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I. SUMMARY STAITMHENT

nbnnter

The JchoCle oo il 1is Dl e A0 L8 4008
ARSI z . .
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At the heart of thls carriculy. zresszm l Lor M cducatlron of prog-
pective teschers a2t Hookiri Colleg "= Jr ot &L ¥ <hs zslabiishe
ment of School-Commmnity Tezcaing-Llaraming Cer ba:

Fach Center would comwis. oY mavorsl <o 2y c
more middle achools, at Z_r-;s-.?; upe gestrboy ©oooel) | asd oiher comsmnity
agencies in a school diastric Ta the initial stzee o7 implevsnting this
total plan, Brooi vi: Coll ege wm‘-_ LETRLED PRt .Ld 2t WG or Aoee cene-
ters. Eventually there would pritsbly be a* Lottt ten 2ush Cantors (one
for each local school district in a::w.o;a.a,yn)p

Each Center would ipslude an sdiciiional Zue  Sueh & Hub w-ul3d be
an extenslon of Brookiyn Collsge loeatad in ¢ sotacsie ilédng csar

various schools end would provide fzcilities o svwzmnt thosa pr - udad
by the schoole of the center. Theas imcilitliss would dnelade ~As.o ro-
quired for tutoring, speciel simasac 1‘0: SPeCE U Vollegs stwien L adue

?
catiomal technolo,g, ard backgrouas FauTUINe Tmtaiesls

Each Center weuld s plaaned 1o zorvics fres 300 @ kOC prospective
teachers.

The overall purposes of suse Ceniare wouid be has ¥o7lcwing:
a. to creats s Sncagetl) al

complex for boih rro-sarvice

and other professicnaln.

b.  to adjust the presen. 2ol . ¢ watinae Ao :fie-‘f.(i AKX DT~
isnce time to provids opperivnivie:s L1 srgeriorcus which sre
Ba RANN

integral perts of o1] provuzs

] 2

c. clogér coilegs-coumstivdty relushonz fur eluestioral plan-

ning.
d. cooperative pgsesrch zotiriiice 0 Aciea.aon,

M.re specific dstalls ~f thlis oversll spezre“ion ars dascribed in this
paper..

II. INTRODUCTION

Laavinoy Centsr o 3 conesptual gcheme
silv vorring al,ia,‘.ca 2f thrae enti~
owbiis :s:’*‘l-’nl:s, and the Comomne

psion ox Brockliyn Cullege in a
Lo A Muneticnal biss for service to

.__; %

for the establisimont cf‘ a cons
tles: Brooklyn College, the R X
ity. A Center would be a phyveical axt
school district but it woulsd aleo pre
the commmity of that dsgtelzv.

The School=~Comamni ty '1‘taami
3

ede

N Q;
&2

The major purpose of the Ceiter w.auli be f¢ aurove the 312ty of the
education of the children and wouth of the comm: zic" In vhiech 1t is located
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by providing conditions which would improve the sducation of pre-service
and in-service teachers in that Center.

A t{raditional requirement of our present. teacher-training program has
included what is called "observation and participation in schools and
gervice in comminity centerst, Our proposed new program would go far be-
yoné this corncept of service both in the provision for physical facilities
and the correlative quality of experiences and research. The Center would
encourage and support the development of a comprehensive and more inte-
grated working relationship among the faculty and students of the College,
the personnel of the school district and the residents of the commmni ty

The importance of locaing the Center in the commmnity should not be
overlooked. It would provide a visible and tangible expression of our
desire to attend to the particular needs and special strengths of that com-
mmnity. It would also enable us to work closely with the schools in devel-
oping, implementing and evaluating new programs in teacher education.

1IT. THE NATURE OF A SCHOOL-COMMUNITY TEACHING-LEARNING CENTER

The proposed Center is a functional arrangement or complex of several
comporents that are related to each other in various ways. The character
of sach Center would depend on the special strengths and needs of the
faculty, schools, and comsmnity.

1. The Hub

At the heart of the Center would be the nHub". It would be
s separate facility located in the commnity geographically close
4o the schools it would service. The Hub would serve primarlly as
the base of operations for the Brooklyn College faculty and students.
It is here that facilities would be provided to augment those in
the schools: classrooms, study centers, educational technology
equipment, staff rooms, and other resources that are necessary for
the implementation of the program. In addition, the Hub would pro-
vide noeting rooms, available to the community .and to school per-
gonnel. It may also serve as a regular meeting place of the Council
of the Center: Brooklyn College, school personnel and the community
representatives. If it is pouﬂ’:lo, some of the commnity activities
wonld be housed in the Hub building. For example, a nursery school
or = dsy care center might utilize some part of the building.

The Hub weuld be an extension of Brooklyn College in a
conmenity. It.would bathe place from which the prospective teachers
would operate and it would serve as the micleus which would guide the
activities of the Center. In the first year of operation, there
night be but 100 prospective teachors assigned but when the Center
hae its full complemsnt of students it should be able to guide the
activities of 300-400 students, including graduates teaching in the
compmnity .

The Tub would be the initial reception center for the prospective
teacher assigned to the School-Commmnity Teaching-Learning Certer and
1t would serve as his base of operation for approximately two years.
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The faculty of Brooklyn College who teach here would have an office
and they would be part of the staff of the Center. In addition,
there would be a commnity -elations person and a librarian whose
responsibility it would bs to run the library and maintain a resource
file. Recause scme educational technological equipment would be
houssd at the Hub, and because of the office equipment at the Hub,
there would be a need for twenty-four hour custodial help. The pro-
Jected program suggests also the need for the assistance of para-
professional people to be part of the Hub staff.

The proapective teachers would plan their programs with the

gtaff of the Hub and records developed that would record the programs,

the experiences and the evaluations of the prospective teachers'
performances.

The Hub would be used by the schools and by the commnity res-
idents snd should be able to accommodate small groups and groups as
large as one-hundred-fifty persons.

In addition, the prospective teachers would be tutoring,
using video-taps equipment and taking academic work at the Hub.
Classrooms would be required as would be arees for the various learn-
ing activitles. If we view the Hub as a place that would encourage
the student to spend his extra time in the commnity and if the
student would be assigned to a Center for blocks of time then the
Hub should have facilities, such as a lounge and study rooms, for
the use of the prospective teachers.

A kitchen would be an important item, because it would service
the Hub and those community activities that would be housed in or
near the Hub.

The Coordinator of the Hub would be the Director of the Center.
The duties of the Director of the Center are described on Page 84.

. Summary of Facilities of the ifub

cubicles for tutoring
conference rooms
1 smgll guditorium
office and equipment
typewriter
calculators
cabinets
files -~ repository for records
classrooms
one-way vision screen
area for making video-tape
area for learning activities material
equippad kitchen
reference library - educational resources
lavatories
study rooms
lounge
equipped offices for the staff
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L. Stuff

St

coordinator
secratary-receptionist
commmity-relations person
learning-center librarian
paaaprefessionals

24~hour custodial help

Ce Coordingtor-Director

Ths Coordinator of the would be the Director of the : >
Centar.

2. The Schools

The schools in a district that would be affiliated with the
Center would be selaected by representatives of Brooklyn College, the
District Superintendent, the Teachers' Unlon: and the local school

These schools would participate in the activities of the Hub
and in the use of the facilities allocated to the Center.

Prospective teachers would utilire these schools to engage in
the experiencea described in the course descriptions and would service
the school popnlation in many ways during the two or more years they
would spend in the commmity.

Each school would provide for the prospective Leachers' activ-
ities by setting aside sufficient space for tutoring (at least 20
cubicles) and for storing additional instructional materials and

technological squipment used in educational activities.

3. Comﬁlity_ Activ;.lties

A unique element of the Center would be the provision for com-
punity activities: social and economic astdvities. They would be ad--
ministered by the initiating agency but they would, because of the
mutual benefits that would accrue, use the resources of the Center.
For example, a neighborhood Vista program might desire to work with
the Center. Several college students could be available to them
for tutoring some of the adults or conducting some meetings to ex-
plain the work of the schools. In return, the students at the Center
would benefit from working closely with some of the parents of the
children with whom they wauld be in close association for two or more
years.

Another activity that might be developed would be a residence -
unit that would provide short-term housing for a limited group of
students and faculty. It could be modeled along the lines of the
Vista program. A group of students and faculty might live for a
period of two weeks to five months at the residence. Not only would
this encourage the students to participate in the many activities of
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a commnity .t sl would zico present the students with an insight
into the dynemics of the neighborhood.

The difficulties of securing optimal arrangements with agencies
(Vieta Program, hospitals, clinics, community action agencies) that
service a commnity are not to be minimized. However, the difficul-
tles sncountered would be surely cffset by the advantages the students
would gain working in agencles that service the commnity in which
they will be observing, perticipating, and student-teaching and, hope-
fully, teaching.

k. The Director of the Center

Each Center would have a Director whose office would be located
at the Hub. The Director would be responsible for the successful
integration of the activities of the Center. In addition he would
be chairman of the executive board of the prospective Council of the
Center, the liaison person between Brooklyn College and the school
and cormnity reprusentatives and the chief fiscal officer of the

Center.

IV. THE PARTICULAR NATURE OF A SCHOOL~-COMMUNITY TEACHING-LEARNING
CENTER

Although the general organization of each Center would be the same,
the unique qualities of the commnity in which it is located would undoubt~
edly influence the Center. It would also be molded by the College and
school faculties and by the soclal organizations or components with which
it is connected. Thus, each Center, though organized along the zame lines,
would, in fact, be different from the others.

1. Specialization of Subjects

A Center might become noted (and thus attract faculty and stu-
dents) for its special attention to the Arts. Perhaps several faculty
members who were particularly competent and interested in the visual
and/or performing arte would join together as a team. They would en~.
courage their students to develop their talents in this area and to
relate them to the teaching of the children and youth of that school
district. This interest would, hopefully, spread to the entire com-
mnity and stiomlate broader mterest and participation in the Arts.

Another Center might be lnown for its emphasis in a different
area. Although each Center would be responsible for the general pro-
fessional preparation of the prospective teachers at that Center,
there might, for example, be special emphasis on language arts or
social studies. This emphasie would be seen not only in the inter-
ests and skills of the staff and the students but also in the type
of ccoperative research it would stinmlate.

2. Speclalization of Commnity Activities

In addition to emphasis oa specific subjects, it is also to be
axpected that each school district would have comnd.ty activities
that are substantially different from those found in adjacent Centers.




If the Centers are to reflect truly the impetus toward an ex-
perience--ceutered teacher preparation thea each Center would have to
be flexible snough *o develop a style of r-arstion that would be most
appropriste for the staff, the prosy * - +ichers, the school per-
sonnel, the children and youth, and community residents served.

V. 1iE IMPORTANCE OF THE CENTERS

1. Broaderdng and Deepsning Experiences

Many of the students at Brooxlyn College are living in the areas
in which they were born and have not traveled extensively. The
Center would provide prospective teschers with opportunities to work
with peopls of different ages, interests, professions, and ethnlc
backgrounds .

The Centsr would provide prospective teachers not only with first
hand teaching experiences but also opportunities for working with
chiidren and youth in other important areas of living.

Working with children and youth of one cammnity would provide
prospective teachers with greater security in the teaching roles
through deeper knowladge and understanding of the children and youth
to be taught and their environment.

2. {(loser Relatiomship between Faculty and Students

The opportunities for a closer, more satisfying relationship
between the faculty and the prospective teachers would be increased
at the Center. There would be many occasions available to the faculty
to0 obgerve the students in many social as well as professional activ-
ities. Based on the obssrvations und the close cvontact, the faculty
member would be able to appraise more realistically the student's
work. He would thus be able to suggest further experiences that would
assist tha student's growth and development as a professional person.

3. Improved Relationship between College Faculty and School
Persornel o -

Tte gitvatiors in which the prospective teachers would be placed
would “e directly available to the faculty. A faculty memeber would
visit a school or commnity agency in the tbimediate vicinity, learn
about the particular operation, and help the students with any dif-
ficulties they may encounter.

The proximity of the College staff to the schools would permit
the development of a closer re) ‘jonship with the schools. The
College faculty and students would be more available to the schools
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and all tha resources of the Centar would be available to the schools.
The planning znd implementation of Jjoint programs would be more
easily accomplished.

L. Development of Cooperative Research

A Center would also encourage the development of cooperative re-
search progrs:ns gernane to the cormunity. As a resuit of the activ-
ities in the commmity, research projects would be identified and the
efiort to develop them would be a cooperative endeavor. The sesearcher
would te accepted because the school and the commnity would participate
in the selection of projects that need investigation.

5. Melding of Theory and Practice

The prospective teachers would also be able to develop an under-
standing, to the extent that it 1s possible in a perticular field, of
the counection between practice and theory. The faculty would have
a knowiedge of the commnity and they would be able to help the pros-
pective teachers to integrate theory and practice in the mammer de-
scribed in the body of this document.

, 6. Developusnt of Self-Awareness

The variety and depth of experlences would help the prospective
teacher davelop greater self-awareness. He would be able to test
himself in many situations and receive the support and guidance of
the faculty in his attempts to develop his abilities. He would be
able to gauge his strengths and wealmesses in many situations, and
would be given opportunities for growth.

7. Development of Social Consclousness

The Center would also provide the means to help a prospective
teacher develop social consciousness. The work at the Centers would
assist the prospective teacher to develop a greater understanding of
the social forces that affect the lives of the people in the commn-
ity, and to appreciate the similarities and differences among people.

g 8. Social Change

The Conter would meximize the possibilities for the prospective
teachers, school personasl and College faculty to act as agents of
social change. The Center Wwould encourage, by the nature of ite
structure, the exploration and the development of methods of acting
in a socially responsible fashion.

i

9. Improved Working-Relationship

i The Center would also fmprove the working relationship the
College maintains with the schools. Through their Joint efforts,
greater plamning would go into the programs of the prospective teach-
i ers. The schonls would have . greater number of prospective teachers
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to assist in the clascroums. fhe studants would be more available
and should be better propared to cope with the situvations in which
they would find themselves. The cooparative activities that would
result from the closer connectiou between the schools and the College
should prove both stimlating and professionally beneficial.

VI. THE CENTER AND ITS RESOURCES

The Center would become & vital asset to the community in the follow-
ing ways:

1. Space

The space designated as meeting rooms could be used by the com-
munity for commnity affairs, and thus could serve as a commnity
center or ™eighborhood house". It could also serve as a cultural
center for a f£ilm series for a community theatre group.

2. Faculty Service

The College staff connscted with the Center could provide ecd-
ncational services to the community. For example, a group of parents
might express a need for information about mutrition, or child rear-
ing practices, ~r perhaps they might want information about preparing
for citizenship. Time and knowledge permitting, the staff could ar-
range for some meetings with ths parents. Services related to the
needs of the commnity could also be provided by the broader College
faculty.

3. Educational Service to Paraprofessionals

An additional service to the commmnity could be made because of
the proximity of the faculty to the cormmunity. Many paraprofession-~
als have found it difficult to contimue their education because their
family responsibilities prevented them from traveling to the College.
By having a base in the commnity, the faculty might be able to ar-
range to glve courses for College credit at the Center.

k. Consultation Services

The commmity activities would be able to benefit from the pro-
fessional services that would be available through the Center. The
! staff could serve as consultants to a commmity day-care center or to
' a nursery school. The prospective teachers could be used to help
staff such enterprises and themselves gain invaluable kmowledge of
child growth and development.

5. Tdentification of Comminity Problems

The direct involvement in the commnity would sensitize the
staff to the short-range and long-range needs of the commmnity, and
facilitate more adequate responses. The staff, for example, might
see the need for a summer program in the commnity and join with the
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nts in developlng one. The Center would also serve as a base
from which the students could meet the children and youth of the
comruniiy on Saturdsys or Sundsys for theatre groups, Or tutoring,
or tripe to places of interest.

6. Development of Self-Awareness

Th~ Center might also serve the youth aud adults as a place for
them to learn about other activities in the Clty and possibly to learn

new skills and hobbies.

T Iﬂglementation of Activities

l There would be a gradual develomment of the activities of the
Center sud a contiming evaluation of their functions.

The Center broadly conceived would be not only the locus for the
: educational activities that would occur during the day, but would be
the place for constructive community activities throughout the week.

VII. THE PROSPECTIVE TEACHER AND TiE CENTER

1. Choice of Canter

As early as possible after a studant st Brooklyn College would
decide to enter the Education Sequence he would select or would be
assigned to a particular Center for the greater part of his work in
the Dapartzent of Edacation. iis seiection might be based on the
location of this Center or on the special area of concern of the

Centcr.
2. Close Association of the Faculiy aad School Personnel

1t the Center the student would have the time and oppertunity to
work closely with several faculty members -- individually ard in teams.
He would also be in frequent contact with school personnel, commnity
residents, and the children and youth of the school district.

3. Varisty of BEducationdl Experiemies

The Center would offer a variety of socisl snd educational ex~
periences that might be suggested for a prospective teacher. The
determination of the type of experience and the duration would depend
upon the decision reached after an assesament of the student by some
members of the staff and the student himself. That is, the student's
gkills, attitudeg and abilities would be identified and, based on an
approximate snd realistic goal, activities in vhich the student should
participate would be determined. Activities, such as tutoring or
worldng in the day-care center would become part of his program as his
assigrment at the Center.

L. Individualisation of Instruction

The prospective teacher would be able to assume some responsibil-
ity fur his own development. Periodically the staff and the pros-
pective teacher would evaluate his social and professional growth and




make those emendations necessary to further his development. For
example, a report on a prospective teacher by his superviscor in the
activity at which he is working may indicate that further work in
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that area is not necessary. The progpective teacher could then spend

his time at some other activity or he might instead put further ef-

fort into developing a skill or talent that he believed would enhance

his teaching. The decision, in any case, would be based on planning
and contimious evalustion by the student and a staff of professional

people. Ttis individnalization of instruction should meke the student's

experience at the Cemter unique and professionally stimlating.
S. In-Depth Experience

For the most part, the prospective teacher would take his work
at one Center. His work would, therefore, be aone in one commnity
and the student would berefit from this in-depth experience in one
school district. The student would thus gain a deeper understanding
of the social forces impinging on the commnity and the children and
youth for whom he would eventually bave full responsibllity in the
school.

6. Accountability of College Staff

Although there would be many experiences in other agencies and
institutions, it should be stressed that the responsibility for the
growth and the development of the student's skills and competencies
as a professional person is ultimately an educational one and it is
the College staff who would be responsible.

VIII. THE PROSPECTIVE TEACHER AND THE HUB

As early as possible, preferably in his lower sophomore term, a student

would begin his work at a School-Cowmmnity Teaching-Learning Center. He

would report to the Hub of the Center and meet the staff. During the orien-~

tation period he would ment the other prospective teachers and those who

were in their second year. The instructional team might at this time have

conferences with the prospective teacher so that they could appraise the
prospactive teacher's skills and competencies. The prospective teacher
might be asked to perform some task or take some tests. A determination
would then be made of the experlences he should have and the skills he
might begin to acquire. Specific decisions would be made by the instrue-
tional teams in the course sequences.

The prospective teacher would become part of a team of second year
students and some faculty members.

By individualizing instruction the program would allow prospective
teachers to have intensive experisnce in one area and omit something in
other areas in which they have competence. As another part of his prep~
aration, the student would do some work in group dynamics and tutor chil-
dren.
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No metter what the atudtnt's pr.ogwws v i3'e, he would be gulded to
evaluate continmuously his progross ard o asiv decide what needs to be
altered or included in order for him i a.sulap into a professionally com-
petent perscn.

IX. THE SCHOOLS AND THE HUB

This progrem gould snccurags & closer * ol srcangemsnt between the
schools and the College. Ths facilities &t i Ju would be used by school
personnel. Thyy might come to the Centsrs for cuurse work or for meetings
with the comsmnity. They would participate in ths evaluation of the pros-
{ pective teackore and would mset with the faculiy io plan needed research.
The library, contalwuing materlals sbout the communlty and othor resource
o ‘ material, could also be of assistance to them.

There would be mach work dons by the jrospsctive teachers at the
schoole. It would be necessery for the -chools to set aslde three rcoms in
each building for the aszs of the Uollsge. Oue room would be used for videO-
: tape storsge snd ons of tite othors would cogtein space for materirls used
in the courges,

Xo  HUS SBRVIGE

A bus servico ghould ba provided Iy @y (sutors to connect tham to
one another and to Brooklyn Colilsge. It »wilt bhe of vital importance that
the students and ths faculty rwt be wsofatud from the College campus and
its resources-

XI. THE CENTER COUKCLL

Although eech mnit of the Ceantsr would L respousible for the admin-
istration of that unit it would be nscoseery, for the successful inte-
gration of common activities, for & veuncit :+ be established. This pros-

) pective Council would include representetives of the College, the schools
and the commnity.

. The prospective Councll would approvs ol rasgacrch projects and act
! in an advisory capecity not only by sstablizbing mricrities for these
projects but also for other ectivities of tne Ceuter.

) XII. GOVERNANCE OF THE CENTERS

A description of the administraticin 52 ihe Centers will be found in
a document on structure which is to e prspacod seperatsly from this cur-
riculun document.

XIII. GHARTS
Figure 1. - School Districts, Borough o! Breoklyn, 1970

. Figare 2. - School~Commmnity Teaching-Leszining Center; schematic
desigen

, Figure 3. - School-Commanl ty Teaching.-lesriring Center; Council
i cf the Center




Figure 1.

School Districts, Borough of Brooklyn, 1970.

(10 Districts)
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THE CAMPUS MEDIA LEARNING CENTER

7. INTRODUCTION

The Campus Media Learning Center would be an o~ -campus ed-
ycational complex which would provide for individualization of
instruction and independent study for teacher traineas, as well as
opportunities for teacher trainees to develop facility in the
use and application of aspects of Instructional Technology in the
teaching-learning process. The Center would also provide records of
real life situations of neighborhood activities, resources, and sub-
cultural patterns for study by prospective teachers. It would be
equipped with the resources and instructional staff needed for
the development, production, and evaluation of innovative programs
and procedures in Instructional Technology.

In addition, the Center would provide a means of ascessing

prospective teacher behaviors, cognitive, affective, social, and a
means of assisting prospective tzachers in strenghthening specific

behaviors: The complex would include a system for recording prospective

teachers' experiences; would maintain records of previous learnings
and would relate these learnings to those objectives, for each
curriculum level, which are to be mastered by the prospective teachers.

The Center would provide a broad foundation for educational
research and development which could be initiated by faculty
members and prospective teachers. Continuing evaluation of the
activities of the Center through research would be vital both to
the maintenance of the Center and to the quality of instruction
in the schools and in the Department.

II. THE DIVISICNS

The Campus Media Learning Center would be composed of eight
divisions: programmed instruction divisionj teaching-learning
systems division; learning materials and resources division;
educational televisionj £ilm and sound division; graphics division;
dial access retrieval division; and, service division. The first
seven divisions would be primarily instructional in their functions
with a focus on the individualization of instruction and self-study.
The eighth division would be concerned with the up-keep of the
equipment and materials of the Center. The specific purposes,
functions, equipment, and staff of each division are detailed in

the following sections.
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1. Programmed Instruction Division.

a. Purpose. The Programmed Instruction Division would )
provide the facilities for jndividualization of instructicn
and independent study through the use of varieties of
programmed instruction, including computer-assisted
instruction., This Division would establish liaison with
the Department of Information Science for the use cf
the College computer-assisted instruction facility.

In the Center would be housed a variety of computer-
managed instructional units.

This Division would be responsible for in-service
type of instr . tion for College staff who would be
interested in developing software for use with any
of the programmed instruction units.

Facilities and Equipment.,

1. Eight rooms containing 25 terminals each, or
a total of 200 terminals for computer-managed
instruction.

2. Lesson access systems room for terminals.

Staff.

1. Supervisor of Programmed Instruction Division.

2. Assistant Supervisor: liaison with College
facilities.

Assistant Supervisor: in-service instruction in
preparation of stoftware for units.

One secretary; two clerk-typists.

Four operators (two for day period; 2 for evening).

One site manager (with system and programming experience).
Remarks.

This Division would operate 1l hours a day, five days a week ;
one-half day on Saturdays.
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2. Teaching-Learning Systems Division.

-

ourpose: This Division would provide teacher trainees
elfger independently or in small groups, with the
opportunity of studying and/or developing video-taped
behavorial situations involving children and youth to
illustrate specific teaching-~learning systems. Further
cxperiences would include micro-teaching and simulation
work as well as the use of learning programs for College
courses which include sound/slides, movies, or filmstrios
as media of concept presentation.

Facilities and Equipment.

1. Ten rooms eacl: containing 25 carrels and monitors
for each carrel, or a total of 250 carrels and
monitors.

2. Dial access program recall.

3. Audio-video program source ard distribution
systems (similar to RCA Learning Systems).

4, Slide, movie/sound source distribution systems
(similar to materials developed by Chéster
Electronics, Inc.).

Staff.

e

1. Supervasor of Teaching-Learning Systems
Division.

2. Assistant Supervisor.
3, One Secretary and one clerk-typist.

4, Two operators (one, day; the other evening).

3. Learning Materials and Resources Division.

as

Purpose: This Division would be designed to suppocrt
Feacher trainees investigating and exploring uses

for different types of learning programs which could

be presented through the media of Intruction Technology.

In this Division teacher trainees would locate, review, and
evaluate materials that would be useful to them in their
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experie?iilin School-Community Teaching-Learning
Centers .

b. Facilities and Equipment:

Room I: teaching machines used to aid children in the

1.
learning process, e.g., The Hoffman Beading Program,
Avidesk, Language Master, Cook Learning Machine.

2. Room II: materials and machines that use electronic
devices for their presentation, but are not designed
for student responses, e.g., overhead projector,
8mm single concept locp projector and film, 16mm
projector, sound/film strips, 35mm slides, records,
cassette tapes, transparencies.

3. Room III: 30 dial access mcnitors and carrels which
would permit teacher trainees to view textbocks in
various grade level and subject areas.

4, Room IV: 3-dimensional objects and flat materials,
e.g., photographs used in Early Childhood Education,

Cs Staff:

1. Supervisor of Learning Materials and
Resources Division.

2. Assistant Supervisor

3. One secretary; two clerk-typists.

4, Two operators.

d. Remarks:

1.

2,

These rooms could be used by the Center's teaching
staff to demonstrate aspects of Instructional
Technology: the equipment and their functions in
the teaching-learning process.

Micro-copying would be available to reproduce
textbooks and materials used in some types of

College instruction to save filing the books for
reference, The copies of these books would be viewed

on the dial access monitor.

1)

see Appendix A, School-Community Teaching- Learning Center.
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4., Educational Television Division.

de

Purpose: This Division would provide facilities for
video-taping events and happenings in neighborhoods,
public schools, and city rescurce centers. It would
also enable College staff and procpective teachers to
record on video-tape categories of teaching-learning
situations which could form a foundation for helping
the prospective teachers develop skills in applying
concepts necessary for analyzing and interpreting these
situations quickly and thoroughly.

This Division weuld produce micro-teaching situations
and instructional television programs. The Division staff
would work with College staft on development of micro-
teaching units and in the training of College staff
members in the use of portable television equipment.

This Division would work cocperatively with the
College Television Ce.ter in the development of
facilities to avoid duplication.

Facilities and Equipment:

1. One large television studio; one small television studio.

2. Three color television cameras for large studio;
two for small studio

3. Lighting for both studios.

4. Recording and sound facilities.

5. Sound and taping control facilities.

6. Facilities for closed circait television.

7. One completely equipped Mobile Television Unit. P
staff:

1. Supervisor of Educational Television Division.

2. Assistant Supervisor: liaison with College Television
Center.

Assistant Superviscr: Center administration.

3, Four technicians.

4, One Becretary; two clerk-typists,
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5.

Film and Sound Division.

Film Production

doe

Purpose: This unit would produce original 35mm slides,
filmstrips, transparencies, super-8mm and 1l6mm movies.
It would also reproduce slides and filmstrips, and copVy
some books, including basal readers and other texts.

Facilities and Equipment:

1. Room I: for production of 35mm slides and filmstrips;
equipped with three Lieca copy machines, two Polaroid
PP 3 Land Cameras for large negative copies.

2. Room II: for copying books and other printed mater-
ials; equipped with three micro-copy cameras.

Staff: See note following description of Sound
Production Unit.

Sound Production

a.

Purpose: This unit would record original sound for sound/
Filmstrip or sound/slides, or for audio programs developed
by teacher trainees and instructional staff members.

Facilities and Equipment:

1. One recording studio

2. One sound production room

3. Recording unit similar to Ampex tape recording unit
Staff:

1. Supervisor of Film and Sound Division.

2., Assistant Supervisor

3. for Film Production Unit:

a. three photographic technicians

b. one secretary; one clerk-typist

\
3
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6.

4, for Sound Production Unit:

a. one sound production technician

b. two clerk-typists

Graphics Division.

de

b.

C.

Purpose: This division would support the production

ST materials developed by teacher trainees, especially
materials for individually prescribed instruction,

for use in the School-Community Teaching-Learning
Centers. It would also support production of materials

designed by the instructional staff,

Facilities and Equipment:

1. One large graphics production room; two smaller rooms
for titling, printing, etc.

2. Complete equipment for graphic productions in terms

of flats, 3-dimensional objects for educational
television, and photographic division.

Staff:

1., Supervisor of Graphics Division.
2. Assistant Supervisor
3, Four graphic technicians.

4, One secretary; two clerk-typists

Access Retrieval Division.

a.

Purpose: The Access Retrieval Division would include a
51ai Access Program Recall System. There would be at least

250 dial access terminals located in 20 rooms in the
Center. A user would be able to go to a terminal and"dial”
and view an assigned topic or unit. For example, a
student could view a video-lecture given by a professor

at another campus, or a commerciallv produced film on
child behavior, or one of an instructor's lectures they
had missed. This Division would be in operation 1lh-hours
a day, Monday through Friday; one-half day on Saturday.
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> R

§ b. Facilities and Equipment:

i 1. Nine rooms each ccataining 50 Dial Access Retrieval
; Systems totaling 250 units.

2. Storage facilities for lesson and resource materials.

C. Staff:

i o s &

1. Supervisor of Access Retrieval Division.

2. Assistant Supervisor

| 3, Four technicians (two, day; two, evenings),
4, One secretarv; two clerk-typists.

j d. Remarks:
This Division would service 250 monitors placed through-
out the Center. These facilities could be used to their
capacity by the 2,000 undergraduate students enrolled in

courses in the Department of Education and by the students
in the Department's Graduate Division.

8. Service Division,

i a. Purpose: This division would maintain and repair all audic/
visual equipment in the Center.

| b. Facilities and Equipment:

1. One large service room for repairs of visual and
audio equipment,

2. Audio and visual testing and repairing equipment.

Ce Staff:

1. Supervisor (service manager) of Service Division:
non-instructional line.

2. Four technicians.

3. One clerk-typist.
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ITI. INSTRUCTIONAL FUNCTIONS

The Campus Media Learning Center would form the foundation
and would provide the facilities and programs for individualization
of instruction and self study. It wouli also provide the base where
a prospective teacher could learn about the uses and applications of
the various aspects of Instructional Technology.

The staff members of the Campus Media Learning Center,
individually and in teams with other instructors, would teach the
theories and applications fundamental to Instructional Techrnology.

In order to accomodate the large number of classes and approxi-
mately 2,000 students who would make use of the Center during a
semester, the concept of modules of learning would be used by the
Center's staff.

l. Learning Modules.

Modules of learning would be designed to meet needs of the
specified courses. These modules would explore and develop
applications of Instructional Technology in the light of the
requirements and objectives of each course in the Education
Sequences. In the basic Education courses, Instructional Technology
experiences would be directed to procedures, methods and materials
of instruction used to meet the needs of individuals and small
groups of children and youth, the processes of developing programs
for individually prescribed instruction, and the philosopky of
integrating technology with traditional teaching methods and
procedures. In subject area methodology courses, such as Language
Arts, Mathematics, Social Studies, and Science, the concepts of
learning modules would be more detailed and the concept elements
would be directed toward the applications of Instructional Tech-
nology to the specific skills and knowledge regquired for that
particular subject area.

In addition to meeting the needs of the prescribed curricula
the Department of Education would offer three elective courses at
the undergraduate level on Instructional Technology which would be
housed in the Campus Media Learning Center. (For description of
these courses, see Appendix A.)

2. Teaching and Seminar Rooms.

The nature of the assigned activities of the Campus Media
Learning Center would require specially designed rooms for
teaching and seminars.
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a. Large Gener-l Assembly Rooms,

1.

2.

Purpose: These rooms would be used for large

group presentations of learning modules in Instruction-
al Technology. These rooms could also be scheduled

for special undergraduate and graduate courses.

Facilities and Eguipment:

a. Complex of four "auditorium" rooms each seating
100 peopls,

b. These rooms would be joined to a projection center
in the middle of the complex which would provide
visual/audio presentations through the use of a
rear view projection screen facing each of the
rooms (see diagram, page )e

c. The projection room would contain (1) two 16mm
projectors, (2) four 8mm projectors, dand (3) four
slide and filmstrip projectors., Further, the
projection room would be equipped with sound
control systems for each of the assembly rooms.

d. Two portable television cameras would be part of
the equipment and would be used for showin
teacher demonstrations with children or ycuth,
or for close-up observation of table demonstrations.

b. Teaching-Leawning Systems Seminar Rooms.

1.

2.

Purpose: The requirement that teacher trainees

prepare learning materials for students whom they

teach in the Schocl-Community Teaching-Learning Centers
would demand a team instructional approach to planning
and making learning programs to be used to meet the
specific needs of the student(s) who would be taught

by the trainee.

Facilities and Equipment:

a. Ten teaching-learning system conference yooms.

b. Each room would contain a monitor for the Dial
Access System (see description of Division 7:
Access Retrieval System, page . ‘

c. Each room would contain a cohference table and
seats for ten people,
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¢. Behavioral Situation Seminar Rooms.

l. Purpose: The study of micro-teaching situations
completed by teacher trainees in the School-
Community Teaching-Learning Centers would require
small conference rooms where the prospective
teacher(s) and an instructor or an instructional
team could view and discuss the recorded teaching
situations. These conferences would require some
privacy because of the quality of involvement of
the prospective teacher(s) in seeing and discussing
his (their) behavior in teaching-learning situations.

2. Facilities and Equipment:
a. 20 Behavioral Situation Conference Rooms.

b. Each room would contain a monitor for thre Dial
Access System (see description of Division 7:
Access Retrieval System, page

c. Conference table and five chairs; removable
partitions in each room so two rooms could be
combined for larger group.

IV. ADVISORY PANELS

Advisory psnels for the Campus Media Learning Center would
provide the mechanism for (1) meeting the needs of children and
youth in today's schools, (2) keeping up-to-date on the constant
changes taking place in urban areas, and (3) maintaining a forward
look in the development of Instructional Technology equipment and
programs. Three panels would be suggested:

1. Community, School, and College Advisory Panel. This Panel
would be composed of members representing community groups, public
school teachers and administrators, and College staff members.

2. Industrial and College Advisory Panel. This Panel would include
representatives of Instructional Technology equipment manufacturers
and commercial developers of learning programs, and College staff
members. At times, public school and community leaders would meet
with this Panel to discuss mutual educational interest and needs.

3. Intra-College Advisory Panel. This Panel would be composed of
instructors from the Divisions with the Liberal Arts College.

The members of this Panel could advise the Center on ways to
broaden its goals and activities to meet the needs of the total
College population.
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The Director of the Campus Media Learning Center would be
chairman of each of the three Panels.

An Advisory Panel meeting room would be planned at the
Campus Media Learning Center. This room would provide necessary
facilities for meetings with representatives of the three Advisory
Panels. It would be equipped as follows: conference table and
20 chairs; small seating arrangement for 10 people for informal
conversations and conferences; three monitors for Dial Access
System; sound recording equipment; secretarial facilities; other
conference equipment.

V. RESEARCH AND DEVELOPMENT

The work of the Campus Media Learning Center should be
continually evaluated and reviewed in terms of its stated
obJectives. This should be done in cooperation with the Office
of Testing and Research. The evaluation of the learning and
development of prospective teachers in meeting educational
obJectives, improving instructional techniques, and growth in
self-reliance and self-direction are measurable variables con-
cerning the structure and functioning of the Center.

Research and development would not be a formal part of the
Center's program, but would be structured to allow an individual
or groups of staff members and/or supervised teacher trainees to
work on defined educutional problems. The facilities of the
Campus Media Learning Center: production, teaching-learning
systems equipment, and data analysis techniques, would be
available to those staff members and supervised students who
would wish to conduct educational research.

VI. ADMINISTRATIVE STAFF

The Administra*ive Staff of the Campus Media Learning Center
would be composed of a Director, a Coordinator of Activities, and
the Supervisors of the eight Divisions within the Center.

1. Director. The Campus Media Learning Center Director would be
responsible for implementing the role assigned to the Center and
the Center's activities both on and off campus. In addition he
would unite the different Divisions of the Center into a cohesive
group working toward the accomplishment of the Center's goals.
The Director would be the chairman of the three Advisory Panels
established for the Campus Media Learning Center. He would be
responsible to the Dean of Teacher Education.
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2, Coordinator of Activities. The Coordinstor would be respon-
sible for integrating the activities of the Campus Media Learning
Center and those of the School-Community Teaching-Learning Centers.

3. Division Supervisors. Each Division Supervisor would be
responsible for planning and executing the activities within his
Division., In iddition, Supervisors would teach units in Instruc-
tional Technology and act as advisors to staff members and pros-
pective teachers in areas related to their (the Supervisors)
particular specialization.

b, Division Assistant Supervisors. Each Division Assistant
Supervisor would be responsible to his Supervisor for the
efficient functioning of his particular Division, or for other
assigned tasks (for example, liaison with another College
department ).
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Divisions and Administrative-Teaching Staff

. Community School and
College Advisory Pan
DIRECTOR
» Industrial-College
Advisory Panel

INDIVIDUALIZATION OF INSTRUCTION AND SELF STUDY

Inter-College Panel
of Advisors

—

Coordinator of
Activities

Programmed Humdwdoﬁ..ru
Division *

Supervisor

Asst. Supervisor

Asst. Supervisor
Secretary; 2 Clerk-typists
Operators

Site Manager

P e e e

amnbguhmg
Systems E.ﬁ_.mu.ou

Supervisor

Asst. Supervisor
Secretary

1 Clerk-typist .
2 Operators

Learning Materihls &
Resourcas E.d.._.m,.__.g

Supervisor
Asst. Supervisor
1l Secretary

2 Clerk-typists
2 Operators

PRODUCTION Wﬁ.. SILYITIES

————

SOUND PRODUCTION DIVISIO!
mEhE_MquW
Asst. Supervisor of Photography

Film .
3 Photographic
Technicians
1 Clerk-typist
" 1 Secretary

CEABTCS BVISION

Supervisor

Asst. Supervisor
4 Graphic Technicians
1l Secretary
2 Clerk-typisats

ound Prod.
1 Sound
Technician
2 Clerk-typists

Service Division
ervice Manager
4 Techricians
1 Clerk-typist

Educational
Television Division

‘ Supervisor

Asst., Supervisor
Asgst. Supervisor
1 Secretary

2 Clerk-typists
4 Technicians

Asst. Supervisor
4 Technicians
1 Secretery
2 Clerk-typists
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APPENDIX A

ELECTIVE COURSE FOR STUDENTS IN
EARLY CHILDHOOD EDUCATION SEQUENCE
(Nursery through Grade 2)

Instructional Technology (Education 1.0X)

A.

The Study of the development of technology as a means of
concept attainment, the bases for multi-stimulus presented
materials, the investigation of individual prescribed
instruction and lesson programs, technology in small group
procedures, utilization and evaluation of various types of
materials as applied to Nursery through grade 2 teaching

experiences.
Three class hours, 2 laboratory hours: 4 credits

1 hour Campus Media Learning Center; 1 hour School-
Community Teaching~Learning Center.

1. Campus Media Learning Center:
Investigation and evaluation of technological programs
designed for early childhood education. The determination
of materials to meet the needs of teaching individuals
and small groups. The preparation of specific materials

to meet the needs of children in the Campus Media Learning
Center.

School-Community Teaching-Learning Center:

Technology Laboratory

Guided observation =nd participation in helping children
gain skils in Language Arts, in exploring viearious
experiences, and developing concepts through the application
of educational technology practices and procedures in the
Laboratory and in classroaom teaching situations.

Prerequisites:
Bducation 40.X
Exclusion Clause:

Students who attended Education 1.2X.
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Appendix A - (continued)

ELECTIVE COURSE FOR STUDENTS IN ELEMENTARY SEQUENCE
AND FOR STUDENTS IN MIDDLE SCHOOLS SEQUENCE

Instructional Technology (Education 1.2X)

A. The study of educational technology processes in teaching
Language Arts Skills and subject area concepts to children
in a classroom situation, in small groups, and as a means
of individualizing instruction. The investigation of the
development of technology as a means of developing vicarious
experiences, as a means of concept attainment, and as a means
of improving instruction. The evaluation of different types
of programs ac applied to teaching in grades one through six.

B. Three class hours, 2 laboratory hours: 4 credits .
1 hour Campus Hedla Learning Ceater; 1 hour School-Community

Teaching-Learning Center.

1. Campus Media Learning Center:
Investigation and evaluation of technological programs
designed for children of grades one through six. The
determination of materials to meet the needs of teaching
individwals and small groups. The preparation of specific
materials to meet the needs of children in the Campus
Media Learning Center.

2. School-Community Teaching-Learning Center:
Guided observation and participation in helping children
gain skills in Language Arts, in exploring vicarious
experiences, and developing concepts through the application

of educational technology practices and procedures in the
Laboratory and in classroom teaching situations.

C. Prerequisites:

Education 50.X or 55.X.

D. Exclusion Clause:

Students who have attended Education 1.0X or Education 1.3X.
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Appendix A - (continued)

ELECTIVE COURSE FOR STUDENTS
IN SECONDARY SCHOOL SEQUENCE
(Grades 9 through 12)

Instructional Technology (Education 1.3X)

A,

B.

c.

D.

The study of the processes of educational technology

in developing subject area concepts, the evaluation of
technologically presented programs, the study and
application of individually prescribed instruction, computer
assisted instruction, and educational television. The
preparation and testing of lessons directed towards

concept attainment of individual children, small »nd large
group presentations, and the use of technology as a remedial

approach to teaching yeuth.

Three class hours, 2 laboratory hours: 4 credits
1 hour Campus‘Medfa‘Learning center; 1 hour S¢hool -
Community Teaching-liearning Center.

1. Campus Media Learning Center:

Investigation and evaluation of technological programs
designed for secondary high school students. The
determination of materials to meet the needs of teaching
individuals and small groups. The preparation of specific

materials to meet the needs of children in secondary education.

2. School ~-Community Teaching-Learning Center:
Guided observation and participation in helping youth.
gain skills in subject matter areas and in obtaining
conceptual development of specific subject areas through
the app@ieation of Instructional Technology processes and

strategles.

Prerequisites:

Education 55.X or 60.X.

Exclusion Clause:

Students who have attended Education 1.0X or Education 1.2X.
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Design for Counseling Services an. Affectivs kducation

This paper accepts as its base the rationale, assumptions and goals in the
document on Curriculum which it accompanies and supports the premise that a
Brooklyn College Counseling Center on Campus and Counseling facilities located
in the School-Ccmmunity-Teaching-Iaarning Centers will be necessary in order to
impliment the Counseling, Academic Counseling, Orientation and Screening func-
tions. These facilities should include a reference and referral library, sev-
eral conference rooms, & one-way vision room, a confidential file area, private
rooms for individual intervievs and adequate secretarial facilities.

Two major groups should be established: one consisting of the entire per-
sonnel involved in Counseling, Academic Counseling, Orientation and Screening;
acul®y Involved Tn the area of Affective Education.

the second, consisting 7
The functions of these groups should include assistancé to#Rhe prospective

teacher in continuous planning, advisement, development of self -awareness and
developmen’ awvareness of group processes.

The following is a schematic representation of the various Functions
including Scope, Technique, Staff, Time Allocation and Facilities.




counsel-
ing

DEFINITION

SCOPE

"Individusl counseling is communication be~
twean counsalor and counselas relative to the
situstion of the latter. Such communication
has as its primary purposns the enabling of
the counselse to cope better with Ms immedi-
ate and rpecific difficultiss and to davelop
his capacity for self-diractien and sslf-
undarstandine in ordsr to meat ton affactival,
tha problems of future living,*

Freshmen through ssnier
year

1) Individual gsssions with
refarrsla for prolonged
or sxtensive trestaent

2) Counselors should refsr
to clinical staff members
whan case requires more
than "on ths job" counssl-
ing

Acadimic
Counssl-
ing

That diviaion of counssling which speoifically
dasls with curriculum guidance and planning

Frashmen through sanior
year

1) Individual seseions,
group ssssions

2) Routinise aspects of pro-
gramming

orral,
2) Graduate ceunsaling

ERIC
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TR CHNIQUE

Srrr

vidual sessions with
rrals for prolonged
ktensive trsatment

bslors should refer
linical staff sembers
case requires nore

"on ths job" counssl-

1) Treined clinteal payohedogisve

2) Trained comsalore

— 1D WLOCATIN (per 100 etadents)

m&& c:.::t;.:qum'z

cal
2 nn

2 PoYye
elinia

day, S days per week, 2 coune

selers en duty equals 2 counselors’
1ines

FACILITINS

1) Preskiya Oellege Camsaling Conter

2) Sohes) 1

3) One and tws above sheuld have oen.
nmunumnun-o-.

Pletaly private taterviev reems

idual sessions,
sessions

aspects of pro-

1) 2 full-time otaff 1ines for osune
seling md direct supervision of
student counselere

|
s

Cellege Counseling Center
~Otmpmni ty ‘hu:.u..
Centsre

i
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FUNCTION

Oriente-
tion

DEFINITION

SCOPE

TECHNIQUE

Orientation 13 & process designed to acqueint

(exp. oneself) with the existirg situstion.

Ffunctionally this definition will be divided

into:

1)Secondary achool Orientation to rooklyn
College Education °rogram

2) Comrunity Orientetior to Brooklyn College
Fducation I rogram
3) Camruunity Colleges Orientation to 3rooke

1lyn College Educetion Program

L) Freshmen Lewel Orientation

S)Sophor.ora Level Orientation

1) Junior and sentor stu-
dents in secondary schools
of New York City

2) Perents end community for
the dissemination of in-
formation with the gosl
of selective recruitment

3) Perspsctive Brooklyn Col-
ledge Education studente
currently in the Commu-
nity Colleges in order to
inform them concerning
Brooklyn’e Educetion
of ferings and aid trem in
their career planning

L) Invitation to all new
Srooklyn College students
interested in teeching in
order to acqueint therm wi
drooklyn College's Educa-
tion offerings snd thereby

resch desirable perapecuvT

teeching candidates, eesrly.

S) a. Early childhood and ele<

rentary school perspece
tive tecchers

b, Middle and seccndary
school oerspective
teachers

1) visits and talks with
students in groups end
individually if they ex-
press interest

2) Meetinge, visits end in-
dividuel talks with come
munity lesders, groups,
organisations, etc.

3) peetinge end voluntery
individual sessions

L) Individusl sessions,
meestings, brochures,
school puolications and
mailinge

S) Meetinrs, publicetions,
individual sessions

3T,

S)e

k)

5)




TECHNIQUE

STAFT (per 100 students)

TIMR_ALIOCATION (per 100 students)

1) visits and talks with
students in groups end
individuelly if they ex-
press interest

2) Meetinge, visits and in-
dividual talks with com-
munity leeders, groups,
organisations, etc.

3) teetings and voluntary
individual sessions

4) Individusl seseicns,
meetings, brochures,
school publications and
mailinge

S) Meetings, publicstions,
individual seseione

ERIC

1) Educatien Departsent etaff{ member
with expertise re: the Curriculum

2) Bducetion Department staff member
with expertise regarding the com-
smnity and imexledge res sellege
ourriculum

3) Bducatien Department staff sember
inewledgeable re: Broeklyn Cel-
ledge curriculum and cemsundty
colleges

;) Education Department staff membder
knowledgeadle res Brooklyn Cel-
lege curriculum and teaching re=
quirements

5) ae Bducatien Department staff
nember knowledgeadle res
Brocklyn Callege ourriculum
and servioces

b, Beard of Educatien licensing
divieion reprmsentative

188

PACILITIES

1) 6 release hours = Lducation De=
partaent Instructer

2) 3 relesse heurs « Bducation De-
partment Instructer

3) 5 release hours = Bducation De~
partaent Instructer

L) 6 relesse hours ~ Education Dee
partment Instructor

S) 6 relesse hours ~ Education De-
partaent Instructer

1) Wherever scheels are

2) Waerever interestsd peeple are -
camunity cemters, clubs, scheels,
espeoially Schoel=Cemaunity
Teaching-Learning Centers

3) Nestings in the Breeklyn Cellege
Counseling Center en an iadivid-
ual, vel.atary sprointamnt basis
for interested perspective stu-
dents and greup meetiags ia the
camsunity eslleges and vigits te
Sohoal ~Communi ty-Teaching-Learn~
ing Centers

i) Broeklyn Cellege lecturs hall amd
housing for individual inquiries
at Breskln Cellege Counseling
Center, Vieits te ScheelsCamu-
nity-Teaching-learming Centers

S) Brooklyn College lecture hall
and housing fer individual is-
quiries at Bresklyn College Ceun~
seling Center and Schesl-Cemmunity
Teaching-learning Centers




SePe

TECHNIJUE

STAPF

O FINITION
|
FUNCTION
Ortents-
tion I
{con i
tinued) :
I €} Junjor [=vel Crientation
4
; ?) Senfior Level U:ientation 715
i
i
i
3
!
i
O

ERIC

Aruitoxt provided by Eic:

. 3oth "a" and "bL" shoul

€) Pre-student-teachiny pop-
ul tiow

have group and 1nd1v1df
ual sessions in order
more fully to discuss
progra~iing, licensing
and camunity raquire-
ments and the multi-
plicity of teacher-re-
latw! jrofessions

:te programs ard
aforratior

5) Group ses<ions, dats
forzs and individual
seasione

7} Group and individual
asessions, gueets fron.
graduate schoole and
Job recruiters

¢, Loral school board mem

6) 8, Rducatien Departmsnt s
menber imowledgeable

Student Teaching oeure
be Apprentice teachers te
assist education staff

mender
7) Brosklyn College graduste
gram instructer




TECHN IQUL

L7
}
Lrour ses<ions, datas
[orms and individusl
essions

roup and individual
essions, gueets from
[raduate schools and
ob recruiters

STAPF (per 100 students)

TIME ALLOCATION (per 100 students)

——

FACILITIES
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¢. Loral school board member

6) a, Rducatien Department otaff
member imowledgeshle re:
Student Teaching ceurwes

b, Apprentice teachers te
assist education etaff

aender
7) Bresklyn College graduate pre-
gram instructer

|
3
|

6) 4 releass hours - Bducation De-
partaent Instructor fer conduct.
Restings and Supervieing etudent
and/er apprentice teucher pregr

7) L release houre - Craduate Bduca-
tion Department Instructer

6) Breoklyn College leoturs hall and
houeing fer individual inquiries

at Preeklyn Cellege Ceunseling .
Center

7) Breoklyn Cellege leoture hall and
housing fer individual inquiries

at Brecklya Cellege Counseling
Center




FUNCTION

Screen-
ing

-

NEFINI™ION

SCOPE

TECHNIQUE

ERIC
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The prccesses hy which students are Judged
suitatle to snter into s teaching career

Freshman year through senior
year. Criteria for teaching
have long eluded the experts.
Certain criteria are general-
ly assumed to be acceptables

1) A lmowledgsable human botlﬁ

2) Knowledge in the subject
matter taught
3) Kelatively good health

ki) Avility to communicate

S) Apparent peychological
stability

1) Judged by college entrance
battery plus praficiency
examinations where nec-
e8sary. Remedial work to
be required in aress of
obvious deficiency,
(Courses should be offered
in these areas by the De-
partment of Educational
Services,)

2) Major department evalusti

3) College Health Services

L) Observation of performance
with children

5) Staff and responsibilities
with respect to screening
and entrance to courses
should be worked up as
courses sequences are being
developad,

J
1) Cellege Testing Offiee :
b

o

(

i

p

S

2) M

2) Cesperating esllage 3) ¢
3) Departments of Neadth & I ) o
Bducetion (X & W) ”
L) A1 Raucation Instruc $) s
5) Bducatien Dopartmeat Ine .
&d trained peyshelegls sl

C!

e




1) Judged by college entrance
battery plus proficiency
examinations where nec-
e88sry. Remedisl work te
be required in areas of
ouvvious deficiency,
(Courses should be offered
:’ in theae areas by the De-
partment of Educational
Services,)
2) Major department cvuuuuL

3) College Health Services

Fh) Observation of perforvance
with children

S) Staff and responsibilities
vith respect to screening
and entrance to courses
should be worked up as
course ssquences ars being
developad,

TECHNIQUE _L'Almm__

1) Callege Testing Offiee

2) Cecperating eallege dopertnente

3) Departments of Nealth & 1
Bducatien (M & W) Rostead
L) A1 Bduoatien Instructers

5) Bducatien Departasnt Instrustere
®d trained peysheleglste
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FUNCTION

Affective
Rducaticn
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SCOPE

TECHNIQUS

DEFTNITIN o
"ess the learner is 't meraly a ~ogri‘ive en-
tity; on the contrar e exhitits affective or
emotional states i- s motivations, attitudes,
peracnality, anxiet‘es, cortent:ors and beliefsd
all of which influszce hia lear‘nap 4ipn dipact
and indirect ways.,"

1) Exam:nation of self

2) Developrment of self an: ;roun awareness.
(Refer to Special reaturss of the Pro-
grar in Section I of the "“urriculur
Docurent")

ca
~—

Sensitization to self, group, instructors
and concepts. (Refer to Special features of
the Prograr. in Section I of the "Curriculum
Document" )

2Auoub01, David P. & “onfi-eon, Flovd G.,
School Leerning. N » Yorn: Holt, Rheinhardt
and wineton, Iac 19»9 p 340,

—

—

Sophamors level
Incorporated into the
firat course, "Children
and Youth ir Schools in
Urban Envirenment”

and Early °nildhood
course.

Junior lavel
Incorporated into "learn-
ing courees

3) Senior level

Incorporated into Campre-
hensive Teaching Coursse

1) The course as outlined
involves a team of faculty.
It will be the function
of the trained psycholow
gist to make the student
more awars of himself and
his reaction to others in
group situations.

2) a.

b.

3)a,

be

To continue work of
previcus year in de-
veloping greater per-
sonal insights

To develop greater
awarensss of inter
group dynamice in
college and achools
To continue work of
previous 2 years

To further develep
ineights and ekille
required of a teacher
in hie new role

|| STAPF (per 100 students

1) Peychelogist te fumc

temm teacher

2) Peyoholegist as a te
with specific graup
skills

3) Peycholegist as a
plue hie availabill
(in the Centers) fer
consultation




TECHNIQUE

) The course as outlined
involves & team of faculty.
It will be the function
of the trained paycholoe
gist to make the student
more aware of himself and

t  his reactior to others in

group altuations.

371. To continue work of

1 previous year in de-

veloping greater per-

sonal insighte

b, To develop greater

avareness of inter
sroup dynamics in
college and achools

a. To continue work of

previous 2 years

To further develop

insights and skille

required of a teacher
in his new role

~ Y

b

ERIC
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]LSTA” (per 100 students )

1) Paychelogiet te fumctien as a
temm teacher

2) Psycholegiet as a temm teacher
with apecifio greup dynamios
akills

3) Peycholegist as a team teacher
Plus hia availability te studen
(in the Centers) fer individusl
oansultation

t.. s of course soquInoes

2) To be werked out by instructienal
teans of ceurse ssquences

3) Te be werked eut by instructionall
teans of csurse sequences

191

TIME ALLOCATION (per 100 students) | PACILITIRS
F‘\
A
1) Te be werked out by instructienal] 1) Breeklyn Cellegs classreem E

2) a. Breekiyn Cellege classreems

b, Sohscl-Community-~Teaching~
Learning Centers

3) a, Presklyn Cellege classroems

b, ScheeleCemmuni ty=Teaching-
Learning Centers




FUNCTION

Affective
Education

(con-
tinued)

O

.ERIC
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DEFIFTTION

SCOPE

TECHNIQUE

STAFF (per 100 students)

L) Sensitivity training - “The term is used
loosely to include a wide range of labora-
tory training approsches ir. human relations,
group dynarics, organizationsl development,
_as vell as a number of veroal and non-verbal
experiences that seek to 1ncrsnae awareness
and release human potential."”

|
) Open to seniors and graduate
students

3pirnbaum, Max, "Sense About Sensitivity Training'|, Saturday Review of

Literature. Nov. 15, 1969, pp. 82-3, 96-98.

L) A voluntary course in
sensitivity training

ekills and treining

) Peycholegist vith eensitivy
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TECHNIQUE ‘ STAFT (per 100 students) TIME ALLOCATION (per 100 students) FACILITIPS
L) A voluntary course in J|L) Psycholeglst with sensitivity L) To be werked out by instructional L) Brooklym College :lassroem
sensitivity training skills and tradning teams of course sequences
O

LRIC
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L.

Te

8.

9.

10.

11,

12.
13.
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po: Lbie 1o personalize - Lo bumanize e the educaticnel process
Coept L wreraring 10 become teachers

.
1

2oL b1 example of the met: .l 25 leathing that we hope our
L - : % employ when they became teoachers:! In effect, can we practice

cwn owe wenvide 2 ogulded, reasoned cuntinuity of educational experience
ths studcn® can exercise self-divection in cooperation with instructors
ne o rlogsely involved?

Is 1% »ozsible to break down artificial barriers between individual
cyosts nd Jdiscinlines and encourage inquiry, problem solving, scepticism, and
cateilensunl curiosity ~ relating directly to the vital issues which involve
—d o gte sUdentst

¢ Hoo Conmittee on Organizetion of Instructional Teams beiieves the

e S
snawes e these questions to be "ves"., Within a large, often depersomelized
oeluran sechiry; involving meny hundreds of instructors and thoustnds of
v Bs. wa saiubion would seem to be te think in terms of smaller unit:o within
R LN U L'L r-yg

~ ort peoposes a team approoch to instruction -~ specifically, tre
Lfe.. cear Pian, Recognizing 4hat all faculty and students may not wish

p cee ix the type of teem plan here described, the Committee has provided
cor ervzrnetive approaches to instruction.

e Iretructional Team Plan is divided into two parts, Plan I end Flen II.
Sloa L osu esigmed for the latter two or three years of the undergraduate students’

P

Chine s onl procrum and may be implemented by the Department of Education as it is
cnsnt Ll oogacized.  Plap IT is designed for the first two years of undergraduate
coit weing ) lu, toercefore, a college-wide plan, which would require consideration
g0 action wevwsd the Department of Education.
tuoceeling poges explain (1) the general structure end content of the
Lnomes orael Tram Pian, (2) more specific epplication of the proposal to Flan I,
Viuse et sodlepe~wide consideration of Plan II, and (4) prototype Instruc-

e Lrtwen of aeteiled examples of the plan as it can be implemented.

N

3
S -

e wventages of the Instructionsl Team Plan to students, faculty. and,
in, pea, to the schools these students will eventually serve, should become
Lssseas 23 tioae vepcrt evolves. The close interaction between the Instructional

"0, £ the ¢ narunity is shown, beginning early in the Educational Progrea and
coewini b0 the inbense involvement of the teaching intern in the School-Commu-

ity "eacalng- wesxning Center.

This camittee recognizes the difficulties of implementing such a dramatic
change 10 the structure of the Department of Education. Thus a gradual, progres-
aive wiglenentation 1s proposed, based upon the readiness of faculty and students

> D) L. Ed
to particlovote,
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II., The Instrulvional Team Plan

A. Bazi: {0 the Ipstructioual 1eer plaw Is tae principle of & small
mber ¢ faculty mewbers wi  stloccols organized tog. .er to carry
oat the educationsl progrer - respaneible for and accountable to
each obther,

ne bypioad Instiuvetional Wewa wousd e cogposed of five or six

isiructors, assigred full bies, and £irty to sixty students.

ey would remain together for & two or three year period.

3,

;—»1 [ L-Eg

III. Staffing %1 fustructionsl Team

f, A, Faculty nembers who seek closer personisl involvement with their
students, who desire to msks use of methcds of instruction be-
yond onveatlonal course sir:ctuces, and who wish to interect
with other instructors ur an liter.disciplinary basis will be
‘ recrivved for the Instructional Teams.

iote consideration the personali-
JEructorsy thus faculty should, to

B. Seleection cf faculty musi few
@ it
2 lens M which they would work.

ties snd moZivations of tu
tne dzgree possible, selecl

v
in
¥
ia

C. um"“ menbers from other deparimenis siiuld be "borrowed" and
agiigned as full-~-tike team merbers, particularly for the secon-
dary ievel teams in which e s;jecific discipline is emphasized.
Tnis practice will becowe more necessary as the number of teams
increases, thus texing the parsomnel resources of the Department

£ Education.

D. Finel resronsibllity for assigmeent of fecolty and students to
Instructional Teams lles, of cour-e, with the Dean of Teacher
Educeiion. However, experiznce tss taughi us that the team ap-
rroach will not succeed unless the participants on the teams
are eetively involved in organiuing and implementing the program
. the oubset,

The general guidelines of this plan should first be explained to
the entire Deportment of Education, Volunteers te participate

; would be solicited., Fram amcng the volunteers, viable working

) teams woulc ve buillt, caumbining the judgement of the Dean, his

: st&ff, and the prospective team mewbers. One would expect that
within the Department "embryonic" feams would form themselves
anc ccme forward, seeking offi.ial saaction.

oy

IV, Leadership »f the Ingtructional Tesaus

>

One fuculty member on each Instructicnsl Tesm would be named Coordinator
by his team collieagues. This assignment could be rotated among team members.

i

L S ]

ERIC
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v. Faculty-Stucent Reistid.snipg

A,

B.

Escr Instructionsl Teaws wuuld tase @ teacher-pupil ratio of
1 to 10-12,

Ezch feculty member wvull s:i s¢ aiviser to 10-12 students
for & two year period and would be eccountable for guiding
his studeats' instructionel program.

The heigntened iuvolvement oy frweuity and students in each
other's lives, in a persanalized team setting, is considered
one of the greatest strengths of this plan.

."z;

Perscnality conflicts between students and teachers could be
better end more comstructively handled. Efforts at adjust-
ment to the needs of the other would be mede before resorting
tc avoldance or transfer +o snother team, which latter case
ig always possible, when necessary, for a student's (or in-
structor's) well-being.

Irstructors in different Instructional Teams could exchange
students temporarily during times of specialized inquiry to
teke adventege of the other's particular competencies.

VI. --Student-Student Relstionships

A.

Students would have e feeling of identity with their team
peers. There would be a greater sense of working toward
ceamon gouls.

Current research indicates that smae of the best learning
tekes olace wien students ieuch other siudents. Thus stu-
dents of two or three levels in each team (such as juniors
ard seniors) will add to the learning potential of student-
to~student iuteraction.

VII., Orgenization for Instruction

A,

Bech house faculty team wolld:
1. Orgenize its ownt ilnstructloaal sciedule
2. liold planning meetings at least weekly

3. Provide instruction which meets requirements of the
college, and which will be appropriate for teacher

certific a?im .
’[

Organizational patterns, schedules, and instructional styles
could vary widely among Instructional Teams - for example -

1. A team may maintain traditional class hours and course
requirements, or -

2., A team may operete on 2 highly individualized, inquiry-
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tasea level, where reculty bl sludest. interact one-to-
one, in small groups, in Gurge group instruction, in inter-
distiplanary projects - all of which provide at least the
equivelent of course reg . lrerents necded for transcripts.

VIII. The ILnstructional Toams snd the pariic Schools

A. Instrictional Teams would make woé O cormunity resources in
their bsaic programs, and would nceur . ingty visit and observe
in +the City schools.

B. Instructional Tesms would mainlain suae vhysical connection with
the cullege - particulerly with cecond und third year students,
put the bulk of their activities would take place in the Schocl~
Community Teaching-Learning Centers.

TX. Plen I: Instructional Teams - Deparfment of Education

Within the Department of Education, Tustructional Teams would be formed
according to the orgenizational patterns develcped for Teacher Education as
presented in the body of this curriculum document:

A. N-2 Tesm: Sophomores, Juniors aund Seniors, spproximately 18 each.,

B. Elementary Grades team: Sophomoress Jualors and Semiors, approxi-
rpately 18 each.

¢. Middle School Tesm: Juniors and Sericys, approximately 25 each.
D. High Scheol Team: Juniors and Seniors, approximately 25 each.

E. Middle School and High School Teauws would be further specialized
by subject areas, such as

1. ‘igh School Mathematics Instructicnal Team

2, Migdle 5caool Cammnications Arts Instructional Team

Plan I Staffing. The Instructicnal Tesrm would be staffed by three or
four faculty members of the area of specialty = l.e., Early Childhood Educa~
tion, Secondery Science Education - pius cne from the Behavioral Sciences and
one fram Educetidnel Foundations., They would provide basic instruction,
supervise student teaching, conduct seminars and engage in field experiences,
largely 1in the gchool-Community Teaching-learaing Centers,

. Cooperating teachers in the public schools would be partners on tne
team end would share responsibility for the training of the students in the

Yastructional Teans,
Assignment of Students. gtudents tor cach Imstructional Team would be

selected by tnc faculty of the team from velunteers solicited by the Depart-
ment., Ideally, students would join the teams ot the outset of the curriculum
seguence, but pxovision would be made for latter entry, following consultation
with team faculty to establish edncationsl expectations,




- ——

200

mransfer situdents from other colleae.; suu'. @ cammnity colleges, who
enroll at the third year level could be inte,r:ted into the Instructional Teams,

curricdium of Znstructional Teams. wrriculiss offerings of the various
Instructional Teams are escribed in tie body of this curriculum document.

Prototype Instructional Teams. Attached to chis report as appendices are
detaiied exsmples of individual Instructionsl Teems. They are intended, not as
definitive, but as possible implementations of the Instruction Team Plan.

Appendix A: Instructional Teem - Cogmudcation Arts Outline

Appendix B: Instructional Team ~ High School Mathematics
Education: Team Orgenization

Appendix C: Instructionel Team: A Tenbaetive School of
General Studies Variation

Tnstructional Team Plan &t the Schocul-Uummumity Teaching-learning Centers.

Vital to tine success of the Instructional Team Plan is its successful in-
tegraticn with the instructional plan at the fchool~Community Teaching-Learning
Centers located in or near the public schools. ‘The example cited of Mathematics
Education in /ppendix B indicates one means to bring about such interactlon.

This report has also previously recomuteided that public school personnel
be included as full partners in teams in the field. Recognition of such public
school personnel as adjunct college raculiy witin some financial advantage is
also a worthy possibility.

X. Implementing the Instructional Temm k.on iu the Department of Education

A. Because of the difficulty of establishing many teams for literally
thousends of students, it is suggested that two pilot teams be
formed for the February, 197L sumoster. Refinements in the plan
can be made from the experience galred.

B. nepinning in September, 1971, subsequent Instructional Teams would
te formed as they are ready with well-matched faculty teams for
wa. 1. I @ould be & great mintae to firce uals (or aNT) vt Lk
ooovctant, ill-prepared facully and sudents.

C. Hxperience will teach us whether the entire Department of Education
.could ~ or should -~ be included in the Instructional Team Plan. It
could well be that a series of conventionally scheduled classes will
continue to be necessary.

XI. Plen IX: Instructional Teams - Brooklyn College

Plan I7 suggests an Instructional Team approsch for the first two years
of undergraduate educaivion and is, therefore, beyond the province of the Depart-
ment of Education., The valve of the team approech as described previously in
this report would 2lso apply to the earlier Iiberal Arts sequence. The following




are suggested wrplications of the p.. . o Toe ¢olliye as a whole:

Assignrent of Ctudents to Instircetionei Teams

A. Initis) plocement of cinden.. iu Plzn 1L Teems would be hetero-
gencous. <S¢ Tar as possible. the student population of each
team should be bslanced evhiically and with resgect to sex.

Freshmen and cophomores wowll be gruyad heterog:neously in
sirilarly orgenized Imstructicnal Tesms. Each team would in-
clude approximately 1/2 freshman and 1/2 sophamores, thus

changing only 1/2 its population each year.

NB: Special open admissions teams could be established for
students who would benefit from a program geared to their
special needs. ,

Transfer of students between Plan II Teams could be made by
the mutusl consent of the student and coordinators of the
teams concerned.

Staffing the Plan IT Instructional Teanm

The Plan II Team could be staffed, for example,by one faculty member
each from the English, Social Studies, Mathemstics, and Science disciplines,
plus one frcm Psychology/Sociolow. They would provide the base for instruc-
tion for the 50-60 students in the Instructional Team. Some instructors
would be assigned from the Depertment of Education; others, from other Depart-
ments. Courses in other disciplines -~ such as, Pysical Education and Foreign
ILanguages - would be scheduled as needed in tle same manner as they are pres-

ently.

Curriculum of the Plen IT Imstiruciiunsl Team

Curriculun offerings within a Plen II Team are described in part in the
body of this docuwent and are further stated in college policy. Appendix D to
this report "4 Prototype Plan II Instructional Team: Course Sequence,’ is
an example of how such a tesm could organize its course work.

XII. Evaluation of the Proposed Orgeanizational Structure

A plan for evaluation of the Instructional Team Plan should became part
of the overall curriculwn, In addition to helping to determine how well the
structure is fulfilling its goels, evaluation can serve as a dynamic input to
generate modificatiocn and change.

A. Those involved with modificatbion would seek to answer the follow-
ing questions:

1. Does the organizational strucvucs fuiction to increase con-
tinuity and integration of the learning experienceswithin
the team? -
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Has the team provided sufficient supervision and counselling
to maximize the unity and utility of all course work?

Does the team structure foster early professional identifi-
cation at the point when students make their first commit-
ment to education?

Does the team structure contribute tc a climate of increased
individual and group responsibility to the learning and

teaching process? 1Is there any evidence that the motivations
for teaching and learning are a result of the team structure?

To what extent does the team structure cultivate and use the
the individual strengths of its student and faculty members?

Is the teaching-learning model of the team consonant with
the way we hope our graduates will be prepared to teach?

This committee is aware of the complexity of evaluation, We are
concerned that evaluation procedures be sound in technique and in
criteria. We see the value of a permasnent committee to monitor
the success of our program by calling on groups of faculty and
students as they see fit and charging them with aspects of this
ongoing eveluation.

We call attention to the fact that none of the goals linked to
this organizationel structure are associated with conventional
academic measures. We urge that such standards not be iniposed
on the evaluation procedure.

We feel that our goals can be translated into identifiable be-
haviors and that suitable measurement techniques must then be

developed.
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Appen ix A

Prototype Plan I - Instructional Team: Communication Arts

A prototype of an instructional program for third and fourth year stu-
dents speeializing in secondary school Cormmnication Arts will “elp one o visua-
lize a typical educationel continuum.

Electives outside the team curriculum are not shown. However, such
elective courses are possible when the need or desire arises. One should also
note the Summer Experience Program which is an integral. part of this particular
illustratica.

BROOKLYN COLLEGE o1 CUNY
COMMUNICATION ARTS PROGRAM
Undergraduate Curriculum

PROTOTYTE
Sample Educational Program
1st semester JUNIOR YEAR 2nd semester
Credits Course Credits  Course
3 Methods of Teaching + 7 Teaching Seminar + Performance
Observation Supervised Student Teaching
3 Literary Movements 3 Literary Movements continued
3 Developmental and Remedial 3 Aural-Oral-Visual Media (lab)

Reading (lab)
3 Adolescent Psychology
3 English as Second Language

15 13
1st semester _______ SENIOR YEAR ’nd semester
Credits Course - - Credits Course
3 Measurements and Statistics 3 Literary Criticism
7 Internsnip + Seminar 7 Internship + Seminar
2 Culminating Seminar 2 Culminating Seminar
12 12
7 credits SUMMER EXPERIENCE PROGRAM

. 10 be taken before sophamore, junior or senior year

. to include experiences in living and learning in
cultures abroad or in deprived areas (e.g., ghetto,
reservations, et al) Summer employment in such
areas could meet the requirements.

56 credits Total (two years)
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Appenddx B

Instructionsl Teus ~ High School Mathemetics Education: Team Organization

l.

The Student Population would consist of 50-60 students in
their 5th, 6th, Tth, or dth semesters. Ihey would have
completed tre Calculus Sequence in Mathematics and 45 credits
of required Liberal Arts courses. No more than 55%, and no
less thar 45% would be seniors.

Provision for Multiple Entry Points: A student entering fer
his S5th semester shall meet the requirements listed in #1
atove. A student entering for his 6th semester shall meet
the requirements in #1 plus 3 Mathematics courses from the
reguired list and 10 credits in required Liberal Arts courses
(or Liberal Arts requirement cumpleted). A student entering
for his 7th semester shall meet the requirements in #l plus

6 Mathematics courses from the required list and all ILiberal
Arts requirements completed. No student will be admitted for
one semester only. A student entering for his 8th semester
would have to cammit himself to a 9th semester in order to
canplete the Sequence end would have to meet requirements for
admission to the 7th semester.

The Taculty Population: This consists of one=-two from the
Mathematics Depextment, one-two from Mathematics Educatlon,
and two from Behsvioral Scilences and Educational Foundatioms,
in addition to the Department Chairmen from the publie schools
occupied by the house.

The Student Programs: Each semester a student will select 5
units from: 1) requived mathematics, 2) required mathematics,
3) elective methematics, 4) methods, 5) foundations, 6) stu=
dent teaching, 7) paraprofessional activities, 8) free
elective fram outside the team. A required seminar will pro-
vide a 6th unit,

Certification Requirements: Mathematics: 8 required courses

beyond Calculus, Foundations: 2 courses (Proseminsr), Mathe=
metics Education: 2 units of paraprofessional activities in
connection with proseminar, 2 units of Methods, 2 units of
Student Teeching in connection with Methods, 1 unit of
seninar for every semester with the teanm.

The Fhysical Arrangements: There will be 25 juniors and 25
seniors assigned to a paired junior high-senior high or
middle school~-high school. Thirteen seniors will teach in
the lower school and thirteen in the upper school. Thirteen
Juniors will serve as paraprofessianals in the lower school,
and thirteen in the upper school. Each semester the school
assigmments will be switched. Thus a student will serve as
paraprofessional in both upper and lower school and will
student teach in both upper and lower school.
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Units Offered in One Semester:

1; Required Mathematics
Required Mathematics
Mathematics Elective
Methods

Foundations
Paraprofessianal Activities
Student Teaching Activities
Seminar

-3 O\ W N

205

two sections 25 in each
two sections 25 in each
one section

two sections 13 in each
two sections 13 in each

25 students
25 students

4 to 6 sections 8 to 12 students

Faculty Ree¥%ibilitiea' (Naturally these divisions of

responsibility will have to be worked out among the

participating faculty)
Unit

1) Required Mathematics
2) Required Mathematics
3) Mathematics Elective
4) Methods

5) Foundations

6) Paraprofessional Activities

7) Student Teaching Activities Math. Educ. Dept. Chrmn.

8) Seminar*

9) Outside Courses

Faculty Responsibilities
Secondary Tertiary
Staff In: Staff L :

Staff In:

Mathematics Math. Educ. Dept. Chrmmn.

Mathematics Math., Educ. Dept. Chrmn.

Mathematics Math. Educ. Dept. Chrmn.
Math. Educ. Foundations Dept. Chrrrn.
Foundations Dept. Chrmn. IMzth. Educ.
Foundations Dept. Chrmn. Mzth. Educ.
Foundations

*Each faculty member leads a Seminar and
is the key contact for the students in
his Seminar. Each Seminar must contain
both juniors and seniors to get a mixing
of experiences. Possibly each faculty
member could serve as a secondary member
of another Seminar, The Department Chair-
man might also be uged in this role.

Student's Schedule Time: All activities are scheduled in the schools.
For his 6 units a student would need the following hours per week:

a. Mathematics 6 hours

c. Paraprofessional Activities or 15 hours
Student Teaching Activities

d. Seminar 2 hours

e. Elective 3 hOurS

Total 3-5 hours
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10. An Example of a Weekiy Schedule:

Time Day 1 Day 2 Day 3 Day U
9:00 Methods a Seminar Methods a Seminar
Foundaiions a Foundations a
10:00 Methods a Seminar Methods a Seminar
s Foundations a Foundations a

11:00 Math. kequired a Math. Required a Math. Required a

12:00 Math. Required b Math. Required b Math. Required b Team Facul.y

Math. Elective Math. Elective Math. Elective Planning
A\l
F 1:00 Math. Required b Math. Required b Math. Required b Team Faculty
Planning

§ 2:00 Math. Required a Math. Required a Math. Required 2

; 3:00 Methods b Seminar Methods b Seminar
: : Poundations b Foundations b

4:00 Methods b Seminar Methods b Seminar
| foundations b Foundations b

This schedule mekes possible the formation of a team within a team.
Students could schedule Mathematics or Foundations, Mathematics and
Seminar in the morning and engage in paraprofessional activities or
student teaching activities in the afternoon, or vice-versa. Then
morning methods and foundations faculty could work with their own
students in the afternoon in paraprofessional activities and student
teaching activities, etc. Under this arrangement, it would even be
possible for a teacher to be assigned two student teachers and/or two
f paraprofessionals without conflict in hours.

A Four Year Program Leading to Certification as a Secondary
School Mathematics Teacher

SRESTER
f A. Math 3.2 (3 credits) and 13 credits of required Liveral Arts courses
B. Math 4.2 (3 credits) and 13 credits of required Liberal Arts courses
" C. Math 5.2 (3 credits) and 13 credits 7 required Liberal Arts courses

i D. Math 11.1 (3 credits), Math 1h.1 (3 credits) and 10 credits cf
required Liberal Arts courses
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Math 11.2 (3 credits), Math 14.2 (3 credits), Educ. 71.X (3 credits)
and 4 credits of required Iiberal Arts courses

Math 51.1 (3 credits), Math 9 (3 credits), Educ, 72.X (3 credits)
and 7 credits of required Iiberal Arts courses

Math 8 (3 credits), Educ. 73.X (6 credits, incl~ding student teach-
ing) and 8 credits of required Liberal Arts courses or free elect-
ives,

Math 25 (4 credits), Educ. 7h.X (6 credits, including apprentice
teaching) and 7 credits of free electives

TOTALS : Education 18 credits
Mathematics 34 credits
Liberal Arts 50=70 credits
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App_endix C
A Tentative Variation For The School of General Studies

1. An experimental prograr ror Seniors and graduate non-matriculated
students only, to last ome full year (three terms), beginning with the
Sumer term. Only pert-time jobs, teaching or othLerwise, will be pos~
sible the third (Spring) term, Up to 60 students '.ccepted. All formal
course~work will be teaken in the evenings.

2. Term I (Summer) to have the same experiences and content and faculty
etc. personnel for all enrollees, regardless of teaching-level:

a. Intensive individual and/or small-group study of three different
types of neighborhoods (each student to study only two, his/her
own and one other type): inner-city slum, working-class plus
lower-middle-clags urban area, suburban middle-class. (Subsequent
camparison-groups to include students who have studied all three
types on a collective basis).

b. Two 2-hour total-personnel seminers per week, plus two work-group
discussion periods scheduled per week, plus assignment on an indi-
vidual basis to a particular cooperating faculiy-person for pro-
gram counseling plus c. following, to be the uniformly reguired
college~centered set-up. Neighborhood-studies to be done at stu-
dent's own convenience.

c. Initiation of a clinically oriented "professional development"
self-exploretion group utilizing role-playing, sensitivity-group
(5-G) and etc. techniques; to be conducted by a iﬁed clinical
faculty-person. (All students? Sub-grouped, with/g% p having a
mixture of teaching levels? Plus faculty?) Pass-fail gradihg;

only regular attendance required to get a Pass. *~
d. Course-credit Breakdown:
Credits
Course=Ares . Student Faculty
Growing Up in Society I: The Social & Subcultural

Setting (for individusl socialization) 3 3
Methods of Community/Subcultural Study 2 2
Sociological & Philosophicel Foundations of Educ.

(Comparative) 3 3
Professional Development 1 3
Program Counseling 0 1l

9 Z

e. To ha staffed by a cultural anthropologist on loan, a social -psycho-
logicaliy oriented developmental psychologist, & sociological and
philosophical educationist, ! =G etc. clinician, three "adjunct"

commnlty people.
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Term IT (Fall) to entail part-time sub-division into three(?) separate
groups :
A~ level: pre-school and primary See Supplementary Term II

Be=level: middle grades Statement for curriculum
C=level: Jjunior and senior high school) breakdown.

Class work to consist of a combination of total-group plus school~level
sub-group meetings. Other courses in other departments according to in~
dividuel lacunai and/or interests.

a. Plus continuing assigmment for counseling-plus tc the same
faculty~person, plus & school-level-delimited S-G continuing
experience. Fleld work to be done at student's own couvenience.

b, Course-credit breakdown:
Credits

Students Faculty

Course=, 8

Growing Up in Society II: The Individual Socialization

Process (Lectures plus school-level-groups seminar) 3 3
Including an Observation Exercise 1l l

Evaluation of Current Institutions as Socializing Agents:

Theory and Methods (includes e field experience entail=

ing study of actual roles of family, school, other in-
stitutions such as TV) 2 3
Professional Development, coutinued 1l 3
Program Counseling, comtinued o] l
7 11

c. To be staffed by same developmental psychologist and educational
philosopher and adjunct-community people and S-G clinician as for
Term I, plus rotating subject-area and methods people.

Term ITI (Spring) to entail camplete separation into the respective school-
levels and to be strongly field (school plus community plus hame) centered.

Only part-time jobs will be possible for participating students this tern.

8. Course=-credit breakdown:
Credits
Students Faculty

Course-Ares,

Principles of School Learning & Instructional Prectice

(and evaluation)
Principles and Practices of Curriculum Development & Evalua.

Professional Develomment, continued

Program Counseling, continued
Methods of (Subject~Area)Teaching,plus supervised practice

(ovm job?) teaching —

=W WwwWw

3
3
1l
0
?
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b.

To be staffed by a learning-theory cum curriculum person, plus
same S-G clinician, plus rotating methods and subject-area
people for A and B levels, one methods and subject-area special-
ist(s) for C-level people.

Supplementary Term II Statement

A-Level Group

1.

2.

3.

The central experience is an intensive study and subsequent com~
parison of the hame to school to home lives of children from con-
ception to 8 years in the sume sreas as student studiec during
Term I,

Evaluation of socializing agents available to children of this
age-span in each type of area, according to instructor(s)-student(s)
developed criteria.

Regular observation and teacher-aiding in child-care or nursery-
school or kindergarten facilities in one of the first two neighbor-~
hood types studied by the student during Term I.

B-level Group

1.

2.

3.

The central experience is an intensive study and subsequent com-
parison of the home to schecol to home lives of children and
youth from 8 to 13 in the same areas as student studied during

Tern I.

Same as A-level 2.

If already teaching, use of owm 2xperience as partial fulfillmen®
of school-observation requirement (since probably teaching in a

parochial school)., For those not teaching, assignment to a school
in the same urban area as student studied during Term I for tutor-
ing and observation; supplementary ocbservation for those teaching.

C-level Group

1.

2.

Same as B-Ilevel 1, for youth from 12 to 19.

Seme as B-Ievel 2. and 3.




Appendix D
Prototype Plan IT-Instructional Team: Course Sequence

The following prototype provides an example of the educational progrem which
could be followed by a student who expects to specialize in the Cammmication
Arts. To envision a program for a student aiming toward another area of
specialization, one should substitute appropriate courses for those marked
with asterisks (electives).

BROOKLYN COLLEGE OF CUNY
COMMUNICATION ARTS PROGRAM
Undergraduate Curriculum

lst semester TRESHMAN YEAR 2nd semester
credits course credits course

1l Seminar - Introduction to Team 1 Seminar continued

3 Psycholozy + lab 3 Psychology + lab

3 Sociology + lab 3 Anthropology + lab

*1 Physical Education *1 Physical Education

2 Usage and Basic Writing *3 Voice-~-Diction/Oral Interp.

3 Foreign Langusge + lab 3 Foreign Language + lab

*3 Survey of Philosophical and *3 Survey continued

Literary Movements & Backgrounds
*#2 Reasoning and Debate —

18 17

1st semester SOPHOMORE YEAR 2nd semester
credits course credits course
3 Pro-Seminar in Secondary Educa=
tion + lab 3 Pro-Seminar + lab continued
3 Social Psychology + lab 3 Urban Studies + lab
¥3  Foreign language + lab *3  Foreign lLanguage + lab

#3  Backgrounds in Iiterary Cultures 3 Backgrounds continued
*2 Creative Writ *2 Creative Writing
> Biological Backgrounds 1 Physical Education Interpretative
x

Movement

Linguistics

NB: Lab indicates: clinical observations,participation in projects, -
involvement in the public schools, et al, in Campus Media Iearning
Canter and School-Community Teaching~learning Centers.

Elective
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I. Statement of Objectives

A. Introduction

The imoortance of the Liberal Arts in a curriculum of teacher preparation
is indicated in the Assumptions, Goals, and Special Features of this document
anl should be read in connection with this report,

The specific purpose of the following pages is to suggest those areas in
the four teacher preparation curricula {Early Childhood, Elementary, Middle
School, and Secondary School) where involvement on the part of the prospective
teacher, in Departments outside of Education appears important, and where
continuing cooperative endeavors between representatives of the Department of
Education and of other Departments in the College would be needed to implement
these suggestions. This direction of purpose is based on the extensive interim
reports of sub-groaps of the Ad Hoc Committee for Liberal Arts Content in
Teacher Preparation Programs, Department of Education. These sub-groups have
been working in various subject areas. At the request of the Music Department,
the sub-group (Music) has been interdepartmental in its make-up, Initial
contacts have been made with the Chairman of the Departments of Educational
Services, Afro-American Studies, and Puerto Rican Studies. Communication has
been received from the Physics Department.

Several general features of the four curriculum proposals, included in
oreceding sections of this document, should be recalled as being basic to
some of the points made in succeeding sections of this report,

1. The Early Childhood, Elementary, and Middle Schools curricula lead
to a major in Education, The Secondary Schools curricuium prescribes a major
in a subject area and a concentration of 20 credits in Education.

2, All four propcsed curricula are experience-centered, The prospective

teacher is committed to a continuing, sequential, and intensive series of
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experiences in planned school-community settings.l The experiences are to be
developed in conjunction with course offerings in the curricula.? For some
prospective teachers these tasks will start in the Sophomore year (e.g., Earl:
Childhood and Elementary curricula); for others, in the Junior year.

3. An introductory, or "first", course has been devised for each of the
curricula, This course is to be taught by a team of instructors. As part of
the content of this course the prospective teachers will learn, and put into
practice, systems of behavioral analysis; for example, techniques of analysis
of logical teaching-learning systems, or of classroom behavioral environments.
B. The Liberal Arts and the Curricula

There are three broad topics which should be included in cooperative
discussions between representatives of the Department of Education and of other
Departments in the College on the Liberal Arts and the curricula.

i. The Specific Requirements in the current College program for the
E.+, degree.

2. Suggested electives within other Departments which might be parti-
calarly appropriate for prospective teachers,

3. Contributions which Liberal Arts Departments will meke to specific
courses in the four curricula (Early Childhood, Elementary, Middle
Schools, and Secondary Schools).

These three broad topics are detailed briefly in the following pages. The
topics themselves are not exhaustive, but should be regarded as suggestions
only; an initiation, and in some instances, as with the Department of Music,
an extension, of joint discussion between the representativns of the Department

nf Education and representatives of other Departments in the College.

Lseo Appendix A, School-Community Teaching-Learning Centers, page _148 .

2see Appendix G, Experiences, page _238 .
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C. T..: Specific Degree Requirements (see pages )

“ible I, page y scans by curricula and division, some suggested topics
for ilscussion, with regard to the Specific Requirements for the B.A. degree.
“:e intent here is not to alter the divisional structure of the Specific
Rzcuirements, but to give some consideration to the possible inclusion and/or
Zavelopment of courses which (1) might be added to or substituted for courses
in the Specific Reguirements, and (2) might be more relevant to the tasks the
nrospective teachers will probably face in the schools.

D. Suggested Electives

From within current offerings of the various Departments in the College or
rer new course offerings developed in response to suggestions evolving from
Joint discussions with representatives of the Department of Education &nd of
oSther Departments in the College, suggested elective courses for prospective
teachers in the four curriculum levels might be detailed.

fi, Special Areas in the Curricvla

1. Secondary Schools: discussicn with representatives o~ the major subject
iepartments to {(a) review department courses for the major preparing to teach
in the secondary schools with respect to the secondary school curriculum these
vrospective teachers will probably be implementing, and {b) to consider subject
area requirements for entrance into the Secondary Education Sequence.

2, Middle Schools. Prospective teachers in the Middle Schools program
are majors in Education. However, enrollees are advised to "specialize" in
two subject areas. The suggestion is made that representatives of the Deparu-
ment of Education and of other Departments in the College explore possibilities
of developing subject area courses relevant to the probable school tasks of the

Middle School teacher.

¢
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3. Elementary. The Elementary curriculum includes six courses which
explore the teaching-learning process in specific subject areas: Language
tr*+s, Reading, Science, Mathematics, Social Studies, The Arts (described as
rv, Music, Dance Drama, Film-making). Two curriculum/methods are currently
ffered in mathematics: Education 12.1 and 12.2 (Mathematics 2.1 and 2.2)

“undamental Principles of Elementary Mathematics, I and II. The suggestion

it made that similar courses be cooperatively developed by representatives

« ' the Department of Education and cf uppropriate College Departments in the

sthar subject areas. In Music such cooperative work is currently under way.
4., Early Childhood. For prospective teachers in the Early Childhood

curriculum there is a need to develop courses in the Liberal Arts which will

be more relevant to the tasks these students will probably facze as teachers.

Development of such courses should be the joint responsibility of represen-

tatives of the Department of Education and other Departments of the College.
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ITI. Progress Reoort of the Committee for Liaison with Liberal Acts
Departments - May 1971

The attached report from a liaison sub-committee
(Professors Zita Caniwell and Shirley Wedeen) outlines
the work accomplished to date and planned for the future.

Electives in Liberal Arts Departments

At the present time the Department of Education is conferring
with Liberal Arts Departments to accomplish three major
objectives:

1. To construct Special Programs for Education Majors
who wish to snecialize in selected liberal arts
subjects,

2. To construct separate elective courses for Education
Majors who do not wish to register in these special
programs (see 1 above) but wish to be given the
opportunity to take electives in liberal arts which
meet their needs. (All majors matriculated for a
B.A. degree must take 12 elective credits in one
liberal arts subject.)

3. To construct a list of Liberal Arts electives which
will meet the needs and interests of students enrolled
in the Middle School Sequence in Education and the
Secondary Sequency in Education.

217
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Iintroduction

The Committee for Liaison with Liberal Arts Departments
has been charged with the tasks of (1) making initial contacts
with the chairmen(or their designated representalives) of Liberal
Arts Departments with respect to the proposed new curriculum of
the Department of Education for the purpose of inaugurating
discussions with these departments regarding the roles of their
disciplines in the education of teathers in the undergraduate
curriculum, (2) maintaining contact with any liaison or Jjoint
committees established to continue discussions, (3} reporting
periodically on these discussions, for example, any suggested
changes or developments in curriculum, to the Chairman of the
Department of Education and to the Committee on Curriculum and
A’ 1ission to Courses, CLAS, for discussion and possible action.

The Committee for Liaison is not a policy making committee.
Its function is to make initial contact between the Jchnol of
Education and Liberal Arts Departments of the Collese for the
purpose of implementing several possible types of Joint cnter-
prises between these Departments and Education, for example,
(1) special programs for Education majors in Liberal Artis
disciplines such as Art, Music, Puerto Rican Studies, and
Science; (2) courses in the School of Education and/or Liberal
Arts Departments taught by teams of iuastructors from Liberal
Arts and Education. Further, the Committee on Liaison has
the function of maintaining continuous liaison between repre-~

sentatives of Liberal Arts in the various disciplines an4 the

School of Education through that School's Committee on Curri-
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tulum and Admission to Courses, CLAS.

Since the Committee on Liaison begen its work in April,
1071, discussions have been initiated with the Desartments cof .
Frt, Health end Physi~al Education - Men and Women, Mathematics,
Yusic, Political Science, Puerto Rican Studies, Science -~ Physics.
The discussions to date are summarized in the succeeding para-
zraphs,
1. Art.

Initial meeting: Professors Cantwell and Wedeen met with

the committee from the Art Department selected by Professor
M. Dorsky, Chairman (Professors Badalamenti, Campbell,
Gelber, and Holtzman). Discussions centered around (a) the
possible role of the Art Department in the proposed new
bducation curriculum, especially in Education 50.X6 and
40.X3, (b) possible suggested electives in the Art Depart-
rert for Iducation majors.

fucrent status: Discussion continuing with the Committee

from Art and Professors Baum, Giventer, and Hafner from
Fducation.

2. lealth and Physical Education - Men and Women

| Initial meeting: Professors Cantwell and Wedeen met with
Professors Frankel, Meagher, Pollack, Schalk, and Schoenberyg
from the Departments of Health and Physical Education - Men
and Women. This meeting was the outcome of a discussion by
ﬁembers Of the Departmen ts of Health and Physical Education-

Men and Women with the Committee on Curriculum and Admission

to Courses, CLAS, (School of Education) initiated by
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Professcr Duker. Discussions at this second meeting
centered around the possibility of the development by the
Depariments of Health and Physicel Education - Men and
Womer of two courses in Health Sciences: One designed for

wducaticn majors, the second, for prospective secondary

[IewPwT]

school teachers, not majors in Health Education. Sugges-

? tions were made by the represeniatives from Health and

Lo

Pryszical Fducation that the courses be (a) offered con-

Py

currently with practice teaching so concepts would be
i applied in school situations under supervision, and
(b) considered possibly as required rather than suggested

! elective offerings,

Current status: Department of Health and Physical Education~

Men and Womer are working on suggested courses; Dean
inpellizzeri should appoint a liaison tor the School of
Education.

¢+ 3. ggphéﬁat;_g

Initial meeting: Professors Cantwell and Wedeen met with
Professor Singer, Chairman of Mathematics. Discussion
centered around Education 12.1 (Mathematics 2.1) and 12.2
(Mathematics 2.2) and the proposed Mathematics - Education
Ccurse, Education XX.XX: Mathematics for the Elementary

School Teacher, for Education majors and the role of the

“Mathematics Department in the development and contridbution

to the proposed course.




221

Current statusz- Discussions continuing with representatives

of Mathematics Department and représentatives of Education
(Professors Chambers and Geddes).
Music

Initial meeting: Professors Cantwell and Wedeen met with

Professor Van Solkema, Chairman of the Department of Music.
Discussions centered around (g) the possible role of the
Music Department in the proposed new curriculum, especially
Education 50.X6 and L40.X3, (b) possible suggested elective
in the Music Department for Education majors.

Current status: Discussion continuing with representatives

from Music and Professors Bronars and Dietz from Education.

Political Science

Initial contact: A telephone conversation with Professor

Gorvine, Chairman of Political Science, who suggested the
Committee on Liaison contact Professor Abbot who has re-

quested additional information about the proposed new

Education curriculum.

Current status: Professors Cantwell and Wedeen will meet

with Professor Abbot in Septemter, 1971.

Puerto Rican Studies

ngmspe;ial sub-committee of Professors Allen, Beauclerk
and Cantwell from Education worked with Professors Dinos
and Nieves -~ Puerto Rican Studies on the development of
a Proposed Curriculum for a Major in Elementary Education

for Prospective Teachers Interested in (Option A) Teaching
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The Bilingual Puerto Rican Child and (option B) Qualifying
For lertification In Bilingual Education. This curriculum
has been approved by the members of the Department of

Education and Puerto Rican Studies and submitted to the

P

Curriculum Committee of the College,

7. Science - Physics

Initial contact: Professors Cantwell and Wedeen met with

Professor Skorinko at his request. Discussions centered

Yot PRvess J IO |

around the possibility of development of an Integrated

i

Science elective for Education majors and the role of

Science in the proposed new Education curriculum.

RS

Professor Skorinko suggested that discussions continue

with Professors Gibson (Chemistry), G. Moriber (Chemistry),

and Skorinko (Fuysics).

Current status: Discussions will continue in the Fall

with these representatives from Science and a sub-committee

from Education appointed by Cean Impellizzeri.

The Committee for Liaison with Liberal Arts Departments
will contact the Chairmen(or thei} designated representativeﬂ

of the remaining Liberal Arts Departments in the Fall semester,

1971.




© _IABLN T Spacific Reyuirawenis for B.A, Lugree: suggested topics rfor discussion.
N
Proposed '
Curriculum Division I Division II Division III Division IV
Early 1 Add Philosophy Gﬂ to Baslc science course M The devsiopment of a " Modern Languages:
~hildhood 1list of Specific more relevant to tasks Social Science sequence see suggestion under
Requirements. in schools. which would be more Division I and
relavant to understand- structure appropr-
Development of Modern Basic mathematics course||ing cultural/environ- iate basic work.
Language courses more relevant to school tasks||mental factors which
relavant to tasks in be listed with Specific |]|effect teaching-lsarning ||Consider the revi-
schools, for mxm.aw.wub add|| Requiremsnts, for Process. sion of Physical
elective courses in Con- || example, Mathematics Education require-
versational Languages. 2.2, ments to include
elective courses.
Elementary

#wa»o and Scientific
Method.

Health Sciences;

add elective courses
fiore relevant te
tasks in schools,

for example, Dxug
Addiction,

Middle Schools

Basic science course
more relevant to tasks
in schools.

Basic mathematics
course more relevant
to tasks in schools.

Secondary Schools

Requiremsnts as in
accord with major
departments.
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I. Modern Education and Individualized Instruction

%

Individuslised instruction as the term Ls used in this paper implies:
1) a degree of self-selection on the part of the student; 2) a determination

of the goal to be striven for on an individual basis; 3) pacing - that is a
rate of teaching-learning which is adapted to the individual learner; and
L) a shouldsring of a major share of the responsibility for carrying on the
teaching-lsarming process of the learner.

It would de inacourats to say that individualization is now the prevalent
spproach in the schools of Awerica. In fact it might be equally inacourate
to assert that a true individualization is at presenc & major movemsnt in the
achools. It would be entirely ascurate, however, to state that there is a
definitely discernible treri toward increased uss of the individualiszed
approach to teaching especially in the elementary school.

In support of this last statement the fact that only a dosen y-ars zr o
ago there was not a single book available on individuslised instruoction
coupled with the fact that now there are a musber of them available' seems
significant as it is improbable that publishers would invest in book e

ocrlptanotlﬂnﬂytobcinbctterth&nom-ydmm.

1. Barbe, Walter B, Rdwoator's Guide to Perscnalized Reading Instruction.

Englewood Clitfs, K.J,: Prentice ’ .

Darrow, Helen Fisier and Howes, Virgin N, Ag%hu to Individualised
Reading, New York: Appleton-Century-Ctof%s, .

Duker, Sam. Individualised !_‘_Ig'.g: An Amotated Bibliogrephy.
M.otuchen, N.J.: row 88, .

Duker, Sam. Individwalised Reading: Readings. Metuchen, N.J.:
Scarecrow 8 .

Howes, Virgil M. Individwalised Instruction as Teaching Stretegy.
New York: an, .




In recent years the idea of indi-idualizing instruction has been given
considerable impstus by each of three factors:

1. The population explosion.

2. The information explosion.

3. Technological devalopmsnts.

It is obvious that ths inocreasing number of pecple requires the most
efficient use of the eduwsatienal establishment for the simple reaaon‘that
available resources are not adequate for the toleration of insfficiency.

It follows of course that the most efficient manner of training teachers is
of crucial importance at this time. Individualized instruction is believed
by many to be the most afficient means of education not only for tm
teachers but for the students they will teach as well,

The goeometric inocreass of availsble information makes a system where
the educates is uniformly exposed to a very limited amount of that inforss-
tion completely antiquated. Individualized instruction makes possible the
utilisation of vastly increased amounts of this expanding supply of 19t9m-

tion on other than a mass basise.

1. (contimmed)

Howes, Virgil M. Individualized Instruction in Reading and Social
Studies, New York: Ma an, .

Howes, Virgil M. Individualized Instruotion in Science. New York:
Macmillan, 1973,

Miel, Alice (Bd.) Individualis Prectices. Practiscal
Suggestions for Teao s Ko. 14, New York: of Publica-
tions, Teachers College, Columbia University, 1958,

Veatoch, Jeamnette (Ed.) Individuali Your Reading Progren.
N‘; York:s G.P. Putnan's .

’

West, Roland. Individuslised Reading Instruction. Its Implications
for the Teacher and Librerian, Port Washington, New York:

¥ ] *

e
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| Technological dovices such as computars, mlcro-forms of various kinds,
television video-tapes, audio-tapes, and recordings make possible an earich-
ment of modes of instruction, Individualized instruction makes possible a
full utilization of the devices named as well as of & multitude of other
technological discoveries.

The most important distinction between individuslized instructivn as the
term 1s used here and individual instruction is that in the latter mode the
pace of instruction is varied to accommodate the individual learning while
no distinction concerning the ultimate goal and amount of learning that mmst

take place is drawn, Proponents of individualized learning regard this as a
most unfortunate shortcoming if one takes full account of the real nature of
individual differences. To these proponents it is obvious that not only the
pace but the size and sometimes the nature of the task must also be varied.
While enthusiasts believe that individualisation is supported by com-
pelling logic, vthe wnhappy fact from their standpoint is that the opposition
is firmly in the saddle in the average Americen teacher education institution.

It seems reasonable to suppose that this gemeral oppos}tion to true in-
dividualination of instruction in the teacher traiming institution can be
traced to either or both of two reasons:

1. A genaral opposition to char. from the comfortably familiar

to the threatening unfamiliar, or -~
2. Tte cost involved in ostablishing true Mmmis?tion in
terns of both money (see Appendix B) and in terms o;“ huwan effort.

1I. Teacher Education ani Training in the Individualisation of Instruction.

If, in fact, individualised instruction is ss meritorious as this dooument

Q assumes it is, then ons would surely expect that teacher education plans for




*eacher training would stress the skills of individualized instruction. The
real situstion is otherwise, Little more than lip service is paid to the
concept of true individualization by textbooks, courses of study, and clase-
room activity, Paculties in many teacher education institutions accept --
and iz some instances -- stress with prospective teachers those methods of
teaching in the elementary and secondary schools which are based on

standardized goals and rarposes reached through uniform procedures.

This feeling of resistance to the concept of teaching prospective teachers
the skdlls involved in individualization of instruction is fully shared by
school personnel in those scioocls whers students serve as student teachers
and in other capacities., It is not difficult to appreciate the threatening
nature of another proposal for a radical change in the fundamental approach
to teaching.

Again we find that the fundamental causes of tho opposition involve the
matter of cost in tems of both money and humen effort. )

< 3
1 -

IIT. Individualized Teacher Education.

One of the nine teacher treining institutions selected by the United
States Office of Education for support in the second phase of the development.
of new curricula for teacher traiming is the University of Pittsburgh which
proposed & plan for the individualization of teacher education, ‘

An sbdreviated version of t.e proposal meds by the University of Pitts-
burgh is set forth in Appendix A.

How does one individualige & curriculum for teacher education?

1. Tt wast be dome befors and not after cwr+.cilum is planned

and/or adopted and/or put into effect.
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2. It ie necessary to face up to the inconsistency of talicing

about individual differences and about the necessity of

accomrodating them by individualizing instruction and at the

same time preserving the teacher education lockstep.

3. A bald approach needs to be supported by budget control ay-

thorities (_rg.l_ ar opposed to swrface changes cannot be made

without such boldness amd without adequate budgetary support -

sometime somswhere this has to be faced up to - professionals

vill need to tell lay society what costs are necessary for

proper education - it is possible that professionals might

f£ind lay society much more receptive than we think),

What ire the essentials of an individualized teacher education program?

1. An adwission program uhich will determins the suitsbility of

candidates for admission to the teacher education progrem,

This should not be bassd on & process of elimination (as we have done
in the past by the use ¢f scholastic indexss, speech examinations, etc.) tut
on & process of seeing whether a teacher education program could be devised
for this individual to give promise of producing a teacher of the calibre
desired,

2. By individual prescription arising from consultation between student
and adviser of experienmces, courses » &d other requirements to be made. This
does not mean 3,000 programs for 3,000 students tut it My well mean a large
mmber of individually varied versions of several dozen or more basic patterns
mde up of elements from five or six basic progracs, (The term "basic pat-
terns" is used here in terms of the antire college experience not only as the
Education sequence which may imply that the aduiseion-oounseling should take
place at the tims of college entrance rether than later,)

3. By setting up provisions for alteration of these individual prescrip-
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tions on an individual basis when this is deemed desirable from the stand-
point of {ho teacher education program. If all students' programs and ine
dividuval requirements were computerised it would be a ralatively simple
miter to make such changes as might be dictated by mutual agreemsnt of the
student and his instructor or of the student and his counselor, For
instance various types of experiences at first thought to be desirable may
prove to be umnecessary or those not deemed to be profitable for the sti .env
might later prove on further reflection to be desirable.

L. By faoulty reorientation - - Colleges can no longer talk about
need for greduate work an. in-service course renswal by teachers and expect
that college teachers onoe hired and properly doctored need not receive any
further teacher traiming. That this will oreate a tremendous tide-of response
is not an argusent sgainst the validity of the conocept proposed.

5. By school mrhﬁtntion ~ & nsv relationship betwesn colleges and
the schools mist be established. The School -Commnity Teaching-Learning
Centers contemplated in the new currtcula are a step in this direction but
how big the step is depuuds on the orientation involved,

IV. How Prectical Is This Pom ::.on Paper?

The piacticality of this position paper depends on many factors:
(1) t‘hei readiness of those invested with authority to have philosophical
sympathy with the idea, (2) bdudgetary support, and (3) proper machinery

to secure Foundation support.

It may wall be asked whether partial impl emsntation would be worthuhile,
Probably not, because it would be equelly wpsetting but not equally mehningful
andatbootngbtboauqnomoofplﬂngupum«tothoconcopt;.
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A pilot project is possihle but even this would require a tremendous
investmant of time and funds, For example, ths expanded resources of the
Cffice of Student Orientation might be used for one year to interview future
teacher education candidates and to create for them programs of what they do
and, just as importantly, what they do not need.

V. Individualised Instruction in the Proposed Program.

-ndividualized instruction is a process designed to educate each student
at a rete and depth commensurate with his physical, social, emotional, and
intellectual growth, It does not mean, however, that a teacher works with
only one student at a time, It does mean that a student works on content for
which he is educationally reszdy ani in a xamner which is moest efficient for
him,

Individualised instruction is generic in nature and, therefore, includes
2 variety of methods for its achievement. For example, phasing, flexible
achodﬁlim, nongrededness, contimicus progress, small group instruction,
independent study, team teaching, and vocatioml programs,

It 1s apparent that the msthods ,ust emmerated are not exclusively
related to individualization, Any of these methods have an equally useful
role t¢ play in a non-individualized progrem. For example s independent
study 1s a viable approach even when the same task, to be completed at the
sams time, is assigmed to all students in & class with the same expsotancy
as to degree of mstery. Similar examples oould be given in relation to any
of the other methods listed.

The Proposed Undergradmate Program outlined in the body of the major
dccument has deen planned for implementation within the framework of the

larger Brooklyn College Program and it, therefore » Bay not meet fully the
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requirements for "sndividusligation” as specifically defined in this position

paper. However, the Proposed Program has been planned and constructed with

specific provisions for individual differences smong the students enrolled

in each of the Four Course Sequences.

Among the provisions for accommodation to individual differences among

students in the Program are the fallowing:

1. It is specifically stated in the basic assumptions underlying the
entire program that provision will be meds for individualired instraction
(obviously not used in the narrow sense attached to the term in ths present
paper) and will provide for instructing students concerning strategies for
talking account of individual differences in their present and future teaching
eucpgriances. -

5. The informed selection by students through early orientation and
counseling of one of the four options (Early Childhood, Elementary, Middle
School and Secondary) is a simple recognition of individual differences in
the preference of students for teaching certain age groups.

3. The provision throughout the Proposed Program of elective courses is
a further implicit recognition of the necessity of providing for individual
differences.

Li. The provision for individual counseling of students in this progrem
is another such example.

S. The School-Commnity Teaching-Learning Centers to be established in
the community as & basic part of this Progrem are intended to provide a
variety of experiences suited to the strengths and needs of the individual
commmity in which each of the Centers is loosiud and to the needs and

strengths of each of the prospective teachers in oach Center.
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6. Team teaching, small group instruction, and independent study are
provided for in many places in the Proposed Progrem,
7. Evaluation of students' performance in terms af master, attaimment
of behavioral objectives will be an individual rather than a group procedure.
8. The moduies and colloquia described in soms of the proposals are
further outstanding exsmples of a deliberete and purposeful design to
provide for 1nd‘1>v,idunl differencus,

9. The flexible nature of liberal arts requiremsu ts is a further
examnle.

10. Lastly, it is impossible to describe specifically the spirit that
runs throughout the curriculum which implicitly as well as explicitly recog-
nizes the existence of individual differences, the importance oi‘ these
differences, and the need of providing for then,
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APPEND1. A

THE UNIVERSITY CF PITTSBURGH MODEL OF TEACHER
L RAINING FOR TEE INDIVIDUALIZATION OF INSTRUCTION

Individualized instruction has been sought by many teachers during the
short history of American educstion, Through the years, volumes have been
written on this concept and glib speakers have urged the implementation of an
instructional program geared to each learnsr. Unfortunately, very few
examples of gemuine individualisation oan be found today in the schools ~*
our country., The University of Pittsburgh model of teacher training has --oen
prepared with individusliz.l instruction as the central theme. It is hoped
that this training model will make a significant contribution to the imple-
mentation of individuslized instruction. ,

A gepsral definition of individualizstior, adopted in the model, is as
follows: Individualised Instruction consists of planming and conducting,
with each pupil, programs of study and day-to-day lessons that are tailor-
made to suit his learning requirements and his characteristics as a learner.
Thus, by definition, the individualized instruction which has been conceived
in this model is marked first by planning and then by implementing the plan,

Model Featuraes

Four structural features dominate this model for teacher training. In
two of these features, flexibility ani self-development, personal needs have
been recognized. With the other features, mastery and efficiency, professional
qualifications were acknowledged.

Flexibility was viewed as an essential feature in any endeavor which
honors individualization, This attribute is evident in the model as sach pro-
cedursz as Alternate Routes were incarporated in various learning
modules. In this mamer, feremt retes and styles of learning were
accomacdated,

Self-development was featured in several phases of the program. The
selection process incorporates it through assessment of potential candidates,
By this process, traiming can be adjusted for each studsnt. Extensive group
process experisnces also focus on this area. Through such techniques,
students learn how to help others in & group or team setting.

The Pittsburgh Model also characterized the concept of mastery. Trainees
will be exvected to demonstrete that learning goals have been met and movement
through the program will be predicated on the evidence of mastery of specified
learning gsdoala. However, rigid standards of performance for all treinees will
not be used,

Efficiency is the final feature of this teacher training plan. This
trait is related to ths notion of flexibility. Efficiency is a prime feature
Zor it refers to the practice of adjusting to individual knowledge, learning
style, and interests, In this way, undue delays and unnecessary repetitions
are avoided,
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Appendix A - (<ontinued)

years of pre-servios education inclviss a focus on Professional Education,
Teacher Competencies, aud self-development through the Guidance requirement.
Most of these experiences occur in the Clinical Setting. The trainee ex-
perisncer several roles during the final two years such as Assistant Teacher,
Studsnt Teachar, and Intern. :

As the traines participates in the Clinical Setting, the dominant
{aatures of this model - flexibility, self-dsvelopment, mastery, and
af7iciency - are manifested throughout the process. The length of Student
= Teachaing will be adjusted in accordance to the needs of the trainees. Long-
) term group process experiences will be provided to avoid a superficial sen-
gitivity to self. REvidence of specific compstencies will be sought and
provisions will be made for the trainee's style of learning and operational
leval,

Swmary

the University of Pittsburgh model of teacher trainming for individualised
ingirustion is a gonersl plan, Elaborate units of extunsive instructional
modules hsve not been prepared because the modsl builders view the development

of such instruotional materials as the necessary experience of all facultiss
interested in the individualisation of instruction.

Ons vital agreement reached by the team which built this model was that
trainees mst witness indivicualized instruction throvghout the pre-service
experisnces. In this way, the concept of individualisation likely will be
internalised. Thus, it is assumed that graduates of this experience will make
a significant contribution to the isplementation of procedures leading to
individualised instruction in the schools of America.
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APPENDIX B

Bstinma Cogts of Universi lsmentation

Rationale for Estimating Costs for Impivcentstion

This budget approach is functional, based ¢m the prebeble conts
of operational units of the {mplementation process pluns the epace
in which to conduct the operations. It is intended to supply a >
prospective user with information necessary o develop a budlget
appropriate for his local eituation. The five major cost sources,
functionally stated, are Administration and Coordination, Inetruc-
tional Mater{als Development, Retraining Faculty, Space and Evalua-
tion. All five can be expectsd to have high initial costs which
will then taper cff to maintenance levels. Since the full implemen-
+ation of the model has not been attcmpted, the cost esticate
Yelow have not been validated and are subject to an uncertain degrce
of error. Therefore, it would be appronriste tc make proper allow-
ance for exchange of funds among functional units and to provide
reasonably for contingencies.

1. Instructional Materials Development: Many specialized materiels
will be newded to implement individualization. Sowe materials can
be bought und used alrmost "as {s." Others cen be adapted from
comercially available items. Some must be created, all will involve
cost, the last the wost. A]elatively little seems availagble for use
tss 18", porhsps 20% of what is needed. Another 707 could be

adapted fronw commercial texts, films end other material, using
prograamess and unit writers to do the modification. That leaves

10% to be created, - that is, designed from scratch.

Instructional materials design and development and adaptation
will probably account for the greatest single outlay of money in
the first few years of implementation. The only hard basis for
projections at haud {s the cost for creating {netructional materials
in 1.P.I. That, according to the Learning Research & Development
Center staff, is $3,000.00 per clock hour of elementary school
{nstruction. We are assuming that figure applies also for the
creation of materials for higher education. We are assunming,
further, that modification and adaptation of commercial material
for individualization will cost approximstely $500.00 per clock
hour of instruction, and that "as {s" material will need initial
servicing to the exteni of $100.00 per instrvcticnal clock hour.
The above estimates include both the development of the materials
and their msiatenance in operation with trainees during the tooling-
up period.




Assuming approximately 1800 clock hours of instruction make up
a four year collegiate program and that the goal is to individualize
1200 of those hours, the following costs can be estimated:

Amount and Instructional Development Cost

Type of Material Hours Cost Per Hour Estimates
207 (As 1s) 240 x §$ 10000 = % 24,000.00
70% (Adapted) 840 x- 500.00 = 420,000.00
107, /Created ) 120 x 3,000.00 = 360,000.00
TOTAL 804 ,000.00

When all the individuslized {nstructicnal materisls are avail-
able for use, it 1is estinated that it will cost $40.CC rer imstrucs
tional hour to maintain end replace materisls a9 newded .

2. Retraining Faculty: Costs for relessed time and th:e tutelage

of faculty in the uee of individualized {nstructior calls for a large
{nitisl outlay and s continuing, tho! lesser, amount for & nucher

of years. It 2411 take on the average 20 hours of {udividuelized
tastruction and supervision to equip a contemporary college faculty
menpber tO use {ndividuslized instruction at a saticfectory ccmpatency
1evel {n every-day teeching of college students. 7There will, of
course, be a range of individue® differences ewong faculty members,
and the estimate allows for that. The cost per hour per faculuy
member is calculated st $50.00, including released time, peisnonel
and materials, or $1,000.00 pexr faculty wember for the initisl 20

hours.

’

3., Administration apnd Coordination: The {nitiation of any activity
of this complexity calls for a larger investuwent, at least for a
time, in administration and coordination than does the conduct
. of a vcll-establizhed program. This includes, for oxsaple, the
developrent of the clinical componeat ia the new way descsibed in ‘
the specifications. Therefore, it is anticipated that onc 2ddes . i
profescional person for every 50 students will be necded for ihe
first two yesrs, and one for every 100 students thercafter. ilie
cost for one such person, including salary and benefits, spece,
facilities, pecretarial support and travel is estimated at $30,020.00

. per year.
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EXPERIENCES

A. Introduction.

As described in the Assumptions, Goals, and Special Features, experiences
aro construsd to be integral features of the four proposed curricula (Rarly
fx11dhood, Flemsntary School, Middle School, and Secondary School) throughout ,
their entire ssquence of courses, For the specific details of the experiences: |
the type~ of experiences, the behaviorel objectives they are designed to im-
plement, the looations of the experiencss, the reader is referred to the course
syllabi within a gives curriculuu, These syllabi are to be dsveloped by
appropriate groups should the ourricula be implemented.
However, there are same gensral features shich are both comeon and basic
to the conmcept "axpsriences’ as it is used throughout this document., I 1s
these featuras that are described brisfly in the succeading sections of this
repoxrt.
5. Bole of Teacher vis 3 vis Role of Student,

One of the major challenges to any program of teacher preparation rests
on the development of guidelines vhich motivate the prospective teacher to ask
the questions, or ses the nesd for informstion, the answers to vhich or the
data for which educators ave very ready to supply. The prospective teacher
1n an undergraduate program more easily identifies with a student role as
opposed tc a teacher role. And nrtil the prospsctive teacher can be guided
to make the \ranafar to the latter, & teacher preparation curriculwa need not
be as effective as it could be, The traditional "observations" leading to
vpractice teaching experiences" at the end of a tescher preparation progrem

| tend to foster the student role rather than the teacher role perception.

The experiences incorporated in the proposed curricula descridbed in this
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document are to bo plamned +o help the prospective teacher identify with the
teaching role. There &re three characteristics of the experiencss which
reinforce this factor.

1) The axperiences are planned to be integral parts of all courses
in each of the four curricula.

2) The expsriences are hierarchical and sequential in nature. The
content of the experiences is develeped through continuing analyses
of individualized tsaching-learning strategies.

3) The experiences ar to be a2signed on an individual dasis
depending upon the needs and levels of performance of a
prospective teacher or & group of prespective teachers.

c. Flexibility in TWOI‘.
One of the aims dthafonrcm'ricuhpmuntodﬂ.ntmdpcmtuto

prepare teachars who are flexible in thelr approaches to claasroom situations;

who could approach a classroom situation fron a contimuing analytical view

ip a way which would onable them to increase their knowledge and skills, It
18 through the assigmment of experiences, appropriate to the level of develop-
ment of each prospective teachsr, that ihis flexibility in the translation of
theorstical movlndge inte practice is to be fostered.

Basically, the experiences Ars designed to help engender continuing
evaluative bebavier as part of the prospective teacher's style. Learning
fron the sxperiences entalls:

1) taking account of the importaut elements in every problem,

2) using relevant previeus Knowledge te develop understanding

of the problem,
3) selecting and adapting the plan fer salution -hich}ppeare
te have highest prebability of sucoess,
L) being able to avaluate the aonsequences of such appliostion, and
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5) assimilating and ceding in merory data from the experience.

Further, the evaluative teaching style which is to be festered in part
by sets of e-poriences consists ef six phasess desoribing, analyzing, hypeth-
e8ising, prescridbing, treating, ebserving censequences. The last phase
1eads back te the firsi, Mﬂbingthoohmddtmntobog:nau-
cycling process. (Michigan State University, 1968)

The type ofbduviorisvorycloaonmntothommintam
behaviers described by Oagns as being orucial to effective classroem per-
formanoe. (Gogns, 1970)

D, Hierarchioal S nce of riences.
rb.xporlmcsmd.ugmdtopmlumtomityofumhomot

the feur propesed curricula. This leads te & consideration of "hierarchical
sequence” from two views:

1) An expleratien, increasing in depth threughout a sequence, of specific
behavioral strategies artioculated in a cwriculum. For example, the
shjective might be stated as "Tdentify ideal instructienal mterials;
their uses, utility, and sources®; ens level of experience ceuld
require the prespective teacher te reflect on the kmowledge of in-
structional materials appropriate for a stated classroom situation:
their sources, uses, and needs; & secend level of experience could
involve ebservation in s classroom, detailing the processes and
uses of instructienal materials and teaching aids, and evaluating
thess processes and uses in terms of speoific teaching-learuing
stretegles.

2) An inoreasing complexity of invelvement of the proopective teacher
in commnity and scheol situstiens; experiences could move from
tutorial work vith one student to spprentice tesching experience.

The expariences will make use of the facilivies offered by the Campus
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BExperiences.

Media Learning Center and the Schoel-Commnity Teashing-Learning Center.
Prospective teachers will have opportunities te develop facility in system~
atic-observation, use of simulation techniques, video-taping, audio taping
and other components of Instructienal Tevhnology.

Different types of experiences oan be expected to ocour simml tansously.
Y The varieus experientisl situations may be sequenced horisontally or verti-

R aad

cally. For example, & prospective teacher can be working with video-tape
to bulild a logical teaching-learning system for a stated behavioral concept.
At the same time this system is jnterrelated with the prospective teacher's

Ll

work with adolescents in a yeuth center.
E. Styles of Amalysis. '

The prospective teacher will be expected to becems familiar with tech-
riques which will enable him to analyse bebaviers which are part of assigned

experiencess systematic observatiens, video-tape, simulstion, tutorial work,

classroom tesiiing - both behavioral onvirmﬁt and legical systems,
For example, to analyse logical teaching-learning systems the proupec~

tive teacher might make use of Smith's technique, and for analysing behaviorel

resd

Aranib

envircmments, Flander's. (Flanders, 1965: Smith, 1969). These are only two
of many schemes of behavioral analysis and are noted here only as exANPLes;
a curriculum syllabus may list geversl different schemes.

F. Information Systes.

A sophisticated snfermation system mast be planned if the experiences
described for the preposed owrricula are to be muccessfully implemsnted,
Each experisnce must be stered for rapid retrisval. The desoription should
include: objective of the experience; prevequisites; statement of con’ents
setting; materials; levels msthod of evaluatien; file.

The indexing system should be develeped to permit oross-analysis of

ERIC the different phases of the curriculum sequences, The capabilitiss of i
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eross-referencing sheuld also extend to data on each prospective teacher.
An adequate staff mast be previded for implemsntation of the system. The
staff should include at least one systems analyst familiar vith the retionale
and content of the four preposed cwrriculs, and severdl progreamers.
G, A_n_m: outline of pessible detail for an hypothetiocal experience.
L 1. Program: Elementary.
2. Courses Bducatien 50.X2
3, Objective: Devalep an awarensss ef ene's (the prespective teacher)
F self-conoept and its relatien to behavier.
)i, Experience (general desoription)s Work with individusl pupils for
short period each week for several woeks: working with student
individually in school.
} 5. Bxperience (specific applicatien): Supervised inddvidual work in

oral reading skills with four boys in grade 6 (sessions vidso-taped).
‘ 6. Bvaluation: Analysis of bebavioral environment and teaching-learning
1 situation on the vidso-tapes by prespective teacher (prospective
teacher has already mastered schemes of analysis); review analyses
with supervisor in terms of Objective of experience (3~-above), for
example, analysis of the prospective teacher's attitudes and feelings
and how these interact with the teaching-learning process.

This example-illustretes’one point.on~ar~contimmmrofaxperdences~desigoad. .. .
to i1lustrate the Objective (3-above). For detail in developing Experiential
Sequences the reader is referred to the Michigan State Urdiversity proposal i

TV

(Michigan State Umiversity, 1968).
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Introduction

The Evaluation Plan outlined in this Report 1s directed toward

a scudy of the rhase I implementation of A Performance-Based Undey-

graduate Curriculum for the fducation of Teachers at brooklyn

33

Gollege. Fhase I implementation is concerned specifically with
putting into operation the First Course for each of the four levels
(early childhood, elementary, middle, gnd secondary) of this per-
formance-based curriculum, 7The Fhase I implementation is highly
complex and crucial if for no other reasons tha» that it involves
supervising and moving 314 Rrooklyn College undergraduates (educa-
tion-students-Fhase I and student teachers) throuch a series of
experiences centered in the schools and commurities and it is the
initial 1mplementation of this curriculum. In the ccurse of
Fhase I implementation new patterns of communication will be
seen among the schools, the communities, and the College.

The intricacies of rhase 1 implementation have influenced the
development of the Evaluation Flan:

1. A project evaluation plan is described in this Report in
which attention is directed to a study of significant aspects of
the curriculum which are common to the four levels and which are

so defined (for evaluation purposes) as to allow for individual

differences between and within Phase I Implementation Teams in
actual operations.

2. rurther, the project evaluation plan can be adapted to
succeeding phases of the performance-based curriculum as they ere

implemented.

3. Since the ¥all Semester, 1971, is the first "run throuzh"

for Phase 1 of the new curriculum, the evaluation for this
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semester will be "developed" along with the curriculum implemen-
tation; part of the Lvaluation rlan will be implemented, part
refined in on-site planning (see page 6).

4, The activities of the Evaluation ilan will interfere as
little as possible with Fhase | Implementation.

5. Those responsible for implementing the Evaluation rlan
will welcome and will give careful consideration to comments and
suggestions from members of the scncols, communities, and
College as work proceeds during the semester.

Basic Assumptions

The following assumptions underly the kEvaluation Flan for
the implementation of rhase I of the performance-based curriculum.

1. The evaluation program, as approved by tne vepartment of
Education, will be completea by the ¢©ffice of jesting and kesearch,

2., The emphasis of the Flan of rvaluation is on the study of
the deveicpment of the individual. 'The data aralyses and presen-
tations will focus on individual rather than group change. How=-
ever, all participants will become anonymous in this evaluation.

J. No Segment of data collected for this evaluation is to be
used in any way in the grading or other assessment of any
participant. The originel data will not be discussed with or
interpreted to any individual,

4, As soon as original data are coded they will be destroyed.
Coda2d data for participants will be kept by the Office of Testing
and hKesearch so each one may be followed throuwh the performance-
based curriculum, Any video- or audio~-tapes which are held for

follow through purposes will be identified by code. Such

materials will be used only for purposes of evaluation.
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5. Final responsibility, after consultation with appropriate
individuals, for the development and choice of scales and other
instruments used for this evaluation rests with the Office of
Testing and Research on approval of Department of rducation.

6. Participants in the implementation of the performance-
based curriculum will be asked to make significant contributions
to the evaluation procedure. However, no participant will have
a fole in analysis of data gathered for evaluation purposes.

ison

The Evaluation Plan described in this Report canrot be
carried on at all until efficient liaison procedures are established
between those resronsible for Evaluation and the schools, the com-
munities, and those at the College (staff and students) participat-
ing in the Phase I implementation.

No aspect of the Evaluation Plan will be put into operation
until it has been discussed with the individuals or groups or
representatives of institutions on whom it will have an impact.

Responsibility for maintaining liaison rests with the personnel
of the Office of Testing and Kesearch.

Zopics Studied

The following topics, significant to Phase I implementation
and to the entire performance-based curriculum, are studied in
this Evaluation Plan.

1. School/Community/College relations (Project Self-Study,

page 23).
2. bescriptions of communities, schools, and the College

during  Phase I implementation begins (pages 13 to 15),

3. Systematic records of course content, experiences, and
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all personnel, equipment, facilities, and time needed to

completely implement Phase I (Content Analyses, pages 11
to 12).

L, Observations of performances of participants (education
students-Fhase 1 and student teachers) in Fthase 1 imple-
memtation in selected activities (pages 16 to 22).

5. Detalled description of the process of rhase I implemen-
tation (¥roject Self-Study, page 23).

Nature of the Evaluation FPlan

The Evaluaticn Plan represents the initial phase of a project
evaluation of the implementation of a performance-based curriculum.,
"Project" implies that the operations and requirements of the cur-
riculum itself, rather than the design of the research and the
needs of basic hypotheses, set, the constraints on the Evaluation

Flan., (see Grobman, H. Developmental Curriculum FProjects: pecision

Points and Processes. Itasca, 11l.: lteacock Fublishers, Inc., 1970.)

Or as Suchman notes in a closely related view, "evaluative
research is....a process of stating objectives, in terms of ulti-
mate, intermediate, or immediate goals, of examining the underlying
assumptions, and of setting up criteria of effort, performance,
adequacy, efficiency, and process". (suchman, rdward A. cyaluative

e h; Principles and P ticeg in rublic Sepvice and Social
Action Programg. New York: Russell 3age, 1967, F, 71.)

The proposed procedures of analysis have veen designed to
focus more on formative than on sumnative evaluation; on a design
directed toward studying the process of implementation and the
gdaptation of a curriculum (Phase 1 implementation) to school

situations (collere, secondary, and elementary) and environmental




realities.

Third, what is proposed here is not a "complete" evaluation.
"The accomplishment of a complete evaluatior, is an impossibility.
It would take too long. It would be too expensive., The materials
evaluated would be obsolete before such an evaluation could be
completed" (Grobman, p. 224), wWhat is proposed here is a plan of
evaluation that will provide on a regular basis data wnhich can be
used as a source of information for decision making as the cur-
riculum is being implemented and adarted and as it continues to
function,

The proposed Evaluation Plan includes a study of selected
aspects of the Phase I implementation of the new curriculum. The
Plan includes a study of the curriculum and a gtudy of the process
of implementation for the purpose of providing information for
objective change.

Implementation of the Evaluation Plan

The major function of the Plan of project evaluation outlined
in this Report will be to provide information which can be of use
in decision making about a performance-~based curriculum of teacher
preparation, An& Reports written will be structured toward provid-
ing data relative to such questions as: (1) "What was done?" (e.g.,
Content Analysis, page 11); (2) "How was it done?" (e.g., Content
Analyses, pages 11 to 12); (3) "How well - economically, efficiently
- was it done?" (e.g., Content Analysis, page 12); (4) "How much
was accomplished relative to the stated immediate goals of the
First Courses?" (e.g., Content Analysis, page 11, Classroom Iry-
outs, pages 13 to 22); (5) "Did behavioral changes occur relative

to the First Courses?" "Were tne changes in the planned
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direction?" (e.g., Classroom Tryouts, pages 13 to 22); (6) How did
Phase I implementation effect school/community/College relations?"
(e.g., Project Self-Study, page 23).

The Fall Semester, 1971, is to be considered an implement-
ation and planning semester for the Evaluatiorn Flan; certain
categories of the Flan are to be completed, others, because of the

nature of thase I implementation, are to be planned. ‘These are

-

listed below.

1. Categories to be completed (in whole or major part)

a. Demographic data on schools, communities, Brooklyn

v

College (pages 13 to 15).

b. Content Analyses: (1) systems charts of goals and
experiences (page 11), and (2) systematic descriptions
of all personnel, equipment, facilities, and time
needed to implement ‘hase I (page 12).

c. Student teacher observations (page 20).

d. Perceptions of performances in first Courses (page 22).

2, Categories to be planned

a. Observations of selected activities in iirst Courses
(pages 16 to 21).

b. Measuring instruments for (1) subject area knowledge
(page 14), (2) understanding of concepts of human
development, educational philosophy, sociology (pasre
14), and (3) knowledge acquired in First Courses (page

21 ).

c. Standardized log-forms for Froject Self-Study (page 23).
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Definitiong

1. Education Student-Phase I: a Brooklyn Collere student enrolled

in one of the four First Courses (Education 40.X, 50,X, 55.X, 60.X1)
in the Phase I implementation of the new curriculun.

2. Student Teacher: a Brooklyn Collere student enrolled in any
section of Methods and Supervised Instructional Ikxperience (..duca-
tion 51.1-51.4, 51,1-51.2, 52,1-52,4, 61.01/62.01, 62,01/62,02)
working with a rhase 1 Implementation Team. .

3. Student: an elementary or high school student enrolled in one
of the public schools cooperating with Phase 1 implementa!ion,

L, B, C, Supervigor: a Erooklyn College instructor working with
student teachers or education students-Phase I as a member of a
Phase 1 Implementation Team.

5. Gogperating Teacker or Cooveratin: Schocl lersonnel: public

school personnel working directly with Phase 1 implementation.
6. Cooperatine Comminity Personnel: individuals in the communities

working directly with Phase I implementation.

Yopulations

1. Education Student-Phase I: those irooklyn Collere students en-
rolled in Education 40.X, 50.X, 55.X, 60.}(1 in the rall 3semester,
1971.

2. Student Teacher: thosc irooklyn College students enrcliled in
sections of the Education 50's i 60's working with Phase I imple-
mentation Teams. (Educ. 40.X: sduc. 51.1-51.4; kduc. 50.X. kduc.
52.1-52.4; Educ. 55.X: kduc. 51.1-51.4 & 52,1-62.4; Bduc. 60.X;
Educ, 61,01/62,01 & 61,02/62,02.)

3. Student: students in elementary and secondary schools cooper-
ating with lhase 1 implementation who are in classes in which (a)
education students-Phase I and/or (b) student teachers are working

in connection with the implementation of Fhase 1.

1these course numbers are taken from A Performance-iased Under-
graduate Curriculum for the rdugation of Teachers at Brooklyn

College; they are used for clarity and are not official College
course numbers (as of June, 1971).




(flgures as ot June, 1Y7l) Oe

N of students:
Sequences & Schools New Curric. Educ. 50's & 6(C's

1, Early Childhood

FS U4 25" 107 sd. 51.1-54.1
ES ) 25ff 1 37’? n 1 n
Ps 307 ' 1 5+ " 1 n
PS 152 or 180 . pf e
Total 50 50
2. Elementary
P53 305 50 20 wd. 52.1-52.4
3. Middle
IS 258 33
PS 20 12 Ed. 51.1-51.4
PS 270 23 Bd., 52.1-52.4
JHS 117 . .
Total 33 35
4, Secondary
Sands Jr. Hi. (265) 10" 6 Ed. 61.01/62.01
Prospect Heights 10" 7 (10 students)
*
Brooklyn Tech, 10 7 Ed., 61.02/62.02
in Community LQ% . (10 students)
Total 40 20
5. TTT
PS 44 8 (50.X) 9 Ed. 51,1-51,2
* = A group,
# = B group.

L]

rotate every U-weeks; total N (40) of students complete all
four experiences.
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Outlin 5 uatio

The Evaluation Plan is divided into two broad categories and
subcategories as follows:

I. Evaluation of the performance-based cgurriculum which is
being implemented in rhase I (that is, the First Courses:
Education 40.X, 50.X, 55.X, 60.X%, on the four levels).
A. Content Analysis

1., Systems charts of goals and specific activities or
tasks assigned during ths semester to direct educa-
tion students-Phase 1 in development toward goals;
similar analysis of methods and supervised instruc-
tional experience courses offered as part of rhase 1
implementation,

2, Systematic detail of all personnel, equipment,
facilities, and time needed to implement Fhase I.

B. Classroom Tryouts

1, Descriptions of selected characteristics of the
public schools, the communities, and the College at
the start of implementation activities for Fhase 1.

2. Study of selected aspects of (a) First Courses of
the curriculum as they are being implemented at the
four levels, and (b) Methods and Supervised Instruc-
tional Experiences courses being offered in conjunction
with Phase I implementation.

II. Evaluation of the process of implementing tﬁe performance-

based curriculum in Phase I.

Froject Self-Study or detail by participants (in schools,

1see note on course numbers, page 7.
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communities, College) of day~to-day activities of work

of impiementation.

The topics included in this outline are expanded on the pages

following.




I.-A.-1. Content Analysis: systems charts of goals and concomitant
activities and tasks.

1. Task.

a. Development of systems charts detailing

1) Goals for First Courses (40.X, 50.X, 55.X, 6O.X1) stated
in behavioral terms.

2) Specific activities or tasks which have been, or are
being, developed to direct progress of education students-
Phase I toward goals. (Detail would include number of
students completing task, duration of task, location, etc.)

b. Need: goals and associated tasks or activities for each
First Course,

2. Approach to Task.
Systems charts developed by members of the staff of the
Office of Testing and Research in consultation with members
of Phase I Implementation Teams.

3.*§£§££.

a. Education Specialist familiar with curriculum and the applic-
ation of systems analysis to educational research. (To work
in consultation with members of rhase I lmplemeniation Teams.)

*b. Research Assistant,
L, Time Schedule.
The content analysis will be worked on as the !irst Courses
are being implemented in the Fall Semester, 1871, A pre-
liminary Eeport of this phase of the Evaluation llan should
be completed by the end of the Fall Semester, 1971.

1 .
see note on course numbers, page 7.

*
member of staff of Office of Testing and Research.




1.-A.-2. Content Analysis: systematic description of all personnel,
equipment, facilities, and time needed
to implement Fhase 1.

1. Task.
a, Detailed descriptionc of all personnei, equipment, facil=-
ities, and time needed to implement lhase L, e.y,:
1) Time spent: education students-rhase 1, student teachers, -

3, C., Supervisors, cocperating school personnel,
2) Bquipment (Media): type, use, service, location,
3) Space: amount, type, location, use,

L) Ttems of no cost to Zrooklyn Collegse but of cost to par-
ticipants in Phase [ implementation (e.r., time for team
plannins, travel).

2. Approach to Task.

a. Systems for gathering and presenting descriptions of all
personnel, equipment, facilities, and time needed for :hase
T implementation developed by ..:mber of staff of (ffice of
Testing and Research,

b. Data gathered by members of staff of uffice of lestin: and
Research in consultation with members of rhase [ lmplemen-
tation Teams.

3.*§La££.
a., iBducation specialist familiar with applic:tion of systems
analysis to educational researcn,
*b. Research Assistant.
L, Time Schedule,
This aspect of Content Analysis will be worked on as the

First Courses are beine implemented in the rFall Semester,
1971, A preliminary Report of this phase of the kvaluation
Flan should be completed by the end of the rall Semester,
1971,

*member of staff of Office of Testing and Research.
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1. Task:

13,

Classroom Tryouts: descriptions of selected characteristics
of the schools, communities, and College
at the start of Phase I implementation.

d=escriptive categories,

a, The Public Schools,

1)

2)

3)
4)

5)

6)

7)

The Staff.
a) N & assignment,
b) Years of experience,

c) Educational background: highest level, latest date,
preparation for teaching, special preparation.,

d) Area of specialization,
e) Equipment can use,

f) Experience in working with (1) student teachers, or (2)
auxiliary aides.

g) Languages spoken.

The Students.

a) N, by grade.

b) Ethnic group membership.

c) Chronological age, by grade.

d) Level of school performance (possible sources of such
data: grades in school, teachers' assessments),

Reading level,
e) Languages spoken
Daily attendance (by grade).
Average class size,
Special services: described by
a) type,
b) staff,
c) equipment & facilities for,

d) proportion of student body (or parents, or community)
served,

Materials (especially media for instruction),
a) Library: categories of books, how organized, how used.
b) Media:
1) Inventory by type, availability, supplies for,
2) Use,
Community functions for which school used.

Community services (e.g., college or high school equiva-
lency classes) offered by the school.
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b. The Communities (areas immediately served by the schools).
1) Data on averagse income
occupations availavle in area
economic activity level
ethmic groupz . . . .

2) Services (e.g., socizl, welfarse: -

3) Map description of comminifties ‘preferably with illustr-
ations decigrned to descrite rarieties of life styles in

communitico ).

4) Educaticnm. services
school equivalergy 17 e 5!

L2ty te,s ., high
c. brooklyn Coliege.
1) Zducaticn Stucents-iinge T studen e terps
F a) College programs.
b) Academis index.

¢) Clag-*ficatisn nurtar,

a0 - ~ . . - oA :

d; vor ctudent tescl., . s0 wlere o0 e s qpeas they
wiil e Leachivre 10 o 0w’

e) Jor sbvcation cindento~ e T 3wt oF prine
ciytes of heman aevel . pon - © o 1Y oo ool 4 soclolo-

slcal vrinciples a” fiv. <~ ravwe, Lo -esoher education
sequence,

1

Joua, rmevos spoken,

i

2) C. mupervisors.
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D)o Amsisrpent iun Foease o owrrlcvee raniom o orformance-
30- 0 oanprio ol
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;orethods ¢ suvery:. o3 fngtractional bhxjerience
Y R
3) Uther.

i'anahove ?~ca5e,ﬂr1@f ineltte Jeseriition of assign-
ment and tim=e pent on -nern Lepeor

2. Approach to Task.
a. Liaison: no part of the materinl desorited <love can be col-
iected until the llawn o 1 iLs ranif csdiong bave been dig-

cussed with 2, C. 3uperivisors, . T, . uadents in Fhase 1

implenentation, reprecoitatives of the snhouls nd communities.,

“he rapertance of adequate liziren i3 discussed iu this Report

1
see note cn course 1, vers,  ace Y,

ERIC

Aruitoxt provided by Eic:




b. Demographic data (including community ares studies): sub-tasks
defined and methods for data collection, storage, and presen-
+ation detailed by members of the staff of the Office of
Testing and Research, Data collection by members of the staff
of the Office of Testing and Hesearch in consultation with
appropriate groups, agencies, or individuals.

c. If teacher assessmemts are to be used as a method of describ-
ing level of performance of public school students, they are
to be collected by a member of the staff of the Offlce of

] Testing and Research.

d. Development of instruments for determining level of knowledge
of subject areas for student teachers and for describing
understanding of principles of human development, philosophical
and sociological principles education students-Fhase 1 possess
when they enter teacher education sequence: developed by an
Evaluation Specialist in the Office of Testing and Research
in consultation with members of Fhase I Implementation Teams
and B, C. Supervisors of lethods and Supervised Instructional
Experience involved in Fhase I implementation,

3-*51&21.

a. Director of Evaluation Frroject: immediately involved with
liaison.

*b. Education Specialist in urban anthropology.
*c. Evaluation Specialist.
*d. Research Aszistant,

4, Time Schedule.

a. Collection of demographin and descriptive data during Pall
Semester, 1971,

b. Development of measuring asvices during Fall Semester, 1971
(they will not be ready for use in this semester).

#*
member of staff of Office of Testing and Hesearch.
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l.,-B,-2, Classroom Tryouts: study of selected aspects of the irirst
Courses or of student teaching during
Prase I implementation,
A, Use of media (video~ and audio-equipment) as a tool for
behavioral analysis,
1. Task.

a, Education student-Fhase 1 should be able to state a
behavioral construct, video- or audio-tape a situation
representative of the construct, and write an analysis
of the tape,

b. Assumption: in conjunction with the content of the irst
Courses the education students-Fhase I will learn a
technique of behavioral analysis, will learn how to use
the equipment, and will obtain supervised practice in
using media as a tool for behavioral analysis.

¢, For evaluation: two times during a semester (e.g., 6th
and 12th weeks) each education student-thase 1 will be
asked to video- or audio-tape and analyze a behavioral
situation, Content of the work of each education stu-
dent-Phase I will be analyzed by three liducation
Specialists in behavioral analysis for purposes of noting

individual changes in behavior of education students-
thase 1.
2. Approach to Task.

a, lembers of the staff of the Office of Testing and Research
work with Phase I Implementation Teams to become familiar
with tasks and procedures of analysis education students-~
Fhase I are usine in their work for this aspect of the
First Courses; work on tasks for evaluation,

b. Scale used for analysis of evaluation tasks developed by
rducation Specialists in behavioral analysis who have been

working with Phase I Implementation Teams.

c., Members of staff of (Office of Testing and Kesearch work
with education students~Phase I and Fhase 1 lmplementation
Teams describing evaluation task, scheduling task, dis-
tributing and collecting materials and data,




L/

3.*§L§££.
a. Education Specialist in human development and behavioral
analysis,
**b. Consultants to anal,.e results of evaluation task: Educ-
ation Specialists in human development, philosophy, and
sociology.

*
c. Hesearch Assistant.

1 L4, Time Schedule.

Plan during Fall Semester, 1971, as First Courses are
being offered for the first time; possible try-out of
evaluation task in "staged" situation,

B. Workine with individual students or groups in school situations.
1, Tagk.
a. Education students-Fhase I should develop facility in
working with individual students or small groups of
students applying principles of human development in
learning situations,
b. Assumption: Education students-Phase I will
1) work informally (and with little ‘ontinuity of student
or group) with individual students or small groups of
students in a school setting during the KFall Semester,
1971, or

2) tutor different students or small groups of students
in different subject areas during the rall Semester,
1971, or

3) interact with school or classroom groups and individuals
during the Fall Semester, 1971, or

4) tutor (consistently) a student or small group of stu-
dents in a subject area (e.g., Reading, Mathematics)
for the Fall Semester, 1971.

c. For evaluation of regular tutorins (b. 4)-above),

1) Frogress of public school students in subject in which

beine tutored: education student-Fhase 1 will admin-
ister, under supervision, a diarnostic exercise designed

¥ member of staff of Office of Testing and Hesearch,

#*
not regular member of College staff; selected by Cffice of lest-
ing and Research,
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lo.

to identify areas of strengths and weaknesses in selec-
ted subject area; will determine, under supervision,
aspect of subject area for tutoring activity; at end of
semester (or arpropriate interval) education student-
thase I will readminister diagnostic exercise and note
student's progress.,

2) Development of education students-Phase 1 in working
with students in tutorial situation: each education
student-Phase I observed (by using videc-tape or by
classroom visit) by Ekducation Specialist in human
development/methods two (possibly three) times during
the semester.

“or evaluation of otheyr alternatives (b. 1), 2), or 3)-

above) :

Informal observations the nature of which are to be
worked out as First Courses are implemented and tasks
and activities are developed and assigned.

2. Approach to Tasgk.

a, lMembers of the staff of the Uffice of Testing, and Research
work with Fhase I Implementation Teams to become familiar
with tasks and procedures of analysis education students-
Fhase I are using in their work for this aspect of the
first Courses.

b. Scale used for analysis of evaluation tasks develored by
Education Specialists in human development./methods who
have been working with Fhase I Implementation Teams.

c. Members of the staff of the Office of Testin~ and RKesearch
work with education students-Phase I, thase 1 Implement-
ation Teams, and cooperating school personnel describing
evaluation tasks, scheduling and completing observations,

3.*§La££.

a. Education Specialist in human development/methods.

**b. Consultants to analyze observations: kducation Specialists
in human development/methods.

*c. Research Assistant.

3

4

member of staff of Office of Testing and Research,

*not regular member of Collese staff; selected by Cffice of ‘Test-
ing and Research.




4. Time Schedule.

Plan during Fall Semester, 1971, as First Courses are being
offered for the first time; possible try-out of evaluation
task in "staged" situationm,

C. Working in the Community.
1. Iask.

a. bducation student-rhase 1 abvle to identify and analyze
situations exemplifying human development modified by
interactions of individuals or groups with environment.

b. Assumption: (1) £ducation student-Phase I will obtain
supervised practice in observing individual and group
activities in a variety of community settings and of
analyzing these situations in developmental terms accord-
ing to a2 technique of analysis with which he vecomes
familiar, or (2) Education student-FPhase 1 will observe
and informally discuss and analyze individual and group
interactions in non-school settings,

c. For evaluation (b, 1)-above): two times during the semes-
ter the education student-Phase I will be asked to
observe a particular event in a community setting and to
analyze the event in terms of human development and
environnental interplay. Content of work of education
students~Thase I will be analyzed by Education Special-
ists in human development, philosophy, sociology.

For evaluation (b. 2)=-above): informal observation to be
worked out as First Courses are implemented.
2. Approach to Tagk.

a. Members of staff of Office of Testing and Research work
with Phase 1 Implementation Teams to become familiar with
this aspect of First Courses.

b. Scale to be used for evaluation task developed by Educ-
ation Specialists in human development, philosophy, and
sociology.

c. Members of staff of Office of Testing and Hesearch work
with education students—-thase I and Phase 1 Implementation
Teams describins observation and evaluation tasks,




scheduling tasks, distributing and collecting materials
and data.

3.*§_taﬁ..

a. Education Specialist in human development.
**b. Consultants to work on evaluation task: Education Special-
ists in human.development, philosophy, and sociology.

*c. Research Assistant.

L, Time Schedui:.
Plan during Fall Semester, 1971, as I'irst Courses are

1 being offered for first time; possible try-out of

evaluation task in “"staged" situation.

D. Observation of Supervised Instructional Experience,

F 1, Task.

a. Student teachers in sections of Education 51.1-51.4, 51,1~
51.2, 52.1-52.4, 61.,01/62,01, 61.02/62,02 will be working
in conjunction with Fhase I Implementation Teams doing
practice teaching.

b. Assumption: student teachers will be teaching classes,
small groups, or individual students under supervision,

c. For evaluation: student teachers observed (by video-tape
or classroom visit) three times during semester; obser-
vations completed by Education Specialists in methods
who are not B, C. Supervisors of student teaching. !ocus

on individual student teacher progress.
2. Approach to Task.
a, Staff of Office of ‘"esting and Research work with . C.
Supervisors, student teachers, and cooperating teachers
to plan observations,
b. Ubservation schedule selected or developved by rducation
Specialists in methods after consultation with Supervisors.
3.*&512-
a, Education Specialist in methods.
*b. Consultants, Education Specialists in methods, to com-

*

plete observations and analyses.
3
c. liesearch Assistant.

+
member of staff of (Office of Testing and hesearch.
¥4
Q not regular member of College staff; selected by Office of 'rest-

£}{U:‘ ing and Research,
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4, ™ime Schedule,
Select observation scale and complete at least two

observations for each student teacher during rall
Semester, 1971,

k., BEducation student-thase I has acquired certain knowled~e in

First Courses.

1, Task.

a. Education student-thase I has acquired certain concepts
and principles and problem solving techniques with regard
to human development and educational philosophy and socio-
logy.

3 b. Assumption: education student-FPhase I will have acquired
certain sets of concepts, principles, and problem solving
techniques which can be identified in terms of Oobjectives
of First Courses.

c. tor evaluation: objective test (probably multiple-choice)
developed to determine whether education students-Fhase 1
have acquired material, and depth to which acquired.

2. Approach to Tagk.

Objective test(s) developed by Evaluation Specialist in

consultation with members of Phase I Implementation

Teams, and with Education Specialists in human develop-

ment, philosophy, and sociology.

3.*§.ta£f_.

a, kvaluation Specialist,

*b. Education Specialist(s).
*c. Research Assistant,

b, Ti dule.

OUbjective test to be developed during the Fall Semester,

1971; try-out for test during this semester.

3

member of staff of Office of lesting and Research.




Perceptions of performances of education students-Fhase | and
of student teachers by B. C. Supervisors and ., €, education
students-Fhase I and student teachers (of themselves)

1. Task.

a. Hducation students~:hase | s SR AR - teachers will
exhibit certain behaviors durine . j . Course activities
and durinrg student teachine, respectively, which can te
perceived and reported by :. U, sSupervisors and by thecse
B, C. undergradvates, thenselves.

Assumption: during ihase ! implementation education

students-thase I and student teachers will be working, in

situations in schocls, communities, and the College which

will call upon them to respond o and interact with

individuals or groups of students and adults from diverse

socio-economic and cultural backrrounds.

For evalvation: scales designed to allow individuals

listed in a-above to describe certain behaviors as

exhibited by education students-ihase 1 and student teachers.
Approach to Task.

a., lembers of staff of Offlice of ‘esting and Kesearch assigned
to task become familiar with activities of rirst Courses
and of student teachin:.

b. Scales developed by Evaluation Specialiets in consultation
with members of lhase 1 ImplLementation Teams, education
students-rhase 1 and scudent teschers.

3. Staff.

#*
a. Evaluation Specialist(s).

*b. Hesearch Assistant.
L, Time Schedule.
Scales developed durin- +all semester, 1971; may be ready
for use by end of that Semester.

3¢
member of staff of (frice of ‘esting and Hesearch,

ERI

Aruitoxt provided by Eic:




II. Project Self-Study: detailed analysis of the process of imple-
menting thase I made by the participants
in the implementation.

. Task.
Give all participants in Fhase 1 implementation the
opportunity to describe what occurred in the day-to-day
implementation operations and to note the impact they
feel these occurrences had on themselves, the schools,
the communities, and the College,
2. Approach to Task.

a. Standardized log-forms will be devised for (a) B. C.
Supervisors, (b) other . C. staff involved in impl men-
tation, (c) education students-FPhase I: in schools and
in communities, (d) student teachers, (e) cooperating
school personnel (e.s., administrators, teachers, aides),
and (f) cooperating community personnel,

b. The logs will be designed to enable these participants
to report in detail on the process of implementing rhase
I of the performance-based curriculum. The logs will
include provision for comments on (a) the performance-
based curriculum-Fhase 1 in cperation, and (b) the tasks
of implementation.

c. '‘he standardized log~-forms will be devised by an Evalu-
ation Specialist in consultation with appropriate person-
nel,

3. Staff,
*a. Evaluation Specialist.
*b. Research Assistant.

L4, Time Schedule.
Planned during the rall Semester, 1971,

3*

member of staff of Office of ‘lesting and Research,
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A. Introductlon.

3 Suchman (1967, page 71) defines gvaluative res
jives, in terms of ultimate, intermediate, or jmmediate goals,

sarch as a "process of

stating object

of examining the underlying assumptions, and of setting up criteria of

effort, performance, adequacy, efficisncy, and process". Such a descriptive

ral direction to the following outline of sug-

TN
——

statement can well give gene

gested evaluation procedures for the proposed curricula detaiiel inm preceaing

soctions of this document.
This report is both an outline and & comprehensive plan of ev#iustion.

It is an outline in the sense that gelection of standardized date gathering

development of other techniques of data gathering will depend

instruments and

upon (1) the content of course syllabi for cach of the four proposed curri-

culum documents which i3 to be developad by appropriate committees, and (2)

the assistance of the Brooklyn College staff who are participan.s in the

prograns, prospactive teachers, &nd cooperating school personnel in the
development of those data collection instruments the responses to wnich are
dependent. upon their perception of the teacher preparation programs in

operation. The report includes a comprehensive plan in terms of (1) &

longitudinal study of undgrgraduate students who complete the teucher prep-

aration program through their first two years of teaching, (2) the varieties

of data which are to be collected, and (3) the behavioral domains which are

to be sampled.
B, The Evaluation of Teacher Preparation Programs: A Model.

3 Broadly considered one can postulate five categories of criteria against
which the success or fallure of teacher preparation programs can be evaluated.

IERJKZE These categories are hierarcha! in nature; une step up the ladder roqui ring
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.
! quality of perforatnes, agmasizlly i hhevioral domains: cognitive,
: affective, social, reqiive spacifis eiotamnnts of cbjectives related to the
;
nroposed currisonlui Anonman®: (stetanmate ~f objectives by level of course,
! ‘neluding experiences). iHow sk wse savwsstished relative to the stated
immdiste goals of the coorass” OL1 wed tarusi-ral change(s) occur relative

Sk Y

Cdate e theopes 0o . meehocatezovy e oo lete
- within iteelf; the pocntts 10 - .. St tva Jdmihs of dits

$ e nptegovios need rot

s

criterion previde & g vy ot .

: be v8ed to evainmia g, 0w
The firad, cntegory ~or S7e 0 T prfa, that ds ‘e auccess of the

cuantity and aeality of *the wariotie U ¢ 7vibty wiich tske place in a

nropram, Tha Tnguds cpmt e Yo o-clumtlve task is on the amount

-~

of input or energy waesd Ry & PLCiRTAT cogrriiiead of the ovtput., Questions

1o me asked at this stege couis hs: What was Jona? How wa2 it done? How

[y )

well was it done?

hagesament of tha pasulcs ~F Lia effort or of the Performance consti-

[EETRRERE)

tiute the secord nategory of evnluative criteria. Ay attempts to get at

to the course? Yern tta chengoe in tho ulerrad dirvection?
Further. it should he brialiv nated thel performance can be measured on
s A P2
seversl levels (in terms of depth) dapeading upon the over-all evaluation
plans and the elegancs of the fectaiquas vaileable for des.ribing performance.

In addition to meesuring luat the vosmts of effort or performance,

criteria for asseraiog w teactar grapsiaticn vragran can be further developed

to describe the Adequacy of Parfcumance. o the degree o vhich effective
il Db SN G 4

performance 13 adequate to the total amount ~i need for the teacher prepara-

tion program, Tria is an eviirsmely chellenglrg criterion of eveluation to

handls, not as mush ir the eslactios of the wetual tools of assessment, 28

in the redustion of ;progrem goals to oparational or testable hynotheses.
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This is also & relativs critavion 7 e~vsluatien: How high have the
gcals been set? High, hers, ~an be dafine’ tn tacme of vrogram depth, both
in variety of experiences and follow-thr-ueh cf prospective teachers until
the completion of two ysars of teashing; or, it can be defined in serms of the
warious levels within the teachor preparstion pregrem; or, 1t can be defined
in terms of the variety of tesks that fell within the scope of "the teaching
function" and the program respcnses to meet needs for the preparation of
educational personnel to meet this multiplicity of tasks.

When consideration is given to a %teacher preparation program in terms
of adequacy of performance the total neseds of the Commwnity most immediately
served by the institution erngaged ir teacher preparation must also receive
consideration: the number of awudents in *he schools; the educational needs
of these students,

Pasically this amounts to a considerstion of the effectiveness of the
program over the denominator of the total nsed for the program, At this
Juncture it is very necessary tc distinguish between effectiveness and impact,
For the program may be highly effective bul have a negligible impact because
it har veen plamned to be able 4o serve only a small number of the total
potential population, either of prospective teachers or students.

Criteria for determining adequacy must display a realistic awareness of
what is possible with any given sst of materials, knowledge, and finances.
Interest needs to be fooused on increments of nrogress,

Closely related to adequacy of performance is the criterion of Ef’iciency,
which is basically a ratio between effort and performance. The efficiency of
a teacher preparation progrem would be described in terms of costs: money,
time, personnel (staff, prospective teachers, students), materials and
resources, It would include also suggested alternate methods of achieving

the same ends more economically but ne less effectively.
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Up to this point, the four categorlea (7ffort, Performance, Adequacy
of Performance, Efficiency) of criteria have been at a descriptive level.
These four of themselves constitute a gnod approximation of evaluation of
a teacher preparation program,

The fifth category, Process, is an attemot to determine how and why a
given program of teacher preparation produces the results it does; those
anticipated in the defined program goals and those unanticipated.

Usually four major dimensions are stwdied in an analysis of program

v

process: attributes, recipients, conditions and effects produced. Each

T,

dimension is worked with in detail. For example, effects produced could be

broken down to consider duration of elfect, type of effect (cognitive,

prEwRwtg

sttitudinal, behavioral),

Zach of these five categories of criteria can be studied at three

g 5 d

levels of program goal implementation: long range, intermediste, and im-
rediate, (Suchman, 1967).

C. Types of Data to be Collected,

Fto kY

The types of data nesded to evaluate a teacher preperaticn program will

be subsumed under four broad categoriess (1) Data Needed about Prospective

[ETW PR

] Teachars as They Start a Teacher Preparation Program, (2) Data Collected
3 about Students ahb Specified Critical Points Throughout the Teacher ®reparation

Programs, (3) Teaching Performance Data Collected from thec First Supervised

el

Instructional Experience Sequence through the 3econd Year of Teaching: Deta
; ®rior to Entry into Supervised Instructional Experience. (L) pata ieeded for
Cont Effectiveness. (Gage, 1963; Michigan State University, 1968; Syracuse

; University, 19683 Tyler, Gagne, Seriven, 1967; University of Georgls, 1.,68).

As indieated in the introductory section of this Report, specific data

(SRS

collection instruments will not bes specified until the nronosed curricula

o are more completely described,
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1. Data Needed about Prospective raachers as They Start a Teacher

.reparation Program (at the beginning of the professional sequence) .

At what is essentially the "ingut" level of data collaction Gage

(1963),2uggests & milti-theoretical approach which focuses on gathering 2

variety of appropriate descriptive data about students in & teacher prepara-

tion program.
a., Student knhowledge at the start of training.

1) Standardized achievement typé data available when

undergraduate student admitted to College.

2) Data on high school performance: For example,

academic grade point average; program, that is

description and number of credits for various subject

areas.

3) College program prior to entry into teacher preparation.

b. Student's abilities, skills, etcetera, at the start of training.

(These are suggested areas of exploration some of which are

still at a reasonably experimental stage as far as the develop-

ment of data collection instruments. )

1) Measures of divergent and convergent thinking ability;

2) Measures of evaluative thinking ability;

3) Measures of behavioreli cognition. (Guiifori, 1959).

L) Conceptual level (or information processing abilities)

of prospective teachers (Harvey, 1966).

c. Student attitudes, motivation, interest, at the start of

training.
1) Motdvation (Atkinson, 1966).




N e

[P

2) FlexibAlity (Rokesch, 1560).
3) Attitudes.

d. Additioual Meta on Studunts.
1) Selested Personal Expacisnces.
a) Work history: Is studeut working while going to
Collega? Typs of work.
D) Trevel.
2} Vata from Studert *1ls, Brooklyn College *lanning
dystom,
2) Knovladge of professiznsl skills, for example, videotaping,
opagque projoction,

o. Examples of prospective teachers' responses to teaching
situations at the start of their professiomal sequences:
videotaped salections of teaching situations analysed
acderding to a teaching.-lsaruing ecale.

2. Data Collectad about Stmdents at Specified Critical Points Throughout
ths Teacher Preperation Progiaigs,

8. Knowledge learned in each course or module: oourse grades.
b. Content or skills learned in sach courss or module.

1) Instraotional techiology: skills and use.

2) Teaching-learning skills; divergent and oconvergent
thinking, evaluative thinking, behavioral cognition,
informaticn proocessing abilitise. (Gwiifcrd, 1959;
Harvey, 19655 Rekeach, 1960),

6. Bosotions teward sontent or akills leamed in all courses.

1) Thie is an extensien of the comoept of triangulation
(Barootmnian, 1968; Webb, 1966) whioh comes isto play where
no statistically significent difference has been sbtained
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al 2 piven it of measuraoment in the program, e,
Loth wundarwre mate studencs and/ar insiiietors -uvl/or
coomerating school nersonael feal thed significant,
learmings nase Zaken place,

2) The undwigrudante students (prospective teachers), instruc-
tors, couporaiiag uchocl porsonnal, will be acked fo sntuit
a written roaction to the course or medule or experience.
The dal: collsction forme for these partisular responses
will te devised by thoss cherged with the responsibiiity
for the avaluatlion o¢ Yz program ard working in coopera-
tlon wii. piossestive teschers, instructors, cooperating

Y

scheol personnei.

3) Teaching Pevrformsa.. Letn follectad Srom the First Supervised Instruc-

tional Experience Soguence through the Second Year of Teaching: Data

Prior te Entry inte 3Supsrmaved Instructional Experience,

8,

Knowledge.,

1) Summatior of Cullege jwogram up to the start of supervised
instructionel experience: Content and grades.

2) Achievemeny, tasts dp2igned to measure inowledge deemed ime
portant by instructors of supervised instructional experience
for success in that axperiencs.

Performance on tests of teaching skill.

1) A stendardized test of vrofessional knowledge and skills.

2) A retesting with the videotapes referred to in l-e. (above).

Attitudes, motivatlons, interests, prior to entry into supervised

instructional avperisnce: assessment of affective bshaviors with

the same msssuring iechoioues used In 1.-¢, to determine whether

any changs has occurrod,




3. Teaching Parforrv.nice Data Uellisted from the First Supervised In-
structional Exmeri~nse Sequense through tha 3econd Year of Teaching:
Data Collectad dudng Tesching Eyxperdence,
a. Videotapes of teaching: at staled intervals throughout
the supasrvised instructlonsl expordence and into the
saecord year of tesching. Videotapes will be made of per-
formance, These tapes will ne anslyzed in terms of:
{1) Content: logic’’ shing-lsarning styles (Smith,
1969); (2) Classicor r.-vioral environment (Flanders, 1968);
(3)¥ cn~verbal comme  .avlon in the classroom situation.
’ b. Student succsss as . .werlon of teaching effectiveness:
student succass csn be used as & criterion only if an efficient
technique is devaleped tc mseeurs individuval student improve=~
! ment in terms of whet can he expected of him, rather than total
clasg Llaprovemsnt sgainst scws norm-referenced criteria,

Attitvdes, motivaiions, interests: A further exploration of

G
.

changes in thess affective domains as the student moves

further into & tesching role.

1

3. Data Needed for Cost Efffectiveness:

Cost effectiveness anzlysis has no relationship to planning the costs
! for curriculum implementation. A study of costs is used in an evaluation study
to determine the adequacy of & teacher preparation program especially in terms
of inputs versus effectivenese.
In assessing cost effsctive.ioss of any new program, especially one

such as the experience-centored currdcula proposed in preceding sections of this
document, it wiil be necsssary to make a dlstinciion between capital outlay

costs (such as those raquired to establish the School-Comminity-Teaching-

IERJ!:‘- Learning Centers) and the ongoing costs of immlementing programs,
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a, Instructionel staff.
1) Staff: category, salary, time, task.
2) Student-teacher ratio.
3) Mode of presentation of instruction by staff by
category.
b. Teacher Preparation Equipment.
1) Equipment ocategorized under instructional technology:

videotaping equipment, audiotaping equipment, materials
for computer-assisted instruction (hardware),
taudio-visual" devices, television equipment.

2) Cost of producing software: staff time (including
professorial staff, systems personnel, and progremmers)
and equipment,

3) Cost of instructional tims for in-service training of
staff in the development of software for instructional

technology and in the various uses of instructional
technology.
¢c. School Plant: Physicel facilities.
1) Campus Media Learning Center.
2) School -Commund ty-Teaching-Learning Center.
D. Analyses of Data: Design and Statistical Techniques,

Campbell and Stanley (1967) referred to series of designs which may be
used in analysis of data when evaluating experimental programs. However,
the newer concept of "Progrem Free" mode of data analysis should not be
overlooked when the purpose is to meke comparative assessments of ons or
more programs of teacher preparetion (Popnham, 1968).

Some of the muitivariate statistical techniques summarized by Tatsuoka

and Tiedeman (1963) could probably ba applied to any types of formel analysis
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which would be used in connection with this evaluation.

E. Information Systems.
A sophisticated information retrieval system must be planned if any

evaluation, even at the most elementary level, is to be made of the
oroposed curricula. The system should be compatible with the Brooklyn
College Planning System now being developed by Education and Economic
Systems, Inc. The Basic Indexing Retrieval System, (vinsonhaler, 1968
and 1967) could be useful in preparing the sub-system for evaluation of

these curricula,
The indexing system should be developed to permit cross-analysis of

different aspects of the data, It should provide for adequate storage
which would lead to rapid retrieval of needed information.

Adequate personnel, for example, systems analyst, programmers, should
be assigned to the curriculum evaluation aspect of the information
retrieval system,

F. Responsibility for carrying Oud the Evaluation Program.
The responsibility for detailed planning and implementation for the

evalustion of the proposed curricula should rest with an Office of Testing
an? Research. Adequate professional staff, supported by research asslstants
and secretarial assistants, should be provided for this task. Further
support should include adequate space and equipment appropriate for a

research office,
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Tre Early Childnood Program

“ne document whlcn follows is intended to suggest a structure to impiement
certain zspects of the new curriculum in teacher education. It addresses
siself specifically to an area in the preparation of teachers whicn has

nuoW become tne concern of the entire nation, namely, tne development of
sound educational programs for young children below the age of six and

122 need for well-trained teachers to develop these programs. In its
Position Paper No. 2, the Board of Regents has affirmed the New York State
epertment of Education's commitment to provide sound, individualized child-
center2d education for all 3-5 year olds in the State of New York, and calls
upgHn teacner-training institutes to develop special programs to prepare
*eacners for tnis task.

woor of our failure to effect significant changes in the education of
aildren in past years nas been due to the lack of available educational
2ttinegs demonstrating a developmental point of view, with individualized,
1.i-n2ntered progrems, rich in the varieties of activities children can
LQ{ourubed to engage in, and imaginative in the endless poussibilities
feréed children to bvecome active participants in their own education.

cause of the lack of suitablie alternatives, our college students have

2n forced to participate in 1igid, overly-structured and confining settings

Ot ¢ L) Iv

¢ “endad to stifle natural activity, imagination, and intellectual functions
n cnildren, and that offered no support or outlets for their emotional develop-
T, C,A efforts o encourage college students to become innovative and insti-

AR SV STy 0 b (‘

3 ot
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o)mooou~nb the forces controlling the educational patterns in the city.

it .:&s become increasingly apparent that, in order to achieve significant
c.uacges in the educational scene, Brooklyn College must itself provide

various types of models, which would both serve as demonstrations of effective
~zucation for all children, and as centers for the training of future teachers.

/ Cnh.ldhood Education has always had as its major focus a total, in-
ated, child-development point of view. The young pre-school child is &
er of a particular family, being reared, initially, in the culture of
{amily, and emerging at the age of 3 with a full history of specific
eriences which, combined with his own geuetic endowment, have already
made significant contributions to ais total development. Thlb view of the
developing child has been further supplemented by a vast growing body of
contributions from a wide variety of sources on the nature of human develop-
ont. wWe are particularly indebted to the fields of genetics, pediatric
neurology, pediatric psychiatry, and lately, opthamology, for their com~
trivutions to our knowledge of the developing human organism. Anthropology,
and sociology, nave given us additional perspective on the child and his
family in a cultural setting. Such major researchers as Piaget, Anna Freud,
Ziter and Murpny have refined for us specific intellectual and psychological
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aepecte of the developing child. Today, with the thoughtful work of
Escalona, Manler, Brody, and others, interest is turning to the .tudy of
infants and the effects of their particular environments upon their
development. This vast body of information acquired from multi-discipliaary
sourcew, assists the Early Cnildhood specialist in understanding the natuce
of developrment and in developing suitable ways of working witnh young ciiildren
0 tie educative environment. The preparation for this specialty also en-
tuils tre acquisition of a variety of special methodological approaches

I4

whixy ure +the tools of this discipline. It is now understood that educational
terrices {or young children require also services to, and participation by,
the key persons responsible for him--his family. There is, therefore, a
comnmitment made by the Earlyv Childhood field that specialists in Early
Caildhood Education are partners with parents in the rearing and education

of trneir children.

In New York City today, there are few facilities which fully understand and
provide for the needs of young children.* Fewer stilil are the facilities
w.olc., are also concerned with providing for the needs of tue young child's
totel family. Social agencies, schools, hospitals, and parents recognizing
nece problems, have sought sclutions for them by calling upon the Early
Childhood Ceanter of Brooklya College for consultations, guidance, and
educational assistance.

Prne lack of adequate facilities and services for young pre-school children
anc tneir families also makes it impossible to provide our college students
witn thie necessary pre-service experiences whicn will assist them in develop-
ing sxills and competencies in tae Early Childhood area. The Early Childhood
cocument, therefore, addresses itself in part tc :e possibie ways of provid-
ing educational services desperately needed for c: .ldren and their families
and for the training of our own students. By extending the college into

tne community, students, under the joint guidance and supervision of
specialists in a variety of area and the college staff, will receive

unigue tralning in the continuous study of the developing child within

tne context of his family, his culture group, and his commmunity. Simultane-
cusly, students will participate in offering much-needed services in all
areas, over a sustained period of time.

The Early Childhood Center on cuampus will now be required to play an in-
creasingly important function as a resource to the college and communities
for i1arormation, for consultation, and for study. Utllizing its own ex-
periences with normal and atypical childre+v, innovations in integrating
ages, cultures, coping and learning styles, its cumulative studies and
acquired competencies in the application of specific methodological
approaches, it w'1l serve as a gulde for the development of community-
based centers. The Early Childhood Center has been called upon contin-
uously to demonstrate the relationship of child-development theory to

*Heller, Barbara R. and Barrett, Richard S.
Expand and Improve---A Critical Review of the First Three Years of ESEA
Title I in New York City --Published by The Center for Urban Educatlion,

New York City, July 1970--~pages 59-67
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educational practise. Serving as a model demonstrating sound educational
approaches applicable for all children, it has the unique opportunity and
ocligation to continue to study the effects cn development of varied
-ducational approaches with normal and atypical children in an integrated
cnild and family-centered enviroament. Through its direct connections
witn ine community-based cen‘ers, the information it continues to gather
crom its multi-faceted activities will benefit an increasingly larger

population.

mhe Barly Childhood Center will continue its charge to serve course
reguirements of various departments, and guide and stimulate college-
vasad activities for study and research.
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In the lignt of the new curriculum, the statement which follows svmmarizes
& view of the possibilities in the future for the development of cff-campus
or community-vased Early Childhood Centers and the Early Childhood Center
on campus.

1. Child Development Centers (Off Campus)

In the community-based facilities, several types of famlly needs can be
met within an Early Childhood, or Child Development, complex. While
rendering educational services to meet children's needs, the total family
unit can be included, and provided for where necessary.

Ao integrated, team approach, is considered necessary to service the needs
0of the Child Development complex. The team would include medical and
nursing persomuel, social workers, teachers, and parents.

I%t is understood that students will be active participants in every type

or service offered within the complex, working together with the professional
i=am, the college imstructors, and the parents and families of the childreu
served.

A. Uervices to children and their families

1. Child-Care Centers--for working mothers or mothers unable to
care for their children during the day. These centers would
ve open from 8:00 A.M. to 6:00 P.M. and serve children from
infants---wnere necessary---tarough age 5. These programs
could be funded by the Department of Social Services of New
York City but operated and supervised by Brooklyn College.

». In some communities it might be possible to also develop a
Parent-Cooperative Pre-School within the complex. Here,
parents who have time and interest would carry considerable
responsibilities for operating the school, but undoubtedly
would require rinancial assistance. Brooklyn College would
serve as a supportive, educational guide to the parent board
and staff.

3. After School Centers--to serve all children ages 6-9 whose
parents wish them to attend. These centers would oftfer
children lunch where necessary or desired, and provide them
with suitable programs from 2-6 P.M. Such programs could be
funded by Social Services and/or the Board of Education but
would be operated and supervised by Brooklyn College.

4, Center-Based Family Day-Care service would provide a facility

where entire families, including the elderly and infirm family
members, might spend the day, or any part of it, caring for
their own children, contributing, if they desired and were
able to do so, to any of the other programs in the complex.
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programs for children and their families will benefit from the
developments in educational approaches idectified at the college-
based Early Childhood Center. Among the most important of these
are the following:

Mixed ages for the preschool and school age groups.

Small groupings.

Normal and atypical children together.

parent involvement in all degrees in the children's programs.
Individualized teaching wherever and whenever indicated.
Continuous parent consultation available,

Collsborative participation with special agencies ex: Rusk
Institute for Rehabilitation Medicine, hospital clinics, etc.
Community and community people to be used as & resource--

stores, factories, transportation, hospitals, service people, etc.

[ee} —40\\.1"-#’\»(\)}——’

Facilities Needed Zfor the Complex

1. Infant, toddler, and pre-school children's rooms and
protected outdoor facilities.

2. Large workshops for parents, children, students, and
teachers, so that all equipment can be designed. improvised,
or constructed in these workshops, including furniture.

2. Pparents in the community, or members of families, may
construct their own furniture--or other desired things--
for the home, or personally. (encouraging self help and
providing for creative outlets)

b. Equipment for children may be designed and cpnstructed
by all interested persons in the workshop. The work-
snop will also be used for repairing objects that require
i{t--for either school or home.

3. Large kitchens--for psarents, teachers, children, and
students--to participate in making nutritious meals, or
simply to enjoy cooking or baking, or trying out recipes.
These will also be used for preparing cultural or community
festivities.

4. Fully-equipped sewing rooms--to meke clothing, items for the
home, for school, or altering and repairing.

5. Meeting rooms for students, parents, and professional staff,
small conference rooms, and medical rooms.

6. "Reproductions" room--for communications in various media--
{ncluding the possibilities for developing a local newspaper--
if desired.
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7. Arts and crafts rooms for pursuing other interests--potting,
weaving, painting--again to be available to parents, teachers,
students, and cnildren.

II. The Early Cnildhood Center (On Campus)

It is expected that tne Early Childhood Center on campus will continue to
provide 2n educational service, instructional opportunities, research
possibilities, and guiaance and consultation to all who request it. When

the off-campus School-Community Teaching-Learning Centers are established,

the curren* services ofrered by the Early Childhood Center will, of necessity,
ve augmented. In order to gulde the growth and development of the community-
rased centers, the Early Childhood Center will expand its own activities in

a variety of ways and develop programs consistent with the new conception of
tae relationship between the college and the community.

A. Continued Services

1. To continue to serve as a study laboratory for on-campus students
in all departments.

2. To continue to serve local communities as a demonstration of the
relationship of caild development theories to methodological
approaches which best serve each child.

3. To continue to serve as a resource and consultation center for
public schools, private schools, parochial schools, and other
azencies--Head Start, hospital schools, etc., parents everywhere,
otner teacher-training instvitutes, and all others concerned with
young children.

4, To continue to explore the possibilities for integrating normal
and atypical children in an educative environment.

tu

. Projected Plans

1. To serve graduate programs in offering research possibilities
such as:

a. Follow-up longitudinal studies of children formerly served
by the Early Childhood Center.

b. Comparative studies in methodological approaches utilizing
the Center's aud other approaches to education of young
children (Montessori, Engleman and Bereiter, etc.).

c. Studies of the effects of integrated grouping on atypical
children.
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Yo 4ive assistance to persons or agencies who are Planning to
estatlisn children's centers in various agencies--inciuding
colleges, businesses, hospitals, etc.

Yo participate in the preparation of "para-professionals" in
2arly childhood education.

To serve as a base for citywide consultation services--for
parents, teachers, and others interested in young, developing
cnildren.

To develop films to be used for distribution to professional
groups, for training purposes, and for parents. These films would
be developed with the assistance of the Campus Media Learning
Center, and the 7.V. Center. They would be concerned with the
following:

a. The relationship of development to the educative environment.

b. A tiree-year study of two normally-developing children,
demonstrating coping resources, behavioral styles, and
critical periods in development--utilizing both the home
and the school environment.

c. A study of atypical children, their functioning patterns,
and the adaptations made for them in the school environment.

To gather information on current practices in rearing and
educating children in other cultures--African countries, Middle
Eastern countries, Northern, Central, and Southern European
countries, and Far Eastern countries.

III. Relationship Between On-Campus Early Childhood Center and Affiliated

Off-Campus Centers

The functional relat.onship of the Early Childhood Center to the total
Teacner-Training program and to the Community Child Developmeat complex
will provide for the following:

1.

Research data initiated and gathered at all centers will be
centrally organized and prepared for dissemination. Such
research might include:

a. Nutrition and its effects on tle newborn, the developing
young child, the intellectual functions, etc.

b. Implications of early mothering (or child rearing) patterns
for later development and for education.

c. Longitudinal studies of children of various cultures.

d. Comparative studies of child-rearing practices in various
cultures in Brooklym.
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2. tudies of‘adaptations of new arrivals to life in Brooklym.
2. Observations will be offered on campus at the laboratory school.

3. Information and guidance will be offered by the campus laboratory
school to community-based centers.

i, Consultation to all groups of parents will be offered on campus
as requested.

Continuous in-services seminars for teachers for all community-based
centers will be held at the Early Childhood Center on campus.

(]
.

0. Cumulatively gathered information on young children will be based
at a central Barly Childhood library on campus--including: films,
~ecords, data gathered on family life styles, methodological
approaches, studies and information on special programs for
etypical children, Early Childhood conference proceedings, etc.

7. A series of seminars will be offered on campus. These might be
concerned with, for example:

a. Developing educational services and opportunities in New York
City and include joint participation by various groups=--Afro-
Americans, Puerto Rican Alliance, Chinese, Japanese, Italian
Americans, Judaic representatives, etc.

b. Presentations of current research on:

i. Infant development (Escaloua).

2. The effects of early mothering patterus on the developing
child (Brody).

c. The rproblems of rearing children in today's world.

8, Joint studies--in on and off-campus schools and communities,’by
students and others, on the prevention of disorders in young
children, and considering such issues as:

a. The effects of drugs on the developing child.
b. The effect of the mobile family om child development.
c. One-parent family.

d. Pre-school intervention.

e. Effects of emerging practices in rearing and educating young
children on the integraticn of affective and cognitive realms.
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THE EDUCATIONAL CLINIC PROGRAM

TABLE OF CONTENTS

Introductory Note
Representative Roles of the Clinician

a. The Demonstration Program

b. The Diagnostic Frogram

¢. The Therapy Program

¢. The Remedial Education Pre- m
e. The Supervision Program

f. The Group Process Program

g. Consultant Activity

n. Research Activity

i, Commmnity Activity

jo The Instructional Program

Services that the Clinic Can Render Undergraduate Courses of
the Proposed Teacher Education Program

2. For Courses: Children and Youth in Schools in an Urban
Enviromment, and Child Development

b. For Courses: Learning Area
¢. For Courses: Student Teaching Area

Concluding Note
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CHEY EDUCATICNAY CLIUIZ PROGRAM

1. Introductory Nole

Members of the Educational Clinic Staff, by virtue of their clin-
Zcal and sduecatiopal training and experience, are qualified to serve
the department in a variety of ways, and have done so over the years.
Tnie statement sesks to do the followlng:

a. Set forth, in a general vay, the representative roles
that the clinician can £ill.

. HKote the services that the clinic can render to the
various courses which make up the undergraduate sequence of the
nropesed teacher education program.

D)
-

Representative loles of the Clinician

There are mary ways in which a clinician, seeking to contribute
to teacher education, can spsnd his time, The following represents
gome of the ways in whion the ‘lducatioml Clinic staff has served:

a. The Demonstration Program: Through the use of clin-
ical tests 2xnd procedures, the staff has demonstrated methods
of child study; dewels pm&ntal irregularities in children; cog-
nitive 8tyle of youngsiers; comparative developmental levels
of chilc‘men of varying ethnic origin; interview of parents,
etc.

b. The Diagnostic Program: Through the administration
o¥ appropriate clinical test batteries, augmented by social,
pudiatric, and peychiatric data, the staff has arrived at a
uifferential dlagnoais of the behavior and adjustment of re-
fsrred children - dull, average, bright, retarded, organically
impaired, acadamicalhr retarded and diaadvnntaged emotionally
dismrbed socially disruptive, etc. Parents, children, school
ﬂsreonnel and students ~ in varying ways a.nd degree - have
been mvolved in the studles and have profited from them. At
appropriate times, and for obvious reasons, we have had se-
lected intake, accep*ing youngsters from the following programs:
More Effe~+ive Schools, Early Identification Program, Intele
lectually Gifted uhildren Janior Guidance, and 600 Schools.

¢. The Therapy Program: Over the years the clinic has
carried on individuwal therapy with selected cases -~ parents
and children who have benefited from the involvement. Thera-
peutin expsrisnce has basen helpful in refining diagnostic in-
sightas 22d hes provided the data for follow-up discussion with
students in the undergraduate as well as graduate division.
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Nperating =% the district level should make it easisr to obtain
$ndividuals ror Zroup demonstrations. Iuvolvement in group
therapy and fanlly therapy represent nexi steps in program devel-
cpment.,

d. The Remedial Edocation Program: Remedial education has
veen provicd fo- selected casss cf learaing disability. In some
instances, staff merbers were directly imvolved in the remedial
proceas, Yore typically, selected graduate students, chosen from
arorovriate courses, wexe provided with the opportunity to do >
remedial work under supervision of clinic staff. Such graduate
etudente then raported in class on their cases - thus sharing
thelr clinic svperience with their colleagues. Mothers of chil-
dren ressi~ing remedial tutoring were seen in the clinic in ad-
Junstive therapy. Perlodic contact was maintained with appro-
weiate school peresonnsl during the course of a youngster's in-
qolvenent in remedial instruction.

e. The Supervizion Prcgram: Selscted graduate students
in the Schoot Psychologs rrogrem have been assigned to the clinic
for their fie?” *rzining snd experience. Comprehensive super-
vigion of these wiidsnis has been provided by clinic staff.
flinmic staff has alsc provided supervision of students assigned
~o she ciinic’s remedizl educetvion program. Over the years,
alinical aseistanta and fellows appointed to the clinic have
een assigned to senjor staff members for supervision.

. Ths Group Process Program: For the past two years,
olintc members nave served as leaders of sensitivity groups,
rade up of students. Exploratory experiences were undertaken,
indtially in the B4 50's and subsequently in the Ed 20's.

e two types of experience differed from each other in a
maber of ways - organization of the group, frequency of con-
Lact, mumber of seseions, etc. The clinic staff has also con-
sueted thems-contered workshops in the Ed 50's. Opportunities
have been provided for theme-centered workshops in such areas
as Discipline, Behavior Problems of Children, Learning Prob-
isms of Deprived Children, Personality Interaction of Teachsrs
and Pupils, etc.

g. Consultant Activity: Clinie staff has been consulted
by depsrtment members and students for a variety of purposes.
Minde abaff has been invited to undergraduate and graduate
courses to present material and lead discussion in clinical
and educaticnal arsas of a technical nature. Clinic members
have been mads availaebie to accompany EA S0 instructors for
joint school visifation. The co-visit consultation serves a
variety of purposes, 1.e., mpplementary observation and ap~
praisal of student teachers, gaining increased insight into
the dynmamics of certsin classrooms, helpling student teachers
to idenuify smd understand, clinically, the special problems of
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individual children, etc. Clinic staff members have also been
assigned to campus schools, in which they bave rendered a var-
fety of clinice) and educstional consulting services.

h. Research ActiviZzy: In oxder to facilitate the selec-
tion of cases for researci, an instrument was developed for the
coding of clinic cases. Aali cases gtudied by the clinlc are
acded. In cooperation with the Educational Clinies of City Col-
lsge, Hunter College, and Queens College, the Brooklyn College
“ducational Clinic participated in a pilot research project
~cpoerned with the clinical study of normal children at differ-
ent age levels. In additiom, the clinie staff initinted and
condmoted a mmber of ressarch projects, as follows: Character-
istics of ~ Pgychotherspeutically Oriented Group for Beginning
Teachers; & Project to Invesiigate Various Correlates of Remed~
151 Instruction at the Junlor High School Level; and a Follow-up
¥ zady of Thildren Diagnosed as Schizophrenic or Suspected Schiz-
ophrenic. Increased student participation in the clinic (es-
pecially graduate stucanis) sheuld result in greater utilization
of ¢the clinic files for research.

{. Commnity Activity: For years, the clinic was a mem-
ter of the Wok1gn'zr"im"' L . Social Planning. The clinic

raintained contact with comminity agencies, in the interest of
the ~hild and his family, for example, department of public wel-
fare, hospitals, famlly agencies, placement agencies, recrea~
tional setilements, cemps, etc. Taackers and supervisors were
kspt informed of exisizcnt communlty resources and agencies, and
taelr cooperation was solicited in efforis to expand commnity
2sn1lities when they were deemed inadequate to serve the needs

% children.

J. The Instructional Program: The clinic staff has per-
ticipated Tn ihe Instruction program of the departmsnt in a
rumber of ways, as follows: Member of an Instructional Team;
Instructor aseigned to a course (usually graduste, bui at times
undergraduate); and Development of Instruction ¥aterials (test
file, illustrative case materials re-written for class use,
oleoplayed interviews for class use)., In additlon, over a three
yaar perlod of time, the staff of the clinic initisted and con-
ducted a series of seminars for department members and interested
college persomnnel. The clinic staff has also been involved in
the develomment of department programs, 6.g., Sehool Psychology
Program, Training of Teachers for the Emotionally Disturbed, etc.

Services that, the Clinic Cap Render Undergraiuate Courses of
The Proposed Teacher kaucation Progran

The services that the clinic will be requested to render the un-

dergraduate courses of the proposed teacher education program will un-
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doubtedly vary from school distric*t to achool district.
will be due, in part, to the divergent problems, needs, and character-
istic= of the different schocl communities, as well as the divergent

volicles and practices of different instructional teams - and instruc-
tional personnel unaffiliated with a team. In view of the foregolng,

the 1ist of services which fcllows is representative only, leaving room
for the requests that mey originate at the district level:

a. For Courseg: Children and Youth in Schools in an
ir orment . and Chlld Development

(1) Interview by a clinic member of a heterogeneous
group of children ~ approximately 6 - representative of
differsnt characteristics of the commmity. With younger
groeps (for students in the Nursery through Grade 2) play
can be substituted for interview. In the discussion fol-
lowing the deaonstration, students can be motivated to con-
duct field studies of the commnity in order to establish
the following: Population distribution in the community;
racial and religiovs distributiony school population and
cormmnivy schools; socio-econamic, occupational, and edu-
cetional leveles of commmity population; housing needs;
welfare facilities; hospitals; mental health facilities;
gocial agencies; recreational facilitlies, etc.

{2) Clinic member can observe students assigned to
work with children in commmnity agencies. Superviaion can
be provided directly to the students and/or observations
can be used as bagig for classroom discussion of interper-
aonal relations in the group and related dynamics.

(3) Interview by 2 clinic member of a small group
of parents. This can be used to evaluate parental aware-
negs of needs of the commnity, of their views of the
schools, and of their understanding of the social agency
structure of the commnity, etc.

() Clinic staff Pediatrician can meet with the col~
lege staff and/or cooperating teachers and/or students of
a given commnity to discuss common pedlatric problems of
given age groups and the medical needs and resources of
the commmnity.

(5) Through the use of clinical tests and procedures,
and/or classroom visitation and observation, the staff can
demonstrate the following:

(a) Methods of child study

(b) Developmental irregularities in cbildren

This variation

273



ey ) ob s

[T,

1
i

(¢) Cogaitive ztyle of youngsters

{d) Affective style and coping mechanisms of
youngsters

(e) Comparative developmental levels of children
of varying soclo-economic levsls and/or ethnic groups

(£) Open-ended interview of peer groups
(g) Interview of parents

Each of the foregoing represents an area in which
a specizl demonstration can be plammed. Classroom dis-
cussion led by the clinic staff member will be arranged
as a follow-up to the observed demonstiration.

{6) Clinic staff members will serve as leaders of stu-
dent groups orgenizzd to provide sensitivity training. This
experience initiated at the beginning of the teacher training
program (roughly speaking &: the sophomore level) will con-
timie to be made available to siudents throughout the under-
graduate prograw (et “oth the junior and senior levels). The
content and conduct of the program will be designed to help
studentz to become aware of itheir feelings and attitudes
(e.g., self-awareness, insight, and self-understending) and
the implications of these characteristics for others in dif-
ferent group settirgs. In addition, through the sensitivity
experience, students should develop increasing perception
of interpersonsl reactions in the group as well as group
interaction patterns. The sensitivity training program,
when fully developed, should provide an integrated affective
experience in the training of teachers; as such it should
contribute immeasurably to the understanding of children and
the educative procees.

b. For_ Courses: Learning Area

(1) Arrange for students to observe different class-
room and school settings for adapting curriculum, instruc-
tional methods, and classroom procedures to the learning and
behavioral needs of the individual child and/or different
categories of children, i.e., regular clasgses, Children with
Roterded lental Development, Intellectually Cifted Children,
More Effective Schools, ¥arly Identification Program, Open
Corridor Schools, etc. Following the visitation, a clinic
staff member can lead s workshop concerned with the histor-
1cal backgrourd of educational efforte to individualize
instruction, and the sducational and peychological character~
istics of representative current programs.
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{2) Demonsirate a youwigeter with a learning disability.
In the demomstuatici, the clizdcian will vtilize a sampling
of appropriate clinical tests cvstomarily employed in making
& peyclio-dingnostic eppraisal of a child. In the follow-up
discussion of the deronstration, the clinic staff member or
members can bring in related social, pediatric, and psy-
chiatric date and csn explore, with the students, the mul-
tiple causative factors imvolved in children with learning
dipabilities; and, sleo, the impertance of having remedial
and/or therapeutic recommendations bear relatlonship to the
etiology of vhe condition.

(3) A clinic staff member can accompany an instructor
ou a school wigsit to observe students involved in tutoring
emall groups and/or small group instruction, within the
classroom, conducwed by a cooperating teacher. In a follow
up conference, the clinic staff member may be in & position
t6 offer clinical insights in identifying and understanding
special problems of some of the observed youngsters. Also,
iy tha discussion, the role of the student-tutor and/or
. assrocm teacher and the effectiveness of the remedial
materials nsed can be explored.

(4) A climic staff member can interview a small group
of parents {observed by a class of students ), exploring
with them their asttitudes towards the commnlty's schools,
how they feel about the education their children are re-~
ceiving, how they feel about the progress their children
are making, and what they consider to be the educational
problems of the cowmunity.

(5) Students will contimue to receive sensitivity
training, with a clinic staff member acting as a leader of

the group.
c. For Courses: Student Teaching Area

(1) Obeervation by a clinic staff member of a student-
teacher in a teaching situetion. The clinician might ac-
company the instructor of the course or might be doing ths
observation alone. The clinician's observation wonld serve
a mumber of purposes, as follows: To obz:rve the inter-
action between the student-teacher and the children; between
the student-tescher and the cooperating teacher and any
other school personnel with whom she would be interacting;
to observe the interaction of the children in the class.
Following the observsilon, the clinicisn could have a con~
ference with the student~-teacher and the imstructor (with
or without the cooperating teacher), and/or a group con-
ference with several of the student-teachers who were ob-

gserved,
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(2) Clivic staff members can De made zveilable to con-
dGuct thems-centar~d workshopg with student-teachers. The
themes shovla be wae choice of, and agreed upon, by the stu-
drnts and t}.»: supaiising ingtrucloss. Thems-centered work-
ghodd o e copdwored witkdn such areas as Discipline, Be-
navioy ?“of* tems of “hilldren learuing froblems of Deprived
Thildren, FPorsonallly Interection of Teachers and Pupils,
Sex I»,'“}ucetior Irugs; etc.

(3) Demenetration of a case conference (involving a
roungetrr sean in demonstraiion) sttended by the various
eiint e diseiplives 2s well as the student-teacher, super-
vigar, coopsyating teacher, and administrative representa-
iive of ths achool Smdoz‘vm should acquire the facility
to interpret C_’iniCa.J. reports and to develop techniques
for implemsnting report recommendations.

(L} Stwucents will contime to receive sensitivity
tralning, vith & *fnic staff member acting as leader of
the growp-

4. ceneluding Nobe

5 nowed eariier in thls presentation, the list of services ident-

ifded with the 4.%Torent courses is suggestive only. This plan may
vory well undergs modification at the hands of the clinic staff, the
~urricnlum cormiltee, and the devartmsnt =23 it 1s lived with and ap=
v.led.  Jonceivably, the clinic, in addition to the foregoing or in
repiacament of part of 1t, may be requssted to organize speclal courses
oavy o- 2 znber of a.reas 2.8+, dynamizcs of the clsssroom, seminar
Jroen~eliivity tralning, th° t.aain..ng of para-professionals, etc. Ex-
i oone with the program and the cverall teacher etucation program
will “urm the basis for any revision that becomes necessary.

ne item is aburdantly clear. The foregoing program and any ex-
tenc fur of it will require an increase in clinic personnel - how much
it is not possible to state at present. Time and experience will tell.
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proposed ixperimental Undergraduate Course Sequence
for the

preparation of Teachers in Farly Childhood Education

(Nursery through Grade 2) -

Briet Introduction:

The Experimental Program is recommended for a small group (25-30) of
selected students. Vhile this program is regarded as desirable for all pro-
spect've teachers in the pepartment of Education, it is offered to a limited

pumber of students for the following reasons:

Extensive commitments by both students and faculty.

Yt

2. The need for specialized staff.
3. Complexitlies of adninistering the program.

4. The experimental nature of the program.

Unique Features:

In addition to all of the new features presented in the general proposed
Curriculus 1n Early Childhood Education (i.e., experience-centered, combined
theory and practice, team teaching, electives, flexibie seminars, modules,
block scheduling, etc.) the erperimental program has a numbar of additional

dimensions:

A. A colloquium each semester that establishes individualization of the
student 's program, personalization and overall coherence of his edu-
cational experiences. The colloquium leader will be a clinical psy-
chologist, social worker, or other professional qualified to supervise
apd instruct in complex human relationships.

p. A mentor program in which the Brooklyn College studeat adopts one child
syom the School-Community Teaching-Learning Center for the establishment
of an intensive relationship over a two year period. The relationship
will be supervised by the colloquium leader, so that it develops at an
appropriate pace consistent with the student's interests, abilities,
skills, and maturity. Minimally, it will be a tutorial relationship,
but hopefully it will extend to other functions with the child and his
family. Thus, the student will be able to see the school and community
from the perspective of many roles while providing valuable service.

C. Programming (including summers for college credit), on an individual
basis, of 1ife experiences outside the academic and experiential course-
work that are deemed sigpificant by both the student and colloquium
leader for the student's maturation and development,

D. A community residence experience during the comprehensive teaching
semester Ln which the student lives with a cooperating family in the

local community.
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E. A continuous case seminar in which students can present concrete
problems that arise in their varlous experiences to the entire statf
of the program. Thus, real problems cean be worked on in a truly inter-
disciplinary manner in s setting in which all participants are actively
involved,

F. A "small college" concept in which students and faculty form a closely
kxni® group that remains intact for the five semesters of the program,

¢. A pass/fail system of grading that emphasizes levels of mastery.

Students will be required to continue work on the various modules until

the goals, specified and agreed upon by the student, instructors, and L4
colloquium leader, are achieved.




~0JQ [8BojlUl}ly pours4ay
X930 IO ‘JIORIOM [BTO0S

TRV WY ey LY Yy T Ty e o v oR

-ex pAtsuwejuy ‘3uy yeI3 K31AT318UGS

sInoy mv exowoydos

*xapesl uninbo1 10D Y3 TA 8OU3IIdFUOD U}l uoysses -jX2dx3 JowmmS
uninbor o) 4q pesjaxedng juapnis £q pejoeles g0~ 1radx3 g31peId 2 Jouwuns pezyenpraypul XU 'FP
! “sduyjeeu (83103 g
*1suoygsey dnox3d pue -8QWes
-oxd TBOIUITO PaTyIlenb ‘PTIU> euo yi3ta diysuoyieviag TeNPIATPUT yioq)
I9Y30 I0 JISNIOM T®TO0S eaysuajuy ‘Buyuyery A3yAy3irsuas Jo sanoy ¢) Je0X
‘1st3o10yohsd 1®OTUTITD ‘sgouaxems dnoxd {uorjwuiwexe-Jyres S3IIPOID 2 avunge 111 uwmboITo) XZ ey
= fu fxo3na T3u1yowe3-oJdtw :( 033 ‘(9303 3
‘3030afoxd pewayxeao ‘adei-ospia ~-seowes ‘uoy3IonNIIBU]
*3+3) wypar. 1o I°N sTRT8jWU (*s1y *qQqey T yjoq) npTAIDUl pue
*A2L jOYoASd pue SPOYIBN uf wn (NdIIIND JO UOTIVITABIU uwpr ! pue sser y s 1-)4 dnoa"™ :tem; go
s319711e10°3ds Tewuoilevonpld —-yo13aed pur UOTIVAIB~QAO WOLIBTEVT . es L4 PB2I 1 Ioiung sNO , - TYOBE L X °Ccy

.IIlIlIIIIlllIIIlIIlIllIIIIIIIIIIIIIIllIIIIlIIlIIlIIIIIIIIIIIIIIIIIIIIIIIII'llIIlIIIIlIIIIIIIIﬂIlIlIIIIIIIIIIIIIII.IIIIIIIIII

‘Jepwer
auninbo110) Aq pesyaxedng

‘(238 ‘A3ysaearum

Jeyjoue 38 Apnis ‘dued seumms
‘yexdoad A3 junuwmoo uy J@IJUNTOA
¢£303083 uy NI0oAM ‘10AvI] ‘B3°9)
Jopeel unNiNbo 110D Y3 1A 8J2USIS JUOD
uy juapnis 4Aq pejoeles sedcusiaedxy

*1euoiesey

~0xd [®OUTIO peouysl}
I9Y3l0 IO ‘JIONIOM [®IDJ0S
‘3sy3o10Yyodsd T®OTUTID

‘x93ue) JuyureeI-Suryowa] L3 yuUnumo)d
—tooydss wWoIy PITYD y3ita dyysuoyrjey
-8 aatsuejuy ‘Jururexl A3TATITSUeS
‘ggousaeaw dnoxd {uojjsuimexe JyreS

‘gpoyjen pue AJoroyoshsd
ul 839118100ds TWUOT}I®WONPH

*8813T1¥0®] pooyplyud ArIee
A3Tunuuod 03 8318TA :(Seuryosw
Juyiyowsl °3-e) wyIpem jJo O8N
‘tuoyjedioyjaed pue UOIIBAIOEQO
wooJXS8WID ‘uBAPTIYD oMl JO Apn3s

‘] edue
uo1eees -jaxedxy Jxsmmns
831pOID T JoummSs pezilenprAaypul X°'¥b
‘sSuyjoem
dnox3d puwe
Tenpra
-fpuy 3o
ganoy 2) exomoydos
131pead 1 zaddn 11 wninbol10d ) Q 4/
-
s (sanoy ‘ggedcxd 3uy
‘qey 9 pue -uxwe]-3uggosel
8880 ¥) sxowmoydos oYy3 pue juem
i83ypead g aeddn -dotoaed pIYU) & » 2

e Sur3e0m

*dyysuoyrjzeyed dnox3 pue
*18ucysse} 8ATISU8jUY JOJ PILYO JO uorjlneles enpyIA
-oxd yeojuryio perjrienbd ‘gpouatiadxa jo Juywusxdoxd pezy ~-Jpuy Jo
I9Y30 IO I3YIOM [BID0S —-1enpiayput {Juyureal L3jayiIysues sanoy 2) sxouoydog
‘318 19010Yyndsd 182WUT(D ‘gsausreme dnoad !uorjsutuexd jies 13IP8Id 1 BT Vo4 I minbo1100 X2y
t 3
M g3 1 jUunuwwo
8Yy3 pue sjuswiredap xayjo
woxj sjuw3lInNguo) 'STo0Yds
wox} [auuosiad Juyisaedoo) ‘sdnox3 pus saitoualde Lj3junw
tA3o10uynadl [BVUO[IONIIS -Wwod Y3TA JUBWIA[OAUY !SWOOISHBTD r{sanoy L3 yunwmo)
-u] ‘spoyiaN ‘Adoloyndsd ut uorjedyoyised pue uoyjzwaxesqo ‘qel v pue pus [OOYdDS :}jUGK
‘Aydoso1yd ‘Ldojodoxyjzuy ‘Adoijouydsal [BUOTIONIISU] ‘IOTABUSqQ sseId 2) exowoydosg ~-ucxyAaug uwqan el
~-£do1ofo0s uj sistisiovady duryoeay uissasge (3103load dnoad I831PRIOD b J0m07] Ut ueapliuy) 3umox X°1¥

( J83juUan) Sutrurewx] BIpew sndwe) Jo0/puwv
c193ua) Juyurea-3utryosal £1rUNUEO)
-tooyss utl) sanuatiadxy azojwioqe]

8131l xaqump
o8IN0)

s31ypedd I53150wes

(z op®1D ydnoayl Ax3sanN) FONANDIAS QOOHATIHO

ATHVE TVININIYEAXE AUWNNS

Full Tt Provided by ERIC.

Q

r




S31i1P9XD Lv  BIC,

‘Suyyoeel .

Teuotgsagoxd uy sxo3dovy I[WUOT}
-omd pus L3yreuosred jo uorisnIvAd

*TeUOI8893 t193u9) Surured-Suryoeal A3 TUNWMOD *gSuyjeem dnox3
-oxd TeDTURTO pauTeIy ~100YdS WOXY PITUD YITA dyysuoyiel pus [enpia
J8Y30 IO ‘JojIOM TeID0S —ox eaysuejuy ‘Juyuyexy L3TAY3Isues -¥puy Jo sanoy I0TUSS
t1g9t3010YyoLsd T®OTUFID ‘ggousaeas dnNoI2 (UOTIVUTWEXO-ITOS Z) 3Tpedd 1 Xoa0] Al Eminboy1od P A J

*sjuemyIvdep eJe[102
I9Yy30 pus geT3TuUnWwWod
wox3 sjusjynguo) ‘siooyds
wox3y teuuosaad 3Burjiexedood

‘£30Touyoe] TWUOTIDONIIS ‘ssauaayloaiye Jug ‘uoy¥3l
-ul ‘spoyzel ‘&3ofoyddsd -yowe3 jo jucussesse ! (ade3l-o0apya) -eonpd POOYPTIW)
1£ydosortug ‘£3ctodoxyzuy sat4h3s Buiyoeai doreaep puw Lpnis (*sxy °*qel ¥2 At1aeg uy Buy
-£30101005 uy s38yivyoeds 03 wIpow jJo asn fsaouatzedxs [® pue ss®Id ¥) JOFUeS -~yowal oarsueyaxd
woxJ pe3dalas aq 03 sweal -uo0y3onNIISuUy pasyaxadns pe3daias 1g31peId Z1 om0 -WO) puw IVUTWOS X°'9¥
-llIlllllllllllllllIlIllllllllllllllllllllIllllIllllllIlllllllllllllllllllllllllllllllllllllllllllllllllllllIlllIIlIllilIlllll.
“(X 'y - 1 eduetiedxy Jeuums
peztITenprAtTpuUl 29s) Jepeel *I] odue
‘xapest wmninboT10) Y3iT4 SOU3IIFUOD UF uoysses -jladxg Jowmms
umnbo110) Aq pesiaxadng juapnis 4Aq pejoeres sasudtxedxd S31p0Id 2 JoUNMMS poziienplagpul b & O 4 4
) “gJuyjeeu X CECE g
*Tesuoyssey} dnox3 pus -80wes
-oxd TedTuyTd> peryilend *PITYS ouo Y3ta diysuoyieiax TenpIATPUT ysoq)
I3Y3o IO JIONIOM T®¥20S oarsuajur ‘Suyuyexl £3TATISUIS 30 sanoy ¢) I8OX
t3s130T0UD&ASd TeITUTTD ‘ssouageme dnoxd !uoyjsuiwexs-3J1es s3tpex> g avpme 111 uninboiiod b ¢4 4
— Bugaoiny mwmwno¢0010ho«e {030 ‘(9103 -
110309foad peayaxeao ‘adej-oapia -sames ‘*uoyIonaIsUI
“8+a3) wypar 19 39N !srrriejew ('s1y *qel 1 y3oq) TeRpTAINUY pue
-A2LTOUdASd pue SPOYIdW Ui un (KO TIIND JO UoFeATASIG UL ! pue sqwr ) Jeo dno:~ temy; wo
s3s11e102adg TBuUOTI}EONPY ~1o13J8d puu UOTIVAISAO WOUISSET | R - WIS | Jopuny 8N . AU TYOBE, X°cy

lllllllllllllllllllllllllIIIlllllllllllllllllIllllllllllllIlllllllllllllllIllllllllllllllnIlllllllllllllllllllllllllllna
(039 ‘£3719I9ATUN
Jaeyjous 3e Apnis ‘dued Jeuwmms

‘ysxB3oxd 43 jUnuwwod U I@IJUNTOA

‘£10308J ujy NIOA ‘ToAsx} ‘3°9) *] edue
‘Jepeol Jopeal uninboTT0) Y3 TA 8dUSIeJuod uoIeees -jaedxy xowmns
uminbo110) £q pesiaxedng uy juapnis £q pelydeles seduetIedxy 831p8Id 2 JoEmumS pezyTenprAFpUl X'¥b
“guyjeem ”
dnoa3 pue Y
*{8UOYISSaJ -193ue) BujurseI-Furydoeal L3 yunamod NP IA ‘ummm
-oxd yedyuUII> peuyer)y -Tooyss woa3 PIIYd yira diysuoyiey ~¥puy jo W
I3y310 IO ‘JIONIOM [BTO0S5 -ax w>ﬂm=ouc« ‘3uy yex3 LA3ray3ysues sanoy Z) exowoydog LR
" by e " 7N z 3 e O X L]




. 282
Experimental-Ffarly (‘hildhood

Lower SQPhomore Semester

Catalogue Description

1. Catalogue Entry

a. Education 41.X

b. Young Children in the Urban Environment: School and Community

c. 4 credits: 6 hours class and laboratory (2 class and 4 latoratory hours).

d. Analysis of forces affecting education of young children in an urban
environment; examination of formal and informal organizational patterns
of early childhood education; study of models for assessing teaching
behavior and classroom interaction.

Laboratory Experiences; Students will explore with the colloquium leader
ard instructor peeded school-community experiences. Experiential program-
ming will be individualized. Group-selected project to be carried out in
the school-commupity settiung; guided observation and participation in
School-Community Teaching-Learning Centers and the Campus Media Learning
Certer, with special emphasis on Nursery through grade 2.

L

to students who have been acceprted into the Experimental Program in
garly Childhood Education. ’

Corequisite: Education 42.X

Exclusion clause: Not opaun to students who are enrolled in or who have
completed Education 27.1, 28, 29.5, 30.3, 30.4, 35, 40.X, 50X, 55X, 60X.

>

11I. Cataloguae Entry
a. Rducation 42.X

b. Colloquium I

c. 1 credit: 2 hours of individual and group meetings

d. Individual and group conferences for helping the student clarify his
goals, values and needs. Development of self-awareness and awareness of
group processes, Individual programming of experiences. Selection of
child for 2-year relationship (mentor program).

l e. Prerequisites: Permission of the chairman of the department; only open

e. Prerequisites: Permission of the chairman of the department; only open
to students who have been accepted into the Experimental Frogram in
Eerly Childhood Education.

gt

(orequizite: Education 41.X
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i - Early Ch2ldhood

ggger Sophonmore Semester

111, Catalogue Entry

8.

b,

Ce

d.

Education 43.X

t and the Teaching-Learning Process

child Developmen

8 credits: 10 hours class and laboratory (4 class und 6 1aboratory hours).
Biogenetic and environmental factors in human behavior. The study of
ipdividaal development and learning with major emphasis on the early
cnildhood years. Application of conepts and theories of learning to

the teaching-learning process. A study of the function of play in the
cdeveropmental process; the teacher's role and the assessment of play in

the schooul setting.

arative study of two children from
will be the child selected for an in-
rvations and participation,
d learning in an educational
rocess., Use

Laboratory Experiences: Guided comp
““TFfoyent environments, one of whom
ronsive relationship. Through classroom obse
the student will exemine child development an
environment. selected activities in the teaching-learning p

of the Campus Media Learning Center.

Prereaquisites: Education 41.X and 42.X

rorequisite: Rducation 42.1X

Iv. Catslogue Entry

Education 42.1X

Coi)oquium {!

o e S

i credit: 2 hours of individual and group meetings

Use of sensitivity and group dynamics

and insightful adults.
nd child

continuation of the colloquium,
techniques to help students develop as mature
Supervision of relationship between Brooklyn College student &

from the School -Community Teaching-Learning Center.

preroquigites: Education 41.X and 42.X

Corequisite: Education 43.X
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Experimental - Early Childhood

Summer Session

V. Catalogue Entry

Bducation 44.X

individualized Summer Experience I

2 credits

Based on conferences with the colloquium leader, the student will select
a8 summer experience aimed at broadening kis borizons and stimulating his
personal development (e.g. working in 2 factory, summer camp, community
program, study at another university, travel, etc.).

Prerequisites: Education 41.X, 42.X, 43.X, 42.1X

Junior Year Semesters (Both)

VvI. Catalogue Entry

a.

Fducation 45.X

Teaching-Focus on Small Group and Individual Instruction

14 credits: 20 hours class and laboratory (8 class and 12 laboratory
hours; 7 credits each semester —-- one-year course).

Analysis of theoretical and methodological approaches in teaching all the
content areas of early childhood education (reading and language arts,
creative arts, social studies, mathematics, science). Planning, guiding,
and evaluating selected aspects of teaching all content areas to individu-
alg and small groups in the School-Community Teaching-Learning Centers.

Prerequisites: Education 41.X, 42.X, 43.X, 42.1X, 44.X

Coreauisite: Bducation 42.2X

V1. Catalogue Bntry

a.
b.
c.
d.

Education 42.2X
Colloquium IIX

2 credits: 2 hours of individual and group meetings (one year course).

Continuation of the colloquium
Prerequisites: Education 41.X, 42.X, 43.X, 42.1X, 44X
Corequisite: Education 485X
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Summer Session

VI11. Catalogue Entry
a. Bducation 44.1X

b. Individualized Summer Experience II

c. 2 credits

d. Based on conferences with the collcquium leader, the student will
slect a summer oxperience aimed st brosdsnipg his borizons and

stimulating personal dovelopment.

e. Prerequisite: Rducation 44.X

Lower Secior Semester

1v. Catalogue Entry

a. Education 46.X

b. Seminar and Comprehensive Taachiqgwin Etrly Childhood Education

c. 12 credits: 2€ class and 1sboratory hours ( 4 class and 24 laboratory
hours).

ised teaching in Early Childhood Education, Nursery

through grade 2, Designed tor further development of individual teaching

style and of competence in the complex, integrated fun-tions of teaching.

Reagsessnent of professional gosale and behaviors (cogaitive, affective,

gsocial) in terms of veclue systems and philosophical positions.

d. Seminar and superv

e. Prerequisites: Education 41.X, 42.X, 43.X, 42.1X, 44.X, 45.X, 42.2X, 44.1X

Corequisite: Rducation 42.3X

. Catalogue Entry
a. Education 42.3X

b. Colloquium IV

c. 1 credit: 2 hours of individual and group meetings

d. Continuation of the collogquium

Rducstion 41.X, 42.X, 45.X, 42.1X, 44.X, 45.X, 42.2X, 44.1X

e. Prerequisites:
Corequisite: Education 48.X
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