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Case Study of Performance bhased,
field oriented Teacher Education at
the University of Wachington

1967~1572

1.0 The Developmept of the Several Programs
L

1.10 Background

The concept of performance-based teacher education at the Univer-
sity of Washington in Seattle had its beginnings ig 1967 with the
Northshore Project. This developmen; represented a cooperative enter-~
prise comprising a coalition of the University, Northshore School
District No. 417, and the Northshore Education Association. Even
though it was a simplistic model, it has provided a prototype for most
ol the current special teacher education patterns at the University.

-

The project contributed the initial development and field-testing of

‘baseline designs for the establishment of (1) a performance-based,

field-oriented conceptual model; (2) a cadre of clinical professors;
(3) a coalition management model -~ based on a "steering committee"
approach for decision-making related to program development, conduct
and evaluation; (4} a field-coordinator approach for the coordination
of field and campus experiences; (5) an inservice education program for
field associaﬁe teachers; (6) temporary certification for project
interns during thé final phase; and (7) intern selection procedures
including tke participation of school district personnel in the

screening interviews.
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Since 1957, several additional patierns have emerged 2nd during
theiacademic year 1971-1972 it is anticipated that approximatél& 37%
out 01'3250 students completing certification requirements will
participate in performenced-based teacher eduncation. Thus, the ratio
of students in these projects to students in the standard progranm
will have changed from one in fifty in 19€7-1968 to epproximately
one in three for 1971-1972. This is especially noteworthy since all
of the special patterns are on an elective base for students.

The standard teacher education pr&gram is the typical traditional
model. Theory courses and academic preparatory work #re completed
prior to one quarter of student teaching. The TEPFO¥ patterns, on the
other hand, constitute performance-based experiences that correlate
theory and practice, and tﬁese vary in length from two academic quarters
to two years duration. Other differences represented in the special
-, patterns will be described in subsequent sections.

Students who participate in the TEPFO patterns are either in
their final two years of the baccalaureate program although a few
are post-graduates.‘

Impetus for the developmeni of new ways to prepare teachers
resulted from a report of the Dean's Task Force on "Teacher Education
for the 1970's." The report, presented'to the faculty Autumn Quarter,
1969 was prepared by faculty and student representatives; It recommended
priorities for program development as well as presenting a system to

facilitate change. These recommendations highlighted new directions

¥Teacher Education: Field Oriented
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reflected Trom numerous sources, including teacner education models
developed under the auspices of tne U. S. Office of Education; the

1971 Standzrds for Prepzration and Certification of School Professional

Personnel {see appendix I) State of Washington; proposed Standards fqr

the Accreditation of Teacher Fducation prepared by the Evaluative

Criteria Stuiy Committee of AACTE for the National Council for Accred-
i;ation of Teacher Education; inputs resulting from group hearings with
student, faculty, field, =ud community representatives; and from
observations 6f current’ innovative progfams sponsored by-the College
of Education. ' _ -
1.20 Rationale

As a result of self-study and previous experience with the
performance-based Northshore Project, the following assumptions were

forrmlated for program development at the University of Washington:

That new patterns will be expected to include provisions

that are characteristic of a professional program of study.
K

These include (1) an admissions program based on well-defined

criteria; (2) a predetermined enrollment geared to available
collegiaté human and physical resources; (3) a specified block
of time to which the studentrcommits himself on a full-time
basis; (4) a multiple-track system to accommodate persons ﬁith
.. diverse backgrounds and to prepare persons for differentiated
'3 roles and conditions; (5) a-performence-based, fiéld-oriented

)
approaJL that provilies %or the iﬂkegration of theory and
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practice; and (6) a close vdrking relationship between campus
and field in the design, conduet and evaluation of the
enterprise; ang,

1
That as npev pztterns develop, it is imperative that teacher

! education does not become transformed from one historically-

closed system to another new but eguallxrcloSed system.

fhis rationale has generated seventeen critical goals for program
devglopmentvin teacher gducation at the.University of Washington.-
These goals are not included here; however, selecygd operational
consequences that affect implementation, evaluation, revisions gnd
recycling are discussed in 4.0.

Program Development

At the beginning of the academic year 1969-1970, eight develop-
mentai models were operational. These were separate projects, each
designed to implement a specific approacﬁ in ﬁrogram development. Thus,
over the past two yea}s, a multi-track pfogram of teacher education
fhas become a reality.

The scope of the special patterns for 1971-1972 includes the
continuation of four of the eight developmental models begun in 1969.
Although the xumber of mode:s has decreased from eight‘io four, the
scope has actually enlarged when numbers of students and training
personnel are considered. Three models were.phasgd out as a result
of discontinued funding on the fede%rap level; Aand one was modified to

incorporate the participation of two additional school districts.
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Program Dzsign for 1G71-1G72

[}
3.10 Anaiysis of program development ¢ver the past four years has

resulted in a planning design that is based on a conceptual and a

manzgement domain.

Essentially, the conceptuzl domain incorporates the varicus
aspecté that deal with program design (e.g.; rationzle, program
objectives, learning activities and performance criteria). Thne
management Gomain includes conditions essential to the planning,
conduct, and evaluation of the various iodels (e.g.; human and
material resources and the design of the various decision-making
models). ‘

3.20 Coﬁceptual domzin for the 1971-1972 performance-based models
consists of three basic approaches:

3.21 Apvroach A: The development and field testing of a

systems model based on learning modules designed to prepare

interns for elementary schools in the inner city. This

approach provides for a training model scheduled over a

pre~-service and an in-service phase (see appendix II).

- Conceptual Model

Based on clusters of learning cxperiences for interns and

training personnel. Each cluster consists of learning modulés.

Performance objectives (terminal znd enabling types) and
criteria are contained in each module.

Management Model

Decision-making system is built around a steering committee.
3.22 Approach B: The -development of a progression of teaching

tasks in a systems design for & continuous field experience for
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a two-year period (sce apperdix IIT). °,
Conceptuzl Model ¢
Based on {ive domains with accompanying systems.
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These five domairs consist of training experiences organizea
vithin cach accompanying system. The training experiences are
organize& across two academic years, beginning with the extensive
phase and ;ontinuing for three academic gquarters, culminaiing
with the intensive phase scheduled over the final two guarters.
Each phase hes ﬁerfbrmance objectives appropriate to the kinds
of experiences designed for an extensive or intensive training
experience. Tréining experiences are also provided for school
district personnel’ involved in the.program.

Management Model

Decision~nmaking systém.based on a steefing comnittee approach.
3.23 Approach C: The development and field testing of perfor-

mence objectives, tasks, and criteria in a clinical setting that

correlates theory and practice (see appendix IV).

Conceptual Model

A clinical approach to the diagnosis of intern teaching behaviors.
Assessmenf of behaviors is done by clinical professoré, field
coordinators; and field associate teachers. Reinforcement and
remedial protoccls are scheduled in clinic and field settings.
Clinic and field assignments for i;tcrns are scheduled in a block

o of time comprising three academic qQuarters for elementary interns
and over two quarters for secondary interns.

Manggement Model

Decision-making system based 6n a steering committee approach.

3.2k Approach D: Continuation of the field testing of a manage-

ment model based on a coalition of universigi, school district,

i professional association and student representatives.(see appendix V).

™
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Assumption: That the principal agents or agencies pariicipating
in a program should have open access to Gecision-meking oppor-
tunities. This assumpticn is being tested through the steering
commitiee concepts of management. thh ninor qualifications,
Approaches A, B, and C also operate on the basis of this assurmpiion.

4.0 A Critique of Prozram Development Since 167

This discussion will be organized according to selected areas of
the concepiual and management domains of program development. The
followiing areas will be included: (a) implementation and Evaluation
of Programs, (b) Provisions for Program Management, {c) Development
of Performance Criteria, and (é) Sequencing of Performance Tasks. Based
on this critique, implications for faculty, students, cooperating

! schools, and certification procedures will be discussed in 5.0C.

The critique is based omn 2 -continuing effort to evaluate program

PP

developmenit over the past four years. Operational objectives have

been evaluated continmucusly through steering committee projects, evalu-

[T

ation task groups, and other feedback procedures that have been somewhat
informal.
4.10 ‘Implementation and Evaluation of Programs

’This aspect of program development falls mainly in the management
domain. Evaluation has produced evidence that, from the outset, it is
critical 10 include the field and professional a%sociation agencies in
planning efforts. In Approaches A and C, communiiy representatives are

~

now included. Student representatives are included following selection

i‘ into a given pattern. Thus, each pattern operational for 1971-1972 hes

‘f
L.
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been planned based on in%rts from these constituencies.

Program evaluation also includes inputs from those constituencies.
As a result of evaluation efforts, inpuits have been analyzed aund
recycling procedures gave been followed.  Examples of recycling will
be described in k.11 and 4.12.
4.11 Trovisions for Program Management

Identificution of role agenis and the delineation of their role
responsibilities has proven to be two eritical tasks in program
management. Examples of role agents‘thﬁt have emerged are: (a)
Clinical Professors, (b) Clinical Associstes, {c) Field Coordinators,
{(d) Field Associate Teachers, (e) School District Administrators,
{f) University Program Consultants, and {g) interns. For 1971-1972,
brochures containing role definitions will be available. Attempts
to clarify areas of role responsibilities have already reduced the
scope oi management problems encounbered in perforhance—based patterns.
4.12 Development of Performance-Criteriu

This area of program development operates on two levels. The
first level includes performance expectations for the teacher trainee
and the second level provides performance specifications for the
teacher trainers. Evaluative feedback has produced evidence that an
inservice training progran for field personﬁel is essential if intern
performance behaviors are to be analyzed systematically. To this
end, continuing seminars are schediuled for field personnel who have
supervisory responsibilities. These seminars present information

relative to the program objectives and the roles of participating
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persow sing emphasis will be placed on the development of
cony 5 ogulred to evaluate teaching behaviors generated from
‘eriterion-references instruction in elinical settings.
The develépment of performance criteria in the beginning stages
vas. done by cliniecal professors. Incrédsing:emphasis is being placed
on the developnent of performance criteria by field peréonnel and
interns. Formative evaluation measurgé largely inciude criteria that
are contained in training protocols. Summative evaluation procedures
aré¢ conducted twice qué}terlyJ At -these two points in time, 'a
perfoémance-based evaluation instrument (see éppendix VI),'develobed
by the Diréctor of Field Experiences, is applied. This instrument
is deVelopméntal and haslbeeﬁlmodified annually as a result of feed~
- back datg. Modificatigns in the development Qf performance criteria
are expected to continue, as a result of continuing_evaiuation and
Arebycling.procedufes., | V .
4.13 Seqqencing of Performance Tasks:
~ A problem from.the outset has resulted from attempts. to sequence
perfoimance tasks for interns. The basis of the problem.étems from
thé fact that clinic expectqtioqg for field'experiences do not always
coincide ﬁith the classroom schedules in'elempnfary and secondary schooi
classrooms. Various sﬁggestions“have fesulted in recycling proceaures
that have provided morelflexibility for interns in scheduling performance
tasks assigned to them. Efforts to stréamline the sequehcing of

performance tasks required in a given program have produced many

valuable ideas from field personnel.
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S:O Implications of Program Development

5.10 Implications for Faculty '

Faculty who participate iﬁ performance-based, field-oriénted
teacher education mﬁst concern themselves with management details. N
qu éxaméle, faculty responsibilities include freqnent visits in
the field to translate performance criteria. Other qualifications for
faculty include the ability to work in‘teams with clinical professors
and associates, field coordinators, and field associate teachers.
Clinical instruction re@uires the capacity for varyiné rates of progress.
The éﬁyle of instruction reguired in this approach minimizes didactic
teaching and maximizes inquiry and problem solving.

Efforts to solicit faculty participation have pointed up the
impdrtance of modifying faéulty loads to account for the additional
time and.éffort required in a cliniéél assignment. The administratidn
has come to recogpize‘that,'ih the long run, faculty pfomotional
‘criteria need to be examined to guarantee recognition for faculty
.pafticipation in an assignment that demands increased time for instruc-
tion and studént confacts., Developmént of instructional héterials also

figures heavily in this respect.

‘Faculty also have to be competent as a trainer of teacher traiﬁersv_
" since the field coordinators and field associates -are expected to

assume an increasing responsibility for instruction as the program

moves from a field-oriented to a field-centered base.
In general, faculty who participate in performance-based, field-

oriented instruction must_have a strong conviction that the initial
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preparatory program for teachers is a eritical component éf the total
teacher education program.
5.20 Implications for Students
Students who participate must mske a décisiqn~ea;ly in their
- baccalaureate experience in order to schedule rcquirements in a block
of time that precludes other academic work during the interval. Pre-
requisites must be satisfied prior to entry and this condition flaces
e heavy responsibility on studeﬁts and advisors.
They must also recégnize that their success will be judged on
i ' performance as opposed to.strictly cognitive experiences. They mist
also recognize that the block of credits.acqu;red i@ the experience
are graded "éass~féil" father’than g& the conventional grading system.
5 re Students essentially exit from the pattern with the same grade point
average with whichAthey entered it. This fact must be considered
l‘g carefullyAby students who-are_concernedlabout elevating their grade
‘ point average during the final phase of their baccalauresate program.
]. | Students.are required to participate in many more activities than
{ " are required in the traditional pattern. Since the.assignment'requires
continuous participation in a‘sqhool setting, in addition to clinie
’; activities;.studénts discover that they are.judged not only as a
. student in the University setting, but also as a teacher intern ih a
( school environment. Thus, studénts aré expected fo acquire at an
1 ’ early stage mény behavio;s that are nof required ofvstudents_in the
3 *fraditional program until they become first-year teachefs.

'T ! Students mist also recognize that they will be expected to develop
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the capacity for self-%valuation. This skill must be developed early
and it also requires the additional competency of evaluating peer
interns with objectivity.

Entry requirements include a screening interview in addition to
the conventional entry requirements iﬁto the teacher education program.
This fact sometimes performs a screening function, in itself, since
some -students resist this personal confrontation and prefef the trad-
P ‘ itional program where no interview is required for entry. In most
| instances, howevef, students view the interview procedure favoraﬁly.
[ v Students who elect the performancé-based, field—oriented.patterns

‘ must also recognize that they must forego many of the campus activities
}' that would be available to them in the traditional pattern. Time
commitments in the field preclude their participation in many
activities on campus.

5.30 Implicatiéns for'Coopérating Schools

Respdnsibilities'fér cooperating schools aré heavier than in
the traditional pattern.. School principals must exercise leadership
lin thé provisions for those human and material resources required for
the experience.' Since stgdents are scheduled over several quarters,
problems arise that ordinarily do not appear in a.single quarter of
student teaching.

Field associate teachers must be wi;ling to accept additional
responsibilities since they must assist in the translation and appli-

cation of performance tasks and ecriteria that often require modifications

in their curriculum for children. They must be'willing to assign

‘- instructional responsibilities over to interns over a prolonged period
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{ .
of time. 'Whis requires additional management responsibilities. Field

associate teachers must also be capable of working in teams that
include the field coordinator and clinicai professors. They must also
agree to participafe in the inservice, continuing seminars designed to
enhance théir participation. All of these demands require a dedicated
professional who believes in the importance of quality preparation of
teachers as a vital key to the improvement of the teaching profession.
5.40 Implications for Certification

Beginning in 1967,.the temporary certification of interns in
their final quarter was approved by the Office of the State Superin-
tendent of Public Instruction. Since that time, patterns have been
added that include intern experiences over a two~year period and in
these>situations, temporary certification is awarded during the final
two quarters.
| In all caseé, it is imperative that berformance criteria be
~applied on a continuing basis to insurefcompetencies,of interns at
the time when tewporary certification is-requested.

Experiencevhas shown thét ﬁempbrary certifikation enhanées the
training experience. In the first place, it removes numerous problems
of liability for all concernéd; The intern is free to have experiences
"where he teaches on his own." This opportunity is very diﬁjicult to
arrange in the traditional pattern because of liability problems.

The experience is also much more comprehensive due to the possibility
to assign increasingly complexbperforﬁance tasks for the intern. |

The provision for the temporary certification of interﬂs also

represents another enhancing aspect. It provides released time for

¢
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field associatg teachers to participate in various enrichment activities
in the school district., It also enables the field associate teacher

to differentiate instruection for children to a greater extent than is
the case vwhen there is only one teacher for one classroon. Thié
adaptation begins early in the experience and is expanded markedly

when the intern receives his temporary teaching certificate.

Temporary certification for interns provides the school with
additional, sophisticated teaching assistance. To date, this featurec
has been rccéived’with general enthusiaém by intefns, clinical faculty
and school district personnel.

Budgetary An§}ysi§

]
- Funding the several TEPFO patterns has created budgetary stress.

Treditional teacher education pfograms tehd to be course and credit
oriented because of ihadequate funding to allow development and

implementation of preparation programs worthy of the appelaﬁive

professional.

Competency base; field oriented patterns require adéitional
funding to enable implementation of the following basic concepts:

1. Internéhip supervision for two to six quarters.

2. Inservice training of associate teachers by University faculty.

3. Professional staff instructional load reduced to permit
field participation.

k., Modular development with specified competencies and
attendant behaviors requires staff and clerical tine.

5. - Utilization of school district joint appointees as University
field associates.

6. Increased travel costs by faculty and staff.)
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it appears that TEPFO interns increase the per capita cest
- of initial certification by about one-third. However, much

exploration needs to be accomplished with regard to differentiated
staffing as well as the fﬁnding responsiilities betyoeh school
district and University when preservice and inservice education
merge. Also teacher education must lead the way toward change;
future teachers must not be prepared merely to staff and maintain the
status quo. Inasmuch as change is essential to all alike the quegtion
then as to cost sharing 'with school disfricts becomes completely
legitimate. |

Traditional patterns of profeséional preparation may well be

and probably are, more expensive in the, "long run", in monetary outlay

|
and human aiscomfort than the TEPFO internship patterns when the
totality of the situation is viewed. |
7.0 Majéf Needs
This consideration can be reduced to the need for additional
fﬁnding. This statement cannot stand alone as the total faétor,
However, since availability of funds does not necessarily satisfy the
diversity of needs created by a performance-based, field-oriented
. approach to teacher education.
In the first analysis funding does present a substantial variable.
Since additional time is required for clinical professors to perform
their assignments, élack mist be taken up in those parts of the program
displaced by their participation in the clinical assignment. Tuis

usually means reduction in the_gfferings in another part of the program
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or the availability of additional faculty as replacements. Additional
funding is also required to provide the hordwar asnd so . cded
in performancc-bated, fielu-ouriented instructioh.

On the other hand, the introduction of innovations in the total
progzam necessitates revisions of all parts of the program to insure
confifimuity mmd equity of opportunities for all students to receive
a guality experience. Scheduling becomes more difficult in & mlti-
track system. Evaluation to date suggests the need fﬁ‘qonsider a
block of time experiencé for the total program. This approach would
require advance application on the part of students. No lomnger would
mtudemts bcfable to drift in and out.of the program:at $heir conven-
Jdence. Efforts to assess the consequences of a block of time system
mre new underway. The concept of admissions based om;grodﬁction
miodels already undengirds each special pattern. Intakexof students im
these patterns is based on the capacity of each training model to
meet the demznds of its operational dbjectives.- The number of studeniis
in a 'model becames & critical variable in this context. Availability-

' of faemlty and field resources are two additiodal variables that
influemce the number of students to be admitted. At this stage in
program development, these prdﬁlems rresent a serious challenge-for
the Callege Tor 1ST1-1972. |

In the final amalysis, the College of Education is attempting
to maimtain a mass program of teacher education while at the same time
#t is-mmking serious efforts to provide mlti~track, pem@mrmanéeébasea5

field~or&ented patterns available to its students. Until sufficient
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bapeli! 1research data are available to demonstrate the superiority
of these new approaches over the old, the College cannot completely
sbandon the traditional pattern. Tt must continue as an opfion until
its credibility is destroyed.

The local school districts represent another source of need. It
is vital that additional funding accrue to them for the realization
of their responsibilities in teacher education. Af this time, and. in
the foreseeable future, the University will be unable to provide this
funding. Other qptions will be exPlorea. One possibility lies in
state level funding to those school distriets that participate in

{ teacher education; perhapé fed?ral monies could be spent wisely
in this wvay. These problems occupy a high priority for study in 1671~

1972.

8.0 Predictions for the Future
. The past four years have produced evidence that performance-

based, field-qriented_patterns have been met with a high level of
favorable reception. How long this atmosphere of favor will continue
is a serious question.. Program developmentin itself has many intrinsic
rewards that accrue from participation in a new and exciting innovation.
Additional funding to provide fér the human and material resources
demanded by sophisticated,.expanding training experiences will perably
'be nécessary to maihtaiﬁ momentum in the years ahead.

A conceptual donmain emphasizing performance-based, field-oriented
instruction, and a management domain based on a coalition approach
have so far proved to be viable organizational structures for program

development.
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IMPLEMENTATION OF 1971 GUIDELINES AND STANDARDS

a

These guidelines and standards (WAC 180-80-700 through 180-80~740) may
be applied after September 1, 1971, to the preparation and certification
of teachers in lieu of standards effective July 10 and 28, 1961, (WAC
180-80-510 through 180-80-550) and to administrative preparation and
certification in lieu of the standards adopted March 24, 1956 (WAC 180~
80-280 through 180-80-312). Educational staff associate preparation

and certification standards adopted September 12, 1968 (WAC 180-84-510
through 180-8L4-560) are replaced by these standards and guidelines.

The State Board of Education adopted a motion to inform all
agencies (colleges and universities, school organizations
and professional associations) involved in teacher education
under the 1971 guidelines and standards that it is the con~
sensus of the State Board that action should be taken to.
implement the new standards promptly; that such agencies
are requested to submit reports concerning their plans to
implement the standards for consideration and approval and
for coordination with the state's plan; and that these

i reports are to be submitted within one year from the

\ effective date of the standards, September 1, 1971,




PREFACE

touis Bruno
Superintendent of
Public Instruction

In schooling the importance of the teacher is second only to that of the learner.
It is the teacher's function and that of those who aid him to provide access to
the best possible circumstances for learning. In Washington law a '‘qualified
teacher! is required for a school to be approved; to be qualified a teacher must
be cerrified. It is crucial, therefore, that state guidelines and standards for
certification encourage and promote the highest quality of preparation. Quality
in this context means establishing the best circumstances for persons selected
for teacher preparation to betome engaged and involved in learning how to teach.

As the reader will discover, these 1971 guidelines and standards are different
from traditional state standards for preparation and certification. They repre~
sent a new approach in which the processes and procedures to be employed in deter-
mining and developing components of preparation programs and approving such
programs are set forth as the standards. The guidelines are the result of five
years of discussion, study, and trial programs. Hundreds of persons in Washington
who are concerned with improving the quality of education for children and youth
in public and private schools of the state have been involved.  The guidelines

and standards emphasize a focus for program development-~the needs of children

and youth served by our state's public and private schools.

The Washington State  Board of Education has adopted the new guidelines and stan-
dards as alternate to those which have been in effect since 1961. Under the 1961

- standards many desirable objectives in this vital area of education have been and
are being achieved. We believe that the approach encouraged by the 1971 guide-
lines will result in yet more significant improvement of teacher,. administrator,
and support personnel preparation. The 1971 guidelines call for a more effective '
utilization of the resources of all persons and groups who are or should be parti-
cipants in this important effort. )

The new guidelines and standards provide a process, a rational and open system if
you will, for constant recognition of new knowledge, for an appropriate use of
technology, and orderly agreed upon response to the changing educational needs of
society and individuals. The implementation of the guidelines and standards should.
create opportunities for those being prepared to have more personally fulfiliing
activities and experiences so that as professionals they may provide better school
life for learners at all levels.




INTRODUCTION

Wendell C. Allen
Lilllan V. Cady
William H. Drummond

The basic purpose of State Board of Education guidelines and standards for prepara=-
tion leading to certification has always been to ensure the competence of common
school professional personnel.

Prior to 1949 certification programs were based on a specified number of courses
prescribed by the state. Regulations endorsed by the State Board of Education in
1949 established a program approval "approach which placed responsibility upon the
colleges and universities for the substance of preparation programs. School dis~
tricts were involved in the student teaching experience and shared with the teacher
and the institution of higher learning the planning of fifth-year programs. - Revision
of the standards in 1961 strengthened the academic preparation of teachers, necessi-
tated greater cooperation between colleges and school drganizations, and fostered
more flexibility in program planning.

Study of the current scene and appraisal of trends suggest that Washington can
marshal its resources und knowledge to stimulate preparation which is more appro-
priate to the services which professional personnel should provide to today's
children and youth, and that preparation programs should reflect and encourage

an open-system concept. The openi=system allows input from a variety of sources,
does not lock all persons into the same mold, and encourages difference, variety,
and change. The state is concerned that preparation experiences be relevant o
competence on-the-job, the actual world of the elementary and secondary school
student and to the changing needs of society.

For Washngton State the 1971 guidelines for program approval and certification

are a natural, evolutionary step. These guidelines provide a framework within

which trends and changes in society and education which should influence prepara-
tion can be more readily incorporated into preparation programs. The 1971 guide-
lines encourage broad participation, honor the open-system concept, and decentralize
responsibility and accountability for preparation and the outcomes of preparation.

To further these objectives, the guidelines and standards provide for colleges/
universities, professional associations and school organizations to form consortia
to plan and carry on preparation programs. Each of the three agencies in a consor-
tium is to have an equal voice in overall planning, policy formation, assignment of
responsibilities, evaluation of programs, and the hearing.of appeals.

The guidelines and standards establish a framework whereby the objectives of
preparation are determined; competencies in subject matter specialities, pedagogy,
and personal characteristics are delineated; and entry and exit-level competencies
for each stage of preparation are specified. It is essential that preparation
programs include and address competencies in subject matter knowledge as well as

in the art and science of teaching, and in such human dimensions as interpersonal
communication. The professional must be competent in each of these areas. He is
basically a decision-maker and decisions for improving learning must be based upon
the data generated from the interplay among these several areas of competence.



Several assumptions underlie these 1971 guidelines: (1) the main purpose of the
school is to help each child achieve self-direction and self-reliance in a dymanic
and changing society; (2) the adults in a school, by the way they work and live,
establish the intellectual and emotional climate for the school; (3) adults moving
into schools as professionals need to experience preparation in a manner consistent
-with the way children ought to be helped to learn in school; (4) learning and
growth is a continuing and dynamic process; (5) all learners become what they

will by the choices they make, the actions they take, and the consequences they
undergo; and (6) learning and growth best occur under circumstances where persons

are respected and loved and free to be themselves and to become whomever they have
the will to become.

Given these assumptions, the guidelines and standards proceed nafural?y from

developments in teacher education over the past twenty-five years and emphasize
the following principles:

a. preparation should be related to performance and performance related
to the objectives of the professional and his clients;

b. preparation should be individualized and give recognition to personal
style;

c. preparation programs should be planned and developed in a participatory
‘'manner by those affected; and :

d. preparation is a career-long, continuing process.



A.

CERTIFICATION

Three types of certificates are provided:

a.

b.

The teacher certificate authorizes service in the primary role of
teaching. _ :

The administrator certificate authorizes service in the primary
role of general school administration, program administration and/or
supervision.

The educational staff associate certificate authorizes service in
roles of specialized assistance to the learner, the teacher, the
administrator and/or the educational program.

Three levels of certificates are provided for each certificate type:

a.

The preparatory certificate authorizes experiences in school or school-
rel ated settings designed to develop competence at the “initial® level
of certification. This certificate is valid for one year and is
renewable.

The. initial certificate authorizes school service in a particular role
and. allows the holder to assume independent responsibility for working
with children, youth and adults. This certificate is valid for three
years and is renewable once. '

The continuing certificate authorizes school service on a career basis
and assumes continued professional development. The continuing certi-
ficate is valid as long as the holder continues in service. It is
subject to renewal only if the holder leaves educational service for
a period in excess of four years.

- TYPES AND LEVELS OF CERTIFICATES

(Figure 1) )

Types Educational

of Teacher Administrator Staff

i ficat ' Associate

___.C.eLt_Lf_Lc.aQS —_———————

Levels Continuing Continuing Continuing

of initial lnitial Initial

Certificates

Preparatory J Preparatory [ Preparatory
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3. Certificate endorsements

Initial and continuing certificates will be endorsed to indicate grade
level (s), content area(s), and/or specialization(s) for which the
professional is or has been prepared.

L. Reciprocity

a. In-state candidates:

1) Holders of initial certificates shall be admltted to programs
leading to continuing certification.

2) Holders of provisional ceriificates or credentials awarded under
previously adopted State Board of Education rules and requlations
may be admitted to programs leading to continuing certification,
provided they meet entry level requirements.

3) Holders of standard certificates or of valid teacher certificates
issued prior to 1949 may be admitted to programs leading to
initial or continuing certification, provided they meet entry
level requirements, without jeopardizing their prior certifi-
cation status.

b. Qut-of-state candidates:

.

Candidates holding cut-of-state certificates or credentials shall have
the option of applying for certification under either these 1971
standards or under those previously adopted.

1) Graduates of institutions accredited by the National Council for
Accreditation of Teacher Education, or graduates of out-of-state
four~year institutions accredited for teacher education, who hold
or are eligible for comparable certificates in another state,
territory or possession of the United States, may be granted
temporary certificates with appropriate endorsements.

2) Graduates of accredited out-of-state institutions who do not meet
the requirements cited above and who wish Washington certification
shall be required to meet requirements established by a consortium
of institutions and agencies with approved preparation programs in
the state.

3) Expe.ienced persons who hold certificates from other states and
have been granted temporary certificates may apply for initial or
continuing certification to in~state consortiums of agencies with
approved programs as soon as they are employed in Washington.
These consortiums shall have procedures which ensure fair and
prompt assessment of the applicant's qualifications and shall
make appropriate recommendations to the Superintendent of Public
Instruction regarding certification of the applicant.




B. CONSORTIUM OF AGENCIES DEFINED

Under these standards preparation programs are to be developed and implemented
by a consortium of agencies. Each agency will designate its own representa~
tive(s) and clarify with that (those) representative(s) his (their) authority
in acting in behalf of the agency. The agencies in a consortium shall be
colleges and universities, school organizations and professional associations
in accordance with the following definitions:

1. Professional Association: The professional association, determined by the

total faculty of certificated employees in a school organization in
. accordance with election procedures defined in Chapter 28A.72 RCW (or a

cooperative group of such associations if a number of school organizations
have combined to participate in a consortium for staff development purposes)
shall have the professional association responsibility in a consortium and
shall have the responsibility of providing opportunity for input from all
other specialized and subject matter associations.

2. School Organization: Any public or independent school system or district

or cooperative group of such organizations shall have the school organi-
zation responsibility in a consortium. School organizations should represent
the interests of parents, interested citizens, school children and youth,
the local school board{s) and the school administration, including principalss
As a consequence, individuals representing school organizations shall have ‘
responsibility for providing opportunity for input for those various groups
in developing and implementing personnel preparation policies. The chief

& administrator(s) of school organization(s) is(are) responsibie for desig~

: nating the individual(s) responsible for the school organization's role
in program development and implementation.

3. University/College: Any institution of higher learning or cooperative group
of colleges/universities which has or develops professional teacher education
programs shall have the college/university responsibility in a consortium.
Community colleges (in collaboration with four-year institutions) may
participate in preparation. Colleges/universities should represent the
interests of students and of academic, professional and administrative
faculties. Individuals representing colleges/universities and community
colleges should refiect the interests and talents of those various groups
in program development and implementation. The chief administrator for
professional preparation and development as designated by the college or
university president is responsible for providing the opportunity for
representatives from the appropriate departments or interest groups of
the college or university to carry out the institution's role in program
development and implementation.

-




CORSORTIUM PROGRAMS

Preparation for school professional personnel is subject to approval by the
State Board of' Education.” The State Board w!1l1 approve a program of prepara-
tion if it meets the following criteria:

1. Consortium arrangements.

The consortium shall:

de

b.

File with the Superintendent of Public Instruction a letter of intent
to form a consortium for preparation.

Specify the arrangements and processes it will use to:

1) formulate policy;

2) develop program objectives, elements, and characteristics;

3) gain input and involvement of students and citizens in model
development;

L) implement the program;

5) administer the program, including monitoring candidate progress,
reporting and recommending certification, recommending certificate
endorsements, etc.;

6) conduct annual program.review and evaluation.

Arrange for and report results of at least one comprehensive outside
evaluation during the three to five years between periodic program
approval! by the State Board of Education.

¢ ;
Give evidence that it has the human and material resources to conduct,
to implement, and to arrange for evaluation of the preparation program.

2. Development of preparation opportunities and alternatives.

The consortium shall:

d.

b.

Describe the role or roles which are to be assumed by the person who
is to be granted a specific certificate with a particular endorsement.

Describe and state the rationale for thé competencies (knowledges,
attitudes, skills, etc.) required of persons who plan to perform the
described roles. v

Describe examples of the kinds of experiences that will be provided
to assist each candidate develop or demonstrate the required levels
of competencies.

Describe the procedures which ensure that each candidate participates
in the design of his own program and the procedures which enable the
candidate to achieve certification at his own rate of demonstrable
accomplishments.

Specify examples of kinds of evidence that will be used to determine
acceptable entry and exit levels of competence of the candidate;
including, as appropriate, evidence of competence when working with
clients. ‘

“hye



Describe examples of procedures which will be used to provide
positive, growth-producing feedback to the candidate and to the
program.

Describe examples of the kinds of experiences and resources that
will be available to staff development personnel, both school and
college, to assist them to develop necessary competencies and carry
out responsibilities of their roles and specify procedures which
ensure that those who supervise the candidate's preparation are
competent.

Provide assurances that the program is of high professional quality
by describing program elements which ensure that a candidate will
have appropriate breadth and depth of knowledge for his expected
role and which allow and encourage the candldate s continued personal
and professional development.

Describe the procedures and arrangements which ensure continuing
career development opportunities for persons holding initial and
continuing certificates.

D. STATE BOARD OF EDUCATION AND SUPERINTENDENT OF PUBLIC IN?TRUCTION |

1.

'
State Board of Education. Programs of preparation are subject to State

Board of Education review and approval. The State Board of Education:

a.

Applie; the standards hereinbefore set forth in WAC 180-80-720 in
approving programs.

Receives notification from the Superintendent of Public lnstructlon
of letters of intent to establish preparation c0nsort|ums.

Receives and acts upon recommendations from the Superintendent of
Public Instruction concerning the review of requests of consortiums
for program approval.

After initial approval, reviews and approves annual progress reports
and comprehensive outside evaluations filed by each consortium.

Reviews and approves comprehensive studies of each consortium's
program(s) on a three-to five-year schedule.

Superintendent of Public Instruction.

a.

Approval-accreditation function. The Superintendent of Public
Instruction:

1) Arranges for on-site visitations to review each consortium's
programs for consequent recommendations to be submitted to the
State Board of Education.

2) In reviewing programs considers:
(a) published programs and descriptions made by the agencies
within a consortium;
(b) reports of visitations to agenc:es of the consortnum by
state staff members;



(c) annual progress reports submitted by the consortium and the
reports of the interim, comprehensive evaluation;

(d) reports of special visitations to consortiums which may be
arranged;

(e) accreditation and approval status of colleges/universities
and school organizations.

b. Certification function. The Superintendent of Public Instruction
issues certificates and make3 certificate endorsements upon recom-~
mendation of a consortiim of agencies operating an approved program
of preparation.

c. improvement-leadership function. The Superintendent of Public
Instruction:

1) assists ¢olleges/universities, school organizations and profes-
sional associations in program development leading to State
Board approval;

2) assists or facilitates communication and collaboration among
and between agencies;

3) arranges for advisory committees of the State Board to meet,
make site visits, and prepare reports for the State Board of
Education;

L) selects each year one phase of teacher education or staff develop-
ment for special study and focuses the attention of personnel in
consortiums on this phase. (An example of such a phase would be
selection of candidates and entry competencies.)

5) rgquests financial resources needed to achieve preparation and
staff development objectives.

E. EFFECTIVE DATE OF ISSUANCE OF CERTIFICATES

The issuance of teacher, administrator and educational staff associate
certificates shall be effective September 1, 1971.

A




APPENDIX A 1/

DISCUSSION AND INTERPRETATION

The state is challenged to do more than establish and maintain minimum standards
for education. To serve the people, state government must be responsive to new
situations and anticipate new demands and trends. A state pattern of certifica~
tion should: (1) provide an understgndable way of viewiilg educational work assign-
ments; (2) establish acceptable waysizor persons to advance or change from one role
or position to another during the course of his career; and (3) provide a basis for
ensuring that people assigned to particular school roles are competemt.

A. CERTIFICATION-~Although the state system of gertification should recognize
diversity and specialization in the nature of services provided for students,
the certification framework itself should be concerned with broad professional
types and levels.

1. Types of certificates. Specialized preparation is needed .for each area of
service. Each area of service also includes a number of specific fields
of preparation which, for purposes of certification, are classified as
categories. Within each type of certificate there may be several speciali-
zation categories depending upon specific roles recognlzed by the State
Board of Education.

2. Levels of certification. Certificate levels for school professionais
recognize different levels and degrees of career development.

The three levels of certification are applicable to each type of certificate.
The person will move from level to level as he demonstrates that he meets
established criteria. A person achieving continuing certification will have
demonstrated both common and specialized competency appropriate to the certi=-
ficate type and to any specialized endorsement.

3. Certificate endorsement. Certificate endorsement should be based upon
spgcialized competence. Accordingly, it is expected that persomnel assign-
ments will be consistent with certificate endorsements,

4, Reciprocity. Arrangements are necessary to assure mobility, opportunity for
continued career development, and appropriate certification to in-state and
out~of-state professional personnel.

Many professional personnel holding standard certification issued under
previously authorized standards may wish to qualify for certificates issued
under the 1971 guidelines and standards. Each consortium will be responsible
for establishing procedures for such certification.

Because certificates issued by Washington State under the 1971 guidelines
and standards will be based on performance, it will be necessary for an
out-of-state professional wishing certification under them to be issued a
"temporary'' certificate. The temporary certificaté is valid for one year.
Assistance will be provided so that the out-of-state person makes contact
with a consortium having an approved preparation program.

4
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PREPARATION AGENCIES

Those who have a stake in the nature of professional service should have their
voices heard ii the development of professional preparation and be able to
influence or help change the nature of preparation after programs are in
operation.

Participation in a consortium is not limited to the three agencies defined in
the standards (colleges/universities, school organizations, professional asso-~
ciations). The definitions serve the purpose of assigning accountability for
meeting the specific requirements of the standards and for ensuring the syste~
matic management of the various procedures involjved in developing and imple~
menting preparation programs. Each of the agencies defined is required to
involve other similar agencies or related interest groups in the processes.
Actually, within the context of the guidelines and standards, consortium has
three meanings: '

1) For purposes of accountability, a consortium is a formal partnership
of one or more colleges or universities, one or more school organiza-
tions, and one or more professional associations functioning through
representatives with authority to act within parameters for their
agencies in carrying out the specific requirements of the guidelines.
and standards.

2) For purposes of developing new programs for specific role or discipline
categories, the consortium is a forum of interested parties--organized
groups or interested individual s-~working together to determine the
form and substance of a preparation program.

3) For purposes of implementing an adopted program, the consortium is a
management system of assigned accountability and responsibility for
coordinating the implementation of various aspects of the program.

1. Professional Association. Many associations represent the interests of
professionals; but if the guidelines and standards are to function effec-
tively, it is necessary for accountability purposes to identify one
association. That association should represent a broad spectrum of profes-
sional points of view. In many school districts an association selected by
the total certificated staff according to procedures specified in the
Professional Negotiations Law (Chapter 28A.72 RCW) has already been
authorized to regotiate on matters of professional concern. In private
schools and in, school organizations where arrangements have not been
established for professional negotiations, the professional association

' representation will be determined by the total faculty of the concerned
school organization. X

Identifying an association selected In accordance with the Professional
Negotiations Law, or one selected in 1ike manner as the accountable pro-
‘fessional association under the guidelines and standards, serves many
useful purposes: ’

a. With the accountability isgue settled by definition, all professional
associations can direct their energies toward developing programs as
soon as the standards go into effect.



b. Associations that negotiate on matters of professional concern usually
have facilities and resources for reaching and involving the profes-
sional staff that could be appiied to accomplishing the goais of the
guidelines and standards.

c. Such associations usually have staff or standing committees that could
assume the responsibilities and the work of coordinating the efforts
of other professional associations in implementing the guidelines and
standards.

d. Such associations usually have procedures and/or arrangements for
communicating association views with school district organizations
that could be adapted to the purposes of cooperative functioning under
the guidelines and standards.

Although all the needed mechanisms for coordinating the multitude of general

and special interests found in school faculties may not be present in 1971,
participation by practicing professionals and the coordination of their energies
is essential if new, more viable and relevant programs are to be created.

The guidelines and standards provide for the coordination of staff development
professional association concerns through the local education association or
union, or, in cases where Paculties are not so organized, by representatives
of the total faculty of the school organization. Should the identity of the
local education association change, the faculty of the total school organiza-
tion will still be present and will be expected to assume the obligations to
trainees made by the previously identified association or union.

The professional interests of administrators in the preparation of administrators,
teachers and specialists are legitimate, so are the interests of teachers in the
preparation of teachers, specialists and administrators, etc. The local education
association or union is where these professional interests should be coordinated
because a significant part of preparation will and does occur at the local level
and is dependent upon the energies and talents of the professionals working there.

The local association should value and support the special interests and concerns
of competing general local associations or unions, of the specialized local and
state associations, and of national and internaticnal associations. Decisions
based upon narrow parochial interests should be avoided. The guidelines and
standards imply a belief that local associations given the power to influence
preparation, will use such power to improve professional services to clients.
Such associations should encourage pluralism and variety within and between
programs of preparation for various professional roles.

i
2. School organizations will need to invent ways for parents, other citizens
and students to become involved in professional staff development. Thei+
primary contributions should be in the definition of needed professional
services and assistance in the provision of the needed resources for
preparation and staff development.

It is assumed that school organizations in less populous areas may have

to coalesce with other school organizations for staff development purposes.
No preconceived plan for amalgamation has been created. Coalitions and
consortia will grow as institutions, agencies and organizations perceive
the‘gsfd for one another and begin assuming initiative for bringing about
new relationships.



3. Universities and collieges will continue to be a major contributor to
preparation and career/staff development. Although college non~-
professional programs may be legitimately under the control of a
college faculty committee, teacher education (professional preparation)
has broader involvements, and hence, needs a broader base for planning,
development and implementation.

Colleges in collaboration with school organizations and professional
associations should develop a variety of options for students: some
students need direct field experiences early--such experiences make
academic collegiate work meaningful; some students can assimilate
theoretical constructs easily and can achieve competence via later
field experiences.

Colleges should help students know themselves, understand the social
milieu in which schools function, see alternative and individually
suitable styles of conduct, and test their self/career perceptions
in college and school settings. .

PREPARAT1ON PROGRAMS

The following principles should underlie program development and should ensure
a more valid relationship between an individual’s preparation and the profes-
sional role he will assume.

1. Consortium Arrangements

a. Letter of Intent. A group of collaborating agencies desiring to form
a consortium and develop a preparation program is to file a letter of
intent with the Superintendent of Public instruction. The letter of
intent will allow the Superintendent of Public Instruction to provide
assistance to the consortia during developmental stages and coordinate
efforts and activities related to emerging programs.

b. Roles and Responsibilities. Roles and responsibilities of each agency
in the consortium are to be agreed upon by the consortium. Therefore,
agency representatives should have authority to act for their agency
or know the parameters within which they may so act. Agency responsi-
bility, accountability and cooperation are discussed in detail in
Section B of Appendix A and in Appendix B.

¢c. Program Evaluations. On-going evaluation is essential to determine
whether a program is achieving its objectives. Program evaluation
should be a continuing process in which all participate.

In addition to these on-going consortia evaluations, at least once
during the five-year period between State Board of Education approval
actions, the consortium will arrange for a comprehensive evaluation of
the program(s) by a person(s) not directly involved in the consortium
or its program(s). The consortium may agree that program evaluations
conducted for purposes of regional or national accreditation meet this
criterion.



Resuiis of all evaluations should be helpful to the consortium in
program change and development. Evaluation reports will be filed
with the Superintendent of Public Instruction for State Board of
Education reference when reviewing preparation programs for approval.

d. Resources of the Consortium. The consortium should identify the human
and material resources available and/or needed to develop and implement
a program. The consortium should provide evidence that, as appropriate,
resources will be shdred, redeployment of resources can be accomplished,
and additional resources can be obtained.

A given consortium may have adequate resources to develop and implement
one phase of a preparation program (e.g., preparatory--initial phase,
elementary teacher) and be unable to develop and implement another phase
(initial--continuing phase, elementary teacher). The consortium may
develop and implement that phase for which it has resources if, at the
same time, it establishes links or arrangements with another consortium(s)
offering programs which cover phases of preparation it can not provide.

Praparation Programs

a. Roles. Since the objective of preparation is to preparé"SFBfésssonals
to perform, the basis for preparation programs (content and experlence)
should be what it is the educator does or ought to do when he is
performing his professional role. Role definitions should include
consideration of both what is and what ought to be.

b. Competencies. Competencies appropriate to given roles should be des-
cribed and should include cognitive, affective, and psycho-motor
experiences related to the educator's performance on the job in a
given role. There is a considerable and growing literature describing
competencies for teaching. (For example, the 10 elementary education
models funded by the USOE.) The consortium should state the assumptions
underlying their choice of those particular competencnes specified in a
preparatlon program,

c. Learning Experiences and Contexts. Preparation experiences should be
designed in relation to the individual's assets and needs. Components
of preparation programs are now too often treated as discrete, unrelated
knowledges, skills, attitudes--existing for their own sake apart from
individuals. The kind of preparation envisioned requires integration
and synthesis of many elements into learning experiences that reinforce
the individual's strengths and satisfy his needs.

Appropriate contexts for learning and resources essential to preparation
need to be found or created--some on the college campus; others in the
community; others in school situations. -

d. Individualization. A pervasive idea in these standards is that teacher
education should be "individual oriented.!' That is, that the instruc-
tional resources should be provided and arranged in relation to the
individual's needs and talents.

=



The kinds, amount and duration of preparation experiences of each
candidate will be an individual determination. The major task of
the preparation agencies is to provide personal encounters with
teaching-learning situations and provide adequate feedback data
to the candidate so that he can make wise decisions conceming his
development. Learning is individual; fearming to teach is also
individual .

Evidence of Entry/Exit Levels of Competence. In order to develop
learmming experiences which are appropriats to the individual, deter-
minations must be made about where the person is in relation to
knowledges, skills, and attitudes appropriate to his role in education.
Such determinations should be made when he enters the program, on a
continuing basis while he is in the program, and when he exits the
program. The consortium of agencies has responsibility for identi-
fying the levels of competence and designating or developing indicators
it accepts as evidence of acceptable entry and exit levels.

Agencies should be concerned with designation of appropriate indicators.
For example, the individual's performance on a written test may be the
most appropriate indicator of successful achievement of a knowledge
outcome. Whereas, the most appropriate indicator of successful appli-
cation of that knowledoz s to be found in his interaction with clients.

Feedback. The most important judge of whether a person has the
competencies and qualities to perform in a professional role is the
person himself. Preparation programs should be so designed that the
individual is provided with accurate feedback concerning his performance.
Feedback should be an on-going, constructive process through which the
individual (1) becomes aware of his strengths and limitations in per-
formance and (2) is assisted to enhance his strengths, overcome limita-
tions, and develop new competencies not now possessed. |f feedback is
to serve these purposes, it must occur in dynamic situations with
provision for continuous assessment of performance and for non-
threaterning assistance and support as one plans for continued develop-
ment and learning.

Staff Development. School organization personnel and college faculty
may desire to participate in pre-service and in-service preparation of
other professionals. The consortium is responsible for indicating the
roles and competencies expected of staff development personnel partici-
pating in the consortium program and the experiences which will ke
provided to such personnel to assist them to perform their staff
development role. Staff development personnel should strive for the
highcst levels of knowledge and professional competence.

Quality Control. Professional educators will continue to depend upon
personal repertoires of knowledge. It should not be necessary to
require here a specific amount of academic study or degree(s). The
knowledge requirements for teachers in today's schools surely indicate
that the initial certificate holder will have that amount of knowledge
which will enable him to pursue scholarly study.

-]
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The career teacher mdkes a commitment to scholarship as a function

of his role. Providing the career teacher with the power to acquire
superior levels of knowledge in a special field should be an important
consideration of a quality program for continuous career development.

i. Career-long Preparation. We live in a changing society; teaching
roles, performance, and competencies will also change. Therefore,
staff development should facilitate professional growth and movement.
Persons engaged in the education professions should require high
standards of performance of themselves, realize the need for con~
tinuing preparation, and be encouraged to assume responsibility for
their own development. rFrograms should provide opportunities for
self-renewal and professional development throughout one’s career.

ROLES OF STATE BOARD OF EDUCATION AND SUPERINTENDENT OF PUBLIC INSTRUCTION

The State Legislature has delegated to the State Board of Education responsi-

bility for establishing standards for professional preparation and identifying
the types of certificates to be issued. Any preparation program leading to
certification of school professional personnel must be reviewed and approved
by the State Board of Education.

In accomplishing its function, the State Board of Education has established
these guidelines and standards requiring the consortium to make explicit the
processes and procedures {criteria) employed to determine consortium arrange-
ments, identify program objectives and professional competencies, provide
appropriate preparation experience, and evaluate program and participant
performance.

The State Board of Education will conduct a comprehensive review of programs
for approval purposes each three to five years and provide for site visitations,
annual reports, and comprehensive evaluations.

The Superintendent of Public Instruction will assist the State Board of Educa-
tion achieve program review and approval responsibilities. The Superintendent
of Public Instruction will maintain records and reports related to certifica-
tion and endorsement, consortium program arrangement, and program evaluation

and progress and will serve as a resource to consortium agencies as they develop
and implement programs. The Superintendent of Public Instruction and advisory
committees will provide on-going review and evaluation of preparation standards
and programs' in order that standards and programs be relevant to the profes-
sional's roles and the needs of children and youth in the common schools of
Washington State. :

Any agency or individual belleving its(his) rights ih relation to preparation
and certification as set forth in these standards have been abused, should

notify the Superintendent of Public Instruction and/or the State Board of
Education.

“vil=-



APPENDIX B 1/

CONSIDERATIONS IN IMPLEMENTATION

A major consideration in implementing the guidelines and standards will be the
development of working relationships among the three kinds of agencies forming

a consortium. How can three agencies function together in developing and imple-
menting preparation programs? Functioning together will not be easy for:

1. Although each agency approaches the situation with a desire to improve
the quality of professional service through better programs of prepara-
tion, each agency comes (a) from a context offering different background
and experience and giving each a unique perspective of the purpose and
function of preparation; (b) with unique access to or control over -
resources necessary to make any preparation program work; and (c) with
unique limitations on the time, energy, and resources it can afford to
spend developing and implementing preparation programs.

2. Each agency will insist and must be assured that there will be parity
both in the power to ‘influence decisions and in the assumption of
responsibility for implementing the decisions.

The guidelines and standards require different kinds of cooperatioh to satisfy
different rieeds. Since both the development and the implementation of programs

is involved, the three agencies will have to function together on at least three
" levels:
1. Level one (program development only): involves activities leading to the
development of programs for specific professional roles or disciplines.
. Here cooperation is basically informal. The initiative to begin may be

taken by any agency, but.each of the agencies should be involved as soon
_as possible to assure parity at this level.

2. Level two (program development and impiementation): involves formal
adoption of policies that affect both the development and the implementa-
tion of programs. Here action must be taken. by formal representatives of
each agency which will commit the resources of each agency. Representa-
tives must have authority to act within well defined parameters. It is
at this level that the unique perspectives, resources, and limitations of
‘each of the agencies must be fully considered and accommodated as the
representatives work toward finding the common ground on which policies
and procedures can be.based.

3. Level three (implementation only): involves the effective management of
the resources of each agency in implementing adopted programs. Here clear
delineation of responsibility and accountablllty for specific aspects of
the adopted program to each agency is essential,

1/ Appendix B is not a part of regulations.
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When a letter of intent to form a consortium is filed with the Superintendent of
Public Instruction, it is assumed that at least one school organization, one
college or university, and one professional association have agreed to establish
a policy board of representatives to act for their respective agencies in estab-
lishing working arrangements, policies and programs that will meet the criteria
set forth in Section C of the standards portion of this document. It js likely
that there will have been previous contact and cooperation among at least some
of the consortium participants in student teaching arrangements, educational
staff associate (ESA) interim procedures, or informal planning activities by

the three agencies for one or more particular role or discipline categories.
This being so, the overview of cooperative functioning by the three agencies
might be outlined as follows:

I. Existing patterns of cooperation under the 1961 standards (student
teaching, fifth-year advising, etc.)

1. New patterns of cooperation developed informally through activities
designed to test the principles of the Fourth Draft, through
activities that led to establishing interim procedures for ESA
certification, and through informal planning activities that led
to the decision to form a consortium.

111. The first formal act of cooperative functioning would be to file
a letter of intent with the SPI.

IV. The second formal act would be to establish a policy board for the
consortium.

V. After the letter of intent has been filed and a policy board estab-

lished, cooperative activities at Level one, Level two, and Level
three would continue simultaneously as follows:

LEVELS OF COOPERATION

Level One Level Two : Level Three
Program Planning Activities - Policy Board Activities Implementation Activities
Basically informal. Meets all requirements of |Follows Matrix for Assign-
Initiated by any agency. 1971 criteria (Sec.3) ment of Responsibilities
Governed by policies of Establishes policies gover-| as presented below or
the consortium in regard ning consortium activi- alternate arrangement
to parity in participa- ties. agreed to by consortium.
tion, procedures, basic Administers policies and
requirements, etc. procedures.
Delegates responsibilities
for implementation of
programs to consortium
agencies and/or to sub-
committees in charge of

individual programs.



More specific phases of program development will occur within each of these levels of agency cooperation. Implementation problems may be
minimized if these several phases in program development are recognized, for each may require different degrees of responsibility and
coordination on the part of agencies within the consortium.

TABLE |

The following Table outiines possible phases in program development:

Key: 1 = initiate
P = Participate

ACTIVITIES AND RELATIONSHIPS AMONG CONSORTIUM AGENCIES C = Coordinate
Phases of Levels Agency Responsibilities
Program of P S > o w 3y Activities to be Accomplished
0 n |7
pevelopment Cooperation o “ 5 %5 S 23
PHASE | =--
CONSORTIUM Cooperation is informal. The | t | 1 P 1. Contact all appropriate agencies.
FORMATON initiative to begin may be taken
by any agency. Each agency to 2. File letter of intent with SPI.
be involved as soon as possible
to ensure parity at the outset,
If initiative comes from a
special interest group, that
group should work through its
''parent'' agency.
PHASE | |~-=
ESTABL I SHMENT OF Cooperation is formal. The | | l P 1. Establish a policy board. members of
POLICY BOARD policy board becomes responsible which are designated by their agencies
and accountable for all phases and understand parameters within which
of development. they may function for that agency.

2. Procedures for policy board actions
and decision-making are stated (voting,
consensus, _etc.)

PHAZE 11i--
ADOPTiOM OF Agreed upon procedures are P P P P [ 1. Formulate and adopt policies which will
POLICIES followed; cooperation is formal. ' govern consortium and-will affect both
: development and implementation of
! programs.
| 2. Designate special interest groups which
: are to be Involved in program developmen!
; 3. Ensure that resourcaes are avajlable to
. " begin program development and facilitate
! program development activities.
PHASE |y-- !
PROGRAM Cooperation among those involved [ P . P P c 1. Develop role definitions and competencie:
ODEVELOPMENT in development of program com- ; from which program components will emerge
ponents may be less formal; ! and prepare rationale.
cooperation among policy board ! 2. Determine entry level criteria.
group will remain formal. ' 3. Make suggestions about and/or design
. learning experiences and contexts which
Consortium agencies will provide : will assist the candidate to develop
as much input as possible into competence in an individualized manner.
Phase IV activities. L. Determine resources needed to accomplish
’ program objectives and ensure they are/
will be available.
PHASE V--
STATE BOARD Formal request from policy board. P P P P [ | SBE and SP| arrange for site visits -and
APPROVAL prograa review.
PHASE Vi-- :
PROGRAM As programs are implemented, the (See examples of c 1. Operational ize selection criteria..
IMPLEMENTAT tON policy board may assign possible assignments) 2. Finalize and operationalize didactic
coordinating responsibility for : and field program components for
given components to one of the . ! preparatory. initial, and/or continuing
consortium agencies. ' levels of -preparation.
’ 3. Coordinate learning activities.
L. Conduct learning experiences and
: evaluate candidate progress.
: 5. Recommend for certification.
PHASE vil-- X . _‘ ) -
CERTIFICATION The po) icy board may take respon- (See examples of c 1 SPY issues certificates with appropriate
sibi)Tty or it wil] assign possible assignments); endorsements.
responsibility to appropriate i
agency (agencies). :
PHASE yil1-- N -
PROGRAM Relationships for purposes of P P P P P [ Arrange for annual and comprehenslive
. EVALUATION annual evaluations may be less I program evaluations.
formal. Comprehensive evaluations
will be formal with policy board L
assigning agency. responsibility.
O
-~ -3
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The several phases of development will, no doubt, overlap. The attempt in the
preceding discussion is to indicate the activities which need to be accomplished
and to suggest possible arrangement for participation of consortium agencies, the
policy board, and the State Board of Education and/or the Superintendent of Public
Instruction. N 0 :

Within this framework the policy board-becomes the primary coordinating and decision-
making body, having the authority to formulate and adopt policy as well as to assign
responsibility and accountability for. specific program components to consortium
agencies. Examples of assignment of coordinating responsibility follow:

EXAMPLE #1

MATRIX FOR ASSIGNMENT OF RESPONSIBILITIES
' i

ke

Professional School College or State
Associations Organizations | University Agency

Patterns for Certifi- .
cation, Program Approval! Cooperating Cooperating Cooperating Coordinating
and Granting of
Certificate

Programs for Prepara-

tory and Initial Cooperating Cooperating Coordinating | Cooperating
Certificates - '

Placement and Cooperating Coordinating |y Cooperating Cooperating
Assignment ' ‘

Programs for

Continuing -} Coordinating Cooperating Cooperating | Cooperating
Certificate : :

Continuation of

Professional - Coordinating Cooperating Cooperating | Cooperating
Preparation




EXAMPLE #2

ASSIGNMENTS OF COORDINATING RESPONSIBILITY IN PROGRAM ‘DEVELOPMENT:

PHASES VI, VIIl, AND VI

(Assignments to be made by Policy Board)

:PHASE V|-~ Finalize and opera- Coordinate/conduct Assess Candidate for
PROGRAM tionalize Program Learning Certification
I IMPLEMENTAT I ON Components Experience
, Prep | Init [ Cont | “ampus rreld Prep | Init_| Cont
. Professional
Association P P C P P P P p
School -
Organization P P P P c P P P
College/
University C C P C P C C P
Policy Board p P p P p P P . C {
State Agency
[PHASE VII~~ Recommendation - | _ | ssuance
i _CERTIFICATION rep [ Init 7 Cont Prep [nit] Cont
| Professional
| Association P P |
! School KEY:
Organization P P P | = Initiate
College/ P = Participa
University Cel Cel p C = Coordinat
Policy Board P P Cel
i State Agency Y c| ¢ c
PHASE VIil|~~ :
PROGRAM Annual - Comprehensive
EVALUATION arrange conduct | arrange conduct
Professional : ' '
Association P C P P
School N
Organization P P P P
College/ .
University P P P C
Policy Board 1&C P &€ P
| State Agency
-;x |
-xif-
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 APPLICABILITY OF GUIDELINES AND STANDARDS TO PROFESSIONAL PERSONNEL IN VOCAT IONAL
EDUCATION, SPECIAL EDUCATION, EARLY CHILDHOOD, AND COMMUNITY COLLEGES

The responsibility for determination of standards o6f preparation for all elementary
and setondary school professional personnel rests with the State Board of Education.
The responsibility for issuing all certificates rests with the Superintendent of
Public Instruction.

1. . Vocational Education

Standards for preparation and certification of vocational education personnel
are developed by the Coordinating Council for Occupational Education as a
part of the State Plan for Vocational Education. The state plan is subject
to the approval of the State Board of Education as said plan relates to
teacher preparation. and certification.

Vocational education personnel have been involved in development of these
gu1de||nes and standards. The Coordinating Council for Occupational Education
is currently engaged in a study of standards for erparatlon of vocational
education personnel.

2, Special Education

These guidelines and standards are relevant to preparation’ and certification
of personnel serving in special education programs in the common schools.
Personnel working in other agencies which serve the handicapped may also wish
to use the guidelines and standards in developing preparation programs.

3. Early Childhood Education
{

Preparation of teachers for young children may be included under these guide-
lines and standards. For some years a state advisory committee on the prepara-
tion of teachers for young children, ages 3-8, has been concerned with develop-
ment and improvement of preparation programs.

| P

L, Community Colleges
{ .
Standards for preparation and cejptification of community college professional
personnel are determined by the State Board for Community College Education.

As noted in the guidelines and standards, community  colleges may participate
in programs preparing elementary and secondary professional personnel.

1/ Appendix C is not a part of regulations.
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i Appendix IT

UNIVERSITY OF VASHINGTON
COLLEGE OF EDUCATION

PROFESSIONAL INNER CITY TEACHER
ELEMENTARY EDUCATION PATTERN

lbstract of Program

Focus of Program:

This pattern has been operational since August 1970. It is a
cooperative arrangement between the University, the Seattle Alliance
! of Educators and the Seattle School District. The design is to
: prepare selected students for preparation as primary or middle grade
teachers. Considerable emphasis is placed upon the recruitment of
minorities. The concentration of efforts toward the. selection of
minority students differentiates this program from other field oriented,
performance based, training programs in the college. The rationale for
the development of this model is: the decentralized Central Region
School Council is supportive and willing to cooperate with a program
with this emphasis; the College of Education is desirous of having
; greater representation of ethnic minorities preparing for careers as
teachers; this program is consistent with efforts of the Univers ity
to admit and provide educational opportunities to minority group
A members; recognitlonlthat there is a noticeable shortage of qualified
; minority group teaci.ears available for public school employment.

Program Format:

| Elementary School interns are assigned to specific schools,

' selected cooperatively for three consecutive quarters. They spend

at least eighteen hours of the school week in classroom situations pro-
viding supportive help to thepclassroom teacher. During this internship,
each intern learns the efﬂect&ve teaching techniques demonstrated by

the classroom teacher. The clinical professor provides the necessary
reinforcement needed by the intern to understand the teaching strate—
gies demonstrated. _ ' -

Each intern receives fifty-seven quarter credit hours in profes-
sional course work related to the teaching of inner city children.
_ The professional course content includes: Learning and Evaluation, 8
. credits; Ethnic Education, 9 credits; Teaching Strategies, 18 credits;
5 and Practicum, 22 credits. The interns are expected to demonstrate a
workable knowledge of the teaching strategies neceded to become effective
teachers of immer city children. -

if The entire pattern is being developed on a modular, continuous
progress, behavioral base (se= sample module attached).




Participation in Program:

Thirteen interns are presently assigned to two elementary schools
with different organizational patterns. Coordination of the total

project

is the responsibility of the project director. Collaboration

with the building principal, field associates, clinical professors

and interns provides the information necessary for the coordination of
field and theoretical experiences; including periodic evaluation of
the intern-acquired teaching competencies. :

Intern Admissidn Requirements:

Currently enrolled in study at the University in a degree
Completion of all major and distribution requirements neces-

A commitment to teaching in inmer city schools.
A 2.5 cummulative gradé point average desired.
Previous involvement in inner city activities.

A willingness to follow the three guarter sequence for three
A commitment to follow the public sthool calender for field

Approved for admission by program director and field

Temporary certification at end of second quarter sequence.

Extensive collaboration between field associates and
University personnel. |

Emphasis on minority recruitment.
Flexibility on entrance into program.

Provides course work esseutial for meeting the baccalaureate
degree, and requirements for the Washington State Provisional

1. :
progran.
2.
sary fPr completion of degree.
3.
b,
5.
6.
consequtive academic quarters.
7. :
experiences.
8.
personnel.
Special Features of Program:
1.
2.
3.
b,
_5'
Teaching Certificate.
6. '

Required courses on a pass~fail basis.



Moduler Aprroach
Mathematics Education
in the Elementary Schools
‘ ) For

Elementary Teachers (K-6)

Mathematics

Education 375

University of .Washington.
College of Education

ty

William A. Hurd
Asst. Professor of Education




1.0 MATHEMATICS EDUCATION 375

1.1 Prospectus for Module \

This module is designed for prospective elementary teachers (grades K-6).
Emphasis is placed on an examination of the learning and teaching of elem-
entary mathematics in light of recent theoretical and pedagogical developm.

It is believed that the classroom is the heart and soul of a good school.,
Good schools require good teachers who possess the combination of sound
scholarship and inspiring .skill. Good teachers know the subject they teach
believe in their educational value and arelcontinually striving for greater
skill in teaching.

The activities in this module are designed to give you (the trainee) an

_opportunity to develop a visceral understanding and/or non-verbal awareness
of the why of the enabling elements under consideration.

1.2 Terminsal Qbjectives

1. The trainee will be able to identify, in writing, the basic mathemati-
cal concepts he will need in the elementary school.. He will be able
to  verbalize them and provide suggestions how to teach these concepts.

2. 'The trainee will demonstrate in writing his ability to categorize goal:
of elementary school hathematics by domains (cognitive and affective).

3. 'The trainee will demonstrate in writing his command of the subject to
an appropriately mature degree.

4. The trainee will be able to demonstrate the akility to teach the mean-
ing of numbers, the number facts and processes, and the use of number
processes in solving problems in everyday life.

5. The trainee will develop an alertness to the need for developing certal
mathematical concepts essential to the full understanding and mastery
of our system of notation.

6. The trainee will be able to write and/or verbalize some ways of meeting
individual differences in instruction in elementary mathematics.

1.3 Enabling Elements

1. GCoals and Behavioral Objectives
2. The Development of Mathematics Teaching in the United States

3. The Changing Elementary School Mathematics Curriculum

8.
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Enabling Elements (cont:)

Meeting Individual Differences

Selected Topics in Modern Mathematics Programs
Teaching Methods

Instructional Materials

Diagnosis and Evaluation in Mathematics Education
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2.0 PRE-ASSESSMENT FOR MODULE

2.1 ’ Pre-Adsessment Test

Directions:

1. If you are sure that the content of tlis module is new to you, do not
take this pre-test. Turn to the next page and begin Enabling Elsment 1.

2. If you think you have mastery of this material, work this pre-test.




2.0 PRE-ASSESSMENT FOR THE MCDULE
The following pre-assessment test provides you with a guide for selecting

the enabling element(s) you need to study in order to establish competen-
cies required in the module.

2.1 S - Pre-assessment Test

For each of the following sriteria-referenced questions, check the appro-
priate box.

1. Can you list the three taxonomic domains by Mager?

[ 7 Yes /7] Mo [/ Uncertai .

2. Can you write criteria-referenced objectives for the teaching of
elementary school mathematics?

[/ Yes /] Mo // Uncertain

3. Can you state the objectives for mathematics instruction in the elem-
entary grades as outlined by the Cambridge Conference on School Mathema ics?

[ 7 Yes /] To /7 Uncertain

4, Can you enumerate and explain different aims of arithmetic insfruction
which have been dominant in the past?

-
[ 7 Yes [/ DNo */7 Uncertain

5. Can you describe the driving force that was behind the enactment of thi .
country's first education laws?

[/ Yes A ' / /] o // Uncertain

6. Can you name and describe four contemporary elementary school mathe-
matics projects that were designed to improve mathematics programs in
the schools?

[ ] Yes ' [/ No ' // Uncertain
If you checked "Yes" for all six questions, please confer with the instructor.

If you responded "No" or "Uncertain" to some of the questions, the instruc-
tor will assist you in working through these elements.




3.0 ENABLING ELEMENT 1: Goals and Behavioral Objectives

3.1 Prospectus for Ernabling Element 1

In previous Education courses, you have probably had experience in classi-
fying goals into cognitive and affective domains, and, within these domains,
into the general categories specified by Bloom, Krathwohl and others. The
problems of stating objectives in behavioral terms has been discussed spec-
ifically by Mager, Popham and others. Applying these skills of classifying
and writing objectives.for mathematics instruction specifically is our focus
in this element.

3.2 ' Enabling Objectives

Given an appropriate opportunity, the trainee will be able to:

1. Demonstrate the ability to categorize goals of elementary school mathe-
matics by domain (cognitive and affective).

2. Identify objectives written in behavioral terms.

3. Identify objectives which are implicit in mathematics instruction
observed.



3.3 Pre-Assessment Test for Enabling Element 1

1. Please list the three taxonomic domains:

2. In the space provided, please identify the following words as (O) open
to interpretations - non-~-behavioral or (€) closed to many interpretations -

behavioral.

a. write f. believe

b. Xnow g. compare

c. recite h. appreciate
d. solve i. identify
e. understand ‘ J- to group

3. In the space provided, please mark the following objectives as (B)
behavioral or (N) non-behavioral.

a. The students will learn the addition facts.

b. Given the dimensions, the students will be able to compute the
area of a square, triangle and circle.

C. The students will learn to ski.

d. . The students will be able 4o throw a football at least 21 feet.




O
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Enabling Activities

Content Guide

a. Read tlie prospectus to this module. Relfer to 1.1

b. Read Preunrine Insiructional Ctiectives Ly Mager.

C.  Iead Mathenatics: Strategles of Teaching by Zurfie.

d. TRezd "Writing Instructional Cbjectives" by Thorwald Esbensen in
the Jan. 1947 issue of 2ni Delta Kappun, pp. 24k6-2u7,

e. 'Read Appendix A, Fiedesel, Guiding Discovery in Elementary School
Mathematics

Discussion

a. Attend a peer interaction session devoted to issues relating o
behavicrul objectives as a result of your readings.

b. Classify and identify behavioral objectives using the list following

these activities. Discuss the results with yeour peers.



3.ha Goals for Mathemztics Education

Following is a 1list of zecals for mathematics education. (n the diagram which
follows the list, writ: the numeral corresponding to the objeciive in the
cell of the matrix you think most appropriate. Be prepared to justify your
classification. Try t: decide whether the goals might have iriginated with
(1) tke child, (2) the teacher or other professional personnel or (3) other
adults such as parent, community or national leaders.
"1. The child should k.ow how to add correctly.

‘2. The child would be able to use the long division algorism.
3. The child should en.loy mathematics.

L. The child should succeed at mathematics.

5. The study of muthematics is good.

6. The child should kiow the vocabulary of mathematics: Addend, Commuta~
tivity, Distributire Property, Factor, Prime, Product, Sum, etc.

7. The child’must learn to subtract correctly.
8. The child should raecognize the symbols +, ~, x L 3

b

' 9. The child should be able to check &d verify the correciness of answers
without recourse to the teacher.,

10. The c¢hild should k. able to identify and name warious geometric con-
figurations.

11. The child 8hould Lk: able to use various measuring instruments such as
rulers, scales, clocks, ete.

12. The child should ¢ zble to chiase from several methods = most efficient
one for sdalving a darticular problem.

13. The child should uaderstand the structure of a place~value systém of
nuneration.

14, Topics taught chiculd be mathematically sound.

| .
Mathemstical I, Thought Personal-
Content. Processes Social

Child
Teacher or
Professional
Personnel

Parent or
other Adults|




3.44 {cont.)
Place an X in front of those objectives which are not wriiten in behavioral
terms:
The student will be able to
understand place value.
select and read a three-digit numeral.
eqjoy paper folding.
learn non-metric geometric terms.
find the missing addend.

find quotients by partitioning sets into subsets that have the
same number of members.

te]h in what ways a rectangle, square, triangle and circle are alike
and different. :

locate the midpoint.of a line segment.
measure line segments to the nearest inch.

find products when both factors are nameG by 2-place nunerals.

Rewrite any of the above statements to make them more concise:



~

Post-assessmeni Testi for Enabling Element 1

“escribe In writing five goals Of mattermatics instruction na . o oa
1n your readings.

‘ ot
I
[«

l‘

5.

- State briefly how you feel about writing behavioral objectives in the
teaching of mathematics.

fter you complete this test, submit it to the instructor for evaluation and
further directions. Then proceed to Enabling Element 2.

O

ERIC
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L.0 FENABLING ELEMENT 2: The Develcprent of Malhematics Teaching in the
United States

Loy Prospectus for Inabling Flement 2
The study of the development of matheratics teachin: in the United States

provides a valuable perspective for s-uady of the teiching of mathematics.

]
4.2 Enabling Cbjectives

l. The trainee will discuss in a peer interaction zrouy session his under-
standing of the Massachusetts Education Act of 1647,

2. The trainee will identify in writing the most popular textbooks in
elementary mathematics during the 17th, 18th anl 19th centuries.

3. The trainee will be able to lead z discussion g-oup in analyzing the
outstanding results of early reseprch studies wiich influenced yhe
development of elementary school rathematics.




L.3 Pre~assessment Test for Ensbling Element 2

The following questions are useful for clarifying ideas and in calling
attention to the trainee's neeg for additionsl information.

For each of the following questions, circle the appropriate letter:

1. In which of these iays is the current emphasis on the "new mathematics”
in elementary schools similar to the emphasis on reading and writing
in the Massachusetts Education Act of 16477

A. The basis for both is a belief that each will give the learner
great intellectual power.

B. The emphasis in both cases stems from what appeared to be a specific
weakness in the society of the time,.

C. Commercial interestsS were responsible for the emphasis in each case.
D. None of these,

2. Which of these identifies an important contribution to elementary school
mathematics instruction made by Colburn?
A; The emphasis on mathematical competence.
B. The notion that mathematics study is good training in mental discipline, -
C. An inductive approach to the learning of mathematics.

3. About when did the use of spiral arrangement of content of elementary
school mathematics become an established practice?
A. 1790 ~ 1810
B. 1830 ~ 1850
C. 1920 ~ 1940 4 ' )

D. None of these.

4. which of these is the better statement of the contribution of Sputnik I.
to the revolution in elementary school mathematics teaching?

A. It feocused attention on the need for a better school mathematics
‘ instruction.

B. It resulted in the first studies which revealed some of the defi-
ciencies in the old program. }

C. It created wide public interest in the need for improved mathematics
instruction, \

Your instructor will check the responses cixcled on the pre-test. Make an

[:R\f: appointment or leave test with the secretary.

wll Toxt Provided by ERIC



L.y

2.

3a

5a

Enabling Activities

Read: Chapter 1, pp 2-9, Herbert F. Spitzer, Teaching Elementary School
Mathematics, 1967 ed.

Read: "A Backward Glance”, pp. %-7, Banks, learning and Teaching

Arithmetic, Second Ed. (196k). -

Bead: J. Fred Weaver’'s article, "Improvement Projects Related to
Elementary School Mathematics”, Arithmetic Teacher, Vol. 7 (Cet. 1960)
pp. 311-315. ‘

Read: Chapter 2, pp. 14-25, Klaas Kramer, The Teaching of Elementary
School Mathematics (1966).

Participate in a peer interaction group meeting and discuss: (1) the
raticnale for the importance given to mathematics in the elementary
schools of the nineteenth century; (2) your personal feelings about
the validity of this enabling element in helping yeu teach elementary
school mathematics in today's schools (pro or con).



k,s Post-assessment Test for Enablégg Element 2

1. ¥What was the driviag force behind the enactment of this country's first
education laws? Fxplain. What was the status of mathematics es a
subject?

2. List the most popular textbcoks in elementary mathematics during the
17th, 18th and 1Gth centuries. ‘

3. List some significant changes in mathematics education that contributed
to the new movement "scientific study of education".



5.0 ERARLING ELEMERT 3z _ie Changing Elementary Schocl imikemstics
curriculum

5.1 Prospectus for IZnebling Flerent 3

Pach generation of pupils an<d teachers has experienced changes in the content
of school courses and in the approachivs used to teach those courses.

The present generation is no different and some of thL greatest changes

are occuring in the main-<7atics curricuium.

Changes have taken place and are tzkingz place in the methods of teaching

mathematics, in the content offered and in the ways of dealing with indivi-
dual differences.

5.2 Enabling Objectives

1. The trainee will be able to describe the change in teaching procedures.

2. The trainee will te able to articulate in writing and/or Verbally the
development of the contemporary elementary school mathematics Currizu-
lum through analyzing scie of the new programs introduced in the
elementary school curriculum.




5.3 Pre-assessment Test for Enabling Element 3

1. List and explain three approaches to teaching mathematics that were not
used during the 17th and 18th centuries.

2. Name at least three factors that interact to create curricular change.

1.
2.

3.

If you find it difficult to answer both questions above satisfactorily, check
with the instructor for further advice. '

If your answers to the above questions do not meet specifications, work
through the enabling activities following this pre-assessment test.



LR

Enabling Activities

Read Riedesel's analysis of the changing elementary school mathematics
curriculum, chapter 1, pp 1-22,

Read Kramer's discussion on "The Search for Improved Programs”, Chapter
3, pp. 28-k1.

Read Van Engen's article "Twentieth Century Mathematics for the Elementary
School™, The Arithmetic Teacher, March, 1959, pp. 71i-76.

Read Robert L. Swain's "Modern Mathematics and School Arithmetic”,
Instruction in Arithmetic, Twenty-fifth Yearbook of the Natiomal Council
of Teachers of Mathematics (Washington, D.C.: The Council, 1960)

pp. 270-295.




5.5 Post-~. ssessment Test for Enabling Element 3

After reading Swain's *hapter, list the ideas which Swain suggests as
being important to mod -n mathematicS in the elementary school.

Py




6.0 ENABLING ELEMENT L: Mecting Individual Differences

6.1 _ Prospectus for Enabling Element U
One of the main problems of the teacher of mathematics in the elementary

school is to select and devise methods and techniques that will assist each
pupil to make reasonable progress.

6.2 ‘ * Enabling Objectives

1. The trainee will develop a repertoire of findings of research concerning
individual differences tc enable him to select the proper technigues
that provide for such differences. o

2. The trainee will be able %o identify the varied assessment proéedures
used to learn the specific needs of each child in a class.



6.3  Pre-assessmént Test for Enabling Element U

() CHECK YOUR CHOICE

1. 'Does good instruction produce greater variation in class .
’ achievement than poor instruction?

(1) Yes
(2) Mo

2. About when did teachers first become concerned with adjusting instruc-
tion to the varying abilities of the pupils within a class?

(1) Soon after study of mathematics became a part of the elementary
school curriculum, ’

(2) Soon after the introduction of psychological and achievement tests.

(3) Soom after the introduction of the new mathematics.

3. It is said that almost all educators believe in some form of grouping.
Is this true?

(1) Yes

(2) Mo

4., Is the ungraded classroom type of organization a form of ability grouping?
(1) Yes

(2) nNo




6.4

1.

h,

Enabling Activities

Read Chapter 20, pv. 392-402, The Teaching of Elementary School
Mathematics by Klaas Kramer. ‘

Read Chapter 15, po. 330-348, Teaching Elementary School Mathematics
by Herbert F. Spitzer.

Read ‘Chapter 16, pp. 403-417, Guiding Children to Mathematical Discovery,
by Leonard M. Kenr=dy.

~ Read the following articles and be prepared to discuss your findings in

a

a peer interaction group session:

Flournoy, Frances, ”Meefing Individual Difierences in Arithmetic",
The Arithmetic Tescher, VII, No. 2 (February, 1960), pp. 80-86.

Lerch, Harold H., "Intra-Class Grouping for Arithmetic: Critique and
Criteria", The Arithmetic Teacher, VIII, No. 8 (Dec., 1961), pp. 40k-L4O7.




2.

6.5 : Post-assessment Test for Enabling Element U

From the articles listed below, choose one and write a report on the
content of the article. Be prepared to “discuss your findings in a class
setting. Indicate whether you agree or disagree with the viewpoint of

-the author.

(a) Clark, J.R., "A Promising Approach to Provision for Individual
Difference in Arithmetic.” Journal of Education, December, 1953, pp. 9L-96.

(b) Flournoy, F., "Meeting Individual Differences in Arithmetic.” The
Arithmetic Teacher, FEbruary, l960, pp. 80-86. :

(¢c) Hillman, G D., “Horizontally, Vertically and Deeper Work for the Fast-
Moving Class". The Arithmetic Teacher, February, 1958, pp. 34-37.

(d) ZIvie, C., L. Gunn and I. Holladay, "Grouping in Ardthmetic in the
Normal Classroom”. The Arithmetic Teacher, November, 1957, pp. 219-221.

)
Read: Paschal, Billy L., "Teaching the Culturally Disadvantaged Child,'

. the following question:

- - b
The Arithmetic Teacher, Vol. 13, No. 5 (May, 1966), pp. 369-37h. Answer

What suggestions does Paschal make for teaching culturally ¢isadvantaged
children mathematics? .



7.0 ENABLING ELEMENT 5: Selected Topics in Moderr ifathematics Programs

7.1 Prospectus for Enabling Element 5 _ '

The past two decades have heen described as periods of*revolution in schocl
mathematics. The curriculum changes brpught about by this revolution were
evident first at the secondary level, but are now apparent from kindergarten
through the high school. At the elementary level, the changes have been

of two kinds: new topics.have been introduced, frequently from geometry

- and from elementary number theory; and familiar topics - the whole numbers,
fractional numbers, problem solving - have been treated in greater depth
than was formerly the case.¥ '

The elementary mathematics teacher must have a depth of understanding of
his subject that will both give him self-confidence and provide a frame
of reference that will enable him to see relationships and significance
beyond the immediate concern.

Both the content and organization of this module reflect the belief that
maximum value cannot accrue from studying methods of teaching mathematics
unless the student has command of the subject to an appropriately mature
degree.

7.2 Enabling Objectives

This enabling element is designed to serve as a review for those trainees
who have recently completed a course in mathematics.

*The National Council of Teachers of Mathematics; Topiecs in Mathematics;
. Washington, D.C. (29th Yearbook) the Council, 1964, iii.




7.3 Pre-assessment Test for Enabling Element 5

SEE YOUR INSTRUCTCR FCR THE PRE-TEST
i \

The items listed on the pre- test represent a summary of the selected
topics taught in modern mathematics programs (K-6);




7.4 Enabling Activities \

Note to the trainee:

If you have successfully cc mmleted the pretest for this element, go on to
the post-test. Check with ihe instructor for a copy of the post-test.

However, if your score on “*he pre-test.was low or below average, complete
the following enabling activities,
Content:

1. Read Booklet No. 1: Sett, The National Council of Teachers of Mathe-
matics. Topics in Mati:matics: Twenty-Ninth Yearbook, 1964, pp. 1-41.

?~ The following textbooks will provide you with information needed to
understand the mathematical concepts:

a. Wheeler, Rurice E., lModern Mathematlcs an Elementary Approach ,
Chapters 2, 3, 4, &5 and 6.

b. Kramer, Klaas, The Jeaching of Elementary School Mathematics,
Chapters 4, 5, 6 and 7.

c. Select your own test for a clarlflcatlon of any mathematical
concept you need to review.



7.5 Post~-assessment Test for Enabling Element 5

See instructor for posi-assessment test.

~



8.0 ENABLING ELEMENT 6: Teaching Methods

8.1 Prospectus for Enabling lilement ©

One of the most challenging problems: facing an elementary’ school teacher
lies in organizing his or her knowledge in an area into form where it

dan be taught. Knowing an area such as mathem:‘ics and being ready to
teach it are obviously two different matters. Mathematics is a special
language that a child leurns by observing his environment and participating
in a variety of directed experiences involving number. As the child re-
ceives proper instruction and matures, he dev~lops an understanding of

basic number coucepts and mathematical rela®’  ..s. However, the formation
of this understanding is a gradual process w..ich can be fostered but not
forced.

The teaching methods element is a brief descripilon of several appreaches
that may be used to teach children the basic ngmber concepts.

8.2 Enabling Objecﬁ%veg

The element is designed to prbvide a connection between learning the sub-
ject matter and learning how to teach it.

1. The trainee will be able to demonstrate how he will use his mathkmati-
cal knowledge later as a teacher by writing an illustrative lesson on
a selected topic-of his choice to be presented to the class.

2. Given an appropriate opportunity, the trainee will develop a reper-~
toire of teaching strategies for concept deve10§ment.

3. The trainee will examine Buffie's discussion of Mathematics: Strategies
of Teaching (1968), Chapter 2, pp. 1h4-43, to 1dent1fy suggested
technlques of instruction.

h,- The trainee will be able to identify the events that precede instruction,
" the instructional situation and that which follows instruction.

p——

5. The trainee will be able to list and explain the three stages of A
development in children as stated by Copeland.




8.3 Pre-assessment Test for Enabling Element 6

Pre-~gssessment procedures consist of a pencil-and-paper test designed to
stimulate interest in the new topics and terminology, methods of teaching °
thése new topics that are appearing in elementary school math programs.

"FUN QUIZ"
(Circle the letter or letters that make each statement true.)

1. The statement that 2 + 2 = L is
a. always true
b. true in the U.S. only
c. true under some conditions
d. an axiom

2. Addition, subtraction, pultiplication and division are methods of per-
forming what operation?
&. arithmetic
b. homework
¢. computations
2. regrouping

3. Which of the following forms s correct for fhe indicated multiplication?

a. 2k b. 24 c. 24 d. 2hx3 =172
X 3 x_3 ' x 3
60 12 72
12 60
72 72

e’

L . What is an algorism? ‘ |
a. a palace in Granads v
b. an Arabian mathematician A '
¢. a form for computation
d. a branch of modern algebra

5. A numeral is
a. a small number
,,,,,, b. a symbol that stands for a number
c. the name of a number
d. a word that represents a number

6; The relation of the product of a multiplication to the factors multiplied
i3 described as: y
a. - unrelated
b. equal to
c. greater than
d. 1less than




€.3 (cont.)

1

lO'

In the decimal system, things are collected
a. by addition

b, 1into sets of tens

c. for charitable purposes

d. through withholding

A null set is

a. something sweet to the ear et
b. nothing

¢. the set of all nulls

d. an empty set

In what kind of arithmetic could ,the following statement be true?
11 + b =3

a. arithmetic with a duodecimal base .

b. the binary system '

¢. modular arithmetic

d. none; the statement is nonsense

The associative law is illustrated by which of the following?
a. 3+ (241) = (342)+1 »

b, axb=bxa .

c. n (a+b) = an+bn

d. Dbirds of a feather flock together



Enabling Activities

Read Dr. Lola J. May's article, "How to Teach the 'New' Mathematics
in Kindergarten," Grade Teacher, October 1964, p. L2.

Read and be prepared to verbalize with other students the concepts of
"Instructional Tasks" and'Modes and Materials of Instruction" by Holmes.
(Emma E. Holmes, Mathematics Instruction for Children, 1968, pp 5-11).

Read Buffie's Mathematics Stratégies of Teaching, Chapter 2, pp. 14-43,

Read Richard W. Copeland's chapter on "First Experiences with Number",
Chapter 4, pp. 57-85, How Children Learn Mathematicz, 1970.




8.5 Post-assessment Test for Enabling Element 6

1. Prepare a demonstration lesson on a selected topic of your choice in
elementary mathematics.

2. What stages does Piaget distinguish in the development of a concept?

3. List the events that precede instruction.

4, List the events of the instructional situation.

5. List the events that follow instruction.

Be prepared to discuss your findings in a peer interaction discussion.




9.0 ENABLING ELEMENT 7: 1Instructifnal Materials

9.1 Prospectus for Enabling Element 7

This element contains suggestions fOr warious instructional tools that are
useful and necessary to the teaching& of elementary school mathematics.
9.2 Znabling Objectives

The trainee will be able to select and use those instructional materials
that will make a maximum cuntribution to the teaching process.




o
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9.3

Pre-assessment Test for Enabling Element 7

Since the objective is exploratory, no pre-assessmeni test is applicable.
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9.4 Epabling Activities

1. Read C. Alan Riedesel's discussion on "The Role of the Textbook",
Chapter 16, Guiding Discovery in Elementary School Mathematics 1vo, or

2. Read a summary of Riedesel's discussion on "The Textbook in Klaas
Kramer's book: Problems ir the Teaching of Elementary School Mathematics,
1970, pp. 291-295.

3. Read the following articles in Problems in the Teaching of Elementary
School Mathematics by Klaas ¥Kramer, 1970' ’
§

a. "Suggested Instructional Matérials" by Clerence Et%ol Hardgrove
and Ben A. Sueltz, pp. 295-297.

b. "The Cuiseraire Rods" by Clara Davison, pp. 298-302.
c. "Multi-Base Arithmetic" by Z. P. Dines, pp. 303-308.
k., Read "The Mathematics Laboratory - An Individualized Approach to

Learning" Chapter 14, pp. 264-292. How Children Learn Mathematics
by Richard W. Copeland, ~1970.

General References on materlals' -

Dale, E.A., Audio-Visual Method of Teachlng (New-York! Holt, Rinehart and
Winston, 1954).

Johnson, Donovan A., "How to Use Your Bulletin Board", How To Do It Series,
No. 1 (Washington, D.C.:National Council of Teachers of Mathematics, 1955).

Kennedy, Leonard M., Models for Mathematlﬁs in the Elementary School
(Wadsworth Publishing Co:, Inc.). (Games) pp. 9, ik, LO-K1, 63-65 and 180.




9.5 - Ppst-:ssessment Test for Enagbling Zlement 7

Select a set of concrece materiais designed to teach 2 mathematical concept
and prepare 2 lesson plan to teach the concept to member cf the class.

e
i
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RENTON - UNIVERSITY OF WASHINGTON

Teacher Intern Program

1.10 HISTORY

The Renton-University of Washington Teachner Intern Program has been
in existence since the fall of 1668 when it was initiated as the
Renton Work-Study Program. At its inception it was modeled after
some of the proposals outlined in the Statement of Standards for .
Preparation of School Professicnal Personnel Leadlng to Certifica-
tion, commonly called the Fourch Draft. <

During the past two years the program has continued to develop with
changes being made in the tzme sequence and the addition of perform-
ance tasks. .

oty

1.20 COCPERATING AGENCIES

,,.,,.M
K t

There are three agencies ‘involved in the development and implementation
of the Intern Program. They are the University of Washington through
its College of Education, the Renton School District through its
Department of Instruction, and the Renton Education Association
through i%s Teacher Education and Professional Standards Committee (TE&G

PRSI

1.30 COMPARATIVE PROGRAMS .

The Intern Program ic one of several cooperative teacher education
programs presently underway at the University of Washingti:. In
addition to its relationship with Renton, the University of Washington
has cooperativ} pragrams with Northshore, Shoreline, and the Seattle
- School District.

Nationally, the University of Colorasdo and the University of Maryland
are among those institutions of higher 1earning which have joined with
public scheools in teacher preparation programs and the establishment

of teacher education centers within the public school setting. Several .
model programs for training elementary school teachers have been funded
Dby the Derartment of Heslth, Education and Welfare, Office of Education.

'_ The Rentoh~University of Washington Teacher Intern Program represents

a synthesis O many of the successful aspects found in all of the
above mentioned progrems as well as many others.

1 4O RATIONALE FOR INTERN PROGRAY

o

1.4, There shotild be a cooperatlve approach in the preparation
of teachers, Public schoolg; institutions of higher



Teacher Intern Program -2-

1.43

i.44

1.45

1.46

. 1.47

by

learning, and professional associations should combine the
efforts of their persornel and the utilizztion of their
facilities toward the common goal of preparing effective |
teachers.

Teacher preparation programs should provide diagnostic
evaluation and counseling to allow a well reasoned decision
by candidates as to whether they wish to enter the teaching
profession. .

Students of teaching should be provided an opportunity to
relate educational theory to practice by concurrently being
exposed to university-based persunnei and resources and to
field-centered experiences in paublic schools with teachers
as models. .

The preparation of teachers shcu’d be based on attaining

-competency in the performance nof teaching skills and on the

manifestation of personal and professional characgeristics
that research and experience have shown to be criteria for
effective teachers.

The preparation experiénces of students of teaching should
be personalized and flexible to encourage self-direction
and decision-making, and to pr?vide-for individual differences,

Experiences for students of teaching sholld be systematically
designed to provide for preassessment, a logical sequence,
appropriate practicé, and altérnate learning activities and
resources,

No one point of view regarding teacher education has been
demonstrated to be most effective. Therefore, the Renton-
University of* Washington Teacher Intern Program model will
be an open system with a built-in intemtion to change, to
generate ideas and try them, and to constantly involve all
participants in the change process.

Vigw 4

The education of teachers must be a continuous-process with
continued changes in teaching behavior. Since the key to
changes in behavior may be the teacher's self-perception,
preparation programs should emphasize self-analysis and
self-assessment of teaching behavior and the awareness of
a'ternative behaviors.
“ teacher elducation program should include an emphasis on
at least fire primary areas or domains with learning systems
#ithin the ‘ive areas in order to develop what is generally
termed an “ ffective teacher". These areas are.(1) the
personal ‘an : professional growth of the teacher; (2) a

‘knowledge o ' pupil characteristics and the learning pro:ess;

(3) the int ractive or instructional process; (4) the

.
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1.50 GENERAL PERFORMANCE OBJECTIVES

structurc of knowledge and cxpertisc in chosen curricul'wm
arcas; (5) a knowledge of the educational environment.

1.51

1.52

1.53

1.55 °

1.57

Interns will develop and demonstrate (a) a positive self-
concept in relation to the enviromment in which they will
be expected to work, (b) skills in interpersonal relations,
and (c) skill in self-direction and decision making.

Interns-wil} acquire and demonstrate knowledge of important
physical, psychological, social, and emotiomnal characteris-
tics of pupils at various stages of growth and development.

Interns will acquire and demonstrate their knowledge of the
important aspects (determinaants) of learning and learning
processes.

Interns will acquire and demonstrate knowledge of the con-
cepts and structurc basic to the curriculum area they have .
chosen to teach. :

of ils as cvidenced by identifying objectives, diagnosing,
prescribing, selecting, planning, organizing and using strat-
egics, reinforcing, and evaluating. :

]ntoEEs will’ acquire and demonstrate skills in the instruction
p

Interns will acquire and demonstratz instructional skills
that will result in (2) individualized instrucvion, (%)
growth in crcativity in pupils, and (c) effective use of
group processes. ~

Interns will develop and demonstrate theis own unique teaching "~

style which incorporates those characteristics and skills
considercd through criticism of experience and research to
bc desirable for all teachers.

Interns will develop and demonstrate (a) skill in self- -
assessment awd analysis of- teaching bchavior and (b) wifl
demonstrate ithat they « <dopt altcrnate teaching behaviors.

Interns will acquiv. and demonstrate knowledge of the
organization, procedures, personncl, facilities, and community
relationships of selected Renton schools.,

Anterné wil! demonstrate a positive attitude toward the

importance f being an.educator in the broad sense by choosing
to be invol ed in planning, implementing, cvaluating, and
disseminati- g cducational programs within the educational

‘systean,

o : 4‘ T ‘ . e

!
¢
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1.60 EXPLANATION OF SYSTIM DESIGN

1.61 Areas or Domains

As mentioned in the rationale there are five primary area
or domains in the model that the Intern Program utilizes.
Thesc are:

—

- 1. The Teacher

2. The Pupil and the Learniag Process

3. The Instructional Process or Interaction

4. The Structure of ¥nowledge and the Curriculum Area

5. The Educational I'zxvironment - ST

1.62 Systems Within Lach Domain

The Teacher

1. Personal Characteristics and Growth
2. Professional Characteristics and Growth

The Pupil and the Learning Process

1. Pupil Characteristics
2. Learning Determinants
3. Learning Process

The Structure of Knowledge and the Structure of Curriculum

1. Structure of Knowledge ,
2. Structure and Concepts Basic to Science
3. Structure and Concepts Basic to Mathematics, etc.

The Instructional Process or Interaction

.. ‘Instructional Objectives .
. Diagnosis or Preassessment

. Instructional logistics

- Instructional Mcthods and Modes

. Instructional Resources

6., TInstructional Lvaluation

7. The Instructional Sequence

8. Analysis and livaluation of Instruction

1
2
3
4
5

The Educatioral lnvironment
I. Commity
2. Dis:rict,
3. Buitding ,
4. Cla .sroom -
o " .

ERIC _
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1.63 System Compornents

Within cach domain may be one or several systems designed o
develop competency. For cxample, the Teacher domain is
comprised of the personal growth system and the professiona:
growth system. Each system contains the following components:

1. Audience

2. Rationale

3. Prerequisite

4. Preassessment

5. Performance Tasks

6. Learning Activities

7. Learning Resources

8. Evaluation

9. "Feedback
Audicnce
This component describes the learner for which the system is,@
designed. In most cases the.learner will be an intern but /
the system may also be applicable to a certified teacher as
part of inservice or a continuous education program.
Rationale
The component explains the reason for the inclusion of the
system into the teacher education program. Unless the
learner perceives the system as having importance to him, he

is less. likely to attend to it and to value it as being
impoxtant for him to accomplish.

Prerequisite, ’

This component states the enabling tasks or requirements
that must be met before entering the system,

Preassessment ,»_ﬁi

Where possible the intem should be given an opportunity to
assess his competency prior to beginning the performance

tasks within the system. Based on the diagnosis he may

(1) by-pass the entire system, (2) pevrform only selccted
performance tasks, -{3) perform optional tasks with the aystem,

ERIC

Aruitoxt provided by Eic:
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Performarnice Tasks

This compoment lists those tasks which the Universit:, v~
District, the PEA, and the intern deem to be imperativ:

for teacher ciurtification based upon what research and ex-
perience have shown. Both minimal tasks and optional tasks
will be inclvded in the learning system. The optional
tasks will encourage maximum performance and aliow for
individual interests and differences.

Learning Activities

This component lists those experiences by which the intern
can accomplish the performance tasks. Learning packages are
but one exaaple.

Learning Resources

This component lists media, materials, and people which the
intern may utilize to accomplish the performance tasks.

Evaluation

Evaluation may be self-evaluation, evaluation by a peer, or
evaluation by a field associate, field coordinator, University
professor, or other designated persors., Built into the learn-
ing system should be provision for self-evaluation or peer
¢valuation prior to the final evaluation. It is acknowledged
that some performzice tasks will be evaluated by pencil and
paper tests. Howe: »r, the emphasis and the ideal is to move
toward the evaluation of teacher performance on the basis

of performance with pupils in an instructional situation.

Feedback

The component provides the means by which the leamer, final
evaluator, or others can provide input- for re-design of the
learning systenm. ‘

1.70 EXPLANATION OF PROGR:M PHASES

The Intern Provram consists of three pliases: Orientation, Exten-
sive Phase, and Intensive Phase.

1.71

Qricntation Phuse

Fir-t year Interns report to Renton in September for a full

month and,on a full day basis for orientation to the progran,
the community, the distript, and to the building to which
they have becn assigned.™ ; -



O
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1.72

Extensive Phase

The extcnsive phase begins winter quarter of the junior vear
and continues for three-quarters concluding at the end of
the fall qu._rter of the senior year. This is an cxpleratory
phase duripy which tiey may be thrught of as "assisting
teachers".

Yaring this extensive phase Interns are under the direct
supervision of Renton teachers and progressively amnd systewa-
tically wove through performance tasks designed to develop
their knowledge and skill. During the three quarters theyv
may be assigned to scveral grade levels to determine which
level they wish to teach. They may be assigned to different
buildings to widen their experiences. Seminars are held to
instruct them in teaching skills.

For thesce three quarters and %he wihter quarter of their
senior ycar Interns are combining theory with practice by
spending one-half day on campus and one-half day in Renzon.

During the cxtensive phasc Interns make two crucial decisions.
At the cnd of their junior year after two quarters in the
program, they decide whether to continme in the program and
toward the goal of becoming a teacher. Should they continue,
they must make a sccond decision at the end of the extensive
phase -- toward what curriculum area and/or what grade level
they wish to intensify their preparation and experience.

Upon :atisfactory complction of the extensive experience,

that is, beginning wihter quarter of their senior year, the
state grants ecach fntern a temporary teaching certificate.

fntensive Phasce

‘eginning the winter quarter of the senior year the Interns
move into the intensive phase. Their temporary teaching
certificate aliows them to function with the full legal
résponsibilitics of a teacher and without direct supervision.
During this phasc they may be thought of as “associate
teachers'. They continue to complete performace tasks
within the leaming systéms of the five domains.

imring the 1ast quarter of the Intern’s senior year, he

i5 in Renton the full day rather than one-half dayv. Ar the
compietion of the intern o2 oerience cach Intern is granted
# provisional teaching certificate.



TEACHER INTERN PROGRAM
Distribution of Time and Phases
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NOTE:  Shaded and clear areas indicate that Interns spend one half day in
Renton and one half day on cargus during four quarvers. Interns may
decide each quarter whether the time spent in Remton will be in the
moming or in the a3 srnoon.
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UNIVERSITY OF WASHINGTON
COLLEGE OF EDUCATION

Professionel Teacher Education Progrem
—9N.E. Complex !ieattie School Distriet),
Shorels:: School Distriet,
Rorthshore School District
Terentary Level, Clinic Based

Abstract o Progranx

PART A

Focus of Program:

TEPFO FElementary Level is distinguished by four irportant features:
(1) its clincial neture, (2) its emphasis upon performance based behzvior,
(3) its goal of a strong peer relationship among 211 who assume responsi-
bility for the preparation of teacher interns, and (4) its involvement
of participants over a sufficiently long period of time to be effective.

The primary feature which differentiates this program from the more
traditional arrangement of having a "student teacher" in the classroom
for one quarter under the supervision of the classroom teacher, is that
the "interm" spends three quarters in the process of becoming professional
sbout teaching-learning processes and stirategies under the guldance of
clinical professors, field associates, and field coordirators. Clinical
professors from campus and cooperating teachers in the classrooms (field
associates) work together (in classrooms and in & weekly seminar) to
consider the problems of a partnership in teacher education. The intent
is to immerse jinterns in teaching practices early, providing informational
and ccnceptual input through the on-campus clinic and practicum experience
in the classrooms.

To avoid needless redundancy among certain aspects of methosy courses,
the on-campus clinic is organized around the themes of objectives, learner
characteristics, development of criterion measures, prescription of
learning experiences, and evaluation. Another important aspect of the
on-campus clinic is the use of self-instructional packets by interns -
which allows for varying rates of progression. :

Program Format: ,
Interns participate over three consecubive gquarters. Students are
4nvolved the first quarter in Sciencé, Mathematics, and Social Studies
in the clinic in the morning and in the field practicum in the afternoon.
Second quarter students pursue: Language Arts, Reading and Art in the
clinic in the afternoon and are in the schools in the morning. During
the third quarter, all interns are in the schools full time temporarily
certificated, under the direct supervision of cooperating teachers. and
field coordinators. Clinical professors do not msintain direct contact
during the third quarter. '
»



Specizl Features:

1.

Emphasis upon behavioral objectives.

Pemporary teacher certification granted to qualified interns at end
of this second guarter.

-

In-service seminar for field associates, emphasizing collaboration
between field assoziates and clinical professors.
Expanding role of field associates.

Emphasis upon analysis of teaching-learning processes.



PREFACE T0 TEPFO CLIWIC MATERTALS

PART B v

The materials assembled under the clinic subject areas (Science,
Reading, etc.) are only samples of the maierials used in the clinie.
Many of the materizals included are now be. ng revised. Therefore, the
contents of this section should not be coemstrued by .the reader as
being complele or final.

RATIONALE

David Havkins®' observation that "all of us mist cross the line
between ignorance and insight many times before we truly understand,”
summarizes the rationzle for the development of clinic materials. If
one looks carefully at the new elemeniary curricula, he will see not
only new goals to be achieved and new concepis to be taught, but an
erphasis on methods of instruction that elevates inquiry to a level of
imporiance in the classroom éomparable with its role in the universal
development of knowledge.

Just as childrer should have the opportuniiy to observe, measure,
test ideas again and again iu a variety of contexis, ask questions,
explain, predict, discuss, fail, and succeed, beginning teachers shouid
have similar experiences which, %o a great extent, enable them to exercise
control over their oun intellectual and practical experience fulfillment.
If not Rlways successful through their own effcrts, beginning teachers
should be yuestioned in such a way as to suggest relationships not
previously recognized or call their attentior to unnoticed events.

-

e e e E R

[T S ST O



u.
Cw
[

-

-

P
ERE S

I

-

Lo,

-}
L3

¥ra

Q
IC

E






%!

¥

&

3

waw

ot

oY

»

-
JEREEI
. Ly
PR T
e et
P
oot

nang Yond

B e
PO £3028 BAmy

Teoduot

PR T
Imtradun

- P
*
e . P L.

e « . 5
- PR x .
N . ‘

e e e e e,
oy Tt wnen W ®
N L wow fy A

R




O

ERIC

Aruitoxt provided by Eic:

- by
3 L e L :
i foaeiou? ;o i1
’ * #ro= N . . 1 o
ERSRAN SELA S «
EU S T A T SRS S H
¥ T ¥ M 2 f » w * ]
Lt Towela: . Lt :
¢ o I L AR S .
M ¥4 L4
5 L R
i
b i
& _
[+ tonoy Plent Dot
€. uiv of satees SETTEEAE £ rrotnd pel e v, et
¥ - . ¢y
Z.ofrttiqguiny plone snorodetios fo e v gadge st D00
EoooDUrmirsting vanie s proie Lty A prteon {iiein
Jvoiel Trodury reowioing dolinie ool . ES A S
L0 Pligosteaotyne {olani)
£ Togsatting o rhe Tiels
- Serwrn o noagiol v B Ty :
P Uritinuing
3.0 Srross on wlilbvation of varioue r2oare ot
A, $ticos the ure of quests
L, Stre pupilotnve
Y, Beans of Tiapglysis
a. Evalvation of pupils
b, Evpluation planning ang trachiug
- o, Evalcation of vateriale, focilivics
> " »
U, Discosslen of tosthing exprricntes
1. Review of curriculs ueed
¥, Revies ¢r strateples gned
3, Lospoarieon ef poroopticns at fo foedup o

profeam With perceptions ot end of propes
Sunsmaty SCoRion {Seminar) Weok N, X

A, Discugsicn of the total propron

B. Asgessing stedents’ corrent state of capirties--outbining

tashe for the gocond quarier

-



< . s
. 2
. R
. © .
¢ - s
f Cop ot
. i ou. .
te e L
f o
Ve
. .

» Pl s

B N PLE]
. L e
. P

- .,
s T <
L

- . i . B

ENE
. . v e
. Toes L e
B PR oy f
. Tl s
| . pors
o - .
EE T
: R i
.t $ L
B e
o - - -3
o L
. S -,
e
LN PR B R
sy ot o
~ AR
- T
P e .
5 i Lowd
LR A
LR S i .
PR N : [
I Le
e -
. .
as PR
[l vt o

K

tos

v

[y

LA

[

o

Q.
IC

E



(LB

a7

“

2

o

el
[

. - e
E «
-
. T
-
P
* v ¥
% 17 L
23
"t
' e
LN T
v
[N
* &
LI
PR
- -
e ’ T s
B N
- [P
5 4
¥ i .
s I
A 1
o
"o * b
PR oy
o as
- L
- ne
B - '
. o
B
FUSEN
3 AR
. .
e ke L
- L .
P 5oL e

W i

T

vaetic

»
H

for

L your oulline Lo the

i

Sabm

E




. -
‘ PUREEY N ’ .
. & .
E [ . . )
. st e o i
N . o PR .
. R e '
. . ' b [l
E B . e
B = Wost Fel
. - - . N
" . e =
. a rer . e L
ae e . . o H 2 B : ~
p . [ a1
. i 7 = i ! L
P 5 o . ‘ m ¢ —+ AF
s e aw 5" r Wi A -
P N . 5 < - - N '
T ! L 3 & &
IR L - L » = '
: - L M s = -
t Cod 2
- o Ca E a [
N . :. ; we o
24 r - ; F
- A - - . w S twe =
e e at ok T "
a Lo ¥ W L »~
PR -, B : - }
Lo e LI b =
i ac J - H P ™
. Coee o . o
X PR = oo x -
2w - Pl ‘ . Faat} .w. o
: N - %
PO T w e [ [y
wn W [ " o
§, 0F i s - o
[ | L ® ot n,
Y B - : <.
= L P - ‘ —
FI2 s i {0 -
o vk - RS
“ § F i
[ e B ST &
FRE , . . - &
+ Ll e S -l Lw o A Lo
- e < - 6S . e ]
e & - T Y e
£ o . . L L+
o ew - R P e
g [ A o PR [o9
o .k @ 3 Lo . H H 3T me
B # - A gk H > w St
. Vo .. Wk b - o
N « T &3 . H § W
[ % PO % L walh
. s 3 | Fod
*o s Iy <} m H e
. ¥ PRI i 3 -y
W R [ 44 m ;o L
“ - s i m m
- P ' .
IS in, < ¥ H M e J
e o w H 2 o3
a e m M’
. e i i
f . =
- I o ol
- wi Pop 7 . & v
e K b b
s [ )
< .M.m - .
\
&




.
B .
- . .
* -
PR
e
W
weo-
. * .
.
»
. an .
x
E L
5 3
S . u
RS S A
N— «
.= B
u B
[ e
i ew - .
T %
we o ta . »
‘ % B . P
ke . R W ) .
S 5 . . - P

: »
B - I
.t N -
L s a . . .
i * , “ By
: -« R
[ . . e
1y wn *
.
. . s

. <
RN 5
< %y T e . R,
towa ot v N ]
-
p
. A N . N
i g :
B - K I
£ .
-
« -
o T2 e
- - @
H

H
:

IC

o

H
i

E



¥

‘4

prodiee,

Aruitex: provided by Eric

Q
E



5y




. . .
v e e . ¥ :
- - N . . N PR -
< Y - ’ . N
¢ i . e "
. . M L PR . . f
« . . oo
P e B . . - N PN . . . . .
- ; . . PR ; . . . . L.
R L. " v - B - & P - N N
. B e . . - . . < . .
e . . ] . - . L .
i . : . H . - T " N «
T e ¢ . , . - B - . - " X
* ¢ N I B . - o . . . . B .
. v W i NN N
- N ' . L CN . . ¥ . f 3 . N N
¥ - " - PR [P [ . . .- . .
. . v [ Lo % o N . N . - e . . . L <. :
R R .. e s T T, 3 V R [ o L
N v t * " " * £ . B
v w p W - ML T R A » .o ey o i e . ¥ oa ¢ o [P
o bl wtr e At MY SNV | ¥ s ORI A LA L * Con o e ¥ 5 e e " a e
X e oW e b d e P ' L - el B - P I T e
IS SIPR A L SRR S S e . R & P PRI PV T PR SN
- bad Lo VT N 1w - H “ L ] - N o ! R ..
R & o [N O P S S S P T R S PR
L LR I LR 5 Y A T e d ¥ el o« g
LS i ! [ R N L - PO . A e et
E Ce® o . PR T . .. . P,
1 Al - v £ - g . -
irn et e I SR A NS S e v e 3
- . . . .
oS P T L S ST . . . s T
1 Cwr, b it MR SRS A SO I S - [ DA A LT V




»
M 1S o’ *
E} . LIS . - -
4
. . > o
N ES
B . N T
* s
* ! # o £ - H \ i
g { B A * - - - P
¥ -
) . N P )
® N . : .
g t ; . i PRI DU AN PERN AN S
i . " ; £
i % ¥ R T g .o ¢ R .- “
& K .k B o~ M. LI W N wn §
¥ . 5 5 N Es . v -
. . . H P AT S ! ¥ . M
v
5 - . . P . § K sy E2 P . » o * T4
L “ £ ® 8 s 3 . - e w - & - e Ca by @ A wy - T I B
v £ 7 ta o - [ . % R R e v
R S [ A t SRS L TR E Ak A AR A SRS S 4 At
i . T ) - P TR W8 ' It » o o ‘ “
: ; M . N s et N
pon R ' i : - ¥ P . i e Faw ot [ : wox
" - b « (S i LI oy o . . ¥ o s
« « - PR . - Cr e g v - . [
N - + B - e 3 ‘ PR P “ 3 L
v i g g
g . » : . £ T e $. oW « - gosh s . o
S e B 4 g TS H : 4 S Vb ; P '
¥ o 1 3 F oy » SEON s PR S o N L . .
e Ty AN I I SRS R ® # L H Enee L, i
EANRAR S R R S A T S (S AN ‘
] ¥ 4 4 » -
) o8y g N ey [ 'S It LT 4 wg ¥ N -, . 4 4 N
biar AR R SRR SIS 5 LARUE L8 U - S VI 14 et 15}’5!1’«»',211*32.’ Ty i(?;uti:é: R

. [ 4 y ’
rrolation of rmany Byhotherin re

- - PR - e s
ahe Stadont vitl Band oy

- , [P - PN - . I
on o ghe epmrus fros whteh 1o plean

ard onalnp toete gefcorted 1z oo irportant bohiavioy

%

en thy pourr ol the stedeat, An ebieglivg

of the progren 10 to ¢

1 L

oottt w0t @ wor.oty of erfogeoes ond to sneipr biv tn dovelepiug




¥ - [ - - - . . b - b N
crireyin for destalogenabine. Iun oploauing o Feoion ine dlaeend
.
LS - . 3 e i
der s phe tehavicrs reguivred of o tepcbuer, deporiond
. . 2 - "
{ lum npl o whiiely, waen obserwed, proonet
1 PR SV R . - . vk g e ' 1
£ pded by the Yayeon or nalve ey, b‘u..nt wiil he

expected te write lewsen plans as evidenes of Jdvanced consideration
. . of hypotheses and alterpatives and esplerotien of resources

-

»

;ﬁschimg sav. be thought of &8 o dynamic precese of decision-

©omaking sad reds rfc;icx of bhehaviovs through human intevaction. ~The

professionsi teacher uses foocdback frow students to conbtinugmuity

[

elarify, to rodivect, to stimelate ith a quection that vequives the
child to recomeicder, analyze, syntheosizg vhat he slready hnous &nd "to

evaluate his wm product,. Commaunications in u,;acm- ics teaching must

- " méet criteriz of precision and claratv but mst ciso be appropriate
‘£or the veceivers in other wass, In ﬁtﬁ r word s, the teaéhgr of .

A -

‘ ma:henauirs nust knad wathomatics avd Lﬁ aule to cc“munxcﬁ‘e Litb

S children in the la n;uab‘ and <x.“~l" of the sudbject) Teachers.uill
, ' éemoa*zratg o ptt(ﬂCC fn this coxpenent for a bré;d range of subject

matrer hecause in any age greup oac \xll engaiﬁte~ children of pany stages-

~

of develeopneat, &t overy level tbt*curriculum i1l include geowetzy”

and rotional nusbers-as well as vhole numbeys.

Mapagenent skills and. teclinigues ave dev onstrated iw the classroom
- in terms of organization of roth m:torials snd act‘vities. Importsant

- - T

~,kilz~ o; p=)chaloci:al ccntvo. will be demonstr&t*n'ln thc mannbcrsnr

cdnp oneq: alsw, PRecord keeping 18 essential in evaluation of prograss,

.- . But this docs not meaw that cvery exercilss done by the Chl;d must be

.
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s . - e Yo b M Cr e Loy . B e ey ae e ne e wit e
ovplonted an!t vecoeded by the toonhioy, SLuCenlE ovVo (hnroarg oy
. s . e
ohoerve the wmanapinent techniques of soveral teachors awd desd
N .
.

unique weys fer thorsclves in mathepatics,

- N A . . .
Learning  athmfitics §s the geal, broadly stated, but viat io

wathematics? What matheratics can this ¢hild learn? What hehaviors

will be evidence that be has learned the mathesmaties prescribad fov

hin? J{ these questions have been thought: through in‘planning ctages
. r"

v

and objectives have Teew spreified behaviorelly, then assessment of
2
puapil achicvewent is merely sn emercise, not s chore, Competency in

this component of cdvaluation will be demonctrated repeatedly, whethov

.

it 15 a "drill and practice" lessopn, a “concept devclopment' lesson,
of a "problem-solving” lesson, 1t will be casy to state trivial

goals in behavioral temms; the real challeage w811 be in formulating
‘ f

cals involving higher mental processzs and providing the setting in
. L& " <

which children can demonstrate theix powers to move from the concrete

"to the abstraet without lesing wmeaning; te apply faniliar ideas in o
* .

‘
’

new situation; to find mecnirgs in a problem by analyzing a situation

nd to express relationships in mathqmaticél sentences; tdqsynthasize

seversl notions and emerge with a new generalization; te choose from
o . AR R

.

among several elternative soluticnc to a problem a meost efficient

method, , ‘ o A
" Perhaps you will even <dacide to research a question for whicn

there is not an easy answer. Bravo! There ave many questions in
mathematics education which-do not have a single ancwer. Sometimes y

S

—

ou



pust iy Soveral alturpotives bofove you can find
the resulta you hope for @ith o poarticular child,  Deonot et hin

fail for vans 6f help you cen give,

i -

.

By ropeated evaluatinn of your teaching you may find cut thy you

are not comsamicoting effoctively with a child, If you noud help in
evaluating a 1esson;‘a:ransemcnt& may be made fov anlebStrvcr o1 for
audic or video-taping so that you can see yourself‘in action, Conferenccs
with cbhservers, pursuit of nev rcsouxces;.and wodification of your
own behaviols may be necded, Then, teach the lesson again to awother

. child or anothexr group and eyalmatf your progress, Tor purpcscé of !
self~cv$1uation you inay wish to construct your own persondl'éhcck—list.

»

In order that you may follow your own progress of perception and
p ‘ ¥

3

. conceptualization of the teaching vrocess in mathcowatiés education
P ‘ 3

———

it is suggested that you keep a "log" in which you record cach day

some observuation or personal concern you have about mathematics ccucatinm,
This may also become a reccrd of the sequence of your objectives in
___<mathematics teaching and the modification of your objectives, f terms

of your own behaviors, In order to evaluate your teaching and
diagnose yourself you must establish some realistic goals within a

framevork of'yoﬁr knowlgdgc‘ana personal philosophy. Your philosoPhﬁ’
of mathematics cducation will reflect your values and help you to

. ’ ‘ / . -
establish criteria for evaluation of your work, Do not hesitate to
/ oo
seck help vhen you need it by reading, by discussing issues with other

students, and staff, by consulting facpﬁty or field coordinators,

. .~
.
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pt::"f:@:‘;tzi recesd of your pewloisional earcoer deseloypnont dnotnoos one
sepnhent of tewthing.
All artivitics in the moathematics seztor of TEPFO intended to
help studeni. - uch childgren mathemalies effectively -- and Joyously
When children "fail", the teacher has failed. éhc team of helpers
in TEPFFO and the concentrated resources nvailable to you are
. assembled to help you and the children succced in mathematics teach-

E3

ing and learning.
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MY . [ XA IR RN YRS S Pl P L AT
PEDVG MATHROIOS PARIC AT F(\*au < {3
s Pt e i e o s e e e o ot o+ 2o oo ot

IR 1\ WIUCTIOH TO STUDY GUIDES

"Mathematicos Bducation in TEPFO,” which was distributed previously,
is an introductory statbment designed to oricnt interns and ﬂﬁiohi&vL tﬂnt1:xs
to the prneral goals of clinic end field eotiviTics. You and vouy agsocinte
teacher will want t0 resd that statement éarefully, now und irom leg to
time in the future, Feel free to discuss the clinie-ficld activiticg with
your clinical professor. ) ' v

Six study45uidc for matdematics cducation-have been prepared for
your guidance in field and related clinical activities. The pattern
suggested was Qesigned to lead the intern in a step-by-step progression
toward minimal competencics in mathematics education expected of an entrant
teacher.. Your 1nucrest mey taae you far beyond this levcl by the end of

.the scnool year,

,Study:guides and relasted activities and issues for the area will be

“discussed in the clinic in the sequence indicated for the first six
"mathematics sessions, one a week. - Inteins are required to check out on

each of the first five guides and sixteen objectives by the end of the

"quarter. The.sixth guide is for interns who have dpecial concerns and
: .cur1051ty about the foancations of certain issues in mathenatics. education.’

Note that interns were asked in the general orlentatlon statement to

‘keep a log -of uaiiy observations. This daily chronological entry need not

be elaborate; a line a day may be adequate. Objective statements about what,

‘you have observed, ambiguities and questions whith occur to you, specific
- 1deas worthy of further pursuit, phllosophlc considerations, or notes on-

productive activities, tcchnlqueﬁ-or strategies will serve to picture your
progress during the quarter. Avgid vague. generalities or evaluative
comments, but~try to record questions or specific concerns of importance to

you at the time. At different times your focus %¥ill be on.children's
+reactions to a learnihg enﬁlronment on spegific concrete learning materials,
- on interactions, on dlfferlngvlnterpretatlonS'of burposes or objectives, on
‘pupil evaluation and parent conferences, or other aspects of the situation
-in which you are working. Be analytical and constructively critical.
'Reflect your changing self-lmage as a’ teacher of mathematics in the
- elemenuary school
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Fooobnming inoa bist of Bluteen 1?_Zv:§_m:'. phevetives b b Lo tatate fha
supye el Locus of edinscal pud Trotd Lotreaties der the guarter o oatbenatren,
Ieplenciving actavities dermagnated oy g siupico axferinh O aldl be o lzmm

based; those decignated by o dovbie ssierich ).,&*« avrigmment s to be
carvied out in the schuol wiih he covpe catyon of ;Mmz froid Grroviate,

This outline i merely an dndicetion of minfngl txpectancies so that yoo

may s&ce the scope of activitiern jn whic you'll he cnpaged and o o e voeor
clinic and field expericnces o fit vouy pers ‘ e o
sttuation in which you ar> woriung, Thovo 3. Caen it 1S more

gopropriate for you to work on onc obje.tive in the ficld thaw another
because of the situetion, although the ¢ix wajor areas uili be taken up in
sequence in the c¢linic, You may wion to consult both clunical professor

. and ficld associate concerniag your pavealenlar scequence,

O

ERIC

Areca 1 GOALS AND BEHAVIORAL OBJECTIVE.

The intern will | - ;

- i

1~ categovize goals of clementary school mathemgtle by domains (cogniti-se
and - affcctlve),_and as thzy relate to mathumqtgcal cout'ent, thought
process, or pezsonal—qocxal cbjectives by ;
(*) classifying stated objectives orhgoals f

. . : ;
!

2 identify objectxves wricten in behavioral terms and formula:e

objectives in terms of antzcipated pupil bebavior by

(*) seclecting and wrft1ng behavioral Sbjcc ‘ives for mathematics
instruction : . .

. »

3 identify objeccives which arz implicit in vathematics instructxon
observed by the intern by D 3
(**) cbserving a mathewacxcs lesson and recordlng what appear to be
.the objectives inm term. oﬁ children' s behaviors. This list
should  then be c¢hecked with the teacher observed to find out .
if he or Qhe ‘nad additional objectives.
. \ ¥
4 write a sequence of objectives r&lared to a specxfic area of
*  mathematical content by '

(*) formulating ob3ect1ves in behavxoral terms as part of planning
“ - for a lesson then for =~ unit or sequence 6f lessons,

PAruntext provided oy enic [l
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Area I

The

[

Area II1

The

8

frtergs wi bl

wrbte a papes ardd pencil oot oar prepare a chedt - st b afsersing
whother o o bd has attained an abjettive shreh appeges e 20

g propriste for hin or ‘te ¢iagnose the hids LAy T
in mathoeprics, a7 TNy b S REgRT!
of actin

(+%) sele ting, with the cooperation of- the asscciare teachpr, thr
chiliren who may be copsidered representative of a givﬁu grad
leve | in mathematics; testing or interviewing these children
to assess their levels of attainment end identifying concepts
they do not uaderstand or cannot apply; and planning & sequend:
of tutcrial sessions to bring cach child to mastery of an
apprepriate objective,

ywcord ael interpret data on exceptional childrven, identify tovels
o7 achicwencnt and specify areas of nceded teaching ov vetesching,
exploration or enrichment by

(%) sclecting, with the help of the associate teachcr, two childres
one if need of remediation in mathematics and the other an
able learncr in need of enrichment or acceleratyoit~in mathemat:
identifying their arcas of wastery and formulatfing hypotheses

" sbout profitable objectives; gulding these children to higher
levels of achicvement. ' -

plan, tesch, and evaluate lessons in mathematics by

(%) formulating objectives, selecting strategics and materials,
‘carrying out plans or modifying them in progress, evaluating
pupil attainment, and evaluating the lessou by listing both
strengths and weaknesses in the pfan. This may first be donc
with the lessons carried out in gonjunction with objectives-
(5) and (6), later with larger group instruction,

.
“ATHEMATICAL SUBJECT MATTER

inzern will
identify mathematical'concepxs in the elementary school curriculur
which he has not yet mastered and exhibit mastery of these concept’

(*) taking a diagnostic test in mathematics and identifying areas
of weakness, working on these concepts, and ‘demonstrating
mastery by the end of the quarter,

by

¥

R 4



Aren 1V IR § VRGO TALINT MALEEALS N FATs A i
The fntvrn wi bl
E et and oo g o g e su cathooattan by

(-} selecting an objeetive, exgsining the rathoagical curucton
of the concept involved, saliing an eppropriste sodel or Fegening
atd, gnd wsiog it in & ann?inb Biluatinn Lo ¢lfect leacrning .
of the concept, _ ’ i S )
10 indicate familiarity with.the school Qistrict’s bosic eletentany
mathematics program by - ’ )

-

" - ¢

(*) chavting the scope and sequionee of topics in glndoa K throuph 6
as indicated by the content of the basic turtbook Berics used
in the district gnd comparing this with.the progran or texntbook
series used in a neiphboring school district’, - .

¥

» v

11 ‘preparc a file of notes on commurcxdlly available lvn:ning aids,
the purposcs they are deulgned to serve, and Jhow they may,bu u*;d by

(*) examining a variety of matorialq in the clinic sod in the schuol
using therf with children or wish peers, and cvaluatinp thetr

usefulness for different purposes,

-
-

12 become acquainted with the professional’ asuocLstxoxs for teachers of
mathematics and with publicatxons primar:ly concerntd” with instructicvn
. in.mathematics by , . .« - -

.

e

v v
-

{*) summarizing threc articles about clcmentaxy scPcol matbematics.
from The Arithmetic Teachor or other profcsqxonsl puh}ichatxons.

13 'plan and use an enrichment activity by

(**) preparing and using a- workshect,ﬁgame or special actxvity as

»

‘mathematics enr;chment in the field classroon. 0
Area V TEACMING STRATEGIES | \, 0
"The intern will - . ot ~

14 develop a repertoire of. teaching ssraﬁégﬁcs for ‘concept development,
guided discovery, exposition, drill and practice;-and he will develop
criteria for sclection of a strategy for a'given situation, considering
objectives, characteristics of the population of’ chxldren, mathematical
coﬁtent,i?r other influencing factors by’ o A o

-
®

(**) planning and teaching lessons as indicated in’ objective 7, but

s with special attention to stratczios of instruction and vxable
alternatives for a given set of objectives, pupil-teacher ‘
- interaction, techniques of analysis or teaching, snd.critexs -

" for evaluation of teaching, ﬁach lesson plan £hould include a

N \

o o ' ' . : L
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statesent L the rgtioneic for scliolion of 4 piven nis
and g c:.“.tiv,;»?u af .I.E":tf Cul e LTI O ST & B SR D
difforant stratepios and prastive these to
factovy selbi-ceabustun,

e ¥ g
wle oy

G opuiel ol saliee

e 15 0 plan, adoinister, and cvaluate a nequence of mathesapics lonsong o
. the entirg tluh& by - ., ; o .
; .
., (A=) wriving luwneﬂ plans for an vufer class for a wnit of work,
modifying lessceas from day Lo day on lhc basis ‘of feedboek f!u“
pupil, pcxformancv- providing for individual diffecrences within
.o * the c!ass, and c¢valuating pupil progress. These lessons should
B \ be evaluated by the intern and the associate teachet or other
observer' fruim the University of school district.
. - f
" Arca VI WAYS OF THIRKING ABOUT THE LEARNING OF MATHIMATICH y
The intern will
) ‘ 16- . synthésize differing points of view and yelated rescarch on 8 basic
' issuc in mathtmatxca by ot
(*) rcportxng the results of selected readings and anpl)inb findings
- . . in & teaching. situation. . .
%4 @ . - * [y -
- e \4": Ay
- ‘ K
T - .
’ ' N.
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The follouving
afuigront of

of c¢linic cnd
and reeponfitilicion,

it
tanls

ll‘i Lorne
Clin ig .

1.0 Pexforrance in instructioual
settings designed to facilitate

a study of the natuve of science,
Topics may include the-following:

1.) Nistorical development of
seientific knovlrdge. ", ‘

1.2 Yow information is oblained in
-selence, ‘

1.3 Tentative nature of.scigntific"“
knowledge., '

1.4 Formulating modcls _

1.5 Terminology rclatgwc’to scientific

inquiry,
(Instructional settlﬁgs for 1.0 above
may take the forw of veadings, lab- -
~oratory activities, lecturc~discussions,
_small group discussion, invited npeh&crq
etc.)

Perforwance in instructional
settings designed to facilitate
the development of inquiry skills.
Skills way include the rollowing: -
2.1 Prelab’

2.]1 problem identificatjon -
- 2,111 questioaing
dowonstration ”
giving 1auL1uttxonu

2.0

.

2.12
2.13

thess prorpoctivegelo
b coprelcnnive bath fn cugs

the propraor
frcle, and

fiold sorivivics

2.1.0:

ntery doochrte as neadund,
jeutin '
teYor Peenod

. . » o e
fv!h’; Py SO

‘nie.,

the lood in our
1i1Y have to Lo
the teachivg ¢

]

ildvien,

cronls ont pettibie
>
*®
Ficld
2500

1.1.G A constant ronivoring of one's
» own classroonm behavior to dcenlifly

performances consisteat with .
or inconsistent vith. the nature .
of scientific incquiry. {

1.2,0 Identify possible alternative
teaching approcachre whea behavior
is inconsistent with the natur
of scientific incuiry,

Practice altevnatives

v
;{{

-

Practice behuvior relatad to
pre-lab, 1lz2b, and post-labs in.
context of estaoln -hed currxculhﬂ’
(currently used in the school ox
class) and through lessons from

experirental clomiwtar) tcznwco ot
curricula.
2,2,0 Monitor ovm bchav~cr :
2.3.0 Identify oun strenptht and uwcalnesac
2,4.0 In subscquent lesscns mzximi:c :

strengths ses

§ . .

zud re&ediatGng‘nx
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2,00 praphing

2,312 yucstioning
2,313 rospording Lo quuations

: 2.310 initiet ing studont- o
student interetvion
. ) - -
3,0 Poerfoisonce an fnstructiongl ) 2.
setuings denigned te dovelep JEE

pencral shidtla,  &5plls 2oy noledc .
the followings '
3.) Befuforcopont

A Pracrice boboviay yolae
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o eurptonban

P

conrest of rz;HIz@

re-lab, Yok, oand po

and throuph une of expirioTalo)
glemontary scfeace cursinnlig

3.2 Use of -silguce ' 3.2.0 tonttor ovp bohowior
3.3 OnﬁcrvatioA of gludent bohavies 3.3,0 Ydeptify ovn Jas‘qeghﬂ z TR
3.4 Developing vocelulovy . 3.4,0 In cubsbauint loas
3.5 Assessing cnterinv bebavioy strongtha dad oo ¥
(Instrucliennl scttinr fog ».0 and 3,0
nbove way take the foruw of micro-teaching,
modeling /usiuv both written and decatdpﬂ L
models/, using classroon qbﬁexvarxon ' . X
instrumnuts cte.) : A
A N ¢
Y, Cooperating Teacher
% LN
_Rome™ - ] 1.0 Supcsvise the fnlern teather
- 1.1 Esgablich pond woskiug teppost
with intern '
. 1.2 Nomitor intcre tehaovier
1.3 Provide feodboch
1.4 Aid in lesson sclection and.
- planning ‘
4.5 Provide infornction on pupils
1.6 Suggect witcxﬁziiVQ‘a?prﬁach?s
to instruction - e
1,7 Provide guidzace in {cmmtifying
fnstructional cpproachies foy
individeal pupilse -
" 1.8 Prowide imstructicnal materials
. *Ior pupil use
,f‘ .
< - N 4
— /,>:“?.0 Evzluste iaterﬁ'p:rfarmpnsﬁs
3.0 Provide feddback o district field:
. coordinator ’
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. v/inguixy tent vith
Inquiry

R R I e {-\. R T
[CIPUEES APl G A PR —.s-L-’L»{,r,.;l\-..

1, = Teacthor tc be
investis 1 2 3
Eunlanntd one ascigpned

5

h, cachir states p roblem to be investigated 1 2 3
5 qcacher relates investipation te previous work 1 2 3
F
Fxplonation: The teacher will probably use seme cue ’
to identify the femiliar material,

/1717

I3

meacher: Directions on Conduct of the Investigatien

1. Tcacher nges siry'b)~ftc divections for perform-

ERIC
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v oshs students to prepare g written report
s ticr

about safety precautions

Student: Identification of Problerm for Investigation

1.

Student resthites investigztion theme described by

teacher

Explanation: Student iicrely reiterates vhat the

v “teacher has said about the problem or
theme of the investigation,

11117 '

Student states purpose of the investigation

. /1117

Student relates investigation to previous work
/111717 -

Student states own problem for investigation

/111117

A

Inconsic-
tent vith
Inquiry

3

3

w



Sarple Assignment

SCIENCE ~ TZPFO -

Assignnent V ’ .

Objective: To assist the intern in identifying teacher and pupil
behavior relevant to the investigation period.

Sequence of Activities
1. Introduction tc written description of pupil and teacher
behavior relative to the investigation period.
2. Evaluation of items on a three point scale.
3. View videotapes of teacher lessons
a. Record the behavjor observed by placing a check mark in ‘
the spaces provided (/ / / / /) below each item.

L. Discuss observations.

V.



. UNIVERSIYY OF UaSiinoTe:
Collcge of Educaticon

Itenm Lvaluaticn

Directions: Beside each itenm you will find a serics of three colurns lzbeled:
(1 consistent with inquiry, 2) neutrzl, 3) inconsistent with inguiry.

1. Check the category (1, 2, or 3)- best deseribing cach itcou
relgtive to the inquiry applOﬂCh to tcaching.
2, Please rate all ituwes,

. Investigation
Consistent Ncutral Inconsis-
w/Inquiry tent with
Inquiry

Teacher: Identify Critical Aspects of the Investigation

1. Té€acher asks student Lo observe s6nc object or

phenoinena ‘ 1 2 3
A
2., Teacher asks student to deseribe some cbject or
phenonena : 1 2 3
1717177
3. Teacher asks student to explain why (causality)
or how (mechanics) sowme phenomenon occurred 1 2 3
: /17177 ¢
4, 1cacher describes ObSG*thlon student shoqu walie 1 2 3
/117177
5. Teacher explains why (causality) or how (mechanics)
some phenomenon occurred 1 2 3
/1777
6. Teacher tells student his procedurc is wrong 1 <2 3
/171
7. Teacher sits at desk or leaves room 1 2 3
/171171717

> Teacher: Response To Student Questions About Investigation Yrocedure
I £

: 1, Teacher responds to student question about
investigation procedure by suggesting a proccss
for answnrlng question 1 Z 3

; 111117
2, Teacher answers student question about investigation :
procedurc with an analogy . 1 : 2 3

RANRN
Q '
ERIC
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2.
Consislent  Neutvral  Incousis-
w/Inguiry tent with
Inquiry
3. Teacher refers student question abou:
investigation procecdure back to student 1 2 3
/11117
* &, Teacher gives dircct ansuer to student question
: about investigation . ‘ 1 2 3
11177
5. Tecacher performs part of iuvestigation for
student in rcsponse to questicn about proccdurc 1 2 3
/171177
6. Teacher says or does nothing in response to .
student question about investigation procedure 1 2 3
1771717
Teacher: Evgluation
1. Teacher grades students on lab procedure as
they vork ' 1 2 3
/11177
2. Teacher asks leading questions to evaluate
student work 1. 2 3
/11177
3. Teacher woves f{rom station to station 1 2 3
/111117

Student: Jdentify Critical Aspects of the Investigation

1. Students malie own obscrvations - 1 2 3

/11777
2, Student asks for help with investigation procedure 1 2 3

117177

3. Students prepare a written report of the details

and results of the investigation - 1 : 2 3

/ 11111

' ’

O
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Sazple Assignuent

SCILICE - TZPFO

Assignmant VI

Objective: To assist the intern in icdentifying teacher and puril
behavicr relevant to the post-investigation periocd.
3 3 > *
Sequence of Activities
1. Introduction to written description of pupil and teacher
behavior relative to the post-investigation period.

2. Evaluation of items on a three point cscale.

3. View videotapes of teacher lessons
e. Record the hehavidr observed by pla
in the spaces provided (/ / / / /)

s

cing a check mark
below each item.

4. Discuss observations.



Bircetions: Doeide coth dten you will find g o Inbe o
1) Consistent vith dinguiry, 2) Ueoutral, 3) Incrn
1. Check the categpory (1, 2, or 3) beat describing cueh iter
relative te thoe inguizy approach to toachino.
2. Please vote all dtooe,
Postl-Inves Rtk
Connictogn: Reutral  Ioncenczis
w/Inquiyy tent wit’
Inquiry
Teacher: Data Reduction
1. Tecacher aske students te graph or othervise
organize data : 1 2 3
/117177 '
2, Teacher tells studeat his results are incorrcct 1 2 -3
3. Teacher works mathematical problems for students 1 2 3
) -
Teacher: Interpretatien of Results of Investigation
1. Tecacher asks students to compare results among
themselves 1 2 3

Explanation: Comparison may be made in a large
.group or in rfumzll groups, etc.; the essentizl
factor is that the studont is allowed to talk
over his results with other studeouts,

/1717

2, Tecacher asks for divergent interpretations of
results 1
Explanation: Tecacher solicits respouses
different frou the first explanation given by
some student or from the wajority opinion ,

Example: Teacher asks, "Does anyone have a
different interpretation from the cne given
by student X."

RAREE

3. Tecacher asks students to identify regularitics
in data : :
Explanation: Regularities-vefers to the logical
consistencies that may be identified in the data.
Example: Tecacher asks, "From your data, can you
tell how many degrecs the sun moves in an hour?"

A

ERIC
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Teachor ol L student 1o support ¢ Tunions
with evidince from fnvostipotio 1
Teacher arke siedents to relate conclunions to
past roesulte 1

/171717

Teacher asks studeat Lo wobe predictions from
results 1
Explanation: Referc to stotemeants describing
what ‘vill be" given certain conditions,
Exarple:  Teacher states, “From the plot of
reported carthquakes duving the year, where woule
you cxpect the majority of earthquites to ccrw
in the yoor 20007

/171711

Teacher asks students te propone further dnvertis
gation sugpested by resules 1

/11177

Teacher ddentifics souvrces of ciror or variabbhity
in the data ‘ H
A |

2

Teacher describes conclusions students should deduce
from results : 1
Example: Tracher states, "This is the cenclusion
Linterpretation) that you should drasr from this
investigation,”

/11117
Teacher sepgosts thal all students should arrive
at the fawe conclusion

| :
1111 , <

P
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A A
Sradon: Teos i rer 5

{17777

s o

ort Totovpretenion ol keoaten ol Innentipoonic
Studesis ooy ave reonlts with onhone

~

Fr7177
Students gincuss divergent detorprotations
of renults
Student ddentifies reguloyitdes ju date

11777

Student ifentifics tources 6f error or
varizbility in the data

Srudent slater cosclusions

Explanction: An inforence dis required here,
cither deductive or ipductive - if deductive,
it will state sane chorscteristic of the thing

irvervipated - 31§ inductive, the statormont will

Lo oan gtterpt to generslive froo the porticular,

A

Student suppor

s eamclusions with evidence from
the investigat ’

t
ion

Student velates conclusions to past results
Explanation: 7he student response will.have an

explicit reference to results obtained in previcus

investigations,

111177

Student makes predictions froef gesults ~
/1117177 /

Student pznﬁoses investigation suggested

by resuliyg

[

[X]

[X)
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1. Iceniify componon
reading process
the teacning-lezrning ac

2. Demonstirate knowledge of phonic and

3. Successfully teach word attack skills as a part of the readin
program.

k. Demonstrate knowledge of the comprencnsion skills essentizl
to reading of marrative and exposition.

5. Successfully teach comprehension skills as a part of the reading
program.

6. Dcmonstrate the ability to plan and teach & series of reading
lessons which include sequential skill development and review.

7. Identify thosc areas of readiness essential at the grede level K.
and set up learning situations to develop those abilities.

6. Selecct, construct, and administer tests for the purpose ¢f re-
cording acnievement and diagnosing pupil needs ard uce tne tec
results to plan for further instruection. '

&
L

t

9., Show acﬁuaintance with children’s books and with other kinds of
reading materials utilized at the grade level, including audio
visual aids.

2

-

For the purpose of the course, objectives have been implemented by
designating tasks which interns mmst complete successfully in order
to receive credit for EDCI 360. The starred tasks on the following
pages are required of all interns. In addition, three tasks will te
selected by the intern and his field associate and will become part

of his requirement. Successful completion of the tasks will be de-

fined as completion of work which is acceptable to the clinical
professor and to the field associate working with the intern. .
Checklists for assessing the quality of the work will be distributed.
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Toanlo : Approximate Responsiklility
cheek-oct date . for chocli-cur

o e et Ay S e TR g ok S eSS i
!
Lf

AN

Chree lessons 11/16 C.P. & Y.A,
1le 4 narvar . -
tivwr, The el dean fofeial
c%ilY Apvelcpmont gessc ch level of
comprohonsion; administration of .. liapgnestie
‘test Lo wieck {ov competency atr ihe higher
levels of comprobension; preseription fer
rotasching and indzpendent practice raterial
vased on dlagnesis andfor prescyiption of
further work af wppey levels,

1dentify et lesst four stractures in capesi- 11/11 "GP,
tory writing.

Plun strategies Tor developing expository’

carprehension ef selected matcrials (making

fonevalizacions, drawing coenclusians, using

divections, etu,) as cutlined in Shoreline

guide and developed in Clinic work on
1. liceral level . N , 1, 11/13
2, extra-literal level . 2, 11/13
3, eritical reading level 3, 11/13

Sequence a serfes of at least thrce Yessons - Winter Quarter

“fot teaching comprehension skills in expasi-. | .
tion. The lessors will idclude an Initdal ‘ .

skill development session at each level of
comprehension; administration of a diagnostic.
test to check for competence at the higher
Jevels of comprchension; preseription for
veteaching and independent practice material
based cn diagnesis and/or prescviption of

further work at upper levels,
: i

Constyuct cioze exevcises for uwtilizing - . IS VA
etructural relationship information in
assossing and teaching contextual dgecoding. = . : .

Unir VI, ¥lanning @ Rcﬁaing Lesson,

Intern must?

B X
Use dots from t¥sting and observation of shill 1) 11720
development to 1) identify eppropriate objec- . 2) 11/20
tives for a reading lesscm, ¢) state those - 3) 12/2
objectives in such a way that learner behavior
is specificd, and 3) develop a plan for imple-
menting .cach objective, sequencing learning :
experiences and sclecting appropriate learning -

QON
e

g o
* o

*

- re5oUrees.,



TEPFO: READING !

‘page 5
jarare
Tasks Approximate Respounsibility
check-out date for check-out
Unit VI, Continued,
% Jdentify a skill for focus and plan and teach 11/20 FLA, )k

one reading lesson te a group of children,
Planning is to include assignment and correc-
tion of independen* work appropriate te the
lesson,

* Plan and teach.a sequence of five reading

- lessons to a group of children, Planning
‘ - must include identification of focal skill
for each day, check on skill mastery, and ‘ .

review of skills as necdcu. ; .

12/2 _ FA, & C.F,

L4

% Plan and teach the reading lessons for all - 12/7 YA,
children in.the class for one day, : :
% Plan and teach the reading lessons for all . 12/16 : A,
children in a classroom for the perlod of a ‘
weok R

B Plan and hold a confercnce with at least three 12/16
' students, Conference objectives shculd focus

‘cn vocabulary knewledge and comprehension of

a book, that the chiLd has read,

1) ?131 and 2) teach work study skills requlred 1) 12/16
in the content areas, Student will identify 2) Winter Quarter
an objective, write the appropriate behavior, : E
and prepare a set of teaching strategies for
one of the foliowing: | ’

a, graphs, charts, maps, dlagrams .

b, vocabulary of special fields.

c. thought patterns and/or organizational

“e C f/Echemes for a particular field
\ . P
Develop a program of supplemeutal enrirhmcnt ~ Spring Quarter
activities for each tevel of grouping in the
classroom, .o . ]

Unit ViI, Children's Literature,

- ' Intern must : R
% Read at 1east 20 children's books at the prxnary - 11/16 C.Y,.
Jjevel or 10 at the. intermediate level and prepare °
cards for: the books, giving information on the - ‘
“type of boom approximate level of difficulty, com-
" prehension. skills to be devaloped, . -vocabulary to
be/exploxed and any other pertinent information,
Pards will take the form of job cards.




TEPFO: READING

page 6
Tasks Approximacte Responsibility
check-out_date for check-out
/Unit VIL, Continued,
Formulate good conference questions for at, ' 11/16
least 5 books, (Individualized Reading
Ineruction)
Choose or consb"uct an interest inventory 12/4
appropriate -to the grado level taught, ’
© - Administer the inLeresL inventory “to at least _ 12/4
3 indivldyals. 2 small groups, and one hhole
class, / :
. oy i,' »
Surmarize the date from-the interest inventory 12/4 '

in a form which could be entered on thechild’s
“record, JIndicate two possible uses of tbe
informatjion, A :

> % Show knowledge'of children's booke by suggesting 1277 C.P.
at least 10 books of interest to children of the
grade level taught. - 3

A

‘% Be able to judge the approzimate reading level 12/7 C.P,
of at leastptvo trade books, KReadability '
‘ghould be judged informally and by one of the *
following formulaes . .
a, Lorge. - . €, Spache
b, Dale-Chall d, Fry -
: ;>‘ ~Unit VIII., Analysis of Reading Programs ‘ . "

;, Intern must:

Uk Be able to dlstinguish betwcen the fo)lowxng types 1‘/14 C.t,
. of elementary reading prograns:
a, basal reader /-
b. individualized
¢. linguistic
d. language-expcrience
8, i.t,a,

Make an operational description of the struc- S 12/14
ture and content of one representative set of '
materials in each of the three reading methodc-
loglecal fields: analytic, synthetic, and eclec-

. tic, drawing comparisons of the three materials,




TEPFO: READING

page 7 R ‘
Tasks ' ' © Approximate Responsibility
‘ check-out date for check-out
Unit VIII, Continued,

¥ Analyze reading appreacshes which have been | 12/14 c.r,
used during the quaf¥ter, noting strengchs : .
and weaknesses of the approaches and noting
the reactions of indiviﬁuals to those approaches,

* Make an ovcrat;onal des ufipcion of the struc— ‘ 9/28 Co c.r,
ture and content of one set of reading materials .
uged in the classroom and analyze the stated
objectives of those materials and the strate-
zies used for attaining tne obsc»tlve

% Damonstrate fumiliar‘ty with 2t least .three. 12714 C.F,
learning rescurces for the teaching of resd- «
ing and shou knowledge of the potentiul uses
of each in developmental and corrective
reading lessons,

Discuss critically the following phonlc 5y s~ o 12714
"tems for the teaching of reading: : '
" g, basic reading
b. Open Court
c, Words in Color -

Distinguish between the following alphabetic 1214

%" Approaches vsed in initial readfng instnucrioa¢ - ’ o~
| a, Unifon

b, niacpitical Marking Syétem '
&, Artgffcial Orthography
? o d, Initial Teaching Alphabet
: : s \ .
Unit IX, Adnin‘stcrin" ,ests, Interpxeti g ncsultb Fcnfc;cncing witb Parent

Intern Puot' B ;, ag e ' W
i Be able to administer ard seore group reaqﬂﬁg 12/14
tests. ‘ - -
% * Develop.a system of cumilative record keeping 11720 . - o,p,
’ showing individual achievements in reading, - BT
Keep student records for i) individuals), *2)' 1) .
small groups (record of skills telght, mastered, *2) 70/19 7
. and revieved), and 3) whole class {records of 3) 12714
‘o - ~» skills and stories teught), Records are to bg , ¢
S kept for 2 .period of at least cne week, The »

should show sequence of the rcading program, pupil
p*ogxess, and diagnostic information,




TEPFO:  READILG

page 8
Tasks . o ' Approximate Responsibility
: o check-out date for_check-out
Unit IX, Continued,
*
Group children within a classroom for Spring Quarter
) ieading, {{ fhat manner of organization
s used, This procedure may requive con-
gtruction of test deviced, administration
of test, or analysis of existing data, o ’
/ Investigate pupil achievement as measured on 12/14

standardized instrument, Illustraté’mea-
sured achievement by vlotting line or bar
graphs for cach ehild, showing some or all
- of the following fuformation:
a. chronological age (C.AJ)
b. Mental Age (M.AL)
¢, Intelligence -
d, Reading level (grade/month)
e. Rcading comprehension (percentile or grade/month) -
£, Word knowledge (percentile or grade/month)
g+ Reading speed (percentile or grade/month)

Construct and administer a skills inventory ' 11/20
 to at least five pupils, basing the inventory
- on skill development work done in cless,
" Inventory must be scored and results-used ,

to prepare a diagnosis and suggestions for |

further -teaching, - . ‘
'Administef and score:at least two different 1) 12/14
_ standardized tests to each of the following: - 2) winter (uarter
"1, an individual student : 3) Spring Quarter

2. a small class of 3-5 students
3, a whole class of students




UNIVERSITY. OF WASHINGION
College of Education

READING

pre~service clementary teachers are offéred one course in reading,
EDC&I 360, There are many skills specific to the teaching of reading which
must be included in the course. In addition, it is advantageous for students
to have background in linguistics and in children's literature, Because
there is no prerequisite to the course, most students do not have expericnce
with those areas except through EDC&Y 355, Language Arts in the Elementary Scheol.
The scope of EDC&I 360 will be broadened, therefore, to include a unit dealing
with children's beoks, This unit, together with those on vocabulary development,
linguistics, and language acquisition will be correlated with EDC&I 355 in order
to capltalize on the carry-over from ome course to the other and to eliminate
unnecessary repetitien,
’ . {
It {s intended that this progran prepare the interns to successfully
handle the reading programs in use in their classrooms, There is a eongern,
however, that they be prepared to use other reading programs which they '
_may be asked to use in otHer buildings,  Consequently, an attempt has been
made to give students a broad base of experiences with reading fustraction and
" to provide them with cpportunities to focus more closely on one or tuwo !
approaches,

Personncl Résponsﬂpilities

_The £ollbwing 1ist of clinic and field activities represents one possible
essignment of tasks and_responsibilities. ‘ '

Interns

Clinic ce Field : ' .

1,0 Performance in instructional settings 1,10 A constant monitoring of one's
designed to facilitate a study of the own classroom behavior to iden-
npature of reading, * tify performances consistent with
Topics may include ‘the following: " or inconsistent with good readin
1.1 Examination.of models of the methodology, ~

‘ o acquisition of reading skills, 1.20 Tdentify possible alternative

- 1,2 Study of perccptual capabilities teaching approaches when behavior

and their'relationship to reading. is inconsistent with standards,

1,3 Study of the psycholinguistic base 1,30 Practice alternatives,
for decoding and comprehending,

1.4 Investigation of methods of in-
‘yentorying student reading skills,

1.5 Utilization of information to ' : ~
form and test hypotheses regarding '
‘need for further instruction,

e

- (Instructionai settings for-1,0 above may take the,
form of readings, laboratory activities, lecture-~
discussions, small group discussions, etc.)

R ,} . -




N

Clin

240

3,0

" (Instructional settings for 2,0 and 3,0 above /

may

ic

Pex formances in dustructional retting:
designed te facilitate the developrieat
of reading shiills,

2.1 Acquisition of phonic knouledge
2,2 Acquisition of structural analy-
sis skills

Investigation of cowprchcnsirn
skills in reading

Applicatien of comprohension
skills to specified kinds of
material .

Study and obsec¢vation of methods
of questioning to elicit responscs
which give evidence of rcadiug
_comprehcnsion -

2.3

4

2,%

2.5

Per formance in instructional settings
designed to develop general sKills,
Skills may include the féllowing:
31 Reihforcement

3.2 Observation of student behavior,
3.3 Developing vocabulary <

3.4 Ahssessing entering behavior

3.5 Assessing skill compatence

take the form of microteaching, use of

Field

2.10 ¥ractice pehavier related to

17b $n coneext of cestablished
curricuiua (curvrently usad in
the schowl of class) and threagn
legsong from other readings
gpproaches,

tionitor own behavior

Identify own strengths and
weaknesses
In cubsequent lessons maximize
strengths and romediate weak-
nesseA,

Fgactice behavior related to

lab in context of established
curriculum and through use of
other reading programs

Monitor own behavior

identify own strengths and
:weaknesses

3,40 In subscquent lessens maximize
strengths and remédiate weaknesscs

3.10

3.20
3,30

~

audio and videotape models, uise of classioom

obse

None

rvation instruments, etc,) .

"Cooperating Teacher

2,
3.

1 0 Supervise the intern teacher

1.1 Establish good working vapport.
with intern
1, 2. Monitor intern bchﬂvxor -
1.3 Provide fecdback
1.4 Add in lesson selection and
planning '
1.5 Provide- in{ornation on puplls
1.6 Suggest aiternative approaches
to instruction
1.7 Provide guidance in identi‘yinh :
instructional approaches for -
individual pupils
1.8 Provide materials for pupil use
0 Evaluate intern pecformance -
0 Provide feedback to district ficld
coordinator,



Clinic Fivld
1,0 rovide jnstructionsl cottings 1,10 Provide clinic infermation o
deceribed for fntevns in clinle cooporating tuashors
1.1 Provide frrex! anstruction 1,70 CGhoerve interns in the {5¢1d
1,7 Write seif-instructiions 1,30 Supply classroes obgorvatlon
mataerials tnetrenenss o teachors

Provide videotape nodels

Yake up reading Hste

Lead discussions

YPlap laboratory activities

Provide saterials for lab-

~oratory acijvities

1.8 Houiter and evaluate intern
pexrformances

1.9 Develop scli-rating instru-
wents for interns \

1.10 Introduce tesching slkills

-

Bowd et jeud e e
[
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Intern's Noane:

e e a
tes L/C'

PEOEI

IR AW

!i‘i'ffl CI LA U ,11 (’2 L' t\)éﬁ‘;
Tne Toacha:

Ao Arvouscs pupil dnterest in the unit by relating it to
human experience, showing personel enthusiasm, and providing for

“potentinlly inlcresting pupil sctivities,

2. Localizes tne unit In so far as possible in order to
place the context of the unit witnin the pupils' perspeetive.

3. Tnrough teaﬂhrr/uup‘i inileracuion, the objcctives of inc

“unit ars 3denitificd and clarificd for the group or for individuils

and related to the overall alms of the cubject.

b, Describes proccdures vhich will coable the puplls
ritiﬁigc thelr own ldean, '

-

5- Utilizes audio-visual or other instruetional hdtﬂlldlu/
activitics vhirh would cnhance the introduction..

Date:
. QObserver: : .. Class: .
Comments:
¢

ERIC

Aruitoxt provided by Eic:

B
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IT. PRE-ACTIVITY DISCUSSION ™~ -

Pre-activity digcussion is defined as the instructional
sctting in which the activity is introduced. Either the teacher
or pupils may identify problems for investigation. The
introduction of the activity may be accomplished in several
ways, ¢.g., demonstration, discussion, or procedural instructions.

. The Teacher:

1. Arouses pupil interest in the investigation by using
analogies and pupil experience.

2. Enables pupils to identify and clrify the problem
through teacher/pupil and pupil/pupil interaction.

3: Asks the pupilts to submit their ideas/tentajive
hypotheses concerning the possible cutcomes of the activity for
class examination and discussion.

L. Asks the pupils to relate the skills involved in the
pending activity to previous activities. . :

5. Suggests or elicits from the pupils (whichever is
~N eppropriate) alternative skills and/or procedures.

6. Euphasizes appropriate safety precautions.

4

\

i

. . w»
Intern's Name: ' Date:
Observer: : ’ Class:

Comments:




ITI. 'ACTIVITY PERIOD

Activity is defined as the instructional setting in-whiomh
pupils are actively engaged in collecting data relative to the
investigation or participatinrg in problem solving activities.

[]
4 The Teacher:

1. Arranges in advance for all necded supplies.

~

2. Organizes €'or group work.

3. Pretests those procecures eritical to thc success of
the activity.

-k, Allows sufficient time for completi;n of the activiiy.
5. Moves about during the periocd to assist indi§iduals.
6. Asks fér-pupil obser§ations during the activity pericd. -
S -~
7. Plans for adequate vlean-up time at the end of the periocd.
8. Provides are; for continuation of the activity’by
individual pupils.

o)

Intern's Name: Date:
Observer: ’ Class:
Comments: ©
. .
A
v : . :Q
Q ‘

ERIC B
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UNIVERSITY OF WASHINGTON
College c¢f Educatioy

TEP/FO CLINIC REFERRAL FORM
PART D

Name of Intern " Date

Name of Observer

v

Subject Area :

Description of Situation:

Classroom Setting

Intern Behavior

Observer's Analysis

Recommended Instruction or Activity:

3

Ly

Intern Signature.

L S Observer Signature




Name of Instructor -~ -

Late
Action Taken on Referrzl -

ERIC

Aruitoxt provided by Eic:
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GUIDZLIINZS FOR TZPFO:  SECOIDARY

Introduction

-

Tnese guidelines have been developed to clarify the rationzle N
end operational procédufés for TEPFO: Secondary. Included are
statements of (1) éoals, (2) rationale, (3) roles and responsibilities,
selection criteria and commitments for participants (gée appcendix V),
and (4) evaluation procedures.

The contents, designed to enable TEPFO: Secondary to function in

’ ‘
& diversily of field centers, provide pgrameters for different levels
of responsibility within a systematic managegent system. There is
ample opportunity for adaptation within this. structure to accommodate
needs peculiar to a particular field center.

The guidelines were ceveloped by the TEPFO: Secondary Steering
Committce during,;QYd—Tl. They arc presented as tentative statéments
to be field-tested during 1971-72. With continuing experieqces in
performance-based, field-oriented teacher education, modifications of \

the guidelines will no doub®t be necessary. This assumption 1s’cdn-

sistent with the developmental philosophy which undergirds TEPFO:

4

Secdndgzy.
" ‘
Finalconsideration by appropriate decision-making bodies in the .
University and the field will be necessafy for the adoption of these

guidelines as policy staﬁements.
-

e

-
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~~ greateor vericely in
~~- nmore effeciively
~~ consistent Cppurit
7 ~~ increased perscna

o

For Prospective Teachers (Interns), TEPFO will provide:

~=- a broader spectrum of profcssional expericnceos,
~~ longer practical experience, and
,~~ direct application of clinical expericuces.

For Cooperating Teachers (Field A:sociates), TEFFO will proviée:
P P

-~ feedback an. recognition from fellow professionzls,

~~ a broader scope of professional experiences, and

~~ stirmlation and assistance in develcoping and cvaluzting new
learning experiences.

-

~

For Professional Associations, TePFO will provide:

i

~~ opportunity for active participation in the develeormont zrd
conduct of a teacher education progyrar, and
-~ active involvement in upgrading the profession.

¥

For the Local School District, TEPFO will provide:

~~- access to better qualified teachers,

-~ demonstrable, specific program improvementis,

~~ more effective use of educational resources, and
~~ increased community support.

And for the Teacher Education Institution, TEPFO will provide:

~~ a closer working relationship with educators in the rield,

~~ more response to community neecds,

~~ involvenrent of all concerned faculty in building teacher
education curricula,

~~ development and field testing of per{ormance-based, ficléd-
oriented teacher education, and

-~ better qualified educators, at all levels of the institution.

ERIC | |
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AT, Vithin ihe Illuits of ihe sutioriuy giver him, the intern, whon
e cIere 1O licn, shouléd work as o
T 2t oulg¢, however, regularly
sl eld zssocizte teacher.
1. o nicrn with a written
¢ recponsibiiitics,
£ 3 cf emzrgency.
FoODEEG: b
£enoul g
education, eic.)
. A well-cefincd
the district
e. Phrsical
b. Key pers
c. Important programs
€. FRoutine and special procedures
- 2. Continuing contact with supporiive district personnel is
provided,
3. Meaningful Tield trips are planncd throughoui the distriet and
to neighboring districts to observe special facilities or

programs.
4, The prozram is de
L

igned around thosc schools that are totally
mnitted to T ;

ogron. ‘

N

—
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EVALUATICH MITUT, PR TTIO L el

However, two Xkinds of erpiriczal sviden o oo

such a claiz. First, program compenentt anld orn noso-o o

i

manazgement system st te identilicd an. the oatons

dimensions become operational mart e deteriinod. Soo

guality of the procuct of thic teasher prersrotion oo

establis

B. Evaluation Design For The Progran

1. The propoced
conceptual dimension and a manageniny dimoncino.

arrangemenc eliminates the prevlien o ovalun in-

ocutcones in the same context with it
) evaluation model is desicned to produce data tnat
. (a) the conzeptual aspects of the program, and (%)
managenent roles. Analysis of these dnta chould
. identification of najor strensgthe and weshnoroon
thereby contribute to the improvement of the progras
-

ERIC
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i CopruILratoen, anl porooncl o atirivuies are crivical o
»
nUn- LAl LI viarialblon Lnnl have Glrect influence on ihe

- - - PRET DA LI - -
gasloty ol Wi toanhun, poricmntnoo,
L . A Ve 4w - & N 4 . by Ty gy ® -
Caccmvoluetllen Bosign -~ dntoern L *"mn(, compeloenze,

Teoodnsirescnit are recowmtrnded for obisining crﬁpirical

datn wbout intern tcaching competence,

&. Tnoe Invitrument currently u;cd by the Office of Field
experiences {feaching Perforiznce Stendards ) for formal
evaluztions by participating pc”<onnel (sce appendix VI)

@ : | )

vh 2 self-repert instrument (Lo be ocve%i?cd) Tocusing on
whe c;tcnc\\g which this paticrn prepared the interns to
function al the knowﬁcdge com rchension, application, aﬁd -
evaluztion levels required for campenterd teaching.

Initially, dain on pcrformzﬁ:e will be examined-in rglatioﬁ to

TEPFO:  Secondary conceptuzl and menabcment dimensions. When

.

sufficient nurbers of internS‘hnve_completed this preparation

pattern, comparative anzlyses can ve made within TEPFO %econdaly

and among all secondary 3 rapgrauion patterns in uhe Teacher
Fducation Program at the University of Washinsgton. At that

point in times & research model utilizing control groups can be

Relationshiv of ihé Program Coricepiuzl Model to the Assessient of

Intern Teacning Competence

1.

Q : {

ERIC

Aruitoxt provided by Eic:

The Office of Field B»oﬁ -iences Instrument (appendix VI) for

the evaluation of intern tcaching performance is ordinarily

gpplicd at mid-term and end of quarter intervals. In this

contexi, asscssment at these iwo pointsfis e summative

evaluation of performance. Another kind of eveluation is



also recommended tovbc applicd on i ongoing basis through~d
the quarter. This is formative evaluation and is aimed at
assessing the quality of the“intérn's performance on assigned
tasks that are given in the TEPFO Sccondary Clinic (EDC&I MQS)

' - ana thése'thutkare arranged by thg‘field associaté tcacher in
the classroom setting in the fieid.l Both sources of assigned
tasks are derived from the program conceptual dimension and

are scheduled to accommodate program'goalé for (a) Orientation
Expe?iences,k(ﬁ) Pre=Intern Academic Experiences (first quarter),
(c) Pre-Intern Field Experiences (first quarter), and (d)

Intern Experiehcés‘(second guarter).

2. The formative approach to assessment provides feedback data on

a continﬁous basis and permits. the fecyéling of those t;sks
~for vhich the ;ﬁtern failed to reach criterion level.
'3. ,Thé summative approééh-to assessmeht during the mid-term and
- : ' finai e&aiuation periods sﬁould.accouht for the total range
6_f performance behaviors included in the Office of Field

o -+ Experiences Evaluatiof Instrument.

“lgee Suggested Training Experiences for Secondary- Level Teacher

. 1971-~T2. University of Washington, College of Education.
‘Prepared by Fizld Associate Teachers, Northeast Educational Complex,
Seattle Public Schools. -Professors Worma M. Dimmitt and
Clifford D. Foster, University Consultants. .

—
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Operational SBisteoont for Tenfc Ceoendary

Componentis of TIPFO fecondury are Cevelopod and orgaiaed

|

‘

.implement basic goals whichAunjcrgir& the concepinal sweel of tuis Tield
orienced teacher prepuration puticin.  Fach catupory of parlicipanie,
idcﬁtificd in the guidciines, contribules neceoiary crperiice Lo
developing the program and 4o operaticnnlizing dts componento,

TEPFO Secondzry is orgenized within g wwo guaricer Line bl@:k, o1

the program cannot be directly concerned withn developing suboeot saiter

competency. To provide reasonable assurance Lhsdl interas scnsom mluauate
N 1

b e

subject background, however, entry behaviors inelude sucoceon®

!
-~

1oeom
of general uni&e-sity and academic depariment requiremencs.

During the first quarter of TEPFO Sccondary, interns compleie the
‘required methods course whicﬁ p%ovidcs techniques for organiaﬁuﬁ and

resenting content in the specific subjeat area. The epproach taken ia
. g , !

:
A

these courses differs among departments, but increasingly they are crreciled
N 3 vqu 5 el
to become performance oriented.
Throughout the two guarter TEPFO Sccondary sequence, inserns aceuire

and - apply basic knowledge about psychological foundations of Leaching and

e
o

learning by participating in an ndividualized, self-siudy spproach L
developing competence in the use of learning and evzluation principles.

Performance tasks to be demonstrated in the classyoom are specified a

b

terminal - behavi ors. Baseline knowledge ror completing the tnsks is

acquired throuph programmed materials. Heekly seminars egablc students

to check out on prerequisite tasks and to clarify concerns about th

baseline information. |

To domaing of experience are direcectly coordinaicd in THPRC Secondary --

o
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Criterion Measurcs for Eveluating Clinical Performance Tasks

\
These materials were developed for use by field coordinators
and field associate teachers in the evaluating performance
tasks attenpted by interns.

Task BEvaluation Record

-

This chart is designed as a record-keeping device for interns. .
The tasks refer to those assigned in the Clinical Seminar on
Strategies of Teaching.

. . .
PAruntext provided by eric L3 .
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UNIVERSITY OF \-JASHINGTO;;)
(ollege of Education’

CRITERION MEASURES FOR EVALUATING SELECTED TECHNICAL SKILLS
: AND TEACHING STRATEGIES

Secondary STEP interns participating in this course are required to plan and.
teach three lessons (Tasks V, VI, VII); each lesson deronstrating & specified
teaching strategy and focusing on designated technical skills. To achiecve
these tasks successfully, interns need to consider the following:

Q B
1. Prepare a plan for the lesson which is acccptable to the field associate.
This lesson plan serves as a guide for Yeaching the lesson and o point of
reference for analyzing what actually occurred during the lesson. .
2. Demonstrate appropriate criterion behaviors, selected from the following
materials, for the technical skills and teaching strategy to te included
in each lesson. ‘“’\}- T :

«

v
TECHNICAL SKILLS

Asking Questions: The teacher asks questions that elijcit higher ’ U
order ccgnitive student responses.

L. Requires students to describe or give examples of the topic
being discussed. .
Encourages students to reason or generalize about faocts.
- Requires students to explain or build inter-relaticnships
" among facts. . ’ ’
Requires students to provide a rule or principle or
- caomparing one principle with another.
5. Requires students to draw inferences or make evaluations.
6. Seeks ‘student opinion about a subject. :

oW

Probingifor Student Responses: The teacher probes.beyond initial
student answers. -

1} Clarifies student responses by seeking more information or
meaning. o o

2. Increases critical awareness by having students justify

responses.

Refocuses student responses to related issues. ] -

Prompts students by providing cues for reaching correct, ansvers.

Redirects responses to bring other students into the dfscussion

quickly. S A

!

[ 65
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TEACHILG STRATEGIES * \\

Leading Class Discussions: The teacher facilitates student achievement
of objectives in class discussion,

-

1. Insures that students are preparcd to discuss the topie.

2. Creates a motivating set for the discuscsion,

3. Focuses the dizcussion to minimize irrelevant digressions.

L. Asks provocative guestions and gives examples to sustain the
discussion.

5. Redirecets the discussion when necessary.

6. Clarifies ambiguous responses or seeks student clarification.

7. Brings non-partizipating students into the discussion.

8 Pruvcnts a few students from monopolizing the discussion.

9. Provides for a synthesis of main ideas throughout and at the end
of the discussion.

“10. " Provides refercnces for furtnﬁr spudy”df:fhe topic and related

issues.

Lectur;_g: The teacher maximizes the effectivenpess of the lecture

for ach:ieving lescon objectives. .

1. Lectyres only when this is a suitable approach for the lesson.

?. FEstablishes appropriate motivating set for the lecture.

. Explains eXP@Ct»u rospg:vibllit,c of students for the material,
e.~., note~taking.

b, Hsey a vu:&:u&ﬂrg that is clearly understood.

5. Uses exggples, analogies, audio-visual materials to illustrate
main Ydess and d;tz*“wlt concepts.

©. Paces the leoture andyddjusis ithe length in terms of student
vertal and nonverbgliresponse cues.

. Refocuses, student attention by emphasizing main points throughout
the lecglire

&. Maintains

9. Provides |
the lecture.

M. Adgusts physical surrounding
focilitate lecture tat

ion by varying the stimulus situation.
'on of ideas and concepls covered in

e.g., scating, liéhting to
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COMMITTZE ROLES

The TEP? Adviscry Committee

Designed as an administrative advisory grouv with ex-offi
The primary purpose is to involve directliy :
evaluation, development and adgministration 3f
administrative nositions have a significa-* bear
upcr: teacher education. Greater involwvemen< <

specifically vertaining to the TEP?, with a »rssul ing increased flow -f
informatlion and irput from within the facul‘y is a prime goal. All
actions of the committee are advisory to the Dean of the College of
Education. ‘

and responsibllit
=

. -
Operations Committee

A. TEPFO - North Seaftle (Ingraham, Lincoln, Hale.consortia);® Shcreline;
"Northshorej Renton : :

B. TEPFQ - Inner City TEPFO; Teacher Corps; Seattlg Schools - University
Professional Education Program (EPDA, B.2).

The Operztions Committee serves as a unifying, decision recommending
body. Representation will include a minimum of four representatives
f: m each involved Steering Committee: 1.. Field Coordinator 2. Uni-
versity Faculty Consultant 3. Two elected field members (Cooperating
Principals and/or teachers). Arrangements should provide for one field
member to be a designated representative of the Professional Association.

Primary functions include: continuous evaluation of all facets of TERSO:
recommendations for improvement of the TEPFO pattern and’/on the opera¥ional

- procedure; detailed examination and planning regarding such a priori
considerations as wifferentiated staffing, competency identification, .

intern selections, quality control; integration of pre-service and
in-service experience: implications and implementaticn study of the
1971 Certification Standards; etc.

Stééring Committees *

The Steering Committee is+a "grass'roots", individualized TEPFO body.
Membership-includes the University Consultant, Field Coordinator(s),
cooperating’ principals and selected field associate teachers. One
field member should be identified as the Professional Association
Representative (PAR).

The primary functions are generally duplicative of those enumerated for
the Operations Committee but are specifically identified with a parti-
cular localized pattern. The concerns and recommendations of the

-Steering Commbdttee ave brought to the Operations Committee by its

ex-officio and selscted representatives. ‘ s

o*
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teschex.
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3 Ghgerve teschers and other interes in orhog schools.
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T Icacher

A. Prepaic and present lesson plans te Fie:d Associate
B. Instruct studunts in assigned class acconding\to graduated plan with FA.
€. Participate {v parent~teacher conferences at dbicretion of F.A.
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this booklet. This
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- Harry Guay
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.Field Associate,

‘ Seattle, Northeast Educatlon Comp]ex

Edwin Hlelson .

Fred Klingback

- Hys. Jane ilelson
" Reed Sargent

fKathy Haglund

Jack theeler
Forrest- Johnsoh
Kathy HcGaughey

L]

University Faculty Consultant
University‘Facuityfnonsultan;

Principal, Inaleroor High School
Field Associate and Professional Association
fenresentative, Inglemoor

Intern Pepresentative, Inalemoor (F-4)

Field Coordinator

Principal, Shoreline High School- -

Department lead,.Social Studies, Shoreline

Hiach Scheol - Professional Association Rep.

Shoreline High School .

1?ter? Representative, Shoreline H1gh School
F-4

" Field Coordinator

Coordinator In-Service and Assessment,
Shore]ine School District

" “gntern Representative, Shorelwne Hlnn

Qchool (U S)

Field Coordinator .

Assistant - Rr1nc1pa1 Nathan Hale H1gh School
Field Associate, Jane "Addams o
Assistant Field Coerdinator (Elementary)
‘and Professional Association Representative

" Intern Representative, Jane: Addams (F-})
Intern Representative, llathan Hale (F-N;
Intern Representative, Jane Addams (W-S

Intern Pepresentative, hathan Hale (U-S)



GIDELINES FOR TEPFS:  SECONDARY
1971-1972
%

3 . Introduction

} : ]
These gu1de1:nes have been- deve!oned to clarmfy the rationale and operational

procedures for TEPFO SPcondary Inciuded are statements of (1) coals, (2)
ratxonale (3) roles and respons1b111t1es selection criteria and comnltments
for part1c1pants and (4) evaluation procedures | ‘
| The contents Jesigned to enable TEPFO: Secondary to functlon in a dtver51ty
of fie!d centers, provide Darameters for d1fferent levels of responsibility
w1th1n a systematuc manapement_system. There is amnle opportun1ty fop adaptation*
within thfs structure éo accommodape needs peculfar to a particular field center.
The guideiipes were developed by. the TEPFO: Secondary Steering Committee
aur1ng 1970.11 The conmittee presents them as tentative statements *o be
f1e1d-tested durxnu 1971 72. With eontinuinq‘experiences in performance-
. based, f1eld~ r1ented teacher education modifications of the gutde11nes will
‘no doubt be necessary This assumpt1én is con°istent with the deve]opmental
ph1losophy which undergirds TEQ{O Secondary . .
R Final consideration by appropriate ded1s1on-m@k1nq bodies in the Unlvers1ty
.:and the fi&lg u111 be necessary For the adoptlon of these gu\de11nes as po]icy

‘statements - R . ;\ . ’
Your\§uggéstiops will be welcomed.. - L. :

-

2




GOALS FOR TLPFO: SECQNDARY, 1971-1872

Compared to traditional teacher education proorams, TEPFO will improve the
learning/teachine experience for all participants’

For Students in participatina classes, TEPFO vill prcvrde

-- greater variety in the total 1earn1nq situation,

--.more effectively presented and evaluated Tearning \experiences,
- -~ qonsistent opportunity to participate vn evaluatt , and

-~ 1ncreased personal “attention. :

For Prospective Teachers (Interns), TEPFO will provide: <

-- a broader spectrum of professional experiepces,

-- longer practical experience, and ) ‘
--.direct application of clinical experiences. N '/////

For Cooperating Teachers (Field\Assdciates), TEPFO wilj provide: - /)///‘ -

-- feedback and recognition from fellow professionals; e
-- a broader scope of professional experiences, and -
-- stimulation and assistance in developing and evaluatinn new 1earn\nq
- experiences..

For Professiona\ Assoc1at1ons TEPFO wxll provide:

_opportunity for active participation in the development and conduct
“of a teacher education program, and ,
active involvement in upgradinq the professxon

-

For the Local School Dwstryct, TEPFO’ will .provide:

acress to better qualified teachers,

demonstrab1e, specific program improvements, , e
-- more effective use of educational resources, and LT
\ncreased c01mun1ty support .

[

~

And for the Teacher Educat1on Inst1tut1on, TEPFO will provide: oa

a closer working reélationship with educators in the field, E
-- more response to community needs, ] | .
== involvement of all concerneﬂ faculty Ain bu\ldxng teacher educatlon
- curricula, . \
- == development and f1e1d test1ng of performance -based, fleld-oriented
teacher education, an S
-- better qual1f1ed educators at a]l levels of the 1nst1tut1on. ‘

P
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- T RATIONALE FOR TEPFO: SECONDARY
TEPFO: Secondary is built on tne following assumptions:

& TEPFC s performance-basad

1. Evaluation is based on cormletion of assiaoned uritten and classroom
. .« performance tasks in place of traditional letter aradina.

2. Cniterion reasures are develoned for the evaluation of performance

and classroom tasks.
3. Performance tasks reflect a balance of theory and practice. C(lass-
"room tasks are scheduled to provide reinforcement of theory inputs.

4. [Inservice training for field associate teachers permits maximum -
.communication between University and field components and provides
xravniné‘Tﬁ“tha\gv31uatzon of performance tasks.

Systematic cormunication between University and field components
assures relevancy of performance tasks. -
. Screbning-of candidates assures selection of 1nterns aho have adequate
academic preparation. :

Screening also provides for assessment of pérsonal attltudes consrdered
necessary for success in T

Screening assures selectwoﬂ'of interns who can devote the necessary
amount of time for successful participation.

Soreentng of candidates involves both field and University personnel.

WO N Y, !

B. TEPFO may be either f1e1d~0r1entegLor fweld-centered

i. Def1n1t1ons
N freld—orvented program prov1des théory inputs in a campus -
. clinic with concurrent supporting field experiences. .
- b. A field-centered proqaram provides theory inputs at the site
where field experiences occur.
2. The success of a performance~based f1e]d~or1ented!battern is based
- ‘upon two factors: . :
a. Availability of _Figld associate teachers who fully understand the
. .proaram, ave' comwitted to it,. and_are especially-oriented-toward -
.+ a cooperative training approach.
6. Particfpation of University faculty committed to this approach,
. . who tend to be flexible and are especaally oriented toward working
- with field pract1tioners
3.- In practice, p.,ograms ustally begin with a field-oriented focus and
shift to a field-centered base wheri-a cadre of teacher trainers become -
available 1n the,. f1e1d to provrde theory .input on site

C. TEPFO requires ful1 cormitment _from the triad (Ln1ver51ty, school d1str1ct
S professwna‘l assocuatwnj '

~ 1. The philosophy of the program is developed ¢ooperatively. ' :
2. Adequate opportunity is provided for triad representatives to plan for -
the 1mp1ementat10n evaluat1on and improvement of the program.




TEPFD: Secondary
Rationale
. Page 2

3. There is continual disserdnation of information to develop an under-
standina of the nroaram amonn potential cooperating triad rembers.

5. A svstem of staff differentiation provides one roans of attatning the

ob;ect1Ves of the proaram.

A renresentative policy-makina body qoverns the direction ang rroaress

of the program.

The clear definition of Yines of communication provides tuo~way

response and grass roots involvement. ’ .

Sufficiently flexible policies are established to- reet 1nd1v1dua2 needs

. and extenuating circumstances.

- There are provisions for maximum-mobility of UnvverSIty personnei

throughout field training sites.
Continued theoretical \nputs o field personnel assure areater consis-
" tency in tratn:ng exper1ences or 1nterns

- O

- @

D. _JEPFO: Secondary is based on coursewgrk that is cllntcal in_nature:

A tlinical pronram provides a diac ostic approach to the assessment

of individual strengths and weaknesses., :
Assiynment of precision teachina tasks provides the basis for d1agnos1s.
Reaular evaluation of performance tasks permits reinforcement of .
strengths and remedial measures to elininate weaknesses. =

A common professional vocabulary maximiges diagnostic procedures in
¢lini¢ and fteld experiences.

-l
. . *

L Wt

_E. TEPFO: Secondary provides tem@grary cert1f1catjon during tﬁe final quarter
of -participation. . b \ . ~

1. Temporary certification qives the intern. ' rtain rights-4nd [respon--
‘ sibilities that should clearly be understony.
2. Depending upon the particular individual an{ swtuatzon, the intern
~may teach at.some point between close super 1swon and the. frnedom of
-a fully certified teacher. i , -
3. Supervisjon, of the intern will be 1nd1v1dual zed. ' ' '
~4. The legal reaponsibv]itt s of the 1ntern are ) those of fa reuularly

5. The intern has the status of a reaularly’ cert ficated teacher in his
v relaticnshlp with other classroom teachers, hiis department head and
. the school principal..
“ 6. .The intern should be given access to conftdent al m&;erréTs and 1nfor-
. mation as these relate to his functioning as alcertificdted teacher.
7. then not ln 2 sunervisory role, the field associate tegcher of a
-certificated intern may vork. accord1ng to'the p]an developed'w1th h1s
department ‘head and b011d1ng>pr1nC1pa1 o
- 8. lhen a substitute is called for a field assocvate teacher who has a .
"~ 7 certificated intern, that substitute may be used accqrdfng to the e
' discretion of the building principal. . : .
9. The manner. in which the intdrn deals with parent contacts and. conferences
" _and with the reporting of various kinds of student behavior is consistent -
with the procedures of his ass1gned school ‘ -

. _ . ) |
Q ‘ - ‘ ‘ " \

——~ scertificated public-schyol teactier. \




TEPFD: Secondary
Rationale
Page 3
10.  Uithin the limits of the authority given him, the intemn, when he is
~the agent closest to the situation, should work as a regularly certi-
ficated teacher. He should, honnver,.reqularly seek advice and assistance
from his field associate teacher.
11. Each building principal provides the intern with @ written statement

‘defining the parameters of _his responsibilities, rights, and sources of
referral in times of’emergency. . ,

inistration, quidance, special e ucatwn)

1.

A we]]gﬁgfaned orientation procedure to both the school and the d:strvct -

includes:?

a. Physical locations : : -

_b. Key personnel

c. Important programs ' ‘)

d. Routine and special procedures .

Continuina contact with supportive district personnel is provided.
Meaningful field trips are planned throughout the district and to
neighboring districts to observe special facilities or programs.

The proaram is desioned around those schools that are tqtally commi tted
to the program.



ROLES, RESPdHSIB!LIffES, 240 SELECTION CRITERIA
FO? PARTICIPANTS Int TEPRFQ: SECONDARY

The success of TEPFO: Secondafy depends on rutual cooperation of all
particimants: i.e., interns, field associate teachers; school principals,
E professional association ?ebresentatives‘ the sdhooi district adﬁ?nistrative
off:cer,\Unlverszty f:eId ceordinators, University faculty cansa!tants clinical
d nrofe,sors \c11n1cal assoc:ates and\the Un;VErsity admsnvstrat:ve off{cer

To facwlitate this mutual cooperatvon roles and vesponsib£1xtxes have
been specified for each Jevel of nart1cvpants to 1nsure 3 qualf;y program,
selection. crnteria and essentval commdtmen€§ have been 1dent1f1ed for these -

‘participants. © - .
1. TR N

-

The success of TEPFO: Secondary depends , to a large extent on .the 1ntern S
abxllty to assume a varrify of roles and role responsibtittﬁsf Durtna an |
-

f1rst quarter the learne irale is emphas1zed -~ that is, the lntern is a student

of the_teachingflearning

ocess functionvnq in~the combined Un\versity- ield
setting; During the laS
in the field setting and snifts to a tnécher emphasis some aspects of the
learner role continue king 1t necessary for the intern to assume possible -
- conflicting responsib11 ties simultan/pasly o N j“'
“ As a 1earner, the/intern 's prime con;ern fs.complet1ng Univ;r51ty requfre-
‘ments for certification and deveioprng competencies considered essential to
good teaching. As a teacher, the intern' s major conqgrn is the academic and

L4

personal welfare of students in the field settinn ',/,

-

0

anter, altnough ‘the intern role functtons entirbly ‘?

L

LAY

A
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%. Intern Roles and Responsibilities

1. tearner Pole

-

-

- As a learner the intern 1is responsible far:\
a. Becoming acqudinted with faculty. staff, school facilities,
&%strﬁct and coﬁmunity ouring orientatibn period. ‘
b. A:tendino and actively parttcupattnq in the C\iaic in Teaching
Stratenies (EDCE] 496) | |
c. Attending and active!y participating in other University courses
included n TEPFO: Secondary (EDPSY 308 and appropriate special
methods'courSes) ."
d. 1 tino 1ndividually and in_ schﬂduIed seminars with University
field coord1nat0r -
e. Identifying field associate teacher's general ph11osophy of
education and determining how thts nhwlosophy relates to his
Lo sty!e of teaching.

- f. Observing the individual behavior and interactions of learnens

. - . in the assiqned classroom(s) . '
o g; Observina field associate teacher systemattcally, focusing on
‘/)}5 . specific teacbinn behavtors emphasized in the Clinic.
/ | h._¥Que§tioninn field associate teacher concgrninga$he c];ss;,his
L teachine methods, the nnofgssiOn;’the‘community -~ attempting
; 'f‘ : to gain as much practicai knowledge‘oo'possible. R
i A | mj.” Haking periodic observations of other interns, teachers gnade\

levels content areas, etc

w




o

i. Applyina techniques legrned from the field ascsaciste teacher

b and clinical nrofessars: adapting to learmer and enviromrent
: ' : : § )
when necessary.

k. Discussinn with the observer {field associate teacﬁgr/ 3n verSity
i

- - - field coordinator. etc.} says to improve the 1nstructzen that

- vas observed. - . *'ig A

" 1. Cogpleting all 2ssigned Clinic and iiéld tasks.

s :; o i‘hms Developina an_analytical, constructive apprcach to soiv:nn '
V’ﬁteachlpq-learnina prob!ems . A

n. Usinu available resources and aids (fieid and Universicy; to |

| promote personal gruwth in teaching. : . -
2. Teacher Role |

~ As a teacher the intern is responsible for:

a. Assuming responsibilities for limited types of instructional

- . 7
interaction as Soon’ as posszble

b. Preparinq and presentinn lesson plans to the fieid associate
-Ateacher for discussion and approval..

c. 'Preparing “and- presenting instructionai units to the field

-

. | L associate teacher for discussion~and approval
d. lnsiructinq students in assigned classes, a55uminq increased
teachina responsibility accordinq to preparation level and
' ability deternﬂned mutua1ly by intern and field assoc1ate

<

teacher.

‘. A

e.. Accepting various extra-class respon ibiiities expected of &

teacher, e.q., student assemblies, 3tudent activit*es ete.
\. ,




f. Comstructing and administering evalGation 1nstrurents to

- learners.

(5]

Keeping records of learner nrogress and drscussian procress uith
them, where oossible. , .
 h. Makinpn regu‘iar evaluations of own proaress in applymg teecnmg
technigues and dlswssma these ith the field associate teacher.
E i. Paptxcipating in pdrent-teacher canferences at the dtscretwn
. of the field- associate teacherr |
¥ j. Assuming responswbihty for other teachmt; assianments; e.a.
special interest classes, when need arises. |
k. Experimentinq trith and evalu&tinn-vérfous abpm&éhps and
o tedmiques to establish his orm unique style of teaching.
r S Foculty '?ember Role_

[ 4

L As a' f\ecu‘rgy member the %ntern is responsible for

a. Attendmg faculty meetinns éxcept vhien a m;-etmg time ccnﬂicts '
- with schedu!ed University rouvsesa : S

'b. Participatinn in the extra-»schnol activities. e s B ‘art shws‘ ’

*
-

v““a.thleticevents etc,’ B L

c. Attendinq P.T.A. lmetings as speciﬁed by the buﬂdinn principal

d. Joininq a pmfessional orqanization (inc?udes liébthty coveraqe);

e, -Sharfng iu renular faculty exnenses based upon involvement, .
e g.; coffee money, treats, etc. ’

4. Personal aind °rofe531onul Role w7 | ‘-
As 2. maturing nmfgsgicnal gggg the intem is responsible for:’ |
a Relatiqg positive!y with all levels of University and field ¢

*

participant. -

‘ ! . } ) \ . N I “1 .




“'7

b

'

e

‘patterns that are dewelcmim :

.
s
?emiv‘im- ntmgw anﬂ Suowstims snﬁ bemr* open Lo learmnfs
¥
mmrtuﬂetwﬁ ’ . -
ks:mmn msv&ns%bz;tzv for e learning ang !:Grvnucxus

nmfess:mat arouth, recoonizing the pro’ ss*ona’»‘ bwwxgrv

r

Jressmq accordirm to noms ~f thc» fte‘h: asswnﬂent and nro- ..

fessional standards

. . Bacing the vork required for Clinic and field re‘sbénsmmties

mntainmg a realisztc ba‘lance b@tween role resmnswbvhnes

~ -outside IEPFO, e.g., fawily, socigh and those respons.ibﬂtties

assumed within TEPFO roles. o -

8 Selectmr Criteria and Cmﬁmments

' L\ Basic Criteria for ln;ém Selection

7 B

s

»

Completion =¥ all academic preoaratwgw prerequisnes for. TEPFG

parﬁcinatwn. * .
Full “awareness a{, the core of training activnies which, gonsai- '
tute TEPFO. \ . - '
Full avarepess of t)\e demnds\\-mch TEPFO places on’ the intel-

lectua! physica‘l and financiat resources of- the intem.

“ Resmnses to human re‘lations testing !nstruments, or techniques, S

vhich are within“Timits that would fndicate go0d orientations

m vd tﬁe intemer‘sﬂﬂa' r‘“l’ationships nith professional associates

| and students@ i ﬁ ™ - ‘.
. Acceptab’le responses to a structured interview by.,gn experienced
VTEPFO Ceavh or team meiber. R Lo N

.r"r

Acceptab]e 1nteractions /uf th g fieid associate and other prrsonne'l 2L
during bisuauon ;o/ TEPFO }m’ol T e R

« L,

‘/









o
intorng
L., -
v pcknewiedoement 0f the tmpla. '

Cevniens have on’all other . o¥Q M

Taoe it z“c:extén:'of re§§grces and the: ;s‘ :”f
TEOTT sveanization siatefsoﬁe'JEfihife | ;
Trees oongn 1o him, 77 - o . -
coln fynstion cmnétrhctive}y aﬁd;cpw@uhuﬂ»
Sletn the snirit and achieve thé 6bjECtives -
R 7 - ’
i
Cetonar o2 wﬁra}e buw}dnr. Fe .s c@ncerned wath the
Tretoofoboing ‘z??wnn to share h]S time,sldeas,*and Z.E;F f7
and ﬁ”éﬁ\*ﬁ the chanqes new Ideas b”wng, he Eé‘f -

~lannine: he engeys co11ege age students and

CeaotEem his has @ ﬂcngunutng 1nterest and,cammntment

ver . naramdunt 1o him is the concern thhrma1n—

Ctoetpzation for the st udents in hws c1assroum?,”~,

St of ?{el' ﬁssoc:ate Teacher

ey S Fiad




.7
| scﬁbol assiqﬁmenttby discussina: ‘ . T ]
a;‘fScHool golwcres e q., amehatzes of 1ntroduct10ns to schoé\
i personnel expianatwv of school schedules explanat1on of .
o f* pn]lcy on dwsc1p11ne rules grades, etcn,' acquawntance with
. the physxcal n!ant lwbrary fac111t}es learnipg Eenters‘ audio
o ,‘fequ1pment etc.,' L o - | o ///
};ﬂb; His oun phvlosophy of educatwon; R c R
f_,,* é.‘sThe broad objectxyes in each\nr his classes. .
},’J Cd. H1s method of year Tona, anit, and 1nd1v1dua1 lesson plann1ng
| e.” Informatvon concernwng 1nd1v1dua1 students where apprOpr1ate.i .
| f.: His élassroom manaqement procédures‘- ) N .
2. Teacher»‘ode1 Role ~ n‘ o ;jt K '.i f":f, _‘vti;,,‘ 2
As a model teacher the field assoczate teacher is responsable for ,~%ff7fé
@;é;vJTeachwnq and d1scusswno specxfac Iessons for the in ern s {';“ 'f\'g“
;? S _:fobservatwon.' ; e - ' ’1:'  o~ g
;;;bl .Demonstrat1nn and d;Scussanq spec1f1c meigbds\and strateg1es 1n ":}‘Aéi
. e fteach1ng " ”aj_.“\;: R ;  f:’ .13 .f 1\ _ﬁrf .
| ﬁ;"Sharinn and démonstratlng ciassroom manauement techn1ques. "A K
b ~d. Exp}a1n1ng the ﬁou and why of h1s n]ans and teach1ng in. varqus :
'{”;ciasses"entourag1nq the 1ntern to quest1on and probe. IR . {:;::.u
7 .  ¥legt.ﬁemonstrat ng uses of‘varzaus teach1ng a1ds. | 5 ~ -
| 3 Supervwsor RO/ e R T :
i N As as uggrv1sofxof the 1ntern s deveIOpment the f1e1d assoc1ate"
teacher 1s responsxble dur1ng the fwrst quarter for.\:vf;n '
a,i~He}p1ng the 1ntern comple;e h1s or1entat1on agttvztves S
- ~ ~ »
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Planning-for -intern visitation and observation in a variety of
classes
Dic 1ssing these observatidhs with intern.

i . intern in beainning student interaction. according

o tis readiness; i.e., taking roll, correcting papers, helping
_fndividuals'orisma11 groups, demoristrating -a sinale item, etc.
'He]pin§ intern‘plan, teach, and critique @ lesson as assigned

©in clinic. This may be with small group at f?rst;.then{the

K uho?e class. o

A el _9“

Determ1n1ng intern’ s teach1nn respon51b111t1es in a ﬁroqress1on

rea]1st1c to h1s ability. o SR

Careful]y dbservwng”and cr1t1qu1ng th1s early teach1nq of the

1ntern.’ o _ o

-

As a superv1sor of - the 1ntern dur1nn the 1ast quarter, the' f1e1d

-2

L C

4.

'»-assocvate teacher is respons1ble fora

Ind1v1dua11z1nq the 1ntern s second quarter teach1ng respon-

swbr]atles and 1nvo1vewent d1scus=1nq optwons with UanEPSlty

eld coordInator to. max1m1ze the 1ntern S range of experwences;

Dec1d1ng uhat p]ans are necgisary for the 1ntern “how and when -
they are to be subm1tted and dascussed before use
P]ann1ng‘for systematxc observatwon of the 1ntern S teachwnn

and cr1t1qu1ng these u1th him. Hhen 1ntprn 1s teachlnq full -
i
t1me th1s shou1d occur m1n1mum of f1ve t1mes a ueek

Analy21ng the 1ntern s needs w1th h1m and g1v1ng constructzve

-

mﬁucmm.ﬁ .
-

ERE
e L o 1 LS e S e

TRREES N



e,

Evaluator Role

-~

As evaluator of the fntern's teachlnn competence’ the f*eld associate :

teacher is responsible for:

a.

fs a professional educator the;f1e1d associate teacher is respon- o

sible for:

. understand h1mse1f

:and us1ng thws as a guide for all. eva]uat1ons of 1ntern perfor—

[ 1‘
E N

He]ping the intern learn to become self-evaluative by: .ﬁnsisting
oh self-evaluation on each lesson nlan‘ encouraginq the intern
to keep a diary-type notebook concern:ng his fee11ngs and att1tudes

*

X
that develop thrnuqhout this exper1ence help]ng him to knou and

i
Ve

Observ1ng 1ntern s teach1ng systemat1ca11y, ana1y21ng 1ntern
needs and strenqths, and prov1d1nn constructvve cr1t1c1sm

Becoming fam<11ar w1th the University evaluat1on 1nstrument

" "~

mance. . - s | o i‘> S *au. o : L

. Comp]et1ng, thoughtfully, the first quarter and f1na1 eva]u— ) B 1

at1ons requ1red for Un1vers1ty class and 1ntern p1acement f11e
_ u ﬁ“ .
records

.

Personal and ProfEss1ona1 Role * . - L . P

t

..:,, . L . . i

Attendnnq sem1nars p1anned for field as oc1ate teachers i 1‘5 "~>;

b. Emphas1z1ng profess1ona1 respons1b111t1ks w1th 1ntern and be1ng L}
profess1ona1 in staff re]at1onsh1ps \\j | ) iw

c N Be1ng nercept1ve 1n makxnn th1s t1qe éspec1a11y helpful to thé }'; : ) é

o s udents in your classroom | l \ | / '{»‘ ; . A

d. Be1ng\recept1ve to educat1ona1 1nnovat1ons' |

» Commun1cat1nn to parents and studeéts the profess1ona1 ro]e of ”i

N e _;
the 1ntern as second teacher in thé clasg

- s

!
i

M YTy ey YOk sl 5 10 i

'
!

E
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1.

o

o d. ’Capacwty to mteract productwely with coueagues and 1nterns

-Selection,Criteria and Commitments L,
Basic Cr{teria’for Field Associate Selection'l
a:'dA~minimom of two eomp]ete’academie_years of classroom teaching-
'exper1ence : o . - B
D. Profess1ona1 assoc1at1on with teachers who have served as
f1e1d assoc1ates o ’ |
o ‘c.. Unqua11f1ed recommendatwon by a school pr1nc1pal who thorough]y
‘understands the obJect1ves of TEPFO and is in accord with the
.'ph1losophy of the program., .
d. - Ba51c knoWledge‘of the act1v1t1es and mater1als which will 1
;: ‘const1tute\the core of the TEPFO tra1n1nn funct1ons ) . , f“
.‘-Comm1tments Essent1al for F1e1d Assoc1ate Te;chers , '\ﬁi =”?‘- .

\ .
U1111ngness\to share his classroom w1th an intern; for two

. quarters ' »\- f_! | ‘VL;_‘.. i:” - -; p.(v.‘\\‘
U1ll1nqness to change one S Funct1ons as 1nd1cated by" eval-
uat1on and as needed to accommodate TEPFO 1nnovat1ons and

43dJn':.‘t'ments S o '  ' - :1 .

- e

~development act1y1t1es

in extended team endeavors.

e. Capacity;to”fﬁnétion‘consfruotive1y and-openiy_in Stressful
y situations. k/ﬁ o

e

. f. U1111ngness to. qué pr1or1ty to TEPFO respon51b111t1es wh1ch

| u111 not 1nterfere u1th genera] teach1nq funct1ons

’i_c. U1111ngness to. part1c1pate fully in on- go]nq tra1n1nq and program '

.\“



_ ‘ -

CIIL. BUILDING PRINCIPAL IR -

The pr1mary responsibility of the pr1nc1pa1 in TEPFQ: Secondary is that
of program adm1nlstratdr in his building. To assume the roles within th1s
_‘maJor respons1b111ty, he must be know]edueab]e of the'§0a1s and'actirities'of
TEPFO and be comm1ted to the approach to teacher preparat1on It is understood
that, at the secondary 1eve1 many . of the pr1nc1pa1 s respons1b111t1es may be
'de1egated to another bu11d1ng?adm1n1strat?r, e.g., assistant principal, depart-
ment head T - | |

A. Pr1nc1pa1 S Ro]es and Respon51b111t1es '

A v_1.\ Fac111tator Role -
| In the fac111;ator role the principal is respons1b1e for
f”a.’“Se1ect1ng f1e1d assoc1ate teachers ass1sted4by the Un1vers1tyr

field coord1nator, accord1ng to\suggested se]ect1on cr1ter1a

‘for f1e1d assoc1ate teachers It is 1mportant that se]ected
g teachers part1c1pate vo]untar11y ‘and have a ser1ous 1nterest
:1n teacher educat1on o ' |
,“b; Des1gnat1nq teams for 1nterv1ew1ng prospect1ve 1nterns and
where poss1ble ass1st1nq 1nzse1ect1ng interns for ass1gnment

to h1s bu11d1ng

lorking w1th the Un1vers1ty f1e1d coord1nator‘and department
- ‘heads 1n}g”

' 1ng*the best poss1b1e “match" of 1nd1v1dua1s
- - dy 0rgan1z1nq and’ coord1nat1nq tra1n1nc funct1ons in h1s bu11d1ng
e. .Gu1d1ng prob]em solv1nq funct1ons 1nvo1v1nq TEPFO part1c1pants

;'.1n his bu11d1ng B fg;pﬂg ﬁ o ,., e

L3
2y
N

1qn1nn 1nterns to f1e1d assoc1ate teachers, stre55< o
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.
™
\
~

\ 'd f. Representing district administration in all major TEPFO organ-

N jzational funct1ons in his bu11d1nq . .
g - . 4 N

. g. Cooperat1ng with the Col]ege of Educat1on faculty cgpsultant
‘\ o and field coord1nator.1n‘carry1ng out lrdiaungﬁﬁﬂd guidance
functions. . . ye

2. Advisor Role . o 2

4

In the adv1sdr ro]e the building pr1nc1pa1 1s respons1b1e for:

a. Serving as a referral source to ﬁ,e]d assoc\1ate Qeachers for
problems related to TEPFO '

b. Serv1nq as a "sound1ng board" for interns. and field assoc1ate

l’.t
R . . [

fteachers
; c. 'Consu1t1ng with f1e1d assoc1ate teachers and the Un1vers1ty

"fweld coord1nator to plan 1ntern act1v1t1es assur1nq flex1b111ty

S of ass1gnment to max1m1ze range of. exper1ences for. 1nterns
o N ' U
©od. Conferr1ng w1th Un1vers1ty f1e1d coord1nator concern1ng use of

‘1nterns in his bu11d1nn as we]l as means for resolv1ng d1ff1—

T

cu1t1es related to TEPFO

4$‘3. Evaluator Role

~

o’

'hvfeedback about thewr teach1nn competence _
o, b _Ass1st1ng the f1e1d assoc1ate teacﬁers and Un1vers1ty f1e1d

’ coord1nator in determ1n1ng whether each 1ntern 1s e11g1b1e for ..
Vo .

N _
temporary cert1f1cat1on dur1nq the f1na1 quarter. B f.-' .

c.~jAss1st1nn in the f1na1 eva]uat1on Of 1nterns, if des1rab1e

. |
U A [ PR
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]

d. Eva]gatinﬁ the field associate teacher's ability to fynctior
a teacher trainer
e. . Assisting 1n the evaluatjon of the Un1vers1ty f1e1d coord1nator

f; Meeting regu]aray wi th art1c1 pants to assess frogress of .

TEPFO im his school.
8. Commitmemts of the Buildina Principal

-1l‘ Interest in teacher education and w1111ngness to 1nvolve his facu]ty )
-1n this promess ‘

2. Hillﬁmgmess to become knowledgeable anodt TEPEO: EECdndary'goals

. - and.activities. | | ‘ ,

3. \Nil}iugness to attemdzoceasional meetingslof TEPEO as' necessary

~in" his district. ‘ | “’ L ‘
——fQ- -»————4—— Intereﬁtr1n 1ntern progress and cont1nurng development of TEPFQ.
Iv. PROFESSIONAL ASSGCIATIQN REPRESENTATIVE '

A d1str1ct proféss1ona1 assoc1at1on representat1ve' e g. s TEPS, w1ll be
assigned to part1c1pmte in.each TEPFO fteld center Th1s prov1s1on represents =

- a 51gn1f1cant aspect of the coa11t10n management mode1- for- TEPFO Secondary.
) The PAR w111 part1crpate e maaor TEPFO meet1nqs and systemat1ca11y observe the

training functxons for- punposes of adv1s1ng the appropr1ate profess1ona1 6?Ehn_ h~"'

-ization.,

V. - BISTRICT NDMINISTRATIVE OFFICER’T‘ ' d !
A designated school “district adninistrative pff%qer, commited to the
i_ggjlosobhy‘of TEPF®: Secomdary, will pnovide'ieadership in pdlfty and'organ—'

izational decisiow #aking redated to that school district.”

bt N e 1 e e o o



WI. UNIVERSITY FIELD COORDI: OR

The University field coordinator serves in a Tiaison capacity, much as an _
' ombudswan ‘facMitating the 1ntegrat1on of tra1ning and field exper1ence funct1ons,\
establ1sh1ng positive commun1cat1on among part1c1pants that results in steady L
promress toward accompl1shinq TEPFO 'goals, and represent1nq fa1rly the 1nterests
of each group of part1c1pants. In this l1a1son capacity, the Un1vers1ty field
coord1nator assumes several 1nterrelated roles., | :
Selection of the Un1vers1ty f1eld coord1nator is cr1t1cal making it'essen-v

- tial. to base- selectlon on clearly def1ned cr1ter1a e %

A. F1eld Coord1nator s Roles and Respons1b1l1t1es

* N Commun1cator Role

N

'In the commun1cator réfé the Un1vers1ty field coordinator is
‘ respons1ble for: - | . R |
. CCa. :Descr1b1ng and expla1n1ng TEPFO Secondary to d1str1ct‘\ersonnel
-and bu1ld1ng part1c1pants. CRER 4f ; R i

b. Acqua1nt1nq bu1ld1no part1c1pants w1th the var1ous roles, PRI

j_ass1gnment pol1c1es, and schedule of events for. TEPFO

~

c.:'D1scuSS1nq expectataons for 1nterns with bu1ld1ng personnel
, d,:'Inform1nn f1eld assoc1ate teachers of Cl1n1c schedule act1v1t1es

and how these are related to classroom act1v1t1es.

T ' i . .

e.i”0r1ent1nq 1nterns to the commun1ty, the d1str1ct the - school
'

Lf;' Ass1st1ng in 1nterpret1ng pol1c1es and, procedures of the m__;;“i??_ ”;;_:
Un1vers1ty and of TEPFO | ‘v‘;i - %,;
‘g.{.Informvno the Un1vers1ty faculty consultant, on. a regular bas1s,
't about the conduct of the nronram -

h. ‘Appr1s1ng the Un1vers1ty faculty consultant of . spec1al d1ff1-

: : cult1es that need resolut1on.




-15-
] .

i. Providiné pudecity information vihen desirab}é.
2. Facilitator Role ’

In the faC111tatorcro1e, the Un1vers1ty tie!d coordinator is res-

- L

5 /'

pon51b1e for: - | - ,"/’ S ; .

'a.; Ass1st1ng in the se1ectfon of 1nterns and’ ass1gnment to specif1c 0 g

bu1Td1nqs SRR : ,/

:btw Prov1d1nq informaf1on about 1nterns to building personne}*necessary
to making a satlsfactcry “match" in 1ntern-ﬁ1e1d assoc1ate
teacher assvgnments |
c. Arranging for "get acqua1nted meet1ngs“ between 1nterns and
| 'f1e1d assoc1ate teachers ‘ ' ;»M, o
' d."AdJust1nq intern ass1gnments when unresolvab]e prob!ems deve]op
. }or uhen an 1ntern s classroom exper1ence needs -to be expanded
"é. ‘Ass1st1ng 1n p]annwng and 1mp1ement1nq the or1entat1on phase o i*t‘é"
of TEPFO focus1ng on estab]wsh1na*a pattern of relat1onsh1ps
that w111 prov1de successfu] exper1ences for a11 part1c1pants
,f.i}Ass1st1ng in p]ann1ng 1ntern field expen1ences 1n consu]tat1on
\:1th f1e1d assoc1ate teachers and ‘the bu11d1ng prwncwpal '
-h 9. _P]ann1nq and 1mp1ement1na sem1nars ahd spec1a1 meetInqs for -

./ﬁ' 1nterns focus1ng on exner1ences 1n tﬁe f1e1d

. 'hr He1p1ng estab11sh correlat1on between C]1n1c content and c]ass— L ’»»%,;
N | room experiences. - . T . T
N i.% Conferr1na frequent1y u1th fle]d assoc1ate teachers concerning

1ntern progress he1p1ng plan act1v1t1es to meet the 1nd1v1dua1f - fu%

’ needs of 1nterns, c1assroom studentsj,and f1e1d assoc1ate S I

-_teachers as, much as poss1ble
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J. A551st1nq with TEPFO rela£Ed inserv1ce education of f1eld
 associate teachers. |
V,Jk. “Attend1ng approprwate meetvngs related to TEPFO, e.q., district .
;;4‘f - ;’committees Clinic’ sess1ons

3. Guidance Role *__ N

In the qy1dance role the Univers1ty f1e1d coordwnator is respon-
sible for: - . ’}u’.;-“

a. Serving as a counselor fbr 1nterns.~ | A
b. Remaining very alert to possfble dsz1cult1es of 1nterns and

"seek1na resolut1ons to any prob1em before 1t becomes tfo compli- .

cated | ‘
’ _c;“Serv1ng as. é “sound1ng board“ for fie1d assoc1ate teachers.i,'

d;; Conferr1ng u1€h 1nv01ved part1cipants when an 1ntern should be

5 -

,egcouraqed out Of the prouram

f““*: ,e.‘fAss1st1ng a]l f1e1d part1c1pants in work1ng out problems that

/

";I.. “f | 'develop R | }V o _euf - ) "/// i
o ,,L4; iEvaluator Role o »;\' o , R ',-,/ lr; Q ;;‘f.nf

In the evaluator rg;g the Un1vers1ty fze]d coord1nator is respon-

| ‘ﬁf:swble for~A1‘eejg'_5:,»,wfﬁ”°-;';”V”*”"”fiiﬁ;_“W'J, ) ﬂfwjéf‘g3ﬁﬂug,.L N
a. Ass1st1ng 1n the observatlon and evaluat1on of intern s class- 17’
: i_room per‘ormance ) St | _ ' _
_ib..'Part1c1pat1ng 1n the first quarter and r1na] evaluat1on of
- interns. : L o : ‘1 e ;; 'ff‘ l _é,
o Li?c.‘*Interpret11g 1nter4 needs'adﬂ1St?€£§fh;jtofoihef;finkthe“;- s ;u
: o - program &l‘\_“ i ) . S o o ;‘:
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‘.d.'.Assisting in detevmininq.whien-interns should ba feconnended
for temporary certification.

~e. Yritino placement f11e recommendations for 1nterns , .
Advisinq distrrct personnel adm1n1strators about 1ntern perfor- : f‘
.mances and’ capabilities. | ’ |
Eva}uating the nroqram and operation of YepFo continuously and
regularly informlng approprvate TEPFO parttcipants of these

< assessments. ‘

B. Se1ection Criteria and Commitments of the Un1versity Field Coohdwnator
1. Selection Criteria | R |
o £ iGraduate level work in. the fleld of profess1ona1 education
| *ﬁ(preferably a Haster s Degree) " "

‘oﬁ_ A minimum of three years of successfu1 teach1nn WIth at least
Yo T \ - B
fone year of exnerience 1n the sch001 dlstrfct where he will

“_. e

Lo~

: ‘f'mserve, B

,"f_c."'Ab111ty to- use a wzde range of teaching nethods and strateg1es.

“js:_d. Tra1n1ng 1n i teroersonal re]at1ons and communwcations sk1115,
:i_iand newer su erv1sory techniques. | '
e. 'Knowledge f the d1str1ct currlculum and personnei
anwT‘w“}l"j?f.n Recommenia 1ons of school distrvct admin1strators in the .
| present dlStr};t andaﬁyproval of College of Educatwon faculty, _

-

based/on specxfac pﬁbféiswonal requwrements, e.g.,

»ieadership qﬂalxtwes Lo T A

-~

S 2. Orqanvzat1ona1 and adm1n1strat1ve ab111ty

Rt ,’i“';/3 Hqgh prof6551onal standards

Ab111ty to understand and werk wé]l w1th co]lege\age student5~l4f
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-

5; Understanding and abi!ity‘to canvey te 1ntern 3 teacher s ’
professional responsibiiity to ‘the parents and the cummug-
| 1ty for the educatwon of children. } l '. . - -

1 3

g. &\ersonal qualft}gs th&tnfacilitate positive inherpersonal

.....

S T relat'ionshipst e.g. ;\, N ,a; S ;f%&_. A

, l“ Satasfactibn and enaoyment found in work:nn thh peopie
o - | Z.Y:Sens1tivity to the féelings of others;- belng a!ert to
| | | ' “potential prob1ems yet beinq able tn be objective and
V.__confident in nakina darisions to help sc!ve them. ' |

. N positive approach to proﬁ1ens and lifb in general

.1'Appreciation of and respact for 1ndividuat difFerences -

3
4. Enpathy with co11ege 2ge; students--ab11ity t0 Visten

5

6

“.:JEnthusiasm ab th‘iteaching professaon--hiqh standards

N % R * ‘i ) ;- '
~.with @ sense of responsibility for one'*‘ro?e and its %{HtfR 7

o ? ‘, influence&‘._ e o
2 ommitments Essential for:tha. ‘*Versfty Field Coordfuﬁtar

COmmitment to—integra‘fhg tha: theoretwcal and‘prattjca] aspects

7

o , "uof the éntern 's. trainan 1n a comprehensive field experience. - _:Vf’
R _— -%b,;rRead1ne§s 40 work closely with alI participants in carrying
et o 4' ‘fi;out the acttvities to achiéve the objeét1ves of TEpro.
; "L1C-. H1111ngness to counsel and assist 1n§§&ns in treatinu prob1¢m ft
- ‘J‘situatuons that impfnge upon the1r achievement of professional?fl;

- ¥fobjectives. ;7
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Each TEPFO ﬂew center mn be assn aned 3 t’acu!ty consg?tant renresentioq

’

e the Col’leoe of Education. S o L e

"A'. Consultant Role ) * L . \. )
- . : : In t:ve consultant ro‘le the faculty representative win be nesponsible ;
fors. . ; . ,.L—-e A . R
“' | ‘: P"C‘Vid*ﬂ“ consu]tation to oa‘ficfnants at a'l‘l Ievels of invo!vement
"2, ‘,58?'\’10‘3\6 a referral yource to tfle -University fiald coordinator -
' | ‘advd on prob;lem situat‘lons : - L ; ‘;. u?;’i"f
oy 'F“’"t‘(‘“, U"We"sfty and Cot¥ege. of Educatwn Drocedures’;nd o
i o " concerns. re/;ed to TEPFO nart%cipants. ‘; SR

. 4,_. ’\ssuming memership on desiqnated [EPFO comittees. L - ‘ff‘,_'
R - T’rovidinq 'leaders‘hip in. deve!opmeat and eva‘luation of tbe aonceptua‘l

o pam and }a_nagenenf‘designw fogQ'EPFﬂ' o et
" :_,;} ~6 Advi *hw the Univers,ty Administrative Qfﬁcef‘ for Teacher Educa.tion
N - j’ aﬁout the conduct and, pmgress of TEPFO \ ;_
B , B 'fSelection Criteh*i,a and Comitmen‘l;s of University FacthConsultants
'_' ... l Se!ection Criteria w-'f‘-.f' TR Lo b . :

: o ' Basic understanding of the uotal teacher education pronram | .
T ~ ‘ at-the Unfversity of Hashimton. - T " < .
R Bast; understanding of the Nashinqeon S’bate regu’latimm f“or' B
E _ '*"’teather certifjcation-ai_ T '
*: €. Experienoe as @ pub'lic school teacher, education methods a :
ﬁ SR | 'v.‘j'instructowand student teacher supervisor.v e
L o f’-‘s""-; 4 ‘Abihty to conduct trainfno ir. current* tea‘ching*",‘*;" f €
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415Tricls 2nad orofessional education associatiops whick comprisa
their firald center.

- Sufficient work-Toad tire to manaoe the oeneral Zollege TEPFD

I Y
"

functions.
2. Cormjtrents R .
a. ‘“illingnaess o uork closely Wit nersannéX of theVschcai
d1$tr1ct and profe551onai association to canéuct ‘and imorgve,

~ the najor functvons of TEPFO,

b. kccentance of the varied tasks of zananine and gounseline the

Collene sf Education TEPFN wsrtxstﬁants TP {ATTYIng out the
.o . -2

teacher training Functions,
T TN

¢. Readinoss tg_ccunseT 3nd assist interns with sneaia{ ngads in
their University and field work.
é% =Ccmmitmeﬁt'tb nlacing more resnansibi!ity with fieid narti-
H Ctnants for the tﬂtenréficn of teachinn theory and feaching

Drattzfe. “ o

vIi1i. Cthfcﬁi PROFESSORS
A;

<Role and Pesnonszbwltt:es S

[
c11nical arﬁfes¢srs in the Collepe” af Education «*il nlan, conduct,
and evaluate clinic and fzelﬁ act1v1t1e> which. verrnlate theory and
N

gractice‘

Selection {riteria and Commitments

1. Selection Criteris

L -

a. Reqular member of thP teq&ﬁing faculty in eather the Ce!leqe

of Arts and Scaences or’ College of Education. .



tr

Invoived in teaching courses directly related to content and/or

‘-

rethods used in public schools.

~

¢. Public school teaching exnerience.

d. Experience in advising college students working toward a ,/;
teaching ceriificate.

2. Commitments - .

a. Commitmeht to promoting field experiences which integrate theory

and content wi th teaching practice.
~B. MYillingress to a3in a basic undérsténding of TEPFO through

active narticipatior in certain program functicns.}

¢. ""ilinoness to draw upor the knowledae and experiénce of TEPFQ
narticioants in arrivinn at'reccémendations affectina the program.

d. “illinoness to “ork for more active 1nvolvemen; of UﬂJVETSItj

facu}ty members in TEPFD functvons

CLINICAL . ASSOCIATES L

A.

Role and Responsibilities | oo

-

Clinical associates in.the College of Education wi!? assist with the
clinic and tra1n1nn activities and make snec1a] classroom observat1ons

of the trazn1ng functxons. ' t . T

Setection Criteria and Commitments .
1. Selection Criteria |
a. Coitege of Educatwon staff member work:ng at the nraduate study
Tevel in profess1ona] education. ' : ;

b. i nimum of two years of public schbol tesch}nq experience.

C. Demonstrated ability to trawn teachers in the use of a range of

%§?fh1nn stratedﬁes and methods. ' L -

K

-
.



-22- o 5
. h ,’ ““‘“\\
d. Traininn in the development of human relations and communi="~.
cations ski]ls,vand use of squ:visory strétegies.
.e. An academic major in a subject érea commonly taught 1in publié
schools. |
- =7 Recommendations from Ccllene of Education faculty.

/J .

2. Cemmitments /
a. illincness to worklcooperqtively with University ;nd field

participants in develoning and. using'éffective strategies

to achieve TEPFO objectiyes. -

b. Hii]i;gness to work closely with interns in developing their
teaching sgills in both theoretical and practical sq&;dnns.

¢. Commitment-to continued develonment of understandina of current-

" teaching theories and newer teachina strategies{

B

- d. ‘Hillinqness‘to act upon the hirections and advice of the TEPFO
University faculty consultants.

X. UNIVERSITY ADMIAISTRATIVE OFFICER FOR_TEACHER EDUCATION

A »Role and .Responsibilities

A College of Education administrative officer will diréct the policy
rand organizational decision making process for all TEPFO fiéld,centeré.

B. 'Selection Criter%a,and Commitments

-

1. Selection Criteria . ' )

T a. Authority line immédféte to that of the Dean of the éolg:qe of
Educat1on.

b. Suff1c1ent vork load tirme to take respons1b111ty for directing
the coordination of ba51c functions of TEPFOQ,

c.~_Exper1ence as a pub11c School teacherg educat1on methods

1nstructor, student teacher supervisor, and co]]ege adm1n1strator.
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> " EVALUATION :'ODEL FOR TEPFO: -- SECOHDARY

-

A. Rafiona]e For The Evaluation Model

Intuitively, most persons associated with TEPFO Secondary consider this
teacher preparatio@‘pattern superior to the reqular héttern. HoweVer, two
kKinds ofnempirica}_evidence are necessary to support such a claim. F$€§E,
proaram components and an accompanying manaacement system must-be identified
and the extent to vhich these dirensions bﬁipme onrerational must be deter-
mined. Secondly; the quality of the product. of this teacher preparation

must be established.

B. Evaluation Désiﬁn For The Proaram
/‘{ 1. The pronosed desion renresents a global‘model based on a conceptual
-

é‘, ~ dimension and grmanagement dimension. This dyadic arrangement eliminates

the problem‘ef evaluatina the nroaram outcomes in the same context N

with'jts manacement systeﬁ.$ The evaluation model is desianed to prbduce
. .. data %hat describe:-(a) the conceptual aspects of the progrém, and

(b) the varioﬁs'management roles. Analysis of these data should allow

for e'idgntificatéon of major strengths and weakneéses of TEPFO and

‘thereby contribute to the improvement of the proaram.




/’

TEPFQ \
~Evaluationficdel ) ,
Pace 2 . . .
2. Schematit 0f The ~lobal :‘odel
R | Global odet, TEPFO Secondary | .
- —1*:/_- Sl Tl '; “ R { t—-- ~_~_‘._._.’ = e -
s SET STE e 1 L [ - o s gl
) ‘%’; Proaram Conceptual }
i Dimension !
Orientation Experiences | = i
‘ r__——a _ : P r——“'--i |
t e s _ i
%Pre—intern academic experiences 'e—-—-l Pre-intern field experiences ]
i ;
. j
| | Intern Experiences ,
A \ N \
: Program [lanagement _ ]
Y p— . e o Dim"sion . o e - e A T TR
7 T L -
- -_*
{ Program Development K - — = om o - o 1 Program Articulation
,{ ] Y . o¥
—_— 4 Program Evaluation - ———
T 3. 1o efmine effectiveness of the prooram cohceptual dimension, trajmina
coniponents, for each of the four experiénce domains Specified in the _
~global model (orientation, pre-intern academic, pre-intern field, and
internship experiences) will be identified. Then evaluation criteria
can be specified to permit assessment of the extent to which thése
tréin}ing comboner?ts become operational. - oo \\\-\




Evaluation fodel

Pace 3

4.

Yo examine effectiveness of the program managerment dimension, rcles for
each management domain specified in the global model (pfbgram develop-
ment, prooram articulation, procram evaluation) Gi]l be identified.

Then resybnsibilities and tasks can be assianed to each manacerment rcle,
neymittine examination of how effectively each role nerformed the tasks

assigned to it.

-

C. Evaluétion Desirn for Assessina Intern Teachina Competence

1.

The followina concentual model 6f teachina is based on the assumption
that the identification of the indenendent variables that comprise the
teaching nrocess requ{res a framework or ornanizational structure.

e paradiem that follows jllusirates the areas of the framework. This
represents a beqinqing fqr.t@e‘development of a sophisticated model of
teaching. It is not based én a theory of teachina, rather it is a
conctptualization of areas of hehaviors that characterize the process
of teaching. ’

These -areas of teaching behaviors (1) Instructional Preparation,

(2) Inst?ﬁctional Implementation, and (3) Instructional Evaluation are

assumed to be universal components of a systematic teaching process.

They were derived from investications of the literature and from actual

classroom teachiﬁg practices in hundreds of classrooms. The foundation

of the paradiqm, Professional and Personal Standards, forms a baseline
of'affectiie and cognitive behaviors tha£ nrofoundly affgct the deqgree
of quality that a given teacher is able to produce in the teaching-
learning brocess.\ Professiona]'qualéficétions, acadeﬁic prebaration,
and personal attributes are critical honoclassrbom.yariables‘that‘have

-

direct influence on the quality of the teachina perfarmance. -

-
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. Evaluation "‘cdel

The Evaluation éesinn -- Intern teachino corpetence

Two %nstrumen;s are recormended for obtaining emirical data about

intern teachinn ;omnetence. | .

a;7-The instrument currently used by the Off1ce Of Field Experiences

’ (Teach1ng Performarice Standards) for forma] evaluations by aarti;
. cinatina personnel.

b. A self-renort 1nstrument (to be developed) focus1nn on the extent
to vhich this nattern prepared tha interns to ﬂmchon at the
knovsledge, comprehension, app}icatwon and eva]uat10n levels
required for comnetent teachina, |

Initially, data on performance Will be examined in rélation to TEPFO

Segondaryrconceptual and mananement dihensions “hen suff1c1ent numbe

‘bf interns have completed this preparation pattern, comnarat1ve analys

can be ‘made within TEPFO Secondary and amone all secondary preparation

patterns in the .Teacher Education Proaram at the University of fasking

ton. At that point in time a resdarch _model ut1l1z1nn control grouns

can be applled .

D. Relationship of the Proaram Conceptua] Jodel to the Assessment of Intern
Teaching Comnetence _ .

1.

The Office of Field Experiences Instrument for the evaluation of interr
teaching performance is ordinarily applied at mid-term and end of
quarter intervals. In this context, assessment at these two points is

a summative evaluation of performance. Another kind of evaluation is

[y

also recommended to he applied on an ongoing basis throughou the

quarter. This is formative evaluation and 1s aimed at assessing the

‘G;ality of the intern*s performance on a551gned<tasks that are giyen

—

!



Evaluation "ocel

Pace 6 P
in the TEPFO: Secondary Clinic (EDC&J 4%6) and those that are arranced
by the field associate teacher in the classroom sattino in the fieIdQ}
Both sources of assiaﬁed tasks are derived from the ﬁrogram concentual
dimension and are scheduled to accormodate procaram aoals for (a)
orientation exneriences {b) Pre-Intern Academic Exneriences (first
quarter} (c) Pre-!nférn Field Exneriences (First quarter) and (d)
Intern Experiences (second quarter).

2. The formative anproach to assessment provides feedback data on a contin-

uous basis and permits the recycling of those tasks for which the intern ”

failed to reach criterion level. .

3. The summative apnroach to assessment durina the mid-te?n and final
evaluation per1ods should account for the total range of performance
behaviors 1nc1uded in the Office of Field Exberlences Evaluet1on

/

Instrument.

_7ggested Trainina Experzences for Secondarx Level Teacher Interns,

1971 University of Washinaton, Coilege of Education. Prepared by Field
Associate Teachers, Northeast Educational Complex, Seattle Public Schools.
Professors Horma ™. Dimmitt and Clifford D. Foster, University Consultants.

”~.
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NIVERSITY OF wASHIRGTCH College of Zducstion Office of Pield Experiences

- ) .
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-

- The field associate teacher guides student progress by providing conditions for
snalyzing, practicing, und ~valuating the skills of tesching. To fulfill this
role, the field sssociete tescher ascumes responsibilities organized within
two mutuzlly reinforcing relationships.

Shdmt[?ield Belationshigg

1. Provides the studen: a thorough orientation to the field envirooment,
including: v - . :
a. Aduinistrative, faculty, and staff respousibilities
b. Schocl policies, Procedus s, and services .
c. Course(s) of .tudy and major goals to be considered during student

field experience ‘

d. Class schedule, regulatioos, and procedures
e. Grading philosophy and procedures

2. Acquaints student with important background information about the
learners, including: = ’
a. Socio-economic backgrourd. and special assets or problems of the
b. Range of learner abilities : -
c. Individual learner sbilities and interests
d. Grouping philusophy and procedures
e. Cumulstive learner data and records

-

3. Demonstretes, for e:xd?t observation and Joiat post-observation -
analysis, batic teaching skills sequenced to prowote grafual increase -
of knowledge about teaching and learning. . )

. . N ° g
4. Arranges visits to other classrooms, establishing vith the student &
spdeific focus for éach obseivation. :

.5. Organizes for the student's gradusl induction into ue-cung, starting
vith routine tasks and moving to full-time responsibility -- paced by /

"6. Helps the student develop campetence in pPreparing for instruction by:
a. Plsaning Jointly with student during initial teeching
b. Approving 1ll lessorn placs to be taught by the student
¢. Conducting pre-teaching swnference for all lessons to be observed

7. Helps the studeds develop competence in skiils far -wplementing’

inetruction by: B P _ -
" a.. _Chservirg-vegularly and systematically the .teaching of plapned ' '
| rgetscns, using the "Observation of Field Experfence” form (in S
" Guplicate) to record observa vation information. == -

\»&i h:




. 8. Bel e stud. At sevelcp cog -tente in us’-3 evaluat. . <§1ls
a. cgring .ne svudent i3 | lpuify evid -~ce of lea: . -chie :
. ctiecti-es.
b. . gloning with the stude . soge CORCTLS, practi. - - olf-l -
v 7 vechn jues. il .
c. jcting " ze .tudent ip if-evaluati. - -of teach W - mpe” LI
- -term o d &t the end ¢ the fleld €. ertepce.
University/:  _Peisti.znsnis
1. Se-. as lia' on between the ‘ield staff .ad Urdverr . i ¢ .. .c8te
ins . ut proe WM cevelopment sod operstic.al procedu.. *
2. Cc~.  _.aves =1 pheces of the creparation ; rogf-u wats o.. Uni . Coior
£ir ~oordima or .
3. Ou. -: to the Cffice of Fie'} }:xperlenee., an assess=- .1 T 8L e
.oee— o mcc, using toe "Bvelu: tion of Pleld Experfence ...a, ¢ &
o dc - -equestel for mid-term ~nd finsl evrluations.
L., Cc... "‘cates u ecial concerni o problens (o the Upiv-. ...y T4
cc- A%or. .
The specifi: $ocs3ibl ities identif el above may e izpleme” -~ wTe . - avely
by consider - .he follcwire genersl ~.1delines fo working v . ~uder xS,
1. Pr::-- pacing «f tre studenmt = developmer. s eritiecx’ .1 ghe... . = .
d« - ..ined by rour judgment ... nwib‘.}ﬂties the - .. <3t ¢2 7w
wv’* - easonab’~ success. ) '
2. A .- 'ent sho:'d pot be e2xpe- ..ed to_take c/er when e - -5 o linESe
rc - Generai.y, such actfor. is eccompar:=d with pr. '.‘ 3 thr o .=
4:°  aly to cvercome.
. A - _ent shoi.d bt expected o pl.nn and :cach a uni Iy ef:”
dc- : trating ompetence to Dien and teac : a8 lesson.
b, S uv progress s e highly individual necter, 80 i~f ... the Y
e ‘epces S¢. teois particuler student. A
5. A...- the stud.nt some time o vork alon- uith the i ‘,esg,; ;U
e :.»rt,sixz +h.s responsidbilicy can be a: umed propr )
6. F. .. . variety of Jeys the studest can eesist your - .t et
) 9' -1un when yiu are teachir:. o
7. - - the sted-nt ufficlen. cizme during ‘he qumr - - 2osern - Lokly
5; . ﬁltucue 8, to pha £ inat.ructlc' ; uﬂ to pr vy BpC T
S T Se
8. F;‘ - on one pcrfr*r-nce steadard at & tine, introdu:: ; edd:"
I 14 wdjastzztu@tu:hlatomnm
9. = :cr that %ou are respo-.sible at sll times for sugte. L cal
p.-. am in the classroom, e >n though tle student hn s rumed Ll
ci... & of the .lars. .
10. 'i; . .Agh the studsnt may be teaching esp: ially vel® .s:ing b )
stdent to lLiave the clac: ~dom for periods of timc, o cerc 2
cs. - eadfly available in the. event your cssistence ;- . -.imir the
e disnt to hm'le an’ Mi»ipmd situst, ion n the JiL.nErO0L.
Do rrber, Jo'i Are resp :s4 for woat c curs-is yoo - ;zfasa:ogg-“‘;::
Lo one . det ,.g::;t:sd‘ “th ‘wmmg 9:‘ c.,pu m ym.: . o0ce.
; fo e P
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]
& I3zmtiifies o> field associal ~\prohers priorities for studest dev lope
%% and seisrzines mutuslly inforoing strategies for prometizg s iden”
cEDe thncw, C
. - 5. Awcisti fiels a-3ociste tsscherg vith zpe~ial problees which myi slop.
Intre-Unlversity Felsticoahips ' o . .
" 1. Serves ca-lialsce betveea the srademic departmint acd Office cf Pie 4
T T Experifncezfor czmmmicsting about PIOETAX development and cperstic al
mrecedures. Ly - ] : .
2. articipstes ir derigysted seminars to share idess for developiasg a: 4 N
extending skill. in obeerving, anslyzing, conferencing, and evaluati: g o -
- tudests, L ST ., : . .
- &>

3. Tibmitz with rfeld sszoiiate teacher, aid-terst and final eveluation , .
‘ 2igned ty students, to Office of Field Experiemces -~ usirg the eva istios -
.l FPleld Experience form. '

L. Submits vith mid-term the two observaticn reports on which that cve 1stion
i based; “sudbelte witn fipal evaluation the observation report oo W teh
1t 15 based. | ) o :

‘ ~ N ] . N v . -» ) ) ® ’ 4
5. Iaforms Pirecics of Field Experjences about students baving special = -
. Taafricelty. By midiere idenutigs ituadents whc sppesr to be ta.iug‘ e L Lt e
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by cansideriag the follcving therul guidelines for vorking vith studerts an
field Esscciste tescherc. - N I .
© 1. 7The role definiiion of the field coordliafor, vhile clearly identif ¢,
Wt Pemain flerible so that sdjustzents and clarifications of role :an
- rerull from veried situatioms and »elationships that occur in the f: 14
vhile htlping students develop teaching competence. - .

2. Cormunicatior i3 ihe prime considerstion for cocrdination. Communi. wtion .
- will be enhances by: - - R ’ L
8. Becoming thoroughly familiar with the operational procedures to Se*
commnicate | o sjudonts and field essociates.” ' - .
» . Koowing the schuols in which you function -- the philosophy, R
- arsonne’, studests, curriculum, and procedures. - - -
~¢+ Recognizing “bst each student is a unique inaividual snd provid’ g RS
’ th® guldance necessary for helping =ach studest achieve his pots sl '

3. Exghaaiie the ctudy-of tesching tiroughott your vork. flelp studente coa-
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§ m sxerntial te ef¥Xtive teaching are - dehonsrrates ﬁenuinrwnthaﬂ.wn for wachlns i . 4“._ ’ T
{hln cach ares. - Space te provided (+) tuy : ,....“‘L“"" positively with faculty and staflf - !
o this studenr | eetiing, subject. The perfors- . Taswlees toaching and extrasclasw (askE respomsibly . ‘
& based o the. follming. five-peiot stales” | ﬂrwp; m lwmvﬁ uuhlng WW‘*M“ .. :

jovds. wxpregatioas for @ beginning thacher, - ¥
arectat fons for & beginning teschor, '

M

oot /= u@wnmatu AT Rireic Fraparailon - T K
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pectat buas Tor @ beglnhing ""“"“m - © understands structure and sequence of subjest development o ‘
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L . ﬂwaxtun YA - uh'blm conftdence when' teaching < - . 1\
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: evaluuu learner - achlavmnt by t‘om] and informal procedure

A - ) encoungu 1umrs to assess their oux\ achiwemen: . /

. f ~ . _‘- W oor

LR o Uses Evaiuation Resnlm RN \ - e
. o S :guldes subsequent tnstruc:ion in terms of !mmer chievement

" encoutrages learners to apply new. knouledge. 11s, s

eva)uates teaching” effectiveness An terms of

mdifi teaching behaviots, uhich restr T earne .achtevment\
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