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I. INTRODUCTION:

A, SUMMARY - The primary objective was to determine whether
untrained undergraduvate students could become

effective as behavior modification ccnsultants to
teachers, Students from dffferent undergraduate majors
were given ten weeks of guiled experiences in interviewing
and program design. This was followed by field experiences
involving actual comsultation with Headstart, preschool,
or hearing 2:d speech clinic cases. Students interviewad
referral tzachers for one hour, designed behavioral programs
tailor-made for the referral cases, then reconvened with
the teachers to instruct them on the implementation of the
programs, All programs were designed so as to be implemented
by the teachers thems2lves with their own resources,
Follow-up data indicated that such progrars were successful
in effecting the desired changes in the taxget children's
behaviors. Project data includes an outline for training
paraprofessional students, and data on selection measures.

B. INTRODUCTION - There has been an increasing awareness
: of the impoxrtance of early chiléhocd
experiences. Along with this has been a developing
“ recognition of the cruzial role of preschool environments

in affecting children. Adults working in these settings,
i.e., teachers and teacher aides, have felt a need for
batter programs in child management., This project was
aimed at evaluating a means for providing a response to
such a need through paraprofessional consultants,
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Paraprofessionals are more and more being called upon
as possible resources for dzaling with differing problems.
Carkhuff and Trusx (1225) relied upon lsy personnel to
act as therapists for wental patients; Coven, lLeibowitz, and
L2ibowitz (1968) trained retired men aué vomen to function
as mental health aides with primary grade children; and
lallowitz and Riessman (1967) have used indigencus
inhabitarts as paraprofessionals in a ccumunity mental
nealth program. Students at undergraduate colleges such
as Earvard, Radcliff, Brandeis, and M=Gill have been
successful as therapists with chronic psychiatric patients
(Greenblatt & Kantor, 1962; Poser, 1966),

Paraprofessionals have been shown capable of learning to
use behavior modification in applied settings. For example,
parents have learnad to help their children in self~-care,
control of inappropriate behavior, physical rehabilitaticn,
and relief from self-mutilation (Mira, 1970). Parents have
also acted as therapists using behavior modification in
treating dyslexia in their children (Ryback & Staats, 1970).
Black technicians were effective with gretto children (Staats
Minke, & Butts, 1970), avd paraprofessionals worked well

in a community program in Appalachia (Wahler & Erickson,
1969).

-

Briefly, behavior modification is a method of bringing
absut behavior change, based upon empirically derived
laws of learning, Such laws indicate the ways in which to
improve the learning of new skills or the elimination of
maladaptive or unwanted behaviors, It caun be applied
valuably to a variety of educational endeavors, such as
improving performance, extinguishing disruptive behaviors,
increasing motivation, fostering attentiveness and cocpera-
tive skills, and decreasing antisocial actions, Extensive
research is available demonstrating the effectiveness of
the approach, and reviews may be found in Bandura (1969)
and Franks (1969). It was felt that what was needed is
a sound research project which capitalized upon the
advantages of behavior modification, the available pool
of undergraduate paraprofessionals, within a consultation
model. Such an approach was the format for this project.

Over the past five years, the principal investigator
has developed a model for behavior modification consulta-
tion. Through this model, advanced graduate students in
psychology have been trained to comsult with teachers.
Such consultetion involves interviewing the teachers,
identifying the circumstances related to the problems of

2.
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the child who is of concern, then previding a behavior
modificaticn program fonr the teachers to implement.
Baseline data compared with data after tue initiation
of such programs have supported the conclusion that -
the consultation efforts have been valuable. The
success of such efforts have damonstrated two fsctors:

'{a) Behavior modification programs can be
desigred which can be of help to
children, without claborate equipment,

(b) Graduate psychology students can act
as consultants to teachers with
effectiveness,

A consequence of the graduwate training program was
a grant from the State of Colorado, Department of
Institutions, Division of Meantal Retardation for the
implementation of a consultation model using mobile teams.
These teams travelled to four demonstration ageuncies for
the mentally retarded, helping teachers to design behavior
modification programs, As a direct result of this demcnstra-
tion project, the Division of Mental Retardaiion has added
four new staff members to centinue the service, extending
the concept to a regional basis. Since some of the demonstra-
tion agencies included preschoul facilities, the project
demonstrated the applicability of the consultation concept
to early education,

The current project is a logical extension of the previous
work. It primarily aims at determining whether paraprofessicnal
undergraduates, including non-psychology students, can be
trained in consultation activities. The consultation model
to be tested presumes no special training or experience
in psychology, and emphasizes ccnsultation, rather than
direct work with the children. The project provided
training in consultation and interviewing; and in behavior
modification program development.,

The project had several objectives:

(a) To train select undergraduates in
behavior modification consultation.

(b) To evaluate the effectivemess of such
consultation.

(c).To develop a model for screening and
training.

3.



To achieve such objec:ives, the project was divided into
two phases: Phase I involved the screening and training
of paraprofessionals, and Phase 1I involved the development
of behavioral programs for teachers by the paraprefessionals.

C. METHODS -~ The general methodology is outlined here, Because
a major part of the project involved the design and
implementation of a screeming, selection, and training
set of models, more details will be presented in the
Results section.,

The procedures involved in the selection process
involved the following:

(a) Prescreening ~ Following the determination
of the traits of the paraprofessionals
desired for training, teleplione calls and
letters (Attachment A) were sent to faculty
known to have close relationships with
undergiraduates. These faculty were members
of departments of child development,
hearing and speech, education, occupatiocnal
therapy, social welfare, psychology, and the
Office of Student Advising. Also contacted
was the Assistant Vice President for
Instructional Development. These faculty
were invited to recommend students who
met the criterii listed in the letter.

This procedure enabled a prescreening
of candidates for training.

(b) Applicant Contact - Students recommended
by faculty were contacted by telephone,
by letter, or in person, and invited to
apply for training (Attachment B),

(c) Screening of Applicants -~ The screening
involved several steps and measures
(Attachment C):

(1) Interview 1 - all applicants were
interviewed by the principal
investigator and rated on a 5~point
scale,




(2) Application Form - applicants then
filied out an application. This
application included demographic
questions, plus ratings of elementa-
ry schocl teachers, Regarding the
ratings, the prewmise was that
successful consultants are those with
positive attitudeg towards the function
of teachers today, and/or favorable
reminiscences of their own early educa-
tion,

(3) Interview 2 ~ applicants were then
interviewed and rated by one project
staff member.

(4) Dogmatism Scale & Edwards Persomal
Preference Schedule - applicants then
completed these two scales. The
premises were that successful trainees
would be more open minded, and would
show moderate levels of autonomy,
dominance, but low levels of deference
and abasement., (Since the project
aimed partly at examining screening
measures, these scales were not used
for selection, but examined at the
termination of the project to determine
their potential use as screeuing tools).

(5) Class Schedules - applicants were
selected on the basis of the combined
interviewers' ratings. The highest 20
applicants were invited to particpate,
Where class schedule conflicts prevented
participation, the next highest rated
student was then invited.

The procedures involved in the training and
consultation phase included the following:

(a) Training - The training model involved
a 60 hour training experience in interviewing
and behavior modification program design,
followed by a field placement. In the field
placeme: t, paraprofessionals worked with
teachers in the community. Further details
of the training model are presented in
the Results section. This 60 hour training was
Phase I training.

5.




(b) The field placement previously mentioned
was offered to 10 of the students who
completed the 60 hours training in the
classrcom. These were considered by the
project staff as the mest promising by
virtue of observation cof their periformances

- during the 60 hour training, The field
placement involved assigning one or mora
paraprofessionals to an agency. These
paraprofessienals actually worked there
as consultants, implementing their
training experience by interviewing and
designing behavioral programs, All cases
handled were under the direct supervision
of project staff, The paraprofessioral
intervieved the referral teacher, returned
to the project staff for supervision omn
the case, then took the finalized progrzm
back to the teacher. From these field
placements, data became available on the
progress of the children for whom the
behavioral programs were designed. Changes
in target behaviors were obtained
following consultation. This was Phase II.

D. DATA FOR ANALYSIS - The following types of data were of
interest in evaluating the project:

(a) Screening or selection data: These involve
data which could comprise important ways
for selecting paraprofessionals if they
ara gignificantly agsociated with high
performances in consultation. Such data
include: Dogmatism Scale scores, scores on
Edwards Personal Preference Schedule scales,
applicants® ratings of elementary school
teachers, and various ratings of students'
performances on various tasks during the
60 hour training experiences,

(b) Effectiveness of Consultation data: These
involve the actual effects of consultation -
what behavioral changes occurred in the
target children . for whom consultaticn was
provided? The screening and selection data
analyses provide a means for identifying
the means for selecting paraprofessionals to
offer training. The behavioral change data
tests whether the project was effective in
developing useful consultants,
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II, RESULTS:

A, THE SELECTION AND TRAINING OF PARAPROFESSIOMALS - This
section will pesent information on the selectien of
the paraprofessionals for training, and the training
model used. The next section will prescent the data on
measures thich appear valuable as selaction measures.

Acceptance of Candidates for Phase I Training. Of 34
students rcccmmended Ly faculty for tie prxogram, 20
undergraduates were selected based upon iiterview ratings.
Each applicant was interviewed by the project director
and one staff member, and ratings of from 1 (low acceptability)
to 5 (highly acceptable) assigned. The sum of the two
ratings was computed. The top twenty candidates were thus
identified. Interview ratings were based upon interview
evidence of ability to relate comfortably, spontanzity,

a balance between dominance and passivity, alertness,
maturity, a meaningful interest in the program, some
experience in dealing with people, and the lack of
inappropriate mannerisms or overt display of anxiety

or lack of confidence, Interviews averaged 30 minutes

in length and were conducied in private offices.
Although original project plans were to rely upon

other items, such as the Dogmatism Scale, for decision-
making in gelection, it was decided that the interview
would be given primary weight. This permitted later
analydes of other items since this method insured a
greater distribution of scores rather than a restricted
range. ThusS, Dogmatism Scale scores, Edwards scores, and
ratings by the applicants of elementary school teachers
were put aside for later analysis rather than used for
screening or selection.,

The distribution of ratings permitted the acceptance
of only applicants with a total interview score of 7 or
above, However, schedule conflicts led to two esndidates
withdrawing; their places were filled by two others
whose scores were 6, after the staff reexamined and went
through complete discussion of the remaining applicants,
Of the final trainees for Phase I, 4 were majoring in
Child Development, 2 in Education, 3 in Hearing and Speech,
2 in Occupational Therapy, and 9 in Psychology. Fifteen
were women, 5 were men, 2 were from minority backgrounds.
Eleven were seniors, 6 juniors, 2 sophomores, and 1 freshman,.




Acceptance of Students for Phase II Traininz, Following
completion of the 50 hcurs Phase I traiaing program,

10 of the best students wers offered fizld placcment
experiences. These studentc were seiected on the bzasis

of their performances cduring Phasz I. Observed were thair
performances in understandizg the ccncepts of interviewing,
actral interviewing skill, conceptual grasp of tehavier
modification principles, znd actual ability to design
behavioral programs from cases provided in training,
Interpersonal traits observed during the training

were also cbserved, and evaluated, including evidences

of maturity, motivation, ability to deal with otkers,

and responsibility. Of the ten invited for Phase II,
eight were able to participate.

The Training Model for Phase I. The training model was
aimed at two major objectives: development of skills

in behavior modificaticn interviewing, and the
development of skills in behavior modifirzation program
design., For each of these objectives, training was
conceptualized as involving two phases: understanding
and action. Thus, trainees were first exposed to a
training experienced aimed at providing them with a
cognitive grasp of principles, They were then given

the opportunity to learn how to apply through action
such principles. It was believed important that the
trainees be able to both know and do; knowing without
being able to translate kaowledge into action, or

doing without knowing the underlying principles, were
both considered inadequate preparation for consultation.
Another basic premise of the project was that undergraduate
paraprofessionals could be trained as consultants,
Consultation is conceived of as involving gathering of
data through interviewing, and the delivery of advice
based upon such data. Thus both interviewing skills,

and program design sgkills were considered important

in training. Since learning principles suggest that

the acquigition of skills is best obtained through
action, the training model emphasized continuous
involvement in action-oriented experiences and deemphasized
more passive experiences, such as lectures. Constant
feedback was another characteristic of the training

techniques, The training model is in Attachment D (also Table 1).

The training model included an experience in Meeting
1 in a brief in%eraction with one another partly for
training, partly to obtain assessment data potentially
valuable for selection, This aspect has not proven
of value for either function,

8,
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30 min.

30 min.

15 min.
45 min.

60 min.

60 min.

60 min.

IT1.

TABLE 1
TRAINING (i0ODEL

SCREENING

A. . Faculty references

B. Application form, schedule scale of times
C. Tests: Dogmatism,6 EPPS

D. Interview by two interviewers:

“}hy should you be selected?’’, ''Why should you not
be selected?’’

INTERVIEW

A,

Pre-Session: Ss given first 11 excerpts and asked
to type replies on ditto for distribution

ileeting 1 (3 hours): Understanding Interviewing
1. Introduction, Structurc to progran
2. Observational Task
a. Pass out rating items -- purpose is to aid in
determining training nceds, e.g., observational
skills and ability fto obtain information quickly-
b. Ss and observers fill in items
3. Break
4. Feedback
5. Begin training in Discrimination using rules and
excerpts with pre-set responses; instruct Ss to score

remainder at home before ncxt meeting

Meeting 2 (3 hours): Understanding Interviewing --
Continuation of Discrimination

Mecting 3 (3 hours): Understanding Interviewing
1. Continuation of Discriminat® .
2. Return Ss' own responses to the 11 excerpts and
have them score (instructor has scored these on
his own key)
3. Have Ss suggest better responses to the 1l excerpts.

Assign new 11 excerpts for takehome to write new
responses based on their learning.



E. ileeting 4 (3 hours): Interviewing Skills
75 min. 1. Base lines data: Ss rotate roles of interviewer --
interviewee about 4-5' each (roles pre-assigned
as vocational); Ss not to reveal or discuss details
of roles. Videotaped.
60 min-. 2. Lecture on interviewing uSing handout.,

45 min. 3. Feedback from videotape for about 3 Ss.

F. Meeting 5 (3 hours): Interviewing Skills, Simple

26 min. 1. Feedback continuation for remaining Ss.
4 min, 2. Attending and nearlng Emphasis on being a ‘“receiver™.
Videotaped. :

a. Relaxed posture, eye contact, verbal/non-verbal
responses all important

b. One student-attending and one student-interviewee.

c. Attending student does 2 minutes of the best
he can, then suddenly switches to the worse,

30 min. 3.. Playback Attehding Behavior videctape and discuss.
4. Responding Trairing:

a. All Ss are rzndomly given an Interview Style from
the following -- Passive Response, Tangential
Response, Changing Response, Narrowing ResponSe,
Empathy Response, Rapport Building-Response.
Styles are used for 2 minute interview.

b. Ss also role play pre-assigned roles for the
Response Style Interviewer. Interaction is
videotaped. NOTE: roles are not to be revealed.

c. Discussion using the videotape. Ss encouraged
to discuss their ab111ty to control their
interviewing style and their reactions.

24 min. 5. Summary of In;erviewing Experiences to date,

G. tleeting 6 (3 hours): Interviewing Skills, Complex

20 min. 1. Roles reassigned and videotaped consecutively.

- Interviewers -are ‘to use the most appropriate
intervriewing strvile Favr +ha intariviswas »nalac
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90 min.
90 min.
I11.
. ' A.
90 min.
90 min.
B.
60 min.
120 min.
C.
60 min.
120 min.
D.
180 min.
E.
O
ERIC

vieeting 7 (3 hours): Interviewing Skills, Complex

1. Lecture--demonstration on sequential memory,
alternative hypotheses-formation, source of
conclusions (direct observation, inferences,
or bias).

2. Role-playing with didactic interruption. Ss are
interrupted and encouraged to deal with memory,
hypothesis-formation, or drawing conclusions,
based on the interview.

BEHAVIOR MODIFICATION

Meeting 8 (3 hours): Understanding Behavior Modification

1. Lecture on Basic Principles.
participate through examples.

Encourage Ss to

2. Assign readings and journal articles to abstract.
Explain abstracting and goals.

Meeting 9 (3 hours): Understanding Behavior Modification

1. Using cases from Ss' experience or from case resource
file:

a. Identify relevant and irrelevant information.
Have Ss justify their positions in writi:-.

b. Present additional information based on us
questions. Have Ss further discuss the relevancy
of the questions and answers.

c. Continue procedure of questions, justification
of questions, categorizing of questions' relevancy,
answers, categorizing the value of the answers, etc.
2. Written Test.
Mleeting 10 (3 hours): Understanding Behavior Modification

1. Review Abstracts. Focus is on identifying reinforcers,
method, cause, etc.

2. Continuation with case discussion approach to classify
relevancy of information. ’

Meetings 11 to 16 (3 hours each): Behavioral Programming
Subjects are given behavioral programs to design from cases
actually presented to them. Programs are discussed for

simplicity, feasibility, and appropriateness.

ileeting 17 (variable):
Modification

Interviewing for Behavior

Subjects interview a ‘'live'" client for 30 to 60 minutes,
then design a program for that client. Session is audio
taped and used with the written program for review and

araliiatsian
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Phase I Training. The training program is outlined in Table .
Trainees met for a total of ten training meetings, with each

meeting being for three hours duration. Table 1 summarizes the topics
for each meeting and indicates the number of minutes allocated

for each topic. Some important facets descrve special note:

(a) Meeting 1 -
) Trainees were given tne instruction to interact together
~and to be’ prepared to rate one another on certain-traits.
These traits as listed on a ratlng form (Attachment p.-1)
were discussed with them beforehand. This task aimed at
(a) providing the staff with added assessment data,
and (b) initiating the first steps towards interviewing.

(2) Training in interviewing skills first emphasized understanding.
This was achieved through ''Discrimination skills' training.
Discrimination was believed by Carkhuff1 to be a critical
variable in counseling interviews. He has devized a
series of client statements (excerpts) which can be :.
typical of client-counselor interacdtiouns. He algo hos
a system for rating or scoring the -adequacy of ‘any
counselor's. replies to these excerpts. Learning such
a rating scheme .provides a counselor-trainee with'a’
cognitive understanding of the differincr types of ’
counselor res ponses. -

v

Although the prOJect staff concluded that the Carkhuff
scoring’ approach and excerpts were . 1nappropriate for
behavior’ modlflcation con ultation,. the general format
was con§idcred valuable..Hence,_the staff developed -
behavior modification interview excerpts :and a
behav1or modiflcatiop 'scoring technque (Attachment D}g).
DPrior to‘meﬂting 1, 11 excerpts were: mailed to- the
trainess without special. 1nstructlons|except to write
out how they would:reply:to,.the client's ,statements;
these ‘e¥Xéérpts were typ1ca1 remarks often made by
interviewees to behavior mod1ficat10n consultants, and

'_were written from..the staff members personal experiences

. ' with‘cohqultations This exercise served to, 1d\nt1fy the

: traivees! Ievel of ;interviewing ~skill, and WP§\F° 1ater

be used!'§i “further training. The trainees were-almost

unanimously -poor in their responses, relylng heav11y upon

traditlonal psychological or didactic POmments

1. Carkhuff R. Hclplng and Human Relations. New York Holt,
Rinehart, & Winston, 13569. .




During meeting 1, trainees were taught the rules
for scoring excerpts, then given a set of 22
excerpts containing an interviewee response and
several possible counselor-consultant replies.
The trainees actually scored these replies, then
compared their scoring with the staff member
assigned to their training. The staff trainer
explained the rationale for his scoring where
necessary. Trainers received an "instructor's
key" which contained pertinent information

to standardize the trainers' approach to scoring
of these excerpts (Attachment ®3).The trainee's
copy of these excerpts involved 46 excerpts

each with several consultant replies. These
excerpts were used across several hours of
training to insure that the'trainees had

enough experience in discrimination skills.
These excerpts are found as AttachmentD-4.

(b) Meeting 3 =~

(1)

(2)

Discrimination training was continued, using the
46 excerpts begun in Meeting 1.

Trainees were also given back the responses which
they wrote to 11 excerpts prior to Meeting 1.

By having them score their own responses, the
trainees were able to become more aware of their
shortcomings in designing appropriate replies;
this experience increased the meaningfulness of
the discrimination training, and increased the
trainees' motivation.

Later in this meeting, trainees were asked to

suggest better responses to the 11 excerpts. Thus,
they were given actual experience in emitting correct
responses to the excerpts now that they were aware

of the rules comprising correct counsultant replies.
This action step was the intermediate training step
in between understanding of what is correct and

actually spontaneously giving the correct response to
an interviewee in a live interview.

Following discussion and development of correct responses

to the original 11 excerpts, the trainees were given 11
more excerpts (Attachment DS )to compose consultant
responses,

1e.



(c) Meeting 4 -

(1) Following the discrimiraticii trairning to develop

a cognitive understanding of counseling interviews,
session 4 was aimed at providing the first controlled
exposure to action. Trainees were divided into
interviewe: and interviewse roles with the interviews
videotaped for microcounseling feedback. Each
interviewer attempted to apply the principles

- learned by discrimination training.

(2) The immediate videotape replay permitted the interviewer
trainee to become aware of his ability. The staff
members’' comments took into account the '"'cosmetic”
phenomenon, i.e., the fact that the trainee is more
attentive to the shock of seeing and hearing himself
for the first time, and less aware and receptive
to learning interviewing responses.

(d) Meeting 5 -

(1) Feedback sessions for the remaining trainees doing
interviewing were continued.

(2) One trainee was privately instructed to display
Attending and Hearing skills (Attachment D-6)
as an interviewer, then to switch after two
minutes and display the worse. This videotape
was then discussed with the rest of the trainees.
The contrast effect between good attending style
and poor was found to have real impact on the rest
of the trainees who had unot known what to expect.

(3) Trainees were then randomly assigned an interviewer
role (Attachment D7)to be used in their next
interview for videotaping. Pre-assigned interviewee
roles were also provided for use whenever a trainee
was interviewed (Attachment D79. The purpose of this
exercise was to provide each trainee with intervew
experiences where he relied upon one interview
response style. This was designed to give the trainee

- confidence in his ability.to control his own responses

in interviewing. Additionally, since the interviewer
style did not always match the roles played by the
interviewee during the interview, the replay of the

O
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outcome of the interacticn provided a means of
demonstrating the importance of the interviewver
adapting his responses to what is needed by ths
interviewee to facilitate tihe interview.

(e) RMeceting 6 -

(i) Trainees were given another opportunity to interview,

(2)

L

this time with the aim of using interview responses

_appropriate for the faciiitation of the interview.

The previous meeting demonstrated (a) that the
trainees had the capability of controlling the
interviewer responses they emitted during an
interview, and (b) that the rigid reliance upon only
one type of interviewer response was not useful

in interviews. Meeting 6 encouraged the trainces

to control their interviewer resbonses, using
whichever responses appeared appropriate for

helping the interview process, changing their
responses as the situation demanded. Since the
response styles coincided with the traits discussed
and scored in discrimination training (e.g., narrowing)
the exercise provided an integrative experience

in 1nterv1ew training.

Videotape replay was again relied upon to enhance
the learning experience.

(f) Meeting 7 ~

The previous meetings were aimed at providing the
trainees with experience in the fundamentals of
interviewing, assuming that none of the trainees

had any previous training. Meeting 7 was aimed =zt
providing them with training in the more complex

aspects of interviewing, such as the use of memory
regarding the . sequence of interaction to form or

reject hypotheses reagrding the interaction. A
lecture~demonstration was conrducted for the start

of this training. First, two trainees were asked to
conduct an interview inthe presence of the other
trainees as observers. Then, the principal investigator
lectured briefly on complex interview skills. Next,

he led the trainees in a discussion of what they observed
in the interview, focussing on having the trainees

make hypotheses, defend these, remember interactions,etc.



Finally, the principal investigator would confirm
or disconfirm the trainezs' hypotheses or observations
with his own, giving specific reasowns and examples.

(2) The trainees were then ar"!n primed off into imterviewer—

viesios dyads and instructed to feegin interviewing.
During these interview intercctions, the traimses were
interruptsd at various points. The interviewer and the
obsarver trainees wer2 then asked to formulate
hypotheses sbout the interviewes and the problem beiug
presented by the interviewee. This experience was
aimed at helping and encouraging the rainees to
not only interview appropriately (by sclecting the
right regp onse style), but also to continuously
think about what was happening in the interaction.

(g) Meeting 8 =~

- (1)

(2)

This meeting initiated training im hehavior modification
principles. The staff lectured on basic principles,
and assigned two books to read:

Meacham, M, & Wiesen, A., Charging classroom behavior,
Scranton, Pa.: Internat3onal Textbook Co., 1969,

Deibert, A. & Harmon, A., New tools for chandng behavior, -
Champaign, Ill.: Research Press.

These books were selected after careful screening of
many others since they provided theoretical material,
applied material, a programmed approach, cases relevant
to child management, a style appropriate to the level
of education and experience of the trainees.

To further increase the knowledge of the trainees,

they were given the assigiment of reading and abstracting
technique articles from journals relevant to operant
programs. The aim was to increase their awareness

of differing behavioral programs designed to deal with
differing child management problems. The emphasis was

on technique, rather than on adequacy of the research
design. :
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(u) Meeting 9 -

(1) To promote ah understanding of bekavior modification,
trainces were presented with descriptions of cases
derived from the princiral investigrntor's files.
Trainees were to classify the difftering information
provided with the case as ''relewmmst"” or "irrelevant'
for behavioral progrem planning. #d£itiomally,
the trainees were to write down: ts=ir justifications.

(2) Following discussion of the traimees' original
decisions, additional informatiomrwmas provided
about the cases based upen the guestions asked by
the trainees. Again, traineces classiified the
value of the infomrmation, classified the valuwe of
their questions, and justified tiwefr decisions.

(3) A written test, gencrally based ameon material fzom the
books assigned, was given at the=md of this meeting.

(i) Veetings 11 to 16 -~

(1) Trainees viere asked to design befimvier modification
programs for the cases presentesi. Programs were
compared and discmssed regardimm effectiveness,
feasibility, simplicity, etc. "

(2) Whereas the aim of meetings 9 amd 10 was to make the
transition from imterviewing alome to thinking about
interviewing for kehavior modifdication cases, meetings
11 to 16 were aimad at trainingrin program design
and not interviewing.

(j) Meeting 17 -

(1) This meeting was aimed at a commlete integration
of interview skills (cognitive: amd action) and
behavior modification skills (cegmittive and action).
Additionally it was aimed at prmwiding the trainees
with a "live' experience. Volumier interviewees
from the Psychology Department sere invited to be
_interviewed. Trainees then condw:ted a behavior
modification interview, and them designed a program
of child management based wupon whein interview.

(2) The interview was wvideotaped, amxt weviewed :long with
the behavior medification progzmems designed by the trainees.
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B. ANALYSES OF SELLCTION MEASURES - This section will present
the results of analyses of the ability of various
scales to predict guccess in training or consultation,

The Criteria for Evaluation, Three sets of criteria
were used in analyzing material potentially useful

as reans for selecting paraprofessionals for training.
-The first critericn was the judgments by the project
staff from the screening interviews regarding which
students seemed acceptable for training and which
appeared not acceptable., By comparing the mean scores
on scales, such as the Dogmatism Scale and other
scales, it would be possible to determine whether
such scales could have predicted the acceptability

of a candidate. Table 2 summarizes the results,

TABLE 2

MEAN SCCRES OF SUBJECTS ACCEPTED OR
REJECTED FOR TRAINING

Accepted Ss Rejected Ss

Scale Mean Mean
Dogmatism Scale 120.31 122,82
Elementary Teachers 13.20 11.73

(Ratings by Ss)

Edwards Scales:

Achievement 59.32 49,00
Deference 45,89 52.64
Order 38.74 33.73
Exhibitionism 30.68 40,82
Autcnomy 65,00 52.73
Affiliation _ 59.16 60.00
Introception ~ 78.16 75.18
Succorance 44,58 57.73
Dominance 50.26 59.09
Abasement 43.47 44 .36
Nurturance 63.32 71.55
. Change 66.68 72.64
Endurance S5J.74 44,91
Heterosexuality 51.89 38,64
Aggression 46,84 45,82
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From the results of Table 2, some trends appear
worth brief mention. Those acceptable for training,
when compared with those rejected, appear to be
higher in achievement orientation, autonomy,
nndurance, and interest in the opposite sex, but
lower in deference, exhibitionism, the need to
help others or be helped by others, dominance, or
the desire to travel for new experiences. Since the
scores on the Edwards scale are reported in terms
of percentiles, such scores also represent the
standing of the subjects relative tc¢ a normal,
unselect sample. With this frame of reference, the
accepted subjects seem to be above average in
introspection (78th percentile), but well within
the average range on all other traits. Higher
scores were found on achievement (59th percentile),
autonony (65th percentile), affiliation (59th percentile),
need to help others (63rd percentile), and interest
in travel and new things (67th percentile). As was
mentioned earlier, it was theoretically anticipated that
a successful consultant should be open minded, and
would have moderate levels of autonomy and dominance,
but low levels of deference and abasement. The actual
data is encouraging, but not entirely in suport
inasmuch as the Dogmatism measure of open mindedness
did not differentiate the groups.

This analysis by comparing means of accepted and
rejected subjects is useful only as a preliminary
analysis, The criterion has some justification; however,
the more critical criteria are those which are based
upon actual observations of performance on consultation
tasks., Hence the next two criteria were analysed in
greater depth.

The second and third criteria were ratings obtained
at the end of the Phase II field placement experience.
By this time, project staff had several months direct
observational contact with the 20 students who completed
Phase I training and the 8 who completed field placements.
Based upon this, a second criterion was developed: the
project staff ranked all participants on the basis of
staff impressions of the students' performances. Staff
rankings were pooled to give a final ranking. From
these rankings, the students were assigned to one of
three groups: Highly impressive performance in
training and consultation (High Grecup), Moderately

impressive (Middle Group), Unimpressive (Low Group).
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These placements basically represented the staff members'
answers to the question: Given all the information you
have now on the trainees, including their knowledge
of interviewing and behavioral principles, and their
actual ability to interview and design programs,

how good a consultant in behavior modification

is the trainee? Thus, the High Group were considered
well qualified as consultants, the Middle Group were
acceptable but probably would experience some minor
problems in consultation work, while the Low Group
were considered ones who would not be recommended

for consultation work. For purposes of gtatistical
analyses, the High Group, the Low Group, and the
group of subjects who were rejected for any training
by the original screening interviews (Reject Group),
were compared, Two scales reached gignificance:

the Edwards Succorance scale (analysis of variance,

F = 5,59, .01 level of significance), and the

Edwards Endurance scale ( F = 3,55, .05 level of
significance)., For Succorance (the need to be helped),
the High Group scored at the 46 percentile, the Low
Group at the 23 percentile, and the Rejected Group at
the 58 percentile, On the Endarance scale, the High
Group scored at the 54 percentile, the Low Group at
the 78 percentile, and the Rejected Group at the 45
percentile, In both cases, the Low Group's scores
contributed to the significance in being very low on
the need to seek help and advice (Succorance) and
very high on perseverence with a task (Endurance),

It will be recalled that the Rejected Group were
rejected on different criteria than the Low Group.

It is possible that their test score similarities

to the High Group indicates that they might have

been more responsive to training than the Low Group.
Again, Dogmatism scores, and the trainees ratings

of elementary teachers did not differentiate groups.

The second criterion involved the project staff's
rankings of the trainees based upon performance. In
the same way, the third criterion involved ratings
of performances of the field placed students by the
teachers in the community., Each teacher who had
some contact with one of the eight student-consultants
placed in their agency was asked to rate the
student (Attachment E). These ratings were summed
to provide a total rating for each consultant.

This type of data represents a limited range of
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scores since they were available only after several
other trainees had been screened out. However, the
data is still valuable inasmuch as such information
reflects a judgment on performance as seen by the
teachers using the service. The question of interest
was; Given the teachevrs' evaluation of performance
of the paraprofessional coriultants on real-life
cases, which scales predict successful performance?
To obtain this information in a usable fashion, a
stepwise multiple repqression formula was calculated
with the teacher rav .ngs as the dependent variable
and the screening scales as the independent or
predictor variables, This statistical procedure
determines which predictor variable accounts for
the greatest amount of variance in the dependent
variable and calculates the value of the correlation.
It then adds the next most important predictor
variable, calculating the multiple regression based
upon these two predictor variables, The analysis
proceeds in this manner until the addition or
identification of additional variables does not

add anything significant in the way of predicting
the dependent variable, Using the teachers' ratings
of performance as the dependent variable, the
results were in the following order:

Most important predictor: Dominance
Multiple r : .85

Next predictor variable : Written test on behavior
: modification principles
Multiple r : .9%

‘Néxt predictor variable ::Ratings of elementary
teachers by paraprofessional
Multiple r : .995

Next predictor variable : Performance in classroom
communications skills
Multiple r ¢ .999

Final predictor variable: Performance in classroom
on behavior program design
Multiple r : 1.00

The above statistics indicate that scores on the

Dominance scale and on a short test of behavior modification
principles given during Phase I accounted for the
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greatest amount of the variance in the dependent
variable. In other words, 72 percent of the

dependent variable's variance could be predicted

by knowing only the Dominance score. Adding

knowledge of the paraprofessicnal’s performance

on a written test on behavior modification

adds enough to account for 88 percent of the
variance; it should be noted, however, that the
behavior modification test contributes much less

to the prediction than the Dominance score does
alone., Thus, the singlz most useful predictor or
selection measure seems to be the Dominance scale.
Upon inspection of the data, it appears that this
scale is negatively or inversely related to the
criterion., Thus, low scores (e.g., the 23rd percentile)
were associated with higher ratings by the teachers,
Put in another way, tcachers who use paraprofesszional
consultants seem to bz more pleased with those
consultants who have very little need to dominatec.

With the possibility that the tecacher ratings
of performance may not be identical with the staff
ratings of performance, these two criterion measures
were correlated, The result was a correlation of only
.27. This indicates that the project staff were
judging the paraprofessional students' performances
on different criteria or bases than that used by the
teachers. It is difficult to know which judgments are
the more useful, the project staff's or the teacher's.
The project staff might be said to be judging on the
basis of professional behavior modification experts,
perhaps looking at such variables as the adequacy of
the behavior modification programs developed, the
level of understanding , the quickness to learn to
apply principles, and the ability of the student to
function without further supervision, Cn the other
hand, the teachers saw two facets of the paraprofessional:
the interviewing skill during initial contact, and the
final behavioral program product. It will be recalled
that the behavioral program was never designed on the
spo%; rather the student brought the information from
the interview and worked on the program design under
the supervision 2and direction of the project staff,
Thus, the teachers may have been responding more to
the quality of the paraprofessionals' interviewing
skills, perhaps weighing such factors as comfort,
confidence level, interest expressed, empathy,
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Whatever were the differences between the qualities
sought by the project staff versus those ruted by
the teachers, the low correlation led to the reanalysis
of the data., The multiple regression procedure was
again uced, leading to thefollowing: : :

Most important predictor: Performance in class
in Conducting an
Interview
Multiple r : .91

Next predictor variable
Multiple r

Dogmatism Scale
.97

Next predictox variable : Edwards Change

Multiple r : .995

Next predictor variable : Succorance
Multiple r : .999

Final predictor variaﬁle Aggression

Multiple r : 1.00

Again, a single variable seems to be accounting for
the majority of the variance in the dependent variable,
the paraprofessionals' ability to interview as
demonstrated by performance on a classrocm task,
Although accounting for only a very small portion

of the variance, the Aggression scale should be
mentioned to clarify its contribution, As with

the Dominance scale, the Aggression scale is

inversely associated with high ratings of performance.

Conclusions Regarding Selection, Some very . tentative
conclusions may be drawn from the aforementioned
statistical results. It would appear that paraprofessional
candidates for training-and placement might be screened
in aécord with the following personality profile:

high achievement and autonomy characteristics, somewhere
within the 60 to 70tk percentile on the Edwards
Personal Preference Schedule norms, and low needs

to dominate or to be aggressive, Direct observations

of the trainee during training can provide valuable
selection information, particularly the demonstrated
ability to conduct interviews, The data on performances
on written behavior modificdtion tests, performance

on communication skills (the ability to take a written
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interviewee statement and construct an appropriate
response in writing), and performance in designing
behavioral programs from case histories presented
in class, appear to be important in some way. It
is likely that the proper interpretation of this
latter data is in pointing out the importance of
such experiences as a nccessary part of training,
rather than as a useful set of predictor or
selection scores. Because of the apparent differences
among the criterion measures, these conclusions
should be viewed with caution. However, the
results are encouraging, especially because they
are consistent with the theoretical premises

zbout what traits and training should be valuable
in paraprofessional consultation,

C. DATA ON THE EFFECTIVENESS OF PARAPROFESSIONALS - This
section will discuss material on the basic issue as
. tc whether paraprofessionals can work effectively
as consultants. In additiocn, the informaticn also
answers the question as to whether the training
model prepared the paraprofessionals properly for
their duties as consultants, Funadmentally, the
premise is that the program can be evaluated by
exanining the effects of the consultation. If
paraprofessionals can work as consultants, and if
the program trained them properly, then changes
should be observable in the target behaviors of
the cases the paraprofessionals worked with during
the field placements. In a sense, such information
also reflects the wvalue of behavior modification
programs in effecting change, and represents a
test as to wh_ther teachers are capable of implementing
programs provided them by paraprofessional consultants,

. In the field placement, paraprofessional consultants
were placed in the following agencies:

Headstart, Greeley

United Lay Care Centgr

Jack and  Jill Day Cafe Center
Colorado State University Preschool
Colovado State University Hearing and

Speecn Clinic

21l
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Consultation was provided on 23 cases, 21 of which were
aimed at behavioral changes in indivicual clients,
with the remaining two being aimed at helping the
teacher to manage an entire classroom ('How to ccntrol
a classroom of children without having to yell to

get attention ‘and maintain order'). Useable data

was available on 21 cf the consultation cases.
Improvemant in the desired target behaviors were

found in 18 of the 21 cases, no change in 3, and

no cases showed the target dbehaviors becoming worse
following consultation. Target behaviors involved
aggressive or disruptive behaviors, short attention
spans, poor social interactions, inability to

follow directions, expressive speech, comprehension,
and classroom management., Table 3 summavizes
information on these cases,

TABLE 3
CASE SUMMARIES ON
CONSULTATION
Case Age Problem Status of Case Comments
Lewis 4 Disruptive Improved Program terminated
by death in family,
Dawn 3 Disruptive No Data
Roy 6 Agression Improved Two programs used
Roy 6 Pocr peer Improved simul taneously.
relations
Denise 5 Nonpartici~ Improved
pant in
activities
Scott Hits giris Improved Now also more
o relaxed in school,
Robby 4 Disruptive  Improved Two simultaneous
Robby 4 Attention Improved programs, Effects
span ' ‘ generalized to hcme
Scotty 5 Peer . No change Improvement then
relations s relapse,
Chris 5 Peer No change Improvement, relapse.
relations
Brian 5 Hitting Improvement Relaxed at home; also
now likes school,
Vickie .. 5 Disruptive No Data




TABLE 3

(Continuad)
CASE SUMMARIES ON
CONSULTATION
Case Age Problem Status of Case Comrents
Julia 5 Disruptive Improvad Behavior terminated
before program tried.
Vickie S. 5 Disruptive Improved Behavior terminated

before program.

T cmy 4  Hyperactive  Improved
Tommy L. 5 Attention Improved
span short
Susie 5 Ignores Improved Social interactions
directicns alsc improved.
Miguel 3 Hitting Improved
Gary 5 Disruptive Improved Social interactions
during improved; speech
speech Rx moch improved.
James 28 Verbalize Inproved
word
James 28 Learn concept Improved
"on-of£"
Class A Teacher has Improved Program consistently
to yell used by teacher,
Class B Teacher has No change Program inconsistently
to yell : used by teacher,

A more detailed picture of the types of improvements gained
through the teachers' implementation of behavioral pregrams
provided by the paraprofessional consultants can be seen
by individual case reports. In the £ield placements, the
paraprofessional students visited one to two hours with
the referral teacher, then left to return tes the university
wnere the consultant independently designed a behavioral
program, This program was reviewed by project staff, discussed,
approved., The consultant ‘then went tack to the teacher,
discussed the program, and left the teacher with a written
step-by~-step statement of the program, Teachers were also shown
how to obtain base-line observatioinal data before use of the
program for comparison with daily data during program
implementation, The following seven cases are representative
examples of the results of paraprofessional consultation:

Brian, age 5, was a problem in preschool
because he hit, push, shoved other children,
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Brian's aggressive behavicrs did not seem
stimulated by any specific circumstances,

- si1ch’ as frustration. His repufation for

, being a troublemeker was such that other

E children soon blamed him for any problems
occurring in the preschool. The censultant
relied upon principles of extinction, time-
out, and the reinforcement of acceptable
behaviors through both vexbal praise and
positive activities, Within a weck of
irplementaticn of the program, Brian's
aggressive behaviors decreased from a high of
10 per day, to two, and to one by the eighth
day (see Figure 1),

Gary, age 5, was making poor progress in speech
therapy because of his disruptive behaviors
which were out of the control of his therapist.
He is a non-verbal child, with apparently a
limited understanding of words spcken to him.
Consultation was aimed at decreasing his
disruptive behaviors through increasing his
attending behaviors, On the first day of
implementation of the behavioral program,

Gary's disruptive behaviors dropped from a

high point of 15 per session to zero. There was
a brief return of these behaviors the next
therapy session, but the frequency was less than
half of that shown previously, and disruptions
decreased to zero again within three meetings
(see Figure 2),

Robby, age 4, has reacted to instructions
to do things by becoming disruptive, He
was observed to follow only about 50 percent
of the requests made of him, that is, there
was only a 50-50 chance that he would be
relied upon to do as asked. Stars on a chart
and time-outs were combined in the program,
leading to an increase of following instructiens
of 90 percent of the time, In addition, instructions
by the teacher to Robby were increased in
complexity; thus, he -was not only responding
consistently to directions, but to more difficult
directions (see Figure 3), The effects of
the program used in the day care center were reported
as also having genéralized to the home setting.
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Susie, age 5, in a Headstart program either
ignored instructions, followed them for a brief
span before returning to her previous actioms,
or showed disruptive behaviors when given
directions. During base-~rate ctservations, her
best performance in terms of purcentage
of time she responded to an instruction correctly
was only 17 percent, The behavioral program
relied upon time-out, witholding attention,
and rewards such as verbal praise and hugs or
a food treat.,With some wariability, Susie's
performance has improved abcve the base-rate
level (see Figure &), showing the ability to
respond as high as 100 percent of the time,
Teachers report that Susie'’s social interactioms
have also improved following consultation,

James, 28, is a blind retarded client in the
speech and hearing clinic. The goal of the
therapist for the consultant was to design a
means of teaching him the slwple concept of
"on-off' since this is important for everyday
adjustment (e.g., 'Place this on the table').
From a 50 percent correct base-rate, his
performance increased to 100 percent correct
after implementation of the program (see Figure 5).
This improvement occurred on the first day of
use of the program.

Denise, age 5, participates only in certain
activities which she wants, such as motor games.
Although the day care center staff considers it
valuable for her to learn coloring and cuttiag,
Denise will not participate in these activities.
Starting from a base-rate of 30 seconds, Denise's
participation ghowed a gradual steady increase
to ten minutes following the behavioral program,
(See figure 6).

Roy, age 6, did not interact with peers in an
acceptable manner, but was disruptive rather than
cooperative, and aggressive. The program was
designed to help him not only spend more time in
peer relations, but in acceptable behaviors in
peer relations, Verbal praise and time=-out
helped raise his acceptable interaction times
from 30 seconds to four~five minutes (Figure 7).
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I1I. CONCLUSIONS AND RECCMMENDATIONS:

The project has achievad three major cbjectives -

(a) The developnent of a celection and
training model implementable by other
training institutions.

(b) The identification of tentative screening
measures helpful in th2 identification
of trainees suitable for behavior modification
consultation training.

{c) The demounstration that the training program
can develop paraprofessional undergraduates
as cousultants to teachers.

The most critical contribution of this project was
the clear demonstration that undergraduates, without
in-depth backgrounds in psychology, can be trained
in helping-consultation endeavors. The training model
used emphasizes a limited goal: that of developing skills
in behavior modification interviewing and consultation
via program design. It has developed a model of interviewing
training especially designed for behavior modificaticn
interviewing, a unique objective. In this respect it is
a model complementary to the type of model used by
Carkhuff in training for helping relations interviewing;
however, the Carkhuff model is felt to be unsuitable
for behavior modification work of the type in this
project. The project's training procedures may be
implemented by others, given a background in behavior
modification work, Currently, the training model is
being extended, using the trained paraprofessionals
to train other parapreofessionals,

It should be noted that the consultation program, and
the training model, were directed at the use of operant
behavioral techniques, The field of behavior mcdification
also has other procedures, such as desensitizationm,
anxiety management training, aversive training., It is
the project director's belief that the operant approach,
with its associated techniques (extinction, time out,
shaping, etc,),is the most promising for dealing with a
majority of the problems in day care centers,preschools,
and elementary schools, Furthermore, the operant approach
can be most readily transmitted on a consultation basis.
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The data on the screeaing measures have clarified
scme aspects of trainimg, but raised new questions in
others, There was confirmation of the theoretical
expectation that successful paraprcfessional consultants
should shcw moderate avtcousey and low needs to dominate.
Data also added the importance of moderate achievement
drive (possibly as it affects the desire to learn) and
low aggressiveness. Certain aspects of the training
experiences were also helpful to socme degree in
predicting success, such as knowledge of behavioral
principles, the ability to conduct an interview,
communication skills, and program design. All of these
latter activities were an integral part of the training
itself, that is, for example, the trainees had been
trained in interviewing prior to being required to
make a trial run at ccnducting an interview in Meeting
6. Thus their performance was a reflection of how well
they learned from their training. In effect, the
selection for consultation placement shouid therefore
be a function of examination of characteristics chown
by the trainee applicant before training, as well as
the level of achievement shown by those applicants
completing training. Training and selection are not
completely isolated activities; selection and evaluation
must continue to be used during training itself,

A major aspect of gelection raised by the project date
is the discrepancy between criteria used by project staff
and that used by the teachers who relied upon the
paraprofessionals for help. The ratings by project staff
correlated only .27 with those by the teachers. This is
only partially explained by the limited range of the
scores, More likely, there are different criteria being
used by the two sets of judges, If teacher satisfaction
with the consultant is important, then the data suggests
that paraprofessionals should be selected with low
Dominance scores on the Edwards Personal Preference
Schedule, If the project staff's satisfaction is used as
the reference point, then paraprofecssionals should be
placed upon the basis of thair performance in the interview
task in Meeting 6 of the training sessions. It must be
quickly pointed out that these distinctions become less
important when the outcome of the consultations were
examined, Of the 21 cases with data on the effects of
the paraprofessiocnal consultation contacts, oaly three
showed no improvemente following consultation, Basiecally,

27.



this means that the consultants were generally effective
in accomplishing the task for which they were trzined,
to halp teachers effect desired changes in children
with problenm behaviors.

Several reccrmendations should be reviewed by others
who plan on use of thzs training model:

(a) Screening and selectica are important.
Indiscrimirate admittance of any applicant
to training runs the risk of producing
poor consultants who may attempt to offer
their services to an unwary public. Behavior
modification has proven itself to be a
powerful tool in effecting change, both
for good and tad. An incompetent 'expert'’
can adversely affect a child, but escape
blame by claiming that the behavioral program
was at fault, With the demands for behavioral
perscanel, and the popularity of behavior
modification techniques, careful measutres
must be taken to avoid misuse,

It is the belief of the project director that
training should not be offered to persons with
any of the following: an inability to understand
the underlying principles of behavior modification,
an attitude of inflexibility or unwillingness
to secek advice, a dogmatic belief that programs
can be designed without accurate concrete
infcrmation, an inability to translate psycho-
dynamic terms or concepts into concrete and
obsexrvable behaviors, an inability to translate
theory “nto application, a lack of ability to
listen and help others to provide concrete
information through asking the apprcpriate
questicns. Certain personality traits contribute
to poor ccnsultation: interpersonal tension or
anxiety, extreme dominance and talkativeaess,
extreme passivity or deference, irresponsibility,
lack of maturity, flightiness of thoughts,

It is of interest to note that a background
in psychology is not nceded for training in
congultation in behavior modification. In fact,
one trainee was refused placement in the Phase II
part of the program because project staff
felt he could not grasp the behavioral principles;
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this dzficiency was attributed to an
extensive backgrcund in psychodynenic

terms and work. He could only conceptualize
czses in terms such z2s ‘conflict,
unconscious motivaticn, idcatificatica,
fruczration tolerance, dzpendency needs,'
and so forth, and could not obtain the
types of concrete information needed to
design behavioral programs.

(b) Two changes in the training model seem
valuszble, The observational task in
Meeting 1 did not provide either helpful
screening information or training. It was
felt to be stressful by the trainces as
well,

The three hour time span for each
training session should either be broken
with a rest period after the second hour,
or should be reduced to two-and-a-half
hours.

(c) At the start of the field placement, the
project director discussed the general
ideas about behavior modification and its
use with agency staff, vhere possible, This
was found to be a valuable means of
helping referral teachers in better using
the consultation services. Where programs
were not maximally effective, part of the
problem was in the inconsistent use of
the behavioral techniques by the teachers.

(d) Obtaining base-rate data and follow-up is
crucial, This provides information on
whether the target problem is real, the
factors associated with the problem, and
the effects of the program. Changes in
programg may be needed and can be determined
by the data.

(e) Consultants should be made aware of the needs
and characteristics of the referral teachers,
Those teachers who are distinctly interested
in fostering growth and change in their
children respond well, Those who see the
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(£)

(2)

behavior modification consultation as an
easy way of 'baby-sitting' their charges
may be less dependable in implementing
programs.

Consutltants night first examine the
referral setting to determine whether -
classroom management directed at the
entire class is needed. Occassionally
the teacher requests help for one child,
but is unable to devote the needed
attention for program implementation
because the class as a whole is disruptive,
Programs which help to first control the
classroom may have to be given first
priority.

The training model can be readily adapted
to summer institute or summer coursework
structures, It is critical that Phase I
training be followed by Phase II

field experiences for those trainees who
intend to actually function as consultants.
Although the Phase I training provides
intensive action-oriented experiences,
there is very little substitute for

the reality of an on-the-job exposure.
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ATTACHMENT A

Letters for Faculty




1 November 1971
Colorado State University
Psychology Department

Dear Colleague:

As part of an exploratory program into training paraprofessionals,
I am initiating a Winter tevm, 1971 and a Spring term, 1972 program.
This program will involve training of undergraduate students in
consultation in behavior modification.

THE PROGRAM: For a select few undergraduates, I will be offering two
scparate experiences (one being the prerequisite for the other).

As Special Studies in Psychology, in the Winter Quarter, students

can receive intensive training in interviewing skills and princlples

of behavior modification. This: Winter quarter work, under my direct
supervision will enable the uvdurgraduate enrollee to learn about the
nature of interviewer responses, to engage in role-playing interviewing
experiences, to receive feedback on his own skills, to observe
interviewer models, to learn about reinforcement principles applied to
children, to engage in designing behavioral programs for children

with problem behaviors, and to learn to engage in consultation interviews.

For some who complete the Winter work, they will be invited to continue
in the Spring Quarter in field placements., In this experience, the
students will have the opportunity to put into effect the skills
learned in the previous term. The field placement will be within the
Larimer County area and will involve actual consultation experiences.
All consultation will include two hour supervisory meetings to help

the student in interviewing, behavioral planning, and strengthening

his skills in providing consultaticn services for professional workers
dealing with children.

TRAITS REQUIRED OF APPLICANTS FOR THE PROGRAM: I am hoping to rely
upon your personal knowledge of your undergraduates to help me

reach students for the Winter term. I realize that the time is very
short since we are now in pre-registration. Additionally, some students
may miss this opportunity because of inflexible schedules. However,

I would much prefer the personal contact and recommendation route,
than the indiscriminate public announcement via advertisements, or
word of meuth. I conceive this to be a restricted program, limited

to the very special undergraduate who can meet certain qualifications
and who is excited by a different learning experience which would be
of value to him in his career and even his future personal life.

For this reason, I hope you will consider thz undergraduates whom
you know and have contact with and who meet most or all of the



following characteristics:

1. full time undergraduate student,

2. academically solid, able to learn and apply principles,

3. responsible and can be depended upon to c3rry out assignments,

4. mature, relates comfortably to older persons,gains confidence,

5. mentally well organized, not flighty or irpulsive,

6. articulates well,

7. capable of thinking analytically 'on his -feet',

8. well groomed, unafraid to dress neatly and professionally,

9. aware of own limitations, unafraid of admitting nced for advice,
10. interested in gaining exparience in behavior modiification with

" children's problems.

TIME REQUIRED OF APPLICANTS: DBecause I want to train these undergraduates
intensively, a time committment is obviously needed. Although some students
.who complete the Winter quarter training will not be able to take part in
the Spring term (because of enrollment limitations), all students who
apply for the Winter term work should plan on being invited for the Spring
term course as well. Hence, I am asking basically that the students

think in terms of two quarters.  The time schedule is as follows:

Winter Quarter, Interviewing & Principles of Behavior Modification:
(Offered as Special Studies), 4 credits, consent of instructor:

4 sections offered, each section meeting twice a wook for
3 hours per meeting:

Section 1 ~ Monday and Wednesday morning (exact times arranged)
Section 2 - Monday and Wednesday afternoon (arranged)
Section 3 - Tuesday and Thursday afternoon (arranged)
Section 4 - Tuesday and Thursday afternoon (arranged)

(Each section to be limited to enrollment of 5 students) .

Spring Quarter, Field Placement in Behavior Modification Consultation:
(Offered as Special Studies), 4 credits, consent of instructor:
hours and dates to be arranged, students are expected to commit
two hours blocked together on Monday or Wednesday or Thursday
plus one additional hour for field consultation work.

WHAT TO DO: If YOu'have some undergraduates whom you think might quélify
and who might have the interest and the time during these next two quarters,
please:

(1) Write down the students whom you recommend to be applicants. I
am hopeful you can come up with about 5 students to send our way
for consideration. Put an asterisk next .to the names you feel are
especially qualified for training. Send me this list by campus mail
or call me at extension 6363, no later than Tuesday afternocn,
November 9, 1971. (I am askiﬂg you and a few other faculty for their
personal recommendations. 1f you have none, please do NOT turn this
request to anyone else to answer, and by all means do NOT post it).



(2) It would be extremely helpful if you might perscnally contact
the students whom you are recomrending and inform them about the
program, and their possible interest. These students must contact
me no later then November 15, 1971 so that we can couplete the
nccessary arrangements to plan for the first meeting in the next
gquarter {at an carly enough date to permit Drop-Add activity, if
necessary) . .

(3) Once I receive ycur list, I will also contact by letter, these
students and invite them to drop in for further explznations.
We ‘will also have available an application form, and will arrange
a personal interview(in the event that we have more applicants
than space). STUDENTS SHOULD NOT SIGN UP? FOR THE SPECIAL STUDIES
UNTIL FORMAL CCNSENT IS PROVIDED BY ME.

I am personally excited about the possibilities and potentialities
of this training. The students who are accepted have the unique
opportunity of receiving special training which can be of value to
them whether their major is educaticn, child development, social
welfare, hearing and speech, occupational thcrapy, psychology, or some
other helping work. It is conceivable that we may be spearheading our
own movement towards (1) providing more meaningful and valuable early
training to undergraduates, while simsltaneously (2) providing the
community new rescurce persounel who can fit the service needs through
consultation expertise. Since the objective is behavior modification
consultation training for children with problems, the implications
of the training experience &re enormous.

I hope you are as excited as I am in seeing this work. Please
take a few moments to send me your list and to personally convey
your enthusiasm to your students. If you wish to clarify some
questions, don't hesitate to call or stor by my office in the
Social Sciences Building, € 52. But do hurry, we are short of time.

Cordisll
77 Ys

Richard M., Suinn, Ph.D.
Professor & Associate Head

P.S. My apologies for not personally calling, and for this
reproduced letter; given the time limiations and my desire to
reach you quickly, I'm afraid I had to succumb to this means.



ATTACHMENT B

Letters for Students




3 November 1971
Colorado State University
¥sychology Department

Dear

As part of a special program in behavior modification training, 1T
am initiating a Winter term, 1971 and a Spring term, 1972 program.
Students selected for thig program will receive intensive txalning
in consultatisn in behavier modification, and interviewing.

- As part of my search for the special student whom I seek to join
in this program, I have asked a handfull of faculty for their advice.
Your name was recommended by a faculty person who thinks quite highly
of your abilities, motivation, and interest.

Let me tell you something about the program. Two separate experiences
will be offered, one being the prerequisite for the other. As Special
Studies in Psychology, in the Winter Quarter,you would receive intensive
training in interviewing skills and principles of behavior modification,
You will become involved in learning about the nature of interviewer responses,
how to interview effectively, the use of reinforcement, the design of
behavioral programs for children with problem behaviors, and the consultation

process. You will engage in role playing, receive feedback, and design
behavior modification programs.

For some who complete the Winter term work, they will be invited
to continue in the Spring Quarter in field placements. In this experience,
the student will put into effect the skills learned in the previous term.
The field placement will be within the Larimer County area and will
involve actual consultation experiences. All consultation will include
two hour supervisory meetings to help the student in interviewing,
behavioral planning, and strengthening his skills in providing consultations
for professional workers dealing with children.

To achieve the training and field experiences, ycu should:

(1) Contact me immediately by telephoning ext. 6363, or seeing me in
Social Science, C 52,

(2) Fill in 3n application form, and appear for a screening interview.

(3) Have a flexible-enough-schedule in the Winter Quarter that, if-you . - . -—
are accepted for enrollment, you will be able to meet twice a
week for 3 hours per meeting in one of the three sections:

Section 1 - Monday and Wednasday morning (exact hours to be
arranged)

Section 2 - Monday and Wednesday afternoon (arranged hours)

Section 3 - Tuesday and Thursday afternoon (arranged hours)
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(4) Be enrolled as a full time student, with sufficient time to
work with us and not jeopardize your usual academic work.

Althcugh I would like to have. all of those students recomzznded
to me admitted into the training, unfortunately I must limit the
enrollment. Hence the screening process, and the interview. I c¢m
planning on having those who actually ave admitted into the course
enroll during the 'Drop-Add" period in the next term.

I am personally axcited about the potentialities of the trairing.
You have the unique opportunity of recelving graduate level training
experiences which can be of value to you whether your major is
psychology, education, sqcfal welfare, occupational therapy, hearing
and speech, child development, or for that matter some other helping
work.I believe the experiences will prove to be most relevant, and
certainly of immediate benefit,

I wish I could promise you here and now that you will be among
those screened into the course. But such a decision must be made
on the basis of the application, the screening interview, and
the number of students we can admit. I will say that you come
highly recommended by one of the faculty whom I hold in high
esteem (Benson, Delworth, Miller, Titley, or Viney of Psychology;
Ball of 0.T.; Duffy of Hearing & Speech; Dash of Education; Kuipers
of Child Development; Enos of Social Welfare; or Titiey of Academic
Advising). If you are turned on by the idea, and if your schedule
permits you to consider such a course, I urge you to contact me.
The deadline date is November 15, 1971 for applications. Do hurry,
we are short of time and must plan.

Professor & Associate Head

P.S. My aﬁologies for this reproduced letter; given the time limitations
and my desire to reach you quickly, I'm afraid I had to succumb to
this means.
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Applicztion Forms and
Screening Tests Samples




APPLICATION FOR BEHAVIOR CONSULTATION

TRAINING
Name: Date:
year mo. day
Current Address: Birth:
o year mo. day
Telephore: ‘Major at CSU: _
. Year in College: (Circle): Fr So Jr Age

Years & Months
Permanent address:

Marital Status: Single Married Separated Divorced Engaged

No. Credit hours enrolled this term: - No. Hrs. Completed:

Cumulative grade point (exclude P.E., music, crafts):

Have you carned less than a 'C" grade in any class? Yes No

Which class? Your advisor's name

Are you employed; if so, how many hours By whome?

Have you been seen by anyone for a major physical problem? Yes No
Have you been seen by anyone for psychological counseling? Yes No
Parents' Occupations: Mother's Father's

How many children in your family: # brothers # Sisters

Indicate your birth order (lst born, 2nd born, 3rd born, etc.)

If married, how many children do you have: Ages

Occasionally we may wish to expedite acting on your application. To achieve
this your consent is needed to permit one of our professional staff tc
request data appropriate to your application (e.g., transcripts of college
work, current academic files, health or psychologicl materiaisz,etc.)Also,
Tor training purposes, audio or tape recordings and/or observations are
desirable. Please indicate your consent for such by signing below:

"I , authorize Dr. Richard M. Suinn or
Your Name (Print)

or his designee, to request and receive academic, educational, medical,

psychological, or other similar reports, and to make audio, video tape

recordings or observations during training sessions. I understand that

such material will remain confidential to professional staff, and will be

used pertinent to my application or training in Behavior Consultation.

Date:

- Signature
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I. List any expariences which ingq}ved dealing with people or children,

such as jobs, volunteer work, projects, clubs, etc. Note any
LEADERSHIP roles you had:

II. Indicate briefly why you are interested in the training:

III, Indicate your stirengths which you feel qualify you for the

training (EXCLUDING experience):

IV. Indicate your wealinesses which you feel may slow your training
down:

V. For the following 5 items, circle the number corresponding to

. the description which most nearly fits your recall ef your
elemantary scheol teachers when you were in elementary school.
Weseribe the typical teacher you had by using the circle;

then re~read the items, and describe your best teacher by
using an "X" over the number).

1. My elementary school teacher was:

L ) -3 —

4 k]
enjoyable

bearabie unpleasant



=3=

V. (Continued): Circle the number describing the TYPICAL teacher you
had in clementary school yourself; Put an "X" ever the number describing

the BEST teacher you had in elementary school.

2. My elementary school teacher was:

5 4 3 2 1
frustrating tolerable stimulating

3. My elementary sichool teacher was:

] v L l L)
1 2 3 4 5
outstanding average incompetent
in
competency

4. My elementary school teacher was:

¢ ~ T T 7 Y
1 2 3 4 5
flexible, moderately rigid,
open open closed
to ideas - minded

5. Regarding elementary teachers of mine:

5 _ 4 3 2 1
I disliked I had no I liked
then strong then

feelings




RATINGS OF TEACHERS (APPLICANT'S)

The following list adjectives which may characterize the TYPICAL
ELEMENTARY SCHOOL TEACEER in today's public schools. Place a check

in front of as many of the adjectives which you feel describes the
typical elementary teacher as yvu see her (him) in today's schools.

Even though you might not have had any recent experiences with elementary
teachers, please do the best you can. Use as many or as few adjcctives

as you wish.

well organized

:punitive

knowledgeable
innovative
warm

friendly

makes routine decisions

easily

permissive

well trained

uses modern methads
easygoing

poised

keeps class busy
fair

articulate

makes subject matter
relevant

spontaneous

self assured

gets assignments -back -

to students quickly
strict

creative
stimulating

supportive

likeable

classrsom is efficiently

run
consistent
talented

communicates
effectively

cheerful
distant
orderl&
lenient
competent
traditionmal
caring
affable
punctual
firm
perceptive
patient

responsive

“outgoing

detailed
impartial
inquisitive

receptive teo
" ideas

temperamental
timid

preparced for
class

uses praise
for control

clear thinker
encouraging
empathetic
humorous
methodical

uses punishment
for control

bright
gains rapport
undergtanding

personable

II. Re-examine the adjectives you checked. Double check (i.e., place an extra
check) next to the 10 adjectives you feel are MOST CHARACTERISTIC of today's



QUESTIONNAIRE G

Neme: ‘ Date:

DIRECTIONS: The following is a study of what the general public thinks
and feels about a number of important social and personal questimns,
The best ansWer to each statement below is your personal opinian,
We have tried to cever many different and opposing points of view; you
may find yourself agreeing strongly with some of the statements,
disagreeing just as strongly with others, and perhaps uncertain about
) ~ others; whether you agree or disagree with any statement, you ean be
sure that many people feel the same as you do.

Maxk each statement in the left margin according te how much you
agree or disagree with it. Please mark every one, Write +1, +2, +3,
or -1, -2, -3, depending upon how you feel in each case.

+1: I AGREE A LITTLE -1: 1 DISAGREE A LITTLE
+2: I AGREE ON THE WHOLE -2: 1 DISAGREE ON THE WHOLE

+3: 1 AGREE VERY MUCH -3: I DISAGREE VERY MUCH
1. The United States and Russia have just about nothing in csmmon.
2. The highest form of government is a democracy and the highest

form ef demqQcracy is a government run by these who are mest
intelligent.

3. Even though freedom of speech for all groups is a worthwhile
geal, it is unfortunately necessary to restrict the freedys:
of certain political groups.

4, It is only natural that a person would have a much better
acquaintance with ideas he believes in than with ideas he opposes.

5. Man on his own is a helpless and miserable creature.
6. Fundamentally, the world we live in is a pretty lonesome place.
7. Most people just don't give a "damn" fer others.

8. I'd like it if I ceuld find ssmecne who would tell me how to
solve my personal problems, 4

9. It is enly natural for a persen te be rather fearful of the future.
v ww__10. There is.so much to be_done and so-little time-to do-it in.
‘11. Once I get wound up in a heated discussion i just can't stop.

_ 12. In a diseussion I often find it necessary to repeat myself several
times to make sure I am being understood '

13. In a heated discussion I generally become so absorbed- in what I am
going to say that I forget to listen te what the others are saying.




14, It is better to be a dead hero than to te a live coward.

~15, While I den't like te admit this even to myself, my sccret
arbitiocn is to become a great man, like Einstein, or Beethovan,
or Shakespeare,

16, The main thing in life is for a perscn to want to d¢ something
important,

17. 1f given the chance I would do somzthing of great benefit to
the world.

18. In the history of mankind there have probably been just a
handful of really great thinkews.

19, There are a number of peopﬁe I have come to hate for the things
they stand fer,

20, A man whe docs net believe in some great cause has =aot really
lived,

21, It is only when a person devotes himself to an ideal or a cause
that life becomes meaningful,

22, 0f all the different philosophies which exist in this world
there is probably only one which is correct.

23, A person who gets enthusiastic about tovo many causes is likely teo be
a pretty "wishy-washy'" sort of person.

24, In times like these, a person must be pretty selfish if he considars
primarily his own happiness,

25, When it ccmues to differences of ‘cpinion in religion we must be
.careful not to cempromise with those who believe differently
from the way we do.

26, The worse crime a parson sculd commit is to attack publicly the
people who believe in the same thing he does.

27. To compromise with our political opporents is dangerous beczuse
it usually leads to the betrayal of our ewn side.

28. A group which telerates too much differences ofopinian ameng
its ¢wA members cannot exist for long.

- 29, There are two kinds of pecple im this world: thosc wheo are fer the
truth and those whe are against the truth,

___30 In times like these it is often necessary to be more on guard
against ideas put cut by pecple or groups in one ’s own camp
than by those in the oppesing campe.

__ 31, My bleod boils whenever a person stubbornly refuses to admit
he's wreng,




. 32. A person who thinks primarily of his «wn happiness is beneath
contempt. :
___33. Mest of the ideas which get printed nowadays aren't worth the
paper they are printed c¢n.

34. In this ecmplicated world of ours the only way we can know what's
going on is to rely on leaders or experts who can be trusted.

35. In the leng run the best way te live is to pick frieands and
" asseciates vhose tastes and beliefs are the same as one's cwn.

36, It is often desirable to reserve judgment about what's going
on until one has had a chance to hear the opinions of those
one respects, :

37. The present is all to often full of umhappiness, It is only the
future that eounts.

38. If a man is to accemplish his mission in life it is sometimes
necessary to gamble "all er nothing at all".

39, Mgst people just den't know what's goed fer them.
40, Unfortunately, a gead many peeple with whom I have discussed

important sccial and moral problems den't really understand
what's geing on.
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ATTACHMENT D

Training Materials
Trainiug Model (also appezrs as Table 1)
Rating Scale, Meeting 1
Scoring Rules, Meeting 1
First 11 Excerpts
Instructor's Key, Meeting 1
Excerpts with Preset Responses, Meeting 1
Second 11 Excerpts, Meeting 3
Attending and Hearing, Meeting 5§
Interviewer Roles, leeting 5
Interviewee Roles



TABLE 1
TRAIFNING :i0DEL
I. SCREENING

A. Faculty references

B. Application form, schedule scale of times
C. Tests: Dogmatism, EPPS

. D. Interview by two interviewers:
“#hy should you be selected?”’, ''Why should you not

be selected?

II. INTERVIEW

A. Pre-Session: Ss given first 11 excerpts and asked
to type replies on ditto for distribution

B. ideeting 1 (3 hours): Understanding Interviewing
30 min. 1. Introduction, Structurec to progran
30 min. 2. Observational Task
a. Pass out rating items -- purpose is to aid in
determining training nceds, e.g., observational

skills and ability to obtain information quickly

b. Ss and observers fill in items

15 min. 3. Break
45 min. 4. Feedback
60 min. 5. Begin training in Discrimination using rules and

excerpts with pre-set responses; instruct Ss to score
remainder at home before next meeting '

C. Meeting 2 (3 hours): Understanding Interviewing --
Continuation of Discrimination

D. Meeting 3 (3 hours): Understanding Interviewing
60 min. 1. Continuation of Discrimination
60 min. 2. Return Ss' own responses to the 11 excerpts and
have them score (instructor has scored these on
his own key) :
3. Have Ss suggest better responses to the 11 excerpts.

Assign new 11 excerpts for takehome to write new
responses based on their learning.




E. ideeting 4 (3 hours): Interviewing Skills
75 min. 1. Base line data: Ss rotate roles of interviewer --
interviewez about 4-5' each (roles pre-assigned
as vocational); Ss not to reveal or discuss details
of roles. Videotaped.
60 min. 2. Lecture on interviewing using handout.

45 min. 3. Feedback from videotape for about 3 Ss.

F. Meeting 5 (3 hours): Interviewing Skills, Simple

26 min. 1. Feedback continuation for remaining Ss.
4 min. 2. Attending and Hearing: Emphasis on being a ‘‘receiver'.
Videotaped.

a. Relaxed posture, eye contact, verbal/non-verbal
responses all important.

b. One student-attending and or: student-interviewee.

c. Attending student does 2 minutes of the best
he can, then suddenly switches to the worse.

30 min. 3. Playback Attending Behavior videotape and discuss.
4. Responding Training:

a. All Ss are randomly given an Interview Style from
the following -~ Passive Response, Tangential
Response, Changing Response, WNarrowing Response,
Empathy Response, Rapport Building Response.
Styles are used for 2 minute interview.

b. Ss also role play pre-assigned roles for the
Response Style Interviewer. Interaction is
videotaped. NOTE: roles are not to be revealed.
c. Discussion using the videotape. Ss encouraged
- to discuss their ability to control their
interviewing style and their reactions.
24 min. 5. Summary of Interviewing Experiences to date.
G. ileeting 6 (3 hours): Interviewing Skills, Complex
20 man. 1. Roles reassigned and videotaped consecutively.
Interviewers are to use the most appropriate
interviewing style for the interviewee roles.

160 min. 2. Playkack and feedback.




«ecting 7 (3 hours). Interviewing Skills, Complex

1. Lecture--demonstration on Sequential memory,
alternative hywcibacgs-formation, source of
conclusions {<¢iv»ix sbservation, inferences,

or hiasj.

vip i

2. Role-playimg wi<i
interrupted =
hypothesis-foiw:
based on the Inys

sotic interruption. Ss are
~araged to deal with memory,
»ry, or drawing conclusions,

III. BEHAVIOR MCDIFICATION

90 min.
90 min.

A.
90 min.
90 min.

B.
60 min.
120 min.

C.
60 min.
120 min.

D.
180 min,

E.

QO

ERIC

Aruitoxt provided by Eic:

HMeeting 8 (3 hours): Understanding Behavior Modification

1. Lecture on Basi¢ Principles. Encourage Ss to
participate through examples.

2. Assign readings and journal articles to abstract.
Explain abstracting and goals.

Meeting 9 (3 hours): Understanding Behavior Modification

1. Using cases from Ss' experience or from case resource
file:

a. Identify relevant and irrelevant information.
Hlave Ss justify their positions in writing.

b. Present additional information based on Ss
questions. Have Ss further discuss the relevancy
of the questions and answers.

c. Continue procedure of questions, justification
of questions, categorizing of questions' relevancy,
answers, categorizing the value of the answers, etc.

2. \VWritten Test.

leeting 10 (3 hours): Understanding Behavior itlodification

1. Review Abstracts. Focus is on identifying reinforcers,
method, cause, etc.

2. Continuation with case discussion approach to classify
relevancy of information.

Meetings 11 to 16 (3 hours each): Behavioral Programming
Subjects are given behavioral programs to design from cases
actually presented to them. Programs are discussed for

simplicity, feasibility, and appropriateness.

deeting 17 (variable): Interviewing for Behavior
Modification

Subjects interview a ‘'live' client for 30 to 60 minutes,
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FEEDBACK REPORT FORM

I. LEVEL OF PARTICIPATION: To what extent does the person join in?

Name: Rating:
Passive Outgoing
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 S

I1. DOMINANCE: To what extent is the person dominant in an appropriate way?

Name: Rating:

Appropriate Dominating,
Leadership & Doesn't attend-
Initiation te Others

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

III. COMMUNICATION: How able is the person in expressing his (her) ideas?

Name: Rating:
Articulates Trouble
well Expressing
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1

IV. LISTENING & UNDERSTANDING OTHERS: How well does the person listen to
and understand what others are saying?

Name: Rating:
Responses suggest Respenses show
nt understanding understanding
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5

V. WARMTH: Does the person seem warm,friendly or cold, distant?

Name: Rating: e
Cold,Disinterested Interested in
. you, warm

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

Q 1 2 3 4 5
ERIC 1 2 3 4 5




D-2 Scoring Rules
First 11 Excerpts




RUIZIS

SCCRING OF BEFAVIOR CCUSULTATICS RESPCISES

A, Generzl Categories of Responsces:

1. Empathy: some comments by the raferrasl agent demand, as the avopropriate
reply, an empathic respcnse. Empathy inveolves 2 statement which
indicates you understand the other person's feelimngs or state. It
often is helpful in developing rapport.

2. Narrowing: some comments are more appropriately responded to by
a reply which helps the cther person to focias in more specifically
on a topie. In our sense, narrowing serves o c¢larify or make more
concrete the information being commumicated. It is very vzluasble in
helping the consultant to grasp the situsation well enough to design
prcgrams to help.

3. Respect: respect c-nveys a supportive, evaluative (but in a positive
direction) reaction towards the other perion. It communicates your
regaxrd for the abilities, capabilitics, ete. of the other personm.
This is often done in a menner as to avoid condescension. Respect
also aids in rapport.

B. Frocedure for Scoring:

1. First, determine what type of response is demanded (is apprcpriate)
given the referral agent's statement, Is empathy needed primarily,
or is narrowing the mcre relevant reply? Onme way of judging this
is o ask yourself: If I choose to say this, what will it lead the
other person to say in return...is this productive?

2. Once you have docided on what is basically called for(empathy,
narrowing, or respect), theun decide whether the response given
which you zre scoring is worth a score of 1.0, 1.5, 2.0, 2.5, or 3.0.
Definitions of these follow in the next section. Learn the definitions
of the 1.0, 2.0, and 3.0 scores first, '

C. Definitions for Scoring:

1.0 ;: This is used when the response is harmful either to empathy,
: respect, or %o narrowing & clarifying, It is used when the response
detracts frgwm progress. It is used when the response is inappopriate
(e.g., the appropriate response is narrowing, but the person gives
t . a high level empathy response instead).

Empathy: a 1.0 response is one which ghows a misperceiving of the
-feeling exprecsed, or one which is am overexaggeration-
(e.g., "You pocr dear'", "That's just terrible!!) or one
which is a gross understatement, :

Narrowing: 4 1.0 response is one which pulls the interviewee to an
irrelevant topic, or cncourages talking in generalities
(e.g., '"Tell me more about the child's emotional dependency
reactions', "Tell me about the repressed cenflicts"). 4o




1.0 is givan vhen the respense is an atrexpt at narrowing,
but misstates the problem, or encouraces the interviewe=

to continue taiking about the problem in 3 vsgue way

e.g., you say "'"Teil me more about that" zftzr th: intervimwe:
has dzscribedthe cituation in acbicuous tewws). A 1.0 is
given {or vespons2s invelving draving comcivsions or making
intcrpretations too carly (e.g., '"Ds y . think that the
child needs attention?", 'What d¢n you think is the cause?",
"How do you think the parents fit into this?"), or giviag
advice too early (e.g.,'Why don't vou try deing...?",
"Have you tried...%).

Respect: A4 1.0 involves a negative evaluaticn of the interviewee's
stated feeling, or a nonacceptance of it (e.g., '"You
sound angry, but that's not my job to deal with that",
"Teachers shouldn't allow themselves to feel angry.",
“You tried a lot cf things and failed.", "You reaily

tried THAT?"), A 1.0 is given when a fact is negatively
evaiuated or demied in a detrimental way (e.g., '"No,
you're really wrong, things don't happen that way.").

1.5 : This score is given wherever 8 response is not as damaging as
a 1.0 but nut minimally helj;ful as a 2.0 would be. Regarding
narrowing, a 1.5 is given when an attempt is made to help the
intervizuce be specific, but the attempt has a 52-50 chance of
leading in the right direction (e.g., interviewee mentions
more than one problem "Shz doesn't get involved...I don't know
if I'm right to push her...could be the mother's attitude" and
interviewer's reply is 'Exzplain about the mother".) A 1.5 for
naxrowir ; is also given for the early inquiry about what the
interviewee has tried to do (e.g., "What techniques have you used?").

2.0 : This score is given for responses which are minimally appropriate
ard facilitating, leading to an adequate productivity by the interviewesc.
A 2.0 response iz acceptable because it will probably lead the
interviewee ultimately %o say something valuable, btut it is not up
to the level of the 3.0 respcnse.

Empathy: a 2.0 response usually entails a straight raestatement
or reflection of the other person's feelings.

Narrowing: a 2.0 respcnse opens further elaborations but without
specific guidance from the interviewer towards more concreteness
(e.g., "Tell me more...", "Explain further..."). Too open ended a
question, given the interviewee's remarks.

Respect: a 2.0 response shows support, and is facilitating of the
relationship (e.g., "Sounds like you've really worked hard to

help this child", or "Let's see, I need some help in understanding

a part of what ycu've observed, ...")(Note: the second example may
be helpful as it conveys that you assume the respousibility for
reeding clarification, rather than implying that the interviewee was
guilty nf being vague, etc.). Sometimes a genuine expression conveys
respect without casting blame, e.g.,, "I really lost you there."

ERIC
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2.5 2 4 2.5 is a higher level response than the 2.0, but still not
pearly the most productive possible. The interviewer is along the
right track, but some element of the response makes it less than
fully perfect. The 2.5 response clearly leads to productivity
by the intervievee or establishes rapport and demonstTates empathy.
It shows the intecrviewee that the interviewer is understanding the
natuza of thz prodblem.

\

2.0 : The 3.0 goes to the highest level possible. It is definitely
appropriate for the context, leads to productivity in estabiishing
rapport or clarifying, goes far beyond being only adequate.

The highest level response possible for the circumstance, and
is most facilitative in leading the discussion to deal with topics
in a manner which can lead to program building by the consultant.

Empathy: there is no such thing as a 3.0 empathy response. Such
responses involving empathy usually attend to feeling or

emotions, and if pursued extremely well (so as to deszrve a 3.0
score), will invariably lead the interviewee to focus on discussing
feelings andemotions. In behavior modification consultation, this
is not desirable. In psychotherapy, a 3.0 empathy response may be
highly desirable.

Respect: again a 3.0 response is not appropriate for consultation
since this takes the topic away from relevant information.

Narrowiag: a 3.0 response is very desirable. It leads to a concrete
and appropriate statement of the critical facts relevant to the
interview. It is often judged in ferms of the greatly helpful
way in which the interviewee comfortably and precisely into
clarifying and giving pertinent information. It narrows the topic
to the discussicn of the cleariy pertinent issues. While at the
same time cenveying a sence of interest, acceptance, etc.

(E.g., "Would you give me a specific example of the things he

did recently that pertain to the concern you have?" , '"So he

did the following...., and then what happened next?"” As with

all scoring, the level of the score is a function of its being
highly valuable for the context (thus, the examples given may

be scored lower depending uvpcu the nature of the interviewee's
reply preceeding it).

D. General Statement:

. It should be noted that a high level reply demonstrates to the intervievee

" that the interviewer is really hearing, even the unsaid implications.
Additionally, the high level reply facilitates obtaining the kinds of
data which is needed to construct behavior modification programs;
for this reason, delving into feeling states, emotions, vague psychological
terms, or irrelevant topics, are not valuable approaches. The consultant's
function is not to provide psychotherapy, assuage guilt, swap stories,
chat, or diagnose the presence of pathology. The consultant's task is
.to establish the interpersonal conditions which enhance and facilitates
the interviewees' providing meaningful information for a program to
be designed for the alteration of behavior.




1.
1. I an concerned atout Jimmy. e i3 so agzressive. .2 r=ally tries my teacu-
in+ skills 1I've triesd every approach in thz2 bool.. 7o you chinx tihis behavior
nmodification trin~ will wcr™? I'n ready to try it, =ive it z wairl. Teil me
vhat to do.

2. 1 have heard so much about behavior mcodification. Mo you Tealay tadnu you
n tzach ae? I'm looiian forvard to tuisz. it's a ~ood thiaz to have a service

2 this. I don’t know that I rezily have zay problen calldren to talk acbomt.

Actually I just wanted to l2arn wore aboat belLavior —odiZicatior. Let's see,

I do have.ial who s not really muca of a nroblen. thousn. “faybe I shocld tell

you about Jeifrev. . .?

3. eli T hava this youn: 72irl that has sone real choiional conflicts. She

comes from a fanily with all kinds of stresses, the poor thing. The mother driaks,

the father travzls. She's %ind of a sad withdravm creature vyour hzart oes

out to aer. I'm afraid she's on the ver~c of beconine an autistic child, or

maybz =2ven worse.

4., 1 really don't know what to do. I think it's valuadle if you can see the
cnild for vourself. I know I need 2 hand irn handlin~ him- will you Rliave sowe
2 - v o b
time to observe him? It would help you desizn the prosran for me. Ilis naas’s

Albert.

11. I am not sure if this is a nrobtlem, but Geor~e does not share in ary of tae
cleanine up activities. .After snack time everybody picls up their trash and "re
all march over to the bi3 trash can aad throw our stuff away. Geor~e absolutely
refuses to take part i= this activity so we just cairy it over for him. OJther
than that preblen he is no trouble.

17. I doa’t know way the principal r=ferred Sally. 3ally is no problem at all.
She sits with her hands folued in class. . .never says a vord unless called unon
and acts lilie a perfect lady on the playeround.

23. 0Oh, we Jo have one little suy, a four vear old, who is rzally ~iving3 us

fits! e always wants a toy or somethiny that another child has and when he does-
n't get his own way he literally raises the roof. Before you know it he has a
couple of our :idzes over there tryiny te quiet him down and otier caildren are
jetting upset. We've tried everything we could think of to quiet him down but
nothinj seems to work. iven when we give him the toy he wants, by then he doesn't
want it any longer and throws it down. . .I thinl. if he were my kid I'd spanit him
sood: (Sigh) tWhen it comes t¢ this onc, I give up.

25. Yes, I do have a problem child in my clzss. We've tried everything but

a nothing works. 1llere's his file witih notes that the aides have made, you can-looik
at that and do wnatever you wait te do, but as far as I can sec, you'll end up
just 1like we have.

O
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32. 32illy picks finhts wvith anvone he czn—as 2 mat:er of fact, he's dowva in the
play rcom now for stavtinsg a fisht earlier. Every tiwe he starcs a fi~hc I send

-]
.

him down there by himself but that doesn’t niake hin stop pickinn fights—~if
eny thing, he fishts more frequantiv now.

4%Z. Hello, how can I help you? (“ssime that this is froam s teacher vho has ra-
frrred a case to you azd that this is the first azetinpg you have with her and
2d never met her befcre. She comes in alone.}

45. Uell, let’s 7ot on with it. I only have 15 minutes for my cofica breal and -
ilrs. Erown zald 1 was to spend it with you tryinz to strai-hten out thz latt boy.
Personally, I doa’* beliave in payiny soae child for b2in7 bad.

ERIC
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1.

1. I an concernad about Jimmy. ile is sc asaressive. Ile really tries my teach-
iny skills. Ifve tried every approcach in tiie book. Do you think this bchavior
modification thinn will work? 1I'm ready to try it oive it a whirl. Tell ne
what to do. :

Be careful of misrcadins ter as doubtful. 3de careful of tellinz her because she
scunds ready.

2. I have heard so much ahcut behavior modification. Do you really think you
cen teach me? I'm looiking forward to this, it's a good thin7 to have a service
like this. 1 Jon't know that I really have any problem children to talk about.
Actually, I just wanted to learn more about betavior modification. Let's see, I
do have lal wio’s not really much of a problen though. laybz I should tell you
2bout Jeffrey. . .?

Flichty, overenthusiastic teach»r who needs supportive direction: -you really
don't know if she has or does not have a problem help her decide.

3. Well, I have this young #irl that has some real emctional conflicts. She
cones from a family with all kinds of stresses, thz poor thing.  The mother drinks,
the father travels.. She's lind of a sad, withdrawn creature; your heart goes cut
to her. I‘m afraid she’s on the verge of becoming an autistic child, or maybe
even vorse.

Danrer of talkine about emotional psychodynamics. Gettinn totalk about others
Tather than the client. -~ . : . . -

- oo - .

4. I really don’t know what to do. I think it's valuable if you can see the child
for yourself. I know I need a hand in handling him wili you have some tima to
observe him? It would heclp you design the program for me. ilis name’s Albert.

Request for immediate observational: avoild teacher dictating what you should be
doing to consult,

5. 1-just don’t know what to do with little Betsy. She doesn't seem to take an
interest in any of the activities. All she ever does is stand at the window and
sucl her thumb. We have tried numerous things to set her involved but nothing
seem to work. I just don't Lnow what to do. -

Typical problem of teacher expressing-lack of divection. Request for enpathy? Or
" aarvowing. :

9. To tell you the truth, I've given up on Jim. He's simply mean. I hnow that
. sounds tertible. . .but that's the only way to describe him.

Use of word ~mean -What to do about this? Does she really mean it--be careful.

11. I am not sure if this is a problem, but George does not share in any of the
cizaning up activities. After snack time everybody picks up their trash and we all

mareh nver ta tha hie trash ecan and t+hvow our stuff awav. Georee absolutely re-
O
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14. What can I do with Jimmy K he is a holy terror in class? ile is drivinz me
mad. If it's not one thing its another. You naver knowv what he is ~oing to do
next. Like now look at him he just threw Sally out that plate ~lass window., I
whoat my wits end.

An immediate problem occuring now.

15. Mark seems to be so much slower than the rest of taz class. I don't think
he is less intelligent than the rest of the class but he just can't ke2y up or
worlk as fast as the other children. He is a nice boy thoush.

Because of I.Q. be careful about bteineg misgled.

“Na

16. I don't kiow now you are going to help me with uy children. all you people

"are alike: you think vou chn storm in here and talie over ny classroom and come up

vith answers even thoush you don't know the children. I thini. it's a bunch of
hogwash. How cau you halp Mg when I work with the children daily and still can‘t
stop wany of the prokblens? "\

\
Antagonism may occur to consuiﬁant.

: A

17. I don't know why the principal referred Sally. Sally is ro problem at all.
She sits with her hands foldel in class. . .never says a word unless called upon
and acts like a perfect lady on the plavground.

Someone else refers client; not tealher: how do you deal with teacher's lack
of concern (with diplomacy. )

1. I could certainly use some heln Nn understanding iMary. She is the most un~
happy child I have ever dealt with,

How do you clarify emotions?

23. Ch, we do have one little guy, a fou) year old, vho is really giving us fitsi
Je always wants a toy or something that anyther child has and when he doesn't get
his own way he literally raises the roof. WQzfore you know it he has a couple of
our aldes over thers tryinT to gquiet him dowgn and other children are getting
upset. We've tried everything we could thin% of to quiet him down but nothing
seems to work. Evan when we give him the toy\he wants, by then he doesn't want
it any longer and throws it down. . .I think 1§ he were my kid 'I'd spank him 500d "
(Sigh) When it comes to this one, I give up. -

Complex response by teacher: how do you determind where to start?

25. VWe have two little boys who seem to fight all\the time. I have to watch
them every minute or they will start finghtinz. I think one of them has a lot of
potential and could develop into a real fine studeni\ but the other onez likes to
wake trouble. I would like to be able to sece them byth sattle dowa but I think
there Is little hope for the one. IHe just can't stan) to see anyone get any work
done! ' '

=y

Two children are beins discussed simultaneously; consullant must narrow.




O
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.26. Yes, I do have a problem ciiild in my class. Ve've tried everything but

nothins works. Here's .is file with uctes that the aides have made: you can
look at that and do whatever you want to do, but as far as I can see, you'll end
up just like we have.

Teacher siving the consultant something to do which may tale consultant away from
interviewing the teacher.

27. UYow do I stop Susan fromn wettinz her pants? ‘je take hLer to the toilet but
she won't 20, then no sooner do we bring her back and she wets.

Common problem for nursery school.

32. Billy picks fights with anyone ne can~~as a matter of fact, he's down in the
play room now for starting a fisht earlier. Every time he starts a fiaht I send
him down there by himself, suf that doesn't make him stop picking flehts—-if any
thing, he fights more frequently now. ‘

Be careful about scolding teecher for “punishment . Is isolation maybe a reward?
35. Jimmy 1s a crybaby! I can't do anything with him and if you don't do some-
thinz quick I'11 have him transferred! Oh well, why bother to even tell you about
Jimmy. The other cuy who was here didn't help me any and I don't suppose you will
either.

Jday need to deal with teacher's feelings before narrowing.

36. Sure I have a problem child but I don’t think your naw-fangled ideas and
methods will help me anyway.

liostile attitude by teacher.

41. Joan has a ‘security blanket' which she refuses to part with. . .and to be
honest, I just don't think a younz child should be allowad to become 30 dependent--
it could lead to all sorts of ‘hancups.'

Reises question about teacher’s interpretation of behavior as a hanzup.
42. Hello, how can I hels you? (Assume that this is from a teacher who has re-
ferred a case to you and that this is the £irst meeting you. have with her and

had never met her before. She comes in aloae.)

Confidentiality issue; are you sure this is the referral teacher before you reveal
information on client.

46. Well, let's 22t on with it. I only have 15 minutes for my coffee break and
Mrs. Brown said I was to spend it with you trying to straighten out the Katt boy.
Personally. I don't believe in paving some child for bein< bad.

Problem of a teacher who is in a rush.
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1. I am concerned about Jimmy., 12 is s0 ajgressive, nhe really tries my teaching
s.:ills, I've tried everv apprcach in the book. Do you thirl this beaavior modi--
fication thiaz will work? I'm ready to try it give it a vihirl. Tell me what to
do.

a) Jimy's aggréssiveness really has stymied you you're arasping for straus,

b) You're having some doubts rezardinz whether this behavior mod thing can help?

c) TYou vant me to tcll you exactly what to do wait a moment, doan't be in such a
rush, I°11 do that in a moment after I et some details from ycu.

d) Sounds like you've really been workinz hard to try to co somethinz for Jimmy,
you'’d really like to help him.

2. I have heard so much about behavior modification. 9o you reaily think you can
teach me? I'm lookiny forward to tiis, it‘s a good thing to have a service lik
this. I don't kmnow that I really have any problem children to talk about. Actua-
1ly. I just wanted to learn more about behavior modification. Let’s see, I do

have 1lal who's not really much of a problem, though. :laybe I should tell you about
Jeffrey. . .?

a) You're more interested in learning about behavior modification thaf about help-
-... ing the children. :
) Actually, sounds as thouch you really don't have any probvlems to discuss over.
c) I'm glad you're so positive about behavior modificatiou, so many teachers
aren't, and I have to be kind of wary of what I say. o
d) Supposin~ you tell me more about whichever ome you would like to start with
and we'll see where we go from there. '

3. Well, I have this youag girl that has some real emotional conflicts. 35he
comes from a family with all kinds of stresses, the poor thinz. The motuier drinks,
tiie father travels. She's kind of a sad; withdrawn creature your heart goes out
to her. I‘m afraid she's on the verse of becoming an autistic child, or maybe
even worse.

a) T21l me more avout the family conflict you mentioned.

b) In what way do you feel the mother's drinking has affected the girl.

c) Hava you talked with the mother about her conflicts over the child.

d) Sounds like a tough family situation, tell me something about how the crild
acts in school. ..

4. I really don't kuow what to do. I think it's valuable if you can see the

child for yourself. I knouv I need a hand in handling him; will you have some

time to observe him? It would help you design the program for me. His name’s

Albert.

a) Yes, I'm sure I will have to fet an observation to rezally do something.

b) Is there somethinnm specifically you want me to see when I observe?

c) I can come in tomorrow at 10 a.m. for an observation, how is that?

d) I°ll certainly want to do that weanwhile you micht key me in to .the problem.

5, Gmilio just doesn’'t et alonm too well. :e's from a Hispano family, and seems
lost here. le's siy, I don’t know if he even understands me. lother seems to

use our school as a place for him since she has to work. I'm kind of worrie:
since he doesu't seem to be beunefitting from us.



a)
b)
c)
d)

z
e

2.

Is he bilingual?

Yes, the shyness could be a liandicap to his learning. tell me about that.

Is it that you feel he is a withdrawn bov?

I'm a little unclear about vhat we should pursue, is it something Emilio

is doing, or is it that you're vorried about whether he belongs in your school?

I just don't know what to do with little Betsy. She doesn't seem to take an

interest ia any of the activities. All she ever Joes is stand at tae window and
suck her thumb. UWe have tried numerous thin:s to =t her involved but nothing
scens to work. I just don't lLnow what to do.

a)
b)
c)
d)

7.

It seews that you are quite concerned as you have tried various thinns but
nothing seems to work. What I am wondering is exactly what have you tried?
What have you tried?

YJould you tell me about some of the things you have tried?

- Uhy don't you try to encourage her more?

Jimmy is such a problem. e is always disturbinz the class and fighting with

otiier caildren. Punishing doesn't seem to work. After a few mlnutes he soes
baclk to the same behavior.

a)
b)
9

d)

3.
him

a)
b)
c)
d)
e)

9.

Could you tell me what you have tried?

Try talking to him and explain that this type of behavior isn't right.
Find out why he feels hostile or ‘needs attention. Then you'll be able to
assess what to do.

It sounds like his behavior is quite disruptive to the class. Could you
tall in more detail about what he does, when and how you respond.

Jack is sharp as a tack, the little stinker--but you'd never know it to watch
in the classroomn.

You really sound frustrated.

He kind of hides his talents under a baslet.

Perhaps ne isn't as smart as you thinl.

What is he like in the classroom?

In what ways does he frustrate vou in the classroom?

To tell you the truth, I've ziven up on Jim. He's simply mean. I know that

sounds terrible . . ., but that's the only way to describe him.

a)
b)
c)
d)
e)

lol

lic sounds like a real challenge.

Gee, I really hear your frustration.

I hope you don't give up. 1Ile can be helped.

Can you tell me what you mean when you say mean.

He's been real troublesome. Perhavs you could describe some of his provoking
benavior to ne.

Trank seems to have a difficult time doing tasks which require cutting ancd

pasting., How can I help him?

ERIC
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a) Could you tell me a little more about what difficulties he has in tliese tasks?

b) Describe to me vhat happens when he {8 workinn at these cut and paste tasks.

¢) Why don't you give him specific tasks to do with regard to cutting and pasting
and then reward him when he completes a certain portion.

4) Does he seem to have trouble with any other types of manual worl:?

11. ‘I am not sure if this is a problem, but Georse .does not share in any of the
cleaning up activities. After snaclt time everybody picks up tihelr trash and we all
march over to the big trash can and throw our stuff away. George absclutely re-~
fuses to take part in this activity so we just carry it over for him. Other than
that problem he is no trouble.

a) So Georse seems to be getting along in all the other areas except this one area
and even then you doun‘t see it as a major problem althouzh you still have some
.concern about it. Could you tell me a little more about what things he does
which makes you consider it as a probtlem?

b) Has he always responded this way to marching to the trash can?

c) Could you tell me a little more specifically what he does when you ask him to
help and he refuses?

d) What methods have you tried to get him to pick up his trash?

12. 1lary doesn't want to take part in our group song. Whenever we have this she
just freezes up and refuses to sinz. I don't know what to do, we can't spend all
our time on her_ there are 23 other children in the class. Yet I feel bad because
she is so scared of this, I hope it won't effect her in later years.

a) The difficulty of liary's seems to be a problem and have you concerned. Could
you talk in more detail about what she does and what you have tried?

b) How does she feel about singing? :

c) What specific thinzs have you tried to get her to participate in?

d) Why don't you try using encourazement to get her to sing then reward her after-
wards?

13. 'I just don't know what to do with Ron and Cecil they never turn their work
in. You try and get them to do the work and tihey just laught at you. What can I
do?

a) What hava you tried up to this point?

b) It sounds like it is 2 real problem for you. What types of things have you
tried with them and how do they usually respond?

¢) YHow does the rest of the class respond when these twyo students refuse to do

‘ their assignments?

d) Why don't you try isolatinc them from the rest of the class so they don't get
attention from them for their miBbehavior?

14. What can I do with Jimmy he is a holy terror in class? HKe is driving me

mad. If it's not one thing its another. You never know what he is goiny to do
next. Like now look at him;, he just threw Sally out that plate glass window. I am
at nmy wits end.

Q
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a) It sounds like his actions are very annoying and frustrating to you and the
rest of the class. What I am vondering thousn, is what techtmigques have you
tried with Jimmy to control him?

b) What have you tried up to this point and has lhe responded to any of the teca-
niques?

¢) How long has he been this way? 1Is he the same way at home?

d) ile really does wsound frustrating; have you tried homicide?

15. #ark szems to be so ruch slower than the rest of the class. I don't think he
is less intelligent than the rest of the class but he just can't keep up or werk
as fast as the or'..» children. ile is a nice boy thouzh,

a) So you are somewhat confused about the discrepancy in :iark's ability and achiev-
ment but not sure what is causing it. Have you had his intellectual potential
checkad cut for sure?

b) Assuming he has the potential, what type of activities does he like to do or
work best at?

¢) UHave you tried anything to motivate him more?

d) His slowness is a problem to Yyou but you are not sure now to handle it.

16. I don’t lImow how you are going to help me with my children. A4ll you people
are alike you think you can stora in here and take over my classroom and come up
with answers even though you don't know the children. I think its a bunch of hog-
wash. How can you help me when I worl: with the children daily and still ean't stop
many of the problems?

a) 1t sounds like you are upset with us because you feel we are going to come in
and take over your class. This is not the purpose of our program at all. you
certainly know more about your class that we do. OQur purpose is just to help
you by working with you using the principles involved in learning.

b) I am sorry you feel tiiis way about us, but that certainly is not our purpose
in working with you. _

c) Wiy don't you give me a chance by telling me some of the problems you have and
then you can judge the effectiveness.

d) 1It's not that we want to take over your prezram at all, it's the idea that
maybe we could lhelp you by providinz some possible alternatives that we see as
a function of our particular oricentation.

e) Thue principles involved in our gprogram have been effective in many other
settings and there is no reason why they won't work here,

17. I don't know why the principil referred Sally. Sélly is no problem at all.
Ske sits with her hands folded in class. . .never says a word unless called upon
and acts likec a perfact lady on the playnround.

a) You sou®! like you are quite pleased with her.

b) I don't know. . .%ts kind of sad to see a little girl acting like a young lady.

c) Many times excessive quietness is an indication cf underlyine problems.

d) It sounds as if she would be an easy child to deal with. . .1 wonder if she is
always so quiet?

e) What is she like on tha playground?

f) Can you describe hou she gets alon2 with the other children?
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15. I could certainly use some ielp in understandin~ ‘lary. She is the most unhap-
py child I have =2ver dealt with.

a) How do you usually deal with her?

b) VWhat is it that malkes her hard to understand?

c¢) Unhappy children are a puzzle sometimes. Perhaps you could describe her un-
hapriness to me.

d) You really sound concernad.

e) Could you diascribe soue of lary’s behavior that makes you think that she 1s
unhappy?

£) Uhat do you mean by unhappy?

19. . . . . . .then there is Judy. She’s really a lovable little girl but oh,
so immature,.

a) 7You sould like you really lilie her.

b) How old is she?

c) How old does she act?

d) Despite her 2cod qualities you feel that she isn‘t quite acting her ase.

e) In what way do you wmean immature?

f) What behaviors in particular do you feel are inappropriate for her age?

7) One should be careful how one uses the word immaturity, particularly during
these early years, with such a wvide range of individual differences.

20. I can’t quite put my finner on it, but I feel that Jerry is not hapvy here.

a) lle's Xind of a puzzla to Yyou.

b) Hnmm, that's strange; you have such a beautiful settine for younsy children.

c) Giow do you think he should act? . .

d) Some children are more inhibited in their feelings. It's hard to judge what
a child is feeling

é) Xind of like he doesn t behave as you would expect. llow does he behave?

21. I could certainly use some help with Jessica. She is an unhappy, miserable
child who is disliked by everyone.

a) It kind of sounds as if you have a hard time warwainz up to her also.

b) lYmmm, it's tough to be rejected by everyone around. . .kind of sad to see.

c) Gee, that's a sad situztion for a young 2irl. . .why do you suppose she acts
that way? »

d) Gee, that's a sad situation. <Could you tell me why she is disliked?

22. Jody never suauts her mouth, from the moment she walks throuzh the door in the
morning. ’

a) That nust really bother you.

b) 1It's as thouzh she must constantly draw attention to herself?

c¢) Ou what occassions does her talking disrupt what is planned for har?

d) Let’s sze. Is her talking something that you want to do something with?

O
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23. Oh, we do hazve one little juy, a four year old, wio is really siving us fits!
He always wants a toy or somethin', that another child has and when he doesun't get
his own way he literally raises the rocf. Before you know it he has a couple of
our aides over there trying to quiet hin down and other children are getting up-
set. We've tried everytiiing ve could think of to quiet him dowrn but notaing seems
to vorlk, Even when we 3ive him the toy he wants, by then he doesn’t want it any
lonzer and throws it down. . .I think if h2 were my kid I'd spon® him food: (Sigh)
When it comes to this one, I give up. :

a) It sounds like his parents haven't tauzhi him to behave very well.

b) He really zots things in an uproar! It must be awfully awzsravating when the
thinzs you try don’t seem to work with him.

¢) Boy, he sounds like a real problem for you. What ars soue of the other ways
*hat have been tried to quiet him down?

d) Do you think the child really wants the toy or does he want attention? llave
you tried ignoring him until he's quieted down?

24, Yes, there is this little three year old who just won't get involved with the
rest of the kids, especially in group activities. GHvery time I euncourage her to
participate she just starts crying. Pushing her just doesn't work--~--and she seems
so small and helpless. '

a) It sounds like you have some questior. about whether it would be better to push
her or not.

b) The little girl sounds pretty insecure to me!
c) Have you tried to set her involved at her own speed?
d) It seems to make you pretty uncomfortable that she isn't participating. You

mentioned that she seews so small and helpless. Could you tell me a little
more about that?

25, Ve have two little boys who secw to fisht all the time. I have to watch
them every minute or they will start fizhtins., I think one of thew has a lot
of potential and could develop into a real fine student but the other one
likes to make trouble. I would like to be able to see them both settle down
but. I think there is little hop=z for the ome. le just can’t stand to se2
anyone zet any work done!

a) Yave you tried seperating thewn?

b) The one nas a lot of potantial but the other one is always botherinz him. You
would like to help them Loth but it seems like there isn’t much you can do for
the troublemal:er.

c) You sound pretty angry at the one boy. It sounds like it is pretty aggravating
that he prevents the boy with potential from getting any work done. '

d) It sounds like you really have a problem with those two! What have you tried
so far? '

26. Yes, I do have a problem child in my class. We've tried everythiag but noth-
ing works., iere's his filz with notes that the aides have made you can loox at
that and do whatever you want to do, but as far as I can see, you'll end up just
like we have. '
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a) A real problem huh? Before I look at the file I'd 1l:ike to hear irom you about
whatethé child does that has become such a nroblen.

h) X, I'11 look at the file and will be talking to you about txiq chiid in a
couple of days.

c) You've just about civen u» on this one. What is it that this c¢:..1d does?

d) I can't be of much help to you unless you tell me more about the child. Sounds
lille you really don't like this l:id much.

27. How do I stop Susan from vetting her pants? We take her to the toilet but she
won't ¢o, then no soonor do ve trime her back and she wets.

2) UWhat goes on when you take her to the toilet? Ilow do you approach ner?
b) Uhat have you done to set her to stop wetting her pants?

c) Try reinforcing her when she does 30 to the toilet.

d) What do you do when she wets her pants?

283. I am having a very difficult time vith Mary. She is so disruptive to the rest
of the class. As lonz as I devote all uy attention to her everything is fine, but
the minute I 70 off to do somethins else or help another child, she starts raising
a fit and thrOW110 things all over the room. I just don't know vhat to Jdo. I
can't spend all my time with her.

a) Sounds like she can be pretty frustrating at times. Could you talk in a little
more detail about what happens when she starts to throw a fit. How do you or
your aides raspond?

b) She sceis to be really demandinc of you and you're not sure how to haadle iary.
All you know iz that vou can‘t go on aiving her all of your time in order to
solve the problem.

c) What does she do when you ignore her?

J) Why don't you just punish her in some manner?

29. Jim is a nice boy but we can never get him to eat his lumch. Ve have tried
all sorts of taings but ncmne of them work. It really is becinninz tco worry me,
because he apparently doesn’'t eat very well at home either.

a) llave you had this checled out by the school physician?

b) You really seem ccncerned by his not eating and I wonder what specific tnings
you have tried with him.

c) Cculd you tell me specifically vhat you have tried with him?

d) Jim's rot eating has become a concern of yours but I am wondering if you fzel
this is something that can be worked out or if it involves some type of physi-
cal problem.

33. I don't know what good it's going to do to tallr about Bert to you. I don't
see hov you can help! The problem is simply that he won't get involved with any
of the other children or activities; that's all.
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a) You seem to be somewiait unsure of how 1 can help you.
b) Tt souads like this problem of Bert's is somevhat disturbing to you. Could you
: tell me a little more about Bert's behavior and what you have tried so far?
c) Waat have you tried with him?
d) You secem to be somewhat hesitant in explaining Bert's problem. T am wondering
if you have had some experience with coasultants before that has not turned
out for the best.

31. Beth is so nervous that she pulls her eyebrows out. This happens at home,
too. ller parcnts have told me. I dom't know what to do about her.

a) l/nat h1vo you tried with her?

b) Do vou have any ideas about what it is at school that starts her pullino out
her eyebrow

c) Could you zive me a little wore information about the kinds of situations in
wihlch she pulls her cyebrows out?

d) UWhat have you discussed with her pareats in terms of possible causes and solu-~
tions to the problem? '

32. 3illy picks fights with aayone he can--as a matter of fact he's down in the
play room now for startinz a fight earlier. Ever» time he starts a fight I send

aim down there by himself, but that doesn't make him stop picking fights=--if any

‘thing, he Z£ishts more frequently now.

a) You scem to realize that what you are doine with h1n doesn't work. Do you
aave any ideas avout why it doesn't work?

b) Sounds like sendiny Billy to the play room may be more of a reward to him than
a punisiment.

c) No wounder his £izhtin has become more frequent! You are guilty of rewardinz
him for fighring by letting him play. '

d) Wnat does he fight about?

33. Joe cries every day when his mother brings him. It's gotten so bad recently
that his mother is stayinz about a half an hour to gef him setkled down now. And,
you know, ne begins to cry azain when she finally leaves anyway.

a) Is it common for mothers to stay like that?

b) Have you triad having Joe’s mother leave immediately and letting him just cry
for a bit?

c) What have you tried to geat Hlm to stop crying

d) It seems like the longer the mother stays th; more difficult ior you it is to
cet Joe sczttled down.

34. Rocky is a2 real bully: he's bigmer than the rest of the kids and is always
pushinn someone around. %Je punish him for being a bully but he keeps it up any-
way. I°11 do anything that will <et him to be a better boy.

a) You seem concerned about changing him. ilow do you <o about punishing him?
b) Vhy do you think he fezls the need to bully other children around?
e¢) Seews like the punishmert hasn't been effective. I'm wondering if you've
tried any other ways of getting him to stop being a bully.
d) Do you think he'd stop bullyins the other childran if some other kid would
Q beat him up just ouce?
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35. Jimmy is a crybaby! I can't do auvtiing with him and if you don't do somatihing
quick I'11l have nim transferred! Oh well. why bother to even tell Vou about

Jirmy. The other suy who vas here didn't help me any and I don‘t suppose you will
aither. '

a) Sounds like some other consultaat really let vou down~what happened tinece?

b) 1I'm woundering 3if vou could give me sowe more information about Jimmy and tae
situations in which he cries and what you do about it,

c) 1I'm not herz to work out your feelinzs about the other consultant! Just tell
me about Jimuy and we'll ro from there.

d) You don't seem to have much hop2 of ~etting any help from me because of the bad
experience you've had with a consultant already. I'd really like to work this
out with you and at the same time be helpful to you in working on Jimmyv's prob-
lem.

35. Sure I have a problem child but I don't think yvour new-fanzled ideas and meth-
ods will h2lp me anyway

a) Ou, if you feel that way about it'

b) ifaybe I could tell you a little bit aliout what we can offer and you would knoss
better if we could be of any help to you.

¢) Just tell me about a protvlem child and we'll see!

d). Sounds like you feel that we have a bunch of new~fanzled ideas and you're nct
sure if they'd be helpful to you or not.

37. Here is all of the information we have on Jerrv. His school file should zive
you everytihing you need to know.

a) Uh um~~that's fine and I'll certainly be interaested ia looking it over later,
right now I would find it most helpful to talk with you and get your impres-
sion a2nd ideas of vhat Jerry has been cdoing and how you asz his teaciaer have
reacced to him. )

b) Good. I also hope that you might be able to furnish me with a more personal
view of the problem--could you perhaps tell me about it?

c) What? Oh, his file--wzll, I'd rather just tall. to you and ask you questions. .
now exactly what is it that Jerry does which constitutes a problem. Please,
be as specific and to the point as you can.

d) Thank you, that is thoughtful and may indeed nrove helpful. ow, I would like
to talk to you a bit and ask you to describe a typical problem sicwatisn such
as what does Jerry do? ihat are the reactions of those arcund him? Now have
you tried to resolve the problem in the past? Things like that. . .

33. Boy what a ‘hot don that little fellow is. Wow!. Is he ever a source of
trouble-—constantly into somethine, breakins tovs, starting arguments, crying, de-~
manding attention. just oue thin- after another. It takes 30% of my time tendin3
to Lddie. As a .atter of fact, we were on the verne of asking the parents tn find
a new nursery but. . .then Zr. Suinn contactzd us and offered this 'Behavier Con-
trol” proijram as a possible source of relief. So we have decided to give it a try.
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a) It is 'behavior mocdificztion’ rather than a besavior control prosram. But no

matter. . .50 you szy this youus Loy has realily pusiiad vou azzinst the wall.
Could you select one spz2cific tyvpe of behavior you might like to change and

give me as much detail as possible regarding that behavior.

5 I certainly hope ve can work tosether om helping this yocungster cnanze his
behavior to a mora adaptive and acceptable level. The first tiing we nezd to
do is focus ou specific behavior or belhavior patterns and work ca modifying
these in a systematic, step-by-~step fashion-okay? liov aJOLt selecting znd
describing 2 trcuble behavior as best you can--vhat sets it In motion and what
effect it has on the children and aduit$ here at the Tiny Boobs nursery.

c) Ycu say you spend 207 of your time tendinj to Eddie and tr“11" to keen him out
of trouble? Could you tell me more about this?

d) Sounds like you really do have a problem. Terhaps. s change in nursaries
mizht not be a bad idea--you krow, h2 may not really iike it here, parhaps
some of the otnher children bring out the worst in him. 2ut first let's talk
about the problem behavior in more detail and then decide on the best course
of action. .

39. Oh, yes, now are you? Iirs. lMullins did tell me that you were coming today.
As I understand it, you will work with us and help us develop some programs to
control Debbie’s poor 'nwotrzy' behavietr, is that righut?

a) Hopefully, yes. . .

b) Yes, I expect that by working together we can produce and employ some behavior
modification procedures which may prove useful in improving this problem be-
havior.

c) Right! What you said about ‘working with you' is really very important to the
prosress of the program. The better we can cooperate and communicate the
better our results will te, Okay! So, on to the problem--now exactly what is
it that we will be workinz on togsther. . .

d) Gee, it really is aice to mzet you. I'm certain that our association will be
hirhly productive and effective. As I understand it, the problem centers
around poor 'potty' control of a younsster by the name of Debbia--could you
_explicate and elaborate on the specifics.

40. Eddie criss a lot 2nd udless wa give him a lot of attentiocn, he will cry for
hours on end,

a) Ckay. . .now let‘s go back a bit. . .please explain as best you can remember
what events are goin:y on whea Eddie starts crying.

b) Exactly what do you mesn by ‘a lot of attention?”’ <Can you explain?

c) tow does he react when you conqole him?. . .does he <¢ling and demand to stay
with you? Exactly what occurs”?

d) How do you know he will cry for ours if you fail to attend to his crylng
ilave you ever allowad him to 5o on cryimg?

41. Joan has a 'security blanket’ which she refuses to puart with. . .and te be
honest, I just don't think a young child should be allowed to become so devendent--
it could lead to all sorts of 'hanjups.'
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a) That pre cisely is there about her behavior which distresszs you?

b) ilanz ups hy do you say that. . .have vou perhaps obszrved other children
develop latmr protlens because thizy lugjed around a sacurity tlanket?

c) You have some pretty stroag feelings about this use of a ‘crutch’. . .what
bothers you the most. her aluays carrying it or her crying if she can't find
it? Or her arguins with the other kids if they take it? Jr just what?

d) W%What sort of a disturbance does Lier-} avin~ a blonket create. . .I'm not certain
I understand exactly whas it is in her bzhavior thai disturbs you.

42. Hello, how can I help vou? Assume that th i is from a teachner who has re-
ferred 2 case to vou and that this is the first eting you have with her and
had naver met her before. She counzs in alone.)

a) Well, we nizht start by discussing in a rather specific fashion the nroblem
behavior of the youngster. . ,huh! Larry Rut. . .Could you describe a typical
problem situation.

b) Well, hello yourself...and how can I help you? I understand you have a young-
ster who has created some control difficulties? Terhaps vou should start with
a blow by blow description of precisaly what constitutes a problem. . .When it
occurs, what others do when it occurs. atc.

c¢) I have the nama of one...Jeff Waff...I believe he has some problem with rough
play and disrecardine adult management ., .Could you tell me something about that?

d) Well, for starters could you tell me sometchin: of the problems you have been
experiencing with Cindy Tan:?

43. Jerry is vary active at the nursery:; it's so difficult to zet him to take a
nap or a rest period...I understand his mother doesn’t discipline him and his father
is away from home a lot...he is a salesman or something of the sort, I believe. And

with four children to take care of, Jerry has three sist2rs. you can’t really blame
tiie mother. .

a) Do you know how he gets along with his father when his father is home?

5) Could you tell me & little more about his behavicr here at the nursery? Ixact-
ly. what is it that creates a problem for vou and what does he do when you
place requirsnents on hia?

2) That must certainly be ajgravatin; and disruptive. Could you describe a typical
day with Larry.

d) The manner in which the mother handles him at home could certainiy affect our
program with him here at the nursery...but of course, I asree that we cannot
blame her.

4. I'm not exactly sure what you need from me...Mary is not ‘potty trained'. 1It's
1s simple as that.

a) That certainly must creatc extra work for you! hat have you done in the past
as attempts to correct this bebavior?

b) llave you discussed this problem with her parents?

c) DBoy, I'll bet that gets pretty aggravating at times. Could you relate as
specifically as possitile, what occurs betwezn you and "fary when she has afn
accident, _

d) What I need to know are the exact details related to this problem behavior.
What you do, how the other children react, thinzs like that.
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45. The problem as I see it is: 1) Royv comes later (1 ar.) than the oiher childr
ren, 2) this leads to a very disruptive entrance, since we are always watchiny a

comic film andf/or having a snack and a drink, 3) I have asked the parenté to coop-
erzte, by coizing a2itlier earlier cor l1ter...but the problen persists, 4) an starts

to cry and doesn't want to stay. . .it's a aess. \

a) Could you explain precisely vhat you said to the parents, their initia ¥e
tions and responses. R

b) What would you say is vour impiession of the porents. . .in light of the {act
tiney don't seem to appreciate iow irritaring you find this problem? "

c) Um, coulld you tell me more about how you react when Roy arrives late. Whaﬁxdo
you say, now does Roy react. . .where are tae parents, etc., =atc. 5

d) Sounds as if this is rubbing you amainst the vrain. Parents ignore your ple:
for assistance, problem behavior continues and where do you zo mow? OX, ",
suppose we start by looking in more detail at what occurs =ach morning. You
anticipate the late arrival, right?. . .They arrive and what occurs, what do
you do, wvhat do the pareats do, the other children, Roy? ' '

LT

46, Well, let's get on with it. I only have 15 minutes for my coffee break aud
¥Mrs., Brown said I was to spend it with you trying to straighten out the Katt boy
Personally, I don’t believe in payins somz child for beinz bad.

a) Only fifteen minutes? Do you think we could arranae for more time? Perhaps
tali with "rs. Brown? As you know, you can’t just anproach these problens in
a slap-dash fashion.

b) Yes, that's right. Since we do have so little time let us net ripht dowm to
case. Please tell me all you cen about the Katts' youngster.

c) So you're ifiss Darrett_ .irs. Browvn spoke very highly of you and I'm looking
forward to working with you. .ow, since there is a time press we can get doun
to specific behaviors? FPlease tell w2, as best you can, what needs straight-
enad out iz the Katts' boy? '

d) It certainly does confuse things when one is allowed such a short time to sor
out the important details. But I'm confident that if we worl: together we can
cone up witn a behavior modification program which will maite your job easier
ard get duvired results also. llow. . .relate as clearly as you can th: spe-
cific probiem behavior we'll be attemptinz to change.
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6. I just don't Imow what to Jo wita little Detsy. 3She doessn’t seem to take an
interest in any of the actiwvities. All she ever does is stsad at the window and
suck har tihunmb. We have triec numzrous thinzs to ~at her igvolved but nothin

seens to work. 1 just doi't kmow what to do.

9. To tell you the truth. I've <iven up on Jim. Ye's simply mean. 1 know taat
sounds terrible. . .Q%t that’s the onlv vwav to describe :in.

14.. What can I do wita Jiimy he is a holy terror in class? He is drivian me
mad. If it‘s not one thing its another. You never krow what he is zoint to do
next. Lilte now look at him. h2 just threw Sally out that plate zlass windov. I
am at my wits end.

15. iark seems to be s» much slower than the rest of the class. I don't think hs
is less intelligent than the rest of the class but he just can’t keep up or work
as fast as the other children. e is a nice boy thouch

l6. I don't know aow you are r~oing to help me with my children. All vou people
are alike you think you can form in here and taie over iy classroou znd come up
uvith answers even thounh you <oni't kmow the Chlldt“n. I think its a buuch of hog-
wash. FHow can %.:r. help me when I work with the cliildren daily and still can't
stor many of the problems?

18. I could certainly use some help in understandinn lary. She is the wost unhappy
child I have ever dealt with.

25. Ve have two 11ttl° beys who seem to fight all the time. I have to watch them
avery minute or they will start fichtiny. I tliink one of them has a lot of potential
and could develop into a real fine student but the othier one likes to make trouble.

I would lik%e to be able to sea them both settle down but I think there is little

hope for the one. He just can't stand to see anyone o2t any work doue.

27. How do 1 stop Susan from wetting her panfs? We take her to the toilet but
she won't go, then no sooner ds we bring her back and she wets.

35. Jimmy is a crybaby! I can't do anythinc with him and if you don't do some-
thing quick I'11 have him transferred! O©h well, why bother to even tell you about
Jimmy. The other guy who was here didn't help me any and I don‘t suppose you will
either.

36. Sure I have a vroblem child but I don't think your new- fanﬁl 2d ideas and
methods will help me anyway.

41, Joan has a ‘security blanket' which she refuses to part with. . .and to be
honest, I just don't think a wyoung child should be z2llowed to become so dependent--~
it could lead to all sorts of 'hanguvs.'

O
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D~6 Attending and Hearing




ATIENDING BEHAVIOR

I. The purpose of this excercise on Attending Behavior is to teach
you the first step in interviewing. You will then later build on
this foundation.

Lttending is cruecizl to interviewing, yet many are unaware cf

their lack of a%tending. Attending behaviors invelve becoming like a
"receiver': vocu do everything you cun to receive, to so completely
absorb the other person's communications, that you've become lilke

a jar which is f£illing up. Done successfully, you will find yourself
completely absorbed in what the other perscn is trying to cormunicate
to you. Pone successfuly, you will be unresponsive to irrelevant,
erternai distractions.

II. Attending Behavior has been analyzed into three compouents:

A. Let yourself get into a POSTURE, a physical position, which
is relaxing for you, yet which permits you to remain alert.
By being relaxed, you will not subject yourself to distractions.
By remaining physically alert, you prevent yourself from
losing your concentration...and avoid conveying a lack of
interest to the interviewee.

B. Maintain EYE CONTACT. Attending requires your responding to
verbal and nonverbal cues. Attending is conveyed by your interast,
Maintaining ey2 contact helps achieve these.

Be careful, on the other harnd, of overdoing the eye contact.
Some interviewees will become uncomfortable at being stared at
too long. This discomfcrt will interfere with good communication.

C. Use whatever VERBAL RESPOMSES & NONVERBAL RESPONSES which
couv:y that you are actively invoived in following what the
interviewee is trying to communicate, what he feels or thinks,
what he is after. Use whatever variety cf words or actions which
show that you are keeping in tune with the intervievwee, and
wotrking to truly understand him (rather than simply mimicing).

I1I. There are two steps to this excercise:

A. First, spend about two minutes by your watch, doing the best
you can to show Good Attending Behavior.

B. Then (after you note that about 2 mirutes have passed),
suddenly switch and show POOR Attending Behavior, the pcorest
ycu can. Do not announce that you are making this shift; simply
casually and smoothly shift., Maintain this for about 2 more minute:
or until the instructor intexrupts you.

DO MOT DISCUSS THIS WITH ANYOWE, BEFCRE OR AFTER THE ROLE PLAYING!

O
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D-7 Interviewer, Interviewee Roles




INTERVIEYER ROL®ER

fTo Instructor: These roles are to be '~ and one role
distributed to the trainees in random ...er}.

PASSIVE RESPONSE STYLE: You are to interview relying primarily
upon a passive response style, e.g., "I see"”, "Yes", "Uh-huh",
"I get the point”, "Interesting”.

SULMARY RESPONSE STYLE: You are to interview relying primarily upon
the summary response style,e.g., 'So, you feel (restate the person's
statements) ..”

TANGENTIAL RESPONSE STYLE: You: are to interview relying primarily
upon the tangential response style, e.g., inquiring about topics
which  seem relevant, but are not dircctly relevant. Unlike a
Chzngng Response style (which ure a clear change to another topic),
the tengential response still seems on the topic.

NADRROWING STYLE: You are to interview using a narrowing approach. You
try to direct your interviewee into elaberating in more detail,

being more clear, communicating more pirecisely on important topics.
You do not necessarily limit the person to one topic; but you do

try to help the person to stay as long as necessary to really tell
vou the details of the major topics. You are working for preciseness
.n your understanding; when you are satisfied, you may want to narrow
in on another relevant tepic,

EMPATHY STYLE: You are to interview using the empathy : smmunication
approach. You are very interested in deronstrating that you really
.upderstand the other person's position, felings, way of perceiving
the problem. You are trying to show (and really grasp) just how

the other person feels and thinks.

RAFPORT: You are to interview using the rapport building approach. Your
main concern is building a positive relationship between yourself

and the interiviswee. Although this may involve showing your acceptance

of the other person's problems, f0r~§Bhe clients you may want to

avoid being overly solicitous , etc. Kapport building may begin with

an interested, friendly conversation rather than a sudden focussing on

the person's feelings or problems. You must keep alert on your

impact on the interviewee.

LEADING RESPONSE: You are to interview using the leading response style,
The leading style helps to take the interviewee into more depth, and
includes such open-endesl questions as Tell me more about ", "Would

you elaborate more on . You commented , explain that a littile
further'', etc.

PTANATNR RRADANSR s VAaly ana &¢n intavviaw neince tha shamine veacananaao
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INTERVIEWEE ROLE

PRESINTIXG TOPIC: You are an elementary school teacher. You are meerinc with
the intérviewer-consultant because of a child who cries at the slightest
thing. You bave asked for advice.

GELIMUAL: You enjoy meeting and talking with new pedgle, so much so that
vou tend rov pe over-talkative and sociabls at tir 4. This s one of
those times.

You will talk quite a bit, »ithout prompting about all the
details of the child, and any topic which seems to naturally come
up, such as your experience in reading about behavicr modification,
bow it was first mertioned in one of your teacher-training classes,
about the school you went to for teacher training, etc.

The child: is very likeable, does many cute things in
your kindergarten, is very loveable in appearance, well behaved, etc.
but will have tears and weep even when offered help for something
(as if she felt she was being scoilded).

SPECIFIC: If you are asked ts detail the child's gvoblems, what happens
that leads to cryins what specific things go on (really narrowing,
concrete directionsby the interviewer) -
1) make up some pertinent details
of your ocum,

2) but keep getting off the subject
2s you enjoy talking about things.



O
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INTERVIEWEE ROIE

PRESEZNTING TOPIC: You zre a teacher wheo is meeting v~ith a consultant in
behavior modification to discuss an "aggressive, disruptive child name
Bobby".

GENERAL: Regarcéless of the way in which the Intervew begins, vou focus

var comments on how negatively vou fzel about Bobby."He's constantly
into trouble, never listens, disrupts the class, disturbs the

e¢ducationzl ztmosphere.”

¥

Cozvey how strongly you feel negatively about it all. He really
is 2 c¢kild you dislike for what he is coing.

*‘.

i
guide the interview. Make up details as you go along. -

I the Interviewer does anything other than the above (e.g.,
tries to ncrrow, gSat concretz information,etc.) give only vague answers
(such as "he's always deliberately in trouble”). Do not become hostile
towards the interviewer.

-
T
-
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wlTING TCrLC: T'I just stopped by to chat for a bi:. Saw vour door ogexn,

vou ¢on't mind my dropping by. Maybe, you remembe: me; I was in your

s list term".

1) You are zn outgoing, friendly, plessant person who likes to
chat with people, including professors.

2) You don't kave any problems to really talk over; you're an
adjusted person; you really did just step in for a social
chat.

3) You're an open person, in tune with your feelings. So anytize
the topic of feelings are touched upon, you are ready o
express yours, e.g., ''Yes, that bothers me top" or "There
are times when 1 feel anxious on exams' or 'S metimes I wish
my parents would leave me alone and treat me like an adult".

However, you do.not have any abnormal problems. You know and
2ccept your feelings. These feeligs are no worse than other
people's, they don't get in your way, they are often appropriate
to the circumstances. Consequently, you will talk about the
feelings, but eventually you want to shift to other topics,

or even ask the professor (the interviewer) about a new topic.

4) If given a cue from the interviewer, (such as, '"Was there
somcthing specific you came in to talk about; we've been coaversing
for awhile now and I'm not sure I know what you want"), then
essily state, "Just stopped by to say hello, to talk a little,
amn I interfering with something you were doing? I'll leave
if you wish."

a) If interviewer keeps youw engaged in talking some more,
again pursue any topic freely and readily.

b) If interviewer closes the interview, say goodbye, leave.



INTERVIEWEE ROLE

PRESENTING TOPIC: Let tie interviewer know that ysu have known one another
&s next door neighbors for some time; you dropped in today in the afternooxz
to chat.

1) Start with the above structure. "I just stopped in for a chart;
you know we've been neidors for quite a while now. I had a
moment free, just stoped by; hope you're not involved in
somcthing important.™

2) Next, talk about some generaiities:'What did you think about
that movie in town?" or "“Say, what about this weather we're
haveing".

3) After a little of the generalities, during a silence from
the interviewer, casually open the topic by, 'Do you ever
get to feeling down in the dumps sometimes?

GENERAL: 1) You want to talk to this friend of yours about scze
down-in-the dumps feelings. You really want to shave your
feclings on this. You do not want to talk about specific
causes, circumstances that prompt these feelings, things
that help you to understand your feelings. You simply
want someone to listen, to release these feelings, catharsis.

2) Whenever given a chance, continue to talk about how depressed
you're feeling. Stay only with this topic, try to get it all out.

a) you feel life isn’t very challenging.

b) you feel things aren't going right.

¢) you know you have life pretty good, but somehow you feel sad.

d) make up pertinent topic around which to talk about the
depression (e.g., not coniributing to society, not
doing something significant on the job, not feeling a
positive source of guidance for your children, o. any other
topic you wish to choose).

ERIC
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INTERVIZHRZE ROLE

SRESENTING TOPIC: You are a student im a =miversity seeing & counseloT
in your first therapy discussion. I. is an appointzent wiizch you
asked for: vou tolé the secretary making the appointment that it was
Zor "pexrsonal problems".

CINERAL: 1) _ux zre scmewhat exbarassed about your problem, doat’
rezlly know if yor want to or can tz1lk about it. So
yvou zre inclinfec to want To avoid the topic, to
toy with the statement that yon"really didn't want to
take up the therapist's time,”it's not so Important
after all when you come in; you know how things s<en
so important at the time"; "it's really kind of silly™.

3

13

a~

2) If the interviewer reflects or restates your statements,
thea agree ("'Yeh, I thizk it silly", or "Yeh,now that
1 think about it, it really isn't so important aaymore").

1f the interviewer does scmething to directiy encourage
you to talk about the problem, ('Yes, but why don't you
tell me somthing about the problem and we’ll see how
troublescme it seems to you"), then go into details.

SPECIFICS: You are worried about whether you can ever attract a(wife,
husband};you have questions about whether you are attractive
encugh or whether your persor.lity is good enough; ycu do
want to get married someday. You feel uncomfortable in
the presence of other people socially.

O
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INTERVIEWEE ROLE

PRESENTING TOPIC: You are a teacher who has asked to see a consultant
on behavior modification for Betty, an "immature child". Nursery School.

GENERAL: 1) You are receptive to consultation and truly interested :in relp.
2) But, behavior modification is so new as a concept to you that

you really don't know what kind of information is important
to convey - you don't say this, though.

3) Since you do not know what is important, you wait for the
lead and direction of the interviewer; you rely upon
the interviewer to show you by her questions, what type
of information is needed.

4) If you have a direct question, you give a brief, direct
and honest answer.

If the interviewer restates your commerts, you say 'Yes,
that says it well" or 'That's right'" etc., then pause
as youwait for direction from the interviewer.

5) If the interviewer skillfully is leading you to talk
about pertinent information, it is:

a) Betty is 4 years old.
b) She thumbsucks. .
c) She cries when faced with frustration, either by other
children or by the teacher or by obstacles.
d) She appears to be less intelligent than other children
(e.g., her play is at a lower level, such as less
complicated. fantasy play)
e) Give specific behaviors only if asked. Otherwise give
such answers as: She's younger than the others (instead of Age &)
She acts less mature (instead of she thumsucks)
She's easily frustrated (instead of she seems
frustrated when other children dont'’
share) :
She's easily frustrated (instead of she
shows her frustration by crying)
She does not seem up to par (instead of
she seems less intelligent in that
her play behavior isn't as complicated)
Etc.




INTERVIEWEE RCLE

PRESEXLINT 10VIC: You are a parent with a child with a "perceptusl-motor" el .-,
You ire seeking help regarding how you, as the parent, can help the chlid.
{ou have heerd chat behavioral techniques can help learning.

Syt

GUENLRAL:LWou zre guite sure in your own mind that there is a pércpetual motor prubl_.:

2) The teacher has sa’d so.
D} You've read professionsl books on the topic and the child has 21; -hc sitT.
¢) Chiild shows: ‘

\

1) clumsiness, e.g., cant' hold his balence, doesa't suis -z .
) ) ) 2

2) slow in identifying right from left, tends to write secain o, .

3) reverses letters -in writing.
4) has been tested and found to be normal intelligence.

2) The school does not have any formal progam or excercises to help
your boy.

(@5

You want advice on what programs, what steps to take at home to
welp this boy, using behavior techniques.

32-CIFIC: 1) You are comfortable about the fact that you recognize the chilé
has a problem. You are not emotionally upset, you accept it alil.

2) You present your information and your desire for help, then wait
for the inkrviewer to either:
a) ask you more precise questions to
provide more information, or
b) offer you some defnite program to
take home with ycu to implement.

O
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INTERVIEWEE ROLE

TRESLNTING TOPIC: You are a teacher who has been edvised to te:il O
s consultant about an acting out child.

CINEN.L: 1) You personally feel threatencd wi LL the
you were advised to’ seek help. You basically feel ..t
if you really get help; it will pro¥e that Il
do your job.

2) You are zlso threaterned by fecling bening che imd
and uninformed ebout behavior modification technicucs.

3) Your busic feeling is that you have done ail
that you are a good teacher, that since you fuil
wil work. Moreover, the child really shotld be 1
of school.

4) You show your threat by not being very telpiul in tha
interview, becing vague in your replies, brie in vepiies.
Polir~z, but not helpiul.

Lou are willing to talk about the child's »roblems, however,
but stick to description of what he does WROXNC willing
totalk about what sitvations lead to his doing w.urg.

SPECITIC: 1) boy is from minority group.

2) is disruptive, talks back, hits oghers, suspect

him of cheating and stealing, swears.

3) if the interviewer ever says or does something wirlch
truly makes you feel less threatened, then be coocperuiin..
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INTERVIEWEE ROLE

JRESENTING TOPIC: You are the mother (or father) of a teenage ziri.

:lc -s "masty" toyou and your spouse and the other child in the

—_——

GEXNZRAL:

SP=CIiric:
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--y. You want some advice on management.

The teenager, Szlly, is the oldest child.
Two years ago, Sally seemed fine.

rodblem is she grumbles about doing the household chores,
will swear at her younger brother, seems generally
dlS”dSLed at everyone and everything.
Ve can't talk to her. She is alienated.Sometimes she
has talked about suicide, but never in detail, and always
when angry with parental demands.

Focus your conversation on how difficult this girl is to manage,
how alienated life has become in the home.

Make any details up as you go along.
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ESTING OF CONSULTANT'S SKILLT ( TTACHFIS)

Please rate your behavioral consultant using the 5 point scales below.
£1lthough the paraprofessional consultant is highly skilled ancé has beean
trained as a behavioral specialist, we woulcd appreciate the ratings for
research purposes. Cn each item, circle the rating that best describes
the paraprofessional coasultant. Think <f concrete circumstances to aid
you in your rating. Thank you for the effort and cooperation.

1. INTERVIEWING: After the interview id 'you feel the consultant had been
skillful in obtaining the pertinent facts on the problem?

1 2 N 3 4 5

Poor, ignored Acceptable, : Txcellent, was to
topics, chatted, had most facts, the point, useful
seemed too generally relevant guidance of interview,
random interview topics relevant topics

2. DPROFFSSICONZL ATTITUDS & SKILLS: llow do you feel about the coasultant's
inteiraction with you durinz the interview?

5 4 2 2 1

Outstanding, Acceptable, Unprofessional,
impressed with neithe» poor immature
professional nor outstanding

attitude displayed

3. COMMUNICATION SKILLS: How well did you feel the consultant conveyed
his ideas to you in reply to your questions? Does the
consultant use oral communication wetl?

1 2 3 : 4 5
Poor, difficult : Acceptable, Communicates orally
to understand sometimes unclear quite well
what he is but gets message »
trying to say, oOr across
uncommunicative

4. If you had another referral problem, would you prefer to meet with
this consultant or another one:

3 1 2
Prefer the same C Prefer to see a different Does not matter
consultant again . consultant N to me
B . .. o . . .

5, Please list specific traits, behaviors, mannerisms, techniques, etc. used
or shown by your con sultant which were especially helpful to you during
the interview:

6. Please list specific traits, behaviors, etc. which interfered:
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R'TING OF CONSULTANT'S ABILITY (FACULTY)

This scale is for ratings of the paraprofessional’s current level of
functioning. Cn each item, circle the rating score that best cescribes
the paraprofessional. Think of concrete examples of the trait as an aid
in rating.

1. KNOWLTDGY OF BASIC FRINCIPLES OF BUHAVIOR LICDIFIC/TION:

1 2 3 4 5
No “ell
knowledge Informed

2. ABILITY TO -=PPLY PFINCIFPLFS TO /CTUAL SCHCCL PROBLYLS:

1 2 2 4 5

Cannot . Highly skilled
apply at application

3. OVFRALL ‘BILITY TG R"LAT™ TO PYWOPLL:

1 2 2 4 5
Relates Relates well
poorly

4. RELIABILITY (Does assignments ou time, follows directions, etc.):

5 4 3 2 1
Very Needs constant
dependable , supervision

5. INTTRYI¥YW TECHENICU™: (Obtains concrete information rapidly & precisely):
) 4 3 2 1
Fxcellent Poor,unable to guide

interviews towards goals

6. OVFRALL RESPONCIVFNESS & ATTITUDY TOWARDS TRAINING:

1 2 3 4 5
Poor, Lxcelient, highly flexible
does own & amenrable to change

thing, negatavistic

A ‘
7. SENSITIVITY TO THE NUANCFSﬁﬁND PREESES OF DEALING WITH SCHOOL STAFF:

5 4 3 2 1
Very Poor, unaware of channels,
alert, need for regard of staff or
diplomatic officials

o~



