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I. INTRODFCTION

A. Central Theme. The Seuth Umpqua School Distract Experimenaal Schools prcj,
ect will personalize and intensify those instructional processes dealing
with basic education ano :areer preparation which enhance eacn stadenCs
ability to manage tis life, emphasizing access tc individaalized progaams,
direct learning experiences, and independent stud ". The proIect will ini
tiate a concerted effort to baild on the strengths and ameliorate the
weaknesses inherent in the Local community..

B. Report of Planning. A variety of reports have been made with respeet re
the planning process. On July 13 and again on October 30, 1972, the prot-
ect director was called to Washington, D.C. partially for the purpose of
repotting orally on che district's experimental schoola progress On

September 15 and again on December 15, 1972, wrrteen reports of planning
were sent, at the program officer's direction, which displayed program
areas being emphasized in planning and several outcomes cf the planning
ca date, Planning has continued since the December r, 15;2. report

The ccrricutar stream coordinators, the Planning Steering Committee (See
September 1.5, 1972, letter to Barbara Rose), members of the stmt, and
interested members of the community wrote, revised, selected and mutually
agreed upon stream goals_ Nine meetings were devoted re this act_vity
between January 4 and 10. ;573.

Five separate meetings were held in January by the district auperintendent
and principals with interested faculty members tc cistuas tne draft copy
submitted to the N.I E. eliciting district wide participation in modifying
the plan.

Pragram aaatemenc; were writtan for each imp:ementation lever and pracess
(early chi.lil.eod education, elementary school, junior high school, high

scnnal, and aontinuation school). Rough drafts of these programs were
discussed eith building faculties and modifications aea.re recorded in a
seconi discs ion draft cf :'re project application -a draft distributed to
the faculty and available to the press, Coordinating Council memhers,
stedeata, patrons and parents, and School Board members on January 24, 1973.
Six further meetings were held, one with the administrative council and one
each with the five building faculties for review and suggested modification
of thin second discussion draft. Two additional meetings, one with the
Coordinating Council and one with the School Board, resulted in the adoption
of this plan document.

Since July, some seventy major ideas for curricular improvement have been
advanced. Some of these were major programs requiring massive changes;
some called for increased emphasis on particular basic educative processes;
some suggested ccurse additions some called for new and creative uses of
existing spaces; some called for del '-ion of present curricular patterns
and for the replacement of the present patterns with new ones; some man-
dated major administrative changes pa-ticularly in areas of curriculum,
school policy, and shared decision making; and some called for major com-
munity learning centers. In addition, the pros Alt curricular ac,ivit::.eg

of the district have been reexamined in accordance with the cutrIculat
stream concept. Essential restructuring is a massive task, one still in
process, and one continuing for the life of the project
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II. DESCRIETION OF THE COMMUNITY

A. C:mm.ity. The Sfi.lti, Umpqua S,..icol DiscrIct, 13-:.5.te6 in the Scutt: lonmee

Iiiver valley al_proximate:y 200 miles south of Portland. Oregcn !te.e real.
metropolitan center). lies iniarie roughly 3C miles from the Pat.ifie Casi
ae a miipoint between Eegene ani Medford, the nearest The ...1:eeret

aisc lies between Roseburg and Grants Pass, town: cf juat over .5,000 pope-
letion. 75 miles apart.

Situated in the pie6roer of t Cas-:ade Maunta.ps. ;tee tompoeed
ci a - extra:, mile-wids rive:' voile) an3 numerous sr-oestring valteTE k411+
the popelatien disperses widely over 300 sleare miles 3f feecnil.s ann
valleea. lie valley :leer ranges from 639 to 7,11 feet ab.ve sea level, art:
is ringed by mcentaina ranging from 900 to ,500 feet is elevation.

rre school oistrict incleles the small town et. M-,rtle Creek at tne eorthern
eoe of the valley and Can-yr:Tee:Ile at the soother end etth pop Lotions of
2,700 and 987 respectil). An uniecorported area called Tri-City. lying
just _o 7th of Myrtle Creek near the high sehooi of the district. embers
1,039. Adding the population in tne outlying 300 eqeare miles comprising
tie sehoeI district, the tete: approaches 16,000.

POPULATION PATTERNS 1930-1970

Population Area ;930 1440 1950 1960 1970
Percent
Change

Canyonv1.11e City

Wit Myrtle Creel; City

@ Myrtle Creek South
Tri-City

* Riddle City
* Winsten City
* Glendale City
* South Umpqua Division

161
eel

235
14!

861

1781.

1089
2231

992

2395

748

37 37

940
2733

i039
1042

2468
709

3i66

13.7% decreasP
22.57. increase

100.0% increase
Z.0% increase
1.0% increase
5.2% decrease
15.3% decrease

* Geographic areas immediatel., a: joining our school district, # Incorporated
in 1901, H Incorporate] in i903, Uninearporited area

The major sources of employment for residents include ;umbering, mining,
and, to a murh lesser degree, farming an service 0:cupations--food,
bartering, and health. Some of these are assoriated with tne state's
burgeoning tourist lncestry altheugh cur particular area does net beast
one of the state's major tourist attractions,

The South Umpqua School Distrirt area has the lowest assessed value per
pupil in Oregon, so that even an average per pupil expenditure would re-
quire extra commitment and effort from the taxpayers. Although the dis
trict makes an average effort tc pay for educati'r., ranking 23rd of 46 school
districts roughly equal in size. the actual average per pupil experditure
is, approximately $100 below the state's average.

Although only 10.9% of the district's children qoalify as economically
dioeadvantaged children by annual family income, the percentage is sr.tually
meeh higher. Incomes fluctuate by month throughout the school district
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area "Decai:s:-.! of Lnc type of oc:upations availab.e. Ir relati-:ely few
=..Jt,mer mont :s. inc2mes s..ar a,ove the $3,000 figure a:-.d famllie3 ma,/ livewell; 31.: wttb the aoerse weather ir_ the falt ar7: ccntiroirg
to latc spring. larger' r.imber.; families live or ooemp-yment
or welfare cssIstance, Last year's unempicyment statistic= fc.r nu, ...ow-Iry
are 1. 11:at:.t. of t'y-. situation just described,

DOUCL;S: ',;NEMPLOYMENI PATTERN i',71

1:471 Anrp.al Average 7.9%

.7,anuary ri 3', Arril 7,4% July 7.4% 0:tsber 6.3/,
February L0.3',', Ma. 7.5% kugust 6.9% No.4ember 7,5';
MarCt: 9,n June 8,3% September 6.0% December 9.2;:

19-C, !tcwnvar, the unemployment annual average for Myrtle Creek re:i-
dEnt wa=

INCOME DISTRIBCTION - U.S. CENS 1970

Pgy,t;iriun PopJlation
Per Capita Aggregat.e
Income Income

Douglas (..-..untN

Caayo:r:itle C:ty

* Glenedle Cizy
Mttl,... Creek City

* Riddle Ciry
# City
* Wirs:cn

71,743 $2,761 $198,062,423
940 2,804 2,t.3,760
709 2,677 1,697,493

2,733 2,461 6,i25,913
1,042 2,773 2,8E9,466

14,461 3,181 47,44u,541
2 468 2 439 6_,Q04 644

Niearas._ # County sea'

vr capita income t th e ev=lrage Oregonian (1969 da-le. was $3,583.
twc incnrvrated towns in or distriii. earn from $778

in per capiLa afnuatly than the state averag in Canyonqille
arc. $1,i:'2 tt-can state average in Myrtle Creel,.

:lace.: aid prcblems dre conspicuous by tr:eir abf:,-ace in the school
diis,trict, Fourteen Indian . 1,nren reside in and attene the dist.ri,lt

TF/s tlitr.i.er has teen lougbly consistent for :he past t.i:n years
with tidign c-iicre being well Integrated intT the ,culture ar.d schcc,is

the av-a,

Death= fr7m cccupati;nal actidents are 10% bigr.er each year than the state
average in the school district occupational area. Infa..'t mortality rates
are 4.7/- higher than tl-e star :e average each year infethous disease
tacos are voticea"hly lower *.han the state avarag.

P, The Myrtle Creek ard Canyonville ScFool Districts c3rsolidated
into Oe Smth Urrp,Tia School District in 1965. Total elimentary
meat ts 1,6C6. In-al high school enrclIment is 7!)(1,
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oltentary schools spen 1,rad,s ,-8 under :re principal and

three,. The Tri-City elementar7 'ro..ses grades t-6

prirctp: in b-e building. The MyrtJe C:e.k clm.mirary in.

11dc. graoei. 1-8 order two principals in three builciings--prim.-7

gracies :-3 int-,rmediete buiidirf gra-.:s 4-5 ..naor prIncipai a;!,'

High School building grades 6 8 ..:)der one prirr_ip.f

S:utl High School spans grads ? -12 in one bLiidir& . ?S, E: pin-

:pa.

7-:r. pc!r.:e.nc or 3,49 cf the district's pupils ilvp in tovs. Exstti

1.83; of st..:debts arc bused to scbool, 777, of :;.ir ":338-

-2.1s.:ri.. s:J-e.es approximately 5,6-.0 redu-_ec-Tri,:s! lunchi:s or ,r

m,rLh tz apFroAlmatrAy 2e8 children.

dis-_ric: .,.Tploy., 247 fulitime personnel-11 admIn:s.ra,rs, 128
ar.,1 113 pon-certiiicated personrw.l.

the pr,,senr acli-flties of the 1971 graduating :Liz's follow:

four year college
C.,7r./...riLy college

number percent
29

.L1',.
19,4

15-2

&,.3inez.s or technitai school 20 13.7

JJ-,.) -;:.::ally 13 26.1

OA: .:1 court-) job b 4.1

Military 9 6.3

1-;:r.eyaKer 15 10.3

Inlefl%lte 1 4.9

St "r. Umpqua Hie- Sonool dropout information forows.

Clasi S:ze
Cia..c 12tn 9th 100: I Lth 12th Total of class

1',68 Ili-lie 7 4 14 9 34

=i6) ;:e-,-i20 5 7 8 3 23

i:0 -055-162 6 2 3 10 21 12.:A

1.:,7_ 163-146 5 2 13 5 25 16.1%

!-he artrIti,:n rata of a class from grades 9-12 and dividing !N:.; the

a :erage c1a..,3 size during fcur years is the oasis 161- computing th,

.'_rcpt''- rate S:hool trarsfcre are eliminated from the computation by

harc

whool appro7ed by the district's vot-Jrs ror 1972.73 or.

A71.;_i 3, 1972 S2,223,847.
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Fer p:Fil exr:!:rdit;res 1969-70. $7371.33; :970-7 >794,23,
*-1

ct.r pp .-tx[eidlt,?res :9:1-72. $857.75. These figure, ex:lyc,, api
ava federal faAs.

'Fw cc.. te it cTeracior :he t"zto-j. .

A-ademv, a !,rdirg scrool wtrh approxim.lr.A, & gi

from tnrc-..ghout the Pacif::.. crates; anJ a So.-or!-- Da:
Actv'-tizl .TrAling approximat:e1,- :x:-iv

ei ;ta: witrin the 1cal regi:n.

III. IFOJECT GOALS

T- SUES project ate delineated belz,w. Treir iz

a-3 mr,- ,harply define the ventral treme of the prcjezt.

9..pocanal Fri:esse,E-. In order re translare this theme irto
frogiam=, methods were derived from It: 1) ,3ire--..0

persc:alization, 3) enhancing learning envIrerments, hunatr,
m-des, suif-direz:tion and planning. 6) family

rim_ 7i*-- educatio:., 8) ofr-:ampus Icarr-rg Cit
enp--asiF on tra learrings, 10) r'.crease.4.

T-arrIngs, .rd 11; shared decie2on makIng. In
1t:F Lcmi.-.eF.sed irto five pr-.:ses-es wt.1-11

-'e ar.a operation of the enrire program. Iv a 5-''t :e,

%. ate :he cperarionai 7.riteria througr whi,.-h ail ai.peri
:e nr:st Litered hefcre de-2.i..Aors are made afic '

5_1 proce;s of education in the So-2th Umpqua D15--1:t.
prc.'-,7ies are:

lructior. This process invoives :tonal

;p-;:ii_arlv designed for tte irdivicrual learner, a:tt,-..gr
involved does rot neessarily creel...7de small

gr x.p

wTti T. Far,trt/Fatr,r 1nemert. This proces,s ine:udes
f plar ning pro. !eses darirg wric 1r

40 ,25.Pt..0 is devermired; and me inolusio,-. of tq-e
tt%:. edinational pro-ses trat prodc-e rf,

kr-41
. -Ixperiez..-e for he young ad opportunitir,s IL: Ur
ac It nHecu-r2 cf *..ne commnity. Thek:e las't oppertunit:es
tt which involve curricular planning, evaluati7e renew,
rreirg. at- 5 mcdificatior of present and future edu,:ational

torw,) 3. Cviar-.:-:LiL9arr.ing Center's. This approach to learning i. vra-
Noru, iti rsi claEsrocmF, stages, worKshops and lab-Jratories;

aF s*:ores, day care centers, tactories.

or) agen(71e:s. or service irstitutions. in the immediate or even tegra,

gal4

c-cmc':nity are involvvd.

Ir:reased EmAasis on Cultural LearningF, This area includes
d 'rats enri,7bmeot A.f cultural values deigned to aid st,.:dents
ir a-it building their own value systems. Base:: on a

:re traditional ard modern -.-alues that lead otl-ers re
rirposes and aspirations, symposia concerned with valJet...



_ _ : ,111-Thaizing

r-to will 7.:e zor..31-7ted i tie Fcc-,-_-;I: ILl

='orLcoming.

1. Af Zes:ive 3

I " roies, atti : -

eadiness for new expel: P

cc.rrair ::...:.rifience that rcher pocr.1

, a. : me-:t their obl:ga..--..crs

_ ar towar3 0.;

dr.' ae well as a beliel: a-

;hcludire "a mo-:
f ." r man can advance 1,1 a ow- 7 ,

7If ;-astice--rewards 1

irvol-J.ed in process--ir cr_se
rL TcLenteEties of the individ,lai.

IL 1LE: T' E -11:Levci the jrcad comps: .:: a

p-irposes associatez1 with +t-

cl c- :7:11cu1 3 project, :er..-air irst.'uttic:.a; Fii

apprcFriite t a± st-;dents in becoming to.tom-,.5 I e-jrri .t

T:-c- of k:-ota'3g,l. These val,. are.;

I; r.,1,,,aa JiT.=t expntieTc:e of the learn,a- as contras

2. T., -:niquz learaing experiences according t: tfe pr(

7:3 --- I racg mode !:! of the young people.
T: pi- ii gr=?.arer i.1:.lusion of the familv aF the yang

i en:es aTe "c..eing plane.
t.,-ce ir.-7olvement in planning "ris own e.!ucatlo:,&;

-.Dmmunit7istqdent/staff sharing of educa-i(:,a:
in ,17 ae lhaz affect the 11-ces f he

-t

6. I- :0 ! .v..:11rmnnt in pro-1i: ,e 1*13rning expel :er

-0mrrIrrity 3 cLiidcan.

gr.-:atttr comstrinitv access tc the sch.lnl as an !rteri :1-
r, -d Frzi,-1.2e tr greater school access to tho 7,7num: _y

6, T, ,.!eprpssarizei arti supportive educatiora! r. rn.3t- f,r
E,arr,t2, ,5n.f cther school patron; by a]tr,ng ._71-1tr-1-,t1or-3.1

m a- ins:rztioral environments which do nil
cz f.L'earmenz: of the young.

T pr 'Id- 1..,,rh F.' Z. e.:,1 indirect learn:ng expe-:.ier r es 1-tv-Ivi

of .f persons ( t cti'er cultures or HIFI styles.

C. G 17 ec,;.Jrdahce wick his personal ievelipment
r'. tc manage his own life i2 t:opendent -17:,71n..

tl-nera'l life goals, Specific goals far rr c-rricnier
stream ere b,-:ng .3.,..7e.Loped using these overall 3tu-le-,t a eqi-

Ea:h c-:rrirular stream has a :.espons:bility ieve:op
prcgrams to enable et-idents to gain ':hl

IC, t'ne neelei eGmpetencles in the baic skills:
i.-?y,-60,(tk.:--deemed necessary Ly ;t.liart.- at .t



11. a r.-If-cor:ect 3UCh that tr,-. St1:1,n: aie to a-t
1:r,n,tf6 .:.mforcal7ly with his lim,tari,rs.

,2. to enable sLci.essf.... peri,:trme

w, ,:h11; tnc:e4singly complex sc-fal intflacL,Ln3.
. ar.,1 a toleran-t' I c:her= ar.. Idea,

Mak,, :,11-m e-.. i.ife styles an! ;ar,.ers.

L5. -_-nfidence In riffs agility to inf1L---e a2d makr.

argeF- :n affairs as well as ir nis perso.-.al

lo, Inquiring app :-.,a -r' Lt' plc:.. .

F_Tz; : pirate or c:Inscious:y alter th-se wraiTr.

lb. -all-E. of aid particicate in crear-_,Ye 2..xpr.,.sston.

-9. Lsar:.nif r!o" m:re_ which general% conffc-nt
it; so,ia/ly acceptable patterns behavi:r--patt,t-ls

c"no ci C.ernocratic living.

D. In many respects, the insticti-inal ana int-tru:t1onai
inseparable. The instro.:cional goal= focus ipor

."44.":(Li:on; J. re,.atir.nshics hetveen the teacher. stu,!enl7s, ar (,llmlu-

nity ivstztutIonai goals define the f...:noci,.ns

t managers--fi.nction2 nc.:Isary tc ?nFA:t", a learnihg

the instruotional an :.-t.Ident goal: may operace, and

C. Jr ,w L.'4ecner a. 1 fa:e:s of the program into a .,.:mpreht.nsivf,

tLe inAti!Ational goals are:

21. 1 currrIcium ior the learner wnich is ar.:JuLat'.4 vertically
hori7rItall! borh In terms of basic knowledge ar-.6 skill as well as

in terw of five operational processes.
22. lo ?tar: 'ur ix.!-,C3iS and to train that araff so the,: the chosen cur-

r;;..;i:x. may h.=. imclemeated,

2.;- 1. :t --Ye c.mrtm.:.rity in the gr..wernar;:e of tCa 30.-.c.ol and iv tne

eon, :,i-itrati:JL of sn organized school system that is guided by a
reiifesentati.-n Schc.al Board ane its delegate agencies (be.,ring ir

u Lr.c: that tne scneol staff is an instrAient of tlle con nu: through

the =iecision-making power

patrfr,s in the sharing of eduzationdi eyperiences
,ct, chi.1.1ren in order to foster a commnity that is

2f. edicatiinal utilization ci rime, space

ar,1 z: that the learning of thildren ma-4 he enanc'A.
26. T. e4luatc. the SUES proje-z.t, its components, its programs, its

pre!.7e=es, .,.nd its effecs on the lives of children.
27 lo est::dish ft:scone-lye renewal mechanisms the f,chool iyEckz

whi:1 will Y.n .,.men at deriving the best ways to implemer:t the goals
et pr.c,;:s

F S,.mmarv. A syncpsis of the interrelationship between the project goals,
the 'Ts.raticral przc-13ses, and the c..rricolum streams is displayed in
Figu-e I.

IV, SUMMARY OF COMPONENT:,

The expertal (ch-Jels project addiesses itself to the total range of edu-
oatiot -,prat'_..ns within the Sol.th Umpqua Sehc,31 District: 1) c,:rricui'-m;

2) staff 3) adminiettation and governance; 4) c.strmunity invo:verent,
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FIGURE 1

INTERRELATIONSHIP OF THE
SOUTH UMPQUA EXPERIMENTAL SCHOOLS PROJECT
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of the neeeed educational experiences themselves. Members of the community
ann students snare with the School Board in the decision-making process,
serving on decision-making bodies at major levels of educational concern.

The Allization of time, space and facilities varies from the conventional
In that greater flexibility in these categories promotes the concept of
innividualized attention for the learner. The key time altera, . .

planneo in rude: 1) summer school periods that also serve as practica for
staff development; 2) blocks of time scheduled for intensive community
laboratory or human service experiences; and 3) extended Jay and week
patterns providing additional opportunities for students to pursue indi-
vidually tailored learning programs. This use of time opens school
facilities in a way that allows students greater potential for self-
motivated learning. Community facilities and privately owned equipment are
to be identified and made available for student use. Additionally, the
natural spaces of the Northwestern outdoors will be directly utilizea for
a mo,i1 greater variety of learning activity.

Central to the continual renewal of our school procedures and processes
is the evaluation component. Four basic areas of activity will be scru-
tinized by the experimental schools project evaluative system: teaching
process, student performance, community involvement, and management. The
evaluation design will use flow charts, time-task-talent charts, and
matrix grids to monitor project activity. Several other evaluative
methods will be employed depending on the objectives to be measured and
the criteria involved. Various technical reports of the performance of
the experimental schools program will be disseminated by the project eval-
uator and his staff in concord with the project disseminator. This com-
ponent is designed to provide information about each program, project and
ar:tivity so that both evaluation of effectiveness and modification of on-
going programmatic activity can occur through the various governing bodies
of the district.

G. Strunteral Organization. For the purposes of program implementation, the
school district and the experimental schools project is organized into
three levels: Level I--Project Level, Level II--Planning Support Level
and Level IIIImplementation Support Level. These basic levels of or-
ganizaton ere charted in detail on the next six pages.

Level III is sut.divided further into five implementation levels: 1) early
childhood education, 2) elementary education, 3) junior high school edu-
cation. The following charts depict five sub-levels of program activity
f-r each cif the five implementation levels. These sub-levels are III
A) life span support level, III B) program entry, III C) program environ-
ment, III D) program process, and III E) program duration. All Level III
support level activities are designed to experience continual monitoring,
process evaluation, and level renewal effort.

The overall erganizaticnal structure is viewed as a closed loop sequence
of policy analysis, program planning, program implementation, program
assessment, and program and policy revision undergriding a support and
delivery system for providing instructional services to children.
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V. CURRICULUM

The genezal purposes f the South Umpqua School District basically pare' e.
cur concept of a five-stream curricular coniiuence. The combined pcnen,p,
we promote will alter the nature of the present curriculum in sign1C,canr
ways, bnt specifically the curriculum is a group of streams that runs thrn.n:h
the whole educational system- Allowing broad latitude in either sampling ,r

deep intensive penetration in each stream, many categories of youngster: wilt
be able to grasp opportunities currently denied them, College-bnnnd ynth t t'
miss real leadership experience, work experience, manual skill develnpmnnt
in-depth study in the cultural and expressive arts, and independent reioarnt
because they are tco busy preparing. "Non-academic" students too often ar
denied contact with the best teachers and with student scholars; many at not

accorded genuine respect as persons, given opportunities to demonstrate pnr-
senal responsibility and self-direction, or offered opportunities to work in
areas of personal strength for a variety of poor reasons.

The concept of content as a series of parallel streams, separated only meta-
phorically and joined laterally through a network of fundamental concepts,
departs from the traditional conception-of several separate disciplines,
with its own unique pre-existent structure, modes of inquiry, and products
The stream concept derives from different assumptions and from a different
rationale than does the concept of subject disciplines. Our use of the
stream is not designed, however, to create a new way of organizing knowledge
but to alter the focus of our educational efforts. Specifically, the cncept
focuses on the development, the nurture of the young. It refuses any obli-
gation on the part of the schools to attempt the transmission of any parti-
cular body of constant knowledge. The details and structure of much know-
ledge are far from directly related to the lives of most people who attend
ever 18 years of schooling. Although we value our specialists and acadea.ic
scholars whose labors deepen our understanding, the public school cannot
proceed as if the knowlege of specialists should or could be the province of
every man.

With some, this refusal will shock and be recognized as educational here
With others it will he recognized as a realistic acceptance of several fnn-
damental facts: that knowledge is Increasing exponentially; that the strue-
curing of knowledge occurs after the fact; that systematic modes of inquiry
are abstrantions from behavior, not necessarily a means of organizing for
instruction and learning; that understanding comes from a personal need, an
internal necessity to know, depending not on talent or previous knowledge;
that the need to know is not a vague necessity schooling can impose on
students but the inherent desire to take advantage of something concrete;
that the man in possession ofthe world's most detailed trivia may be inept;
that the educated man is not necessarily the specialist in a particular
discipline, but a "man for all seasons," possessing several generalizaiqe
attributes which epitomize the stream concept.

With knowledge in a state of such constant transition and with academin an,3
operational skills so quickly subject to obsolescence, emphasis and criteria
of success will be increasingly upon the school's success in producing per6enal
attributes which transcend ingestion of subject matter. These include such
attributes as appreciations, attitudes, ways of tackling problems, command f
effective procedures for activating the devices and social structures in
existence for acquiring knowledge and understanding, and adherences to well-
chosen values. Stated another way, the attributes are: the inclination to
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discvei kr.wledge and the capability to do so; the capability to produce
kn:4iedge; aid the capability to utilize knowlege for serious purposes and
:spir4tion's,

ir ie .:113(ight that the foregoing commitments portend a denigration of
3-;!,,!ort mct.ter ann endless exercises in frothy, intellectual play, we
haste, tc add that out of the universe of subject matter available, the
criitional categories and organization of content will be honored and utilize::
in esk:caional efforts. We do not decry instruction in the :lasic sk:Ils,
ratl-Pr wP applaud, honor and promote fundamental and elier.tia1 exc.e:Ience
ri loa%, areas. Well-taught subject matter is the sci..00lls chief instmenu
f:r zt-:mi,:ting the intellectual growth and development rf students. Our
* t!eam g:a :s. and processes are designed to facilitate the integraticn of broad

matte r areas with those personal attributes that lead to success,

The ;:..am goalz that follow are subsets of the comprehensive theme of the
s-!hools project and the project's student, instructional, and

3n:Jr:-.Ktictlal goal:. We have attempted in our stream goals to develop a
iit.egration of our community's values, goals, processes and proce-

d,:rec,

Conn -c: S;ram Gi:als and Core Learning Experiences

arreams share responsibility for infusing learning situations with
oerta:n common mental processes, personal and group aspirations, and socio-
cuic:ra: activities. Students working in each stream will have experiences
ii,:

* R:..!-)guizihg and making analogies, comparisons and syllogisms. Solving
prc'_:ems and finding logical answers by making inferences.

* Ftoding and solving complex problems and evaluating their solutions.
Spazia: rea;.oning activities to enhance speed, acuity and accuracy of
visual ,e,a1.,1g:cal perception.

* in.xnsistent reasoning. Reinterpreting information and find-
ing msni different ways to solve a problem.

* Creating original information, invention and ideas.
* Formilating questions, definitions and scientific problems in specific

pro.paratary to devising a solution.
* IT:reract:ng frequently utilizing the language.
* individual and group activities involving a range of physical

111-w,tal

* Cia=?Ifying, organizing, and quantifying observable phenomena.
Silairg cuiriral awareness.

* Di-rering abstract principles and values.
* Prz)gressi-rg from random play to appropriate behavior in structured en-

I AIM sInt:-;.

* Elp:c.riGg and r'sponding to the natural environment.
* ComprFAle-Jiing thct meaning of time, place, and space.
* Resp3n!.ltg to social institutions (family, clan, community, state, nation,

and iLternatienal community).
* successfully goals set by the individual,
* Derek:ping perceptions of cultural heritage.
* CrderTtarig spiritual heritage.
* Being ,:ballviged in physical growth.
* Cri!atireiy expressing a view of the world.
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During the course of the planning process since December 15, 1972, from 12-35
goals for each stream have been developed into concise written statements not
included in this plan, but contained in the January 23, 1973, draft. These
goals will to utilized in continual planning and implementation of stream ptc-
grams Many of these goals for most streams are those typically associated
With to is skills development and standard content, Their orientation, however,
is distinctly consistent with the central theme of the experimental schools
plan, and tney attend to the distinctions between the cognitive, affective
anj psychomotor domains of learning,

The toiicwing overview of each stream contains goal statements only tot the
personal development stream and one aspect of the mathematics/technology/
skience stream. These goals are included to demonstrate new areas of To-
cific ._urricular emphasis, with the joint understanding that the overall
project goals also contain emphases that are new to our school district.

A The Personal Development Stream, This stream develops the affective and
tultural skills of the inward, more private person. A galaxy of research
has been done within the last twenty years that argues for the primacy of
the self, The essential powerlessness, which marks the students in our
schools, and the difficulties experiences by those of us who have been
nurtured in rural circumstances as we have moved into adult activities
speak directly to the need for substantive change in rural educational
practice which touches personal development.

The personal development stream invades all other streams since all
activities of the school deal in some way with the development of the
individual, This pervasiveness does not, however, negate the school's
responsibility to deal instructionally with the content, attitudes,
pro,,csses, and experiences which aid individual personal development.

Goals

We have tried to understand what kind of personal development we would
like to see in the children whose lives we touch. For this development
to happen, all of us involved in schools--parent, teacher, and child--
need to 1* personally committed to and working toward the realization of
these goals Students will, therefore, receive encouragement and
assistance:

1, To teel good about themselves (positive self-concept).
2. To retain and stimulate their natural creativity and curiosity.
3, To know and accept themselves--strengths, weaknesses, imagination,

interests, values, beliefs, fears, hopes: total personality and
hchavior--as fully as they can at any given life stage and to use
this knowledge for the enrichment and improvement of their personal
and social lives.

To develop an ability to deal constructively with emotions (parti-
olarly anger, hostility, frustration and failure),

5, lo have the desire and knowledge to take care of their bodies,
b, lo to competent in basic reading, writing, and math skills according

to their ability.
7, To understand and participate, personally and humanely, in as much

of the worlds of nature, society, the arts, drama, music, literature,
philosophy and religion as they are able and willing to,
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8, To :Jndersrand in an emphathetic way the basic ideas of the major
world rtligions,

9, T', ....n..erstani man's pre,arious reLl.tionship to his environment so that
might C,ve more harmoniously with nature - =wisely.

;0, T nderstand their relationship to their fellow human beings so
they might more harmoniously and gratefully live within the
or man accepting both their individuality and commonness,'ro be toieratt, caring for people who value the equal worth and
cf eaLti person and of all classes, cciture; and peoples..z, 10 be ncrleFt at,a tair with themselves and others.

.3 To be able to approa:n
information critical'', altd to separate

fa.:;. halt-truth, falsehood and opinion.
i6 ro to aule to plan and choose rationally among nossible options.
i5. To 1e responsible for their actions and realize he implications

et their actions emotionally,
physically, financially and morally,16, To have leisure time activities that support and enrich their livesand tho:e cf others.

1/, To have the courage to
living,
T.) hs.ve courage of
individuat teliefs and
they want,

chose and implement their i'wn Style of

conscience to oppose all that violat.:s their
vatues and to work hard to shape the world

b. T!'E' Marl-ematiLs/Technology/Science Stream. The unremitting growth
cf technology fueled by what is perhaps the major intellectual achieve-ment Western manscientific rationality seems likely to continueits growth, Students in rural schools historically lack strength inmathematical and scientific thought processes. Everyone in our schools
must have more than ample opportunity to become competent in manipula-
ting numbers and in thinking quantitatively. In early grades arith-
metical processes are important, but higher mathematics must be seenand grasped as an integral element of the many intellectual tools which
csIt oseu extensively by the scientific or technological man. We willprovide ample opportunity for youngsters to move into the scientific
way of thought, not only as a kind of acculturation, but also as away many oourtgsters find individual fulfillment, or work toward aspekidity in the sciences, capitalizing upon our district's fortuitousgeograptic' lo,ation.

Goal

1, Develop respect for the human condition, man's plight and his
s..4ciat life while coping with the forces of his natural environment.2. Dcelcp sets of techniq.les that make it possible to analyze the
nat:re of the technological and natural world.
ficli a cense of the unfinished business of man's development.

s:ience

We will a=:isr students to develop their ability to employ scientific
prc-.esset. and attitudes as they explore and attempt to explain naturalphenomena. Students will:

1, 1.1-e the scientific method.
2. Macip.AJte tools and apparatus,
3, Lillize methcds and attitudes to interpret scientifi,: problems.



Mos,:r,d,,4o to specific situations,
5. ''se Ta '; and DI to .-;o1"e practical problcmis_
6, Integrate ' o concepts an'l theories.
7. Know the significant scientific facts principles And proce-,so-i.

,earch or scieotific facts and principles.

Instructinal processes in science will focus on thirteen

I, obseiving. Students will practice using the five senses to obtain
information about objects and events and in using the measuring
and sensin- aerie es by which we extend the range of human obser-

D

vat

,'sing space-time relationships. Students will practice describlir4
spatial relationships and their change with time. This effort
will include study of shapes, symmetry, motion and rate of chan-:e.

3, Classifying, Students will practice the scientific impositi-rn
of order on collections of objects, events, and ideas.
;'sing numbers, Students will use numbers as a basic process c
science as scientists actually use numbers in finding answers
teal questions.

5, ileasuring, Students will utilize instruments to treasure length,
mass, time, weight, and volume. They will apply rules for calcu-
lating derived quantities from two or more measurements.

6, Communicating. Students will practice the clear, precise, unam-
biguous manner of communicating most desirable for objective re-
porting of observations.

7. Predicting. Students will use the tools of mathematics and
science to forecast future observations.

8, Inferring. Students will use formats for reporting observations
that require drawing inferences from scientifically generated
evidence.

The following integrated process goals will be increasingly emphasized
in the junior high school and high school science program.

9. Controlling variables.
10. Interpreting data.
11. Formulating hypotheses.
12. Defining operationally.
13. Experimenting.

Technology

Broadly, technology means the body of knowledge available to a civili-
zation that is of use in fashioning imnlements, processes, in practicing
manual arts and skills, and in extracting or collecting materials. By
"technology" we also include the meanings of technic--the theory, prin-
ciples or study of process. Allied to our dcLinition is our concern
for the study of the tools and techniques by which we extend human capa-
bility, whether those toolsAnd techniques are "hard" (mechanical) or /
"soft" (intellectual). Students will:

1. Analyze and compare scientifically the tool-using activities of
historical man.
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2, Stott, the scientific aspects of key techni:al ptocesse of man-
kind. agronomy ffaning, transpottation navigation, mmcni.ation,
storage, energy usage, architecture, byicotogy, mecicine, militaty
s-ien..e, industrialization, urbanization, education. food proLe.s
ing aeto tecnnology, centralization, fcrest management
astioncmy, meteorology, cybernetics and Litters.

3, Pian ccmplex processes and strategies using standard planning
insrr,wents and strategies: statistical sampling, management
g:ids, tccw ,-bas, PERT .baits, change suratgie,., PPBES te-'r-
nicies. mapping, predicti-h, foe:asting and stariTti.;ai g:aphing.

4. Initiate a planned intervention or ptocess.
5, Evaluate the operation of a process or intervention using standard

evalaativ techniques including monitoring and observation.
6. Reperr the results of evaluation to appropriate agencies for system

renewal.,

C. The Career Development Stream, This stream builds on the traditional
vocaticnal-techni:al curriculum but goes much furthet. It includes a
broad based development of intelligence about work, beginning at the
earliest levels of elementary school and continuing through develop
ment cf specific .areers. Of the many 2areer clusters that have been
developed, none in- ludes a professional career Lluster vac a human
civic service ctuster, We will enrich present car -:et ptograms and
add otters such as the two above. And in tandem with the civic edu-
cation stream Cielow), the on-the-job experience :oncept is broadened
to incioue tic: concept of community internship where students will
ipenZ one quarter during their high school experience working either
onsube-jeb for pay or in human or community service organizations
throughout the county, including the schools,

D. Ire Cii: Edu,ation Stream. We will utilize the entire comm_mity as
a kind of sofai tatorarory with full parti2ipation by children and
youtf as may -oe appropriate at each stage. The quality of social
life is ptofaundty influenced by man's relationship to his environment,
Fur thi, toucan, environmental education with the entire geographical
area as an environmental laboratory infuses into the civic education
stream interdisciplinary atria of study. The ,:ommunity experience
cent:A concept wil be implemented, extending the range of responsible
ctkice in ,cupations leisure time behavior, community and human
st.rvi,- aril interpersonal relationships,

E. The Cammuni:ations Stream. Pervasive to all other streams, the com-
munications stream insludes what we traditionally call the language
arts, but is more extensive. It incit,dec a cultivation of artistry
and creativity in symbolic communication. Perhaps more basic, it
caitivdres a sensitivity in hearing others and in establishing fully
open commci'ation.

Foreign language instruction basically fits into the commoL.i.ationA
curric..-lar stream, However, the authentic study of foreign cultures,
litetat.ires_ arts, life styles, and lives will be achieved in our
schoois wirhouc waiting two years for youngsters tc, develop a piimi-
tire speaking and translating ability. Additionally. the areas nor-
mally :.:mbra:ed by the arts: music, drama, creative writing, the
VItuai a -.d graphic arts, sculpture, dance, film and other of the tra-
diticnai ,-.mavities and communicationentered social :;'..ivreces dre
in it the .ommunications stream,
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\'l. COMPONENT DESCRIPTIONS

Although some of the components described below are subsets of larger compo-
nents, the descriptions relate specifically to major items for which funds
are requested. These items include:

A. Project Management
B. Staff Development
C. Curriculum Planning and Core Learning Implementation
D. Program Evaluation
E. Program Dissemination
F. Life Span Support Levels

1, Early Childhood Support Level
2. Elementary School Support Level
3. Junior High School Support Level
4. High School Support Level
5. Community Coordination and Cultural and Leisure Enrichment
6. Special Education Support Level

A. Project Management. This area includes policy analysis and formulation in-
volving the School Board, Experimental Schools Coordinating Council and the
vericus advisory committees currently in operation. It includes as well
project direction, the shared curriculum decision-making processes, and the
coordination of both direct and indirect instructional services. Direct
instructional services are described as distinct components in later sec-
tions of this plan, but indirect instructional services are the services
which have historically supported the instructional activities of the dis-
trict. Maintenance, food service, transportation and business systems have
operated under the control of the district business manager since the sum-
mer of 1971. The only change envisioned in this entire aspect of manage-
ment is the institution of a planning, programming, budgeting and evaluating
system. This change is designed to effect increasing sophistication in the
management of educational resources, with greater emphasis on systematic
planning for and control of resources at every staff level throughout the
district,

P. Staff Development. As the spirit of reform mounts both from within and from
outside the South Umpqua Schools and permeates the entire community, the
real pressure to change ultimately impinges directly on the teacher in the
classroom. Educational solutions to imagined problems or educational alter-
natives whose efficacy has not been authenticated by experience and data are
continually offered in the form of demands. As demands by other communities
are increasingly published in popular journals (demands for free schools,
open classrooms, disestablishment schools, demonstration centers, alterna-
tive patterns of education, street academies, store front classrooms, and
other departures from the traditional), severe doubts are raised about tradi-
tional instructional approaches to children and class organizational struc-
tures as perpetuated throughout our own formal educational system.

At another level of concern, increasing pressures to humanize education, to
individualize, to eliminate "joyless" education and accept expressiveness
and spontaneity as important goals, to concern ourselves with the affective
and social no less than with cognitive dimensions of learning--these, too,
transfer extraordinary weight to the shoulders of school faculties. Con-
cerns with the relevance of both the content and process of the school
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experisnce. with the inadequacy of present geeeral curricula tc prepare
young pe ple with "Entry level" skills needed in ,aeitlt society, with tte
cemmenit-.-centnA and community-centrclied sehcol--as a matter of fact,
the revival :f interest in the social bases of education and in the place
of ere s-toci in the social order--all raise sericus questions about our
scee,l's present ability tJ respond.

Recognizing etees increasing pressures and oer on :nclinatiors to im-
pr.e cu: e.florts to educate youngsters, we have al5e lecegnieed for seme
time cur need for additional education and training in improved means of
aoecmplishing the task. We are cognizant of tne fact that the great
marrity 7f us have the kind cf traditional training that does riot pre-
pare c,s to meet the instructional demands of the present society Our
insignt<, iner: many cf the problems we encounter as we seek necessary re-
felm are faltering at best.

'reactor eJe,atien institutions that continue the education of the ever-
whelming majority of South Umpqua's faculty have kept pace with current
pedagngeal ideas and practices and the new political pressures en the
a .olio serrols. Yet for a variety of understandable reasons, these in-
stitoticns have concentrated on the individual in isolation from his own
professional environment and by this very act have provided educational
experiences that are singularly unresponsive tc most of the educator's
real needs. In our own circumstance, the present absence of any direct
relationship between the public schools and the educaticnal institutions
which supply us with staff is enrering a period of serious testing.

Late in September. 1972, partially to determine whether or not any direct
relationship can be established and to begin our own planning for the
training we will need to match practice with vision, the South Umpqua
Sctocis entered into a planning agreement with cur nearest institution of
higher education, Southern Oregon College in Ashland, 85 miles to the south,
As a result, 21 members of the staff spent six hours per week together in
Oct:,be-, November, and December using a systems analysis approach to de-
velep a staff training program. The specific aim of the planning was to
contertrate on a training program for professi,,nals that went beycnd but
teik into account concerns with meeting minimal eertificatior requirements.
ltres of the six hours were spent in joint planning sessions invclvir.g
these South Umpqua school staff members and the education faculty of South-
ern Oregon C:Itsge. Through this joint effort, a wealth of written state-
ments has been generated; and each cf the statements end in proposals for
one college: cc .rse or another in several broad categories.

5:.me ef 0-ese courses will be offered locally during the coming morths
untie fall, 1973, but this traditional arrangement wil1 not suffiee for
tee fo_:r project years. The distance to tne nearest teacher education
institutien alone impedes its chance of effectiveness. To a large extenu.
this arrangement precludes the establishment of nicse ties with college
rescurers other than an education department. For us, maintaining close
ties with liberal arts and other departments is equally important for
those staff members with content specialties. Mote importantly, these
c9llege courses are so often divorced from the pressing demands of the
classroom, the unique needs of a district, and the other insistent de-
mands on the public schools that they generally do not contribute to the
necessary comprehensive direction of a school system. For staff members
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who must satisfy certification requirements with prescribed courses, the
c.11giate arrangements we have established will make a definite contribu-
ticn to them.

H u-tier, to satisfy the staff development requirements of the experimental
t--.1-:.:cts project and to focus directly on our district's precise needs, we
additionally will institute a district staff development center, so that
reg-lar training and follow-up in the classrooms (or wherever the profes-
simal staff member plys his art) will become standard district practice.
In order that "courses" may be more closely tailored to both the district's
and the individual teacher's needs, the district will petition the state
F,ysti-..m of higher education to offer credit for training received at the cen-
tc-r, with the stipulation that such credit will be allowable toward satis-
tying state certification and advanced degree requirements. The University

Oregcn School of Education has already indicated a desire to cooperate
in piloting this type of arrangement with a local school district.

C--al setting fcr staff training and development is a continuous and dynamic
v1-3.1ess, but the following statements generally express the continuing ob-
,Eictives ef the staff development center.

1. General Purposes and Principles

a. The center's purpose is to provide services that improve the quali-
ty of education in the South Umpqua School District by:
1) Creating educational offerings for the staff who want to work

more effectively with children.
2) Providing educational training services for which there is a

demonstrated need and which cannot feasibly be provided by
other outside organizations.

12) Developing a collaborative relationship between the South Ump-
qua School District and other educational institutions which
promotes effective problem solving and aids in bringing about
change which might not otherwise be possible.

4) Creating, in conjunction with schools in individual attendance
areas, training programs clearly tailored to meet high priority
needs and integrated with curricular programs important to the
comprehensive direction of the experimental schools project.

5) Working with the different organizational components of the
schools in developing training programs and promoting close
ties between formal classroom and direct experience learning
using carefully selected follow-up procedures.

6) Drawing upon faculty talents already available within the
school district and creating means for collaborating with other
institutions which might aid in training.

b. The center's operating principles are:
1) In selecting its training programs:

* To concentrate its resources on a limited number of high-
priority areas.

* To focus on issues where the schools are under pressure to
respond.

* To focus on problems common to the entire school district.
2) In carrying out its training programs:
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* To assist individuals and groups of staff members in de-
fining their own needs.

* To integrate its efforts with the experimental schools
project's comprehensive efforts.

* Tc assess the effectiveness of its own work.
3) In its internal operations:

* To focus on facilitating a supply of needed resources rather
than attempting to supply all resources itself.

* To develop and maintain communication and mutual support
among staff members.

* To develop effective coordination among organization com-
ponents.

* To maintain a durable school district base, becoming an
integral part of the entire organization.

2. General Process Objectives

a. Establishing and maintaining center direction:
1) The center training programs initiated during the 1973-74

schcol year will adhere to the priorities set forth in the
experimental schools project and as established by project
decision-making bodies.

2) The priorities will be systematically assessed and reviewed
before priorities are set for subsequent years.

3) New priority areas will be explored and training programs
planned in depth and tested so that sufficient information
surfaces for timely and orderly decision making.

b. Building communication and cohesiveness:
1) Staff meetings and informal communication links will operate

in such a way that the center staff is reasonably informed
about project operations, within the limits of increasingly
decentralized functions.

2) The decision-making processes in the center will be differen-
tiated so that operational decisions within priority areas
are delegated and planning decisions regarding new priorities
result from an orderly process of full staff involvement.

3) Concerted effort will be exercised and there will be evidence
by the end of the 1973-74 school year that the center staff has
been involved in the major operational areas of the project.

c. Activities for continuous development:
1) Continued professional training will be provided throughout

the year to the center staff.
2) Outside consultants will be regularly and systematically in-

volved in center planning in a manner which assists the staff
to achieve center objectives.

d. Functional processes:
The center will use in its own instructional programs the procedures
and processes that the experimental schools project requires for the
instructional interaction between teacher and children.

The center will operate a community learning network making known
and available to teachers information about the wide range of



resource people available to help teachers satisfy their instruc-
tional skill needs. The center staff will work to establish a
relationship of mutual respect for the skills, activities, and re-
sources which the teacher and the resource people bring to each

In-service education will provide follow-up help and an on-going
supportive relationship for the trainees. Teachers will be given
the opportunity to work out their own srlutions actively rather
than by being exposed to or having the solutions of "experts" im-
posed.

C enter OELLati2n. The staff development center will be operated under
the control ct a board of directors consisting cf nine members--five
certificated staff members (one from each of the schools) two non-
certificated instructional staff members and two community members.
The srafi members will be elected by the staff, the community members
will be ap;o1nted by the School Board and non-certificated instruction-
al staff members will be jointly appointed by the superintendent and
ths. president cf the Classified Employees Association. Term of office
foe the teard of directors will two years with staggered terms.

The responsibilities of the board of dire,tors are as follows:

a. Implement the staff development portion of the experimental schools
Flan.

h. Evaluate the effectiveness of the overall staff development program
in terms of individual staff and district needs.

o. Determine the need for program modification.
d. Plan program modifications.
e. Make recommendations for program modification to the District Cur-

riculum Decision Making Board.
f. Implement the revised plan.
g. Estalish policies fcr supervision and direction of the student

teacher and intern program.

Tc discha:ge t!-eir responsibilities, the board of directors of the staff
develpml,ht center has the AUTHORITY to:

a. Establish meeting time and place.
h. Determine internal organizational structure.
c. Re7-cmmend program modifications to the District Curriculum Deci-

sian Making Board.
a. Determine their own priorities for work.
e. Arrange for consultants to assist in committee work.
f. Develop a standard format for presenting program modification.
g. Call ern the resources of the evaluation section to assist in evalua-

ting.

h. Fold the director accountable for the implementation of programs.
1. Require adierence to policies of supervision and direction,

40 Center Staffing. The staff development center will be staffed with a
full-time director with one secretary. Building instructional leaders
will perform part-time instructional functions in the center, and the
dire:_tor wail have the financial resources available to contract with
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eciL.:aticnal conslAtants for instructional servi:es. A full-time
Jir,,ror (f staff development will continue as a permanent staff func-
ti:n in rte district after the four-year life of the experimental

project,

C. CL-r;-,h:ri Planning and Core Learning Implementation (administration, or-
ganizaticn acd governance). The South Umpqua School District pattern for
administ,rati. n and govprnance of the schools has been the traditional

Eletar:inal syst.em with emphasis on decisions being made by holders of
specified irsiti n6 within the hierarchy. Only the school superintendent
tas in past been auttotized to recommend program changes directly to
the hoard. As a part of the experimental schools project, the dis-
rri,:t will. develop administrative policies and system-wide reorganization
so that- tr.;(- derisi(n-making process will be broadened to include all staff
m=mLers. many students, and an increased number of community representatives.

Ihis re:rgani7'atim envisions new organizational patterns relative to three
district functions curriculum planning, curriculum decision making and
indivicmai schcol implementation of curriculum. In the curriculum decision-
making function, the group responsible will also have authority to recommend
pr(gtam .t.anges directly tel the School Beard independent of the school super-
ir(-ndriro

Flanning

a. Curriculum Stream Committee. Each curriculum stream committee will
t.,. responsible for the refinement and development of the educational
program in the appropriate curriculum stream. Each committee will
crnsist of nine permanent members--one elected member from the staff
:f each of the five schools without regard to certification or posi-
tion within the building, two community members and two students
appointed by the School Board. Each member will serve two-year
staggered terms. In addition, any staff or community member may
join any of the stream committees as a voting member for the purpose
cf w:rking on a particular project or proposal, providing he is will-
ing to ()Mir the time necessary to follow the project or proposal
tircugh to a final decision.

resp-nsibilities of each curriculum stream committee are to;
i) Monit.,r the implementation of the stream program.
2) Articulate the educational program in each stream,
3) Derftrmine the need for program modification.
4) Plan program modificatins.
3) SeT.JAe staff, community and student reaction to program modifi-

cations.
6) Make recommendations for program modification to the District

Curriculum Decision Making Board,
1) Mcrittr:t implementation of the revised plan.
8) Establish meeting agenda and distribute it to the staff,

In t discharge these responsibilities, each curriculum stream
committee has AUTHORITY, within the guidelines specified in the
December 15, 1972, preliminary plan draft to:
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.) meetLrg time and place.
1;,:t.rminP_ inf:ernal organizational structure.
hr-:,mmfma rIgram modifications to the District Curriculum

Mal.ing board.

an accounting from each school regarding the implemen-
tatiln of stream programs.

5) Rgluirr_ release time for the purpose of program monitoring.
6) Evaluate &e effectiveness of staff and programs.
') Determine ti:eir i.'r priorities for work.

Do7c,-mitie Nn irf:rmatinn needs.
9) 144-,ir,7 irf:rmatirn and services from all other departments

-t thc seccl dis:rict.

erangE., for ccneJILants to assist in committee work.
r,.?"..-p a stanaard format for presenting program modification
/PL-Imendaticns.

121 D,tim-ine agendas for meetings.

F,tablisf (vn deadlines for completion of work.

2. Dist:i2t CurricuLum D.L::cistor Making Board. The District Curriculum
M414ng Bard c.,nsists of nine members--five staff members, two
abd .2mmtnity members. The staff members will be elected,

and the two students and two community members
b: app -Anted try tke School Board. The assistant superintendent
se:_--t as executi.ve secretary to this decision-making board. Each

miamtr '.ill serve tw-y.PaT staggered terms.

The cf the District Curriculum Decision Making Board
era;

M:n;t,r t-iP implementation of the five stream programs.
1. anc. c.)ordinate overall curriculum thrust.

D=r,,"rmir.e th.- need for program modification.
d. Plan pr)gram T7dification.

Make rc-_mmendations for program modification to the School Board.
f. imp'.ementation of the revised plan.
,. mpt?ting agenda and distribute to the staff.

Lc. -.tie: r: disc:IaTge these responsibilities, the District Curriculum
n MaKing bas AUTHORITY, within the guidelines specified in

Ce-t,mbEr 15, 1972, preliminary plan draft to:

a. Es'Ablish maeng time and place.
b. Detlrmin,? internal organizational structure.

it gram modifications to the School Board.
Rer_tTrr=ns mavF.rials and textbooks to the School Board.

g. D;fe-if .,.on priorities for work.
t. Fstabli7x, priorities ,f work for curriculum stream committees when

ar.pez.rtfate.

g. Drtemina owl infcrmation needs.
h. REttliir ir:rmaZion and services from all other departments of the

Arrange ,,,-,rsuitants to assist in committee work.
DP.Jsl-y a t-:..anda-:-d Lyra!: for presenting program modification
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k. Determine agendas for meetings.

Establish own deadlines for completion of work.

Ectool Implementation and Operating Unit. These groups, one for each
the five schnols, will be responsible for the implementation and

cval-ati:n cf tr.' curriculum stream program at the school building
levels. The committee will determine its internal organizational
structure, but must consist of at least five certificated staff members,
u,;) s-udents (at the junior high and high school levels only), one ncn-
cerriftzated staff member and one parent. Each memUer will serve for
ore -,ear. The school principal will serve as the unit's executive sec-
retor), and the instructional leader will serve as an ex officio member
uf the- unit. In addition, any staff member may join the committee as a
voting member for the purpose of working on a particular project or pro-
pnsal, providing he is willing to commit the time necessary to follow
the crciect or proposal through to a final decision.

Tne responsibilities of this body are:

a. T.: determi-e internal organization.
t. To imptement stream programs.

Tu articulate programs and to coordinate time and facilities.
d. To establish resource allocation priorities.
e. To evaluate program.
f. To determine need for modification.
g. To secure staff, parent, and student reaction to results of program

evaluation.
r. To make recommendations to stream committees for program modification.

In implement revised programs.
;. In rstablish meeting agendas and distribute them to staff.

Ln order to discharge these responsibilities, the School Implementation
and Operating Unit 1-,as AUTHORITY, within the guidelines specified in the
December 15, 1972, plan draft to:

a. Establist meeting time and place.
b. Determine internal organizational structure.
L. Recymmend program modifications to individual stream committees.
d. Determine own priorities for work.
e. Determine own information needs and require reports from all person-

nel.

f. Determine resources needed for program operation and submit budget
revests to the budget officer.

g. Evaluate program for effectiveness.
h. Implement recommended programs.

Determine agendas for meetings.
j. Establish own deadlines for completion of work.
14. Require the services of the staff development center.
1. Autt)rize purchases by line item in building budgets.
m. Allc:ate building space and time.
n. Require release time and evaluate programs.

4. ScaffIngpattern. The staffing pattern envisioned for the experimental
schools project is based on a basic recognition of a wealth of recent
esEarLh evidence documenting the key elements of change. Intensive
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studies of change strategies and theories of change have shown that
simply adding program support resources--money, time, teaching and
aide staff, materials, buildings, and equipment--alone, neither in-
spires nor guarantees the kind of changes that affect the education
thildren receive. Resources are indeed required to make significant
and lasting improvements, but other key elements include first, the
commitment of key figures in the educational system--the superintendent
and his staff, building principals and supervisors; second, staff, stu-
dent and community involvement in long-range planning, with planning as
evidence that change is a fact of life that cannot be fought or reject-
ed, but managed; third, readiness on the part of the teaching staff,
with time and training easily available as required by new processes;
fourth, adequate and readily available progress and product feedback
data; and fifth, a system-wide communications network that keeps cru-
dal information flowing.

The key changes in the staffing patterns, therefore, integrate the tradi-
tional hierarchy with a new involvement structure in which long-range
planning, decision making and school level implementation are decentral-
ized and freely shared with staff, students and community. Leadership
and teacher roles are differentiated along two tracks:

* Planning and providing support services on the one hand, and
* Delivering individualized instructional services to children

on the other.

To aid both teachers and building administrators in implementing the
experimental schools curricular revisions and program processes, in-
structional leader positions will be established in each school and
will operate as a functioning part of the staff development center as
well. The instructional leader will help others identify their needs,
understand the resources available to them, and help them seek their
own solutions to their teaching problems. The instructional leader
will marshal all the resources he can which will be useful to his col-
leagues. The instructional leaders will be generalists who will also
serve as liaison with all curriculum and operations committees, con-
solidating in their persons the twin project functions of curriculum
planning and implementation.

As displayed in the program structure chart and the narrative in the
staff development section of this plan, the significant new staffing
pattern incorporates the director of the staff development center, who
provides training services to staff members engaged in implementing
the experimental schools processes, as a continuing part of the new
structure. In addition, the evaluator will provide the data required
by teachers as they make daily decisions about the individual child's
instructional program.

The entire staffing pattern, including a disseminator in addition to
the interns and student teachers who are rarely employed in schools
our distance from a university, and the paraprofessional staff, is
designed to place a greater diversity of personnel, training, and plan-
ning resources at the disposal of the teaching staff members as they
attempt to meet the individual needs of pupils.
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Finally, a community coordinator will concentrate on alleviating the
high dropout rate by working throughout the schools and community to
place students in part-tine jobs and help them continue their educa-
titn. He will work similarly in the areas of identifying places for
learning experiences outside the schools, organizing leisure and cul-
tural enrichment activities and in the summer educational program.

D. Program Evaluation. In order for the evaluation plan to coincide with the
idtological framework of the comprehensive design of the South Umpqua Experi-
mental Schools project, the evaluation plan concerns itself with two major
areas cf emphasis--the processes being instituted to affect the "climate" of
the educational milieu and the product derived from the changed processes.
T1 purpose of the South Umpqua Experimental Schools project is
t: "Fersonalize and intensify those instructional processes dealing with
tai,:: education and career preparation which enhance each student's ability
tc manage his life, emphasizing access to individualized programs, direct
learning experiences, and independent study."

As this broad prezept is interpreted in the school district, the experimental
sot-cols project emphasizes neither content nor product in conventional terms;
rattler it posiively emphasizes the content of mathematics, reading, science,
mmunicati-n arts or cultural studies but concentrates on processes, pro-

cesses tha: are important to the total growth of the individual child. The
cbjtctiv=s of the evaluation plan are, consequently, heavily oriented toward
the implementation of processes.

Specifically, the evaluation plan is designed to address five major indica-
tcrs pertinent to all education: teaching, student performance, community
invovement, management, and resource allocation.

1, Geri:ral Goals

a, To provide a flow of data to decision makers within the process of
education, viz., educational managers, community members, appropri-
ate decision-making bodies, teachers, and program funding organi-
zations.

t Te monitor the effectiveness of the project in terms of teaching,
student performance, community involvement, management, staff devel-
opment and resource allocation processes.
7c institute continual renewal planning processes for the purpose
A maintaining change within the South Umpqua schools.
'a provide a consulting service to program developers.

A more specific outline of the objectives and procedures to be utilized
in munitoiing each of the five educational indicators is presented in
tt.e evaivation plan, a separate document not included in this program
plan. What is delineated in the remainder of this discussion is an over-
view if the general principles of evaluation which will be employed in
monitoring the progress of the SUES program, and an outline of the par-
ticular ways in which those precepts will be implemented with respect to
the fie educational indicators.

2. Evaluation Parameters

a. Evaivatiln, on the whole, will be a matter of provision rather than



* In essence, this means that the evaluation plan and the con-
sequent evaluation data for any given program will flow from
the operation of that program and will not be external to it.
Tha one exception to the internal facet of evaluation will be
the use of a standardized achievement test, a uniform survey
of student attitudes and a regularized survey of community
feelings toward the SUES project

b. All programs developed for incorporation into the SUES project
will contain objectives that are commensurate with the goals of
the SUES project goals and that focus upon each of the five opera-
tional processes which envelop those goals,
* This guideline is designed to ensure that the relevance of

each program and the notion of comprehensiveness remains with-
in the entire SUES project.

c. The evaluation scheme for each program will be bases upon behav-
ioral objectives that designate the behaviors which a student must
perform in crder to successfully complete that given learning ex-
perience.
* This principle is consistent with a performance based,

diagnostic-prescriptive notion of curriculum organization.
The set of objectives developed for a given area of study
(large or small) offers a diagnostic tool, a prescriptive de-
vice, and an opportunity for diversifying learning experiences
on the basis of individual learning style and level of compe-
tence. The set of objectives also supplies basic information
to the student from which informed choices may be made.

d. Evaluation of programs operating within the SUES project will be
differentiated primarily by the student behaviors which the program
is designed to teach, not diversified in terms of some artificial
guideline such as grade level, skill level, or activity label.
* The nucleus of this precept, in combination with parameters b.

and c. above, is that the evaluation procedures utilized with any
given program will be constant over all programs. The variation
in the application of those constant evaluation procedures will
arise from the variation of particular student behaviors that are
emphasized. Modification of evaluation practices on the basis of
the "artificial" guidelines alluded to above is unjustified be-
cause an7 given area of study may be offered to students at any
grade level, involves basic skills as well as complex ones, and
is labeled merely at the whim of the designer of the learning
experience.

e. The evaluation staff will act as a resource to program developers
and planners and will be involved in the program review process be-
fore a particular program is incorporated into the SUES project.
* There is a conditional limitation on this parameter, however.

That is, the evaluative review will be concerned only with the
measurement aspects of the program, not with the content as-
pects. This latter concern lies within the domain of the pro-
gram developers-

f. Classroom teachers will be primarily responsible for the collection
of internal evaluation data relevant to the teaching process, stu-
dent performance and community involvement educational indicators.
* This principle is a natural implication of parameters a. and c.

for it is the teacher who is in contact with the student and is
managing the operation of the student's learning environment on



a daily basis. It should also be reiterated that data being
collected will be that which would necessarily be needed in
order to operate the lIocess of education in line with the re-
qu.lrements of parameters b., c., and cl. And finally, while
the data will be different from those which are presently being
crllected by classroom teachers, they will not be in excess of
that which is now being gathered.

3, The leaching Prccess. As has been previously stated, one of the high-
est priorities of the SUES project is to provide a "learning climate"
that is conducive to learning for all children in the South Umpqua
School District. The behavior of the teacher is one of the primary in-
fluences upon the climate of learning. The general results of research
concerning the efficacy of given instructional programs, as well as the
results of research concerning the interaction between the attitudes of
teachers toward their students and the resulting performance of students,
bear out this claim.

In an effort to monitor this rather significant education indicator, the
evaluation plan will analyze the teaching process according to the speci-
fic criteria delineated in the SUES evaluation plan. Those criteria are
an expansion of the project instructional goals and will be incorporated
into the present evaluation scheme mandated by the district Board of
Education.

4. Student Performance, Student performance, as interpreted by the SUES
project, is concerned with three aspects of learning: the cognitive, the
affective, and the psychomotor. The sense of cognitive performance may
be considered to be within the traditional notion of "basic skills" or
"course offerings." That is to say that evaluation of cognitive perform-
ance is concentrated upon describing students' mastery of reading, mathe-
matical, cultural-historical, scientific, and communication skills. How-
ever, the focus of the description of student performance begins with an
assumption that is not traditional; this assumption is that it is incum-
bent upon professional educators to provide programs that suit students
rather than to impose learning experiences upon students and subsequently
require students to conform to the guidelines of the learning activity.
Moreover, the SUES project has redefined the traditional mode by which
the curriculum is organized and articulated. This redefinition has delin-
eated five learning experience streams, as opposed to knowledge content
areas. These streams are: personal development, civic education, math-
ematics/technology/science, career development, and communications.

The connotation of affective performance may be construed to reflect the
personal feelings or attitudes a student holds about himself as well as
the social behaviors or skills that an individual needs to practice "the
creative individualism that it takes to survive and live decently under
modern conditions."

The criteria for the evaluation of student performance state the kinds
of behaviors expected to accrue if the project student goals are accom-
plished and are presented in detail in the evaluation plan. They are
consistent with a performance based criterion-referenced approach to
evaluation. Within this framework, it is expected that a student would
master all, or nearly all, of the objectives established for a given



level of learning or a particular course of study before continuing to
an3tnzr level or engaging in another course. Moreover, as students
gain independence and assume more control over their own learning ex-
p?rit-noes, it is anticipated that they will take an active part in
sptcify3.ng their cwn objectives and levels of success.

5. Community Involvement. Community 1./volvement is another vital indicator
cf the well- or ill-being of the process of education. The SUES project
is c'mmitted tc-, a mrde of broad participation in the educational process
r.n the part 6f community members. This commitment is that:

Ire district will open the schools for direct parent involvement
in planning and executing children's learning activities....The

quality of the relationship between parents and their children
in which self-determination, their right, enhances their feeling
of competence and self-esteem will be developed as fundamental
t) the entire process. (Letter of Interest)

In addition, the role of community involvement is increased by section
VI. C.

The chjectives for the community are concerned with processes which may
influence the educational environment and include efforts to monitor
participation in the planning, operation, and renewal of the process of
education. The specific objectives are outlined in the evaluation plan.

6. Management. A fourth crucial indicator of the process of education is
that cf the functioning of management. With respect to the SUES project,
management of this program includes the management of the South Umpqua
School District as well, and hence, includes the institutional goals of

t)-,e project because those goals deal with changes in the behavior of the
entire system.

The project management staff is comprised of the project director (the
district superintendent), the project coordinator, and the project
evaluatcr. The overall task for this group is to monitor the direction
ard frclress of the SUES project and, in essence, the process of educa-
cicn wl.thin the school district in cooperation with the variety of people
included in the new organizational and instructional arrangements for the
ct:-.,ject. The specific objectives for the management educational indica-
tor are delineated in the evaluation plan.

7. Planning Renewal. The planning renewal process is a function of the
':tar school district staff, students, and community and is broad enough
in act,pc and important enough in content to warrant detailed discussion.
Tne ccncf,pt of renewal has been an intuitive consideration of educators
and a theoretical axiom of change process strategists for many years.
In fact, "chanv" might be construed as the outcome of renewal.

Coincidental with the concept of planning renewal, it is incumbent upon
the district staff and project organizations to provide the stimulus for
action, monitcr the process, act as a catalyst, and inject the outcomes
into future programs and operations within the process of education.
In start, it is vitally necessary for the entire educational community
tc engage in the process of continual definition, selection, and imple-
mentatt-n of viable education alternatives.
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Tr- t-.at, (-Aline the scope of work of the renewal process
r.r ny in t,irqs -cntent but alsr in terms of sequence of action
a-, t 1:h in etc evaldatizui plan.

8, t1 Pr -edur,-s. The evaluative procedures. be discussed and
.1( -8 r.. .. are designed to provide data which can be utilized by

;-t-atam plar.,-,re and educati.-..nal managers in decision making. In the
-as, . t ale ALES project, the educational planners and decision makers
tr. :re sraft, the district education staff, student repre-
c-wa::-s, and Mc i:mm,nity at large,

evaare rhA ,,ble:tives of the teaching process, a variety of tech-
nilo=B empyed. The classroom teachers will maintain records
. 1 c nercing each student's accomplishment of objectives de-
sie-d f : cartitular instructional programs. In addition, teachers

maintain the necessary records which will assist them in accom-
pli;-ina pertinent to instructional planning, the learning
:.m.mr- in Mt: olaesr:.7m, and c.ommunity participatior. This will be

a-z:nal [..ianning notebook jointly developed or selected by the
anc memt..rs f the teaching staff who serve on the different

gr :ipso

. ass m tea,ners wili review the progress of students on instructional
ar -Least weal). The evaluation staff will conduct classroom
ana a review of the educational planning notebook on a nine-

.:eek l :_truat basis the purpose of assessing the "learning climate."

Tr.- ierf(rmanze indicator will be assessed by means of four
instruxents. A student questionnaire and a uniform

-f atritude t_-ward oneself will be employed to monitor accom-
i:lis-mercs .11 .brettiv-s relevant to affective learning. A standardized

'-es- will manifest general cognitive accomplishment. Suc-
,es.sq.1 p-rf.--rdau.._ .t.kctives pertinent to personalized instruction

indiared by individual progress records which will be maintained
t F3. r Sr Lee

st.,..:-)a-c:IzPr: achievement test will be administered annually within
:;:-, v, nit. .f each school year to all students in grades 2-8, 9,

ar-i t, s:,,denr qu.=.stionnair and the uniform attitude instrument
t+- adm.risrered t- a random sample of students, drawn by grade, on

ai rat.is tn., termination of the school year. Progress of
s*::1 n's r in:,!iucti, nal ibjectives relevant to each of the five cur-

57-Cams te summarized on a nine-week basis.

-verli,lciz-r. of the objectives of the community involvement
inli a-,_r will be measured by a subjective analysis of the

stn.,-..res and a.,",:.ds h --.lug utilized by the SCES project to involve
14'e c.mm rite in the rr,-,ess of education, and by a survey questionnaire.In r 1 e answered by the first procedure is whether or not the

the var:rus ocimmunity educational planning groups, viz., the
c -oirating the DCD10, and others to be established, feel that

ie and that their recommendations are being acted upon.
Tt Sr ri e:a1%.ariv p::-.Keduie, the survey questionnaire, will be used

1t,rline c'mmuntry feelings regarding educational priorities for the
SrEc. if t, In partIzalar, this survey will provide a means of
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gleaning the thoughts of those persons whose input is not usually
scught f.:r educational evaluation.

The subjective analysis of structures and methods will be conducted
bimonthly at the scheduled meetings of the various community groups.
The survey questionnaire will be deployed twice during each school
year and will involve mail procedures followed by interviews with non-
respondents. Additional sources of data concerning community involve-
ment in the process of education will be gathered from the education-
al planning notebooks maintained by classroom teachers.

The evaluation procedures to be utilized for the management education-
al indicator are delineated within the management objectives. The re-
mainder of the discussion will deal with describing the flow chart and
the evaluative instruments to be incorporated into the planning re-
newal activities.

The fl(v chart (examples are included in the evaluation plan) will be
used to depict the planned operation of the entire SUES project. It
contains a section outlining the various programs that are part of the
prcjecr and a section displaying the time-frame within which each pro-
gram operates. In addition, there are sections dealing with the grade
levels, the type of management staff, the type of group and number of
persons, and the SUES project components affected by the program. The
chart will be employed to outline the scope and direction of the entire
school district and be utilized to display, in detail, the operation cf
one program, the operation of one curriculum stream, or the scope and
detail of programs aimed at the community. Comparing the areas of em-
phasis with the goals and priorities of a given program, curriculum
scream, community group, or the entire project will give direction to
ne,_essary mcdifications.

There are three other evaluation instruments that complement the use of
the work flow chart (see examples in the evaluation plan). Each is a
twa -way grid. One depicts the relationship between the SUES project
prirrties and the SUES curriculum streams. Analysis of this grid pro-
vides a general overview of the scope of a given educational program.
When crmpared with the flow chart, a determination of the necessity
LA a given program can be made. A second displays the relationship
ber.wen specific program objectives and the SUES project processes.
An analysis of this grid yields information relevant to determining
and establishing the priority of a given program, if it is a new pro-
gram, cr to outlining the necessary modifications of an existing pro-
gram. The third two-way grid manifests the relationship between the
program objectives and the SUES curriculum streams. Analysis of this
gaga yields information with respect to the horizontal articulation
:If tilt curriculum. If the program objectives are ordered with regard
to the complexity and sophistication of the knowledge or the skill re-
quired for mastery, then vertical articulation of the curriculum is
61":sc, discernable. As is the case with the flow chart, each of these
trrea binary grids may be utilized to show the interrelationships of
the facets of a single program, a group of programs, or the entire
ray -t the SUES project.
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9. Res.,:urr_e Allccation for Evaluation Component. In order to fulfill the
re,iremenrs of the SUES project, the following resources must be avail-
abli to the evaIuaticn staff.

a. Manpower requirements entail one full-time evaluator, one full-time
research assistant, and one secretary.

h. Material and equipment resources that are needed include office
supplies, testing supplies, a technical reference library (test
specimen sets, textbooks, statistical references), access to com-
puter services, and travel allowance.

E. Program Dissemination. Our planning efforts with both staff and community
grlups have ccnfitmed that a need presently exists within the district for
inct;-ased effective communication of both a personal and of a somewhat more
rrmal nature. Newspaper editor-,, business leaders, teachers, School Board
members, students, parents, and , Ininistrators all have pinpointed the need
for increased knowledge about school enterprises.

Out present public information capacity is over-extended now due to wide-
Fpread requests fcr information. The complexities of the experimental
schccLs plan increase our need to communicate effectively both internally
and Io this end, we will employ a public information director
and provide secretarial support, establishing a public information section
as a distinct project entity.

Iha public informatiodsection will:

1. Monitor and promote efficient internal communications throughout the

4:0 k=sind to rc,utine informational requests.
Crs'inate tours for project visitors.

4. OfficLally host all project visitors.
Putlisr the project newsletter.

f. OvA.rsee the production of project occasional papers, guides and other
[utlisted materials.
C dinate all photographic records--still, motion, or television.

8. k:,ntr:1 the production of project reports and similar papers.
/. Annually plun and implement the project's public information and dis-

srmination program.

F. Lite SLan Sport Level Components. The conceptual structure of the South
Umpqua Experimental Schools program, founded on the premise that the rela-
ti-,n:.i-ips am,mg members of the community, staff, and student body are com-
r,ellingly at the center of the educational process, emphasizes a diversity

,ore learning experiences within each stream, differentiated at each age
ievol f.4- each student. Ihese core experiences are envisioned to include
eact domain of learning with varying ratios of experience in each domain
depehdt,-Ig mainly upon a thorough assessment of each student's readiness,
brk.adly defined to include the student's interest and motivation at a given
time, for tne next set of educational experiences. Intentionally, the di-
wrsity f Experiences trill provide children with a variety of ways to suc-
,.,E.-ed and not .:onfine activities only to repetitive drill in basic skill areas.

'Core Laming experiences," as experiences integral to each stream, is a
t?m ugd in this document and in our district curricular programs to
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indicate the broad range of educational experiences that a school dis-
trict may legitimately provide because they are essential to a child's
optimum development.

Amnng the core learning experiences are those key basic skill learnings
and essential career preparation experiences which all children must ac-
quire in order to survive as adults and in order to thrive while students.
We consider these core learning experiences to be so crucial and so im-
portant that within all but one of the life span learning experiences
(the continuation school) core learning experiences dominate the curricu-
lum stream processes,

In the early years, grades 1-6, direct instruction in the traditionally
accepted fundamentals, reading, writing, and arithmetic, and physical
skills, is based on an individual diagnostic-prescriptive sequence, cycli-
cally cTerational both at the beginning of each school year and periodi-
cally thereafter during the year. Career awareness experiences also begin
at this level so that the entire first six years of a child's public school
experience are composed, on the one hand, of learnings in these two areas
and cn the other of a wide range of choice in aesthetic, social, reinforce-
ment, and enrichment experiences. A diversity of instructional materials,
equipment, spaces, techniques and time will make it possible for children
to exercise a wide range of choice in prescribed and other core learning
experiences. The amount of time a child spends on a chosen, or prescribed,
learning activity will be governed by what a child is getting out of the
experience, as determined by a continual and careful evaluation sequence,
not by a prearranged time schedule.

The same basic prescription-choice format operates at the upper grade lev-
els, with the range of choice increasing as students mature and with the
career area progressing from "awareness" at the elementary level, through
exploration at the junior high level, to preparation at the upper levels
of senior high school.

Each major support level depicted on the program charts is discussed in
detail ,n the immediately following pages.

1. Earjj Childhood Support Level. The early childhood component is de-
signed to provide educational services for children from birth to school
entry age. Participation in these services will be based on the child's
needs and parental consent. This component will include a specialized
education unit, an institutional.ed educational services unit, and a
non-institutionalized educational services unit.

kpecialized_educational services unit will function as a part of
the district's special education section to screen children under school
entry age for visual, auditory, speech, nutritional, and neuro-physio-
logical deficiencies. This screening service will be available to par-
ents upon request. The unit will have available sufficient resources
to acquire the specialized diagnostic services of area physicians, the
D3,;glas County Family Service Clinic, the Oregon Crippled Childrens
Clinic, the Center of Developmental Disabilities at the University of
Oregon, the Oregon Association for the Retarded, the Oregon School for the
Deaf and SchJol for the Blind, and the Diagnosis and Evaluation Section
of the state Mental Health Division. In addition to the screening
function, this section will also he responsible for monitoring the
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tm,diation of any identified deficiency and for providing, when
appropriate, specialized educational programs to accommodate to the
child's special handicap. This unit will rely upon both institutional -
iz'd and non- institutionalized programs to meet the needs of the
cnildren serv,,d.

Ile staff for this section will include one professional teacher with
a broad background in special education and two highly trained para-
professionals. Previsions will be made for the in-service training
of the teacher and paraprofessionals in the application of behavior
modification techniques to learning situations and in the use of a
vatiety of diagnostic instruments.

116 institutionalized educational services unit's primary function is
to provide educational services to children whose parents either cannot
or choose not to participate in the non-institutionalized program. A
major dement of the institutionalized program will be the day care
center which will serve approximately 25 children and function as a
learning station for high school students (see high school program).
The day care center will also train adults in the community to operate
home day care centers for up to five children. The day care staff
will w3rk closely with local welfare agencies in designing a training
pr,gram so that participants can meet state home-day-care center
licensing requirements. The training program will include, at a mini-
mum, instruction in child growth and development, food preparation,
nutritional requirements, fire regulations and prevention, and prin-
ciples and techniques of providing learning experiences for young
children. The day care center staff will share responsibility for the
overall supervision and quality of the home day care center operation
with the local welfare agencies. The day care center staff will be
directly responsible, however, for the design of the curricula, the
preparation of educational materials, and training of the home-day-
care center operators in the use of the materials for the educational
programs in the home-day-care centers. The day care center staff
will also have authority to provide similar services for Head Start
personnel and local private kindergartens.

11-e staff of the day care center will include a full-time coordina-
ana assistant in addition to the high school student trainees.

The high school principal, through the home economics department
head, will supervise the operation of the day care center. The center
will be open during the regular school year and follow a modified
schedvle during the summer months. Most of the training of the home-
day -sate center operators will be conducted during the summer months.

The non-institutionalized educational services unit will be respon-
sible for providing learning experiences to children from visits by
highly trained paraprofessionals who present activity packets for use
by parents with their own children. This presentation will include
the modeling activities for both parents and children every six weeks
as well as a six week summer school experience for incoming first
graders.

The staff training and curriculum materials preparation will be the
responsibility of the primary school coordinator. The staff will
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include, in addition to the primary school coordinator and his secre-
tary, a paraprofessional supervisor and thirteen FTE home visitors.

Although this component is an integral part of the comprehensive de-
sign, except for the special education services, early childhood
services will be supported with resources other than experimental
schools funds.

2. Elementary School Support Level. At the beginning of the 1973-74
school year, each elementary school student's readiness (broadly de-
fined to include interest, motivation, self-concept, cognitive and
physical ability, social skills, independent behavior, and past suc-
cesses and failures) for core learning experiences will be systemati-
cally assessed utilizing normed and criterion-referenced instruments,
medical examinations, teachers', parents' and specialists' observa-
tions and pupil records. On the basis of this personalized assessment,
the child will be appropriately placed in the grade 1-6 curriculum.
The placement means that given the child's present demonstrated need
and readiness to master a hierarchy of basic skills and participate
successfully in a diversity of core learning experiences, the child
will be assigned to accomplish specific behavioral tasks, and as often
as the conventional limits permit, the child will be able to choose
his own means of accomplishing the learning task from a variety of
activities, personnel, techniques, and resources. Classrooms will be
self - contained with the teacher assuming major responsibility for the
instructional program of each child in the class. Yet within the open
classroom concept teachers will have available for their tasks, and
the tasks of each child, additional personnel, materials, facilities,
time, training, and techniques not generally available this year.

Specific Components

a. Tutoring. Evaluation data and our past experience demonstrate
that few of our children in the elementary school have learning
styles, abilities, interests and needs that can be accommodated
by a single instructional environment or process. Of the total
number of pupils in grades 1-6, slightly more than one-fourth,
about 400 students, respond well to individualized tutoring under-
girded by the diagnostic-prescriptive sequence of success. In
its most negative connotations "tutoring" means only remediation,
but realistically in the context of the experimental schools proj-
ect it means arranging a match between a particular child's learn-
ing experiences that are designed to move him along his own
carefully delineated continuum of learning, not only in basic
skills but also in all core learning areas.

Tutorial services will, therefore, be provided for 400 students in
grades 1-6, students identified and referred through the referral
process currently operational in the district. Students will be
selected only after a complete assessment of potential and need
and after a staff conference involving the teacher, a parapro-
fessional who may serve as tutor, the principal, the primary school
coordinator and, when feasible, the parent and child. Children
at all ability ranges may be accepted, depending upon the nature
of the particular need and the range of tutorial services that
can reasonably be provided on a permanent basis.
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In all instances tutorial services will be provided in close
collaboration with the classroom teacher, Progress assessment
will provide continual feedback, so that no child will be inflex-
ibly placed in a "track" of learning experiences.

A variety of resources will be required to implement this program.
Currently, 101 FTE paraprofessionals are serving 274 children in
basic and social skills areas. In order to serve approximately
126 additional children in these two and several other core learn-
ing areas, seven FTE additional paraprofessionals are required.
Currently expenditures for instructional materials and equipment
in the tutorial program average $5.92 per child, a satisfactory
per child expenditure for the 126 additional children.

Paraprofessionals, both the four who are presently employed by
the experimental schools project for this program and the seven
additional that will be required, will receive intensive summer
training for the tutorial activities.

b. Free Electives. The experimental schools project has this year
begun a program of elective activities for children at the ele-
mentary school level. These electives, three to six weeks or
longer in length, are selected by the children strictly on the
basis of interest. This program is designed to increase the range
of learning activities available to children, relating skills
children have developed in classroom skill building activities
directly to the child's experiences outside the school, intro-
ducing new skills and knowledge and reinforcing a variety of
skills. These electives emphasize as well activities that
generally stimulate a child's creativity and enhance his natural
curiosity. Ranging in length and content from two Fridays of
candle-making to six Fridays of study of the Spanish culture,
the electives naturally promote greater freedom of action in the
classroom, requiring the use of improved teaching techniques, and
provide a greater variety of concrete aids to learning.

These elective opportunities will continue because of their
triple educational benefits--they impel us toward better tech-
niques of capturing students' interest in learning; they maximize
personalization of education; and they allow a freer style of
learning that is more natural and, therefore, more suitable for
most children.

This year $2 per child has been available for these activities.
This amount has proven unrealistic and impractical for anything
more than a rudimentary program. A tclal of $6 per student is,
therefore, requested.

c. Home and Travel Experiences. Recognizing that the patterns of
childhood learning are quite intricate, with a great deal of a
child's world shaped by unique family experiences, the schools
will assist parents on a volunteer basis in planning and imple-
menting educational activities at home.

This assistance will consist mainly of helping parents plan to
utilize usual or vacation -travel for educational benefits to



the children, with attention to the basic skills associated with
planning the trip, computing mileage, reading maps and directional
signs, observing geography and differing land forms, and other
similar activities. In addition, the schools will develop and
distribute to parents a series of booklets detailing the variety
of educational experiences available in the home typical of the
area, in the environment, and in the mechanical devices of both
the home and the community.

Individual parents may plan such experiences with the child's
teacher or take advantage of specialized short-term parent
courses that will be offered in the evening continuation school
for parents desiring them. Guidebooks to community learning
opportunities will be prepared for parents. To facilitate in-
dividual parent-teacher planning, inservice will be available to
teachers through the staff development center.

d. Field Experiences. The range of field experiences available to
elementary school children will be neither as intensive nor ex-
tensive as they will be for children at higher levels. Never-
theless, field experiences of a richer variety will be planned
and conducted on a more systematic basis than has been typical
in the past, including observations of community service agencies
in operation by children at the primary level and excursions to
forests, farms, and towns for the purpose of scientific and civic
education data collection and analysis at the intermediate school
level.

In the science stream our present program, Science a Process
Approach--SAPA, is weak in natural science content. And, typi-
cally, the civic education program at the elementary school level
consists of a social studies textbook program high in abstraction
and low in concrete learning activities. Man--A Course of Study
is currently being utilized in one fifth grade and will be intro-
duced in five additional classrooms during the forthcoming school
year and on a phased basis for the four years thereafter until
all fourth, fifth and sixth grade classrooms are utilizing either
MACOS or a program with similar processes and materials. Supple-
menting the SAPA and MACOS programs at all elementary school
levels, field experiences devoted particularly to core learning
experiences in the natural sciences and civic education will be
planned on no less than a monthly basis. Training in the optimum
utilization of field experiences will be available to the staff
through the staff development center.

e. Media Center and Music. The libraries at the elementary school
level have made progress toward becoming the hub of learning ac-
tivities, but through the experimental schools project, the
libraries will be reorganized and equipped with a wider variety
of manipulative and process-oriented materials designed to re-
inforce and enrich the skills children are developing in their
other learning activities. These materials include those related
to both cognitive and affective learnings. Paralleling the or-
ganization of many of the classrooms, six learning centers will
be equipped with listening, viewing, and manipulative materials
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related t3 each stream and core learning area. These materials
will specifically encourage individual progress and interest in
math and science, art, music, and the language arts in the com-
munications stream and a beginning interest in careers. Our
music program will receive special attention through making a
variety of musical instruments and music lessens or tutoring
(see Tutoring) available to children whose readiness assessment
indicates an interest.

As the music program at the elementary level' is clarified and
re3rganized (see the high school statement), ten weeks cf key-
board experience will be provided for all children at the fourth
grade level utilizing the electronic piano system similar to a
language laboratory, to be installed in eacr media center. Other
instrumental experience with pre-band instruments will be available
for all children at the upper elementary levels. Inexpensive
recorders and similar instruments for which good music has been
written or adapted will be provided. A beginning string program
will be initiated at the fifth grade level.

At the primary level as the School Implementation and Operating
Unit allocates staff, space, and time, classroom teachers who are
qualified in music will be encouraged to exchange classes with
their colleagues who do not feel they can teach their own music.

f. Differentiated Staffing,. The advent of more creative approaches
to staff utilization and a variety of new instructional media make
it unnecessary to continue to allocate teachers on the basis of
one professional for every 25 students. On the one hand, one pro-
fessional teacher per 25 students cannot expect to individualize
instruction at a level sufficient to guarantee each student's
success, and on the other the teachers in this district are better
trained and mere capable than any South Umpqua staff has been at
any time in the past. Their level of competence has reached a
point where there should be little question of their capability
to assume a new and larger role in the education of youngsters.
Consequently, we will continue our progress toward differentiated
staffing by making a place for parent volunteers, paraprofessionals,

student teachers, interns and probationary teachers under the
guidance and direction of our most highly qualified professionals.

During the forthcoming year we anticipate staffing ten classrooms
with one professional and one student teacher and eighteen class-
rooms with one professional and one paraprofessional per class-
room. Building on the continuous progress pattern which is being
implemented this year at the school entry level, children who are
presently in the second and third grades will be the major focus
of the differentiated staffing program. The intern and student
teacher program will parallel the University of Oregon and Southern
Oregon College intern pattern as we cooperate with these two in-
stitutions in implementation of the program. Over the four-year
period, the differentiated staffing pattern will evolve to the
point that the professional staff fulfills a larger role than ever
with the most highly qualified and most competent engaged mainly
in joint planning and in the supervision, of core learning experiences.



of larger groups of students, serving as a resource to those
staff members more directly involved with students and coordinat-ing the parent involvement components of the elementary schoolprogram. The professional staff member responsible for joint
planning, supervision, serving as a resource and coordinating
parent involvement will receive additional intensive training
through the staff development center and will ultimately spend
no less than one-third of the school day directly involved withstudents. The university and college will assume major respon-
sibility for continuing the professional training ci both internsand student teachers, but training will be available, also throughthe staff development center, to them and to paraprofessionals,
parent volunteers, and high school students who may perform apeer teaching role.

Parent Planning and Instruction. Large numbers of parents con-
tinually demonstrate their concern for their children's educationand general well-being, a situation that augers well for establish-ing a dynamic partnership with the home in providing children withcore learning experiences. The South Umpqua School District em-barked upon a home visitation early childhood program two years
ago and this year, under the auspices of the experimental schools
project, continued the home visitation program with the parents
of first grade children. As well, the schools seek to involve
parents with their children in the self-contained classroom ex-
perience where greater emphasis is on individualized student pro-grams. This quest and emphasis will continue as we schedule
parents into their own child's classroom for not less than onehour on a voluntary basis each three weeks. During this time,
parents will be able to learn what our experience says they mostwant to know about their child:

* how he performs in school activities
* how he responds to other children in the classroom
* how other children respond to him
* how he gets along on the playground
* what he particularly enjoys or dislikes about school
* whether the teacher seems to take a personal interest in him

Parents will also participate in assessing their child's readinessfor core learning experiences and in planning the child's net
sequence of instruction. Both in the classroom situation andalso at home, parents will be able to perform such instructional
activities as they are willing, growing in their ability to beuseful to the child as they share more readily in the child's
school activities.

We recognize that many parents have been unable to participate
regularly in this type of program for a variety of reasons: morethan one school age child is in the family; one or more pre-school
children are still at home; a member of the family may be chroni-cally ill, requiring constant attention; or in some homes the
mother is chronically tired because of poor health or a taxing
work schedule. But parent involvement in the child's education
is not just desirable. Because much of the child's world is shaped



by the forces in the home, parent involvement in the child's edu-
cation is essential. We will, therefore, bend every effort toward
this end, providing on occasion baby sitting services to free the
mother for participation or providing home visits on the same
three week basis by a paraprofessional who will work half time in
the classroom under the specific direction of the teacher. If

more than one school age child is in the home and if the parent
cannot participate at school, the paraprofessional will cooperate
with more than one teacher to provide services in the home.

Under no circumstances will parent involvement in a child's educa-
tion be fostered if it seems to create disturbing pressures on
the home environment of the particular student involved. The
involvement program is designed to enhance the warm relationships
that exist between parents and children and enhance the self-esteem
of parents, each of whom we automatically assume to be vitally con-
cerned with the well-being of their children.

h. Volunteer Instruction. Many people who do and do not have child-
ren enrolled in schools have the time and inclination to provide
instructional services to children. These services range from
individual tutoring in basic skills for as little as one hour per
week to teaching specialized electives to groups of students in
the Friday elective program. Adults within the community will be
encouraged and their services solicited to increase the vitality
of the elementary school program and contribute to individual
student success. These volunteer services will actually be a
continuation and expansion of services currently being provided
by an advance group of volunteers.

These adults will also be encouraged to participate in planning
and decision making at the individual, classroom, and program level.

Volunteers who have special knowledge and skills to share with
children will be cataloged and learning network guides published
district-wide for use by the staff of schools when they are plan-
ning special interest activities. People who have home shops
equipped with woodworking, rock grinding or similar crafts equip-
ment will be encouraged to take small groups of youngsters for
participation in crafts activities.

Other kinds of reciprocal volunteer assistance will also be en-
couraged. School youngsters will be encouraged to assist in such
activities as home clean-up and improvement for the ill and aged
and organizationally sponsored community improvement projects,
while community adults will have opportunities to construct in-
structional equipment and otherwise improve and provide instruc-
tional facilities. The schools will expect to supply the materials,
student transport, and other items requisite to participation with
"guest" instructors in this variety of voluntary activity.

For those volunteers who lack specialized skills but wish to serve,
the services of the staff development center will be at their dis-
posal, further encouraging any interested adult to continue his
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education in ways of assisting children and in ways of assisting
the community to create a nurturing school environment.

i. Learning Centers. Learning centers will be established and equipped
in 25 self-contained classrooms with a diversity of book and non-
book materials and equipment to encourage individual interest and
progress in core learning experiences. In the past we have too
often required reading as the primary avenue to learning. While
reading ability will continue to be stressed as a vitally important
and, for many, a pleasurable activity, we recognize that requiring
reading as the only road to learning is an obsolete concept as we
admit that different children possess different learning styles.
Therefore, the variety of manipulative and audio-visual materials
and equipment we make available for children's guided and indepen-
dent use will be designed to introduce, teach, and reinforce core
learning experiences. The differentiated staffing pattern, the
involvement of volunteers, the staff development activities, the
parallel media center concept and all of the other classroom activ-
ities will revolve around the learning center concept.

i

In order to implement this concept during 1973-74, materials and
equipment presently available will be collected and organized during
the months remaining between now and September. The additional
materials and equipment essential to a media approach will be pur-
chased and organized by staff members during the summer months.
All materials will be evaluated and selected to complement and aug-
ment the curriculum which is designed to teach basic skills and
enrich and extend growth in conceptualizing. These materials in-
clude tapes, filmstrips, 8 mm single concept loops, models, simu-
lation games, programmed materials, skills games, recordings,
globes, schematic drawings and additional high interest print
materials. Additional instructional equipment associated with
these materials will be a necessity and some minor remodeling will
be required in each of the 25 classrooms. Each room will need
independent study, listening, and viewing carrels with electrical
outlets and at least four tables which we may contract with high
school wood shop classes to build in cooperation with the district
carpenter or volunteer adults.

Peer Instruction. At the beginning of the 1973-74 school year,
peer instruction will be piloted in grades 1-6. This means that
roughly 20 students in grades three through six in each school will
be identified and selected, mainly on the basis of their interest,
to serve as cross-age tutors. During the time set aside for Friday
elective activities, these students will participate in a seminar
in which the aim will be to teach them to relate positively and
constructively to the younger students they will tutor for at least
30 minutes three times each week. During the seminar, students will
role play and learn to make and use flash cards, to drill students
on difficult words or multiplication, and to question tutees to
determine comprehension of reading.

In cooperation with the classroom teacher, students will be ten-
tatively paired utilizing the following guidelines:



1) Students will be at least two grade levels apart.
2) Older students will have similar or greater ability than the

younger or a somewhat poor student might be matched with a
student three or four grade levels below him.

3) Older students will work with only those younger students
who need practice and one-to-one assistance rather than those
who have severe problems.

4) Paired students will be quietly separated and new pairings
made if in the judgment of the teacher both of the children
are not succeeding and profiting from the experience.

Partially to reduce noise and partially to avoid the natural dom-
inance of the teacher, reinforcing the notion that the older student
is in charge, peer instruction areas outside the classroom will be
established.

k. Cultural Enrichment. The most notable shortcoming in both our
educational program and in the community is the lack of cultural
variety. This shortcoming is simultaneously the most insidiously
debilitating to the healthy affective growth of children and the
easiest for a busy, product-oriented people to ignore. Cultural
education has in the recent past been viewed as one of those un-
necessary frills in schooling, and educators have lacked the
knowledge and stamina to come to its defense for its very real
contribution to the lives of their students and the common good
of the community.

According to our perception, a child learns as a member of a given
community what has been called the grammar of his culture in the
same way that he learns the grammar of his language. Both kinds
of grammar are then taken for granted and become a part of his
thinking and of his way of perceiving the entire world. It follows
that people with different sets of experience have different world
maps, or they catch sight of a different side of the world because
they stand in a different position. But although all communities,
like all larger cultures, have specific differences, all communi-
ties are basically alike. Within any community there must be ways
of getting food, clothing and shelter. There must be some way of
dividing up the work, and some patterning of the relationships of
men, women, and children, of old and young, and of kin and non-kin.
There must always be some means by which children are brought into
the world, cared for, and enculturated in order to maintain the
continuity in the life of the community. And, finally, there must
be some means of aesthetic expression and some kind of value system
with ways of maintaining it, ingredients to a large extent missing
in the grammar of our community.

None of these things are ever even partially separated from the
larger culture. But the responsibility devolves upon the community
culture to enrich the values of the young deliberately. It is
vitally important that the young know the words and ideas that lead
and sustain people through the trying times. It is important that
the young grow to find enough values for stability against the whims
of circumstance and the exertions of daily pressures. It is impor-
tant that the young know the artistic achievements and values that



mark their larger culture. It is important that the young know
the social values attendant to people living harmoniously together,
with a minimum of overt exploitative, predatory behavior.

What is needed are cultural approaches that help students build
their own value system by clarifying traditional and modern values
and by choosing values that help them develop serious purposes and
aspirations.

As a beginning, cultural enrichment activities will be made avail-
able at the elementary level to fill the void in the cultural
grammar of the community. Children will be able to participate in
at least two children's theater experiences per year performed by
college or civic little theater groups, two "Leonard Bernstein"
music experiences performed by college or professional performing
groups, four comparative culture seminars and four comparative
ethics seminars. In addition, correlated with the media center
concept, displays of paintings and sculpture will be scheduled
periodically into each school with an art workshop held at least
once each two months. Both the displays and the workshops will be
scheduled in cooperation with the Oregon Museum of Art and other
museums in the southern half of Oregon,, In order that children
may creatively express themselves using artistic media, the range
and breadth of the art and music program will be increased to include
more materials and equipment with attendant discussions of aesthetic
values. Student-made films, photographic essays, video tapes on
local industries, historical sites, and ecological problems will be
correlated with work in other stream areas,

Film excerpts of school plays, field trips, visiting performing
groups, and classroom activities will be student-made for students'
visual presentations to members of the community.

Audio and visual recording of the stories of elderly residents will
be possible.

The schools will lend audio and visual materials and equipment to
children and parents on an overnight and weekend basis and they will
order films and materials from the county INC and state film library
for home use.

Seminars or conferences dealing with values education will be avail-
able to the staff at least twice during each school year, and mem-
bers of the community will be invited to participate.

In association with local clubs and agencies, two film and art fes-
tivals will be held during the summer to display and sell student
creations in these areas.

1. Leisure Enrichment. Closely related to the cultural enrichment
processes, leisure enrichment will include attention to activities
that integrate educational, social, recreational, civic and health
programs. During regular school hours students will be able to
participate in activities leading to the development of hobbies in
crafts and collecting. Playgrounds will be redesigned and reequipped
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on a planned basis. During the usual recess period, children will
be able to play table and floor games appropriate to their age
levels. They will also be able to continue sports, games and craft
activities after school, during the daylight hours for sports. The
media center will be restructured for evening hours participation
in table games and the other activities noted in the "cultural en-
richmene'section.

On weekends and in the summer, this kind of participation will con-
tinue but more intensive experiences will also be available. All
children grades 1-6 who wish will be able to participate in at
least one overnight camping experience, one all day education hike
on one of the many nature trails in the nearby mountains, and one
trip to the Oregon coast (agate and driftwood collection for crafts
projects). The schools will also cooperate with the city and county
recreation services in their sports activities. Numerous other
cooperative and reciprocal undertakings involving clubs which en-
courage children in gardening, animal husbandry, and hobby activ-
ities will be coordinated with the school's leisure enrichment activ-
ities.

3. Junior High Support Level. The present junior high school program in
the South Umpqua School District is a departmentalized, six-period day,
language-social studies core program. Some 406 seventh and eighth
grade students are presently enrolled at this level, housed in two
buildings eleven miles apart.

Under the experimental schools project an increasingly precise person-
alized assessment of each entering student will be given by his par-
ticular set of teachers. Periodic revision of this initial assessment
effort will occur annually. More frequent evaluations of learning
success will occur which may provoke earlier accommodation to unique
learning needs. This assessment effort will include:

a. Analysis of previous performance--cognitive, affective, psychomotor.
b. Analysis of the results of standardized tests or any individual

tests which are given in unique situations.
c. Parent planning sessions (periodic, beginning in early September of

grade seven).
d. Student planning sessions (regular, after each successful comple-

tion of a particular unit of study, beginning in the seventh grade).

This information will be used by the staff, student and parents to plan
the student's educational program cooperatively. Within the framework
of the individualized plan, each student will be given broad latitude
in selecting from the nine week electives to meet the objectives of the
plan. Students will also have the option of electing to learn in cer-
tain learning environments and will exercise increasing control over the
nature and duration of their learning experiences as they mature.

The learning environments available to junior high school students indlude,
in addition to the departmentalized class activities of the school, those
environments which are available after or before the regular depart-
mentalized program is offered and those environments available throughout
the summer which result from planned program activity.
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Seven district structual program approaches will be employed at the
junior high school level. These are:

a. Regularly scheduled courses activity
b. Field experiences
c. Cultural enrichment effort
d. tutorial activity
e. Leisure enrichment effort
f. Friday elective activity
g. Peer teaching

Some of these activities are presently used at the junior high level,
Others will be added. Existing ones will be changed. Each of the seven
structural approaches to be used in the junior high are discussed below:

a. Regularly Scheduled Courses. The present six-period day is roughly
a minature high school schedule with a minimum of electives. The
changes which are mandated for elementary schools in the district
provide an insistency for basic structural change at the middle
school level. Beginning in the fall 1973-74, the junior high will
shift from its present semester pattern to a nine-week quarter
module, with registracion to occur each nine weeks. Since most
instruction in our entire school system is unitized this change
should be easily effected. To ensure that this change occurs
smoothly, ten staff members, two representing each stream area,
will be employed for four weeks during the summer of 1973 to plan
at least 24 nine-week courses in four streams--communications,
civic education, math/technology/science, and career education.
Some courses such as band and chorus will be available in addition
to the 24 new courses. During this year. staff development train-
ing will be focused on planning efforts t, implement project

activity scheduled for summer 1974 and the 1974-75 school year.
Similar course planning will occur in subsequent summers. Begin-
ning in the summer of 1974, two voluntary four-week summer sessions
will be offered annually to junior high school students.

During the next four years, increased opportunity fur student
electives will be made at the junior high levels including addi-
tional dramatic opportunities, artistic activity, and oral commun-
ication. Internal changes occur regularly in all classes but
special attention will be given to significant changes in civic
education, career development, and cultural communication instruc-
tional effort--altering present courses to valued person-centered
educational processes.

During each year of the project increased opportunities for 'tudent
electives will be created. Efforts to aid students to use district
and community facilities, to produce objects of value and to learn
productive and marketable skills will occur. Scheduling will con-
tinue to be personalized to provide linkages between the more tra-
ditional course offerings and other efforts allowing students to
participate freely in tutoring, individualized learning centers,
block scheduling, production of magazines, monographs, study kits,
and literary reviews, individi:al study contracts, field experiences,
Friday elective courses, peer counseling effort-3, leisure time en-
richment activities and cultural enrichment activities.
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b. Field Experiences. The goals selected for the experimental schools
project value direct experience learning, off-campus learning cen-
ters, and parent/patron involvement in the learning processes that
stress cultural and affective learnings.

Field experiences will be devised for regularly scheduled courses
at the junior high school. Normatively. each child will have four
field experiences during a year. In our area where field experiences
will occur in a climate marked by dry summer--wet, cold winter cli-
mate, greater effort to use the available community yesc::rces will
be expended during the early months of autumn (September and October),
during appropriate intervals in the unpredictable spring, and during
the summer.

Field experiences available to junior high school students will in-
volve each curricular stream.

Outdoor Education

Several programs will be available to junior high school students.
Some of these will be unique to the junior high school, others will
be part of a more general district program. These outdoor educa-
tion experiences will be provided:

1) A trekking school. We are surrounded by three major mountainous
areas and the nation's major uncut forest, thousands of miles
of trails, hundreds of lakes, thousands of streams. A hiking
school can directly teach ecology, natural history, volcanism,
camping skills, photography and scores of other subjects in
science and geography efficiently. The opportunities for per-
sonal development that accrue to earl- adolescents who are
responsible for their own food preparation, health, social
control, and cooperative organization are myriad in a trekking
program. This is viewed primarily as a summer program although
certain shorter experiences--overnight, day hiking, weekend
excursions--are valuable in fall or spring. Even snow activ-
ities are useful from an educational standpoint.

2) A school camp. Camp-based learning activities have a long
history of valued acceptance as a key way to teach those stu-
dents growing into early adolescence. A number of institu-
tional camps exist within normal transportation limits. Camping
experience will be made available to fifth, sixth, seventh, and
eighth grade students which will introduce them to Oregon's
three separate geographic zones: the coast, the Cascade valley
and mountain complex, and the desert of eastern Oregon. Camp-
ing activities in eastern Oregon will occur in summer and early
fall, the coar,t camp in winter and spring, and the Cascade
mountain-valley experience in spring, summer or fall. Sched-
uling of these specific programs will be the responsibility of
the school implementation and organization unit.

3) Forestry Learning Center. The district will create a multi-
level, multi-site forestry learning program to involve an
experimental forest, nursery plots for the growing of young
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trees, and logging management areas, Junior high school
students will share in the activity through field experi-
ences appropriate to science, civic education and career
development stream study. Planting of young trees, obser-
vation of forest management practicFs, small group work
experience during the summer, obseevation of plant ecology
and wildlife will all be available ce junior high school
students.

4) Horticulture Learning Center. Many schools across the
country are teaching the young gardening skills, compost-
ing, plant breeding, greenhouse management and similar
activities as part of a more general environmental educa-
tion program. During 1974-75, student garden plots will be
available on school-owned land 7o interested students with
appropriate education, during spring, summer and fall. Garden
equipment will be rented to students in tne same manner as
books are currently made available, Water will be senplied
by the district. Science teachers and interested patrons or
other teachers will supply necessary instruction. By 1976-
77, the feasibility of a school-operated public market for st-
dent-produced produce will be explored. The experimental
schools program will provide fifty $35 scholarships annually
to a one-week 4-H or OMSI summer school for junior high school
students who engage in these and similar activities,

Career Development

The primary role of the junior high school regarding career devel-
opment is in the area of career awareness and preliminary job ex-
ploration. Several programs will operate at tre junior sign level
to increase such awareness and explorateon:

1) Public Service Program. The community coordinator will coop-
erate with teachers involved in civic education, cultural com-
munication, and science education tc create a program whicn
promotes volunteer service to the 'community. Activities appro-
priate to this program would include: cultural programs for
homes for the aged, stream clearance prc;ects, park aevelop-
ment, work on publicly sponsored hiking or biking trails, ser-
vice to public service agencies, tree planting, and volunteer
service to individuals.

2) Home Learnings. Students whose parents wish to explore the
local area deliberately tc expose their children to the vari-
c,us job opportunities in this area, will be able to secure
community guidebooks from the district community coordinator
beginning in 1974-75 which list such visits. Tcu:s, obser-
vation points, and educational materials in the general region
will be included in this guide. The school will enable par-
ents to take their children to educationally viable learning
environments during school hours as part of the home learning
program.
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c. Cultural Enrichment Effort. The junior high school years are cru-
cial years in the school's efforts to promote cultural learning,
for many students make crucial decisions regarding taste and life
style during these years. In an attempt to foster the cultural
learnings discussed earlier, cultural enrichment activities will
be made available through the community coordinator., The junior
high school portion of the program will:

1) Employ one art teacher whose primary job will be to establish
a thriving art program at the junior high school which stresses
creative self-expression for all students. We envision resi-
dent artiste in the district who use other community spaces as
learning centers--the river bank for sand casting, the hills
and fields for outdoor sketching and painting, unused corners
of the playgrounds for sculpture activities, local commercial
studios for photography and ceramics. The halls in our schools
will be turned into display areas for student art. Art fairs
and art demonstrations by visiting artists and art technicians
will be organized. Heavy use of local parents and patrons in
this program is planned.

2) Operate a summer theater for its students.
3) Turn its libraries into cultural centers operating display

areas, demonstrations, listening areas, film programs, and
lecture programs.

4) Publish a junior high school literary magazine each semester.
5) Promote media literacy, especially involving recordings, films

and television. A revision of present courses which deal with
cultural communication and civic education will be involved.

6) Establish and use a community talent pool, a network of know-
ledge and skilled parents and patrons, to increase the direct
learning experiences of students in all classes.

7) Plan and conduct symposia for all or significant numbers of
students annually. Such symposia will be interdisciplinary
and provide for considerable small group discussion. Key
issues in our area such as reforestation, dam building, land
use, economic development, ethics, creativity, religious heri-
tage, local history, and career awareness are illustrative of
the concept involved here.

d. Tutorial Activity. One-to-one instruction is the goal of any tutor-
ing program. Students who are experiencing temporary or more ling-
ering difficulties with basic skills, or those students whose moti-
vation has "plateaued" in some specific way, will receive regular
tutoring weekly. Some additional tutoring will occur in the studio
and workshop areas as well as in the individualized learning cen-
ter to be managed by instructional personnel responsible for basic
reading and basic computation. This program will serve 40 students
in addition to the 67 presently being served at the junior high
level by the Title I, ESEA and experimental schools project. Stu-
dents will be identified and selected for participation in the pro-
gram through the processes currently operational in the district.

In order to serve the 40 additional children, two additional para-
professionals will be required,. Instructional materials will
average $5.92 per child. Summer training will be provided during
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summer months for all aides involved in the tutorial program.

e, Leisure Enrichment. Schools have traditionally ignored incidental
learnings derived from experiences which occurred during the time
a student was cut of the classroom. The spread of the four-day
week sparked by the increasing number of three-day holidays as
well as recent labor contract settlements regarding vacation time,
all show that students need to learn how to use leisure time in
ways which are both recreational and constructive T,) enhance
leisure experience, the junior high will:

1) Assist interested parents to plan family activities which pro-
vide maximum educational experience.

2) Make playground and sports equipment available during weekends,
vacations, and summer months.

3) Open shops, studios and stages during weekends, vacations, and
summer months to interested groups of students or patrons.

4) Increase the instruction of basic craft and artistic skills
for junior high school students--especially in woodworking,
leather craft, lapidary crafts, and ceramics,

5) Foster efforts to involve junior high school students in com-
munity organizations which promote cutdc'cr education, horti-
culture, and animal husbandry,

6) Foster the development of hobbies.

f. Friday Elective. One afternoon each week, an elective mini-course
schedule will operate concentrating on manipulation, psycho-motor
activity, artistic production, creative expression, and leisure
time skills, Here a student can receive approval for skills that
the regular academic program does not normally touch upon. Some
linkage between this program and other project activities will
occur: leisure enrichment, cultural enrichment, and field experi-
ences. Students, teachers, parents, and patrons will be involved
in the provision of instructional activity. This program has been
implemented in 1972-73 and will continue as planned.

Peer Teaching. Some junior high students will be involved in teach-
ing younger children in the elementary schools adjacent to their
buildings. Some students will receive instruction from high school
students or community volunteers of college age. Controls similar
tc those employed at the elementary level will be instituted. Some
junior high school students will be involved in the community
cousin (peer counseling) program receiving the attention of a high
school volunteer trained to perform as do volunteers in the Big
Brother, Big Sister programs which operate nationally. This means
that about 20 students in grades seven and eight at Myrtle Creek
Junior High School and ten students in Canyonville Junior High
School will be identified and selected mainly on the basis of their
interest to serve as cross-age tutors. During the time set aside
for Friday elective activities, these students will participate in
a seminar with the school instructional leader in which the aim
will be to teach them to relate positively and constructively to
the younger children they will tutor at least 30 minutes three
times per week. For a complete discussion of guidelines and con-
trols, see the statement of elementary school "peer instruction"
program.
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4. High School Support Level. Scutt. Umpqua High Sc.ro-1 is located mid-
way between the two major popularesn cen:ers of cur distri:*_. Forty-
seven professional staff members are InvJlved in the instruction of
768 students in grades 9 -12. The most recent -laic: cfanges in the
high school program prior to the experimntal seticls rearming effort
included' 1) the renovation of a Little Theatr,- for drama instruc-
tion, 2) initiation of a food service cluster in cveer F.i cation,
3) institution cf a nine-week social sudies Eo:CtiVE pr. gram, 4)
creation of a new semester registration prccesc, 5) extahl n f the
art program offerings 6) initiation of a co-educatirinal ehTete-al
educational class, and 7) concentration rn one forsigr language rather
than three as was previously done.

a. Regular Courses. South Umpqua High Schur)i curr -ctiy operates with
a traditional, 50 minutes per period, seven-beritd day. Classes
begin at 8:10 a.m. and end at 3:00 p.m. with one half hour for
lunch. A few "vocational" classes make use of double periods,
and one class--construccion

technologyis screduied for three
periods.

Most students are required to enroll in and attend seven classes
per day, five days per week. Seniors involved in work-stvdy pro-
grams are an exception to this requirement in that they are allow-
ed to enroll in as few as four classes per day while spending the
balance of their school day in a work situawn, A few underclass-
men have been allowed to schedule less than seven classes when
special or unusual circumstances were evident. This type of modi-
fied scheduling will continue, but regularty scheduled courses will
continue on the present basis as well.

In the recent past, we have consoiouslv alte:ed the curricular
offerings available to high school students by fLanuing curses
designed to capture student interest and simuLtar.eocsly t_ teach
fundamental concepts through different content and metriodalogy.
This alteration has resulted in the demise cf ectr.,es in some de-
partments as students chose freely- and in 0-t. proilferation of
shorter length courses in otter department's. Career clusters were
added that had not been a part of tie ,_urriculem beic,re. But. some
of the deficient areas of the curric:lum remain cra)uched and
other areas have become deficient.

For example, the high school music program, attracting many stu-
dents and excelling in band and cnorus, has not been affected.
Two guitars and a bass are the cnly string instrumenrs utilized
even though creativity in this area combined with the electronic
realm :f music continues to rea:.ti new heights. Few opportunities
exist as well for students to attempt musioal composition the
creative writing of music, although young people increasingly
create their own, producing quite good music in some instances.

Few areas of human creativity have captured the imagination of the
young as has music in the past decade. The schools cannot afford
to be blind to the possible contribution to the lives of the young
they might make out cf this leNet of interest.



Our community has recognized music for its vital and unique con-
tribution toward satisfying certain fundamental human needs as
well as toward enriching the quality of people's lives. Finan-
cial support for the music program has been above average. Yet
presently only about 30% of high school students are enrolled in
one of five high school music courses band, stage band, chorus,
freshman choir, and singing set. An additional class entitled
music appreciation enrolls less than 25 students. Except for
entering freshmen, practically the same students comprise the 307.
who are enrolled each year. Because 70% of the student body are
not receiving the values of the music program, it needs substantial
revision. Providing a music program for the musically elite only
is philosophically inconsistent for the schools of our community.

What students need from a music program is the opportunity for
diversified music experiences including help in learning to play
an instrument they can enjoy playing individually, such as the
guitar, piano, ukulele, or accordian--music that is useful to them
in their present and future use of leisure time. And the gifted
in music need to develop their talents.

Many facts point to a district-wide need 1) for us to maintain the
high quality of the existing music program; 2) for the schools to
provide more diverse opportunities for more students to learn and
perform good music; 3) for clarification of the role of our music
program; 4) for educating students in music and not merely train-
ing them to perform; 5) for the schools to be concerned with the
social relevance of music; and 6) for all students to participate
in some form of music throughout their twelve years of formal
schooling.

As a part of the experimental schools project and the regular school
district effort, staff will be reassigned and added; the music cur-
riculum will be reorganized to meet the above needs and specified
in writing for all levels; and the supervisor of music who has been
engaged in teaching district-wide will be released from half of his
teaching duties in the 1973-74 school year in order to plan, super-
vise, and articulate.

To provide more diverse opportunities for more students, small
musical performing groups will be encouraged and instruction will
be offered for youngsters who want to form small groups to learn
about and perform various kinds of music, from the classical to
folk and popular, with various kinds of instruments. As interest
can be stimulated, a beginning string program will be initiated.
As conceptual learning in music replaces rote memorization and
different ways of discovering musical concepts are initiated,
courses in appreciation and composition will be offered.

For those students who demonstrate real musical talent, special
efforts will be made to encourage their development, both in the
regular program and in extended day or weekend instruction.
Arrangements will be made for them to perform with professional or
other adult performing groups on a somewhat regular basis with
transportation and lodging provided as students will have to travel



to Roseburg, Medford, or Eugene at least in order to participate
with such groups. Composers and performers in residence will be
contracted in appropriate instances to work with gifted students.

The foreign language program is an area that became deficient be-
cause of interest in other electives. French, Spanish and German
were offered and many students were enrolled in at least two years.
Now only German remains. We will restructure this whole aspect of
the program to focus on the authentic study of foreign cultures,
beginning with the people, their ways of living and making a living,
customs, mores and arts and ending with the language. During the
1973-74 school year, program identification, analysis and selection
will occur for implementation in the 1974-75 school year,

In art, the curriculum has been reorganized and great numbers of
students are electing the courses, but facilities and courses are
few. Greater opportunities in this area will be provided in the
1973-74 school year under the modified scheduling arrangement speci-
fied below. Moreover, summer courses will be provided in 1974-75
at the time when less facilities are in use for the basic program.
The high school art faculty has proposed additional art courses at
an average cost of $4.70 per student per semester or $9.40 per
year. The new courses would involve 175 students annually. Staff
planning time will also be required.

In the communications and the math/technology/science departments,
staff members have cooperatively developed a proposal to establish
a student designed and operated radio station. Serving a public
service function, students will announce public events and services
to the community, school events and news, and play recorded and
live student musical performances. The experimental schools dis-
seminator will cooperate with the high school faculty to design
and teach a course in radio communications, and the high school
physics classes will operate the technical aspects of the station
with the advice of the physics teacher and an electronics engineer,
first class.

The drama program and facility have undergone extensive revision
and remodelling respectively during the past year. This program
will be expanded as student interest in the regularly scheduled
program grows. (The section on cultural enrichment also specifies
opportunities available to youngsters in drama.)

In civic education, a community-based program will be implemented
as planning proceeds during the summer months. Beginning in the
summer of )973, four high school civic education personnel will
plan the overall program framework of a civic education program
designed to:

1) Involve students in projects of writing history as seen through
the eyes of those who have experienced:
* The Depression
* The changes in the timber industry
* World War II
* The exodus from the Dust Bowl



2) Involve students in solving such problems as:
* Flood emergency services
* Pollution control
* Abuses in forestry practices
* Consumer protection

3) Provide evening courses in which parents and students might
enroll jointly in such areas as:
* Minorities in America

Poverty in America
?olitical action
a*I-isumer economics

provide al. opportunity or residents o: the area who have areas
of ex::erc.ise to serve as instructors for "short-courses" of
variable duration on such topics as:

rtifaCcs of local Indians
Cold mining in Oregon
ilanching in Oregon

* Local government
* State government
* The timber industry

5) Catalog for district-wide use a list of speakers who might
serve as guest lecturers in social studies areas. Give stu-
dents experiences which demonstrate how people whose occupa-
tions are social-science related utilize the social sciences
by providing on-the-job observation of such adults as:
* Local policemen
* Parole officers
* Tax assessors

While the above activities do not exhaust the possibilities, they
typify the diversity of experiences possible in a community-based
civic education program. Such a program would not entirely re-
place the current course offerings, but would offer students al-
ternatives to programs of instruction which are more traditional.

Additional planning time will be made available during summer
months as program conditions change with implementation efforts.
As conditions change, staff will be added to serve the number of
students in the new environment. Staff additions, technical and
budgetary support, and office space for the civic education effort
will be provided from the usual resources of the district as the
program develops.

In career education at the high school level, the School Board
adopted a comprehensive five-year plan in June, 1972. This plan
will be implemented but not exactly in the phases specified. The
process of articulation from the elementary school through the high
school level and the process of program implementation will be ac-
celerated through utilization of experimental schools resources.

The student job placement service specified in the career education
plan will be implemented as one of the specific tasks of the con-
tinuation school director. While the major emphasis is on the de-
velopment of and placement in specific career areas, a secondary
emphasis will be on preventing dropouts and providing incentive for
dropouts to return to school for completion of their education.



Resource personnel who can provide instruction in some of the
highly technical areas associated with our career cluster program
will be employed on a short-term basis. The resource personnel
will concentrate their effort on industrial extensions of the
technical processes our students are learning in the several
career education labs in the high school.

Career awareness workshops for teachers at all levels will be the
specific responsibility of the staff development center in coop-
eration with state and IED personnel.

b. Modified Scheduling. Several highly motivated students have re-
cently scheduled a full "school day" but within that time have en-
gaged in modified, independent study programs involving an area ar
topic of particular interest to them. These students have defined
projects for themselves which, under the direction of a willing
teacher, they have pursued in lieu of a "regular" class.

These exceptions have been viewed as a positive step in improving
the process of education at South Umpqua High School but too few
students have benefited. Much evidence exists that a schedule
which is primarily operated on the concept that the majority of
students should participate in the same length of time for the
same number of days is unrealistic if a school really intends to
meet the needs of each individual student.

Within the context of a given class, it is legitimate to expect
that a need exists for large group, small group, and individual-
ized instruction each of- which might require a longer or shorter
period of time for the same or fewer days than is currently prac-
ticed. Also, these needs will change more often than at the end
of the semester.

A great many different kinds of experiences are being planned for
the youth of the South Umpqua School District and in order for
these ventures to be successful, new time allocations are a must.
Students taking advantage of the total community resources will be
involved in numerous activities that require their presence out of
the school ,,lant for extended periods of time both in terms of
hours of a day and days of a week. Some experiences will very
likely involve as much as two weeks, or perhaps even more, away
from the high school.

Our whole approach to scheduling must be altered. It is critical,
however, that the changes which do occur are beneficial and that
students do not become lost in an environment of chaos and confu-
sion.

Three obvious areas must be considered in the attempt to improve
substantially the use of available time for educational purposes.
These include the current school day, late afternoon and evening
hours now utilized primarily by athletic teams, drama groups, and
occasional music performances, and the summer months.
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Rather than follow a policy which allows students greater latitude
in their attendance hours primarily on the basis of grade level
classification, individual need will become the primary factor to
be considered. This means that a student who is not a senior but
who has an opportunity for a valuable experience outside the
school will also be allowed, encouraged, and aided in the attempt
to take advantage of the opportunity.

The school day and week will be altered to allow some classes to
meet for longer periods of time fewer days per week, other classes
to meet every day for shorter periods with a planned double period
occurring when needed, and some classes meeting for the same length
of time each day of the week. It must be noted, however, that these
types of alterations will occur only in terms of student needs, and
with many professionals involved in the planning. It should also
be noted that facility and location restraints will dictate that
students are actively involved in beneficial, planned, educational
experiences and that unscheduled, free time for randomly selected
activity is not seen as a viable element of the student's day.

Traditional afternoon and evening hours have been reserved for the
previously mentioned activities and for limited adult education
classes. Pilot activities will be conducted during the 1973-74
school year to determine the feasibility of scheduling classes and
activities throughout this time as well as during the conventional
school day. Students will be given the option of taking part or
all of their classes during this time should that approach prove
feasible and advantageous. Teachers can be scheduled for an early
shift (8:00 a.m. to 4:00 p.m.) or a late shift (12:00 noon to
8:00 p.m.) or some other more beneficial work period. The same
considerations for student need can be the basis for making deci-
sions about length of class, number of meetings, etc., as is true
of the conventional school day.

June, July, and August have been, for the most part, untapped
sources of valuable time. South Umpqua High School will attempt
to make use of this resource by developing strategies for staff
development, research activities, and student classes to be con-
ducted during these summer months. Again, as with the other
changes indicated as possibilities, much additional local research
and planning must yet occur before a definite commitment can be
made.

c. Field Experiences. More field experiences will be available for
high school students than are available at any other level in the
school. Basically these fall into four types of effort: on-the-
job training, community learning centers, community service, and
community study projects. The experimental schools program will
operate:

1) A marketing experience center. The project will rent a store
in Myrtle Creek's business district to be operated by market-
ing students. All goods available for sale will be produced
by the district students. The store will be open daily from
1:00 to 5:00 p.m. during the school week, and from 10:00 a.m.
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to 5:00 p.m. on Saturdays if sales are favorable. Summer
operation is expected.

2) A forestry learning center. Less than one mile from the high
school lies a square mile of uncut forest managed by the Bureau
of Land Management. Negotiations are underway to acquire this
property under contract from BLM as an experimental forest
plot. Existing federal law promotes such use. Individual stu-
dents and groups of students will manage this forest as an
integral part of their programs in natural science, civic edu-
cation, and career development.

3) Public service program. All areas of high school instruction
will seek ways for students to serve the public through volun-
teer effort for which high school credit will be granted. Stu-
dents at the high school will teach young children; manage
elementary school playgrounds; help conduct summer recreation
programs; conduct anti-litter campaigns; work in church offices,
in city departments, in public agencies. They wilt provide in-
formational services to the public by conducting surveys, doing
research, assisting political party campaigns, publishing
newsletters for community organizations, and by radio broad-
casts. Learning networks will be compiled and maintained by
students for students. The peer counseling program discussed
earlier is part of the public service program thrust.

4) Internship programs. In an effort to expand career develop-
ment, high school seniors will hold internships, either during
their junior summer, or during a nine-week period later in
their senior year.

5) Summer school. A summer school will be held annually for high
school students. Focused primarily on leisure enrichment,
cultural learnings, and career development, these and other
programs will be available.
* Driver education
* Lapidary arts
* Visual arts
* Recreational activity
* Trekking school
* Tours
* Music for the talented
Other programs which involve summer activity will also oper-
ate and students will have the opportunity to engage in these
activities.

6) Day care center. A day care center will be created off-campus
and operated as an integral part of the high school home eco-
nomics program. It will operate year round--five days per
week, nine hours per day.

d. Metropolitan Exchange. We will design a program which will allow
our students to encounter some of the experiences which are unique
to metropolitan areas.

But experience by itself is blind. Experiences take on meaning
for individuals only as they are analyzed, evaluated, and related
to other experiences. This means that children may not signifi-
cantly learn about metropolitan areas just by visiting such areas.
A curriculum will therefore be designed which will help our students
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bring into focus their experiences of the city.

The program envisioned may be described as a metropolitan ex-
change program. Just as a foreign exchange program allows stu-
dents to experience different cultures, so this program would
allow our students to encounter the urban-suburban environment
and its inhabitants. The program is an exchange program in the
full sense of the word. Our students would visit the city, but
our students and our community would also host students from
metropolitan areas.

The exchange will occur during a youngster's senior year. Forty
students from our district will be transported to a metropolitan
area to spend eight days with the families of suburban senior stu-
dent hosts. Near the end of the same year, the suburban students
who hosted our youngsters will visit the South Umpqua area to stay
for a similar period. Each of our students will experience the
daily and weekend routine of the host family, but some activities
will be specially provided by the family to ensure that the stu-
dent actually experiences metropolitan living. These activities
include but are not limited to: a visit to the place of employ-
ment of host parents, a visit to a modern high rise office build-
ing, one cultural event (a play, a concert, opera, ballet, etc.),
a trip to a large shopping center, two visits to museums or zoos,
a trip in rush hour traffic by means of the host family's usual
means of transportation, a professional sporting event, a trip on
a rapid transit system, an observation of the host's school, a
religious service (in accordance with the desires of our student's
parents), and a discussion with the police or local authorities of
the problems of the city.

Broadly speaking, the goal of this facet of the program is to pro-
vide our students with a set of experiences which will enable them
to understand the life style, the problems, and the advantages of
a suburban environment. It is expected that what our students ex-
perience will be in dissonance with their own rural experience.
Educators will focus on this dissonance and help our students to
make some intelligent comparisons between their own life style and
that of their suburban hosts. These comparisons will lead to a
heightened understanding of themselves and their community.

Near the end of the same year when our students host their subur-
ban acquaintances, our community will be expected to provide cer-
tain experiences for our guests. This feature of the program will
benefit our students in two important ways. It will double the
amount of contact our students will have with their suburban peers
and thus increase the opportunity for interpersonal learning.
Secondly, it will provide our students with an opportunity to
realize the unique and positive values of a rural environment.
This realization will come about as our families introduce our
suburban guests to our style of living.

The program being proposed included more than the set of experi-
ences just outlined. If our students are to benefit to the full-
est from these experiences, we must prepare them for the experi-
ences and help them to analyze and to evaluate.
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Unit curriculum, therefore, will be developed utilizing the
"inquiry" models of Boyer and Suchman.

e. Cultural Enrichment. The case for cultural enrichment has been
made and expanded in several places already, so no further ra-
tionale for cultural enrichment will be advanced here except to
point out that the high school will continue to stress accultura-
tion of the student to cultural activity in general, rather than
attempt to promote enculturation to local cultural standards. The
cultural enrichment activities at the high school level will include:

1) Four symposia annually stressing interdisciplinary cultural
activity; films, dance, sculpture, poetry, drama, graphic
arts, literature, architecture, and sculpture, and similar
areas of human creativity.

2) Eight minor cultural events in addition to the four symposia
will be scheduled annually.

3) An emphasis on creative and expressive arts will be fostered
at the high school to include:
* Summer theater
* An expanded drama program
* Off-campus art learning experience centers--sand casting,

leather craft, home-fired ceramics.
* Publications similar to Foxfire, history reviews, and

literary publications
* Library cultural centers

4) The creation of a talent pool of parents and patrons and an in-
formal learning network in cultural areas will be maintained.

f. Leisure Enrichment. The establishment of lifetime patterns of
leisure activities is vital to a high school educational process.The high school program will build upon the leisure enrichment
efforts of the elementary and junior high school. Much of the
adult leisure activity to be coordinated by the continuation school
will be available to high school students. The creation of school-
owned, student-operated garden plots, the use of gardening as hobby
activity, the enhancement of individual student hobbies through
displays, fairs, sales, and the coordinate activity program will
all enrich our students' leisure time. We will foster extension
service youth activities and other non-school youth organizations-
American Legion baseball, YMCA programs, city swimming teams, vol-
untary religious interest groups, horse clubs, 4-H clubs and other
similar activities.

Our high school playing fields, facilities, and equipment will be
available for student use. Games, camping, and sports equipment
will be available for studert use. Games, camping, and sports equip-ment will be available on a loan basis as will musical instruments.
Instructional programs on an individual basis in piano, violin,
guitar, ballet, acrobatics and similar areas will be provided.

g. Peer Teaching. High school students at South Umpqua have been en-
gaged in peer teaching on a limited basis far the past four years.
It began under Title I, ESEA with a group of high-risk students
who had attendance and other problems. Success was, at best,
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moderate. Subsequently, students who were highly motivated,
intending to become teachers, were given the opportunity to
elect peer teaching is a highly structured elementary physical
education program. Then travel was confined to walking to the
adjacent elementary school. During the past two years, the pro-
gram designed to instruct high school students in child growth
and development and techniques of instruction have been more
clearly articulated and wider lattitude has been allowed for a
greater diversity of students to elect the program. High school
students have also entered into a greater variety of peer teach-
ing activities, including tutoring in basic skills and working
with small groups of youngsters in arts and crafts.

Under the auspices of the experimental schools project, the activi-
ties have been broadened to include peer counseling in which a
small groups of high school students, with the advice of a high
school advisor, pair themselves individually with an elementary
school youngster. Focused mainly on working with younger children
on weekends in leisure time activities such as gold panning, horse-
back riding, and nature walks, the high school student serves as a
model for the youngster and becomes involved in helping the younger
student overcome learning or personality deficits.

these peer teaching activities will be continued and expanded as
the schools develop greater capability to manage cross-age activi-
ties involving students traveling from school to school. Present-
ly, twenty -five high school students are thus engaged, and before
this school year is over about ten more will be involved and this
number will remain constant in the 1973-74 school year. In addi-
tion, as we develop programs for greater student involvement in
volunteer human service areas, high school students will be en-
couraged and allowed opportunities to tutor dropouts who wish to
satisfy high school requirements and other high school students
who are experiencing difficulties in their studies.

As the continuation school concept becomes a reality, two and
three member teams of high school students who have demonstrated
unusual proficiency in arts and crafts, welding, woodworking, and
similar areas will be employed as faculty members for evening
classes. Students who demonstrate unusual competence in working
with younger children will man media centers where leisure and
cultural enrichment activities are underway in the evening and on
weekends. High school credit will accrue for each activity.

h. Credit via Performance. High schools have traditionally granted
credit based on a time and attendance requirement as well as on a
demonstration of competence by way of completed assignments and
teacher-made tests. While this approach has been accepted as
adequate by many, few could argue that credit in a given course
really indicates very little in terms of identifiable, student
learning. This is not an indictment directed at the teachers and
their efforts but a simple statement of fact that different teach-
ers stress different concepts and, consequently, students' learn-
ings vary considerably. Also, some students, because of this
approach, are required to spend many hours in classes doing



assignments pertaining to concepts they already understand. This
is particularly true of skill subjects.

The South Umpqua High School staff will develop measurable, per-
formance objectives as a basis for credit for all the required
classes as well as for those electives which lend themselves to
this approach. Electives such as music, drama, art, and some
career courses will have student. performance objectives but in a
different sense than for the required classes and the more aca-
demic electives. The development of the objective statements will
take place during the summer months by placing volunteer staff
members on extended contracts. Persons currently designated as
department heads will coordinate and oversee the work effort which
will utilize two weeks in July of 1973, with approximately 25 staff
members participating. A follow-up effort will make necessary
modifications, deletions, and additions. One week will suffice
for this purpose.

Two valuable changes will take place as a result of the development
of the performance requirements for the various classes. It will
then be possible to operate continuous progress, individualized
learning in courses which are sequential in nature, and students
will have tne opportunity to "challenge" LA-. credit.

Beginning in the fall of 1973, volunteer teachers will pilot the
attempt to provide high school students with individualized, con-
tinuous progress learning. At least one class in each discipline
will operate in this fashion.

Students will be allowed to challenge a class for credit by demon-
strating the required level of skill and understanding necessary
for a given course. The tests and other evaluation instruments
necessary for providing the opportunity to students: will be devel-
oped concurrently with the materials in this area such as those
produced by Popham and his stall' at the Behavioral Objective Ex-
change at UCLA.

A new system of recording will have to be instituted in order to
document the actual level of competency demonstrated by students.
Mode for this effort are currently being developed in six pilot
projects in the state of Oregon and the results of these pilot
projects will be used as guides as the staff at South Umpqua High
School determines the most feasible way to record this information.

i. S ecial Pro rams: Readin and Mathematics. South Umpqua High
School currently offers classes in what is called individualized
reading. The major thrusts of these classes axe to develop more
diverse interests iz reading material and to rekindle a high de-
gree of interest in reading among students who have lost their
enthusiasm for the printed page. A gap of major proportion exists
in that there are a number of students in the high school who are
seriously deficient in basic reading skills.

A class will be developed which will meet the needs of these
students who are practically non-readers. The class will operate



by way of a learning loop including diagnosis, prescription, and
evaluation. Each student will have a totaly individualized,
prescriptive program developed for him or her which will emphasize
the acquisition of basic reading skills. It is important to note
that the traditional remedial reading program is riot what is being
planned but, rather, a completely individualized approach which
will allow any student who is deficient in reading skills the
opportunity to overcome this handicap. Enrollment will be strict-
ly on a voluntary basis. Students compIe:ihg program will be
encouraged to enroll in the currently offerer.: reading program in
order that they might continue to improve their skills and to
diversify their interests.

Mathematics education at South Umpqua High School includes applied
mathematics, applied algebra, algebra I, algebra II, geometry,
math analysis, and senior math. It is inadequate for those stu-
dents who have historically had serious problems in mathematics.
The classes which are supposed to provide for the needs of the
students who are deficient in mathematics skills are the applied
mathematics and applied algebra courses. They are designed accord-
ing to the same model as the classes experienced by these students
in elementary and junior high school and therein lies the problem.
Merely repeating the same processes which have already failed many
times is doomed to failure at the high school level. A fresh,
different approach is a must if these students are to be accommo-
dated with any real success.

South Umpqua High School will develop a new mathematics program
for students who have had difficulty in mathematics which will
emphasize a hands-on approach. Much use will be made of tangible
objects, games, puzzles, visual aides, and practical problems to
help those students overcome their deficiencies.

A program of the type indicated has been developed in Riverton,
Wyoming, via a Title III, ESEA grant. Their program has served
as a statewide model for low-achiever mathematics in Wyoming and
they have also provided assistance to adjoining states in the
effort to provide more adequate mathematics education. Their
expertise will be utilized by hiring the project director as a
consultant for a one-week training program of South Umpqua mathe-
matics teachers. Also, a full set of materials appropriate to
high school students will be purchased in order that the South
Umpqua program may be implemented in the fall of 197'2.

Research. A noted weakness in public schools across the land has
been in ....he lack of time and resources devoted to on-going re-
search. Learning theory, adolescent psychology, and the study or
innovative practices in other schools all have received too little
attention. During the summer months, staff members will be paid
to participate in research efforts through the study of learning
theory, adolescent psychology, and related fields., Consultants
from these fields will be contracted through the staff development
center to provide on-site workshops dealing with educational prac-
tice and the implementation of the latest findings in learning
theory.



Teachers ill be encouraged to request_ materials about innovative
practices through ERIC, regional labs, colleges, universities, and
by direct correspondence with the persznnel in ether schools where
new ideas and approaches are being tried. Time and money will also
be made available for on-site visitations to schools which have put
into operation methods and techniques which ate erevLng to be bene-
ficial and worthwhile.

5. Contineation School Support Level. The complexity of mocern Iife has
changed the role the schools now must perform, Th& edeestionai needs
of adults. especially in changing rural areas, call for school districts
tc make deliberate provision for the lifetime learning of its eacrons,
In the pas:, this need for continued learning has surfaced in book
clubs, adult education classes, college extension classes, op-the-job
training, business conferences and in a myriad of voluntary self-study
efforts ranging from first aid and boat safety courses, to membership
in the Sierra Club or TOPS (Take Off Pounds Sensibly). Tne spasmodic
involvement in home extension meetings, private literary groups,
:oerespondence schools and similar activities demonstrate adult interest
in continued education. Recently a number of adult e=nters for study
have sprung up across the country under a variety of titles: Centers
for Human Development, Centers for Humanistic Education, Lea:ning Cen-
ters, Learning Resource Centers for Teachers and Parents. Renowned
national organizations like the Association for Supervision and Cur-
riculum Development have given major attention to career development,
lifetime education, and the emotional, social and educational needs of
young adults. In some ways the emphasis on dropout education that
marked the late sixties (now softened by critics of schooling) was
simply another facet of the need for continued education of adults after
age eighteen. The educational and skill pzoblems of those citizens
who subsist on welfare coupled with the retraining made necessary by
swift changes in the industrial system, has made lifetime education a
necessity. Indeed, McLuhan was truly the oracle when he Jointed out
that "the work of the future is learning a living."

In the South Umpqua School Districr our efforts to extend the use of
school facilities and equipment to community adults, using our own
unique variant of the concept of community schools, has led as to
establish a new school component utilizing the opportunity afforded by
the experimental schools project. Past efforts in adult education
have occurred. Basically geared to the traditional instructional model,
classes have been offered either by the school district, the local
ccmmunity college, or the state colleges' divisier of continuing edu-
cation. However, the school has not in times past attempted to share
its shops. its studios, or its tools with community adults. It has
not provided any continued effort to promote lifetime learnings of
dropouts, young adults, and the mature. It hes rot attempted to assist
as a part of its normal program to enhance the general cultural life
of all members of the community. However, the continuation school will
now assume these functions and others consistent with its mission to
promote lifetime learning for community adults.

a. Administration and Staffing. The cnntinuation sc%ool will be ad-
ministered by the community school director. The eommunite school
director will be directly responsible to toe school superintendent



and will be a member of the superintendent's administrative council.
Teaching staff members will be arranged throagh fee schedules and
learning networks.

b, Advisory Council. A five member advisory ccuncii to the community
school director will he created. The members will be appointed for
one-year terms by the School Board, District geographic distri-
bution will be considered as tie School Board makes appointments
and fills vacancies. The superintendent te,.11 appoint three ex offi-
cio members from the faculty tc provide necessary liaison. The
community school director will serve as secretary t' the advisory
council.

c. Time, Space and Facilities. The continuation school will operate
during those times that the regular sct.00l facilities are available
for use. Some activities of the continuation school will continue
throughout the year as an integral part of the total school program- -
leisure and cultural enrichment, and guidance services.

d. Program Processes and Activities. Six major activities will be
performed through the continuation school: guidance services, job
placement, adult interest and education courses, community college
classes, leisure enrichment activities, and cultural enrichment
activities.

Guidance Services

Our citizens need more options far organizing their lives. Many
community adults need information about social referral agencies.
Many want to secure certificates of high school .completion, Some
want to explore their interests and aptitudes through psychological
testing. Some merely want information regarding career options
either for themselves or for their children. Some will want help
with specific problems resulting from child - rearing, employment
difficulties, or some variant of post-high school non-success.
Some may merely be dissatisfied with their present lives. The
continuation school will make counseling services of the school
district available to parents and patruns. Special counseling
attention will be given to services for dropouts and services to
young adults, helping this age segment of our community to make
the transition from adolescent dependence to adult maturity more
easily. The dramatic differences in :he pacing of human maturity
of which we are all aware will be more readily accommodated by
guidance services offered through the continuation school program.
It is likely that some tutoring activities, especially for adult
illiterates will be part if the guidance thri..st of this component.

Job Placement for High School Students and Dropouts

(See VI.F.4. High School Support Level, Career Education)

Adult Education Courses

In the past, several courses have been offered quarterly in school
facilities to community adults on a fee basis. Coouerative effort
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with the Home Extension Service and the sehooi as well as anoccasional class sponsored by the area s eemwenrey ,:allege hasresulted. No real needs assessment cf the adulc ccmmunity hasoccurred, however. Coupled witr, the peripherality cf the activi-ty tc the district's past missi)n, this circumstance nas result-ed in a feeble adult education effort. The addetien of two staffmembers whose sole responsibi-Acies will be the implementation
and coordination of community se tool efforts will breaden the
course offerings and legitimatize

adult education for our community,

Community Cclieee Liaison

Umpqua Community College, a comprehensive community college, lo-cated 31 miles from Myrtle Creek and 3e miles from Canyonville
(our two major population centers) operates a multiple -site pro-gram. Most courses taught by the college can be cffered in ourcommunity. In times past such courses have actually been offeredperiodically because no local agency has promoted this effort,made registration easy, or determined what kinds of college ac-tivity was most likely to be successful in south Douglas County.None of our neighboring

school districts has moved in this direc-tion either. Since the communite college is relatively new (lessthan a decade has elapsed since its founding), its extension ofservice has been somewhat limited, too. The establishment of ourcontinuation school should enhance both efforts to provide for theeducational needs of area adults.

Leisure Enricnment

By opening the school districts shcps, music rooms, studios,
scientific laboratories, playgrounds, gymnasiums, libraries, andclassrooms to adults, an entirely new range of leisure timeopportunity is made available. The c.:mpiiaticn of an area talentpool and of a area-wide learning network will provoke completelynew opportunities for leisure enrichment. We view the continuation
school effort here to be supportive cf existing community activityand instigative as well as cooperative in ehe establishment ofleisure time activities such as tours: travel groups, great de-cision programs, fly tying instruction, film making, creativewriting, photography and similar as well as varied programs.

Cultural Enrichment

The continuation school office shall be respeneible for coordin-ating the scheduling of all spaces and activities conducted byoutside agencies, and shall be responsible for maintaining a district-wide scheduling register. All community cultural events which useschool facilities will be coordinatrd by this office. In addition,the continuation school will be responsible for any district-widesymposia and traveling
cultural diselays. and shall coordinate theuse of school libraries as cultural centers. The continuationschool will survey the area toeating all existing cultural agencies(both, public and private), will mnnicor all cultural activity in thearea, erd will promote and conduct conferences, musical engagements,dance :;emonstrations, visiting artists, lectures, films and similaractivities for our district.
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6. Special Education Support Level. Descriptions, with the appropriate
time lines, are cited on elementary and high school charts to be found
in the implementation sections of this document. A majcr reorganiza-
tion of the special education program in the South Umpqua District is
envisioned. The major elements of this reorganization include:

a. The establishment of a pilot program for the children in the present
elementary EMR classrooms to explore the possibility of integrating
many of these handicapped children into the regkar sch.,31 program.
This pilot will involve one elementary school in the district, with
the possibility of expanding the program to other sctools during
the second, third, and fourth years of the project if fle program
proved successful. Handicapped children will be placed and con
tinued in the regular elementary school program only with the con-
sent of the classroom teacher involved. The present special edu-
cation staff will function as resource persons to the classroom
teachers in planning and executing educational programs for the
handicapped children in their classroom.

b. The creation of individualized vocational end social living pro-
grams for handicapped students at the junior and senior high
schools. The students involved in this program will participate
in a "homeroom" classroom core program in addition to some regular
classes involving modified schedules designed to provide them with
job entry level skills. A specially trained teacher/counselor will
work with the students in the core program, identify appropriate
jobs in the community, arrange training programs to qualify the
students for the jobs, and act as a resource person for teachers
who have handicapped children in their regular classes. The
handicapped children will be placed and continued in regular
classes only with the consent of the classroom teacher involved.

VII. TdE ROLE OF THE COMMUNITY - COMMUNITY INVOLVEMENT PROCESS

The community involvement in our schools has traditionally been limited to
attendance at special school activities, voting on the annual school budget,
and occasional attendance at P.T.O. meetings. In most ways, the school has
been apart from, rather than a part of the community. This has resulted in
a separation of the entities which exercise the most impact on and the most
control of the child--the home and the school. This separation lies at the
root of many of our educational problems. We at South Umpqua believe that by
involving parents and patrons in our on-going comprehensive planning, imple-
mentation and evaluation processes and by emphasizing the five curricular pro-
cesses which require community involvement, we will modify positively student
growth and development in both a general and a specific sense.

The essential involvement of the patrons and parents of the South Umpqua School
District will be elicited in every possible way; however, our formal ways for
involving the community in essential decision-making activities will employ the
following structural mechanisms:

A. The School Board.
B. The Budget Committee.
C. The Experimental Schools Coordinat'ng Council.
D. The Curricular Stream Committees (five in number).
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E. The District Curriculum Decision Making Board
F. The School Implementation Operating Unit.
G. The Staff Development Center Board of Directors.
H. The various advisory councils of the district.
I. Ad noc committees.
J. Reaction groups.

Brief descriptions of the formal structures, not described elsewhere in this
plan. follow.

A. The School Board of District 19. This :s a seven-member board. zoned into
two areas representing the two major communitlt's Two members are elect2d
from each community and three members are elected at large.

B. The Budget Committee of District 19. Thi.: is a fourteen-member group com-
posed of the seven School Board members and seven other members appointed
by the School Board to three-year rotating terms.

C. The Experimental Schools Coordinating Council. This is a fifteen-member
group appointed by the School Board to represent the School Beard and
varied community interests and to make recommendations to the School Beard
regarding the infusion of experimental schools activity into the existing
program thrust of the district.

R. Various Advisory Councils

1. Community Learning Center Advisory Councils. Each of the district's
community learning centers will have an aeviso.. committee of know-
ledgeable adults whose regular activities will provide these centers
with essential expertise.

2, The Title I Advisory Committee. The Title I (compensatory education)
Council is composed of six members, drawn from low income patrons of
the district. The committee members assist in evaluation, exercise
program review, and make recommendations for prcgram modifications.
The members serve as liaison to other parents whose children partici-
pate in the program.

3, The Early Childhood Community Council. A three-school district, 12-
member community board with five additional ex officio members drawn
from the administrative officers of the school districts concerned.
The council has broad policy-making powers subject to approval by the
three School Boards.

4. Council for Career Education. A six-member beard of business and
industrial leaders, drawn from the general region, guides the long-
range plans for career education in the district and has been established
since early in 1972.

5. Career Education Advisory Council. Seven advisory councils for career
education clusters now operate in District 19. These seven councils
each have five to six members and provide technical advice and liaison
between the cluster programs and the career realities in our region.
Advisory councils low exist for the following operative career clusters:
food service, tecunology, industrial mechanics, marketing, construction
trades, office occupations--secretarial, clerical and accounting, An
additional advisory council has just been formed for the more general
career awareness needs of younger students. This council is also charged
with monitoring program needs in career areas where a full-cluster
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program is not yet operating, specifically forest products, health
services, metals technology, and graphic arts.

6. High School Athletic Booster Club. Between 60 and 70 men and women
in our two communities are members of the Booster's Club. Membership
is volurtary. The group acts as a traditional school support group.

7. Elementary School Parent Teacher Organizations. Each elementary build-
ing has a Parent Teacher Organization which focuses its attention pri-
marily on the educational needs of students in a particular attendance
area. The traditional committee structure of PTA organizations is
attempted by each of four groups with varying degrees of success.

8. C...ntinuation School Advisory Council. A five-member council will be
appointed by the School Board to one-year terms.

I. Ad Hoc Committees. Any segment of the school may appoint ad hoc committees
to advise that segment. The School Board has in the recent past received
counsel from these ad hoc committees: Building Color Selection Committee,
Maintenance Committee, Sites Improvement Committee, and Cafeteria Improve-
ment Committee. The central administrative office regularly appoints ad
hoc committees. The most significant of these has been a State Department
of Education Task Force, a group of out -of- district professionals who in-
spected, assessed and recommended changes in district practice.

J. Reaction Groups. Every major program and each project proposed for these
programs have access to lists of community adults who have volunteered to
react to proposals for educational change. Student reaction groups have
also been formed by program coordirators to serve in analogous student
structures. Teacher reaction groul.s, of both a common curricular back-
ground and of a multi-disciplinary composition, have likewise functioned.

Other forms of community involvement in the schools are implicit in all
five of the educational processes of the experimental schools program.
Parents will be involved in planning their children's educational exper-
iences and providing learning experiences for their children. Parent and
patron volunteers will actually work in classrooms, in community learning
centers and in libraries. They have opportunities to aid students on
field trips, in individual study activities, in advisory capacities dealing
with community internship programs, and in other ways. Again, the shared
planning and decision-making organization delineated in this plan provides
new avenues for more in-depth community involvement.

VIII. TIME, SPACE AND iCILITIES

A. Presently, the utilization of time and space in the schools of the South
Umpqua School District is handled traditionally with some modification at
the high school level. Constraints on our use of time include:

1. Seventy-seven percent of our students are bused to our schools. The
longest time any child spends riding to school from home is forty-five
minutes. High school students are transnorted to school by 8:10 a.m.
daily with the buses making a return trip on their routes to pick up
junior high and elementary school students. The latter begin the school
day at 8:45 a.m. and end their day roughly 45 minutes later tht I do
high school students, allowing a double bus run to occur in the even-
ings as well. First graders have a special early afternoon run.



2. The near universal use of the fragmented day erganizing principle at
the high school and junior high school levels and in a meth lesser
degree at the elementary levels, is a fur.!-et constraint, The use of
the seven-period day and the Ce:negir .nit fifry-minute hours has
created institutional inertia. The keen smalfrr bl_cks used in some
elementary classrooms with the rigr 4f time clack instruction exer-
cises its own limitations on crearice use A LIME..

3. The reed that exists for many et cer trier-ere EL g4 to cLllege during
the summer for early speeial w. rest es makes Ele rtensicn of tee
school year difficult during June, In like manner, the Ieet-sessions
offered by colleges in late summer hinder the exttnsecn cf the school
year since we cannot begin school programs earlier than we now do.

4. Perhaps the greatest constraint en changes in tee use of time is
bistorico-traditional. Historic exiectatiens are that sceeol will
begin near September 1 and end during the first week of June. Addi-
tionally, people ordinarily expe7t sce-ols t operate only five days
a week and for seven hours a day.

Even with these institutional and traditienat --rest-faints, certain signi-
ficant medificaticns in the use of time will te made. These modifications
are

1. The junior high school nine-week setedele. The Junior high school will
move from a semester length core learning program to a quarterly broad
elective program during 1973-74. Greater ele,:tiee choices will occur
each year as new nine-week courses are rheroughly planned.

2. Extended Year Program. Since not all cf cur teaching staff engaged in
self-chosen academic study during the summer and since college students
are returning to the area from their studies, we will increase the
school's activity during the summer months in all schools.

3. Extended Day. Different time schedules ce*rate for students in some
of the community learning centers which will be founded during the next
four years. As an example, our store front marketing experience center,
located five miles from our high school, is open until 5130 p.m. The
day care center will operate from 7:30 a.m. r, 5'30 p.m. The use of
school facilities by our local rommunity college and by interested
patrons and students will necessitate -eening hours in our junior high
and high school facilities, shops, libreris, stages and classrooms.
Concommitantly, manufacturing activities in eer shops, academic use of
our libraries and business equipment and reertational use of our sports
equipment, gymnasiums and playing fields in all schoels will necessitate
Saturday and Sunday operation es well.

4. Block Scheduling. Students at the sign scheel will have the option to
schedule Glasswork in blocks of rime. Ile student, fur example, who is
working in a cooperative wr,rk experience new signs, up f4r three units
of cooperative education reedit' and work: in sarre ousiness fey three
or more hours daily. We will, within the eenstraines of our capability,
create opportunities for students wire are specializing in other curricu-
lar streams to make similar credit and time arrangements.

5. Student Elective Program, The elementary s:} Dols and junior high schools
will operate an elective program one afternoen tact week. Rotation of
students and new activities initiated Ler each cy.le will distinctively
alter the present use of time for our elementary and junior high school
students.



B. Space and Faeilitics. Leen our limited pcpuistion growth in the past
decade has placed ccnsiderabie stress upon available instructional time and
space; no ne e.. major elementary schools have been built in the district
since 1951. The last schoel bui,aing to be constructed in the district
was the high school, tilt in 1965 to house 750 students, It now houses
768. Hcwever, present use patterns completely fill all present classrooms
all perioas each day. Decline it the dropout rare or added curriculum
will increase the need for space. Securing avaliable space is one of our
district's major problems UnfoLtunateiy the expe:imentai schools program
guidelines prevent us from capital improvements se our use of space and
of our facilities must focus on:

1. Utilization of the instructional equipment now held privately in the
district, either through rental or free learning network activity.

2. Different uses of presently available space, either through added func-
tions or through extended time availaiility as previously discussed.

3. Greater of the natural spaces which surround the school.
4. Express utilization the spaces possessed by ether community insti-

tutions which can be made available for instrurticnal purposes, either
through negotiation or through rer. :al.

The wisest use of availatle space involves the nearly limitless spaces which
surround us naturally. One of the great resirces cf our area is open space.
Our area is surrounded by mountains, encompassed by forests, situated on
unique geologic formations, drained by hundreds of small streams, filled
with uncountable examples of flora and fauna., These spaces which we regard
so casually are viewed by others in the country to be worth the effort of
50 weeks of wcrk just to spend two weeks of vacation. admiring our common
places. We are going to use this space for instruction, initially through
trekking experiences, nature hikes, and the creation of a forestry learning
center.

Many buildings in the community are alsc available. We will utilize these:
bowling alleys, stores, offices, service stations, day care centers,
churches, veterans' organizational buildings. theaters, conference rooms,
agency effices, swimming p7,ols. newspaper cif-lees. governmental offices and
similar areas.

We will als- add elcipment to our techrraogical arsenal by employing sim-
ilar tactics with these individuals, firms and governmental bodies that
possess crucial instructional equipment.

IX. PROJECT IMPLEMENTATION AND TIME LINES FOR THE FOUR YEARS
,r;),a)

The life support level time lines which follow indicate generally how each
level's program activities and processes will be implemented. District proj-
ect files will, of course, contain more specific implemenration details, also
using time-task-talentchartingtechniques as well as narrative and budget
details.

In the future project years, additional suggestions for alteration of educa-
tional activity will mount. Specific proposals for change will be generated
by individual teachers, parents, students and by groups such as the stream
committees, study committees, tne building implementation and operation units,
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the project management unit and others. Decisions must be made by the parti-
cular stream committee involved. It must recommend or not recommend the pro-
posal to the District Curriculum Decision Making Board. Several ad hoc reac-
tion groups of students, teachers and parents will respond to the proposals.
Some formal committees will handle the proposals and recommendations. Ulti-
mately the district School Board, which alone has the power by Oregon law to
make school policy, will act on the proposals.

Decisions about program and organizational changes in the district shall be
governed by these priorities during the project years 1973 to 1977:

1. The central theme of the experimental schools program.
2. The basic needs of the district's children.
3. The basic commitments as a community and district.
4. The operational values of the district.
5. The general curricular purposes of the district.
6. The student goals of the district.
7. The instructional goals of the district.
8. The five basic processes to be emphasized by the experimental schools

program.
9. The specific goals of the particular curricular streams involved.

10. The specific objectives of the program or project being proposed.

If the specific change being proposed is at odds with the basic program thrust
of the district, it will be rejected.

In addition, every change adopted must be based firmly on research findings,
adequate learning theory, and on fundamental knowledge regarding human growth
and development.

Time line and implementation charts, budgets, and phe3e-out strategies follow.



77

IMPLEMENTATION SUPPORT LEVEL III A Early Childhood
943 - 44.

amAinallli110
-4,

4 +t* AG MA J 1

-S

1974 - 1975

A 5 0 iN I 9 J

fa

f 1Me AA, 1 Ma Jo J

1

f
-1

..- _1 __

S J A Ma AD 14. J.

1976 976

I 1 I-t -4

JAisl

; I

'
44

11=4144'
11110 ' I

i I

t

' '; ,.
A-

r- 1----,j

4 , i

s . I 711 ----T1,
r

1

. t
I i

'

f

t

;.

976 97'

D IJ

I. 4_____ .---, . 7 1- ; ',1--4--1---1..--1 -. .4 -4.--
I i 1 , I ,

t,

4-4
1 Il'

i-4--4- -.- -o--4-- .. -4-- -44-1.--

1414
.,-L k , I

4--
1.

I

i' 1 ' ,
i .4

I

I II- -411 '

-4- . -.--1--1- . -6 --4-- -1- -4-- - ji.
0 / ' i

I

--,--
1 'k 1 _ 1 1 1 4__,_ OM

1 6 I
i ! i I i I

NIONEMIIMIIMI INN
UMW

NEMMOMM=IMIAS NM= 111
't

,

7.

8. Ht fer



I dhood Education
GRAN LEVItt AI I ICIED

I211 31 4 5 6 7PROGRAM PROCESSES

if. t
.1,

I:,

P - PAU iC,PAIFS
C COORD.RAIIS

S SIWPOR1S

6 9 IC II 121 c

PERSONAE '7.

-r 4 .., 4
6 s

,- 1i

if 1 i

7 i 1
'

----; -t, 1
.--- .,- - 1'4 P S. S CPPP )i Ll 1 1 it : I 1 .., i T 'c

-.1. ' : 1 .--1 1. 1 . . : '. .

I
1 1 i ' ' 1 1 , . 7I 1 CP._PT1 .1-1
1 . i 1 ; , i .: :Pi ;P C .131 P,_____

: i E ,__4_ ' S S S 'S ' P-'' ' :, C S P
1 I 1 i { S IS ,+P, , , C

I Hi t111-1 P; ' C1S.P1
1 1

1 cI , 1-4,- :s- p. . p r r1

1---1,- 4-

_,i.-

-

:
i

:
.

: , T

1r , ii ,

i i
IP c s p S

c S P $1- , 1 1- + r 4-- 4- 4s ,s,s ' P
11.11 11411 -1i 1 p ;

4 C SP, ; p_

.t

i

Si ! , P

iI
' i 1

1 '1 ! 1 'LID:i , c SP P

1 i
1 ' ,

t,

1

1111i1LIII, CSp';I 1 t

. 1.1'

t lii Ill S

' f, 01

if f vE+.: al, End E., or

:t I .1)11 II?

.. jr. .ar. Mil ',di 'ri rlP-
t.rt ur 15 1(1,,

I, al 11.0._ E.t b.,t prograr,
7 '1,..111 Individual Tinier.. II vied on evaluation

Rkt.r. 9. Refer children to appropriate agenc:.



IMPLEMENTATION SUPPORT LEVEL III A Early Childho

1

admIpmml

1 I AI 4,c 114..1 J.

4
r ___,__ ._ . . . . . . ,i i . i 1 , , p ,

1..i.
pp

ti 1 I

.
om....111 1

1

7,-- -'.
.

1 .1 . , . , .. . 4 , -4 4 1

'----i
_i__

-I- 74
I

T

.--

4---- --.4 . 1
, , ; i 1 I

1

1 4#',,.:" 1 d

. . , 4 ..
---.-- , 1444

, ;

I

.

44 11- . +-- t Immt 4.
t

! i 4 _4_4
t -4 I4

! ! 'T TT
' ! 1 1 ! ! ! ! I ! I ! I



7,fr

lo hi ldhood Education page 2 1

I

1

;

PRI), PIA': PR( LS)ES

11.---1" momm,

5 _P P C P P P

S s p P c P P f P
P P P C P

S s P P PC P. P
S P. p c P p

5 P CP.P
P. ,C P C S

--,--- S P _E,C S i p

P P p c s s!..s
.__ __P, P.C. P P15

7 _
P, P C P P .5

'P' P C PPP
P _,P._ _C P S P,..

I ' ' i 1 I ;
1 IP! , __._ID CPS :F, ' ID

t ,-
,

1--- ,

i ! .4 ' 1 4 ' _i ' r1P_L , 'P' 'C PIP.PIP'LPI; ' I '

I , 1

L 4 4 ' 4 ' -H ' T--1, e--1 . j

,_ : i H H 1 ! d i 11 I i I 1 1 1 ; I I



79

IMPLEMENTATION SUPPORT LEVEL III A Early Ch ildhood E
11 1-1,61

. . -
.44=4.141:44.

1974 - 1975

. ,

, .... -__..--t- ..4.,i,....,. _
,-4a --4.---1--y- ± .., --..---4-- 1

1
1 I ;

; I

--1
- ---r- -4 ,t -- 1--

; I

,

1

4 1

-f- 1- 41
-.--- J.-- . % -I-- .

,
__;._ ...._' 4____ 1 _{,_

I

,--H-
__.._ ._ ._-_.- -

1 1 1 , , ;

. + -4- 4 - -; 4--

- 4- . 4 . 4 - 4
;

1
, ,

1 ,- -
1 r 1 1 't

,
1

-1

-- 1-

,

`--

,
i i i. --i- tt, I t

, ; ,,- '---t-

i i. ,

, 7 ,

.,.
, , L ,

1 -±-1- i i

.,

.. 4 . . .....
4 4 4

, L , __I__,...___ L t-
,__._ _.,, , , ',

i I

_

t r

4-- 4-

'1 j .
,

4-

1

I 1 "



E Idhood Education

r

PROGRAM PROCESSES

page 3

-1-

R

; A-
, --4'

6-'

"? `', , e .'
of

,...! i

r i, f t . , Itl. ,,



I

I

M
 I

6
I

I
I

II
11

.1
11

1
11

11
1

11
1

11
10

1"
1
' H

m
m

o.
1

1
N

=
I I

M
M

O
 1

-

I 
II

I
10

1.
11

11
I

1 
1 

m
 m

il
11

.1
11

1 
M

11
11

ii
1 

IM
10

11
11

11
1 

11
11

11
11

11
11

11
11

m
m

E
11

11
11

11
11

11
11

1_
m

ila
m

iu
um

m
Im

m
o

Im
m

id
ii

1
1

11
.1

11
11

11
11

11
11

11
IN

N
 Il

lm
m

IM
I

11
11

11
11

1N
IM

I 1
1

II 
1

I
I

IM
M

O
 m

in
i I

m
IM

M
II 

U
N

1

w
m

.m
...

.
17

N
i

I

M
IM

I
Im

um
11

11
11

n
ill

 m
U

M
W

III
M

M
IIM

E

IT
..

1

im
in

si
i..

..1
1.

 .0
. m

u
f

01
11

=
11

11
11

1
11

04
11

11
11

IN
JI

Il
11

_1
11

11
M

11
11

11
11

11
11

1I
11

11
11

N
II

II
II

II
II

II
II

i

11
M

11
11

11
11

11
11

11
11

11
11

11
IIM

III
11

11
11

11
11

1m
_
J

IM
III

IIM
IN

III
Im

m
III

IN
IM

IE
N

N
IS

ifi
i .

II
I

W
M

 1
11

11
 1

1 
11

 1
11

11
11

11
11

11
11

11
11

01
1M

IN
II1

 n
1

.1
11

11
11

11
11

11
11

11
11

11
11

11
11

11
11

1E
IM

IN
IU

M
 II

N
III

III
M

11
11

11
11

11
11

11
1 

11
 1

 I
11

11
11

11
11

1M
11

11
11

11
11

01
11

11
11

a
m

III
IM

ilm
m

m
ni

m
om

im
m

m
10

11
11

11
1

11
11

11
11

11
M

11
11

11
11

11
11

11
11

11
1,

11
11

11
1M

1N
11

11
11

11
1M

11
11

11
m

i1
m

m
1i

11
1I

U
N

N
E

I1
11

11
11

11
11

11
11

m
11

11
11

11
11

11
11

! 1
1

m
IU

M
M

IM
In

U
IN

11
11

11
11

11
11

11
11

11
11

 1
11

B
M

 1
1

M
ill

 N
M

I 
1 

11
11

11
 1

11
11

11
01

:1
1 

II
I 

B
O

I
§1

1.
11

11
1 

um
m

uu
nn

um
m

tu
nm

s
m

in
un

i u
m

un
nu

m
um

em
m

m
m

ul
.

m
um

m
ili

m
um

us
sa

so
m

m
uu

m
w

om
m

N
II

II
II

II
IM

IN
N

IC
E

IN
IM

II
"

m
ai

lm
u.

am
in

am
ri

ll
11

I
A

N
N

IC
E

E
IB

E
E

L
IE

11
71

11
11

11
11

11

I

1



TARY SCHOOL

Ma IJ..

-

PROGRAM PROCESSES

1. Id fv staff wLo .111 participate

n (2, ...rf'

IARADE LEYEL5 AffC'ED

213 t

P PAR ,C PAD
MORI, NA 'n)

- SUPPOA S

PERSONNEL INVOLVED

B

S'PEAN

CY4A CC

AS-PUC'DMAL -Fr
C-A" $/g

Nan_ t raln:ng.
rlIn 25 stiff is mt.<rs

c.

:41is IS

.4. it "Jr ..taf,
lian trilning

I. v and trail. stiff
al staff to shuuI

I+C_;
1 -

5,P P,S-
Ps ' P P p P

4 .--,

P_ 5PrC PP
P S P S P

.1
'S P' 57f .P, P

FRI3

1 it

dn.

A (FYI

antic 1

ect m.at

chase S

edult
ERENTIAT

rutt ai
train

VIRG LE

train
inize le
itt mate

li ass a
.1511 and,

IT PLANN

f train
dole

'LEER IN

tify all
dole vo

n vat alit

MIK I
till
act semi

lent ru,
RAL ENRI

1 Assiss present le.tive
2. Staff planning cr tin

condta Yla

,40315 Ifc'o.31. 1115( t

3t 3 14,-Int. rscrn I it I It 1

. t f partnt-. ..art
01` it1:' It e I

dent:, t art, 1,t1.1t

*5'5 P P'P
SP p I Pf_,_Cp1111,4 I

;
s :ps pi I P PIP, :PIP;

.
57S7677P .P P S G'

' I i

1 'P CP P,1..1imo. P. P.
11" p, p __SIP_

S'S P C P.SIP._ SIP,

T

II Pla And ;ra

3 I nniu. , <cult mint!

PI, staff trate'
5. Conduct staff tr. nira

I F. MEDIA CENTER

I. 0- entre learnin corers
2 Select materials aiol 'quip^ nt
3. Purchase install materials and equipment
4. Schedule individuals and small rot .s

, _--,--4.--4-4 5 S $ P_I P P S'C' S P
, ,,

,
,
, IS'S 51241

1 1',..__ P,P:C'S PI
__. .

r
, 5'5 P:. P: ---ip S ;f's 1 c:,5PT

1 1i i I I I , i

'SY
4

: ',9, i i - P IC! 15 I
1 I r r

1 I 1

; _.4

:P . , P1

±
- 4- P p C_P 5P

'P. P--

PIP Cl

G. DIFFERENTIATED STAFFIN

I. Recruit aide student teachers and interns
2. Plan treininu train and deploy aides

H. LEARNIN. CF ill FS

I.

I. Plan training staff
Mize leanitrit cent ri in 15 class

3. Select materi 4.4 and eq,c_rait
4. Purchase 4 ins all Eater's.. d equipl25

2. Or

S. Asses milt pleze etude-Its

PARENT PLANNING Vie INSi RUCTION

classr

I. Staff trainin
2. Schedule 4 conduct parent plan. PfarlibLiia1

.3. VOLUNTEER INSTRUCTION

I. Identify and publish list of voltmters
2. Schedule volunteers into schools

I I I I

11111111111MMINI
S 5!P

P1
C11113

11111112mism-
1111.111.1111

1111
1

(See 4,2,3,4, above),

11111111.111

PIP

4

I I

MOM P
S'P IRE IM

11.11111111.11111OUNIMMBIRVIMMEIMEMMIZEIDirsimi
118111111BININIMMIIMINMEINWEN
1111111111111111111MISSIM SI S P 11111

1 Support Li )

I 1 P P-4P C

5 PIP Sc
P C

3 Train volunteers for special activities
K. PEEk INSTRUCTION

1. Identify students and pair
2. Conduit seminars

3. Peer instruction 3 times week
L. CULTURAL ENRICHMENT

M. LEISII EN CHMENT

Cr

P

ril" .611111uum
!.. r_ti r_i__ri NEIpilErn° MI II ti

woo er.Flimins "MIMIN

P

(Sit Ion inuation School S port Level)II loom

II
P
pow

Mina
MIMI Pr"

MillEgrillIMINimminus



am
O

M
N

 W
.

H
U

M
11

11
11

11
11

M
IN

 N
M

I i
11

11
11

11
11

11
1§

11
1M

11
11

11

1
N

E
N

E
I

. O
M

 w
ill

 I
II

um
IM

O
 M

E
E

M
E

 N
IN

E
E

ll 
IN

a
M

I 
M

II
II

IN
 I

 I
I 11

.1
11

11
j1

7.
..i

I

..
R

im
m

.. 
m

il
1

an
 ..

...
..

m
um

.
n

il
1

m
.

...
..2

 a
 .1

1 
ile

N
M

 1
11

1
M

IN
N

I

im
m

m
11

.1
11

1
m

am
a

11
11

11
11

1E
11

 1
1I

I

m
an

nu
ni

m
al

nu
m

lim
m

E
m

lim
m

11
01

1.
1

11
11

11
11

11
11

11
11

11
11

11
11

1 
II
I 

0
tr

1
si

um
m

un
iu

m
nu

nu
n 

Im
m

o 
il

I 
11

11
11

11
11

11
11

N
M

11
11

10
B

nI
N

I1
11

11
11

11
11

11
11

11
1

M
I

m
iii

im
m

1M
11

11
1.

11
11

11
11

11
11

11
11

11
11

11
11

11
11

11
11

M
11

11
IF

IN
I 11

01
1/

11
11

11
11

11
11

11
11

11
1p

1
11

on
nu

m
m

um
m

uu
s 

in
 0

11
.1

11
.

11
11

11
.

iii
i

1
=

11
1W

ill
im

 I
N

N
II

II
11

N
II

II
I1

11
1.

1.
11

11
11

1E
11

11
11

11
18

11
11

11
M

i i
 m

i m
om

 ii
i

11
11

11
11

11
11

11
 II

 M
E

M
O

11
I

11
11

11
11

11
11

11
11

1.
11

14
11

U
M

 1
11

1
m

in
1

Il

um
m

un
11

11
11

11
11

11
11

11
1

11
11

11
11

11
11

1i
11

11
11

 I
d 

I 
i

1
I

11
11

11
11

11
11

 1
 N

M
I 

11
11

11
11

11
11

11
11

11
1

I
11

11
11

11
11

11
11

11
11

Im
il1

11
11

11
.1

11
1.

11
11

1H
ul

1

im
m

um
m

iim
p

m
u 

Im
m

ilr
ai

lli
1

I

11
1M

 I
M

IM
M

11
11

11
11

11
11

11
11

01
1

po
ll

w
ilu

si
 m

um
 im

m
ilo

rn
iu

E
li

1
11

1s
um

m
ai

m
m

om
m

ul
l1

s1
11

11
11

11
11

11
11

11
11

 1
11

m
om

m
im

ilm
um

m
ul

em
im

l1
11

11
10

1 
R

I 
1

11
11

11
11

11
11

11
11

11
11

11
01

11
11

11
11

11
11

11
11

11
11

11
01

11
11

1 
I

N
 M

I
11

11
11

11
11

11
11

11
11

11
11

11
11

1
1

M
IN

 M
U

M
 1

11
11

11
1,

11
11

11
11

11
11

11
1

11
11

11
1.

11
1.

11
 1

1
11

11
11

11
11

11
11

11
11

11
11

11
11

11
11

11
11

11
11

11
11

1 
M

IN
I 

N
M

 U
lf

11
1N

11
m

11
11

11
U

1 
11

1 
11

11
11

11
11

ll11
j

m
1u

11
1i

lm
11

1M
11

11
M

1I
 1

11
11

11
1M

1n
i

Is
C

op_
IM

_

im
nm

m
ilm

am
m

um
m

um
m

ul
lu

m
m

iil
n

M
I il

m
em

or
m

em
lu

m
un

ne
ub

ip
lii

im
ai

im
ili

m
y

II
II

m
ill

m
um

m
nl

im
in

ui
lim

iim
m

1

11
11

11
11

11
Im

i1
11

M
II

M
U

M
II

II
I1

11
11

11
11

11
1 

W
ill

11
11

11
11

11
11

11
11

11
11

11
1.

11
11

11
11

11
11

11
11

11
11

11
11

11
0 

m
um

'
in

fi
um

m
ili

nn
um

 I
N

IS
II

1 
IM

II
II

II
I 

M
E

M
II

II
II

I
11

11
11

11
11

11
11

11
11

11
11

01
1 

IN
11

11
11

11
11

E
lI

lln
i I

11
11

11
11

11
11

11
11

11
11

11
11

11
1N

11
11

1N
IM

I 
11

11
11

11
1

11
11

11
11

=
11

11
11

1i

I

11
11

11
11

11
11

,1
11

11
11

11
11

11
11

11
11

11
11

11

M
IM

I 
II

pu
ll 

I
I

M
M

E
N

im
m

ili
um

m
iim

m
i

In
i 1

Il
ei

m
lim

ilm
m

liN
11

11
II

 1
11

11
1

11
11

 1
1

E
m

en
im

m
in

um
m

ul
m

ai
nu

m
m

un
im

m
 I

I
1

11
1

iir
lim

or
ri

l i
i

io



H SCHOOL
RIDE LEVEL AFFECTED

PERSONNEL INVOLVED

- PARciPANS
C COOROtaVES

S SUPPORTS

1)(-1..1i3

:. I Kim '7
COW. "FF *
RS'Rur COIAL 9Si0 :--I 4/41t.INI J. PROGRAM PROCES SES ..,: P 1 I 213 4 51617181910,11H21c1r- --__/M

A PFR.S0NALliEl, A.SSESSMENI
I I , 1

' 1 . I
I: . -4- -1--

i

' - e` -.4.-- ._. -1_4-4
d L._ _____IPI : 5____ ________C ',.P . P p,

I I . ?lan assessrunt Programa
-0f

Jilt alp needed materials $ ' i ! 4:HICI I I. -
, 3. train selected ,tiff Pier:, r

--t-

i.
LS S.' I 1 P P P.C.

pl
,,

4 . i r pare persona izc i nroik dur.
, I P I , j) CI,0t .

I. conduct ar I t n1 on ',/{
I , . , s ,p

1 1:4 1

I

i
T

.

51 ip 5! C
, . t onao. t s t odtnt planning -4-4

,
,

i i -4------.
S C7 . s, , t Iti, nt s

P ' 5 5..---4- -,--f--41--!---- _,_P
1 illill " Si PI 7-4'1 5' C

8. crises. rsenalizcti--ka<h .t Wont.,
-r- ,

I

.
I I

I , ' 1 'P. .P. if',
4

,pPIP
1 4 4

C P4 . Lvaloate assessment progr.
"S 10. ,Indi fv procedures rt

, ,
-.- ------ -- --. -----,S, S' Si .S1CPPM- --1----A---4---0---+-hlt ; . B. REGtLAR (LAN', ACIIVICI I I i I ! I

----,-----4--- 'I. Recruit 10 teachers .0 plan 1 e< tiges I '
' C P. 2'

2. cm, Inv :0 teacners to Ilan 9 we, ks annual I

---1

I t i
' SCIPE&S"1. 'Ian regt strat'on, prepare materials

I
1 ' C

IMI
A 1

I , . . orient tile use of ) vre 'nodule" ;

I
, , t ' S I '

'
i ! C rME n ,. implement new courses 4-11 . ! 'IS S'S ,S

_. .
_iP; P' ,C -

raL. Ionit,r course acIi,:f ti. f
i ' il Y ' S ;131 , 1 IP'S, tu

7. . rain staff in valued processes -±- ,

S S' P P ' ' !Fjc P. rain
1.'i R. Evaluate class activities INIMINEMINIMEMIIIII

111111.1M111111
1.11111111111.111MMI1111.r. 11=1

p1 i p P
P

P' PI C P
C

t-,a; u

PIP P P PIlan

Impl,
alall

ODerat

Fvalo,

Plan i

Obtain IIII:
111191

C0111111 iiiME
Asses., Ill

9. Plan i flanges in class offerings

S
= 10. implement klIanitet. ,c p 5MB

CM

Ii. Plan summer sessions

. . .Li11 P
a S

PIIII
P
P

_____I

P IP P P C
12. 0erate summer session I In

PUN
P c13. Evaluate simmer session PO C14. Plan basic Friday elective p rogras 11112

1111
um.

111
San
spfl.

S P
P
p

ri Eriwaimm
.CHUM M

P

IS. Obtain needed materials inisis
VI

c16. Conduct Friday elective program Mr IIpPp P IP
p IlMigaril,11. Evaluate Frida electiv« ,roe ram

19. Assess product ive skills develop availability

dui =1=1. MI MILMIUMP1 UM M
Creatt MI 19. Create plan to increase productive skills develop

lapienn R.,_
Rector'

20. Implement productive skills plan

II
Ito Hi

111

NEPEAPplikillellt
C P

21. Recruit tutorial aides

Train t
I

22. Train tutoria, aides
S S P

UN! c
ME

18
CI

23. Identify students needing tutoring
III Il =MIMEO OM ORM

ingam.

INNEVA 11A

no 24. I .lenient tutorin services WM= la P =Min RA25. tvaluate tutorial . rograa
26. Modify tutorial program

1111111 ...NM OMPEP WIRD P MMModify
liam. III S P P CPCPU

Plan in irs

MC

MIMI

21. Plan individualized learning renter
111 . 14Acquire Ill

rain ...=
petit. 11.=
valuet

28. Acquire Itarning center materials MilsL 9 II
1.

ra29. Train selected staff in we of learnin center 11111mu..... ri mums Pm P30. rate individualized learning center .9. ... c...31. Evaluate ILCuieration PMEP

1111
P PIIIC r2

1 I II I II ill!,,. .
1 .... ......I.

la,,.. .. .11. -, I.......... ..



II
1

aa

II
Ip I.

E
M

IUl
1111111M

11111
111i1111

III11

T
IIIN

E
11

I

I
III

1111=
111

1
R

I is IIIIII11
N

M
 111111110111

I
I

II. M
I M

I
II11

1111
I II

1111111111111

I.
I

I

III 11111111111
l

livilau
1

ii in
iiiini

1 1rill!
ii.

1111 ou
.

.
... 1

oil I"III hi I II
1 1111111111111
I

InIIIE
litil n

II IIII 1
II

FE
N

N

ilI
i



C H SCHOOL page 2

PROGRAV PROCESSES

GRADI 11 1115 go I 'in

P PIRI1C Pills

C - C0011011m.

S

PERSONNEL t

I,, f I71-31*! _..7- TT-;3T-0- ,y.
i .-,-. , S5 P P pcsPP

4

A `

41- -.
P P P C- P P

4- ,,s,S ,S P P C P 5, ..,
, t

,12'P j, P P PPP c_fi____.._______." t r .
I sp p P c_ P p p-- P P P Pl_ei C 1Pf _ ,

:5 S P P p ,C,
-i -p 1 ^,.t t, 1 , il St s ,l'Pl. I" i ' 1

-------t --;---r--+
---1-

4
, al 3 it, , :, 1. C , 4 ,, t--:. I tt.it, k_ ' 1 I i ipi P' P J' pip' icIPi4,ii ,,,,,,,,, ,,,,,,,1 ,,.i. ,,i,,.. I , -17"'" i ! s, Pi , ,ii,' i ppi,pLPIP:_c4'i!an -"lido Ilt pa I I at 14, pr, r r ...... I I

1
I s:. ,.. j); 1 ,,,:1 PI c4_,__ __..! `-wleaeIt -0. utlec.t n.:,11% it . pr2ra-

1 1 I 1 ...." i -.§-.' .S, if, , i iS, i, ic:-. 1. t . la nat._ student r,1,11. at 1,,,1 progr LI,
1 I P Pr 11-=-%77----ri_Pi ,c -11,1

-,---7-
1 i

... torlifs at act: I 1,u,11, at .en proi,ram
i 5 P ,p, i Pip! p Prc I; ....,__

"'-tP II.A, II1`,,,PH-P (CtrY,I.,1%,
I I 1 -.-----L , , " :Mt: . , , , , t i f . .t . , , . t ' ,and Our I I 1

1 1.....0 ' , 'c pi I 'pis P i_ ',piP.I1j,Ct Inn per it. I r /I ,,,,, I I I I

I ...IWO 1

i

: iommim.
I I t 4 ' I

1 --4--

t 4 1 r l''',. nth t's 0-"gr ,..,.
t

:

1. 4,clain ilv Aitivitv pinit.i. ig is.. t. th. ! l'-'f FT-4,
1

1 r--li ,
. ,

-...-.1,1R, Emu, ittrVi

si t f 11 le, plan instr I, t a Wit, 0'
immilmaMI,..

I, -1---.1--,1. '1 intlii 1 \l' .......1 t.ing, . apahl III,
c. As,ess torabonitv us f sites 1-4- T-Tt----1'

,

IMAI

111,

-e Ito

rot.

°mot,

aluat,

di is a
°mot

cilit
aluat
di fy

S. create site utilization nual plan
b. implement ,ossounity tar plan

1. hvaluate annual ,osummity use

S. Identify non-school youth organization

I

9. Promote community youth programs

10. Evaluate activity program
11. Modify activity program

12. Promote hobby activities

13. Facilitate hobby entries to County Pair
14. Evaluate hobby activity
IS. Modify ',,,bby activity promotion

4-

I 1

I 1

,

P,
S .P ;2' ,s;

;P ".cip;
;_45 is: i ,si

4 IS 5 i 'Si ic'SI 1,1

.s! s Pj

PP, J 1 .cp Pip IP,
SiS 1,511 1 IC P :51P
pip , ,p c

111111111111111111111111 UM NI
111117.1111
111111111111111

111111111111111111111111111111111111FIMMEMti sammumaminernumura
1111111111111111111MINIFINIIIIIM c I IPIPI P11

P tiP 1 ip

I !PIP IPP
P I cP, !cif P

1P



M
4
1
1
1
 
M
I

i
m
m
u
n
i
m
m
i
n
i
u
m
m
e
 
m
u
m

m
a
i
m
 
n
u
m
 
l
a
m
 
o
p

1
1
1

m
m
u
m
m
m
u
m
m
u
n

m
i
n
i
m
u
m
 
m
u
m
s
 
i
m

a
s
u
m
a
n
m
 
m
o
m

N
o

1
"1

11
11

11
11

.1
0

...
" ...
...

...
...

. .
 ..

N
N
W

M
I
I
I
I
I
I
M
U
M
M
I
U
M
M
I
I
I
I

M
 
M
E
 
1
1
1
1
1
1
1
1
1
1
1
1
.

M
I
N
I
U
M
E
N
I
I
I
M
M
I
I
I
I
M
M
 
I
S
 
M
N
I
M
M
I
M
I
M
 
M
N

F
il

M
I
N
N
I
M
M
I
I
M
M
O
M
I
N
I
M
 
1
1
1
1
1
1
M
1
1

I
I
I

m
m
o
u
n
u
m
m
o
m
m
u
u
m
m
u
m
m
o
m
m
i
n
g
m
i
n
u
m
m
m

u
m
u
l
u
u
m
u
m
u
u
m
m
u
m
u
m
m
u
u
m
 
u
m
 
I
I

M
I
M
I

m
or

M
IM

E
11

11
11

11
IM

II
11

1

m
ill

m
m

ilm
Il

im
m

w
oo

m
m

um
m

m
ili

m
m

ui
11

1
11

11
11

1 
1

su
um

im
m

ul
11

..r
...

...
.

m
m

iim
m

m
im

ilm
a 

im
um

iln
Il

lim
iu

m
m

iI
im

m
um

m
im

m
in

un
ill

I

m
ilm

in
si

ni
m

m
ili

m
ul

l1
1M

ir
1
0
1
1
1

1
1
1
I
n
i
u
m
n
i
r
r

im
.

m
um

 ..
..

m
ili

i
lim

n 
II

1
..i

..
n 1

m
uu

m
m

M
E

=
 H

IN
III

M
A

M
M
I

M
N

II
11

11
11

11
11

10
11

11
11

11
11

11
1E

m
m

ill
U

lle
lli

 1
11

11
11

11
11

1
E

N
O

N
IM

III
M

M
IM

III
III

Iim
iu

m
li

m
un

iu
m

m
ill

w
ir

so
ll

pi
1 

i
1

A

0
11

11
11

...
01

..
m

i m
ai

m
 1

1
1
1

1
n
u
m
m
u
m
o
i
m
m
 
m
u
T
u
n

1
l
u
m
m
u
u
n
u
i
m
m
o
m
 
m
 
m
i
 
i
n

i
m
u
n
i
m
o
u
r
m
i
n
 
a
m

..
T

i.
1

up
uo

m
m

uu
no

m
i..

.
II

1
it

m
m

ei
.m

...
.0

...
.

I.
®

.
11

11
11

11
11

11
11

11
11

11
11

11
IN

 N
11

11
11

 1
11

11
11

1
N

M
I

M
B

11
11

11
11

11
11

11
11

11
11

11
II

M
M

I1
11

11
1 

II
hi

m
m

m
ai

m
m

lim
om

ul
li

Im
ig

iu
m

in
iu

gu
nu

ip
lo

w
N

s
E
M
E
N
h
o
u
N
m
e
d
i

p
u
r
l

-

E
n
u
m
o
m
m
m
u
m
m
o
m
m
u
u
m
m
i
l
i
n

m
u
m
m
o
m
m
n
i
m
m
u
m
m
o
m
m
i
m
m
u

m
u
m
m
u
m
m
u
m
m
o
m
m
o
m
 
m
u
m
.
A
I
 
I

M
I
I
I
M
I
I
M
M
I
I
M
E
M
E
M
E
M
I
S
M
E
N
I
I
N
 
1
1
1
M
M
I
N
I

M
I

1
i
m
m
u
m
m
u
m
p
a
m
o
n
u
m

i
m
m
u
m
m
u
m
u
m

u
m

u
m
 
I
s
o
l
u
m
a
m
s
 
m
o
m
 
u
s

u
s

1
I

11
11

11
11

11
11

11
11

11
11

11
11

11
11

11
1 

IN
IM

IIM
N

11
11

11
1

.9
1

1
...

...
...

.,.
.r

....
...

...
.. 

..
11

11
11

11
15

11
11

11
11

11
11

11
11

11
11

11
1M

11
11

11
11

11
11

11
M

IN
M

Il
l

11
1

5
11

11
11

11
11

11
11

11
11

11
11

11
11

51
11

11
11

11
11

 II
N

IN
E

11
11

11
11

11
11

11
11

E
ll

1

E
N

m
i
g
i
u
m
m
c
g
m
m
u
m
m

I
l
i
e
s
m
i
n
g
m

H
E

1
1
1

1
I
I
I
 
1
1
1
1
1
1
1

1
1
 
M
I

I
 
I
I
I



c HIGH SCHOOL page 3
RADE lErELS AF,EC,f0

P - pAATiCIPAIIS

C COORDiKATES

S SuPPO,'S /

PERSONNEL INVOLVED

Ao Ia. 11 PROGRAM PROCESSES 9 10 ii I/ c
/ . - -

'' 1, /I / /Pci ts SiF1,1 7 / / / / /
t f-,1

F. Field Experiences , , I; li 14 I_
4 -- '_._

ip I 15:5'5I 1 ,P' PI Ifil
1. Class field experiences annually

2. rield t erience tralni
1

;s
:

J3'

i ,S,

; ; IP;CI 1F-%1

Pii"PIP-rcfl
IC 'PIPIP -I P1

e. _

3. kvaloate course field experlencts

I I I

s I p
t
p, I

p 1 1p p1
ip
PI. Plan trekking s-hoel

fr 8M,
5 operate trekking school IS ISIS 15! P C P

C -
P

I

6. Eval,lace trekking school
7. Plan school camp program U

PMOI=1 iiP _1PY'P; ,PiP .5

!PIS'.5i le1PIP' PK'
I, I t

8. C:nduct school camp trainink,

II.
I 1 1

lir' _l_

I S 1 .5;Sr, 1 1P1 IS IS S 5,
9. Operate school camps

10. Evaluate school Lamp program

II

I I 74s s 1 si_ , IP SIC 5E9
a I=

Ii''+'''' ,

I '

Is ; IPI5
!P'PP,L L , P Pp PIP C P

5
;,,;,.

MB
11. Secure Forestry learning center site I

14P

tli,' i7-- 5 P 5 C 5
(Alf '

12. Plan Forestry learning, center operations

111111..1

111
IIIIMO

Ell

ipi 4): IP P P P' Cl P Nara
1113

CP
Ilrl '

n
Immalmm 13. Secure FL( trainin

i

IS I,_I I PIPPPSSSC

I

PIMP14. Operate forestry C.C. 15' IP' IPIcra- migimigliging ,PPPCIPP
15. Evaluate forestry L.k. program 4'1 IPi I 12 iPPPPIPPPal,.

IIPa 16. Identify garden plot sites 1 i ,pi I I P.
an h El
pl me^ IMZEMEI
MI

r
mom,

17. Plan horticulture learning center program 111. Pip! p i pp C.

18. Implement fall garden activity li SiSI 1 1 IPS
P

P
C

C
mi

19. Im lenient spring garden activity IIIIIIIIIII
I=

I

r
I I 1___,

20. Evaluate horticultural L.C.

1111111.110111
Ili MIMI

=MINE
P p 1 1 1 PIP

P
P
p

p CM
Kil

5211 MI.:
21. Fuld 50 summer school scholarships P' 'P IP

d I MI

"1

11111 IIII22. Plan public service program III

IN=
Inn

III

.111

11111111111.1....111
MNIM
MIMI

IIIII

pH
t

p P
ra

la
S23. Train appropriate staff for P.S.P. III=MI

24. Conduct public service program ri S I I

P P1PPPPPCP
c

UMEn Illimillig

gh t im 25. Evaluate public service program

G. Cultural Enrichment Effort ,

milli

1

ai'm s

-r-

I

ural r

1. Hire Art teacher

i an 1111 pm 1 2. Plan Junior High art program p . P P
3. Secure standard instructional materials ME MEIN Pcure a 1......
4. Secure and use visiting artists in the school

=MIMI

IMI
I AIM

S
P
S t- i--

III

_ULM
WM CI

P

RI

ETBIM"
mmo 1.mm=

INMT.=1 5. Institute Jr. High art program RR P S
al 6. Evaluate Jr. High art program =MIMI P

alua..er , -
glimmigimini

real 1

-...,MI 7. erate a summer theater

8. Create library cultural centers - manubcript

NMMIN In P
IIMP

PG= P
p

0 P C......=mem
MNNIMI

9. Establish and operate media literacy program i...ra
ream

Erni'ill=5E11 S ra
P

EIBP
nraorm

ramraraP
mionmEMIEn

10. Establish and use community learning network Ica 1

-1MI
mill! gmmigemmilmmi

Ian a
: - . 11. Plan and ccaduct 4 cultural symposia annually uspocompmono



E
 
s

m
m

m
am

- ma

i M
ll

E
M o1

1
0
1
 
1

1
m
l

II
m

u
L

II
m

m
i

1
i

a
um

m
om

m
om

m
i g

o
1

11
11

I

II
au

s
u
n
=
 
I
m
a
m

m
i
l

1

I
0

m
m
i
l
m
u
m
m
u
l
 
I
M
 
M
O
'
 
M
 
I
I

U
M
W

_
I
N
I
I
I

I
I
I
I
M

N
a
m
 
n
u

1
 
m
o
m

i
m

11
m
i
u
m
l
i
m
o
m
n
 
m
u
m

0
1
 
n
n
u
m
M
l
l

5
1
1
1
1
1

m
i
l
m
u
s
i
m
m
 
m
u
m

1
I
o
w
a

m
m
i

1
M

I
M

I"
M

I
1

II
I

g

M
IM

E
 1

Il
l

IM
I

I
1

M
U

M
I

I

.

.
.
.
.
 
.

1
.

.

u
.
.

F
I
I

I
I I

0
1
1
 
M
I
 
1
1
1
1
1
1
1
 
M
I
M
I
 
1
.
1
1
1
1
1
 
1
I
 
M
I
M
I

I
1

M
M
U
M
M
E
N
N
I
I
M
M
I
l
l
 
M
E
M

N
M

m
"
"
l
i
m
u
n
m
i
r
V
I
U
L
F
9
1

1
0
1
1
1
1
1
1
1
1
1
1
 
1

I
B

m
o
m
m
o
u
f
l
u
m
u
m
m
u
m
m
u
m
u
m
m
i
n

u

I
m
m
u
m
T
r
u
p
g
r
i
m
m
u
m
g
_
m
m
i

i
s

1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
 
1
1
6
1
1
1
0
1
1

I
I
I
=

1
1
 
m
i
n
i
 
m

u
m
m
u
m
m
u
u
m
m
i
l
 
l
i
m
 
m
m
_
 
0

i
m
m
l
i
m
m
o
m
m

i

m
i
l
m
1
1
u
m
m
i
r
l
i

m
u
m
m
 
n
l
i
o
n
 
n
i
s
i
=
 
1
 
N
E
N

I
m
i
m
m
u
m
m
 
I
n

m
o
m
m
m
u
n
i
m
m
i
m
m
 
m

,N
pi

r
.

...
,

.. .
I
m
i
u
m
m
i
u
m
m
u
u
m
m
u
l
 
m
u

m
i
l
d

I
 
1
:

1
1
,

.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
"

i
m
u
l

i
m
m
u
m
m
i
l
m
u
m
m
u
m
m
i
l
 
m
i
l
m
u
m
.
 
M
U
M
 
M
A
E
M
M
I
 
a

.
.
.
.
.
.
.
.
.
.
.
.
.
.

.
.
.
.

.
"
.
.
.
.
.
.
.
...

...
.. .

.
.
.

U
 
I
I
U
N
 
I
H
N
I
M
E
N
M
E
N
E
N
I
N
I
M
M

I
N
I
I
I
I
M
1
1
1
1
 
I
 
n
u
m
 
n
o
 
m
u
m
=

.
.

I
M
E
M
=
 
1
I
 
M
N
 
I

1
1
1
1
5
1

1
1
 
m
o
m
 
i

r
i

0 O

m
o
m
m
o
m
m
e
m
i
u
m
m
i
l
m

I
u
M
o
m
i
l

I
m
o
m
m
i
u
m
u
m
m
u
m
m
o
l
u
m

1
 
u
m

1
a

i
m
m
i
l
m
 
I
m
i
s
m
o
 
u
m
 
i
m
 
p
i

I

i
E
 
m
u
 
l
 
1
 
1
 
m
s
 
1
 
m
o

m
I
m
m
u
l
u
m
m
u
m
m
a
l

I

II
 -

11
11

11
11

 1
11

1 
1

II
I

11
 1

1
1

11
"



HOOL

PROGRAM PROCESSES

[P - Pi. C Pa',,
C COOK; NV

S 5JPPO., S

GRAD( ,EE, arcEic,c,

P I f 21 3 c

%VOL', tD

ss1( s ,s s r tl
;.

1. Pi 41. pro: rat'

I T

I

o;,:ai. i-1 rurcot s ,

St I 1,1 r o edurt s

Mill

i I 1

III D Radio St at it n

r

tt

1- Plan p rug ram

I. Evaluate pro ram

i

I

I ,

1--

t ont r

n, t i

111 4. Implement program

5. Evaluate program

Obtain qui pmen t

I PI n .r ram

on. ra,t engineer

--1- 7-t-
,

1

-1- 1

1 -:..--
--1-2-- i

_,__,__ 2.___, _
f 1..--

1 1 P

1111teal,
t . i -I

I .---fF. Drama
E, --4- -4-4-1

11 2. Obtain materials
I. Plan program

,
, 7-4-1 I

I t

,MIN 3. Implement program
i

4 Evaluate protr.us ,

I

1III F Civic Education
1--r---1 1 1 11. Plan program
, 1 1

1s, tb .tail
, Iottdut ro r,

I iis II u tt. or rat-
tl rt_ut.o aoguao i_I__ 4,

I Plan or grin 4_,_! I!'I

t aln mate ri al,
I I7.p I t 'It pros nu,

it

t.

i ,

i I , I

---"----..

, __1 L
: I .11111 ,S P PI P P P : C'

t----,----1- P Ss ' ' P SIP c ,S,i , __________ , t -E--,-- --+ST . p 5.; p...._._,..ICI'+.4
; s sS . CPC 1 sr Ifs'Ii.

I

S' 'Ps 1S'PP sCI

fs, i , ,s,_k___,__IiSsIL.C44

is f 'Pi I : /31L
sS' ' ' iS' '5 P C
IS LII I PS S S P

1C.iPI f 110-H SP 5 C;P
I_

!
1

1 ,

I§IPf 1 ipl 7 P P IC
1p si 1 ,p ss c pi 'P

-r I 5 1 --j- -s-P
, 1 _p i I i p,

valuat
Nri

prop am

obtain r ate rials
moot rug ram

TI

-4

s Mfg

tI

1,1,1

I) r.11,

PI an

obt it

Imp.
Eva I It

Plan

Imp It

va In

V

P 1111

S ohe

s I

Iii r

Imp I,

Eva

simmer

Plan
Sched

ASsig,

,p1 n.

Evalu,

Locate resource pcop le
3. Im, lenient rail m

4. Evaluate
11 . '101/1 Fl I)

A. Evening Classes
I Plan r ram

2. Schedule students
3. Assign teachers
4. Hire support pi rsonnel
5. Implement program

valuate program
B. Summer Program

1. Plan .rogr
2. Schedule students

S P

C

cjP

-4-P1
,P P IC

1P c p
CI I S P S 'P

s 15 PIPE
:4p1 f IC

, 1 "i 1

Tp7f3
IPIsI

I P

MIR P P
1

=MEP P P =MP,' R
===.1111111111111WAIRIlaRIAIM

_11.1111=11111111011111111111111111111111WKIIIINICIBIE
IIIIIMMIIIMIIIII11111111111111171111111 S 111111111121M0
111111111111111MaiiiiiIIIMIIMIN P MBE] PON

1111.1111111111111111MIEM P P lerP P

1117.'".T IMMIMME11/2111KIR
4. Implement Program SIR
3. Assign staff

MMOM MMOO

1

1311

5. Evaluate program
O



m
.

...
16

.1
.

. p
i I..

p
...

..
ffi

rm
ar

dr
an

al
m

m
m

i m
om

s
um

 m
om

M
E

M
.

Ill
m

III
ar

il
I I

s
M

E

M
I 1

11
11

11
1

.
1
1
1
1
1
N
I

M
 
1

11
.
.
.
.

N
i
i

1
1
1
1
1
1
1
1
1
d
1
1
1
1
1
1
0
1
1
1
1
6
1
i

1
11

11
...

.
in

m
m

um
m

om
11

11
11

1
ou

ni
um

m
11

11
11

11
11

11
11

11
1 

11
11

11
11

11
11

11
_

11
11

11
1E

M
III

I E
M

IS
M

E
IM

M
IIM

IE
M

I1
11

,1
11

1E
lE

11
11

11
1

I
I
I
I
I
I
I
r
 
9
1
1
1
W
1
1
1
1
3
2
1
1
4
 
1
 
d
i
r

i
m
 
m
u
m
 
1
I
m
a
i
m
u
n
i
u
n
3

M
IM

E
 1

11
1-

11
13

ru
.1

1.
...

1
...

...
.w

ir
li

!I
I

. 1
1.

...
I
m

om
pi

ii
1
Im

m
o

Il
i i

iii
IL

 '1
.

m
m
o
r
i

.
.
.
.

.
.
um

om
m

i I
N

 0
0 

O
M

IO
U

11
1 

ii 
IN

 M
E

I 1
iji

b
1
L.

...
...

.
...

...
...

...
I..

"
...

...
...

...
...

...
...

1.
...

...
...

ii
.

...
...

...
...

. .
...

.. 
...

 ..
...

.. i
...

...
...

...
...

...
 ..

.
.,.

 ,.
 .

.
. ,

...
...

.,.
...

.
...

.,.
...

...
...

..T
.

...
...

...
,..

...
..

ii

,..
...

...
...

...
...

...
. .

.
.i.

...
...

...
...

.
1 

Il
l

11
1 

1

O
M

E
l

11
11

11
1

m
i

m
ai

m
 m

om
im

m
1
 
N
I
I
I
I
I
I
I
1
3
1
1
1
1
1
"
9
1
1
 
1

u
m
l
.
.
.
.
.
.
i
m
m
u
m
m
o

i o
n

1 
Im

m
o 

rii
iii

1.
11

...
...

11
...

...
.r

m
il.

...
ili

um
1 

l
11

11
11

--
-t

--

--
-1

-f
-

al
l I

 1
1 

11
11

11
11

1.
11

11
11

11
11

.0
01

1 
M

IM
I

I 
M

IM
I.

11
11

11
1

M
I 

11
11

11
11

 M
I 

I1
1

II
 I

11
11

11
M

IM
I

M
I 

11
11

11
11

11
11

11
11

11
11

1M
E

M
E

M
IE

M

11
1.

11
1

M
E

M
 I

N
N

91
1

E
ll 

11
11

11
11

11
11

11
M

M
II

IM
Il

l
1 

no
m

Im
s

II

ni
fi

ri
t

II
M

If
m

om
in

iu
m

 I
IIIN

E
l I

E
E

E
11

11
11

11
1E

M
E

 1
11

11
11

11
N

M
I 

W
M

=
 I

 I
E

 M
U

11
11

 M
IM

E
 M

E
 1

H
SI

II
II

 1
11

11
11

11
11

11
 I

II

I

ill
 il

II

li

I



page 2
GPO' 11511.5 AI 1-1-C1114

P - S

C C1304010115

IS

PERSONNEL INVOLVED

I /
/ / ,CDMB

/
444 S

PROGRAM PROCESSES IP It 7 3

I

I

5 E

.

7 8 ? 10 il 12-F t7 / 'il 47.:"./C' ', "'- '.......... .1 77 7 ,
,, I ill . L, EXPERIE\CES

I

t

1 c f I i I 4 1_4__' ' 1

"' A. Sto-e Front I
i

I I

lifil_zil
I

I I 1. P an prrgram I S P P1 1 ipi L__,_,IF i P

2. a:cure ite psi __4
1,1.1.---P

..,Iltdult students

411111
nnnnnnMI

1
11
MM.

1111111110

arrpElre
IMIMMONS

MEI=

Wi
' 5 1

1

1 ipi ,s1SiC ,

I IC 1 IS IS ,,, s Pc novate site P' s _I

TV- . P,P 1_____j,.. Si cure rocr,handtse

n
III.

P
S

1 5

P
P

s p
5 P

: ,

C P
I, oferatc program

-t

IInla
C

IP'
I

s, 1. E, al sate program

-1-1;1'

i
B. 'ullic Service Program

t'1 III 1. Plan program Pt t p p C
)st 2 Establish student assignment procedures C -F P f'

7 p sis pp c
P

r p I. IM 3. Implement program emmisme.
vi 4. Evaluate program 111 P P

I

p P
r P
C'

13

,a
C
P

Intr t L. Int. rnsh ip Program

i , It

1. Phn program MI.illi&WIMP.JIMEIP
P

2. Locate work sites I
'' , . I
n, lc

ME
1,11, 1

3. Schedule students

MI 11 EINEM,
Crmill
GrM=NM

M

BIM.=
P =ICI

MS
F. mucium

P

4. Implement program

5. Evaluate program

D. Day are Center WIIIII rai=r21111Mnon
Elrell 1. Plan program MI.

obtal 2. Obtain State and Federal guidelines

Ingt 3. Secure site r 111 .P P 111311112061311CEI=Mc P

S
.bt1 /: 4. Assign staff _ MOM
ME 5. Schedule student workers 1

MEM Elm
Enrol 6. Enroll children nnnnII.

1
no

=SE&
ii P ER 5 5 0 s

1 p I t
at 7. Implement program P

P
P
PPPC

P P CI
'RBA. I

8. Evaluate program
IV. URBAN EXCHANGE.

11111

1

Ell

nnnnnnnnln.n
=MI

KAI S PC
MEM
IS

NM

nnIPLIP
S

P
S
S

PP
PS
C C.

c
P
fa.

Plan

OE2.

EN
En
Evan,

1. Plan program
Secure cooperative s.hool

3. Schedule students I4. I ,lemen. program Ir.=

.1.

lald

IIU S
P Emma

111.

P S

GI
Par

5. Evaluate program P
ME V. & VI CULTURAL E. LEISURE ENRICHMENT (See Continuation School Chart)

VII. PEER TEACHING ISM NM
Ass, 1. Assign staff, plan program 11111-MMINIM1==l1MIMI-IMMINIMMI

S FM P P EC C
Schell 2. Schedule students MI M=M111111111E1=IMNE= E.

111MM: RES

Es
ra

S
S

C p
P.

M
3. Implement proiram

Evalu I 4. Evaluate program

11111
s

ils
PP

MOM
pp
=I

P

C p

c
CRLI/1 I VIII. CREDIT VIA PERFOLMANCE 111. Xi
Plan 1. Plan program
Cont r- 2. Contract staff for summer h al 1 P P Sc p p

3. Summer work S$
PP

P
1112

S

PC
p p

PCIMEvals y4. Evaluate and modif product
Impl m 11.. 5. Implement results NI=MIMI=M=Illi

S
P

nEnPlume
Evalu. 6. Evaluate program 12 PPPCIE



M
O
O
 
M
O
W
N
 
M
E
M

1
1
1
1
1
1
1
1
1
.
1
1
1
1
1
1
1
2

1
1
1
1
1 o

1
1
1
1
1
1
M
I
I
I
I
N

1
1
1
1
1

m
 
m
u
m
 
H
O

I
I
I
I
M
M
I
N
I
M
M
E
H
M
E
N

M
I

I
1
1
1

E
M
M
E
W
H
I
I
M

1
1
1
1
1
1
7
1
1
1
1
1
1
1
1
1
1
1
1
1
1
M

a
1
1
1
6
1
.
1
1
1
1
1
6
.
1

I
N
I
M
I
N
I
M
I
N
I
M
M
O
N
O
M
M
I

U
M
I
I
M
M
I
N
N
I
N
T
I
M
M
E
N

1
0

M
I
K
I
H
N
I
I
M
M
O
N
E
M
O
M

an
M
I
I
I
M
M
O
M
M
M
E
R
M
M
U
M

M
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1

a
n

M
M
I
N
I
M
M
I
U
M
M
I
N
I
M
M
E
M
I

1
1
1
0

E
M
E
M
E
M
M
E
M
N
I
M
I
M
M
E
m
m
 
E
E
O

E
 
M
M
U
N
N
I
M
M
U
N
I
M
I
N
O
M

m
O

iin
i

I
I

m
a
m
m
o
m
m
u
m
u
m
.
 
i
m
m

o
n

1
1
1
3
1
1
1
1
1
1
M
1
1
1
 
1
0

I
N
U
I
M
I
I
I
I
M
M
I
1
1
1

u
m
u
m
m
u
m
m
u
m
m
u
m
m
u
m

M
U
M
M
M
M
U
I
M

E
N
O

W
O
M
M
E
N
I
I
M
M
O
M
M
I
O
N

N
E
W
I
M
E
M
M
N
I
 
M

0
M
O
I
M
U
E
N
N
O
I
M
U
N
I
M
U
M
M

O
n

M
I
N
I
U
M
U
M
O
O
M
M
O
N
E
I
 
M
O

1
5
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1

o
n
u
m
u
m
m
u
m
m
u
m

N
O

U
M
E
N
I
O
N
O
M
M
U

M
O

i
n
i
m
m
u
u
m
m
s

u
m
l
n
.
.
.
 
n
.

1
1

M
O
M

M
M
U
M
M
I
N
I
M
M
E

1
1
1
1
0
1
1
U
N
I
N
N
U
M
B
O
N

1
1
1
0

M
M
O
N
N
E
M
U
M
M
E
I
N
I
M
M
E
M

i
n

m
u
m
m
u
m
n
I
T
I
 
s
.

1
1
1
1
1
1
1
1
1
1
1
1
1
M
M
O
R
 
M
E
 
I
I

I
n

au
ra

I
m
m

1
1
6
1
1
1
1
1
1
4

M
I
N
I
M

I



,PLC I

call
Pla

Ass

P1

Obt

on3I

Imp

iva

ath

Plan

Asst

fond
Obta

Alb.

Cane

Inplc

Eval

'3,ARt

e st

SCHOOL page 3

IDEOGRAM PROCESSES

6PLOAL PitOt.P.A.M's

GRtac a11LS WIC (7

2 3'

- ' ,C S

.C.7 sr:5
- S

rT r-7.

A Reading

Plan r ram
7. Assign staff
3. Plan summer training

obtain materials
,. Schedule students

tonduct surer trairinv
7. la lament rogram
R. tvaluate program

8. Mathematics

I. Plan psfaram
2. Assign staff

3- Conduct training consultant
4. Obtain materials

J. Schedule students

6. Conduct sumer training
7. Implement program

8. kvaluate program

NESLARCH

P

PiRS,".V .c

I? t f
-" ?

7 ir

4 'fi 4Y

.
P P
13,5;
pip
PIS S c P

'P
t

p s s

IIIIIIIIMRUMII
1111111111
INIMMAIIIIMI
11111111
1111111111111
11111110111111

VIMIni1111111 sumin

IP

See staff dew'. nt)

PraRTZ

P 'i P c1211113
P S P

SS S S NC1211
IP S cr1112
P SCP

S -1-
PS- I.

P

P



em
ilm

liam
m

em
poinelm

m
um

i
1311111111 71111 I-1M

M
 11 11 11111 11 11

M
I 11111 1111111111:-.1.111 1111 11111 11 11 11 11

11111111m
om

m
m

um
um

num
m

ui
1M

1M
M

I11111 1111 1111 11 11 11 11
11111011Z

1111111,111111111 1111 Im
m

m
ui

lom
lioniz-lim

m
um

um
nim

im
m

ui
clm

um
m

i ilim
inum

m
lm

111101111111111111
1111119111111111 11111111111111

1111111111111111111111111111 11111 111111

121111111111-1111111111111111111111111111111111
B

E
I

iN
IN

IM
M

IIIIM
 II I M

I 111111
nulim

m
im

ium
ulinui

rim
um

m
r-onim

m
m

uunilom
m

im
o

um
m

um
2m

igm
m

um
um

m
um

nm
um

um
m

ireom
m

uulm
ilim

il
M

al 1.1111111111111N
111111 111111.m

ilini
rim

im
m

um
ultw

urim
m

im
m

uni
S

m
iim

m
isvnim

um
m

ium
um

num
u

M
IN

I
11 1111

12
1111

IN
P

11111=
11111111111111111111

M
IN

IM
1111111

gl
1111m

om
usrum

i.
m

om
Im

im
ruili111111111

11111111111111111111011111111111111111111111111
1111111i1111 1r111111111 lin111111111

IN
111M

1111.11M
1111111111111111111111

lifiaralrenum
......

im
m

unionnim
is im

m
am

m
om

m
om

m
om

m
ani

0 lim
im

m
om

m
11

am
m

um
plom

im
m

unnum
os

M
IN

immm
m

m
um

um
m

um
nim

m
m

Ii
.

E
s m

um

m
u

11911111
,..

m
ono

m
ri

II
F

E
N

N
N

aar

O
il

11111 11 illi
I

M
IN

§ 11111111111
11 Ill Ili! iiir

E
 11111111111,..1111111.. 1

11 m
111111111

E
011111111111111111111111

11 111111111111
M

I 11111 M
ill 1.--11111.1 1.1 1.111111111 I

N
 I 11111111M

IIIIIIIM
IIN

I 1E
11111 11111

E
M

1
1111-11111.11111.1

11111 11 11111
111111 11 Ill

13111111111plaillIN
IFIlIalla

11 11 11 11
O

m
igulum

l shum
m

is II
M

O
M

li 11 11 11
111on Im

m
o orm

ounim
uusm

i
511111112-111111111111111111111111

11111



M
M
U
M
I
M
M
I
H
N
I
M
I
U
M
N
I
I

W
H
H
1
1
1
1
1
1
1
1
1
1
:
1
1
1
0
1
1

..p
...

. w
io

m
 m

m
ui

ls
i..

.u
.m

uu
m

uu
am

im
pl

im
m

n
III

I
m

om

u

m
in

um
m

om
ou

nu
m

ni
um

m
e

Im
m

um
ul

im
m

un
im

m
ua

Im
m

is
iu

m
um

m
ul

i
In

...
...

...
 M

IN
IM

 B
M

11
11

11
11

11
11

11
11

11
11

11
11

11
11

1 
11

11
1

1I
IIM

IN
N

11
11

11
11

11
E

11
11

11
11

11
M

11
11

11
11

0
11

11
11

11
11

11
11

11
11

00
1 

11
11

1 
11

 1
11

11
11

11
11

11
2

IM
E

N
III

IM
I M

11
11

11
11

11
11

.1
10

11
11

11
11

11
11

51
11

1M
U

M
M

11
11

11
11

11
11

1M
M

8
M

IN
IM

 II
 1

11
1M

11
11

11
11

11
11

11
11

,1
1

11
11

1 
11

11
m

i 1
1 

B
ilm

ul
im

 N
I n

um
ul

ll
21

III
III

III
E

JE
III

IIE
IM

IS
IIZ

Z
JM

III
III

III
III

co
m

m
ul

lm
am

ic
ze

nv
on

nl
im

i
m
m
m
e
a
m
m
u
m
u
m
p
a
n
g
i

m
ili

um
m

im
m

um
m

um
m

ile
01

11
01

11
01

11
30

0-
01

1.
0m

m
U

O
M

M
E

01
11

11
0-

01
2g

.1
11

m
m

=
11

11
11

11
01

11
10

-0
00

1
5
,
3
0
0
.
.

S
W
°
1
9
S
W
I
T
A
A
N
I
I

I
a
 
;
;
S
I
S
B
O
M

I
 
B
O
W

u

M
E

M
E

M
IM

IS
IM

U
ll

©
©
.r

:1
0-

0 
00

11
10

00
10

11
1g

ag
01

11
00

0M
O

O
N

M
IIM

N
E

O
E

M
-0

 -
11

Ila
n 

O
M

A
ri

al
ru

Z
C

O
G

IE
IC

i1
11

0
La

lir
a

-1
3



8S

.-_PANING SUPPORT LEVEL A - Staff Development Cent

-.4

.,.

*4 . 41 I . l D a ik,41.'.1. JI I.4 LI IC 01 I ii..a 1', !Mr .0 iNa kb. j 4. 1 5 OH: { 1 I 40 lzjas,1.1. I . I FT Mill
..1 1 A , , tot ,,a ...

t
'..._ .. _ . .

. I 1 I I ' ' I. . . - . .

I '' '

. - , .-

-. ___________.---.---.4 - --_-- --.

1 .- .- ... - 4- : -4-H- . -- _ .

- ..... _.-- -4- - .- ___i _ -_., .. t--f- .--T--4 --4,- .- --a ----- _ - _
I :

I.
. -'----.

-.. .- -a- 4 *- .4 --.-- i A - -
4i .-1

I t

'. 1 I ' I , --,-r , t I ,
, --,- -t- 1

, .

''.

_, I-4-f
1 , ; i , , ;

. , .1 , I
1 1_4 . ,

-1;
._

, ,
1 I I , I 1-1-1- i MB I ,

.... ,
.___. , 4

...a ! r-4---
. i I I

I 1 1,

--,--.1-
i

I
I

I 1 '4 -,
I " 1Intmi ' i

I I

II:1

t -4
I

.

' t , , I ; I I
.

.---.-
I I

' ' Idos11. t I _.___.---1----
' . 4 1 i

_a-- .,

I :.1 4 I i I -..._._.
.

, .
i t " .

= T.,,....

--.. --r- l i

: 1 i '
i------..1---

-,_-_._ ----. --1---
'' !

_.:__4 -.1_2,___.:___I
aml I 1 1 ; I ! i 1 I I I f ! I . t.i' u. - __.: - -.,a-__7 .. i___4_

. . . - . - - I

a ...--.- ; _-..-..-.1_,-__-, -..-
I i I 1 I I I I I ..... A Al,... ,, i T'

, i
P

i-1---1--,r- , ,

. I- -. - -1 -.-- ..- .--4-,- 4-44.
, I

1 I

L
; / ''...---

I I ; t tI 177.4-4.:i,. 1!111 . . 0. , -,-,,
! , . 4 , 111i---:1' 1

1
I t 1 I ,>. Plan ';; -

I

t

1

.1---1--
I 1 . ' I, , I I 1

I i 0. Leas.Aa .. 17::

1% - i- t :,
I

, .
1 t 1

, . i - 4 -
i I ' 1. I i 1 i 1 PHASE



tJit Center
j t, ?::

I, C a :7 :7 .
1.;

4; 47

MGM, PROCESSES , 177 177 7.-1--r, e i : 1 -. -' ' 4" .,- --, !! g g g ,s.- -

am.mor
1

.11111111111.111
1011

II rt .. 1 i i .P'P 'P F C-1i , . C p!
.

i

1 I 1

. r5-,,.r: , r r. I 1 I I

II

1

I 1 ' ' L ,p; I

,
-1 i ,I5 s :5

I i 1

SIP P 'PT ii Pi PIP
-... ,

'PIP PP ;SIPS ;
Ci
Ci

:

... I. -,r ft ,,2 a: ,I tff trallInt for 73-. 7..

If f tra1-,Irg '71-'7.. MINIM
BE
onAll

=MIMI.0WINI__MINI
=MERMEN

.11111....
111.111.1.11.111M

1.1111.1kMarZMNIP'PIPIPIP1

MIMI=.....
11S15

i, P 5 °IS $515 . ' 5 PIS WIC
P P IP IP P' SiP SIP I.,-. , : =. t t- ,.. . : , t . ....-ti i gro tp , ,10 , r4ini.g ' 11.111 P' P S

,

C'
C

.
P.P i PIP ;C IS P

S,Pi Si P; PIC
._

=EWES

:. ..........,, pr.orit.. s .. es tavIts'. '74-75 rriort ler
; ,

,10,1t.r t r tzurna I 1PiPIPIP1 S IPISIPIPIC.
S Pi P'Pi 1:11.: s;P IS P;rt..;

r
5 P I Pi pp: , 1 ' ;P

11,4vPUEMPUMUCc.
i 1 1 ! 1

PiPIP:Pi i *S,C S Pi
Pi P'P'PiPi S S. PP

i Pi Pi P P' SP'S PIP

._ i Ia.. '7...-' 7 t tr.-II: ng for staf 1. grew a .tod. t+ao-
., . , -,,,,, :-, -::1,!1:1 %mail r5 .. & class tralc1

PP P

...,,.,.. Ii 211WIIIIIIIIIIN
i. ...ii . heard mestlers

IIIIRIIIIIIIIII
A

1111I=
111=1111=11111EMs

,,. k.-ss prlirrzt lec it este. : ish for 75- 74
L

1. Plan suerr,e- 75 tralrfin
:. 0,1.fcc suare irefnine..-- 'PP PP P 517SPIP:C:

I 5 Plat 7',... 75, trainin for staff. student tease IIII
111

I I

! 5 PiP p P P s'PiS.P FE
,

ii, community volfrtteers,,... VS .5' PP PP P PS P SIP PieL;
SS 5 if P: P P P P S P S:P P i

I I

I

1,,, tr. Loridur t individual small group & class training 1 !

PHAS! IV - toritiour .attern for all ro



'CANNING SUPPORT LEVEL B R9 Curriculum Planning and

4. 4

. _

i

1

_

S

97 - 1973

0

__,

4 4

'
IIMMEXERRUMEREM

4' ' j' 3

,

1 1

'9'3 97.

1 1 1 1 1 1 = 3

MIMMEMEMEIMWan.....immmimmum

IMMO , i

1_LIMMIMM

197

5 7 7 .

-

D

mimmimgmwm..:smmaammramsmmmstimmumamammisimaimmiamm

wm........m.mai....,.....mm............

y'5

ME
I I C X X : 1 3

ISMUI'l

SUOMMIN
MISMIlm

, i

RN
' s 0

X975

'=ME
.....m..m=mm...m......mommism

-

D

MEM

974

-

MIIMMOROMOM

l..r..im

UftAlingl0MU=
ISOM:11

mu

9,6

M

IIIMM

0

MUM

977

SEISM
, ,,,,, ,

....

.. , ,,

, :,.

III

NM 111111111111 :, , , i,,.._

ilia.........................mmilmm....m.maI
m ,

' '" - i ,
s moot. 1)1,om a amu Illum /MMIMEMMMMIMMmmmm ME wmmmmmmmmmmmmmmum He, rutsM

12 i . .Estat'iMR cm....m..m. lmm.mm...amm..mmom...M...mmm.1 .- ----u- --m Or aril



anl

ing and Core Learning

I. OP,

rust

an!,

PROGRAM PROCESSES

:4PH ILiM A.%1\'.

. status1 5 stream COMMIC

'. Iry anize and son k .1, ,,rot 01 to get o :Ints
H1,10%-..AKI*4(.

4,421 Lt.r,s t.it --

I

r''-/ 4-

t - COOoD IA

S S,PI0a S

rstablisll district den.. ton hmile
rganize and work according to gu.dt lines

S,HOOL OPERATIlr4S L",ITS

Recruit and employ 5 instru<tional leaders
2. Establish building units

anize and work according to guidelines

PlFSO^Al. b.VOIA,ED

I' ''.. ' C.- --.! : 7
z . .- ,"'' ., ,..,.- 4: i- ow A

.F: .. ' le i ._ ' )1, : ' . 'te 1 P
i- i' $ n? f 4?

III ; ; . !,,,_ 1 4 ,--- . .---4 -1.- / --1--- 1- --. 4- ,---t- 4
1 ' 1 I 1 1 PIP Fl i 'C
f IT t t--I-- t t ,

--. 4- , 1 -
1

PPip' l c.
1

P
I 1 1 c I

P 1

1 1 1
I i

P P Pi Pi C P P
i

f' P P s S C.

I-1 f-

IVA



90
PLANNING SUPPORT LEVEL C - Program Evaluation

/ - 1973 1973 - 1974

ommocu. r czion .., a s . cm JA *At AA MI .14

1974 -

J1 A S 0 X 0

1975

EU Mx Oak
1975 - 1979

JI A DO 1 D J.* 7 2:1 ND Ju

1979

J1 S 7 *

-

D

1977

Ja 51...,nmrmamm-,...amnm.arawa.. Ell sommilism 1 Re r 111011t=sir
ill 1111110111111.0 111 mum= Fr r .1

Ell i 4v...

rirarM11..........,MEM .1111NAMBEHIll

m, a.m....-.
111.amil

....................----...-
-.- M.' i t

11111Ms
IIII mown

__um 111.1.
.111

MN 111.111==. 5 . t .. 1 1,, ,

t Test s=1 C 2-----C.RELII. IN21MMELCONI 7. Test pp,.aNw -I
.-ME111-111-=31-111

IIMM= MM= MM=.....MM 8. Fev db.
I II



at ion

151151315 PROGRAM PROCESSES

trot. a

tetrd

POW it

est s

est pi

redba

1. Reorganize prc,ent system

Recrmit and employ staff
3. Communicate changed procedure

4. Monitor oxp. school processes

5. Collect baseline date
. Test sample

7. Test elation
8. Feedback to staff and committees

SPAN '(C E

t 3 t 7

=rim
MIN=11111111immg

nomi

I:- Po' Cpc"IS
C - 030PLIPeIS
S

I I

PERSONAE_ ,I1Vt) f
7

1 I_ 1) .71 g

S
IS

p

P;
c P'

PI 1 2'. e
P P P TiTP1 SC

,

Imanuns
pricr; _S PS cl

S ' PPPP 1SP,SC
tP P P C'

IRENE.



q 1

PLANNING SUPPORT LEVEL D - Dissemination
7 - 19' 1974 - 1975 175 - 19"

1976 - 1977AD 0, J' A I 0 CI 4. ME 5 0 M

1110111011313J4 MIMI= INIERICIESIDEINNEMON

L



!nation
- 1977

.1,

Ca

PROGRAM eRnasscs

-' 1

' t p -tt

p '11 tt L- it, int
-1, iii t t al ' 10, i'ii1. ii

4 , lop and .", till t An-, ^road, ast
, in, lop di. ^ lintin materials
7. In,stminatt lot all,' and nationally

c7A9-

7 _

S

PE 1\^,f , \

&

; .' 4?j

C S P

s_ P P P P P P S Pt__...____ _. _ ._ .._.. - ., . . _ . -
--1 1 , '------r-i- 7 s p.,- P C S,.4,, , .

1 , S ''S1 13
-4 ._ .

. _i____L LL i i i Lt Is_1--1-L_ _.'



P
R
O
J
E
G
1
 
M
A
N
A
G
E
M
E
N
T

1
9
7
3
-
7
4

1
0
0

A
d
m
i
n
i
s
t
r
i
t
i
o
o

1
1
0

S
a
l
a
r
i
e
s

I
J
i
 
r
e
m
i
t

r
 
2
/
5
 
s
a
l
a
r
y

G
,
o
r
d
i
n
a
L
o
r

S
e
c
r
e
t
a
r
y

B
o
o
k
k
 
e
p
,
 
r

120
j
f
i
i
c
.
 
S
u
p
p
l
i
e
s
 
&
 
f
o
s
t
a
g
e

1
4
5

T
r
a
v
e
l

C
o
o
r
d
i
n
a
t
o
r

190
C

ord
C

oordinat1ig
C
o
u
n
c
i
l

M
e
e
t
i
n
g
 
a
n
d
 
T
r
a
v
t
l

6
0
0

O
p
e
r
a
t
i
o
n
 
o
f
 
P
l
a
n
t
_

6
3
3

1
.
 
1
.
 
p
h
o
n
e

6
4
0

R
e
n
t

3
0
0

F
i
x
e
d
 
C
h
a
r
g
e
.
 
(
t
i

1
4
7
.
 
o
f
 
S
a
l
a
r
i
e
s

8
5
2
.
2

H
e
a
l
t
h
 
I
n
s
u
r
a
n
c
e
 
n
o
t
 
i
n
c
l
u
d
i
n

D
i
r
e
c
t
o
r

a
1
6
0
/
p
e
r
s
o
n

1
2
7
8

E
q
u
i
p
m
e
n
t

1278.2
N

on-Instructional
M
o
d
e
l
 
9
5
0
0
 
B
u
r
r
o
u
g
h
s

B
ookkeeping M

achine

O
n
e
 
4
-
d
r
a
w
e
r
 
f
i
l
e

T
O
T
A
L

1
9
7
4
-
7
5

1
9
7
5
-
7
6

1
9
7
6
-
7
7

D
i
s
t
r
i
c
t
 
B
u
d
g
e
t

1
9
7
7
-
7
8

1
0
,
0
0
0

1
0
,
0
0
0

1
0
,
0
0
0

1
0
,
0
0
0

1
6
,
3
0
0

5
%

1
7
,
1
1
5

5
%

L
7
,
9
7
1

5
%

1
8
,
8
7
0

4
,
2
0
0

5
%

4
,
4
1
0

5
%

4
,
6
3
1

5
%

4
,
8
6
3

3
,
2
5
0

5
%

3
,
4
1
3

5
%

3
 
5
8
4

5
7
.

3
,
7
6
3

3
3
,
7
5
0

3
4
,
9
3
8

3
6
,
1
8
6

3
7
,
4
9
6

-
0
-

1
,
5
0
0

1
,
5
0
0

1
,
5
0
0

1
,
5
0
0

2
,
5
0
0

2
,
5
0
0

2
,
5
0
0

2
,
5
0
0

6
0
0

6
0
0

6
0
0

6
0
0

1
,
5
0
0

1
,
5
0
0

1
=
5
0
0

1
,
5
0
0

6
,
1
0
0

6
,
1
0
0

6
,
1
0
0

6
,
1
0
0

-
0
-

8
0
0

8
0
0

1
0
%

8
8
0

8
8
0

2
,
4
0
0

2
,
4
0
0

2
,
4
0
0

2
,
4
0
0

3
,
2
0
0

3
,
2
0
0

3
,
2
8
0

3
,
2
8
0

-
0
-

4
,
7
2
5

4
,
3
9
1

2
%

5
,
7
9
0

5
,
9
9
9

4
8
0

4
8
0

1
0
%

5
2
8

5
2
8

5
,
2
0
5

5
,
3
7
1

6
,
3
1
8

6
,
5
2
7

8
.
5
0
0

8
,
5
0
0

8
0

8
0

5
6
,
7
5
5
,

4
9
,
6
0
9

5
1
,
9
6
4

5
3
,
4
0
3

-
0
-



,
1
1
-
1

d
r
V
1
-
1
,
4
,
1
1
-
.
:
.
1

1
9
7
3
-
7
4

0
0

,
1

l
a
t
s
t
r
a
t
i
o
,
,

1
1
0

s
i
l
 
i
r
t
,
 
s

D
i
t
 
c
 
t

a
-

S
t
 
c
r
t
 
I
 
t
r
y

1
2
0

O
f
f
a
e
e
 
,
u
p
p
l
i
t
s
 
&
 
P
o
s
t
a
g
e

1
4
5

T
r
a
v
e
l

D
i
r
t
 
c
t
.
,
r

1
9
0

G
o
v
t
r
n
I
n
g
 
B
o
a
r
d
 
E
x
p
e
n
s
e

2
0
0

I
n
s
t
r
u
c
t
i
o
n

2
1
0

T
u
i
t
i
o
n
 
R
e
i
m
b
u
r
s
e
m
e
n
t

9
0
 
S
t
a
f
f
 
M
e
m
b
e
r
s
 
e
n
r
o
l
l
e
d
 
i
n

o
n
e
 
3
-
h
o
u
r
 
c
o
u
r
s
e

2
0
0
 
d
a
y
s
 
r
e
l
e
a
s
e
 
t
i
m
e

2
2
0

r
e
a
c
h
i
n
g
 
S
u
p
p
l
i
e
s

2
4
5

T
r
a
v
e
l

S
t
a
f
f
 
S
c
h
o
o
l
 
V
i
s
t
s

2
9
0

O
t
h
e
r
 
E
x
p
e
n
s
e
s

6
0
 
d
a
y
s
 
C
o
n
s
u
l
t
a
n
t
 
S
e
r
v
i
c
e

C
o
n
s
u
l
t
a
n
t
 
T
r
a
v
e
l
 
&
 
P
e
r
 
D
i
e
m

C
o
n
t
r
a
c
t
e
d
 
S
e
r
v
i
c
e
s
 
-
 
T
e
a
c
h
-

i
n
g
 
R
e
s
e
a
r
c
h
 
-
 
S
p
e
c
.
 
E
d
.

6
0
0

O
p
e
r
a
t
i
o
n
 
o
f
 
P
l
a
n
t

b
3
3

T
e
l
e
p
h
o
n
e

8
0
0

F
i
x
e
d
 
C
h
a
r
g
e
s
 
@
 
1
4
%
 
o
f
 
S
a
l
a
r
i
e
s

8
5
2
.
2

H
e
a
l
t
h
 
I
n
s
u
r
a
n
c
e

1
2
/
8

E
q
u
i
p
m
e
n
t

1
2
7
8
.
2
 
N
o
n
-
I
n
s
t
r
u
c
t
i
o
n
a
l

1
 
I
B
M
 
E
l
e
c
t
r
i
c
 
T
y
p
e
w
r
i
t
e
r

1
 
S
e
c
r
e
t
a
r
i
a
l
 
D
e
c
k

1
 
F
i
l
i
n
g
 
C
a
b
i
n
e
t

T
O
T
A
L

1
9
7
4
-
7
5

1
9
7
5
-
7
6

1
9
7
6
-
7
7

D
i
s
t
r
i
c
t
 
B
u
d
g
e
t

1
9
7
7
-
7
8

1
5
,
0
0
0

3
,
9
0
0

5
%

1
5
,
7
5
0

5
%

4
,
0
9
5

5
7
.

5
7
.

1
6
,
5
3
8

4
,
3
0
0

i
7
.

1
7
,
3
6
5

i
%

4
,
5
1
5

5
%

1

1
8
,
2
3
3

2
,
2
5
7

1
8
,
9
0
0

1
9
,
8
4
5

.
.
-
_
_

2
0
,
8
3
8

2
1
,
8
8
0

2
0
,
4
9
0

1
,
2
0
0

1
,
2
0
0

1
,
2
0
0

8
0
0

8
0
0

1
,
2
0
0

1
,
2
0
0

7
0
0

5
0
0

5
0
0

1
8
0

1
8
0

1
8
0

1
8
0

1
8
0

2
,
5
8
0

2
,
5
8
0

2
,
0
8
0

1
,
4
8
0

1
,
4
8
0

8
,
1
0
0

8
,
1
0
0

4
,
0
5
0

3
,
6
0
0

3
,
6
0
0

4
,
8
0
0

4
,
8
0
0

2
,
4
0
0

1
,
2
0
0

6
0
0

3
,
0
0
0

3
,
0
0
0

2
,
0
0
0

8
U
0

I
8
0
0

2
,
4
0
0

2
,
4
0
0

1
,
0
0
0

1
,
0
0
0

1
,
0
0
0

6
,
0
0
0

6
,
0
0
0

3
,
0
0
0

1
,
5
0
0

7
5
0

2
,
0
0
0

2
,
0
0
0

1
,
0
0
0

1
,
0
0
0

5
0
0

5
.
0
0
0

5
.
0
0
0

2
.
5
0
0

3
1
,
3
0
0

3
1
,
3
0
0

1
5
,
9
5
0

9
,
1
0
0

7
,
2
5
0

6
0
0

6
0
0

1
0
%

6
6
0

6
6
0

6
6
0
,

6
0
0

.
6
0
0

6
6
0

6
6
0

6
6
0

2
,
6
4
6

2
,
7
7
8

2
7
,

3
,
3
4
0

3
,
5
0
1

3
,
2
7
7

3
2
0

3
2
0

1
-
-

1
0
%

3
5
2

3
5
2

3
5
2

2
,
9
6
6

3
,
0
9
8

3
,
6
9
2

3
,
8
5
3

3
,
6
2
9

4
8
0

2
2
5

8
0

7
8
5

_
_
_
_
_

_
_
_

5
7
,
1
3
1

5
7
,
4
2
3

4
3
 
2
2
0

3
6
,
9
7
3

3
3
,
5
0
9



C
U
R
R
I
C
'
L
l
'
M
 
P
L
A
N
N
I
N
G
 
A
N
D
 
C
O
R
E

D
i
s
t
r
i
c
t
 
B
u
d
g
e
t

L
E
A
R
N
I
N
l
.
 
U
I
P
L
E
M
E
N
T
A
T
I
O
N

1
9
7
3
-
7
4

2
0
0

I
n
s
t
r
u
c
t
i
o
n

2
1
0

I
n
s
c
r
u
c
c
i
o
n
a
 
1

L
e
a
d
e
r
s
 
-

1
p
e
r
 
s
c
h
o
o
l

'
,
,
$
1
3
,
0
0
0

2
2
0

S
u
p
p
l
i
e
s
 
f
u
r
 
C
o
m
m
i
t
t
e
e
s
:

1
.

D
i
s
t
r
i
c
t
 
C
u
r
r
i
c
u
l
u
m

2
.

5
 
S
t
r
e
a
m
 
C
o
m
m
i
t
t
e
e
s

3
.

5
 
B
u
i
l
d
i
n
g
 
O
n
,
i
a
t
i
o
n
s
 
U
n
i
t
s

2
4
5

I
r
a
v
e
l
 
f
o
r
 
I
n
s
t
r
u
c
t
i
o
n
a
l

L
e
a
d
e
r
s

$
3
0
0
 
e
a
c
h

8
0
0

F
i
x
e
d
 
C
h
a
r
g
e
s

'd
1
4
4
 
o
f
 
S
a
l
a
r
i
e
s

3
5
2
.
2

H
t
a
l
t
h
 
I
n
s
u
r
a
n
c
e

l
O
f
A
L

1
9
7
4
-
7
5

1
9
7
5
-
7
6

1
9
7
6
-
7
7

1
9
7
7
-
7
8

6
5
,
0
0
0

5
%

6
8
,
2
5
0

5
7

7
1
.
6
6
3

6
5
,
0
0
0

6
8
,
2
5
0

7
1
,
6
6
3

3
0
0

3
0
0

3
0
0

3
0
0

3
0
0

3
0
0

3
0
0

3
0
0

4
0
0

4
0
0

4
0
0

4
0
0

1
,
5
0
0

1
.
5
0
0

1
,
5
0
0

2
,
5
0
0

2
,
5
0
0

2
,
5
0
0

1
,
0
0
0

-
0
-

9
,
1
0
0

9
,
5
5
5

2
%

1
1
,
4
6
6

8
0
0

8
0
0

1
0
7

8
8
0

9
,
9
0
0

1
0
,
3
5
5

1
2
,
3
4
6

7
7
.
4
0
0

=
=
=
.
.
.
.
.
m
i
r
m
s

8
6
 
5
0
9

isinist
1,000

16=
.1

=
=

w
fam

a210



P
1
C
4
,
1
C
1
:
1
 
E
V
A
L
l
A
l
I
O
N

1
9
7
3
-
7
4

2
0
0

1
1
1
,
t
r
k
.
c
t
I
o
n

2
1
0

1
I
-
%
 
t
l
u
a
t
o
r

I
k
.
s
e
a
r
c
h
 
A
t

S
e
c
r
t
t
a
r
y

2
k
0

S
u
p
p
l
t
.

ti

0
1
1
1
i
t

E
v
a
l
u
l
t
i
o
n

$
2
 
/
c
h
i
l
d

2
4
'
)

t
r
a
v
e
l

2
9
0

0
t
n
.
r
 
h
x
p
e
n
s
u
s

I
c
 
s
t
 
S
e
r
v
i
c
e
 
r
d
 
.
5
0
/
s
t
u
d
e
n
t

C
o
m
p
u
t
e
r
 
S
e
r
v
t
c
e
s

6
0
0

O
p
.
 
r
a
t
i
o
n
 
,
d
 
P
l
a
n
t

6
.
3
3

f
e
 
1
 
L
1
-
0
1
,
n
o

M
O
O

F
I
x
t
d
 
C
h
a
r
g
e
s
 
'
d

1
4
7
,
 
o
f
 
S
a
l
a
r
l
e
s

3
5
2
.
2

H
e
a
l
t
h
 
I
n
s
u
r
a
n
c
e

1
2
7
3

E
q
u
i
p
m
e
n
t

1
2
7
8
.
2

N
o
n
-
I
n
s
t
r
u
c
t
I
o
n
e
l

C
a
l
c
u
l
a
t
o
r

T
O
T
A
L

1
9
7
4
-
7
5

1
9
7
5
-
7
6

1
9
7
6
-
7
7

D
i
s
t
r
i
c
t
 
B
u
d
g
e
t

1
9
7
7
-
7
8

1
4
,
5
0
0

7
,
5
0
0

3
,
9
0
0

5
%

1
5
,
2
2
5

5
7

7
,
8
7
5

5
%

4
,
0
9
5

5
7

1
5
,
9
8
6

5
7
,

8
,
2
6
9

5
%

4
+
3
3
0

5
%

1
6
,
7
8
5

5
%

8
,
6
8
2

5
%

4
,
5
1
5

5
%

1
7
,
6
7
4

5
%

4
,
7
4
1

2
5
,
9
0
0

2
7
,
1
9
5

2
8
,
5
5
5

2
9
,
9
8
2

2
2
,
3
6

1
,
0
0
0

1
,
0
0
0

1
,
0
0
0

1
,
0
0
0

5
0
0

4
,
6
4
6

4
,
6
4
6

4
,
6
4
6

4
,
6
4
6

5
,
0
0
0

6
0
0

6
0
0

6
0
0

6
0
0

4
5
0

1
,
1
6
2

1
,
1
6
2

1
,
1
6
2

1
,
1
6
2

1
,
2
0
0

1
,
5
5
0

1
,
5
5
0

1
-
5
5
0

1
,
5
5
0

7
 
1
1
1

8
,
9
5
8

8
,
9
5
8

8
,
9
5
8

8
,
9
5
8

9
,
1
5
0

4
5
0

4
5
0

1
0
7
.

4
9
5

4
9
5

5
0
0

4
5
0

4
5
0

4
9
5

4
9
5

5
0
(

3
,
6
2
6

3
,
8
0
7

2
7
.

4
,
5
6
8

4
,
7
9
7

3
,
5
7
8

4
8
0

4
8
0

1
0
%

5
2
8

5
2
8

3
5
2

4
,
1
0
6

4
,
2
8
7

5
,
0
9
6

5
,
3
2
5

3
,
9
3
0

1
,
3
5
0

1
,
3
5
0

4
0
,
7
6
4

4
0
,
8
9
0

4
3
 
1
0
4

4
4
,
7
6
0

3
5
,
9
4
5

\



P
R
o
C
R
A
M
 
D
I
S
S
E
M
I
N
A
T
I
O
N

1
9
7
3
-
7
4

i
r
t
t
 
s

1
O
t
s
s
L
m
t
n
a
l
o
r

1
S
e
c
r
e
t
a
r
y

2
1
0

O
t
t
i
c
e
 
S
u
p
p
l
t
e
s
 
6
,
 
P
o
s
t
a
g
e

P
r
t
a
t
i
n
g
 
6
.
 
P
a
p
e
r

2
1
5

h
a
y
.
 
1

h
U
U

o
p
.
t
a
t
t
o
n
 
o
f
 
P
l
a
n
t

1
)
3
3

I
.
 
1
.
 
p
h
o
n
e

A
D
O

F
t
x
e
d
 
C
h
a
r
g
e
s
 
d
 
1
4
4
 
o
f
 
S
a
l
a
r
i
e
s

8
S
2
.
2

H
e
a
l
t
h
 
I
n
s
u
r
a
n
c
e

1
2
7
8

L
e
i
n
t
p
m
e
n
t

1
2
7
8
.
2

N
o
n
-
I
n
s
t
r
u
c
t
i
o
n
a
l

1
I
B
M
 
E
l
e
c
t
r
i
c
 
T
y
p
e
w
r
i
t
e
r

I
F
i
l
i
n
g
 
C
a
b
i
n
e
t

1
0
T
A
L

1
9
7
4
 
-
7
5

1
9
7
5
-
7
6

1
9
7
6
-
7
7

D
i
s
t
r
i
c
t
 
B
u
d
g
e
t

1
9
7
7
-
7
8

1
1
,
0
0
0

3
,
9
0
0

1
4
,
9
0
0

3
,
0
0
0

4
5
0

2
,
4
0
6

5
6
0

5
%

1
1
,
5
5
0

5
%

4
.
0
9
5

1
5
,
6
4
5

3
,
0
0
0

4
5
0

2
,
5
1
0

5
%

1
2
,
1
2
6

5
%

4
 
3
0
(

1
6
,
4
2
8

3
,
0
0
0

4
9
5

2
,
9
8
q

5
7
.

1
2
,
7
3
4

5
%

4
,
5
1
5

1
7
,
2
4
9

3
,
0
0
0

4
9
5

3
,
1
1
2

-
0
-

-
0
-

-
0
-

-
0
-

-
0
-

1
,
5
0
0

1
,
0
0
0

5
0
0

1
,
5
0
0

1
,
0
0
0

5
0
0

1
,
5
0
0

1
,
0
0
0

3
-
Q
t

1
,
5
0
0

1
,
0
0
0

5
0
0

4
5
0

4
5
0

1
0
%

4
9
;

4
9
5

2
,
0
8
6

3
2
0

2
,
1
9
0

L
-

3
2
0

2
%

2
,
6
2
E

1
0
%

3
5
2

2
,
7
6
0

3
5
2

4
8
0

8
0

1

2
1
 
3
1
6

_
_
2
 
,
_
.
1

6
0
5

-
-
-
-

-
,
=
=
.
1
-
-
-

-
.
.
.
2
.
6
.
2

9
0
3

2
3
 
8
5
6



W
M
E
N
1
A
K
Y
 
S
C
H
O
O
L
 
S
U
P
P
O
R
T

1
9
7
3
-
7
4

2
0
0

2
1
0

5
1
1
a
r
t
i
s

I
p
r
.
,
I
r
y
 
s
c
h
o
o
l
 
c
o
o
r
d
.
 
1
2
 
m
o
s

I
I

t
u
t
 
,
A
r
i
l
 
a
i
d
e
s
,
 
1
0
 
m
o
s

$
3
2
0
0

1
5
 
t
x
t
e
n
d
.
d
 
c
o
n
t
r
a
c
t
s
 
f
o
r

t
v
i
L
n
e
r
s
 
-
 
4
 
w
k
s
 
d
 
$
1
2
5
/
w
k

Id
A
t
d
.
s
 
d
t
f
f
.
 
s
t
a
f
f
i
n
g

1
m
.
d
)
a
 
c
e
,
i
t
r
r
 
s
t
d
.

4
 
S
p
,
L
t
a
l
 
E
d
u
c
.
 
e
x
t
e
n
d
e
d
 
c
o
n
-

t
r
i
L
t
s
 
f
o
r

1
 
w
k
 
@
 
$
1
5
0
/
w
k

1
0
 
s
t
u
d
e
n
t
 
t
e
a
c
h
e
r
s
 
@
 
$
9
0
0

2
2
0

S
u
p
p
l
i
e
s

f
u
t
o
r
t
a
l
 
1
2
6
 
s
t
u
d
e
n
t
s
 
@
 
$
5
.
9
2

F
r
i
d
a
y
 
E
l
e
c
t
i
v
e
s
 
(
d
 
$
6
/
s
t
u
d
e
n
t

L
e
a
t
n
t
n
g
 
c
e
n
t
e
r
s
 
f
o
r
 
2
5

c
l
a
s
s
r
o
o
m
s
 
0
 
$
1
2
0
 
e
a
c
h

P
a
:
e
r
 
s
u
p
p
l
i
e
s
 
a
n
,
'
 
p
o
s
t
a
g
e

M
u
s
a
,
 
S
t
n
.
l
t
e
d

2
4
5

C
o
o
r
d
i
n
a
t
o
r

5
0
0

I
r
a
n
s
p
o
r
t
a
t
m
a
n

I
n
s
t
r
u
c
t
i
o
n
a
l
 
F
i
e
l
d
 
T
r
i
p
s

6
0
0

o
p
e
r
a
t
i
o
n
 
o
f
 
P
l
a
n
t

6
1
0

C
u
s
t
o
d
i
a
l
,
 
4
 
w
k
s
 
s
u
m
m
e
r

6
3
3

t
e
l
e
p
h
o
n
e

8
0
0

F
i
x
e
d
 
C
h
a
r
g
e
s
 
o
i
 
1
4
7
 
o
f
 
S
a
l
a
r
i
e
s

8
5
2
.
2

H
e
a
l
t
h
 
I
n
s
u
r
a
n
c
e

1
2
7
8

E
q
u
i
p
m
e
n
t

1
2
7
8
.
1

I
n
s
t
r
u
c
t
i
o
n
a
l

L
e
a
r
n
i
n
g
 
C
e
n
t
e
r
s
 
f
o
r
 
2
5
 
c
l
a
s
s

r
t
e
s

6
.
 
M
e
d
i
a
 
C
t
s
 
l
d
 
$
S
0
0
 
e
a

3
 
K
e
y
b
o
a
r
d
 
S
y
s
t
e
m
s

P
t
e
-
b
a
n
d
 
i
n
s
t
r
u
m
e
n
t
s

1
'
0
 
r
A
l

1
9
7
4
-
7
5

1
9
7
5
-
7
6

1
9
7
6
-
7
7

D
i
s
t
r
i
c
t
 
B
u
d
g
e
t

1
9
7
7
-
7
8

1
2
,
0
0
0

3
5
,
2
0
0

1
2
,
5
0
0

5
7
,
0
0
0

3
,
2
0
0

5
%

1
2
,
6
0
0

5
%

3
6
,
9
6
0

1
2
,
5
0
0

5
7
.

6
0
,
4
8
0

5
7
.

3
,
3
6
0

5
7
.

1
3
,
2
3
C

5
7
.

3
8
,
8
0
8

1
2
,
5
0
0

5
7
.

6
3
,
5
0
4

5
%

3
,
5
2
6

5
%

1
3
,
8
9
2

2
9
,
6
3
5

1
2
,
5
0
0

2
9
,
6
3
:
.

5
%

3
,
7
0
4

5
%

1
4
,
5
8
7

-
0
-

3
,
7
0
-

-
0
-

6
0
0

6
0
0

9
,
0
0
0

9
 
0
0
0

9
,
0
0
0

9
 
0
0
0

1
3
0
,
1
0
0

1
3
5
,
5
0
0

1
4
0
,
5
7
0

9
8
,
3
6
6

1
8
,
2
9
2

7
4
6

7
4
6

3
5
0

3
5
0

-
0
-

6
,
1
5
0

6
,
1
5
0

6
,
1
5
0

6
,
1
5
0

-
0
-

3
,
0
0
0

3
,
0
0
0

3
,
0
0
0

1
,
3
8
0

-
0
-

7
0
0

7
0
0

7
0
0

7
0
0

2
0
1

5
5
5

5
0
0

5
0
0

I
g
g

5
0
0

II
1
1
,
6
5
1

1
1
,
0
9
6

1
0
,
7
0
0

9
,
0
8
0

7
0
0

9
 
0
^
0

9
,
0
0
0

9
,
0
0
0

9
.
0
0
0

9
.
0
0
0

9
,
0
0
0

9
,
0
0
0

9
,
0
0
0

9
,
0
0
0

9
,
0
0
0

4
5
0

4
7
4

5
0
0

5
2
5

3
0
0

3
0
0

1
0
%

3
3
0

3
3
0

3
0

7
5
0

7
7
4

8
3
0

8
5
5

3
3
0

1
8
,
2
1
4

1
8
,
9
7
0

2
7

2
2
,
4
9
1

1
6
,
3
3
1

3
,
5
1
9

3
.
3
6
0

3
.
3
6
0

1
0
7
.

3
.
6
9
6

.
5
2
8

2
1
,
5
7
4

2
2
,
3
3
0

2
6
,
1
8
7

1
8
,
3
6
7

4
,
0
4
7

1
2
,
5
0
0

1
2
,
5
0
0

7
.
5
0
0
'

5
0
0

9
,
1
0
0

1
,
5
0
0

2
3
,
1
0
0

1
2
,
5
0
0

7
,
5
0
0

5
0
0

1
9
6
,
1
2
5

1
9
1
 
2
0
0

1
9
4
,
7
8
7

1
3
6
 
1
6
8

3
2
 
3
6
9



1
1
L
1
1
 
S
t
P
P
o
R
T

1
9
7
3
-
7
k

1
0
0

I
 
,
,
t
r
u
c
t
i
o
n

2
1
0

S
i
l
 
l
r
i
,
s

1
A
r
t
 
f
c
a
c
l
u
r

t
u
t
o
r
i
a
l
 
A
i
d
e
s

F
T
E
 
T
e
a
c
h
e
r
 
f
o
r
 
s
u
m
m
e
r

C
h
e
a
t
e
r
 
6
 
w
k
s
 
@
 
$
1
7
.
5

1
0
 
l
e
a
c
h
e
r
s
 
s
u
m
m
e
r
 
c
o
u
r
s
e

4
 
w
k
 
e
x
t
e
n
d
e
d
 
c
o
n
t
r
a
c
t
s

H
 
O
u
t
d
o
o
r
 
E
d
u
c
 
s
t
u
d
e
n
t
 
a
s
s
t
s
.

2
 
w
k
s

1
 
$
1
6
0
 
e
a
c
h

4
 
l
e
a
c
h
e
r
s

1
 
w
k
 
e
x
t
e
n
d
e
d
 
c
o
n
-

t
r
a
c
t
s

-
 
p
e
r
s
o
n
a
l
i
z
e
d

a
s
s
e
s
s
m
e
n
t
 
$
1
5
0
/
w
k

2
 
L
i
b
r
a
r
i
a
n
s
 
1
 
w
k
 
e
x
t
e
n
d
e
d

c
o
n
t
r
a
c
t

1
T
e
a
c
h
e
r
 
1
 
m
o
n
t
h
 
e
x
t
e
n
d
e
d

c
o
n
t
r
a
c
t
 
-
 
f
o
r
e
s
t
r
y
 
p
l
a
n
n
i
n
g

1
0
 
f
e
a
t
.
 
l
e
r
s
 
4
 
w
k
s
 
s
t
a
m
u
e
r

2
2
0

r
e
a
c
h
i
n
g
 
S
u
p
p
l
i
e
s

T
u
t
o
r
i
a
l
 
4
0
 
c
h
i
l
d
r
e
n
 
@
 
$
5
.
9
2
 
e
a

A
r
t
 
s
u
p
p
l
i
e
s
 
4
0
6
 
s
t
u
d
e
n
t
s

@
 
$
7
.
4
0
 
e
a
c
h

9
 
w
k
 
e
l
e
c
t
i
v
e
s
 
@
 
$
1
0
0
 
f
o
r
 
2
4

c
o
u
r
s
e
s

F
r
i
d
a
y
 
e
l
e
c
t
i
v
e
s
 
@
 
$
5
/
c
h
i
l
d

M
e
d
i
a
 
C
e
n
t
e
r

L
i
t
e
r
a
r
y
 
p
u
b
l
i
c
a
t
i
o
n
s

O
u
t
d
o
o
r
 
E
d
u
c
.

-
 
5
0
 
c
h
i
l
d
r
e
n

0
 
$
3
5
 
e
a
c
h

C
a
m
p
,
n
g
 
f
o
r
 
5
0
 
c
h
i
T
d
r
e
n
 
@
 
$
2
0
 
e
a

S
u
m
 
s
c
b
 
s
u
p
p
l
i
e
s
 
0
 
$
4
 
p
e
r
 
s
t
u

2
9
0

O
t
h
e
r
 
E
x
p
e
n
s
e
s

4
-
H
 
a
n
d
 
O
M
S
1
 
s
c
h
o
l
a
r
s
h
i
p
s
 
f
o
r

5
0
 
c
h
i
l
d
r
e
n
 
d
 
$
3
5
 
e
a
c
h

1
9
7
4
-
7
5

1
9
7
5
-
7
6

1
9
7
6
-
7
7

D
i
s
t
r
i
c
t
 
B
u
d
g
e
t

1
9
7
7
-
7
8

9
,
0
0
0

6
,
4
0
0

7
5
0

5
%

9
,
4
5
0

5
%

6
,
7
2
0

7
5
0

5
%

9
,
9
2
3

5
%

7
,
0
5
6

7
5
0

5
%

1
0
,
4
1
9

5
%

7
,
4
0
9

7
5
0

5
7

1
0
,
9
4
0

5
%

7
,
7
7
9

7
5
0

1
0
,
0
0
0

1
0
,
0
0
0

6
,
5
0
0

4
,
0
0
0

-
0
-

1
,
2
8
0

1
,
2
8
0

1
,
2
8
0

1
,
2
8
0

1
,
2
8
0

6
0
0

6
0
0

3
0
0

3
0
0

1
,
0
0
0

1
,
0
0
0

1
,
0
0
0

1
,
0
0
0

1
,
0
0
0

8
,
0
0
0

8
,
0
0
0

8
,
0
0
0

8
 
0
0
0

2
9
,
3
3
0

3
8
,
1
0
d
-

3
4
,
5
0
9

3
2
,
8
5
:

2
9
,
7
4
9

2
4
0

2
4
0

8
0

3
,
0
0
5

9
5
0

5
0
0

3
5
0

-
0
-

2
,
4
0
0

2
,
4
0
0

9
0
0

2
,
0
3
0

2
,
0
3
0

2
,
0
3
0

2
,
0
3
0

2
,
0
3
0

4
8
0

1
,
0
0
0

1
,
0
0
0

8
0
0

8
0
0

8
0
0

1
,
7
5
0

1
,
7
5
0

1
,
7
5
0

1
,
7
5
0

1
,
7
5
0

1
,
0
0
0

1
,
0
0
0

1
,
0
0
0

1
,
0
0
0

1
,
0
0
0

4
0
0

4
0
0

4
0
0

4
0
0

4
0
$

1
,
7
5
0

1
,
7
5
0

1
,
7
5
0

1
,
7
5
0

1
 
7
5
0

1
4
,
0
5
5

1
1
,
5
2
0

9
.
2
1
0

8
,
0
8
1

7
,
7
3
0



7

J
U
N
I
O
R
 
R
I
C
H
 
S
U
P
P
O
R
T
 
(
c
o
o
t
)

5
0
0

t
r
a
n
s
p
o
r
t
a
t
i
o
n

M
O
 
l
i
e
l
d
 
t
r
i
p
s
 
o
f
 
3
0
 
m
a
 
e
a
 
M
 
$
1
5

8
0
0

F
i
x
e
d
 
C
h
a
r
g
e
s
 
A
 
1
4
7
.
 
o
f
 
S
a
l
a
r
i
s

8
5
2
.
2

1
1
t
a
l
t
h
 
I
n
s
u
r
a
n
c
e

1
2
7
1

E
q
u
i
p
m
e
n
t

1
2
7
8
.
!

instructional -
2
 
s
c
h
o
o
l
s

2
 
c
e
r
a
m
i
c
 
k
i
l
n
s

2
 
p
a
p
e
r
 
c
u
t
t
e
r
s

4
 
p
o
r
t
a
b
l
e
 
c
a
b
i
n
e
t
s

1
8
 
s
m
a
l
l
 
l
o
o
m
s

4
0
 
e
a
s
e
l
s

a
s
s
o
r
t
e
d
 
h
a
n
d
 
t
o
o
l
s

T
O
T
A
L

4
 
p
r
o
p
a
n
e
 
t
o
r
c
h
 
k
i
t
s

1
0
 
s
o
l
d
e
r
i
n
g
 
i
r
o
n
s

1
0
 
i
n
s
t
a
m
a
t
i
c
 
c
a
m
e
r
a
s

2
 
p
h
o
t
o
 
e
n
l
a
r
g
e
r
s

2
 
m
e
d
i
a
 
c
e
n
t
e
r
s

2
 
r
o
c
k
 
c
u
t
t
e
r
s

6
 
r
o
c
k
 
t
u
m
b
l
e
r
s

1
0
 
r
o
c
k
 
p
o
l
i
s
h
e
r
s

9
7
 
-
 
4

D
i
s
t
r
i
c
t
 
B
u
d
g
e
t

_
-

1
7
1
0
-
1
1

1
9
1
7
-
7
8

1
,
2
0
0

1
.
2
0
0

1
,
2
0
0

1
,
2
0
0

1
.
2
0
0

1
,
2
0
0

1
,
2
0
0

1
,
2
0
0

1
,
2
0
0

1
,
2
0
0

4
,
1
0
6

4
,
2
1
4

2
%

4
,
2
4
1

3
,
9
7
7

3
,
4
8
0

6
4
0

6
4
0

1
0
%

7
0
4

7
0
4

7
0
4

4
,
7
4
6
,

4
,
8
5
4

4
,
9
4
5

4
,
6
8
1

4
,
1
8
4

1
,
2
0
0

1
2
0

3
0
0

4
8
0

6
0
0

2
0
04
0

5
0

3
0
0

1
4
0

1
,
0
0
0

3
0
0

4
8
0

6
0
0

5
,
8
1
0

s
-
-

5
5
 
1
4
1

1
-
-
-

5
5
,
6
7
4

4
9
,
8
6
4
4

4
6
,
8
1
9

4
2
,
8
6
:



H
I
G
H
 
S
C
H
O
O
L
 
S
U
P
P
O
R
T

2
0
0

2
1
0

4
 
e
x
t
e
n
d
e
d
 
c
o
n
t
r
a
c
t
s
 
c
i
v
i
c

e
d
u
c
 
p
l
a
n
n
i
n
g
,
 
2
 
w
k
s

1
e
x
t
e
n
d
e
d
 
c
o
n
t
r
a
c
t
 
s
t
o
r
e

l
r
o
o
e
,
 
1
0
 
w
k
s

I
e
x
t
r
a
 
d
u
t
y
 
s
t
o
r
e
 
f
r
o
n
t

2
 
p
e
e
r
 
t
e
a
c
h
i
n
g
 
e
x
t
r
a
 
d
u
t
y

2
5
 
e
x
t
e
n
d
e
d
 
c
o
n
t
r
a
c
t
s
 
s
u
m
m
e
r

p
e
r
f
o
r
m
a
n
c
e
 
p
l
a
n
n
i
n
g

8
 
e
x
t
e
n
d
e
d
 
c
o
n
t
r
a
c
t
s
 
r
e
a
d
i
n
g

a
n
d
 
m
a
t
h
 
p
l
a
n
n
i
n
g

1
s
p
e
c
i
a
l
 
e
d
 
t
e
a
c
h
e
r
-
c
o
u
n
s
e
l
o
r

s
e
c
.
 
e
v
e
n
i
n
g
 
(
m
o
d
.
 
s
c
h
.
)

8
 
e
x
t
e
n
d
e
d
 
c
o
n
t
r
a
c
t
s
 
6
 
w
k
s

s
u
m
m
e
r
 
s
c
h
o
o
l

2
2
0

S
u
p
p
l
i
e
s

F
o
r
e
i
g
n
 
l
a
n
g
u
a
g
e

A
r
t

D
r
a
m
a

D
a
y
 
C
a
r
e

U
r
b
a
n
 
E
x
c
h
a
n
g
e

P
e
e
r
 
T
e
a
c
h
i
n
g

C
r
e
d
i
t
 
v
i
a
 
p
e
r
f
o
r
.
 
e
v
a
l
.
 
e
t
c
.

S
p
e
c
i
a
l
 
r
e
a
d
i
n
g

S
p
e
c
i
a
l
 
m
a
t
h

F
o
r
e
s
t
r
y
 
&
 
H
o
r
t
i
c
u
l
t
u
r
e
 
c
e
n
t
e
r

2
4
5

T
r
a
v
e
l

S
t
o
r
e
 
f
r
o
n
t

2
9
0

O
t
h
e
r
 
E
x
p
e
n
s
e
s

C
o
n
t
r
a
c
t
e
d
 
S
e
r
v
i
c
e
s
 
r
a
d
i
o

C
o
n
t
r
a
c
t
e
d
 
t
a
p
e
 
s
e
r
v
i
c
e
 
r
a
d
i
o

C
o
n
t
r
a
c
t
e
d
 
S
e
r
v
i
c
e
s
 
f
o
r
 
m
u
s
i
c

C
a
r
e
e
r
 
E
d
.
 
R
e
s
o
u
r
c
e
 
p
e
r
s
o
n
n
e
l

1
9
7
3
-
7
4

1
9
7
4
-
7
5

1
9
7
5
-
7
6

1
9
7
6
-
7
7

D
i
s
t
r
i
c
t
 
B
u
d
g
e
t

1
9
7
7
-
7
8

I
I

1
,
9
2
0

9
6
0

2
,
4
0
0

2
,
5
2
0

2
,
6
4
6

2
,
7
7
8

2
,
9
1
7

6
0
0

6
3
0

6
6
2

6
9
5

7
3
0

8
0
0

8
4
0

8
8
2

9
2
3

9
6
9

1
2
,
0
0
0

6
,
3
0
0

6
,
3
0
0

1
,
9
2
0

9
,
2
0
0

5
7
.

9
,
6
6
0

5
7
.

1
0
,
1
4
3
1

7
.

1
0
,
6
5
0

5
%

1
1
,
1
8
3

2
,
2
0
0

5
7

2
,
3
1
0

5
%

2
,
4
2
5

7
.

2
,
5
4
6

5
7
.

2
,
6
7
3

1
1
.
4
2
0

5
%

1
1
.
9
9
0
,

t
a
i

a
8
 
8
8

5
7
.

1
9
.
8
2
9

3
1
,
0
4
0

3
4
,
6
4
0

3
5
,
0
4
8

3
6
,
4
7
7

3
8
,
3
0
1

3
0
0

1
,
6
4
5

2
,
5
0
0

1
,
0
0
0

5
0
0

2
,
0
0
0

6
0
0

1
,
0
0
0

1
,
0
0
0

1
,
0
0
0

5
0
0

2
0
0

1
0
0

5
0
0

5
0
0

2
5
0

3
0
0

3
5
0

8
,
9
4
0

2
,
7
0
0

1
,
6
0
0N

1
,
0
0
0

2
0
0

2
0
0

2
0
0

2
0
.

2
0
0

2
0
0

2
0
0

2
0
0

2
0
0

2
,
5
0
0

2
,
5
0
0

2
,
5
0
0

2
,
5
0
0

2
,
5
0
0

2
,
0
0
0

2
,
0
0
0

2
,
0
0
0

2
,
0
0
0

2
,
0
0
0

1
,
8
0
0

1
,
8
0
0

1
,
8
0
0

1
,
8
0
0

1
,
8
0
0

1
,
5
0
0

1
.
5
0
0

1
,
5
0
0

1
 
5
0
0

1
,
5
0
0

7
,
8
0
0

7
,
8
0
0

7
,
8
0
0

7
,
8
0
0
'

7
,
8
0
0



H
I
G
H
 
S
C
H
O
O
L
 
S
U
P
P
O
R
T
 
(
c
o
n
t
)

5
0
0

I
r
a
n
s
v
r
t
a
t
i
.
5
n

E
v
e
n
i
n
g
 
c
l
i
s
s
e
s
 
(
m
o
d
i
f
i
e
d
 
s
c
h
e
d
.
)

S
u
m
,
 
r
 
p
r
o
g
r
a
m

P
a
y
m
e
n
t
s
 
i
n
 
l
i
e
u
 
o
f
 
t
r
a
n
s

F
r
h
a
n
 
e
x
c
h
a
n
g
e
 
4
 
R
T
 
P
o
r
t
l
a
n
d

6
0
0

O
p
e
r
a
t
i
o
n
 
o
f
 
P
l
a
n
t

6
1
0

1
n
i
g
h
t
 
s
u
m
m
e
r
 
c
u
s
t
o
d
i
a
n

6
9
0

S
t
o
r
e
 
f
r
o
n
t
 
r
e
n
t

D
a
y
 
C
a
r
e
 
r
e
n
t

8
0
0

F
i
x
e
d
 
C
h
a
r
g
e
s
 
@
 
1
4
%
 
o
f
 
S
a
l
a
r
i
e
s

8
5
2
.
2

H
e
a
l
t
h
 
I
n
s
u
r
a
n
c
e

1
2
7
8

E
q
u
i
p
m
e
n
t

1
2
7
8
.
1

I
n
s
t
r
u
c
t
i
o
n
a
l

T
O
T
A
L

A
r
t

R
a
d
i
o

M
u
s
i
c

T
o
o
l
s
 
(
f
o
r
e
s
t
r
y
 
c
e
n
t
e
r
)

G
r
e
e
n
h
o
u
s
e
 
d
o
m
e
s

1
9
7
3
-
7
4

1
9
7
4
-
7
5

1
9
7
5
-
7
6

1
9
7
6
-
7
7

D
i
s
t
r
i
c
t
 
B
u
d
g
e
t

1
9
7
7
-
7
8

7
,
2
0
C

1
,
2
0
C

7
5
C

7
,
2
0
0

1
,
2
0
0

7
5
0

7
,
2
0
1

1
,
2
0
'

7
5
1

7
,
2
0
0

1
,
8
0
0

7
5
0

7
,
2
0

1
,
8
0

7
5

8
0
C

1
,
6
0
0

1
 
6
0

1
,
6
0
0

1
.
6
0
A

9
,
9
5
0

1
0
,
7
5
*

1
0
,
7
5
0

1
1
,
3
5
1

1
1
,
3
5
0

5
,
4
0
C

5
7
.

5
,
6
7
0

5
%

5
,
9
8

5
%

6
,
2
5
0

%
6
,
5
6
3

1
,
9
8
C

2
,
0
4
0

2
,
0
4
4

2
,
1
6
0

2
,
4
0
C

2
,
4
0
0

9
,
7
8
0

1
0
,
1
1
'

8
,
0
2
3

8
,
4
1
$

6
,
5
6
3

5
,
1
8
6

5
,
6
4
3

2
%

6
,
5
6

6
,
8
3
6

7
,
1
7
8

4
8
Q

4
6
.
4
!

L
.

5
2
:

5
2
8

s
'
a

5
,
6
6
6

6
,
1
2

7
,
0
9
3

7
 
3
6

7
,
7
0
6

6
,
0
0
0

2
,
5
0
0

2
0
.

1
0
0

4
5
C

1
,
0
0

9
,
9
5
0

7
0
e

2
0
0

1
0
0

8
3
,
3
2
6

;
3
 
0
2
3

7
0
 
7
1
4

7
2
,
7
0

7
1
,
9
2
0

i



C
O
M
M
U
N
I
T
Y
 
C
O
O
R
D
I
N
A
T
I
O
N
 
A
N
D

D
i
s
t
r
i
c
t
 
B
u
d
g
e
t

C
U
L
T
U
R
A
L
 
A
N
D
 
L
E
I
S
U
R
E
 
E
N
R
I
C
H
M
E
N
T

1
9
7
3
-
7
4

1
0
0

A
d
m
i
n
i
s
t
r
a
t
i
o
n

1
1
0

S
a
l
a
r
i
e
s

C
o
o
r
d
i
n
a
t
o
r

S
e
c
r
e
t
a
r
y

1
2
0

O
f
f
i
c
e
 
S
u
p
p
l
i
e
s
 
&
 
P
o
s
t
a
g
e

1
4
5

T
r
a
v
a
l

2
0
0

I
n
s
t
r
u
c
t
i
o
n

2
1
0

3
3
 
O
u
t
d
o
o
r
 
E
d
u
c
 
s
t
u
d
e
n
t
 
a
s
s
t
s

2
 
w
k
s
 
s
u
m
m
e
r
 
@
 
$
1
6
0
 
e
a
c
h

F
T
E
 
a
d
u
l
t
 
c
o
u
n
s
e
l
o
r

2
5
0

C
u
l
t
u
r
a
l
 
E
n
r
i
c
h
m
e
n
t

4
 
m
i
n
o
r
 
c
u
l
t
u
r
a
l
 
e
v
e
n
t
s
 
p
e
r

5
 
s
c
h
o
o
l
s
/
y
r
 
@
 
$
1
5
0

2
 
m
a
j
o
r
 
c
u
l
t
u
r
a
l
 
e
v
e
n
t
s
/
y
r

3
 
a
r
t
 
w
o
r
k
s
h
o
p
s
/
y
r

4
 
J
r
 
h
i
g
h
 
s
y
m
p
o
s
i
u
m
s
/
y
r

4
 
h
i
 
s
c
h
o
o
l
 
s
y
m
p
o
s
i
u
m
s
/
y
r

2
 
s
t
a
f
f
 
a
n
d
 
c
o
m
m
u
n
i
t
y
 
c
o
n
-

f
e
r
e
n
c
e
s
/
y
r

2
6
0

L
e
i
s
u
r
e
 
E
n
r
i
c
h
m
e
n
t

C
a
m
p
i
n
g
 
a
n
d
 
t
r
e
k
k
i
n
g
 
e
x
p
e
n
s
e
s

f
o
r
 
2
0
0
 
c
h
i
l
d
r
e
n
 
@
 
$
2
0
/
c
h
d

2
7
0

C
o
n
t
i
n
u
a
t
i
o
n
 
S
c
h
o
o
l

1
5
 
c
o
u
r
s
e
s
 
f
o
r
 
3
0
0
 
@
 
$
3
0
0

l
e
s
s
 
$
9
0
0
 
r
e
c
e
i
p
t
s

3
0
 
c
o
u
r
s
e
s
 
f
o
r
 
6
0
0
 
@
 
$
3
0
0

L
e
s
s
 
$
3
6
0
0
 
r
e
c
e
i
p
t
s

1
9
7
4
-
7
5

1
9
7
5
-
7
6

1
9
7
6
-
7
7

1
9
7
7
-
7
8

1
5
,
0
0
0

3
,
9
0
0

5
7

5
7
.

1
5
,
7
5
0

4
,
0
9
5

5
7

5
7

1
6
,
5
3
8

4
 
3
0
0

5
%

5
%

1
7
,
3
6

4
.
5
1
5

9
,
1
1
2

2
.
2
5
7
_

1
8
,
9
0
0

1
9
,
8
4
5

2
0
,
8
3
8

2
1
,
8
8
0

1
1
,
3
6
5

1
,
0
0
0

1
,
0
0
0

1
,
0
0
0

1
,
0
0
0

1
,
2
0
0

1
,
2
0
0

1
,
2
0
0

1
.
2
0
0

2
,
2
0
0

2
,
2
0
0

2
,
2
0
0

2
,
2
0
0

5
,
2
8
0

5
,
2
8
0

5
,
2
8
0

7
,
0
0
0

5
%

7
,
3
5
0

5
7
.

7
.
7
1
8

5
%

8
.
1
0
4

7
,
0
0
0

1
2
,
6
3
0

1
2
,
9
9
8

1
3
,
3
8
4

3
,
0
0
0

3
,
0
0
0

4
,
5
0
0

4
,
5
0
0

4
,
5
0
0

2
,
0
0
0

3
,
0
0
0

2
,
0
0
0

7
5
0

1
,
2
5
0

1
,
2
5
0

1
,
2
5
0

1
,
2
5
0

2
,
0
0
0

2
,
0
0
0

2
,
0
0
0

2
,
0
0
0

2
,
0
0
0

2
,
0
0
0

2
,
0
0
0

2
,
0
0
0

2
,
0
0
0

2
,
0
0
0

1
.
0
0
0

1
.
0
0
0

1
 
0
0
0

1
.
0
0
0

W
1
0
,
7
5
0

1
2
,
2
5
0

1
2
,
7
5
0

1
0
,
7
5
0

1
0
,
7
5
0

4
.
0
0
0

4
,
0
0
0

4
.
0
0
0

e
e
l

4
,
0
0
0

4
,
0
0
0

4
,
0
0
0

4
,
0
0
0

3
.
6
0
0

3
,
6
0
0

5
.
4
0
0

5
,
4
0
0



(
4
1
1
1
-
,
1
1
 
C
O
O
R
D
I
N
A
T
I
O
N
 
A
N
D

D
i
s
t
r
i
c
t
 
B
u
d
g
e
t

C
H

K
A
L
 
A
N
D
 
L
u
s
r
R
E
 
E
N
R
I
C
H
M
E
N
T
 
(
c
o
n
t
)

/
7
0

c
,
,
n
t
i
n
u
i
t
i
,

S
c
h
u
o
l
 
(
c
o
n
t
)

c
f
o
r
 
9
0
0
 
(
d
 
$
3
0
0

$
8
1
0
0
 
r
e
c
e
i
p
t
s

4
'
.
)

L
o
u
r
-
i
t
s
 
f
o
r
 
9
0
0
 
(
d
 
$
3
0
0

I
)
-
'
s
 
$
1
0
,
8
0
0
 
r
e
c
e
i
p
t
s

4
i
 
c
 
.
u
r
s
i
s
 
(
o
r
 
9
0
0
 
i
d
 
$
3
0
0

$
1
3
,
5
0
0
 
r
e
c
e
i
p
t
s

)
0
0

I
r
a
u
,
p
u
r
t
a
t
i
o
n

3
0
 
r
o
u
n
d
 
t
r
i
p
s
 
1
0
0
/
m
i
 
e
a
c
h

6
0
0

0
1
)
,
 
r
a
t
i
o
n
 
o
t
 
P
l
a
n
t

6
3
3

T
e
l
e
p
h
o
n
e

F
i
x
t
d
 
"
h
a
r
4
,
,
,

1
4
4
 
0
1
 
S
a
l
a
r
i
t
.
s

I
n
u
r
a
n
c
e

1
2
)
-
1

E
q
u
i
p
m
e
n
t

1
2
7
8
.
2

N
o
n
-
l
n
,
t
r
u
c
i
l
o
n
a
l

1
t
i
l
i
n
g
 
c
a
b
i
n
e
t

1
9
7
3
-
7
4

1
9
7
4
-
7
5

1
9
7
5
-
7
6

1
9
7
6
-
7
7

1
9
7
7
-
7
8

2
.
0
0
0

2
,
0
0
0

5
0
0

4
,
0
2
6

8
0

2
.
0
0
0

2
,
0
0
0

5
0
0

5
,
0
8
7

5
,
4
0
0

5
,
4
0
0

2
,
0
0
0

5
5
0

5
,
8
5
4

2
,
7
0
0

2
,
7
0
0

2
,
0
0
0

5
5
0

6
,
0
8
2

-
0
-

7
j
i
n
n

2
,
0
0
0

2
2
5

2
,
0
3
9

2
4
0
0
0

2
.
0
0
0

5
2
Q
,

5
0
0

1
0
L

5
5
0

5
5
0

7
2
5

3
,
6
2
6

4
0
0

4
,
6
8
7

4
0
0

2
7

5
,
4
1
4

1
0
%

4
4
0

5
,
6
4
2

4
4
0

1
,
8
1
9

2
7
0

8
0

4
9
,
0
5
6

6
3
,
9
1
2

6
6
.
5
9
0

.
,
-
-
 
,
.
-

6
3
,
5
4
6

3
0
,
3
8
3



S
U
M
M
A
R
Y
 
O
F
 
C
O
M
P
O
N
E
N
T
S

1
0
0

A
d
m
i
n
i
s
t
r
k
t
i
o
n

1
1
0

S
a
l
 
I
r
i
c
s

1
2
0

O
t
f
i
c
y
 
S
u
p
p
l
i
e

&
 
P
o
c
t
a
g
i
,

1
4
,

T
r
i
v
i
l

1
9
0

O
t
h
t
r
 
E
x
p
e
n
s
e
s

2
0
0

I
n
s
t
t
u
c
t
u
n
i

2
1
0

S
a
l
d
r
i
e
s

2
2
0

S
u
p
p
l
i
e
s

2
4
;

I
r
a
v
 
1

2
5
0

C
o
l
t
t
.
a
l
 
E
n
r
i
c
h
m
e
n
t

2
6
0

L
e
i
s
u
r
e
 
E
n
r
i
c
h
m
e
n
t

2
7
0

C
o
n
t
i
n
u
a
t
i
o
n
 
S
c
h
o
o
l

2
9
0

O
t
h
i
r
 
E
x
p
e
n
s
e
s

,
0
0

f
r
a
n
s
p
o
r
t
a
t
i
o
n

6
0
0

O
p
e
r
t
t
i
o
n
 
o
f
 
P
l
a
n
t

6
1
0

C
u
s
t
o
d
i
a
l

6
3
3

T
e
l
e
p
h
o
n
e

6
9
0

R
e
n
t

8
0
0

F
i
x
e
d
 
C
h
a
r
g
e
s

8
5
2
.
7

H
e
a
l
t
h
 
I
n
s
u
r
a
n
c
e

1
2
7
8

E
q
u
i
p
m
e
n
t

1
2
7
d
.
1

I
n
s
t
r
u
c
t
i
o
n
a
l

1
2
7
8
.
2

N
o
n
-
i
n
s
t
r
u
c
t
i
o
n
a
l

T
O
T
A
L

1
9
7
4
 
-
7
5

D
i
s
t
r
i
c
t
 
B
u
d
g
e
t

1
9
7
7
 
-
7

7
1
,
5
5
0

3
,
7
0
0

5
,
5
0
0

1
.
6
8
0

7
4
,
6
2
8

3
,
7
0
0

5
,
5
0
0

1
.
6
8
0

7
7
,
8
6
2

3
,
7
0
0

4
,
9
0
0

1
.
6
8
0

8
1
,
2
5
6

3
,
3
0
0

4
,
8
0
0

1
 
6
8
0

.

3
1
,
8
5
9

8
0
0

5
0
0

1
8
0

8
2
,
4
3
0

8
5
,
5
0
8

8
8
,
1
4
2

9
1
,
0
3
6

3
3
,
3
3
9

3
1
6
,
1
7
0

3
4
4
,
8
6
0

3
4
6
,
2
2
1

2
3
3
,
1
1
6

1
1
2
,
9
0
7

4
4
,
5
4
2

3
5
,
2
1
2

3
0
,
4
0
6

2
5
,
8
5
6

1
2
,
4
8
0

5
,
7
0
0

5
,
7
0
0

4
,
3
0
0

2
,
8
0
0

2
,
1
5
0

1
0
,
7
5
0

1
2
,
2
5
0

1
2
,
7
5
0

1
0
,
7
5
0

1
0
,
7
5
0

4
,
0
0
0

4
,
0
0
0

4
,
0
0
0

4
,
0
0
0

3
,
6
0
0

5
,
4
0
0

5
,
4
0
0

2
,
7
0
0

2
5
,
2
6
2

2
5
,
2
6
2

1
8
L
7
6
2

1
4
,
7
6
2

1
4
,
0
0
0

4
0
6
,
0
2
4

4
3
2
,
6
8
4

4
2
1
,
8
3
9

2
9
3
,
9
8
4

1
5
6
,
2
8
7

2
2
,
1
5
0

2
2
,
9
5
0

2
2
 
9
5
0

2
3
,
5
5
0

2
3
,
5
5
0

2
2
,
1
5
0

2
2
,
9
5
0

2
2
,
9
5
C

2
3
,
5
5
0

2
3
,
5
5
0

5
,
8
5
0

6
,
1
4
4

6
,
4
8
3

6
,
7
7
5

6
,
5
6
3

3
,
1
0
0

3
,
1
0
0

3
,
4
1
0

3
,
4
1
0

1
,
7
1
5

6
,
7
8
0

6
,
8
4
0

4
 
4
4
0

4
,
5
6
0

1
5
,
7
3
0

1
6
,
0
8
4

1
4
,
3
3
3

1
4
,
7
4
5

8
,
2
7
8

5
3
,
2
8
7

5
6
,
7
3
5

6
6
,
5
0
3

4
9
,
8
4
3

2
2
,
8
5
1

7
,
2
8
0

7
,
2
8
0

8
,
0
0
8

5
,
4
6
8

2
,
6
8
4
,

6
0
,
5
6
7

6
4
,
0
1
5

7
4
,
5
1
1

5
5
,
2
1
:

2
5
,
5
3
5

3
8
,
8
6
0

1
3
,
2
0
0

7
,
7
0
0

6
0
0

1
1
,
2
7
5

8
0

5
0
,
1
3
5

1
3
,
2
0
0

7
,
7
8
0

6
0
0

6
3
7
,
0
3
6

6
3
4

k
i
, 4
4
1

6
2
9

4
7
5
5

4
7
9
,
2
2
6

2
4
6
,
9
8
9



105

Phase Out Strategies

The ability cf the South Umpqua School District to phase out of the experimental
schools project in 1976-77. while at the same time continuing to support the key
institutional changes created by fiere years of edu;ational change during .977 -78
and subsequent years, is based primarily or :hree basic fiscal situations.

1. Lowered fiscal requirementsplanning and initial implementation
costs are segnificantly higher than cperational and maintenance costs.

2. Increased support by our state government of loesI educational activities.
3. Reallocated support from present ressurces.

There are additionally, some other fiscal activities which we wilt apply that
will create minor support fc: cultural and leistee enrichment activities.

Lowered Fiscal Requirements

Mary of the curricular efforts and the instructional processes which make up the
lion s share cf experimental schools activity for the next four school years
involve complex planning activity and staff training to implement. For example,
the experimental schools project will in effect create a system-wide diversified
staffing arraneemenc ucilizing teachers. interns, practice teachers, instructional
aides. student neer teachers, and parent and 3atron volunteers. Each type of
instructional person will have to be both trained and supervised closely to ensure
q parity educaeional programs. Our teachers will have to learn how to train
practice teachers; how to enhance children's leerning with instructional aides,
and with adult classroom volunteers. Most importantly, our entire staff must
learn how to organize 'themselves to continue to train new people who join our
instruetional p-ogram. It is costly t) reach ourselves to teach ourselves, but
once we as a staff nave learned hog to do this. our training costs will be approx-
imately the cost of the instructional materials and devices for the learning in-
velved.

There are a number of reducible costs which are uniquely due to the "project"
nature of toe activity. There reducible costs will be phased out in 1977-78.

le continue the changes instituted with experimental schools funds during 1977-78
will require a eetal of $246,989.

Increased State Support

During the past several years the state of Oregon's support of public school edu-
cation has dwindled from 45% of local school costs in 1963 to 19% of local school
cons during 1972-73.

In Oregon all local funds are levied from real property, consequently, dramatic
rises in property taxes have occurred in Oregon. This rise is even more dramatic
when the proliferating number of special use district's are included in this
reckoning, for they too under Oregon law exist fiscally on the property tax pro-
vision.

The reselting increase in property taxes created by the rising need for services
ani by declining state assistance, coupled with insistent emigration to our district
and to Oregon in general has pushed Oregon voters to the point of tax revolt.
Additionally, the last election returns pushed significant numbers of experienced
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state legislators to the brink of political defeat and enough of those old-time
solons met defeat in the polls to destroy the conservative coalition which had
authorized the fiscal policies creating the plan. In short, the people have
spoken.

Our governor has submitted a school finance plan to our state legislature which
would increase our district's state support from our present $390 per student to
$900 per student for 1973-74. The plan includes an inflationary cost index
system. The opposing political party has gone on record favoring the governor's
plan, and that party has assumed control of the legislature for the first time in
several years. The opposition minority party has also submitted a plan to increase
state support. In our best judgment, dramatic increases in state support and a
dramatic change in the way our state finances our schcol will occur before 19i4-75.

To continue the changes implemented will cost $246,989 during 1977-78. If con-
tinuation were to be based solely on increased state aid to local schools, our
district's past history of school support above and beyond the average effort of
most other districts in our state and in adjoining counties would make continua-
tion certain. Since the experimental schools costs will indeed decrease after
1977, and since other accommodations such as self-supporting activities, fee charges,
local foundation support for cultural programs, and increased community involvement
in the education of the young all will reduce public costs while maintaining
quality effort, we see no difficulty with the anticipated continuation effort.

In some ways the present state plans to increase support of education through
state income tax, rather taan through property tax offer the possibility of even
more fiscal support than we have c1iscussed. One provision of the most popular
plan (the governor/dominant party plan) will provide an additional $300 per stu-
dent if the local school district will levy $2 per $1,000 of assessed valuation.
As one of the state's poorest districts, we obviously will benefit from any
increase in state financial support--and so will our ability to provide continua-
tion funds.



APPENDIX
WALK THROUGH

WAYNE

Wayne, age 7 is new to the area from Seattle, arriving here a few days before the
beginning of the 1973-74 school year. His mother telephones Myrtle Creek Elemen-
tary School to inquire about entering Wayne in second grade. The school secre-
tary answers questions and schedules an appointment with the principal, allowing
sufficient time to receive Wayne's 1st year record from Henderson Elementary
School. Reviewing the record, the principal finds that Wayne is in good health
with no handicapping visual or hearing problems, that he made satisfactory prog-
ress in all basic skills areas, that his I.Q. is 109, but that his former teacher
was concerned about Wayne's program, and the principal decides to place him in one
of the self-contained classrooms which is initiating the diagnostic-prescriptive
sequence of instruction. He schedules a conference involving himself, Wayne's
mother, and Wayne's teacher. On the third day of the school year after Wayne's
teacher has had an opportunity to administer the Fountain Valley Diagnostic Read-
ing Inventory, the Base Math Prescriptive Inventory, and criterion - referenced
instruments on behavioral and social skills, the scheduled conference is held
with Wayne's mother. Wayne's record and the results of the recent assessments
are discussed at length. His mother states the feeling that Wayne had neither
made the kind of progress in reading nor in being able to get along with other
children that his parents had expected from his first year in school. The former
is borne out by the ... Diagnostic Reading Inventory and the latter by the teacher's
observations in the classroom and on the playground. However, Wayne has apparently
made progress in independent behavior, because according to the teacher's obser-
vations Wayne works well independently, staying with a task until it is completed
and pursuing his own interests with quiet purpose.

As a result of the conference Wayne's mother and his teacher agree to conference
again in three weeks and assess Wayne's progress in the following program:

* Concentrate on 16 specific reading objectives in the Harper -Row hierarchy,
nine of which are in sequence from number 68-77 and seven for which Wayne
will receive special tutoring.

* Emphasize basic math program--21 unit objectives--with two 30 minute en-
richment periods per week in the media center, math games area. Wayne
demonstrates better than average proficiency in math.

* Work with content reading each day in From Fins to Feathers in a listening,
viewing, or content learning center of his choice--five reading improve-
ment objectives, 35 vocabulary words, and seven contractions.

* Join a social living group for social studies and art, emphasizing cooper-
ative work on two large projects with small individual parts--5 sharing
objectives, 5 language experience objectives, and 5 art objectives.

* Participate in class-size P.E. group concentrating on three running skills,
four balance and jumping skills, and one social skill.

* Choose a two and one half hour elective for each Friday afternoon.
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* Participate in four music classes each week emphasizing the basic elements
of music--two rhythm, two melody, three harmony objectives.

After three weeks at the next conference with Wavne's mother, Wayne's progress
showed that he was able to demonstrate:

* Mastery of all reading objectives specified forhimand that tutoring only
lasted for one and a half weeks.

All except two math objectives actieved.

* The development of a real scientific interest in animals--he elected science
for his content reading area and met the five reading objectives, learned
42 new vocabulary words and the seven Infractions.

* Easy cooperation with other children and a talent for paper macho' art work.

* Difficulty in running and balancing effectively, being prone to trip over
his own feet because he is extremely pigo-n-teed.

k A good knowledge cf candle-makinghisch.lee in the Friday elective program
where he made his father a large green frog candle.

* Inability to maintain rhythm, a good voice fir carrying the melody, and a
general misunderstanding of harmony.

Planning, conferencing, implementation, and assessment cycle repeats itself each
three weeks,

JANE

Jane, %grade 4, has been in district programs since second grade.

End if School, 3rd grade. All assessment records are transferred from Jane's 3rd
grade reacher to Jane's 4th grade teacher. The records have been consolidated
into the district's cumulative record systems. the records of Jane's past school
activity are available to Jane's 4th grade teacher in June.

AliaLst

teacter minimally conducts two confererc , with Jane and her parents be-
tueen the, last week in August and the 2nd wetk in Octcher. Joint planning with
tcme leaniing activities included are initiat,d at this trine. Jane is included
in the planning and is asked to prepare ttree ;rcplsals for leisure time activ-
ity. She chooses to plant a fall garden at 1-,me (radishes and snow peas), to
L' -arn to play table tennis at noon Four (instruction furnished by a high school
junior engaged in her own individual P.E. sa,:tivity). and t" join a Campfire Girls
grout.

-zepf,,,rater

the first cycle of Friday free elective mini-courses in Jane's school offered a
c,,rst in quilt making. Jane had been given a child's Singer sewing machine for
tie =r August birthday, and she enrolled for the six 21/2 hour Friday blocks. Two
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grandmother types from a local church ladies' organization provided the instruction
frsr the 8 girls who chose this Friday elective mini-course.

October

lane was having difficulty with some number concepts. The tutorial aide and the
practice teacher in her classroom worked with her daily, and a junior high school
Fse teacher was also paired with her to play mathematical games. For this whole
m.:Tith Jane was tutored in arithmetic daily. At the end of the month, she rejoined
her regular arithemetic group, her power tests indicating that mastery of the
division and subtraction skills had been achieved. Jane used the games at home
with her mother for two additional weeks and taught her seccnd grade brother the
same concepts unknowingly.

During October Jane also went on six nature walks on the school's 1/2 mile long
nature trail which ran from her school to the main river bisecting the valley.
The walks focused on 1) a search for material objects to be used to teach classi-
fication and categorization skills, 2) a bird study unit, 3) plant identification
which involved a treasure hunt for types of leaves, specific kinds of plant parts,
and certain rock types, 4) leaves for an art project involving the creation of
stationery for use in the communication stream, especially with the pen pal pro-
gram fostered at this grade level with urban 4th graders across the country,
5) a rock identification study using stream pebbles, 6) a measuring and mapping
geographic experience using tape measures, graph paper, etc., and 7) one walk
was spent taking pictures with the school's ten instamatic cameras for an illus-
trated booklet one group of children were making to illustrate the coming of
autumn.

November

Jane found the toy and game loan section in her school library to be especially
exciting since she lived in a neighborhood which had 5 girls between the ages of
8 and 10 living within giggling distance. Saturdays and Sundays during this
exoeptionally wet month were less confining and more educational than would have
been the case before the school library game loan program was instituted.

December

During this month Jane received special remediation in reading using the Systems
80 learning machines in the library.

Jan_aa

Jane saw the children's play "Snow White and the 7 Dwarfs," presented by the
high school drama program, and she and two other children wrote a play describing
further adventures of the 7 dwarfs. This playlet was produced on cassettes pre-
sented to Jane's classmates during a "radio" special.

February and March

Keyboard instruction on the Musitronic System 70 was the major new venture for
these two months. Jane's turn to learn to play (all children in the 4th grades
are given keyboard instructions) finally arrived. She spent 30 minutes a day for
40 days in the library at this activity. 1
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April

Jane learned how to play several different marble games, all taught by a high
school student enrolled in an individual P.E. program.

May

In May Jane went on a field trip to the Oregon coast overnight. The 15 students
who went planned the trip, wrote travel logs, worked out menus, secured travel
brochures, mapped out the tours, estimated time tables, computed mileage, and
welded the whole curriculum into one unit for three weeks. An aide, an intern
teacher, two parent volunteer families, four peer teachers, one peer counselor
and the classroom teacher accompanied the fifteen foLrth graders.

MARY ANN

Mary Ann, 13, seventh grader. New to community from California. Lives on 40-
acre unstocked ranch. No school records.

Initial Contact - July

Mother initiates conference with counselor. Mary Ann, mother, girls' counselor
and English teacher meet. Mary Ann is given three minute I.Q. test (Culture Fair),
library card and a tour of school library and grounds. Meets several teachers and
groups of students working in the art rooms, the shop, and the puppet theater.
She expresses an interest in an overnight hike to a neighboring mountain lake
being planned by a group of girls her age and is invited by the girls to join the
group. General school information on program and registration possibilities is
given Mary Ann and her mother.

Second Contact - Next day

Mary Ann takes California Achievement Test from counselor and with parental per-
mission joins the group of overnight trekkers in their planning. Summer recrea-
tional program materials, tours, and community guides given to mother.

Conference - Week later

Hiking trip complete success--friendship patterns established. Registration
materials completed at home. Mother joins counselor and teacher to discuss test
results and when Mary Ann joins the trio she volunteers for the second four-week
junior high school summer session which begins a week later. Then she selects
fall electives including a course in jewelry design, which focuses on making
costume jewelry from local gemstones.

Mary Ann's first nine-week schedule choir:' include:

1. Jewelry design
2. Developmental reading
3. Chorus
4. Food preservation and cooking
5. Pre-algebra
6. Peoples and cultures of the Indian sub-continent
7. Archery
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Mary Ann included several other goal items in her planning file for the first
nine weeks:

1. Being paired with a third-grade girl so that she could exchange her home
economics cooking course for peer teaching during the second nine weeks.

2. Joining a 4-H club in horse training.
3. Visiting the experimental forest site to plant trees.
4. Chcnging the archery course fcr a second term course in rock poetry on records.

At the same time, two future conferences were scheduled by the counselor:

1. A second week ir. September assessment meeting of all of Mary Ann's teachers,
immediately after school to share insights and to continue the observational
assessment of Mary Ann's demonstrated patterns of success and style of learning.

2. A meeting the next day with Mary Ann and ner mother conducted by Mary Ann's
faculty advisor and including other available faculty to share feelings, per-
ceptions and plan immediate short-range learning experiences.

What happened to Mar-,7 '.nn during the first nine weeks

During the first nine weeks of school, Mary Ann visited a jeweler's store in Rose-
burg where her jewelry teacher had arranged for the jeweler to discuss ring design
and settings. The art teacher arranged for a high school senior to facet a piece
of smoky quartz Mary Ann had bought at a rock show for a pendant she was making
in jewelry class, and went on two class field trips to collect jasper and agates
to cut, grind and buff in her jewelry class. She read three novels about India
including Kipling's The Jungle Book and "The Quest for Sita" from the Ramayana.
Mary Ann learned to make jelly, can peaches and pickle cucumbers. She spent a
weekend on a field trip to the Oregon coast, joined a neighborhood 4-H horse club,
appeared with a singing group from the chorus in October in a short musical play
about Hallcween before several district elementary school classrooms, and shot at
a deer during hunting season on their ranch with a "loaner" bow from the P.E.
department's sports equipment loan library. She cooked a curry rice main course
in her cooking class and duplicated that effort at home for her parents, burning
the rice unfortunately. She made an oral report in both her pre-algebra class and
in her social studies class on the invention of the zero, an activity jointly
honored and fostered by the two teachers involved. She also prepared an illus-
trated report on famous Indian jewelry specializing in large gemstones and their
locati.:ins in India and Pakistan for her social studies class. However, her effort
was marred when she dropped it in a mud puddle getting on the school bus the day
she was to show it to her social studies classmates.

End of eighth week of school

Parent/student planning conferences were held with the faculty advisor to initiate
the second nine-week cycle for Mary Ann's seventh grade year with registration,
personalized curricular integration, and learning activities again planned.

PETE

Pete, 14, eighth grader. Started school in district. Lives in rural subdivision,
outside of city limits.
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May of 7th grade

Pete completes pre-registration selections with faculty advisor and both parents
near end of school year. His tentative course selections for the first 9 weeks
included:

1. Developmental reading
2. Manipulative mathematics
3. Individualized wood shop
4. Oregon: Land and People
5. The Ma: hive

6. Soccer and field hockey
7. Band

August

Registration formalized. Planning file now includes:

1. Pairing with a senior boy in the peer couseling program to explore Pete's
interest in hiking and prospecting. (The senior got credit in both peer
counseling and in personalized physical education for this activity.)

2. Pairing with a third grade boy (Fete's cousin) help them both learn to
read better--Peer teaching (Pete will be released from Developmental reading
three half-hours weekly for this activity.)

3. Ensured Pete's registration in the model building activity in the Friday
elective program during the second nine weeks.

4. Pete wants to go to the Eastern Oregon Wildlife Refuge Camp for a week next
summer, and the Oregon: Land and People class (a year long sequence) will
be dropped, replacing it during spring term with Bird Identification and
Navigational Patterns, a field course.

5. Ceramics will tentatively replace woodshop during the 3rd 9 weeks quarter,
followed by an outdoor sketching class in late spring.

These changes were negotiated by Pete alone, since his divorced mother is employed
in a local plywoid plant during the day. Fete's faculty advisor visited with Pete
and his mother in September during a three day evening conference session held
for parents who had similar working hours.

What happened to Pete during the first nine weeks

* He did not like the machine course (a sort of introductory physical science
course) and he, his science teacher, and the building instructional leader
negotiated an individual study contract with a local mechanic through the
learning network program which allowed Pete to use the small engine geodesic
dome lab where he learned to take his power lawn mower apart and repair it on
his own.

* He built a gun rack, and a cutting board in woodshop.
* He read Doctor in Buckikin--a novel about Marcus Whitman in Developmental

reading as part of an oral report preparation for his Oregon: Land and People
course and demonstrated competence on 80% of 45 of his own reading objectives.

* He broke a tooth playing field hockey.
* He went hiking 3 times during the quarter with his peer counselor, one hike

was combined with a weekend camping trip to an old mine 15 miles into the
mountains. Twice he and his 3rd grade cou.sin hiked to the school's forest
learning site from their homes.
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* He repaired five lawn mowers and broke one of them.
* He built an abacus and a geoboard to use at home as part of his Manipulative

math activities.
* He learned to square dance in a Friday elective course.
* He moved from 3rd to 2nd trombone (the district furnishing the instrument due

to the specific family economic circumstances.
* He met "the year's girl" on a bus trip to the Southern Oregon's only plane-

tarium 90 miles away on a special tour arranged by the continuation school
director.

Second planning conference

During the 7th week of the fall quarter, he and his faculty advisor initiated the
second registration cycle and personalized patterning for the next nine weeks was
planned with his mother present.
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SOUTH UMPQUA HIGH SCHOOL

Registration time lines and procedures for year one are generally consistent for

all students; therefore, one description of that process will suffice for the

students who are currently enrolled in the South Umpqua schools. Materials are

distrubuted to the students in April in order that ample time exists for sharing

the information with parents. A preliminary registration is completed in early

May. The high school offices are open all summer and paronta will be encouraged

to come to the high school with their youngsters in order that they might be more

actively involved in the scheduling process. During this time, the necessary

revisions will be made and student schedules will be finalized by August 17 and

classes begun August 27.

Beginning in the summer cf 1974, students will be taking a variety of classes

during that period of time. Registration procedures will continue to operate

with parental involvement each summer.

Social studies classes are generally nine weeks in length but in the attempt to

reduce me length of these explanations, only one social studies class will be

indicated for each student. Many Er,lish classes are one semester in length as

are other classes in the curriculum and as with social studies, only one class

of this type will be indicated in a student's schedule.

JOHN

John, senior, strong interest in marketing career.

Classes: John will begin his classes at 10:00 a.m. rather than the conventional

8:00 a.m. The time from 3:00 p.m. to 5:00 p.m. will be spent in the Store Front.

John's school day will also include:

1. Modern Fiction
2. Marketing II

3. Business Law

4. Math Analysis

5. Concert band

6. Political Action

7. Physics.

Store Front activities include consignment agreements, advertising lay-outs, sales,

bookkeeping, inventory control, and building maintenance. The Political Action

class is conducting a study of county government in order to make recommendations

for improvement in that area and John is studying in detail the law enforcement

plan for the county.

ROSALIE

Rosalie, junior, highly academic, college oriented.

Classes:

1. Chemistry
2. Sociology



ix

3. College Prep English
4. Math Analysis
5. History of North American Indian
6. Advanced drama
7. Vocal ensemble

Rosalie successfully challenged Algebra II for full credit in August. In addition
to the classes indicated for first semester, she will be involved in an evening
class in Modern Literature during the second semester. She has selected as a
special project the study of the Umpqua Indian tribe and she will submit her find-
ings to the local Historical Society.

MARTHA

Martha, senior, desires career in Food Service Cluster.

Schedule: Martha will report to work at the food preparation facility at 7:00 a.m.
where she will work until 10:00 a.m. The classroom schedule will include:

1. English IV
2. Oregon Law
3. Senior math
4. Art

Martha has planned a physical education program including golf, bowling, and tennis.
Since she is excused from school each day at 1:15 p.m., she is able to pursue in
the afternoon, the golf during the fall in Roseburg, the bowling at Tri-City during
winter, and the tennis in Canyonville during the spring.

JIM

Jim, ninth grade.

Jim has had serious problems with reading and mathematics during his elementary
and junior high school years. His mathematics skills as measured by the California
Achievement test were two standard deviations below the national norms and he
read at second month, third grade as measured by the same test. During the spring
of his eighth grade, his counselor worked with him and a decision was made for
him to enroll in Basic Mathematics and Reading Skills Development classes.

The mathematics class emphasizes a hands-on approach based on skill objectives.
Jim is working in small group activities with puzzles and games and individually
with a geoboard, cuisenaire rods, geometric figure manipulation, and career cluster
packets. As skills are mastered this information is recorded on a flow chart
developed specifically for Jim.

Reading Skills Development is totally individualized and Jim is working to develop
the skills indicated as being deficient by the diagnostic test given the fitst
week of school. This class is very small and Jim's teacher is able to devote time
each day to each student in one-to-one activity.


