
DOCUMENT RESUME

ED 075 420 SP 006 401

TITLE Case Study of Performance Based, Field Oriented
Education at the University of Washington 1967-72.

INSTITUTION Washington Univ., Seattle. Coll. of Education.
PUB LATE 72
NOTE 237p.

EMS PRICE MF-$0.65 BC-39.87
DESCRIPTORS *Field Experience Programs; Internship Programs;

*Performance Based Teacher Education; *Performance
Criteria; *Standards

IDENTIFIERS *Distinguished Achievement Award Entry

ABSTRACT
This report details the results of a completed 4-year

program developing performance-based field-oriented teacher education
( TEPFO) at the University of Washington. It gives baseline designs
for the establishment of TEPFO prOgrams, and it discusses scheduling
implications for students and faculty. The information in the
appendixe (two-thirds of the document) covers program standards,
reports, and formats of various TEPFO programs and performance
criteria rating scales. (j13)

4.



I

Case Study of

1

Performance Based,

Field Oriented Education

at the University of Washington

1967-1972

E

U.S. DEPARTMENT OF HEALTH.
EDUCATION & WELFARE
OFFICE OF EDUCATION

THIS DOCUMENT HAS BEEN REPRO-
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIG-
INATING IT. POINTS OF VIEW OR OPIN-
IONS STATED DO NOT NECESSARILY
REPRESENT OFFICIAL OFFICE OF EDU-
CATION POSITION OR POLICY.

I

FILMED FROM BEST AVAILABLE COPY



TABLE OF COETEETS

Pat-re

Development of the Several Programs 1

Program Development 4

Program Designs for 1971-1972 5

A Critique of Program Development Since 1967 8

Implications of Program Development . . 11

Budgetary Analysis 15

Major Needs 16

Predictions for the future 18

Appendices

I 1971 Standards for the Preparation and
Certification of Professional Personnel

II The Professional Inner City Teacher
Elementary Education Pattern

III The Renton-University of Washington
Teacher Intern Program

IV Professional Teacher Education Program (A and B)

Administrative Design and Role Descriptions
for the College of Education Teacher
Education Program

VI Performance Criteria Rating Scale and Examples of
Criterion Measures for Performance Criteria



4

Case Study of Performance based,

field oriented Teacher Education at

the University of Wall-kin-6ton

1967-1972

1.0 The Developmeft of the Several Programs

1.10 Background

The concept of performance-based teacher education at the Univer-

sity of Washington in Seattle had its beginnings in 1967 with the

Northshore Project. This development represented a cooperative enter-

prise comprising a coalition of the University, Northshore School

District No. 417, and the Northshore Education Association. Even

though it was a simplistic model, it has provided a prototype for most

of the current special teacher education patterns at the University.

The project contributed the initial development and field-testing of

baseline designs for the establishment of (1) a performance-based,

field-oriented conceptual model; (2) a cadre of clinical professors;

(3) a coalition management model -- based on a "steering committee"

approach for decision-making related to program development, conduct

and evaluation; (4) a field-coordinator approach for the coordination

of field and campus experiences; (5) an inservice education program for

field associate teachers; (6) temporary certification for project

interns during the final phase; and (7) intern selection procedures

including tyre participation of school district personnel in the

screening interviews.
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Since 1967, several additional patterns have emerged and during

the academic year 1971-1972 it is anticipated that approximately 375

out of 1250 students completing certification requirements will

participate in performanced-based teacher education. Thus, the ratio

of students in these projects to students in the standard program

will have chsnged from one in fifty in 1967-1968 to approximately

one in three for 1971-1972. This is especially noteworthy since all

of the special patterns are on an elective base for students.

The standard teacher education program is the typical traditional

model. Theory courses and academic preparatory work are completed

prior to one quarter of student teaching. The TEPFO* patterns, on the

other hand, constitute performance-based experiences that correlate

theory and practice, and these vary in length from two academic quarters

to two years duration. Other differences represented in the special

patterns will be described in subsequent sections.

Students Who participate in the TEPFO patterns are either in

their final two years of the baccalaureate program although a few

are post-graduates.

Impetus for the development of new ways to prepare teachers

resulted from a report of the Dean's Task Force on "Teacher Education

for the 1970's." The report, presented to the faculty Autumn Quarter,

1969 was prepared by faculty and student representatives. It recommended

priorities for program development as well as presenting a system to

facilitate change. These recommendations highlighted new directions

*Teacher Education: Field Oriented
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reflected from numerous sources, including teacher education models

developed under the auspices of the U. S. Office of Education; the

1971 Standards for Preparation and Certification of School Professional

Personnel (see appendix I) State of Washington; proposed Standards for

the Accreditation of Teacher Education prepared by the EVainPtive

Criteria Stuly Comnittee of AACTE for the Rational Council for Accred-

itation of Teacher Education; inputs resulting from group hearings with

student, faculty, field, P4d community representatives; and from

observations of current' innovative programs sponsored by the College

of Education.

1.20 Rationale

As a result of self-study and previous experience with the

performance-based Rorthshore Project, the following assumptions were

formulated for program development at the University of Washington:

That new patterns will be expected to include provisions

that are characteristic of a professional program of study.
11

These include (1) an admissions program based on well-defined

criteria; (2) a predetermined enrollment geared to available

collegiate human and physical resources; (3) a specified block

of time to which the student commits himself on a full-tine

basis; (4) a multiple-track system to accommodate persons with

diverse backgrounds and to prepare persons for differentiated

1 roles and conditions; (5) a-performance-based, field-oriented

approaL that provides for the iltegration of theory and
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practice; and (6) a close working relationship between campus

and field in the design, conduct and evaluation of the

enterprise; and,

1

That as new patterns develop, it is imperative that teacher

education does not become transformed from one historically-

closed system to another new but e9up11y closed system.

This rationale has generated seventeen critical goals for program

development in teacher education at the University of Washington.

These goals are not included here; however, selected operational

consequences that affect implementation, evaluation, revisions and

recycling are discussed in 4.0.

2.0 Program Development

At the beginning of the academic year 1969-1970, eight develop-

mental models were operational. These were separate projects, each

designed to implement a specific approach in program development. Thus,

over the past two years, a multi-track program of teacher education

Las become a reality.

The scope of the special patterns for 1971-1972 includes the

continuation of four of the eight developmental models begun in 1969.

Although the 'number of models has decreased from eight to four, the

scope has actually enlarged when numbers of students and training

personnel are considered. Three models were phased out as a result

of discontinued funding on the fed.Ohmi. level; Wand one was mod.4.fied to

incorporate the participation of two additional school districts.
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3.0 Program Design for 1971-1972

I
3.10 Analysis of program development -over the past four years has

resulted in a planning design that is based on a conceptual and a

management domain.

Essentially, the conceptual domain incorporates the various

aspects that deal pith program design (e.g.; rationale, program

objectives, learning activities and performance criteria). The

management domain includes conditions essential to the planning,

conduct, and evaluation'of the various models (e.g.; human and

material resources and the design of the various decision-making

models).

3.20 Conceptual domain for the 1971-1972 performance-based models

consists of three basic approaches:

3.21 poroach A: The development and field testing of a

systems model based on learning nodules designed to prepare

interns for elementary schools in the inner city. This

approach provides for a training model scheduled over a

pre-service and an in-service phase (see appendix II).

Conceptual Model

Based on clusters of learning experiences for interns and

training personnel. Each cluster consists of learning modules.

Performance objectives (terminal and enabling types) and

criteria are contained in each module.

Management Model

Decision-making system is built around a steering committee.

3.22 Approach B: The developrent of a progression of teaching

tasks in a systems design for a continuous field experience for
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a two-zeal. period (see appendix III) .

Conceptual Model

Based on five domainp with accompanyins systems.
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These five domains consist of training experiences organized

within each accompanying system. The trainin, experiences are

organized across two academic years, beginning with the extensive

phase and continuing for three academic quarters, culminating

with the intensive phase scheduled over the final tvo quarters.

Each phase has performance objectives appropriate to the kinds

.of experiences designed for an extensive or intensive training

experience. Training experiences are also provided for school

district personnel involved in the program.

Management Model

Decision-making system based on a steering committee approach.

3.23 Approach C: The development and field testing of perfor-

mance objectives, tasks, and criteria in a clinical settiner that

correlates theory and practice (see appendix IV).

Conceptual Model

A clinical approach to the diagnosis of intern teaching behaviors.

Assessment of behaviors is done by clinical professors, field

coordinators, and field associate teachers. Reinforcement and

remedial protocols are scheduled in clinic and field settings.

Clinic and field assignments for interns are scheduled in a block

of time comprising three academic quarters for elementary interns

and over two quarters for secondary interns.

Management Model

Decision-making system based on a steering committee approach.

3.2! Approach D: Continuation of the field testing of a manage-

ment model based on a coalition of university, school district,

Professional association and student representatives (see appendix V).
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Assumption: That the principal agents or agencies participating

in a program should have open access to decision-making oppor-

tunities. This assumption is being, tested through the steering

committee concepts of management. With minor qualifications,

Approaches A, B, and C also operate on the basis of this assumption.

4.0 A Critique of Program Development Since 1967

This discussion will be organized according to selected areas of

the conceptual and management domains of program development. The

following areas will be'included: (a) Implementation and Evaluation

of Programs, (b) Provisions for Program Management, (c) Development

of Performance Criteria, and (d) Sequencing of Performance Tasks. Based

on this critique, implications for faculty, students, cooperating

schools, and certification procedures vill be discussed in 5.0.

The critique is based on a continuing effort to evaluate program

development over the past four years. Operational objectives have

been evaluated continuously through steering committee projects, evalu-

ation task groups, and other feedback procedures that have been somewhat

informal.

4.10 Implementation and Evaluation of programs

This aspect of program development falls mainly in the management

domain. Evaluation has produced evidence that, from the outset, it is

critical to include the field and professional aisociation agencies in

planning efforts. In Approaches A and C, community representatives are

now included. Student representatives are included following selection

into a given pattern. Thus, each pattern operational for 1971-1972 has
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been planned based on inputs from these constituencies.

Program evaluation also includes inputs from those constituencies.

As a result of evaluation efforts, inputs have been analyzed and

recycling procedures have been followed. .Examples of recycling will

be described in 4.11 and 4.12.

4.11 Provisions for Program Management

dentification of role agents and the delineation of their role

responsibil.ties has proven to be two critical tasks in program

management. Examples of role agents that have emerged are: (a)

Clinical Professors, (b) Clinical Associates, (c) Field Coordinators,

(d) Field Associate Teachers, (e) School District Administrators,

(f) University Program Consultants, and (g) interns. For 1971-1972,

brochures containing role definitions will be available. Attempts

to clarify areas of role responsibilities have already reduced the

scope of management problems encountered in performance-based patterns.

4.12 Development of Performance-Criteria

This area of program development operates on two levels. The

first level includes performance expectations for the teacher trainee

and the second level provides performance specifications for the

teacher trainers. Evaluative feedback has produced evidence that an

inservice training program for field personnel is essential if intern

performance behaviors 'are to be analyzed systematically. To this

end, continuing seminars ar° scheduled for field personnel who have

supervisory responsibilities. These seminars present information

relative to the program objectives and the roles of participating
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person* L;ing emphasis will be placed on the development of

corn 4u_ixed to evaluate teaching behaviors generated from

criterion-references instruction in clinical settings.

The development of performance criteria in the beginning stages

vas done by clinical professors. Increasing emphasis is being placed

on the development of performance criteria by field personnel and

interns. Formative evaluation measures largely include criteria that

are contained in training protocols. Summative evaluation procedures

are conducted twice quarterly. At these two points in time, a

performance-based evaluation instrument (see appendix VI), "developed

by the Director of Field Experiences, is applied. This instrument

is developmental and has beenlmodified annually as a result of feed-

back data. Modifications in the development of performance criteria

are expected to continue, as a result bf continuing evaluation and

recycling procedures.

4.13 Sequencing of Performance Tasks

A problem from the outset has resulted from attempts :to sequence

performance tasks for interns. The basis of.the problem stems from

the fact that clinic expectations for field experiences do not always

coincide with the classroom schedules in elementary and secondary school

classrooms. Various suggestions..have resulted in recycling procedures

that have pruvided more flexibility for interns in scheduling performance

tasks assigned to them. Efforts to streamline the sequencing of

performance tasks required in a given program have produced many

valuable ideas from field personnel.
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5.10 Implications for Faculty

Faculty who participate in performance-based, field-oriented

teacher education must concern themselves with management details.

For example, faculty responsibilities include frequent visits in

the field to translate performance criteria. Other qualifications for

faculty include the ability to work in teams with clinical professors

and associates, field coordinators, and field associate teachers.

Clinical instruction requires the capacity for varying rates of progress.

The style of instruction required in this approach minimizes didactic

teaching and maximizes inquiry and problem solving.

Efforts to solicit faculty participation have pointed up the

importance of modifying faculty loads to account for the additional

time and, effort required in a clinical assignment. The administration

has cory to recognize that, in the long run, faculty promotional

criteria need to be examined to guarantee recognition for faculty

participation in an assignment that demands increased time for instruc-

tion and student contacts. Development of instructional materials also

figures heavily in this respect.

Faculty also have to be competent as a trainer of teacher trainers

since the field coordinators and field associates are expected to

assume an increasing responsibility for instruction as the program

moves from a field-oriented to a field-centered base.

In general, faculty who participate in performance-based, field-

oriented instruction must have a strong conviction that the initial
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preparatory program for teachers is a critical component of the total

teacher education program.

5.20 Implications for Students

Students who participate must make a decision early in their

baccalaureate experience in order to schedule requirements in a block

of time that precludes other academic work during the interval. Pre-

requisites must be satisfied prior to entry and this condition places

a heavy responsibility on students and advisors.

They must also recognize that their success will be judged on

performance as opposed to strictly cognitive experiences. They must

also recognize that the block of credits acquired ih the experience

are graded "pass-fail" rather than by the conventional grading system.

Students essentially exit from the pattern with the same grade point

average with which they entered it. This fact must be considered

carefully by students who are concerned about elevating their grade

point average during the final phase of their baccalaureate program.

Students are required to participate in many more activities than

are required in the traditional pattern. Since the assignment requires

continuous participation in a school setting, in addition to clinic

activities, students discover that they are judged not only as a

student in the University setting, but also as a teacher intern in a

school environment. Thus, students are expected to acquire at an

early stage many behaviors that are not required of students in the

traditional program until they become first-year teachers.

Students must also recognize that they will be expected to develop
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the capacity for self-tvaluation. This skill must be developed early

and it also requires the additional competency of evaluating peer

interns with objectivity.

Entry reqU1rements include a screening interview in addition to

the conventional entry requirements into the teacher education program.

This fact sometimes performs a screening function, in itself, since

some students resist this personal confrontation and prefer the trad-

itional program where no interview is required for entry. In most

instances, however, students view the interview procedure favorably.

Students who elect the performance-based, field-oriented patterns

must also recognize that they must forego many of the campus activities

that would be available to them in the traditional pattern. Time

commitments in the field preclude their participation in many

activities on campus.

5.30 Implications for Cooperating Schools

Responsibilities for cooperating schools are heavier than in

the traditional pattern. School principals must exercise leadership

in the provisions for those human and material resources required for

the experience. since students are scheduled over several quarters,

problems arise that ordinarily do not appear in a. single quarter of

student teaching.

Field associate teachers must be willing to accept additional

responsibilities since they must assist in the translation and appli-

cation of performance tasks and criteria that often require modifications

in their curriculum for children. They must be willing to assign

instructional responsibilities over to interns over a prolonged period
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of time. This requires additional management responsibilities. Field

associate teachers must also be capable of working in teams that

include the field coordinator and clinical professors. They must also

agree to partici/ate in the inservice, continuing seminars designed to

enhance their participation. All of these demands require a dedicated

professional who believes in the importance of quality preparation of

teachers as a vital key to the improvement of the teaching profession.

5.40 Implications for Certification

Beginning in 1967, the temporary certification of interns in

their final quarter was approved by the Office of the State Superin-

tendent of Public Instruction. Since that time, patterns have been

added that include intern experiences over a two-year period and in

these situations) temporary certification is awarded during the final

two quarters.

In all cases) it is imperative that performance criteria be

applied on a continuing basis to insure competencies of interns at

the time when temporary certification is requested.

Experience has shown that temporary certiflbation enhances the

training experience. In the first place, it removes numerous problems

of liability for all concerned. The intern is free to have experiences

"where he teaches on hit-own." This opportunity is very difficult to

arrange in the traditional pattern because of liability problems.

. The experience is also much more comprehensive due to the possibility

to assign increasingly complex performance tasks for the intern.

The provision for the temporary certification of interns also

represents another enhancing aspect. It provides released time for
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4

field associate teacherS to participate in various enrichment activities

in the school district. It also enables the field associate teacher

to differentiate instruction for children to a greater extent than is

the case when there is only one teacher for one classroom. This

adaptation begins early in the experience and is expanded markedly

when the intern receives his temporary teaching certificate.

Temporary certification for interns provides the school with

additional, sophisticated teaching assistance. To date, this feature

has been received with general enthusiasm by interns, clinical faculty

and school district personnel.

6.0 Budgetary Analysis
a

Funding the several TEPFO patterns has created budgetary stress.

Traditional teacher education programs tend to be course and credit

oriented because of inadequate funding to allow development and

implementation of preparation programs worthy of the appelative

professional.

Competency base, field oriented patterns require additional

funding to enable implementation of the following basic concepts:

1. Internship supervision for two to six quarters.

2. Inservice training of associate teachers by University faculty.

3. Professional staff instructional load reduced to permit
field participation.

4. Modular development with specified competencies and
attendant behaviors requires staff and clerical time.

5. Utilization of school district joint appointees as University
field associates.

6. Increased travel costs by faculty and staff.'
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It appears that TEPTO interns increase the per capita cost

of initial certification by about one-third. However, much

exploration needs to be accomplished with regard to differentiated

staffing as well as the funding responsl'ilition bvtvuon behool

district and University when preservice and inservice education

merge. Also teacher education must lead the way toward change;

future teachers must not be prepared merely to staff and maintain the

status quo. Inasmuch as change is essential to all alike the question

then as to cost sharing'with school districts becomes completely

legitimate.

Traditional patterns of professional preparation may well be

and probably are, more expensive in thylong run", in monetary outlay

and human discomfort than the TEPFO internship patterns when the

totality of the situation is viewed.

7.0 Major Needs

This consideration can be reduced to the need for additional

funding. This statement cannot stand alone as the total factor,

however, since availabili1V of funds does not necessarily satisfy the

diversity of needs created by a performande-based, field-oriented

approach to teacher education.

In the first analysis funding does present a substantial variable.

Since additional time is required for clinical professors to perform

their assignments, slack must be taken up in those parts of the program

displaced by their participation in the clinical assignment. 'lids

usually means reduction in the Offerings in another part of the program

4
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or the availability of additional faculty as replacements. Additional

funding is also required to provide the bordwar amd SO-k L'ded

in perforManccu-bated, fielu-oriented inst,ruction.

On the other hand, the introduction of innovations in the total

jprecran necessitates revisions of all parts of the program to insure

contlaluity amd equity of opportunities for all students to receive

a quality experience. Scheduling becomes more difficult in a multi-

track system. Evaluation to date suggests the need to consider a

block of timp experience for the total program. This approach would

require advance application on the part of students. No longer would

_students lel able to drift in and out. of the program:at their conven-

ience-. Efforts to assess the consequences of a block of time system

mire new underway. The concept of admissions based on production

models alreadyy undengirds each special pattern. Intake ,of students

thesepetterns is based on the capacity of each training model to

meet:the demands of its operational objectives. The nuener of students

in a model becomes a critical variable in this context. Availability-

of faculty and_field resources are two additioAal variables that

influence the number of students to be admitted. At this stage in

program development, these problems present a serious challenge for

the College for 1971-1972.

In the final analysis, the College of Education is attempting

to maintain a mass program of teacher education while at the same time

;fit is-ImMking serious efforts to provide multi-track, pertormancebased-2.

field-ortented patterns available to its students. Until_ sufficient
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of these new approaches over the old, the College cannot completely

abandon the traditional pattern. It must continue as an option until

its credibility is destroyed.

The local school districts represent another source of need. It

is vital that additional funding accrue to them for the realizatiOn

of their responsibilities in teacher education. At this time, and. in

the foreseeable future, the University will be unable to provide this

funding. Other qptions'will be explored. One possibility lies in

state level funding to those school districts that participate in

teacher education; perhaps federal monies could be spent wisely

in this way. These problems occupy a high priority for study in 1971-

1972.

8.0 Predictions for the Future

The past four years have produced evidence that performance-

based, field-oriented patterns have been met with a high level of

favorable reception. How long this atmosphere of favor will continue

is a serious question. Program development in itself has many intrinsic

rewards that accrue from participation in a new and exciting innovation.

Additional funding to provide for the human and material resources
i

demanded by sophisticated, expanding training experiences will probably

be necessary to maintain momentum in the years ahead.

A conceptual domain emphasizing performance-based, field-oriented

instruction, and a management domain based on a coalition approach

have so far proved to be viable organizational structures for program

development.
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IMPLEMENTATION OF 1.71 GUIDELINES AND STANDARDS

These guidelines and standards (WAC 180-80-700 through 180-80-740) may
be applied after September 1, 1971, to the preparation and certification
of teachers in lieu of standards effective July 10 and 28, 1961, (WAC
180-80-510 through 180-80-550) and to administrative preparation and
certification in lieu of the standards adopted March 24, 1956 (WAC 180-
80 -280 through 180-80-312). Educational staff associate preparation
and certification standards adopted September 12, 1968 (WAC 180-84-510
through 180-84-560) are replaced by these standards and guidelines.

The State Board of Education adopted a motion to inform all
agencies (colleges and universities, school organizations
and professional associations) involved in teacher education
under the 1971 guidelines and standards that it is the con-
sensus of the State Board that action should be taken to
implement the new standards promptly; that such agencies
are requested to submit reports concerning their plans to
implement the standards for consideration and approval and
for coordination with the state's plan; and that these
reports are to be submitted within one year from the
effective date of the standards, September 1, 1971



PREFACE

Louis Bruno
Superintendent of

Public Instruction

In schooling the importance of the teacher is second only to that of the learner.

It is the teacher's function and that of those who aid him to provide access to

the best possible circumstances for learning. In Washington law a "qualified
teacher" is required for a school to be approved; to be qualified a teacher must

be certified. It is crucial, therefore, that state.guidelines and standards for
certification encourage and promote the highest qUality of preparation. Quality

in this context means establishing the best circumstances for persons selected
for teacher prep,..1rtion to become engaged and involved in learning how to teach.

As the reader will discover, these 1971 guidelines and standards are different

from traditional state standards for preparation and certification. They repre-

sent a new approach in which the processes and procedures to be employed in deter-
mining and developing components of preparation programs and approving such
programs are set forth as the standards. The guidelines are the result of five
years of discussion, study, and trial programs. Hundreds of persons in Washington
who are concerned with improving the quality of education for children and youth
in public and private schools of the state have been involved. The guidelines
and standards emphasize a focus for program development--the needs of children
and youth served by our state's public and private schools.,

The Washington StatBoard of Education has adopted the new guidelines and stan-
dards as alternate to those which have been in effect since 1961. Under the 1961
standards many desirable objectives in this vital area of education have been and

are being achieVed. We believe that the approach encouraged by the 1971 guide-
lines will result in yet more significant improvement of teacher, administrator,
and'support personnel preparation. The 1971 guidelines call for a more effective
utilization of the resources of all persons and groups who are or should be parti-
cipants in this important effort.

The new guidelines and standards provide a process, a rational and open system if
you will, for constant recognition of new knowledge, for an appropriate use of
technology, and orderly agreed upon response to the changing educational needs of
society and individuals. The implementation of the guidelines and standards should
create opportunities for those being prepared to have more personally fulfilling
activities and experiences so that as professionals they may provide better school
life for learners at all levels.



INTRODUCTION

Wendell C. Allen
Lillian V. Cady

William H. Drummond

The basic purpose of State Board of Education guidelines and standards for prepara-

tion leading to certification has always been to ensure the competence of common

school professional personnel.

Prior to 1949 certification programs were based on a specified number of courses

prescribed by the state. Regulations endorsed by the State Board of Education in

1949 established a program approval approach which placed responsibility upon the

colleges and universities for the substance of preparation programs. School dis-

tricts were involved in the student teaching experience and shared with the teacher

and the institution of higher learning the planning of fifth-year programs. Revision

of the standards in 1961 strengthened the academic preparation of teachers, necessi-

tated greater cooperation between colleges and school organizations, and fostered

more flexibility in program planning.

Study of the current scene and appraisal of trends suggest that Washington can
marshal its resources and knowledge to stimulate preparation which is more appro-
priate to the services which professional personnel should provide to today's

children and youth, and that preparation programs should reflect and encourage
an open-system concept. The open=system allows input from a variety of sources,
does not lock all persons into the same mold, and encourages difference, variety,
and change. The state is concerned that preparation experiences be relevant
competence on-the-job, the actual world of the elementary and secondary school

student and to the changing needs of society.

For Washington State the 1971 guidelines for program approval and certification
are a natural, evolutionary step. These guidelines provide a framework within
which trends and changes in society and education which should influence prepara-
tion can be more readily incorporated into preparation programs. The 1971 guide-

lines encourage broad participation, honor the open-system concept, and decentralize

responsibility and accountability for preparation and the outcomes of preparation.

To further these objectives, the guidelines and standards provide for colleges/
universities, professional associations and school organizations to form consortia
to plan and carry on preparation programs. Each of the three agencies in a consor-
tium is to have an equal voice in overall planning, policy formation, assignment of
responsibilities, evaluation of programs, and the hearing of appeals.

The guidelines and standards establish a framework whereby the objectives of

preparation are determined; competencies in subject matter specialities, pedagogy,
and personal characteristics are delineated; and entry and exit-level competencies
for each stage of preparation are specified. It is essential that preparation
programs include and address competencies in subject matter knowledge as well as

in the art and science of teaching, and in such human dimensions as interpersonal
communication. The professional must be competent in each of these areas. He is

basically a decision-maker and decisions for improving learning must be based upon
the data generated from the interplay among these several areas of competence.



Several assumptions underlie these 1971 guidelines: (I) the main purpose of the
school is to help each child achieve self-direction and self-reliance in a dymanic
and changing society; (2) the adults in a school, by the way they work and live,
establish the intellectual and emotional climate for the school; (3) adults moving
into schools as professionals need to experience preparation in a manner consistent
with the way children ought to be helped to learn in school; (4) learning and
growth is a continuing and dynamic process; (5) all learners become what they
will by the choices they make, the actions they take, and the consequences they
undergo; and (6) learning and growth best occur under circumstances where persons
are respected and loved and free to be themselves and to become whomever they have
the will to become.

Given these assumptions, the guidelines and standards proceed naturally from
developments in teacher education over the past twenty-five years and emphasize
the following principles:

a. preparation should be related to performance and performance related
to the objectives of the professional and his clients;

b. preparation should be individualized and give recognition to personal
style;

c. preparation programs should be planned and developed in a participatory
manner by those affected; and

d. preparation is a career-long, continuing process.



A. CERTIFICATION

1. Three types of certificates are provided:

a. The teacher certificate authorizes service in the primary role of

teaching.

b. The administrator certificate authorizes service in the primary
role of general school administration, program administration and/or

supervision.

c. The educational staff associate certificate authorizes service in
roles of specialized assistance to the learner, the teacher, the
administrator and/or the educational program.

2. Three levels of certificates are provided for each certificate type:

a. The preparatory certificate authorizes experiences in school or school-
related settings designed to develop competence at the "initial" level
of certification. This certificate is valid for one year and is
renewable.

b. The initial certifilcate authorizes school service in a particular role
and allows the holder to assume independent responsibility for working
with children, youth and adults. This certificate is valid for three
years and is renewable once.

c. The continuing certificate authorizes school service on a career basis
and assumes continued professional development. The continuing certi-
ficate is valid as long as the holder continues in service. It is

subject to renewal only if the holder leaves educational service for
a period in excess of four years.

TYPES AND LEVELS OF CERTIFICATES
(Figure 1)
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3. Certificate endorsements

Initial and continuing certificates will be endorsed to indicate grade
level(s), content area(s), and/or specialization(s) for which the
professional is or has been prepared.

4. Reciprocity

a. In-state candidates:

1) Holders of initial certificates shall be admitted to programs
leading to continuing certification.

2) Holders of provisional certificates or credentials awarded under
previously adopted State Board of Education rules and regulations
may be admitted to programs leading to continuing certification,
provided they meet entry level requirements.

3) Holders of standard certificates or of valid teacher certificates
issued prior to 1949 may be admitted to programs leading to
initial or continuing certification, provided they meet entry
level requirements, without jeopardizing their prior certifi-
cation status.

b. Out-of-state candidates:

Candidates holding out -of -state certificates or credentials shall have
the option of applying for certification under either these 1971
standards or under those previously adopted.

1) Graduates of institutions accredited by the National Council for
Accreditation of Teacher Education, or graduates of out-of-state
four-year institutions accredited for teacher education, who hold
or are eligible for comparable certificates in another state,
territory or possession of the United States, may be granted
temporary certificates with appropriate endorsements.

2) Graduates of accredited out-of-state institutions who do not meet
the requirements cited above and who wish Washington certification
shall be required to meet requirements established by a consortium
of institutions and agencies with approved preparation programs in
the state.

3) Expe.'ienced persons who hold certificates from other states and
have been granted temporary certificates may apply for initial or
continuing certification to in-state consortiums of agencies with
approved programs as soon as they are employed in Washington.
These consortiums shall have procedures which ensure fair and
prompt assessment of the applicant's qualifications and shall
make appropriate recommendations to the Superintendent of Public

. Instruction regarding certification of the applicant.



B. CONSORTIUM OF AGENCIES DEFINED

Under these standards preparation programs are to be developed and implemented
by a consortium of agencies. Each agency will designate its own representa-
tive(s) and clarify with that (those) representative(s) his (their) authority
in acting in behalf of the agency. The agencies in a consortium shall be
colleges and universities, school organizations and professional associations
in accordance with the following definitions:

1. Professional Association: The professional association, determined by the
total faculty of certificated employees in a school organization in
accordance with election procedures defined in Chapter 28A.72 RCW (or a
cooperative group of such associations if a number of school organizations
have combined to participate in a consortium for staff development purposes)
shall have the professional association responsibility in a consortium and
shall have the responsibility of providing opportunity for input from all
other specialized and subject matter associations.

2. School Organization: Any public or independent school system or district
or cooperative group of such organizations shall have the school organi-
zation responsibility in a consortium. School organizations should represent
the interests of parents, interested citizens, school children and youth,
the local school board(s) and the school administration, including principals:
As a consequence, individuals representing school organizations shall have
responsibility for providing opportunity for input for those various groups
in developing and implementing personnel preparation policies. The chief
administrator(s) of school organization(s) is(are) responsible for desig-
nating the individual(s) responsible for the school organization's role
in program development and implementation.

3. University/College: Any institution of higher learning or cooperative group
of colleges/universities which has or develops professional teacher education
programs shall have the college/university responsibility in a consortium.
Community colleges (in collaboration with four-year institutions) may
participate in preparation. Colleges/universities should represent the
interests of students and of academic, professional and administrative
faculties. Individuals representing colleges/universities and community
colleges should reflect the interests and talents of those various groups
in program development and implementation. The chief administrator for
professional preparation and development as designated by the college or
university president is responsible for providing the opportunity for
representatives from the appropriate departments or interest groups of
the college or university to carry out the institution's role in program
development and implementation.



C. CONSORTIUM PROGRAMS

Preparation for school professional personnel is subject to approval by the
State Board or Education. The State Board w711 approve a program of prepara-
tion if it meets the following criteria:

1. Consortium arrangements.

The consortium shall:

a. File with the Superintendent of Public Instruction a letter of intent
to form a consortium for preparation.

b. Specify the arrangements and processes it will use to:

1) formulate policy;
2) develop program objectives, elements, and characteristics;
3) gain input and involvement of students and citizens in model

development;
4) implement the program;
5) administer the program, including monitoring candidate progress,

reporting and recommending certification, recommending certificate
endorsements, etc.;

6) conduct annual program review and evaluation.

c. Arrange for and report results of at least one comprehensive outside
evaluation during the three to five years between periodic program
approval by the State Board of Education.

d. Give evidence that it has the human and material resources to conduct,
to implement, and to arrange for evaluation of the preparation program.

2. Development of preparation opportunities and alternatives.

The consortium shall:

a. Describe the role or roles which are to be assumed by the person who
is to be granted a specific certificate with a particular endorsement.

b. Describe and state the rationale for the competencies (knowledges,
attitudes, skills, etc.) required of persons who plan to perform the
described roles.

c. Describe examples of the kinds of experiences that will be provided
to assist each candidate develop or demonstrate the required levels
of competencies.

d. Describe the procedures which ensure that each candidate participates
in the design of his own program and the procedures which enable the
candidate to achieve certification at his own rate of demonstrable
accomplishments.

e. Specify examples of kinds of evidence that will be used to determine
acceptable entry and exit levels of competence of the candidate;
including, as appropriate, evidence of competence when working with
clients.

-4-



f. Describe examples of procedures which will be used to provide
positive, growth-producing feedback to the candidate and to the
program.

g. Describe examples of the kinds of experiences and resources that
will be available to staff development personnel, both school and
college, to Tsist them to develop necessary competencies and carry
out responsibilities of their roles and specify procedures which
ensure that those who supervise the candidate's preparation are
competent.

h. Provide assurances that the program is of high professional quality
by describing program elements which ensure that a candidate will
have appropriate breadth and depth of knowledge for his expected
role and which allow and-encourage the candidate's continued personal
and professional development.

i. Describe the procedures and arrangements which ensure continuing
career development opportunities for persons holding initial and
continuing certificates.

D. STATE BOARD OF EDUCATION AND SUPERINTENDENT OF PUBLIC INSTRUCTION

1. State Board of Education. Programs of preparation are subject to State
Board of Education review and approval. The State Board of Education:

s

a. Applies the standards hereinbefore set forth in WAC 180-80-720 in
approving programs.

b. Receives notification from the Superintendent of Public Instruction
of letters of intent to establish preparation consortiums.

c. Receives and acts upon recommendations from the Superintendent of
Public Instruction concerning the review of requests of consortiums
for program approval.

d. After initial approval, reviews and approves annual progress reports
and comprehensive outside evaluations filed by each consortium.

e. Reviews and approves comprehensive studies of each consortium's
program(s) on a three-to five-year schedule.

2. Superintendent of Public Instruction.

a. Approval-accreditation function. The Superintendent of Public

Instruction:

1) Arranges for on-site visitations to review each consortium's
programs for consequent recommendations to be submitted to the
State Board of Education.

2) In reviewing programs considers:
(a) published programs and descriptions made by the agencies

within a consortium;
(b) reports of visitations to agencies of the consortiumlby

state staff members;



(c) annual progress reports submitted by the consortium and the
reports of the interim, comprehensive evaluation;

(d) reports of special visitations to consortiums which may be
arranged;

(e) accreditation and approval status of colleges/universities
and school organizations.

b Certification function. The Superintendent of Public Instruction
issues certificates and makes- certificate endorsements upon recom-
mendation of a consortilm of agencies operating an approved program
of preparation.

c. Improvement-leadership function. The Superintendent of Public
Instruction:

1) assists colleges/universities, school organizations and profes-
sional associations in program development leading to State
Board approval;

2) assists or facilitates communication and collaboration among
and between agencies;

3) arranges for advisory committees of the State Board to meet,
make site visits, and prepare reports for the State Board of
Education;

4) selects each year one phase of teacher education or staff develop-
ment for special study and focuses the attention of personnel in
consortiums on this phase. (An example of such a phase would be
selection of candidates and entry competencies.)

5) riquests financial resources needed to achieve preparation and
staff development objectives.

E. EFFECTIVE DATE OF ISSUANCE OF CERTIFICATES

The issuance of teacher, administrator and educational staff associate
certificates shall be effective September 1, 1971.



APPENDIX A I/

DISCUSSION AND INTERPRETATION

The state is challenged to do more than establish and maintain minimum standards
for education. To serve the people, state government must be responsive to new
situations and anticipate new demands and trends. A state pattern of certifica-

tion should: (1) provide an understqndable way of viewiilg educational work assign-
ments; (2) establish acceptable ways'for persons to advance or change from one role
or position to another during the course of his career; and (3) provide a basis for

ensuring that people assigned to particular school roles are competent.

A. CERTIFICATION--Although the state system of certification should recognize
diversity and specialization in the nature of services provided for students,
the certification framework itself should be concerned with broad professional
types and levels.

1. Types of certificates. Specialized preparation is needed for each area of
service. Each area of service also includes a number of specific fields
of preparation which, for purposes of certification, are classified as
categories. Within each type of certificate there may be several speciali-
zation categories depending upon specific roles recognized by the State
Board of Education.

2. Levels of certification. Certificate levels for school professionals
recognize different levels and degrees of career development.

The three levels of certification are applicable to each type of certificate.
The person will move from level to level as he demonstrates that he meets
established criteria. A person achieving continuing certification will have
demonstrated both common and specialized competency appropriate to the certi-
ficate type and to any specialized endorsement.

3. Certificate endorsement. Certificate endorsement should be based upon
spicialized competence. Accordingly, it is expected that personnel assign-
ments will be consistent with certificate endorsements.

4. Reciprocity. Arrangements are necessary to assure mobility, opportunity for
continued career development, and appropriate certification to in-state and
out-of-state professional personnel.

Many professional personnel holding standard certification issued under
previously authorized standards may wish to qualify for certificates issued
under the 1971 guidelines and standards. Each consortium will be responsible
for establishing procedures for such certification.

Because certificates issued by Washington State under the 1971 guidelines
and standards will be based on performance, it will be necessary for an
out-of-state professional wishing certification miler them to be issued a
"temporary" certificate. The temporary certificati is valid for one year.
Assistance will be provided so that the out-of-state person makes contact
with a consortium having an approved preparation program.

4
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B. PREPARATION AGENCIES

Those who have a stake in the nature of professional service should have their
voices heard 4, the development of professional preparation and be able to
influence or help change the nature of preparation after programs are in
operation.

Participation in a consortium is not limited to the three agencies defined in
the standards (colleges/universities, school organizations, professional asso-
ciations). The definitions serve the purpose of assigning accountability for
meeting the specific requirements of the standards and for ensuring the syste-
matic management of the various procedures involved in developing and imple-
menting preparation programs. Each of the agencies defined is required to
involve other similar agencies or related interest groups in the processes.
Actually, within the context of the guidelines and standards, consortium has
three meanings:

1) For purposes of accountability, a consortium is a formal partnership
of one or more colleges or universities, one or more school organiza-
tions, and one or more professional associations functioning through
representatives with authority to act within parameters for their
agencies in carrying out the specific requirements of the guidelines
and standards.

2) For purposes of developing new programs for specific role or discipline
categories, the consortium is a forum of interested parties--organized
groups or interested individuals -- working together to determine the
form and substance of a preparation program.

3) For purposes of implementing an adopted program, the consortium is a
management system of assigned accountability and responsibility for
coordinating the implementation of various aspects of the program.

1 Professional Association. Many associations represent the interests of
professionals; but if the guidelines and standards are to function effec-
tively, it is necessary for accountability purposes to identify one
association. That association should represent a broad spectrum of profes-
sional points of view. In many school districts an association selected by
the total cert;ficated staff according to procedures specified in the
Professional Negotiations Law (Chapter 28A.72 RCW) has already been
authorized to negotiate on matters of professional concern. In private
schools and in, school organizations where arrangements have not been
established for professional negotiations, the professional association
representation will be determined by the total faculty of the concerned
school organization. 4

Identifying an association selected in
Negotiations Law, or one selected in li
fessional association under the guideli
useful purposes:

accordance with the Professional
ke manner as the accountable oro-
nes and standards, serves many

a. With the accountability ;see settled by definition, all professional
associations can direct their energies toward developing programs as
soon as the standards go into effect.



b. Associations that negotiate on matters of professional concern usually
have facilities and resources for reaching and involving the profes-
sional staff that could be applied to accomplishing the goals of the
guidelines and standards.

c. Such associations usually have staff or standing committees that could
assume the responsibilities and the work of coordinating the efforts
of other professional associations in implementing the guidelines and
standards.

d. Such associations usually have procedures and/or arrangements for
communicating association views with school district organizations
that could be adapted to the purposes of cooperative functioning under
the guidelines and standards.

Although all the needed mechanisms for coordinating the multitude of general
and special interests found in school faculties may not be present in 1971,
participation by practicing professionals and the coordination of their energies
is essential if new, more viable and relevant programs are to be created.

The guidelines and standards provide for the coordination of staff development
professional association concerns through the local education association or
union, or, in cases wherelfaculties are not so organized, by representatives
of the total faculty of the school organization. Should the identity of the
local education association change, the faculty of the total school organiza-
tion will still be present and will be expected to assume the obligations to
trainees made by the previously identified association or union.

The professional interests of administrators in the preparation of administrators,
teachers and specialists are legitimate, so are the interests of teachers in the
preparation of teachers, specialists and administrators, etc. The local education

association or union is where these professional interests should be coordinated
because a significant part of preparation will and does occur at the local level
and is dependent upon the energies and talents of the professionals working there.

The local association should value and support the special interests and concerns
of competing general local associations or unions, of the specialized local and
state associations, and of national and international associations. Decisions

based upon narrow parochial interests should be avoided. The guidelines and
standards imply a belief that local associations given the power to influence
preparation, will use such power to improve professional services to clients.
Such associations should encourage pluralism and variety within and between
programs of preparation for various professional roles.

2. School organizations will need to invent ways for parents,, other citizens
and students to become involved in professional staff development. T4e4.4

primary contributions should be in the definition of needed professional
services and assistance in the provision of the needed resources for
preparation and staff development.

It is assumed that school organizations in less populous areas may have
to coalesce with other school organizations for staff development purposes.
No preconceived plan for amalgamation has been created. Coalitions and

consortia will grow as institutions, agencies and organizations perceive
the geed for one another and begin assuming initiative for bringing about
new re ationships.



3. Universities and colleges will continue to be a major contributor to
preparation and career/staff development. Although college non-
professional programs may be legitimately under the control of a
college faculty committee, teacher education (professional preparation)
has broader involvements, and hence, needs a broader base for planning,
development and implementation.

Colleges in collaboration with school organizations and professional
associations should develop a variety of options for students: some
students need direct field experiences early - -such experiences make
academic collegiate work meaningful; some students can assimilate
theoretical constructs easily and can achieve competence via later
field experiences.

Colleges should help students know themselves, understand the social
milieu in which schools function, see alternative and individually
suitable styles of conduct, and test their self/career perceptions
in college and school settings.

C. PREPARATION PROGRAMS

The following principles should underlie program development and should ensure
a more valid relationship between an individual's preparation and the profes-
sional role he will assume.

1. Consortium Arrangements

a. Letter of intent. A group of collaborating agencies desiring to form
a consortium and develop a preparation program is to file a letter of
intent with the Superintendent of Public instruction. The letter of
intent will allow the Superintendent of Public Instruction to provide
assistance to the consortia during developmental stages and coordinate
efforts and activities related to emerging programs.

b. Roles and Responsibilities. Roles and responsibilities of each agency
in the consortium are to be agreed upon by the consortium. Therefore,
agency representatives should have authority to act for their agency
or know the parameters within which they may so act. Agency responsi-
bility, accountability and cooperation are discussed in detail in
Section B of Appendix A and in Appendix B.

c. Program Evaluations. On-going evaluation is essential to determine
whether a program is achieving its objectives. Program evaluation
should be a continuing process in which all participate.

In addition to these on-going consortia evaluations, at least once
during the five-year period between State Board of Education approval
actions, the consortium will arrange for a comprehensive evaluation of
the program(s) by a person(s) not directly involved in the consortium
or its program(s). The consortium may agree that program evaluations
conducted for purposes of regional or national accreditation meet this
criterion.



Results of all evaluations should be helpful to the consortium in
program change and development. Evaluation reports will be filed
with the Superintendent of Public Instruction for State Board of
Education reference when reviewing preparation programs for approval.

d. Resources of the Consortium. The consortium should identify the human
and material resources available and/or needed to develop and implement
a program. The consortium should provide evidence that, as appropriate,
resources will be shared, redeployment of resources can be accomplished,
and additional resources can be obtained.

A given consortium may have adequate resources to develop and implement
one phase ore preparation program (e.g., preparatory -- initial phase,
elementary teacher) and be unable to develop and implement another phase
(initial--continuing phase, elementary teacher). The consortium may
develop and implement that phase for which it has resources if, at the
sane time, it establishes links or arrangements with another consortium(s)
offering programs which cover phases of preparation it can not provide.

2. Preparation Programs

a. Roles. Since the objective of preparation is to prepare professionals
to perform, the basis for preparation programs (content and experience)
should be what it is the educator does or ought to do when he is
performing his professional role. Role definitions should include
consideration of both what is and what ought to be.

b. Competencies. Competencies appropriate to given roles should be des-
cribed and should include cognitive, affective, and psycho-motor
experiences related to the educator's performance on the job in a
given role. There is a considerable and growing literature describing
competencies for teaching. (For example, the 10 elementary education
models funded by the USOE.) The consortium should state the assumptions
underlying their choice of those particular competencies specified in a
preparation program.

c. Learning Experiences and Contexts. Preparation experiences should be
designed in relation to the individual's assets and needs. Components
of preparation programs are now too often treated as discrete, unrelated
knowledges, skills, attitudes--existing for their own sake apart from
indiViduals. The kind of preparation envisioned requires integration
and synthesis of many elements into learning experiences that reinforce
the individual's strengths and satisfy his needs.

Appropriate contexts for learning and resources essential to preparation
need to be found or created--some on the college campus; others in the
community; others in school situations.

d. Individualization. A pervasive idea in these standards is that teacher
education should be "individual oriented." That is, that the instruc-
tional resources should be provided and arranged in relation to the
individual's needs and talents.



The kinds, amount and duration of preparation experiences of each
candidate will be an individual determination. The major task of
the preparation agencies is to provide perSonal encounters with
teaching-learning situations and provide adequate feedback data
to the candidate so that he can make wise decisions concerning his
development. Learning is individual; learning to teach is also
individual.

e. Evidence of Entry/Exit Levels of Competence. In order to develop
learning experiences which are appropriat- to the individual, deter-
minations must be made about where the person is in relation to
knowledges, skills, and attitudes appropriate to his role in education.
Such determinations should be made when he enters the program, on a
continuing basis while he is in the program, and when he exits the
program. The consortium of agencies has responsibility for identi-
fying the levels of competence and designating or developing indicators
it accepts as evidence of acceptable entry and exit levels.

Agencies should be concerned with designation of appropriate indicators.
For example, the individual's performance on a written test may be the
most appropriate indicator of successful achievement of a knowledge
outcome. Whereas, the most appropriate indicator of successful appli-
cation of that knowiedgs is to be found in his interaction with clients.

f. Feedback. The most important judge of whether a person has the
competencies and qualities to perform in a professional role is the
person himself. Preparation programs should be so designed that the
individual is provided with accurate feedback concerning his performance.
Feedback should be an on-going, constructive process through which the
individual (1) becomes aware of his strengths and limitations in per-
formance and (2) is assisted to enhance his strengths, overcome limita-
tions, and develop new competencies not now possessed. If feedback is
to serve these purposes, it must occur in dynamic situations with
provision for continuous assessment of performance and for non-
threatening assistance and support as one plans for continued develop-
ment and learning.

9 Staff Development. School organization personnel and college faculty
may desire to participate in pre-service and in-service preparation of
other professionals. The consortium Is responsible for indicating the
roles and competencies expected of staff development personnel partici-
pating in the consortium program and the experiences which will to
provided to such personnel to assist them to perform their staff
development role. Staff development personnel should strive for the
highest levels of knowledge and professional competence.

h. Quality Control. Professional educators will continue to depend upon
personal repertoires of knowledge. It should not be necessary to
require here a specific amount of academic study or degree(s). The
knowledge requirements for teachers in today's schools surely indicate
that the initial certificate holder will have that amount of knowledge
which will enable him to pursue scholarly study.



The career teacher makes a commitment to scholarship as a function
of his role. Providing the career teacher with the power to acquire
superior levels of knowledge in a special field should be an important
consideration of a quality program for continuous career development.

i. Career-long Preparation. We live in a changing society; teaching
roles, performance, and competencies will also change. Therefore,
staff development should facilitate professional growth and movement.
Persons engaged in the education professions should require high
standards of performance of themselves, realize the need for con-
tinuing preparation, and be encouraged to assume responsibility for
their own development. i--rograms should provide opportunities for
self-renewal and professional development throughout one's career.

O ROLES OF STATE BOARD OF EDUCATION AND SUPERINTENDENT OF PUBLIC INSTRUCTION

The State Legislature has delegated to the State Board of Education responsi-
bility for establishing standards for professional preparation and identifying
the types of certificates to be issued. Any preparation program leading to
certification of school professional personnel must be reviewed and approved
by the State Board of Education.

In accomplishing its function, the State Board of Education has established
these guidelines and standards requiring the consortium to make explicit the
processes and procedures (criteria) employed to determine consortium arrange-
ments, identify program objectives and professional competencies, provide
appropriate preparation experience, and evaluate program and participant
performance.

The State Board of Education will conduct a comprehensive review of programs
for approval purposes each three to five years and provide for site visitations,
annual reports, and comprehensive evaluations.

The Superintendent of Public Instruction will assist the State Board of Educa-
tion, achieve program review and approval responsibilities. The Superintendent
of Public Instruction will maintain records and reports related to certifica-
tion and endorsement, consortium program arrangement, and program evaluation
and progress and will serve as a resource to consortium agencies as they develop
and implement programs. The Superintendent of Public Instruction and advisory
committees will provide on-going review and evaluation of preparation standards
and programs in order that standards and programs be relevant to the profes-
sional's roles and the needs of children and youth in the common schools of
Washington State.

Any agency or individual believing its(his) rights in relation to preparation
and certification as set forth in these standards have been abused, should
notify the Superintendent of Public Instruction and/or the State Board of
Education.



APPENDIX B 1 -/

CONSIDERATIONS IN IMPLEMENTATION

A major consideration in implementing the guidelines and standards will be the
development of working relationships among the three kinds of agencies forming
a consortium. How can three agencies function together in developing and imple-
menting preparation programs? Functioning together will not be easy for;

1. Although each agency approaches the situation with a desire to improve
the quality of professional service through better programs of prepara-
tion, each agency comes (a) from a context offering different background
and experience and giving each a unique perspective of the purpose and
function of preparation; (b) with unique access to or control over
resources necessary to make any preparation program work; and (c) with
unique limitations on the time, energy, and resources it can afford to
spend developing and implementing preparation programs.

2. Each agency will insist and must be assured that there will be parity
both in the power to influence decisions and in the assumption of
responsibility for implementing the decisions.

The guidelines and standards require different kinds of cooperation to satisfy
different needs. Since both the development and the implementation of programs
is involved, the three agencies will have to function together on at least three
levels;

1. Level one (program development only); involves activities leading to the
development of programs for specific professional roles or disciplines.
Here cooperation is basically informal. The initiative to begin may be
taken by any agency, but.each of the agencies should be involved as soon
as possible to assure parity at this level.

2. Level two (program development and implementation); involves formal
adoption of policies that affect both the development and the implementa-
tion of programs. Here action must be taken by formal representatives of
each agency which will commit the resources of each agency. Representa-
tives must have authority to act within well defined parameters. It is
at this level that the unique perspectives, resources, and limitations of
each of the agencies must be fully considered and accommodated as the
representatives work toward finding the common ground on which policies
and procedures can be.based.

3. Level three (implementation only); involves the effective management of
the resources of each agency in implementing adopted programs. Here clear
delineation of responsibility and accountability for specific aspects of
the adopted program to each agency is.essential.

1/ Appendix B is not a part of regulations.



When a letter of intent to form a consortium is filed with the Superintendent of
Public Instruction, it is assumed that at least one school organization, one
college or university, and one professional association have agreed to establish
a policy board of representatives to act for their respective agencies in estab-
lishing working arrangements, policies and programs that will meet the criteria
set forth in Section C of the standards portion of this document. It is likely
that there will have been previous contact and cooperation among at least some
of the consortium participants in student teaching arrangements, educational
staff associate (ESA) interim procedures, or informal planning activities by
the three agencies for one or more particular role or discipline categories.
This being so, the overview of cooperative functioning by the three agencies
might be outlined as follows:

I. Existing patterns of cooperation under the 1961 standards (student
teaching, fifth-year advising, etc.)

II. New patterns of cooperation developed informally through activities
designed to test the principles of the Fourth Draft, through
activities that led to establishing interim procedures for ESA
certification, and through informal planning activities that led
to the decision to form a consortium.

III. The first formal act of cooperative functioning would be to file
a letter of intent with the SPI.

IV. The second formal act would be to establish a policy board for the
consortium.

V. After the letter of intent has been filed and a policy board estab-
lished, cooperative activities at Level one, Level two, and Level
three would continue simultaneously as follows:

LEVELS OF COOPERATION

Level One
Program Planning Activities

Level Two Level Three
Policy Board Activities Implementation Activities

Basically informal.
Initiated by any agency.
Governed by policies of
the consortium in regard
to parity in participa-
tion, procedures, basic
requirements, etc.

Meets all requirements of
1971 criteria (Sec.3)

Establishes policies gover-
ning consortium activi-
ties.

Administers policies and
procedures.

Delegates responsibilities
for implementation of
programs to consortium
agencies and/or to sub-
committees in charge of
individual programs.

Follows Matrix for Assign-
ment of Responsibilities
as presented below or
alternate arrangement
agreed to by consortium.



More specific phases of program development will occur within each of these levels of agency cooperation. Implementation problems may be

minimized if these several phases in program development are recognized, for each may require different degrees of responsibility and
coordination on the part of agencies within the consortium. The following Table outlines possible phases in program development:

TABLE I Key: 1 Initiate
P = Participate

ACTIVITIES AND RELATIONSHIPS AMONG CONSORTIUM AGENCIES C = Loordinate

,hases of
Program

Development

Levels
of

Cooperation

Agency Responsibilities
Activities to be Accomplishedd o u .n

w
a. s..

a.

ncd

ww
wu
v,

0 '0
11- c°

PHASE I --

Cooperation is informal. The
initiative to begin may be taken
by any agency. Each agency to
be involved as soon as possible
to ensure parity at the outset.

If initiative comes from a
special interest group; that
group should work through its
"parent" agency.

I I I I I P 1. Contact all appropriate agencies.

2. File letter of intent with SPI.

CONSORTIUM
FORMATION

PHASE II --

Cooperation is formal. The
policy board becomes responsible
and accountable for all phases
of development.

I I I P 1. Establish a policy board, members of
which are designated by their agencies
and understand parameters within which
they may function for that agency.

2. Procedures for policy board actions
and decision-making are stated (voting.
consensus, etc.)

ESTABLISHMENT OF
POLICY BOARD

PHASE Ili- -

Agreed upon procedures are
followed; cooperation is formal,

P P P P C 1. Formulate and adopt policies which will
govern consortium andwill affect both
development and implementation of
programs.

2. Designate special interest groups which
are to be Involved in program developme

3. Ensure that resources are available to
begin program development and facilitat
program development activities.

ADOPTION OF
POLICIES

PHASE IV--
Cooperation among those involved
in development of program com-
ponents may be less formal;
cooperation among policy board
group will remain formal.

Consortium agencies will prov:de
as much input as possible 1,10
Phase IV activities.

P P P P C 1. Develop role definitions and competenci
from which program components will emer
and prepare rationale.

2. Determine entry level criteria.
3. Make suggestions about and/or design

learning experiences and contexts which
will assist the candidate to develop
competence in an individualized manner.

4. Determine resources needed to accomplis
program objectives and ensure they are/
will be available.

PROGRAM
DEVELOPMENT

PHASE V --

Formal request from policy board. P P P P C I SBE and SPI arrange for site visits-and
prograa review.

STATE BOARD
APPROVAL

PHASE VI --

As programs are implemented, the
pOlicy board may assign
coordinating responsibility for
given components to one of the.
consortium agencies.

(See
possible

examples of
assignments)

I

C 1. Operationalize selection criteria.
2. Finalize and operationalize didactic

and field program components for
preparatory, initial, and/or continuing
levels of ,preparat ion.

3. Coordinate learning activities.
4. Conduct learning experiences and

evaluate candidate progress.
5. Recommend for certification

PROGRAM
IMPLEMENTATION

PHASE VII- -

The pojicy board may take respon-
sibi)lly or it will assign
responsibility to appropriate
agency (agencies)

(See examples of
possible assignments)

C I SPI issues certificates with appropriate
endorsements.

CERTIFICATION

PHASE VIII- -

Relationships for purposes of
annual evaluations may be less
formal. Comprehensive evaluations
will be formal with policy board
assigning agency. responsibility.

P P ' P P P C Arrange for annual and comprehensive
program evaluations.

PROGRAM
EVALUATION



The several phases of development will, no doubt, overlap. The attempt in the
preceding discussion is to indicate the activities which need to be accomplished
and to suggest possible arrangement for participation of consortium agencies, the
policy board, and the State Board of Education and/or the Superintendent of Public
Instruction.

Within this framework the policy board becomes the primary coordinating and decision-
making body, having the authority to formulate and adopt policy as well as to assign
responsibility and accountability for specific program components to consortium
agencies. Examples of assignment of coordinating responsibility follow:

EXAMPLE #1

MATRIX FOR ASSIGNMENT OF RESPONSIBILITIES

Professional
Associations

School

Organizations
College or
University

State
Agency

Patterns for Certifi-
cation, Program Approval
and Granting of
Certificate

Cooperating Cooperating Cooperating Coordinating

Programs for Prepara-
tory and Initial
Certificates

Cooperating Cooperating Coordinating Cooperating

Placement and
Assignment

Cooperating Coordinating 1 Cooperating Cooperating

Programs for
Continuing
Certificate

Coordinating Cooperating Cooperating Cooperating

Continuation of
Professional
Preparation

Coordinating Cooperating Cooperating Cooperating



1

EXAMPLE #2

ASSIGNMENTS OF COORDINATING RESPONSIBILITY IN PROGRAM4DEVELOPMENT:
PHASES VI, VII, AND VIII

(Assignments to be made by Policy Board)

'PHASE VI-- Finalize and opera-
tionalize Program
Com.onents

Coordinate/conduct
Learning
Ex.erience

Assess Candidate for
CertificationPROGRAM

IMPLEMENTATION
Prep Init Cont ampus le Prep Init Cont

Professional
Association P P C P P P P P

School
Or.anization P P P P C P

College/
University C C P C P C C P

Policy Board p p p P P P P _S._ l

State Agency 4

[PHASE VII-- Recommendation Issuance
Init. ContF CERTIFICATION Prep !nit Cont Prep

I Professional
1. Association P P I

School
Organization P P p

College/
University C&I C&I P

Policy Board P P C&I .

1 State Agency
_1

C C C

PHASE VIII- -
Annual Comproehensive

arrange conduct
PROGRAM
EVALUATION arrange conduct

Professional
Association P C P P

School
Organization P P P P

College/
University P P P C

Policy Board I &C P I &C P

State Agency

KEY:

I = Initiate
P = Participa
C = Coordinat



APPENDIX C 1/

APPLICABILITY OF GUIDELINES AND STANDARDS TO PROFESSIONAL PERSONNEL IN VOCATIONAL
EDUCATION, SPECIAL EDUCATION, EARLY CHILDHOOD, AND COMMUNITY COLLEGES

The responsibility for determination of standards bf preparation for all elementary
and secondary school professional personnel rests with the State Board of Education.
The responsibility for issuing all certificates rests with the Superintendent of
Public Instruction.

1. Vocational Education

Standards for preparation and certification of vocational education personnel
are developed by the Coordinating Council for Occupational Education as a
part of the State Plan for Vocational Education. The state plan is subject
to the approval of the State Board of Education as said plan relates to
teacher preparation and certification.

Vocational education personnel have been involved in development of these
guidelines and standards. The Coordinating Council for Occupational Education
is currently engaged in a study of standards for pleparation of vocational
education personnel.

2. Special Education

These guidelines and standards are relevant to preparation and certification
of personnel serving in special education programs in the common schools.
Personnel working in other agencies which serve the handicapped may also wish
to use the guidelines and standards in developing preparation programs.

3. Early Childhood Education

Preparation of teachers for young children may be included under these guide-
lines and standards. For some years a state advisory committee on the prepara-
tion of teachers for young children, ages 3-8, has been concerned with develop-
ment and improvement of preparation programs.

4. Community Colleges

Standards for preparation and certification of community college professional
personnel are determined by the State Board for Community College Education.

As noted in the guidelines and standards, community' colleges may participate
in programs preparing elementary and secondary professional personnel.

1/ Appendix C is not a part of regulations.



Appendix II

1

UNIVERSITY OF WASHINGTON
COLLEGE OF EDUCATION

PROFESSIONAL INNER CITY TEACHER
ELEMENTARY EDUCATION PATTERN

Abstract of Program

Focus of Program:

This pattern has been operational since August 1970. It is a
cooperative arrangement between the University, the Seattle Alliance
of Educators and the Seattle School District. The design is to
prepare selected students for preparation as primary or middle grade
teachers. Considerable emphasis is placed upon the recruitment of
minorities. The concentration of efforts towt,rd the selection of
minority students differentiates this program from other field oriented,
performance based, training programs in the college. The, rationale for
the development of this model is: the decentralized Central Region
School Council is supportive and willing to cooperate with a program
with this emphasis; the College of Education is desirous of having
greater representation of ethnic minorities preparing for careers as
teachers; this program is consistent with efforts of the University
to admit and provide educational opportunities to minority group
members; recognitioi.that there is a noticeable shortage of qualified
minority group teac:Irs available for public school employment.

Program Format:

Elementary School interns are assigned to specific schools,
selected cooperatively for three consecutive quarters. They spend
at least eighteen hours of the school week in classroom situations pro-
viding supportive help to theiclassroom teacher. During this internship,
each intern learns the eftpctIve teaching techniques demonstrated by
the classroom teacher. The clinical professor provides the necessary
reinforcement needed by the intern to understand the teaching strate-
gies demonstrated.

Each intern receives fifty-seven quarter credit hours in profes-
sional course work related to the teaching of inner city children.
The professional course content includes: Learning and Evaluation, 8
credits; Ethnic Education, 9 credits; Teaching Strategies, 18 credits;
and Practicum, 22 credits. The interns are expected to demonstrate a
workable knowledge of the teaching strategies needed to become effective
teachers of inner city children.

The entire pattern is being developed on a modular, continuous
progress, behavioral base (sec sample module attached).



Participation in Program:

Thirteen interns are presently assigned to two elementary schools
with different organizational patterns. Coordination of the total
project is the responsibility of the project director. Collaboration
with the building principal, field associates, clinical professors
and interns provides the information necessary for the coordination of
field and theoretical experiences; including periodic evaluation of
the intern-acquired teaching competencies.

Intern Admissin Requirements:

1. Currently enrolled in study at the University in a degree
program.

-2. Completion of all major and distribution requirements neces-
sary fpr completion of degree.

3. A commitment to teaching in inner city schools.

4. A 2.5 cumulative grade point average desired.

5. Previous involvement in inner city activities.

6. A willingness to follow the three quarter sequence for three'
consecutive academic quarters.

7. A commitment to follow the public. skhool calender for field
experiences.

8. Approved for admission by program director and field
personnel.

Special Features of Program:

1. Temporary certification at end of second quarter sequence.

2. Extensive collaboration between field associates and
University personnel. 4

3. Emphasis on minority recruitment.

4. Flexibility on entrance irito program.

5. Provides course work esseatial for meeting the baccalaureate
degree, and requirements for the Washington State Provisional
Teaching Certificate.

6. Required courses on a pass-fail basis.



Modular Apr roach.

Mathethatics Education

in the Elementary Schools

For

Elementary Teachers (K-6)

Mathematics

Education 375

University of.Washington.
College of Education

ty

William A. Hurd
Asst. Professor of Education



1.0 MATHEMATICS EDUCATION 375

1.1 Prospectus for Module

This module is designed for prospective elementary teachers (grades K-6).
Emphasis is placed on an examination of the Learning and teaching of elem-
entary mathematics in light of recent theoretical and pedagogical developm.

It is believed that the classroom is the heart and soul of a good school.
Good schools require good teachers who possess the combination of sound
scholarship and inspiring.skill. Good teachers know the subject they teach
believe in their educational value and aretcontinually striving for greater
skill in teaching.

The activities in this module are designed to give you (the trainee) an
opportunity to develop a visceral understanding and/or non-verbal awareness
of the why of the enabling elements under consideration.

1.2 Terminal Objectives

1. The trainee will be able to identify, in writing, the basic mathemati-
cal concepts he will need in the elementary school. He will be able
to verbalize them and provide suggestions how to teach these concepts.

2. The trainee will demonstrate in writing his ability to categorize goalr
of elementary school mathematics by domains (cognitive and affective).

3. The trainee will demonstrate in writing his command of the subject to
an appropriately mature degree.

4. The trainee will be able to demonstrate the ability to teach the mean-
ing of numbers, the number facts and processes, and the use of number

processes in solving problems in everyday life.

5. The trainee will develop an alertness to the need for developing certaf
mathematical concepts essential to the full understanding and mastery
of our system of notation.

6. The trainee will be able to write and/or verbalize some ways of meeting
individual differences in instruction in elementary mathematics.

1.3 Enabling Elements

1. Goals and Behavioral Objectives

2. The Development of Mathematics Teaching in the United States

3. The Changing Elementary School Mathematics Curriculum



1.3 Enabling Elements (cont.)

4. Meeting Individual Differences

5. Selected Topics in Modern Mathematics Programs

6. Teaching Methods

7. Instructional Materials

8. Diagnosis and Evaluation in Mathematics Education
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2.0 PRE-ASSESSMENT FOR MODULE

2.1 Pre-ASsessment Test

Directions:

1. If you are sure that the content of this module is new to you, do not
take this pre-test. Turn to the next page and begin Enabling Element 1.

2. If you think you have mastery of this material, work this pre-test.



2.0 PRE-ASSESSMENT FOR THE MCDULE

The following pre-assessment test provides you with a guide for selecting
the enabling element(s) you need to study in order to establish competen-
cies required in the module.

2.1 Pre-assessment Test

For each of the following ,criteria-referenced questions, check the appro-
priate box.

1. Can you list the three taxonomic domains by Mager?

a Yes U No a Uncertai .

2. Can you write criteria-referenced objectives for the teaching of
elementary school mathematics?

aYes L:7 No L:7 Uncertain

3. Can you state the objectives for mathematics instruction in the elem-
entary grades as outlined by the Cambridge Conference on School Mathema ics?

aYes a No L.7.7 Uncertain

4. Can you enumerate and explain different aims of arithmetic instruction
which have been dominant in the past?

L=7 Yes L=7 No
t

Uncertain

5. Can you describe the driving force that was behind the enactment of thi.
country's first education laws?

aYes L/ No L:7 Uncertain

6. Can you name and describe four contemporary elementary school mathe-
matics projects that were designed to improve mathematics programs in

the schools?

a Yes .E7 No /:7 Uncertain

If you checked "Yes" for all six questions, please confer with the instruct)r.

If you responded "No".or "Uncertain" to some of the questions, the instruc-
tor will assist you in working through these elements.



3.0 ENABLING ELEMENT 1: Goals and Behavioral Objectives

3.1 Prospectus for Enabling Element 1

In previous Education courses, you have probably had experience in classi-
fying goals into cognitive and affective domains, and, within these domains,
into the general categories specified by Bloom, Krathwohl and others. The
problems of stating objectives in behavioral terms has been discussed spec-
ifically by Mager, Popham and others. Applying these skills of classifying
and writing objectives.for mathematics instruction specifically is our focus
in this element.

3.2 Enabling Objectives

Given an appropriate opportunity, the trainee will be able to:

1. Demonstrate the ability to categorize goals of elementary school mathe-
matics by domain (cognitive and affective).

2. Identify objectives written in behavioral terms.

3. Identify objectives which are implicit in mathematics instruction
observed.



3,3 Pre-Assessment Test for Enabling Element 1

1. Please list the three taxonomic domains:

a.

b.

c.

2. In the space provided, please identify the following words as (0) open
to interpretations - non-behavioral or (C) closed to many interpretations -
behavioral.

a. write f. believe
b. know g. compare
c. recite h. appreciate
d. solve i. identify
e. understand j. to group

3. In the space provided, please mark the following objectives as (B)
behavioral or (N) non-behavioral.

a. The students will learn the addition facts.

b. Given the dimensions, the students will be able to compute the
area of a square, triangle and circle.

c. The students will learn to ski.

d. The students will be able to throw a football at least 21 feet.



3.4 Enabling Activities

1. Content Guide

a. Read the prospectus to this module. Refer to 1.1

b. Read Pr,,:paring', Instructional Ctjectives by 1-:a6er.

c. ?-1a.themati.2s: Strategies of Teaching by 9uffie.

d. Read "Writing
the Jan. 1967

e. Read Appendix
Mathematics

2. Discussion

Instructional Objectives" by Thorwald Esbensen in
issue of ?hi Delta Kappan, pp. 246-247.

A, Riedesel, Guiding Discovery in Elementary _School

a. Attend a peer interaction session devoted to issues relating to
behavioral objectives as a result of y3ur readings.

b. Classify and identify behavioral objectives using the list following
these activities. Discuss the results with your peers.



3.4A Goals for Mathematics Education

Following is a list of goals for mathematics education. Cn the diagram which
follows the list, write the numeral corresponding to the objective in the
cell of the matrix you think most appropriate. Be prepared to justify your
classification. Try t) decide whether the goals might have .)riginated with
(1) the child, (2) the teacher or other professional personnel or (3) other
adults such as parent, community or national leaders.

1. The child should hlow how to add correctly.

'2. The child would be able to use the long division algorism.

3. The child should enjoy mathematics.

4. The child should succeed at mathematics.

5. The study of mathematics is good.

1

6. The child should know the vocabulary of mathematics: Addend, Commuta-
tivity, Distributire Property, Factor, Prime, Product, Sum, etc.

7. The child must learn to subtract correctly.

8. The child should recognize the symbols -1-, x,

9. The child should be able to check.Ald verify the correctness cif answers
without recourse to the teacher.

10. The child should b. able to identify and name various geometric con-
figurations.

11 The child 41-1Juld b! able to use various measuring instruments such as
rulers, scales, clocks, etc.

12. The child should 'it! able to cholse from several methods a most efficient
one for solving a ?articular problem.

13. The child nh?uld uaderstand the structure of a place-valut: system of

numeration.

14. Topics taught should be mathematically sound.

lathemetical
Content.

Child
Teacher or
Professional
Personnel

Thought
Processes

Personal-
Social

Parent or
other Adults

A



3.4A (cont.)

Place an X in front of those objectives which are not written in behavioral
terms:

The student will be able to

understand place value.

select and read a three-digit numeral.

enjoy paper folding.

learn non-metric geometric terms.

find the missing addend.

find quotients by partitioning sets into subsets that have the
same number of members.

tell in what ways a rectangle, square, triangle and circle are alike
and different.

locate the midpoint of a line segment.

measure line segments to the nearest inch.

find products when both factors are named by 2-place nunerals.

Rewrite any of the above statements to make them more concise:



Post-assessment Test for Enabling Element 1

escribe in writing five goals of mat177,7:atics instruction Feu
in your readings.

1.

2.

3.

4,

5,

State briefly how you feel about writing behavioral objectives in the
teaching of mathematics.

4

After you complete this test, submit it to the instructor for evaluation and
further directions. Then proceed to Enabling Element



X5.0 ENABLING ELEMENT 2: The Developnent of Mahematics Teaching in the
United StatEs

4.1 Prospectus for Enabling Element 2

The study of the development of matheaatics teachin..; in the United States
provides a valuable perspective for sldy of the torching of rlathematics.

#

4.2 Enabling Objectives

1. The trainee will discuss in a -peel interaction :roup sessi)n his under-
standing of the Massachusetts Education Act of 1647.

2. The trainee will identify in writing the most pppular textbooks in
elementary mathematics during the 17th, 18th an:: 19th centuries.

3. The trainee will be able to lead a discussion e:oup in analyzing the
outstanding results of early research studies wlich influenced the
development of elementary school rathematics.

1



4.3 Pre-assessment Test for Enabling Element 2

The following questions are useful for clarifying ideas and in calling
attention to the trainee's need for additional information.

Dor each of the following questions, circle the appropriate letter:

1. In which of these 1;9,1s is the current emphasis on the new mathematics"
in elementary schools similar to the emphasis on reading and writing
in the Massachusetts Education Act of 1647?

A. The basis for both is a belief that each will give the learner
great intellectual powei.

B. The emphasis in both cases stems from what appeared to be a specific
weakness in the society of the time.

C. Commercial interests were responsible for the emphasis in each case.

D. None of these.

2. Which of these identifies an important contribution to elementary school
mathematics instruction made by Colburn?

A. The emphasis on mathematical competence.

B. The notion that mathematics study is good training in mental discipline,

C. An inductive approach to the learning of mathematics.

3. About when did the use of spiral arrangement of content of elementary
school mathematics become an established practice?

A. 1790 - 1810

B. 1830 - 1850

C. 1920 - 1940

D. None of these.

4. Which of these is the better statement of the contribution of Sputnik I
to the revolution in elementary school mathematics teaching?

A. It focused attention on the need for a better school mathematics

4 instruction.

B. It resulted in the first studies which revealed some of the defi-
ciencies in the old program.

1

C. It created wide public interest in the need for improved mathematics
instruction.

Your instructor will check the responses circled on the pre-test. Make an
appointment or leave test with the secretary.



4,4 Enabling Activities

1. Read: Chapter 1, pp 2-9, Herbert F. Spitzer, Teaching Elementary School
Mathematics, 1967 ed.

2. Read: "A Backward Glance", pp. 4-7, Banks, Learning and Teaching
Arithmetic, Second Ed. (1964).

3. Bead: J. Fred Weaver's article, "Improvement Projects Related to
Elementary School Mathematics", Arithmetic Teacher, Vol. 7 (Cct. 1960)
pp. 311-315.

4, Read: Chapter 2, pp. 14-25, Klaas Kramer, The Teaching of Elementary
School Mathematics (1966).

5. Participate in a peer interaction group meeting and discuss: (1) the
rationale for the importance given to mathematics in the elementary
schools of the nineteenth century; (2) your personal feelings about
the validity of this enabling element in helping yeu teach elementary
school mathematics in today's schools (pro or con).

ft



4,5 Post-assessment Test for Fnailling Element 2

1. What was the driving force behind the enactment of this country's first
education laws? Explain. What was the status of mathematics as a
subject?

2. List the most popular textbooks in elementary mathematics during the
17th, 18th and 19th centuries.

3. List some significant changes in mathematics education that contributed
to the new movement "scientific study of education".



5.0 ENABLING ELEMENT 3: Changing Elementary School Mathematics
Curriculum

5.1 Prospectus for Enabling Element

Each generation of pupils any teachers has experience, changes in the content
of school courses and in the approachs used to teach those courses.
The present generation is no different and some of the greatest changes
are occuring in the mathatics curriculum.

Changes have taken place and are takinR. place in the methods of teaching
mathematics, in the content offered and in the ways of dealing with indivi-
dual differences.

5.2 Enabling Objectives

1. The trainee will be able to describe the change in teaching procedures.

2. The trainee will able to articulate in writing and/or verbally the
development of the contemporary elementary school mathematics curricu-
lum through analyzing some of the new programs introduced in the
elementary school curriculum.



5.3 Pre-assessment Test for Enabling Element 3

1. List and explain three approaches to teaching mathematics that were not
used during the 17th and 18th centuries.

1.

2.

3.

2. Name at least three factors that interact to create curricular change.

If you find it difficult to answer both questions above satisfactorily, check
with the instructor for further advice.

If your answers to the above questions do not meet specifications, work
through the enabling activities following this pre-assessment test.



5.4

1.

2.

3.

Enabling Activities

Read Riedesel's analysis of the changing elementary school mathematics
curriculum, chapter 1, pp 1-22.

Read Kramer's discussion on "The Search for Improved Programs",
3, pp.. 28-41.

Read Van Engen's article "Twentieth Century Mathematics for the
School", The Arithmetic Teacher, March, 1959, pp. 71-76.

Read Robert L. Swain's "Nbdern Mathematics and School Arithmetic",
Instruction in Arithmetic, TWenty-fifth Yearbook of the National Council
of Teachers of Mathematics (Washington, D.C.: The Council, 1960)

Pp. 270-295.

Chapter

Elementary



5.5 Post-.ssessment Test for Enabling Element 3

After reading Swain's hapter, list the ideas which Swain suggests as
being important to mod -rn mathematics in the elementary school.



6.0 ENABLING ELEMENT 4: Meeting Individual Differences

6.1 Prospectus for Enabling Element 4

One of the main problems of the teacher of mathematics in the elementary
school is to select and devise methods and techniques that will assist each
pupil to make reasonable progress.

6.2 Enabling Objectives

1. The trainee will develop a repertoire of findings of research concerning
individual differences to enable him to select the proper techniques
that provide for such differences.

2. The trainee will be able to identify the varied assessment procedures
Used to learn the specific needs of each child in a class.



6.3 Pre-assessment Test for Enabling Element 4

( ) CHECK YOUR CHOICE

1. DoeS good instruction produce greatet variation in class
achievement than poor instruction?

(1) Yes

(2) No

2. About when did teachers first become concerned with adjusting instruc-
tion to the varying abilities of the pupils within a class?

(1) Soon after study of mathematics became a part of the elementary
school curriculum.

(2) Soon after the introduction of psychological and achievement tests.

1(3) Soot after the introduction of the new mathematics.

3. It is said that almos't all educators believe in some form of grouping.
Is this true?

(1) Yes

(2) No

1. Is the ungraded classroom type of organization a form of ability grouping?

(1) Yes

(2) No



6.4 Enabling Activities

1. Read Chapter 20, p9. 392-402, The Teaching of Elementary School
Mathematics by Klass Krame'r,

2. Read Chapter 15, r? 330-348, Teaching Elementary School Mathematics
by Herbert F. Spitzer.

3. Read Chapter 16, rp. 403-417, Guiding Children to Mathematical Discovery,

by Leonard M. KenrAy.

4. Read the following articles and be prepared to discuss your findings in
a peer interaction group session:

Flournoy, Frances, "Meeting Individual DiOferences in Arithmetic",
The Arithmetic Teacher, VII, No. 2 (February, 1960), pp. 80 -86.

Lerch, Harold H., "Intra-Class Grouping for Arithmetic: Critique and
Criteria", Thd Arithmetic Teacher, VIII, No. 8 (Dec., 1961), pp. 404-407.



6.5 Post-assessment Test for Enabling Element 4

1. From the articles listed below, choose one and write a report on the
content of the article. Be prepared to discuss your findings in a class
setting. Indicate whether you agree or disagree with the viewpoint of
the author.

(a) Clark, J.R., "A Promising Approach to Provision for Individual
Difference in Arithmetic." Journal of Education, December, 1953, pp. 9/1-96.

(b) Flournoy, F., "Meeting Individual Differences in Arithmetic." The

Arithmetic Teacher, February, 1960, pp. 80-86.

(c) Hillman, G.D., "Horizontally, Vertically and Deeper Work for the Fast-
Moving Class". The Arithmetic Teacher, February, 1958, pp. 34-37.

(d) Ivie, C., L. Gunn and I. Holladay, "Grouloing in Arithmetic in the
Normal Classroom". The Arithmetic Teacher, November, 1957, pp. 219-221.

2. Read: Paschal, Billy L., "Teaching
The Arithmetic Teacher, Vol. 13, No

. the following question:

that suggestions does Paschal make
children mathematics?

the Culturally Disadvantaged Child;',

5 (May, 1966), PP. 369-374. Answer

for teaching culturally disadvantaged



7.0 ENABLING ELEMENT 5: Selected Topics in Modern. ..athematics Programs

7.1 Prospectus for Enabling Element 5

The past two decades have been described as periods of revolution in school
mathematics. The curriculum changes biTught about by this revolution were
evident first at the secondary level, but are now apparent from kindergarten
through the high school. At the elementary level, the changes have been
of two kinds: new topics.have been introduced, frequently from geometry
and from elementary 4umber theory; and familiar topics - the whole numbers,
fractional numbers, problem solving - have been treated in greater depth
than was formerly the case.*

The elementary mathematics teacher must have a depth of understanding of
his subject that will both give him self-confidence and provide a frame
of reference that will enable him to see relationships and significance
beyond the immediate concern.

Both the content and organization of this module reflect the belief that
maximum value cannot accrue from studying methods of teaching mathematics
unless the student has command of the subject to an appropriately mature
degree.

7.2 Enabling Objectives
ti

This enabling element is designed to serve as a review for those trainees
who have recently completed a course in mathematics.

The National Council of Teachers of Mathematics; Topics in Mathematics;
Washington, D.C. (29th. Yearbook) the Council, 1964, iii.



7.3 Pre-assessment Test for Enabling Element 5

SEE YOUR INSTRUCTOR FCR THE PRE-TEST

The items listed on the pre-test represent a summary of the selected
topics taught in modern mathematics programs (X-6);



7.4 Enabling Activities

Note to the trainee:

If you have successfully cc -Meted the pretest for this
the post-test. Check with the instructor for a copy of

However, if your score on pre-test.was low or below
the following enabling acthities.

Content:

1

element, go on to
the post-test.

average, complete

1. Read Booklet No. 1: The National Council of Teachers of Mathe-
matics. Topics in Matii_matics: Twenty-Ninth Yearbook, 1964, pp. 1-41.

?. The following textbooks will provide you with information needed to
understand the mathematical concepts:

a. Wheeler, Rurice E., Modern Mathematics an Elementary Approach ,

Chapters 2, 3, 4, 5 and 6.

b. Kramer, Klaas, The 2eaching of Elementary School Mathematics,
Chapters 4, 5, wand 7.

c. Select your own test for a clarification of any mathematical
concept you need to review.



7.5 Post-assessment Test for Enabling_ Element 5

See instrtLctor for post-assessment test.



8.0 ENABLING ELEMENT 6: Teaching Methods

8.1 Prospectus for Enabling Element 6

One of the most challenging problems, facing an elementary'school teacher
lies in organizing his or her knowledge in an area into form where it
can be taught. Knowing an area such as mathemtics and being ready to
teach it are obviously two .different matters. Mathematics is a special
language that a child learns by observing his environment and participating
in a variety of directed experiences involving number. As the child re-
ceives proper instruction and matures, he devlops an understanding of
basic number concepts and mathematical However, the formation
of this understanding is a gradual process mL,ich can be fostered but not
forced.

The teaching methods element is a brief description of several approaches
that may be used to teach children the basic number concepts.

8.2 Enabling Objectives

The element is designed to provide a connection between learning the sub-
ject matter and learning how to teach it.

1. The trainee will be able to demonstrate how he will use his mathtmati-
cal knowledgekftowledge later as a teacher by writing an illustrative lesson on
a selected topic of his choice to be presented to the class.

2. Given an appropriate opportunity, the trainee will develop a reper-
toire of teaching strategies for concept development.

, The trainee will examine Buffie's discussion of Mathematics: Strategies
of Teaching (1968), Chapter 2, pp. 14-43, to identify suggested
techniques of instruction.

L. The trainee will be able to identify the events that precede instruction,
the instructional situation and that which follows instruction.

5. The trainee will be able to list and explain the three stages of
development in children as stated by Copeland.



8.3 Pre-assessment Test for Enabling Element 6

Pre-assessment procedures consist of a pencil-and-paper test designed to
stimulate interest in the new topics and terminology, methods of teaching
these new topics that are appearing in elementary school math programs.

"FUN QUIZ"

(Circle the letter or letters that make each statement true.)

1. The statement that 2 + 2 4 is
a. always true
b. true in the U.S. only
c. true under some conditions
d. an axiom

2. Addition, subtraction, multiplication and division are methods of per-
forming what operation?
a. arithmetic
b. homework
c. computations
d. regrouping

3. Which of the following forms Is correct for the indicated multiplication?
a. 24 b. 24 c. 24 d. 24 x 3 = 72

x 3 x 3 x 3
-151 12 72

12 6o
72 72

4. What is an algorism?
a. a palace in Granada
b. an Arabian mathematician
c. a form for computation
d. a branch of modern algebra

5. A numeral is
a. a small number
b. a symbol that stands for a number
c. the name of a number
d. a word that represents a number

6. The relation of the product of a multiplication_to the ftztors multiplied
iz described as: V
a. unrelated
b. equal to
c. greater than
d. less than



E.3 (cont.)

t. In the decimal system, things are collected
a. by addition
b. into sets of tens
c. for charitable purposes
d. through withholding

E. A null set is
a. something sweet to the ear
b. nothing
c. the set of all nulls
d. an empty set

9. In what kind of arithmetic could the following statement be true?
11 + 4 = 3
a. arithmetic with a duodecimal base
b. the binary system
c. modular arithmetic
d. none; the statement is nonsense

10, The associative law is illustrated by which of the following?
a. 3 -I- (2+1) = (3i2)+1
b. axb=bxa.
c. n (a+b) = an+bn
d. birds of a feather flock together



8.4 Enabling Activities

1. Read Dr. Lola J. May's article, "How to Teach the 'New' Mathematics
in Kindergarten," Grade Teacher, October 1964, p. 42.

2. Read and be prepared to verbalize with other students the concepts of
"Instructional Tasks" and"Modes and Materials of Instruction" by Holmes.
(Emma E. Holmes, Mathematics Instruction for Children, 1968, pp 5-11).

3. Read Ruffle's Mathematics: Strategies of Teaching, Chapter 2, pp. 14-43.

4. Read Richard W. Copeland's chapter on "First Experiences with Number",
Chapter 4, pp. 57-85, How Children Learn Mathematics, 1970.



8.5 Post-assessment Test for Enabling Element 6

1. Prepare a demonstration lesson on a selected topic of your choice in
elementary mathematics.

2. What stages does Piaget distinguish in the development of a concept?

3. List the events that precede instruction.

4. List the events of the instructional situation.

5. List the events that follow instruction.

Be prepared to discuss your findings in a peer interaction discussion.



9.0 ENABLING ELEMENT 7: Instructional Materials

9.1 Prospectus for Enabling Element 7

This element contains suggestions for various instructional tools that are
useful and necessary to the teaching of elementary school mathematics.

9.2 Enabling Objectives

The trainee will be able to select and use those instructional materials
that will make a maximum cLntribution to the teaching process.



9.3 Pre-assessment Test for Enabling Element 7

Since the objective is exploratory, no pre-assessment test is applicable.



9.4 Enabling Activities

1. Read C. Alan Riedesel's discussion on "The -Role of the Textbook",
Chapter 16, Guiding Discovery in Elementary School Mathematics 1967

2. Read a summary of Riedese1Is discussion on "The Textbook in Klaas
Kramer's book: Problems in the Teaching of Elementary School Mathematics,
1970, pp. 291-295.

or

Read the following articles in Problems in
School Mathematics by Klaas Kramer, 1970:

a. "Suggested Instructional Materiali" by
and Ben A. Sueltz, pp. 295-297.

the Teaching of Elementary

Clarence Et}1 Hardgrove

b. "The Cuisenaire Rods" by Clara Davison, pp. 298-02.

c. "Multi -Base Arithmetic" by Z. P. Dines, pp. 303-308.

4. Read "The Mathematics Laboratory - An Individualized Approach to
Learning" Chapter 14, pp. 264-292. HoW Children Learn Mathematics
by Richard W. Copeland, 1970.

General References on materials:

Dale, E.A., Audio-Visual Method of Teaching (New-York: Holt, Rinehart and
Winston, 1954) .

Johnson, Donovan A.,'"How to Use Your Bulletin Board", How To Do It Series,
No. 1 (Washington, D.C.:National Council of Teachers oflAathematics,71gT57.

Kennedy, Leonard M., Models for Mathematics in the Elementary School
(Wadsworth Publishing Co;, Inc.). (lamesY pp. 9, 14, 40:41, 637b5 and 180.



9.5 Post-lssessment Test for Enabling Element 7

Select a set of concrete materials designed to teach a mathematical concept

and prepare a lesson plan to teach the concept to member of the class.



RENTON - CITY OF WASHINGTON

Teacher Intern Program

1.10 HISTORY

t

The Renton-University of Washington Teacher Intern Program has been
in existence since the fall of 1968 when it was initiated as the
Renton Work-Study Program. At its inception it was modeled after
some cf the proposals outlined in the Statement of Standards for
Preparation of School Professional Personnel Lemiing to Certgla----'
tion, commonly called the Fourth Draft.

During the past two years the program has continued to develop with
changes being made in the time sequence and the addition of perform-
ance tasks.

1.20 COOPERATING AGENCIES

There are three agencies involved in the development and implementation
of the Intern Program. They are the University of Washington through
its College of Education, the Renton School District through its
Department of Instruction, and the Renton Education Association
through its Teacher Education and Professional Standards Committee (MIS)

1.30 COMPARATIVE PROGRAMS

/ The Intern Program is one of several cooperative teacher education
programs presently underway at the University of Washint( -. In
addition to its relationship with Benton, the University of Washington
has cooperativ# programs with Northshore, Shoreline, and the Seattle
School District.

Nationally, the University of Colorado and the University of Maryland
are among those institutions of higher learning which have joined with
public schools in teacher preparation programs and the establishment
of teacher education centers within the public school setting. Several
model programs for training elementary school teachers have been funded
,by the DeOrtment of Health, Education and Welfare, Office of Education.

The RentoL.-University of Washington Teacher Intern Program represents
a synthesis a matey Of the successful aspects found in all of the
above mentioned programs as well as many others.

1.40 RATIONALE FOR INTERN PROGRAM

1.4. There should be a cooperative approach in the preparation
of teachers, Public schools, institutions_ of higher



Teacher Intern Program -2-
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learning, and professional associations should combine the
efforts of their personnel and the utilization of their
facilities toward the common goal of preparing effective
teaehers.

Teacher preparation programs should provide diagnostic
evaluation and counseling to allow a well reasoned decision
by candidates as to whether they wish to enter the teaching
profession.

1.43 Students of teaching should be provided an opportunity to
relate educational theory to practice by concurrently being
exposed to university -Based personnel and resources and to
field-centered experiences in public schools with teachers
as models.

1.44 The preparation of teachers she!2.1.-1 be based on attaining
-competency in the performance rif teaching skills and on the
manifestation of personal and professional characteristics
that research and experience have shown to be criteria for
effective teachers.

1.45 The preparation experiences of students of teaching should
be personalized and flexible to encourage self-direction
and decision-making, and to provide for individual differences.

1.46 Experiences for students of teaching shothd be systematically
designed to provide for preassessment, a logical sequence,
appropriate practicd%. and alternate learning activities and
resources.

_ 1.47 No one point of view regarding teacher education has been
demonstrated to be most effective. Therefore, the Renton-
University of Washington Teacher Intern Program model will
be an open system with a built-in intention to change, to
generate ideas and try them, and to constantly involve all
participants in the change process.

1.48 The education of teachers must be a continuous-process with
continued changes in teaching behavior. Since the key to
changes in behavior may be the teacher's self-perception,
preparation programs should emphasize self-Analysis and
self-assessment of teaching behavior and the awareness of
alernative behaviors.

1,4:; teacher e
at least fi
lifhin the
termed an "
personal an
knowledge o
(3) the int

lucation program should include an emphasis on
.re primary areas or domains with learning systems
aye areas in order to develop what is ,generally
ffective teacher". These areas are.(1) the
professional growth of the teacher; (2) a
pupil characteristics and the learning pro:ess;
ractive or instructional process; (4) the ,
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structure of knowledge and expertise in chosen curzicu,Im
areas; (5) a knowledge of the educational environment.

1.50 GENERAL PERFORMANCE OBJECTIVES

1.51 Interns will develop and demonstrate (a) a positive self-
concept in relation to the environment in which they will
be expected to work, (b) skills in interpersonal relations,
and (c) skill in self-dizection and decision making.

1.52 Interns-will acquire and demonstrate knowledge of important
physical, psychological, social, and emotional characteris-
tics of pupils at various stages of growth and development.

1.53 Interns will acquire and demonstrate their knowledge of the
important aspects (determinants) of learning and learning
processes.

1.54 Interns will acquire and demonstrate knowledge of the con-
cepts and structure basic to the curriculum area they have_
chosen to teach.

1.55 Into will`acquire and demonstrate skills in the instruction
of p ils as evidenced by identifying objectives, diagnosing,
prescribing, selecting, planning, organizing and using strat-
egies, reinforcing, and evaluating.

1.56 Interns will acquire and demonstrate instructional skills
that will result in (2) individualized instruction, (b)
growth in creativity in pupils, and (c) effective use of
group` processes.

1.57 Interns will develop and demonstrate their own unique teaching
style which incorporates those characteristics and skills
considered through criticism of experience and research to
he desirable for all teachers.

1.58. Interns will develop and demonstrate (a) skill in self-
assessment arld analysis of teaching behavior and (b) win"
demonstrate that they Aopt alternate teaching behaviors.

1.59 Interns will acqui,!,,. and demonstrate knowledge of the.
organization, procedures, personnel, facilities, and community
relationshirs of selected Renton schools.

.Intern wil demonstrate a positive attitude toward the
importance of" being an .educator in the broad sense by choosing
to he invol ed in planning, implementing, evaluating, and
disseminati,g educational programs within the educational
'sysicm.



Teacher Intern Program -4-

I.00 EXPLAWATIAIN OF sYsTill DE:-416"N

1.61 Areas or. Domains

As mentioned in the rationale there are five primary area
or domains in the model that the Intern Program utilizes.
These are:

- I. The Teacher

2. The Pupil and the Learning Process

3. The Instructional Process or Interaction
1

4. The Structure of Knowledge and the Curriculum Area

S. The Educatiomil FAvironment

1.62 Systems Within Each Domain

The Teacher

1. Personal Characteristics and Growth
2. Professional Characteristics and Growth

The Pupil and the Learning Process

1. Pupil Characteristics
2. Learning Determinants
3. Learning Process

The Structure of Knowledge and the Structure of Curriculum
Areas

1. Structure of Knowledge
2. Structure and Concepts Basic to Science
3. Structure and Concepts Basic to Mathematics, etc.

The Instructional Process or Interaction

1. Instructional Objectives
2. Diagnosis or Preassessment
3. Instructional Logistics
4. Instructional Methods and Modes
S. Instructional' Resources
6. Instructional Evaluation
7. The InstruCtional Sequence
8. Analysis and Evaluation of Instruction

The Educatiopal Environment

I. Corm unity

2. /Dis:rict.
3 Rill I ding

4 . C 1 a s rig om
,
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1_63 System Corikponents

Within each domain may be one or several systems designed to
develop competency. For example, the Teacher domain is
comprised of the personal growth system and the professiona:
growth system. Each system contains the following components:

1. Audience

2. Rationale

3. Prerequisite

4. Prea sessment

5. Performance Tasks

01
6. Learning Activities

T. Learning Resources

8. Evaluation

9. *Feedback

Audience

This component describes the learner for which the system is,..;
designed. In most cases the learner will be an intern but
the system may also be applicable to a certified teacher as
parr of inservice or a continuous education program.

Rationale

The component explains the reason for the inclusion of the
system into the teacher education program. Unless the
learner perceives the system as having importance to him, he
is less. likely to attend to it and to value it as being
important for him to accomplish.

Prerequisite,

This component states the enabling tasks or requirements
that must be met before entering the system.'

Preassessment

Where possible the intern should he given an opportunity to
assess his competency prior to beginning the performance
tasks within the system. !lased on the,diagnosis he.may
(I) by-pass the entire system, (2) TrUirm only selected
performance tasks, -'(3) perform optional tasks with the stem.

r
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Performance Tasks

This comment lists .those tasks which the Universitl', -
District, the PEA, and the intern deem to be imperative.
for teacher certification based upon what research and ex-
perience have thown. Both minimal tasks and optional tasks
will be included in the learning system. The optional
tasks will encourage maximum performance and allow for
individual interests and differences.

Learning Activities

This component lists those experiences by which the intern
can accomplish the performance tasks. Learning packages are
but one example.

Learning Resources

This component lists media, materials, and people which the
intern may utilize to accomplish the performance tasks.

Evaluation

Evaluation may be self-evaluation, evaluation by a peer, or
evaluation by a field associate, field coordinator, University
professor, or other designated persons. Built into the learn-
ing system should be provision for self-evaluation or peer
evaluation prior to the final evaluation. It is acknowledged
that some perform-Ice tasks will be evaluated bz pencil and
paper tests. Howe' sr, the emphasis and the ideal is to move
toward the evaluation of teacher performance on the basis
of performance with pupils_in an instructional situation.

Feedback

The component provides the means by which the learner, final
evaluator, or others can provide input for re-design of the
learning system.

1.70 EXPLANATION OF PROGRAM PHASES

The Intern Pro7ram consists of three. gases; Orientation, Exten-
sive Phase, and Intensive Phase..

1.71 Orientation Phase

Fir-A .year Interns report to Renton in September for a full
month andion a full day basis for orientation to the program,
the community, the district, and to the building to which
they have been assigned.
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1.72 Extensive Phase

The extensive phase begins winter quarter of the junior year
and contuses for three quarters concluding it the end of
the fall querter of the senior year. This is an exploratory
phase during which t%ey may be thrught of as "assisting
teaehers".

Bering this extensive phase Interns are under the direct
supervision of Renton teachers and progressively anA systema-
tically move thrieegh performance tasks designed to develop
their knowledge aed skill. During the three quarters they
may-be assigned to several grade levels to determine which
level they wish to teach. They may be assigned to different
buildings to widen their experiences_ Seminars are held to
instruct them in teaching skills.

For these three quarters and the w" ter quarter of their
senior year Interns are coMbining eheory with practice by
spending one-half day on campus and one-half day in Renton.

During the extensive phase Interns make two crucial decisions.
At the end of their junior year after two quarters in the
program, they decide whether to continue in the, program and
toward the goal of becoming a teacher. Should they continue,
they must make a second decision.at the end of the extensive
phase -- toward what curriculum area and/or what grade level
they wish to intensify their preparation and experience.
Upon satisfactory completion of the extensive experience,
that is, beginning winter quarter of their senior year, the
state grants each intern a temporary teaching certificate_

Intensive Phase

Beginning the winter quarter of the senior year the-Interns
move into the intensive phase. Their temporary teaching
certificate allows them to function with the full legal
responsibilities of a teacher and without direct supervision.
During this phase they may be thoeght of as "associate
teachers". They continue to complete performace tasks
within the learning systems of the five domains.

During the list luartvr of the Intern's senior year. he
i!; in Itenthn the full day rather than one-half day. At the
completion of the intern eeeerience each Intern is granted
a provisional teaChing 4ertificate.



TEACHER INTERN PROGRAM

Distribution of Tim and Phases

JUNIOR YEAR SENIOR YEAR

EAU WINTER SPRING WINTER SPRING

OMEN- EXTENSIVE PHASE INTENSIVE PHASETATION

ft:ri RENTON

U. of W.

Assisting bother Associate Teacher

TEMPORARY
TEACHING
CERTIFICATE

PROVISIONAL
TEACHING
CERTIFICATE

worth- Shaded and clear areas indicate that Interns spend one half day in
Renton and one half day on carAas during four quarters. Interns may
decide each quarter whether the time spent in Renton will he in the
morning; or in the mWternoon.



UNIVERSITY OF 1,7A--ZTON
COLLEGE OF EDUCATION

Professional Teacher .Education Prouen
Complers eattle School District),
Shore School District,
Worthshore School District

'-'lemutary Level, Clinic used

Abstract of Progralai

PART A

Focus of Program:

TEPFO Elementary Level is distinguished by four important features:
(1) its clincial nature, (2) its emphasis upon performance based behivior,
(3) its goal of a strong peer relationship all who assume responsi-

bility for the preparation of teacher interns, and (4) its involvement
of participants over a sufficiently long period of time to be effective.

The primary feature which differentiates this program from the more
traditional arrangement of having a "student teacher" in the classroom
for one quarter under the supervision of the classroom teacher, is that
the "intern" spends three quarters in the process of becoming professional
about teaching -le ;n processes and strategies under the gmidance of
clinical professors, field associates, and field coordinators. Clinical
professors from campus and cooperating teachers in the classrooms (field
associates) work together (in classroom and in a weekly seminar) to
consider the problems of a partnership in teacher education. The intent
is to immerse interns in teaching practices early, providing informational
and conceptual input through the on-campus clinic and practicun experience
in the classrooms.

To avoid Deedless redundancy among certain aspects of methocAt courses,
the on-campus clinic is organized around the themes of objectives, learner
chaiacteristics, development of criterion measures, prescription of
learning experiences, and evaluation. Another important aspect of the
on-campus clinic is the use of self-instructional packets by interns -

which allows for varying rates of progression.

Program Format:

Interns participate over three consecutive quarters. Students are
involved the first quarter in Science, Mathematics, and Social Studies
in the clinic in the morning and in the field practicum,in the afternoon.
Second quarter students pursue Language Arts,,Reading and Art in the
clinic in the afternoon and are in the schools in the morning. During
the third quarter, all interns are in the schools full time temporarily
certificated, under the direct supervision of cooperating teachers, and
field coordinators. Clinical professors do not maintain 'direct contact

during the third quarter.



Special Features:

1. Emphasis upon behavioral Objectives.

2. Temporary teacher certification granted to qualified interns at end
cof this second quarter.

3. In-service seminar for field associates, emphasizing collaboration
between field associates and clinicvl professors.

4. EXpanding role of field associates.

5. Emphasis upon analysis of teaching-learning processes.



PREFA3 '10 T=0F0 CLINIC MATMIALS

PAW B

The materials assembled under the ainic subject areas (Science,
Reading, etc.) are only samples of the materials used in the clinic.
Tarry of the materiPls included are nou be n revised. Therefore, the
contents of this section should not be construed by .the reader as
being complete or

RATIONALE

David Hawkins' observation that "all of us must cross the line
between ignorance and insight many times before we truly understand,"
summarizes the rationale for the development of clinic materials. If
one looks carefully at the new elementary curricula, he vill see not
only new goals to be achieved and new concepts to be taught, but an
emphasis on methods of instruction that elevates inquiry to a level of
importance in the classroom dbmparable with its role in the universal
development of knowledge.

Just as-chilthen should have the opportunity to observe, measure,
test ideas again and again in a variety of contexts, ask questions,
explain, predict, discuss, fail, and succeeds beginning teachers should
have similar experiences which, to a great extent, enable them to exercise
control over their own intellectual and practical experience fulfillment.
If not always successful through their own efforts, beginning teachers
should be questioned in such a way as to suggest relationships not
previously recognized or call their attention to unnoticed events.
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tc-ric.0 of P

ot cl,trved r

by tht: 13yrkor naive .

Stu.7-cnt: will

t.npt..cJ tc te cvdt-ne,:. of ;Idva;lcoe,

of ty;.-othoscc and 51ternativc; ;Ind explrrJzien of rsourc.L.'s.

Tezchigs ry be thusht of zs dynanlic of dvci.s!on-

isn,d rrdf.rection cf bchz3v:crs throush interr,ction.

tceei:er feedbac% ftc',*J t;tudi:ets tc continJuzly

-cl.rn-ify, to tr.-direct, to tti....rwlate .uith a sucction that locinires thv

child to ri.goncidt=r synthesire ;ha: ht already 1410;;s rd to

evalual-e h. cn product, CorlIA:niciltions in rathevItics ttachinz muc;t

.rler.,t criteria of preci:Aon and clarity but is also be -appropriate

.
for eh, receivers in ocher In other vords, the teacher Of

_vathe.inatics must knc matherettcs and be cble to communicate uith

children in the lan:Yui,ae f the subject: Teachers vill
0-

deztra.tc corpetence in ih:s compoR,mt foz a brOz.ld range of cubject

ratter because in arty ate troup one encounter children of many stpscs*

of dcyclep-,eot. every level the curretlu 1li includ(, seoltictry`

and rctional nulTbers-as well as whole nunbers.

Manasement skills .snd.tezLniques arc deronstratcd in the classroom

in ter;ns of orscc,iz..ation of both rater:els and activities. INportant

skills of psychological control Fill he deonsttatc.71 in the inanagemonr

cd;liponent2alsu. Record kepirzc; i essential in evaluation of progr:ss,

tut this does not ple..31.;. that every exercisz-cone by the child rust be



c,n! tht.,

(0..evvL

Ci1:;,),101/4:. Co

of :,,vcrof tk:chc-1::; :1;C 4:411

un quo vzys thilver in m.7ithietica.

Learnin;; 5 th( goal, troaOly statc0, but V113t it;

tlathematics? hat cdathuaties can thin child learn? 1;!lat hchaviels

win be evidnce that 1:o ha-s lew)led the t.lathematics pl-escribed for

him? If these questions. have been thought .through in 'planning ctages

and objectives have been sp:-cificd bellxvio::ally, then 3asesament of

pupil ach?.evc-int is m.7rely an e':,:ercise, not a chore. Competency in

this component of 0,011.;;Itipi; will bo demonctrate.d repentvOly, whethc±'

It is a "drill and practice leason, a 'concept development" lecaon,

oi a "problem-solving" lesson, It will he easy to state trivial

goals in behavioral terms; the real challenge 17q1 be in formulating

goals involving. higher mental processes and providing th setting in

which children can demonstrate their powers to move from the concrete

to the Abstract without losing meaning; to apply ideas in 4

new situation; to find meanings in a problem by analyzing a situation

and to express relationships in mathematical sentences; tdIsynthesize

several notions and emerge wiiI1 a new generalization; to choose from

among several alternative solutions to a problem a most efficiek

method.

Perhaps you will even tc1C to research a quesEion for which

there is not in easy answer. Bravo! There are many questions in

mathematics education which do not have a single answer. Sometimes you



iti sevetaL

the rc,::;J1t7.1 you hc,T,( for

fait for 1,:an of help

t n a

; p:Fticulat child.

: a tjvc.

nor.

By ropoltoc! evaluatin of your teael)in you find out thy you

nre not coml,nicatin effectively wi,th a child. If you tv't.d hi dip in

evaluating a lesson,a...range:f,ents vay be mnde foe an observer ov for

audio or video-taping so that you can see your -self in action. Conferences

with obscrwrs, porz:uit of no resources, and modification of your

own hehaviol:s may be needed. Then, teach the le5sen again to another

child or another group and evaluate your progress. Tar purposes of

self-evaluation you may wish to construct your own personal check- list..

In order that you may follow your own progress of perception and

conceptualization of the beaching process in mathematics education

it is suggested that you keep a "log" in which you record each day

some observation or personal concern you have about mathematics education.

This may also become a record of the sequence of your objectives in

___:-mathematics teaching and the modification of your objectives, in terms

of your own behaviors. In order to evaluate your teaching and

diagnose yourself you must establish some realistic goals within a

framework of your knowledge and personal philosophy. Your philosoph;'

of mathematics education will reflect your values and help you to

,

establish criteria for evaluation of your work. Do not hesitate to

seek help .'hen you need by reading, by discussing issues with other

students.and staff, by consulting faculty or field coordinators.



t',Orce

perr,on7t1 ree(.-,6 yor In

sectlnL of teri7hinG.

All activities in the mathemati so-,:tor of TE1'EO intended to

help student. 'Ach children mathcatics effectively -- and joyeuslyv

When children "fail", the teacher has failed. The team of helpers

in TEM) and the concentrated resources available to you are

assembled to help you and the children succeed in mathematics teach-

ind. and learninc

I

4./

1
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TreinDUCTiOii TO S'.1 NiDY CU )S

"Mathematics Education in Tan," which vas distributed previou:ly,
is an introductory stattment designed to orient interns and Associate toachors
to the remeral golls of clinic and field tctiv1Ms. You and yo,,:r afociate
teacher will want to read that statement Carefully, npw and from Lim?, to
time in the future, Feel free to discuss the clinic-field activities with
your clinical professor.

Six study. guides for mathematics ccivation.have been prepared for
your guidance in field and related clinical activities. The pattern
suggested was designed to lead the intern in a step-by-step progression
toward minimal competencies in mathematics; education expected of an entrant
teacher. Your interest may take you far beyond this level by the end of
the school year.

,Study guides and related activities and issues for the Area will be
' discussed in the clinic in the sequence indicated for,the first six
mathematics setsionsj one a week. Interns are requireq to check out on
each of the first five guides and sixteen objectives by the end of the
quarter. The.sixth guide Is for Interns who have gpecial concerns and
curiosity'aboUt the foundations of certain issues in mathematics.education.

Note that interns were asked in the general orientation statement to
keep a log of daily observations. This daily chronological entry need not
be elaborate; a. line a day may be adequate. Objective statements about what,
you have observed, ambiguities and questions whiCh occur to you, specific
,ideas worthy of further pursuit? 'philosophic considerations, or notes on
productive activities, techniques=or strategies will serve to picture your
progress during the quarter., Avoid vague generalities or evaluative
comments,, buttry to recordquestiOns or specific concerns of importance to
you at the time. At differenttimes Your focus Will be on.children's
reactions to a learnig enVironment on specific concrete learning materials,
on interactions, on differinCinterpretations'of purposes or objectives, on
,pupil evaluation and parent conferences, or other aspects of the situation
in which you are working. Be analytical and constructively critical.
Reflect your changing self-image as a teacher of mathematics in the
elementary school.
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of clin1(.0 and,
ItTle,ing activities des
based; toe designated by o
carried out in the t,chool

it ,:tivitte..

iy Ili e ) II. t,c R I trl

I" t t b.

ton t i41,c,or f le a iat

This outline is :rely a; ind a ion of rinim;,4 that

ray see the scope of activities in
clinic and field experiences to fit vout r h.. 01

situation in which you ar: worinz., it is m 'e

rIpropriate for you to work on one obje,tive in .the yld't i another
because of the situe.tion, although the VtajOr area 1.; i.lx be taken up in

sequence in the clinic. You may wi.,h tr, consult both cboicA professor
and field associnte concerning your pai:.:icu!nr sequence.

you') I be engag,-_,ci: and.

Area I COALS AND BEHAVIORAL OBACTIVE.:

The intern will

1 categorize goals of elementar) school mathem4ics by domains (cogniti e
and affective), and as tliTy relate to mathem4tical content, thought
process, or personal- social objectives by i

(*) classifying, stated objectives or goals 1

2 identify objectives. written in behavioral terms and formulae
.objectives in terms of anticipated pupil behaviors by

(*) selecting and writing behavioral dlojective:. for mathematics

instruction

identify objectives which are implicit in mathematics instruction
observed by the intern by

(**) observing a mathematics lesson and recording what appear to be
the objectives in-term-, of children'S behaviors. This list
should then be checked with the teacher observed to find out
if be or she had additional, objectives.

f
write a sequence of objectives relat4d to a specific area of
matrematical content by

(*) formulating objectives in behavioral terms as part of planning
for a lesson then for fl unit or sequence of lessons.



A r N

1h4: t r ri 1.4

!,) taz tc polin± iv +.,11,(.-i 1.1 .r;C, 01' rirt11.,Ii: 011'i 1 '; t 1,1 ,e;

wh...ther attale.,:d an objezAlvt: fef ji,Ve411'

fot hit., or .te dia:{"MOn_ i t'
iu mathc,r,

of actief

Ool sole ting, with the cooptrat(on of-the 4Stic,cifite teaehr, thr

chilren who may be considered representative of a giv,'n grad

level in mathematics; testing or inteiviving these children

to ruE-,sess their levels of attainment and identifying concept

they de not uaderstand or cannot apply; and planning a sequent

of tuteriarsessions to bring each child to mastery of an

pp lace objective.

rvcoz.(1an:! interpret data on exceptional children, identify Level

o 41ehioyunent and specify areas of needed teaching or rettching,

(rTlorattun or enric.6ments by

seVeting, t4Lth the help of the associate teachel, two child re

one i4 need of.remediation in mathematics and the other an

able learne.: in need of enrichment'or acceleratetrit-4n mathemat..

identifying their areas of mastery and lormulat(ing .-typotheses

about profitable objectives; guiding these chilVren to higher

levels of achievement.

plan, teach, and evaluate lessons in mathtmatics by

(,-;r) formulating objectives, selecting strategies and materials,

carrying out plans or modifying them in progress, evaluating

pupil attainment, and evaluating 9e lesson by listing both

strengths and weaknesses in the p an- This may firsc be don(

with the lessons carried out in onjunction with objectives-

(5) and (0, later with larger roue instruction.

a

Area III MATHEMATICAL SUBJECT MATTER'

The inern will

8 identify mathematical concepts in the elementary school curriculur

which he has not yet mastered and exhibit mastery of these concept by

(*) taking a diagnostic test in mathematics and identifying areas

of weakness, working on these concepts, and demonstrating

mastery by th,, end of the quarter.



Th fntg.lo

(") lielvcOni'. an otijtcliv, h r414t-,,71cot f:J.,to.14t

of the conctpt iavolvcd, t'Ine an ,(WIroprItt. !;11 (sr ruatW.ni:,

aid, and us iii it in a teaul;iii .1;ituit.i.n to effect learaiii6

of the concept.

1.0 indicate familiarity with Use school ai4ttict'!; tv.F;ic elcataty
mathematics prograTri- by

(4) charting the scope and sequn'cc,of topics in'grades g through 6
as indicated by the content of the basictbo,ak, -serie6 used

ip the district and comparing this with the pet or tca,:tbooV

series used in a neighboring school district'. .f

11 prepare 0 file of notes 'on available:learning;aids,
the purposes they are designed to serve, aad,hoi: they Oay.ial'u"pd by

(*) examining a variety of materials in the clinic ataein the school,
using theai with children or with peers, and'cvaluatint their
usefulness for different purposes.

12 become.acquaint:e& with the professidnal'assOttations for teachers of
mathematics and,with publications primarily concernrwith instruction
in,mathematics by

.(*) summarizing three articles about elementary 'school mAtbematics.
from The Arithmetic'Teachor or other professional publichations,

13 plan and use an enrichment activity by'

(**) preparing and using trworksheet, game, or special activity as
mathematics enrichment in the field classroom.

Area V TEACU1NG STRATEGIES

The intern will

to

14 develop a repertoire of. teaching strategies for 'concept development,
guided discovery, exposition, drill and 11,ractiCe; and he will develop
criteria for selection of a strategy for a'given situation, considering
objectiv, characteristics of the population of children, mathematical,
content, or other influencing factors by , ,

(**) planning and teaching lessons as indicated in'objective 7, but
with special attention to stratnies of instruction and viable
alternatives for a given set of oblectives, pupil-teaeher
interaction, techniques of analysis or teaching, and.critmxa
for evbluation of teaching. Each lesson plan ghould include a

.r.;.'"2



iitkd 4 cl:,tiiyr of t:w lnt4,0 14,r1(0)
diff.,rens ank; pla,?...c pa'tPt

faCtory 1%et I I wt%tt

plan, n&inistex, 4-144 evaleate a Of r.( ';7,
PIO ic class by

(*4) writing fel%son plans for ah vorirc-clas for a un t. of work,
modifying lessuns yomopay to day on the bois'of feedback frot:,
pupil performance; provkding for individual' diffsrences within
the class ) and Cvaluat4ng pupil progress. These lessoms should
be evaluated_by-the intern and the associate teacher 07 other
obseriier,fro Haversity of school district.

Area VI WAYS OF THINKING ABObT THE LLIARNING OF MATHLVAT3Cf.;

lb,

The intern will

synthesize differing points of. view and tclated re5earch on a basic
issue In mathematics by

(*) reporting the results of selected readings and applying findings
in 0 taching.sltuation-.'

+It



Amtdon. Edr.and and Lli-.7abt,th Hunter, luyovien TeJehin$7,

la ,A re -action Ncw Yorr Holt kinehact,

Cheney, Marg 'cq. A Plot Study Lvoluat ing thin Vevelopent Specific
Mathewatical Concepts of the Firs ".4ade Level. U. of W. master's Ther,is,
1966.

D'AugulA,ine, Charles H. Multiple Met of Tea h Ma 1 9 t

Elementary School. New York: Harper and 19M. Chap. II

Dutton, Wilbur H. Evajt nr, 1'c, pi l_ Unctar

Cliffs, N. J.: Prentice Inc., 1964.

Flanders, Iled A. tinalyzlnr, Terich'inz B havi r, Reading, Mar ,: Addison-
Wesley, Publishing Co., 1970.

Grossnickle, Foster E., et al. Discoverfna Meaninh in Elementa School
Mathematics. Fifth Edition. New York: %Holt, Rinehart and Winston, 1968.
Part 111.

Kennedy, Leonard M. -Guiding Children 'to Mathematical Discovery. Belmont,
Calif.: Wadsworth Publishing Co., Inc., .1970. Chap. 16.

Marks, John L. Teaching Elementary School Mathematics for Unde anding.
New York: McGraw-Hill Book Co., .1,65. Second Edition. Chap. 14

yi

Pi Lambda Theta. The Evaitiof Teaching. Washington, D. C.: Pi
Lambda Theta, 1967.

Riedesel, C. Alan., Guiding-piaalta in Eleentary School Mathemiltics.
New York: Appleton- Century- Crofts, 1967. Chaps. 15 & 16.

Scheffelin and Scheffelin. Academic Therapy. 1970. See checklist on p-61.

Spencer, P, L. and Marguerite Brydegaard. Building.Mathematical Competencel
in the Elementary School. New York: Holt, Rinehart, and Winston, 1966.
Revised Edition. Chapter /4.

Tyler, Ralph W. Ed. Educational Evaluation: New Roles, New Means.
'Sixty-eighth Yearbook of the National Society for the Study of Education.
Chicago: University of Chicago Press, 1969. Chapter ITI (BlociF), Chapter VII
(Thelen), Chapter VIII (Lindvall and Cox), Chapter X (Flanagan).



sit

ft .

C asp' ar

be

tip: pt.

in tho iYo

k

t

!; 1 n c'u I (4 h 0:2,7;

to 1./7: LL.l.rrt;

tco;_hivt,

Ihe )jt:t cr f .L.1;4 fic10

ilt,Liv,rint of :!nd ro.;)9t;ihtittfc:%,

1.0 PerfolczmCe in instructional
settings designed to facilitate
a study of the nature of science.
Topics max include the-folloWng:
1.1 nistorical development of

scientific kncwledge.
1.2 How information is obtained .n

science.
1.3 Tentative natuze of scivitific

knowledge.

1.4 Formulating models.
1.5 Terminology relative LO scientific

inquiry.
(Instructional settings for 1.0 above
may take the form orieadings, lab-
oratory activities, lecturc-discussions,
small group discussion, inVited speakers,
etc.)

2.0 Performance in instructional
settings designed to facilitate
the development of inquiry skills.
Skills may Anclude the iollowing:'
2.1 Prelab'

2.11 problem identificetpn
2.111 questioning

2.12 demonstration
2.13 giving instrectioas

Field

1.1.0 A constz.nt manitoting of one's
orris C1c6t,e00:1 hAz..vi-o i. to ient.;fy

performances vonsif,tent with
or inconsistent vi.th the 11:4ture

of scientific inquiry.
1.2.0 Identify poaLible 41ternativ(:

teachins appro.:1012s vhea bahzv;or
is inconsistent with the ns.turc

of scientific inqul.ry. '

1.3.0 Prrctice a)ternatives

2.1.0 Practice behavior relatod to
pre-lab, lab, and post-labs in
context of established curriculz.,
(currently used in the school or
class) and through lessons from
experivantpl elemtntary science
curricula..

2.2.0 Monitor on behaviei
2.3.0 Identify oun strengths and 1.:eknessc
2,4.0 In subsequent lessons meximi.ze

strengths cnd remediate uenktesse
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-1. )1
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.2:3,
2,1 i'o!,4 b

2,11 1('dt,LtIro

,

2.3i3 LW1,0020i; to cloc..:,ticq,r

7311% fA_Iodcat-

btuJc'ot.

3,0 Pc-r-fuoce iv infqvvttion0
setting.f.; Oc:,i17,oyi 0.= dcv.,lop

genern1 skiilv.. :".11 .f..4 inAwIc

the folic '
3.1 Reinforccrnt
3.2 tRie of.Sil(ince

3.3 Olniervatiob of' rtudQnLba;;viol-
3.4 Developin/ l Voeaulavy
3.5 Asnessin cnterins. bellJviot

. ,

(1nStructiounl settinst; for',72-.0 end 3.0

nbove may take the form of-'micro-teachirtg',
modeling /usiull both vritttn, and videotope
models', using classroo observation
instruments, etc-)

'0 Cooperatin

tv10,ci!

-prc-la,
Co of cnto!Ail.!
And throt.0i
ç1erL.11tary scicoc;-:

3.2.0 fl'oitor oro ttot
3.3.0 Ideotify ey
3.4.0 In cob7:11U<Ait

StrtmL111 otl
01,4.

I

Teacher

1.0 Spcttc the intro
1.1 Establitb coe

with intern
1,.2 Monitor intern Loh;,:v101-

1.3 Provide fcodb.7.!c.

I Aid in letr.on fc1cL 1c 7;:4,1,

1.5 Provide iril,..,rtAnt-i,cm on pup-0s

1.6 Sucgect alterntivr,';.:pproLch

to instruction
1.7 Yrovide guid42nco iii iiti.yi.

instructional-cprozaz=5

1.8 Pide instructional
pupil u7-c.

--2.0 Evaluate intern 'pr.--for%!-:;

-3.0 Providc-fec01;ac tn di-tLr;ct 1%eld-

coordinator
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1) 2) nce!.:31, 3) w;th i.
1 CL* V., 2,

Fic:.7c r.:71

Consisl,c;:t 1,r21 inconsio
v/Inco.fry tent with

Inquiry

of fo:

14,, to to 1)0

ifnv.o!%tic..oticn i1 1 o onf::

01,3 text.

/ 1 /

2. Tc,oc1r rt:I.:eQnt5, to r[:,:lte prpose of irNetil;;:-
.

tio:1
Szcs .nrc 3skece: to oxp7slin thc:
rconon for porforl-,1r.c. tieif//I

TCcC1;,:r anS f-t.",:ecT-An to ..1c,to to

prevTcuo uo;,
the r;-.t-,:ro of 05.5

question vill proh'oly cue. studont:,;

to the previo work.

/ / / /

4. Tecchct sLotcs problem to be invetig:!tcq
/ / / /

.
Teacher relates invcrication to previous vor'e

Explr:nctien: The tvaCher will probably ,use so:110 cue

to identify the 14.,mi1iar materi31.

/

Direct on on Conduct of the lnvestication

I

1

1

1

1

2 3

2 3

2 3

2

2

3

3

1. Teacher Eives stop-by-stet directions for prrforn-

ing invcStivaticn 1 2 3.till
2, TeAcbc, 01-5c.u5c_n potonti.1/ difficulties in lab

1 2 3



ConE-,irtent

wiinquiry

3. Teachr te ce 7,-casucill;:s 1

/ / / / /
4. Teacher explains ho;: to work 1:2thetical problv_r:Is 1

/ / / / /
5. Teacher arks students to prepre a vritten report

of the investigation 1

/ / / / /
6. Teacher rkcs stateent al,out safety precautions 1

/ / / / /

cut r2

2

2

2

2

tent with
inquiry

3

3

3

3

Student: Identification of Problev-, for Investigation

1. Student resti-ites investigation theme described by
teacher 1 2 3

Explanation: Student Lierely reiterates that the
! 'teacher has said about the problem or

theme of the investigation.
/ 1 / / /

2. Student states purpose of the investigation 1 2 3

/ /,/ / /
3. Student relate investigation to previous work 1 2 3

/ / / / /
4. Student states own problem for investigation 1 2 3



Sample Assignment

SCIENCE - TEPFO

Assignment V

Objective: To assist the intern in identifying teacher and pupil
behavior relevant to the investigation period.

Sequence of Activities
1. Introduction to written description of pupil and teacher

behavior relative to the investigation period.

. Evaluation of items on a three point scale.

3. View videotapes of teacher lessons
a. Record the behatlor observed by placing a check mark in

the spaces provided (/ / / / /) below each item.

4. Discuss observations.



uNivLnsIly
College of Education

Evalyati(,n

Directions: Beside each item you will rind a series of three celens lahelec2:
(1 consistent with inquiry, 2) neutr.al, 3) inconsistent with inquiry.

1. Check the category (1, 2, or 3)- best describing each
relative to the inquiry approach to teaching.

2. Please rate all itu:es

Investition
Consistent
w/Inquirl,'

Teacher: Identify Critical Aspects of the Investigation

1. T6cher asks student to observe some object or

Neutral Inconsis-
tent with
Inquiry

phenomena 1 2 3
/ / / /

Teacher asks student to describe some object or
phenomena 1 2 3

/ / / / /

3. Teacher asks student toexplain why (causality)
or how (mechanics) some phenomenon occurred 1 2 3

/ / /. / /

4. Teacher describes observation student should make 1 2 3
/ / I

5. Teacher explains uhy (causality) or how (mechanics)
some phenomenon occurred 1 2 3

/ / / /

6. Teacher tells student his procedure is wrong 3
/ / / /

7. Teacher sits at desk or leaves room 1 2 3
/ / / /

Teacher: Response To Student Questions About Investigation Procedure

1. Teacher responds to student question about
investigation procedure by suggesting a process
for answering querstion 1 2 3

/ / /

2. Teacher answers student question about investigation
procedure with an analogy 2 3



2.

Consistent Neutr:0_ lncensis-
w/inquil-y tent

Inquiry

3. Teacher refers student question about
investigation procedure back to student 1 2 3

/ / / /
4. Teacher gives direct answer to student question

about investigation 1 2 3

/ / / /
5. Teacher performs part of investigation for

student' in response to question about procedure 1 2 3
/ / / /

6. Teacher says or does nothing, in response to
student question about investigation procedure 1 2 3

/ / / /

Teacher: Evaluation

1. Teacher grades students on lab procedure as
they work 1 2

/ / / / /

2. Teacher asks leading questions to evaluate
student work 1 2 3

/ / /

3. Teacher moves from station to station 1 2 3
/ / / / /

Student: Identify Critical Aspects of the Investigation

1. Students make o-,2n observations 1 2 3

/ / / /

2. Student asks for help with investigation procedure 1 2 3

/ / / / /

3. Students prepare a written report of the details
and results of the investigation 1 2 3



Sample AssiL;n:lent

SCIEICE - TEPFO

Assignmfant' VI

Objective: To assist the intern in identifying teacher and pupil
behavior relevant to the post-investigation period.

Sequence of Activities
1. Introduction to written description of pupil and teacher

behavior relative to the post-investigation period.

2. Evaluation of items on a three point sale.

3. View videotapes of teacher lessons
a. Record the ehavicir observed by placing a check mark

in the spaces provided (/ / / / /) below each item.

4. Discuss observations.



(-412

Coil

Dircctions: ,'Ll; it a

1) Consi.stent incviry, 2) 17outral, 3) 2::cr':,,f'ift inc,;;ry.

I. Check th catei, c (1, 2, or 3) hc::
relative to th,:: ap;',roa to

2. Ple.:-!se rzte all

Post-

w/Inc:ui

Teacher: Data Lcductio:i

1. Teacher asks students to graph or othez%:ise

tent. v;

Inquiry

organize data 2

/ / /

2. Teacher tells student his results are incorrect 1 2 3
/ / / / /

3. Teacher works mathematical probles for students 1 2 3
/ / / / /

Teacher: Interpretation of Lc-sults of Investigation

1. 'Teacher asks students to compare results among
themselves 1 2 3
Lxplanation: Comparison may fie ri%nde in a large
.group or in small groups, etc.; the essential
factor is that the student is allowed to talk
over his results with other students.

/ / / / /

2. Teacher asks for divergent interpretations of
results 2 3
Explanation: Teacher solicits responses
different frond the first explanation given by
some student or from the opinion

Example: Teacher asks, "Does anyone have a
differertt interpretation from the one given
by student X."

/ / / /

3. Teacher asks students to identify regularities
in data 1

Explanation: Regularities refers to the logical
consistencies that may be identified in the data.
Example: Teacher asks, "From your data, cen you
tell how many degrees the sun moves in an hour?"

/ / / /

2



4. Te;acher

of error or voTizahility ac .to
Exz47.p1e; 7c.z.,thcr viLid C. t!,y

poc:Ablo for tLc of ,T.olto
we

/

5. 1e11;'1 EL..oz:, to l',4L(

/ /t-/ / /

2

2

6. Tez4hur af! studc:,t !o svit
with evi&uce fIcer71 1 2 3

/ / / / /

7. Teacher ar,ks dci to relate coc1s to
past re:,ult:: 1

/ / / / /

8. Teacher af;k::: St.1.1t to tc jri.t i our. fro
result!,

Explunntion: Refers to Stot(critS de:.cribinz;
uhat "vi ll be given curtoin couditivas.
Exazple: Teacher state, "Frcm the plot of
reported eartliquzIkes euvin3 the year, whcre vf)ule.:
you expect the m3jority of earthqu. to cc u:
in the ye.:r 20007"

/ / / /

9. Teacher asks studentc to pl'or,no
gatic 'ttd by results

/ / / /

10. Teacher identifies r;ourccn of (Aro: c,r

in the eilta

/1//I

Votitjl]ty
I

11. Teacher describe, conclusionn students should deduc
from results 1

ExOmple: 'readier states, "This is he conclunion
Votevpri.t.ltion) that you should dr;lv froo this
Investigation."

I// /

12. Teacher svggf$;ts that al 1 lu0(,z, should arrive
at the sawe conclusion

/ / / /-/
2

/ 3



Student:

1. Sruf:.%ts c:/1//I
2. Stue.L:.

/

Stue en r,

1. ic

/ / / /

2. Stelcts eiscu'r,s d rcta

of rults
LI / /

3. Studt regulztril,je:;

/ /

4. Student ieclJifics courccs c;1. orror or
variility in the dAa

/ / / /

5. Sruilcot

r-xptio;!: infcicncc is trquir(Al
either deeuctive or inductive - if douctivo,
it will .statc: crz,cteristic of Lk.- thin-6

- if inductivo, th tatttnt
UF2 an *7147,v.pt to thc pzrtic.u/ar.

/ / / / /

Student support!; conclusions vith ovidol'st, fro
the investigation

7. Student relates conclusion to past results
ExplenItion: The student response will.have an
explicit reference to results olqained in previous
invert-igationn.

/ / / / /

Student mar. predictions frotults
/ / / /

Student ptoposes investicatton suggested
by result;

7

1 2 3

2

1 2 3

1 2 3

1 2 3

1 2 3

I 2 3

1 2 3

1 2 3



teat

lryr;:y

10. StuCir,t tc:1.t.r if ,ct-,--rtifc-ar. a:c

correct 1. 2 3
/ / f / /

11. S1rc2cr,t

Shc,:le LT 2 3
/ / / / /

12. St:tLIr try tc rL ccr;.tts i%teritr:tic%
of relts 1 2 3
rxp1anz7ti.on: overt ,ettr.::Tpt iz to auee
on a single interpt-etz,tion_of the zer,ults. This
attempt ba initilited by thc- teacher or by the
Etudc-nts.

I// f'



CCLLI:Ca.: C7 E.7-5.7-2.AT'i::,N

-

The objectives for the program in readfna are designes
the intern pracaiee and refine his sTaill in the aeh:na ra.a.tsiag.

cn thc: prcc.,-:a:: is cs=1:1e-,,c, is ch:1,2::7. e sh
be able ts:

1. Identify comten.:7nts of reading as they relate te a nsael
reading process and identify those campsaents as they apt:
the teaching-learning activities of a reading prcgram.

2. Demonstrate knowledge of phonic and structural analysis skills-

3. Successfully teach Word attack skills as a part of the reading
program.

4. Demonstrate knowledge of the comprehension skills essjiial
to reading of narrative and exposition.

5. Successfully teach comprehension skills as a part of the readinc
program.

6. Demonstrate the ability to plan and teach a series of reading
lessons which include sequential skill development and review.

7. Identify those areas of readiness esseniAal at the grade level
and set up learning situations to develop those abilities.

8. Select, construct, and administer tests for the purpose of re-
cording achievement and diagnosing pupil needs and use the test
results to plan for further instruction.

9. Show acquaintance with children's books and with other kinds of
reading materials utilized at the grade level, including audio
visual aids.

For the purpose of the course, objectives have been implemented by
designating tasks which interns bust complete successfully in order
to receive credit for EDCI 360. The starred tasks on the following
pages are required of all interns: In addition, three tasks will be
selected by the intern and his field associate and will.become part
of his requirement. Successful completion of the tasks will be de-
fined as completion of work which is acceptable to the clinical
professor and to the field associate working with the intern.
Checklists for assessing the quality of the work will be distributed.
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#1mlye,Lir,of'

tPV1Y madinc OtTfrcofr

sit-zatio !,11ing; .te.lchtns

to &.,!elo7-, =fl.t 1,-orz or thesf:: ef

readirot percrtion,
cocial anj ettcf-tiv

.S.,qcnc r t thref:,

for devolopinv: rC ft.
evclopr,nt, acs t1

rostic: tirzt to r_heak for rete:Itbins

ped presert0Lion of independent practi_et

traterial basc4 an diapoais group ter.
attiuttien),

Unit V, tpwra ...s en and-Ver:abull y
i

grkter:n .6./s; i

: / ----,-- \

---4-Irriod teach a lerson ih vo:1-atsularyret t-,) e,Nle r.,r- m,Irc chil4rc'n

0 *lac and ,execote stz-ct.!::: for dp-i C. &

literal tepv.ehensi:vi.-, of narravc

izpartaut ev14t.14 crcic viqnn

icU1y t,',c,ti in tc:.4)03110.1 creat-iv

rlr-a=tcs, or,J1 Ttadin, iec!t:st"on, Etc.

4 Plan nnd excciite teg f dev:rlop:hs t,r,

nferchc, plot-structural,,rQ-od-and-ihtcnt,
reeovition clia-racebr traits, anz other

interpr(qiNc tasks for cen;)rOlehn ..t)f narrl-
thtive epc,Ifie, for ...10:n2117,,f,

hiereirchie ant! Clyr4;r:Arret Tay;)

4, plan and cr:c ,,rrarcz, dcvring appt- 1:1'j "."
4 CI,

cistion-criiic4 f-i1c41y
style, intent, olrpose; czc



Untt Cn.lt

rf iii. Ico,r lessonr,

for teleltin,:, ie

.ill ire-led ce feit4.11

resNfon er:ch level of

doTprd.on5ten; odeqnistrecien of e !i.enestte

test to for compotenc), alt the higher

levels es.` comn:::heesien; ereseription for

retasehing and ire:ependent practice mater ill

based on diaencA: end/or prl?scripticn of

further wor% at oppir levels.

ldentif,j fcetscructere in exeesi-

tory wririeg.

Pion strnteeies or developing expository'

comprehension of selectec: materials (making

teneralizations, cencletiens,,using
direeeloes, ett,) as outlined in Shoreline

Guide and developed in Clinic or en

1, literal' level
2., extra-literal level
3. -critical reading lave).

Sequence a series of at least three lessons

Joe teaching comprehension skills in exposi-.

`tiOn. The lessons wi11,i4clude an initial

skilldevelonment session at each level of

comprehension; administration of'a,diagnostie.

test to check for rompetenceat the higher

levels of comprehension; prescription for

reteaehing and independent practice material

based en diagnosis and/or prescription of

further vork at ueper levels.

Construct clov .! exercises for utilizing

structural relationship information in

assessing end teaching, contextual decoding.

Unit VI. *elanning a Reading, Lesson.

Intern rusts

* Use duty from testing and observation of still
devel4Ment to 1) identify appropriate obicc-

ttves for a.readipg lessen, 2) state those

objectives in such a vay that learner behevior

is specified, and 3) develop a plan for imple-

zentingeneh objective, seqUencing learning

oxperlenees and selecting appropriate lehrning

:resources.,

Approxte Responsihility
clat:C for chzle-cet-

C ,P & t,e1,

11/11 0.P.

1, 11/13
2', 11/13
3, 11/13

Winter Quarter

1) 11/20
2) 11/20
3) 12/2

C.P,
C.P.
C.F.



TUFO: READING
page 5

Tasks Approximate Responsibility
check-out date for cheek -out

Unit VI. Continued..

* Identify a skill for focus and plan and teach 11/20 y,A.

one reading lesson to a group of children,

Vranning is to include assignment and correc -
tion of'independent work appropriate to the

lesson.

* Plan and teach.a sequence of five reading 12/2 & COP,

lessons to a group of children. .Planning
muut.include identification of focal skill
for each day, check on skill mastery, and
re,)iew of skills as needed.

* Plan And teach the reading lessons for all 12/7 V.A.

children inthe class for one day.

Plan and teach the reading lessons for all 12/16 V.A.

children in a classroom for the period of a

week.

'Plan and hold a conference with at least three 12/16

students. Conference objectives should focus
on vocabulary knowledge and comprehension of

a booty that the child has read.

1) Plan. and 2) teach work-study skills required 1) 12/16

in the content areas. Student will identify 2) Winter Quarter

an objective, write the appropriate behavior,

and prepare a set of teaching strategies for
one of the following:

a, graphs, charts, maps, diagrams
b. vocabulary of special fields
c. thought patterns and/or organizational

e/schemes for a particular field

Develop a program of supplemental enrichment
activities for each level of grouping in the

classroom,

Spring Quarter

.Unit VII. Children's Literature.

Intern must:

* Read at least 20 children's books at the primary - 11/16

level or 10 at the. intermediate level and prepare
. cards for,the books, giving information. on the

-type of book, approximate level of difficulty, com-
prehension. skills to be developed,-vocabulary to
be explored, and any other pertinent information,
Cahs Will take the form of job cards.

c:



TEM): READING
page G

Tasks Appr oxi ma te Responsibility
check-out date for check-out

(nit VII. Continued,

Formulate good conference questions for at, 11/16

least 5 books, (Individualized Reading
Instruction),

Choose or constiuct an interest inventory 11/4

appropriate-te the ,grade level taught.
.0.

Administer:r.he interest inventory'to at least 12/4

3 individoals, 2 small, groups, and one whole.

class. I

Summarize the data from .the interest inventory 12/4

in a form whiCh could be entered on the\child's

record, IndiCate two possible uses of the

information.

-* Show knowledge of children's .books by suggesting 12/7

At least 10 books of interest to children \,of the

grade level taught.

* Be able to judge the approximate reading level 12/7

of at least two trade books, Readability
should be judged informally and by one of the

following formulae:*
a. Lorge. c. Spache

b. Dale:Chall d, Fry

-Unit VIII. Analysis of. Reading ProgramS

Intern must:

Be able to distinguish between the following typeS' 12/14

of elementary reading programs:
a. basal reader /.

b, individualized'
c. linguistic
d. language-experience
B. i.t.e.

Makean operational description of the strut- 12/14

ture and content of one representative set of
materials in each of the three reading'methodc-
logical fields: analytic, synthetic, and eclec-
tic, drawing comparisons of the three materials.

C.P.

C.P.

C ,P ,



Ti.TFO: READING
page 7

Tasks

Unit VIII. Continued,

*41
Approximate Responsibility

cheek-out date for check-out

* Analyze reading apppoanbes which have been 12/14 c r,

used during the quarter, noting. strengths .

and weaknesses of the approaches and noting
the reactions of indivijuals to those approaches.

* Make an operational description of the strut- 9/28
.cure and content of one set of reading materials
used in the classroom and analyze the stated
objectives of those materials and tha strate-
gies used for attaining ene objectives.

* Demonstrate fi6ailiarity with at least .three. 12/14
learning resources for the teaching of read-
ing and shop knowledge of the potential uses
of each in developmental and corrective
reading lessons.

Distuts critically Ow following phonic sys- 12/14

toms for the teaching of reading:
a. batic reading
b. Open Court

Words in Color

Distinguish between the following alphabetic 12114
approaches used in initial reading instnuction:

a. Unifon _
b. Diacritical Narking SyStem
a. ArtgficialOrthography,
d. Initial-Teaehing Alphabet

)

Unit IX. Administering Tests; Interpreting Results; CenfereaCing with Parents

Intern must:

Be able to administer and score group reaclitg. 12/14
tests.

* DeVelop .a system of cumulative record keeping 11/2C. .C.P,

showing. individual. achicVements in reading

-Keep student 'records for 1) individuals', *2) -I) .1.9.49"

small groups (record of skills. taught, Mastered, *2) f0/19
and reviewed) , and 3) wIlv3e class (reeords_of\ 3) 12/14

and stories ;;:ausllt). Records are to bet

kept for .speriod of at least olio week, 'al
should show Sequence of the reading. program, pupil
progress, and diagnostic Information.



TEM:
page 8

Tasks

Unit IX. Continued,

Group children within a classroom for .

ceading, if that manner of organization
is used. This procedure may require con-

_

struction of test device, administration
of test, or analysis of existing data.

Approximate Responsibility
check-out date for check-out

Spring Quarter

inVestigate pupil 'achievement as measured on 12/14

standardized ,instruMent. Illustratemee-
aured-achievement by plotting line or bar
graphs for each child, showing some or all

of the follow5ng information:
a. chronologfcal age. (C.A.)

b. Mental Age (M.-A.)

c. Intelligence
el, Reading level (grade/month)
e..Rcading comprehension (percentile or grade/month)

f. Word knowledge (percentile or grade/month)

g. Reading speed (percentile or grade/month)

Construct and administer a skills inventory 11/20

to at least five pupils, basing the inventory
on skilldevelopMent work done in class.
Inventory Tust be scored and results.u&ed

to prepare a diagnosis andjuggestions for

further,teaching-

Administer and score;at least two different
standardized tests to each of the following:

1, an individual Student
2. a'small class of 3-5 stpdePts

3. a whole class of-students

1).12/14
2) Winter Quarter
3) Spring Quarter



UNIVERSITY OF WASHINGTON
College of Education

READING

Pre-service elementary teachers are offered one course in reading,

EDC&I 360. There are many skills specific to the teaching of reading which

must be included in the course, In addition, it is advantageous for students

to have background in linguistics and in children's literature. Because

there is no prerequisite to the course, most students do not have experience

with those areas except through EDC&I 355, Language Arts in the Elementary School.

The scope of EDC&I 360 will be broadened, therefore, to include a unit dealing

with children's books. This unit, together with those on vocabulary development,

linguistics, and language acquisition will be correlated with EDC&I 355 in order

to capitalize on the carry-over from one course to the other and to eliminate

unnecessary -repetition.

It is intended that this program prepare the. interns to successfully

handle the reading'programs'in use in their.classrooms, There is a concern,

however, that they be prepared to use other reading programs which they

may be asked to ube in other buildings Consequently, an attempt has been

made to give students' a broad base of experiences withreading instruction and

to provide them with oppOrtunities to focus more closely on one or two

approaches.

Personnel Responsibilities

The following list of clinic and field activities represents one possible

assignment of tasks and responsibilities.

Interns

Clinic. Field

1.0 Performance in instructional settings
designed to facilitate a study of the

nature of reading.
Topics may include the following:

1.1 Examinationtof-models of the

acquisition of reading skills.

1.10 A constant monitoring of one's

own classroom behavior to iden-

tify performances consistent with

or inconsistent with good reading

methodology.
1.20 Identify possible alternative

1,2 Study of perceptual capabilities teaching approaches when behavior

and their'relationship tp reading. is inconsistent with standards.

1,3 Study of the psycholinguistic base 1,30 Practice alternatives.
for decoding and comprehending.

1.4 Investigation of methods of in-

ventorying stuilent reading skills,
1.5 Utilization of information to

form and test hypotheses regarding

'need for further instruction.

(Instructional settings for 1,0 above may take the.

form of readings, laboratory activities, lecture-

discussions, small group discussions, etc.)



Clinic

2.0 Performances in instructional ettinol
designed to facilitate the developr,ant
of reading skills,
2.1 Acquisition of phonic hnoolcdge
2.2 Acquisition of structural analy-

sis skills
2,3 Investiention of comprehensicn

skills in reading
2.4 Application of comprehension

skills to specified kinds of
material

2.5 Study and observation of methods
of questioning to elicit responses
which give evidence of reading
comprehension

Field

2,10 Prectice Cchnvier related to
lsb in coetext of established
curriculnoi (ctirrenlIy or,z0 in

the school of class) and throeon
lessons frem other ref:dines

approaches.
2.20 Monitor ewe behavior
2.30 Identify own strengths and

weaknesses
2.40 in subsequent lessons maximize

strengths and remediate weak-
nesso%.

3,0 Performance in instructional settings 3.10 licactice behavior related to
designed to develop general Wills. lab in context of establisleed

Skills may include the folloWing: curriculum and through use of

3.1 Reinforcement other reading programs
3.2 Observation of student behavior, 3.20 Monitor own behavior
3,3' Developing vocabulary cr 3.30 Identify own strengths and
3.4 Assessing entering behavior eweaknesses

3.5 Assessing skill competence 3.40 In subsequent lessons maximize
strengths and remedinte weaknesses

(Instructional settings for 2.0 and 3.0'above .
/

may take the form ,of microteaching, use of
audio and videotape models, use of classroom
observation instruments, etc.)

Vane

I

Cooperating Teacher

1.0 Supervise the intern teacher
1.1 Establish good working rapport

with intern
1.2 Monitor intern behavior
1.3 Provide.feedbaok
1.4 Aid in lesson. seleetioe and

planning
Provide -information on pupils

1.6 Suggest alternative approaches
to instruction

1.7 Provide guidanCe in identifying
instructional approaches for
indiVidual pupils

1.8 Provide materials for pupil use
2.0 EValuate intern-performance-
3,,0 Provide feedback to district field

coordinator.



1,0 Provi(ls,
detc:Atc:d for intprnn in clintr

2.1 rrevIde iv,:Jrnction

2,2 Writc to:f-intrnctionl
materials

1,1 Provia,! v!dcotapc
1.4 11.:)1t up rcadin lit;tt

1.5 Lead OILCur031041t;

1.6 rlan laboratory activitiAns
I.7 rvovide raterials.for lab-

oratory ac'civitic:;
1.8 lionitor and eveloate intern

perfomances,
1,9 Develop selt,;-ratin ine;tru-

vents for /Interns

1.10 introduce tc:Ichi,oz'slcilla

1,10 Prat-114c cT-ttau to
cooperAting

10:e0 Cb:;.ervc ir.te:.w; in tLq: f3t1d

2,30 5opply clar!;reo,-_ obLexvatio
inr,tretinrzs to t4...1;c1T



*1M:0

I. INTRTYJCInj 1.1MT OR LF,,0:1

The Techy

a. Arouses pupil interest in the unit, by relating it to
hum experien.ce, showin6 personal enthusiasm, and providln3 for
potentially interesting pupil activities.

2. Localizes the unit in so far as possible in order to
place the context 01 the unit vithin the pupils' perspective.

3. Throuzh teachcr/pupil inter 'ion, the ajectIves or the
unit arc_ identfled and clarified for thc group or for inrlividu.11:.
and lela°,co to t'le overall Mr.:, of the subject.

4. Describes, procedure :11-1c h enable the pupils to
test/critiCize their own ideas.

5 Utilizes audio-visual or othez' instructional materials/
activities; which uould enhance this introduction..

Intern's Pane: Date:

Observer:

Co nts;

,. Ilra.11.11,....1....*



II. PRE-!.CTIVITY DISCUSSION

Pre-activity discussion is defined as the instructional
setting in which the activity is introduced. Either the teacher
or pupils may identify problems for investigation. The
introdurAion of the activity may be accomplished in several
ways, e.g., demonstration, discussion, or procedural instructions.

The Teacher:

1. Arouses pupil interest in the investigation by using
analogies and pupil experience.

2. Enables pupils to identify and clArify the problem
through teacher/pupil and pupil/pupil interaction.

3. Asks the pupils to submit their ideas /tentaive
hypotheses concerning the possible outcomes of the activity for
class examination and discussion.

4. Asks the pupils to relate the skills involved in the
pending activity to previous activities.

5. Suggests or elicits from the pupils (whichever is
appropriate) alternative skills and/or procedures.

6. Emphasizes appropriate safety precautions.

Intern's Name:

Observer:

Comments:

isr

Date:

Class:



III. 'ACTIVITY PERIOD

Activity is efined as the instructional setting; an k 7i
pupils are actively engaged in collecting data relative to the
investigation or participating in problem' solving

The Teacher:

1. Arranges in advance for all needed supplies.

2. Organizes for group work.

3. Pretests those procedures critical to the success of
the activity.

4. Allogs sufficient time for coupletion of the activity.

5. Moves about during the period to assist individuals.

.6. Asks for pupil obserVations during the activity period..

7. Plans for adequate clean -up time at the end o' the peril

8. Provides area for continuation of' tie activity by
individual pupils.

Intern's Name:

Observer:

Comments:

Date:

Class:
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Name of Intern

Name of Observer

Subject Area

Description of Situation:

Classroom Setting

UNIVERSITY OF WASHINGTON
College of Educatioit

TEP /FO CLINIC REFERRAL FORM
PART D

Date

Intern Behavior

Observer's Analysis

Recommended Instruction or Activity:

Intern Signature.

Observer. Signature



Name of Intructor

Action Taken on Referral
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GUIDELIN:S FOR TEFFO: SEC=' RY

Introduction

These guidelines have been developed to clarify the rationale

and operational proceccures for TEPFO: Secondary. Included are

statements of (1) goals, (2) rationale, (3) roles and responsibilities,

selection criteria and ,commitments for participants Me appendix V),

and (4) evaluation procedures.

The contents, designed to enable TEPFO: Secondary to function in

a diversity of field centers, provide parameters for different levels

of responsibility within a systematic managevent system. There is

ample opportunity for adaptation within this-structure to accommodate

needs peculiar to a particular field center.

The guidelines were developed by the TEPFO: Secondary Steering

Committee during.1970-71. They arc presented as tentative statements

to be field-tested during 1971-72. With continuing experiences in

performance-based, field-oriented teacher,education, modifications of

the guidelines will no doubt be necessary. This assumption is con-

sistent with the developmental philosophy which undergirds TEPFO:

9

Second y.

Final` consideration by appropriate decision- making bodies in the

University and the field will be necessary for the adoption of these

guidelines as policy statements.



GOATS, SLCCY, 1

Cocpared to .iraditionl teacher tf.sn

the learninaf experienc f:1- all pa:_1

For Students T=C

-- creator variety in the to--al iearninc
-- more effectively presented and evaluated
-- consistent opp:)rtunfty to participate in
-- increased personal attention.

For Prospective Teachers (Interns), TEPPO will provide:

-- a broader spectrum of professional experienccs,
-- longer practical experience, and
,-- direct application of clinical experiences.

For Cooperating Teachers (Field A:sociaten), TEPPO yin pruvid

-- feedback aad recognition from fellow professionals,
-- a broader scope of professional experiences, and
-- stimulation and assistance in developing and evaluatin6 new

learning experiences.

For Professional Associations, TEPFO will provide:

-- opportunity for active participation it the devels1: ht .
conduct of a teacher education program, and

-- active involvement in upgrading the profession.

For the Local School District, T1PFO will provide:

-- access to better qualified teachers,
demonstrable, specific programer, improvements,

-- more effective use of educational resources, and
-- increased community support.

And for the Teacher Education Institution, TEPPO will provide:

-- a closer working relationship with educators in the field,
-- more response to community needs,
-- involvement of all concerned faculty in building teacher

education curricula,
-- development and field testing of performance-based, field-

oriented-teacher education, and
-- better qualified educators, at all levels of the institution.
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10. e its e: the authority7i,;en his:, the intern, when
he is t=, agene closect to the situation, should work as a
regularly certificated tr_acher. He should, however, regularly
seek advice and at-inc e fro= his field' associate teacher.

p.rincil provides the intern with a written
para=ters of his resy,onsibilities,

an:d :f referral in tine of e=Genoy.

F. fn: -r ex7,;e_71,z:m2es 'ithin the total ran,-e of
school activiZTTe7177Tadrainistratienj F,:iCance, special
edueatio Ptc )
l. A well-defined orientation trocceure to both the school and

the district includr-s:
a. Physical locations
b. Key personnel
c. Important prograzs
a. Routine and special procedures

O. Continuing contact with supportive district personnel is
provided.

3. Meaningful field trips are planned throughout the district and
to neighboring districts to observe special facilities or
programs.

4. The program is designed around those schools that are totally
cozmitted to the pr;xgram.



EVALU!=

A. R=tionale For
,qt

Intuitively, .7...7:tt per:

this to preraraien

However, two Izinds of empiri7a evidene

such a claim. Firstprogr . compenentL

management system mut be dcntd

dimensions become operational must be de

quality of the product of this teach

established.

B. Evaluation Design For The Fr

1. The proposed design represents a

conceptual dimension and a manag...m:nt

arrangement eliminates the preb7em

outcomes in the same context with

evaluation model is designed to pr educe atc, that

(a) the conceptual aspects of the progrm,

management roles. Analysis of these should

identification of major*iltrengthr. and .4,1--

thereby contribute to the improvement
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c.'n, an: 1 aLributen are critical

influen2e on the

Ica:1 pc'rf

-:Gn inern t f..?.chinc; ce:Ipet.cnce,

are rec,:)::-:::ncied for obtaininu, empirical

C71ta intern tcachi - competence.

a. The inro Lment currently used by the Office of Field

7i:Xperienci.: (Teaching Performance Standards) for formal

evaluatjonr, by partIcipatinc personnel (see appendix VI).

L felf-reptrt instruent (to be devel.r.med) focusin7 on

'.!"ii:' extent o which this pattern prepared the interns to

cu.:let-I:on at the knowledge, comprehension, application, and

evaluation levels required for copententteaching.

Initially, datajon performance will be examined-in relation to

TEPFO: Secondary conceptual and management dimensions. When

sufficient numbers of -interns 'have. completed this preparation

pattern, comparative analyses can be made within TEPF0 Secondary

and among all secondary preparation patterns in the,Teacher

Education Program at the University of Washington. At that

point in a research model utilizing control groups can be

apnlied.

RelationshiD of the Program Conceptual Model to the Assessment of
Intern TeachinItz.:1222.

1. The Office. of Field ::.-periences Instrument (appendix VI) for

the evaluation of intern teaching performance is ordinarily

applied at mid-term and end of quarter intervals. In this
.1-

context, assessment at these two points
r sa.summative

evaluation of performance. Another kind of evaluation is



also recommended to bc applied on u.n ongoing basis throur--,t

the quarter. This is formative evaluation and is aimed at

assessing the quality of the intern's performance on assigned

tasks that are given in the TEPFO Secondary Clinic (EDC&I 496)

and those that. are arranged by the 'field associate teacher in

the classroom setting in the field.1 Both sources of assigned

tasks are derived from the program conceptual dimension and

are scheduled to accommodate program goals for (a) Orientation

Experiences (b) Pre - Intern Academic Experiences (first quarter),

(c) Pre - Intern. Field Experiences (first quarter), and (d)

Intern Experiences (second quarter).

2. The formative approach to assessment provides feedback data on

a continuous basis and permits. the recycling of those tasks

. for which the intern failed to reach criterion level.

3. The summative approachto assessment during the mid-term and

final evaluation periods should.account for. the total range

of performande behaviors included in the Office of Field

eriences Evaluatioi Instrument.

i-See Suggested Training Experiences for Secondary Level Teacher
.1971-72. University of Washington, College of Education.
Prepared by Field Associate Teachers, Northeast Educational Complex,
Seattle Public Schools. Professors Norma M. Dimmitt and
Clifford D. Foster, University. Consultants.



OperaUonal Stater nt

Compononts or 5.'::_i)F0 .?.conda* arc. developed. and or6

.implement. basic CoaiL; which

oriented teacher preparation pattern. Each cateGory of parl:eipan

identified in the Guidelines, contributes nessa-y cxv:rti.,e to

developing the program and to operationrai..) n itr

TEPTO Secondary is organized within a two quarter time blo,

the program cannot be directly concerned with velopit

competency. To provide reasonable assurcuice Ur.:t interns lac;

subject background, however, entry behaviors include sut:essf.:z,1

of general university andaciademic department requirements.

During the first quarter of TEPF0 Secondary, interns complete the

required methods course which provides techniques for organizing and

presenting content in the specific subject area. The approach taken In

these courses differs among departments, but increasingly they are expected

to become performance oriented.

Throughout the two quarter TEPPO Secondary sequence, interns acquire

and.applybasic knowledge about psychological foundations or teaching and

learning by participating in an individualized, self-study approach to

developing competence in the use of learning and evalu tiOn principles.

Performance tasks to be demonstrated in the classroom are specified as

terminalbehaviors. Baseline knowledge for completing the taS;.,..s is

acquired through programmed materials. Weekly seminars enable t- udents

to check out on prerequisite tasks and to clarify concerns about tr.-"n

baseline. information.

To domains of experience are directly coordinated in TZETO Secondary
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Criterion Measures for. Evaluatin; Clinical Performance Tasks

These materials were developed for use by field coordinators
and field associateteachers in the evaluating performance
tasks attempted by interns.

Task Evaluation Record

This chart is designed as a record-keeping device for interns.
The tasks refer to those assigned in the Clinical Seminar on
Strategies of Teaching.

4.



r

UNIVERSITY OF WASHINGTON)
College of Education/

CRITERION MEASURES FOR EVALUATING SELECTED TECHNICAL SKILLS
AND TEACHING STRATEGIES

Secondary STEP interns participating in this course are required to plan and
teach three lessons (Tasks V, VI, VII)c each lesson demonstrating a specified
teaching strategy and focusing on designated technical skills. To achieve
these tasks successfully, interns need to consider the following:

1. Prepare a plan for the lesson which is acceptable to the field associate.
This lesson plan serves as a guide for teaching the lesson and a point of
reference for analyzing what actually occurred during the lesson.

C,

2. Demonstrate appropriate criterion behaviors, selected from the following
materials, for the technical skills and teaching strategy to be included
in each lesson.

TECHNICAL SKILLS

Asking Questions: The teacher asks questions that elicit higher
order cognitive student responses.

1. Requires students to describe or give examples of the topic
being discussed.

2. Encourages students to reason or generalize about facts.
3. Requires students t:o explain or build inter-relationships

among facts.
4. Requires students to provide a rule or principle or

comparing one principle. with another.
5. Requires students to draw inferences or make evaluations.
6, Seeks student opinion about a subject.

Probident....tmDonses: The teacher probes beyond initial
student answers.

3. Clarifies student responses by seeking more information or
meaning.

2. Increases critical awareness by having students justify
responses.

3. Refocuses student responses to related issues.
4. Prompts students by providing cues for reaching correct answers:
5, Redirects responses to bring other students into the discussion

quickly.
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TEACIING STPATEG1E;

Lending Class Discus lions: The teacher facilitates student achieveiient
of objectives in class discussion.

I. :Insures that students are prepared to discuss the topic.
2. Creates a motivating .set for the discussion.
3.' Focuses'the discussion to,minimize irrelevant digressions.
4. Asks provocative questions and gives examples to sustain the

discussion.
(.). Redirects the discussion when necessary.
6. Clarifies ambiguous responses or seeks student clarification.
7. Brings non-participating students into the discussion.
8. Prevents a few students from monopolizing the discussion
9. Provides for a synthesis of main ideas throughout and at the end

of the discussion.
i0.' Provides, references for futtrtr studyetif,ille topic and related

issues.

Lecturi: The teacher maximizes the effectiveness of the lecture
for achieving lesson objectives.

*

A Lectl:;ree caily when this is a suitable approach for the lesson.
Establishes appropriate motivating set for the lecture.
Explains expected responsibilities of students for the material,
e,-., nryte-takin6.

4 Use,.:. n voeLibuanry that is clearly ,understood.
Usr?s .e04.ples, analogies, audio-visual materials to illustrate
maiu ideas aril difficult eoncepts.
Faces the lecture d/lidjunts the length in terms of student
verbal and nonverb, r/responso cues.
Refocusesstudent attention by emphasizing main points throughout
the lectl
Maintains student attention-by varying the stimulus situation.

9 Provides for summarization of ideas and concepts covered in
the lectnre.

10. Adjusts physluzl surroundings, e.g., seating, lighting to
facilitate lecture presentation.
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The TE? Advisory Committee

Designed as an adminstrative advisory grout with ex-officio membership.
The primary purpose is to involve directly and meaningfully in the
evaluation, development and adminstration 3f the TE? those -:nose
administrative -oositions have a significant bearing and responsibility
upon teacher education. Greater invol,iement in the plans and operr-Lons,
specifically pertaining to the TE ?, with a resulting increased flow ITI"
information and input from within the faculty is a prime goal. All
actions of the' committee are advisory to the Dean of the College of
Education.

Operations Committee

A. TEPF0 - North OeaItle (Ingraham, Lincoln, Hale.consortia);"Shoreline;
`Northshore; Rentop

B. TEPFO - Inner City TEPFO; Teacher Corps; Seattle Schools - University
Professional Education Program (EPDA, B.2).

The Operations Committee serves as a unifying, decision recommending
body. Representation will include a minimum of four representatives
f: m each involved Steering Committee: L, Field Coordinator 2. Uni-
versity Faculty Consultant 3. Two elected field members (Cooperating
Principals and/or teachers). Arrangements should provide for one field
member to be a designated representative of the Professional Association.

Primary functions include: continuous evaluation of all.facets of TEC:
recommendations for improvement of the TEPFO pattetn and/or the operanonal
procedure; detailed examination and planning regarding such a priori
considerations as uifferentiated staffing, competency identification,
intern selections, quality control; integration of pre-service and
in-service experience; ilaplkcations and implementation study of the
1971 Certification Standards; etc.

Steering Committees

The Steering Committee is4.a "grasstroots", individualized TEPFO body.
Membershipincludes the University Consultant, Field Coordinator(s),
cooperating'principals and selected field associate teachers. One
field member should be identified as the Professional Association
Representative (PAR).

The primary functions are generally duplicative of those enumerated for
the Operations Committee but are specifically identified with a parti-
cular localized pattern. ie concerns and recommendations of the
Steering Committee are brought to the Operations Committee bits
ex-officio and selected representatives.
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Et ' ;ES FOP, TEPri: SECTMARY

1971-1972

Introduction

These guidelines-haim been-developed to Clarify the rationale and operational

procedures for TEPFO: Secondary. Included are statements of (1) goals, (2)

rationale, (3) roles and responsibilities, selection criteria and commitments.

for participants, and (4) evaluation procedures.

The contents, designed to enable TEPFO: Secondary:to function ire a diversity

of field centers, provide paraMeters for different levels of responsibility

within a systematic management system. There is ample opportunity for adaptation

within this Structure to accommodate needs peculiar to a particular field center.

The guidelines were developed by-the TEPFO: Secondary Steering Committee

during 10704)1. The committee presents them As tentative statements to be

field-tested during 1971-72. ith continuing experiences in performance-

based, field-oriented teacher, eddcation modifications of the guidelines will

no doubt be necessary This assumption is consistent with the developmental
. . .

philosophy which under9irds TEPID: Secondary.

Final consideratign by appropriate dedision-mOing bodies in the University

. and the find will be necessary for the adoption of these guidelines as policy

statements.,

Your4uggestions will be welcomed:



5OALS FOP TEPFO: SECC%DAPY, 1971-1972

Compared to traditional teacher education programs, TEPFO wi 11 irprove the
learning /teachini experience for all participants:

For Students in participating classes, TWO wi.11 provide:

-- greater variety in the total learning situation,
.more effectively presented and evaluated learning experiences,
Consistent opportunity to.particioate in evaluati , and--
increased personal' attention.

For Prospective Teachers (Interns), TEPFO will provide:

-- a broader spectrUm of professional experiences,
-- longer practical experience, and
--,direct application of clinical experiences.

Forpoperating- Teachers (FieldkAssociates), TEPFO will provide:

-- feedback and recognition from fellow professionals;
-- a broader scope of professional experiences, and
-- stimulation and assistance in developing and evaluating new learning

experiences..

For Professional, Associations, TEPFO will provide:

-- opportunity for active participation in the development and conduct
of a teacher education program, and

- - active involvement in upgrading the profession.

For the COcal school District, TEFFO'wilLprovide:

-7 actess to better qualified teachers,
-- demonstrable, specific program improvements,
--,more effective use of educational resources, and
-- increased community-support.

And for the Teacher,Education Institution, TEPFO will provide: cie

a closer working relationship with educators.in the field,
-- more response to community needs,
-- involvement of all concerned faculty-in building teacher education

curricula, : . ti

- - development and field testing of performance-based, field-oriented
teacher education, an

- - better qualified educators, at all levels of the institution.



RATIONALE FOP TEPFO: SEM DARv

.TEPTO: Secondary is built on the follovinn assump,tiohs:

A. TEPFO is oerformance-based.

1. Evaluation is based on completion of-assigned written and classroom
performance tasks in place Of traditional letter eradine.

2. Criterion measures are developed for the evaluation of performance
and classroom tasks.

3. Performance tasks reflect i balance of theory and practice. Class-
room tasks are scheduled to provide reinforcement of theory inputs.

4. Inservice training for field associate teachers permits maximum
communication between University and field components and provides
trainini-Tirtha4valuation of performance tasks.

5. Systematic communication,between University and field components
assures relevancy of-performance tasks. ft

6. Screbning-Of candidates assures selection,ot interns who have adequate..
academic preparation.

7. Screening also provides for aksessment of personal attitudes considered'
necessary for success in TWO.

B. Screening assures seleetieof interns _who can devote the necessary
amount of time for successful participation,

9. Soreening of candidates involves both field and University personnel.

B. TEPFO may be either fiiteoti-ceield-orietitered.

1. Definitions:

a. -Afield- oriented program provides theory inputs in a campus -

clinic with. concurrent supporting field eXperiences.
b. A field-centered program pro4ides theory inputs at the site

where, field, eXperiences occUr.
2. The success of -a performance-based, field-oriented pattern is based

'upon two factors: .

a. Availability of field associate teachers who fully understand the
,prOpram,. arecoimitted to it,_ancLare_especially-oriented-toward-
a cooperative training approach:
Partictpation of UhiVersity facUlty committed to this approach,
who tend to be flexible and are esOicially oriented toward working
with field:practitioners.

3. In practice, p,logy'.arris *ally begin with a field-oriented focus and ,

shift to a field-centered base wheda cadre of teacher trainers become
available in the field to provide theory input on site.

C. TEPFO re uires full commitment from the triad Lniversit school district '

professiona association

1. ;The philosophy of the program is developed cooperatively.
2. Adequate opportunity is provided for triad representatfves to plan for

the implementation; evaluation, and improyeMent of the program.



TEPFO: Secondary
Pationale
Page 2

3. There is continual disseriination of information to develop an under-
standing' of the program amW potential cooneratinq triad members.

y. A system of staff differentiation provides one r;eacis of attaining the
objectives of the program,

5. A representative policy-makinn body governs the direction and progress
of the program.

6. The clear definition of lines of communication provides tuo-way
response and-grass roots involvement.

7. Sufficiently flexib* policies are established to-reet individual needs
and extenuating circumpta es

8.

.

There are provisions for ma imum-mobility of University personnel
throughout field trainino'ti es.

9. Continued theoretical inputs o field personnel assure vireater consis-
tency training experiences or interns.

D. TEPFO: Seconder is based on course k that is clinical in nature.

1. A clinical pronram provides a dia, ostic approach to the assessment
of individual strengths and weakne

2. Assivnment of precision teachinn tas s provides the basis for diagnosis.
3. Regular evaluation of perfOrmance tas s permits reinforcement of

strengths and remedial measures to eli,inate weaknesses:
4. A common professional vocabulary maxim es diagnostic procedures in

clinic and field experiences.

E. TEPFO: Secondary_ provides certifica ion durinn final
of:participation.

1.: Temporary certiftcation nives the intern. rtain right nd respon-
sibilities that should dearly be understO . .

2. Dependino upon the particularindivillual an situation, the intern
may teach at. some point between close super ision and the freedom of
a fully certified teacher.

. Supervisionsof the intern will be.fndividual zed.
.4. The-legal ro4ponsibilitips of the intern are,\those ofa regularly

;certificated-publtr7W0.1-leather.
The intern has the status of a regularlycert :fleeted teacher in his .

relationship with other classroom teachers, is department head, and
the school principal.,

. Jhe'interri should be giVen'access to confidential mkterfOls and infor-
mation as these relate to his functioning as a ',ertifiated teacher.
liflen not in a supervisorY role, the field associate teacher .of
certificated intern may work. according Wthe-plan developed with his
department head and building ,

8. Wien a substitute-is called for &field associate teacher yiho has a
certificated intern,.that substitute may be used according to the
discretion of the building-prindpal..;
The mannetifywhich the, intdrri deals with parent: and conferences
and with the reporting of various kinds of student' behavior is consistent -
with the proceduret of his.assigned school.

uarter



TEPFO: Secondary
Rationale
Page 3

10. Uithin the limits of the authority given him, the intern, when he is
athe agent closest to the situation, should work as a regularly certi-
ficated teacher. He should, however, regularly.seek advice and assistance
from his field associate teacher.

11. Each building principal provides the intern with a written statement
defining the parameters ofilis responsibilities, rights, and sources of
referral in times of emergency. .

F. TEPFO: Se ondar includes ex,rientes within the total range of school
activ ties e.g. a in strat on uancescaeucation etc.
1. A well- fined orientation procedure to both the school and the district

includes!

a. Physical locations
b. Key personnel
c. Important program
d. Routine and special procedures

2. Continuing contact with supportive district persoonel is provided.
3. fleaningful field trips are planned throughout the district and to

neighboring districts to observe special facilities or programs.
4. The program is designed around those schools that are totally committed

to the grogram.

$1$



POLES, RESPOUSIBILITIES, A10 SELECTIOI CRITEPIA
FD PARTICIPMTS l TEPFO: SECO1DA,IY

The success of TEPFO: Secondary depends on mutual cooperation of all

Particinants; i4e., interns, field associate teachers, school principals,

professional association representatives, the school district adriinistrative

officer ,Univeriity field coordinators, University faculty consultants, clinical

nrofe.Isers ,clinical associates, antkthe'University adminiitrative officer.

To facilitate this mutual cooperation, -roles and-responsibilities have

been specified for each level' ofnartictpants; to insure a quality program,

selection criteria and essential commitment's, have been identified' for these

participants.

INTER.'!

The success of TEPFO: Secondary depends to a large extent, on,the intern*s

ability to assume a variety f roles and role responsibilities. Durinn to

first quarter the learne role is emphasized -- that is, the intern is a student

of the teaching-learning ocess, functtoning in the combined Universityleld

setting. During the lase arter, although'theintern role functions entirely

in the field setting and shifts to a teacher emphisis,'some aspects of the

learner role continue m4king it necessary for the intern to assts Oe possible

connictingresponsibil ties simultane sly.

As a learner, theintern's prime concern is completing University require-

ments for certification and developtng competencies considered essential to

good teaching.- Ai a'teacher,. the intern's major concern is the academic and

personal welfare of students in the field setting.



Intern Roles and qesponsibilities

I. Learner Role

As a learner the intern is responsible for;

a. Becoming acquainted with faculty, staff, school facilities,

district and coMmunity during orientation period.

b. Attending and actively participating in the Clinic in Teaching

Strategies (EDCM 446).

c. Attending and actively participating in other University courses

included in TEPFO: Secondary (EOPSY 308 and appropriate special.,

methods courses).

d. reetino individualliand n sch duled seminars with University

field coordinator.

e. Identifying field associate teachers general philosophy of

education and determining how this philosophy relates to his

style of teaching.

f. Observing the individual behavior and interactions of learners

in the assigned classroom(s).

g. Observing field associate teacher systematically, focusing on

specific teaciing behaviors emphasized in the Clinic.

h. Questioning field associate teacher coticerning the class, his

teachinn methods, the profession, the community -- attempting
4

to gain as much practical knowledge as possible.

Making periodic observatiprs of other interns, teachers, grade

levels, content areas, etc.



lyin

and 0

ectYniques learned from the field associate teacher

a fossors; a ptin9 to learner and environrent
S

when necessary.

giscussinnith the observer associate teache University
f / .

\
field coordinator, etc.) ways to i prove the instruction that

tas observed.

Corpleting all assigned Clinic and field tasks.

DevelOPinn an?analytical, constructive appidach to solvinn

teachtng;learningproblens.

Using available resources and aids (field and university) to

promote personal giiiCIth in teaching.
141.

2. Teacher Role

As a teacher the intern is responsible for:

a. Assuming responsibilities for limited types of instructional.

interaction, as soon as possible.

b. Preparing and presentinn lesson plans to the field associiate

teacher for discussion and approval.

c. 'Preparing'and presenting instructional units to the field

associate teacher for discussion and approval.

d. Instructing students, in assigned classes, assuming increased

teachinn resPonsibility according to preparation level and

ability determdned mutually by intern and field associate

teacher.

e. Accepting various extra-class resp04ibilities expected of a

teacher; e.g., student assemblies, 3tudent activitieS% etc.



Constructing and adrwin1stering eval von ?rlstrrents to

learners,

Keepinn records of learner progress and illscuss)ml pror-ress

them, where possible.

nakinq regular evaluations of own progress in applying teaching

techniques and discussiqg these-J.1th the field associate teacher.

Participating in parent-teacher conferences at the discretion

of the field-associate teacher.

Assuming responsibility for other teaching assinnments; e

special interest classes, when need arises.

k.' Experimenting with and evaluiiinn various approaches and

techniques to establish his own unique style of teaching.

Faculty nert,rROle...

As a'4cultiff member theintern is responsible for

a. Attending faculty greetings, except when a meting time conflicts

with schedOect University courses,

b. Participatinn in the extra-schgol activities; e.n., art shows.

athletic events, etc.

c. Attending P.T.A.Ireetings as specified-by the building principal.

Joining a prof4sional Organization (includes coverage).

e.'-haring in repplar faculty exnenses based upon involvement;

e.q coffee money, treats, etc.'

Personal and ProfesSional Role

As a,maturing prOfesfional person the intern 4s responsible for:'

a. Relatiqg positively with all levels of University anrkfield

participant..



Peceivinn

panortun't

Assum)pl rev). Si

nrofess/onal arot:th,

atterns that are develoninc.

r

learning

Ind ContInuous

on& bch.ivior

_ .

Dressing accordinn to norr-4 pf the 'field assionrrnt and oro7

fessional standards.

e. .acing the uoric reouired for Clinic andifield responsibilities.

.ntaining a realistic balance blOtivin role rseoonsibilities

43utside TEM; famlly0600, and those responsibilities'

_assuired within, TWO roles.
..

Selection: Criteria and Colhitments

1. Basic, Criteria for Intern Selection

a. Coripletion .of all academic preparatir i. prerequisites for. TWO

patticipaiion.

rullsailarenesS it. the core of training activities

tute TWO.

c. Full awareness of the derands'whichlEPF0 plates on-the, Intel -
1

lectuai. physical and financial resources of-the intern.

Response's do human rilationi testing Instrument techniques,

vhich are-withinqimits that would indicate good orientations

to and the interpersonal rrlationshipi with.professionalassociates

and-Students.'

Acceptaiii responses:to a Structured interviek byjn;eXperienced

TEPFPlea0 or team meiber.

Acceptable ioteractions,)161-i field associate and other perSonnel

during Visitation 0//a T PFO s 1.

///







3c4,,,nc.%-liedgerient.of

5ns have on all other U.

t-c ent of resources and the

pace sore definite

tO

L ion constructively and' COMUM-

rit and achieve the objectives

rq-if"%'iry role is that of'1:teastier that

o,hirl and,. siroltaneaeusiy, teather of the

..teactiers -he, nInst aessc a b

r)1 anti and' implenientatfen procecluresi':.

bui'lder. He it.,itiNieTriied yith-'the

n1 VD share his

the changes nea: ideas brio ;

anf) no; he enjoys -Collene...'age..:StOdent$ and

has a continuing interest aryt.consitnen

haramoLm7. tO him is the concern with mein.;;.--

cm for the students in his clatSropiii.,41

Associate Teacher

associate teacher_is responsible for

into the environnent of his se
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schbol assignment by discussing: ,1

a: Stliool policies; e.g., amehities of introductions to schbol

Personnel; expianatic. of school schedules; explanatiowlif 4

policy on discipline, ru.les, grades, etc.; . acquaintance with

the physical plant, librai:y fecilitfes, learn4ng centers; audio

equipment, etc.

Hf's own philosophy of education,

c. The broad objectives in each. 'of his classes.

d. His method of year long, _unit-, and individual lesson planning.,

e. InformatiOn concerning ;individiial students where apprcipriate.

f. His classroom management 'procedures.

Teacher-lodel Role

AS a model teacher the field associate teacher is responsi ble for:

a Teaching and discussihr specific lessons for the Intern's

observation.

Demonstritirg aid discpssidg specific methods and strategies in

teaching.

c. Sharing and demonstrating elassroom manaoement -techniques.

Explaining' the how and why of his plans and teaching in varilous

classes; encouraging the intern to question and probe.

Vemons:trat rig uses of various teaching aids.

Supervisor Roi e

As a supervisor of the intern's development, the field associate

teacher is responsible during .the first quarter for

a. _Helping the intern complete his orientation Activities.
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b. Plannino-for.intern visitation and observation in a variety of

Dic issing these observations with intern,

classes

d in, q intern in beinnning student interaction.according

Lu ts reacVness; i.e., taking roll, cOrrecting papers, helping

individuals'or small groups, demonstrating-a sinole item, etc.

e. Helpin intern plan, teach, and critique a' lesson as assigned

in clinic. This may be with small group at first, then the

hole class.

f. Determining intern's teaching responsibilities in a pfrogression

realistic to his ability.

- Carefully obse-rving-and critiquing this

intern.

; As .a supervisor of the intern during the last quarter, the field

associate teacher is responsible for.

a. Individualizing the intern's second quarter teaching respon-
.

early teaching of the

sibtlities and involvement, discussing options with University

cieldcoordinator to maximize the intern's range of experiences.

Deadingwhat plans are necessary far the intern, hots and when

they are to be'submitted and discussed before use

c. Planning-for systematic jobservation of the intern's teaching

and critiquing these tiith -him: When inOrn is teaching full

time this should occur a minimum of five times a week.

d .Analyzing the intern's needs with him and giving constructive
I

I

criticism.

% -
\ .1

... 4
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4. Evaluator Role

As. evaluator of the intern's teaching competence'the field associate

teacher is responsible for:

a. Helping the intern learn to become self - evaluative by: .insisting

on self-evaluation on each lesson plan; encouraging the intern

to.keep a diary -type notebook concerning his feelings and attitudes
ir

that develop throughout this experience; helping him to know and

understand himself.

b. Observing intern's teaching systematically, analyzing intern

needs and strengths, and providing constructive criticism.

c. Becoming fam(liar with the'University evaluation instrument

and using this as a guide for all evaluations of intern perfor-

.d. CoMpleting, thoughtfully, the first quarter and final evalu-

ati required for University class and intern-.61aceMent file

fi

record's.

5. Personal and Professional Role

As a professional educator the field associate teacher is respon-

sible for:

a. Attending seminars planned for field associate teachers.

b. Emphasizing phfessional responsibilittes with intern and being

professional in staff relationships. \

Being perceptiVe in, making this tire especially helpful to the

udents in your classroom.

Being'receptive tb educational innovations.

/

Communicatinp to parents and students/the professional role of.,

the intern as second teacher in the'clas$,.

I \
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B. Selection Criteria and Commitments

1. Basic Criteria for Field Associate Selection

a: A minimum of two complete academic years of classroom teaching

experience.

J. Professional association with teachers whO have served as

field associates.

c. Unqualified recommendation by a school principal who thoroughly

understands the objectives Of TEPFO and is in accord with the

philosophy of the program,

Basic kno0edgeof the activities and materials which will
\ .

constitutethe'core of the.TEPF0 triining functions.

2; Commitments Essential for. Field Associate Teachers

a. Willingness.to share his clatsroommith an intern for two

,
quarters; . p

-1,,

. Willingness to change one s functions as indicated by'eval

uation and as needed to accommodate TEPFO innovations and

adjustments.

c. Willingness to, participate fully in on -going raining and program

development actiyities..

Capacity to interact productively with colleagues and interns'

in extended team endeavors.

e. Capacity.to function constructively and openly in stressful

situations.

Willingness to give priority to TEPFO responsibilities which

will not interfere with general teaching functions.



III. BUILDING PRINCIPAL

The primary responsibility of the principal'in TEPFO: Secondary is that

of program administrator in his butlding. To assume the roles within this

major responsibility, he must be knowledgeable of the goals andactivities of

TEPFO and be commited to the approach to teacher preparation,. It is understood

that, at the secondary level,lmany of the principal's responsibilities may be

delegated to-another building administrattr; e.g., assistant principal, depart-

ment head.

A. Principal's Roles and Responsibilities

1. Facilitator Role

In the facilitator role the principal is responsible for

a. 'Selecting field associate teachers, assisted 44Y the University

field coordinator, according to-suggested selection criteria

for field associate teachers. It is important that selected

teachers participate voluntarily and have a serious interest

in teacher education.

. Designating teams for interviewing prospective interns and,

where possible, assisting iniselecting interns for assignment

to his building.-

orking with the University field coordinator and department

heads +ink inning interns to field associate teachers, stress-

ing the best possible "match" of individuals.

Organizing and coordinating training functions'in his building.

e. Guiding problem solving functions involving -TEPFO, participants

in his building.,
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f. Representing district administration in all major TEPFO ornan-

izational functions in his building.

g. CoOperating with the College of Education' faculty copt.ultant

and field coordinator in carrying out clodance

'functions.

21 Advisor Role

In the adviser role: the building principal is: responsible for:

g

a. Serving as a referral source to field assodate tachers for

problems related *0 TEPFO.

b. Serving as a "Sounding,b9ard",for interns and field associate

., d.

teachers.

Consulting with field associate teachers and the University -

field" coordinator to plan intern activities, assuring flexibility

of assi gnMent to maximize range of experiences for interns.

\ \-4
Conferring with UniVersitY field coordinator concerning use of

'interns in his building as well as means for resolving diffi-

culties related to TEPFO.

Evaluator Role

As an evaluator the b ilding principal is responsible for:

a. Observing interns Alen postible and providing`constructive

feedback about their teachinn competence.

Assisting the field associate teachers and University field

coordinator in determining whether each intern is eligible for

temporary.!certification during the final quarter..

c. Assisting in the final-evaluation of interns, if desirable.
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d. Evaluating the field associate teacher's ability to functio-

a teacher trainer

e. Assisting in the evaluat'on of the University field coordinator.

f. Meeting regularly with articipants to assessdprogress of

TEPFO infhis school.

B. Commitments of the Buildinp Principal

1. Interest in teacher education and willingness to involve his faculty

in this process.

2. 4illinmess to become knowledgeable about TEPFO: Secondary goals

and activities.

3. Willtngness to attend occasional meetings of TEPFO as necessary

in his iiistrict.

4,7 Interest-An intern progress and continutng development of TEPFO.

IV. PROFESSIONAL ASSOCIATIeCREPRESENTATIVE

A district Professional association representative; e.g. TEPS, will_be

assigned to participate in: each TEPFO field center. This provision represents

a significant aspect of the coalitiowmanagement model for TEPFO: Secondary.

The PAR will participate in major TEPFO meetings and systematically observe the

-17N,

training functions for purposes of advising the appropriate professional o rga n-
.

ization,

V. DISTRICT ADMINISTRATIVE OFFICER

A designated school 'dtstrict administratiVe officer, commited to the

philosophy of TEPW: Secondary, will provide leadership in policy and organ

izational dec.isiot making related to that school district.'
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VI. UNIVERSITY FIE I) COORDr DR

The University field coordinator serves in a liaison capacity, much aS.an

ombudsman, faellitating the integration of training and field experience functions,\

estabiishing positive communication among participants that results in steady

progress toward accomplishing TEPFO goals, and representing fairly the interests

of each group of participants. In this liaison' capacity, the Univeriity field

coordinator assumes several interrelated roles.

Selection of the University field coordinator is critical, making it essen-

tial to base.selection on Clearly defined criteria.

A. Field Coordinator's Roles and Responsibilities

1. Communicator Role

In the Communicator ole, the University field coordinator is

responsible for:

a. Describing and explAining TEPFO:

and building participants.

econdary to district Personnel

b. Acquainting building participants with-the various roles,

assignment policies, and schedule of events for.TEPFO.

c. Discussing expectations for interns with building personnel.

d. -Informing field associate teachers of Clinic schedule, activities,

and how these are related' to classroom activities.

e. Orienting Interns to the community, the district, the school.

f. Assisting in interpreting policies and procedures of the

University and of TEPFO.

Informing the University faculty consultant, on= a regular basis,

about the conduct of the program.

h. \`-Apprising,.the University, faculty consultant of -special'

clultieS. that need resolUtion,
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6

4

1. Providing publicity information when desirable.

2. Facilitator Role

In the facilitator role., the University field coordinator is tes-
.,

ponsible.for:

a. Assisting in the selection of interns and assignment to specific/
buiTdings. .

b. Providingimformation about if*I'ms to building personnel necessary.
/

to making a satisfactory "mat6" in intern-field associate

teacher assignments.

C. Arranging for "get acquainted meetings" between interns and

field associate teachers;

d. Adjusting intern assignments when unresolvable problems develop.

or when an intern's classroom experience needs to be expanded.

Assisting in planning and implementing the orientation phase

of TEPFO, focusing on establishing'a pattern of relationships

that williprovide,successful experiences for all'participants.

. Assisting in planning intern field experiences in consultation

with field associate teachers and the buildingiprincipal.

Planning and implementina seminars and special meetings forg.

interns, focusing on experiences .in the field.

- h. Helping establish correlation between-Clinic content and class-

room experiences*.

i. Conferring frequenily with field associate teachers concerning

,tern progress, helping\plan activities to meet the individual

needs of interns, classroom student,and field associate

teachers as much as possible.



j. Assisting with TEPFO related inservice education of yield

. associate teachers.

,k. -Attending appropriate meetings related to TEPFO, e.g., district

committees Cl ni 'sessions.

3. Guidance, Role
a

In the ,glAsongtr_919,,the University field coordinator is respon-
,

sible for:

Serving as a counselor for interns.

4

b. Remaining very alert to possible difficulties of interns and

seeking resolutions to any problem before it becomes locompli-
,

cated.

c. Serving as a "sounding board",,for field associate teachers.

d. Conferring wifh, involved-participants when an intern should be

encouraged out Of the.program.

Assistigg all field parOcipants

develop.

Evaluator. Role

in working out problems that

In .the evaluator,rple, the University field .coordinator is resOOn-..

-iible for:

a. Assisting in the observation and evaluation of intern' class-
--

room performance:

Participating in the first quarter and, final evaluation of

interns.

tiInterpreting inter needs and strengths to others in-the

prograin.
4
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d.. Assisting in determining which interns should be reconi ended

for temporary certification.

e. 9riting placement file recommendations for interns.

f. Advising district personnel administrators abdut intern perfor-

.mances and capabilities.

- Evaluating the program and operation of '1EPF0 continuously and

regularly .informing appropriate TEPFO participants of these

assessments.

B. Selection Criteria and Commitments of. the Uni versi ty Field Coordinator

1. Selection Criteria

a. Graduate level work in.the field of professional education

(preferably a ilaster's fiegree).

A minimum of three years of successful teaching with atleast

one year of experience in the school district where he will

d.

Ability to use a wide range of ..teiching methods and strategies.

Trai ning :in i terkerional relations and communications ski 1 1s ,*

and newer su ervisory- techniques.

Knowledge f.the: district_curriculum.and personnel.

Ilectimmerid7 ions of school `,district administrators in the

present/district and eoval of College of Education faculty,

based/On specific Oofeisional requirenents; e.g.,

1. /leadership qtialities

Organizational and adininistrative ability

High professional standards

Ability to understand and work well with college age students-
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5. Understanding and ability to convey to intern a teachers

professional responsibility to the parents and the cosnu

ity for the education of children.

g, goal frAs tilaV;faci 1 i tate positive- interpersonal

relationships; e.g.:

1. Satisfaction and erjoimpt found in workino with people

2. 'Sensitivity to the feelings of others, being alert to
,

potential problems, yet being able to-be obJeCtive and

confident in retaking decisions to help solve them.

. A. positive ap'proach toy problenii and life In general

4:. EmPithy with college -agestOdents--abilitY to listen.

5. Appreciation_of and respect fdr in'dividual,diefferences

Enthusiasm abaili,the teactiing;:prefessienhigki'.Standards

etense of reSOonsibility for 'one'l 'roig- and its

influentei.

Coninitments Essential for the:UniVersity Field CoofaiOator

Convnitment to- integratishg thi:theoreti cal and practlial aspects

of the int.erg's training,: in a comprehensive field expeileriCe:

Readinels to Work closelY 'with all partiCipants -in carrYing-

out the.actiVitiei to-achieve the 'Objectives of TEPFO.

to counsel and - assist ini4eris in treating problem

situations that impinge upon their cachieveirent/tif professional, . .

objectives.
4

Readinesi'to assist fiela-irtit'Onivers,ItY TEPFO. ParticiPants

by 'accepting aPProortrte,-Parts of their ,organizationatar4

i nstructiinstructional tasks i n unusual iltuatiOnS.
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VI , WIIVERSITY FACULTY COUSULTANTS

Each TEPkiield center 101.1 be .asst neo a

the Collet* Of EduCation.

A. Con'sultant Role

cul y conseultant renresentiog

In.the.cbnsultantxole the faculty representative will be responsible
I- 7-----7'

for (
_ 1. Providion`consultation to pa c nants at 11 levels of ilvolvement

\,n, TE104

ServincJ \a, a referral source to the university field coord

adwl on prob3em Situations.
- .

Facilita(ir hUniversity and`,Col4ege.of Education procedures and

clincerns rela o TEPFO

Assuming metverihip on ileSimated'YIEFFO:ioinnittees.

ator

5. 'OrtiovidloO leadersItiO in,devellopment and evaluation of the conceptual

and -managemeh design; for(rEPFar

Advi ,g° the University Administrative -Oqice

i?aliout the.conduct antprogress of TEPFO.

B. Selection triteil Cant talents Of- Uni versit facilt -Con iultantt

for Teacher Education

Selection Criteria

-Basic understanding of the ,v_total tetioee. education ,prOprani,
at _the tcni'VeriitY of tlashinntall.

't Understanding:of thellashington State regulationv, for

teather,certfijcation:

. Expeilence as a'public school leacher:education methods

instructor~ and student teaChir'superVisoi.

Ability to CondUct trainiii9 cUrrent-teaching4ind supervise

strategies anclniuman relations and`corinunicetica*Sliili4.





ire teather traininn policies of the scheol

associatons rhich coprdfstri.cts nrcc,,t=lonAl euct
their field center.

f: Sufficienttiork-lo 4 tire to manage ttF: peneral College TEPFC

functions.

2. Cofinitments

illingness: to ,,or;: closely it.;.personnel of the school

district and professional association to conduct and i*rom

the ma or functions of TEPFO.

Accentance of the varied tasks of Aananinr atr ii:lunselln the

Collect of Education TEPP1 narticl-,ants in carrynrroit thc-

teacher training Functions.

c_ Readiness to counsel and assist Interns ;-itth special needs in

their University and field work.

0 Commitment to placinp more responsibility with field parti

cipants for theintegra ion of teaChinn theory and teaching

practice.

VIII. CLI7OCAL PROFESSORS

A, Role and Renonsi bilities

Clinical professors in the Collepe:-Of Education ilin1an conduct.

and evaluate and field activities which-correlate theory and .

practice.

B. Selection Criteria and Cotnent
1, Selection Criteria

a. Regular member aftNetea ing faculty in either the College

of Arts and Sciences oe.COilege of Education.
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Involved in teaching courses directly related to content and/or

rethods used in public schools.

c. Public school teaching exerience.

d. Experience in advising college students working toward a

teaching certificate.

2. Corritments

a. Commitment to promoting -field. experiences which integrate theory

and content with teaching practice.

-b. Tillinnness to gain a basic understanding of TEPFO through

active narticinatv in certain program functions.

c. llingness to draw upon the knowledge and experience of TEPEE)

participants in arrivinn at recommendations affection the program.

d. !;:illifigness to fork for more active involvement of University

faculty members in TEPFOI. functions.

IX. CLI3ICAL.ASSOCIATES

A. Role and Responsibilities

Clinical associates in.the College of Education will assist with the

clinic and training activities and make special classroom observations

of the training functions.

B. Se ection Criteria and Commitments

1. Selection Criteria

a. College of Education staff member working at the nraduate study

level in professional education.

b. ttinimum of two years of public school teaching experience.

c. Demonstrated'abitity totrain teachers in the use of a range of

tea inp strategies and methods.
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d. Traininr_in the develoment of human relations and

cations skills, and use of sutrvisory strategies.

.e. An academic major in a subject area Commonly taught in public

schools.

Recommendations from College of Education faculty.

2. Commitments

a. !iiliinrness to work cooperatively with University and field

participants in developing and using effective strategies

to achieve TEPFO objectives.

. Uillingness to work closely with interns in developing their

teaching skills in both theoretical and practical se,Spngs.

c. Commitment-to continued development of understanding of current

-teaching theories and newer teaching strategies.

d. Ifillingness'to act upon the directions and advice of the TEPFO

University faculty consultants.

X. UNIVERSITY ADMINISTRATIVE OFFICER FOR TEACHER EDUCATION

A. Role and .Responsibilities

A College of Education administrative officer will direct the policy

'and organizational decision making process for all TEPFO field centers.

B. Selection Criteria, and Commitments

1. Selection Criteria
( /.

a. Authority line immedtate to that of the Dean of the College of

Education.

b. Sufficient work load tire to take responsibility for directing

the coordination of basic functions of TEPFO,

c. Experience as a public School teacher, education methods

instructor, student teacher 'supervisor, and college administrator.
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EVALUATION -ODEL FOR TEPFO: SECONDARY

A. Rationale For The Evaluation Model

Intuitively, most persons associated with TEPFO Secondary consider this

teacher preparation pattern superior to the regular pattern. However, two

kinds of empirical evidence are necessary to support such a claim.

program components and an accompanying mananement system musbe identified

and the extent to which these dimensions biipme onerational must-be deter-

mined. Secondly, the quality of the product_ of this teacher preparation

must be established.

B. Evaluation Desinn For The Pronram

1. The pronosed desinn represents a global model based on a conceptual

dimension and a'management dimension. This dyadic arrangement eliminates

the problem off evaluating the program outcomes in the same context

wit) its manaaement system. The evaluation model is designed to produce

data that describe: (a) the conceptual aspects of the program, and

(b) the various management roles. Analysis of these data should allow

for identification of major strengths and weaknesses of TEPFO and

thereby contribute to the improvement of the .program.



TEPFO
Evaluation '?oriel

Pane 2

2. (Schemati Of The flobal :bdel

iGlobal yodel, TEPFO Secondary

=1
r....-3-

ronram Conceptual
Dimension

1 Orientation Experiences 1-

f Pre-intern academic experiences 1( 1 Pre-intern field experiences

1 Intern Experiences

Program :lanagement

Dimension

IProgram Development

1

rogram Articulation

iProgram Evaluation

If

3. Td eymine effectiveness of the program conceptual dimension, trapnion

components for each of the four experience domains specified in the

global model (orientation, pre-intern academic, pre-intern field, and

internship experiences) will be identified. Then evaluation criteria

can be specified to permit assessment of the extent to which these

training compone4s become operational.



Evaluation Model
Pane 3

4. To examine effectiveness of the program management dimension, roles for

each-management domain specified in the plobal model (pronram develop-

ment, pronram articulation, pronram evaluation) will be identified.

Then resyonsibilities and tasks can be assipned to each management role,

Permittinn examination of how effectively each role Performed the tasks

assigned to it.

C. Evaluation Desinn for Assessing Intern Teaching Competence

1. The followinn conceptual model of teaching is based on the assumption

that the identification of the indenendent variables that comprise the

teaching process requires a framework or organizational structure.

The paradigm that follows illustrates the areas of the framework. This

represents a beninninn for the-development of a sophisticated model of

teaching. It is not based on a theory of teaching, rather it is a

conceptualization of areas of behaviors that characterize the process

of teaching.

2. These areas of teaching behaviors (1) Instructional Preparation,

(2) Instructional Implementation, and (3) Instructional Evaluation are

assumed to be universal components of a systematic teaching process.

They were derived from investinations of the literature and from actual

classroom teaching practices in hundreds of classrooms. The foundation

of the paradigm, Professional and Personal Standards, forms a baseline

of affective and cognitive behaviors that nrofoundly affect the degree

of quality that a given teacher is able to Produce in the teaching-

learning process. Professional qualifications, academic prenaration,

and personal attributes are critical non - classroom variables that have

direct influence on the quality of the teaching performance.
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3. The Evaluation -- intern teaching corpetence

% Two instruments are recomended for obtaining erpirical data about

intern teaching corretence.

a. The instrument currently used by the Office of Field Experiences

(Teaching Performance Standards) for formal evaluations by parti-
,

_ciPatinn personnel.

b. A self- report instrument (to be developed) focusinn on the extent

to which this Pattern prepared the interns to function at the

knowledge, comprehension, application, and evaluation levels

required for competent teaching.

4. Initially, data on performance will be examined in relation to TEPFO

Secondary conceptual and nananement dimensions. ihen sufficient nwnbe

of interns have completed this Preparation pattern, comparative analys

can he'made within TEPFO Secondary and among all secondary preparation

patterns in the .Teacher Education Program at the University of 1ashing

ton. At that point in time a resdarch model utilizing control groups

can be applied.

D. Relationship of the Pronran Conceptual 'Iodel to the Assessment of InternTeaching Competence

I. The Office of Field Experiences Instrument for,the evaluation, of interr

teaching performance is ordinarily applied at mid-term and end of

quarter intervals. In this context, assessment at these two points is

a summative evaluation of performance. Another kind of evaluation is

also recommended to be applied on an ongoing basis throughout the

quarter. This is formative evaluation and is aimel at assessinn the

quality of the interWs performance on assigned tasks that are given
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in the TEPFO: Secondary Clinic (ETU 496) and those that are arranged

by the field associate teacher in the classroom settinn in the field.1

Both sources of assioned tasks are derived from the program concentual

dimension and are scheduled to accorrodate procram noals for (a)

orientation exneriences (b) Pre-Intern Academic Exneriences (first

quarter) (c) Pre-Intern Field Experiences (first quarter) and (d)

Intern Experiences (second quarter)._

2. The formative approach to assessment provides feedback data on a contin-

uous basis and permits the recycling of those tasks for Ilhich the intern

failed to reach criterion level.

3. The summative annroach to assessment during the mid-term and final

evaluation periods should account for the total range of performance

behaviors included in the Office of Field Experiences Evaluation

InstrumePt.

1

M

See Suggested Traininn Experiences for Secondary Level Teacher Interns,
1971-72. University of 4ashinnton, College of Education. Prepared by Field

Associate Teachers, northeast Educational Complex, Seattle Public Schools.
ProfesSors Norma 1. Dimmitt and Clifford D. Foster, University Consultants.





WIVE:MITI OF TiAMN 471
College of Education Office of Field Elqleriences

RESPOgS1B....,ITIES OF 'ZitE FIELD ASSOCIATE TEIVIEER

Me field associate teacher guides student progress,by providing conditions for
ammlyzing practicing, and r-valuating the skills of teaching. To fUltill thisrole, the field associate teacher assumes responsibilities organized withintoo mutually reinforcing relationships.

Student/Field gelationshir.s

1. Pro-irides the student a thomagh orientation to the field environment,
including:
a. Administmtive, faculty, and staff responsibilities
b. School policiehq, procedAtes, and services
c. Course(s) of study and major goals to be considered during student

field experience
d. Class schedule, regulations, and procedures
e. Grading philosophy and wacedures

2. Acquaints student with important background informatiom about the
learners, including:
a. Socio-economic background.and special assets Or problems of thecommunity
b. Range of learner abilities
c,. Individual learner abilities and interests
d. Grouping philosoOhy and procedures
e. Cumulative learner data and records

3. Demonstrates, for etpdapt observation and ;joint post-Observation
analysis, bade teaching skills sequenced to promote sradual increaseof knowledge about teaching and learning.

ft4. Arranges visits to other classrooms, establishing with the student;plane focus for each observation.

5. ownizes for the student's gridbel.
induction into teaching, startle'with ,routine tasks :ld skoring to fUll&time responsibiliti Paced bythe student's ability to **AMC iiereseed resPonsibilities. Hoststddents have at least two wpets full-time teaching experience.

6. Helps the student develop coepetence in preparing for instruction by:a. Planning Zointly,with student during initial teachingb. Approving 311 lesson plans to be taught by the studentc. Conducting pre-teaching :.',reference (mull lessons to be observed

7. Solve the studett develop competent* in Skills for impleueetidginstruction by;
s.. Jahmerving-reviimellvamd

mmatmatiosily the-teaching of plannedlessons, using the *Observation of Field, btperience, ram (in
duplicate) to record observation information.

b. Cloofer0001.141i)ok of the obiervatioirinfarsgt,.4. Imo

toe
specific teechime
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!. Profe.sienal'as Sonal..
lepteseStatran,..As;trorti

ntia, to 'ettiv:ftearbleg are
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f.Stbits Pr fensowSualifications
croIonstrates gesuintaethustaam for tatsching
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,swiss teething and extra-class toskr responsibly

striven to improve teaching competence. ,

astrates Academic Preparation
demonstrated specific knowipdge of subjects) being caught
-understands structure and nequencm of subject development
Applies general knowledge related ro subject(o) being taught

correctly-!In classroom Comounicatton
'

tAlitite Personal Attributes

t040*7 ,11/4/.

aye aisrlesed to the left usinq.

(-).Prlorityler.leOreve -nt.,..
640 Unsatisfactory, "
(s) *ant abetryable is(tPis
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_demrrnatrsten positive interperaonal relation-ships with learner
leittative7in assuming teaching tasks
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r -.Lin':

ate-learner Charscrerint
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recagnire !dual had group, learning diffieultiett

11TISELIMiTucticot 1 01251Sves ''

__develops vaill nnIS:andlessan objectives:for learners and subject .---nr.
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,
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h
e
 
a
c
c
o
m
p
l
i
s
h
m
e
n
t
s
 
o
f
 
s
t
u
d
e
n
t
s

.

*

Q
u
a
l
i
f
i
c
a
t
i
o
n
s

.

R
e
l
a
t
e
s
 
P
o
s
i
t
i
v
e
l
y

w
i
t
h
 
F
a
c
u
l
t
y

a
n
d
 
S
t
a
f
f

W
O
r
k
s
t
o
:
b
u
i
l
d
 
a
 
s
a
t
i
s
f
a
c
t
o
r
y
 
r
e
l
a
t
i
o
n
s
h
i
p
 
w
i
t
h
 
t
h
e
 
f
i
e
l
d
 
a
s
s
o
c
i
a
t
e

O
b
t
e
r
v
e
d
c
h
a
n
n
e
l
i
 
.
o
f
:
c
o
m
m
 
u
n
i
c
a
t
i
o
n
,
-
P
o
l
i
c
i
e
s
.
a
n
d
 
r
e
g
u
l
a
t
i
o
n
s

.

E
x
p
r
e
s
S
e
s
 
c
o
n
v
i
c
t
i
o
n
a
,
:
k
n
O
w
i
n
g
 
w
h
e
n
 
t
o
 
b
e
 
d
i
s
c
r
e
e
t
 
o
r
 
c
o
m
p
r
o
m
i
s
i
n
g

R
e
f
l
e
a
t
e
;
n
o
r
m
s
 
o
f
 
t
h
e
 
c
o
m
m
u
n
i
t
y
 
i
n
 
p
e
r
s
o
n
a
l
 
a
p
p
e
a
r
a
n
c
e

R
e
s
p
e
t
t
e
b
e
l
i
e
f
s
 
o
P
i
n
i
O
n
d
 
o
f
 
b
u
i
l
d
i
n
g
 
a
n
d
'
d
i
s
t
r
i
c
t
 
p
e
r
s
o
n
n
e
l

A
s
s
u
r
e
s
 
T
e
a
c
h
i
n
g

a
n
d
 
E
x
t
r
a
!
-
C
l
a
s
s

R
e
s
p
o
n
s
i
b
l
y

E
x
h
i
b
i
t
a
 
p
r
c
u
p
t
n
e
s
e
H
i
n
:
a
l
l
a
s
s
i
g
n
e
d
 
t
a
s
k
6
 
o
r
 
c
o
m
m
i
t
m
e
n
t
s

I
n
d
i
c
a
t
e
s
 
c
o
n
s
i
s
t
e
n
t
 
p
r
e
p
a
r
e
d
n
e
s
s
 
t
o
 
t
e
a
c
h

.

H
e
l
p
s
 
s
t
u
d
e
n
t
s
 
i
n
t
e
r
p
r
e
t

an
d
e
n
f
o
r
c
e
 
p
o
l
i
c
i
e
s
 
a
n
d
 
r
e
g
u
l
a
t
i
o
n
s

_
,
-

.

A
t
t
e
n
d
s

f
a
c
u
l
t
y
 
o
r
 
s
t
u
d
e
n
t
 
f
u
n
c
t
i
o
n
s
,
 
w
h
e
n
,
 
a
p
p
r
o
p
r
i
a
t
e

A
c
c
e
P
t
e
r
e
s
p
O
n
s
i
b
i
l
i
t
Y
:
f
o
r
o
l
i
n
 
j
u
d
g
m
e
n
t
s
 
a
n
d
 
d
e
c
i
s
i
o
n
s

S
t
r
i
v
e
a
t
o
,
I
m
p
r
o
v
e

T
e
a
c
h
i
n
g
 
C
o
m
p
e
t
e
n
c
e

R
e
c
o
g
n
i
z
e
s
 
o
w
n
 
t
e
a
c
h
i
n
g
 
s
t
r
e
n
g
t
h
s

an
d
W
e
a
k
n
e
s
s
e
s

O
h
s
e
r
V
e
s
r
c
l
a
d
e
r
c
O
m
t
e
a
c
h
i
n
g
 
O
f
 
o
t
h
e
r
-
.
f
a
c
u
l
t
y

S
e
e
k
s
 
s
u
g
g
e
s
t
i
o
n
s
 
f
o
r
 
c
o
r
r
e
c
t
i
n
g
 
p
a
r
t
i
a
l
:
A
i
,
 
d
i
f
f
i
c
u
l
t
i
e
s

R
e
v
e
a
l
s
o
p
e
n
n
e
s
a
 
t
o
 
c
o
n
s
t
r
u
c
t
i
v
e
 
c
r
i
t
i
c
i
s
m

P
r
e
s
e
n
t
s
.
p
l
a
n
g
.
t
o
T
i
e
l
d
 
'
a
s
s
o
c
i
a
t
e
 
w
e
l
l
 
i
n
 
a
d
v
a
n
c
e
 
o
f
 
t
e
a
c
h
i
n
g

D
e
m
o
n
s
t
r
a
t
e
s

'
D
e
m
o
n
s
t
r
a
t
e
s

S
p
e
c
i
f
i
c
.
 
K
n
o
w
l
e
d
g
e

S
u
b
j
e
c
t
(
s
)

,
B
e
i
n
g
 
T
a
u
g
h
t

S
h
o
w
s
:
 
a
p
p
r
o
p
r
i
a
t
e
 
a
g
e
 
a
n
d
 
g
r
a
d
e
 
l
e
v
e
l
 
d
e
p
t
h
 
o
f
 
s
u
b
j
e
c
t
 
s

P
r
o
v
i
d
e
s
-
 
a
c
c
u
r
a
t
e
 
i
n
f
o
r
t
a
t
i
o
n
 
a
n
d
 
r
e
s
p
o
n
s
e
s
 
f
o
r
 
s
t
u
d
e
n
t
s

.

S
h
o
w
s

hr
ea

c#
h 

of
k
n
o
w
l
e
d
g
e
 
a
b
o
U
t
 
s
u
b
j
e
t
t
,
 
W
h
e
n
 
n
e
c
e
s
s
a
r
y

A
C
q
u
a
i
n
t
s
-
 
S
e
l
f
:
 
w
i
t
h
 
n
e
w
 
k
n
o
W
l
e
d
g
e
 
a
n
d
 
d
i
s
c
o
v
e
r
i
e
s
 
i
n
 
s
u
b
j
e
c
t
(
s
)

K
z
m
w
s
 
w
h
e
n
 
a
n
d
 
w
h
e
r
e
 
t
o
 
g
e
t
 
a
s
s
i
s
t
a
n
c
e
-
r
e
g
a
r
d
i
n
g
 
s
u
b
j
e
c
t
(
s
)

*
,
-

,

'
A
d
a
d
e
m
i
c
"

,
_
_
_
_
_

P
r
e
p
a
r
a
t
i
o
n
 
,

.
e
:

U
n
d
e
r
s
t
a
n
d
s

S
t
r
U
c
t
u
r
e
s
a
n
d

S
e
q
u
i
n
t
e
 
o
f

,

S
u
b
j
e
c
t
 
D
e
v
e
l
o
p
m
e
n
t
,

,
.

,

I
d
e
n
t
i
f
i
e
s
 
k
e
y
 
c
o
n
c
e
p
t
s
,
 
s
k
i
l
l
s
,
 
a
n
d
 
a
t
t
i
t
u
d
e
s
 
o
 
e

u
d
e
d
 
i
n
 
C
O
l
a
t
e
r
A

O
r
g
e
n
i
Z
e
s
c
o
n
t
e
n
t
 
t
o
 
p
r
o
v
i
d
e
 
f
o
r
 
c
o
n
t
i
n
u
i
t
y
 
o
f
 
l
e
a
r
n
i
n
g
 
e
x
p
e
r
i
e
n
c
e
s

D
e
v
e
l
b
i
a
A
n
s
t
r
u
c
t
i
o
n
a
l
 
U
n
i
t
s
,
 
i
n
c
o
r
p
o
r
a
t
i
n
g
 
k
e
y
 
c
o
n
c
e
p
t
s
,
 
s
k
i
l
l
s
,
 
a
n
d

a
t
t
i
t
U
d
o

.
-

:
.

±
.
.

:
,

.

C
o
n
s
i
d
e
r
S
 
p
r
e
r
e
q
u
i
s
i
t
e
s
 
n
e
c
e
s
s
a
r
y
 
t
o
 
a
c
h
i
e
v
e
 
p
a
r
t
i
c
u
l
a
r
 
O
j
e
c
t
i
v
e
s

:
.

O
r
g
a
n
i
z
e
s
 
l
e
s
s
o
n
s
.
o
n
 
a
'
s
y
s
t
e
m
a
t
i
c
,
 
s
t
e
p
 
-
b
y
-
 
s
t
e
p
,
 
t
e
a
c
h
i
n
g
.
 
a
p
p
r
o
a
c
h



r
e
a
s
 
'
e
l
f
:
T
e
a
c
h

-
a
4
g
 
P
e
r
f
o
r
m
a
n
c
e

?
R
O
V
E
S
S
I
O
N
A
L

A
N

D
P

N
R
A
L

(
p
o
n
t
i
n
u
e
d
)

r
r
O
e
r
i
a
,
 
f
o
r
'
.

C
a
t
e
g
o
r
i
e
s
 
o
f

.

T
e
a
C
h
i

P
e
r
f
o
r
m
a
n
c
e

C
a
t
e
g
o
r
i
e
s
 
o
f

T
e
a
c
h
i
n
g

P
e
r
f
o
r
m
a
n
c
e

D
e
f
f
o
n
s
t
t
i

A
c
a
d
e
m
i
c
,

P
r
e
p
a
r
a
t
i
O
n

(
C
o
n
t
i
n
u
e
d
)

A
p
p
l
i
e
s
 
G
e
n
e
r
a
l

K
n
o
w
l
e
d
g
e
 
R
e
l
a
t
e
d

t
o
 
S
i
l
b
j
e
c
t
(
i
)
 
B
e
i
n
g

T
au

gb
t

C
r
i
t
e
r
i
o
n
 
M
e
a
s
u
r
e
s
 
f
o
r
 
T
e
a
c
h
i
n
g

P
e
r
f
o
r
m
a
n
c
e
 
C
r
i
t
e
r
i
a

R
e
l
a
t
e
s
 
c
o
n
c
e
p
t
s
 
a
n
d
 
i
n
f
o
r
m
a
t
i
o
n
 
f
r
o
m
 
o
n
e
 
s
u
b
j
e
c

t
o
 
a
n
o
t
h
e
r

U
t
i
l
i
z
e
s
 
o
w
n
 
c
u
l
t
u
r
a
l
 
a
n
d
 
e
x
p
e
r
i
e
n
c
e
 
b
a
C
k
g
r
o
u
n
d

R
e
l
a
t
e
s
 
p
r
e
e
e
n
t
.
w
o
r
l
d
 
o
f
 
s
t
u
d
e
n
t
 
t
o
 
t
h
e
.
s
d
b
j
e
c
t
 
m
a
t
t
e
r

C
o
n
f
i
d
e
r
s
 
c
u
r
r
e
n
t
 
e
v
e
n
t
s
 
r
e
l
a
t
e
d
 
t
o
 
t
h
e
s
u
b
j
e
c
t
(
s
)

E
s
t
a
b
l
i
s
h
e
s
 
v
o
c
a
t
i
o
n
a
l
 
i
m
p
l
i
c
a
t
i
o
n
s
 
o
f
 
s
u
b
j
e
c
t
,
 
i
f
 
a
p
p
r
o
p
r
i
a
t
e
.

U
s
e
s
E
n
g
l
i
s
h
-

C
o
r
r
e
C
t
l
y
 
i
n

C
l
a
s
s
r
o
o
m

C
o
M
m
u
n
i
c
a
t
i
o
n

S
e
l
e
c
t
s
 
w
o
r
d
s
 
a
n
d
 
p
n
r
e
s
e
s
 
t
h
e
t
 
a
r
e
 
d
e
f
i
n
i
t
i
v
e
 
t
o
 
t
h
e
 
d
i
s
c
u
s
s
i
o
n
 
t
o
p
i
c

s
e
s
 
c
o
r
r
e
c
t
 
g
r
a
m
m
a
t
i
c
a
l
 
b
o
n
s
t
r
u
c
t
i
o
n
s

S
p
e
l
l
s
 
c
o
r
r
e
c
t
l
y
,
 
e
s
p
e
c
i
a
l
l
?
-
0
0
 
b
l
a
c
k
b
o
a
r
d
 
w
o
r
k

s
e
e
 
v
o
c
a
b
u
l
a
r
y
 
a
p
p
r
o
p
r
i
a
t
e
 
f
o
r
 
t
h
 
m
a
t
u
r
i
t
y
 
l
e
v
e
l
 
o
f
 
s
t
u
d
e
n
t
s

A
v
o
i
d
s
 
f
r
e
q
u
e
n
t
 
u
s
e
 
o
f
 
t
r
i
t
e
,
 
s
l
a
n
e
o
r
 
v
e
r
n
a
c
u
l
a
r
 
e
x
p
r
e
s
s
i
o
n
s

E
x
h
i
b
i
t
s

4
1
5
e
r
t
i
o
n
a
l

A
t
t
r
i
b
u
t
e
s
'

N
S
T
R
U
C
T
I
O
N
A
L

P
R
E
I
M
A
T
I
O
N

D
i
a
g
n
o
s
e
s
_

L
e
a
r
n
e
r

C
h
a
r
a
c
t
e
r
i
s
t
i
c
s

:
D
e
m
o
n
s
t
r
a
t
e
s

P
o
s
i
t
i
v
e

i
.

l
I
n
t
e
r
P
e
r
s
o
n
a
l

R
e
l
a
t
i
o
n
s
h
i
p
s
 
w
i
t
h
'

'
L
e
a
r
n
e
r
s

D
i
s
p
l
a
y
a
l
n
i
t
i
a
t
i
v
e
,

i
n
 
A
s
s
U
n
i
n
g

.
T
e
a
c
h
i
n
g
 
T
a
s
k
s

e
l
a
t
e
s
 
t
o
 
s
t
u
d
e
n
t
s
 
w
i
t
h
 
a
 
h
e
a
l
t
h
y
 
b
a
l
a
n
c
e
 
o
f
 
s
e
r
i
o
u
s
n
e
s
s
 
a
n
d
 
h
u
m
o
r

s
s
u
r
e
s
 
p
e
r
s
o
n
a
l
'
a
c
c
e
p
t
a
n
c
e
 
w
h
e
n
 
s
t
u
d
e
n
t
 
a
c
t
i
o
n
s
 
s
u
e
t
 
b
e
 
c
o
n
d
e
m
n
e
d

C
o
m
m
e
n
d
s
.
 
a
n
d
 
e
n
c
o
u
r
a
g
e
s
'
s
t
u
d
e
n
t
s
 
t
o
,
i
n
s
t
i
l
l
 
c
o
n
f
i
d
e
n
c
e
 
a
n
d
 
s
e
l
f
-
e
s
t
e
e
m

v
o
i
d
A
 
t
h
r
e
a
t
e
n
i
n
g
,
 
r
i
d
i
c
u
l
i
n
g
,
 
o
r
 
e
m
b
a
r
r
a
s
s
i
n
g
 
i
n
d
i
v
i
d
u
a
l
s
 
o
r
 
g
r
o
u
p
s

E
x
h
i
b
i
t
s
 
p
a
t
i
e
n
c
e
.
i
n
C
d
i
f
f
i
c
u
l
t
e
i
t
u
a
t
i
o
n
s
 
b
y
 
l
i
s
t
e
n
i
n
g
 
a
n
d
 
a
c
c
e
p
t
i
n
g

U
t
i
l
i
z
e

W
a
l
l
-

M
O
d
u
l
a
t
e
d
4
,
;
C
l
e
a
r
l
y
-

A
r
t
i
e
U
l
a
t
e
d

S
p
e
a
k
i
n
g
 
V
o
i
c
e

E
x
h
i
b
i
t
s

C
O
n
f
i
d
e
n
c
e
.
 
W
h
e
n

.
T
e
a
c
h
i
n
g

e
c
o
g
n
i
Z
e
s
 
A
b
i
l
i
t
i
e
s

H
a
n
d
i
c
a
p
s
,
 
A
n
d

t
e
r
e
s
t
s
-
o
r
 
L
e
a
r
n
e
r

v
i
s
i
o
n
s
 
a
 
t
a
s
k
 
t
o
.
 
b
e
 
d
o
n
e
 
a
n
d
 
a
d
c
o
M
p
l
i
s
h
e
s
 
t
h
e
'
t
a
s
k

t
i
c
i
p
a
t
e
s
 
s
p
e
c
i
a
l
 
s
i
t
u
a
t
i
o
n
s
 
t
h
a
t
 
m
i
g
h
t
 
i
n
f
l
U
e
n
c
e
 
s
t
u
d
e
n
t
 
b
e
h
a
v
i
o
r

l
a
k
e
s
 
l
o
n
g
-
r
a
n
g
e
 
o
v
e
r
v
i
e
w
s
,
 
s
t
a
t
i
n
g
 
O
b
j
e
c
t
i
v
e
s
,
 
b
e
f
o
r
e
 
a
c
t
u
a
l
 
t
e
a
c
h
i
n
g

o
l
u
n
t
e
e
r
e
 
t
o
 
a
s
s
u
m
e
 
s
p
e
c
i
a
l
 
t
e
a
C
h
i
n
g
'
t
a
s
k
s
a
n
d
 
r
e
s
p
o
n
s
i
b
i
l
i
t
i
e
s

.

a
t
e
s
 
u
n
i
q
u
e
 
r
e
s
o
u
r
c
e
s
,
 
m
a
t
e
r
i
a
l
 
o
r
 
K
a
m
a
n
,
 
f
o
t
,
J
e
s
s
o
n
 
e
m
p
h
a
s
i
s

lb
m
o
n
E
i
t
r
a
t
e
s
 
f
r
e
e
d
o
m
 
f
r
o
m
 
v
o
c
a
l
 
a
f
f
e
c
t
a
t
i
o
n
s

s
e
s
-
A
d
l
e
a
r
)
 
s
t
r
o
n
g
 
V
o
i
c
e
 
w
h
i
c
h
:
i
s
 
a
u
d
i
b
l
e
 
i
n
 
a
l
l
 
p
a
r
t
s
'

t
h
e
 
r
o
o
m

e
j
e
c
t
s
 
a
 
p
l
e
a
s
i
n
g
v
o
i
c
e
p
i
t
c
h
,
.
 
o
n
e
 
'
t
h
a
t
 
a
v
o
i
d
s
 
m
o
n
o
t
o
n
y
 
e
m
s
 
s
h
r
i
l
l
n
e
s
s

s
e
s
*
a
 
s
p
e
e
c
h
 
p
a
t
t
e
r
n
 
w
h
i
c
h
 
i
s
'
e
a
S
i
l
y
 
u
n
d
e
r
s
t
o
o
d
 
b
y
 
t
h
e
 
a
g
e
 
g
k
o
u
p

s
e
e
 
v
o
i
c
e
 
i
n
f
l
e
c
t
i
o
n
s
 
p
o
s
i
t
i
v
e
l
y
 
f
o
r
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
a
n
d
 
c
o
n
t
r
o
l
 
P
u
r
p
o
s
e
s

s
p
l
a
y
s
 
g
o
o
d
 
'
p
o
s
t
u
r
e
 
-
-
-
a
n
d
-
f
r
e
e
d
o
m
.
f
r
o
m

an
_h
o
y
i
n
g
 
m
a
n
n
e
r
i
s
m
s

o
d
e
n
c
e
s
 
f
r
e
e
d
o
m
 
t
o
 
e
x
p
r
e
s
s
 
a
p
p
r
o
p
r
i
a
t
e
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