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Statement

Rhode Island College, Division of Educationai
Studies, submits a humanistic program developed by
the Department of Counselor Education for considera-
tion in the competitive 1973 Distinguished Achievement
Award Program sponsored by the American Association of
Colleges for Teacher Education.

.The submitted program is a performance based se-
quence based on effective selection, training and
evaluation procedures. Evaluation of current national
counselor education programs and directions led to a
systematic program :ievision over a two year period.

The emergent program has premise in humanistic values,
human effectiveness and human growth.

Revision includes a development of functional
screening--selection procedureé based on functional
criteria, major curriculum revision based on systematic
programming, the development of behavioral objectives
for every course offering student involvement in prac-
ticg or group experience early in the program sequence,
and a performance based comprehensive examination based
on functionality. After careful study three areas of
concern became three major areas of focus, (1) screen-
ing and sélectiop of relevant criteria for the ‘helping

professions, (2) effective program sequence for maximum
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student 1earning‘and growth, (3) evaluation procedures
for determining student progress, and the effectiveness
of the revised program. Each area offers discrete
areas of research as well as correlates for inter-

relationships of each area within the total program.



Overview

The graduate program in Counselor Education at
Rhode Island College is an innovative performance
based program. The department offers two graduate
programs; the Ed.M. and the CAGS. The master's pro-
gram is comprised of 30 s.h. of which 27 s.h. are
prescribed in specific courses. There is no thesis
option. The CAGS is a thirty hour program beyond the
masters, comprised of fifteen semester hours in the
behavioral sciences and fifteen semester hours in
Counselor Education. Both programs are designed
primarily to train counselors for service in the
school setting.

Departmental goals of helping people toward self
direction and self responsibilities are consistent
with the goals of other helping professions. Goals
are twofold: assisting the student to concretize his
life style in fruitful directions, and developing competen-
cies to assist his clientele to do likewise. Given the

continuing awareness that the most pressing problems



of our times are human problems and the human condition,
it was logical that the department develop a program
that would be accountable in effective pedagogical
direction and competencies to not only the graduate
population it serves but ultimately accountable to the
consumer public.

Studies cite negative regressive directions of
potential counselors upon admittance into formalized
graduate programs. Stated simply, potential counselors
are more aware, more sensitive, before entrance into
a formalized graduate program than when they emerge
with a graduate degree. 1It, therefore, became necessary
to establish functional criteria of current effective-
ness of the population seeking admission into the pro-
gram, a valid index of the effectiveness of the depart-
mental sequence, and a vali@ index of student effec-
tiveness at the completion of the sequence. The various
traditional programs used in institutions of higher
learning for the training and preparation of "helping"
individuals have been far from adequate. 1In many cases
such programs are actually ineffective as well as ir-
relevant. To assess program strengths and weaknesses,
it becomes iﬁperative for educators to look at‘both the
product and the process of their programs. The Counselor

Zducation training sequence at Rhode Island College
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emerges from the following assumptions which underlie

a humanistic prOgram:l

1. The educational goal for the trainees
in Counselor Education is growth, as
differentiated from learning.

2. Growth is viewed as a creative process;
i.e., a process of original and new
choices, not a mechanistié repetition
of learned responses to problem solu~
tions.

3. The trainee program focuses upon the
person as an organic entity rather
than as a receptacle for learning.

4. The highest form of morality (personal
and professional) is the encouragement
of the individual's growing his own
values.

5. The necessary condition for growth is
the subjective invelvement of the student.

6. The highest educational goal is the étu~
dent's search for meaning, his search
for himself.

7. The purpose of the trainee program is

to facilitate growth as a process.

150anne Chenault, "A Proposed Model for a Humanistic
Counselor Education Program," Counselor Education and
Supervision, Vol. III, Fall, 1968, pp. 5-8.
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8. The nature of the growth potential is

and should be different for each student.

Historical Development

The Department of Counselor Education at Rhode
Island College was formalized as a department by Presi-
dent Gaige in 1966. Until that time the department
had served as a graduate program within the Division of
Graduate Studies. With the formalization of the depart-
ment, direction and implementation extended departmental
involvement to the Division of Educational Studies and
the Division of Graduate Studies. The faculty was com-
prised of three full time members who offered ten courses.

The departmentalization increased faculty positions
to four and course offerings were increased to eighteen
on a rotating basis. An NDEA training grant was re-
ceived for the summer program in 1967.

Eighteen students completed the master's program
in 1966. As increasing student enrollment continued,
faculty positions were increased to six full time mem~
bers and several part-~time teaching faculty. The 1972
departmental budget is $85,000. The graduating class
of 1972 boasted 72 master's degrees awarded in Counselor
Education. At present there are 195 master's candidates
currently enrolled in the program and 27 CAGS candidates.

In September 1970 the department introduced and
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initiated a new proagram for training counselors. It was
noted that school practitioners in the state were func-
tioning in two basic roles; dyadic and small group coun-
seling, educational and vocational information--dissemi-
nating, and placement functions. Program revision inccr-
porated preparation of candidates for both roles.

Th;ee of the major critical changes in the program
were:

l. The introduction of an intensive screening
experience for the selection of trainees.

2. The relatively immediate introduction of
students to a practicum experience in the
training sequence.

3. A second or advanced practicum toward the
end of the training program.

The introduetion to a practicum early in the train-
ing sequence differs philosophically from traditional
programs. The basis for such change was derived from
the increasing research evidence in extracting and pre-
dicting success variable in Counselor Education programs
throughout the country.l

In 1971 the second phase of program revision was
initiated: Two major areas were reviewed and revised.

1. Development of course outlines based on

behavioral objectives. This thrust demanded

lcarkhuff s Berenson: Beyond Counseling and Therapy -
Holt, Rinehart, Winston, 1967.
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that the process to which students were
expected to participate be concrete and
operational (Appendix A).

2. - The development of a performance baseéd
comprehensive examination in addition
to the written comprehensive. Tradi-
tionally master's candidates were ‘as-
sessed on a written comprehensive which
covered major theories in counseling,
organization and administration of gui-
dance programs, the test and measure-
ment functicn in guidance and counseling,
and case problems. Although these areas
are critical within the guidance and
counseling framework, the written com-
prehensive does not picovide an index of
the counselor's effectiveness in imple-
menting the principle involved into ef-

fective action programs.

Selection and Screenigg

In general the selection of potential counselors is
based on the traditional indices of I. Q. scores, former
schooling, GPI, and the result of standardized test which
indicate the probability of success with academic tasks.

These criteria are inadequate in selecting persons for




service and training in the helping professions, because
there is no indicatiocn in any of the criteria of how ef-
fective the potential counselor perforﬁs in the area of
interpérsonal skills. 1In other words, the more generally
used criteria do not predict helping effectiveness. How-
ever, there is a principle for estimating future effec-
tiveness.l It states the best predictor of future func-
tioning is an index of present functioning. It there-
fore became necessary to develop a relevant screening de-
vice that would predict which persons applying to the
program would most effectively utilize the training
sequence. The screening procedure earned an honorable
mention for AACTE in 1971. The instrument Screening to
Assess Relationship Trainability (START) was designed
to measure three critical areas deemed effective in the
research for facilitating the growth of others; commun-
ication, discrimination, and trainability.

Communication is the ability or skill to respond in
facilitative ways, verbally or nonverbally, to another.

Discrimination refers to the ability to differentiate
a more helpful response from a less helpful response.
It is also a skill of differentiation of relevancy from
irrelevancy in the counseling sequence.

Trainability indicates the student's responsivity

to instruction in the training analogue within the screen-

lcarkhuff - Helping and Human Relations, Vols. I and II,
Holt, Rinehart, Winston, 1969.
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ing session.

START is a videotape with ten segments of emotion-
ality portrayed by a representative population: each
segment of the video produces a multitude of possible
responses. The potential counselor is cast into the
facilitative role. Responses can then be rated on
levels of effective responsivity. The interjection of
the training analogue provides a pre-post measure of
trainability. START scores provide an index of current
facilitative performance as the predictor of future
performance. START scores are weighted with the more
traditional screening indices and the selection com-
mittee makes recommendations for acceptance into the

program (Appendix B).

Program Sequence

The master's program is a thirty hour graduate pro-
gram. Six of the thirty 'semester hours are spent in
behavioral and humanistic studies (see appendix for list-
ing). Twenty-one semester hours are in the major gui-
dance and counseling concentration in eifher elementary
or secondary school cbunseling. One elective may be
chosen from ten course offerings in addition to special
wdrkshops on counseling.

Students are required to maintain a GPI of 3.0 to
maintain matriculated candidacy. In addition, all students

are required to complete a residency requirement that may
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be achieved in three ways; one semester of full-time
s.h.), two consecutive summer sessions, or

' aner sessions in a three yew.. period. |

The CAGS program is comprised of thirty semester
hours beyond the masters. Fifteen semester hours are
spent in the‘guidance and counseling major. Fifteen
semester hours may be chosen in the disciplines of
Psychology, Anthropology, or Sociology. The CAGS
candidate is requiréd'to involve himself in a field
prqject as a source of independent study, and research.
Upon cympletion of course work and the project the
‘student.is evaluated for the CAGS degree.

Departmental course and workshop offerings are
diverse yet compatible through the establishment of
behavioral objectives. One of the major premises under-
lying the field of guidance, school counseling, and
student personnel Work is that.human behavior is a
product of an individual environmental interaction. An
effective counselor education program must assist indi-
viduals to understand themselves and others.

The entire sequence is designed on fhe student's
life style as a foundation for skill development rather
than skill development based on theoretical knowledge or
theoretical insight. The student is encouraged to meet

frequently with the faculty and advisors for feedback in



his personal quest for development.
The implementation of the revised program, system-
atically arranged, provides a fruitful direction in an

era of effectiveness and accountability (Appendix C).

Evaluation

Evaluation has évtwofold purpbse; ohe, to assess
the groﬁth of students participating in the program)
and secondly, to provide a pulse beat of the program;
to seek out the weakness, and preserve thé strengths.
Systematic prograﬁmatic‘research is a vital ongoing
process rather than spurious attempts to "justify."

In every graduate program that administers a com-
prehensive examination as part of the evaluative pro-
cedure, students indicate achieved proficiencies in
the subject area of the major, prior to the awarding
of the master's degree. In the field of guidance and
counseling the more traditional indices of a writtén
comprehensive examination or the written thesis are
inappropriate measures of counselor functioning. Writ-
ten comprehensive examination provides a measure of
how'well the student has mastered the content material
but provides no indicator of how well the student can
implement his knowledge into everyday living effectivef

ness for himself and those he serves.
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Some measure of counselor effectiveness can be se-
cured through the counseling practicum experience by
use of close supervision and audiovisual feedback. The
practicum is designed primarily as a laboratory ex-
perience as a testing'ground for new or reinforced
skills. The practicum does not provide an adequate
measure of effective facilitative functioning in the
everyday life-work setting.

The Department of Counselor Education at Rhodev
Island College initiated a two-part comprehensive
examination as the final evaluative procedure; writ-
ten and performance, because throughout the program
the student is exposed to both a wide variety. of
theoretical constructs and experiential involvement
toward the goal of an individualized personal philoQ
sophy of counseling with the development of appropriate
skills.

Pirt;l (Comprehensive) is a written examination
covering the field of guidance and counseling broadly
and‘specifically. The éxamination is devised by the
faculty to test the mastery of academic material covered
in course work. The student is required to dévelop his
or her philosophical premise in a well-defined manner,
citing appropriate sources and established theories.’
The student is then asked to apply his framework to his:

specific work setting in a variety of field problems.
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This portion of the examination tests not only the ability
to formulate and develop a person's philosophy for coun-
seling but also allows the opportunity for the student

to deal with pragmatic problem soiving in the work-life
construct. The examination is given twice a year and
lasts three hours.

Part II (Comprehensive) The second phase of the com-
prehensive examination is a performance based evaluation.
Students are scneduled with coached clients for live in-
terviews. Sessions are taped with at least one faculty
member in attendance. Problems presented by the client
are current and real.

Faculty judgments, client judgments and se;f evalua-
tion by the student, based.on specific criteria broadly
based to cover existing theories and techniques comprise
the evaluation data. Each session is independently scored
by two or more faculty members prior to total evaluation.
The composite of faculty scores, client judgments and
the self evaluation are compilea for final evaluation_of
student performance. Both portions of the two part
comprehehsive are collated and evaluated by a faculty com-
mittee in light of student progress program effectiveness
and faculty inpht. Recommendations are forwarded to the

graduate dean (Appendix D).
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RHODE ISLALD COLLY:n
EDUCATTIONAL STUDIKS DIVISYION
DEFARTELRNT QY COUHSELOR LEpUCATION

COULSE REVIEY FORLAT

A. Departuent: Counsclor Education

B. Course Nusber &Titler Guidsnce 401, Principles of Guidanco.

C. Course Desceripiiont

Consideration is given to the natvre and rnced of school
guidance, evaluation and operation of the major cerviccen,
understanding of the individual, inparting of guidonce
Information, counseling the »nd; ridual, and placenent cnd
follow up. This 1s a basic course for prospective teachers,
adniristrators, and guldance counselors,

D. Crodits: 3 graduate credits.
Howrs s 2% class hours per week.
¥nroll.: Clases 1linlt, 35 students.

E. Course Purpose:

This course is desligned to explore the pupil personnel
function widhin the school setting with special omphnuis
being placed on the reasons for the Guidance service, the -
rersomnel involved and the services offerecd.

£. Topical Outline:

1. The nature of Guidancw within the school systemn.

A, Behavioral objective:

The learner will urite a definitive description
of the school Guildance function. This descrip~
tion nust clearly incorporate the five basic
princiiples of Guidance enunmerated by Sherter
and Stone (see C)

B. Method of instruction:

Lecture, deéscussion, and possible guest speaker.

C. Instructionzal itens:

A film or filmstriip will be used in conjunction
with the following texts and supplementary readings.

Arbuckle, Puplil Personnel Services in the
Modern School
Shertzer & Stone, Fundamentals oF Guidance.
" " Intoduection to Guidence:
Selected Readingu

Q D, Evaluation: : .




2.

!
2., Guidance in Auericon soclcty.

A. Beboviornl objeetlva:

Given an underctending of currcnt freids in Amer-
ican sociecty, the learner will (1) identify ot
lecast one resultant iunplication for school guid-
ance programs and (2) deseridbe &  aidnnce scorvice
to cope with thi  Lym¥iertion,  This . o,e 00 scr=-
vice nust be doew.. e v ith at least tuo support.
ing rcferences from the lersonncl end Guidance
Joumnal, School Counseclow, or the ACES Journal,

B. Kcethod of instruction:

Class lectures, gucst speaker, and subdivisiou
of class into swmall group dlscussion and problcu
solving teans,

C. Instruvectional items:

Assigned readings enmong the following:

Arbuvckle, Pupil Personnel Services in liodern
Schools. .

Shertzer&Stone, Fundamentals of Guidance
Miller&lleige®, Todays Guidance
APGA, Persounel and Guideance Journ al

School Counselor

Counselor Education gnd Supexvision
Toffler, Future Shock.
Reich, The Greening of America.

D. Evaluation:

Midsemester exam and critiqueof written exercise.
3. Needs and concerns of youth: A rationale for Guidance.

A. Behavioz&l objective:

Given five developmental needs of adolescents
the learner wlll design five guldance services
to meet those neceds, The rationale for these
must be supported by at least three references
found in the bibliography below (see C).

B. Method of instruction:

Lecture and the use of sgtudent panels.

c. Instructional'items:

Schneilder, Counseling thé Adolescent,
Stone&Church, Childhood &Adolescenie
Reich, The Greeninr of America
o Erihson, Childhood&Society
: Goldman, Growing Up Absurd
ERIC » Growing Up Absu




Coleman, The ‘cnﬂc"0'§; Spch1v
Fricdenbery,

Vendsahius 2dolc: seent

(e
sl

Ik, Role and function of the school cowiscleor.
&, Bencviornl objective:

The oo .1l dIntervien oscliool counnclor

to deteriaine the noture and scope of thie puids wee
functions offered by that counsclor. The stv’vit
¥will thon subniit @ brlef written descripbtion - o
evaluation of his fiadings. This intcrview o4
evaluation wlll be judged on hov well the st
utilized the ASCA Policy Stotenent in fnbherﬂw
hiw intexvicw facts and in making his anscge i,

Q
o

B. Method of instruction:

The ASCA Policy Statcment will be eritlgucd in
closs. A pancl of visiting school couwnsclor:s
will discuss thelr viwues on the role of the
counscloi,

C. Instzuctiorinal itcugs:

Miller&Velged: , Todays Guidance .
APGA, ASCA Sta?ewcnt of Policy
New Envland Guidance Konessuont Prolicet
Bentley, Role of thic Counsclora

D; Fvaluation:

Examnination snd evaluation of inbedrviews.
5. The Guldance team,

A. Behaviordl objective:

Students in small groups will role plsy a hymo-
theiical in-school case conference called by a
school counsclor and attended by meubers of ihe
school staff. This role~played conference mrst
accurately demonstrate the respective “guldazze*™
consributions made by teachers, adninistratoms,
school psychologists and counsclors as described
by the writers below (sce C)

B, Method of instruction:

Discussinn and role playing.

C. Instructional items:

&rbuckle, Pupil Personnel Services in the Nodewrm
Schools
mwrtzer&Stone, Fundamentals of Guidance 2nd Ed.
Jomnson&StefTlre, Pupil Pesonncl Services in the
Schools




Classroon poriiciprilon.
6. The couuscling function in school guidonce,
A. Behavioral objective:

The learner will prezent o written deseription
of the counceling vrocess uslug the key words
in Urenn'®s definition. An acceptable desceip-
tionn muest ineclude all the key words ayranged in
proper developnental fashion,

B. Method of instruction:

Lecture, role playing and the use of tape
recoxded counscling scsslons.

C. Ingstyructlonnl itonsg:

Textbook rezdings sud tape recordings,

D. Evaluvation:

Clossroon porticipation and written work.
7. AuxiliaTy services of a school counselor

A. Behavioral objective:

Students in small groups willdemonstrate one
non~comwselling guldance service usually provided
by secondary schoolccounselors. Each deronstra-
ted service must conform to the description
outlined by the ASCA Statenent. .

B. Method of instruction:

Lecture,project work and guest counseloirs.

C. Instructional items:
ASCA Statement and supplenentary readings.

D, Evaluation:

Class participation.
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8. The making of & school cornsclor.

A,

B.

c.

D.

Eehavior ohjicctive:

The learner wlll presoent a comyosite picture
of a model school couinselor in teris of Dro-
fessional preparation and personality churac.
teristicc. An acceptmble desceriptien nust in-
corporate and cite atv least thice prefergional
sources, €.g. ASCA &ACES Sintercnt on the
PrqpuJution of Couns clo"O, The Coungalor in

a8 Changing World DY WrCriMNeessoes

Method of instruction:

Lecture and discussion.

Instructional 1tors:

Wrenn, The Counseclor in a Chanmive World
APGA, ASCA POLICY STATLHENT
ACES, ACES Stotenmsnt-on the Preparxation of
Couns 01010.
Shertzer&SLono, Tundamentals of Guidanco
Arbuckle, Pupil Perzonnel Servic cs in the
Modern School,

Evaluation:

Classroon participstion end small panel groups.
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Depervnent of Counsalor duvention

Guidrnee ;QQ;~_ fWeehnioves off Cownceling

Courue Duncripltion:

This couvse considers the thoories, schocls ond
diseiplinos of counccling s woll as the naturs of b
counsoling vrocedurc, Toc coniques of ]ntCTVI(nIHL, i
coXOn nnocnOT counsaling rroblcm" ot verious school
16\/(3._;» are s U.\-J.(J(Ao
No Prorcquisites.

Tatly course carrics Uhruve (3) produate cuodits o
for two ond one-auarter c¢lase hours aaell weoke Hoxh
enrollwent is limited to Lifteen studonis.

Course Purposc

1. To inereasc the traince's undersis nﬂlwv and sonsitivity
to the dynamics of the counseling rc ~1onship,

2. To halp the traince uvnderstand and bVQ1uuL} batber so
that he might identily and use those personal cualitics
which onhanco his c¢ffeetivensess in counseling and uncovar
and modify thoso aspects of himself which ave deborimonia
to the counseling ro sLationships

3¢ To nurture ths oo‘e}ouu nt and implemsnia n ol a _
sophisticated parsonal model of dyadie COHEnGlLQS (which
might include proficiency in the use of test and non-
tost data, disseminaticn of educational and vocabicnal
information, etc.).

lie To acquire a sensc of othics as a prospectivo member
of the counseling pwofe“ulol and & commitment to
behave accordingly in all of his interactions with othors,

Topic Outlins: .

1. Topic #1: Definitions of counsoling.

&, To discuss and understand as well as relate and
integrate tho various delfinisions of couu.,olmD in
an oducational setting as dsscribed by various
studied cducatorse

b, Instrumental approachcs for Topic #1
1. discussion
2. inquiry
3. reading

ce The specific items ralated o instructional
spproach are as follows:

l. textbook soursces
2, pass-out matarials
3. assigned library rsadings

n MyrY Ana T rAsmn LI E PN B P P . P N T, RO, RO
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b, Bogore, Gorl: On Veconiio o Poopas,

- [T -~ .-

de Sourccs of eviluation

1. Ronorts
2. hacesouend by connsclor odveatovs,
2e Yopile 23 Yheoreticnl approachos to counseling,
To Specific behavioral objectives-to dlocuss, conparc
and contract, in o celocoroom situation Lthoe verious
componenty that rake un counsceling theory as apsllad
ouf by various gheorists in the readings rssisoad,

be Instructional ayproochos,
1.
2o inuguix
3. domonsiret
e oObzervoaiion

5. reoding

D
®

Speeiiic itens related to instructional appronch are
as Tollowa:

Toxtbooks sovrces. ‘
a. Yyler, Lucna, The Yorl: of the Counnelor.
be Rogors, Curl, 0A Hecowing A Pevaci,
ce Stefflre, B, and Hatheny,-iHo Function oif Counszcl.
ing Theory,

d, losher, Guidonce: An Examination.

3e Topic #3: Fractical Procedures and technicucs as & funcbion
of theory. ’

as Specific parfornance criteria,

To identify and describe in 2 demonstrative one-to-one
counseling setting the relationship tschniquos (i.0.,
translerencs, counter-transfoerence, resistenco) and
spceific counseling activities (i,e., rapport building,
structuring: leading, terminating skills) as described
by the authors of the texits below, '

b. Instructional approaches,
l., demonstration
. 2+ discussion
3. intor%iews
lie inquiry
5. observation
6., rols playing

ERIC
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ce Opceiiile Lterit relotod Lo inatractlioral sppococly,
le foxtbooln:
a . '.‘1.‘" .,g.(‘ l"’ I..' O

be Roreru,
Ce Stoelflie

- \')'l-“'-.

o’ Counnaeling

e ennte

ﬁhrc1\
de dociBr, Cuidnnce?! An Yaoaminoticie
r-a i 1 HEN
q 1 N ..
do  Sourcer of evaluation

le Participaition in vole ploying situvations

2o Obagrvatlon by Couasclox Dducatowrn

3¢ Mritten criticuce

e Studsent participation---use of rating scalos
in the cvaluation of onoe anothor's povlorsancu
in rvole playing situctionse.

/]

e Topic it Daveloping an individual theory of sdéhool counseling:

+
Rudimonts of a model including assunpbtlons roparding:
ao The nature ol wan,
b, Unde;lv'n( theory ol behnvior,
Co oals of tho counselor.
d, Technnques ol counseling,

A, To write a comprabensive, individualized theery
of schoel counséling fo*lowing the outlinc described.
in Tylevr's book,
Be Instructionsl approaches,.
1. éiscussio
2. inquiry
3. problem s = ag
Cs Specific ite related to instruectional approach.
' All textboo!: lLutGd in this program aboves
D, Sources of ¢valuation
A comprehensive written report of the individualls
thecry of school counseling following Tyler and Pastter-
son's outlines, ‘
o :

ERIC .
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Rhoda Tsloend Collero

Courue Roviow Foriia

ci*

As Counseley Dducation Doporinont

3o Course CGuidanca b:()l? Guidsinca in the I‘)lﬂ'm}u'm\' \)C\O(\"“i

e T R cow A

C. Couvrace description

This ceourse considors thoe rationale for Ghe ostablishuond
of olercntary school gn;oanco prograng with atitontion focusod
uponr the verious goals and functlons of the sclool counsolor.
Fmphasis is pleced npon the interpsrsonal role Llonmh'p of
the olemontary school puidanco p;r=on1ul with considcsration
given to the developmantiael nceds of the younys posoplo. o
provequisito,

D. "hree sowmosber houvrs; 17 class, gegsionsy 35 studonts, rmximu,

I, Purposc: To prov1de the studont with an overview of gnidanco
end counsoling in the o ﬁmanwry geiool so that hw will t
conig rore effective with the toole and the vrocesscs rela uﬁd

to olementary school guidance programs. )

' Tepilcal Outline

I, Introduction: To include developments of clemenbary guidance

progremns, definition, piirposes and objectlves,

* A. Spccific behavioral objoctives: The student will be cap-
ablo of dewmonstrating the knowlodge acquired in clasas
through written and verbal roporting.

B. Instructional approach

1. Inquiry

2., Lecture

3« Obsgervation

lis Discussion

C.%8pocific itens

1, Texts

2. MM 1lms

3. Bibliography

D. Evaluution
1. Reporis
2. Tests
II., Counseling content:
A, Specific objective

l. The student will be able to discriminate among an array
of theoretical foundations for guidance in the elemen-
tary school and deronstrate his knowledge by written
or oral reports,

2., The student will be capable of communicating the helpirg
dimensions reolated to constructive client change (em-
pathy, respoct, concreteness, genuiness, confrontation
and inmediacy) at a level 3 of the Carkhuff Truax Scale.

Be Instructional approach -

1. Role playing

. 2. Discussion
]:Rjkj 3. Observation

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Ge

Ce

D,

.. Demonstration
Spacific iteowms

1. Audio tapos

2e Vidoo bapes

3. Filns

lyo Bibliography
Lvaluetion

l. Performance tests
2. Rcports

IIT, Tho role end function of the elemeniory school counsclor

Ao

B,

Co

D,

Behaviorsl objective

1, The student will be capable of establishing constiuc-
tive intcrpersonal PAliL‘Oﬂﬂthu with children, facultly
and parcnts, along the helping dimensions rolhued to
cffoctive counuellnoc

2. Tho student will bo c“pab1e of domonstrating his knov-
ledge of the various jobs the elumontavy ohool coun-
selor is engaged 1n, through oral and written roporis.

Instructionsl approach

1. Role playing

2o Domonstratbing

3. Discoveiy

e Inquiry

5. Laboratory .

6 Discussio ony -

Specific itonms

1. Audio tapes

2, Video tapes

30 Pilma

e Toxts

5. Bibliography

Evaluation

l, Tests

2o Reports

3, Participation

¢

Texts: Guidance in the Elementary School « Koplitz,Broam

Guidance in the Elementary Schools - Weeks,Preos:

Psychology Consultation in the Schools - Nowmarse

Behavior Change in Counscling - Osipon

Guidanco_in the Elementary Schools - Peters, Sheitzer and
' Vanlilooss
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RHODE ISLAND COLLEGE

COURSZ REVIEW.FORMAT

A, DEPARTIMENT GF COUNSZLOR zZDUCATION

B.. Guidance 502: Observational Procedurss in Elemsntary
School Guidance,

C. Course Description:

This course considers various techniques of observing
and analyzing the dynamics of child behavior, Special emphasis
is pleced on diagnostic and counseling'relationships.

Prerequisites: Guidance 500 and Guidance 501,

D, This course carriss thres (3) graduate credits, meets for
two and one quarter class hours each week, and requires a
minimum of ons (1) hour of laboratory experience per week,
Maximum enrollment is limited to fifteen students,

E. Course Purpose:

The Observation Procedures course provides the student
Wwith experiences that:

1, Increase observational skills involving 4 ild
behavior,

2e To extend and improve observational skills dealing
with the interactions between children and their
peers and children and adults in multi-situational
contexts,

3. To provide-:supervised experiences for graduate
students in play therapy techniques.,

Lo To increase understanding and interpertation of the
meaning of behavior, i

P Topical Outline
1. Topic #1: The study of various Theories of Counseling
with children,
and describe ’

8« to discuss/the various basic theoretical constructs,
principles and methodologies of counseling theory,
in an educational setting, as outlined in the
readings,

be Instructional approaches for Topic #1

l.>:discussion

2o inquiry

3. demonstration
. observation
5. reading
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c. Specific items related to instructional
approach are as follows:
l. Textbcok squrces: Child Counseling
Kenneth Dimick
2, Pass-out materials

d. Sources of evaluaiion
1. Reports
2. Assessment by Counselor Educator

2o The Study, Discussion, and Application of various
observational procedures and techniques used in working
with children.

a, Specific behavioral objectives

to administer, identify and interpret by use
of various observational procedures in a class-
room or therapeutic setting, the meaning of child
behavior using Rutter's Child Behavior using

. Rutter's Cnild Behavior Rating Scale and %he
Devient Behavior Inventory.

b, Instructional Approaches
l. laboratory
2. demonstration

3. discussion
s inquiry
5. observation

ce Specific items related to instructional approach
textbooks: '

1. behavior problem children in the schools,
Robert H. Woody

2. Child Counseling, Dimick & Huff

3. Reports :

d. Sources of Evaluation

1. Rating Scales
2. Reports

3. Topic #3: Play and Use of Media.

2, To conduct a play therapy session in a laboratory
setting using Axline's eight basic principles of
therapy. .
b, Instructional approaches
1. demonstration
2. discussion
3. laboratory
i« observation
ce Specific items related to approach:
Child Counseling, Dimick & Huff
Play Therapy, Virginia Axline
Q - In Search of Self, Moustakas
ER&(: ' d. - Sources oI evaluation
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1, Participation
2., Reports

-

Topic #4: Ilodel develonment in terms of goals of play
therapy an¢ program facilities necesszry.

a.

Specific behavioral objective

to write a play therapy program for a specific
population based on Axline and ioustakas' play
therapy guidelines,

Instructional approaches

1. Discussion

2, Cbservation

Specific Ttems related to instructional avbproach,
1., Child Counseling, Dimick & Huff

2. Axline

3, Moustakas

Sources of evaluation

1, Reports
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Rhode Islzand Collere

CCURSE REV L. TORIAT
.
Department of Counselor Zduciiion
Guidance E£03, Pupil Behavior and Ad justment Prodlems

Catalogue Description: Symptoms, causes and treatment of
emotional problens of the child frcm the élementzary school
throurh the secondary schoolazre described. Problems
peculiar to the schocl settin-, deviant achrievement,
reading disability, the slow learner, the gifted chiid,
the drop-out, delinguency and cultural denriciation are
considered and discussed within the contex of personality
theory. '

Three semestsr hous credit-~two and one-half hours per
weelk, Maximum: 35 students.

Purpose: Tc develop a comprshensive knowledge of gensral
and pathological psychology. To develop »rincinles of

ad Justment and mental hygiene as it relates to the class-
room situation,

Topical Outline

Topic #1. Psychological Founianions including the Adjustment

Process, Coping Brhavier, Defense Machanisnsg,
Developmental Problems of growth,

A. Behavioral Objectives '
1. Without the aid of the Text and within
30 minutes the student will demonstrate
by a written list all the defense
mechanisms and an accurate example of
& rasponse that typifies each of the
mechenismi

2. The student will listen to a prepared .
30 minute audio-taped segment of
conversation bektwesn adolescents. ' He
must demonstrate his ability to identify
and describe defense mechanisms by correct
identification and description in writting
3 examples of these mechanisms as they
occur on the tape and within the 30 minutes,

- B. Instructional approaches
1, Lecturs
2 Discussion
3. Observation
L, Demonstration Films
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C. Text - Mental Health and the Zducaiive
Process, Clarizio, Chapters 1 and 2.
odl & Wattenterg, Ilental Hvziene in
Teachine, Chapters 1-7.
Films - "The Frustratins Tours and Fascin-
ating Fives™, and "From Socianle Six to
Noisy Nine".

D, Evaluation
Correct identification of demonstrsted or
observable defense behaviors., Instructor
evaluation of written material.

Topic #2. The development of Identity and Self-Esteem.
The impact of the Schecol on this development.
Problems of School Adjustment, ' :

A. Behavioral Objectives
l. VWithout the aid of the text and in L5

minutes demonstrate in writing brief

but accurate descriptions of 20 factors

that influence the develovoment of self-

concept. The instructor will determine

the accuracy of thsse descriptions in

accordance with the four sphsres of
influence as discussed by Redl & Wattenberg

(Chapter 6).

2. The student will d emonstrate his under-~
standing of shaping influences by
submitting in writins a 23 page detailed
observation of an interaction between
parent and child or tsacher and child
which examplifies a developmental self~
concept influence as described by Redl &
Wattenberg (Chapter 6). The student
must not be a part of the interaction
only an outside unnoticed observer,

B. Insstructional Approaches
1. -Discéussion
2. Observation
3. Demonstration Films

Ce Text - Clarizio, Chapters l; and S,
Redl and Yattenberg, Chapters 8, 9, 10,
11, 12, 13, & 1.
Film: "Learnins to Understand Childrren"
"Shyness":and "Preface to Life"

D. Evaluation:
The submitted written assicnments
Verbal participation in class
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A. Behavioral Objectives

The student, with the aid of any out-

side materials, will submit a case~-study
report of school age child with identified
ad justment problems, The revort must
include school backzround information,
home =and family in“ormation, description

of descrepant tehavior (both from teacher
and throurh oh3ervation) as well as infor-
mation from the child, Tdentification
and description of shanine influences

and possible causes of descrepant behavior
stiould follow guidelines as discussed in
both texts and thne princirles develoved

in the course. The case study must be
completed in 3 weeks and a tvped copy
(10-15 pages) turned in tc the instructor.

Bg Instructional Approaches

1. Discussion
2. Interview
3. Observation

.  Case Study

C. Text: ClariZio, Chapters 6 & 7
Redl & Wattenberg, Chapters 15, 16,
17, 18, and 19
Film: "Angry Boy", '"Problem Children"

D, Evaluation
Instructor evaluation of case study

Topic #lj. Strategies for Promoting Mental including
Prevention, Remediation, and change of the
School Environment.

K. Behaviorzl Objectives
- The student will prepare a 20 page typed
. report wnich demonstratss his understanding

of mental health principles as tuey relate
to classroom instruction. The revort must
include.a lesson plan for a 1 hr. block
of time which states learning objectives
as well as teacher techniques for implimentation
of objectives. These techniques should




incorporate classroom z2nnlicstions of

mental hesz%th principles as discussed

in Part C of Redl & Wattenberg, Limi- ati-ns
of this asprodch {(as discussed in Clarizio

and Redl & Yattenberg) should also be
noted. Outside references may be used up
to two weeks may be taken for the writing
of this report.

B. Instructionzl Apprcaches
1. Lecture
2. Discussion
3. Demonstration Film
L. Written Report

C. Text: C(Clarizio, Chapters B8, 9, & 10
Films: "We Plen Torether", "Individual
Differences"”, "Effective Learuing
in the Elementary Schools", “"Passion
for Life".

D, ZEvaluation
A term paper of 15-30 rages describing
and developing classroom behaviors by
the teacher which illustrate sound principles
of Mental Health and “hich lead to a climate
for optimum educational, social, and
emotional growth of the student.

ERIC

Aruitoxt provided by Eic:
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Rhoce Islané Collece
COIRSE REVIIY FORMAT

Departmant of Counselor Educ=tion
Guidance 501 : Vocational Information anéd Placement

Catalogue Description: Ccnsidered here are problems of
occupational orientation, knovledrse of occupational
opportunities, aptitudes and interests, and theories

of vocational choice and "status”, Techniques of place-
ment and student personnel workare considered in terms
of the role of the school. Prereguisite: Guidance 401,

Three semester hours credit. Two and one-half hours
Per week for sixteen weeks, No Laboratory hours.
Maximuim number of students: 35.

Course Purpose: To develop in the student sgwareness,
knowledge, understandin~ and skills relating not only
to occupational, educationa, and social information,
but also relating to the nsycholory of work, career
development patterns, and vocsticnal counseling,

Topical Outline

Topic #1. Clagssification Systems: Scope of occupational
opportunities and interdependency of jobs and
people.

A, Behaviorsl Oobjectives
The student will demonstrate his egbility
to classify 250 jobs by title and D.O.T.
classification number by submitting a
typical list of at least 250 jobs that
go into the manufacture, distribution
or sales of a given product (i.e. match~
book)l. The D,0.T. is to be ussd as a
reference and the list will be completed
within one weelk. ,

B. GClass Project, Demonstration, and Discuss~
ion.

- C. Hoppock text, Chapters 10, 11, & 12,
Dictionary of Occupational Titles,
Vol. 1, 2, & 13,

D. Participation plus written report.

Topic #2. Occupational, Educational and Social Infor-
mation, Definitions, Sourcses, Materials,
New Career Idecas, Evaluation of Materials
and Buildin=z of a file.
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A, Behavioral Ob’jectives
The stucdent will send for and acquirs
10 pieces of occupational and educaticnal
information and submit a typed report
evaluatin= each piece of material accord-
ing to Hoppock's guidelines for evaluatings
Occupational Information. (Chapter 1 &
Appendix G) The evaluation must be completed
in two weeks and be evaluated by the instructor
as acceptable,

B. Class projects, discussion discovery,
and lecture.

Hoppock Text, Chapters 13, 21, 22, & 23.

C.
‘D, Participation plus evaluation of two
written reports.

Topic #3. Occupational Information, Specific job
characteristics, job evaluations, observation
and evaluation of industry, meeting the needs
of employeses.,

A. Behavioral Objectives :
Selection will be made by the student o~
one specific job title and a person actively
functioning in that jo» will be interviewed.
The interview will be conducted and a trped
report made according to the specific guide=~
lines stated in Hoppock for evaluation of
a job. The report is due in one week and
will be evaluated by the instructor as
accebtable only if it follows Hoppock!'s
guidelines,

The student will tour a business or industry
and observe various attributes (i.e. noise,
safety, sanitation, number of jobs verformed,
etc.) of the enterorise. The student will
use Hoppock's guideline, "Observable aspects
of a business op, industry" and type a report
conforming with/guideline and his observa-
tions as they relate to that guideline. The
activity znd report is to be finished in
one week and will be evaluated for accepta-
bility by the instructor on Hoppock's

- ecriteria,
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B. ¥ield Trips: One class *rip to industry
(ex: Texas Instruments) and one trip to
obsepve = particulsr job., Discussion,
interview, comrunity experience.

r

C. Hopprock Text: Chapter 1. and Appendix G.

De Particivaticn plus evaluation of two
written reports.

Topic #4 . Job Setisfactions and hum=zn need fullfillment.
. Personallity factors relating to jcb performance
and satisfaction. Expectations of enployers.

A. Behavioral Objectives

The student will interview 20 job-holders

% men and % women) =nd report in writing
what they like about their jobs and why

as well as what they dislike about their
Jobs and why. Conclusions about the responses
ar¢ to be drawneand should reflect under-
sStanding and integration of Maslow's
Hiarchy of needs and motivational concepts
as discussed by Hoopock., Criteria for
acceptability is bssed on instructors
Judgement of level of ability exhibited
inreport An/integration of responses to
theory. One week is alloted for completion.

B. Interviews and self-analysis project.
Guest lecture by TUnion Apprenticeship.
Director and Manarement Personnel Director

C. Osipow, Samual "Theories of Carcer Develop-
ment", Chapters 1, 2, & 3,

D. Participation, discussion plus evaluation
of two reports.

Topic #5. Theories of Vocational Development-~Super,
Roe, Ginsberg, Holland.

A. Behavioral Objectives
The student will prepare a written analysis
of two of three client occupational case
study profiles. The student should be
able to analyze tne vocational development
of the client from the point of view of
. the four theorists studied, References
may be used and comvletion time is two weeks,
Criteria will be Osipow's interoretations

&

of the li theorists and instructor judgement.
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: -
Lect:re 2and Discussion
4

Osipow Text, Chapters 4,3, & 6.

Attendance, Participaticn and written
report.

Topic 6. Theories of Vocational Development--con't.

I
.

ERIC

Aruitoxt provided by Eic:

Behavioral Cbjectives

To illustrate understandin~ of different
theories as they relate to specific groups
of people or prcblem areas., Projects

{see B) and written revort of pro ject
should incorporate vocaiticnal development
theory as well as recognition of cultural,
economic, and gttitudial factors,
Prepar=ation time is two weeks with a class
participation time limit of 1 hour. The
written report will be less than 10 pages
and evaluated by the instructor as to
inclusion of principles developed during
the course, from Osivow's text, and quantity
and quality of outside references and
resources used,

Role-playing, discussicn, presentation
of four class projects pertaining to the
followins topics:

1. Vocational Development and the
changing role of women, . .

2. Vocational Development and problens
of minority groups.,

3. Vocational Development and problems
of the retired,

. Vocational Development and increased
leisure time,

- oA

Osipow, Chapters 8 & 9--Outside resading
pertaining to specific tovies in "B".

Participation and evaluation of reports,
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Covrre Tigle-Guidonns 505 Crraniseiion

-1 it Patteras of guidance services monltorsd
schools are covercds, It ineludes discuusions of individual
guidance counscling, group ruidanco, test inteyvpreiztion,
anecdotal rocorids, schelustic records. elic.

Prcrequisites: Guidance 500, Guidence 504 and Guidance 509,
The courscu carrics three (3) graduzic credits #nd moets fTor
t¥wo class hours and fiftecn minutes each week, Marimm
enrollment is limited to thiriy-five (35) studentis,.

Course Purnose: To provide potential administrators of

scheol and systen-wide guidance services with an under-
standing of the nature and scopc of programs and activities
falling in his dowain and with some compcteney in the

human relations espccts of administering these responsibilitics

Topical Outlines: .

l. Topic 1, Organizational Patterns -- A survey of
historical and contemporary Guidance Models.

A, Specific performance criteria

Identify and describs in sixty minutes or less
a minirmm of three historical and three contem-
porary models for guidance in writing. The
descriptions should make use of the following
outline:?

le Historical context

2. Rationale

3s Advantages and disadvantages

. Implicationf for current practice

Minimal competoncy is achieved when a minimum of two salient

points for each topic found in the outline is comparable with
those found in Shertzer and Stone's summary of guidance models
(Fundamentals of Guidance, 2nd Editdion, Houghton-Mifflin, 1971).

Tne aegrce ol comparability will be determined by the instructor
for the course.,

B. Instructional approaches.

discussion
memorization
telling
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cific items reloicd Lo insiructicn] auoronel,

l. Roeber, ¥, C., YWaly, G., S=itih, 0. Ny
A Stratesy Tor Culdomee, Heeifillen & Cempony,

wd
1669,

2. Shtertzer, B, & Stone, S., on.eit,
3. Yhensver possible-cripinal SOUYCCS, €o o
old text books, professional Jovrnuls, clee
D. Sources of evaluation for Topic T
test
A, Topric 2 -~ Designing and implementing ¢ prograwn of

suidunce.,

Present a design for & model guidance program within theo
context of a real or hypothetical school or svysier
school casc study will include information on (
community, (2) pupil population, (3) school fac :
(lt) zdministrative orgunization, (5) curricular offer R
(6) status of existing guidonce services, (7) profcssional
staff, (8) teachers, and (9) extracurricula activitics.
The studont’s peers and instructor vill evaluaie thc
originality and viability of the formal presentsation on
the basis of Hatch and Stefflre's criteria ("Hints for
casc study analysis", Administration of Guidanco Services,
Prentice-Hall, 1965, P, 3B). The proponderanca of judges
rmist view the design as satisfying twenty of the twenty-
five criteria listed. ‘

=~ D
P I
Q

B. Instructicral approaches for Topic 2.

discussion
problem-solving
lectures

community experiences

c. Specific items related to instructional approach

l. Calia, V. F, and Wall, B., Pupil Personncl
Administration, C. C. Thomas, 19A0

2. Hatch and Stefflre (op.cit.)

3. Zeran, F, and Riccio, A., Organization of
Administration of Guidance Services, Rand McNally,
1971

D. Sourcos of evaluation

Formal report (verbal presentation to class made Trom
detailed notes or writien report).
Topic 3 Ethical and legal probklems.

A. Specific performance criteria.
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Application of AYGA ethical s tondards to seriesn

of school and/or agency—ubascd problerise Using &

moltiple choilce examination format, the student will
seloct an approprinte pesponse Lo & qerics of incidents
involving cthical behoviors and promisod upon oach of

the rifty-six staténcnts in the stondordse Tho approprias
toncss of the rcsponsos will bo prcwdot&rmincd by the
colloctive membership of the Departmente. Tha rosultd ol
the cless oxanm will beo racordcd in the Cform of @ Trequoncy
distrivution. The insbructor w31l malke the dotormination
reparding cut-of T scoras for cach of the Tive lotber gradof
(A through ), - The disbribution of scores will soxrve

then as a norm for the sngerpretation of jndividual
performancte

Be Tnstructional approaches

discovery
discussion
inquiry

lecture
problom-solving

C. specific items related to instructional approaci

(1) Bahhen, clavence Jdes The_peaalwgggigwggg
College student Personngl Worl, S{udent Porsonnel

Series NOeo 2o Washington: Fmericen College
Personnol Associabion, 1961. :

(2) Ethical practicoes Committes, Ethical Stgggggga

Casebooks Washington: Amarican parsommol and
Cuidance Association, 1965,

(3) Sherbtzer, B, and Stone, Ses Fundamental of
counseling,. Houghton-Miff1lin, 1968, ¥% [79-506.
(4) Ware, Martha (ed.) Law_of Guidance and
Counseling, Cincinnati, Ohio: Tho Wl Re Anderson
Company,‘l96u.

D, sources of gvaluation
Multiple—choice examination
Topic L Administrator &3 numan relations speclalist.

Demonstrate_knowledge of management and human relation:
theory via a one hour written e xaminatione The exam
will be evaluated by the instructole

O

ERIC
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Demonstrate uvnderstunding of theory and acjuisition

of human relations skills via conasultative and/or
supervisory relationship with a live or simulated client
system. Leadership and homan relations style will be
observed and gvaluatced by student's peers through a onc-

vay screen.  Ten point rating scales (Schein, . , Proccas

Consultation: Tt's Role 3in Orsanizetionnl Developmant,
Reading, Mass. - Addison VWesley, 1969, P.P. [|3-.3) for
assessing oight dimensions (goals, participation Tcelings,
diagnosis of group prob.rsms, leadorship, decisions, trust
and crentivity and growth) of the consultant's olfectivenoss
with his group, will be used. A mean rating of 5.5 will
constitute an acceptable level of minimal offectiveness.

B. Instructional approaches

demonstration (role-playing)
discussion

interviews

lecture

observations
problem-solving

C. Specific items related to instructional approach

(1) Calia, V. Fo. and Wall, B., Pupil Pursomnsl Administra-
tion, C., C. Thomas, 1968,

(2) Beckhard, R., Organ
and Models, Reading, Ma

izational Development, Stratepies
ss: Addison-Wesley, 1969,

(3g Bennis, W., Changing Organizations, N, Y., McGraw-Hill,
19 6. .

() Schein, E., op.cit.
D, Sources of evaluation

Essay examination
"live" demonstration

ERIC

Aruitoxt provided by Eic:
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RHODE TSLAWD COLLESE
EDUCATIONAL STUDIES DIVISION
DEPARTEENT OF COUNSELOR REDUCATIOCN

COUZISE REVIEW FORMAT

Departuent: Counselor Iduveation

Course Number and Title: Guidance 506,FMeasurement and
Test liiterpretation in Guldance,

Course Deéscriptlion:

Technigques for the effective choice and use of tests

in guidance are developed and concepts such as abllity,
growth, aptituwde, and interests are cxemlned. Statis-
tical technifues appropriate for several types of
evaluation problems are studled. Anclysis of data
prescnted 1s an essential part of the work. Pre-
requisites Statlstics or & basic course in neasureicent.

Credits: 3 graduate credits.

Hours’: 2% class hours per weck.
Enrolls Class limit, 35 studcents. - :

Course Purpose:

This course 438 designed to survey the use of psycho=-
logical tesbs as part of the guidance function and to
develop skill in their selection, application, and
interpretation.

Topical Outline:s -

1. The nature and use of psychological testing.

A, Behaviorzl objective:

The learnexr will describe in writing the m=2jor
definitive characteristics of a standardized
pscychological test. An acceptable description
rnust utilize at least four basic components of
testing as identified by Anastasil and or Cron-
bach. (see C)

- 'Method of instruction:

Lecture and class discussion.

'C} Iﬁstructional items{

Arastasi, qucholooical Testing, 3rd Edition
Cronhach, Essentials of Psycn010pical Testing
Ps;bhological Bulletins

D. Evaluatémnt
Midsewester exam.




2., OSclecting a test: Technticel considerations

A. Behavioral objective:

The learner will construct an expectrucy table
according to the format in Test Sexvice Dullcectin
#38, p. 12, (Psychological Corpovotion) ond in
this table plot the given D.AT. 8Space Delotions
test scores and cnd~of yczr Drafting grades for
100 high school sophonores.-- An accepiable toble
nust include a ccll freguency count egual to 100
in both rows and columns end a cell percentane
converaslon equal to 100 in rows.

B, Kethod of instruction:

Lecture and practice execrcises.

Ce Instructional itéms:

Textbook and Psychological Bulletin #38, p. 12,
D, Evaluationsy

Classroom participation and written rcport.

'
'

3. Tests of intellectual development,

¢

A, Behavioral objective:

Given some preliminery acquaintance with the test
reciplents, the learner will administer three
Henmon~-Nelson tests snd submit an interpretation
of the results. This interpretation must (1) uti-
lize cane standard error of measurement in report-
ing the test score and (2) provide a closing state-
ment concerning the validity of the test score for
the testee in question., <A test score 1s defined
&s valid when proper procedures and conditions

have been observed. (see Anastasi, p. 37)

Bs Method of instruction:

Lecture, discussion, and classrooiexhibits of
sample tests,

C. Ifistructional itens:

Textbooks, speciman‘sets and test bulletins,

D, Evaluvation:

Administered tests will be evaluvatéd.



b The usc of nmultiple cptitude batteries.

A. Behavioral objecctives:

The learner will demonstrate his undcerstanding
of the DifferentialiAptitude Rattery Ly admin-
istering the coupletc boettery to ouie student
in the 8-12 range and by submitting & written
repoxrt of the plotted results. An accepiable
demonsty. i.ion will be & report that (1) points
out all :tcores above the 759 and below the 255
end (2) sdentifies 21l significent diffevenccs
between the aptitudes.

B, Mdthod of instruction:

Tecture, discussion, classroom drill and
endlysis of test profiles.

C. Instructional itens:

Differentlial Aptitude Battery specinen sct.
Textbook
General Aptitude Battery

D. Evaluation: _ ‘

Analysis of written report.
5. The use of interest inventories.

Behavlioral objective:s

The learnexr must be able to self-administer & Kuder
Prefererice Record Form C and present a written re~
port of the test results that conforms to the follow-
ing mininmum standerds: (1) a sunmary statement of
all preference scores exceeding the 75th perecentile
and (2) & 1list of at least 3 represenative occupations
(professional level) from the Kuder manual that are
“designated as matched to the specific coded interest
pattern abdove.

B. Method of instruction:

Lecture, discussion, and analysls of practice case
studies.

C. Instructional items:

Specimen sets: Kuder Occupstional, Kuder DD and
Strong Vocational,

D, Evalustiont

Test profiles willl be evaluated..




I

A. Rchavioral obiective:

With the use of Burosg 6%th licrital Measurament
Yearbook the learner must locate and namnce 3
group nental abllity tests wiih Crade 3-12
range and recommcndced for usce by ot least tio
receelivers, To be consideroed corrceet the 1list
of testls must coincide with the master list
held by the instrucior.

B. Method of instyuctilon:

Class lecturc and libdbrary project work.

C. Instructional items:

Buros lental Measurcement Yearbook (6th)
D. Asscssnent of student's list.
7. The use of personality tests.

A, Behavipnal objective:

’

To demonstiate his ability to interpret the
Edwards Personal Prefercnce Scheduel, the leainer
will self~adminisi er the instrument and write

an analysls of the results. An adequate inter-
pretation must show thet the learner has (1) iden-
tified the significantly high (85percentile) and
low (15 percentile) scores and has presented a
written proftle of thelr meaning based on the
author's manual description of these manifest
-needs.

B. Method of insiruction:

Lecture, class 8eudnstrations end use cf case
histories. :

‘Ce Instructional jteums:

Specimen sets Edwards etal,

D. Evaluation:

Personality analysis will be assessed.
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B.

C.

reporting end interpretation.

Behevioral objective:

Given a norwual distribution of 50 I.Q. scores
the learner uust accurately convert these scores
to a Staniue gystem. To be corrcet this cone
version must confori to a stendardized Stanince
table.

Method of instruction:
Class practlcc erercises in test reporting.

Instructional itens:

Textbook and Lyman, Teut Scores and What They Meen

Assesseniztt of students' exerciscs.
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Rhode Island College

Courso Revicw Forat

A. Counsolor PduCﬂtion Dbpnluvent

Be Gnidance Epj ygpblo g _in Guidanco
C. Courco Goocription
Mo courao deals with the caso methods in guidanco and
dovelop eny of rocords for an odoguato caso history. bach
siudent presonts o coupleto caso history of a child having
loarning probless in the clasuapoon. bBvaluation of tho casc
and plans for bolping tho child are devolopad as pavi of the
courses roquilune:
Provequisites: Psychelogy 300 and Guidance 500

D, "hroo gomostor hourss 17 clacss sossions with waniram enrollment
not excocding 3% studonts.
E. Coursc Purposc

1. Acanire an undorstanding of tho limltations aand vilues
of ;oluct:vo paycholoﬁlvnl tests and demogiraphic
data for nuuchnb wiid predicting individual bahavior,

2. Acouira o skill in writing and orpanizing assassmant
roports for teachcr, parents and pupil conswaption,

3. Davelop competencics in intorproting tosts and non-
tost datu to better understand his clivnts, and to
acquiro slrill in cowunicating his understanding to
help teachera bettor understand thoir pupils and to
help puplis baottor understand thomsolvos,.

F. Topical Outline
I, Stabsitical vo. Clinical Assesenent liethods
A. Specilic pyrforiance criteria
Doronsbration of lkncwlcdgo of statistical and asses-
smsnt mothods via a two hour wuritten exam, The instructor
will gonerate his own criteria for evaluating the quality
of the rospenscs to oach of the quostions poced.
B. Instructional approsach
1. Discussion
2. LG cturo
3. liciorization
i, Problen solving
5. Telling -
C. Specific itous
1. Anastasi,A., Psychologica, 1 JestJQEL Tew Yorlk:
' Finciiilidm, 1907
2, Goldnui,Le, Usine Tests in Counssling,low York:
Applaetoi-Contury~Crofts, 1971
D. Sourcus of evaluation
1, VUritton exum
II. Intorprctive aids and problens
A. Spccific parformonce cerifieria
Dononistration of lowloago of inborpratlvo aids and

I ISR SRR R I |
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3¢ Lymaiiple, et

genarato his own criteria Teir evaluating tho quality of
tho ros puﬂluﬁ Lo owch ol tha quustions poscd,

1° ])lac ussLon
2, Loctura

Problam solving
Tolling
Specific 1ty

L, AnastacizAe, }HVO\oJochn] Testing, Yew Yourl:

I EI(, AJ-L]JUJ.D L(}()(

2o ColdranyLe, Usin: "entis in Counsoling, Now York:

Appluuuu-LLMLHU'vuJOJLu9~]971
oAnd Yinal Thoy Mean, New Jorsoy:

l.( blltl‘(‘.‘C"‘"“dLL L()b{
Sourco of cvaluantion

Lo Weittoen exanm
I1I. Orpauizing, writing and inteeproting reports

Spucilfic purlorarace criteria

Wrltton analysis o2 a sories of 12 increasingly
complex propared casas based on actual data, Fach case
analysis will be orpgaived in accoriance with thao fole
lowing outline:

Forvinlating a caso? outline and discussion of topics,
a., educatienal and vocavional dovelopumont
b, intellectual functioning
ce interpersonal rolationships
d, drive and ambition
6. personal judporont
o swanary of strongths and weaknesses
re rocotriondations and prognosis

The otudont intorprotive analysis and prognosis must
approximate the "exports" interpretations and real life
outcomngs for at leaat 9 of the 12 cases, Approximation
is achieved when the studonts 1ntorpretlvo and  prognos Lie
staicrients ara in agreeriint with those of the "exports"
onn at least 5 of thn 7 topics cited above. The instructor
will ualke thln determination, A letter grade of "B" or
better will signify an acceptable level of psrformancs,.

Vritten analysis of two orlplnal cass reperts basod
on. the results obltained from the administration and scor-
Ing of & sclocted battery of tosts., Each analysis will be
orgganized in accordance with the outline describod above,
The inatructor will evaluate the velidity of the rovovi
on the basis of his oun interpretetion of the data {test
end non-test) prasented, A lotter grade of "B" or bottor
will sipgnify an acceptabdle level of performance,:

Tho written and oral prasentation of an original case
report (using tho aforo mentionod outline) as a membor
of a student project group (case conference team of 3
mnenbers), The division of responsibilitfos and scquonce
of activities will be oxparionced as follows:?



Case Contrercnge Projeet:
The

rroups
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Progasnis

ter-iinal intoyed oy
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ontation

Eaeh studeny Vill opt Top condvenine firg o0 thie aforo

celivitics ong 011 thrve wil) welte tie renorg

3 etdeineeg

will evalunte the Quelity of the Jnhort'uniﬂg troaditsiongs

lettor g

i

adey in acceordone vith theip Gitil dotomulvﬁtion

of tho dogree of congruonce hetwoen the date Proscntcd
and the Interprotivo una prognestic statemonta which

. Tollow

B, Inctructional approach .
l. Cliniceal
e Counsoling
3. Demonstration
L, Discussion
S5¢ Intervicus
6. Laboratory
Te Obscrvation

8. Toll

ing

C. Spocirie itens
l. Tost matorialg:

A

testing kig consisting of g manual, a togt booklet,

8coring keys, togt pProfiles and fouw anewer sheets fop the
rollowing tests; Y

ERIC

PAruntext provided by eric

1,
2,

3.

l".

5.

Collego gpaligiggﬁion_gogﬁg(CQT) Goorgo Normat

o~ ks e,

and others: Psychological Corperation, roviseq

Otis~T.ennon Msn&glnggiligyﬂmqgiq, AsSe Otis,
larcourt,Brace and World, I967=68 11 k1o

Differentinl Aptitude Tests, (DAT) 2nd oqs,

G.X.Bonnet, H.G.Séﬁéhora, ApG.Voumans
Psychological Corporation, 1966 (Form L) 11,

Cooperative @Eﬁli§h~$2§£§s Roading Comprohension, |
Cooperative Host DivisIon, Educational Testing ,
. Service, 1962 (Forn 24), !
Kuder OQEBEggigggl;gpperagt Survey, GeFrederick »i

Kuder, Scivnce Associates, 1964 (Form DD)

Kudep Proference Reqord,_Vocaticnal, G.Frederick '{
uder,” Scisnco 9sociates, "IYLU (Forn CH,2nd rov) |
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Rhode I lvnﬂ Collenn
COURSE ¥ 1xW FCRMAT

’

Department of Counselor Education
Guidance 508: Rehabilitation Counséling

Course Description: A comprehensive ovsrview of
rehabilitation as a phllOSO“hy, orocess and professional
area with emphasis on the unique role and skills of tho
counselor as he funations within the various settings

and among a range of disabled subjects., Prerequisites
include Personality Thsory, Techniques of Counseling,
Tests & Measuremeﬁts, and Vocational Information and

‘Placement.

Three semestor hours credit, meets ‘for 2% class hours

. per yeek. Maximum enrollment is 35 students.

Course purpose is to (1) identify the interdisciplinary
role of the rehabilitation counselor, (2) Relate the
psychological, physical and social needs and abilitiss

~o f the client to the world of work and (3) Bocono

familiar with the resources of the community,

Topical Outline:

Topic\#l. To become familiar with the roles assumed by

various professional workers in the rehablll-
tatlon process, i

A, Behav1orc1 ObJectlve.
Given a list of twenty job titles
demonstrate, by written examination
and within 1 hour, the professional
role of each as it relates to the
rehabilitation process, The Health
Careers Guidboob will be used as the
criteria of acceptablllty by the
1nstructo

B, Instructlonal Approaches
Lecture, discussion and reading

C. Spscific items relating to instructional
’ approach,
- (1) Health Careers Guidbook, U.S. Printing Office
: ‘ (2) Vocational Counseling with the th31ca11v
Handicapved, Lloyd H. Lofquist. MNewYork
. Avpleton - Century-Crafts 1957
(3) An Introcduction to the Vocational
Rehabilitation Process, J. =, McGown Ed.
Office of Vocational Rehabilitation, U.S., Depi.,
of Health, Education and Welfars. Washinrton
Go"ernment Printing Offics 1960.
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Topic
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D. Sources of }v‘luiLnon.
Examination,
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To evaluate and become familiar wit
comminity resources.

A. Bshavioral Objective:
The student will construct a file of 5x7
cards of at least 50 of the available
community resources in The State of Rhode Island,
Fach card should also contain information
as to services rencered, fee structurec
admission policies and the name of a contact
person, Two wecks may be takcen for the
complotion of this exverience., The instructor's.
Judgement in conjuction with Project A.R.I.S.E,
reference manual will determine acceptability.

B. Instructional Approaches _
1. Discovery v g
2. Inquirj
3. Intorviews
L. Discussion

C. Spocific Items Related
Argawide Planning of Facilities for Rehabilitation
Sarv1205, (Publlc Health Service Publication
930-B-2). Washington: Government Printing Offic

D, Evaluation:
Card File
Participation

Familiarity with the problems of the handicapped

college student. )

A, Behavioral Obgectlve%.
Demonstrate familiarity with the problems
of guiding the ph351ca11y handicapped college
student b performing well (70% correct or
better) on an 1 hour objective examination
of concepts pressnt in Rusalem's Guiding
The Physically Handicapved Collese Studens.

B. Instructional Approaches
- Lecture
Discussion
C. Specific items related to instruction: -
Rusalem, H., Guidin=s the Physical Handicapoed
Colleze Student., New York: Colum-ia 1958

D, Evaluation:
Examination
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‘Topic #lj. Tho developnent of- skills nceded to critically
analyze case reports of rchabilitation clients.,

A,

ERIC

Aruitoxt provided by Eic: .

L4
Behavioral Objectives: -
The student will prepare an analysis of ten of the
15 case studics presented to him, The analysis
should incorporate the princivics dovelopad
durin~ the coursec as well as thosec discussod by
M, Jacques and B, Thomason. (sec C below).
Outside references may be used and cach analysis
should be less than 7 typed pagoes. The
instructor and a senior rchabilitation supervisor
will evaluate the reports for acceptability,
The time limit for completion is 3 weeks,

Instructional Approachcs.
Lecture

Discussion

Discovery

Problem Solving

Specific items related to instruction
Jacques, M. C(Critical Counseling Rehavior in
Rehabilitation Settincs, Washingeton: Ificc of

Vocational Rohabilitapion 1959

Evaluatson: S ' .
Case Reports C



A,

B.

C.

F.

RHODE ISLAKND COLLEGE
EDUCATICNAL STUDIES DIVSION
DEPARTHERT OF COUNSELOR EDUCATION
COURSE BEVIEW FORMAT

Departments Ccunselor Education

Course Number and Title: Guidence 509, Practice and Pro-
cedures in Group Guidance

Course Description:

This course covers the process of group development,
en analysis of the interpersonal end intrapersonal
dynamics involved and the apdlication of these learn-
ings to specific group pracedures.

Credits: 3 graduate credits
Hours 2% class hours per week.
Enroll: Class 1limit, 15 students,

Course Purpose:

This course is designed to involve students directly in
the growth and development of & small group so that they
might personally experience the dynamics and apply the
resultant learnings to a variety of group procedures in
education.

Topical Outline:

i. The pursult of self-understanding in groups

A. Béﬁévioral objective:

Given the establishment of minimal trust levels
in the group, the learner will demonstrate his
rursult of self-understanding by initiating
three observable acts of self-disclosure and or
verbal requests for feedback in any two hour
class session. Such acts must be confirmed at
the end of this period by an appointed recorder
using a group tally sheet designed for this
purpose.

B. Method of instruction:

Leader utilizes group discussion, facilitative
exercises and behavior modeling.

Cc Instructional itens:

Group Process Recording Sheeti
D. Evaluation:

Assessment of process recordings.



2. The developncnt of effective cormunication skills.

A,

C.

D.

’ 3. The
A,

B.

C.

D.

Behaviorzl objective:

On at least two ocecamions in a two hour period
the learner nust commmunicate his feelings in
first person fashfon with sufficient clarity
to be understoed by BO% of the group members.
Failure to waderstand will be indicatcd if a
menber holds up 2 red card.

Method of instruction:

Group discussion, communication training, and
imitative behavior.

Instructional itema:

Aundlo tape for recording voice projection and
quality.

Evaluation:

Each member’s " red card " count will be tallled
by process recorders.

developnent of empathic listening skills.

Behavioral objective:

At least twice during the group experience
each member must demonstrate his capacity

to offer at least Level 3 empathic responses
as measured by Carkhuff's EmpathycRating Scale.

‘Method of instruction:

Discussion and empathy training.

Instructional items:

Carkhuff Empathy Rating 3cale.
Carkhuff, Helping &Human HKolations Vol. I. Holt,
Rinehart & Winston, 1969,

Evaluation:

Student and instructor ratings on empzthy scale.



3.

4, Buillding uvnderstanding of small grounp functioning

A, 3Behavioral objective:

With the help of Benne and Sheats rolie clecssi-
fications (see C), the learncr must be able to
observe and record group process roles for a
15 minute pericd and during that time feed back
two commentaries designed to increase group
efficiency and progress. At Zeast one of the
observer®s conments must be unanimously accep-
ted and inplemented by the group.

B. Method of instruction:

Brief orientation and demonstration on role
of process observer.

C. Instrvctional items:

Kemp, Perspectives on the Group Process.

“Group forces affecting learning,“p. 121.
“Group self-evaluation," p. 130,
“A closer look at the role of the
group obgerver,"p. 138
“Functional roles of group members."p.271.

D. Evaluation:

Observer commentaries will be evaluated by the
group.

5. Group theory and leadership style.

A. Behavioral objective:

The learner will select one of five given group
theories and demonstrate in class the appropriate
leadership for that particular theory. Each
deponstration must conform to the description
given by Kemp (see C.)

B. Method of instruction:

Lecttire and role playing.

C. Instructional itens:

Kemp, Perspectives on the Group Process, part IV,
"Leadership", pp. 171-209.

'D. FEvaluation:

Class participation and demonstrations,



6. 4n introduction to group procedures.

A, Behovicoral objective:

In keeping with the purpose of this course ezch
student will identify &4 basic inzredients or
learnings about groups that were derived fron
his completcd group experience and ihidicate 3in
writing how these learnings could apply specifi-
cally to group counseling, An acceptable paer
1s one in which 3 of the 4 basic inzrcdients cen
be specifically identified in some form in the
texts below (sece C)

B. Hethod of instruction:
Surmmarizing class discussion.

Ce Instructional items:

Mahler, Group Counseling in the Schools.
Kemp, Foutdations of Group Counseling,

D. ,Evaluationa .

Written paper.
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RuC3.S ISLATTD COLITIGE
COU?JJ R=VIE.T FOUIAT
Deparinent of Counsclor Zducztion.

Coursc nunber and course title, Guidance 510: Internship
in Guidance I,

Course cdescriptio
preregulsites )
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The coursc involves a gradual inbroduction to the

vork of the counsslor on the Jjob, under the dirccticn
of a2 fully-prenared suparvisor of ”uwdance and
counscling., Local supervisors of nce services
collaborate with collegc advisors raluating student

Progress.

)—h(‘\) [
P' )

™ N

<‘ f‘.?

Prercquisites: Guidance 580: Practicum in Ccunscling;
Guidance 509: Prazctices and Proccdures in Group Gulaancb
and Guidance 506: lieasurcment ani Test Interprctation
in Guidance and the conscnt of the department chairinan.

The course carries three (3) graduate credits, meets for

two class hours and fifteen minutes each wcek, and requires
a minimum of nine hours of laboratory (field) exderience per
week, Maximum enrollment is limited to five (5) students,.

Course Purpose:

The internship program DPOV’dCS the student with the

opportunity to

1. experiencc the "realities™ of a functioning guidance
brogranm, ' :

2. to apply and modify his newly acoulrac theoretical
knowledge.

3. to decpen and extend his competencies as a counselor
1n—tra1n1nr

3

opical outline.

1. The study of cumulative record cards systen,

Specific Performance Cr ria _

A, )e815n, maintain and/or revise cumuT ative record
card syatem with assistance and approval of fiela
supervisor znd counselor educator,

B, Instructlonal Approaches for Topic 1.
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B.

discussion
observation
inguiry
interviesus
reading
C. Specific items rclated to insbrues sl
approach, ' :
(1) present cumulative card material- an? syslen
(2) textoook sources
(3) commcrcial sourcas
() cunulative cards ussd in neightoring schools
D, Sourccs of evaluation
(1) teachers
(2) field supervisor
(3) counselor educztor
(L) pupils
(5) pupil serviece stalr
(6) parents
Topic 2.
To evzluate and improve Developriontal Vocational

Guidance laterials.

A,

Differsntiate good from poor educational and
vocational information materials by comparing
avallable school materials with NUGA's "Stendards
for use in Preparing and Evaluating Cccupational
Literature" and submitting written evaluative
report to field supervisor and counszelor educator,
both of whom rust deem the report reasonable and
acceptable,

Elininate poor and retain good educational and
vocational information materials, and up-date
information files by locating and obtaining new
publications in accordance with criteria cited in
aforenentionsd report and school monies allocated

for such purooses. ~

Instructional Approaches - :

discovery
inquiry

. discussion

C. Specific items related to instructional apnroach

(1) wUcA's "Standards for Use in prevaring and

-~

evaluating occupational literature!.

(2) Vocational Guidance Quarterly



(3) Forrester, q., QggipiyjcngluLizgr:tu'::

. T3 I e [N Y . Fot.T
An Annotuted Bibligow My, o York:s Ho,
21 2290

—————— e iy et

e
Wilson Co, (up-dateq periodically), - -

(L) Ohlscn, 1. Guicdane
Schocel, Hew Yoris:

Inc. 1958Y, P. 306,

io!
-~
o
il

(5) Cormmercis 'lishers of Educational and Voc-
ational infornztion materisils (cege Chrenicle
Guidance Se¢rvice, Carcers, B'nai Brith Vocational
Scrvice, Scicnce Ressarch Associates), -

D, Sources or evaluation

(1) reports :
(2) corpleteaq uy-dated file of educational and
vocational information naterials,

Topic 3

To evaluate and ir necessary, improve Vocational Guidance
Information Classification Systen,

A, Specific behavioral objsctives

establish a suitable filing system by applying
Downic's seven criteria (see C.2 bslow), The
field supervisor and counselor educators must
avprove the suitabllity of the student's system
(assuming a revision of the present one is dcemed
essential} in accordance with Downie's criteria

—

.

of sultability,
. B. Instructional avoroaches

discussion (studenis, teachers and guidance stafs)
discovery '
inquiry

C. Specific ltems related to instructional approach
(1) Dictionary or Occupational Titles (Dow) v
- vol. 1 and IiI, Superintendent of Docunents, g
‘VWashington, D, C.
(2) Downie, L., Guidance_and Counseling Service:
An IntroductIon, Haw xork;“HEG?EE“HTTI?“IWGB:'

P, 195,

- (3) Occuvationail Outlook Handhoolk, Buresu or Lavor
22D atl _ et 2200 C
Statistics of tne U, S. Department of Labor,

(L) Occunational Outlook auarierly, Superintendent
of Documents, Hashington, D. ¢C.

ERIC

Aruitoxt provided by Eic:
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New York, ¥elFrz@ HATL, L

(5) to: UOC“) Z., C,vd)qu%b }
Lyt

D, Sources of evaluation

Completad (recviscd) filing systiem,
Administration and interpretation of group guidoncs tasts.

Administer s g
1ntﬁlllgez ce and aptid
ete.) under the suvpervi
and interorct resulis v -v1dua1 confercnces
to teachers, pupils and parents in accordgnce with
Traxler's guidelines for dntnluLLrln”/JﬂuPPur :bing
tests. All individual oanferenccs 111 be obscrved
by the field supervisor (with the consent of all
participants) via a one way screecn. Interns must
achieve a supervisor's rating of "satisfactory" on
.each of the criteria enumeratecd by Traxler,

B, Instructional approaches ’
observation
intervicus
¢linical

. C. Specirlic clinical items related to instructional aporoac

1. Anastzasi, A.,Ps»cho1o"¢cal Testing, New York: The
.. . MacMillan Company, 1567.

2. Appropriate test manuals,

3. Goldman, L., Using Tests in Counseling, New York,
. Appleton-Century-Crofts, Inc. 1971.

I« DLyman, H., Eesis Scores and What They Mesn
Englewood Clirfs, New Jersey, Prentice-Hall Inc. 1

Service MNotebook, lo. 27, H, York: darcourt, .Brace
and World, Inc. 1962, :

5. Trexler, A. E. "Pundamentals of Testing™, Test

D. Sources of -evaluation
Rating scales {Traxler).
Topic 5.

<

Counseling pupils.

ERIC

Aruitoxt provided by Eic:
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ERIC

Aruitoxt provided by Eic:

C.

D,

3 Tupil
interviews, ZHach intervie:r will be rocorded on
a cassctte tape (w1ign the consanit of the counsel
and evaluaisd by a counsclor cducuto,, using the
Cerkhufif-Bcrens Trusx Scale. The intcrn must
achieve an over: o0 lcvel of functioning scor
on the six basic dimensions of helning; cmpathy,
respect, cencreiness, genuinensss, confrontation
end immediacy :

Conducting a minimum of four thlrt" minuts pupi
&a

(W o7 |

1,

Instructional eoprcaches
counseling
feed-baclk (by the counseler educator aftcr ecach
of the rccordzsd scssions).

Specific items ralated to instructional approqcn

c2)

~
<

(1) Carkhuff, R. & Berenson, B. G, Bsyond Counselinsg
and Theravy, New York, Holit, Rinchart anc inston,
1967. | ,

(2) Carkhuf?, R. , EZlping and Human Relaitions, Vol. 1,
Holt, Rinehart znd Jdinsfton, 1G70.

Sources of evaluztion

Carkhufif-Berenson-Truax Scale,



RUCD: I3LAUD CCLLEGE

Cceurss Revics Pormas

A. SPARTHENT CF COUNSELCOR EZDUCATION,

B. Course Humber and Course Title, Guidance 511:
Internsnip in Guidance II.

Ce Course Description (as found in Catalogue, including
proerequisites).

The student is provided with an opportunity
for advanced field exveriences under the

collatorative direction of a school supervisor
of guidance services and = counscler educator,

Prerequisites: Guidance 510: Internship in
Guidance I and the consent of the Department
Chairman,

D, Numbsr of credits, number of class hours, and number
of hours of laboratory or clinical experiences per
weeko. Maximum number of students to bc enrolled,

The course carries three (3) gracduate credits,
mects Tor two clasc hours and fifteen minutes
each week, and requires a minimum of nine hours
-0of laboratory (field) experiences per week,
Maximum enrollment is limited to five (5)
students.

E. Course Purpose

Guidance 51): Internship in Guidance II provides the
student with the opportunity to:

l. extend his contact with the "realities"
of a functioning guidoneco program,

2. decpen and extend his growing competencies
as a counselor by increasing the frequency
and cemplexity of involvement in essentially
counseling and sonsultsztive tasks.,

Fo - Topical Cutline
1. Topic I .

Assessment of school testing program.

A. Behavioral objectives

- Wamien mopy .
pemoe - okt

Q : .'."!m\"
ERIC '

Aruitoxt provided by Eic:
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Reviewr an nceessszry, maxe specific
recommendations for revising and improving
schocl testing prosrwasz by comnaring charact-
eristics of existing programs with those
identifiecd as "essential® by Snerizer and
Stone {sce C. 1 below). Comparative statistics ang
recormendaticns should be submiticd in the form
of a uritten recvort to field supervisor and
counselor educator for review and apsroval.

B, Instructional approaches

discovery
Ciscussion
interview
inquiry
obscrvation

Co Specific items related to instructional
approach.

(1) Shertzer, B, & Stone, S., Fundamentals of
Guidanco, Boston: Houghton-MifTYLiri Company,

1968, PP, 216-216,

(2) Duwrost, W., ¥hat Constitutes a Minimal
Testing Procram for Hlementary and Juniocr High
School, Hew York: Harcourt-Brace and Worlgd,
Inc. 1956 .

’

(3) Lennon, R. T., "selection and Provision of
Testing Materials", Test Service Bulletin, YNo. 99,
New York: Harcourt, Brace and world, Inc. 1962,
PP 1-2.

D. Sources of Evaluation.
Report.
2. Topic 2
Consultation - School Testing Progfam
A. Behavioral Objectives.

Implementation of aforementioned recom-
mendations (1.0) by conferring with signi-
ficant authoritics on the merits of the
proposed changes. The field supervisor

' and counselor educator will assess the nature
and ~xtent of the changes made and attitudes
of -personnel responsible for initiating them,

B. Instructional aspreaches,

)
F T(r ' discussion
inquiry



c. Specific items related tc instructional a proach.

(1) Sce biblicgrashy listcd under l. C. above.

(2) Toulese, J., On EBeinc 2 Consultant, minco-
graphed paper, Universiity of California, Los Angeles,
1670.

D. Scurce of evaluation

varbal rcnorts.
chanzes in school testing programs.

Tcpic 3
Ccunseling pupils

A. Conduct a minirum of twelve fifty minuteg
counseling interviecus, six with one pupil and six
with another. Hach interview will be recorded on
a cassette tape (with the consent of the counscleo)
andé evaluated by a ccunseler educator, using the
Carkhuff-Eerneson-Truax Scale., The intern must
achieve an overall 3.3 lgvel of functicning score
on the six basic dimensions of helping, .

B. Instructional aopnroaches
1. counscling

2. Tfeed-back (by the cocunselor-ecducator after
each of the rccorded secssions),

C. Specific items related %o instructional approaches,
(1) Carkhuff, R. and Berenson, B. G.,

Beyond Counseling and Therapy, New York:
Holt, Rinehart and Winston, 1967.

(2) Carkhuff, R., Hclpine and Human Relations,
Vol. 1, Holt, Rinehart and .jinston, 1970.

(3) Carkhufr, R., Helping and Human Relations,
Vol. 2, Holt, Rinehart and Yinston, 1970.

D. Sources of evaluation.

Carkhuff-Berenson-Traux Scale.



Lo Topic b

Consultztion - Tesachers gn on rupil problens.

0,

'
£
-
ol
o]
ot
L2

A. Behavicral objectives

Ameliorate pupil problems by ceonsulting (i.c.,
making helpful verbzl interventions) with

teachers and parents (individually or in grouvps)

of assipgned counsclees. The consultastion sessions
will be recorded with the consent of ihe consultee,
Parents and teachers must £ind interventions
acceptable, i.c., accede to specific sugrestions,
advice, interpretstions, ete. 1In addition, each
of the rccorded sessions will be critiqued in a
group setting by a counselor educcior and the
interns' peers (i.e¢., other interns) by discussing
and consenually accepting or rejecting the internt's
interventions,

B. Instructional approaches

Clinical
Counseling
Discussion
Interviews
Tolling

c. Specific items related to instructional aoproach

l. see bibliography under C.3 above _

2. Dreikurs, R., Children: The Challenge, New York
Merideth Press; 196]. 4

3. Dreikurs, 2, Psychology in the“Classroom,
New York, Harper and Row, rev, ed., 19567.

4. Dreikurs, R., Family Counseling Manual,
University of Ore;on “ress, 190l,

D. Sources of evaluation

cassette tapes

ERIC

Aruitoxt provided by Eic:
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B.

C.

D.

F.

RHODE ISLAKD COLLEGE

COURSE REVISEY PORIAT

-

DEPARTIENT OF COUNSILOR EDJC,ATION

Coursec Number znd Course Title: Senminar in Guidmce:
Secondary School T

Course Description:

This coursec provides an opportunity for depth analysis

- of the guidsnce functions at the secondary school level,

Emphasis is upor synthesis of theory and practice, Considera-
tion is given to both research and evaluatioh. Prercguisites:
Open only to advanced graduate students w1th the consent

of the advisor,

This courss carries three (3) graduaie credits, The
enroliees meet Ior two and one-guarter class hours each

-~week. as a group and individually with the instructor =at -

periodic sessions throughout the semester.

Cocurse Purpose:

1. Acquire extensive exposure tec literature in special
interest areas, eg. conteriporary rescarch in counsel-
ing, counseling the disadvantaged, theories of school
counseling, group methods, comuuter techniques, ethlcs,
etc.

24 Thoughtful contemplation of contemporary issues in
guidance and counsel ing on the national and local
. scene.

3. Carsful acoraisal of theoretical underpinnings of
school guidance practices,

k. The acquisition of an improved professional attitude
and conmmitment.

Topical Outline

1. Topic #1: A Survey of the Guidance Field in Secondary
Education, .

a. specific behavioral objective--to describe and
integrate in written fashion the various contemporary
- issues in guidance and in counseling’ {(e.g., computer
' techniques, ethics, standardg, drugs in the schcols,
multiple counseling, etc.) in an educational setting .
" according to A.P. A manual guidelines.

be Institutional g proaches

1. discussion
2. 1inquiry
3. problem solving”



Ce Spocific items related. to instructional avpreaches
are as follows:
l. tbexts: -
Stone, S. and Shertzer, B, (Eds.) Guidanca
Monogravh Series, Vol, I: Organization and
Administration, Vol. II: Counselineg, Volume
I1I: Testing,

2. Journals:

All journalé relevant to guidance and counseling
at the secondary level,-

d. Sourcex of Evaluation
1. Posiizion papsr.

2. Repcrts




Rhode Island Colloge

Courso Roview Forma%

A, Counsclor Education Dopartment

B, Guidance 562: Seminar in Rleomentary School Guidanco

Ce Course doscription .

This coursc provides an indepth study of the guidance and
counseling function in the olemenisary school. Emphasis is placed
upon the development of a philosophy framowork for elementary
school guidance and the practicle aspects of implementing
elomentary school guidance programs, Consideration is given
to current research and evaluation, ‘

Proraquisites? Opon to advanced students majoring in
elementary school guidance and the consent of the instructor,

De Threoe semestor hours; 17 class sessions, three one hour con-
foroncos with the instructor, five hours of feild wisitation
within the semester, ’

E, Course Purpose - a ’

' To provide an intergration of the theoretical aspects

of child development into the implementation of practicle

eleomentary school guidancoc.

Fos Topical Outline
I. Survey of theory and practice in elomentary school guidance
Ao Specific behaviordl objectives
The student will be able to demonstrate his knowledge
. through written and verbal reports
B, Instructional approach

1. Lecture

2. Discussion

3. Interview

Cs Specific items :

1, Readings from texts and recommended bibliography

2, Feild trips ) -

30 Films '

D, Sources of evaluation
1. Reports
‘ 2, Participation
II, Current research and practise
A, Specific behavioral objectives _

The student will be able to demonstrats his knowledge
through written and verbal reports of the philosophical
approaches, the practicle modes and current evaluative
research in elementary guidance,

B. Instructional approach
- ls Community experiences
2, Interview
3., Discussion
o Inquiry
Ce Specific items
l. Films
2., Bibliography
... Fadld_fwvino _




D, Sources of svaluation
L. Reports
, 2. Participation
ITX, Development of models for practice
A. Specific behavioral objectives
‘The stuisah will demonstratc by written report that
he has intelisctually mastored the theoretical modaels
and 1s able to creatoc an individualizcd model for a
school systaom,
Be In8tructional approach
1. Interviow
2., Inquiry
3+ Discussion
i« Community oxporiences
Ce Spaecific items
1. Bibliography
2. Field trips
D, Sourcg of evaluation
1. Reports
2. Participation

G. Texts: Counsoling in the Elementary Schools - Van Iloose

Elementary Shool Guidance - Hanson and Stevic




Rhode Island College

Course Review Foymat

A. Counselor Education Department

B. Course Guidance 580: Practicum in Counseling I

C. Course Description

This course is an introduction to Clinical Practice,
emphasizing observation and evaluation of helping skills
in laboratory-seminar Sequence. Focus on developing com-~
munication skills and interpersonal-relationships, in-
cluding self-analysis. No prerequisite.

D. Three semester hours; 17 classroom sessions of 2 1/2 hours
weekly; three one hour conferences with instructor and a
maximum enrollment of 5 students.

E. Purpose of the course is to develop effective helping skills;
develop constructive interpersonal relationships with persons
seeking help, and to stimulate the development of an indivi-
dualistic counseling style for students.

F. Topical Outline
l. Communication skills
A. Specific behavioral objectives
l. Listening _ .
a. Identify the feeling expressed verbally or written
at a level 3 on the Carkhuff-Truax Scale.
b. Interpret the meaning of the feelings expressed
verbally or written at a level 3 on the Carkhuff-
Truax Scale.
2. Articulation of the six core dimensions of counseling
a. Construct responses
b. Peer exchanges and critique _
€. Definition of the six core dimensions
3. Discrimination skills
a. Distinguish poor quality response from high quality
response by use of standardized discriminative stimulj
for each of the core dimensions. Expert judge's
ratings provide the standard for scoring.
B. Instructional approaches
l. Laboratory
2. Discussion”
3. Observation
4. Role’' playing
5. Interview
C. Specific items
1. Audio tapes
2, vVideo tapes
3. Films




D, Bources of evaluation
1. Participation
2. Student conferences
3. Performance

II. Establishing effective 1ntcrpcrsonal relationships
A. Specific objectives
1. The student - will facilitate exploration of the counsellce's
problem at a level 3R of the Carkhbuff-Traux Scale.
2, The student will provide understanding to the clients
problem.
3. The client will deveclop effective courses of action
for the resolution of the problem.
B. Instructional approaches
1. Laboratory
2. Interview
3. Observation
4. Demonstration
C. Specific items related to the instructional approach
1. Film .
2. Audio tapes
3. Video tapes . '
4. Clients
D. Sources of evaluation
1. Participation
2. Performance tests

G. Texts: Beyond Counseling and Therapy -~ Carkhuff and Berenson

Disclosing Man To Himself - Jourard

Counseling - Houghton Mifflin

Helping and Human Relations, Vol. I & II - Carkhuff




Rhode Island College

Course Review Format

A, Counselor Education Department

e Course Guidance 581: Practicum in Gounseling II

Ce Course Description
Students enrolled in.this course are expected to work
with clients under controlled supervisory conditions. Closed
circuit television, tape recordings and proceas recordings
are used, Offered only to matrieculated candidates, .
Prerequisites: Guidance 500 and 580

D. Three semester hours; 17 class sessions; three one hour
conferences with instruetor; five hours of clinical prace
tice per week. Maximum enrollment is 5 students,

E. Course purpose: This course is offered to provide further
Insight and skills in the counseling process. It aims to
enable students to better understand and facilitate cliente
in effective helping relationships.

Fe Topical OQOutline
I, Discrimination skills:

The student will be able to discriminate among an -
array of differentially effective responses on those /o, % ey
related to constructive client change (empathy, respect,
concreteness, genuiness, confrontation and immediacy),
‘The students ratings of standardized and representative
client stimulus expressions should be essentially in
accord with expert ratings,

A, Instructional approach
1. Demonstration
2., Role playing

Be Specific items
1. Audio tapes
2. Video tapes
3 . Films
Lhe Text readings

Ce Sources of evsasluation
l. Participation
2, Student conference
3. Performance tests
e Client feed~back

IT. Responsive skills:

The student will be capable of communicating helpimg
conditions on those dimensions related to constructive
client change (empathy, respect, genuiness) at a minimum
level 3 on the Carkhuff-Truax Scale. The overall rating
of the students written and verbal responses to a series
of standardized and representative client stimulus

: expression cannot be less than a 3.0 (on a five point
Q scale) as measured by the Carkhuff-Truax Scale.




A, Instructional approach
1, Demonstration
2. Role playing

B, Speciflc items
l. Audio tapes
2, Video tapes
3. Films
Ll- o« Text

Ce Sources of evaluation
1, Participation
2. Performance tests
3. Client feed-back "

III, Initiative skills:

: The student will be capable of commnicating and dem-
onstrating the finitiative condition on those dimensions
related to constructive client changes (confrontation
and immediacy)., Overall ratings of the students written
and verbal responses to a series of standardized and
representative client stimulus expressions must be st a
level 11,0 as determined by the Carkhuff-Truax Scale,

A. Instructional appreach
1, Laboratory
2, Role playing
3. Demonstration
Be. Specific items
l. Video tapes
2+ Audlo tapes
3. Films
Lo Text
C. Sources of evaluation
1, Participation
2. Performance tests
3. Client feed«back"
IV, Courses of sction
A, Objectives:

The student will be capable of constructing a
course of action for thne resolution of any problem
the client may present by utilizing the alternative
modes of behavior availsble from the clients value

©  8systens,

Be. Instructional approach
l.Demonstration
2. Role playing

C. Specific items

-le Paper and pencil tests
2, Video tapes
3. Audic tapses
lfs Text readings

D, Sources of evaluation
l. Performance
2. Client feed-back



Ge Texts: Helping and Human Relations, Vol,I+II - Carkhuff

Beyond Counseling and Therapy = Carkhuff and Berenson

Counseling: Guidance Monograph Series II -
Houghton Mifflin




RHODE ISLAND COLLEGE
EDUCATIONAL STUDIES DIVISION
DEPARTMENT OF COUNSELOR EDUCATION

A. Departrcnt: Counselor Education

B. Course Number and Title: Guidance 582, Proscticum in Group
Counseling.

C, Course Description:

Thls practicum offers advanced group counseling
experience under supeivised laboratory conditions
Teaturing observation and =valuation by students

and instructors in labore: :‘y-seminar sequence,
D, Credits: 3 graduate credits.,
Hours : 2% class hours per week plus approximately
10 hours of field work.
Enroll: Class limit, 5 students.,

E. ZCourse Purpose:

The basic purpose of this course is to assist student
to become facllitative counselors within a group setting.

F. Topilcal Outline:

l. Developing self-awareness in the group.

Ak.Behavioral objective:

Following a brief 1initial get-acquainted period,
each group member must share his first impress~
lons of every other member as a means of asséss-
ing respective interpersonal impact. An accept-
able level of sharing is one in which each mem~
ber has recelved and recorded N-1 initi=al im-
pressions from the group.

B. Method of instruction:

The group leader will facillitate round~robin
discussion and feedback by specifically asking
for shared first impressions.

C, Inztructional items:

None

D. Evaluationx

Class participation., Students will be asked to
record thelr feedback as part of a personal
growth log to be submitted at the end of the
ceourse.,




2. Developing communication skills.

A, Behavioral objcctive:

Given an on-goling group counseling experience
-over a two hour period,each practicum meunber
nmust demonstrate his capacity to make two
verbal interventions that are clearly under-
stood by 80% of the group. Failurc to under-
stand the member’s message will be indicated
by holding up & 5x7 card embossed with a
guestion mark,

B. Method of instruction:

Group will be involved in a real group coun-
seling experience with classmates., Leader
will model some behaviors within the group.

Cs Instructional items:

None

D. Evaluation:

On the spot process observing by the instructor.

.

3« Developing empathic listening.

A, Behavioral cobjective:

At least twlce during the on-going group counsel-
ing experience each practicum member(in a twec
horr period) must be able to produce Level 3
empathic responses as measured by Carkhuff®s
Empathy Rating Scale,

B. Method of instruction:

Group discussion and empathy training.

C. Instructional items:

Carkhuff Empathy Rating Scale as cited in
Carkhuff, Helving and Human Relations,Vol,.I
Holt, Rinehard¢ & Winston, 1969.

D. Evaluation:

Collectlive ratings on empathy scale,



\a
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k. The counselor and leadership style

A. Bechavioral objectives

Given an on-going group counscling session
within the practicum, each meuber will
assumc leadership for a 15 ninutc period
and during that time he must nake at least
two faclilitative interventions designed to
foster group growth and proszuess. Video-
tape replays of each 15 minute segment will
be evaluated by the group and facilitative
interventions will be defined as those whéth
the group unanimously perceives as beling
helpful.

B. Method of instruction:

Group discussion and videotaping.

C. Instruotionaf’itemss

Sony Portable T.V. Camera and Recorder.

D. Evaluation:

Group concensus evaluation of videotaped
leader interventions.

6. Fleld experience in group comnseling

A. Behavioral objective:

Given six off-campus clients for five, one hour
sessions, each class member must demonstrate
his abllity as a group counselor by taking his
group through at least the Involvement and
Transition stage as described by Mahler. All
sesslons must be tape recorded and 10Ominute
excerpts of the first, middle and closing
sessions must be presented to the instructor
and or class for evaluation. Manifest coun~
selee behavior and Mahler's stages des¢riptions
Will be the criterion for determining whether
the requisite stages of defelopment were reached.

B. Method of instruction:

Fleld experience and tape analysis.

C. Instructional itenms:

Mahler, Group Counseling in the Schools,Ch. 4&5.
‘Tape recorder..

D. Evaluation:

o : ~ Analysis and evaluation of taped sessions.
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Rhode Island College

Providence, Rhode Island 02508
Established 1854

Department of Counselor Education

Dear

This letter is to inform you that your credential file
is complete and you are now eligible to be screened for
admission into the Counselor Education program.

The screening experience will assess your interpersonal
skill development. Please do not be concerned with pre-
paration because it is not an academic evaluation.

We have scheduled your screening for

from to in Horace Mann Building, Room 064.
Please contact me in writing if it is impossible for you
to participate in this screening session. I may be
reached at:

" Department of Counselor Education
Horace Mann Building
Rhode Island College
600 Mt. Pleasant Ave.
Providence, R. I. 02908

We wish you well and are looking forward to meeting you at
the scheduled time.

Sincerely,

Jeanette E. Tamagini
Professor and Chairman of
Selection Committee
Counselor Education
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ADMISSIONS CHECK LIST

The following required admission
materials should be on file at the
Graduate Office before a screening
can be scheduled by the Counselor
Educatlon Admisslons Commlttee.’ Af-
ter conslidering the results of the
screening and reviewing the candi-
date's credentlals, acceptance or
rejection will be recommended to
the Dean of Graduate Studles.

Two officlal transcripts of
all undergraduate work;

Two official transcripts of
all graduate work (incliude
work done at RIC);

Completed application for the
CAGS program, accompanied by
a $10 fee;

Two coples of test scores on
either the Graduate Record
Examination (Aptitude) or

the Miller Analogles Test;

A planned program of study
signed by the program adviser.

If you have any questions concerning
the program, contact a member of the
Counselor Education staff located in
Mann Hall:

Dr. Stephen R, Scarvelis, Chairman
Or. Vincent F. Calia, Professor
Or. Jeanette Tamagini, Professor
Or. John Perkins, Asst. Professor
Or. Shella Mezz, Asst. Professor !
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ADVANCED GRADUATE STUDY
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RHODE ISLAND COLLEGE
DEPARTMENT OF COUNSELOR
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ADMISSIONS CHECK LIST

The mo__oz_uo check 11st wil
clarify your admission procedures.
A1l these required materials should
be malled to the Graduate Office,
Galge Hall, Rhode Island College,
Providence, Rhode Island 02908,

Two offlclal transeripts of
all undergraduate work; :
Two offliclia) transcripts of
all graduate work taken
(Include work done at RIC);
Two coples o# your Provisional
or Professional R.I. qaun:.:u
. Certificate(If applicable);
Two coples of test scores on
¢tther the Graduate Record
Examination (Aptitude Test)
or the M|ller Analogles Test;
Completed application for the
degree program, i1 duplicate,
" accompanled by a $10 fee.
— Three letters of 1oooaaa=um-
tion.

e

When the muo<aAaonc.qoao=nm have -
been completed, the Counselor Edu~
catlon admisslons .commii*ee will
screen the candlidate, review his
credentlals and recommend accept-
ance or rejection to the Dean om
Graduate Studies.
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Appendix 'D?




COMPREIZNSITVE EAMINATION

LABORZTORY SEESSICON

DEPLRTMENTAY. EVALUATION

Circle
1. Rapnport estahlished between
client and counseior 1 2

2. Counselor's emnathetic resnon-
siveness 1 2

3. Councselor concreteness
or'snecificity 1 2

4, Counselor genuiness o1
congruence

. Counselor use of confrontation

Ccunselor use of immediacw

Nverall counselor rasnonsiveness

Mo e e
N NN NN

. Overall counsslor initiative

W 0 N v »n
L]

General coxments

W W W W Ww
F- S S )
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——— o ——— s .t . o i et < e et s o P

¥Fill out irmediatelv after each
appronriate scace.

i. Did the counselor seem interestad
in vou and vour orohiem?

2. Did vou feel understond?

3. TNiid the counselor allow vou
to exnlore vour vrohlem?

4., Did vou feel the counselor
valued wvou?

5. Did vou like the counselor
as a verscn?

6. Would vou recommend the counselor
Eor some one in vour own famiiv?

7. 7id vou feel the counselor was
heing himself?

8. General Comments:

sagaion bv checkipnsy the

Not at Somewhat ary
all Huaon
st st

e ———

ERIC
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aral Comments:




