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ABSTRACT

This study of pupil control attitudes was bas: on
the assumption that public school teachers and college educatiua
instructors hold divergent views on pupil control. These divergent
views would then be imposed on the preservice teachers. The Pupil
Control Ideology (PCI) Scale and the Dogmatism Scale, Form E, were
randomly distributed to 100 teachers from tke education department at
Queens College, New York and 100 cooperating teachers in the public
schools. Each of these groups was divided into early childhood,
elementary, and secondary subgroups. Three hypotheses were tested:
I-college teachers would register a more humanistic approach to pupil
control on the PCI; II-significant differences would appear among
similar college and public school subgroups but not among subgroups
within the college itsel.; and III~-a positive relationship would be
shown between dogmatism and pupil control. Results showed
confirmation of Hypotheses I and III; Hypothesis II was not
confirmed. (The results of the study are discussed, stressing a need
for agreement among college instructors and cooperating teachers on
pupil control.) (BRB)
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The student wino desires to become & teacher generalily engajzes in
nat includes prolessional course WOrk at a coiiege

aaa & period of student ceachins la the pudlic »cnools. The schooi-usi-

versaty approach is a widely used woael In teacher educacion Progluns .
Perucps the underlying assumpcion of chis model is chat the collamosation

of these two institutions provides the most satisfactory means 0f wedding
the practical and the theoretical aspects of teaching. The same special-
ization of function which makes the merger an attractive ome, however,
may also provide the kinds of differences that weaken it.

Based on the results of some prior studies of clieant control, an
attempt was made to analyze possible differences in institutional atti-
tudes toward the need to control or discipline students. In previous re-
search, it has been concluded that pupil control is the central thread
which runs throughout the organization of the public school. "Sociologists
and anthropologists have often employed concepts which are integrative
and which portray social systems as unified wholes rather than as frag-
mented and unrelated parts. We found such an integrative theme in the

schools under study: it was clearly that of pupil control."L

If college trainer; and cooperating teachers are divided in their
views on pupil control, the implications for those administering teacher-
training programs are rather disquieting since it would appear that ele-
ments of the same program may be 'in conflict with each other on an issue
of central importance to teaching. An organizational typology proposed
by Carlson was used to support the contention that teacher training per-

scanel from the college and cooperating teachers in the public schcol do

2
indeed have different conceptions of the need for pupil control.
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STeedom Chal LGCh EXLTis IR Che Teiucihnoas) Way aave i consicer
lapull Wpon Cac WY dhe iastiducion ov.aniges ids aunei and mdtoeviaa
TCS0ULCeS TO ProVide ié sSerVice. e pProposes cuat one means 0L coa-
ceptualizing tie relacionship of a client to a service ovganizatioan

is to examine the extent to which selectivity is an available option
for either party. When viewed from this perspective, it is clear that
some organizations select their clients while others do not. Siwmilarly,
some clients can select or refuse a service, while others (legaily) can
not. Examples of institutions in which selectivity is practiced by
neither the organization nor its clients include prisonms, mental hospi-
tals and public schools.

This element of choice or selectivity on the part of clieat or
organization would appear to have profound implications for both insti-
tutional behavior patterns and clieut=-staff relations., Organizatioms,
whose clients are unwilling participants in the service that the organi-
zation has to offer, may find themselves forced to introduce restraints
upon behavior, i.e., a custodial ideology. Staff attitudes toward
clients may be strongly influenced by the fact that the latter are not
there by choice. This introduces a motivation problem that could cause
the staff to apply increasing controls, for the service provided may
otherwise be rejected by the client.3

Iadeed, the model Carlson proposes draws heavily upon previous

research conducted in mental hospitals, which supports this supposition.
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Dack warcs is a comaon one, aad is suvstanciated DY aimost &aili observers
of nental hospitals. Althiough there were exceptions, . . . treatuwent
PYOCEiUrs Were (0Fcen) coaverced Lnoo concrols.“4

Siallar cxawples of Joal-dluplaccacnd hive bech Fecoriud i
TESRArCn 0n Privode WhELE Chi slleliald obleciive 0f rehlvilitacion L.
given way £0 a custodial emphasis.S Ciiecat control, wuica begins ws a
means to an end, becomes an eand in itself. It appears that a custodia

ideology may be one of the organizational mechanisms :hat evolves in

institutions dealing with an unselected cliientele.

Tae Proposed Study

In this study, it was conjectureua that there were differences
in this critical area of ciieat control between college education in-
structors and public school cooperating teachers. Using the model dis-
cussed above, the public school and the college would be viewed as
different organizational types. As a result, it was suggested that in-
dividuals within the two organizations wino are respomsible for training
teachers may have deep and essential disagreements that are an outcome
of the way their organizatioms are organized to provide services. If
individuals are socialized by the systems within which they work, then
the college personnel, who are physically removed from the reality of
the public school structure and situation, might not see the need for
pupil control in quite the same 1ight that the public school teachers
do. Indeed some earlier research on pupil control appears to indicate
that the degree of contact with the clieat is closely related to differ-

ences in control ideology.6 It was further believed that control ideol-

ogy would be significantly different across institutional lines even
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ue faccor of Gogmatism was coasidered in the study bvecause
srevious studies had indicated hat it bore a relatiomship to pupil coa-

crol. The need to control ciicnts way be particularly acute in imsticu-

IeN

tions in which selectivity is mot practiced. Motivating clients to ac-
cept a service over which chey have not exercised a choice can be a par-

ficult and status threatening tasx for staff members. The

rh

ticulariy di

L)

resoiution of this motivat

ion problem carough the application of rigid
systens of control must be an ever present temptation. It seemed reason-
aole to expect that closed-minded individuals, wnose dogmatic tendencies
are heightened by increased threat, would be more prone to adopting a
custodial orientation in dealing with these problems.7 Dogmatism was
mcasured tiirough the use of thne D-Scale developed by Rokeach. Pupil com-
trol attitudes were measured by the Pupil Control Ideology (PCI) Scale
developed by Willower and others at Penmnsylvania State University. The
latter is a 20 item scale that is used to record a spectrum of attitudes

ranging from custodial &t one extreme to humanistic at the other.

Procedures and Results

The PCI Scale and the Dogmatism Scale, Form E, were distributed
to a randomly selected population of 100 teachers from the education de-

partment of Queens College and 100 cooperating teachers in the public
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in Lypotuesis Oac Sigaslicunt Giiferences had been predicced in
the 2CI oi the college and cocperatiang teacher groups, with the college
-

itudes. The main effect T ratio was siz-

ct

Gisplaying more humanistic at
niificant at the .05 1e€él in the directlon predicted and s0 the hypotie-
sis was coniirmed.

in Hypothesis Two, it had been predicted that there would be
éifferences deiween simiiar coliege and public school sub-groups but ot
beiween sub-groups within the college itself. The anticipated diifer-
ences beiween sud—groups in the two institutions occurred as expected in
the case oi the elementary and secondary teaching populations. The dif-
ference between the college and public school early childhood did =not
prove significant, however. As a result this hypothesis was not confirmed.

The third aypothesis was that a positive relatiomship existed
between dogmatism and pupil control attitudes. A Pierson r was employed
for this purpose, yielding a correlation coefficient of r = .44, Since

this was significant beyond the .05 level of significance which had been

set for acceptance, tne hypothesis was confirmed.

Implications

The central area of concern in the study was that of pupil cou-
trol. It is believed that this aspect of education requires much greater

examination and that much that happens within the educational institution
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oLui)ie, Chiu COLICGE LeaChers Lend <O expréss wmoreé numanistic pupil coa-
CLOL GLULLGCEs Cuain LG COOpCYaciag CCacueys. This is yei anoaner ex~
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WillioWer, prinCipelds Lud gUidaace CCuaselors iSO Proved o be sigaili-

canily woie uumanistic than clausrodu teacners inm thneir 28I attitudes.

it is possiblie that being out of tne classroom erodes one's scnse of

a wmore reasistic implication ol these dififerences is that the compuisory
nacure of the pupil-teacher relationship requires a more custodial ap-
pioach on the part of those who deal directly with chiidrean. If educa-
tionai persomnel continue to reflect aunanistic attitudes outside oi

the classroom and custodial ones within it, it could dbe interpreted as
one indication of the demands the structure imposes upea teachers.

it is possible that some of the mosi acute prooiems that face

»

classroom teacners are a result of the type of authority they are given
and expected to exercise. It is even possible that the broader puxposes
of education and the specific functions of the teacher are antitnetical
to compulsory school attendance. Waller apparently recosnized this wiaen
he suggested that the intrinsic nature of teaching is diametrically
opposed to the bureaucratic prianciple of school orgaaization and that,
paradoxicaily, to fulfill the demands of the role of teacher one is
forced to violate the rules of performance.8
In Hypothesis Two, PCI differences had been predicted between sub-

groups when compared across institutional lines but not between college
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TermsS. A3 Che 5CUGGRC ZUows Daysically and wenially niore wmature, il is
iacreasingly difficuit for teacaer to impose restraints upon ais or her
bcnavior. Viewed in this mammer, it is notc surprising that Willower found
seconGary Sci00i teachers tue wosc cusiodially prone group in thae popula=
tion he stucied. The imposition of rigid rules and a tightly organized
ciassroom stiruciure is oune wmeans of maintaining concrol in a potencially
volatiie situation. Under such circumstances PCI differences between
coliege eaucation instructors ang public school teachers are far wore
likely to occur at the level of the secondary and elementary schools.

it is possible that chere is much greater congruence in the general views
of those vespoasible for early childhood education in the two different
institucions.

Secondly, although the anticipated difference between the college
and field early childnood sub-groups did not materialize, this should not
obscure the importance of the very real differences between 2lementary and
secondary groups rthat were noted.

The existence of these differences had been a major supposition in
the study. It has been pointed out that the college instructors and co-
operating teachers are jointly responsible for the prepa.ation and training

of prospective teachers. Differences of view between the two groups are

natural and can be beneficial. When the disagreement extends to essential
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2upil conivol miy DE SuCh La issue simce il Las 10ng beea cou-
olOCTEE Cenirai LO che cuadiing ..Co.  ~C Would appear cerialn duae ed-
Ucwricaal obliectives, meda0lolo,y «nd 2ailo3cyay are aliccitd oy wac
SUPLl Coacrol. One possisle ranllicalion ol
Teacness naving divergent PCI's is thac wau
trainee may be faced with coutradiciory sets of expectations. Tae Lubi-
gulty and dissomance thot may thus be built into the traiaing propram
can seriously diminish its effectiveness. Under such circumstances it
is possible that the better the coliege trains its students im regard
to its goals, the less suited tney are to cope with the student tecaching
environment iz which they are later piaced. A student thus disillusioned
©ay not soon adopt a similar philosophy again. If so, the results are
particularly iromic since the program that the college provides may be
the best guarantee that its philosophy will not prevail.

It is possible that a dedication to verbal humanism without
translating it into practical application is not only damaging but seli-
defeating. In addition, it may be that the failure to recognize the
very real limitations on humanism posed by the compulsory educational
structure has had disastrous results in teacher training at the college.
In antaropological terms the Queens College education instructors may
be trying to modify the behavior of individuals without accounting for
the influence of the cultures within which they live. Such training
is not only likely to fail, it may also leave the individual more vulner-
able to the sweep of tradition. His training having failed him. the

novice teacher is probably more open to the one major alternmative avail-

able and that is the teaching model that this study indicates is less

humanistic.
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