* I

]

v,

i

——ED-076-543 _ _

DOCUMENT RESUME .. Yo

3 \

EXFL: An Experimental Program in the Professional

o 'SP 006.453 ..

: Preparation of Elementary School Teachers.
INSTITUTION

Ball sState Univ., Muncie, Ind.
PUB DATE 72 i - ’ ,
NOTE 68p. . . . : e - -

MF-$0.65 HC-$3.29
Cross Cultural Studies;
*Experimental Programs;

EDRS PRICE .

*Elemeritary School Teachers;
*Laboratory Schools;
*Preservice Education; ?Téacher Education
Curriculum . d .
IDENTIFIERS *Distinguished Achievemer Award Entry; Project

DESCRIPTORS
3« ¢ EXEL “" o

[

—~

®
® TITLE
9
|
:

“ Project EXEL is an experimental program. in the °
: - preparation of elementary school .teachers from their freshman year
through a 4-year sequence of professional education experiences. The

. - ABSTRACT.

s

%

< E ’ ‘Program provides opportunities for students to integrate theory and

practice and personal potentials into authentic teaching styles. . In
the first 2 years, -emphasis is placed on developing skills in.

¢ " relations with children; at first in conjunction with Muricie

. . . glemente_y school; then later in contrasting socioeconomic settings.
- - - »Junior year is -concerned with methods, with the.option of spend -ohe
¢ quarter of that year in'England.'Thg senior year of the program is
given over to schools. with innovative programs, team teaching, open
- classrooms, and special programs for particular neighborhoods. .
(Supplementary

P -

material -appended to this paper includes schedules of
b codrses 4in‘'EXEL, EXEL progress, and annual reports.) (JA) *
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'EXEL

Preparation

_An Experimental Program in the Professional
: of Elementary School Teachers .
a
U.S. DEPARTMENT DF HEALTH,

EDUCATIDN & WELFARE

DFEICE OF EDUCATION
THIS OOCUMENT HAS BEEN REPRO-
OUCED EXACTLY AS RECEIVID FROM
THE PERSON OR ORGANIZATION ORIG.
INATING T POINTS OF VIEW OR OPIN-
- IONS STATEO 00 NOT NECESSARILY
REPRESENT OFFICIAL OFFICE OF EQU-

CATION POSITION OR POLICY .

Ball State University
Muncie. Community Schools.

/
" Ball State University and the Muncie :C.omunity Schoola‘ are ’cooperating‘/_
in an eiperijixent:ai program in the pre:pax;ation‘ of elementary a;héol taschérsfl .
Students ente:* the program in the freshman year and complete a)fou;' year '

sequence of professionn.i béducation experiences that include assignments in

4

elementary classrooms, ’ o ’
.4 .
t

? ©

Its -,,purpos; is tod provide oppor‘l‘;tmitiqs ‘for st:zdents to i.ntqgrato
‘theory and practicé and personal potentiéls into authentic teaching styles.
Each studer‘xt‘ develops and denoneﬁr_ates his own teaching conpeténcies gx;d
values consiz;tent with accepted understandings about children, human 1:e-
lations, communications, aesthetics, soc;lety, curriculum, and hm;aniatic

p,ercef)tiona of’t‘he objectives and structures of the element«ar} school,

ks e

? . . ’
° & <>

During’two quarters of the freshman yéar,o students spend

o » )

ne two-hour

,period in selected Muncle elementary school classrooms and aqtgnd‘ one

—— e e -

~ twohour seminar each week. This schedule is continued through two quarters

- of the sorhomore 7ear with an additjonal two hours weekly in the seminar. ©  °

Each student is assigned thre: schools thai offer contrasting socio- |

‘cultural settings. The central’ eaphssis of this two year period is on -

developing skills in releting with children, - e
v ) ‘ ..
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The Junior year program‘ir:cludes ~tw0 quarters of work, Students;
,spend four two-hour periods each week in classroom assignments in cop-;
junction’ with method courses, The classrooms ‘become lgb;ratories for )
developing and practicing teaching methods in all curFicular ar;aa. | .
Students may slect to spend one quarter of the junior year in Great
Britain. There they work full time as student teachers in primry schools
1n Staffordshire and surrounding areas for a period of five weeks fonow;ng” -
.in introduction t6 British Society, culture, Snd ed\féation at the University

>

of ,Ke'eleo -
In the senior year student teaching program preference is given to .
schools with innovative programs, team 'teaching, open classrooms, multiage -
grouping and/or individual;.zed instruction and special programs for particular
neighborhoods. ) : d

<

The program’is supported within the University budget for instruction :
except for a small grhnt for the development of Instructional Task Kits ’
that are being used in the Freshman Block. One hundred to One hundred-and

b

twenty students are admitted to the program each year. '
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 THZ .CASE STUDY'
by

v ’

. . - o/
Ball State University initiated an experimental program in the

professional component for the prepargiion of elementary school teachers
in the 197C-71 academic year. The professional courses re(;ui-red
by the university were restructured into a sequence of:units each of

which 1nc1udes student assigmments to_selected elementary classrooms

@

in the Funele Compunity School. This experimenet was approved for the

"entrance of six freshmen groups of up to 200 students to be admitted

on successive years beginning with the 1970-71 academic year.
; ;I‘his project represents the culmination of three Yyears of
research, discussion, and planning by a sizeable number of Ball State
faculty and students. IA nuclaear group of eight faculty-and three

student s met consistently in approximately 20 two hour sessions each

" year. In addition, twenty faculty from all areas of the University

and an equal \number of students majoring in elementar}: education also

participated from tine to tine. S '
Part of the input for this extended study and planning was

a series of Lecture-consultatlms sponsored by the Department of B

Elementary Educdtlon and financed by a Project Support Grant from

the USOE for the 1968-69 oacademic Year'. , Congultants included:

LA

. 1. Dwight Allen, Dean, College of Fducation, University’

c
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of Massachusetts, who encouraged us in.the devélopment
. of innovative structures for teacher education, > ’
‘particularly with respect to novel staff utllizatlon
and in the use of laboratory experience in the most
real and practical circumstance possible in conjunction ‘
with ail courses that have traditionally been considered
to be theory and methods. ]

2. Clark Moustakes, Merrill-Palmer Institute, Detroit, Michigan,
who confirmed our belief that Openness, cquununication and
the capacity for ’being helping persons are essenticl

- - basic qualities o}‘ teachers. -

3. dJerome Kagan, Profeesor of Human Develefment » Harvard -
University, who:challh.enged us to develop a curriculum -
in teacher educetipn that makes understanding and

responding to children in terns of their individual

potential, capacities, performance and needs central . ’ ./

to all other understandings and competencies of the <

T et en

teacher.
L. John I. Goodlad, Professor of Educati_.on, University of
. California, Los Angelee, uhc; heipe:i us widen our
understandings about _th'e variety of organizational ’ "

are emerging in public education in the United States.

structures and program innovatlons that exist or

- Input from each of these is reflected in the' program. The

’
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’ propbsal was completed during the Winter of 1969-70 and in April
» -

the University Senate on the recommendation of the Dean of Teachers - ) *

College, John Dum:ortl}, amd -the University pegﬁ of Faculty and

-

Instructional Affairs,. Richard Burkhardt, approved it. Implemen-

. tation was started that summe r—a the program was 1n1t1ated in the

-

1970-71 academc year.’ =~ . . -

,O'tyjectives _ b E ‘ ) .

¢ EXEL is committed to a humanistig approach to education. It

a

perceives life as a process of interaction and growth, of cont:inuing
'change. Each individual:-is to be 'gncé!n'aged to maint.;\in and enhance

. iaié' own ghiqueness aﬁd inttiatives ;as s;n autonomous being. Yet it
recognizes that elementary teachers should poséess an identii‘iable

set of qualities; understandings and skills with k;xmviedge to support :
them if they are to be able ‘to help children aéhi:eve the competencies
esseritiai for personal gromth as human béings. On this basis s EXEL

set as its objective the de31gn of a program that would help students

-~

become teachers ﬁho*

A. In terms of BEING '

Possess. a 1life style which facilitates the growth of /
self and others.

o

Arg sware of the needs, motives, values, feelings,
. conflicts of self and others, and who use this
i data to became fully-functioning selves and to
’ help others to became fully functioning
persons.

e
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s "n ._h-‘ ': “ /l/,
. ) yd
N e
B. In terms of KNOWING ’ 7 -
Possess information basic tomnderstanéi.ng affective, - o7
ccgnitive, and psycho-motor growth ana development
of children. - S ; )

e " Have knéwledge ;elati ve to thesstructures of knovwledge ’f;‘
) and the general.curriculum areas including human relatioms,
communication, aésthetics, and technology.

- L3 - [ —

v C. In terms of DOING

Possess anrd use slcllls"'for developing and sequencing . o
. . learning‘ experiences which are in keeping with each )
- learner's level of ability to cope with his enviromment.

. Pogsess a-fund of skills by which they can develop ' S,
alternative learning-experiences when appropriate.
Can evdluate grdwth and lea;'ning and, when necessafy,
. -~ redirect learning experiences for chiidrern in qrder o )
’ to achieve desired goals. .

-

. . Approach learning as a cumulative process rather than as
\ being based on artificial time criteria, e.g., quarter,
~ semester, year, period, grade, etc. .

.An objective musi be defined in managesble terms iif it is to be
used as the basis for constructing a I;rog'a{u, particularly wperx it is
stated, as here, in ;he form of a’ m?de,l. _For purposes of prbgram.
building, therefore, the model is rt;statéd" in a series of goals, each '
of which can again be struct{xred into a get of echerienc'es designad to
help sutdeﬁt.s acquire .unde;'stlndings , ic'rﬁeledge’ and skill ;!Pp;l-icable
to‘ it., In recognizing that achieving the .model is ahlifeti‘me objective

— ' —— -~ —and that teacher education, in the fingl analysis, represents  a ] beginning - ——- —— -

ratﬁér than an accomplished end, these gosls are stated in.present

‘ ) bartieipid. form. ‘ - ' ,

[
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The objectives -of EXEL are goals. to be expressed in teachers who are:

1.

3

5

2:
.3

" 10.

ll.

P

) school class groups.

learm.ng to be trusting of their own. experiences s
inventiveness, creativity, and discoveries as bases i‘or
action. ‘ ) .

becoming more open and honest in communicating with others.

increasingly able to view teaching as an opportunity for-
-creative human encounter in which teacher ;md ‘pupil both
‘become learners. . © .

> al

" becoming active searchers with students in théir mutval

. learning situations--and are models for the learning c
process. ) .

moving tbward mastering the teacher's role in helping
children develop competencies of communication in language s
mathematics s and the arts.

evolvmrf toward mastering the teacher's responsibﬂity of
help:.ng children grow in their understandmg ‘and appreciation
of man and.his env:.ronments. -

developn.ng understanding and skill in the processes of
organizing, leading, and partidipating in elementary . )
. \ ‘ 2. ¢
developing toward magtering the teacher's responsibility

of-helping children grow in their understanding and
appreciation of man and his enviromments.

- -

becomng increasmgly able to articulate in words and
action their conceptions of the teécher's roles and
respongibilities. . .
-developing understanding and expert:.se in the selection,.
construction, and use of instructional materials and

equipment. .
increasing their understanding of the variety of vertical

and horizontal elementary school organizations found in
American schools. ' . .

- — O + - — -

engaging in the analysis and appraisal of their .own yowth
and in fostermg of this competence in others.

. v "O'

r
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Principles of Program Structure

’
<3

13. learning to understand the nature.of the comunities
. and, subcultural groupings served by the school. a
1. becoming inéreasingly able to effect change in the
. - communities served by the schpol--changes which promote
hunan dignity and well-being in those canmunities.

3 7

-

Viewing teacher education as a process that is to ixelp students

to acquire !‘specifi'ed emerging competencies instead of skills and

¢
1

knowlnge stiggésts new structures for“’;ccmplishiﬁg its goals.
EXEL'S program structurgs are based on the following principles -
which its proponents believe are consistent with iis goal s:

1. Students should become involved in professional ¢
education experiences earlier--begiming at the
freshman level--and continue farther--through the

" secorxd yedr of proféssional service. ,

. 2 .

2. A1 prowfessional education should be laboratory centered.
: . Students should Have meaningful supervised experiences
in elementary classrooms in the public schools and in

. other appropriate places supplemented and augmented by

films, video tapes;, and other forms-of sirnlated class<
roon events. These will provide the experience base
for studying. teaching in sgpecific terms: - .

3. Faculty should function in teams. While one ‘or two may
~ have the direct responsibility for planning with a
" particular student group, additional faculty should ~ -
serve in the capacities of lecturer, consultant and/or -
advisor to-assist students in the development of
--spacial -campetencies.needed for.solving problems ’
preparing for experiences in‘the students! laboratory
assigmments .and evaluating the outcomes to. be sought
- in the experiences.

3
3

L. Evaluation should be both internal and extérnal.
a. <Internal evaluation should be corcerned with re-
"« cording and ‘asgessing individual student progress
" ard with overall program evaluation. . Students,

an
Ry

. and faculty will participate cooperatively in both,

w <

P
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b. External eyaluation should be made by an agency

. of the university that works independéntly of the
. instructional program itself but will apply
. Sstandards that are consistent with the program

. objectives. .
’ ) e s
The Curriculum - : . . o RN
The program reorganizes. and replaces tha traditional content,
of the professional sequepcé in the eleniéﬁtary teacher preparation
. S program. 8tudents register for conventional coursés but in predetermined
’ Block Units. Oﬁ:jéctivg_a and act,ivities‘.of each Block Unit are
g i determined by its place in the gequence of the units and the
: objectives of EXEL. ,Additional course credit is provided for ]
! . additional reqt&remehts, particularly for agsigment in elementary
s 7 . : - “ * "
classrooms, by the addition of. three courses totaling éight quarter _
hours of credit. . R ' .
N - 4
-These courses are prdgrammed into the Block Units as followss
i \ T 3 v v . "
S Freshman year:' Winter and Spring Quarter ,
“ ) *EDEL 101 Introduction to Teaching in the 2 i '
T . Elementary School: Seminar ind -
- . Laboratory oo
GXPSY 100 General Psychology . - L T -

s <, "Total —5

Sophomore year: Autwm and Winter Quarter . .
*EDEL 201 Introduction to Elementary School - 2
. Organization and Management :
+ .. Seminar and Laborato;'y ‘

GXPSY, 250 Human Growth and Development. o -
EDP3Y 300 Educationel Ps'ycl?olo.gy’ . . __,%o_ - |
: ) ' ' ‘ . | i
J 4 . " , o
) M . X
" - | . 7o N - ) Y
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 Junior year: Autumn Quarter .
- EDEL 360 Principles of Teaching and Classroom L
, Management: Flementary School

« e . EDEL 380 The Teaching of Language Arts in 3
_ the Lower Elementary Grades ot
S 'EDRDG 40O The Teaching of Reading in Today's L
L ' Schools .
} . .
EDRDG 430 Corrective Readig in the Classroom L .
", . . Total 5.
. o Junior.year: -Winter Quarter BN
#ETEL 490 Practicum in Elementary Education - ks
ENG 310 The Teaching of Language .Arts in 3
T the Upper Elementary Grades ' ’

MATR 391 Arithmetic in the Elementary Schools  ° 3. .

B SCI 391 .Teaching of Science in the Elememtary 3  ° =
) Schoolg‘s
SS 39L" The Teaching of Social Science 3
in the Elementary School
e Q Total IE .
. .Senior year: Any quarter by arrengement with EXEL staff .
- * . +EDEL L6l Student Teaching: Elementary School 9

~  EDGEN 462 Student Teaching: Elememtary School® L

EDEL 410 The Socidl and Philosophical Foundations
of Elementary Education 3 '
o “ Total I6

) ¥Courses feqilired for students particirating in
EXEL but not required on the regular elementary
: - . teacher education program. 7

——————-EBachBlock Uxttt—haran—'organizational“struc@:nre—thét combines - —— -~

laboratory assigmments, seminars, competency based learning tasks, -
and ifidividual advisement. Several’ fatulty are assigned to each o

S e,
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unit in terms of the variety.of specializations needed for the

objectives to be accomplished. Classroom assigmments provide 3

¢
"

variety of experiences with different age levels s different communities

ih terms of socio-ecopomic status, and different organizational

. structures of elementary schools and’ teacher styles. /

. The Freshman Block Unit extends through two quarters, Withjér

0

*

and Spring. It consists of a two hdowr seminar that meets once-a

'wWeck and a classroom sssigtinent in selected Muncie’Community
Schocls,% which the student w'orlcq one tﬁo-hour period each week.
Students remain on the same assigxxnent through these quarters. Task

" Kits prov1de §p€01flc rationale,. Instruction, and guidanqe in the ph
/
!

- mastery of specific kinds of 1nstructional tasks.

The curricular- qmph3818 in the Freshman Block Unit is on tae

first three of the fourteen professional ‘goals for teachers. (page5)

?

Students also are led to explore their own potential qualifications for
becom.ng elementary school teachers who can i‘unction with the

o+ geagitivity and responsiveness implied in these goals. To initiate
.,he accanplishment of these obaectives, students are involved

‘. an ass:Lgmnents in both seminars and clasaroaus that focus on: -

. « 1. Relating with children using good communication
- Skills ~

¢ e —~-—~~~~2- —Understanding intorrelationships among children ang -
S .how they influence each other

3. Understanding developmental tasks and learning how
© to function in supportive roles in helping children
master them

r

)

s

»
o
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. b+ Learning whaf children value and how to engage
7 with children in value clarification

5. Helning children urderstand and appreciate their own
+ . strengths and potentials (power-base) for the
Satisfaction -of their own needs and for meeting
- ‘ social ne~'~ : ° ‘emands, .
Students who find . .ntimate interaction with’ chiliren and
t-.hq self disciplining required to function in spec:.i‘ically defined
toacher roles d‘iﬂ’icult or threatening are encouraged to consider
other vocational and professional objectives.

The Sophomore Block Unit, also, extends through two quarters.

Each week students attend two two-hour seminar seasions on campus
and work m elamant.ary classrooms for one two-hour seminar peried.

I

Asngmmnt.s are changed: at the quart.er break to give students

"experiences in two schools and at two age levels. This and the

Freshnan e@ermnee places each student in thre'e differént ‘schools’ ‘
before ent.ering' the larger program 9f thu-Junior year. Each
:tnr&cnb has an aaaigmeu’c in nuddle-upper middle, mi«ldle-lower
niddle s and a 1m-niddle-louer gocio-economic school community.
cmicnlax' objectivea for the Sophomor € Block Unit are a

cfmt.izmatian of the objectives of the freshman year and the addition

of mderstandinga and'akille in learning how children grow and

_learn, as represented by goals number U and § 1n the list of

professional objectives. (page 5) Students ‘are continuing the
explaration of their ’pcten_tiala for béccming elementary school
teachers as they work with new groups of children and assume

-
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increasing responsibility in ther ‘performance of classroom tasks. 1

There are two Block Units in the Jumor year, each .consisting of
a full quarter studemt load.- Students spend four two-hour periods A .

i} ir classroom assigmments each week and approximately ten hours in

Bt ey e A

class-seminars on campus through both quarters. The assigmment
‘emphasis is on teaching in various curricular areas of the elementary

school. ’ o

v The areas of the Language Arts with emphasis on the teaZ:hing - {" . §
'oi: reading receive particular at'tcentio~ in the First Junior Block ” e :.
Unit. Specialists in Lanéuage Arts an Read:i.ng conduct class-seminars . ’ ?
and participate in the supervision of the classroom asmgrnnerrts. i
Students plan lahguage arts and reach.ng activities under superuslon i ;

q of specialists. ) ;%
- | v In the Second Jonior Block Units at'ees of concentrated work . %
_include mathe:ﬁatics, the physical andkbiological scienc.es, social ”%:‘e
seience, and continuation of language arts. 3pec1a113ts ﬁ'an these ;Zfi

fields partlclpate by teaching methods in these areas and partlclpating % >

in the supervision of the classroom assigmments. ‘ . . ) o ﬁi

Goals aumber six, seven, eight, nine, and ten (page 5) receive ’ ;;%
particular attention this year. . ' \ ) §
S

The Senior Block Unit consmts of a quarter of student teach:mg

to be done during any quarter selected by mdiuduals or jointly -

!
[
|
I
|
©o )
- B !
it e s ",,,--!hf A
|

2 o

by groups of students. Placement may be anywhere in the state of
. ¢ Indiana or elsewhere by special arrangement. Preference is

%

given to schools with unconventional programs that have

it} ’ N A
. - K




N
existed long enough for the school faculty and stff to have . .
‘established uorw and teaching practices oapprgobri'ate to the -
purposes and philosophy of new curri,eular or organizational )
structures. While on these asaigmentse students are challenged to
relate their perceptions of the ﬁurpos'és of education and their
antlclpated roles as teachers with what appear to be the expectations

“

and demands of society. _ -
An 'opportunity to spe\nd one’ quarter in Great Britain is ’

an optional pregram a‘vaila‘gl\: to EXEL students who'have completed

tvo years of the program. ":u\a University of Keele and its

associated teachers colleges oY{ Crewe and Alsager provide’fagilities )
- r \ -

and coordination for this program. After a week inJ London and: two

weeks for orientation of the University the students are assigned

to selected primary schools for five ks‘of full tme participation

and student t‘eachi;ng. The students live in private homes while

on the school assignnents. A final two week peri reserved for

: indépendent- study and travel.

-This experience, of course, gives a number of students each

[

year the ‘opportunity to become intimately acquainted with primary

dducation in-Great Britain but its broader purpose is to immerse ;

e e -

students :Ln a culture d:lf.t’erent from the:r.r own but wi h surficient

commonality with their “own to make interaction easy. The

axrticipated outcomes are that particigants will become less .

A AT e e

parochial s that their appreciations of theneelves, people, and cultures’

b

will be broadened and enriched. ' o

. . - L. .
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Personiiel Involved ’ .
University Faculty are selectec to vartici;)ate in EXEL on
*  the basis of specialization, congeniality with its goals and
desire to en age in exper:.mentatn 2 in the development of teachmg
styles, revision of curriculum content, and reorganizatlon of
admmstrat:;.v%g structures. Foriunately there has been no dlfflqu ty

et

in Pinding faculty who are interested in the experimental nature
of the program and its objectives.

ApproAmately the same criteria are applled to the belectlon

o

of cooperating classrooam teachers with whom the student are
assigned for laboratory experiences. A1l the Muncie Cormunity
Elementary Sch%ois are, available for EXEL students but by
;rrangement with the Administrative Assistant in charge of -

Pupil Persommel, assignments are rotated among the-schocls

from quarter to quarter to proude varlety of school -cormunity

. enviromments and to I‘aca.litate convenience and econonw in

transportation. Within each school, teachers are selected for

EXEL assignment by the building principal. o -

-

It is evident from the foregoing that a large number of persons
in a variety of roles abe involvéd in EXEL. It would bg difficult
to name all but listing key personnel and their partlcular

contributions nay be helpful ‘to an understand:.ng of its scope

" and the extent of university and community involvement in the program.

-
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’ Achnlnistrative Personnel vhose support makes the prrogram possible:

The Ad Hoc self-selected conmittee that proposed the progral&:

’Raymond A. Olson, Professor of Elementary Education,
‘who cha:.red the committee and is the EXEL Program Difector -

‘ Debbie Bell, Ideergraduate student s Elementary Education

Kenneth' M. Dimick s Acsociate Professor of Psychologica.l
Counseling .

" . Vaughn E. Huff, Professor of Psychology--Counseling Psychology | °
and Gu:.dance Services ‘

Paul Mazza, Instructor, Burris School, and Doctoral Fellow
Edward Merryman, Assistant Professor of Elementary Educatioh
Bill. J. Paschal, Profesgor of Psychology--—Eciucational Psychology

A e ay

Betty J. Pogue, Associste Professor of Elementary Education
Marilyn K. Stickie s hssistant Professor of Elementary Educatiun
Helen H. Sornson, Professor of Elementary Education

'Robert E. Taylér, Associate Professor of Psychology-~ )
Edusational Psychology ) ;

Chan Varner, Undergraduate student 3 Elementary Educatio‘ii i
Mike, Zubler > Undergraduate student, Elementary Education

John J. Pruis, President s Ball State University

Robert R. Freeman, Superintendent ’ Muncie’ COmunity Schools

Richard W. Burkhardt, Vice President for Instructional 3
- Affairs and'Dean of Faculties, Ball State University ;

ﬁ* “*Iﬁlliam W Iwon,"xdmin:tstrative ‘Assistant in charge of-
-Pupil Persommel, Muncie Community Schools |

John Dunworth, Dean, Teacheits College, Ball State University

Leslie J. Mauth, Associate Dean, Teachers Oo]lege, Ball .
State University . ) ‘
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Charleg D. ‘Shipman, Assn.stant Dean, Téachers College, Ball
S‘tate University , i
A George E. Swafford, Dlrector, Office of Professional J
. , Laboratory Experlences )

Demp.s D. Redburn, Cooérdinator o'f: Student Teaching
‘ | _
University Depavtment chairmen sho participave directly in the

program in-selection and assigmnent of stai‘f and who authorize

the restructuring of course offerlngs to conform m.th the organizational '~

< x. h 3

prlnclples and partlcu]iar goals of EXEL: = -
Ia.ldred 0. Ballou, Department of Elementary Education
- Jay K. Church, Départment of Educational Psychology
Everett Ferrill, Department of Histor3r

o

Robert E, Hill, Department of General and Fb'perlmental
-Psychology

°

John H. Hoelzer ,E‘Department of bIatI;ematical,Sciences ‘
Jerry J. Nisbet, Department of Bi'ology'.
chk A. Renner, Department of Engllsh \
Pr:.nclpals of the Muncie Community Elemem'.ary School., who are
£ respons:.ble for the assignemnt of students within their buildings,
participate in the 'supervision of their w'ork » and provide administrative

!

liaison with the University: -

Laon Scott Forest Par.k‘Elementary School

. -Richard Bump - - o —-»Anthony~meme_ntary~5ehool R
Jack McNew Blaine Elemntary School . .
Marion Black " * Claypool. E].ementary School
James Zedekar - ) Emersan Elanentary School i
Jay Reid Eugene Field Elementary School
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Clarénce Hudson
Darrell Gili 7

. Reger G'reenawa'lp

_ Robert E. Smith _

Hendell Keisling
Robert Puz"tiebaugh
Normax; J. Georgi
Harrold Vallace

L. Gene Boyd

Ruth Tuttle-

. *Carl Cauble

John Wean
Ralph Bushey
Jack Jolinsox»;v
Kenneth Petro
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Garfield Elementary School
< Grissom Elementary School * +. - o

Jeffersan Elementary School

_* __Linedln Elementary School

Longfellow Elementary Scilool -
fitchell Flementary School
Morrison Mock Elementary School
'Speci‘al Education Center
“ irort:h View Elementary School
Riley Elementary School .
Ro‘osevelt Elehentary School
George /Waslﬁ.ngton Carver Elementary School
Stevenson El;mentary Scliool -
‘ éuttén meﬁentarj School B /

West View E‘Lementary School

Ball State University faculty who participate as instrucfois,

—

consul?ants s and supervisors:
/

// X -
/ Raymond A. Olson, Program Director, Supervisor of Laboratory
/ Experiences, Classroom organization and management ,

/

Classroom organization and management

“
P

- Frederick L. Brumbaugh, Mathematics education
; Irma Gale, Language Arts, Linguistics

... _Richard T. ilexander, Supervisor of Laboratory Experiences,

Y R 27 I RN
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Ruth Hochstetler » Language Arts

Hargaret McElhinney, Science Education

v

d : . Betty Pogue, Supervision of Laboratory E:qnern.ences ’
, Classroom Organization and Management

Alice’ Robold, ﬂathematics Education

James Sabin, Reading .

o 1

' Joan Schrieber, -Social Science Education
Emerita Schulte Language Arts, Child.zrens Literature

MariYyn K. Stickle, Supervisn.on of Laboratory Expenences,
Claseroom Orgam.zatn.on and Management » Reading °

Robert Taylor, Understaz)dlng Self and ‘Others, Communication,
Studying children, Ixrteraction in groups, Human Growth
. and Development.

ShJ.I‘leJ Trent, Learning, Group Dynamics, -Evaluation
Joan Williams, Readlng

<.
R

B} This list of partic:.pating people is constantly growing as the )

prugran develops, as addit:.onal personnel are needed to service ’ et
T i e So bk | ; e Calep - »M;-‘.q.‘.,:‘l. -

. _new areaa and as naw g'oups of students are addéd to the’ program.

“

Cooperating Classroom Teachers

The Muncie Connnlmity School® Corporation has approximately 3

300 teachers in its 20 elementary schools. All are potent1:l participants
in DX6L, 2nd in the three years since it was inltiated approximately )
— — .- -2U0 teuchers- hav&had one. ormore_ EXEL. students_assigned_tontheir .

»

o classroom for one. or more pre-student teaching experiences.
e Student teaching may be done anyshere in Tndiana so any
elementary school ;teacher)in the staté i3 potentially an EXEL student
R

teacher spuervisor. However, the commitment to placé students, :

3 ’ v
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in-so-far-as possible, in innovative school progr,ams limits this potenvial.
EXEL ﬁlﬂemteacMng assignments are limited to teachers who have

been asgigned in innovative programs .and who, :Ln t’he Judgment,

of local administratiye personnel and area stude*rt. teaching coordinatorx,
are uniquely qualified as cmperating teachers in the Ball State

Umversn.ty student teaching program. ‘ : -

A

Students .
‘ Stﬁdents.eﬁtering the University as first term freshmen with
. an interest in becoming élementary‘ s;:hc;ol teachers.are invited to~
apply fa3 admigsion to. EXEL early in the Autum Quarter. Interested
gtudents attend an-orienmtation session before the:i.r. applications are . -
completed.: The program is di'scussed in detail with all applicants in
small group sessions to ascertain as fully as possible that they ‘
understand what will be required of them. All who retain the:.r resolve
to enter EXEL at the conclusmn of this procedure are admitted.

The number of students entering the program in the ‘three years

4
-

since it began are:

-

Freshman class of 1970 105
Freshman class of 1971 110 o
_ Freshman class of 1972 120
Budget °

E@L has no indepex;denfc ;Jud;zet. because it is-des_i@ed"to'operate ‘
within the re'gulari budéet for ihst;rucpional programs. Faculty ar‘e assigned
to Work in the program as a part of their regular teaching loads. ‘This
is made posgsible by the fact, that s?ude‘nt credics earne‘a. are the' s«ame“ as

Y

'
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for students pursying the regular elementary teacher education program

and the tedcher student ratio in EXEL is approximately the'same as the

5

entire university. . » ,

Students who select the‘EKEL overseas program pay thefir dwn trans-
po;‘tation, insurance s and living expenses. There is no additional
registration fee but an assessment is made Ofor the additional cost

for providing faculty and consultants overseas.

.

Evaluation Procedufes and Data
, Evaluat:.on of the EXEL Progham is both internal and external.

Internal evaluation is concerned with recordmg and assessmg individual,

student progress and with overall program evaluation.; Externa]: evaluation

is to be done by an agency of the University that will work indeperidently -

¥

of the instruc’;ional program itself, yet in its criteria for evaluation
will use standards that are consistent ‘with the- progran ob;]ectives.
- The primary source of data. for both procedures is the student
files. Each student subm:its for his record a variety of reports,
“reaction 'sheets,, work sheets, anecdotal- records, and lesson plans. These
materials_demonstrate his successful performance of t.aﬁc assignment.s
and his initiative in becoming involved in sigm.flcant interaction

with children.

v 8

. oAn additiopai source of data, *s'EeEifi"c'éily‘i‘o? program development,
is the student-sta“f meeting. In the first year of the program, 1970-71L,
meetings of student representatives from the student bo@, plus all who
voluntar:.'l.y attended, and the EXEL- staff met regularly for program
evaluation and planning. These meetings are being continued on an

“fon call" basis. Feedback and expressions of interest, need, and

[y
~
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concern have been the primery basis for program development, modification,

and expansion. These incigude (a) expanding eredit for’ the Freshman Block
Units from six to eight quarter hours of credit , (b) structuring the

unit assignments ot the frestman year into a' series of Instructionai

Task K1ts that are largely self-admm,ste‘ ed, and (c) planmng the
overseas quarter as an optional addition to EXEL in the Junior Year.

External evaluation of the program is to be concerned with the
2
degree to whlch it accomplishes overall objectives. This will require

-

study and. observatlon of graduates from the program during their first

two years of teaching. A‘cuoxr;‘garable group from freshmen who started
. » [ ¢

3

on the regular program will be selected as the comtrol group. This
‘will enable the research agency to sttfciy-the‘dmp-outs and transfer--

outs from a similar populatic;n as well as the tiaéching 'performance of

° 2 Ly

the persons who completed the program.

v

. Researcii on the first three class groups; the entering freslnnen of
4.970, 1971 and 1972 1s being used primarily for program development. and :
reflnement. The entering classes for the last three entering groups will

prov:.de the source-of data for eva.'l.uation oi‘ the program. This diusmn

>

of the use of data is based on the assumpiion that the program will
probably undergo considerable refinement and changp As the participants,

students and’ faculty al:.ke s grow 1n knowledge and expertlse durn.ng its .

initial years: * . o . ‘

- -There is'data available to date concerning the attrition of students
in EKEL. Of the 109 gtudents that were admitted to the program in 1970
retention is as fo/llowsz

109 admitted’ ' Y

o
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105 entered the program Winter Quarter, 1970-71

97 continued ih the -Spring B

88~indicated their :mtentlon to continue in EXEL at the end of |
Sprlnb Quarter ‘ )
¥ 13 registered for Auturrm Quarter, 1971 ' ‘_ .
69 completed Winter Qua-'ter s 1971-72 and reg:.steredgi‘or Auturm

Quarter, 1972 , T

\

Comparable data for the students who entered the program as i‘resh-

" men in 1971 are as follows: — >\
*_ Admitted to the: progran " 1d0
?\ . Registered for Winter r\uarter . 107 s
‘ Registered for Sprlng Quarter‘ q © 100

Completed Sprizig Quarte; | . 9k
A:pplicatign }or Autumn 1972 * 68 -

. Assigmments N 4
Registered for~Aut,uim uarter 1972 58

*. as of June' 20 . o

Research, on the details of this information and.’all other date

El

4

) be:mg accumulated avait the cmnpletion of a research design and some
form of ﬁznd:.ng. At this time, therefore, the precise data on reasons
for leav:.ng the program and who and how many left the university, left

. elen;entary teacher education for other objectives, or entered the

regular elementary teacher education program is not known. It appears,

however, that a cons*derable portion of the students who left the
C T,

5"
@ . . .
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program and remainec in the university di® s'o because they found teaching o )

L4
“ .

. ’ in the. elemexrtary school -inconsistent with. their- expec:tations, -ab least R R

~ oy -

in terms of the objectives of EEL L programs that,’ l:ie EXEL, prov:.de _ ’ .

¢ . structured early expers.ences in teacher roles' help students confim or SRR
s b LS .0‘
reject early decisions to become elementary school teachers, they Will

- T have performed a most useful service for the profession, particularly, R o d
3
) ., at t'he pregent time when the chullenge is to become increasing;,y selective

in teacher prepara&yan and certification.

Bl

Program Contributions to Teacher Education

Teacher education has been under attack i'rom a number of quarters

,,,,, J— [

B R N I T I

fors failing to produce teachers who can cope e:t‘fect1 vely with consequences :
T, of technological develomment and spcial change. Responses have mcluded ¢ ’
: . . a va.riety of innovationg in structure of programs for teasher education “ ~N

but 11tt1e change in objectives, and content. Alsoy a 1arge portion of

bt

these innovations have been directed toward selectéd pupil populations
such as the cultural'l.y disadvantaged :

<

: ‘s E}CEL :Ls an effort to" generate a new elementary teacher%ation

(3

g progran based on a Speci-ﬁ.ed commitment. That comffitment is the Objective

-

\ stated :Ln the Progy'am Proposal and included oh pages 3 and L in this .

f

AR B AR R

/ report. Proponents of EXEL, supported by people such as Moustakas,. Gombs,

— . Kagan, Allen4_ax1d _Goodlad, believe the successfuLaccanphshment_ouhis_ o g
ob,jective will produce teachers who, while retaining a humanistic comm.t- '

. / ment are ccmpetem: and resilient enough as beginning teachers to expe -

7

rience success on their own terms of reference and to grow and change as

.
b7
/
/
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» .
ne'éd and conditions require.
It is probzbly unfortunate that the orogram is confined to the
) B _ professional com’ponent of teacher educat:.on. The Ad Hoc EXEL Com:.ttee s “%
con31dered the possﬂnlity of 1nc1ud1ng all requ:remerrts in elementary
teacher educat ion but found that problems involved in restructuring ¥

courses, schedules, reg:.stratlon, and staff ut:.llzata.on to be over-

whelming. However, there has been some spin off effect. For :Lnstance, .

. the areas of the performing arts, (music, drama and dance) have joined

X

.
. >

,~ . to prov:Lde an inmtegrated, ch:.‘l.d centered program for helping prospective

elementary teachersfind ways to enrich classroan experiences through

m\\.Jn»g.‘ﬂ.‘;w-wzwuw«gn{u LSRN Caa SR

P

<
.

.
T L

theseo avenues of personal and group expression.

e

7

Final asSessment of the effectiveness of EKEI.‘ is.several years away.

-

Orly when there has een a thorough study of graduates through a mumber  ° C e

; of years of profess:.onal service can the validity of its purposes and ,,, v N\
- the capability of the program to accomplish them be determ.ned If ‘ 2;
EE"’.. teachers are found to be imtially more successful, rore res- P 5 %
. ponsive to children indiv:.duany, more capable of ad;)us‘blng to- "31‘1“3 ’ i
’ school oov)ulations, more hkely to make cdreers of teach.’mg, more reseurcé- ) fr

d o ful and creative in classroom organization and management and more involved ”?
2 C ’ in)continqing growth in prefessidnal competence than a comparable group ) §

- . of teachers representing graduates from conventional programs, it will’ ) %_J
: o" have fully achieved its goals. It could settle for considerably less §

) and stiltl have nuch to recometfd for the iuprovement of teacher education. f‘éﬁ |

. 3
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EXEL
s T A
Proposal
for ap:
Experimental Program in thg Professional
Preparat;:ion of Elementary

School Teachers

. by
An ad hoc committee consisting of the following persons:
Edward Merryﬁan ‘ ’ ' N\
Raymond Olson _ . oo )
Betty Pogue . ) o~

Helen Sarnson -
Kay Stickle of the Depurtment of Elementary Education
Bill Paschkal .
Robert Taylor of the Department of Educational Psychology
" Kenneth Dimick . : o
Vaughn Huff of the Department of Counseling Psychology
‘ and Guidance Services °
2 IR . .
Debbie Bell St ' . : B
Chan Varner ‘
Mike Zubler, students in Elementary Educatiogl . : g

A )

© Paul Mezza and Clark Tufte participated during the -
1968-69 academic yea: but have since left the University for
positions elsewhere. -

| ]
4
3

o Teachers College .
Ball State University ' .
© 1970 - - e - .

.




I. Summdry .
This> proposal is for an experimentsl professjonal education U

sequence in elementary teacher education beginning in the freshmAn B

. Yyear and—contmuing through the senior year in wnich

1

1. Two hundred students will be enrolled each year for six yea.i‘s o
. _ 2. Forty-seven hours of credit will be included in the program \ ; e-
. N that substiitutes for courses offered in the Tedchers College toe
that are required on the regular elementary teacher educat:wn
curriculum plus eight additional elective hours.‘

In addition departments outside Teachers College will

e invited to Jo:m the program by_Jjoining professional courses
and staff with it.

’

3. The requence will begin ix the freshman year and @ontinue through

R S PR "'; the four years of w\dergraduate study with cred:.t distributed as ‘

follows's . .
freshman year : eight hours )
. N , sophomore yesr ben hovirs L ;
junior year twelve hours . , o
’ . - Ce sznior year | seventeen hours

L. Faculty-student mteraction will be continued through.two years
of teachmg. Students wj:ll be continuously irvolved in laboratozw' . ;

experiences beginning with ini‘omMnmmilith—chi—ldren—&xd
) ' continuing through 'tutoring » teacher aid activities, Rarticipation

6N

“~

. -+ and student teaching, ' : ‘ ) .

-

. 5. The mastery of professional knowledge, competencies s and

° -

attitudes will be éccomplished “in conjunct;l.on with their need B
“and use in the laboratory experiences, Inustead of conventional

courses, learning modules of a variety of forms and content will ¢

be provided for this purpose, cl ) .
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6. Departments that assign courses to the program will provide -
" staff to the program on approximately the same student-teacher
// . - '
/&atio that obtains for the courses on the regular program.

7.//Faculti will work in teams comuining competencies and time in g .
/ proportion to stu@ent need, )

,b. Student progress will be recorded in terms pf tasks successfully
accomplished and competencies mastered. Each student will build

his own file of achlevements accompanied with appropriate faculty ‘

obserﬁhtlons about the quality and characteristics of the work done.

* E -

P
...--w—‘\ H

9. P%ogram evaluation will be based on the® records of the students

while on the program and follow-up studies of graduates through at R

least the second year of teachlng experience,

3

1o, Elnanclal assistanze in the form of foundation, university, or
. .- " - 0o

governmental.grantswill be saught for the development of the

program--arrangements for laboratory experiences, the development #

~

B TP

of learning modules, the development of the record keeping system,

and the evaluation procedures.

The program will begin with the autumn quarter of the 1970-71

13

academic ye:ar,

<

If judged successful,;thegprogrum will become one of the options a

student may choose for acquiring the profess1onal competencles of ;

an elementary school teacher. It is antlclpated that at the end of' :

the six years extra budget sup)ort w111 110 longer be necessary to

sustaln the program,’




II. Ratjonale , ’ o
The conventional objectives and. program structures for the professional

" A
. education of elementary.school teacnérs are based, we believe, on premises

A

that are 1nadequate and inappropriate for the present respon31b111t1es and

o -

needs of elementary school teachers, - They are inconsistent with the best '

.

understandmgs presentlj accepted about personality, human relations, and the .
nature and dynamics of learning. They areinadequate for preparing teachers

to- cope .with the emerg:.ng understandmg that universal public education means

finding ways %o prov1de a meanmgfm education for each and every Chlld‘.

They fail to provide meanlngful opportun:.tles for students to examine

o LY

"~ and work in the variety of classroom fac\lities that are becoming character=

4 3,

istic of American elementa.ry education, | L

ot

They fail to prov1de adequate. experiences in the development and use of
.instructional materlals s including human resources, that are becoming increas=- .
ingly part of the teacher' 8 regular instructional equipment. h
‘ They are madequately geared to the dynemic quality of present local,

national and world society. The cc;mpetencies needed are those that -equip

v

©

tne teacher to cope with change as his role may vary from mover, to passive N
v ’ partlclpant, to interpreter, or crltlc. He- needs also,, to be prepared to ‘
. help his pupils participate constructively in this dynamic world.
° _Efforts to revise the old system to meet new situations have resulted

\ in distre‘ss, disappointment and failure. A new beginning s_eems to be Lreq‘uired--

\ , . .
a, new bottle for new wine. That is what we hope the following experimental

prog;’am is. o’ ' \
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III. Objective ’
The Model Teacher o
Like any othcr teacher education program, ,hls one is designed to

help each student develop toward becoming the mpdel teacher as 1nV151oned ;
by the faculty implementing the program,

Our model teacher is one who:

A. In terms of BEING
Possessey a life styie which facilitates the growth of self and others.

Is aware of the needs, motives, values, feelings, conflicts of self
and others, and who uses this data to become a fully functlcblng self
and to help others to become fully functlonlng persons.

B. In terms of KNOWTNG \
Pbssesses 1nformat19n basic to understanding affective, cognitive, and
psycho-motor growth and development of children.

lias knowledge relative to the structures of knowledge and the general
curriculum areas including human relations, communication, aesthetics,
and technology.

N

C. In terms of DOING - . .
- \ \ ) ’ ’/
Possesses 'and uses skills for developing and seqnencingale ning
experiences which are in keeping with tagi;e&rn‘r‘s ‘level of intellectual °
° functioning and his.ability to cope with, environment,

. Possesses a fund of skills by which he can develop alternative learning
- exper;ences when approprlate; . :

Can evaluate growth and legrnlng and, when necessary, redirect learning
experiences for children in order to achicve desired goals.

a

Approaches learning as a cumulatlve process rather than as being based on -
. artificial time cziterla, 8.8+, quarter, Semester, year, period,.grade,etc.,

“The achievement of an objective\saated in terms of an ideal cannot be
- absolutély nccomplished; reality is always short of the utopian dream.

Persons can, however, be moving toward the achievement of the ideal,

Teacher education cannot produce a completely finished product but it can- .

stimulate students to strive toward this ideals - Moreover, it can provide

tools for the pursuit of this task. So we restate the objective in terms

, of process goals,
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. Our aim islthat upoﬁ comp}etion of this program,tstudents will have
bééome‘highly commit}ed and qualified elementary school teachers. Such
teachers will be engaged in Ehe'educative processnin the progr.m ;nd
beyond as ‘they are:.

1. learning to be trusting of their own experiences, inventiveness,
creativity and discoveries ‘as bases for action. ?

Ed

2, Ybecoming more oben and honest in communicating -with others,

3. increasingly able to view teaching as an opportunity "for creative
humap encounter in which teacher and pupil both becéres lcarners.-

&
L. becoming active searchers with students in their mutual learning
situations--and are models for the learning process.
5. moving toward mastering the processes of intefactign with others-~
children and adults, :

6. évolving toward mastering the teacher's role in helping children
develop competencies of communication in language, mathematics, _
and the arts, . ' ‘ '

T« developing toward mastering the°teéchqr's rosponsibiliiy?pf helping
children grow in their understanding and appreciation of man and
his environments, . Y ) ‘

. £ . ; .

:8. developing understanding and, skill in the processes or organizing,

leading, and participating in elementary school class’-groups.

9. becaming increasingly able to articulaté in words and action their
conceptions of tpe teacher's roles’ and responsibilities.

10. developing understanding and expertise in the selection and use of

instructional materials and equipment.,

1l.  increasing their understarding of the variety of yerticai and

horizontal elementary school organizations found “in American schools,

12, eng;ging in the analyéia and appraisal of their own growth and in
" fostering of this competenge in others. T

13. learning, to understand the nature of the communitiés and sube -
- cultural ‘groupings served by the school.

", 1. becoming increasingly able to offect change in the communities
seryed By the school -~ changes which promote human dignity and
well-being in those communities. ‘ a

‘
i

IV. Principles of Program Structure
Participants in our -present >lementary teecher education program ~-
students and faculty alike -~ have folt that theory and practice, laboratory

v

[ N T N,
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_and instruction in methods, and philosophy and action have all too oftep

been separ%ted by the nature of the conventional course structure of the
ﬁniversity ;nd the variety of dir;ctives and practices that are associated
with it.: We suggest'a different structure based on the following éuidelines:_

' 1. Students will become involved in professional education ex?eriences
" earlier -- beginning at the frestman level ~-=, and continue fartheree
through the second year of professional service.

2. All professional education will be laboratory centered. Students
will have meaningful supervised -exprriences in elementary classrooms
in the public schools and in otRer appropriate’ places supplemcnted-
and augmented by films, video tapes, and other forms of simulated’
.classroom events. These will provide the experience base for
studying teaching in specific terms. - ’ ' J

3. TFaculty will function in teams. While éne or two may have the direct
Yresponsibility for planning with a particular student group,

t additional faculty .will serve in the capacities of-lecturer, -
consultant and/or advisor to assist .students in the development of
special competencies needed for solvang probloms, “preparing for
experiences in the studemts! laboratory work and evaluating the
outcomes to be sought in the experiences. ’

3

L. Evaluation will be both internal and external. T -
(a) Internal evaluation will be concerned with rébording and’
. - assessing individual student progress and with overall program
evaluation. Stydents and faculty-will participate cooperatively .
in botho ' » T

(b)External evaluation will be made by an agency of the university
that will work independently of the instructional program itself
yet in its eriteria for evaluation use standards that are
consistent with the program objectives,

1

s S
Ve Curriculum Structure‘ ‘ s

Thié progiam will replace the coursds in the regular clementary teacher -
education program and, eight‘hours of électives, as gesignated below, offered
in‘the Teacpefé College plus any professional edﬁcation courses imethéds.
courses in particular) that are voluntarily assigned to the program by '
departments involvod.; Departments;that do this 4iil provide d’proportionqte

share of faculty to the program,

9
-
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The Teachers Collcge Courses that would be rcplaced by the program are:

*PSYCH 100 General Psychology L quarter hours
EDPSY 250 Human Growth and Development L
EDPSY 352 Educational Psychology L
£DEL 360 "Participation" L
EDEL 460,46l Student Teaching : , B -
«DEL 380 -anguage Arts, Lower Elementary 3 p
EDRDG 400 (he Teaching of Reading ' . b
‘EDFON 410 Sociological and Philisophical Foundations
of Elementary Education : 3
Total Credit in Gr.'Hrs. required 39 quarter hours
and ele;:tives: ‘
EDEL 490 °  Practicum in Llementary E.ducatio'n L quarter hours
EDGEN 462 ‘  Student Teaching : _ -l
- Total Hours Elected . ' 8 quarter hours
Total Hours in. Program , L7 quarter hours

The 47 credit hours will be distributed over the four years of undergraduate
o . .

education as follows: ’ : -
first year L 8 quarter hours
second year ~ o . 10 quarter hours
third ycar . . . 12 quarter hours
fourth year ’ . : . 17 quarter hours

AED 300  Art in the Llementary-School - 3 quarter hours
AUSED 362  fusic Appreciation, Methods, end ilaterials 2

PRC 391  Physical Education in ‘the Elementery School b

Ss 391 The teaching of 5ocial Science in the ~

. " Elementary School 3

MATH 391 Arithmetic in the Elementary School 3

SCI 391 Teaching of Science in the Llementary .
School 3 *

NG 351 The Teaching of Language Arts in the Upper
Elementary Grades- 3

Credit for ‘these courses would be appropriately distributed over the four year

progran, R ' .

~

The experiences and appropriate content from the courses substituted will -

be incorporated into a vertical organization that combines laboratory work,
seminars, individual advising and program planning with students, and

structured expgai'iences in the form of lectures, readings, films, videotapes, .

L3 2
)

J’

Other professional courses that could be associated with the program includet

e wawe W re WY saa xun | o
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! audio papés, ete, thal provide information, explanations, and competency .

development.imﬁediately applicable to the laboratory assignments and necessary

for the professional growth and service of ‘a teacher,

s .

Studentvprogress will be recorded on the busis of tasks completed and

competencies and understandings mastereds

. }4‘ "
s The structure of organization is represented ‘in Figure I. Specified -

segments of the interrelated whole are:’

~
-

)
+ leo Semi-structured laboratory experiences, '
Encounters-with children of difforent ages, social backgrounds, -and
\ intellectual potential‘through tutoring, baby sitting, playground.
*  supervision, Boys (lubs, YiC., Y.[Ca, etc.

Ky Y ~ _ 4 i
12¢ Structured Laboratory sxperiences.

Classroom work in 2 variety of roles and conditions. Roles will

include observer, aid, aseistant, student teachor and intern.. Conditions

will inelude inner-city, suburban, and ‘rural community schools, and a
veriety of school and classrbom Structurcs--self contained, team
teaching, age grouping, multi-age grouping, etc.

3. Seminar and Counseling. .
Supervision and critique of laboratory expceriences. "Iearning modules"
will be constructured and used as appropriate to solve or analyze

" laboratory experience, problems, opportunities or needs. Supervision
of individual students'- sequences of progress will assure completion
of all components of the program. Supervision will include cooperétive‘
evaluation.of individual student progress, ° '

-

Lo Intersction.” : _ :

Experiences designed to help students increase their undcrstandingq of
how they react to others, of -how others respond to them, and how under=-
standings about self and” increasing skill in interaction with others
contributes to their potential effectivéness as teachers. JDevelopment
in this area will be emphesized early in the program. The semi~
structured-iaboratory experiences will provide opportunities for
analysis and application. Understariding and acceptance of self,
openness to others, warmth, trustworthiness, honecsty, flexibility are -
qualitative objectives to be sought., ‘

[

-

5. Human Developmont and ILearn »
Modules of learning oxperience designed to help stufients grow in
- understanding the nature of human development, particularly of elem-
entary school age children, and the nature of dynamics of learning
. experiences-~particularly in respect to'the teacher's role in enhancing
growth in emerging competencies and "self-regard in childrerr,

-4

6. Methods and Materials - > ‘
tructured iaboratory assigmments that provide for solving problems of
instruction and the generation or seclbction and use of a variety of
instructionel media and materials. Ibarning modules will be constructed

Py




Semi=Structured Laboratory Experience .

°

that will enable students to master skills, understandings, and
competencies they find thcmselves negding in live laboratory exper=

» lences. Simulation, along with more conyentional learning experiences,
will be included in the bank of learning modulus designed for use
in this area, ' o .

« T+ Curriculum and Foundations. - > i o
Examinations of the structurcs and ‘¢ontent of curriculum, school ’

organiz-tién, =znd classroom organiszation' in which the laboratory work

occurs for ‘the purpose of determining or discovering educational.

objectives and assumptions cxplicitly or implicitly expressed regarding

the nature of life, humanity, the universe, human beings, and children..
. In conjunction with the above each student will have the opportynity

to examine systematically his own perceptions, beliefs, assumptions and
"hangups . L - -2 .

\ i
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V. Articulation with the remaindcr of the total progrum of

elementary teacher preparation. ~..

A, Other professional_courses.

As indicated above; other professional_education requirements

a
v

mgy be integreted with the program. Faculty teaching courses on . ot

conventional patterns Hlll be encouraged to utilize the experienoes:

-students are having concurrently with taking the courses in any~

o

“

.
. wey that is feasible without prempting experiences or content , z

within the program. .As an example, students doing student teachingo

or 1nternships at the upper levels of preparation could combine :

. the application of social science methodology and curriculm while i

mastering other teaching competencies such as dealing with individual

differences, functioning zs.a teuchiné teum member, etce

v N N i “\" P ;
B. The remaindor of the curriculm - -

The general studies and substantive course requirements on the -

2 - -

élementary teacher education curriculm are the same for this , T

experimental group of students as for all others on the regular

-elementary education program. This includes the same opportunities

to select and completevendorsements.* utudents on the‘program may

elect, in consultation with their advisors, courses in practicum

or independent stady to enlarge their participation in the program

beyond the minimum.credit that must be earned in iy; . C -

- avente au

,Students-and faculty may find that competenciés;‘underatandings,

"+ and behaviors need to be maatered that are not ordinarily considered

to be within the scope of professional education and suitable ®.

ae opportunities are not)available for - the required experiences in

tne existing university offerings. Wwhen. thése needs are found to

exist, resources ‘from throughott the university'and community

2 f ¢ . .
N . 8 s d ? M
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will be sought to provide them. For the students these experienges .

will be for credlt or non-credlt dependlng on the:Lr extent and
the posslblllty of subst1tut1ng the experlences for regular

course requlrements.

- . / ey,
© \

° VI. Student belection "
Two hundred fx'eshmen m.ll enter the progra.m each yeur for s1x
-, years. This will represent between 12 and 18 per cent of each
enter:mg cYass J.n elementary education--a sufficlently large
population to test an 1dea and prov1de su‘ff:.cient data for evaluation.
Partlcipants will be self-selected. The 1nv1tation to partlcipat

2

will be announced during, summer orientation to all autumn qQuarter .

freshmen each year by letter and during autumn quarter by .brochure

and group meetings, Interested students mll be interviewed
findiv:.dually or in smallg'oups of up to six or ten by gnemb'ers of the '
project staff before admlsﬂon. The "purpose - -0of the final interviews .
v will be to make certaln that each student understands the program
fully before commlttmg hinself to -it. B ; ‘ \___k
Students may w:.thdraw from the progran at the end of c.mr ) ' ,
quarter or schooL yeax. - Since entr: mce 1nto the progran is limited
" ta the freshman year, there will be an attritlon of students . ‘ .
apporeu.mately comparable to the general .student population of the ,

un:!fvers:.t ,r unless ‘the program dévelops a hold:mg power that is more

or less e.ffective than that of the university in general,
) . g O‘ o
VII, Faculty Seléotlon and Load NS : : §

-

’ Facuity’ for this program will be selected from volunteers, ST

Departments within the Teachers College will be requested to

. »
» . ] . ’

on e "~ contribute staff iﬁ’ approxynate proportien to the hours of credit

~

B e LT I T OO

Q . assigned to it. froni’the regular program. Fa,chlty student~credit -

s ‘ -t ‘ s . o
’
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hour load will be maintained in the sprogram =t approximately

the ration found 'i:o'r=the ‘s‘ubstitpted courses in the regular program,
For the freshman year 200 students for 8 quarter hours ‘of credit

would require the equivalent of four and one-third 'tcaching'. loads“

for one quartgr. Faculty will serv_e in one or more of the following
ways : )

e 4

1. Essentially in administrative ’arid ‘supervisory capacities. This .

will irclude arrcmgmg places for- .'laboratory experience placing

students in laboratory ass:.gnments. and}upervising these assignme

. 2 'Counselmg, to ellclt and promote student self-planning, self-

commtment a.nd ‘self evc.luatlon. ‘

3. In more traditional'teacher roles as resource person, s4perﬁsor
of skill development s program. developer, and evaluator, ]
Wh:Lle the Stuff i‘or the progrum will include speciahsts “in

eaeh of the three kinds of competehcies, the suecess of the program

requ‘lres that all w‘lo serve primarily in the capacities indicated

in 1tems one and three Will ¢ 1150 needs 'to be able ‘to function on

'~ the basis of competencies suggested -in item two.

.
»

VIII.

- A committee will be re‘spons’ible for faculty selection working,
of course, in cooperatlon with the cheirmer of the departments
contrlbutmg staff to' the program. ’
Implementatlo‘n,, )
We propose that the- #ogrz,;m will begin with the 197071
. academic year. ' - <
This will require distributlon of informaulon about the program &'
.to the entermg freshmen when. they report for orientation and

\registration during the sumer. Students who express an. interest

. in the program will be asked to fill out a card form as a preliminary

reglstratlon ;‘or the program, ) .

?

v e
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During the Autumn Quarter a series of orientation seminars
LT will be held for securing firm commitments to the program, The
| student who expressed interest during. the summer will be contm.ted
direct]y concerning these seminars, I there are places for
. _, B ' additior‘uil participants, wider publicit_y will be employed.s -
. o ' . =J'Lctual registration for 'tl‘le;?)rogram.' will begin in tphe Winter. ©
; Qua.rter. Students will be enrolled for four hours of credit for
the program in the Winter Quarter and:the remeininé four ;&otn‘s for
“the first.year in the Spring Quarter. oo "
‘ ‘,. . o Planning curriculum,axid program for the if'bllowirig yéars for
. ‘~  the first group__énd 17‘or the. grodps that fellow-will be based' on )
t:he principles stuted in this proposal aad the evaluation by

e student and faculty of the experiences they have had. Extra

I~

budgetary support will be needed for faculty developr nt,

. ‘ ‘negotiation and development of the laberatory facilities needed for S

the program, and the copstm.ction of learning modules that will \

replace conventional courses. Foundation and/ or other grant

"

; : SUpport vill be sought for these purposes.
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- Schedule of Courses in EXEL !
Regular ﬁrogram, revised and enlarged June 1972 //A'

Wintenw=tpuing-ouasssr

-

o

° o

Freshman year: Winter and Spring Ouarter

*EDEL 101 Laboratory” and ‘Seminar Introduction 2 .
to Teaching in the Elementary School I
GXPSY 100 ° General Psychology . 4 ‘
. Total 6
Sophomore year: Autumn and Wintér Quarter 1
N , \
*EDEL 201 Laboratory and Seminar Introduction \
to Teaching in the Elementary School II L2
EDPSY 250  "Human, Growth and Development ¢ 4
EDPSY 300  Educational Psychology : 4
- . Total 10
Junior year: Autumn Quarter
- EDEL 360 Principles of Teaching and Classroom
. Management: ' Elementary School. 4
EDEL 380 The Teaching of Language Arts in the
: Lower Elementary Grades/ 3
. EDRDG 400 The Teaching of Reading in Today's
L ) Schools 4 }
EDRDG 430 CerectiveHRead;ggkin,the_glaggrgpg“wr b B
’ o ;- Total 15
Winter 6uar£er~ “
_,_HA_fgpgg.ggp _. > Practicunf’in Elementary Education - 4
ENG 310 The Teaching of Language Arts in
" the Upper Elementary Grades 3
MATH 391 ‘Arithpetic in the Elementary Schools 3
, SCI 391 Teaching of Science in the Elementary .
. Schools .. 3
S 391 The Teaching of Social Seience 1n the
———— ----Elementary School S . AR
o o Total 16
Sepiqr year: Any quarter by arrangemént with EXEL staff. )
fEDEi 464- Student -‘Teaching: Elementary School " 9
EDGEN 462  Student Teaching: Elementa¥y School 4
EDEL 410 The Social and Philedophical Foyndations - o
of Elementary Education 3
- . * ©  Total ' :16

. * Courses required for students participating in EXEL but net required on the

regular elementary teacher education program. .

)
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,Freshman year:

~ schedule 1s tentative and subject to modification. But in any change

~ . EXEL for Students Going Abroad

Regular EXEL progran o0

. Sophmore year:

. . Regular EXEL program -

‘Junior year: Autumn Cuarter Overseas

.

EDEL 360 Principles of Teaching and Classroom
Management: Elementary School ) 4
EDEL 380 < The Teaching of Language Arts in the
Lower Elementary Grades
**EDEL 492 Problems in Elementary Education
EDEL 410 The Social and Philosophical
' Foundations of Elementary Education 3
*XEDEL 491 Independent Study in Elementary Education . _4

N W

Totai 16
Winter Ouarter:, 3
’ Same. schedule as regular EXEL students
Spring Ouarter: - . .
__ EDRDG 400  The Teaching of Reading in Today's .
: - Schools ' 4
EDRDG‘430 Corrective Rgading in the Claséroom b
g : Total 8.

Y

*% Additional. elective hours required for credit overseas. This

that might be made the number of elective hours will not be increased,

o
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COTE OF ETHICS FUR EXEL STUDELWTS

.Teachers and children with whom you work depend on you to

perform the tasks selected or assicned: ’

d. regular attendance is assumed

b, anticipatec absences shouid Le reported directly to the
school as soon as they are ‘known ’ ©o.

C. arrangements-to make up time or to substitute 'time should
be planned with your cooperating teach=r, )

L
<

The laboratory assi¢ghment srovides a settinc 'in which to do .

certain tasks, usually cooperatively set by the cooperating

teacher, the student, and the ‘structures of the EXEL progr.am

as interoreted .y sturents and staffs - _— "

2., student initiative in nroxosing ‘tasks in_the classroom
for his own interests and neecs is .encouraced .

be arrangements to work in the classreom at other timss is
encoura.zd when ac.roved and/or recommended and planned
jointly iy coopirating student an~ t cacher,

You are enguying in srofessional work, This means you are,
privileded tc informaiion that is considered to e
professionally in confidence. Share it only in professional
settings an- then only as it may be helpful}to you in -
clarifying your understandings or that of a fellow student
working in similar setting, c ' )

Th2 teacher's range of responsibility includes much more” than
teaching the usual suijscts of ‘the elementary school curriculum’
Therefores . .
a. every eifort shoul” beimade%to capitalize on-‘participating
in teachzr res cnsitility “uties in whatevsr punil Cn
actiyixigsmocnunﬁduting—your assignment period
be arrangements to alter tie spent with the same children
ant teachzr to enlarge the lacoratory exserience are
encourayed to nrovide opnortunities for performing tasks
not included in. the regular assignment time, .
Cooperatiny princinals, teachers, anc oth:r ‘scnool personnel
are participating in EXEL without compensation other than the
satisfaction they g:-t from fAoing it .
@ your exoyressicon of asrireciation, cooperating and su»rort
are a. larce part of their "pay.' ) ‘
b. respe.t for their individual concerns, teliefs, and ways
of workisy with children should ve assiduously respected

i i <, “ .
Your incivicdual: integrity as a yrowing, learning, intgractfﬁg
in“ividual is your Ejrst responsibi.ity to yourself,

.
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. 3 :
~ Task suggestions for school assignments
. Freshman Year .
- R. A. Olson, Director . .

9
-

Your classroom as.ignment brovides opportunitics for you to do a variety
R

hof tasks that canjenhance your skill in \bcing menaingfullyﬁresponsive to shildren.
Woi:k in your dlass-seminar provide th_é basis for many of the following suggestions.
_You can think of others. Reports of your’ e;;periex;c‘es and what you learned “from
_ them provide a record oi: your progress in mastering tasks required of productive,
sens'itive, creative, and responsive tea;:heza's when placed in your folders.
Your particﬁlar classroorq assignment will not likely provide opportunities )
“for You to do all of these. \gut each of you can probablyldo’aome of them.
Flur‘ther, these may suggest other lesrning acti.vi'_gies tha:t you can do..tz B
By the end of Spring quarter we hope you will hive been able to ::omplete

‘ successfully a number of these activities, .
. 1. Helping & ¢hild discover;utilize and emhance his "power base".

You may have opportunities to work with a child for several- - .
sessiona cf several minutes each in an as.igned relationship.
‘ This can be an opportunity to help the child sec, appreciate,
e e gnd plan tp cepitelize-on his-"power",  ;But—this-can-also-be- - -
achieved in some measure in brief encounters when yoy‘may be
able to express a confirming of supportive response that may
- achieve the same end. Watch for consequences. What happens’
to the child, what he subsequently does s 18 evidence of the
effect of the encounter. :
2. Hglping children do "reflective thinking," .
" This task, like the above, can be done in informal or
planned communica fon with a child (scmetimes ‘suveral may
) . participate at the same ‘time), or in the context of flee*ing,
- momentary contacts whenereal "heart to heart" and mind to
‘mind communcation occurs. - Your:cdmment about what a child
says or does in the latter occasion can he expressed so -
it challenges, him to examine his motives, think about
. consequences, take a look at his values, etc. Use what
, .+ ¥ you understand about the process of reflective listening.

.
A “
‘
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. to be done in the clzssroom,

-

Study the relationships of children to each other,

In all human groups (all animal groups for, that matter)
individuals relate to others in'ruther well defined and con-

sistent ways. There are leaders and their Hentenants, followers -

and strays. These are subgroups copsisting of two's, Zhree's,
sometimes four's in friendship groups or cliques, or gangs,
usually somehwhatlarger, that have associations and engage in
.activities quite independently of all large group participation,
. Iry to identify these on your own then chack your findings

"with'the teachar. Observe how these relationships may be

influencing pupil performancd on the learning ta g assigned

" [ ¢

+

Obscrve the rango of performance in the class on some ’regula.r
school work such as a.rith;nctic or spullingr.

In thesc you can be quite specific, In arithmetic for
jnstance gyou can—obsorve what tgsks individual people’ are
working on and how long {t takes cach (obscrved ong at a time)
to-complcte a task segment (such' as working ope problem in -
"an assigned list to b done. ) Practive your reflective
listoning skills in cncouraging children to oxpress-thoir .
fellings toward the subjcct. . ?

¥
©

Obsorve how children works

Sclect a child who has just been given an assigmment that
he is to work immediately, and record on 2 time line exactly
how he spends his time until the task is completed or until
the class schedule dircets him to discontinue the task, Yo
will probably need to record activities in quartcr minute °
intervals to get distractions and diversions included in the
record. ’

& child may pirform quite differcntly from one task to

another or on tasks in the séic subject Trom week to week,
Differcnt children may have quite different work habits.

Compensating for sensory impairment

Your class may have children, with limited hearing or
"impaired vision, If you. iVe not obsarved this or-been -
informed by the tuacher ask her about it, Obsurve what she °
does to help the, child compensate for his particular
impairment in-so-far as her contacts with the child are
concerned. Also observe how the child's behavior and socisl
relationships may be influcnced by this condition. Do other

" children reast with him in ways that appear .to be conditioned

in some dpgrec bs his handicap? -

Range of individual differences.

School rccords contain a variocy of items about each .
child including such things as performanhcc on an intelligence
test at a particular tiae, performance on standzrized
achievement tosts at particular tdites, weight and height

- “possible at severa% times for ‘older children, rocord of

:':‘ -

©
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_dttendance, heulth record. and other items needed for:

helping tuachdrs understand children. F inding the range o
of performance or condition for the class you &xre working

with in all these, categories will help you appreciate the

task of providing progr.ms for the clussroom that’ accomodates

the differences among children cevidenced by just this information.

If school policy permits you fo have access to this data,
tabulate the duta to demonstrate the renge and distributim
of children's performance records on cach of the items
availsblé, Any general- psychology toxt should have & chapter
or section of a chapter that will help you discover just how
to do this, R :

5 ‘ & R
Discovering how a child thinks. ; , ‘ -
If you have been given the responsibility of working 7

with en individual child either with specific oncs or with
anyonc who calls on ydu for assistance in a work period

you have opportunities tp observe and to try to guide
children's thinking., Record, as nearly verbatum as‘you can,
the conversation between yourself and a child and the things
he did if we wrote down things, used his fingers or other
media as help himsclf., Try to decide ‘how he proceeded. ' Was -
he trying to remembur? Was he trying to "figure it out"? .
Wes he guessing? ‘ ,

Obsez;ving Clas.room "Climate"

How do you "feul” about the~"tone".of the classroom?
Is it friendly, or hostile; cooperative, or competitive,
good humor¢d or surly, organized or chaotic, etc? Record
specific incidents that expraéss or contradict the "tone" you =

feel. Explain the confirming or conflicting evidence. .. Did :
a systcmatic obscrvation of behaviors from this point of ‘
view modify in any wey (this could bd confirming an ‘earlier

impression as well as ahanging it) your earlier "feeling" ?

How? '
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February 5, 1971
Muncie Teachers Participating S ;
in the EXEl Program, 1971 .
Dear Colleagu
The attac - docmment.is a description of the EXEL program‘ that

sppeared in tL  wcumn, 1970, issue of the Ball State Supervisors Quarterly.
It describes th voad structure of the program and uﬁ&tm obJectives.

“Your role ay « participating faculty in the.first year of the program
is most important because you are providing for many students their first
opportunity to work with children in a formal, "organized enviromment. Even
those who had cadet teaching while in high school will be anticipating a,
somevhat different experience. i R

The first year of the students' participetion in EXEL is ex ected to
deal particularly with the first five "Objectives of the Prc_-am". (attached
document, p.2), One way of providing opportunities-to pursue these objectives
can be by enabling the students to work with children as they go about their
regular daily school agtivities. Helping children with seat work, participa-
tion in leisure time activities, helping children in review or practice
activities are a few of the many ways the students be provided opportuni-
ties to communicate with children. In your own classroomis’these and other -
activities may take the forms that best suit the situation. '

1

i g
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- ... . if'the studént is alerted to capitalize on opportunities in owr-classes and O

i ) .

In arder to "particularize" the objectives we are endanvoring to alert

" students to opportunities to engage in pefson-to-person communication with

children, They are expected to be able to identify these occasions and to
explore with faculty and colleagues the content of the events in both affective
and-cognative terms. We believe these maments can happen eithier within the
context of the ldnds ¢f activities suggested above ar as outcomes from them .

seminars at the University. We antieipate that they #ill learn from each other
as they report and evaluate their experiences. - o -

. We plan to provide opportunities for you to share in evaluation and plan-
ning as the program developa, In the meantime, please fesl free.to contact -
me about any concerns or ideas ‘you may havl about our mutual interest in mak-
ing this a meaningful, challenging begimning of teacher sducation for the
students on this model-experimental program.

- i . * : . Sincmh,‘

e R0k
R. A. Olson, Director

‘.
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MUNCIE, INDIANA 47306°

-

' Dear Collsgue, . ,

Thank yoi for accepting an EXEL Sophomore for the Autumn quarter, 1972.
We trust you will find your student cooperative and helpful. The
Sophomeres have completed ‘ten weeks of assignment with Muricie elementgry
school teachers as Freshmen so they-ecome to jou quite ready to bacome
actively involved in your classroom program. We expect them to be respone=s
sive to, your suggestions and ready.to taie considcrable initiative in finding
ways to be useful and productive. ‘ - oL
»* Essentially we anticipate threc kinds of involvement for jthem:
1. Participating in tue routines of.classroom organization®and manage~
- ment. This would include such .things as taking roll, supervising class .
passape from one area to another as for’té’il‘ét and water, checking work
sheets, duplicating instructional materials, etcw M _
2. Participating in the’ instructional program. This wotld include”
such.activities as teaching a reading group, tutouring individuals or
small groups, supervising children doing "desk" tasks while you are
‘working with proups.. ‘"Teaching" the class using your plans or dirgctions
4o relieve.you for other activities, etc. ... S— '

3. Completing selected activities for which the student takes tne
initintive for proposing, planning, execytion and evaluation. These
activities will usually be in respdnse to assignments from the class
in Human Gréwth and Development which is the college coursé taken in
conjunction with the classroom adsignment., ur, Robert Taylor, who teaches
this course, has suggested that as a beginning, the students maks obe ~
servations of pupil interaction snd) when appropriate, do sociometric
activities to help them get some early information about the interaction
patterns among the children ip théeir classes. ' : T

Tou, of course, have ideas of your own about the service our students
can pgive to your children and how they can support and supplement your .
efforts. fou also Mave practiced ideas about.skills and understandings
‘they are going to-nesd as teachers. These, in particular, should become
"part of your EXEL students exparience.

- 3
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- “Sophomorea are assigned to be with you for azproximately two hours
per week. THis is as much time as most students can manage. A fow,
however, may.want to spend mors timo and can make arrangements to do so.

We wish you a successful school year. If in any way we can be useful
, to you please feel froe to call on us. Robert Taylor fram the Department
. of Mucapional Psychology, Betty Pogue, Kay Stickle and I from tne Depart-
nent of Elementary Education Constitute the Staff for ‘the Sophomore. -
mL ﬁ‘ Og‘.!'&m. . o™ : 13 -

*

Sincerely fours, .

Raymond 4. Olson, Di:i'eptar_

e .
) ’ ‘ EXEL
.
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Yowr K.IL student is reglgtered for EDEY 360.Clagsroom

Organization and Hanagememt: Elemeémtary School. This cowrse is

part of the structure of laboratory wark required on our
regular nrogram., A part of thig course has always been the
campretion of an evaluation-form by the teacher with whom

the student was assigned, Presently we are using the attached
form. ije would appreciate your completing it (front side

and not-including 4 recomended grade unless you wish to do s0)

and retwrning it 4o'your school principal on or before Monday
November 13; .

o
3

"+ I'11 be happy to discuss the fim with you. Just gend
word with youwr student that.you wish to see me. g

i o
_ We are distributing the form at this time to give you
an opportunity to become acquainted with it well before ‘it is
to be.gompleted and to discuss items in it with your student

now, ‘it you wish, so he can'work on specific areas of strengths

<

g:.,neal:nes’aeQ—inaune»apeeme»wayrdmgﬁrmhﬁer *
4 ’ j ; . .

of the quarter,

The form'has’also beeh distributed to the student and

_he;has been asked to make a self-evaluation that will be filed;

alonz -with yours, in his EYEL file unless you decide to do
ane together, .

Ruth Hochstetler, Jam;e Sabin, and Joan Williams join'

me in expressing our-appreciation to Jou all for the opportunities
and assistance you are providing the EXEL Juniors this quarter.

4
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. ? EXEL v
, ’ Progress Report,, April, 1971
: R.4. Olson, Program Director . 2
) i spril 30, 1971 )
e Ball State University initia‘:bed an expc;‘imental,pro;;ra‘m in the profes-

sional component ‘of the program for the preparation, of -elementary school

teachers (assigned the code name EXEL) ‘in the 1970-71 academic yedr. This

is a report on the initiation of the program and its progress through the: ?
" first year, Since the program starts with freshman students, it was neces-

sary to publicize opportunities to enter-the progrzfm and solicit applicants

for it during the summer orientation for metriculates and the autumn quarter. -

> Students actually entered the program in the winter quarter, . .
" Retruitment and Selection - - - .
% N ' ) v
. Communication problems made recruitment a difficult process. Arrange- :
ments were made to distribute an announcement and description of the | :
program to the freshmen who attended the elementary teaching section 2

of group meetings during each two day registration-oriéntation session. '
A*representative of EXEL usually attended these meetings and. speke ) T
"briefly and answered Guestions about it. When this was riot possible LS T T
the representative for elementary education did this as-a.part of his .

presentation. Interested students fiere asked -to fill out interest cards, - :
Approximately 250 matriculates expressed an interest by this means in 7.. ..
learning more about the program. Curriculum deslarations for elemeztary
teacher preparation in the -auttmn quarter when compared with the total ° . T
attendance at these meetings indicated that only about, half the students .

who actually started on the elementary teacher education program attended o

them., Students invited to ‘enter the Carmighael program attended meetings 2

o concerned with-these programs at this hour. Others evidently Just did not

attend any meeting or decided later to enter the elementary teacher edygation
- curriculum, : ? ‘ .o

. '

<

g

- At the beginning of the autumn quarter we discovered that a gtudent
~campus directory would not'be available umtil. the end’of the quarter,
consequently, our original plan to contact students directly by letter

 had'to be“abandoned and sore other means of cammunication substituted.:

Dates were set for tuo orientation and rec'ruitment'meetings in eairJ:y
October befors the beginning of winter registration of freshmen. - .
S — Announcement, s—of-—t—hesé—meetings*nere*pubitc}:zefd‘-‘b}*‘%Tﬁ;lﬁt‘i,ﬁ“ board TIiers
. posted in all residence halls, a story about EXEL and-an announcements
in "Where Its At" in the Daily Newg. - : ‘ ‘
The :recruitment and orientation me ings were attended .by approximately ..
120 students. Of these 109 were found t6 be both interested in the

_Pprogram and qualified applicants for -itf. (Qualified applicants were

: . ¢

o
’
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considered to be students who were first quarter freshmen carrying
full academic programs on the elementary teacher. education curric-

ulum). On the assymption that there would be at,
centage of loss all 109 were admitted to the pro
"registered for EXEL classes for the winter quart

least a small per-
gram. Of these 105
er,

Same /Iurther attrition occurred
Three students were disqualifie
left college -leaving 'a.total of

at the end of the’ ¥intar quarter.
d, thret changed to other majors, and two
97 students in the EXEL program

during Spring Quarter. Of these 97 students, 88 have indicated their
-intentions to continue on-the program in the-sophgmore year. - They

have been given their EXEL assignments and will register ‘accordingly -
for Autumn classes. - .

o o Program Activities ' v .

The program actually started with the Winter quarter. Students were.
registered in sections’ of either GXPSY 100 or EDEL 1Q1. In the Spring
quarter registrations were reversed. All students received a grade of
I at the end of the Vinter quarter and will receive grades for work
completed in both courseg at the end of the Spring quarter. Classes:

. were scheduled to meet regularly for two:hours per week through both

~quarters for all students. One additional hour was scheduled far sem-

" inar and organizational meetings each week with the ‘understanding that
other activities would be planned to replace this hour whern 't became
-appropriate to do so. In additior, eanh student was assigned to wark
one hour or more per week from the hiddle of the Winter quarter to the
- end of the Spring quarter in a public School classroom, day nursery
center, or a Head Start program. <

The regular scheduled class sessions Wwere tanght by Robert Taylor in

» the Winter quamter and by Kenheth Dimick this Spring. Fir the remain-

, der of the program Betty Pogue and Raymond Olson shared responsibility.
t . : .

, Agencies that were requested to pi'ov:gd_g classroam assiprment opportuni-

ties were most happy %o do sc when they learned about the purposes .and
structure of the EXEL program. These included ‘the Muncie Schools, Psi
Iota Xi Day Care Center, Munsyana Day“Care Center, and the, Muncie Head
Start Program. Placements were made with all of these agersiee but
assigmerits in the Huncie Schéols, because of transportation problems,
"Were limited to four schoolss’, Anthony, Emerson, Mitchell, and Westview.

4

A

-Arrangements-were-made--for -a- etud,exﬁ—uho—cmwtee-—frm—@egterfield—to%zaye—; B E——

her’ assigmment there. . - :

_Students began their work in the classrooms during the.third week of
January and will comtinue on these
quarter. For the most ‘part. students have continued en fheis original
assigrments though'a few, who were ori with day care or Head

Start programs, have on their requests, been réassigned to classes in the o
schools. ' .

2 § -

A
~
4
N v . ) . .

assigments to the end of the Spring -

%
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-All requests for the cooperation and participation of these agencies
“were made in writing, by phone, and; in face to face conferences. Betty
. Pogue made the contacts with the Head Start Programs and the .Munsydna

Day Carg Center. Raymond Olson made the others.

[}

- Onientation me_‘etings."s;ere also held with the teachers who were being o

invited-to participate by accepting student assignments. .Presenta-

-tions included a brief description of the purpose -and; structure of the

specific statement about the purpose’ of this first.
asgignment. In each meeting a discussiona followed and, in the’ elemen-
tary schools, .teachers were given the ‘opporturity t9 indicate their in-
terest in participating to the principal on the day following this meet-
ing. 1In the four .schools all but two’teachers agreed to accept “students.
Most expressed an interést in havipg move than one. =~ : ]
Therpropos'e;l actually- generated a good deal of enthusiasm. Teachers

said they vere happy to have this opportunity to participste in the
Preparation of elementary school teachers and were particularly im.

pressed with this provision for early laboratary experiences,

Transportation to and fram the schools was- provided by volunteers fram

-students- who lived i:ithin"walldgg distance of 'the schools to shich ;chey"

ware assigned. Bus transportapion was provided by the University for the
Spring quarter at a nominal charge of $2.00 per student. o

Staff Meetings

'From the beginning of the recruitment, selection; and oriemtation pesiod

it was evident to the faculty involved that constant. comuntcation needed -

, to be maintained among the gtaff. As the program began to operate it

‘algo became evident that, communication with the students on a basis other-
than vhat occurs in classroams, seminars, and private. conferences was
‘also essential. It was decided-early in the Winter quarter, .therefore,
to achedule regular gtaff meetings that included the faculty and student

°

represaitg%ives—frem—each—of—ttrrfqur—workfgrmps"tﬁ‘tﬁé"“ﬁia‘?g'i-g'xii.‘ et

But we further discovered -that those attending need not be continuing
members of the group. S0, beginning in January each work group sent two
different members .of the group to.each .staff meeting. In addition gev-

eral volunteers attended on B_C_MML_EaclLMing,_m'wome{_—f; R

in membership consisted of the faculty, representatives from the four
groups, two to four regular volumteer student'memberg and the graduate
agsistant assigned to the program who served as the Trecorder-gecretary.

A report of each meeting was circulated to the faculty and the entire ‘ s
student rgembership of the E. =L progranm, oo

St.aff»‘mé&et.ings were concerned almost entii'ely with program evaluation .
and plaming, This provided oppartunities for student and faculty re- "

action to every aspect' of the an-going program and for tnvolving both
in planning program implémentation. - .

E - @
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In the Spring quarter participation in the staff meetings was expanded to K
. include volunteer representatives fyom the principals, directors, and teachers T

of the schools in vhich the student s have their classroom assigmments. One

school principgl and teachér representatives from one school attand regular-

ly._ Their participation has seen very helpful in our examination of thedir

roles in the program and in explorifig what kinds of experiences are possib],g

in classroans vhen the visitwem comes only onc& each week for a pers®
.1od of little more than an h . :

-

e

IR Field Trips ' ki

Early in the sprin, quarter- some students began to express an interest in
visiting elementary schools those program represented innovations in organ-
ization for instruction or the utilization of faculty. In response to this
interest three schycls were selected and tentative plans were made for trips
to visit them. However, when invitations were issued to the students to
sign up for the trips the response was considerably less than the staffy,

including the students who participated in this planning, had anticipated. ’
- However, two nearby schools will be visited during the second half of the ‘
- quat;bero ) ‘o i , , . X N \
Planning for 1971-72 L . ' ’ -

The program proposal for EXEL provides that the credit for the sophmore
year of the program will be for EDPSY 250 and 300 and a new course in the
department of Elementary Education for a total of ten quarter hours of ;
credit. The course approved for this purpose 'is EDEL 201 Introduction to .
Elementary Classroam Orgarization and Managements Laboratory and Seminar,:
‘This course was. approved for a total of four hours of credit but registra-

tion may be for one hour per quarter:

The departmertt chairman involved an. the EXEL staff and student attenaing
staff meetings participated in deciding how the sophmore program, within
.- the limits of the ten hours of credit, would be structured. The following .
guidelines were established for determining registration instructions and .
program gtructure: . - o,
, A : n - .
1. The program should be distributed through the autum.a and winter 7
Auarters with an option for students to cont3nue a labora'g,ory- '
seminar assigmment in the spring quarter,

S E S e N Ak Al T el LA AR e L e
. .

2. Students would be divided into three groups for purposes of
registration -and division into instructional groups.

3. A specified period ~f not less than three hours would be
“ " ¢lear of Non EXEL classes each day for all stidents in each
Zroup. o . . -
. We ALl EYEL activities including class sessions, laboratory ..
- assigmmenits and seminars will be scheduled in the three hour :
periods reserved for E,XI.

e . S

-
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On the basis of these stipulations a schedule was determined for each group,
students were assigned to th- groups, and registration instructions for the
students were worked out in cooperation with Robert Fletcher and his staff
of curricular advisors. Each student received indivudgal instructions for
his registration.for the autumn quarter before registration began., The

aittached-Registratiozf Schedule Autumn Quarter 1971 represents the implemen-~
tation of the above guidelines.

Flexibility in the assigment of students to the groups provides accomoda-
tions for students on Honors s ‘Carmichael, TOD, or' other program cptions
available to elementary teacher education majors. Students can be in EXEL
in eithér'morning or aftemmoon. If absolutely necessary up to three hours
of non-EXEL classes may be scheduled in the EXEL time block by arrangement
with the Director of the EXEL progranm, ‘ .

.~ Arrangements are beins made for placements in the autmn and winter Quarters
of the gophamores in the Muncie Elementary schools. Studenmts will partici-
v UL . . .
pate in two assignments, one each quarter; one will be in an inner-city
. school and the Gther 2 more middle-class setting. Olson will meet with'the
elementary school principals at “their regular momthly luncheon meeting on
May L to discuss EXEL and the propssed assigmments. Later, if arrangements

can be made, he will meet with the faculty .of each school that will be
involved. )

Student assignments will be made befare the end of the spring quarter so the
students can begin work imediately at the beginning of the Autumn ‘quarter.

Preparations-for 1971-72 New Group

As provided in the program proposal, a new group of freshmen will enter the
‘ EXEL program in 1971-72. Procedures and materials for informing entering
- freshmen, providing opportunities for applying for the program and the

" processes .or selecting those to be admitted are now in the planning stages.,

The summer procedures will be similar to last summer with some additions.
One group of students is writing a brochure to be distributed to entering
freshmen. Another group is planning to prepare a video tape that will ° .
i1lustrate significant aspects of the first year's work. If ‘time cannot be
, found for using this tape in the summer freshman oriemtation program, it-
-will be used in EXEL recruitment and Orientation meetings during ‘the autumn

. T Assessment < o
"« Only a preliminary assessrient of the first year of the program c.an be done
at this time, After all data available has been collected at the end of
the academic year a thorough evaluation will be made by-the staff and a
representative group of students. Other-persons who have a stake or interest
in the program will, of course, also be included, The purpose of this

-
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. In the meantime, houever, a nurber of _assesment observations seem evident
enough to be made at this time.

1. Students‘liké the idea ¢f the program. They are particuléry pleased with ' .
the opportunity ZiEL provides for work with children. This, it appears, is
the principle reasson for the moderate rate of attrition.

-
B

2. The program generated a rather high level of anziety among students. The
avkward relationship betueen the registration schedule and the schedule of EXEL
classes and seminars was one rcason. But the more important reason was our

effort to enable the students to be responsible for making decisions on what they,
. quite naturallr, construed to be adademic matters, such as, selecting one or sev-
eral of a pumber of .ossible ways to respond to an "assignment," using live
resources such as a rocrmate or friend as a source of information or means for
trying an idea instead of or in addition to reading an assigmment and taking

a test, deciding what should go into a personal record folder as evidence of —
effort, growth and learning.

t

<

. 3. It also created feelings of anxiety among the faculty. Ve found the expres-
sions. of student andety particularly disturbing. Possible we should not have been -
unduly concerned. These affective responses of students may be quite normal
for the situation and the age of the students involved. But we were sorely
tempted to try to relieve student anxiety by providing a more rigid structure.
We believe we avoided this expedient but we will not be able to evaluate this
. adequately until the year of work is completed., Probably we will need data
s from another year or two of experiencs to reconcile student and faculty anxie-

ties. Ve don't expect to eliminate either but we might learn to understand both
better. . ,

w L. Most faculty working in the Program feel quite sure that they were not
. adequat®ly prepared to work with college freshmen., Ve had not taught freshmen
for a number of years if at all and so had little or no experience against which :
to evaluate student reaction to the challenges of the program. It is quite evi-
. dent that we did not, and at this time still do not, fully understand the kinds
‘of pressures freshmen students feel and have tp cope with,

5. Students appreciate vhe *opportunity to participate in planning and evaluation. - i

Students vho have attended the staff meetings have participated forcefully, .

rationally, and creatively. They realize the importance of making decisions .

on administrative details in proper relation'to the factors involved and the

consequences anticipated from the decisions made. They get creatively involved

in planning ahead and have “suggested a variety of ways that the program might be - ;

implemented and enlarged. They state their reactions to their experiences in :

. the program openly and freely, including their frustrations; anxieties, and dis-

’ appointments. As a consequence, we have had the benefit of a continuous feedback

of data to use for program revision and for planning ahead..”

'

-
M e o —

6. Public school teachers welcome opportunities to participate.in the education
of students who are preparing to join them in the profession, They are also
quite willing and competent to provide special kinds of experienceg for them
within the limits imposed by schedules and classroom programs. Vhen ppssible *°

-
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« they bend schedules and jrograms to help students. Our confidence that teachers
and school principals would be willing to accept responsibilities for laboratory
expgrienc®s for student’s withdut financial renumeration and that they could do
this meaningfully and apprepriately has been fully confirmed,

. "
7. The students uho elected EXSL welcome the cpportunity it provides for them
towork with children diring their first year of college., This is the part of
the program that really “turns them on." The delay of a half quarter in starting
the assigments vias a frustrating disappointment to the students. Being in

the classroam with children an hour or two each week makes the program worthwhile.

Ve have some evidence at this point that the experiences gcme of them are, having
are richly rewarding. in the confirmation of themselves as persons capable of
entering into meaningful communication with children, peers, and co-workers.

This represents the basic objective of the first year of student involvement in
the rLEL program. The degree to which this will be true of all by the_end cf

~ the spring quarter camot, of course, be ascertaired now. But it does demonstrate
that the content and objectives of the experiences in the classes taught, by
Taylor and Dimick are Being reflected in the experiences being sought and the
experiences students are having in the assigmjents in vwhich they york with
children. The seminars and conferences conducted by -Pogue and Olson provide
opportunities for students to explore the relationships between the two with

us and each’ other. F

°
L4

0

"R. A, Olson
Program Director
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Resistration Schclule . Autumn Quarter 1971
hal
Group 1. . 3

EDEL 2C1  3cetion 1 10:10 (1) TC 311 ‘ .
EDPSY 205 Section U 10:10 (4) TC 11l - .
Class schedule for thcsé two courses 10:10-12:10 I,

Cther classes at 12:10, 1: 10, 2% 10, 3:10, L4:10 or later.

bt
. School Laboratory a051gnmex.t 3: 10-11 10 T or Th,
Group 2 ' . ;
EDEL - 201 Section 2 1:10 (1) TC 311
 EDPSY 250 section 11  2:10 (4) < TC M1T ‘
Clasg schedule for these two courses 1:10-3:00 I W, N } )
" Other classes at 6:10, 9:10, 10:1C, 3:10, L:10 or later. . .
- s School Laboratvory assignment 12:10-3:00 T or Th. - ) -
Group 3. : N . : . . Y N
EDEL 201  Section 2° 1:10 (1) . TC-311 g . ’ s,

EDPSY 300 Section 13  1:10 (L) TCc M1 ‘ ° ‘ -

Class gchedule for the two ciasses 1:10-3:00 T Th.
Other qlosses at 8:10, 9:10, 10:10, 3:10, L4:10 or later.
School \aboratory assignment 12:10-3:00 M or ¥, ,, . :
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EXEL ‘Annual Report
Department of Elementary Education
Teachers College

Ball State University © .. June 1972 . ,

¢

EXEL 1s completing its second year of operation. The
. " students, who as freshmen completed the first year of tne program,
u continued in it as sophomones. A new group, recruited from the
l : entering freshmen 1in the Autumn Quarter, started in -the program
in tne Winter Quarter. Since these two groups engagedwin.
different activities.and exhibited behaviors and problems dis-

tinctive from each other their programs are described separately

- - A L e
in the °“report. . - ‘

Program Description

-

*

The Freshmen

v

Essentially the Ssame procedures were followed in recruiting
applicants and selecting students for the 1971 class as . were
used the previous year. A,program announcement was made to the
matriculates who attended the elementary education sessions in -
- "+ the summer-orientation program. This included a brief ‘oral N
) . ﬂdescniption of EXEL and the circulation of a one page mimeo- ﬁ
graphed -fller. In early October two neetings, anriounced 1in
"Public Announcements" in the Daily News and orf the residence
- e hall bulletin boards, were held for students°interested in the

progran. Students attendin_ were invited to complete brief

application forms. From these applications 110 students were

selected for admission to EXEL.
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Approximately 150, students attended these meetings but only

. 125 completed the applicﬁtion forms., Of the l25, fifteen were dis-

qualified either because‘they were not in thelr first term as

" college students or were already-in courses included in the EXZL
program, It should be observed that this selection process did

.not include any effort to select students on any basis of demon-

strated competence or potenti 1. The criteria applied were simply:

1., Academic status - first term freshmen 4

2. Vocational interest - elementary education

3. Program ilnterest - voluntary application

Students taking GXPSY 104 General Psychology during-the Autumn

were excluded because the. preﬁious year's experience had demonstrated

wtnat.students object to doing work for no credit that others receive

credit for even after declaring earlier that they would be perfectly

happy to-do so. This, in addition, accomplished the mechanical ”\

puirpose of limiting enrollment to only slightly over 100. )

The attrition: from the program for this group may be summarized

as follows:

Admitted to the program . B 110
Registered for Winter Quarter , 107
Reglstered for Spring Quarter ' ' 100
Completed Spring Quarter ’ 9y
Application for Autumn 1972 Assignments ‘ 68

Registered for Autumn Quarter 1972 as of June 20 58
The freshmaniprogram organization for 1971-72 was the sane as
. for the previous year. Students earned credit in GXPSY 100

General Psychology (4 quarter hours) and ED EL 101 Introduction to

Teaching in the Elementary School (2 quarter hours). ‘Half the




»
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students registered for each course in each of two quarters (Winter

and Spring) but the program schedule was the same for all throughout
the twenty-two weeks. Each week students spent three hours, in-

cluding travel time,: on- assignment in elementary school classrooms,

2

and two hours inrclass sessions.

AY

" The classroom assignments were in Anthony, Emerson, Mitchell,
and Westview schools. Except for a few adJustm ents to accommodate ©

student preferences when several students withdrew from the program

at the end of Winter Quarter, assignments were continued in the
©

same classrooms througn the two quarters.

' The Sopiomores - . S

0f-109 students who were admitted to EXEL %n the Autumn of
1970 sixty-nine completed the sophomore program. The attrition
occurred as follows:
109 admitted
105 entered the'program Winter Quarter; 1970-71
97 continued in the Spring Quarter
88 indicated their intention to continue in EXEL at the
end_of Spring Quarter
73 reglstered for Autumn Quarter, 1971 ) .
69 completed Winter Quarter, 1971-72. v
The sophomore program consists of a classroom assignment for
two and a quarter hours (three hours including travel time) each
week and two two hour on campus class sessions. Five quarter hours
of college credit was earned each quarter: ~ ED PSY 250 Human Growth '
and Development (4), ED EL 201 Introduction to Classroom Organiza-'
tion and Management: Elementary School (1) in the Autumn Quarter .
| and ED PSY 300 Educational Psychology (4) and another hour for
ED EL 201 in the Winter Quarter.

o
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. The Autumn classroom assignments were 1ln Jefferson, Lincoln,
éarfield, Blaine and:Roosevelt schools. fhese are some of the more
disadyantaged school communities in Muncie. Vinter Quarter assign-
ments were in Riley,'Northview, Forest Park and Sutton Schools

: which,are in essentially lower middle and middle middle class

s -

residence areas.

°

L]

Planning the Junior Year
One. of. the essential tasks of the EXEL orogram directorh'stagf,
and students was to plan and structure the junior year program The
- faculty included those involved in the freshman and sophomore
programs and representatives of areas to be included in the junior
year of the program-- language arts, reading, soclal science, science,
music, art, industrial arts, and mathematics methods. Sophomore EXEL

students were invited to all the faculty meetings and some were

present in most sessions. , :

L
LY

Representatives fﬁom.music, art, and industrial arts found that
their departments would have considerable difficulty in¢luding them-
selves in the program in any special way so they decided to exclude
themselves from participation for the time being. The others
welcomed the opportunity to participate.' As a.consequence a two
quarter program evolved in which methods.would be tapght'in'associa-
tion with student classroom assignments in selected Muncie schools.

The allocation of courses in the junior program by quarters—

-

ic to be as follows: ’

Autumn Quarter (15 quarter hours)
EDEL 360 Classroom Organization and Management:

Elementary School (4) . ,
l}Rjkj.- EDEL 380 The Teaching of Language Arts in the Lower

Elementary Grades (3) R
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) EDKDG 400 Teaching Reading in the Elementary School (#4)
> . EDRDG 430 Corrective Reading in the Classroom'(ﬁd
Winter Quarter (16 quarter houbs) '
EDEL 490 Practicum in Elementary Education -(4)
ENG 310 The Teaching of Language Arts in the
Upper Elementary Qrades (3) :
MATH 391 Arithmetic?in the Elementary Grades (3)
SCI 391 Teaching of .Science ln the Elementary~Scnool (3)
SS 39l 'jThe Teaching of Social Sclence 1in the
Elementary School (3)
The sohedule provides for ‘students to spend the mornings on
assignments in classrooms in selected Muncie schools, leaving: campus
by bus at 8:00 A.M. and returning by 11:00. Class sections are
scheduled during the remainder of the day. Howev;r, faculty and
students may plan variations in this time structure for a variety
of reasons since in most instances both students and faculty will
‘have only 1imited if any academic responsibilities outside their

T

EXEL assignments. o o
An important variation of the above schedule is that 22 of .
the _students will be spending the Autumn Quarter in Britain. The,
idea for doing this grew out of a discussion about British primary
schools and the value™there might be in living for & period of time
outside one's- ;un familiar cultural giligu. Richard Alexander 1s
coordinating, directing, ‘and sponsoring this program. The students
will be at Keel University and two assoclated teachers colleges for
orientation and assignment ‘and will. then be distributed in groups
‘of two or three to 5chool communities where they will live with

“_families'while working full time in selected schools. Tentative

»
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SR plans provide that the group will spend the first week in London,

s

the next rhree at .Keel University and assoclated teachers colleges,
five on assignment in primary schools in England’ and Wales and the
last two weeks on selfcselected travel projects.  Preparation for - T

the experience included a series of planning and assignment meetipgs. co
during the Spring Quarter. . , I .

k] - : w -
Assessment ‘ . ’ ) .

‘The Freshman Year - .. o - C e . .

o

Student reaction to the Freshman program reinacted much of the’
feedback of the previous year. The cIasSroom assignment was almost E
universa_lly evéluated"as the most significant experien”ce of ‘the year
but a sizable resistance to the structure and task assignments of
the seminar developed during the Spring Quarter.’
By tne end of the year much -of the student concerns were recon-
ciled or mouefated througn open discussion by students and faculty :
. both in class %essions and in called faculty-Staff meetings.' These
- ) concerns ‘centered around the following items: ; ’ *
. _ 1. The purpose and expectations of thé elementary classroom

L

‘assignments

-

1

2. The time scheduled for EXEL’ involvement 1in relation to
hours of credit ’ ,
3. THe double content of GXPSY 100 -:a self study preparation

for a test over the traditional content of an introductory

e 3

"course 1 psychology and a special content for EXEL
w4

. o, The/p ision that evidence of participation and learning
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5. The expectation tnat students would assume indiyidual )
responsibility for planning and dolng activities with
children-- directly applying "theory"gto "practi ce,"

The. faculty, too, felt the pressure of the\ being more o do -
than could reasonably be expected of themselves or the students =
‘within the schedule structure:and credit allotment.

. An- exploration,of what adJustments might be made to relieve
some of the tensions for both_ students and faculty-particularly «

students~ led to two proposals which, hopefully, will be ready for

’incorporation into the 1972-73 freshman program.

l

-

l. An increase. in credit by two quarter hours to be . '
accomplished by making ED LL lOl Introduction to Teaching

in the Llementary School.a four quarter hour course. Credit

5 >
.« ¥

S presently is for two~ hours, and

2. The development of .a series of Individualized Instructional .
‘Task’ Packets that will include specific activitles with
instructions for tasks to be done with children.

The proposal for adding two "hours of credit to ED EL 101 will

~a

be presented to the Dgpartment of Elementary Education for its
action at an’early department meeting in the Autumn- Quarter.

EXEL received a BSU Research Grant of -$450 for the purpose of
constructing *and testing the Instructional Task Packets. Olgon and
Taylor will have the’ primary responsibility for the copstruction of
the Packets. ‘hey have begun an exploration of the Tasks to be ‘
Rrogrammed and will pe concentrating on the work of constructing .

them during the 1972-73 Autumn Quarter, ' ¢ - |
‘This refinement of the program)is consistent wigh 1ts originally 3
- stated purposes and proposals for‘structure,for EXEL.\\Q:wever, it

.y 3




incorporates more restriction on decision making than was originally

assumed would be desirabie or necessary. ' Two years. of eXoerience

¢

have démonstrateo, however, that this is both necessary and

-
s L

de81rable. It 1s necessary because the program defines teaching

S

in terms of more intimate interaction between teacher and child than

conventional understandings presuppose.‘ StudEnts are confronted :

e

A3

with values- and tasks :hat are outside their perceptions of what
teaching is to be and that is quite beyond their understandings
and skills. Rather specific 1eadership from some source is
necessary to nelp students examine new perceptibns -about the role

of teachers in understanoing themselves and children and then to

" incorporate these into their personal value systems and learn

appropriate skills fopr their implementation.

I ¢ - " ?
The Sophomore Year } . ' . f

o The sophomores expressed in many waxs a. most encouraging

enthusiasm for tneir work of the year and in some respects their \(‘

production and involvement exceeded our expectations. There were

some d;sappointments, too. ° The achievements and disappointments may

¢

be summarized as follows'
v .

.
N The students became intimately involved in the elementary

-~

classrooms. They did the tasks assigned from the seminars
with the full cooperation of their classroom teachers.
They prepared short lessons for groups,,frequently the .
entire class, for almost every classroom visit and worked
4 "yith individual children or small groups assigned 'to them
Y ' ona ween to week badgis as tutors or teaching alds. ’
| 2. The students were reSponsive and 1nvolved in their relations

v

with the faculty,

PR *

»
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3¢ The seminars were productive work sessions. Principles of

child- developﬁént and learning were often*tested—on

assignment. Observations and experiences were analyzed

in theoretical terms Theory and rractice began to’

--become one whole, at least for a considerable’ protion of

the students, - ‘ ) . :

4, ,The élementary school principal and teachers involved were~

wholeheartedly supportive of the program and of fhe o a

students assigned to them, S
5. The ”seleq{ing out™ process appeared to have been virtually
| completed duringfthe Freshman year; Hone oflthis group
. was considered»a poor prospect for teachiné by any co-
operating,ilementary school,teacher or principal d% by any
‘ EXEL staff member who worked with this group. .. - -
’ 6. Students’ made extensive use of teaching resource services
- available on campus including the Library Teaching :
Materials“Service;“the*Film‘Servicegfthe Children's Book = ~—
Collection, The Teachers College Language Arts and Reading
Centers, and instructional materials resources availahle
in ‘several other college departments, particularly - ’ s
Mathematics. - _
7. Communicating the purposes and strategiea of the rrogram
’ to cooperating principals and teachers is still a problem
in some instances at 1east. The staff will be working on — —

o

<
therdevelopment of some new approaches for next year. It

s possible, however, that the solution 1is in experience.

The 1972-73 sophomores will be placed in the’ same assignh

-

1

ment as the 1971-72 group so/ﬁé shall be able to assess S

-

Y
the effect of experience. : B : . _ :
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. 8.  The arrangement with the Muncie Scooolsoto have two -
. difrerent assf%nments in its Sophomore yea:’was a

sdecessful arrangement. Students apureciated oppor-
tunities to work in a ﬁculturally disadvantaged" area
and in a "lower middle and middle class" oommuni’t'y.
They became aware of representative differences in: life -
styles and how these affected the attitudes and
behavior of children. Understandings, eympathies, and S
Eappreciations.for individual childrea appear»to have '
' been enhanded. The students at least frequently sald
- 8o and observed behavior frequently confirmed their
statements. |
"9, The expectation that the faculty assigned to EXEL would
E work in a team relationship has not fully materialized.
Considerable cooperation and some meaningrul communication
o has been accomplished but assignment schediles and other
responsibilities have made c;;Eultation, cooperative ¢

planning and evaluation very difficult. .

v
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