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-« It has been reoommended to the school that programs be

‘ed to change the children's concept toward the school

nment and that the concept "school® be utilizéd as-a pre-test

st-test measurement for any school improvements undertaken. It

SO suggested that the school further inveéstigate the open
classroom énvironment for its social effects upon children.
(Author)
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Soares and Scares (1969} attempied to confirm or deny the wajority of .
the research on the dispossessed on theiv lower ov impairved scif-conceprs {(Hohn,
163%; Celemen, 126863 Leviae, 19683. In urban Clum :far" aciwwels, 514 students :
(gradas 4-8), were Lesved on 5 self-peorcegtion sL“urL1L walch mzasured seoili- )
concept, ideal cencept, reflocted self ia che 3es of classmates, refiected self
in the eyes of the teacher and reflected gelf in the eyes of the parent. They :
found that dispossessed chilaien not cnly had positive sclf-percepuionsg, but they
were pighor than those of so-called "advantased” children. Similar LLHGl?g are
reported from a study by Trowbridee (I270) in which seli-concepts beilween dis=-
pussessed and middle-otacs status elementary students were investigatad "Cing K
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Vs Self-Esteem inventory with 54 c]aesro~ws
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undertaking selii-

covcept yrosearch.

. The siudy showed ¢ 1
"

cuiturally dispossessed students uate nigher sclf-concepts than “advantageld .
childven and that there were no significanc zlrFFrGﬁCL by grade level, rogies ;
~and Soares (1989}, unable Lo confiim tuat "éisadvantaged" sundeais had low sali- i
coneagts, bypothesized that the apparen: lack of congruence vebtween seli-inage )
*Zirkel (L973) noted that theve exists 2 forpent of confusicn arsund the isgue thar ?
mineritly group: povsess doflated or negative rali-concents e nolae thet the §
raticnales, iastruamentotion and reseaceh aeilhednlogy varies with-each pevson §
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and eavironmental endowment may be explained by the fact that dispossessed chil-
dren are exposed only to other dispossessed people in their daily activities.®

Zirkel (1971) reviewed several studies whieh indicated that differences
bétween reported se]f-couceut° of Blackh subjects and wiitc subjects disappeared
when socio-economic class status was taken into accouat. Powers (1971) showed
that Blacks, tested cn Soares aué Soares Inventory were not significantly lower
on any of tho self-perception scales, and ih fact were significantly higher than
non-Jewish \hltbu in sel;-lrdge erLOI and oses (1971) xeported. BlacL and
Caucasian means to be equal, based on data from 5th and 6th grade pupils in a
Coanecticut city. Del BldSSLc and Healy's data (1970) from Anglo, “Black, and
Spanish-American. 9th grade pupllc in the Southwast disclosed slmllar self-
concepls across etimic groups and across socio-economic level. Gaston (1972)
found in a sample of Job Corps women students {Chronological age from 16 to 23;
that althiough her groups feI] below national norms on the Tennessee Self-
Concept Scale, her Biack females were significantly higher than Spanisti-American
and Caucasians. Kemnedy (i969) administered the 16 PF scales to Indian and non=
Indian college students. Only one of 16 comparisons was different, suggesting
no- real differences in self-concept between these two groups. Cox (1972) postu-
lates that in a period of rising etimic prlde one might not expect minority

¢roup children's self-concepts te be deflated. .

Cooper (1972) .using a Semantic differeatial instrument examined aigh
schools in rLrul New Hexico on several concepts among which were included, "Me,"
"Me as a studeut," and attitudes toward owm cthnic group. The findings.were -
similar for all three concepts, although a distinct trend showed that the con-
cept, "Me as a student” was rated less favorably among all four ethnic groups,
"Me' was -second, and most favorable ratings were given by menbers of each group
to their own group. The data suggest that all four groups possess favorable per-
ceptions of their cwn groups - Blacks the highest and Anglos the lowest. But
all four groups (Anglo, La Raza, Indian, and Black) reported favorable percep-
tions of themselves, Tae notion that ethnic minority groups possess damaged
self-concepts in relation to majority groups failed fo rcceive support from the
data. Incidentally, the scihool was seen less favorably by all four groups.

Hodgkins and Stakenas (1969) using a semantic differential self-concept
measurement with white and Black high school and college age students found that
Blacks scored significantly higher than whites on self-adjustment and self-

assurance in school.

~P1erce (1970) would consider such a hypothesis a reflection of the white resesarch-

perception of "disadvantaged" children. The criteria for a

er's bias toward his
There is a need

high or low self-concept is defined by the white man's culture.
to recognize the majority group's perceptions (biases) and minority group's
notion of its circumstance. There is a need to encompass more than the white
view of defining wminority problems. Banks and Grambs (1972) state that white
oriented social scientists are endeavoring to prove that Black persons' lack of
success in America is due to their negative self-concept rather than to the
racist nature of society and its exclusionary institutions and methods. Stone
(1972) states that the humanism of Black concepts into the epistemology of

education has never occurred.
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bDouglas (1971) attempted to dotermine the nature and distribution of
the sclf-concept of inner—city Black and Caucasian junior high school students
using Coopersmith's Self-Esteem Inventory. The results showed that Black sud-
jects had self-councepts which were no better or worse than those of their
Caucasian peers.

-

* IIL. PURPOSE OF_STUDY

One of the reasons it was deemed important to investigate the self-concepts
6f children, is the emphasis that both parents and school staff place on the.
importance that the enhancement of self-concept should be an instructional ooal
in the schools. Reasoncer (undated) found that parents (N=2139) ranked self-
concept as 2nd, with the goal of. reading comvrehens1on taking first place. A
Socio—economic breakdown revealed that both lower sccioeconomic parents and
upper incone parents ranked self-concept third in importance, while middle-inco: 2
parents ranked it first. The staff in 42 schools (¥=747) ranked self-concept as a
number one priority in instruction. i )

The main purpose in this study of weasuring ethnic group self-concepts was
to determinc where minority groups' sclf-concepts stoed in relation to the majority
_group in a deseoregatedllntecxated -urban elementary school using a pictorial seman-
“Eic differential instrument. Tive ‘purpose of using the semantic diffeveéntial iras
‘€0 obtain an objective, Quantltatlvo index of meaniag (0sgood, ‘Suci and Tannen=
baum, 1957). Attitudes in the school systems can only be fully investigated when
appropriate instrumeatation is available. The semantic differcatial appeared
to be a2 most promising technique. The tecimique can provide data for program
evaluation studies in which student attitudes are a wvariable to be examined.

It was hypothesized that there was nc mean difference among various ethnic
groups on each of the five concepts measured on the instrument (school, feelings
about myself, me when I grow up, my skin color and how children feccl about me).

In that a quota sample vwas obtained for the study balanced by grade level,
ethnic and sex designation of teacher, and classroom environment (open vs. stan-

dard), the differences between means among the classroom environments and the
grade levels vere also examined.

III. PROCEDURE :
Jastrument

Self-concept is operationally defined in this study as the way a child
reports himsclf{ on various concepts; me when I grow up, feelings about self,

_skin color, how children feel about me, and school; all concepts are shown on

a semantic differential instrument. The study or instrument does not pretend
to cover the totality of self-concept.

Viewing the individual from his own self-perceptions is a perceptual orx
phenomenological approach. Phenorenology holds that the reality lies ia the
individual's experience of the event. .The perception of the event i3 determined
largely by the individual's self-concept. Tihe self-concept influcnces the
roles that individuals fulfull in their various lifec situations. A person
learn. about himself through success or failure and from reactions of others.
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There ave, louvever, other definitions of self-concept which utilize inference )
from behavior or from projective techniques. Tihere is considerable debate about
self-report as a legitimate means of mecasuring self-concept as opposed to pro-
jeetive techaniques on the one hand, and observed behavior on the other.

Cronbach (1960) says it is wmore reascnable to interpret self-report as a
statement of the subject's dublic self-concept than as a statement of his typical
‘behavior or of his private se]f-concepL.
=~ The truthfulness of self-report is to-some -degree a fuanction of -the test
instructions and the nature of the items asked (e.g., items reflecting a cul-
tural bias). DBat Allport (1961) has stated that self rating is the most direct
metirod of obtaining ‘quantitative self-appraisal, although he also points out one
important problem; the tendency of people to over=e¢valiate themselves.

o All self-report measures have certain inberent weaknesses. The respondent
may snswer as he beligvés the examiner wishes; he may simply respond off-the-cuff,
or he may lack a standard of comparison. Another complication arises in that
he may not understand the words or may assign different meanings to the words.
Becutse Ttudents in an urban desegregated setting are from such varied back~
grounds and possess such varying reading skills, it was felt that the pictorial
format would be an easier and more ego-involving task than adJeclee opt051tes
on a verbal semantic differential instrument.

Concepts. The universe sampled in the self-concept insturment consists of
CQﬁcepts_xeilectlng the concerns that children have about themselves. These
concepts as categorized in Table 6 appear in Jersild's (1952) collection of
children's statements about what they liked and, disliked about themselves and in
a study by Piers (1969).
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Scales. Pictorial scales have been developed both by Osgood (1960),
I “lielper ?1533: 1970, 1971), and Cox and Schummers (1972). Using Cox and Schumner's
| instrument, a shorter form (elimination of some concepts) was devised for this
| ‘ study. Self-report inventories are subject to distorfion. Cronbach (19260)
{ has pointed out the effect of response styles. With children the desive to lock
R good is fairly strong. Their responses might reflect how they have been told
| they should feel. To account for possible biasing effects of acquicscence on
the f:;f; the scales were alternated with respect to thcoretical dimensionality.
i Nine pictorial scales, made into slides, were used for each of the five concepts.
o . _Each slide consisted of five representations (five-point scale) of an object,
person, or animal which varied systematically in a way desigied to elicit suc=
* cessive degrees of an affcctive response. A five-point scale was selected since
-preliminary research indicates that children fail to use some of the degrces. on
a sevea point scale (Loag et al, 1968; Maltz, 1963). All slides were in color
and constructed with the specification that either direct or oblique racial
or ethnic characteristiés be omitted. On the answer sheets were dravn brief
. schematic pictures representing the five steps of each of thé scales (see Appen-
- dix). Each child had his own answer booklet with one of the five concepts typed
; on the top of the page, and the ninc schematic scales below. . ’ i §

oo

Since its development by Osgood, the semantic differential has been used
in & wide variety of studies and in many differéat cultures and language groups.
: The technique has great flexibility, but scales appropriate for school childrex i B

needed to be used. Selection of adjectives needed to be cxtensively used by .
children vith opposites that tney could pelcelve. . —

oo el tidons |

|
I
[

At the present time, only a small number of studies have beeun reported
using the semantic differential with children. Most of these employ the scales
developed for adults (Ervin and Yoster, 1960; Long, llendersoa and Liller, 196&;
Maltz, 1963; Small, 1957). It is questionab le‘whether they are valid for chil-
dren whose reading and vocabulary level is considerably below that of adults.

It has been contended by McNamara, Ayrer and Farber (1972) that scales used in
semantic differential instruments not developed for elementary schecol children
might lead to an increase in error variance since the scales would not be typical
language patterns.

The {irst series of studies which attempted to establish a set of scales
valid for children was by DiVesta (1964, 1965 and 1966). His scales were not
necessarily polar opposites, and they were not used as modifiers to make
judgenents or ratings.

There is evidence from sociolinguists (Bernstein, 1965, 1971; Robinson
and Creed, 1968; Lawton, 1963; Raph, 1967) who indicate that lower socioeconomic
children have a language that differs from middle socioeconomic children of
the same age. Middle class status speakers have an elaborated language code,
vhile lower, class status speakers have a restricted code with a limited and
rigid use of adjéctives and adverbs. DiVesta (1965, 1966) developed scales on
a sample of suburban middle socioceconomic elementary school children.

Although the ity school population was varied where this study was done,
it was primarily comprised of lower socioeconomic status, thus many of the scales
used were based on language patterns of this population (Cox, 1972; McNarmara,
Ayrer and Farber, 1972; Lynch and Cochran, 1972.) Table 2 lists each pictorial
scale, its description, its intended adjective, and its researchers.
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Various researchers (Helper, 1966; !eNamara, Ayrer and Farber, 19723
DiVesta, 1966; Lynch and Cochran, 1972) have found difiering factors from the
same scales. This test instrument is not analyzed by factors, for independent
factorial studies of the scales on this instrument for this population have
not yet been done. g

Validity. Althongh the APA (1954) has recommended that validity be
obtained in four arcas (content, predictive, concurrent, and construct ) the
instrument possessad sufficient evidence of both construct and content validity
to warrent its use. The validity of a test is the degree to which a test
''measures™ what it is designed to measure. The construct validity of a test
is the extent to which the test may be said to measurc a “theoretical construct"
or trait. It is an analysis of the meaning of toest scores in temms of psycholog-
ical concepts. Croabach calls attention to this lack of construct validity
on most sclf-concept iustruments. To remedy this, the items vere examined and
the test was administered to two third grade classes and two sixth grade classes

~in other schools (Cox, 1972). The seventy five children in these four classes
were shown only the nine pictorial slides, not thé concepts, and were requested
to write what words, feelings, or opposite adjectives the pictures reminded
‘them of. Results of this validation study indicated a mead percentage of 80%;
that is, children arswered with the appropriate adjectives to the pictures -the
great majority of the time. ilelper (1970) had also found Some assurance that
verbal polarities had valid counterparts in pictorial scales.

Logical validity, which is synonymous te content validity, is considered
a more appropriate concept for this instrument. There vas a high degree of

- Togicar vatidity -evideneed By inter-judge agreement and careful procedures in
item and concept construction. An attempt vas made at the outset to build con-
tent validity into the instrument by defining the universe to be measured as
the areas about which children have chown differentiation.

Reliability. 1In investigating reliability, a test-retest cocfficient
was obtained. Test-retest or temporal stability is one form of reliability.,
One is asking whether a child's profile upon retest resembles his original pro-
file. Is the instrument consistent in assessing what it is intended to assess?
An appreciable error variance in a coefficient of correlation could be the result
of personality change rather than an inconsistent instrument. It is imperative
that the test-retest be done in a short time interval., The longer the period
of time betwecen test and retest experiences, the greater the possible contam~
ination of the derived bivariate distribution correlation coefficient due to
the inherent dynamics and change iu personality itself. The critical temporal
period should be set for a short duration. Unfortunately, the test-retest
time interval for this instrument was approximately eignt weeks.

Test~retest reliability coefficients which are calculated on severa
grades can be expected to be higher. Thus, coefficients were obtained for one
third grade and one sixth grade for each concept, and were analyzed separately
by grade level. The resulting test-retest distributions were subjected to
analysis with a Pearson product-moment coefficient of correlation. Table 3
reports the results of this analysis:
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PEST-RETEST PULLABILITY CORFRICIENTS
FOR BACH CGHCEYTY BY (GRADE LEVEL
h - S=figndfisanec wh  01-.10
GRADE 105 ¢hilan ’ feelings
ren ool wy sRin about ne when
about me - | coior  |scheol| wysell T ~row us
GRADEZ 3 5 S R
S L B2 -.02 .55 o1
A GRADE 6 ) . [ St . ) o )
> . .33 1 ?T 71 Y .31 :

Consideving the long timn span between] test—retesE?lthe instrument pussessed %
sufficient reliability to be used for group admihistration and interpretation -
for grades 4-6, but not individual diagnosis since the reliability coefficients
should be over .90 for this purpose. Ong should note, though, the. non-significant :
cocfficients, particularly the concepts school and me when I grbw up for grade 3.

S e o
IO TR

Design —_

- A

Sample. A quota sampling of 4th, 5th and 6th graders was uvtilized for
this study (H~159). These classrooms represented a 26% sampling of the school.
The sample was balanced for grades, ethnic and sex designations of teacners and
classroom environment (open vs. standard classrooms). The sample represented
Black, Asian, and white etimic groups; white included Spanish-Surname, Asian
included TFilipino and American Indian. (These. groups were combined with the
.majority groups in that their H's werc too small to put to statistical analysis.)

Administration . The test was administered as a group test in each class-
room by a research assistant. Each concept was read aloud by the administrator
and the slides were projected one at a time on a screen in front of the class.
The children were instructed to encircle one of the five variations that best
expressced their feelings about the concepts.

Analysis. Each subject's choice was transcribed into a numerical rating,
ranging from one to five, with five being the most favorable selection. Mean
scores were obtained for each of the five concepts for each ethnic group, eaci
grade level, and each tlassroom environment (open vs. standard). Students were
requested to place their names on their test booklet. Class lists previously
coded for ethnic group identification were used to assign ethnic grouplnns to
each child.

Since self-concept is not necessarily a unitary trait, aad children nay
have several concepts of themselves, no overall self-concept scores vere computed.

3

ERIC

Aruitoxt provided by Eic:




-9 -

. T 1V. RESULTS

Ethniq Oroups

(wiite, Black, Asian) on eath of the [ive concepts.

TABLE 1V,

ETHNIC GROUD HEAN VALUES ON BACH OF FIVE CONTERTS

ERURIC 20V childg- . feelings .
f‘!‘()l » {‘, n-;'n & ;1 v aled < a0t
GROUP & e} ee my Skin about me whoen
nu. oF athL e color  school nmyself I grow up

[ L ')JL(":‘S

| wmTTs -

N ) - (3\‘:58) 3.2" 3.6 206 ) 3.9 ) )"'2
BLACK
(N=39) 3.4 3.7 2.4 3.9 b1
ﬁSI o
(11:62) 3.5 3.8 2.4 3.9 4.0

” . -

Tests of significance (t tests) werc performed between mean values for
various cthnic groups within each.concept. Table 5 shows that there were no
significant differences among any etimic group on any of the five concepts.

TABLE V

OUTCOME OF TLETS OF IGIIFZCANCE BETAREEN
, EACH ETHRIC GROUP WITHIN EACH COHCEPT
Hyrothe-
¢ sis No. BEthnic Group Concept . Ho

1 White-Asian {me when I £2'0% up Fail to reject

2 |Wnite-Black " "

'3 - |Black-Asian " "
I HQité~Asian feelings about selffiail to roject

5. White-Black " "

]ZRjkj 6 Blaci-Asian " "

In Table 4 one can examine the mean valucs obtained for each ethnic group
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TABLE v (continucd)

7 White~Asian |my skin color Rail to rejeet
8 Vhite-Black " "
9 Black-Aslian " "
10 Vhite-Asian [now children feel | ¥Fall to reject
~ Tlabout me
1l Vhite-Black " "
12 Black-~sian " "
13 White-Asian school Fail to reject
o B
il hite-Black " n
1% Blacik--Asian " "
T A it g v O P

Table 6 shous the vank order for all cthnic groups for ecach concept

with the nuwber one rank being the highest mean value or more positive responsc.

PABLE vI

RANK ORDER O COMCEPTS BY
ALL ESHNIC GROUPS (N=159)

Rank Concedt

1l me when I grovw up

2 ‘Téélings about self

3 my skin color

4 how children feel about

5 school

me

ey

1 o
LAl
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Grade level
Table 7 examines the mean values obtained for each grade level (4ch,
S5tir and 61h) on cacih of ihe five councepts,
. TABLE VII :
GRADE LiVEL JEAH VALUES O EACH OF ;
FIVE COHCnEPTS .
' caq . s )
CRADE & how chiid- feelings ] o
NO OF  ren f2el  my skin about me vhen
SUBTEDNTS abvoub oo color school pwgeldl T orow un .
ho(N=51)] 4.3 T 3.6 3.2 2.7 :
S (]’3“59) 308 "ol 308 303 203 N
6 (R=52)] 3.8 3.7 h.o 3.3 2.7 :
No significant differences were found between any grade level witain
any copcept. 4 ¢ test for siguificance between mean values was utllized for :
e TATh Comparison. (rable &) - .
%
1
i
. .
N k4
JQABLE VII1 !
™ i
- OUTCONE OF TSSTS OF SYGHNIVICARCE i
BETWEEN EACH GRADE LEVEL 3
WITHIN I!‘C.‘r‘ CORCEPT §

Hypo- %
thesis Grade level Concept ilg %
i

1 g me when T grow up | Fail to reject § E
2 4-6 " " ‘ %

3 5-—6 . " " ) ; :
t

4 sy

i'ﬂgﬂ b Pt >
ek b w1

i
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TABLE viir  (continued)
% . h-5 feelings about self|¥ail to rejeet
- n "
5 4-6
6 56 : n . T
: 7 b5 my skin color Fail to reoject

8 46 . "o "
9 5,_6 ] . ) "

30 4-5 how children feel [Fail to reject: .
abecut me . g
11 u"‘G i " " i

13 L5 school
14 g " "

15 5-6 o n "

Table 9 shows the rank order for each grade level of each of the five
concepts, the first (number one) representing the most favorable.

i

P TABLE IX 3
Loy o : RANK ORDER OF COHCEPTS :
: BY EACHl GRADE LEVEL :
‘% Rank Conecent Rank Concept Pank Concept §

{ : ) :

{. 1l feelings 1 me wvhen 1 my skin 3

: about self I grou up color :
s ' 2 me when 1.5 feelings 2 feelings g
sl I grow up about self about self ;
!
!
N i
: %

!

2

RN
A
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TABLE IX (continucd

me when
I grow up

3 my skin 1.8 my skin 3
color color

b how ¢hild- 4 how child- & how child-
ren feel ren feel ren fee!
about me about me2 about e

school

school 5 school

\¥2]
\n

Classroon Environment

., Table 10 cxamines the mecan values obtained for the three open vs. the
three standard classrooms on cach of the five concepts.

CLASSROCH ENVIRORFEAT
e

KEAN VALUES Ol EACH OF THE CORCEPTS

feelings how child-
Class- about ne when my skin ren fe2l :
roox seli 7 grow un coior abhout me schocl
Stand- 5.0 5.1 3.7 3.3 2.8

ard
(3i=80)

Stand- .0 3.8 k.3 3.9 . 2.7
ard ;
(3=862} -

- > o-'/’ - - -
Only one significant difference wvas found between environments among
any concept. A t test for significance was used for each concept. (Table 11)

. ) TABLE XI

OUTCOMES CF TESTS ©

BETWEE!! CLAS3ROOi# ENVIROHM Cil CO:CEPRYT

H¥po- Environ-
thesis ment Ceneept H,
i) 5~0 feelings about sclf|{Fail to reject

<
3
}
H

F T

R TN AR T TR

[P

TS Sk A S v o kT A 61 s e b il LY 6 ey

b TR s
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TARLE AT :(continned)
. 2 S-0 me when I grow up FPail to reject
3 S-0 my skin coler Fall to reject
I $-0 how children feel |Reject
. about me
5 S-0 schocl Fail to reject

Y “Table 12 shows the rank order for each classroom environmeunt on each
of the_five concepts. :

TABLE XII

EOIR L s a

RANK ORDFER OF CORCEPYS j ;i 3
: BY CLASIRGOM BnVIHCHMERT é: :
Standard Classroom (3i=80) Open Classrooim (:i=82) .
Rank Coneent Rank Concent :
1 me when I grow up 1 my skin color
2 feelings about self 2 feelings about selfl :
3 my skin color 3 how children feel :
about nie .
i how children Teeld~” L me when I grow up .
about ng. . —~ :
5 | school 5 school .
, K
V. DISCUSSIOH é
The only significant difference that occurred from all of the comparisons f
+ o . E
among concepts for each group (etinic groups, grade level, classroom environment) 3
pertained to classroom environment on the concept "how children feel about me.” f
Children in the open classroom scored more positively on this concept than those ’

in the standard classroom. This may be interpreted in light of the opportunity
for increcased interaction aad increased oral commumication which are known to
increase liking behaviors (Johnson and Bany, 1970),.=%

bl iy

s b ¢

*It is postulated that fraquency of interaction increascs liking (Cartwright
and Zander, 1968). -
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School was seen less favorably by all ethnic groups, an aspect in keep-
ing with other researchers' findings (Purl and Curtis, 1970; Cooper, 1972).

The semantic diffcrential instrument used in this study was developad-
primarily for research. Longer term studies are reconmended. it is unwise
to assume that any special group will necessarily show difFérences in mean self-
concept in light of the present confusion on self-concept rescarch. Very high
scores for individuals might indicate either defensiveness or high self-esteen;
very low scores might suggest that confirmation is in order for nced of help.
s

Lovw scores should be attended to, but should be consideraod tentative and not

made a part of the child's permanent record. Comparisons siiculd not be nade
between individual childxen.

A factor analysis of scales is necessary. If the desired index of meauing
of the concept is to be of any value it must reflect the score of that group on
) all of the basic dimensions of meaning. The rating of the scales should be
) sumned across concepts and the mean values for each scale intercorrelated, fThe
results of the intercorrelatioa may then be factor analyzed to obtain fundamen-
tal factors. Factors should be examined for ontogenetic differences (across
grade level), for sex and for ethnic groups. It ic felt that more study is
needed on the psychcmetric properties of the test, particularly another
reliability test-vetest -coefficient done within a shortex period of time and
with a larger N. In addition, examination on the relationship between attitudes
C e and school performance, examination of possible socioeconomic group's score .
L differentiation, and examination of the effect of social desirability on !
. response patterns should be made. :

ey

=
7

M DI TR
|

PEEen

o gttt

VI. SIMARY /RECOMMENDATIONS
To determine the status of ethnic groups' self-concepts in a desegregated/ X
: : integrated urban school, a pictorial semantic differential instrument which 7
measures self-concept was given to a quota sample of intermediate classes (4-6
grades). 159 children were sampled representing Black, Asian and vhite ethnic
groups. Self-concept scores across groups, grades and classrcom environments
vere examined. Ho significant differences were found across ethnic groups or
grades within the five concepts utilized on the instrument. All ethnic groups
ranked the five concepts in the following order from nizh to low: me when I '
grow up; feelings about self; skin color; how children Ffeel about me; school.
A significant difference was found at the .05 level between open and standard
classrooms on the concept “how children feel about me,' open classrooms having
a more posibtive mean value on this concept. ’

bt ke A

_ The researcher had recommended to the school that programs be initiated
to change the children's concept toward the school environment and that the con—
cept "school"™ be utilized as a pre-test and post-test measurement for any school
improvements undertaken. It was also suggested that the school further investi-
gate the open classroom environment for its social effects upon children.
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