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ABSTRACT

‘ This report is the third issuing from the Feasibility
Study of Multiple Alternatives for the Training of Adult Education
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needs in Adult Basic Education (ABE)..Data were collected through
on-site administration of survey instrument to 1,182 ABE/GED
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PROJECT DESCRIPTION

In October, 1971, the U. S. Office of Education contracted with the
University of Missouri - Kansas City to conduct a comprehensive nationsl
feasibility study of multiple alternatives for the training of adult basic

education teachers and administrators. Its major objectives were to deter-

mine the best practices currently in use, kinds of bersonnel trained,
relative cost factors, and expressed needs in the field, as well as
recommending a five-year plan as s management tool to guide the Office

of Education in its future thinking, planning, and funding of adult basic
education teacher training projects.

The study derived data from existing literature and previous studies,
site visits, three nationwide surveys, and consultation with persons in the
field. A National Advisory Council, comprised of adult educators represent-
ing diverse interests and backgrounds, provided initial direction and
continuing support throughout the study.

Project activities included the following:

5

l. compilation of a comprehensive review of literature in the
field of adult basic education teacher training

2. a mail survey of State Directors of Adult Education in the
50 states and U. S. trust territories

3. a mail survey of 160 teacher training programs throughout
the country, as well as 25 Federal programs with ABE monieg

4. a random sample survey of twenty-three adult besic education
programs, conducted on-site, to determine training needs ss
perceived by local ABE administrators, teachers and students

5. site visits, meetings and personal interviews with
adult educators concerned with tesacher training.

Study results are reported in the following four documents, to be
released on separate dates between June and September, 1972:

l. Review of Literature
2. State of the Art Report

3. Survey of Teacher Training Needs

4. Finel Report and Recommendations




-

P

ATy

Q

ERIC

Aruitoxt provided by Eic:
i

g

PROJECT STAFF

PROJECT
DIRECTOR

Dr. George E. Spear, Associate Dean of the Division for
Continuing Education, is also Assistant Professor of Soc-
iology. Dr. Spear received his Ph.D. in Adult Education
from The University of Michigan, and has been involved in
Adult Basic Education teacher training for several years.

CHIEF
INVESTIGATOR

Donald W. Mocker is the Adult Basic Education Spec-
ialist of the Division for Continuing Education, and As-
sistant Professor of Education, Mr. Mocker has a wide range
of experience in Adult Basic Education, including University
teaching, research, and prcgram administration.

INVESTIGATOR

SENIOR
EDITOR

Lorraine M. Zinn, full-time staff member for the Nat-
jonal Teacher Training Studv_ acte a5 senior editor and staff
investigator. Her experience includes teachinc, counseling,
and curriculum development in the field of English as a
Second Language and Adult Basic Education.

Dr. John K. Sherk, Jr. is Professor of Education, and
Director of the Reading Center. Dr. Sherk has had ex-
perience in Aduli Basic Education research, teacher train-
ing, and the evaluation of Adult Basic Education programs.




ADVISORY COUNCIL -

We are grateful to the following individuals for their valuable contri-
They helped to provide direction and feedback during
the past months, as well as final review and recommendations regarding written

butions to this Study.

reports of the Study results,

Dr. George Aker

Professor of Adult Education
Florida State University
Tallahassee¥mglorida

Mr. Allen Apodaca

Adult Education Program Officer
USOE Region X

Seattle, Washington

Mr. Charles M. Barrett

State Director, Adult Education
Department of Community Colleges
State Department of Education
Raieigh, North Carolina

Mr. Robert Boyet

Superintendent of Adult Education
State Department of Education
Baton Rouge, Louisiana

Mr. Bill Ghan
. Coordinator of Career and Adult Education
£ State Department of Education
Jefferson City, Missouri

Mr. Felipe Gonzales
Former Director - Adult Basic Education
Southwestern Cooperative
Educational Laboratory
Albuquerque, New Mexico

Dr. Brent Gubler

State Director, Adult Education
State Department of Education
Salt Lake City, Utah

Dr. Haerry Hilton

Adult Education Program Officer
USOE Region VII

Kansas City, Missouri

iv

Mrs. Alice Leppert

Adult Basic Education Program Specialist
Church Women United

New York, New York

Mr. Herb Nichols, Director
University Year in Action
Federal City College
Washington, D. C,

Mr. Bill Paradise

(Former USOE .Project Officer)

U. S. Office of Education (DHEW)
Division of Adult Education Programs
Washington, D, C, ’

Mr., James Parker, Project Officer -
Ue. S. Office of Education (DHEW)
Division of Adult Education Programs
Washington, D, C.

Mr, George A. Snow

State Director, Adult Basic Education
State Department of Education
Trenton, New Jersey

Dr. A, Odell Thurman, Director
Federal and Foundation Programming
Kansas City Public Schools

Kansas City, Missouri

Mr, Leroy Walser

Education Program Specialist (AMIDS)
U, S. Office of Education (DHEW)
Division of Manpower Dev, & Training
Washington, D, C.

Mr. Douglas Whinnem

Adult Education Division

Hartford Board of Education |
Hartford, Connecticut |




WIS B P& O TSRO Y o 8 s

INTRODUCTION

This is the third report issuing from the Feasibility Study of
Multiple Alternatives for the Training of Adult Education Teachers and
Administrators, under Title III of the Adult Education Act of 1966.1
It is addressed to the needs in Adult Basic Education as perceived and
reported by students, teachers and administrators in a national survey
conducted by the project staff during the Spring and Summer of 1972.

The report provides background considerations which attended the
conceptualization of the survey along with deteiled information on design,
sampling, data collection and analysis and discussion of findings.

Twenty-two sites in nineteen states were selected to provide a
systematic random cluster sample from a frame of thirty-eight states with
a student population reported to be 478,462. Each site was visited by a
trained interviewer who administered the survey instrument to all students,
teachers and administrators present in the program.

In total the survey produced responses from 1182 ABE/GED students,
123 teachers and 22 local program administrators.

The student sample provided good diversity in terms of geographic
location, ethnic background, age, sex and level of achievement. Certain
weaknesses, which are acknowledged in the text, accrued from the incomplete
frame from which the sample was drawn. However, every reasonable effort
was made to insure the integrity of design and the project staff places
substantial faith in the credibility of these findings.

The analysis of.the vast amount of data collected and presented
herein is recognized as being only one of several approaches which might
be made to the task. Secondary analyses at some future date is appropriate
and should be conducted. It is suggested here that the-findings of this
survey can and should be useful to those who plan and practice in the

“field of Adult Basic Education and insights gained by the study offer a

variety of opportunities for those who would explore further into this
critical area of adult education. .

1p.1. 91-230, Section 309. USOE Grant #OEG-0-T1-4556(323)




SURVEY OF NEEDS

BACKGROUND

As a part of the original document entitled Scope of Work for Feasibility

Study of Multiple Alternatives for the Training of Adult Education Teachers

and Administrators under Title III of The Adult Education Act, P.L. 91-230,

the following cherge was made: "To stucy and assess current expressed needs
of adult education personnel and explore possible future needs". More
specifically, "The study to determine needs will seek to identify such needs
for treining as expressed by edult education personnel and will seek to anti-
cipate those training needs which will be generated'in the future". In a
éiarification document of addendum, Jointly asgreed upon by project staff and
USOE staff, the focus of this Survey of Needs was further sharpened as follows:
"In reference to the survey for ABE training needs, the survey will concentrate
on the following:
""p, A sample of practitioners to be surveyed including:
1. State Directors
2. Local Program Administrators
3. Teachers
State directors and local administrators will be surveyed Tor their
own needs and their views concerning the needs of teachers. The
sample will also reflect geographic population diversity.
B. A second portion of the survey will include training needs as identi-

fied by selected P:L. 309 projects."

The initiel phase was completed on October 18, 1971, with the convening

of the project's National Advisory Committee of 15 prominent adult educators,




selected nationally from academic institutions, USOE national and regional

offices, State Directors of Adult Education, vocational education, volunteer

organizations, local school systems, and other projects of special interest in ABE.

One outcome-of this meeting was to have a profound effect upon the shape
of the survey of needs. Following is a statement taken from the "Report of
Phase I" which indicates the nature of this change: "In deciding what people
really need, prior assumptions must be avoided. Instead, it is necessary that

we get as much information as possible from the people themselves (ABE teachers,

students, administrators)." This suggéstion was agreed upon by members of the
Advisory Council and the project stﬁff. The charge to include students views
in the Survey of Needs was subsequently carried out and became the most unique
component of the study.

DEVELOPING THE SURVEY INSTRUMENT

s

Eagiy in the planning of the Survey of Needs the project staff decided
that the construction of a survey instrument would best be done by an outside
research group who had expertise and experience in the preparation of such
instruments.

Personnel from the Institute for Community Studies, a Kansas City based
gocial research organization, and project staff members reviewed various pieces
of the literature and drew from their own experience in divising the original
instrument and a series of redrafts. Efforts were made to mske the questions
pertinent on the one hand and to avoid ambiguity on the other.

Most of the items .on the survey center around the following topics:

Objectives of ABE

Student progress - testing and evaluation

Student feelings re progress, dropping out, motivation
Qualities of a good teacher

Materials

Grouping for instruction
Supportive services




It may be recognized that the finished instrument solicited from respond-

ents a variety of facts, attitudes and perceptions. From these facets of

information it was assumed that needs related to training might be extrapolated

as well as directly inferred.

As contracted, The Institute for Community Studies, working closely

with the project staff constructed three versions of the survey instrument;

Twenty-one items were included on the student questionnaire, and thirty each

on the teacher and administrator questionnaires. Twelve items were written

in approximately parallel language and obcur on all three forms. On these

items, direct comparisions were sought between the views of the three groups
surveyed. In addition, the following demographic information was indluded

on the student form: 1) Racial/Ethnic Classification, 2) Sex, 3) Age,

—_—

P} Employment Status, 5) Part/Full Time Student, 6) Level, and 7) Compensation.
Items 1 - 3 were requested on the Teacher Survey Forms and on the Administrator
Survey Forms. 'Teachers and administrators were asked number of yeaYrs in
ABE/GED teaﬁhing and ABE/GED employment status (part or full time). Same
information was asked of the administrator group.

Pilot instruments were constructed and field-tested in the Kansas City and
St. Louis, Missouri ABE program. Modest revisions were mede on the basis of
this experience with project staff members and ICS personnel evaluating the
results. Appendix B of this report contains copfes of the instruments as revised
end used in the Survey of Needé.

DATA COLLECTION PROCESS

In January, 1972, project staff members participated in a project progress '

review in Washington, D. C. with USOE Adult Education Division officials. It was

learned during the meeting that, because of the nature of some of the information




required on the survey forms, it woulq not be possible under regulations to
conduct the survey by mail as had been planned. Instead of mailing out a
questionnaire form, the decision wes made to select a considerably smaller
random sample of ABE/GED programs in the United States and send interviewers

to those programs to collect the data on-site. This is known as "drop down"

sampling. It was felt that in this way a larger percentage of responses would
be obtained per program visit, and since the interviewer would be present at --
the time of the collection of data, a higher quantity of ussble data would be
obtained.

The first request for mailing lists of local program administrators in
ABE/GED was made by letter at the same time the State Directors' Survey was
sent, November 1, 1971. (Results of ;chis survey are reported in State of the

Art Report, document #2 of this series)

TN

As indicated in the State of the Art report, 47 State Directors responded .

to that questionnaire but only 38 followed through with the request for lists

with Regional Program Officers and contacted State Directors directly by letter

R AN R KT N a1 b

|
of local program directors in their respective states. The project worked

|

|

|

and telephone in an effort to increase the Percentage of responses. By the

original deadline of December 1, 1971, only three lists had been secured but
the follow-up efforts produced an additional 35 by January 19, 1972, at which
time it was viewed as fruitless to pursue the effort further.

4 All regions were represented in the total of 38 mailing lists obtained,

with at lease two states in each region submitting mailing iists., ILists were

L b

requested from 56 states, territories and U.S. Protecto:i _tes. The 38 lists -

submitted represented a 68% return from stete directors. The total number

of ABE students reported in 1971 by state ABE directors and verified by USOE

R




ad

Division of Adult Education was 624,115, The total number of students repre-
sented by the 38 states which submitted mailing lists of its local ABE project
administrators was 478,462, This indicates, based on states' reported figures,
that the sample programs were drawn from & program pool representing approxi-
matei# 76% of all ABE students. (Note: Reports to USOE include only ABE
students even though most locel programs also serve GED students.)

The topal number of local ABE program administrators re . 2 on
the lists submitted by the 38 state ABE directors who complied witﬁ the
project staffs' request to submit wuch lists was 1,858, The project staff had
no way of determining what percentage of the total administrator population
this number represents, since there is apparently no comprehensive list of
local ABE Directors in the United States. (A11 data received from state
directors is assumed to be accurate aend complete for purposes of this study.)

Between March 3 and April 4, 1972, all appropriate Re%ional Program Officers,
state ABE directors and local program directors received letters informing
them of the site to be visited, the date of the visit and 'the neame of the
interviever assigned. Five visits were made by members of the project staff
and the others by qualified personnel in ABE/GED, all of whom had participated
in a 309(c) finded summer institute at UMKC which was directed by staff members,
John Sherk and Donald Mocker. Interviewers were sent the materials and
trained by telephonc in the procedures required.

Tt is considered one of the major strengths of the survey that each site
was visited by qualified personnel who could attest to a£tendance and assure
complete participation in the survey.

Based on national averages rep;rted by USOE, the following sample sizes

were expected to be produced for the three groups Ssurveyed:

Local Administrators Teachers Students
26 ’ 240 (9.4 teachers 3600 (15 students
per administrator) per teacher)
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The following section (Drawing the Sample) indicates the "expected" vs
the "realized" sample sizes for each site rendomly chosen for the survey.

A final note on this aspect of the conduct of the survey. After checkiug
end double chec'ing our site visit plans with RfO's‘and state directors tq be
sure 8ll 26 ).rc .7 -3 were viable at the time of the survey, it was found that,
when visited, four programs were inoperative. One program site had been closed
for a year prior to the survey date, but records submitted to the project by
that state department did not so indicate. Another had been closed for five
months prior to the visit. A third progiram had to be closed prior to our visit
due to lack of funds. A fourth, for reasons unknown to all persons the project
staff could locate, had closed for the year when visited. Four programs out of
26 represents 15%.

DRAWING THE SAMPLE

It was necessary to make an early decision on the size of the sample of
students to be surveyéd because of the anticipated lag time involved in setting
up the administrative machinery required to collect the sample. At this time
the size of the population of students wes not known but a proposed es.imate
was that the population would number somewhat in excess of 400,000 students.
The teacher population estimate was N = 16,000 and N = 2,000 as the size of
the population of administrators. (The number actually reported in the
38 states represented was L478,462.)

With population size unknown, it was true a fortiore that no detailed
information was available councerning various strata in the population that
might be of subsequent interest.

In an earlier phase of the project a survey questionnaire had been

designed which required each student sampled to choose one response from seven

e




or eight responses associated with each question. The project administrators
were interested in the proportions of students selecting various responses
to the questions.

The sampling distribution of interest in this context is the hyper-
geometric distribution. A ssmple size n is to be drawn from a population)

of size N in which N+p elements have a given characteristic and N+«(1 - p)

-

do not. For so large & population, however, en assumption of normelity in
the distribution of sample proportions is warranted, provided p, the population
proportion, is not too close to zero or one.

Utilizing the assumption of normality, the following formula was used

to indicate required sample size:

2 -

Where n = sample size;

\ e

) N = population siza, (N = 400,000);

§ p = population proportion; X

H

g = the proportionate part of p permissible as error; '

and Z = the stendardized normel variate which will yield

a level of assurance, /3, that the estimate will not

exceed the permissible error, e -3 (0 £ 85 1),
Velues of n were calculated for various values of p, for & = .90, .95 and e =
.05, .10, .15. The results of these calculations indicated, for example, that

for 3 = .95, n should be approximately the vaelues shown in the table below for

indicated values of e and p:




Table: Approximate size of n, for indicated values of p and e, = .95

e
.05 .10 .15
. 13,370 3,430 1,530
p .2 6,055 1,530 680

The results of these calculations were presented to the project administrator
with interpretation of their meaning. The administrator maede a decision that
the degree of reliability associated with velues of f= .95, p=.1, and e = ,10
was adequate for the survey and feasible from a cost standpoint.

Bécause of the wvarious élements of vagueness and uncertainty surrounding
the survey at this point, it was decided to increase the p;oJected sample size
from n = 3,430 to n = 3,600 as a safety factor.

On the basis of the "List of States by U.S.0.E. Regions" and using national
averages of 9.4 teachers per administrator and 15 students per teacher, a
sample of 26 sites was expected to yield about 3,600 students.,

The actuel survey realized totals of 22 administrators, 123 teachers and

-1,182 students. These are ratios of 5.6 teachers per administrator and 9.5
students per teacher.

If these discrepancies indicate indeed that the actual population in ABE
classes is substantially less than reported, then the confidence level of the
realized survey remains largely intact.

The inherent difficulties in designing the study and drawing the sample
are directly associated with the absence of both complete and accurate informa-
tion in regard to viable operating programs, the numbers of teachers practicing
in the field, and the numbers oy students who are actually participatiné in

the classroom activities in any given place and at any given time,
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These findings support those reported in Part II: State of the Art and

reinforce its recommendations in regard to the creation of a.national uniform
reporting system for‘ABE. ~

The final sampling frame consisted of sites reported by 38 State ABE
Dire. ;ors,* each site represented by a cluster composed of the local adminis-
trator, his teachers and their students. To assure the greatest chance for
representativeness, a systematic random sample of clusters was taken. This is
a procedure in which & random start is made among the first (N/n) items in
the frame of the population and every (N/n)th item following is taken into the
semple. This yields a sample of the desired size, n, which is drawn through-
out the population.

The result of this sempling procedure *s that each administrator had an
equal chance of being included in the sample of administrators. The same
statement applied to each teacher and each student, relative to those samples.
This is true regardless of whether there is variation in the number of students
or teachers among administrators.

Because the samples are not completely random (being systematic-cluster
samples), the usual formulas related to standard errors are not strictly appro-

priate. However, the error introduced by using the simpler formulas will nct

. be large enough compared to potential errors associated with the general lack

of coherence in the population lists. To treat them as if they were pure
probability samples is acceptable. Moreover, any error introduced is likely
to be on the side of conservatism. To be sure of this, however, one would
need to exemine the ratio of between cluster variation to within cluster
variation. Of the twenty-six sites chosen, four no longer had operating ABE

programs. No replacement was considered.

# A 1ist of the 38 states in the sample frame end a map indicating sites
visited appear in Appendix C.
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The summary below shows the complete sample selected by the computer.

In addition, the summery includes the "expected" vs "realized"

the data was gathered.

sample after

TABLE 1
Expected vs. Realized Sample
Site Administrator Teacher Class
Code Code absent realized

Missouri, St, Louis 1 1 -0~ 9
2 1 16

3 2 8

4 3 14
5 -0- -0-

Louisiana, Columbia 2 6 -0~ 3
T 15 20
8 =0~ -0~

Virginia, Disputanta 3 9 6 L
10 -0- -0-

Virginia, Berryville 4 11 4 L
12 3 8

Nebraska, Minden 5 13 -0~ 3
Florida, Bloutstown 6 14 -0~ T
15 5 9

16 5 8

128 6 2

129 2 1

South Carolina, Dillon T 17 -0~ 13
18 1 10
19 -0- -0~

20 -0- =0~

21 -0- 24

22 ~0- 17

23 1 21

58 3 8

59 1 5

) 60 3 5

Puerto Rico, Cabo Rojo 8 2k 3 12
25 5 10

26 2 10

_ 27 2 13

California, Compton 9 28 g 12
3

29 6 1k

30 T T

31 2 18

32 15 T

33 -0~ -0~

34 3 12

35 9 21




Expected vs. Realized Sample (cont'd.)

| Site Administrator Teacher Class
Code Code absent - realized
| North Carolina, Shelby 10 36 ~0- L
} 37 -0- 5
} 38 10 6
39 ~0- 4 1
4o 1 5
41 -0~ 10
61 4 2
62 2 2
63 2 3
6k ~0- 4
65 T -0~
- Penna., Lebanon ) 11 42 6 1k
s Penna., Williamsport 12 43 19 8
Ly 19 9
U5y L 26
: Arizona, Mesa 13 W7 12 5
: . 48 Y T
' e} 6 L
i 50 T 4
: New Mexico, Santa Fe 14 51 3 9
: 1 3
; 2 2
52 2 19
53 7 12
2 6
54 3 7
3 1 |
1 55 2 6 i
56 5 15
N L
3 11
57 -0~ -0-
New York, Hempstead 15 68 10 17
69 -0~ 34
T0 12 13
T1 -0~ 33
T2 2 28
73 5 23 .
Th 5 20
5 10 15
76 2 23
104 -0~ 10
New Jersey, Atlantic 16 : 7 8 3
City 78 N 2
79 3 5
80 N 2
#Teacher code no. 46 was not assigned.
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Expected vs. Realized Sample (cont'd)

Site

Administrator
Code

Teacher
Code

absen

Class
t “reelized

New Jersey, Atlantic
City, cont'd

Texes, Elgin

Tennessee, Fayetteville

Alabema, Athens

Ideho, Pocatello

17
18

19

20

119
120
121
122
123

124
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Expected vs. Realized Sample (cont'd)

| Site Administrator Teacher Class
i Code Code absent realized
|
Texas, Snyder 21 125 4 2
_ 126 6 3
| , 1ot T 3 1
Texas, Houston 22 130 200 5
. 131 4 9
132 13 T
133 -0~ 0=
134 20 9
135 -0~ =0~
: 136 Lo 3
. 137 -0~ «0~
P : 138 : L 11
, 139 ‘ 9 4
1ko -0~ ~0=
Summaxry
a. Student Sample ) 1182
% b. Absent Students 797
% c. Expected Sample based on number teachers _
§ say are enrolled (A + B) 1979
i
? d. Using the national average of 15 students
! per cless and 123 as the totel number of
' teachers surveyed - expected sample would be 1860

In the opinion of the project staff that, while the nationel sample

drawn was not the ideel sample, the decisions made concerning the selection

of the sample as it has been described were sound decisions. Certainly every
i effort wes made to protect the integrity of the selection process. There is
no reaeson t¢ believe that, if the same procedire were followed in e replication

of this study that, barring chance deviations, the results would be substantially |

different than the observed results reported hereafter in this document.




Treatment of the Survey Data

' "QUESTIONNAIRE 'DATA 'PROCESSING

As the completed survey forms from ABE students, teachers, and administra-
tors were received at the Project office in Kansas City, workers began coding
the information on computer-readeble data forms. Computer processing of the

data forms was continuwous until ell materlsl from the field had been included

in the data bank.

In this manner, approximately 35,819 individual items of information
were stored for analysis from survey forms. In order to enable the reader
to gain some appreciation for how much data was gathered as a result of this
survey, some of the following facts may be of interest. If one were to con-
sider frequencies alone as the data to be handled, that is, the number of
times each alternati;e was chosen in response to an item, for question #1
the data could be analyzed by directly comparing the 3 groups (one data displaey);
five data displays could be developed on the administrator group; five data
displays on the teacher group; and seven data displays on the student group.
Therefore, a total of 18 separate analyses could be presented for question
#1 of the survey. There are twelve items like #1 in the survey. If all these
were treated, a total éf 216 data displays could be developed. There are elso
147 separate data displays which could be developed on the. student group alone;
150 on teachers alone; 150 on administrators alone; 85 on teachers vs administra-
tors. The total number of possible data displays approximately T48. Needless
to sey, the reader will not be subjected to T48 data displays in this report

of the findings of the needs survey. What should be evident, however, is that
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the project staff was agein faced with the necessity of making decisions as
to how to cull out of the mass of information available that which most sucecinctly
and honestly represents the ﬁost important aspects of the opinions of the
ABE teachers, students and administrators regarding teacher training for ABE
classes.

The typical student as reflected in Appendix A is a Negro femsle between
18 - 24 years old who is unemployed. This student is functioning beyond the
seventh grade level (probably in the GED progrem), part time (less then 30
hours per week), and is not receiving compensation for attending class. The
typical teacher is a white mele or femele, public school teacher who is teach-
ing part-time in ABE and has one or two ygars' experience in teaching adults.
The typicel administrator of the ABE progrem as indicated in Appendix A is a
white maie between 45 and 54 who is administering the program on a part-time

besis, and has been doing so for one or two yesars.

SUMMARY OF STUDENT RESPONSES

In keeping with the unique quelity of this survey, that being the input
from students in ABE/GED classes, the results of the survey will be presented
largely from the student perspective with teacher and administrator responses

presented where contrasting and conflicting results were obtained.

Objectives:

Student estion

1. What do you hope to get out of ABE/GED?

=

Pass GED

Learn to read and write

Learn more than I know now

3 Learn what I need to get a Jjob

y—'lo—' ml
(]

The responses listed above appear in order of their populerisy as indicated

on the summary for the total student sample responding.

15




In contrast, data from the teacher administrator groups are presented

below:

[
1. What do you think are the major objectives for students in the ABE/GED

program?
Teacher Administrator#
A. Attain Literacy . 12 L
B. Obtain GED 22 5
C. Attain skills for emplcyment 20 1
D. Attain known potential in learing 9 L
E. Receive training and job placement ° 8 3
F. Improve self image from success in learing 28 3
G. Qualify for higher education 1 0
H. -’ 1 1

This data is presented as an erample so that the reader might develoé
understanding of the decisions made by Project Staff regarding the treat-
ment of the raw data. The data above came from the first computer run
after all of the data sheets had been processed. Seversl things concerning
this data should be noted. First, the numbers of responses indicated for
each alternative among the 3 groups varies considerable in accordance with
the differences in sample sizes, Second, it should be recalléd that these
groups were not drawn independently since teachers and students are members
of clusters selected from a frame representing only administrators.

The only way indeéendent samples could be drswn from these three groups at
the national level would be in the case where assenbling comprehensive
lists of the student and teacher groups had been accomplished, and independent

random samples could be drawn from three lists separately.

-

*Frequency totals throughout this document differ from sample totals because
of failure of individuals to respond to specific questions.
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This limitation prevents claiming that the views expressed by the

various groups were statistically different in a significant wey by direct
comparisons of the obtained frequencies. They may, in fact, be different,
but because cluster sampling was used as the method for drawing the sample,
the ordinery statisticel tests and procedures applicable in cases where
samples are independently drawn may not be used in this study.

In order to obtain some understanding of whether teacher's, student's
and administrator's choices among alternatives could be considered essentielly
similar or essentially different, a procedure of pomparing expected frequencies
Vith actual observed frequencies was utilized. By noting the way in which
these responses were proportionately distributed over the alternatives,
it is possible to see whether those same proportions would fit the response
choices of another group. If these response choices are found similarly dis-
tributed for the groups of administrators, teachers and students, then there
is a basis for suggesting that there is agreement between these groups c¢n the
item in question. The reverse is the case if the response choices are distri-
buted in markedly different proportions for groups on an item. Further, the
degree of divergence in views can be given a Chi square test between observed
proportions of responses vs the expectel proportions, derived from the responses
of the comparison group.

Oblectives

Following the procedure described above, data on the objectives of ABE/GED

~as seen by studenté, teachers and administrators will be analyzed in this section.

Question #1 on the student, teacher and administrator survey form was correlated,

except for alternative F. Following is a summary of the raw frequencies.

7.




TABLE 1I

Student - What do you hope to get out of ABE/GED?

Teacher and Administrator - What do you think are the major objectives for
students in the ABE/GED Program?

ALTERNATIVES RESPONSES -

-étudent Teacher Administrator

a. Learn to read and write/ 239 13 l
attain literacy
b. Pass GED/obtain GED 331 27
s . c. Learn what I need to get job/ 163 23 1
attain skills for employment
d. Learn more than I know now/ 175 11 l

attain own potential in learning

e. Get job through progrem 53 ‘ 8 3
Receive training and job placement

G. Learn what I need to get into college 59 o 0
Qualify for Higher Education. College

% The table below shows theﬂbbserved ve expected frequencies when the
i proportions of responses observed-are compared.

; TABLF, II1
TABLE IIT If Students had If Students had If Teachers had
Responded as Responded &s Responded as
Alternatives Teachers did Administrators did Administrators did
OBSERVED |EXPECTED OBSERVED {EXPECTED | OBSERVED |EXPECTED
Learn to read/writq
A attain literacy 239 129 239 207 13 21
B 331 - 267 331 311 27 32
—Pass GED/gtt, GED :
c Learn what I neeg. 163 228 163 52 23 5
to get igh .
D Attein poteptial 175 109 175 207 11 21
——in learning
g Get Job through 53 79 53 155 8 16
program
G Qualify for Higher 59 20 97 52 - -—
—Education
> .
X 491 . 393 83
Signif.
Level .01 .01 .01 )
18
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Examinaticn of Table III indicates that there appears to be little

congruence of opinion among the groups on objectives for ABE/GED as evidenced

by proportions of alternate responses selected.

All ccmparisons show such

divergence that differences of this magnitude cen be considered to be beyond

chance differences.

Within the student sample, three major ethnic groups were identified as

having sufficier.t representation for the purpose of comparing their views.

These groups were Caucesian, Negro and Mexican-American.

three groups on question #1 are compared below.

The views of these

TABLE IV
TABLE IV If Caucesisns had if Caucasians had 1f Negrees had
Responded as did . Responded as did desponded as did
Alternatives Negrces Mexican~Americeans Mexi cen-Americeans
OBSERVED {EXPECTED OBSERVED |EXPECTED | OBSERVED JEXPECTED
Learn to read/writJ 82 116 108
A attain literacy 49 8y k9
B Pass GED/att. GED | 155 97 155 65 128 85
¢ Learn what I need L= 58 43 L7 T 62
to get B Jjoh
p Attain potential 62 LYy 62 7 58 102
in learning
g et & Job through 17 14 17 47 19 62
DY
r Learn, to help othqrs ;3 33 13 26 43 34
Improve self image
¢ Qualify for Higher 18 23 18 13 30 17
Education
X 76 171 87
01 .01 01
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Examination of Table IV indicates that there appears to be little
crugruence of opinion among the ethnic groups on objectives for ABE/GED
| es evidenced by proportions of alternative responses selected. Comparisons
show such divergence that differences of this magnitude can be considered
to be beyond chance differences.
Within the student sample the investigators were interested in comparing
the responses of students working at different levels within the ABE/GED

programs on question #1. The views of the student group on question #1 by

levels is presented below:

TABLE V

TABLE ¥ Beginning Intermediate Advanced

Alternatives OBSERVED |EXPECTED OBSERVED |EXPECTED { OBSERVED EXPECTED
i Learn to read/
A vrite/att. 1it'y,] 111 k9 T or 31 117
: B Pass GED/att. GED 25 67 66 85 227 bl
¢ C Learn what I d 2 Lo 40 .
; Learn whet I nee 33 3 76 T7
: p Attain potential 20 36 61 L5 86 86
i —in learning
: E Get J°ba;hr°“8h 10 10 10 12 26 2l
; F Learn, to help 1 6 T 1 N
i . Imk > L 12 9 5 37
1 e Qualify for High- 12 11 1 4 28

exr Education 2 ° : 3

' 212 |
; Signif.
H Level -0

A similar lack of agreement on objectives as stated in question #1 is found
here among students working at different levels. This, however, could have been

anticipated when one considers those level I students whose goals might under-

B ey

standably be short term literacy type goals, vs the advanced student whose goals

T

may be the CED, a diploma end perhaps Ligher education.
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In summary, it can be stated with some confidence that very little
agreement exists among those actively engaged in ABE/GED programs as to the
goals of the programs. What can be stated with reference to the basic nature
of this lack of congruence of 6pinion among all groups? Below are listed the
most popular choices, in numeral order of their occurrencé between the three
groups .

Student Teacher Administrator

Pass GED Inmprove self Image from Obtain GED
success in learning
Learn to Read and Write Obtain GED Attein Literacy

Learn more than I know now Attain skills for employment Attain own potential
in learning.

It is interesting to note that the teficher groups did not select "attain
literacy" as often as students or administrators did. This fact may be related
to some rather significant pieces of information obtained on other portions of
the Project Staff's report.

Student Question

2. Vho do you think decides what you study in Class?

195 A People who run the program
23 B The teachers
143 C The student
31 E The people who publish the materials we use
31 F Employers
ii8 G The people who write the GED and other tests we take
28 H No answer
#13 D The community

Forty-four percent of the students think teachers decide the content of
the educational program for them. If alternatives A, B and G are taken together
112 of 'the students think the contept of thelr program is determined by some-
one in or associated with the "educational establishment": administrators,
teachers or test-makers. A relatively small 12.6% think that students dgcide

what they study in ABE/GED.

* Not correlated with teacher-administrator form
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Teacher-Administrator Question

4. Who formulates objectives for students in your class?

FREQUENCIES
Teachers Administrators

A Program Administrators 13 N
B Teachers | 31 6 1
C Students 1k 1

[52%] [45%]%
D Teachers and Students i 8
E Publishers of Materials 1 1
F Emplcyers ‘ 1 0 i

! G Those who write GED and other tests T 0

If one accepts "what you study" on the student item as being parallel
: with "objectives" on the teacher-administrator forms, then a rather different
V viewpoint shows itself between the groups on this item. On alternatives C and D
gbove, both of which link students in the process of setting "objectives", 52%
of the teachers and 45% of the administrators indicate the student hes a part

in deciding what he will study. Put another way, U4% of the students vs 27%

L T I I YT SRR

of the teachers think teachers decide the objectives of "what you study";
i and L4% of the students vs 30% of the administrators think teachers decide.

Reference to Tables 1I, III and IV in Appendix A indicates that these observed

¢ differences are larger than chance differences end are statistically signifi-

-E cant beyond the .01 level Jf confidence,

Why this phenomenon hes occurred is not clear. Students, teachers and

administrators in this survey were drawn from the same programs, If teachers

o

end administrators believe the student does help in deciding what is to be

% Brackets are used in tabular material to draw
attention to certain data.
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the "content" or "objectives" of the student's program, the students, by and

large do not appear to be aware of it,

t Student Question

} 3. Who dc you think should decide what you study in class?

, 161 A The people who run the program

22%__3 The teachers
234 C The students
3L

E The people who publish the materials we use
17 F Employers )
113 G The people who write the GED and other tests we take
#18 D The community

] Forty-nine percent of the student sample state that teachers should
decide what they study in cless. Combined responses on A, B and G above, the
so-called "educational establishment", accounts for 71% of the student response
total. By inference these choices indicate that students think, by and large,
students should not decide what they study in clas;. Only 11.4% of the student's
responses indicated students should have input in what to study in class.,

Teacher-Administrator Question

5. In your opinion, who should formulate the objectives for students

in ABE/GED classes?

L A Ay

A Program Administrators 13 N
B  Teachers 15 [13%] 0
! C Students ) 16 3
[69%7] _ [812] -
D Teachers and Students 62 1k
: "E  Publishers of Materials 0 0
; F Employers 2 0
§ G Those who write the GED and other tests 5 0
‘ H

* Not correlated response with teacher-administrator form
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In this area of objectives or "what you should study", there appears
to be an equally wide variance in opinion between students on the one hand
and the teacher/administrator groups on the other. While 49% of the students
state that teacher should decide "what we study", only 13% of the teachers
concur on that, and none of the administrators asgree. High percentages of
teacher-administrator responses (69% and 81% respectively) include students
in this aspect of ABE/GED activity. From a statistical standpoint, reference
to Tables II, III and IV in Appendix A indicates that teachers and administra-
tors views coincidg; that is, the distribution of responses over alterna-
tives is not statistically significantly different. However, when student
responses are compared with teachers', the distributions of responses are
5o wide that a X° (chi-square) of 1870 is obtained which indicates a difference
far beyond the chance levei. Sinﬁlafly, there is a statistically significant
difference between students' and administrators' response proportions on

this item. (Refer to Table III, Appendix A).

Student estion

L. How do you know how well you are doing in class?

% 70 C Special published tests

283 B Teacher made tests

105 D Where I am in programmed meterials
13T E Tests in the book we use

219 F Teacher tells us

214 G By how well I do in class

102 A I don't know

e ———————

* Note: Order of response alternatives changed to match teacher and
administrator answers.




Twenty-four percent of the students indicated teacher~made tests as the
way they know how they are doing in class. If one were to combine B, F and G
gébove as teacher directed modes of informing the student, then 61% of the
students chose one of these three alternatives. Conversely, fewer than half
chose printed items such as regular or programmed texts and standard tests

as useful to them for this purpose.

Teacher—Admihistrator Question

6. How is student attainment of progrem objectives measured in your program?

Teacher Administrator

A Standardized tests 16 6
B Teacher-made tests 24 5
C Programmed material progression 17 1
D Tests in books or other published instr. mat'l. 9 2
E Teacher observation 28 6
F Class participation 12 1
G Daily cless work 2 0

If "student attainment of program objectives" is considered parallel
to "how well you are doing in class" on the student survey, then the propor-
tions observed between students' choices and teachers' choices do not vary
widely on this item. Twenty-two percent of the teachers vs 2u% of the
students chose Teacher-made tests as the means by which they learn of their
progress or the attainment of goals. There appears, however, to be a differ-
ence between the students, teachers and administrators on the use of standard
tests for this purpose. Approximately 6% of the students, 14% of the teachers
and 30% of the administrators selected standard tests as a response to this
item. Apparently students place less personal reliance on this as a means

than do teachers, and considerably less than administrators do.




Student Question

5. What does (or would) happen if the teacher told you how well. you are

doing every day or so?

200 A It would keep me from getting behind

90 B It could be discouraging if I weren't doing well

T4 C It would let me know what I need to work on

17 D I wouldn't be so confused sbout the class
23 E I would feel the teacher was more interested in what I am doing
12 F I would rather wait until the end of the class

18 G It wouldn't meke any difference

Forty percent of the students chose alternative "C" an item which implies
P . attention to personal progress. Twenty percent of the students chose alterna- ‘
tive "E" which hes to do with the student's perception of the teacher's interest
in him and his progress. It is difficult to determine whether this item is
tapping an actual or ean hypothetical situation in the students' experience,

That is, perhaps it is true that teachers do tell students how well they are
doing every day or so, ig which case, the item is a reflection of the situation

as it exists in the classroom. 1In any case, the most heavily loaded choices

€, E and A are clear inaications of students!' feelings in regard to this

. ke R A

i question. Examination of contingency Table VIII, a breakdown of the student
group by level, indicates concurrence of opinion and no significant difference
§ in view between beginning, intermediate and advanced students on this item.

All seven breaskdowns in the student categories indicate response choice "C"

an

as the most popular one in the array.

Student Question

6. Do you think you would learn Just as much without tests?

YES 287
NO 115
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Seventy~three percent of the students indicated that they would not
learn as much without tests. This might be interpreted as meaning that a high
percentage of students responding to this item expect to be tested. It must
be remembered, however, thet the number of students in the sample (N=1182)
did not reach the expected level (N=§600). It mey be that this high rate

of sbsenteeitcm is related to the fear of tests or of being tested. Never-
theless, of those .who did attend class and were included in the survey,

their opinion oun this matter is clear.

Student Question

7. If yes (that is, you think you would learn as much without tests) how

would you know how well you are doing?

Talk things over with the teacher

Talk things over with the counselor

By how fest I am learning what she is teaching

I know how well I am doing and what I need to learn
By my daily work

By whether I know the answers in class

By talking things over with my friends

Imw
wjofn
QaEUTOQw >

Fifty percent of those who answered "yes" to the prior question, indicated
on this item that, as a substitute for testing, & talk with the teacher would

be sufficient to indicate how they were doing in learning.

Student Question

8. How did you feel when you first started in ABE or GED?

T49 That it was ‘a chance to improve myself
92 I was afraid the work would be too hard for me
23 I was afraid the class would be a waste of my time

That I would learn what I really needed
That I had a long way to go

A

B

c

D The testing and grading worried me

E

F

G I wished more of my friends were in the class

* Not correlated with teacher-adminigtrator form
27
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not realized in this survey. It mey well be that many of those students who

Sixty percent of the students chose alternative "A", "a chance to improve
myself". If those who chose alternative "E", which is, on the surface, a very
similar alternative were added, then T2% of the students responded in what
might be termed a "positive" view. The alternatives which had negative aspects,
suck as "too hard", "a waste of time", "worry", "long way to go", did not turn

out to be popular choices.

Teacher-Administrator Question

1l. How do most students feel when they first enter an ABE/GED class?

Teacher Administrator

That it is a chance to help themselves 29

A T
B Afraid they won't be able to succeed 25 I
C Afraid the class won't be helpful 0
D Worried about testing and grading 12 I
E Hopeful that they will learn what they really need 19 4
F Ashamed of how much they don't know 13 3

Twenty-nine percent of the teachers and 31% of the administrators chose
alternative "A" which corresponded with 60% of the students who choée this one.
On elternative A and E combined, 58% of the teachers' and 50% of the admlnistra-
tors' responses could be classified as "positive" in nature, contrasted with
the T2% figure for the students. Thus, it can be seen that, on this question,
teachers and administrators see students' feelings in a more negative light
than do the sgudents see themselves. Interestingly, 50% of the teachers' and
administrators' responses were distributed over the "negative" distractors,
whereas only 15% of the students’ responses indicated this type of negativism.

Again, it must be pointed out that the total enticipated student sample was

would have chosen to respond to the negative distractors were not in class and

therefore, the picture presented only represents "atte: .ing", positive-attitude
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students. From a ststistical standpoint, Tables II, III and IV in Appendix A
indicate that the proportions of responses as distributed over the distractor
aere significantly different beyond the chance level for the three groups.
Referring to Tables V, VI and VII, Apendix A, when comparing the three major
ethnic groups of students (Caucasian, Negro, Mexican-Americean) represented the
the proportions as distributed over the distractors are significantly different

at a level beyond cheance.

Student Question

9. How do you feel now?

A I've really learned a lot .
106 B I try hard, but, I haven't learned too much .
l% C I haven't learned anything important yet
D It is easier than I thought it would be
272_E When I finish I think I'll be able to do what I want
22 F I wish some of my friends would take GED classes
Some classes have been helpful, some haven't

(98}
(]

Forty-five percent of the students chose alternative "A", "I've really
learned a lot". When combin;d with equally positive altermative "E", a total
of 68% of the student group's responses can be characterized as "positive"
in regard to their current feelings about their ABE/GED program. Only 9% of

the students selected the most negative of the alternatives, "B",
Student Question

10.Many of the students who start, stey until they complete the courses or

get théir GED. Why do you think these students stay?

They feel that what they are learning is helpful

They like the-classes

They just won't quit

They are the smarter ones -

They are the ones that learn a lot

Their family or friends keep pushing them to stay ,
The course is the only way they have of getting what they want

29
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Sixty-two percent of the students chose alternative "A", an alternative
which indicates a positive view towards a personal goal. This combin-ed with
"G", "getting what they want" represents 80% of the student group and rein-
forces the student attitude of purposeful, goal directed learning activity.

The other alternatives might be investigated further for importance in student

response and behavior.

Teacher~Administrator Question

12, Many of the students who enter an ABE/GED program stay until they complete
the course or obtaein their GED. What are the primary reasons for these students

steying in the program?

A TFeel what they are learning is useful 33 12
B Like the classes 1 0
C Determine to finish 16 L
D Superior intelligence 1 0
E Successful in learning 21 -1
F Support of family and friends 3 0
G Only chance to better themselves 28 L

Thirty-two percent of the teachers vs 62% of the students feel that students
stay in the progrem because what they are learning is helpful. A combined total
of 59% of the teachers responded to alternatives "A" and "G" compared with 80%
of the student group who chose these distractors. Fifty-seven percent of the
administrators chose alternative "A", which is closer than the teachers to the
student's percentage of 62%. Seventy-six percent of the administrators chose
"A" and "G", which is very close to the students' total of 80% for these
distractors. Again, in terms of the students' view on this matter, it appears
8s if the students ere expressing differirng views on why certain students stay

in the program. Wheress 20% of the teachers chose as a reason "They are
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successful in learning”, only 2.3% of the students chose this alternative.
From a statistical standpoint, the differences between proportions of

responses as distributed over the alternatives on this question are sig-

nificently different beyond chance as inspection of Tables II, III and

IV, Appendix A, will indicate. The same is true of the proportions of

choices represented by the three mejor ethnic groups as indicated in

Tables V, VI and VII, Appendix A.

Student Question

1l.Some students who enter an ABE or GED class drop out before they complete

the course or get their GED. Why do you think most of them drop out?

132 A Something better comes along

178 B They think the course is a waste of time
93 C The class is too hard for them

237 D They have too many other problems

20 E They get sick

& F They are the ones who aren't too smart
395 G They aren't determined enough

Thirty~three percent of the studr:ats chose alternative "G", "They
aren't determined enough". Based on prior impressions, perhaps one might
no£ have predicted that student responses would have bunched upon tixis
distractor. ‘Further, this question, unlike others, has no distractor which
a clear majority of the students choose., Twenty percent of the students

chose "Too many other problems" to explain the dropout question. Fifteen

percent say dropouts "Think the course is a waste of time".
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Teacher-Administrator Question

13. Some students who enter an ABE/GED program dropout before they complete
the course or obtain their GED. What are the primary reasons for dropping out?

Teacher Administrator

A better opportunity comes élong 5

A 0
B They don't feel the course is useful 5 Y
C They aren't successful in learning 17 5
D They have too many other responsibilities 39 8
E Poor health 1 0
F Lack of intelligence 3 0
G Lack of determination 2l 3

Approximately twice the proporiion of teachers and administrators chose
alternative "D", "Too many other responsibilities" to explain students drop-
ping out of the program es did the student group. Like the students, however,
there appecrs to be no concensus in either group as to the cause of the
dropout problem in ABE/GED programs. Tables II, III and IV, Appendix A
indicate that the distribution of response proportions among the distractors
is statistically significantly d4ifferent beyond the chance level for the

student, teacher and administrator groups on this question.

Student Question

12, Some students seem to have uifficulty learning what they want to in

ABE/GED clesses. What do you think their biggest problems are?

54 A The teacher
39 B The materials used aren't any good
> _C The class is boring :
102 *D The class is too hard
3]% YE They don't have enough time to study
24 ¥F The work is too easy most of the time

357 *G They have too meny other things to worry about

¥Not correlated with teacher-administrator forms
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Thirty-two percent of the students responded that students in ABE/GED
classes have their biggest problems in learning because they don't have
enough time to study. Thirty percent of the students indicated that "They
have too many other things to worry about". These two distractors, which
account for 62% of the student responses, appear to be somewhat related, in

that they imply that the demends of the adult students' schedule outside

0 TREWWEEReeemE o TR T R T

class have the most to do with the problems they have in learning.

) ) Teacher~Administrator Question

1}, What are your biggest problems in helping students attain their objectives?
Teacher Administrator

A I don't have enough training (in ABE/GED teaching) 7 4
C Poor materials for teaching ik 0
E Lack of student ability 10. 0
F Students don't havc enough time to study 33 L
%B I don't have enough time to prepare 2 2
#D Lack of student motivation 18 9
#G Insufficient funds for the program 9 2
*H g 15

Approximately the same proportion of teachers as students selected
"Don't have enough time to study" as the biggest problem students have in
learning. About 20% of .he administrators chose this response, also.

However, 43% of the administrators chose "Lack of motivetion" as the students'
biggest learning problem. Interesting to note that, what might have been
regarded as the big problem variable did not turn out to be such: teacher

and preparation, meterials, student ability, and funcs.

Student_Question
13, How could the teacher or someone on the staff help these students?

272 A Teach so that all of us can learn s~nething
122 B Give everyone a chance to teke par: .n class
116 C Explain to us how we are doing
¥} D Pay us to come
177 _E Show us how we can use vhat we are learning
59 F Have employers or old students come and tell us how we will be able
to use what we are learning

216 G Have teachers or counselors who will. listen to us when we have problems.

Not correlated 33
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From the array of responses obtained from students there appears to
be no concensus as to what is the best thing to do for students who have
problems in learning. The highest percentage of students (23%) chose
"teaching so that all can learn something" as the best thing to do. Closely
following (18%) said "have teachers or counselors who will listen to us when

we have problems" as the best thing to do.
Teacher-Administrator Question

15. What are the most effective ways a leacher can motivate students?

Teacher Administrator

B Structure the teaching so everyone can succeed 22 5

C Structure the cless so everyone is expected to 21 5
participate end feel they are a part of the group

D Demonstrate the student's successto him through a Y 1
series of progress checks

E Demonstrate the relationship between what they are 6 5
learning and the students' goals

F Bring in employcrs or previously successful students 1 ‘ 0
to talk to the class

G Exhibit a personal interest in the students 32 5

*A Be as knowledgesble as possible about the subject 16 1

(they are teaching)

The alternatives selected most frequently by teachers and administrators
corresponded to those selected by students on this question. Although the
observed proportions distribute themselves in s statistically significantly
different way, there is the suggestion that this is a function of the size
of the numbers involved, rather that an sctual difference in the opinions

held by these respective groups,

® Not correlated
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Student Question

1L.What do you like best sbout your favorite ABE/GED class?

345 A The teacher was friendly and liked us
379 B The teacher knew what she was teaching
217 C I learned a lot

D We did lots of interesting things

E We got paid for going
12 F The other people in the class
18 G Haven't had any I liked
Thirty-two percent of the students selected "The teacher knew what she
was teaching", followed closely by 29% who selected "The teacher was friendly
and liked us". The difficulty here is in interpreting what these distractors
were suggesting to the student. It is possible, on supposes, to have a

teacher who incorporates by "A" and "B". The item suggest, however, of these

two that the student selects which-one he likes best.

Teacher-Administrator Question

15. What are the most effective ways a teacher can motivate students?

Teacher Administrator

¥G Exhibit a personal interest in the students 32 5

%\ Be as knowledgeable as possible about the subject 16 1
they are teaching

¥B Structure teaching so everyone can succeed 22 5

Alternatives %G, %A and ¥B above on the Teacher and Administrator forms
correspond with items A, B and C of the Student form as displayed under the
previous question. The observed proportions on these three items account for
79% of the student response total and 68% of the teacher totel. It therefore

appears that there is some concurrence of opinion on this important question
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of student motivation. Similarly, there appears to be agreement in the

observed proportidns distributed over these response choices, as indicated

above.

Student Question

15. When a student really likes class, how does he act?

702 A He is interested in whet he is learning

26_ B He talks a lot in class

37 _C He is friendly to the teachers and students
92 D He gets his work done
123 E He always comes
*l% F He is quiet and respectful
114 G He takes part in what is going on

Sixty percent of the students responded "He is interested in what he
is learning" as indicative of the fact that s student likes a class. None
of the other responses attracted a significaut proportion of the students'
opinions, even though some of the others, such as "He always comes" or

"He tekes part in what is going on" are somewhat more observable manifesta-

tions of liking class.

Teacher-Administrator Question

16. What characteristics describe a motivated student?

Teacher Administrator

A He iikes the class 16 1
B He is highly verbal in class 3 0
C He is friendly to teachers and other students 1 1
D He is diligent in the completion of assigned work 29 2
E He has excellent aSteadance 20 10
F He is cooperative in class 7 2
G He participstes in class 16 5

In this item again one must accept the proposition of the instrument

mekers that "a student really likes the class" means the same thing to

* Not correlated
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students that "a highly motivated student" means to teachers and administrators.
Accepting this allows for a comparison of views between the groups. Only 15%
of the teachers chose the alternative which purports to be the parellel of the
one which 60% of the students chose. This may be due to the fact that they

mey not be parallel. Does "He is interested in what he is learning" mean the

same thing to students as "He likes the class"

means to teachers? In any
case, the teachers' opinions were more broadly distribu?ed over the more
"observable" manifestations of what might be motivation, such as "completion
of assigned work", "attendence", "participation". Forty-five percent of the
administrators chose "attendance" as the characteristic which best describes
a "motivated" student. It is apparent from the figures that on this item
that opinion between the three groups is divided. It may well be, however,

that the reeson has more to do with the inadequacies of the items as stated

than with an actual difference of opinion.
/

Student Question

16. What is most important in an ABE/GED teacher ?

§0h A Someone who really knows the subject she is teaching
29T B Someone who listens to the students and tries to understand them
113 C Someone who can talk so we can understand
-ﬂg' D Scmeone who expects different students to do different things
E Somreone who really knows how people learn
52 F Someone who is interesting
28 G Someone who knows what the real world is like

Forty~-two percent of the students responded that, to them, "knowledge of
the subject she is teaching" is most importent in an ABE/GED teacher. Other
alternatives which were thought to be important teacher qualities from the

students viewpoint were not as popular. "Someone who listens to students and
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tries to understand them" was chosen by 25% of the student sample. Nine
Percent chose "Someone who cen talk so we can understand them". These latter
two choices appear to have something to do with the students' perception of
teaching as a pracess of communicating rather than that which is implied in
"A", the teacher as a "transmitter" or "conveyor" of information.

Frequency of Student Responses According to Educational Level

Beginning Intermediate Adawvnced

Knows the subject 93 119 267
Listens to students/tries to understand 70 80 132
Talk so we can understend 17 28 60
Expects different stu. to do diff. things 9 9 30
Really knows how people learn 18 13 20
Someone who is interesting 10 20 18
Knows what the real world is like 7 in 15
Chi Square =2 Sig. Level .05

It was felt that, perhaps on this question, the level on which the
student was working might have something to do with how he responded. That
is, the more advanced students (of which there were greater numbers in this
sample) might choose "competency in teaching a subject", which is implied in
"A", more frequently thankbeginning stuﬁents, who might choose "Someone who can
talk so we can understand". To some extent this happened, although the dis-
tributions of responses by level of student with respect to the most popular
choices "A", "B" and "C" above are very similar. In addition to the statisticel
significahce of the proportions for the alternatives on this question, break-
down by ethnic groupings are significantly different as examination of Table VI
and VII,. Appendix A will indicate.

On a related question for teachers eand administrators, the following

responses were obtained:
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Teacher-Administrator Question

2L. What kind of additional training do you think would be most useful to

you in your teaching?

1k *A Courses to increase my knowledge &bout the subject(s) I teach
15 *C Training in how to better relate to the students
28 B Training in effective teaching procedures
_I D Treining in materisls preperation
g%_ E Visiting other teachers to observe successful techniques

F Training centered around the problems of individual teachers
:Z{: G I don't feel I need any

Analyzing these results in comparison with the students' responses on
what is most important in an ABE/GED teacher, L2% of the students chose the
alternative "Really knows the subject she is teaching', but only 13% of the
teachers chose the alternative "Courses to increase my knowledge about the
subject(s) I teach". Twenty-five percent of the students selected "Someone
who listens to the students and tries to understand them", whereas only 147
of the teachers chose "Training in how to better relate to the students".
Combined, 67% of phe students chose these two alternatives, whereas only
27% of the teachers chose the varallel alternatives on their questionnaire,
a difference of 50% in proportion of response. The most popular choices of
teachers on how better to prepare for ABE/GED teaching centered on "teaching
procedures" rather than subject matter, which was the students' choice, and

"observation of successful teaching techniques". Perhaps it is unfair to

read too much into these results since the student probably cannot be expected

to know whether "knowing how to teach" vs "knowing more subject matter" would

meke his teacher a better teacher.

*  Correlated with "A" and "B" of previous student question.
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Student Question

17. What kind of materials do you like best?

267 A Those the teacher makes for us
127 B Programmed

C Books for elementary school students
161 D Books for high school students
315 E Special ABE/GED raterials

17T _F 8lides, tapes, films, etc.
62 G Paperback books, newspapers, magazines, etc.

Results obtained in this item indicate that there is no clear preference
for any single type of educational material among student responses. Sur-
prisingly low percentages of student responses are observed on the programmed
(11%) materials and paperback books, etc. (5%) alternatives. The highest
choices of students'tended to be on commercially prepared materials for ABE/GED
classes and teacher-made materials. Whether student responses were influenced

by & lack of students' knowledge or exposure to the other types of materials

li;ted could not be determined.

Teacher-Administrator Question

17. Whet type materials have you found to be most effective in atteining your

objectives with ABE/GED students?

Ieachers Administrators

A Teacher developed 25 8
B Programmed 15 6
C Materials prepared for elementary students 3 1
D Materials prepared for high school students 2 0
E Materials prepared especially for ABE/GED 39 L
F Materials prepared for Multi Media Presentation ; 6 0
G Paperback books, newspapers, magazines, etc. 11 1

The most popular choices of both teachers and administrators correspond,
in general, with those of students on this question. While the proportions

differ somewhat, there appears to be no dramatic difference of opinion on
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this question. A much higher percentage of the administrators chose programmed
materials than did students or teachers. Teachers tended to choose cormmercial
materials especially prepared for ABE/GED classes more frequently than did
administrators or students. Examining this question by level of student

response, the following results were obtained:

Alternatives Beginning Intermediate Advanced
A Teacher made 75 17 106
B Programmed 29 26 6l
C Elementary material 29 32 17
D High School material .1k 36 100
E Special ABE/GED material : 52 82 _ 162
F Multi Media~Slides, tmpes, etc. 10 16 L7
G Paperbacks, newspapers, etc. 15 12 31
H
ok 221 527

As can be seen from the foregoing analysis, there appear to be marked
differences in the type of materials for use in class depending upon the
level of the student in the program. A higher percentage (33% vs 8% and 20%
respectively) of beginning level students chose teacher-made materials as the
type they like best than did intermediate or advanced students. Fifty-three
percent of the intermediate and 49% of the advanced students chose either
high‘school or special ABE/GED materisls at the type they like best, whereas
only 29% of the beginning students chose these alternatives. Overall, the
students' responses tend to be centered on what might be considered the more
"traditional" materials vs the more modern alternatives as suggested by the
array of choices on this item. In addition, students, teachers and administra-
tors as can be seen by their choices, rather unanimously reject the use of -
elementar§ materials, or those materials created to teach basic skills and

intended to be used by children.
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Student Question

18. What kind of classes do you like best?

368 A Reading, math, english, etc. taught all by itself
231 B Classes that combine reading, math, english, etec.
63 C Special, such as consumer economics where we learn math end other things
159 D "Employment preparation" classes where we learn all the things we
need to get a job

272 _E Classes that prepere us to pass a test, such as GED
2T _F No enswer

The students in this sample, in generel, chose al£ernatives which corres-
pond more to the "traditional" educational patterns and format considered to
be taken from the public school model. Innov;tive patterns such as those in
alternatives "C" and "D", classes in consumer economics and employment prepara-
tion were not chosen frequently by the students. This is a rather curious
observation considerirg the (assumed) strong underlying theme of ABE/GED
toward education as a means of enhencing a students' "employability" and his

movement into higher economic strata in society.

Teacher-Administrator Question

20. In what type of instructional orgenization do ABE/GED students learn

most effectively?

Teacher Administrator

A Teach each basic skill as a separate cless, LY 5
reading, math, etc.

B Combine basic skills in a comprehensive class 27 N

C Teach basic skill, such as math, through a 12 3

special interest class such as consumer economics

D Teach all basic skills in relationship to 16 5
"employment preparation"

E Teach all basic skills in relationship to 13 1
pessing a specific test, such as GED




Observed frequencies of administrator and teacher samples on this question
reinforce the findings of the student group. The most popular choices tend to
cluster on the more traditional forms of school organization for instruction.
The only exception is in the administrator group where 25% chose "employment
preparation" as an alternative vs only 13% of students and 14% of teachers
who chose the same alternative. Another difference is in the students' preference
for classes to pess tests such as the GED (23%) vs the teachers' lack of en-
thusiasm (only 11%) and administrators (5%) for this type of class. A lack of
information about educational alternstives may contribute to the tendency for
all three groups to choose the more traditional education~type alternatives
on this question.

There is an assumption made by some adult educators that adult experience
and age characteristics, which require adjustments ;n traditional teaching
behavior, are so pervasive that all facets of adult expectations for educa~
tion are non-traditional{. It is more reasonable to assume that past experience
in school, however painful and unsuccessful, will have mejor impact upon the
expectations of the adult student. Non-traditional expectations are likely
to result from a re-education process.

It should also be noted when interpreting responses to this item that it
is opinions which are being diséussed in regard to the best instructional
strategy. Research needs to be conducted to determine which strategy is indeed
§ ' most effective and efficient. The results of such research once generally

known might in fact alter the opinions expressed.
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Student Question

19. Which type of teaching do you like best?

338 A Wnen the teacher works with individusl students
295 B When we have our own assignments and can work at our own speed
122 C When the whole class does the same thing and then we correct it
D Where there are teacher aides in the class to help us when we need it
1 g E Classes with lots of discussion and helping each other
20 F When small groups get together to do the work

o1lo

Students express a decided interest in individual rather than group-type
classrooﬁ learning activities. Twenty-nine perzent of the students chose "A",
"When the teacher works with individual students", and 25% chose "When we have
our own essignments and work at our own speed". These alternatives, which are
chosen by 54% of the students indicate a preference for classroom activity
orgenized by the teacher which allows for considerable attention to individual
needs, rates and assignments, Leés popular were the choices involving group-~
type activities such as discussions, group project work and lock-step lessons

taught to the whole group by the teacher. Only 8% of the students chose the

alternative which mentioned teacher aides.

Student Question

20. In what kind of class do you think you would learn most?

54 A Where everyone is the same sex
94 B Where everyone is about the same age
13§ C Where everyone knows about the same things
D Where everyone is about as smart as I am
;ﬂEL_E Where everyone wants to get the same thing out of the class
192 F Where the students_ are all kinds
34 G

It is clear from the results of this question that the largest proportion

of students want to be grouped according to the purpose of the class or




according to "subject" or "skill" or "information" to be taught in the class.
That is, they want to be in a class where everyone is seeking to attain similar

.. obJectiveg and are pursuing common interests in lesrning. Far less popular
were the choices having to do with sex, age, ability, achievement level or
heterogenous grouping plens. This question elicited one of the highest degrees

of concensus of the entire student survey among students.

Teacher-Administrator Question No. 29

Teacher Administrator

A Sex 3 0
B Age L 0
C Achievement level Lo 11
D Ability 22 0
E Interests of student 18 8
F They shouldn't be grouped in any special way 2k 2

On this question the survey reveals one of the largest divergencies

of opinion between teachers vs administrators vs students.. The largest
proportion of both teachers and administrators chose "achievement level'
as the type of class grouping which results in-the greatest student progress

(35% and 52% respectively). Only 12% of the students chose this alternative.

The alternative written to be parallel to the students' most popular choice
(49%) "Where everyone wents to get the same thing out of the class" is on the

teacher and administrator forms "Interest of students", which was chosen by

16% of the teachers and 38% of the administrators. As a group, teachers'

choices were more disperate over the alternatives than were the administrators'
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choices or students' choices on this item. It can also be stated with some
assurance that grouping adult students by age, sex, and ability (IQ) ere

not popular with any of the three groups sampled in this survey.

Student Question

21. Which of the following special services have been helpful to you?
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Mediceal check-up

Follow-up medical care

Eye test

Hearing test

Transportation to class

Counseling .
Job placement as part of the program

(93] | o
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The most populer response on this item was "counseling" with regard to
the most helpful specisl service available to the student through the program.
It also mey be the most common one and/or the only one available of those
listed. It is also interesting to note that 24% of the students left this
: question blank, perhaps indicating that, of the alternatives listed, none
were available to the students sampled in the 26 programs randomly chosen

in this survey.

Teacher-Administrator Question

30. In your opinion, what supportive services have been helpful to your students?

Teacher Administrator

A Medical check-up 3 0

B Follow-up medicel care 0 0

C Eye test L 0

D Hearing test 1 0

3 E Transportation to class 29 3
F Counseling Lo 11

G Job placement programs 20 2

H 2 2

Blank 16 3

L6
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The most popular choice of teachers and administrators on this question
was the same as the students' most popular choice "counseling". Thirty-four
percent of the teachers and 50% of the administrators chose this alternative.
Job placement ranked low on all three groups as a helpful supportive service,
having been chosen by 16% of the-students, 17% of the teachers and 13% of the
administrators. It may be that, of the programs randomly chosen for study
in this sample, supportive services are weak or in the case of students,

unavailable.
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General Discussion of Student Responses

A. ETHNIC BREAKDOWN

The random selection of 26 ABE/GED progrems throughout the U. S. and

territories yielded the following distribution of ethnic groups:

GROUP NUMBER
Caucasian 392
Negro 510
Orienteal 17
Americen Indian 43
Mexican American 93
Puerto Rican 59
Other Latin : L2
Other 17
Blank 39

Insofar as the results of this survey ere concerned with how each group
responded to the questions on the survey form, it must be borne in mind that
Judgements based on such small pumbers must be taken as only suggestive., At
best these data can only suggest where real differences between groups might
exist. From a statistical standpoint, only three groups were subJected to
& comparisor. of responses; Caucasian, Negro srd Mexican-American. Examination
of the Tables numbered V, VI and VII, Appendix A will indicate that pr;ctically
all of the comparisons made of the proportionate distribution of responses
over the alternatives for each question on the survey were significantly
different. This can partially be attributed to the characteristic of the

statistical procedure used to compare the response frequencies, and partielly
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to the fact that, in randomly selecting questions and suggested responses with
no prior information about how people will respond to them, the likeliaodd of

getting anything but a statistically significant difference between the groups

on their response patterns is very low.

There are several questions upon whiech there differences in opinion
3 between the ethnic groupings responding on this survey. These questions

will be reviewed in the following section.
Student Question ~ Ethnic Breakdown

F 1. What do you hope to get out of ABE/GED?

Percent of Ethnic group responding to:

Cauc. Negro Oriental Am. Ind. Mex. P.R. 0.L. O

a. Learn to read and write 13 23 [41] 9 - 20 [4o] [30] 18
. b. Pass GED [bo]l * 25 18 23 16 10 T 24
: c. Learn what I need for 11 15 2k 16 12 19 13 6
: Job
; d. Learn more than I know 16 11 6 20 19 1k 25 12
: now
% e. Get Jjob thru program I I 0 5 12 0 7 0
: f. Learn something that 3 8 0 (18] 6 9 5 12
: will help me to help
others .
g. Learn what I need to 5 6 6 0 3 5 5 6
get into college
h. Other 3 3 0 0 6 2 2 18
Blank 4 5 6 9 5 2 5 6

Orieptals, Puerto Ricans and Other Latins marked "Learn to Read and Write"

more frequently than other alternatives. Caucasians chose "Pags GED" by about the

# The reasder is reminded that brackets are inserted
to draw attention to certain data.
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same probortion. More than twice the percentage of American Indians chose
the alternative "Learn something that will help me help others" as did -ny
other ethnic group. Very few of the members of any of the groups chose

"Get a job through the program" or "Léarn what I need to get into college".
These are apparently not to be considered in setting priorities for objectives
according to the data on this survey.

Student Question ~ Ethnic Breakdown

12. Some students seem to have difficulty learning what they want to in

ABE/GED classes. How could the teacher or someone on the staff help these

students?
Percent of Ethnic group responding to:
Cauc. Negro Oriental Am. Ind. Mex. P.R. O0.L. 0

a. Teach so that all of 15 1271 18 132] 1 [33] [25] 29
us can learn something _ .

b. Give everyone a chance 1k 16 12 20 21 26 13 18
to take part in class

¢, Explain to us how we 9 10 [29] 9 11 7 10 12
are doing .

d. Pay us to come 5 N 0 2 0 2 0 ©°

e. Show us how to use what 18 12 24 9 [23] 7 22 6
Ve are learning :

f. Bring back old students, 6 5 6 5 I 3 5 0
etc.,

g. Teachers or counselors [23] 17 12 11 13 17 15 6
listen to problems

h., Other 3 2 0 2 2 2 2 6
Blank T T 0 9 12 3 T 24°

Negroes, American Indiens, Puerto Ricans and Other Latins chose "Teach

80 that all of us can learn something" more frequently than the other alternatives.




Caucasians chose "Have teachers or counselors who will listen to us when we
have problems", more frequently. Orientals chose "Explain to us how we are

doing", and Mexican-Americans chose "Show us how to use what we are learning".

Student Question -~ Ethnic Breakdown
18. What kind of classes do you like hest?

Percent of Ethnic groups responding to:

Cauc. Negro Oriental Am. Ind. Mex. P.R. 0.L. O

a. Rdg. math, English, 26  [35] [591] [32] 2 [31] 22 [35]
ete. taught by itself

b. C(Classes that combine 17 21 ok 20 17 16 20 12
Rdg., math, English

c. Special, consumer L 6 0 2 1 16 10 12
econonmics

d. Employment Prep. 11 10 6 20 [26] 29 l25] 6

e. Prep. to pass GED, ete. [32] 21 12 20 17 3 13 18

f. Other 5 1 0 0 1 0 2 0
Blank , ' 5 6 0 5 14 5 7 18

Negroes, Orientals, American Indians, Puerto Ricans and "Others" choose
as their favorite type class separate subject classes in Reading, Math, English,
etc. Caucasians choose GED Preparation type classes most frequently. Mexican-
Americans and Other Latins choose "Employment preparation" type claesses most

frequently. "Consumer Economics” type classes were not popular among any of

o e v

the ethnic groups.

1 s
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Student Question - Ethnic Breskdown

19. What kind of teaching do you like best?

Percent of Ethnic groups responding to:

Cauc. Negro Oriental Am. Ind. Mex. P.R. O0.L. 0

a. When teacher works [25] 133] [29] [34] [20) [31] 10 12 ‘
with individual
students

b. When we have own 129] [25] 2k [30] 1k 5 [22] [47]
assign. and work at
own speed

c. When whole class does 12 16 [29] 11 [20] [38] [22] 12
seme and correct it

d. Teacher aides help us 9 5 12 9 16 9 10 0
in class

e. Class with lots of 17 13 0 T 13 9 [22] 18
discussion and kelping
each other

f. Small groups do the 1 3 6 0 3 5 5 0
work together

g. Other 1 0 0 0 0 0 0 0
Blank 5 5 0 9 1} 3 7 12

Caucasiens, Negroes, and Americen Indiens chose alternatives A and B
proportionally representing a preference for rather "individual” programs of
teaching in the classroom. Orientals, Mexican-Americans and Puerto Ricens
chose A and C more frequently, which suggests a slightly different program
pattern; some individuel with some vhale-group work. Class discussions, small
group work and teacher aides do not appear to be popular choices of any large

segments of the ethnic groupings sampled in this survey.
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B. BREAKDOWN OF STUDENT RESPONSES BY STIPENED vs NON-STIPENED

Very little difference was found in the response patterns of students
who were paid to attend ABE/GED classes vs those who were not paid. One
question did yield a significantly different response pattern on this break-
dewn, however,

Student Question

21, Which of the following sbecial services have been helpful to you?

Stipend (#) No Stipend (#)

a. Medical check-up 37 90
b. Follow-up medical care 9 16
c. Eye test 17 37
d. Hearing test 4 12
e. Transportation to class 26 97
f. Counseling v 66 261
f. Job placement as part of the progrem 84 1oL
h. Other 10 26

Blank 50 219

From this breakdown it appears that in stipended programs, the job
placement aspect of the services provided in addition to “he educational
program are seen as being more important then the same service offered
to non-stipended students in other programs. The question about supportive
services was left blank by 25% of the non-stipended students and 1T% of the

stipended students.
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C. BREAKDOWN OF STUDENT RESPONSES BY AGE CATEGORIES

The following distribution by age categories was found when broken down

by the age categories listed on the Survey Form:

Age Category Number of Students
Under 18 87
18 - 24 399
25 - 3 285
35 - bl 184
b5 - sk 161
55 - 65 88
Over 65 21

Fifty-six percent of the student group in the ABE/GED programs selected
at rendom in this sample were in the age categories 18 - 34. The next two
categories 35 - 5k years accounted for another 30% of the student sample,

The studegts in the age categories over 55 years and under 18 years included
only about 15% of the student semple. 1In general, and with the exception of
the age category "over 65" years, of which there were only 21 students in-
cluded, the responses of the students were similar on most questiong included
in the survey. The questions upon which there appears to be differences of

opinions among the age groups are presented below.
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Student Question - Age Breskdown

1. ¥hat do you hope to get out of ABE or GED?

Percent of students responding to:

U. 18 18-24 25-34 35-44 L5-54 55-65 Over 65

i a. Learn to read and write 15 12 16 19 t12s]  [u71] [81]
| b. Pas GED [34] [29] [32] [33) 24 9 0 !
: c. Learn what I need to 21 . 16 14 9 12 7 0
P get a Job
d. Learn more than I know 9 15 11 1k [22] |19} 5
r.ow
e. Get job thru program 2 5 3 5 5 7 5
Y
f. Learn something that 5 7 8 8 5 3 5
will help me to help
others
g. Learn what I need to 9 T 6 5 1 0 0
get into college
h. Other 1 N k 3 3 3 0
Blank 3 L 7 L 2 ‘5 5

It can be seen from this analysis that there is a shift from selection

of alternative "B" "Pass the GED" to "A" "Learn to Read and Write' after the

age of 44, It appears that older students have more limited goals than do
: younger students. Most of the older students either "want literacy" or "want

to learn more than I now know". This appears to be a solid conclusion and one

Frnm

wvhich could probably have been anticipated. It also suggests that programming

for older students, where the "pressure for higher education" is off, may

be affected by this information.




Student Question - Age Breakdown

4. How do you know how well you are doing in class?

Percent of students responding to:

U. 18 18-2h 25-34 35-bk L5-54 55-65 Over 65

a. I don't know 11 10 7 8 8 9 5

b. Teacher made tests 21 19 [24] [22] [30] [35] 29

c¢. Special published 2 6 7 8 5 2 0
tests

d. Where I am in program- 2 Q 8 13 10 T 10
med materials ’

e. Tests'in the books we 15 8 12 15 12 T 5
use )

f. The teacher tells us 18 18 15 [21] 17 [23] 138]

g. By how well I do in [23] [22] 20 11 14 13 10
class

h. Other 3 2 2 1 1 0 0
Blank 3 L 5 2 3 5 5

The younger students chose "g" class progress most frequently on this

question. The 25-U4 age groups tended to choose "teacher tests" as the vay

they could get such information, as did the age groups 45-54. The older students
tended to choosé "f£", "The teacher tells us" or "teacher tests" as the waym'
they gained this information. Very few marked "I don't know" or "Books we use"
or "Where I aﬁ in programmed materiels". It is perhaps indicative that the
ABE/GED student, regardless of age, deéends upon the teacher to a large degree

to find out how he is progressing in the program. "External indicators" were

not popularly chosen by students in this sample.
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Student Question ~ Age Breakdown

18. Whet kind of classes do you like best?
Percent of students responding to:

U, 18 18-24 25-34 35-44 L45-54 55-65 Over 65

a. Rdg., math, English 22 [28] [28] [32] [38] [bb] 19
taught by itself -

b. Combined classes 10 16 20 22 20 24 [571]

c. Special, Consumer 11 T 3 3 6 2 0
economics

d. Employment prep. 18 17 12 10 12 1L 10

e. Classes that prepare [29] 23 [29] 27 17 5 0
us to pass tests, GED '

f. Other 3 b 0 2 1 1 10
Blank 6 6 T 4 6 10 5

The most popular choices by age to the question concerning the type of
class desired indicates that from under 18 through the 35-LL age category,

students preferred either "a" "Reading, math and English taught all by itself"

.- ~"“;¢
1 n 1" e ix
or "e" "Classes that prepare us to pass a test, such as the GED". 1In the. -

age categories-L5-54 and 55-65, higher percentages of students chose "a'

"Reading, meth and English taught all by itself". The "Over 65" category had

, the highest concentration on any one alternative, and it was 57% on "b",

"Classes that combine reading, math, English, etc.". It appears that as in
the other breakdowns by age groupings, older students are looking for some-

thing different in their ABE/GED classes than are younger students.
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D. BREAKDOWN OF STUDENT RESPONSES BY SEX

The student semple included 429 males [36.7%] and Th2 females [63.3%].
Examination of the response choices broken down by male~female indicates, in
general, that there is agreement on most of the questions between these two
groups. The data suggests that, in ABE/GED programs, there is a mejority of
femeles in attendance. There is no informatioﬁ contained in the survey which
would explain why more females than males were found in attendance during the
survey. The following questions are the ones upon which there seems to be

disagreement between the two groups.

Student Question - Sex Breakdown
1. What do you hope to get out of ABE/GED?

Percent of Students Responding to:

MALE FEMALE
a. Learn to Read and Write (26] 16
b. Pass GED (2k] (30]
¢, Learn what I need to get & job 9 16
d. Learn more than I know now (7] 13
e. Get a job through the program 5 L
f. Learn something that will help 6 8
me to help others
g€ Learn what I need to get into 5 L
a college
h. Other 3 3
Blank L 5

Male students tended to select "a" "Learn to Read and Write" more
frequently then did female students. Females chose "b" "Pass GED" more fre-
quently than did males. With the exception of alternative "c", "Learn what I

need to get a job", which males chose less frequently than females, the rest
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of the choices were not popular and the proportions are approximately the

same for both groups.
Student Question - Sex Breakdown

12, Some students seem to have difficulty learning what they want to in

ABE/GED classes. What do you think their biggest problems are?

Percent of Students responding to:

MALES FEMALES

e. The teacher 6 L .
b. The materiels used aren't any good 5 3
c. The class is boring 9 6
d. The class is too hard 9 9
e. They don't havé enough time to study [26] [34]
f. The work is too easy, most of the time 2 2
g. They have too many other things to [30] [29]

worry about
h. Other T 6

Blank T 8

Approximately 1/3 of males and females chose "g" "They have too meny
other things to worry about” as the biggest problem students have in learning.
A higher percentage of females (34%) than males (26%) chose "e" "They don't
have enough time to study". The remainder of the alternatives attracted
relatively few responses from meles and femalés, and the proportions on

those less popular choices appear to ve similar.

E. BREAKDOWN OF STUDENT RESPONSES BY ENROLLMENT STATUS IN ABE/GED PROGRAM

The number of students in the survey who are full time in their ABE/GED

program was 303 (26%) and 859 students (74%) were part time students. The
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project staff has no data to indicate whether the 26% of the students in this
sample who are full time students is a representative figure nationally or

not. Based on prior assumptions, and without such data, the figure of 26%

full time students does not seem to be a higher percentage than expected.
Examination of the responses of students who were full time vs those who were
not full time, based on the popularity and distribution of responses to slterna-

tives showed few instances where they were marked differences of opinion between

. the two groups on the questions asked in this survey.

F. BREAKDOWN OF STUDENT RESPONSES BY EMPLOYMENT STATUS IN ABE/GED PROGRAM

The number of students who were employed in the student sample was LUT6
(46.4%) and the number of students who were unemployed was 549 (53.6%).
Examination of the responses of students who were employed.vs those who were
not employed, based on the popularity and distribution of responses to
alternatives showed few instances where there were marked differences of

opinion between the two groups on the questions asked in this survey.

G. BREAKDOWN OF STUDENT RESPONSES BY LEVEL OF STUDENT IN PROGRAM -~
BEGINNING vs INTERMEDIATE vs ADVANCED

The number of students in the survey by level at which they are currently

werking was found to be as follows:

LEVEL , NUMBER PERCENT
Beginning 2ks 21.2%
Intermediate 273 23.6%
Advanced 554 55.2%

More than 1/2 of the sutdent sample were students working at the advanced

level. The smallest number of students, according to this breakdown were
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working at the beginning level. Without comprehensive data on the breakdown
of ABE/GED students nationally by levels, it-is difficult to determine whether
this sample is representative of the ABE/GED student population. It does

seem somewhat surprising,'however, that the programs sampled had fewer
beginning stude;ts than advanced students in attendence. Examination of the
responses of students who working at differert levels in ABE/GED programs
indicated that there were some differences in choices of alternatives on
several of the questions included on the survey. Those items are reported

%

below.
Student Question - Breskdown By Level

1. What do you hoge to get out of ABE or GED?

Percent of students responding to:

Beginning  Intermediate Advanced

a. Learn to read e 1 write 149.8] [27.8] 7.3
b. Pass GED 11.2 [23.8] [42.6]
c. Learn what I need to get a Job 1k4.8 . 14,k 1k.3
d. Learn more than I know now 9.0 [22.,0] 16.1
e. Get a Job thrcugh the prograu b5 . 3.6 4.8
f. Learn something that will help me 6.3 4.3 8.k
to help others ‘
g. Learn what I need to get into a L.k 3.9 6.4
college :

As could be‘ expected, beginning ABE students chose alternative "a"
"Learn to read and write" more frequently then did intermediate end advanced
students. Intermediate students c}:c;se alternatives a, b and d with approxi-
nately equal frequency. Advanced students chose alternative "b" "Pass the

GED" more frequently than beginning or intermediate students. It seems fairly
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safe to say that the objectives of students in this samble by level are
specific and related to their present situation. In this sample of students
learning for the purpose of "getting a job" or "getting into college" were

not popular choices. The choice of short~term objectives seemed to dominate
the choice of long term or ebstract objectives among the students at all levels
included in this survey.

Student Question ~ Breakdown by Level

14, yhat aid you like best about your favorite ABE/GED class?

Percent of students réébdﬁding to:

Beginning  Intermediate Advanced

a. The teacher was friendly and [48.3] [38.1] 27.3
liked us

b. The teacher krew what she was 28.9 - [35.4] [42.7]
teachilg

c. I learned a lot 16.1 19.2 5.4

d. We did lots of interesting 6.6 7.3 4.6
things

The most popular response of the beginning studentr (48.3%) was "a"
"The teacher was friendly and liked us". Approximate.:. the same proportions
of the advanced students chose "b" "The teacher knew what she was teaching".
This mey indicate that one of the differences between the preferences and
styles of the students in this survey is that the beginning student is
seeking and responding to a warm, accepting, friendly classroon atmosphere,
whereas the advanced studunt is more interested in the content of the class

end less interested in the personality of the teacher.
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Student Question - Breakdown by Level

19, Which type of teaching do you like best?

Percent of students responding to:

Beginning  Intermediate Advenced

a. When the teacher works with individuel [39.1] (33.6) [24.6]
students

b. When we have our own assignments and (18.3] [28.2] [29.0]
caen work at our own speed

c. When the whole class does the same 14.8 15.7 [19.6]
thing end then we correct it

d. When there sre teacher aides in the 11.7 10.L 6.8
class to help us when we need it

e. Classes with lots of discussion and 12.1 9.6 (18.4]
helping each other

f. When small groups get together to 4,0 3.2 1.7
do phe work

More of the beginning students choose "a" "When the teacher works with
individual students" then do the intermediate or advenced students. More of
the advanced students chose "c" and "e" both of which imply group-type activity
in the classroom, than did either the beginning or intermediate étudents.

This may meen that, for advenced students, the group work is more acceptable
because they feel, perhaps, more éompetent in such activities. The beginning
end intermediate students, on the other hand, may lack the confidence necessary
t0 sustain them in thé;e activities, and therefore they shy away from these
choices. Whatever is the correct interpretation, the type of class activity
preferred by the students according to level appears different, with the over-
all preference clearly toward individualized end self-paced learning activities

in the clgssroom for the most part.
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Discussion of Teacher-Administrator Comparative Responses
on

Selected Survey Questions

The final analysis of survey date involves those questions on the
Teacher-Adpinistrator Survey forms which were not included on the student
form. These questions were asked exclusively of the teacher and administrator
groups. Results of this portion of the survey are presented b~low:

2. What proportion of the students who enroll in Your program attain their
objectives? (ADMINISTRATORS)

2. What proportion of students you teach attain their cbjectives? (TEACHERS)

Percent responding to:

Teacher Administrator
a. 0-25% 11.3% L.5%
b. 26-50% _23.5% p [50.0%]
c. 50-75% [40.97] 45.5%
d. T6-100% 12.2% 0
e. 5.2% . 0

On this question teachers and administrators differ with regard to the
proportion of students in the program (recell these teachers and administrators

were drawn from the same program) who attain their objectives,

Administrators' responses tend to be concentrated between 26% and T5%,
while some teachers estimate very low 0 - 25% and some estimate very high

T6 - 100%. It may be that some teachers, for example those who teach advanced

classes of adults in GED see high proportions of their students succeed, while

-




those teachers who teach beg%nning classes of adults see large numbers of
students drop out. The administrators, on the other hand, may have a better
overall picture of the success 'v8 failure question. In eny case, teachers
who estimate that only O - 25% of the students in the program attain their
objectives cannot be very optimistic in their outlook, and this msy have an

effect on their teaching performance,

Teacher-Administrator estion

7. In your opinion, what means of evaluating pupil progress provides the
best measure of pupil atteinment of objectives?

Percent responding to:

Teacher Administrator
a. Standardized tests 11.3 13.6
b. Teacher-made tests [21.7] 13.6
¢. Progression in programmed materials 16.5 [18Lg]
d. Tests in books or other published instructional 5,2 4,5
materials
e. Teacher observation [25.2] [36.4]
f. Class participation ___6.9 4.5
g. Daily cless work (written) 2.6 4.5
h. 1.8 4.5

More teachers selected "Teacher made tests" (21.7%) than did administrators
(13.6%) as the best measure of pupil attainment of cbjectives. More adminis-
trators (36.4%) than teachers (25.2%) chose "Teacher observation” as the best
measure. Standardized tests were not chosen frequently by either group, even
though the GED test the criterion measure is a standerdized test. Class parti-
ciptation was also selected rarely as.the best method for measuring pupil

attainnent of objectives.
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Teacher~Administrator Question

8. What are the most important reasons for evaluating pupil progress?

Percent responding to:

Teacher | Administrator

a. To find out what the students have learned 8.7 4.5
b. To find out how effective my teaching is 7.8 0

|
c. To let students know where they stand 5.2 31.8
d. To assign grades 0 0
e. To find out how effective the program is 3.5 9,1
f. To find out where individual students need help [66.1] [54.5]
g. To show students how much they have learned 6.96 0 '
h. ’ 1.7 0

A much higher proportion of administrators (31.8%) chose "c¢" "To let
students know where they stand" as the most important reason for evaluating
pupil progress than did teachers (5.2%). A somewhat higher proportion of
teachers then administrators (66.1% vs 54.5% respectively) chose "f" "To
find out where individual students need help". This choice iuplies a
g diagnostic use of the evaluative information, end it was chosen by over half
of the individuals in both samples. It is also interesting to note that no

teacher or administrator chose "4" "To assign grades" as the most importent
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reason for eveluating pﬁpil progress.

Teacher-Administrator Question

9. Is it possible to place students at the appropriate level without testing?

T e

e

ATy

Percent responding to:

RO

: " "Teacher Administrator |
i a. Yes _38.3 68.2

£

é%’; b. No 574 © .31.8
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This question elicited responses which indicate a fundamental difference
of opinion between teachers and administrators on the question of testing
adult students. It is important to bear in mind that those who were inter-
viewed in this survey were from the same programs. Whether or not it is
possible, without addressing the question of whether it is desirable, seems
to be a question to which considerable attention should be given in the
future in the adult education field. ,

A related item to the one above, filled out only by those who responded

"yes", follows.

Teacher-Administrator Question

10. Is it pcesiple to place students at’ the appropriate level without
testing? If yes, how?

Percent responding to:

Teacher Administrator

a. Interview with counselor 5.2 9.1
b. Interview with teacher 12.2 13.6
c. Start everyone at the bottom end let them 5.2 9.1

progress at their own rate

d. Check previous records-the amount of schooling 1.3 18.2
they have completed

e. Let students start where they feel they should 8.7 9.1

f. Spend the first few class periods in discussions h~§¥, k.5
to determine their level

Blank [56.5] [36.4]
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This respcnse pattern indicates, that while meny teachers and adminis-

trators marked the previous question "yes", meaning that it is possible to

pPlace students at the appropriate level without testing, a high percentage

left question 10 blank. This mey mean that none of the suggested alternatives

was attractive, or it mey mean that the respondents didn't wish to consider

the metter.
Teacher~Administrator Question

1k, Some students seem to lack the desire or ability to learn.

think causes this?

What do you

Percent responding to:

Teacher Administrator

a. Education is not seen as important 8.7 4.5
b. Education is not seen as having potential 10.4 __18.2

economic value
c. Previous failures in school [28.7] [4L0.9]
d. History of irregular appliestion to anything 13.9 4,5
e. Emotional problems E 6.1 4.5
f. Economic problems T.0 9.1
g€. Too many other responsibilities 14,8 4,5
h. : 2.6 9.1

Blank - 7.8 4,5

The most popular response of both teachers and administrators to the

cause of the lack of desire or ability to learn among students was "e" "Previous

failure in school". A somewhat higher proportion of administrators chose this

one than did teachers. Administrators chose "b" "Education is not seen as

having potential econcmic value" more often than teachers, and teachers chose

g" "Too meny other responsibilities" more often than did administrators.




Teacher-Administrator Question

18. Who selects the curriculum materisls used in Your program? (ADMINISTRATORS)
18. Who selects the materials you use in your class? (TEACHERS)

Percent responding to:

Teacher Administrator

a. Local administrators 28.7 27.3

b. Teachers 155.7] [59.1]

¢c. State officials 5.2 L.5

A d. Students .8 4.5

e. Committee of teachers and students .8 0'

s f. Employers 1.7 0
. g. Those who write the tests students have to take .8 0
h. 3.4 0

Blank | 2.6 4.5

Close agreement between teacher and administrator is observed on the
results of this question. Since the teachers and administrators come from

the same programs in this survey, this should not be surprising. Over 1/2

of the respondents indicate that teachers select curriculum materisls and over
1/4 of the respondents indicate that the program administrator selects the

§ materials.
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Teacher-Administrator Question

19. Who do you think shouid seiect the materials to be used in ABE/GED classes?

(ADMINISTRATOR)

19. Who do you think should select the materisls you use in your class? (TEACHER)

a. Local administrators

b. Teachers

c. State officials

d. Students

e. Committee of teachers and students
f. Employers

g. Those who write the tests students have to take

Blank

Percent responding to:

Teacher |Administrator
10.L 9.1
62.6 54,5
2.6 4.5
2.6 L, 5
13.9 22.7
0~ 0
1.7 0
3.5 0
2.6 4,5

Fewer teachers and administrators think that administrators should select

curriculum materials than actually do select them as indicated in the previous

question. More administrators think that a committee of students and teachers

should select materials than do teachers. No one thinks employers should

select curriculum materials for ABE/GED classes.




-

[T

& e sy g Ao

s o —

Teacher-Administrator Question

21. In which of the following areas do ABE~GED students differ from the
elementary students?

Percent responding to:

Teacher Administrator
a. Word recognition skills _3.5 4.5
b. Memory span ) 6.1 9.1
c. Concept understanding 12,2 118.2]
d. Suﬁject matter interest 12.2 4,5
e, Comprehensive skills 5.2 0
f. Self confidence jl?.h] [22.7]
g. Motivation for learning 136.5] [22.7]
h. 1.7 13.6
Blank 5.2 ) 4.5

Both teachers and administrators chose "e" "Self confidence" and "f"

“"Motivation for learning" as the areas in which ABE/GED students differ most

from elementary students. Presumably adult students have less self confidence
and lesg motivation for learning than elementary students,‘although this is
inferential from the way the question is stated. Administrators also chose
"Concept understanding" rather frequently. The assumption here is that adults
evidence greater concept understanding than do elementary students. However,
this fact is not clearly established by the manner in which the question was

presented and should be asked agein more precisely in subsequent studies.
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Teacher~Administrator Question

22. Tn your experience, what type teachers are most successful with ABE-GED
students? (ADMINISTRATORS)

22. What type teachers are most successful with ABE-GED students? (TEACHERS)

Percent responding to:

Teacher | Administrator
a. Specially trained, full time ABE-GED teachers [40.0] 18.2
b. Specially trained, part time ABE-GED teachers 7.8 18.2
c. Elementary teachers 7.8 131.8]
d. High school teachers 2.6 9.0
e. Paraprofessionals trained to teach ABE-GED students 13.9 9.0
f. College educated volunteers 2.6 4,5
g. Community volunteers 0 0
h. _19.0 k.5
Blenk 6.0 k.5

Forty percent of the teacher sample indicated that Specially trained,
full-time ABE/GED teachers are most successful with ABE/GED stﬁﬁents. Only
18.3% of the administrator sample chose this elternative, Thirty-one and
eight tenths percent of the administrator sample chose "c'", "Elementary
teachers" as the type of teachers most successful with ABE/GED students.
This is apparently another question upon which there is a basic difference
of opinion between these two groups. The implication for recruiting and
hiring practices of administrators, based on their expressed choices on this

question are interesting. Verification of this data should be sought in

future investigations.
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Teacher-Administrator Question

23. Vhat would be the effect of requiring certification for all ABE-GED teechers?

Percent responding to:

Teach;r Administrator
a. The calibre of teachers would improve 127.0] 13.6
b. Teachers would have to take too many useless courses 10.4 9.1
¢. Many really good teachers would be eliminated _[2k.3] [45.5]
d. Many reslly poor teachers would be eliminated 2.6 0
e. ABE-GED teaching would have more status as a . 15.7 [22.7]
profession -
f. More ABE-GED teachers.would be full time 7.0 4.5
g. Psy would increase .8 0
h. 7.8 4.5
Blank 4,3 0

The difference of opinion between teachers and administrators is again
apparent on this question. If there were certification requirements for all

ABE/GED teachers think that "a" The celibre of teachers would improve (27%)

. and many really good teachers would be eliminated (24.3%). Administrators

also think many really good teachers would be eliminated (45.,5%), but they
also think ABE/GED teaching would have more status as a profession (22.7%). Many
acéministrators did not think, by their response, that the celibre of teachers

would improve as a result of this type of action.
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Teacher-Administrator Question

24. Whet kind of additional training do you think would be most useful
to the teachers in your program? (ADMINISTRATOR)‘

24, Wheat kind of additional training do you think would be most useful
to you in your teaching? (TEACHER)

Percent responding RS

Teacher Administrator

a. Courses to inc}ease knowledge of subject matter 12.2 [45.5]

b. Treining in effective teaching procedures ~[24.3] [36.4]

¢. Training in how to better relate to the students 13.0 0

d.  Training in materiels preparation 6.1 _ 13.6

e. Visiting other teachers to observe successful [21.7] 4.5
techniques

£, Training centered around the problems of indivi- 7.0 0

dual teachers

g. I don't feel teachers need any 7.0 0
h. ' 5.2 0
Blank . 3.5 0

Marked differences in the teacher ¥s administrator groups are evident on
this question. 45.5% of the administrators chose "a" "Courses to increase
knowledge of subject metter" while only 12.2% of teachers chose this alterna-
tive. 21.7% of teachers chose "e" "Visiting other teachers to observe success—
ful techniques" while only 4.5% of the administrators chose that alternative.

A higher proportion of administrators (36.4%) than teachers (24.3%) chose
alternative "b" "Training in effective teaching procedures". With reference
to the qu;stion of teacher training in ABE/GED, to which this entire study
is devoted, it would seem as if some further research efforts should be

directed toward the discovery of the most effective methods for preparing

teachers for ABE/GED teaching. B




Teacher-Administrator Question

25. What do you feel is the most effective training procedure for APE-GED
teachers? (ADMINISTRATOR)

25. How would you prefer to receive the additional training you desire? (TEACHER)

Percent responding to:

- . Teacher Administrator
a. College courses ’ [17.4] [36.4]
!
b. Intensive 2-4 week workshops during vacations 16.5 18.2
¢. On-site workshops-weekly or monthly 10.4 9.1
d. Area workshops-weekly or monthly 13.9 [22.7]
e. Series of scheduled workshops with different [27.0] 13.6
copics and the teacher selects the one she
feels she needs
f. Internships where the teachers have a chance 4.3 0
© to work with an outstanding teacher for a
period of time
g. Self study by teachers . 2.6 0
h. 0 0
Blsnk 7.8 n

o

Administrators chose "a" "College course:” (36.4%) more frequently then
did teachers (17.4%) es the most effective 78y to receive additional training

for ABE/GED teaching. Administrators also choss "d" "Area workshops" more

frequentyr (22.T%») then did teacheré (13.9%) as the way to accomplish this
purpose. The most popular alternative of the teacher groilip was "e" "A series

of scheduled workshops with differsnt topics and the teacher selects the cnes x
shé feels she needs" (27.0%); administretors chose this alternative less
frequently (13.6%). It appears agaiu that there is a marked difference

between teacher and administrator opinion on this question.
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Teacher-Administrator Question

26. What is the effect of paraprofessionel assistance in the classroom?

Percent respondinz to:

Teacher Administrator

a. Provides more help for individuel students _[36.5] (45.5]

b. Provides individuals who can relate to those 13.9 18.2
students who don't relate well with teachers

c. They perform routine tasks so the teacher has -_ 10.k 13.6
more time to teach

d. Consumes too much of the teachers' time in __ 8.7 G
supervising the paraprofessional

e. Reduces the quality of instruction 0 0

f. Reduces the amount of money evailable for 0 0
other instruction needs

8. Makes individualized teaching possible 129.6) 18.2

h. 2.6 0
Blank 6.1 4.5

Teachers and administrators appear to agree on this question in that 35.6%
and 45.5% of teachers and administrators respectively chose "a""Provides more
help for individuel students" as the most pronounced effect of paraprofessional
assistance in the classroom. When combined with "g" "Makes individuelized
teaching possible" (29.6% teachers and 18.2% administrators) the positive
attitudés toward paraprofessionel assistance. The "negative" alternatives
on this question d, e and f were chosen very rarely bty the administrators

and teachers in this survey sample.
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Teacher-Administrator Question

27. In what situations do ABE-GED students learn best with individualized

instruction?
' Percent responding to:
Teacher Administrator

a. With complete illiterates [15.7] [22.7]
b. In basic skill development’ 134.8] [27.3]
¢. In training for employment 7.0 18.2
d. Waere aides are available 14.8 18.2
e. In changing attitudes about education 8.7 f_S )
f. In changing attitudes abou. other groups 1.7 0
g. VWhen students first enter the ABE program 9.5 4.5
h. 3.h 0

Blank 4.3 i—‘u . 0

Teachers and administretors tend to agree on this question. Individusl-

-

ized instructién: in their opinion, is best utilized with complete illiterates

or in basic skill development in ABE/GED classes. Alternatives concerning

changing attitudes about education or about "other groups" were not identified

by teachers and administrators with individualized instructions.
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Teacher-Administrator Question

28. In what situations do ABE-GED students learn best with group instruction?

Percent responding to:

Teacher Adrinistrator
a. With complete illiterates 2.6 k.5
b. In basic skill development ~[23.5] -[27.3]
c. In treining for employment - [19.1] [22.7]1
d. Where-.aides are available R.7 4.5
e. In changing attitudes about education - [18.3] 4.5
£, 1In changing attitudes about other groups c,2 13.6
g. When students first enter the ABE-GED program _11.3 4.5
h. - 6.9 4.5
Blank 4.3 13.6

As in the previous question, teachers and administrators chose "b"
"Bagic skill developmént" as the type of situation in which group instruction
is best employed. Apparently "Basic skill deyelopment" is "Lest" done in
any orgenizational framework so long as it is done. Group instruction was
also ~hosen frequently by teachers end administrators as a good situation
for "Trainixg'for employment". Teachers also chose "e", group instruction
as a good situation for "Changing attitudes about education". Group instruc-

tion was not chosen by these groups as good situations for complete illiterates

to work in, nor was group instruction with teacher's aides chosen frequently.

Also, group instruction was not frequently chosen in conjunction with the

alternative "When students first enter the ABE/GED program" by either

group.
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Summery and Observations

®

Obviously, elaborate summarization of the results of this survey would
not be useful because the report preceding this section is itself a summari-
zation of the survey ¢ a. Best use of the results of this survey will be
obtained by examination of the data and the conside;ation of each question
and its meaning for the field.

However, for the casual reader, the major points brought to light by
this research study will be outlined. Caution must be exercised in reading

this outline due to the limitations of the sfudy which are included in detail

within the report. e

I Data Collection

1. Research qﬁudies of the ABE/GED populations; students, teachers,
and administrators, must be conducted via the State Director of
ABE in each U. S. State and Terrigpry.

2. Since no comprehensive lists of ABE/GED teachers and students are
Rept by all State Directors, sampling of these populations must Pro~
ceed through the Local Progreanm Director,gif the names of Local
Program Directors can be obtained from the State ABE Director.

3. Raﬁdom samples (ipdependent of Lo;al Program Directors) of student
populations and teacher populations in ABE/GED are difficult, if
not impossible, to 4Araw at presert.

4., Regionalization and computerization should make %t possible to
develop accurate directories of teacher and administra*or groups

in ABE/GED programs, thus making sampling reseerch feasible.

9




5. The'Cluster Sampling", "Drop-Down" technique used to sample the

student, teacher, administrator groups in this survey yielded a

very high percentage of ussable data, - in contrast to the frequently

cbserved results of "mail-out" surveys.

II The Sample

" 1. The expected sample size, based on national averages reported by

3 USOE, was:
Local Administrators Teachers Students ’
P 26 240 (9.4 teachers per 3600 (15 students

administrator) per teacher)

2. The realized sample, based on lists of local program directors from

38 states, was:

Local Administrators Teachers Students
‘ 22 (4 programs 123 1182 (797 students
; not viable) absent)

3. In no category was the expected sample size realized. In the admin-
istrator group 84% of the expected sample QZ;H;éalizgd; in the student
sample 337 of the expected sample was realized; in the student sample

i 22% of the students enrolled were sbsent; in the teacher semple, 51%

of the expected sample was realized.

4. National averages reported by USOE abpear to be inflated in the

0 AN AT R N P

following ways: number of visble programs in operation; nurber of
classes in operation; number of teachera; number of studente per
teacher; number of students enrolled who are regularly attending.
5. When the realized sample of students is‘cbmpared with the realized
semple of teachers and administrators, the samples do not reflect

similarity when factors of race or ethnicity and sex are used as

go
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the bases for comparison.
Vhen the realized sample of students is compared on the basis of

,
instructional level in the program, approximately twice as magy
students are found at the advanced level than at the beéinniné level.
In the realized sample of students, most students were found to be

unemployed, part-time students, and not receiving monetary compen-

sation for attending class. b

IIT Student vs Teacher vs Administrator Comrarisons

1 1.

From a statistical viewpoint, practicaelly all the comparisons of
views based upon the proportionel distributions of responses over
distractors were significantly different, as examination of Tables

II, IIT end IV of Appendix A indicate.

There appears to be evidence o{_gisagreement among groups on the
ohlectives of ABE/GED prpgraﬁé. [
There are differences of oéinion among groups on who should formulate
objectives for students in ABE/GED programs.

There are differences between administrators, who, as a group, do

not think ié necessary to test students in order to place them &

an appropriate level for instruction, and students, who do not think

they would learn &s much without such tests. The matter of attitude

towards testing among the three groups warrants further research.
Attending students appear to have more positive attitudes concerning

ABE/GED programs than do teachers. This may be a reflection of the
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nature of the attitudes of students in attendance, rather than
students in general in these programs,

6. Attending students in ABE/GED classes believe subject-matter ’
competency is the most important quality in a teacher.’ Response
choices of teachers on this question did not match students'
response choices.

T. Students, in general, tend to prefer traditional patterns of class
organization and they prefer traditionai types of instructional
materials over the more "moderh” alternatives included on the
survey. Teachers gnd administrators agree.

8. Students prefer to work”on an individual basis with the teacher
and to work on individual assignmenté at their own rate. Only
when students are working at advanced levels does there appear .o
be a trenc. to select group-type activities for learning in the
classroom.

9. Students prefer to be grouped for instruction according to "everyone
vents to get the same thing out of the class" (which implies interest),
whereas teachers and administrators believe grouping students by

achievement level is the best plan.

Student Responses

1. 1In this survey more Orientals, Puerto Ricens and "Other Latins"
tended to chomse literacy education as what they wanted to get out
of ABE/GED, while more Caucasians chose "pass GED".

2. Paid students chose "job placement" as -a helpful service in ABE/GED

Proportionately more often than 4id non-paid students.
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3. In this survey students in the age category "over 65" had markedly
different respcnse choices than did students in other age categories.

L, Equel proportions of male students in this survey tended to choose
literacy training or GED training as what they wanted to get out of
the program. Females chose GED training more frequently.

5. There is a suggestion that what beginning students.like best about
their favorite class is a friendly teacher, whereas advanced students

like a compeient subject-matter teacher best.

V Ccmparisons of Teachers' and Administrators' Responses

1. Teachers and administrators appear to differ on the question of
testing students for appropriate placement in the program.

2. Teachers think specially trained full-time ABE/GED teachers are
most successful with ABE/GED students. Administrators think
elementary teachers are most successful with these same students.

3. Almost half of the administrators in this survey fee’ that requiring
certification for all ABE/GED teachers 'would eliminate many resally
good teachers. Less then 1/4 of the teachers feel that way.

L, Almost half of the administrators in this survey thought that

courses to increase kﬁowiedge of subject matter would be the most

Y T Y U TR

useful kind of additional training for teachers. Only 12.2% of

the teachers agreed.

NE e

5. The most popular training procedure for ABE/GED teachers chosen by

T

administrators was college courses. Teachers, on the other hand,

chose "workshops" of various kinds most. frequently.

AMNITNG
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TABLE 1 Student Frequ: acy N=1182 '
Guestion . Alternatives |
Humber ) x2 _
a 2 c d e £ g h Sig.
S{T |A 0 e 0 e o e o e o e o e 0 e o e evel
1 239 331 163 175 53 €1 59 38
2 195 523 143 13 67 31 3 28
3 161 559 234 ] 18| 34 17 113 16
L 102 283 TO 105 137 219 214 19
5 200 90 | . }|um 17 2L3 4o f! 48 10
6 287 75 - — — — - -—
T 159 9 42 Lo 33 27 L 6 o
8 T49 92 23 27 139 = Ly 15 18
9 531 106 19 84 272 22 33 19
10 27 s 1L 3 27 25 21k | 18
11 132 178 93 237 28 L6 395 a7 |
12 54 39 85 102 379 2k 357 | 72
13 272 195 116 Ly 177 59 216 \ 30
i . 345 379 217 59 15 i2 18 | 32 ‘
me T02 26 37 92 123 19 11k 1
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TABLE I, cont'd. . Student Frequency N=1182

Question Alternatives
Number - . Nm o
a b ¢ d e T g h me..w.

S1T |A 0 e o e o e o e o e o e o e o e Leve
16 L91 289 110 L8 58 50 27 5
17 267 127 T9 1 161 315 7 1 62 23
18 368 231 63 159 272 1 21 1 1
19 329 288 191 92 164 26 T 0
20 54 9k 139 L6 582 192 34 0
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If Students had respondel as did Teachers

TABLE II .
Question Alternatives )
Number . . X2 ..

a a e 3 h 8.

S4{T |A ) e o e o e o e o e o e ) e o e L.evel
111 239 [129 |331 | 267 |163 | 228 {175 RO09 | S3 79 mw 297| 59| 20 | 38 10 | ko1 .01
2| y 195 °1131 | 523 | 312 143 | ak1 | 13 P3| 67 10 [ 31 10| 148 | 70 | 28 30 pLoko .01
3] s 161 {126 |559 | 146 f234 | 156 | 18 O3 f—=- | — | 17 | 19| 113 ] k9 | 16 19 p.870 .01
L{ 6 102 |64 | 283 | 246 | 70 | 174 |205 |92 |137 287 |219 |123] 233 | 62 mm“wwwmm T2k .01
6] 9 287 [ves5 | 775 |37 — | —|— }H—}— t—|— |~ —]|— = |—| | @&
7l10|3 | o | J1s9 | 96| so | 3u} 33 |esa |27 | 3u | ue | 68 ummwnumu. — |—] | .01
8l11 Tha |312 92 | 269 | 23 11 | 27 p29 [139 |20k | 44 |j1ko| 15| 22 | 18 22} 913 .01
10 |12 T27 {356 Th 11 ] b | 273 | 31 {11 | 27 (227 | 25 32|+ 214 | 302 === |-—{11k0 .01
11 |13 132 | 55 | 178 551 93 | 186 | 237 |26 | 28 11 | 46 33| 395 |262 | 27 | 109§ 680 .01
12 | 14 sk 1105 | 39 | 126 | 85 | 346 |102 68 §319 | 73| 24 | 84| 357 |178 | 72 | 32]1850 | .01
13|15 272 1172 {195 | 237|116 | 226 | 44 | 43 |177 64 | 59 11{ 216 | 3L5 30 11 613 .01
15 | 16 | 702 | SO | === } =— | 37 50| 92 |99 |123 {495 | 19 | -99] 11k |auT7 1 50 {2010 .01
17|27 {267 |26 | 127 | 67| 9 32 |161 |22 315 |[ka20 | 77T 65] 62 {118 |«— |—=j1C_v .01
18| 20 368 |u32 [231 | 265 63 | 118 |159 phsrl2t2 |128 | 27 | 20 = {-— |— |-—] 205 .01
20 ) 29 sh | 31 9k 411|139 | Lot | 46 le2n |s82 |183 192 |2uk| 34| 10 |-— |—-|1340 .01

Q
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If Students had responded as did Administrators

[

TABLE III )
Question Alternstives
Nunter N Nm 1
a b c a e T ; h Sig.
ST JA o e | o e ) e o Je o e o lelo e | o Je Level
- combihed )
1 1 (239 ] 207 (331 | 311 |163 52 |175 o7 | 53 |155 | 81 |155] 971 52 [with [g 3931 | .01
2 L | 195 | 219 | 523 | 328 {143 55 { 13 37 | 67 [ 55 |207 551 combfned With |f [1100 .01
3 5 | 161 | 209 { 811 | 890 oosdujumm. with b 180 52 compined with e 329 - .01
h 6 | 102 | 313|283 | 261 | 70 52 |105 | 52 {237 | 313 [219 52| 233 |104 |combiped "
! . itk (= | 9ol .01
6 9 1287 | T2h [ 775 | 338 |~— | —— |-~ p== o | omm o= |—= | = Voo J-— [-= | 829 .01
combined ; . —
7 10 9 45 |.159 67 witnl g 4o |45 | 33 90 | 27 45} w6 | 22 222 .01 -
8 11 | 749 | 334 | 92 | 191 [—- |- | 27 po1 139 191 | ¥4 | 143} == Jeem | |- | 780 | .02 «
10 12 | 727 | 561 | === | =— | 14 | 187 |-== }F=={ <7 U7 |e== | -==] 21k }187 |oee {—= | 221 .01
11 13 (=== | —= | 2178 | 181 | 93 | 226 |237 R61 |-~ |- |[-=—= |-==] 395 |2135 |-—— |-- | 618 .01
12 1k 54 531 39 | 212 ] 85 | 477 |102 | 53 w+w 53 | 24 1106] 357 | 53 | 72 | 106 J43k0 .01
13 15 | 272 46 [ 195 | 232 1116 | 232 | 44 | 46 Hmm, 232 {—~= | ~-=] 216 |232 |—- |— l1180 .01
15 16 | 702 50 | === | === 37 50| 92 199 {123 | k95 | 19 99| 11k | 24T 1 50 {9080 .01
17 17 | 267 3k0 | 127 | 255 T9 b3 === == 1315 [2170 |[-=—= |===| 62| 43 |- |——=—] .} .01
18 20 [ 368 | 280 231 | 22k | 63 | 168 [ 159 P80 |272 56 § 27 | 112} === o= |~== ja--}10k0 .01
20 29 | -— | ===} =— | ===]2139 | 478 | -—~ }-- |582 | 348 |192 87] === | === |oee | =—=] 525 .01
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If Teachers had responded as did Administrators

TABLE IV
‘Question Alternatives
Number . . . Nm .
8 b c d e T % h Sig.
S]T |A o e o e ) e o e o e o e o e o e fevel
11 13| 22 27 32| 23 st 11 ]a 8 16 | 30 16)-— | —= |-— }— 83 | .o1
L |k 13 | 22 3 33| 14 | s} ks | 43] 1 5| 11 5| compined| withl £ 26 .01
5 5 13 21 93 89 | comHined jwith| b 9 5 oou&wu.i with e 5.9: ] not
sig,
6 | 6 16 | 31 2L 26 | 17 5 9 5 | 28 30 | 12 5] 6 10 |combiped | "Lg9:.] .01
vaknl & .
9 19 Ly § 75 66 B — | —— |- L = )= | — = }— Lo .01
combihed
0 [10. 2 T 1L 10 5 T 0 {13 5 7| 10 3 with |o 20 .01 .
1 |1 | 29 |3 | 25| 18— [-—] 22 |28] 29 | 28] 213 j13 }— |-— [— p—}5.0| -2 et
12 |12 33|56 |— | ~—~-] 16 |18 |-— }—| 22 5 |- Yeeep 28 | 19 }=— }— T1 .01
13 (13 | == [=— 5 17| 17 21| 39 |3 jom f— |-— j—| 24 13 |o— P 20 .01
i Jis | 0] s 12| 20] 33| ss{w] s 1} 5| 8 liofar | 5|3 || 69 .2 A
15 (15 | === |-— 22 20| 21 20 | — }— 6 20 |-— | —-{ 32 20 |-— }—- 17 .01
16 |16 16 5 {— | —- 1 5| 29 9| 20 L5 7 9| 16 23 |10 5 99 .01
0T |17 25 | 37 15 28 3 5|-— F—| 30 19 j— |-} 11 5 lenm e L1, .01
2 20 b | 29 27 23| 12 17| 16 28| 13 6 2 111 fomu {o— |—= }— 33 .01
59 |29 | === |—= | —— | —{ kO - }— ] 18 2L e o= e b—- 39 .01
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If Caucasians had responded as did Negroes

TABLE V
Question Alternatives
Numrber —_ xm

b d e T 2 Sig.
Wl{B| Cl o e o e o e o e o e o e o e e evel
1)1 49 88 [155 97 43| S8 62 | Lk 17 | 1k 13 | 331 18 23 |==— |---}| 76 .01
2|2 wmﬂ 56 (147 |173 | 43 ] 55 51 3| 26|22 | 12| 8} 64 | 4T j-— |—{ 18 wmw.
313 66 | b1 [155 [195 [ 71| 80 T 7] | 71 5| 4| 6| 35([-—- {-—] 50 | .01
L] L 43 27 | W |121 32| 12 54 |25 61 { 36 TL | 77| 63 TO | == |—-]1L45 .01
515 36 95 | 38 25 | 171 |1ko 81 2 T4 | 87 17T | 11| 26 10 {—— |-—— | 96 .01
6|6 101 TT |243 267 | === | === | === |-~ === |-~ |} === [-— | -—-- uam ——— e— 9 .01
Ty T 59 59 3 3 16 | 21 12| 10| 16 | 10 11| 10 0 3|-=— |—- 7 me.
81{ 8 347 [ 322 | 38 29 L] 23 5 8] 49 | 69 17T | 12| === | === { == [-— | 29 .01
9|9 188 |190 | 23 | 33 9| s | 27] 20 96 ] 90 8] 5] 10| 0|-—- [—] 9 MMM.
10 |10 234 | 2u8 | 28 1k 5 5| 16| 10 9] 10 T 8] 68 T3] —"|-—1] 19 .01
11 (11 a7 | 48| 65 | 5T 37| 23| 71| 82| 8] 12 | 15| 16] 143 | 127|-—- - 23 .01
12 |12 12 23 { 14 11 28 | 29 k2 | 23] 106 {132 4{ 9f130 | 108 —— |—=] 33 .01
13 |13 58 101 | s | 62] 34| 37| -—— || 69} 24| 23} 18] 88| 65| -— |-——-] 43 | .02
14 |14 115 [ 123|130 |13 77| 65 91 24 5 L 7 2| 1o 51 e j=em| 28 .01
15 {15 222 231 T 6| 17| 10| 29} 35| 55] 32 30 7{ 31 s2)-— [-—-] 27 .01
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If Caucasians had responded as did Negroes 1
TABLE V, cont'd.

Question Alternatives
Nunber . ) x° )
a b c d e T 3 T Sig.
WIiB] C[] o e 0 e o e 0 e o e o e o e o e fevel
16 {16 71 {175 | 76 |101 7| 32 20 | 12| 23 ¢ 12 12 | 18 9 8 |l |-— 30 .01
17 (17 68 95 | L9 35 16 | 24 ho | 60115 | 91 31 201 22 20 | ——= |==- 37§ .01
18 |18 100 |16 |66 1 e | | 23| wu] 38}aeu |82 | 18] 5{-— | -——|-—|—] 69] -02
19 {19 98 | 126 |111 9l 46 | 62 35 ] 20} 66 | 49 s{10]-—— | — | =—— |— 32} .01
20 {°0 T 19 | 30 28 b1 | 35 13| 17} 198 |209 66 } 55 12 G | |-— 16 .05
21 |21 2k 55 T 8 15 | 1b 5 6] 29 | 48 {148 | 87| k2 52 | wmm == 70t .01
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If Caucasians had respended as did Mexican-Americans ;

TABLE VI
Question Alterreatives
)
Humboy . X .
& b c d e t g h g
.m O RERN A
fo! e o] e o) e 0 e o) e 0 e o e o (]

.

1| kg 82 [155 65 43 | u7 62 | 171 17 1 u7 13 (26| 18 | 13 | | | 172 | .02
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If Caucasians had responded as did Mexican-American
TABLE VI, cont'd. ¢ po ¢ s

Question Alternatives

‘liunber ) o .

a ) ) d e f 3 h | mwo

WIB] C| o e 0 e o e c e o e o e o e o e -EVe-
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If Negroes had responded as did Mexicen-Americans

"

TABLE VII oo
Questicn | . Alternatives )
Humber . X ..
\ 8 b c d e T & Sig.
WlBE|[Cl o c 0 e ) e ) e o e ) e ) e o | e -cved
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TABLE VII, cont'd.

If Negroes had responded as did Mexican-Americans

vevarm ot

Question Alternatives

Humber ] xm S

d e T h W(Jo“
WIB|] CJ] o e o e o e o e o e o e o e o e “eves
16 [16 {229 |173 |132 |110 ho | s2 1s{ 30] 16 | 4o 23 140 11 23 |==— |--= ]| 59 .01

17 {17 |129 {118 | u8 39 33 ] ks 821 951 124 |129 27 | 22| 28 22 |~ }-— ] 10 wmm
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TABLE VIIT

Characteristics of the Administrator, Teacher and Student Sample

Administrator

Which of the following do you condiser yourself to be?

13 Caucasian Sex: 18 Male
5 _ Negro ‘ 3 _Female
0 Oriental
0  American Indian Age: 0 Under 18
Mexican Americen 0 18-24
Puerto Rican 3 25-3h4
0 Other Latin 5_ 35-Ll 1 - blank
0__ Other (specify) T 455k
k— 55-65
1 Over 65
L - less then 1
’ 2 =1t 2
Number of yesars of ABE/GED Administration 8~-3told 2 -~ blank
| 8- over k
. T Full Time
ABE/GED Employment or Volunteer time 13 Part Time 1 - blank
10  Publie School
If part time, what is full time employment? O  Unemployed 9 - blank
2 Other
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TABLE IX

Characteristics of the Administrator, Teacher and Student Sample

Teacher

Which of the following do you consider yourself to be?

58 Caucesian

32 Negro

Oriental
American Indian

Other Latin
Other (specify) ,

Nunber of years in ABE/GED teaching

ABE/GED Employment of Volunteer time

If part time, what is full time employment?

97

Sex:

43 Male

23 Female
0  Under 18
18-24
39 25~34
22  35-Lk
16 L45-54
il_ 55-65
1l  Over 65

~ less than 1
-1 to 2,
- 3toh
- 5 and over

4 - blank

Full Time

Part Time 2 - blank

Public Séhool Teacher
Unemployed

Other 41 - blenk
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TABLE X

Characteristics of the Administrator, Teacher and Student Sample

Student

Which of-the following do you consider yourself to be?

376 Caucasian
L83 Negro
17 Oriental
1l Americen Indien
91 Mexican American
Puerto Ricen
38 ,Other Latin
17 _ Other (specify)

Employment Status

33 - blank

Sex:

Age:

\

431 Employed
539 _ Unemploy

Status in ABE/GED Program:

Time: 225 Full (30 hours or more per week)

412 Male = 27 - blank

jiE::Female

85 Under 18
313 18-24
200 25-34
ng 35-4L
13 45-54

T1_ 55-65

23 Over 65

175 ~ blank

ed

30 ~ blank

521 Part (Less than 30 hours per week)

Level: 245 Beginning (1-3)
273  Intermediate (L4-6)
554  Advanced (T+)

83 - blank

Do you receive money for attending this class?

291 Yes
20 No

ot

40 - blank
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TABLE XI

-Summary of the Administrator, Teacher, Student Population

Student Teacher Administrator
Caucasian/White 392 70 1k
(33%) (56% ) (6u4%)
Negro/Black 510 3k 5 Y
(43%) (274) (23%)
Oriental 17 2 0
(1%) (2%)
American Indiean 43 0 0
(4%)
Mexicen American 93 5 2
(82) (4%) (9%)
Puerto Ricen 59 3 1
(5%) (2%) (5%)
Other Latin k2 0 0
(4%)
Other 17 0 0
(1%)
9 10 '
Blenk (2%) (8%) 0
TOTALS 1182 124 22
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ADULT BASIC EDUCATION :
TEACHER TRAINING QUESTIONNAIRE ‘

Administrator

Name Sex: __ Male
___Female
Which of the following do you consider yourself to be? Age: Under 18
Caucasian T 18-24
—__Negro . i5-34
" Oriental 35744
~ American Indian ___45-54
~ Mexican American ___95-65
" Puerto Rican __Over 65

~ Other Latin
—__Other (specify)

Number of Years of ABE=GED Administration
ABE-GED Employment or Volunteer Time: Full Time

Y —__Part Time

If part ﬁm‘e, what is full time employment?

On this questionnaire you can select more than one answer or write in an answer which
you feel is more correct than those listed. This is he » it works:
e 1. Read each question and the answers carefully.
2. Decide on the answer you feel is most correct.

3. Place a "1" to the left of the answer you have seizcted or written on
the blank space provided.

L T A

" 4. if you feel another answer is also correct place a "2" to the left of
your second ch:ice, a "3" to the left of your third choice, etc.

5

If you choose more than one answer be sure you indicate which is
your first, second and third choice.

A L T S

Sample Question
Where are most ABE-GED classes offered in your area?

2 a. Churches
" b. Businesses
“7 c. Public Schools
d. Private Schools
" e. Adult Education Centers

o0 P LS AR U e
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Administrator

1. What do you think are the major objectives for students in the ABE-GED program?

a. Attain literacy
~ b. Obtair GED
—c. Atk 0 -3t for employment
~__d. Attc:3 ua - potential in leaming
~__e. Receive training and job placement
" f. Improve self image from success in learning
~g. Qualify for higher education (college)
~h

" °

N
.

What proportion of the students who enroll in your program attain their objectives?

___a. 0-25%

___b. 26-50%

" ___€.50-75% .
__d. 76-100% :

€.

W
.

What-are the biggest problems in helping students attain these cbjectives in your
program?

a. Teachers don't have enough training for ABE-GED teaching
___b. Teachers don't have enough time to prepare
___¢. Poor materials for teaching ’
d. Lack of student motivation
—__e. Lack of student ability
___F. Students don't have enough time to study
g. Insufficient funds for the program

4. Who formulates the objectives for students in individual classes?

a. Program administrators
—_b. Teachers
___C. Students
d. Teachers and students
—__e. Publishers of materials
___f. Employers
__g. Those who write the GED and other tests

. O

In your opinion, who_should determine the objectives for the students in ABE~GED classes?

a. Program administrators
—__b. Teachers
___C. Students
___d. Teachers and students
___e. Publishers of materials
___f. Employers
g. Those who write the GED and other tests
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Administrator

6. How is student attainment of program objectives measured in your program?

| a. Standardized tests
—__b. Teacher-made tests
[ : —__c. Programmed material progression
—__d. Tests in books or other published instructional materials
e. Teacher observation
f. Class participation
__—_-'g. Daily class work (written)
h.

} -

7. In your opinion, what means of evaluating pupil progress provides the best measure
of pupil attainment of objectives?

___a. Standardized tests
b. Teacher-made tests
~_c. Progression in programmed materials
—__d. Tests in books or other published instructional materials
—_e. Teacher observation
—__f. Class participation
—__g. Daily class work (written)

-

oo
.

What are the most important reasons for evaluating pupil progress?

a. To find out what the students have learned
" b. To find out how effective the teachers are
___c. To let students ki:ow where they stand
___d. To assign grades
___e. To find out how effective the program is
___f. To find out where individual students need help
___g. To show students how much they have learned

9. Is it possible to place students at the appropriate |evel without testing?
- ___Yes ___No —s(skip to 11)
: 10. If yes, how?

: ___a. Interview with counselor -

b. Interview with teacher

c. Start everyone at the bottom and let them progress at their own rate

d. Check previous records ~ the amount of schooling they have completed
e. Let students start where they feel they should

f. Spend the first few class periods in discussions to.determine their level

go

RERAR

11. How do most students feel when they first enter an ABE~GED class?

_a. That it is a chance to help themselves

___b. Afraid that they won't be able to succeed

—C+ Afraid the class won't be helpful

—_d. Worried about testing and grading

e Hopeful that they will learn what they really need
___f. Ashamed of how much they don't know

—9 :

RS C R LR I

AL NIRRT T R Pt

103




12,

13.

14.

]5‘

Administrator

Many of the students who enter an ABE~GED program stay until they complete the
course or obtain their GED. What are the pri aary reasons for these students stay=
ing in the program?

a. They feel that what they are learning is useful
~_b. They like the classes
~__c. They are determined to finish
~d. Superior intelligence
e. They aresuccessful in learning :
f. They have a lot of support from their family or friends
. They feel it is their only chance to better themselves

| 1|

I

Some students who enter an ABE-GED program drop out before they ccl;rr:;Iefé the
course or obtain their GED. What are the primary reasons for dropping out?

a. A better opportunity comes aiong
b, They don't feel the course is useful
c. They aren't successful in learning
. They have too many other responsibilities
e. Poor health
—_f. Lack of intelligence
—__g- Lack of determination

Some, students seem to lack the desire or ability to learn. What do you think causes
this?

a. Education is not seen as important
~_b. Education is not seen as having potential economic value
—_c. Previous failures in school
~_d. History of irregular application to anything
—__e. Emotional problems
—__f. Economic problems
~__g. Too many other responsibilities

What is the most effective way a teacher can motivate a student?

a. Be as knowledgeable as possible about the subject they are teaching
~_b. Structure the teaching so everyone can succeed
__c. Structure the class so everyone is expected to participate and feel they
are a part of the group
d. Demonstrate the student's success to him through a series of progress checks
e, Denlmonsfrcte the relationship between what they are learning and the students’
goals
f. Bring in employers or previously successful students to talk to the class
—__g. Exhibit a personal interest in the students
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16.

17.

18.

]90

20.

Administrator

What characterisiics describe a motivated student ?

a. He likes the class
" b. He is highly verbal in class
~ c. He is friendly to teachers and other students
"7 d. He is diligent in the completion of assigned work
" e. He has excellent attendance
f. He is cooperative in class
g. He participates in class

—h

What type curriculum materials have you found to be effective in attaining
objectives with ABE-GED students?

a. Teacher-developed
~ b. Programmed
" c. Materials prepared for elementary students
" d. Materials prepared for high school students
~e. Materials specially prepared for ABE-GED :
~ f. Materials prepared for multimedia presentation — slides, tapes, filmstrips, etc.
~ g+ Paperback books, newspapers, magazines, etc. — rather than "formal"
T teaching materials

Who selects the curriculum materials used in your program?

a. Local administrators
" b. Teachers
—__c. State officials
___d. Students
e. Committee of teachers and students
~ f. Employers
9. Those who write the tests students have to take

Who do you think should select the materials to be used in ABE-GED classes?

a. Local administrators
" b. Teachers
—_c. State officials
___d. Students
e. Committee of teachers and students
~— f. Employers :
~g. Those who write the tests students have to take

In what type of instructional organization do ABE~GED students learn most effectively?

a. Teach each basic skill as a separate class — reading, math, etc.
b, Combine basic skills in a comprehensive class
—_c. Teach basic skill, such as math, through a special interest class such as
consumer economics
___d. Teach all basic skills in relationship to "employment preparation"
__ef. Teach all basic skills in relationship to passing a specific test, such as GED




Ardministrator

. In which of the following areas do ABE-GED students differ from the elementary student?

a. Word recognition skills
—__b. Memory span
~_c. Concepr understanding
—__d. Subject matter interest
—__e. Comprehension skills
—__f. Self confidence

___g. Motivation for learning

. In your experience, what type teachers are most successful with ABE-GED students?

a. Specially trained, full time ABE~GED teachers
___b. Specially trained, part time ABE-GED teachers
—__c. Elementary teachers
—d. High school teachers
—_e. Paraprofessionals trained to teach ABE-GED students
~— f. College educated volunteers
"—_g. Community volunteers

- What would be the effect of requiring certification for all ABE-GED teachers?

a. The calibre of teachers would improve
__b. Teachers would have to take too many useless courses
—_c. Many really good teachers would be eliminated
~__d. Many reall poor teachers would be eliminated

e. ABE-GED teachingwould have more status as a profession

f. More ABE-GED teachers would be full time

___9g. Pay would increase

- What kind of additional training do you think would be most useful to the teachers
in your program?

0. Courses to increase their knowledge of subject matter
b. Training in effective teacning procedures
. Training in how to better relate to the students
. Training in materials preparation
. Visiting other teachers to observe successful techniques
- Training centered around the problems of individual teachers
. | don't feel my teachers need ony

What do you feel is the most effective training procedure for ABE~GED teachers?

a. College courses
. Intensive 2-4 week workshops during vacations
c. On-site workshops ~ weekly or monthly
—_d. Area workshops — weekly or monthly
e Series of scheduled workshops with different topics and the teacher selects the
ones she feels she needs
—__F. Internships where the teachers have a chance to work with an outstanding
teacher for a period of time
__E Self study by teachers
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26.

e

28.

29.

30.

Administratar

What is the effect of paraprafessional assistance in the classraam?

c. Provides mare help for individual students
" b. Provides individuals who can relate ta thase students wha dan't relate well
T with teachers

c. They perform routine tasks so the teacher has more time to teach

~ d. Consumes too much of the teachers' time in supervising the para=

prcfessional

___e. Reduces the quality of instruction

" f. Reduces the omount of maney available for ather instruction needs

" g. Makes individualized teaching possible

In what situations da ABE-GED students leam best with individualized instructian?

a. With camplete illiterates
__b In basic skill development
" c. In training for emplayment
d Where aides are available
. In changing attitudes abaut educatian
—f In changing attitudes about ather graups
ﬁ "When students first enter the ABE-GED program

In what type situations do ABE-GED students learn best with group instructian?

a. With camplete illiterates
_b In basic skill development
¢/ In training for employment
d Where aides are available
~e. In changing attitudes abaut education
f. In changing atfitudes abaut ather groups
g. When students first enter the ABE-GED pragram

What type of class grouping results in the greatest amount of student pragress?

a. Sex
T b. Age
" ¢. Achievement level
d Ability
. Interests of students
___f They shauldn't be grauped in any special way

Je

In your opinian, what suppartive services have been helpful to your students?

. Medical check=-ups
_—b Follow-up medical care
" c. Eye test
d Hearing test
~e. Transpartatian ta class
—__f. Counseling
__g. Job placement pragrams
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ADULT BASIC EDUCATION
TEACHFR TRAINING QUESTIONNAIRE

Teacher
Name Sex: __ Male
___Female
Which of the following do you consider yourself to be? Age: Under 18
Caucasian —18-24
—Negro 25734
" Oriental 35744
" American Indian 45-54
~ Mexican American T 55-65
~ Puerto Rican —_Over 65

___Other Latin
___Other (specify)

Number of Years in ABE-GED Teaching
ABE-GED Employment or Volunteer Time: ___Full time

«—— —rart Time
If part time, what is full time employment?

On this questionnaire you can select more than one answer or write in an answer which
you feel is more correct than those listed. This is how it works:

1. Read each question and the answers carefully.

2. Decide on the answer you feel is most correct.

3. Place a "1" to tne left of the answer you have selected or written on
the blank space provided.

4. If you feel anotiver answer is also correct place a "2" to the left of
your second choice, a "3" to the left of your third choice, etc.

5. If you choose more than one answer be sure you indicate which is
your first, second and third choice.

Sample Question
Where are most ABE-GED classes offered in your area?

a. Churches
____b. Bu.:.:)ilnessesh l
c. Public Schools
id. Private Schools
e. Adult Education Centers

__f. Commynity Centers
;’Lg-%t%&

Y
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Teacher

1. What do you think are the major objectives for students in the ABE-GED program?

. Attain literacy

. Obtain GED

. Attain skills for employment

. Attain own potential in learning

. Receive training and job placement

. Improve self image from success in learning :
. Qualify for higher education (college) 1

L

@ O

2. What proportion of the students you teach attain their objectives?

__a.0-25%

__b.26-50%
c. 50-75%

:d. 76~100%
e

3. What are your biggest problems helping students attain their objectives?

. | don't have enough training for ABE~GED teaching
. | don't have enough time to prepare

. Poor materials for teaching

. Lack of student motivation

. Lack of student ability

. Students don't have enough time to study

. Insufficient funds for the program

RERRRE
:-«:'..,m'o_n o-la

4. Who formulates the objectives for the students in your class?

. Program administrators :
. Teachers

% Students

. Teachers and students

. Publishers of materials

. Employers

. Those who write the GED and other tests

o Q

o0

:J(D - 0

W

In your opinion, who should formulate the objectives for students in ABE-GED classes?

a. Program administrators
—_b. Teachers
___C. Students
d. Teachers and students
—__e. Publishers of materials
__f. Employers
____E Those who write the GED and other tests
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11,

Teacher

. How do you evaluate your students' attainment of the teaching objectives?

a. Standardized tests
"~ b. Teacher-made tests
~__c. Programmed material progression
~d. Tests in books or other published instructional materials
“e. Teacher observation
~ f. Class participation
—_g. Daily class work (written)

.
——

. In your opinion, what means of evaluating pupil progress provides the best

measure of pupil attainment of objectives?

a. Standardized tests

" b. Teacher-made tests

~c. Progression in programmed materials

—__d. Tests in books or other published instructional materials
e. Teacher observation

~— f. Class participation

—_g. Daily class work (written)

.

What are the most important reasons for evaluating pupil progress?

___a. To find out what the students have learned
b. To find out how effective my teaching is
—_c. To let students know where they stand
___d. To assign grodes
__e. To find out how effective the program is
___f. To find out where individual students need help
___9g. To show students how much they have learned

.
—

Is it possible to place students at the appropriate level without testing?

—Yes ___No — (skip to 11)

If yes, how?

.__a. Interview with counselor

___b. Interview with teacher

___c. Start everyone at the bottom and let them progress at their own rate
__d. Check previous records = the amount of schooling they have completed
___e. Let students start where they feel they should

__ f. Spend the first few class periods in discussions to determine their level

L

How do most students feel when they first enter the ABE~GED program?

___a. That it is a chance to help themselves

___b. Afraid that they won't be able to succeed

___c. Afraid the class won't be helpful

___d. Worried about testing and grading

__e. Hopeful that they will learn what they really need
—f. Ashamed of how much they don't know

g.
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13

.

14.

15

Teacher

Many of the students who enter the ABE-GED program stay until they complete the
course or obtain their GED. What are the primary reasons for these students staying
in the program?

a. They feel that what they are learning is useful
" b. They like the classes .
c. They are determined-to finish
d. Superior intelligence
e. They are successful in learning
f. They have a lot of support from their family or friends
___g. They feel it is their only chance to better themselves

Some students who enver the ABE~GED program drop out before they complete the
course or obtain their GED. What are the primary reasons why they drop out of the
program ?

___a. A better opportunity comes along
b. They don't feel the course is useful
—_c. They aren’t successful in learning
___d. They have too many other responsibilities
e. Poor health .
T f. Lack of intelligence
—_g. Lack of determination

h.

———

Some students seem to lack the.desire or ability to learn. What do you think causes
this?

___a. Education is not seen as important
b. Education is not.seen as having potential economic value
c. Previous failures'in school
. History of irregular application to anything
___e. Emotional problems
___f. Economic problems

|

. __g+ Too many other responsibilities

What are the most effective ways a teacher can motivate students?

a. Be as knowledgeable as possible about the subject they are teaching
—__b. Structure the teaching so everyone can succeed
__c. Structure the class so everyone is expected to participate and feel they
are a part of the group
__d. Demonstrate the student's success to him through a series of progress checks
__e. Den;onstrote the relationship between what they:are learning ¢.d the students’
goals .
f. Bring in employers or previously successful students to talk to the class
—__g. Exhibit a personal interest in the students

C.

.
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Teacher

16. What characteristics describe a highly motivated student?

a. He likes the class
" b. He is highly verbal in class -
—__c. He is friendly to teachers and other students
—__d. He is diligent in the completion of assigned work
e. He has excellent attendance
f. He is cooperative in class
_ﬁ He participates in class

17. What type materials have you found to be most effective in'attaining your
objectives with ABE-GED students?

a. Teacher-developed
~ b. Programmed
—_c. Materials prepared for elementary students
d. Materials prepared for high school students
~_e. Materials specially prepared for ABE or GED
—__f. Materials prepared for multimedia presentation — slides, tapes, filmstrips, etc.
___9- Paperback books, newspapers, magazines, etc. = rather than "formal"
teaching materials

18. Who selects the materials you use in your class?

a. Local administrators
—__b. Teachers %
___C. State officials 1 -
___d. Students
e. Committez of teachers and students
—_f. Employers
g. Those who write the tests students have to take

19. Who do you think should select the materigls you use in your class?

a. tocal administrators
—__b. Teachers
___¢. State officials
___d. Students
__e. Committee of teachers and students
___F. Employers
g. Those who write the tests students have to take

20

In what type of instructional organization do ABE<GED students leamn most effectively?

—a. Teach each basic skill as a separate class = reading, math, etc.
—b. Combine basic skills in a comprehensive class
___c. Teach basic skill, such as math, through a special interest class such as
consumer economics
d. Teach all basic skills in relationship to "employment preparation®

:ef. Teach all basic skills in relationship to passing a specific test, such as GED

il2
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21.

22,

23.

24,

Teacher

In which of the following areas do ABE-GED students differ from the elementary
students?

. Word recognition skills
. Memory span

. Concept understanding

. Subject matter interest

. Comprehensive skills

. Self confidence

. Motivation for learning

l-.,m [« T o I o pli o ]
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What type teachers are most successful with ABE=GED students?

a. Specially trained, full time ABE-GED teachers
___b. Specially trained, part time ABE-GED teachers
—__c. Elementary teachers
" d. High school teachers
___e. Paraprofessionals trained to teach ABE-GED students
___f. College educated volunteers
__}g\. Cemmunity volunteers

What would be the effect of requiring certification for all ABE-GED teachers?

a. The calibre of teachers would improve
—_b. Teachers would have to take too many useless courses
—__c. Many really good teachers would be eliminated

d. Many really poor teachers would be eliminated
—_e. ABE-GED teaching would have more status as a profession
___f. More ABE-GED teachers would be full time

--__g..Pay would increase
St

What kind of additional training do you think would be most useful to you in
your teaching?

0. Courses to increase my knowledge about the subject(s) | teach
__b. Training in effective teaching procedures

c. Training in how to better relate to the students

d. Training in materials preparation

e. Visiting other teachers to observe successful techniques

f. Training centered around the problems of individual teachers
g. | don't feel | need any

How would you prefer to receive the additional training you desire?

_—_a. College courses
__b. Intensive 2-4 week workshops during vacations
6+ On=site workshops — weekly or monthly
—d. Area workshops = weekly or monthly
e. Series of scheduled workshops with different topics and you choose to attend
the ones you feel you need
—_f« Intemships where you work for a period of time with an outstanding teacher
9. Self-study
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Teacher

26. What is the effect of paraprofessional assistance in the classroom?

a. Provides more help for individual students

—__b. Provides individuals who can relate to those students who don't relate

~ well with teachers

c. They perform routine tasks so the teacher has more time to te ich

—__d. Consumes too much of the teachers' time in supervising the paraprofessional
__e. Reduces the quality of instruction
—__f. Reduces the amount of money available for other instruction needs

—__g. Makes individualized teaching possible

27. In what situations do ABE-GED students learn best with individualized instruction?

a. With complete illiterates
_b In basic skill development
. In training for employment
d Where aides are available
e. in changing attitudes about education
—__f. In changing attitudes about other groups
g. When students first enter the ABE program -

28. In what situations do ABE-GED students learn best with group instruction ?

a. With complete illiterates
:b In basic skill development
. In training for employment
d Where aides are available
. In changing attitudes about education
f In changing attitudes about other groups
—__g. When students first enter the ABE=GED program

29. What type of class grouping results in the greatest student progress?

a. Sex
—_b. Age
c. Achievement level
—_d. Ability
" e. Interests of students
__ . They shouldn't be grouped in any special way

~9°

30

In your opinion, what supportive services have been helpful to your students?

a. Medical check-ups
—_b. Follow-up medical care

c. Eye test

d Hearing test

" e. Transportation to class
___f. Counseling

g. Job placement programs
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ADULT B3ASIC EDUCATION
TEACHER TRAINING QUESTIONNAIRE

Student
Nc;me Sex: __ Male
____Female
Which of the following do you consider yourself to be? Age: __ Under 18
____Caucclsicm __18-24
___Negro 25734
,___Onentcll _35-44
___American Indian ___45-54
___Mexican American ___95-65
—__Puerto Rican ___Over &
Other Latin .
— . Empl t Status: Employed
—Gher pecity) roleyment Statos:_Enployed

Status in ABE-GED Program: )
Time: __Full (30 hours or more per week)
—Part (Less than 30 hours per week)

Do you receive money for attending this class?

___Yes
___N o

Level: __ Beginning (1-3)
—__Intermediate (4-6)
___Advanced (74)

On this questionnaire you can select more than one answer or write in an answer
which you feel is more correct than those listed. This is how it works:

1. Read each quettion and the answers carefully.

2. Decide on the answer you feel is most correct.

3. Place a "1" to the left of the answer you have selected or written on

the blank space provided.

4. If you feel another answer is also correct place a "2" to the left of your
second choice, a "3" to the left of your third choice, etc.

5. If you choose more than one answer be sure you indicate which is your

first, second and third choice.

a. Churches
__b. Busi|nesses |
¢. Public Scheols
ﬁd. Private Schools
e. Adult Education Centers

Sample Question
Where are most ABE~GED c.losses offered in your area?

—_f. Commynity Centers
3.9 :@W
<
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Student

I+ What do you hope to get out of ABE or GED?

a. Learn to read and write
" b. Pass GED
___c. Learn what | need to get a job
—__d. Learn more than | know now
__e. Get ajob through the program
___f. Learn something that will help me to help others
—__g. Lecrn what | need to get into a.college

h.

2. Who do you think decides what you study in class?
a. The people who run the program

b. The teachers

___C. The students

d. The community
—__e. The people who publish the materials we use
___f. Employers

g. The people who write the GED and other tests we take
.——h.

3. Who do you think should decide what you study in class?

a. The people who run the program
—__b. The teachers
c. The students
—_d. The communi
—__e. The people who publish the materials we use
___f. Employers

g. The people who write the GED and other tests we take

r

4. How do you know how well you are doing in class?

a. | don't know .
~b. Teacher-made tests
—__c. Special, published tests
—_d. Where | am in programmed materials
___e. Tests in the books we use
—f. The teacher tells us
g. By how well | do in class

3+ What does (or would) happen if the teacher told you how well you are doing every
day or s0?

a. It would keep me from getting behind
b. It could be discouraging if | weren't doing well
<. Would let me know what | need to work on
__d. I wouldn't be so confused about the class
—_e. | would fzel the teacher was more interested in what | am doing
f. | would rather wait until the end of the class
g. It wouldn't make any difference
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Student

6. Do you think you would learn just as much without tests?
__Yes __No —» (skip to §)

s

7. If yes, how would you know how well you are doing?

a. Talk things over with the teacher
" b. Talk things over with the counselor
" c. By how fast | am learning what she is teaching
™ d. | know how well | am doing and what | need to learn
" e. By my daily work
~ f. By wKether | know the answers in class
~_g. By talking things over with my friends

h

8. How did you feel when you first started in ABE or GED*

a. That it was a chance to improve myself
" b. | was afraid the work would be too hard for me
“c. | was afraid the class would be a waste of my time
~d. The testing and grading worried me
e, That | would learn what | really needed
~— f. That | had a long way to go
—__g. | wished more of my friends were in the class

h.

9. How do you feel now?

___a. l've really learned a lot
b. | try hard, but | haven't learned too much
" c. | haven't learned anything important yet
—__d. It is easier than | thought it would be
—__e. When | finish | think | will be able to do what | want (get a job, pass the
GED, etc.)
f. | wish some of my friends would take GED classes
—__g. Some classes have been helpful and some haven't

10. Many of the students who start stay until they complete the courses or get their
GED. Why do you think these students stay?

___a. They feel that what they are learning is helpful
___b. They like the classes
___c. They just won't quit
___d. They are the smarter ones
__e. They are the ones that learn a lot
—__f. Their family or friends keep pushing them to stay
~g. The course is the only way they have of getting what they want

—h.
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Student

11. Some students who enter an ABE or GED class drop out before they compiete the
course or get their GED. Why do you think most of them drop out?

a. Something better comes along

—__b. They think the course is a waste of time
" c. The class is too hard for them

___d. They have too many othes problems
~e. They get sick

— f. They are fhe ones who aren't too smart
g. They aren't determined enough

12. Some students seem to have difficulty learning what they want to in ABE-GED classes.
What do you think their biggest problems are?

a. The teacher
—_b. The materials used aren't any good
~ c. The class is boring
d. The class is too hard
. They don't have enough time to study
f. The work is too easy, most of the time
g. They have too many other things to worry about

13. How could the teacher or someone on the staff help these students?

a. Teach so that all of us can learn somefhmg

" b. Give everyone a chance to take part in class

" c. Explain to us how we are doing

~d. Pay us to come

—__e. Show us how we can use what we are learning

—__f. Have employers or old students come and tell us how we will be able to
use what we are learning

___g. Have teachers or counselors who will listen to us when we have problems

14. What did you like best about your favorite ABE~GED class?

a. The teacher was friendly and liked us

~b. The teacher knew what she was teaching
~c. | learned a lot

—__d. We did lots of mtereshng things

e. We got paid f-r gom

~ f. The other-people in t ie class

g+ Haven't had any | liked
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15. When a student really likes a class, how does he act?

a. He is interested in what he is leaming
" b. He talks a lot in class
—_c. He is friendly to the teachers and students
d. He gets his work done
~e. He always comes
~ f. He is quiet and respectful
—_g. He takes part in what is going on

.

16. What is most important in an ABE-GED teacher?

a. Someone who really knows the subject she is teaching
" b. Someone who listens to the students and tries to understand them
" ¢. Someone who can talk so we can understand
“d. Someone who expects different students to do different things
—_e. Someone who really knows how people leam

f. Someone who is interesting
~__g. Someone who knows what the real world is like

h.

-

17. What kind of materials do you like best?

a. Those the teacher makes for us
" b. Programmed
" c. Books for elementary school students
—_d. Books for high school students
e. Special ABE-GED materials
—__f. Slides, tapes, films, etc.
___9g. Paperback books, newspapers, magazines, etc.

18. What kind of classes do you like best ?

a. Reading, math, English, etc., taught all by itself
—_b. Classes that combine reading, math, English, etc.
c. Speciai, such as consumer economics where we learn math and other things
—__d. "Employment preparation” classes where we learn all the things we need
to get a job
‘ __ef. Classes that prepare us to pass a test, such as the GED

Canntm

19. Which type of teaching do you like best?

___a. When the teacher works with individual students
—__b. When we have our own assignments and can work at our own speed
: ___c. When the whole class does the same thing and then we zorrect if
: d. When there are teacher aides in the class to help us when we need it
—_e. Classes with lots of discussion and helping each other
—__f. When small groups get together to do the work

9.

e
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21.

Student

In what kind of class do you think you would learn most ?

-~0 Q.0 0O 0

L

. Where everyone is the same sex

. Where everyone is about the same age

- Where everyone knows about the same things

- Where everyone is about as smart as | am

. Where everyone wants to get the same thing out of the class
- Where the students are all kinds

Which of the following special services have been helpful to you?

qa.

—_b.

C.

d.
e;

f.
g.

|1

Medical check=-up

Follow=up medical care

Eye test

Hearing test

Transportation to class

Counseling

Job glacement os part of the program
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GEOGRAPHIC DISTRIBUTION OF ABE PROGRAMS SURVEYED
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Missouri, St. Louis 9, California, Compton 16, New Jersey, Atlantic City
Louisiana, Columbia 10, North Carolina, Shelby 17, Texas, Elgin

Virginia, Disputanta 11, Pennsylvania, Lebanon 18, Tennessee, Fayetteville
Virginia, Berryville 12, Pennsylvania, Williamsport 19. Alabama, Athens

Nebraska, Minden ’ 13. Arizona, Mesa 20. Idaho, Pocatello

Florida, Bloutstown 14. New Mexico, Santa Fe 21, Texas, Snyder

South Carolina, Dillon 15, New York, Hempstead 22, Texas, Houston
Puerto Rico, Cabo Rojo
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LIST OF STATES BY U.S.0.E. REGIONS
FROM WHICH SITE SAMPLE WAS DRAWN

REGION I

Connecticut
New Hampshire
Vermont

REGION II
New York
New Jersey
Puerto Rico

REGION III

Pennsylvania
Delaware

Washington, D.C.

Maryland
Virginia
West Virginia

REGION IV

Alabama
Florida

North Carolina
South Carolina
Tennessee

REGION V

Wisconsin
Minnesota
Ohio

REGION VI

Texas
Arkansas
Louisiana
New Mexico
Oklahoma

REGION VII

Missouri
Ngbraska
Kansas
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REGION VIII

Utah
Wyoming

REGION IX

California
Arizona
Nevada
Hawaii

REGION X

Washington
Alaska
Idaho
Oregon

ERIC Clearinghouse

WAY16 1973
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