fewer still had evaluative results available
for examination. Thus, the identification of programs of excellence pro-
ceeded along differemt lines than those normally taken. First, in order
to ensure the broadest possible coverage of existing programs, a wide
variety of persons knowledgeable in educational programs were con-
tacted and asked to submit nominations for exemplary programs in
carcer education. Persons contacted included State Directors of Voca.
tional Education, Directors of Research Coordinating Units, persounel
in the regional offices of the Department of Health, Education, and
Welfare; and others. As a basis fornominiting programs, a brief descrip-
tion of “career education” was provided as a guide. Approximately 250
programs were nominated across the country as a result of this initial
cffort. All nominated programs were contacted to determine their
interest in participating in the project. Of the nearly 150 school
systems expressing interest in participating, 102 systems completed
selfstudy forms which were used to make the first cut in the excmplary
program identification.

This first cut was made by a panel of consultants retained by the
Center for Occupational Education to develop the criteria for program
sclection and identify programs for onsite visitation. A second team of
consultants was selected to conduct the on-site reviews. Armed with a
program guide developed by the initial team, groups of four persons
consisting of three consultants and a project staff member visited the 41
identified programs, analyzed each program in terms of the guide, and
prepared a report on the program’s operation. Finally, the reports were
reviewed by the project staff, and, in consultation with the team leaders,
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15 programs were sclected for transmittal to the National Center for
Educational Communication for ultimate publication by that agency.

After completion of the program documentation, a conference spon-
sored by the Bureau of Adult, Vocational, and Technical Education,
U. S. Office of Education, was convened to synthesize the information
collected. The first monograph in this series is a direct result of that
conference. Participants at the conference also identified arcas which
were of greatest concern to practitioners in the ficld, and the topies of
monographs two through nine represent syntheses of these identified
areas of concern.

This series represents an attempt to describe the successful career
education practices that are currently underway. It does not pretend to
be a final answer, but rather a comprehensive statement of what pres-
ently exists. We believe that many of the approaches discussed in the
series will survive the test of time and, taken as a whole, will reflect
an approximation of what carcer education will look like in the future.
While the monogiaphs have been developed to address particular
problem areas, and while certain components can be installed indi-
vidually, it is our contention that career education, in order to be truly
effective, should minimally contain the combination of components
discussed in this serics.

R.LM.
M.W.S.
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INTRODUCTION

Career education is a tatal education program—not just a revamping
of existing curricula, It is a comprehemsive program integrated into the
total curviculum and systematically organized into components for
lower, middle, and upper schools, and for postsecondary and adult
levels, It is designed to expose all students to awareness of, exploration
in, and skill training for future carears of the student's choice, Career
education calls for dynamic leadership,

Caveer education requires that the administrative leadership of the
local education agency utilize democratic decision-making processes,
including the reacceptance of accountability of the quality of education
for all students, and that it assures and guarantees that kindergarten
through postsecondary and adult career education components are
available o every student, While the local education agency may not
always be the sole agency administering the otal program at all levels,
it must take the initiative to see that such a program is available, For
puiposes of organization and development of this handbook, career
education is confined to kindergarten through postsccondary and
adult education, In endorsement of the concepts of career education
as defined by the U, S, Office of Education, it is agreed that public
schools must serve the whole community, not just school-age childven,
youth, and young adults,
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ADMINISTRATION

A program of career education requises more administrative coordi-
nation and plaming than that being done for educational progriams
now in place. The prinmary reasons for this include (1) the increased
interaction with the community at large. (2) the need for integration
of carcer education curriculi across all subject matter areas, (3) the
need for educational professional development of all staff, (1) the
need for coordination of program develepinent with other educational
agencies, (5) an acceptance of the responsibility for the pliacement and
replacement of cach student exiting the school system, and (6) the
increase in per pupil costs for which new monies must be sought.

Coupled with already stressed administrative resources, carcer educa-
tion offers a great challenge to the administrative capihilities of the
school administrator. Administrative commiunent is 4 necessary pre-
condition for carcer cducation, and without such commitment any
attempt to initiate such a change most surely will not succeed.

‘This seetion is rot it cookhook approach to the administzition of

career education programs, but vather it is a veflection of current
administrative practices in local education agencies with successful
carcer education programs. Fiscal limitations may require the invention
of new techniques, and political problems may cause strategy shifts.
However, it appears that career education is one of the best ways to
increase community involvement and student interest in the public

schools, and for this reason administrators feel that the amount of

effort required to shift to carcer education is worthwhile,

Superintendent  The chief administrative officer of the local educa
tion agency must be fully committed to an operational
congept of carcer education, founded upon a clearly
delineated phitosophical base. The philosophical base
is the foundation upon which to build a carcer educa
tion program.

Board of The chief administrator, normally the superinten.

Education dent, must inform the beard of education about
“career education” and secure their support for the
concept,

Program ‘The superintendent should designate an individual

Coordinator  to coordinate the career cducation program, provided
that he chooses not to perform this function himself.
This coordinator should have clearly delineated respon-
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Characteristics

sibilities for the program and be structurally placed in
the administeation with authority o work with indi.
viduals responsible for all areas of the curriculum, The
coordination of the career education program should
be the sole responsibility of this individual,

Desirable characteristics of the individual employed
as program coordinator ought v be: dynamism; en-
thisiasm: tactfulness: effectiveness in working with
groups outside the public school; decision-making
abilities acceptable 1o administrators, saff, and faculey;
and & commitment o the concept of career education,

Responsibilities  “The progrim coordinator must be given the author-

ERIC
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ity to make decisions and effect chianges necessary to
meet the objectives of career education and have full
knowledge of the administrative structure within which
he is to function and to which he is accountable,

The program coordinator must identify human,
material, and physical rescurces and determine how
these may be most effectively utiliced in program
development.

‘The program coordinator must coordinate commun.
ity groups working for and in the school and the
school working in and with these community groups.
‘Therefore, the coordinator must break down any un.
necessary harriers that inhibit the flow of information,
resources, and people between the school system and
the commanity.

In initiating a successful career education program,
the sunerintendent, board of education, program co-
crdinator, and other representatives of the school and
community who support the concept of career educa.
tion should:

1. Express publicly a commitment to career educa-
tion.

2. Establish a steering committee composed of
representatives of the school and community,

3. Develop the philosophical basis and general
emphasis of the career education endeavor.

4. Conduct needs assessments of the students.
school, and community served by the school.

5. Analyze thc needs assessments and determine
the priorities.

3
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6. Establish the long: and short-range goals of the

program. .

Identily the obstacdes which may impede the

implementation process and devise a means of

removing these.

8. FEstablish the product objectives stated in terms
which will assure accountability for the program,

-1

B ISUT

- including
F‘ a. overall objectives—both process and product
; ) and/or . .

PRFAVIN

b. lower school objectives
: c. middle school objectives
- d. upper school objectives
c. postsecondary and adult objectives
f. community objectives
In the design of program objectives the program
coordinator necds to involve in a systematic man.
ner teachers, principals, counselors. students,
parents, school administrative personnel, and
members of the community. Once program goals
and objectives are defined, they should be fully
disseminated and explained to all educational
personnel who will be involved as support, wach-
ing, or administrative personnel for the pregram.
-The input of these individuals may prompt the
revision, broadening, or amending of program
objectives.
9. Select processes which will lead to the achieve
ment of each objective.
10. Design a master plan and a PERT chart for the
entire instalation time frame.

o
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’ Implementation The program coordinator, with the assistance of
of administrative personnel, i.c., assistant supcrintendents
Program of curriculum and instruction, vocational education,
guidance, and representative principals and teachers,
will choose from those schools which volunteer he
schools in which the program will be initiated.

M ite Tt SR

While there are many wiys to install the program,
two approaches, or some combination thereol, appear
in successful programs. ‘The program may be initiated
by level—Ist year-lower schools.

: 2nd year-addition of middle schools
3rd year-addition of upper schools
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or it may be initated in o pyramid approach in which
the program is

Upper School

Middle Schools

Lower Schools

initiated unitormly in lower, middle, and upper schools
which form one attendance or service area of the school
system. In moderatessize school systems the program
may be effectively initiated in one year in all of the
schools. In all strategics, care must be taken to assure
vertical articulation among all participants.

In initiating the program there are two basic prin-
ciples which should be followed:

L. Start small and expand.

2. Start with those teachers who ave interested and

enthusiastic.

Prior to the installation of the program in the schools.
an inepth orientation on career education should be
offered for teachers, principals, and support personncl
who will be involved with the implementation of the
program. This orientation period should take place
during the early development of the program, provid-
ing adequate .ime to prepare curriculum materials
prior to their installation in the classroom. Where
possible, persons with previous experience in career
education program development should be sought to
aid in this endeavor.

A comprehensive evaluation scheme to determine
the probahle effect of both the process and the product
of the program should be fully developed prior to the
initiation of the program into the schools.
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SUMMARY

Have a definitc commitment of both the super-
intendent and the Board of Education to the
concepts of career education.

Involve the community.

Designatc a person for key responsibility for
implementation and adminstration of the pro-
gram—with power to make decisions and to
effect changes as needed in all curriculum areas.
Conduct neceds assessments,

Determine prioritics.

Determine Iong- and short-range goals.

Identify the potential obstacles to the implemen:
tation of the program of career education and,
with key administrative leaders, develop strate-
gies to overcome them.

Design the program, specifying product and pro-
cess objectives, and build in an effective evalua-
tion mechanism.

Identify schools and staffs for initial implementa-
tion of the program.

Provide a program of in-service education for key
personnel.

Provide adequate time to prepare curriculum
materials before the program is initiated into the
classroom.

Establish an advisory committee from the com.
munity people who have been involved with the
initiation of the program and secure their com-
mitment to the concept of carcer education.
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CURRICULUM

While career education will require revision of many segments of the
on-going curriculum in the school, it should be an integral part of the
current curriculum. The content may be taught as a separate course,
but it has been determined that the more successful career education
programs in terms of meeting their individual program goals are those
which offer career education as an integral part of the entire curricu
lum. Accordingly, career education concepts should be incorporated
into all areas of the curriculum, with particular attention to the academic
as well as vocational areas. By focusing-on the career implications of
all academic areas, a reference point and commercially produced
relevance to all areas of instruction may be provided. At present there
are few curriculum materials available, and those which are will need
to be adapted to the local situation. Also, the community should have
input into curriculum materials developed, and this input will be
acquired through development of materials at the local level. Many
materials have been produced by the local education agencies; some of
these are listed in Index L

In-service In designing curriculum and selecting modes of
instruction to convey the curriculum to the students,
design and execute in-service education for those indi-
viduals who will be partners in curriculum design and
implementation.

Design Prior to the initiation of curriculum development,
information in the following arcas should be provided
for individuals who are to be involved in the develop-
ment:

1. Results of the needs assessments.
2. Long- and short-range program goals.
3. Obijectives.
Based on this information.
1. design curriculum goals by
a. level, i.e., lower, middle, upper, postsecondary
and adult, or
b. course, i.e., communications, math, social
studies, etc., or
¢. a combination of these; and
2. select installation strategies corresponding te ob-
jectives which might be:

S st

o3




Personnel

Resources for
Design

Production
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a. one component at a time.

b, all components in one attendance arca simal-
tancously,

¢. all components in total school system simul-
tancously, or

d. subject areas in one or more components.

Care must be taken to assure that all levels and types of
career opportunities are covered, not just the lower and
upper extremes of a carcer nor just those available in
the local community. Likewise, the sequence of pre-
sentation must be considered so that each experience
builds on previous experiences.

Curriculum may be designed by advisory groups or
task forces. Membership on these groups should in-
clude:

1. teachers, from many areas of specialization;

2. supervisory personnel, i.e.,, clementary education,

social studies, home economics, etc.;

3. counselors;
4. students; and
5. members of the community.

All segments of the community need to be involved
in the production of curriculum materials. These per-
sons know the requirements for job placement and
should serve as resource persons in the development
of materials.

Individuals skilled in career education who can
coordinate the first andfor subsequent in-service pro-
grams for curriculum development should be identified
and utilized. Community people are vital 1¢sources
for preparation of curriculum materials, particularly
in skill areas.

A vast amount of curriculum material exists pre.
sently and shouid be available for personnel to use as
they set about producing the initial curricnlum ma-
terials. However, local persomnel should assemble
materials which will be used on the local level.

In the process of carcer education curriculum de-
velopment, the materials should meet the criteria of
increasing depth and scope and should have built-in
direction in terms of measurable objectives. When
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Concepts

Fiscal
Consideration

Resources to
Implement

devising the new curriculum for career education, the
local school system should keep and builld upon those
characteristics of good education presentdy in the
school system.

A dynamic integration of guidance and placement
services into the curriculum should be considered.

In the development of curriculum matctials. the
concepts of awareness. orientation, and exploration
should nat be limited to the lower or middle school:
rather, these concepts should cut across all levels—
kindergarten through postsecondary and adult educa-
tion,

Curriculum  development takes time and moncy.
Areas of immedine fiscal impact include:
I. released time for weachers:
2. vemuneration for teachers for work during the
sununer;
3. employment of teachers on a 12.month basis;
4. expansion of teachers” cducation by mranging
work experiences in the community:
5. need for smaller dasses;
6. individualized instruction:
7. hardware;
8. printing of new curriculum materials; and
9. continuwous curriculum revision for students as
they move through the program.

Once the curviculum is designed, a definitive list

of resources should be prepared and the resources

secined prior to the installation of curriculum in the
classroom. This list should include:

1. mulu-media materials,

2. community resource personnel,

3. publications, and

4. national resource people.

SUMMARY

1. Budget must anticipate all needed resources.
Teachers are the core to successful curriculum
development.
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All areas of curriculum should be brought to-
gether for the design of the education program.
Expertise already available should be utilized,
including

a. curriculum materials,

b. community vesources,

c¢. nationally-known personnel, and

d. people with prior experience

Objectives should be specified,

Time for curriculum development should be
available; use of time should be well planned.
Needed curriculum resources for implementation
should be in place before anviculum goes into
the classroom.

[




POSTSECONDARY AND ADULT
EDUCATION

Responsibility  The career education program certainly is not com-
plete unless it includes the postsecondary and adult
levels. The local education agency has an educational
responsibility to the community at large to assure
educational opportunities at all levels. The absence
of a postsecondary and adult program omits a pivotal
feature of career education, and its inclusion provides .
for a full scope of articulation among program ele-
ments. The dodge of “no money from tax resources” is
not a sufficient excuse for failure to provide these
services. ‘

Definition “Any person over 16 not regularly attending elemen.
tary and secondary schools on a full-day basis” is a
candidate for postsecondary and adult education.

If other state or local agencies in the school’s attend-
ance areas provide postsecondary and adult-level edu-
cation, the local education agency should be involved
both as a coordinating agency and in the establishmeit
of work roles.

Needs Based on the needs assessments and continuous in- :
put of the community, state, and national levels, the
local education agency should determine the present
and future state of the job market. Based on this data,
education and training must be provided where the
people are in order to be exercised where the jobs are.

“ Aonn

This education at the postsecondary and adult levels
means awareness, preparation, guidance, retraining,
placement, and replacement. The awareness phase
should be emphasized since it is as important for adults
as it is for young children and adolescents, ]

A career education program at the postsecondary
and adult levels, while using the present program, must
not accept the traditional concept cf postsecondary
and adult levels as enough. It is not. Rather, the local
education agency must provide opportunities at the
postsecondary and adult levels which reflect the local
philosophy of career education and which are designed

ERIC
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to carry out the long- and short.range goals at all
levels.

Coordination L. Al of the educational resources of the commun-
ity for pusisecondary and adult education should
be identined.

2. Current adinission standards should be obtained.

3. A liaison committee should be formed to assure
coordination with agencies offering postsecon-
dary and adult education, This committee should
be charged with the responsibility for planning
for the smooth progression of students from the
public schools to future cducational undertak-
ings in both the initial training and retraining,

Note: Such a task of articulation may be one of the more

difficult to complete; there are few examples of this
kizd of across-the-board cooperation.

12

Q

RIC

E

Aruitoxt provided by Eric:

PN

-

»
H




CAREER GUIDANCE

Services Guidance services are essential 1o carcer education
at all level—lower, middle. and upper schools, and
postsecondary and adult levels. The implementation
and exccution of such services may aced redirection
and reform in order to implement a career education
program. in planning the program design, the director
of guidance is 2 suppors person necessary to the success
of the program. This individuzl, along with the super-
intendent and the project coordinator, will play a vital
role i the successful implementation of this phase of
the program.

Guidance services must indude:

L. placement, follow-up, and veplacement:

2. assisting students as they relate theiv pevsonal

capabiiities 10 carcer opporamities:

3. providing a variety of means, both cognitive and

affective, to help students understand:

a,  themselves,

b. their peers,

c. the interdependence of relationships in all
areas of our organized society,

d. the value of a work-oriented society, ad

¢. the role of choice:

4. providing systematic and continuous assistance
to students as they seck to learn more about edu-
cational and occupational choices and what these
choices mean to the stdent, e
a, what is important o me,

b. what is possible for me, and

< what is probable for me;

providing students with assistance in implement-

ing their personal choices; and

6. assuring a coser working relationship with gov-

crnmental, social, service, business and other
community agencies involved in carcer education,

[

Personnel The implementation and execution of the guidance
function involves all persons in the career education
program. Under no channstances should all respon-
sibilities be assaigned 1o an individual knowr as the

13
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tneer or ecuapatnonal counselm. Fvery  connselor
should be involved in the guidance funcion of cueer
cducation; and cach counselor should be involved,
both individually and in groups, with all types of
students,

While the counseling staftf will continue o offer
specialized services, the cassroom teacher is a neces
sury agent to convey to the students cerizin guidance
sCTVices.

The program coordinator, along with the divector of
guidance, will:

L. define the guidance functions. i.c.. roles of coun-
sclors, teachers, and other career educational
personned:

2. identify resources for these groups;

3. designate the responsibility for placement and
follow-up; .

4. relate the results of a student needs assessment
to the guidance service offered to the students;
and

5. assist in organizing professional development
programs for all persons involved in the guid-
ance function.
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PROFESSIONAL DEVELOPMENT

Responsibility  Professional development is a coutinuous need with.

and in the local education agency. The agency is fully

Organization  respomsible for initiating and nmintaining cffective
professional development for its total stafl. This is
crucial to the success of career educition and should be
cifectively organized and implemented  around  the
program’s long. and shortrange goals.

Since profesional development must go hand-in-
hand with program development, preservice programs
should be planned and offered prior to the implemen-
tation of the program in the classtooms. Continuous
inservice prograsns should be offered as soon as the
program is implemented.

Content The content of the preservice effort should include:
1. the local education agency’s concept of and com-
mitment to the career education progrim;
2. the development of long. and short-range pro.
gram goals; and
3. planning for initiation of carcer education,
Activities Activities might include:
l. the design of process and product objectives—if
these sre still undecided;
2. the examination of existing curriculum materials;
3. the design of program curriculune materials in
line with program objectives; and
4. a discussion of the evaluation procedures which
are 10 be used o measure the cffectiveness of the
program.
Participants Participants in the professional development sessions
should include:
1. the program coordinator and all staff assigned to
the career cducation program; .
2. administrative support personnel:
a. supervisors in curriculum instruction and
guidance,
b. assistant superintendents for curriculum, vo-
cational and adult education;
3. counselors in the system;

15




Evaluation

Sources

Consider

Q
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Whether these persons meet in joint sessions or in
sepatate sesions is i decision for the program coodi.
naor, Bul cach group sbould wndengtand the commii-
wenl aesponsthihition, voles, and sevinees of the other
gronps e ihe career education aogiam.,

Eaclr preservice ad inservice contse should have
specific objectives and a0 cucfully planned agenda.
Highaliber expertive should be used 1o succesfully
ovganize mnd cnry out these programs,

Every program for profesional development shiould
be awefully reviewed in werms of the objectives, and
futie progrns should be organized wd conducted in
fight of these evaluations, The evaluation results should
be shared with program pavticipans, and their addi
tional comments and observations should be encowr
aged.

There me presently several agencies. programs, and
individuals who can give excellent asistance in the
development of preservice and inaservice courses in
ceer educuion,

fu dc\'cloping it profession;t] (lc\'clnpmcm program,
comsideration shiould be given to:

Losorangements for gradisie college credit for in.
service courses, but this should NO'L' be 1he
rason individuals participate iy inservice sund
preservice courses;

2. arrimgements for professional advincement for
work experiences ontside the school system:

3 utilization of outside sonrces and resourees;

4. utilization of technicd awistimee available from
the state educition agency: ind

5. leadership in stafl development along with lead.
ership in carriculum development,

SUMMARY

Professional dcvclopmcm must:
1. be based on the overall career educittion plan;
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be continuous;

be dynamic;

be effective in initinting teacher change and cur-

riculum chiange ndfor revisions;

3. enconrage and provide released time for teachers,
principals, counsclors, and staff during the school
year; and

6. cexpand wachers’ horizons beyond the school into

the total community.

LN 1

-
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The local cducation agency is respomsible for an
cffective program!
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1.

COMMUNITY

Commitment A vital factor in the successtul implementation of
a aueer education program is the commitment of the
N community to:

the purpose of career cducation;
the long- and short-range programm goals;

serve as a part of the learningfteadhing process of

career education; and

otfer support to the program by:

a.  making the community a part of the sdiool
and

b. making the community people a part of the
cducational process.

The school must recognize that the community is an
extension of the dassroom for many crucial and neces.
sary aspedts of the career education program. Fhe
formal educational system alone. excluding the com-
munity, does not have the resources to provide all of
the answers. :

Who In order to sccure community support. the program
should involve:

1. lcaders in business, industry, fabor, service. @ad
governmental agencies;

2. recognized leaders of minority groups:

3. recoguized leaders of a variety of youth groups:

1. representatives of newspaper, radio, television,
and local magazines;

5. recognized leaders of fraternal and service organi-
zations;

6. recognized leaders in community service;

7. representatives of all levels of work—unskilled,
semiskilled, skilled, professional, and admimstra-
tive;

8. women;

9. leaders from other educational agencies in the
community;

1). reprosentative parents; and
1. representative students.
How There are many means to formally organize com-
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munity people into active involvement in the carcer
cducation program.

- Advisory I the carly stages of program design, an over-all
Commitiee advisory committee shoukd be appointed by the local

board at the request of the superintendent, Fhis
nucleus of 12-20 members could appoint subcommit.
tees for public relations, budget, materials and supplics.
and crafts. Additional community people could be
placed on these subcommittecs.

‘This advisory committee should be involved in the
formulation of the purpose, goals. and objectives of the
career education program. ‘They offer a possibility of
important input in the design and implementation of
a needs assessment program.

The community is the agent which meets the stu- i
dents upon their departure from the school and re-
ceives immediate knowledge of the degree of success of :
school programs. Therefore. this advisory committee .
and the members of other community groups assist- i
ing in a successful program can serve as an agency to
evaluate the career education program of the schools. :

Regularly scheduled meetings of the subconunittees
and the major advisory committee should be held with
acarefully planned agenda.

Craft In the upper school. and perhaps at the middle

Committces  school level. each job training station, i.c.. skills devel- \
opment center. shonld have a craft committee repre-
senting a variety of skill proficiencies and community
business people who know the job training require-
ments, needs. and opportunities for advancements,

Fombanre s W

These craft committees serve as sonnding boards for
curriculum design and change and offer assistance in
setting up equipment needs; they nuy also assist in job
placement and offer evaluation of the program.

In addition to advisory and craft committees, the 3 \
mass media are an excellent means of informing the
community about the programs and demonstrating the
nuny vital roles the commmmity plays in a program.

by

Utilization The commumity is the school. 1t can be made a vital
part of the career education program by mtilizing the
commuity;

19
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Communication

to organize tinancial support for career education-

as classrooms through field trips, with pre-ses-

sions and follow-up to tl ¢ trips:

as resource persounel tor the classrcom sitnation

for speeches, demonstrations, and programs;

as training stations for:

a. teacheis—so they gain expesure to occupa-
tions outside of education and

b. students—both for limited exposure and in
on-the-job training;

as agencies for student placement; and

to assist with follow-up of students who exit the

school.

Devices for communication include:

G B0 =

N o

brochures,

radio shows,

television spots and shows,
displays in shopping centers,
speeches for community groups,
PTA programs, and

programs at the schools.

SUMMARY

The project coordinator must:

understand community structure:

a. economic,

b. social, rnd

c. political;

involve the leaders of all these groups, effectively,
in the career education program;

choose wisely in setting up advisory committees;
define the responsibilities of the advisory com-
mittee carefully and sensibly and encourage the
advisory committee to carry them out; and

usc the community not only as a resource but
also as a vital source of help and idecas,

20
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EVALUATION

Both process and product evaluations of a program are essential.
’ Career education is an on-going process from kindergarten through
postsccondary and adult levels, and evaluation to deteimine its success
cannot and should not wait until the first students exit the program
and find or seek full employment or subsequent preparation,

In the initial steps of program implementation, an effective evalua-
tion design should be developed. Such a design, organized to incasure
both process and product objectives, must be flexible and applicable
to the program.

Design In the design of such a program, the following re-
sources may be tapped:

1. Available individual expertise from:
a. other local education agencies,
. United States Office of Education,
¢. your own and other state education agencies,
d. universities,
c. national laboratories,
f. national centers.

2. Available published reports on effective evalua-
tion procedurcs.

3. Available instruments for measuring process and
product objectives.

Evaluation will be an on-going feature of an effec
tively designed, implemented, and administered pro-
gram and will provide a means of reporting some
results before all steps are completed.

Roth self-evaluation and evaluation contracted to
an outside agency should be considered in designing
a total evaluation scheme.

Evaluation Evaluate:
1. needs of the students;
2. curriculum development andfor revision;
3. new program offerings;
4. nceds of the community;
a. cconomic
(1) business
(2) service

2]
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(3) labor
b. political
¢ social
accountability, i.e., the evaluation of performance
objectives;

quantitative and qualitative FOLLOW.UP of

students who exit the program: and
financial investment,

The use of advisory and eraft committees should be
considered in setting up the evaluation program. In
establishing an effective evaluation program consider:

1.

9

.

a dose working relationship between the evalua-
tion team and the program’s instructional staff;
instruments which have applicability to teachers
and studemts, i.c., their usefulness is practical
and results are immediately available to the in-
structional staff;

a semwsible use of students’ time for evaluation
purposes: DO NOT let evaluation become an
issue between instructional staff and the evalua.
tion team;

a systematic compiling of base-line data from all
students;

a plan to provide rescareh documentation;

the need for programmatic data to determine
whether oy not career education weally makes a
difference;

the use of the chosen external evaluation team in
the design of the program; and

an effective means of dissemination of evaluation
results.
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THE CENTER

The Center for Occupational Education at North Carolina State
Unversity at Raleigh is a rescarch and development center established
in 1965 under the provisions of the Vocational Education Act of 1963.
The Center has been established as an integral unit within the School of
Education at Noith Carolina State University, and its major programs
are supported by contracts with the National Institute of Education.
The Center has as its mission the provision—through rescarch, develop-
ment, and related activities—of a continuing contribution to the
imptovement of occupational education. The major research and
development programs of the Center focus on the relationship of occu-
pational education to its context or environment. ‘T'he frame of reference
for occupational education indudes its relationship to regional econ-
omy, politics, and the employment or work environment. In addition
to its primary programs, the Center also maintains a Division of
Special Service Projeas which provides the capability for flexible action
within the Center's overall mission. Funding for these projeets is not
maintained through the Center's federal grant, but rather negotiated
on a project-by-project basis with contracting agencies. The director of
the Center is Dr. John K. Coster. The Center’s staff editor and the copy
editor for this monograph series is Mis. Sue King.

THE SCHOOL

The School of Education at North Carolina State University at
Raleigh offers baccalaurcate, master’s, and doctoral degree programs in
professional ¢ducation and psychology. With a focus on human resource
development, the School ontains extensive teaching, research, and
demonstration capabilities. Emphasizing multidisciplinary effort where
appiopriate, the School of Education has access to personnel and
physical facilities throughout North Carolina State University. Dean of
the School of Education is Dr. Carl J. Dolce.




