
O

EDA76 543

TITLE

INSTITUTION

a -PUB
DATE

NOTE

EDRS PRICE
DESCRIPTORS

C

DOCUMENT RESUME

EXEL: An Experimental Program in
Preparation of Elementary School
Ball State Univ., Muncie, Ind.
72
68p.

---SP 006- 403

the Professional
Teachers.

MF-$0.65 HC-$3.29
Cross Cultural Studies; *Elementary School Teachers;
*EXperimefital Programs; *Laboratory Schools;
*Preservice Education; !teacher gducation
Curriculum

IDENTIFIERS *Distinguished Achievemer AWakd Entry; Project
EXEL

ABSTRACT.
Project EXEL is an experimental program. in the,

preparation of elementaky schoal.teachersfrom:their freshman year
through a 4-year sequence of professional education experiences. The
program provides opportunities for students to integrate theory and
practice and personal potentials into authentic teaching styles;,In
the first 2 years,-emphasis is placed on developing skills in.
relations with children; at first in conjunction with lludcie
elementary school, then later in contrasting socioeconomic settings.
Junior` year is concerned with methods, with the.optiOn of spend one
quarter of that year in'England. The senior year of the program is
given over to schools with innovative programs, team teaching, open

.classrooms, and special programs for particular neighborhoods.
pupplementary material-appended to this paper includes schedules of
coOksesildEXEL, EXEL 'Progress, and annual reports.) (JA)
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An Experimental Program in the Professional Preparation
of Elementary School Teachers

Ball State University,

Muncie. Community Schools,

Summary .

U.S. DEPARTMENT OF HEALTH,
EDUCATION WELFARE
OFFICE OF EDUCATION

THIS DOCUMENT HAS SEEN REPRO-
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIG
INATING IT POINTS OF VIEW OR OPEN-

-IONS STATED DO NOT NECESSARILY
REPRESENT OFFICIAL OFFICE OF EDLP
CATION POSMO/41 OR POLICY.

Ball State University and the Muncie Community Schools are cooperating

in an eiperithental program in the preparation of elementary schdol teachers.

Students enter the program in'the freshman year and complete a four year

fro sequence of professional education experience's that include assignments in
0

elementary classrooms.

v

Its.purpose is to provide opportunities for students to integrate

theory and practice and personal potentials into authentic teaching styles.

Each student develops and demonstrates his own teaching competencies and

values consistent with accepted understandings about children, human re-

lations, communications, aesthetics, society, curriculum, and humanistic

perceptions of the objectives and structures of the elementary school.

3
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Bering`two quarters of the freshmen year, students spend one two-hour

,period in selected Muncie elementary school classrooms and attend one

"two-hour seminar each Week. This schedule is continued through two quarters

of the sophomore year with an additional two hours weekly in the seminar.

Each student is assigned three schools that offer contrasting socie7/

cultural settings. The central'emhpasie of this two year period is on '

developing skills in relating with children.
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The Junior year program includes two quarters of work. Students,

,spend four faro -hour periods each week in classroom assignments in con-

junction with method courses. The classrOomsbecoie laboratories for

developing and practicing teaching methods in all curricular areas.

Students may elect to spend one quarter of the junior year in Great

Britain. There they work full time as student teachers in primary schools

In Staffordshire and surrounding areas for a period of five weeks following-

in introduction to British Society, culture, and education at the University

of ,Keele.

In the senior year student teaching program preference is given to

schools with innovative programs, team teaching, open classrooms, multiage

grouping and/or indiv-idualf,.sed instruction and special programs for particular

neighborhoods.

The program'is supported within the University budget for instruction

except for a small grant for the development of Instructional Task Kits

that are being used in the Freshman Block. One hundred to One hundred-and

twenty students are admitted to the program each year.



TH2,CASE STUDY

- /
Ball Sttte University initiated an experimental program in the

professional component for the preparAtion of elementary school teachers
, in the 1970-71 academic year. The professional courses required

by the university were restructured into a sequence of:units each of

which includes student assignments to' selected elementary classrooms

in the Enncie Community School. This experimenet was approved for the
.

entrance of six freshmen groups of up 'to 200 students to be admitted

on successive years beginning with the 1970-71 academic year.

This project represents the culmination of three years of

research, discussion, and planning by a sizeable number of Ball State
-0

faculty and students. A nuclear group of eight faculty and three

students met consistently in approximately 20 two hour sessions each

year. In addition, twenty faculty from all areas of the University

and an equal' number of students majoring in elementary education also

participated from time to time.

Part of the input for this extended study,and planning was

, a series of Lecture-consultations
sponsored by the Department of

Elementary Education and financed by a Project Support Grant from

the USOE for the 1968-69 academic
year's, Consultants included:

1. Dwight Allen, Dean, College of Education, Universttki
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of Massachusetts, who encouraged us in.the development

'of innovative structures for teacher education,

'particularly with respect to novel staff utilization

and in the use of laboratory experience in the most

real and practical circumstance possible in conjunction

with all courses that have traditionally been considered

to be theory and methods.

2% Clark Moustakes, Merrill-Palmer Institute, Detroit, Michigan,

whb confirmed our belief that ,openness, communication and

the capacity for being helping persons are essential

basic qualities of teachers.

3. Jerome Kagan, Professor of Human Development, Harvard

University, who'challenged us to develop a curriculum

in teacher education that makes understanding and

responding to children in terms of their individual

potential, capacities, performance and needs central

to all other understandings and competencies of the

teacher.

4. John I. goodlad, Professor of Education, University of

California, Los Angeles, who helped us widen our

understandings about the variety of organizational

structures and programairnoveions that existor

. are emerging in public education in the United States.

Input from each of these is reflected in the' program. The

4,`
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"proposal was completed during the Winter of 1969-70 and in April

the University Senate on the recommendation of the Dean. of Teachers

College, John Dunworth, and-the University Dean of Faculty and

Instructional Affairs,. Richard Burkhardt, approved it. Implemen-

tation was started that summer and tie .program was initiated in "the

1970-71 academic year%

Objectives

tizI, is committed to a humanistii approach to education. It

perceives life as a process of interaction and growth, of continuing

change. Each individual is to be 'encouraged to maintain and enhance

his own uniqUeness and initiatives as an autonomous being. Yet it

recognizes that elementary teachers should possess an identifiable

set of qualities; understandings and skills with knowledge to support

them if they are to be able;to help children achieve the competencies

essential for personal growth as human beings. On this basis, EXEL.
set as its objective the design of a program that would help students

become teachers Who:

A. In terms of BEING

Possess.a life style Which facilitates the growth of
self and others.

Are aware of the needs, motives, 'values, feelings,
conflicts of self and others, and who use this
data to become fully functioning selves and to
help others to become fully functioning
persons.



B. In terms of KNOWING //
//

//
Possess information basic to.understanding affective,
cognitive, and psycho-motor growth ana development
of children.

Have knowledge relative to the6structures of knowledge
and the`general.curriculum area including human relations,
communication, aesthetics, and technology.

-C. In terms of DOING

Possess and use skills for developing and sequencing
.

learning experiences which are in keeping with each
learnerte-level of ability to cope with his environment.

Possess a-fund of skills by, which they can devilop
alternative learning-experiences when appropriate.

9

Can evaluate growth and learning min, when necessary,
redirect learning experiences for children in order
to achieve desired goals.

Approach learning as a cumulative process rather, than as
being'based on artificial time criteria, e.g., quarter,
semester, year, period, grade, etc'.

An objective must be defined in manageable terms if it is to be

used as the basis for Constructing a program, particularly when it is

stated, as here, in the form of a model. For purposes of prOgram

building, therefore, the model is restated in a series of goals, each-

of which can again be structured into a set of experiences designed to

help sutdents acquire understandings, kinoWledge and skill applicable

to it. In recognizing that achieving themodel i4 a lifetime objective

and that teacher education, in the final analysis, represents a beginning

rather than an accomplished-end, these goals are stated impresent

participial form.

ty

c.1



-P,

The objectives-of EXEL are goals. to be expressed in teachers who are:

1. learning to be trusting of their ownexperientes,
inventiveness, creativity, and discoveries as bases for
action.

2 becoming more open and honest in communicatinewith others.

3. increasingly able -to view teaching as an opportunity for-
-creative Mikan encounter in which teacher,inepupil both
'become learners. ,

-

t,

4. becombig active searchers with students in their mutual
learning situations--and are models for the learning
process.

5. movingtbward mastering the teacher's role in helPing-
children develop competencies of communication in language,.
mathemitiCs, and the arts.

6. evolVing toward mastering the teacher's responsibility of
helping children grow in 4eir'understandingsand appreciation
of man and.his environments.

7. developing understanding and skill in the processes of
organizing, leading, and partidipating in elementary
school c14ss groups.

N.

8. developing mastering ing he teacher's responsibility
of-helping children grow in their understanding and
appreciation of man and his environments.

2. becoming increasingly able to articulate in words and
action their conceptions of the teacher's roles and
responsibilities.

10. developing understanding and expertise in the selection-1.
construction, and use of instructional materials and
equipment.

11. increasing:their understanding of the variety of vertical
and horizontal elementary school organization's found in
American schools.

12. engaging in the 'analysis and appraisal of their own growth,
and in fostering of this competence in others.

.
C
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13. learning to understand the nature.of the communities
and, subcultural groupings served by, the school.

' ,

becoming increasingly able to effect change in the
,communities served by the schoolchanges which promote
human dignity and Well-being in those communities.

-;;)
14

Principles of Program Structure

Viewing teacher education as a_process that is to help students

to acquire!,specified emerging competencies instead of skills and

knowledge suggests new structures for'accomplishing its goals.

EXEL's piogram structures are based on the folloWing principles

which its proponents believe are consistent with its goals:t
1. Students should become involved in professional

education experiences earlier-- beginning at the
freshman level--and continue farther-- through the
'second year 6f professional Service.

2. All professional education should be-laboratory Centered.
Students should have meaningful supervised experiences
in elementary classrooms in the public schools and in
other appropriate places supplemented and augmented by
films, video tapes, and other forms-of simulated class=
room events. These will provide the experience base
for studying. teaching in specific terms-.

3. Faculty should function in teams. While one or two may
have the direct responsibility for planning with a 6"
particular student group, additional faculty should "
serve in the capacities of lecturer, consultant and/or
advisor to-assist students.inthe development of
special_competencies-needed-tor-solving problems,
preparing for experiences in'the students' laboratory
assignments .and evaluating the outcomes to be sought
in the experiences.

4. Evaluation should be both internal and external.
a. 4nternal evaluation should be concerned with re-

cording ani'asiessing individual student progress
aid with overall program evaluation. ,Students.
and faculty will participate. cooperatively in both.,

.,
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b. External e*aluation should be made by an agency
of the university that works independently of the
instructional program itself but will apply
standards that are consistent with the program
objectives.

The Curriculum
a

The program reorganizes.and replaces the traditional content,

of the professional sequence in the elementary teacher preparation

program. Students register for conventional courses but in predetermined

Block Units. Objectives and activities of each Block Unit are

determined by its place in the amquence of the units and the

objeCtives of EXEL. ,Additional course credit is provided for

additional requirements, particularly for aasigmment in elementary

classrooms, by the addition of. three courses totaling eight quarter
o

hOura of credit.

Zhise courses are programmed into the Block Units as follows:-

Freshman year:' Winter and Spring, Quarter

*EDEL 101 Introduction to Teaching in the '2

Elementary School: Seminar and J

Laboratory

GX0SY ipo General Psychology

Total

Sophomore year: Autumn and Winter Quarter
aDEL 2allatroduction to Elementary School 2

Organizatim and Management:

76-

Seminar and Laboratory

UPSY,250 Human ndrowth and Development. 4

EDPSY 300 Educational Psychology'

Taal,

(.1

,
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Junior year: Autumn Quarter
EDEL 360 Principles of Teaching and Classroom 4

Management: Elementary School

EDEL 380 The Teaching of Language Arts in 3
.the Lower Elementary Grades

EDRDG 400 The Teaching of Reading in Today's 4
Schools

EDRAO 430 Corrective Readige in the Classroom 4
Total -7r-7

Junior. year: Winter Quarter
*EDEL 490 Practicum in Elementary Education 4

ENG 310 The Teaching of Language ,Arts 3
the Upper Elementary Grades

MAR 391 Arithmetic in the Elementary Schools -3.

SCI 391. .Tearbing of Science in the Elementary 3
SChoo108

SS' 391 The Teaching of Social Science 3
in the Elementary School

Total'.0,

Senior year: Any quarter by arrangement/with EEL staff
EDEL 464 Student Teaching: Elementary School 9

EDGEN 462 StudeAt Teaching: Elementary School' 4

EDEL.410 The Social and Philosophize' Foundations
Of-Elementary Education 3

Total

4*Courses reqUired for students participating in
EXEL but not required on the regular elementary
teacher education program.

Each-Block Unit-has-an organizational structure-that combines

laboratory assignments, seminars, competency based learning tasks,

and ividual adviiiement. Several') fahlty are assigned to each

c.
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unit in terms of the variety -of specializations needed for theo

Objectives to be accomplished. Classroom assignments provide 4

variety of experiences with different age levels, different" communities

th terms of socio-economic status, and different organizational

structures of elementary_schools'andteacher styles.

The Freshman Block Unit extends through tvo quarters, Wintler

and Spring. It consists of a two. hPur seminar that meets once:a

week and a classroom assignment in selected Mtmcie'Community

Schoolsorcin which, the student works one tm6-hour period each week.'
. _

Students remain on the same aesienment through these quarteri. Task

Kits provide pecific rationale,:inStruction, and guidance in the

mastery pf specific kinds of instryctional tasks.
f

The curricular emphasis in the Freshman Block Unit is on the

first three of the fourteen professional 'goals for teachers. (pages)

Students also are led to explore their own potential qualifications for

becoming elementary school teachers who can function with the

..sesitivity and responsiveness implied in these goals. To initiate

the acccuplishment of these objectives, students are involved

. In assignments in both seminars and classrooms that focus on:

1. Relating with children using good communication

-2-.--Understanding inerrelationships among children and
how they influence each other

3. Understanding develoOinental tasks and learning how
to function in supportive roles in helping children
meter their
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. Li. Learning that children value and how to engage
with children in value, clarification

5. Helping children understand thild appreciate their own
. strengths and potentials (power-base) for the

iatAsfactIon.of their own needs and for meetingsocial ne,-;~ Lemands.

Students who, find Intimate interaction itith' children and
the self disciplining required to function in specifically defined
teacher roles difi:icult "or threatening are encouraged to consider

othei vocational end professional objectifies.

'The ScOomore Block Unit, also, extends through two quarters:

Each week students attend two two-hour seminar sessions on campus

and tick injelementary classrooms for one two-hour seminar period:

Assignments are changed- at the quarter break to give students.

'experiences in two schools and at two age levels. This and the
Freshman exper."*.nse places- each student in three different schools

before entering' the larger program Of th,i-Jtmiar year. Each

stutent has an assign:mut in middle-upper middle, middle -lower

middle, and a lower-vddidle-lower socio-economi.c schbol corranmity.

Curricular objectives for the Sophomore Block Unit are a

-continuation of the objectives of the freshman year and the addition
of understandings and 'skills in ,learning how children grow and

'loam, as represented by goals number 14 and 5 in the list of

professional objectives. (page 5) Students 'are continuing the
exploration of their potentials for becoming elementary school

teacheis as they work with new groups of children and assume



increasing responsibility in Iher performance of classroom tasks.

There are two Block Units in the Junior year, each xonsisting of

a full quarter student load. Students spend four two-hour periods

in classroom assignments each week and approximately ten hoars in

class-seminars on campus through both quarters. The assignment

emphasis is on teaching in various curricular areas of the elementary

school.

0

The areas of the Language Arts with emphasis on the teaching

of reading receive particular attentio in the First Junior Block

Unit. Specialists in Language Arts a Reading conduct class- seminars

and participate in the supervision of t e classroom assignments.

Students plan lahguage arts and readingactivities under supervision

of specialists.

In the Second Junior Block Units areas of concentrated work

include mathematics, the physical and biological sciences, social

science, and continuation of language arts. Specialists from thebe

fields participate by teaching msthods in these areas and paAicipating

in the supervision of the classrooms assignments.

Goals number six, seven, eight, nine, and ten (page 5) receive

particular attention this year.
0

The Senior Block Unit consists of a quarter of studeht teaching

to be done during any quarter selected by individuals or jointly '

by groups of students. Placement maybe anywhere in the state of

Indiana or elsewhere by special arrangement. Preference is

given to schools with unconventional programs that have

)
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existed long enough for the school faculty and staff to have

established working and teaching practices appropriate to the

purposes and,philosophy of new curricular or organizational

structures. While on these assignments students are challenged to

relate their perceptions of the purposes of education and their

anticipated roles as teachers with what appear to be the otpectations

and demands of society.

An opportunity to spend one'quarter in. Great Britain is

an optional program ivailab e to BIEL students who'have completed

two years of the program. Univeivity of Ireele and its

associated teachers colleges o Crewe,and Alsagar provide facilities

and coordination for this progr After a week in London and two

weeks for orientation of the Uniy sity the students are assigned

to selected primary schools for five =-ks of full time participatiaa

and student teaching. The students live in vate hakes while

on the school assignments. A final two week peri reserved for

independent study and travel.
g.)

-This experience, of course, gives a number of students each

year the opportunity to become intimately acquainted with primary

education in,Great Britainbut its broader purpose is to immerse

students in a culture different from their awn but with sufficient

commonality with their =own to make interaction easy. The

anticipated outcomes are that particionts will become less

parochial, that their appreciations of themaelvis, people, and cultures'

will be broadened and enriched.

j
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Personnel Involved

University Faculty, are selectee to rarticipate in EXEL on

the basis of specialization, congeniality with its goals and

desire to engage in experimentatika in the development of teaching

styles, revision of curriculum content, and reorganization of

administratWestructures. Fortunately there has been no difficUlty

in finding faculty who are interested in the experimental nature

of the program and its objectives.

Approximately .the same criteria are applied to the selection

of cooperating classroom 'teachers with whom the student are

assigned for laboratory experiences. Al]. the Huncie Community

Elementary Schools.are,available for EXEL students but by

arrangement with the Administrative Assistant in charge of

Pupil' Personnel, assignments are rotated among the-schoas

from quarter to quarter to provide variety of school-community

. environments and to facilitate convenience and economy in

transportation. Within each school, teachers are selected for
"7

EXEL assignment by the building principal.
. 0

It is evident from the foregoing that a large number of persons

in a variety of roles ale involved in EXEL. It wbuld be difficult

to name all but listing key personnel and their particular

contributions may be helpful to 'an understanding of its scope

and the extent of university and cot/Enmity involvement in the program.

t



The Ad Hoc self-selected committee that proposed the prograA:

Raymond A.-Olson, Professor of Elementary Education,
who chaired the committee and is the EKEL Program Director

Debbie Bell, Undergraduate student, Elementary Education

Kennethil. Dimick, Associate Professor of Psychological
Counseling

. Vaughn E. Huff, Professor of Psychology--Coun.4eling Psychology
and Guidance Services

Paul Mazza, Instructor, Burris School, and Doctoral Fellow

Edward,Merryman, AsSistent Professor of Elementary Educatioh

Bill J. Paschal, Professor of Psychology--Educational Psychology

Betty J. Pogue, Associste Professor of Elementary Education

Marilyn K. Stickle,Isiistant Professor of Elementary Education

Helen H. Sornson, Professor of Elementary Education

RobertE.TeAdr, Associate Professor of Psychology--
Educational Psychology

Chan Varner, Undergraduate student, Elementary Education

Mike,Zubler, Undergraduate student,-Elementary Education

Administrative Personnel 'whose support makes the program possible:

John J. Pruis, President, Ball State University

Robert R. Freeman, Superintendent, Muncie' Community Schools

Richard W. Burkhardt, Vice president for Instructional
Affairs and"Dean of Faculties, Ball State University

William W loron,:-Adminditrative Assistant iir-charge of
-Pupil Personnel, Muncie Community Schools

John Dunworth, Dean, Teachers College, Hal State University

Leslie J. Mauth, Associate Dean, Teachers College, Ball
State University
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Charles D. Shipman, Assistant Dean, Teachers College, Ball
State University

George E. Swafford, Director, .Office of Professional
Laboratory Experiences

Dennis D. Redburn, Coordinator of Student Teaching

University Department chairmen who participate directly in the

program in selection and assignment of staff and who authorize

the restructuring of course offerings to conform with the organizational
- Ig

principles and particular goals of EXEL:

Eildred 0. Ballou, Department of Elementary Education

Jay K. Church, Department of Educational Psychology

Everett Ferrill, Department of History

Robei't E. Hill, Department of Genekal and Experimental
-Psychology

John H. Hoelzer,:Department of Matheraatical,Sciences

Jerry J. Nisbet, Department of Biology.

Dick A. Renner, Department of English

Principals of the Muncie Community Elementary Schools who are

responsible for the assignemnt of students within their buildings,

participate in the supervision of their work, and Provide administrative

liaison with the University:

O

%

Richard-Bump Anthony-Elementary-Schocl- .

Jack McNew Blaine Elementary School -

Marion Black, Claypool Elementary School

James Zedekar Emerson Elementary School

Jay Reid Eugene Field Elementary School
a

Leon Scott Forest Park'Elementary School
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Clarence Hudson

Darrell Gill

licger Greenawalt

Robert E. Smith

sdendell Keisling

Robert Puftlebaugh

Norman J. Georgi

Harrold Wallace

L. Gene Boyd

Ruth Tuttle2

'Carl Cauble

John Wean

Ralph Bushey

Jack Johnson

Kenneth Petro

-16-

Garfield EleMentar); Schiool

Grissom Elementary School '

Jefferson Elementary School

--Lincoln Elementary School

Longfellow Elementary School

Aitchell Elementary School

Morrison Mock Elementary Schdol

Special Education Center

North View.Eleraentary SChool

Riley Elementary School

Roosevelt Elekentary School

George Washington Carver Elementary School

Stevenson Elementary School

Sutton Elementary School

West View Elementary School

A

Ball State University faculty who participate as instructors,

consul ants, and supervisors:

Raymond A. Olson, Program Director, Supervisor of Laboratory
// Experiences, Qlassroom organization and management

Richard T. Alexander, Supervisor of Laboratory Experiences,
Classroom organization and management

-Frederick L. Brumbaugh, Mathematics education

Irma Gale, Language- Arts, Linguistics
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Ruth Hochstetler, LaAguage Arts

Margaret McElhinney, Science Educatidn

Betty Pogue, Supervision of Laboratory Experiences,
Classroom Organization and Management

Alice'Robold, Mathematics Education

James Sabin, Reading

Joan Schrieber, Social Science Education

Emerita Schulte, Language Arts, Childrens Literature

Marilyn K. Stickle, Supervision of Laboratory Experiences,
Classroom Organization and Management, Reading

s,

Robert Taylor, Understanding Self and 'Others, Communication,
Studying children, Interaction in groups, Human Growth

. and Development.

Shirley Trent, Learning, Group Dynamics,,Evaluation

Joan Williams, Reading ,

This list of participating people is constantly growing as the

pi.vgram develops, as additional personnel are needed to service
'

new areas and as new groups of students are added to the'program.

Cooperating Classroom Teachers

The Muncie Community School" Corporation has approximately

300 teachers in its 20 elementary schools. All are potential participants

in :ail and in the three years since A was initiated approximately

240 teachers have-had one or-more EXEL students-assigned_to their

classroom for one or more pre-student teaching experiences.

Student teaching may be done anyVhere in Indiana so any

elementary school teacher)in the state is potentially an EXEL student

teacher spuervisor. }lovelier, the commitmidt to place students,

9
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in --'so- far. -as possible, in innovative school programs 'limits this potermial.

EXEL student--teaching assignkents are limitea to teachers who have

been assigned in innovative programs and. who, in the judgment

of local administratiye personnel and area student teaching coordinators',

are uniquely qualified as cooperating teachers in the Ball State

Uni4ersity student teaching program.

Students

Students entering the University as'firstterm freshmen with

an interest in becoming elementary
school teachers.are invited to

apply fotr admission to.pCELearly in the Autumn Quarter. Interested

Students attend an-orientation session before their applications are

completed. The program is discussed in detail with all applicants in

small group sessions :to a'scertain as fully as possible that they

understand what will be required of theM. All who retain, their resolve

to enter EXEL at the conclusion of this procedure are admitted.

The number of students entering the program in the-three years

since it began are:

Freshman class of 1970 105

Freshman class of 1971 110

Freshman class of 1972 120

Budget

u , -

EXEL has no independent budget because it is-designedto-operate

within the regular budget for instructional programa. Faculty are assigned

to iloric in the program as a part of their regular teaching loads. :This'

is made possible by the fact, that studentocredits earned are the same as
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for students pursuing the regular elementary teacher education program

and the teacher student ratio in EXEL is approximately the'same as the

entire university.
O

Students who select the EXCEL overseas program pay their own trans-

poOtation, insurance, and living expenses. There is no additional

registration fee but an assessment is made for the additional cost

for providing faculty and consultants overseas.

Evaluation Procedures and Data

Evaluation of the EXEL Program is both internal and external.

Internal evaluation is concerned with recording and assessing individual,

student progress and with overall program evaluation: External evaluation

is to be done by an agency of the University that will work indeperidently

of the instructional prpgram itself, yet.in its criteria for evaluation

will use standards that are consistent with the program objectives.

The primary source of data:for both procedures is the student

files. Each student submits for his record a variety-of reports,

reaction theets,,work sheett, anecdotal-records, and lesson plans. These

materials,denonstrate his successful performance of taik assignments

and his initiative in becoming involved in significant interaction

with children.

,An additional source of data, specifically for program development,

is the student-stef meeting. In the first year of the program, 32970-71,

meetings of student representatives from the student body, plus all who

voluntarily attended, and the EXEL-staff met regularly for program

evaluation and planning. These meetings are being continued on an

'non call!! basis. Feedback and expressions of interest, need, and

4
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concern have been the primary basis for program developmeht, modification,

and expansion. These include (a) expanding crrait roithe Freshman Block

Units from six to eight quarter hours of credit, (b) structuring the

unit assignments of the freshman year into a series of Instructional

Task Kits that are largely self-administered, and (c)-planning the

overseas quarter as an optional addition to EXEL ,in the Junior Year.

is to be concerned with the

objectives. This will require

External evaluation of the program
a

degree to which it accomplishes overall

study and observation of graduates from

two years of teaching. A comparable group from freshmen who started

on the regular program will be selected as the control group. This

the program during their first

will enable the research agency to study -the- drop -outs and transfer--

outs from a similar population as well as the teaching performance of

the persons who completed the program.

Research on the first three class groups, the entering freshmen of

1970, 1971 and 1972 is being used primary for program development and

refinement. The entering classes for the last three entering groups will

,
provide the sourceof data for evaluation of the program. This division

of the use of data is based on the assumption that the program will

probably undergo considerable refinement and Change as the participants,

students and' faculty alike, grow in knowledge and expertise dUring its

initial years.

--There is'data available to date concerning the attrition of students

in EXEL. Of the 109 students that were admitted to the program in 1970

retention is as follows:

109 admitted/
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105 entered the program Winter Quarter, 1970-71

97 continued ih the-Spring

8&-'indicated their intention to continue in BIEL at the end of

'Spring Quarter

0 73 registered for Autumn Quarter, 1971

69 completed Winter Qua2ter, 1971-72 and registered,Sor Autumn

Quarter1.1972

Comparable data for the students Who entered the program as fresh-.
.4
ft\men in 1971 are as fellows: °

.% Admitted to the. program

)\. Registered for Winter Narter, 107

1 Registered for Spring Quarter 100

Completed Spring Quarter

Application for Autumn 1972 68
Assignments

Registered for.Autmmn Quarter 1972 58
c , as of June'20

-0

y. Research on the details of this information and:all other date
,

.

being accumulated await the completion, of a research design and some

form of funding. At this time, therefore, the precise data on reasons
.

for leaving the program and who and how many left.the university, left

elementary teacher education for other objectives, or entered the

regular elementary teacher education program is not kppwn. It appears,

however, that a considerable portion of the students who left the
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program and-remained in the university diedo beCause they found teaching
09

in the elementary_school_dpconsistent-with
their-expectations,-at least ---

in terms of the obje&tives of EXEL. If programs that,' e-EXEL, provide

structured, early eiperiences in teacher roles' help students confirm or
0

reject early decisions to become elementary school teachers), they Will

have performed a most useful service for the profession, particularly,
-

at the present time when the Challenge is tobecpme increasingly selective

in teacher preparaklon and certification.

Program Contributions to Teacher Education

Teacher education has been under attack from a number of quarters

forifailing to prdduce teachers who can cope effectively with consequences
. .

of technological development and spcial change. Responses have included

a 'variety of innovations in structure of programs for teacher education
4

but little change in objectives,and content. Also, a large poition of

these innovations have been directed toward selected pupil populations

such as the culturally disadvantaged.

EXEL is an effort to generate a new elementary,teache4ation

program based an a specified commitment. That commitment is the Objective

stated in the Program Propbsal and in4uded oh pages 3 and t in this

report-. Proponents of EXEL, supported by people such as Moustakas,. Combs,

Kagan,_Allenx_and Goodlads_believe_the_successfittacccoplIshment_of Ude--

objective will produce teachers who, while retaining a humanistic commit-

ment, are cainpetent and resilient enough as beginning teachers to expe 7

rierice success on their own terms of reference and to grow and change as
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need and conditions require.

It is probably unfortunate that the .program is confined to the

0 professional co*onent of teacher education. The Ad Hoc EEL Cormittee

consideted the possibility of inclUding all requirements in elementary

teacher education.but found that problims involved in restructuring

courses, schedules, registration, aind staff utilization to berover-

whelming., However,, there has been some spin off effect. For instance,

the areas of the performing arts, (music, drama and dance) have joined

to provide an integrated, child centered program for helping prospective

elementary teachersfind ways to enrich classroom experiences through

these. avenues of personal And group expression.

Final aSsessment of the effectiveness of EXIalis,several years away.

Only when there has been a thorough study of graduates through k number

of years of professional service can the validity of its ptirposes and

the capability of the program_ to accomplish them .be determined. If

Ma; teachers are found to be initially more successful, Abie res-

ponsive to children individually, more capable of adjusting to-various

school populations, more likely to make careers of teaching, more resource=

ful and creative in classrooni organization and management and more involved

in continuing growth In professicinal competence thaii a comparable group
0

Of teachers representing graduates from conventional programs,' it will
,

have fully achieved its goals. It could settle for considerably less

and still have much to recommend for the tprovement of teacher education.
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I. Summary -

Thies proposal is for an experimental professional education

\)sequence in elementary teacher education beginning in the freshman'

year and-continuing through the senior year in -which

1. Two hundred students will be enrolled each year for six yeal.s

2. Forty-seven hours of credit will be included in the program

that substitutes for courses offered in the Teichers College

that are required on the regular elementary teacher education

curriculum plus eight additional elective hours.

In addition departments outside Teachers College will

Abe invited to join the program byjoining professional courses

and staff with it.

3. The requence will begin ill the freshman year and continue through

the four years of wdergraduate study with credit distributed, as

(.4

freshman year

sophomore year

junior year

rsnior year

eight hours_

ipen hours

twelve hours

seventeen hours

1,. Faculty-student interaction will be continued through.two years

of teaching.- Students will be continuously involved in laboratory

experiences beginning with informal contacts

continuing through'tutoring, teacher aid activities, participation
. and student teaching.

5. The mastery of professional knowledge, competencies, and

attitudes will be eccomplished'in
conjunction with their need

and use in the laboratory experiences. Instead of conventional

courses, learning modules of a variety of forms and. content will

be provided for this purpose.
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6. Departments that assign courses to the program will provide

'staff to the program on approximately the same student-teacher

ratio that obtains for the courses on the regular program.

7../Faculty will work in teams combining competencies and time in

proportion to student need.

B. Student progress will be'recorded in terms ix tasks successfully

accomplished and competencies mastered. Each student will build

his own file of achievements accompanied with appropriate faculty '

obseriations about the quality and characteristics of the work done.

9. Pi-ogram evaluation will be based on the'records of the students
.

while on the program and follow-up studies of graduates through at

least the second year of teaching experience.
,

1 .

I 0. Financial assistance in the'form of foundation, university, or

governmentaLgrantswill be sought for the development of the

prograM--arrangements for laboratory experiences, the development

of learning modules, the development of the record keeping system,

and the evaluation procedures.

11. The program will begin with the autumn quarter of the 1970-71

academic year.

C

12. If judged successful, 1,he,progrum will become one of the options a

student may choose for adqui.rihg the professional competencies of

0

an elementary school teacher. It is- anticipated that at the end of

the six years extra budget sup.prt will no longer be necessary to

sustain the program.'

z
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II. Rationale

The conventional objectives and program structures for the professional

education of elementary school teacners are based, we believe, on premises

that are inadequate and inappropriate for the present responsibilities and

needs of elementary school teachers. They are inconsistent with the best

understandings presently accepted about personality, human relations, and the .

nature and dynamics of learning. They areinadequate for preparing teachers

to copeJwith the emerging understanding that universal public education means

education for each and-every child.
4

opportunities for students to examine

facilities" that are becoming character:-

finding ways to provide a meaningful

They fail to provide meaningful

and work in the variety of classroom

istic of American elementary education.

They fail to provide adequate experiences in the development and use of

.1hOructional materials, including human resources, that are becoming increas-

ingly part of the teacher's regular instructional equipment.

They are inadequately geared to the dynamic quality of present local,

national and world society. The competencies needed are those that equip

the teacher to copeWith change as his role may vary from mover, to passive

participant, to interpreter, or critic. He needs, also,,to be prepared to

help his pupils participate constructively in this dynamic world.

Efforts to revise the old system to meet new situations have resulted

in distress, disappointment and failure. A new. beginning seems to be required__
a new bottle for new wine. That is what we hope the following experimental

program is.

- 0

wit
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III. Objective

The Model Teacher

Like any other teacher education program, this one is designed to

help each student develop toward becoming the model teacher as envisioned

by the faculty implementing the program.

Our model teacher is one who:

A. In terms of BEING

Possesses a life style which facilitates, the growth of self and others.

Is aware of the needs) motives) values, feelings, conflicts of self
and others, and who uses this data to become a fully functioning self
and to help others to become fully functioning persons.

B. In terms of KNOWING

Possesses information basic to understanding affective, cognitive, and
psycho-motor growth and development of children.

Has.knowledge relative to the structures of knowledge and, the general
curriculum areas including human relations, communication, aesthetics,
and technology.

C. In terms of DOING

__-
Possesses and uses sIci.l1s for developing and sequencing_learding
experiences which are in keeping with the efrelevel of intellectual

functioning and his ability to cope wihironment.

Possesses a fund of skills by which he can develop alternative learning
experiences when appropriate,

Can evaluate growth and learning and, when necessary, redirtot learning
experiences for children in order to ach3c9 desired goals.

Approaches learning as a cumulative process rather than as being based oft-
artificial time criteriai'e.g:, quarter, semester, year, period,, grade, etc.

The achievement of an objective\ stated in terms of an ideal cannot be

absolutely accomplished; reality is always short of the utopian dream.

Persons can, however, be moving toward the achievement of the ideal.

Teacher education cannot produce a completely finished product but .it can

stimulate students to strive toward this ideal, 'Moreover, it can provide

tools for the pursuit of this task. So we restate the objective in terms

of process goals.



Our aim is that upon completion of this program, students will have

become'highly committed and qualified elementary school teachert. Such

teachers will be engaged in the educative process in the program and

beyond as-they are:,

1. learning to be trusting of their own experiences; inventiveness,
creativity and discoveriesas bases for action.

2. becoming more open and honest in communicating-gith others.

3. increasingly able to view teaching as an opportunity'for creative
human encounter in which teacher and pupil both becomet Lamers.

1. becoming active searchers with students in their mutual learning
situations--and are models for the learning process.

5. moving toward mastering the processes of interaction with others-
children and adults.

6. evolving toward mastering the teacher's role in helping children
develop competencies of communication in language, mathematics,
and the arts.

7. developing toward mastering the'teacher's responsibilityof helping
children grow in their understanding and appreciation of man and
his environments.

4

:8. developing understanding and skill in the processes or organizing,
leading, and participating in elementary school class4roups.

9: becOming increasingly able to articulate in words and action their
conceptions of the teacher's roles and responsibilities.

10. developing understanding and expertise in the selection and use of
instructional' materials and equipment,

11. increasing their' understanding of the variety of vertical and
horizontal elementary school organizations found'in, American schools.

12. engaging in the analysis, and appraisal of their own growth and in
fostering of this competence iniothers. .

13. learningjo understand the nature of the communities and pub-
. culturaliroupings served by the school.

14. becoming increasingly' able to effect change in the communities
seared by the-school -- changes which promote human dignity and
well-being in those communities. a

IV. Principles of Program Structure

Participants in our-present )1ementary teacher education program --

students and faculty alike -- have felt that theory and practice, laboratory
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and instruction in methods, and philosophy and action have all too often

been separated by the nature of the conventional course structure of the

university and theyariety of directives and practices that are associated

with it.- We suggest a different structure based on the following guidelines:

1. Students will become involved in professional education experiences
earlier --,beginning at the freshman level - -$ and continue farther .

through the second year of professional service.

2. All professional education will be laboratory centered. Students
will have meaningful supervisedxpPriences in elementary classrooms
in the public schools and in other appropriOe'places supplemented'
and augmented by films, video tapes, and other forms of simulated'
,classroom events. These will provide the experience base for
studying teaching in specific terms.

3. Faculty will function in teams. While one or two may have the direct
1esponsibilf.ty for planning with a particular student group,
additional,faculty,will serve in the capacities of-lecturer)
consultant and/or advisor to assist - students in the development of
special competencies needed, for solvift problems,-preparing for
experiences in the students' laboratory work and evaluating the
outcomes .to be sought in the experiences.

4. Evaluation will be both internal and external.

(a) Internal evaluation will be concerned with recording and'
- assessing individual student progress and with overall program

evaluation. Students and fadulty'will participate cooperatively,
in both.

(14)External evaluation will be made by an agency of the university
that will work independently of the instructional prograh'itself
yet in its criteria for evaluation use standards that are
consistent with the program objectives:

V. Curriculum Structure

This program will replace the courses in the regular elementary teicher,

education program and, eight hours of electives, as designated below, offered

in the Teachers College plus any professional education courses (methods

courses in particular) that are voluntarily assigned to the program by

departments involved., Departments that do this will provide a proportionate

share of faculty to the program.
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The Teachers College Courses that would be replaced by the program are:

°PSYCH 100
EDPSY 250
EDPSY 352
EDEL 360
EDEL 460,464
MEL 380
EDRDG 400
'EDFCN 410

and electives:

General Psychology
Human Growth and Development
Educational Psychology
"Participation"
Student Teaching
Language Arts, Lower Elementary
.he Teaching of Reading

Sociological and Philisophicel Foundations
of Elementary Education

Total Credit in Gr."Hrs. required

EDEL 490 ,Practicum in Elementary Education
EDGEN 462 Student Teaching

Total Hours Elected

Total Hours in-Program

4 quarter hours
4
4
4
13

3

14
4

39, quarter hours

4 quarter hours

8 quarter hours

47 quarter hours

The 47 credit hours will be distributed over the four years of undergraduate

education as follows:

first year
second year
third year
fourth year

8 quarter hours
10 quarter hours
12 quarter hours
17 quarter hours

Other professiorial courses that could be associated, wits the program include:

AEU 300
:USED 362

Art in the Elementary-School 3 quarter hours
iypreciation,'Aethods16nd ilaterials ,2

PPC 391 'Physical Education in'the Elementary School 4
SS 391 The teaching of Secial Science in the

Elementary School 3
MATH 391 Arithmetic in the Elementary School 3
SCI 391 Teaching of Science in the Elementary

School
3

ENG 391 The Ttaching of Langliage Arts in the Upper
Elementary Grades' 3

0
Credit for these courses would be appropriately distributed over the roar year

program.

The experiences and appropriate content from the courses substituted will

0be incorporated into a vertical organization that combines laboratory work,

seminars, individual advising and program planning with students, and

structured experiences in thg form of lectures, readings, films, videotapes,



audio tapes, etc. that provide information, explanations, and competency----- -,

development immediately applicable to the laboratory assignments and necessary

for the professional growth and Jervice ora teacher.

Student progress will be recorded on the basis of tasks completed and

competencies and understandings mastered.

The structure of organization is represented In Figure I. Specified

segments of the interrelated whole are:

1. Semi-structured

Encounters-with children of different aces, social backgrounds, and
intellectual potential through tutoring, baby sitting, playground.
supervision, Boys Clubs, YMCA., MICA, etc.

2. 2ILLabozatotzierlseStructuis.

Classroom work in a variety of roles and conditions: Roles will
include observer, aid, assistant, student teacher and intern. Conditions
will inelude inner-city, suburban, amlTural,cammunity schools, and a
variety of school and classroom structures- -self contained, team
teaching, age grouping, multi-age grouping, etc.

3. _aSemintanduns.
Supervision and critique of laboratory experiences. "Learning modules"
will be constructured and used as appropriate to solve or analyze
laboratory experierce, problems, opportunities or needs. Supervision
of individual students'S9quences.of progress will assure completion
of all component% of the program. Supervision will include cooperative
evaluation;,of individual student progress.'

Li. Interaction.

Experiences designed to help students increase their understandings of
how they react to others, of-haw others respond to them, and how under-
standings about self ancrincrea'Sing skill in interaction with others
contributes to their potential effectiveness as teachers. Development
in this area will be emphasized early in the program. The semi-
structured,-laboratory experiences will provide opportunities for
analieis and application. Understanding and acceptance of self,
openness to others, warmth, trustworthiness, honesty, flexibility are
qualitative objectives to be sought.

Human Development and Learning
Modules roTlearning experience designed,to help students grow in
understanding the nature of human development, particularly of elam-
eatery school ago children, and the nature of dynamics of learning
experientes--particularltip in respect to'the teacher's role in enhancing
growth in emerging competencies and self- regard in children'.

JA

6. Methods and Materials

Structured laboratory assignments that provide fOr sol;riiL problems of
instruction and the generation or selection and use of a variety of
instructional media and materials. teaming rmdblos will be constructed
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that will enable students to master skills, understailAings, and
competencies they find themselves needing in live laboratory exper-

, iences. Simulation, along withooru conventional learning experiences,
will be included in the bank of learning modulus designed for use
in this area.

-7. Curriculum and Foundations.
Examinations of the structures and-content of curriculum, school
organiz-:tion, and classroom organization' in Which the laboratory work
occurs for 'the purpose of determining or discovering eddcational.
objectives and assumptions explicitly or implicitly expressed regarding
the nature of life, humanity, the universe4, human beings, and children.
In conjunction with the above each student will have the opportunity
to examine systematically his own perceptions, beliefs, assumptions and
Phangups."

0
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V. Articulation with the remainder of the total program ot

elementary teacher preparation.

A. Other, professional. courses.

As indicated above, other professional education requirements

may be integrated with the program. Faculty teaching courses on

conventional patterns will be encouraged to utilize the experiences=

-students are having concurrently with taking the courses in any'

way that is feasible without prempting experiences or content

within the program. .As an example, students doing student teaching,

or internships'at the Tipper levels of preparation could combine

the application of social science methodology, and curriculm while

mastering other teaching competencies such as dealing with individual

differences, functioning asa teaching team member, etc.'
sa

B. The remainder of the curriculm

The general studies and substantive course requirements on the

elementary teacher education curriculm are the.same for this

experimental group of students as for all others on the regular

elementary education program. This includes the same opportunities,

to select and comylete.endorsements. Students on the program may
,

elect, in consultation with their advisors, courses in practicum

or independent study to enlarge their participation -in the program

beyond the minimum,credit that must be earned in its ,

,Students And faculty may find that competencies, underatandinga,

and behaviors need to be mastered that are not oidinarily considered

to be within the scope of professional education and suitable'

a.. opportunities are notJavailable forthe required experiences in

,the,existing,University offerings. When.these needs are found to

exist, resources from throughout the universiti'and community

3
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will be sought to provide them. For the students these experiences

will be for credit or non-credit depending on their extent and

the possibility of substituting the experiences for, regular

course requirements.
;

VI. Student Selection

Two hundred freshmen will enter the progrdm each year for, six,

, years. his will represent between 12 and 18 per cent of each

entering cs in elementary educationasufficiently
large

-

population to test an idea and provide sufficient data for evaluation.

Participahts will be self-selected. The invitation to participat

will be announced during summer orientation to all autumn quarter

freshmen each year by letter and during autumn quarterlNKbrochure

and group meetings. Interested students will be interviewed

'individually or in small groups of up to six or ten bygembrers of the

project staff before admisaion. The"purpose,of the. final' interview's

will be to make certain that each student understands the program

fully before committing hinseif to-it.

Students may withdraw from the program at the'end of airy

quarter or school_ year. Since entrance into the; program is limited

to the freshman year, there will be an-attrition of students

apparximately comparable,to the general student population of the

university unless the profiravdevelops a holding-power that is more

or less effective than that of,the university in general:, .

-

VII. Faculty Selection and Load

Faculty for this program will be selected from volunteers.

Departments within the Teachers College will be requested to,
.

, , .
,

,
,

..,
.-- contribnte staff iWapprb te proportion to. the hours of credit

assigned to it frogthe regular program. Facility student- credit
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hour load will be maintained in theprogram at approximately

the ration found for the substituted courses in the regular Program.

For the freshman year 200 students for 8 quarter hours of credit
'1

would require the equivalent of four and one4hird'toaching.loads

for one quarter. Faculty will serve in one or more of the following

ways:

1. Essentially in administrative and supervisory capacities. This

will include arranging places for aaboratory experience plading

. students in laboratory assignments, and Supervising these assignm
, ...

. . - .
.

, 2. 'Counseling, to elicit and promote. student self-planningliself-.

commitment, anti 'self evaluation.
i

..

3. In more traditional'teacher roles as resource person, s.ipervd.sor
.. '..,

'.,

of skill development,,program developer, and evaluator.

r

-s

While the staff for the program will include specialists in

each of the three kindb of competdhcies, the success of the program

requires that all who serve primarily in the capacities indicated

in items one and three will also needc.,,to be able "to function on
4 /

*

the basis of compdtencies Suggestedln item two.

A committee will be responsible for faculty selection working),

of course, in cooperation with the chairmen of the departments

contributing staff to the program.

VIII. Implementation,

We propose that theprogr4m Will begin with the 1970-71

. academic year.

This will require distribution of infosiMation abort the program r

'to the entering fruhmeri when. they report far orientation and

egistration during the summer. Students who express an. interest

in the program will be asked to fill out a card Term as a, preliminary

registration for the program.

!"-
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During the Autumn Quarter a, series of orientation seminars

will be held for securing firm commitments to the program. The'

student who expressed interest during.the suMmer will be contacted

directly concerning these seminars. If there Are places for

.additional participants, wider publicity will be employed.

a
4

Actual registration for theibrogramwill begin in the Winter.6

; Quarter. StUdents will be enrolled for four tours of credit for

-the program in the Winter Quarter and the remaining four hours for

the first year in the spring Quarter.
<1

Planning curriculum sand program for the following years for

the first group. and for the. groups that fellow will be based on

the principles stated in this proposal aid the evaluation by

student. and faculty of the experiences they have had. Extra

budgetary support will'be needed for faculty developn-,m+,

'negotiation and development of the laboratory- facilities needed, for

the program, and the construction of learning modules that will

replace conventional courses. Foundation and/or other grant

--S-Upportvill-be sought for these purposes.

4 °

o



Freshman year:

*EDEL 101

GXPSY 100

Sophomore year:

*EDEL 201

EDPSY 250
EDPSY 300

Schedule if Courses in EXEL

Regular program, revised and enlarged June 1972

Sinsomellmir

Winter and Spring Ouarter

Labotatoriand 'Seminal. Introduction 2

to Teaching in the Elementary School I

General Psychology 4

Total 6

Autumn and Winter Quarter
-

1.,aboratory and Seminar Introduction

to Teaching in the Elementary SChool II
'Human. Growth and Development

Educational Psychology

Junior year: Autumn Ouarter

EDEL 360

EDEL 380

EDRDG 400

EDRPG 430

Principles of Teaching and Classroom
Management: 'Elementary/School.
The Teaching of Language Arts in the
Lower Elementary ,Grades

The Teaching'of Reading in Today's
Schools

Corrective Reading'in/the Classroom

Winter Quarter-

*EDEL 490
ENG 310

MATH 391
SCI 391

SS 391

2

4

4
,Total 10

4

3

4
4

Total 15

Practicunfin Elementary Education 4
The Teaching of Language Arts in
the Upper Elementary Grades 3

Arithmetic in the Elementary Schools 3
Teaching of Science in the Elementary
Schools . 3
The Teaching of Social Sciencein the
Elementary School ---,

. ,
. 3

Total 16

Senior year: Any quarter by arrangement with EXEL staff.

*EDE', 464'

'EDGEN 462
EDEL 410

Student. Teaching: Elementary School ,
9

Student Teaching: Elementary School 4
The Social and Philodophical Foqndations
of Elementary Education

. Total '1.6

'0

. * Courses required for students participating in EXEL but not required'on the
. regular elementary teacher education program.

(1)



EXEL for Students Going Abroad

N
3
Freshman year:

Regular gm ,inogram

, Sophmore year:

Regular EXEL program

-Junior year: Autumn ouarter Overseas

EDEL 360 Principles of Teaching and Classroom
Management: Elementary School 4

EDEL 380 - The Teaching of Language Arts in the
, .Lower Elementary Grades 3

**EDEL 492 Problems in Elementary Education 2
EDEL 410 The SOcial and Philosophical

Foundations of Elementary Education 3
**EDEL 491 Independent Study in Elementary Education , 4

Total 16

Winter Ouarter:.

Same-schedule as regular EXEL students

Spring-Ouarter:

EDRDG 400 The Teaching of Reading in Today's
. Schools 4

,EDRDG-430 Corrective ttiading in the ClasdrooM 4
Total 8.

** Additional - elective hours required for credit overseas. This
schedule is tentative and subject to modification. But in any change
that might`be made the number of elective hours will not be increased.



WE OF ETHICS FOR EXEL STUDLNTS

L. Teachdrs and children with whom you Work depend on you to
perform the tasks selected,or assigned:
a. regular attendance is assumed
b. anticipated absences should be reported directly to the

school as soon as they are-known
c. arrangements,to make up time or to substitute' time shouldbe planned with your cooperating teacher.

2. The laboratory assignment provides a setting 'in which to do ,certain tasks, usually cooperatively set by the cooperatingteacher, the student,, and the structures of the EXEL programas interbreted ,y students and staff:
a. student initiative in Proposing tasks to ._the 'Classroom

for his on interests and neees isencouraged
b. arrangements to work in the classrc-om Jt ether times is

encoura,,ed when a,: !roved and/or recommended and planned
jointly by coop.: rating student anr teacher.

3. You are eng,JOng i n ?rofessional work. This means you are,privileNd'tc informadon that is considered to be
professionally tn confidente. Share it only in professionalsettings and then only as it may be helpfuldto you in ,clarifying your understandings or that of a fellow studentworking in similJr setting.

4. The teacher's range of responsibility includes Much more'than
teaching the usual sajects of the elementary school curriculum'

. Therefore
a. every effort should be°madejo capitalize on'participating

in teacher~ rescnsitility 4uties in whatever puPil
activities_ assfgnment per todb. arrangeMints to alter ti,70.e spent with the same children
and teacher to enlarge the laboratory emerience are
encouragtd to provide opportunities for performing tasks
not includcd in the regular assignment time.

5. Cooperating principals, teachers, and oth-.-Ar scrool personnelare participating'in EXEL, without compensation other than thesatisfaction they gc.t from doing it
a. your exprt:,ssion of ap.Preciation, cooperating and su.lportare a. large part of their "pay."

, b. respe,A for their individual concerns, beliefs, and waysof working with children should oe assiduously respected

6. Your individualntagrity as a growing, learning, intractirigin-ividual is your Airst responsibl4ity to yourself.



EXEL

Task suggestions for school assignments
Freshman Year
R.I. Olson, Director

Your classroom asz,ignment iirovides opportunities for you to do a variety
R.

of tasks that can enhance your skill in being menaingfully responsive to children.

Work in your Mass- seminar provide the basis for maay of the following suggestions.'

You can think of others. Reports of your experiences and what you learned from

them provide a record of your progress in mastering tasks required of productive,

sensitive, creative, and responsive teachers when placed in your folders.

Your particular classroom assignment will not likely provide opportunities

for you to do all of these. But each of you can probably do' some of them.

Further, these may suggest other learning activities that you can do.

B y the end of Spring quarter we hope you will have been able to complete

successfully a number of these activities.

l. Helping a -child discover, utilize-and enhande his-"power base".

You may have opportunities to work with a child for_several--
sessions cf several minutes each in an asAgned relationship.
This can be an opportunity to help the child see, appreciate,
and plan to capitalize-on his-"power" -. .But-this can-aIso-be
achieved in some measure in brief encounters when you, may be
able to express a confirming of supportive response that may
achieve the same end. Watch for consequences,. What happens
to the Child, what he subsequently does, is evidence of the
effect of the encounter.

2. Helping chiidren.do "reflective thinking."

This t ask, like the above; can be done in informal or
planned communica ion with a child (sometimes' several may
participate at the.sametime), or in the context of fleeking0,
momentary, contacts whenorPal "hecrt to heart" and ,mind to
'mind communcation occurs. YOurpoomment about what a child
says or does in the latter occasion can be expressed so ,

it challenges,, him to examine his motives, think about
consequences, take a low& at his values, etc. Use what,
you understand about the process of reflective listen4ng.
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3. Study the relationships of children to each other.

In all human groups (all animal groups for, that matter) '.individuals relate to others in rather well defined and con-sistent ways. There are leaders and their lieutenants, followersand strays. These are subgroups consisting of two's, three's,sometimes fourta in friendthip groups or cliques, or gangs,
usually somehwhiatlarier, that have associations and engage inactivities quite inde...)endently of all large group participation:Try-to identify these on your own then chock your findings

'with'the teacher. Observe how these relationships may be
influencing pupil performance on the learning to Ls assigned
to be done in the classroom.

4; Observe the range of ,urformance in the class on some regular
school work such as arithmetic or spelling.

In these you can quite specific. In arithmetic for
instance you can observe --WhatrWsks individual people' are
working on and how long it takes each (observed ono at a time)
tocomplete a task segment (such' as working ope problem in
"an assigned list to be done.) Practiye your reflective
liiteping skills in encouraging children to express-their-
fellings toward the subject.

5. Observe how children work.

Select a child who has just been given an assignment thatho is to work immediately, and record on a time line exactly '
how he spends his time until the task is completed or untilthe class schedule directs him to discontinue the task. Youwill probably need to record activities in qub.rter minute
intervals to get distractions and diversions included in" therecord.

A child may perform quite differently iraft one task to______
another or on-tasks in the same subject from week to week.
Different children may havesquite different work habits.

6. Cothpensating for sensory impairment

Your class thay have childrendwith limited hearing or'impaired vision. Ifl.eu_hve nit observed-this or-been
informed by the teacher as her about it. Observe what shedoes to help the, child compensate for his particular
impairment in-so-far as her contacts with the child are
concerned. Also observe how the child's behavior and social
relati6nships may be influenced by this condition. Do other,
children react with him in ways that appear to be conditioned
in some degree by his handicap?'

7. Range of individual differenci3s.

School records contain a varietrof items about each
.child including such things as performance on an intelligence

test at a papticulartiae,
performance on standarized

achievement tests at particular tildes weight and height
-4possible at several times ftolder children, record of



u.

c

-3-

dtten&nce, health record. and other items needed for,
helping teachers understand children. Finding the range
of performance or condition for the class you cip working
with in all these, categories will help you appreciate the
task of providing programs for the classroom that'accomodates

-

the differences among children evidenced iv just this information.

If school policy permits you io have access to this data,
tabulate the data to demonstrate the range and distribution
of children's performance records on each of the items
available. Any general psychology text should have a chapter
or section of a chapter that will help you discover just how
to do this.

8. Discovering how a child thinks.?

If you have been given the responsibility of working
with an individual child, either with specific ones or with
anyone who calls on you for assistance in avork period
you have opportunities to observe and to try to guide
children's thinking. Record, as nearly verbatim asyou can,
the conversation between, yourself and a child and the things
he did if we wrote down things, used his fingers or other
media as help himself. Try to decide _how he proceeded. ',Was
he trying to remember? Was he trying to "figure it out"?
Was he guessing?

9. Observing Clas,room "Climate"

How do you "feel" about the--"tone".ef the classroom?
Is it friendlyl'or hostiloj cooperative, or competitive,
good humored or surly, organized or chaotic, etc? Record
specific incidents that express or contradict the "tone" yoNL"__
feel. Explain the confirming or conflicting evidence. _Did
a systematic observation of behaviors from this point of
view modify in any -way (this could bed confirming an earlier
impression as well as changing it) your earlier. "feeling"?
How?

1 J

6'



BALL STATE UNIVERSITY

Muncie Teachers Participating
in the EXE1 Program, 1971

Dear Colleagu,

WAINCIE,. INDIANA 47306

February S, 1971

The Attic' document,is a description of the SIM program that
appeared in th rcumn, 1970, issue of pHall State S4pervisors Quarter
It describes Ur road structure of the program and indicates its ec yes.

Tour role at, . participating faculty in the .first year of the program
is moat Important because you are providing for many students their 'first
opportunity to work with children in a formal, 'organized environment. Even
those who had cadet teaching While in high school will be anticipating a,
samewhat different experience.

The first year of the students' participation in EXEL is erected to
deal particularly with they first five ""Objectives of4the Prc.ramh, (attached
document, p.2). One way of providing opportunitiesto pursue these objectives
can be by enabling the students to work with children as they go about their
regular daily school activities. Helping children with seat work, participa-
tion in leisure time activities, helping children in review or practice
activities are a few of the many ways the students maybe provided opportuni-
ties to comunicate with children. In your own classrbom these and other
activities may take the forms that best suit the situation.

In ardor to Iparticularizen the objectives we are endormoring to alert
students to opportunities to engage in petamwto-peerion commUnication with
children. They are expected to be able to identify these occasions and to
explore with faculty and colleagues the content of the events in both affective
mal'cognative terms. We believe these moments can happen either within tie

- context of the kinds 0 activities suggested above er as outcomes from thee.
studifitit-alerted-to capitalize on opportunities -in cur-classes and.

seminars at the University. We anticipate that they will learn from each other
as they report and evaluate their experiences.

We plan to provide opportunities for you to share in evaluation and plan-
ning as the program develops.. In the meantime, please feel Tyree .to contact
me about any concerns or ideas-you may had about our mutual interest in mak-
ing this a meaningful, challenging beginning of teacher education for the
students on this model-experimental program.

EXEL
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BALI, STATE UNIVERSITY mUNCIE,11,401ANA 47306'

Dear Collegue,

Thank you for accepting an FAT.L Sophomore for the Autumn quarter, 1972.
We trust you will find your student cooperative and helpful. The
Sophomores have completed -ten weeks of assignment with uncie elementarT
school teachers as Freshmen so they come to you quite ready to become
actively involved in your classroom program. We expect them to be respon-c
sive toc5your suggestions and ready...to take considerable initiative in finding
ways to be useful and productive. -

Essentially we anticipate thfee kinds of involvement for them:
1. Participating in tie routines Ofclassrom organization°and manage-

. ment. This would include such.things as taking roll, supervising class
passage from one area to another as for'toilet and water; checking work
sheets, duplicating instructional materials, etc:

2. Participating in the'instrubtional program. This would include
such. activities as teaching a reading_group, tutouring individuals or
small groups, supervising children doing 1'Uesk" tasks while you are
-working withgreups..."Teaching" the class using your plansor directions
Ito_relieve_arou_for other- activities, eta.

3. Completini.; selected activities for which the student takes the
initiative for proposing, planning, execution and evaluation. These
activities will usually be in response to assignments from the class
in Human Growth and Development which is the college course taken in
conjunction with the classroom assignment. Dr, Robert Taylor, who teaches
this course, has suggested that as a beginning, the students make ob-
servations of pupil interaction and; when-appropriate, do sociometric
activities'to help them get some early information about t4e interaction
patterns among the children in their classes.

.

You; of course, have ideas of your own'about the service our students
can give to your children and how they can support and supplement_ your .

efforts. fou also have practiced ideas about. skills and understandings
'they are going to,need as teachers. These, in particular, should become
"pert of yOur EXEL students experience.



'Sophomores are assigned to be with you for a.,)proximatelr two hours
per week. This is as much time as most student6 can manage. A few,
however, may -want to spend morb timo and can make arrangements to do so.

We wish you a successful school year. If in any way we ,can be useful
to you please feel free to call on us. Robert,Taylor from the Department
of Educational Psychology, Betty rogue, Kay Stickle and I from tue Depart-
ment pf Elementary Education Constitute the Staff for'the Sophomore.
ECU Program. .

Sincerely fours,

Raymond A. Olson, Direpter.
TIM

tiP
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STATE UNIVE'RSI.TY
.;

47396

Your BAIL student is registered for EMI, .360,Claparoam
Organization and Management: Elemintary'School. This course ispart of the structure of laboratory work required on ourregular proven.. A part of this course has always been thecom4etion of an evaluation-form by the teacher with whoathe udent assigted. Presently we are using the attachedform. tie pould appreciate your completing 'it (front side
and nat*including .et recommended grade unless yourdo so)
and retIrenik; it to'your school principal on or before Monday,
November 13:

I'll be happy to discuss the fait with you. Just send
ford, with your student that.. you wish,to see me.

We are distributing the form a t this time to give youan opportunity to become acquainted with it well before 'it is
to beAompleted and to discuss items in it with your student
now,°if you wish, sc he can'vOrk on specific areas of strengths
or weaknease4-in-aane

-spec-iflo-ways-during-the-remainder'of the quarter.

The form'has Also beeil distributed to the .student and
he;has been asked to make a self-evaluation that will be filed
along mith yours, in his EY= file unless you decide to doone together,

9

Ruth Hochstetier, James Sabin, and Joan Williams joieme in ervressini; our.appreciation to you all for the opportunitiesand 'assistance you are. providing the ECM Juniors this quarter.

Sincerely, ours,

Raymond A. Olson, Director
ESL

a

4;
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EXFL
Progress Report, April, 1971
R.A. Olson, Program Director

;.pril 30, 1971 ,

Ball State University initiated an experimental_program in the prOfes-
.

sional component 'of the program for the preparation, of -elementary school
teachers (assigned the code name EXEL)'in the 1970-71 academic year. Thisis a report on the initiation of the ,program and its progress through thefiret year. Si:nee the program starts with freshAn students, it was neces-sary to publicize opportunities to enter ,the program and solicit applicantsfor it during the surer orientation for matriculates and the autumn quarter.Students actually entered the-program in the winter quarter.

Recruitment and Selection

Communication problems made recruitment a difficult process. Arrange-ments were made to distribute an announcement and deScripion of the .program to the freshmen Who attended the elementary teaching sectionof group meetings during each two day registration- orientation session..A`reOresentative of EXEL usually attended these' meetings and- spoke'briefly and answered questions about it. When this was not possible
the representative for elementary education did this as .a.part. of his, JUpresentation. Interested students Mere asked -to fill out interest cards.
APprOximately 250 matriculates expressed an interest by this means in -4-learning more about the program.

Curriculum declarations for eleilicItary
teacher preparation in the .autUmn quarter when compared with the totalattendance at these meetings indicated that only about, half the studentswho actually started on the elementary teacher education program attendedthem. Students invited to enter the Carmiphael program attended meetings
concerned with,these programs at this hour. Others evidently just did notattend any meeting or decided later to enter the elementary teacher educationcurriculum.

a

At the beginning of the autumn quarter we distsntered_that-a, student
campus directory would nots,be available until, the end of the quarter,
consequently, our original plan to contact. students directly by letterhad 'to be 'abandoned and some other means of communication substitutedo

Dates were set for tuo Orientation and recruitment meetings in early
October before the beginning of winter' registration of freshmen.

.Announcement
s-of-these-meetings--were-publieped---brbtalttiri tio-ard-rtfifiposted in all residence halls, a story about EXIg., andan announcementq

in HINhere Its At" in the Daily New

The ,recruitment and Orientation me ings were attended,by approximately120 students. Of these 109 were and tb be both interested in the
program and qUalified applicants or (Qualified applicants were

-.7
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considered to be students who were first quarter freshmen carryingfull academic programs on the elementary teacher. education currie-ultml). On the assumption that there would be at least a small per--centage of loss all 109 were admitted. to the program. Of .these 105registered for EWE. classes for the winter quarter.
Some ifurther attrition occurred at the end of the *inter quarter.
Three students were disqualified, three changed to other majors,, and twoleft college -leaving 'a. total of 97 students in the EXEL programduring Spring Quarter. Of these 97 students, 88 have indicated theirintentions to continue on-the prOgram in the.sophamore year. Theyhave been given their EXEL assignments and will register 'accordinglyfor Autumn classes.

Program Activities

The program actually started with. the Winter quarter. Students wereregistered in seCtions of either GXPSY 100 or EDEL'_101. In the Springquarter registrations were reversed. All students received a grade ofI at the end of 'the Winter quarter and will receive grades for workcompleted in both coursee at the end of the Sparing quarter. Classes.were scheduled to meet regularly for twohburs per week through bothquarters for all students. One additional hour was scheduled for sem-inar and organizational meetings each week with the-understanding thatother activities would be planned to replace this hour, when ..t becameAppropriate to do so. In additiort, earth student vas assigned to 'wokone hour or more per week from the piddle of the Winter quarter to theend of the Spring quarter in a public school classroom,. day nurserycenter, or a Head Start program.

The regular scheduled class sessions were Vaught by Robert Taylor inthe Winter quast.er and by Kenneth Dimiek this Spring. Fir the remain-der of the program Betty Pogue and Raymond Olson shared responsibility.

Agencies that were requested to provide classroom assignment opportuni-
ties were most happy to do sc when they learned about the purposes .andstructure 'Of the. EXEL program. These ineluded the Muncie Schools, PeiIoti Xi Day Care Center, Munsyana Day`-Care Confer, and the:Muncie HeadStart Program. Placements were made with all of these agerliee but
assigrraerits in the Muncie Schools, because of transportation problems,were lizdted to four schoolsr, Anthony, Emerson, Mitchell, and Westview.
Arrangements- were-Made-fora student-who-commubes from Chesterfield to-have--7her- assignment there.

_Students began their work -in the classrooms during the .third week ofJanuary and will continue on these assignments to the end of the Springquartir. For the most'part. studentri have continued on their original
assignments thbugh a few, who were originally with day care or Head
Start programs, have on their requests, been reassigned to classes in the 0.schools. ,
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All requests for the cooperation and participation of these agencieswere' made in writing, by phone, andp in face to face conferences. BettyPogue made the contacts with the Head Start Programs and the ,MunsystnaDay Care Center. Raymond Olson made the others.

Ostentation meetings were also held with the teachers who were beinginvitedto 'participate by accepting student assignments. presenta-0tiona included
a brief description of the purpose and structure of theEZEI, program and a specific statement about the purpose of this. first-assignment. In each meeting a discussiona followed and, in the' elemen-tary schools, .teachers were given the -opportunity to indicate their in-terest' in participatitg to the principal on the day -following this meet-ing. In the four .schools all but two/teachers agreed to accept -.students.Most expressed an interest in having more than one.

The-proposal actually generated a -mod- deal of enthusiamn. Teacherssaid they 1:!ere .happy to have this opportunity to participate in thepreparation of elementary school teachers and were particularly im-pressed with this provision for early laboratory eeriences.

Transportation to and groin the schools was- provided by volunteers fraythe department of Elementary Education during winter quarter except. forstudents-who lived within walking -distance of 'the schools to 'which they'were assigned. Bus transportation was provided by the University for theSpring quarter at a nominal charge of $2.00 per student. ;

Staff Meetings

From the beginning of the recruitment; selection; and orientation iericd
it was evident to the faculty involved tilat constantccerunrication neededto be maintained among the staff. As the program began to operate it'also became evident that communication with the students on a basis other'than that occurs -.:21 classrocms, seminars, and private. conferences was'also essential. It was decided early in the Winter quarter, therefore,to schedule regular staff meetings that included the faculty and studentrepr-esettat-iv-es-f-roin-each-of the

fgur-wortc-roUpi3-irith-Criiiit-trani-: -Ittook the students several sessions and the support of a sizable -number
(eight to twelve) of them to became Active participants in these sessions°.But we further discovered that those attending need not be continuingmembers of the group. So, beginning in January each work group sent twodifferent iembers of the group to. each .staff meeting. In addition sev-eral volunteers attended on a contiming_baais.._

_Each_meeting, t,hereforeilit membership consisted of the faculty, representatives from the 'fourgroups, two to four regular volunteer student-members and the graduateassistant assigned to the program who served as the ileoorder-secretary.
A report of each Meeting was circulated to the faculty and the entire
student membership of the E.11, program.

BtafVmeeItings were concern d almost entirely with program evaluation
and planning. This prOvid d opportunities for student and faculty re -,action to every aspect.' of the on -going program and for involving bothin plat ning program imp ntation. c.



In the Spring quarter participation in the staff meetings was expanded to
include volunteer representatives from the principals, directors, and teachersof the schools in which the students have their classroom assigmnents. One =school principal and teacher representatives from one school attend regular-ly., Their participation has teen very helpful in our examination of theirroles in the program and in explor ig what kinds of experiences are possibll
in classroafts when the visiti - student comes only oncg each week for a per.;-:iod of little more than an h

Field Trips

Early in the sprin, quarter- some. students began to express an interest in
visiting ~elementary schools those program represented innovations in organ-
ization foi instruction or the utilization of faculty. In response to this
interest three schools were selected and tentative plans, were made for tripsto visit them. Hotiever, when invitations were issued to the students to
sign Up 'for the trips the.response,mas considerably less than the staff-,
including the student; who participated in this planning, had anticipated.

Howevw, two nearby schools will be visited during the second half of the'quarter.

Planning for 1971-72

The program proposal for EXEL provided that the credit for the sophMore
year of the program mill.be for EDPSY 250 and 300 and a new course in the
department of Elementary Education for a total of ten quarter hours of .

credit. The course approved for this purpose"is EDEL 201 Introduction to .

Elementary Classroom Orgarization and Management: Laboratory and Seminar.,
This course was.. approved gor a total of four hours Of credit ;but registra-
tion may be for one hour per quarter:

.

The departmelt chairman involved mit' the EXEL staff and student attenaing
staff'meetings participated in deciding how the sophmore prbgram, within
the limits of the ten hours of credit, would be structured. The-following
guidelines were established for determining registration instructions and
program structure:

1. The program should be distributedr through the autuna and winter
quarters with an option for students to continue a laboratory-
Seminar assigment in the spring quarter.

2. Students would be divided into three groUps for purposes of
registration -and division into instructional groups.

3. 1 specified period of not less than three;hourt mou2.1.2 be-

clear of Non EXEL classes each day -for all students in each
group.

h. All ESL' activities including class sessions, laboratory
assignmemts and seminars will be scheduled in the three hour
periods reserved for EaL.
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On the basis of these stipulations a schedule was determined, for each group,students were assigned to thl groups, and registration instructions for thestudents were worked out in cooperation with Robert Fletcher and his staff'of curricular advisors. Each student received
indivudual instructions forhis,registration,for the autumn quarter _before registration began. TheattachedRegistration Schedule Autumn Quarter 1971 represents the implemen-tation of the above guidelines.

Flexibility in the assignment of students to the groups provides accomoda-tions for students on Ronorsp.Carmichaell TOD, or'other program optionsavailable to elementary teacher education majors. Students can be in EXELin either morning or afternoon. If absolutely necessary up to three hoursof non -EXEL classes 'may be scheduled in the EXEL time block by arrangementwith the Director of the EXEL program.

Arrangements are 'being made for placements in the autmn and winter quartersof the qophamores in the Muncie Elementary schools. Students will partici-pate in two assignments, one each quarter; one will be in an inner-city
school and the other a more middle-class setting. Olson will meet with'theelementary school principals attheir regular monthly luncheon meeting onMay 4 to discuss EXEL and the propsSed assignments. Later, if arrangementscan be made, he will meet with the faculty of each school that will beinvolved.

Student assignments will be made before the end of the spring quarter so thestudents can begin work immediately at the beginning of the Autumn'quartler.

Preparations-for 1971-72 New Group

As provided in the program proposal, a new group of freshmen will enter the
EXEL program in 1971 -72. Procedures and materials for informing entering,freshmen, providing opportunities for applying for the program and theprocesses .or selecting those to be admitted are now in the planning stages.

The summer procedures will be similar to last summer with some additions.One group of students is writing a brochure to be distributed to enteringfreshmen. Another group is planning to prepare a video tape that willillustrate significant aspects of the first year's work. If time cannot befound for using this_ tape in the summer freshman orientation program, itwill be used in EXEL recruitment and Orientation meetings during the autumn
quarter. .Students are also interested in volunteering for SOC so as to beavailable totalk about EXEL with entering freshmen either on same planned
occasion or, if this is not possible, in their casual contacts with them.

Assessment
e''

Only a preliminary assessr*nt of the first year of the program can be doneat this time. After all data available has been collected at the end ofthe academic year a thorough evaluation will be made bythe staff and arepresentative group of students. Other-persons who have a stake or interestin the program will, of course, also be included. The purpose of thisevaluation will be to guide program planning fore both the continuing groupand t dw group that will-be-initiated into the program nett year.



In the meantime, however, a number of assesnent observations seem evident
enough to be made at this time.

1. Studentsaike the idea of the program. They are particulary pleased with
the opportunity Zal., provides for work with children. This, it appears,
the principle reason for the moderate rate of attrition.

2. The program generated a rather high level zif a'r=iety among students. The
awkward relationship between the registration schedule band the schedule of EXEL
,classes and seminars was one reason. But the more important reason was our
effort to enable the students to be responsible for making decisions on what they,
quite naturallLr, construed to be adademic matters, such as selecting one or sev-
eral of a number of possible ways to respond to an "assignment," using live
resources such as a roommate or friend as a source of information or means for
trying an idea instead of or in addition to reading an assignment and taking
a test, deciding what should go into a personal record folder as evidence of
effort, growth and learning.

3. It also created feelings of anxiety among the faculty. We found the expree-
sions.of student anxiety particularly disturbing. Poskble we should not have beenunduly concerned. These affective responses of_students may be quite normal

for the situation and the age of the students involved. But we were sorely
tempted to try to relieve student anxiety by providing a more rigid structure.
UP believe we avoided this expedient but we will not be able to evaluate this
adequately until the year of work is completed. Probably we will need data
from another year or two of experience to reconcile student and faculty anxie-ties. We don't expect to eliminate either but we might learn to understand both
better.

4. Most faculty working in the program feel 'quite sure that they were not
adequately prepared to work with college freshmen. We had not taught freshmen
for a number of years if at all and so had little or no experience against which
to evaluate student reaction to the challenges of the program. It is quite evi-
dent that we did not, and at this time still do not, fully understand the kinds
`of pressures freshmen students feel and have to cope with.

5. Students appreciate the°opportunity to participate in planning and evaluation.
Students who have attended the staff meetings have participated forcefully,
rationally, and creatively. They realize the importance of making decisions
on administrative details in proper relation:tothe factors involved and the
consequences anticipated from the decisions made. They get creatively involved
in planning ahead and have"suggested a variety of ways that the program might be
implemented and enlarged. They state their reactions to their experiences in
the.program openly and freely, including their frustrations anxieties, and dis-
aPpointments. As a consequence, wehave had the benefit, of a continuous feedback
of data to use for program revision and for planning ahead.'

6. Publio school teachers welcome opportunities to participate, in the education
of students who are preparing to join them in the profession. They are also
quite willing and competent to provide 'special kinds of experiences for them
within the limits imposed by schedules and classroom programs. When passible
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they bend schedUles and ,?xxigrams to help students. Our confidence that teachers
and school principals would be trilling to accept responsibilities for laboratory
expgrierftS for student's withbut financial renumeration and that they could do
this meaningfully and adlzopriately has been fully confirmed.

7. The students who elected EL welcome the opportunity it provides for them
tYwork with children diming their first year of college. This is the part of
the program that really 'turns them on." The delay of a half quarter in starting
the assd-gpments Was a frustrating disappointment to the students. Being in
the classroom with children an hour or two each week makes the program worthwhile.
We have some evidence at this point that the experiences some of them are, having
are richly rewarding. in the confirmation of themselves as persons capable of
entering into meaningful communication with children, peers, and co-workers.
This represents the basic objective of the first year of student involvement in
the an program. The degree to which this will be true of all by the.end cf
the spring quarter-cannot, of _course, be ascertained now. But it does demonstrate
that the content and objectives of the experiences in the classes taught by
Taylor and Dimick are being reflected in the experiences being sought and the
experiences students are having in the assign Tats in which they york with
children. The seminars and conferences conducted by-Pogue and Olson provide
opportunities for students to 'explore the relationships between the two with
us and each'other.

R. A. Olson
Program Director



Reflstration Schedule
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Group 1.

EDEL 201 Scction 1 10:10 (1) TC 311
EDPSY 205 Section 4 10:10 (14 TC hill

Autumn Quarter 1971

Class schedule for these two courses 10:10-12:10 MY.
Other classes at 12:10, 1:10, 2:10, 3:10, 4:10 or later.
School Laboratory assignment 3:10-11:10 T or Th.

Group 2
EDEL 201 Section 2 1:10 (1) TC 311
EDPSY 250 Section il :10 (4) TC Ill'

Class schedule for these two courses 1:10-3:001414.
Other classes at 8:10, 9:10, 10:10, 3:10, 4:10 or later.
School Laboratory assignment 12:10-3:00T or Th.

Group 3.

EDEL 201 Section 2' 1:10 (1) To 311
EDPSY 300 Section 13 1:10 (4) TC rill .

Class schedule for the two classes 1:10-3:00 T Th.
Other asses at 8:10, 9:10, 10:10, 3:10, 4:10 or later.
School aboratory assignment 12:10 -3:00 M or 1i. -

v,

1,, 1'



EXEL 'Annual' Report

Department of Elementary Education

Teachers College

Ball State pnivers,ity June 1972

EXEL is completing its second year of operation. The

students, who as freshmen completed the first year of the program,

continued in it as sophomoyes. A new group, recruited from the

entering freshmerr-in the Autumn Quarter, started in .the program
(I

in the Winter Quarter. Since these two groups enb.gedim

different 4ctivitieS.and exhibited behaviors and problems dis-

tinctive from each other their programs are described separately

in the 'report.

Program Description

0 3

The Freshmen

Essentially the same procedures were followed'in recruiting

applicants and selecting students for the 1971 class as-were

used the previous year. A,program announcement was made-to the

matriculates who attended the elementary education sessions in

the summer orientation program. This included a brief 'oral

',description of EXEL and the circulation of a one page mimeo-

graphed-flier. In early October two meetings, announced in

"Public Announcements" in the Daily News and on the residence

hall bulletin boards, were held for students °interested in the

program. Students attending, were invited to complete brief

application forms. From these applications 110 students were

selected for admission to EXEL.
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Approximately 150, students attended these meetings but only

125 completed the applihtion forms. Of the 125, fifteen were dis-

qualified either because they were not in their first term as

college students or were already- in courses included in the EXEL

.,' program. It should be observed that this selection process did

not include any effort to select students on any basis of demon-
,

strated competence or potential. The criteria applied were simply:

1.. Academic status -first term freshmen

2. Vocational interest - elementary education

3. Program interest - voluntary, application

Students taking GXPSY-100 General Psychology during the Autumn

were excluded because the previous year's experience had demonstrated

that. students object to doing work for no credit that others receive;i

credit for even after declaring earlier that they, ,would be perfectly

happy to-do so. This, in addition, accomplished the mechanical

purpose of limiting enrollment to only slightly over 100.

The attritionfrom the program for this group may be summarized

as follows:

Admitted to the program 110

Registered for Winter Quarter 107

Registered for Spring Quarter 100

Completed Spring Quarter. 94

Application for Autumn 1972 Assignments 68

Registered for Autumn Quarter ,972 as of June 20 58

The freshman program organization for 1971-72 was the same as

. for the previous year: Students earned credit in GXPSY 100

General Psychology (4 quarter hours) and ED EL 101 Introduction to

Teaching in the Elementary School (2 quarter hours). Half the
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students registered for each course in each of two quarters (Winter

and Spring) but the program schedule was°the same for all throughout

the twenty-two weeks. Each week students spent three hours, in-

eluding travel time,'on:6spignment in elementary school classrooms,

and two hours in. class sessions.

The classroom assignments were in Anthony, EMergon, Mitchell,

and Westview schools. Except for a few adjustm ents to accommodate

student preferences when several students withdrew from the program

at the end of Winter Quarter, assignments were continued in the

same classrooms through the two quarters.

The SophOmorea

Of "109 students who were admitted to EXEL in the Autumn oaf

1970 sixty-nine completed the sophomore program. The attrition

occurred as follows:

109 admitted

105 entered the program Winter Quarter, 1970-71

97 continued in the Spring Quarter

88 indicated their intention to continue in EXEL at the

end of Spring Quarter

73 registered for Autumn Quarter, 1971

69 completed Winter Quarter, 1971-72. q

The sophomore program consists of a classroom assignment for

two and a quarter hours (three hours including travel time) each

week and two two hour on campus clasi sessions. Five quarter hours

of college credit was earned each quarter: ED PSY 250 Human Growth'

and Development (4), ED EL 201 Introduction to Classroom Organiza-*

tion and Management: Elementarymentary School (1) in Autumn Quarter.

and ED PSY 300 Educational Psychology (4) and another hour for

ED EL 201 in the Winter Quarter.
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The Autumn classroom assignments were in Jefferson Lincoln,

Garfield, Blaine andRoosevelt schools. These are so e of the more

disadvantaged school communities in Muncie. Winter Quarter assign-
,

ments were in Riley, Northyiew, Forest Park and Sutton Schools

which are in essentially lower middle and middle middle class

residence areas.

Planning the Junior Year

One of. the essential tasks of the EXEL program director.,, starf,

and students was to plan and structure the junior year program. The

faCulty included those -involved in the freshman and'sophomore

programs and representatives of areas to be included in the junior

year of the program-- language arts, reading, social science, science,

music, art, industrial arts, and mathematics methods. Sophomore EXEL

students'were invited to all the faculty meetings and some were

present in most sessions.
0

Representatives fiom. music, art, and industrial arts found that

their departments would have considerable difficulty including them-

selves in the program in any special way so they decided to exclude

themselves from participation for the time being. The others

welcomed the opportunity to participate. As a consequence a two

quarter program. evolved in which methods would be taught in associa-

tion with student classroom assignments in selected Muncie schools.

The allocation of courses in the junior program by quarters--

ia to be as follows:

Autumn Quarter (15 quarter hours)

EDEL 360 Classroom Organization and Management:

Elementary School (4) v

EDEL 380 The Teaching of Language Arts in the Lower

Elementary Grades (3)
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4pRbel 400 Teaching Reading in the Elementary School (4)

,,

EDRDG 430 Corrective Reading in the Classroom (4)

Winter Quarter (16 quarter houi's)

&DEL 490 Practicum in Elementary Education-4)

ENG 310 The Teaching of Language Arts in the

Upper Elementary Grades (3)

MATH 391 Arithmetic in the Elementary Grades (3)

SCI 391 Teaching of.Science in the Elementary School (3)

SS 391 The Teaching of Social Science in the

Elementary SchoOl (3)

The schedule provides for'students to spend the mornings on

assignments in classrooms in selecied Muncie schools, leaving,: campus

by bus at 8:00 A.M. and returning by 11:00. Class sections are

scheduled during the remainder of the day. However, faculty and

students may plan variations in this time structure for a variety

of reasons since in most instances both students and faculty will

have only limited if any academic responsibilities outside their

EXEL assignments.

An important variation of the Abolie schedule is that 22 of

the students will be spending,the Autumn Quarter'in Britain. The,

idea for doing this view out of a discussion about British primary

schools and the valuethere might be in,living for wperiod of time

outside one's own familiar cultural-milieu. Richard,Alexander is

coordinating, directings'ind sponsorirgig this program. The students

will be at Keel University and two associated teachers colleges for
ti

orientation and assignment'and will then be distiibuted in groups
0

of two or three to school communities where they will live with

families while working full time in selected schools. Tentative



plans, provide* that the group will spend the first week in London,

the next rhree at.Keel University and associated teachers colleges,

five on assignment in primary schools in England'and Wales, and the

last tWdi,weeks on selfseleCted travel projects. .Preparation for -

the experience included a series of planning and assignment meettngs
" 19P

during the'Spring'Quarter.

Assessment

The Freshman Year

'Student reaction to the Freshman program reinacted much of the'

feedback of the,previous /ear. The cIaseroomsasmignment was almost

universally ev6luated.as the most significant experience of'the year

but a sizable resistance to the structure and task assignments of
.

.

the seminar developed during the Spring Quarter.,
. , r .

. -,'
6By t 'endend of the year much -of the student concerns were recon-

:

ciled or mode ated,through open discussion by students and faculty ,

. both in class \sessions and in called faculty -staff meetings. These

concerns 'centered around the following items:

1. The purpose and expectations of the elementary classroom
s.

'assignments

2. The time scheduled for EXEliinvolvement irk relation to

hours of credit

3. The double content of GXPSY 100 -'a self study preparation

for a test over the traditional content of an introductory

'course i psychology and a special content for EXEL

The p vision that evidence of participation and learning

pri ipally to be ,demonstrated by what students enter

XEL individual files
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5. The expectation that students would assume individualaL

responsibility for planning and doing activities with

children-- directly applying "theorynkto "practice."

The, faculty, too, felt the pressure of the being more to

than could ,reasonably be expected of themselves or the students

within the schedule structure and credit alletnient.

An-exploration,-of what adjustments might be made to relieve

some of the tensions for both students and faculty - particularly`

students-%led to two proposals which;hopefully, will be ready for

incorporation into the ;972-73 freshman program.

1. .An increase ,in credit `by two quarter hours to be

accomplished by making ED EL 101 Introduction to Teaching

,in_th-q, Elementary Schcibl, a four quarter hour course. Credit
, .

. vpresently is for two-hours, and
,

..,

2. The development of,a series of Individualized Instructional
. .

..-
,

4

Task" acketa that will include specific activities. with

instructions f9r tasks to be done with children.
,,,,-.

The Proposal for adding two hours of credit to ED EL 101 will

be presented to the Department of Elementary Education for its

action at an' early department meeting in the Autumn Quarter.

EXEL received a BSU Research Grant of 4450 for the purpose of

constructing testing the Instructional Task Packets. Olson and

Taylor will have the'prinary responsibility for the construction of

the Packets. They have begun an exploration of the Tasks to be

programmed and will pe concentrating on the work of constructing

them during the 1972-73 Autumn quarter.

This refinement of the program is consistent with its originally

-stated purposes and proposals for structure,for EXEL. However, it'
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incorporates more restriction on decision.rilaIgnethAn was originally

assumed would be desirable or necessary. -'.Two years, of eiperience

have demonstrated, however; that this is both necessary and

de:Arable. It is necessary because the programdefines'teaching

in terms of more intimate interaction between teacher and child than./

conventional understandings presuppose. ,Students are confronted

with values-'and tasks that are outside their perceptions of what
410

teaching is to be and that.is quite beyond their understandings

and skills. Rather specific leaderihip from some source is
, .

.

necessary to help students examine new perceptions -about the role-
t

of teachers in understanding themselves and children and then to

incorporate these into their personal value systems and learn

appropriate skills for their implemefitation.

II

41

Sophomore

3 ,' (The Shotore Year
_.,

.
The sophdmores expressed in many ways A:most encouraging

enthusiasm for their work of the year and in some respects their \\",

production an involvement bxcee,ded our expectations. There were- -

some dksappOintMents, too. The achievements and disappointments may

be _Summarized as follows:

The students became intimately involved in, the elementary

classrooms. they did the tasks assigned from the 'seminars

with the full- cooperation of their classroom. teachers.v

They prepared short lessons for groups, ,frequently the'.

entire class, for-almost every iasiroom vibit and: worked
.7

with individual children or small groups assigned 'to them.

on a Weel. tb week baSis as tutors or teaching aids.
3

2. The students'were responsive and involved in their relations

with the faculty.

/ "Th
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3.. The seminars were productive work sessions.. Principles of

child-develogant and learning were oftenItested- On

assignment. Observations and experiences 'were analyzed

. in theoretical terms. Theory and 'ractice begen to'

-- become one whole, at least for a considerable proticn of

the students..
4

4. _The elementary school prinCipal and teachers involved were

wholeheartedly supportive of the program and of the

students assigned_to_them.

The "seleckn.g out" process appeared to have been virtually

completed during the Freshman year. None of this group

was considered,a poor prospect for teaching by any co-
,

operating elementary school teacher or principal or by any

EXEL staff member who worked with this group. ,
o

Students'made extensive use of teething resource services

availible on campus including the Library Teaching

Materials-Service, the 211m Serviced the Childrealls Book

Collection, The Teachers College Language Arts and Reading

Centers, and instructional materials resources available

in4severaI other college departments, particularly

Mathematics.

7. Communicating the purposes and strategies, of the rrogram

to cooperating principals and teachers is still a problem

in some instances at least. The staff will be working on -----
,#

the, development of some new approaches for nekt year It

is possible, however, that the1solution is in experience.

The 1972-73 sophomores will be placed in.thesame assign-

mint as the 1971-72 group so 7/e shall be able to assess
-

,

the effect of experience.
k



8. The arrangement with the Muncie Schools.tO have two
AM.

different assignments in its Sophomore year was a

successful arrangement. Students appreciated oppor-

tunities to work in a "culturally disadvantaged" area

and in a "lower middle and middle class" community.

They became aware of representative differences inlife
c-

styles and how these affected, the attitudes and

behavior of children. Understandings, sympathies, and

4ppreciations.for individual children appear to have

been enhanded: The students at least frequently said

so and observed behavior frequently confirmed their,.

statements.

9. The expectation that the faculty assigned to EX4 would

kork in a team relationship has not fully materialized.

Considerable cooperation and some meaningful communication

has been accomplished but assignment schedules and other

responsibilitieAhave made'consultation, cooperative

planning and evaluation very difficult.


