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ABSTRACT

The purpose of this paper was to critically raise some questions as to
whether measurement can provide us with a universally applicable set of
criteria for making value judgments in the social sciences., - Stated were
assumptlons ‘that provide the framework of current standardized testing.
Questions were raised as to the efficacy of current standardized testing in
the social sciences because of the one~dimensional aspect of measurement.
Four assumptions about education, experience, reality, and value formation
were identified to provide, hopefully, a-fuller reference point for social
science educators when viewing current standardized measurement practices -
within the social science:

73

g
?

(1) that there are two kinds of existence and two kinds of _
experience and that current measurement dees not encompass
the full range of existence and experience.

002

(2) that human action involves decision-making processes stem-

oy _ ~ ming from the total experience of an individual and that
E&"' these predispositions to act do not necessarily stem from
¥ learnings within a discipline, but stem from the values

of individuals which have greater emotive effect.

(3) that though a society may agree on universal goals and
also agree upon the approdch to the instruction necessary
to bring about the desired goal, that there is no
assurance of the. fu1f111ment of the goal

. - (4) that 1mp11ed in the process of education is a certain kind

of relation-~triadic (teacher, student, subject) that must

be held constant in both time:and loeation for universal.

criteria to be valid in measurement.

The central theme of the paper 3ugéests that, if these four assumptions

hold true, they greatly limit the possiBility’of measurement ‘providing a_

’ unlversally applicable set” of critexla for making value judgments .in'the
social sciences. :
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Measuring Social Studi:c ..chi.vcuent: 4 Hggtcrvof Valucs
. by
Richerd J. Elliott, Associate Professor of Education

Louisians State University New Orleans ' .

The organizers of this Symposium have given me tho tosk of exsmining
the notion ofvwhether meaéurement can provide us with ; universally
"ppllcable set of cri;erla.for making value judgments in the social
sciences, Such a task offers me greater opportun1ties for failure than

'

for sucvess, Therefore, before I venture into some notions zbout wh?t I

feel are very real limitations present id measurement for providing the

cocial science criteria. for making value judgments, it secems necessary to

examine current assumptions about standardizing measurement -and raise
possible cuestions as to th2ir legitimacy for the social s:iences. Cur-
rent standardized testing in the disciplines appears to rest on three

assumptions: First, that there is a set of universal experiences for a

’ givqp disciplihe; secondly, tpaf all who experieunce thgs‘discipline will

have experienced what is universal “for that discipline; and thirdly,fthat

in test developwent, the universals for the discipline have been correctly

o

sampled

It ‘is my contention that the§e assumptlons are hlghly questionable for
the social sciences for_they are not all inc1u31ve]of theAsocial science
real;ty. At is not necessury to argue that in standardized‘gesting that
such assu;ptions ca;oot be held, itois that these as;uﬁptions bélong/Eo_
a particulat theory of learning and a particular theory of reality moxe

appropriate to. beHaviorlsts and physical science, th&n to Social scientists

and social soience. Behavior can be viewed as a func“ion of stimulation

®
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and fixed by reinforcemeﬂt, but it can also be viewed as a function of
interactiye processes,‘culturnl processes; éhenomenological pfocesses,
etc, However, cur;ent standardizéd testing fits more appropriately
with behavioral notions of learning. Paraphrasing Thorndike's dictum
: thac.if a thing existé, it can be measured illustrates the point behind
standardized‘meASuremgnt and behaviorql theory. ' -

1 am of the opipion that éhe development of:universal Qalues within
the social sciences and the measurement of tﬁese_values<may pot be
appropriate. to behavioral processes or éurfent.measureﬁent techniqués;

It ic here that I wish to offer certain assumptions that, if they do

prevail, limi¢ current testing inferences within the social sciences.
The following set of assumptions provide a reference and perspective

from which to view evaluation,

(1) that there are two kinds of existence and two
kinds of experience and that current measure-
‘ment does not encompass the full range of = )
existence and experience. ‘ \ -

" (2) that buman action involves decision-making . |

' processes stemming from the total experience
of an individual and that these predisposi- .
tions to act do not necessarily stem from
learnings within a discipline, but stem
from the values of individuals which hava
greater émotive effect, o

(3) that though a society may agree on universal
goals and also agree upon the approach to the .
instruction necessary to bring about the
desired goal, that there is no assurence of the’
fulfillwent of the goal. '

(4) that implied in the process of education is a
certain kind of relation--triadic (teacher,
student, subject) thdt must be held constant
in both time and location fir universal criteria
to be valid in measurement, :
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Under each assumptiom, it is my intention to give some brief
consideration. It is hoped that thig appgoaéb will stimulate some

discussion aud clarify somewhat my ideas.

Assumption I;: .Two Kiandsof-extstence;—two kinds of experience

Immediately }et me state that T ;m not a dualiét, my experieunce -
is quite pragmatic and my notion; éome from-the obsefbation of an
empirical ‘tradition, However, I,beiieve'thislfraQition has been-viewed in
a one-dimen;ional fasﬁion by éducatqrs'and particularly by test devel-
opers. Things exist in two fashions: (1) physical, and (2) non-
physical. Experience may also be vieved in two fashions: (1) polarized
and (2) non-polarized, Distinctions in existence and experience bave
never been considered in examinations, and thus, what bay’be inferred
negarding these from test ;e§u1ts ;ﬁt questionable,

gxiscence in physical sense constitutes all in tﬂe universe
that can be.defined in terms of physical_ééitéria like temperature, power,
etc., Existence in the UOprh,BiCll songe involves the qualities of the
wind, the intersgbjeccivity_of individuals that develop in ever—changing .
50c1§1 relationsﬁips. Here' there are no ag;eed criteria‘constant in the
relationship; What is a ﬂeafthy felationsgip or a healfhy state 9f mind?
Is it the absence of negative social and mental conflicts? Some would
agree, and an equally large sum would disagree,

. Within the physical, Thorndike's ndtiop.is valid, But in the non- .
physical, what-reﬁl properties exist in the individhal that aie uniVersgl?
= .

Johin Locke noted only the .appetite. In education, philosophers in the

spirit of Dewey vieu education as social in nature, . Universals, eunds,
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goals, are not valued so much as end products, but as principles

N implicit in different manners of procceding or producing. Even that which

«

. ¢ .
is natural to man as basic in his drive make up such as sex takes on

- different coloration, different value. What is thé proper predisposition
toward sex--both as an individual and social -experiences and/or expression?
" A clinical 6bservation might sugges; thatithe act is a releé%e of teﬁsion.
Historical Christian observation might suggest that the act-is morally
questionable, but necessary for the procreation of the race. , for natural-
ists, the activity is thé-joy. For Hemingway, the observation is classic=- .
the “earth moved". |
= Polarized experiences engage at once the individual in such a
m#nner that no future or functional purpose or outcome is anticipated
apart from the immediate on-gcing nature of the experience.-.ﬂsn-
polarized experiences are those experiencés individuals undergo as
necessary‘for‘future kinds of experiences. The reading'experience
(non-pola;ized)ial%oﬁs persous to expefience symboiically other expe-
riences, which in thé absence of the veading experience, further
;ymbolic experience islgreatly reduced. .
In measurement, Qne can measure symbolic non~polarized experiences.
Polarized experiences are difficult to measure. The intense social
experience of play, or aesthetic becomesdifficult, Measufe oﬁe's
f;;iings and apprectation‘of Shakespeare or of Picasso. If I am emotive
or if I sit Chgre absolutely quiet, passive, what dées this really mean?

Which résponse indicates greater depth of feeling? To be sure we know

what a work of Picasso or Shakespeare might be, such a work is always

e
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referential. But to decide the value of that work ip terms of beauty
@ ; . for eacb person~~that, 1 am afraiq,'lies within each individual's

subjectivity. A ' - o :

There is no supreme court.to adjddieafé_ﬁﬁﬁﬁ§§f/5;1ﬁes; no criteria -
established, Moral choices are difficult. To sugéest that there is a
suéreme court of social values takes us into quite arbitrary guidelines
and enters directly into the éolitical world, but in this manner, lacks
true universality and rests with transitory power. For social valué;
are locked within the individual and change constantly in telationships
with others in a given situation. 1In short, values are mot subject tg\
developmént by disciplinés. If my first assumption has any vglidity,
then current testing and criteria buildiﬁg are toozene—dimensionai‘in
the physicalxdimeﬁSion to offer real service for establishing ;niversal

- . _criteria pf values for the social séiences whi;h include aspects of the

‘non-physical.
|

Assumption II: Human action involves decision-making processes
stemming from total individual experience.

Much of vhat I wish to suggest uﬁdér this assumption stems fiom‘my'
. readings of William James. It is only recently that I‘have'reintroduced
myself to his obsérvations.2 Ja;es looké at human sction and value from
a phenomenological perspective. Froﬁ Ehis perspective James éuggests .
that'if migd is possessed by only a §ing\$'1dea gnd that'iAea is an
object connected wich a n;tivé impulse, tﬁé impulse will immediately
proceed to discharge., Ve pefceive, for i;séance, that the door is open,

we shut it;.we perceive food, we reach for it and eat it. The case

becomes more complicated where. two thoughts come together in" the wind
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: ,_leading into different kinds~qf actions., Native impulse-hunger,
object-food, thougpt-poison. Heré a decision has to be made. Jameé
notes that- the highef emotional tendency Qﬂli querich the lower one.
Given: bunger~food; boisén-death. I choose hunger. James comes

- ' immediately to the point, "Fear arrests appetite, materndl love

annuls .fear, etc... and in the more subtile manifestations of the

s

moral life, vhenever an ideal stirring is'suddenly quickened into
intensity, it 1s as if the whole scale of values of our ﬁqtives
) " changed its equilibrium;&‘(James)a' |
Cerituries past educators and othecrs have tried so to ﬁrain'the will
for such a value and/or ideal, that upon Qore fealistic observation
showed that such practices were futile. §dggé§tiﬁg that we wight
- develop wmore h;&ane and sophisticated technology and more agreed upon
universal values does not prove to me that ve can‘really change the
intentionality of persons, nor'sgpply more quantitatice and rational
data that will influénceﬁdecisién making away frém emotional téndency.
1f individuals acquire the;; values, and decision-making pro-
ces;eé from theif total experience, theh these predispositions toward
values are not greatly-subject t6 modifications from ény discipline:

and thus, -if this assumption holds true, the establishment of universal

value in measurement is questionable in the social sciences.

1

Assumption III: Ends aré not assured in education, though agreement,
S is reached as to the means and ends in the educational
T . o '~ process, ‘ )
In the Preamble to the Act of thc Massachusetts General Court.in
1647 requiring towns to ‘provide for the educatiom of their young




‘hiatoricaliy becomes even more questionable.

. a4 -. ‘ 47-
it is stated, "that learning may not be buried in the graves of our
‘fathers in the Church and Comronwealth, tho Lord assisting our
endeavors." - The Massachusetts Bay Colony had its sights set high.

Learning was eagerly desired for the children of that time and was

viewed not as an end in itself but ‘rather valu€d as a means for

allowing children to read the Bible thereby allowing man to meet

“God so that his eternal salvation would be assured.

-

Here was a society, furnishing the school objectives which were
practical from a.social and religiouw orientatlon. In Puritan theology
the ﬂible was the source of a11 law, civil as well as religious. Con-
sequently, the ability to read assumeo social as well as religious
and individual importance. .The state required;readidg for ekpressed
purposes. Thuo the means and ends of cducation were-givén. 'However,
cargain opposttes occurrod.‘ Massachosetts, with other New England
oolooics, soon led the new;world into seoulér thought. MaSsachusetts'
childreno grew into literate adalts who read pot only of Puritan reli-'
gion, but of the secular tradition of inglish enlightenment, and,
consequently, deistic thoughts soon were emanating from the Massaohosotts'
Bay Colony. By the tige of the Coﬁstituttonél Conveotion £t was assured
that the conotitution‘ﬁoold inolude én aqendmept tpat wooid éstablisﬁ
the first po}ely secular nation in principle in the Western World,

We might have oeen oble to measure c¢ontinually the ability“of _
qﬁildron‘to read from Massachusetts Bzy dolony, and the&.miéht have
known their Ne; Engiand‘grimor, and ecclesiastical 1awo, but a

theocracy was nevertheless doomed. Thus, I feel that the establishment

of uni%ersal values 15 at best a tenuous thing that when looked at
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Assnmgtion IV: Education Implies a Triadic Relation: Teacher,
Student, Subject. ‘

Lee J. Cronbach in his address to the sixty-fifth annual

convention of the American Psychological Association in 1957 observed

rd

that the correlational psychologist discovered long ago that no

<

observed criterion is truly valid and that simultancous consideration
of many criteria is needed for satisfectory.evaluacion s; performanée.a
Such a consideration leads ome to hold thatumeasurement can provide_

a vaiid set of critzria for evaluation as suspect. In education,

where a triadic relation amongst teacher, student, and subject matter
is implied, holding all constant is an iﬁpoesiblc task but necessary:

for universal validity.

We might teach all students about UNESCO however, the disposi-

P

tion toward UNESCO held by teachers throughout the country is nnt
necessarily the same,. Also, one s disposition toward institutional

processes change with time. Location and time stem to«be as equally :

«

important to the things learned, and somewhat influence the attitude.u

-

toward these things, as do the cognition of the things learned: In o -
an 1“51Bhtf“1 article in the K p_ge_n, Septeniber 1972, Joseph Junell o

comventing on the limits of sociai education states that the fact .

IS ~

remains that in the realn of attitudes and values we find ourselves

\ - a

in a quicksand world whexe good or evil so0 often hinges on mere
‘1r; ! é T y“f or wrong on simple conviction, ‘and truth or f«lsehood e
- : o
on the heart! 8 deeire. nCvjnentinglfurther_gonell recognizes thé .
. Lo ¢ N r : . ‘
¢ dnadrguany fo- jddgments oo thiélbesis. Sut that we eennot escape

"~
t

. o
t‘llenll
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Cognition relies heavily upon reason in the schools, I have no

evidence that values are influenced by.a methodoloay or 5ub3ect matter

”

of reason. if. this were so, I should imagine that long ago John
Devey s intelligent inquiry would have greatly reduced the tensions

cver values through his primacy of consequences.. The primary way

»

of learning is through socialization.‘fSocialisation'beginE at birth

<

and children tendnto identifyhoutward ‘rom the immediate=family ;é" S
.the local situation and to ever‘increasing compIexérelations with: -
others that.affect him, Values that transcend the immediate and
appeal mostly to an intellectuai process tend to be external to
children, tend to be meaningless to prepuberty chilﬁren, and there-‘

fore are not cruc ial or decisive for . the individual.

The creative dimension in life and in education liesin a glven

.. . n 3

‘

relationship, in a given situation, and a given time. This relation- .

ship begs’ for newer more creative responses, and often borders on
- irratf onzl’ processes, but ‘the relationship also allows for renewel

and" inw*va-ive responses which is necessary in our culture. In

o

summary, i 1s doubtful that measurement cai prov1de us with a

4

univcrsajly applicable set. of criteria for making value judgments

v o K . ¢

in the social sglonees, because value formation comes through parti-

Ny . . ® : ) -

+ . enlar processas CGT.n‘ll‘j modified Bene‘icial measurement in values C

@

Iy . . E .
S E " - «

ore nelteln T Griﬁazsalu )ut in the particular,_and relationship appearg'
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. , , ' - Summary
"a t oo ' . L N

The purpose of this paper vas to criticallyuraise some ques-
tions as to whether measurement can provide us with a universally ,

‘fﬁ? applicable set of criteria for making va1ue Judgments in the SOCial

3sciences. Stated were assumptions that provide the framework of

Jw';'“current standardized'testing. Questions,were raised as to the efficacy~
' of _current standardized tcsting in}the secial sciences because of the '

one-dimensional aspect of measurement._ Four assumptions about eduéa-

tion, experience, reality, and value formation were identified to.
provide, hopefully,fa fu11er referencc point for socia1 science

educators when.viewinh'current-standardized measurement practices.

.?‘;‘* within,the social seience. The central theme of the paper suggests . .

0

that, if these four assumptibns hold true, they greatly 1imit the

possibility of measurement providing a universally applicable set

ALY
°

';"h?f of critetia for making value judgmean in»the socia1 sciences.

o .
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