ED 075 41s
TITLE
INSTITUTION

PUB CATE
NOTE

EDRS PRICE
DESCRIPTORS

IDENTIFIERS

ABSTRACT

DOCUMENT RESUME
8P 006 387

Performance~Based Undergraduate Program for the
Education of Teachers at Brooklyn College.

City Univ. of New York, Brooklyn, N.Y. BRrooklyn
coll.

72

36p.

MF-’OQ65 HC°33. 29

Early Childhood Education; Elementury Education;
*Field Experience Programs; sPerformance Based
Teacher Education; #*program Deascriptions; Secondary
Education; *Teacher Behavior; *Teacher Education
*Dist inguished Achievement Award Entry

This document describes the Performance Based

Undergraduate program for the education of teachers at Brooklyn
College--a program which encompasses the performance-based
field-centered approach and the identification and analysis of
teaching behaviors. Evaluation and feedback techniques are described
as necessa:,; parts of the curriculum for each of four sequences:
early childhood, elementary, middle schools, and secondary. Exhibits
include related program and video tape materials. (MJIM)




LR alaln)

IROCITYI! CCLITGE
CITY ULV ITY CF HiW YORK
School of kducation

US DEPARTMENT OF NBALTH.
SOUCATION & WELFARE
OFFICE OF BDUCATION
THIS DOCUMENT HAS BEEN REPRO
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIG
INATING 1T POINTS OF VIEW OR OPIN
IONS STATED OO0 NOT NECESSARMILY
REPRESENT OFFICIAL OFFICE OF EDU
CATION POSITION OR POLICY

ED 075414

\

PERFORMANCE-BASED UI'DERGRADUATE PROGRA!M FOR THE EDUCATION
OF TEACHERS AT BROOKLYN COLLEGE

357

Document presented to the American Association of College of
Teacher Education for consideration for the 1973 Distinguished

Achievenent Awards.

AN

November 17, 1972

FILMED FROM BEST AVAILABLE COPY




Table of Contents

Page
I. Summary Statement 14,
II. Perforrmance-Based Undergraduate Progrem for the
Education of Teachcers at Erooklyn College:
Comprehensive Explanation and Analysis.
A. The Case Study
1. Outline 1.
2. Narrative - 2.

B. Exhibits

1. Darcy, Natalie T. (Ed) A Perforrnance-Based
Undergraduate Prozram for the zcduceation
of Teachers at Drooki;n Collecre, Volwacs I
and II (Rev. Ed.) brooklyn, li.Y.: Brocoklyn
College~CULYY, School of Education, 1971.

2. Video-Tape



Brooklyn Collere
City University of llew York
School o Lducation

Noverber 17, 1972

I. Summery: Perferrance-Based Prograr. for the Education of Teachers
at Brooklyn College

A, Statement of Objlectives

The Performance-Based Undergraduaie Teacher Education Program
for Brooklyn College has as its primary objective the improverent of
education of prospective teacliers for contemporery socicty in a way which
will have an immediote effect as well as a long term effect on the public
education of children and youth in an urban setting. Specifically, the
Program calls for a leadership role by Brooklyn College in the creation of
an integrated Colisge-School-Comrmunity social nechanism for the improved
pre-service education of teachers and paraprofessionals so that they nay
serve the community in a manner which will influence and improve public
education for the resicents of the Borough of Brooklyn from the eurly
Years through adulthood.

B. The Undergraduate Progran
l. Performance-Based/Field Centered
This Undergraduate Program is performance-based in a manner
that radically resnapes teacher education not only with respect to kinds

and degrees of supervised laboratory experiences but also with respect to
the uses of these experiences as motivating forces for the decper study of

course content. It follows the prospective teacher over a long period of time

(from the firsi course in the Education Sequence through his early years of
teaching) through progressively more complex teaching-learning situations
under the supervision of teams of College staff,

2. Identification and Analysis of Teaching Behaviors

The Program calls for curricula with field experiences and
related course content proceeding as integral parts of each other from the
first coursc through the entire sequence. Each course includes situations
in vhich prospective teachers are engaged in experiences with children and
youth, specifically intended to produce desired teaching-learning behaviors
(cognitive, affective, and social). The identification and analysis (for

ii.
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I. Summary (cont'd)

exarple, by means of videotares) and the sequential arrarcement of these
behaviors are built into an ovservation srstem, The course Senuences are
offered on four levels: Larly: Childhood (i ursery throuch Grade 2); Elementary
(Grades 1 through 6); !‘ddcle Schools (Gracdes S throusa 9); and Secondary:
(Grades 9 through 12).

3. Evaluation

Evaluation and feedback techiniques to assess teaching
competencies are necessary rarts of these performance-based curricula and
are used throughout each of the four Sequences.

C. Implementation

The Perforrmance-Besed Undergraduate Program for the Education of
Teachers at Brooklyn College was Inaugurated on a pilot basis in the fall of
1971. It was certified by the liew York State Department of Education in
January, 1972 and has been officially phased in at Srooklyn College since the
spring semester 1972, The Progranm will be connletely phas2d in during the 1973-
19Tk acaderic year. The Program is functicning (Fall 1972) in 10 of the 11
Brooklyn School Districts, enrolling 1313 undergraduate students and serving
T1 schools. In the Spring 1973, the Program anticipates enrolling 1684 under-
graduate students and serving 90 Brooklyn schools.



ITI. F:riormanca-3accd Uniercraionte Progron for the Zllucation of Teachers
ac¢ Breoildyn Collere: Comr:cgcn51\c valhnau¢on and Analysis.

A, The Case Study: Outline
1. Deseription end Develonent

a. Overviev

1) Purpose
2) Growth
3) Current Status

b. Structure: Experience~Centered Progran/Four Sequence Levels

1) Experience-Centercd Progran
2) Four Sequence Levels

c. Distinct Characteristics of the Structure
l; School-Comrmunity Teaching-Learning Center
2) Campus Media Learning Center
3) Cooperation of College, uChOOIS, and Comnunity.
k) Evaluation
5) Teaching-Learning Behaviors
6) Protocol laterials

4. Continuing Tasks

2. Objectives
a. Goals

b. Desired Outcomes in Terms of Teacher Behaviors

3. Implementation
a. Course Sequences
b. Personnel, Budget, etc.
c. Media
d. Eveluation

4, Statement of How Program Contributes to Teucher Education




B. The Case Study: llarrative
1. Descrirtion ard Development. a. Overview
1) DPurpose

The Perfornance-Based Undergraduate Tcacher Education Program for
Brooklym Collece has as its primary objcctive the improvement of
the education of prospective teachers for contemporary society in
a way which will have an iumediate effect as well as a long tern
effect on the public education of children and youth in an urban
setting. Specifically, the Program calls for a lcadership role by
Brooklyn College in the creation of an integrated Collcge-School-
Community social mechanism for the improved pre-service education
of teachers and paraprofessionals so that they may serve the com-
munity in a manner which will influence and improve public educa-
tion for the residents of the Borough of Brooklyn from the early
years through adulthood.
While this Report describes the development and implementation of
the Program for the education of prospective teachers at the
undergreduate level, it is to be understood that the School of
Education of Brooklyn College is cammitted to the reinforcement
and follow-up‘of pre-service teachtr education on the graduate
level and to continued assistance to graduate students who are
teachers, in their beginning years of teaching, as an integral
part of the Graduate Teacher Education offerings of Brooklyn

College.

1 Darcy, Natalie T. (Ed.) Performance-Based Undergraduate Curriculum for the
Education of Teachers at L.-coklyn College, Volwiaes I & II (Rev, Ed.)
Brooklyn, N.Y.: Brooklyn College-CULY, School of Education, 1571.




2) Growth
The Perforrnce-Tased Undergraduate Progcran for the Fducation of
meachers al bLrookl:wm Ccllere grev from contributiont of Target
Groups representing the facully of the School of Education wvho
worked on curricular plenning for one and one-half years
(beginning in 1963) in consultation with selected students,
school personnel, and other representatives from the commmnities
of Brooklyn; from intensive study of the research in the field
of curricular revision by the School of Education's Cormittce on
Curriculum and Admission to Courses (CLAS); and from contribu-
tions for vposition paper52 made by ad hoc corrnittees who
represented a large cross-scction of the faculty of the School of
Educetion. In addition the fﬁrmation of the Program was benefited
by the establishment of a liaison with the School's Comnitteec on
Graduate Studies and by the continual guidance and substantial
recommendations from the administration of the School.

The (Undergraduate) Committee on Curriculum and Admission to
Courses (CLAS) spent one and nne-half years assembling, studying,
aud organizing these data in an attempt to construct working moacls
for‘the education of prospective teachers at thé undergraduate
level in Brooklyn College. The overall goal of this curricular
revision is to improve notably the public education of children
and youth in the Metropolitan area of New York City with particu-
lar emphasis on the education of children and youth in the inner
city of Brooklym.

2 For position papers on School-Community Teaching-Learning Centers, The
Cempus Media Learning Center, Design for Counseling Services and Affcctive
Education, The Organization of Instructional Teams, Liberal Arts, Individ-
ualization of Instruction, Experiences, Evaluation, The Early Childhood
Center, The Educational Clinic, see Exhibit I, Volume II, Apperdices.

3.



3) Current Status
The Performance-Based Undergraduate Precrronm for the Education of
Teachers at Drooklyn Ccllege was accented in Anril, 1971 by the
School of Education and by the Faculty Council of Broocklyn College
in October, 1971. The first course of Each sequence was given on
a pilot basis during the foll of 1971. The Frogran vas certificd
by the State Dcpertment of Education of liew York in January, 1972,
and was thercafter official;y established at Brookxlyn Collcge.
Specific aspects of the Program are presented in the following
sections on Structure and Distinctive Characteristics.
b. Structure: Expericnce-Centered Program/Four Sequence Levels
1) Experience-Centered Progran

This undergraduate Programkisiperformance-bascd in a manner that
radically reshapes the Curriculum not only with respect to kinds
and degrees of supervised laboratory experiences but also with
respect to the uses of these experiences as motivating forces
for the deeper study of course content. The experiences, begin-
ning with the first course and continuing sequentially throug.aout
the Progran, are graded in complexity and closely interwoven with
the content of each course. Their prime purpose is to help the
prospective teachers to see reality; to acquire sensitivity to and
skill in developing the aspirations and potentialities of the
children and‘youth in the schools and in the communities iﬂ which
they plan to teach.

A broad and varied group of sequential and hierarchical ex-
periences with children and youth in the schools and commnity
will bring each prospective teacher into contact with many and

varied potential teaching-learning models so that he may select




those aspects ¢f each model which work for him. He will gradually
realize that he cocs not have to edojt the style of any one
teacher - however rcod that style may be - vul ithat a good teacher
is a unique, inforncd, interesting and interested person, & pecul-
jar mix of strensthc end qualities and a whole person. In this
process, the prospective tecacher will be able to identify his own
particular strengths, become comfortable in using them, find out
what kind of teacher he wants to be and gradially form his own
personal commitments to the community in which he plans to teach.
Four Sequence Levels
Toward the achievement of this goal, the formation of & reflec-
tive analytic teacher, Course Scquences have been outlined on
four levels: Early Childhood:(}lu.rscry throuch Grade 2);
Elementary (Grades 1 through ); Middle Schools (Grades 5 throuch
9); and Secondary (Grades 9 through 12). The sequences are taken
within the following framework: A B.A. degrec with a Major in
Education for students who elect the Early Childhood Sequence or
the Elcementary Scquence; a B.A. degree with a Major in Education
and a major concentration in two subjects other than Education
for students vwhin elect the Middle Schools Sequence; and a B.A.
degree with a major in one subject other than Education forv
students who elect the Secondary Schools Sequence. Multiple
entry points and some provision for transfer are possible within
the franework of the Program.

A general framework for each undergraduate sequence includes
the following: an introductory core seminar, some specielization
later in the sequence, and another seminar parallel with student

teaching and/or apprentice teaching (sec Sumaries of Courses,



Exhibit I, VolumeI). Zoth the veginning and later seminars eore
interrally woven vwith cipericnces vhich ere cdeveloned scaquentially
throushout the Trozran and vhich call for a tean of instructors
chosen from Education specialists in the fields of rhilosophy,
psycholozy, sociology~anthronslozy, curricuvlun and nethods; con-
sultants or tean-insiructors from other deparinents of the Colicge;
consultanis from the schools; and consuliants from the corrmnity.
These c:periences are based mainly in the schools and cosranities.
Individualization of experieﬁcc patterns is encourazed. Facility
in the analysis of teaching-lecarning behaviors is developed grad-
ually and sequentially from one course to another within the over-
all development of an individual style of teaching. Each Course
Sequence provides for specific:instruction in rcading and the re-
lated language arts. Elcctive courses are recormicnded on all of
the sequence levels. Each sequence shares in the features detailed
in the following section.

c. Distinet Characteristics of the Structure

1) School-Comrmnity Teaching-Learning Center

This Progran, which follows the prospective teacher over a long
period of time (from the first course in the Education Sequence
through his eaxly years of teaching) through progressively more
complex teaching-learning situations (with highly-trained personnel
from the College, schools and cormmunity working together coopera-
tively), requires a different kind of partnership among the College
faculties, comrunity school boards, school personnel, comxmunity
agency personncl, teacher unions and educational industries. An
essentinol elcment of the Program, therefore, is the establishment

of complexes known as The School-Cormmunity Teaching-Learning Centers.




Fach Center serves scveral (three or more) elementary schools, one
or more niddle schools, and at least one Junicr high schocl wnd one
secondary school (grades 9-12). These schools arc to be located in
reasonable proxindty to the primary educational component of the
Center known as the lub. Each Hub is to be planned to include
facilities for a research-development component and for selccticd
instruction (experiences and course content). A Hub is planned to
supplement the facilities of the schools. Exarples of auxiliary
components of a Hub are an Eé.r:Lv Childhood Center, a Day-Carc
Center, and an After-School Study Center. Each Hub should taiie on
the unique quality appropriate for meeting the nceds and developing -
the strengths of the community which it serves.

This partnership of the Céllege, schools and corzmunity calls
for a problem-solving, analytic, seif-exploratory approach on the
part of the' Center personnel and students instead of the more
practice of skills. The development of skills is an important con-
ponent of teaching, but the emphasis in the Program is on the
development of ecach prospective teacher as & person who thinks re-
flectively, with his own individual analytic tcaching style, work-
ing in a problem~-solving atmosphere in vhich the skills of teaching
a.z;e the tools to achieve the more important goal.

Campus-Media Learniny Center

Many of the rescurces and materials needed to ac’ ve this goal

are to be developed and housed for the most part in the School-
Comrmunity Teaching-learning Centers, but they are to be supplemented
by & fully-staffed and full-equipped Campus Media Learning Center.
The Purpose of the Media Center is to make viable both instruction



and the related individual and group rescarch by students anc
faculty. Instructional technology is an important clement in the
Progran, and intervoven with the conteat of every coursc. It
is not an end in itself, hovever, but a tool nccessary to the
develomment of the teaching-learning process and crucial to the
life of the Progran.

3) Cooperation of College, Schools and Cocrmmnity
The Prograam functions through effective cooperation of College
faculties, the staffs of Clinical and Early Childhood Centers,
school personnel and comxmnity consultants. A redefinition of
roles has been necessary to effect this team approach to instruction.

k) Evaluation _
Bvaluation and feodback techniques are necessary parts »f this
performance-based curriculun and are uscd at the beginning, through-
out, and at the end of ocach sequence. Rosources of the Campus lMedia
Learning Centor and 8School-Comamity Teaching-learning Center as
well as those of the Office of Testing and Research are isportant
in carrying out this evaluation.

5) Teaching-Learning Behaviors
This Program soeks to improve teacher education by basing the mode
and content of instruction largely on the recent research on
teaching-learning behaviors3. It assumes that the education of
teachers for an open and rapidly-changing society must provide the
teachers with the capability of meeting this challenge and must be
based on what is known about teaching vehaviors and learning

Tnu aspect of the Program dealing with mode and content of instruction,
outlinoed in this section is based on the Procram for Teacher Educetion in:
l Sxith, B. Othanal. Toachers for the Roal Vorld. Washin;ton, D.C.:
El{lC American Association of Collcces for Toacher Lducation, 19.9.




behaviors and atcut the techiniagues and procedures of teacher
education itsclf.

Teachin;-learnins behaviors are complc: and can be understood
only by analyzin: thcm into their constituent operations. These
behaviors involve intcractions bctween the tcacher and his studenis
and interaction with the materials of instruction. Their analysis
dispels the notion that anyone with a little talent who "knows"
his subject nmatter can teach. The task of building this knowledge
of tecaching-learning behaviors into instructional units and of
training the College and school personnel, as well as prospective
teachers, to use them, is at the h2art of teacher education today.

Teaching-learning behaviors cannot be studicd adequately by
the traditional method of viewing on-going classroom behavior. To
learn to analyze and interpret teaching-lcarning situations in the
classroon, or elsewhere, the prospoctive teacher must be able to
re-view the observed situations, as many times as he noeds, to
perceive and understand the behaviors and their intorrelationships.
Instructional technology is an essential elemont in this proccess
becausc it males possible, by means of such devices as audio-tapeu
and video-tapes, the roproduction of thoso situations. As &
result, teaching-learning bchaviors can be so analyzed and inter-
preted that the teaching of theory proceeds in the context of this
interpretation. By being involved in the interaction between thcory
and analyzod oLservation the prospoctive teacher loarns to interpret
rapidly and thoroughly the events that occur as he teaches.

6) Protocol Materials
To follow this mode of instruction, it is necessary to have an




1.

extensive supply of audio-visunl recordings of experiences with
children and youth at ho:ie, on the sive2xt, in the playground and
in classroom situations; of meetings and interviews with school
personncl, parcnts and other corrmnity personnel. The recordings
arc referred to as "protocol materials" and they should represc
all types of urban corymnities. They sghould also represent all
types of teaching procedures with individuals, in emall groups,
and with classes as a vhole and include the mein approaches to
teaching such as problem-solving, question and answer sessions,
and group discussion.

Protocol materials are not used to illustrate points in
Education courses. The whole proccdure is turned around so that
the principles of psycholocy, ﬂ:iloloplw ’ sociology-a.ntﬁropolow,
curriculun, nethods, are brought to the analysis of the materials.
The specific outcome toward which such a Program tends is the
development in the prospective teacher of a conceptual system
which would be used to interpret teaching/learning behaviors.
There is no lack of such systems in the field of Education; &
mumber of observation systems have already been developed, which
tell more about the elements of teaching behavior and their re-
lationships than we have ever known before - opening up for study
& wide range of behaviors previously Mcoui'blo.: Consequently,

% Amidon, B. Jiio: Hough, J. B. ion 1s: Res and
Reading, Mass.: son-wes
Bellack, W A., ot al. The lansuane of the Cln.uroom- Nov York: Teochers

001.10(;0 Pross, 10.7.

Flanders, lied A. Teachor Influence, Pupil Attitudes, and Achiwommt, U, S,
Office of Educalion Cooperalive Research rroject,
Univerrity of linneeota, 19.0,

Smith, B. Othanel. Teachcrs for the Real World. Washington, D.C.: American
Association of Collcgces for reachor Lducation, 19.9,
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the prospective teacher should become aware of a variety of way:s
of handling each teaching task and of the different ways of
interpreting teaching/learning behaviors. This greater range of
insights should make him more flexible as wecll as more delibera-
tive.

The identification. analysis, and sequential arrangements of
behavioral situations are one of the most difficult parts of the
implementation of this Program. The equipment and space necessary
for storing the protocol materials is a very expensive item. lMore
important is the time allotment in teaching programs of College
faculty and selected school personnel not only to prepare the
protocol materials (with prospective teachers) but also to train
themselves to use them. '

4. Continuing Tasks
The first complete phase of curricular planning is described in
a document’ of which this report represents a summary. There are
other important phases to be accoeplished by the Curriculum Council
of the School of Education and by other personnel in the Bchool of
REducation and in the College before the Program can be fully imple-
mented. Among these are the following:

1) Extensive and continuing conferences with the staff of the

School of Education. appropriate College Colluttpn, selected
students. school and other community representatives to discuss
the Program and solicit recommendations for change.

Soarcy, op. cit., Volume I.
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2) Extensive and continuinr conferences vith school personnel.
representatives of Collere and school Collective Largaining
Agents with rega~C. to the establishment of School=Cormunity
Teaching-learning “enters.

3) Negotiations for locating additional sites. staffing and equip-
ping the Campus Media Learning Center and the School-Community
Teaching-Learning Centers.

4) Further development of the required and suggested courses in
Iiberal Arts for prospective teachers. This requires con-
sultation with chairmen and selected staff of every Liberal
Arts Department of the College.

5) Continuing orientation of students to the Program and counsel--
ing of students in the Program; :editing and circulation of a
Student Handbook.

6) Continuing conferences with representative faculty of the
8chool of General Studies and Community Coileges to align the
Program vith the §.G.§. Program as far as possible and to
determine curricular plans suitable for transfer students from
Community Colleges.

7) Preparation of materials and applications for State and Federal
funding.




13.
Ovjectives
The Perforuance-Pased Undergraduate Curriculum for the Education of
Teachers at Brooklyn College 1s bteing implemented based upon stated
coals related to teacher cevelopment. These gouls lead to certain
expectations with respect to desired outcomes in terms of teaching
behavior. This section of the Report details these goals and outcomes.
a. Goals »

1) Responsible Agents of Social Change: To prepare a basically
well-educated person who engages in clinical practice in
teaching, is an effective student of human behavior, and
assunes the role of a responsible agent of socisl change and
particularly change in public education in New York City.

2) Service to Community: To revise the teacher education program
to make it more relevant to the community Brooklyn College
serves and to give priority to that service.

3) Earlier Involvement - School-Community Teaching-Learning
Centers: To introduce courses in early college ycars which
call for increased involvement in real experiences with children
and youth, particularly those in low income areas in New York
City. The principal sgent of this experience-centered curriculum
will be the School-Community Teaching-Learning Centers.

4) Reflective Teachers vs. Technicians: To u'sict prospective
teachers to develop as reflective persons \émo have a conceptual
background to call upon when confronted wf‘b\h new situations
rather than technicians trained to carry out training tasks.



5)

6)

7)

8)

9)

10)

1k,

Teachings Cirateries in Terms of Cormitive and Affective
Behaviors:

a) To formulate objectives in ell courses in terms of learning
behaviors which are observable and neasurable.

b) To select and organize course material consistent with the
nature of the subjiecect »ri.. and the earmin~ behaviors.

¢) 7o cvaswate cutcomes in terms of behavieral change.

d) To use strategies appropriate for attaining these objectives.

Personalized Style of Teaching: To help students to develop

self-confidence and security in the tecachin; role and to

encourage the emergence of a personalized style of teaching.

Guidance Function: To assist the leaxner as he moves toward

the development of a positive identity.

Comrmunication: To direct prospective teachers in the learning

of commnication skills witﬁin a wide variety of cultural

experiences so that information can be received from a wide

variety of sources and exchanged with a wide variety of people.

The transfer of these learnings to the classroom situations

will be stressed.

Philosophical Insight: To give the student & philosophical

insight into the process of teaching and the role of education

in society.

Specialized Function of Teacher: To emphasize increasing inter-

action between the prospective teacher and other teachers,

paraprofessionals, etc., 80 that he will be prepared to azsune

& more specialized function in classroom instruction and

managenent.



1)

Research:

a) To design the curriculum to include instruction in the valucs
and methodology of research and the uses of advanced edu-
cationrl mc " "a to i Aer.  in “iternreting, by
means of theoreticel knowledge, 'the events that happen in a
classroom.

b) To focus the research capabilities 5° the School of Education
around specific and germane issues = problems related to
the education of children in low immemse areas.

Evidence of Learning: To develop a progran that generates

evidence that prospective teachers can z=ing about appropriate

learning in children before they assume “nll responsibility of

a classroom.

b. Desired Outcomes in Terms of Teacher Behaviar

1)

2)

Understanding and working with Childrem and Youth.
Graduates of the Brooklyn College Performance-Based Under-

graduate Teacher Educatiom Program shomxldl be able to:

2) Demonstrate in their teaching a knrwledge of how children
and youth learn and develop.

b) Diagnose the variety of learning styles exhibited by children
and youth.

c) Diagnose learning strengths as well as weaknesser and vtilize
the results in teaching.

d) Relate the out-of-school environmer s of children and youth
to in-school learning situations.

Teaching Roles.
In their teaching, graduates of the Merformance-Based

Brooklyn College Undergraduate Teacher EFdmsmtion Progran
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should be atle to:

a)

b)

e)

£)

g)
h)

Plan for individually prescribed instruction in order o
develop learnins environnents conducive to cantinuvouve
learning for children and youth.

Plan and develop curriculum related to both the developuent
of children and youth and social change by utilizing the
experiences of children and youth and the social context
of these experiences,

Teach language and communication effectively to children
throughout the Borough of Brooklyn. In this category
would be included: speaking, listening, reading, writing,
and the languages of mathematics, science, social studies,
music and the other art?m

Establish school and classroom environments that enhance
the identity development of children and youth.
Demonstrate a genuine understanding of the Educational
fields appropriate to their Sequence and use this knowledge
in the analysis of teaching-learning situations.

Work as part of a diverse teaching team. Such tcams will
increasingly include general teachers, various specialists
(e.g. rcading, music, foreign langusges), paraprofessionals
and people outside the field of education (e.g. medical
personnel, lawyers),

Use instructional technology as teaching and lcarning media.
Organize and work effectively with ~hildren and youth in

small groups.
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3. Implementation

Course Sequences

The Performance-Based Undergraduate Curriculum for
the Education of Teachers at Brooklyn College is being
phased in over five semesters; Fall 1971 throuch Fall
1973. Each of the Four Sequence levels is being imple-
mented at a constant rate: one course. or set of courses.
& semester. As the Program ig phased in, the previous
curriculum for the preparation of teachers at Brooklyn
College is being phased out sequentially. The Summaries
of the courses in the Four Sequence Levels are presented
in Exhibit 1 (Volume I, pgs. 14, 53, 98 and 127). These
Summary sheets indicate course titles, descriptions of
categories of supervised laboratory experiences, and
team composition of the teaching staff.

Pera'onnel, Budget, etc.

The number of undergraduates in each of the four
Sequence Levels, through the Spring 1973 is presented in
Table 1. These teacher candidates are working with teams
of 2, 3, or 4 instructors in hierarchical sequences of
planned supervised laboratory experiences. The experiences
have been selected to help the teacher candidates develop
toward the goals of the Frogram specified in terms of
teaching behaviors. These laboratory experiences in
teaching-learning situations are directly supervised by
the faculty in the Program.



TABLE 1

NUMBER OF UNDERGRADUATES ENROLLED IN FROGRAM (BY LXVEL)

Level Fall ' Spring '72 Sumer '72 Fall '72 Spring '73
Early Childhood L+ S 115 37 38l S1s5
Elementary 101 122 A S5l 756
Middle 3 52 98 m
Secondary 37 L9 L7 21 302
Total 222 338 125 1313 1684




| TABLZ 2
NUMBER CF FACULTY TEACHING IN PROCRAM/NUMBER OF SCHOOLS USED IN PROGRAM

Semester Faculty Schools
Fall ' 19 11
Spring '72 26 25
Saomer 72 o 7 7
Fall '72 79 n

Sprirg '73 N $0




i As indicated by the data presented in Tables 1 and 2
79 faculty members and 1 313 teacher candidates have veen
working (Fall, 1972) in 71 nursery, elementary, intermed-
jate, junior high, and high schools in 10 of the 1l school
districts in Brooklyn. In the Spring. 1973, 91 faculty
members and 1684 teacher candidates are to be working in
90 schools.

For the 1972-1973 academic year. 90 instructional
budget lines with the school of Education are being used
for the Program. The major portion of the support services
with the School are also asaigned to the Program; for
example, the School of Education Office of Testing and
Recearch is working with the Program; the College is pro-
viding additional support services; for example. the serv-
ices of the Television and Audio-Visual Centers and facili-
ties for an expanded Campus Media Learning Center. The
School of Education has received an additional $220,000.00
for funding the Program during 1972-1973.

The public schools of the Borough of Brooklyn are pro-
viding the School of Education with their facilities and
materials.

Supervised laboratory experiences take place in the
schools and in community agencies. The principal agent for
facilitating the latter experiences is the School-Community
Teaching-learning Center. or the Hub. Two Hubs are to be
in operation in the Spring semester 1973.



C.

a.

Media

Instructional media are used throuchout the I’'rogram
both at the Collece and the schools. Instruction in the
use of such media, maintenance of the equipment, and other
similar gservices are provided by the College (including
School of Education) facilities.

Prominently and regularly portable Sony Videorover
II ensembles are used by the staff and undergraduates in
the Program to make video-tc.pea to be used in analysis of
teaching-learning bvehaviors and in developing protocol
materials. Sony AV-3700 videocorders and CVM-920U video
monitors (11") are used to view video-tapes for analysis.
In the development of a 11br:a.ry of protocol materials
selected segments of tapes are edited and stored for in-
structional. supervisory, or evaluation use. Exhiovit 2
includes a sample working copy of a video-tape of a
teacher candidate in the first semester of student teach-
ing on the Secondary level. The tape was msde.by a stu-
dent in the first course in that level; it has not been
edited.
Evaluation

The purpose of the Evaluation Plan approved by the
faculty of the School of Education for the Performance-
Based Program is to provide on & regular basis data which
can be used as & source of information for decision

making as the curriculum is being implemented and adapted



and as it continues to function. The emphasis of the
Evaluation Plan is on the stud; of the development of the
individual student. that is. data analyses and precsenta-
tions will focus on individual rather than group change
(see Appendix on Evaluation and Project Evaluation Phn)':.

Evaluation as an integral part of the Performance-
Based Program is functioning in two ways. The first
focuses on analyses of his own teaching behavior by each
teacher candidate at critical points in the Sequence;
the second on desired outcomes in terms of teaching bve-
haviors for the overall Program.

An example of Evaluation working in the Program is
provided by analyses of videotapes. A videotspe of a
teaching-learning experience of a teacher candidate is
analyzed by that candidate and his instructor. The
teacher candidate has available a file of tapes of his
teaching-learning experiences at critical points in his
progress throuch a Course Sequence. That is, each candi-
date builds a file vhich includes an hierarchical develop-
wental set of taped experiences in teaching-learning
situations with children and youth. He begins building a
systen of analysis at the time he first enters the Progranm
(see Analysis of Videotape (Exhibit 2). page 29).

Protocol materials are being developed from video-
tapes of teaching-lsarning experiences. The tapes are

6nucy. op. cit.. Volume II, pp. 2L5-258 & Supplement




studied and evaluated on the tasis of desired outcomes
in terms of operationally defined teaching bvehaviors
stated for the Program7. A secment of a videotape which
illustrates one such behavioral categor:. ie stored on a
file tape. The file system and orranizational categories
will continue to develop as the Program is completely
implemented.

A supplementary allotment from the College to the
School of Education Office of Testing and Research for
the Summer 1972, enabled a group of faculty to evaluate
videotapes of teacher candidates in teaching-learning
situations at different phases in the Propram. The
Flanders Interaction Ana]yai:aq and a non-verbal scale
developed by the Office of Testing & Research was used
in these analyses with a view to assessing teacher candi
date development in communication at selected points in
the Program. An analysis matrix of the videotape (Exhibit

2) is presented on page 26.

Tbarcy, op. cit.. Volume I
Q 8§
[MC Amsdon and Hough op. cit.




L, ctatcuent of Iow Progra. Coatril.utes Lo Lhe Loorove o7 ol 1oy
Education

Assuming that

(2) ihe education of teachers sho.ld involve noi cnly the Colle e
but the College, public schools, corrawnity cchool leunras,
parents, teacher unions, and educational induniries worling
together in new vays;

(b) teacher education should include a broand general education with
an interdisciplinary focus which implies the collaboration
of Libveral Arts and Fducation facilities and school pcrsonnel
in the devclopment of an undergraduate cwrriculun;

(c) the curriculum can continue to be relevant to the changing world
only after it creates a new kind of teacher - one who is an
interesting, interested; basically well educated person;
an effective student of humgn learning awere of a conscious
personal philosophy end willing to assvme & role as a
responsible agent of social change;

The Performance-Based Undergraduate Curriculum for the Education of Teachers
at Brooklyn College is contributing to the improvement of Teacher Education
at least in the following manner:

The Program provides in each of its courses situations in which
prospective teachers are engaged in experiences with children and youth
specifically intended to produce desired teaching-learning behaviors
(cognitive, affective and social). The identification and analysis (by
means, for example, of audio-tapes and video tapcs) and the sequential
arrangement of these behaviors are directed toward the gradual building of
an observation system. The prospective teachers acquire a set of concepts

from philosophy, psychology, sociology-anthropology, Curriculum and Methods,




etc., and learn to usc them in the interpreiation ol these teaching-
learning bvehaviors. The concepts are identified and developed in order
to analyzec the behaviors; the interweavine of experienccs and concepnts
being a necescary elenent in any lozieal system. The prospective teachercs
study scveral of the systems in the literature and with the faculty, develon
an observation system bvased on the strengths end inclinations of the group
using the systen.

The desired outcome of this procedure is to enable & prospective
teacher to learn to interpret, quickly and thoroughly, teaching-learning
behaviors in the school and cormunity where he will teach. The elecnents
of this procedure are designed to develop reflective thinking -~ understanding
a concept after one has discovered his uncertainty eabout it in a controlled
behavioral situation. The procedure is applicable not only to the teaching
process but also to the learning précesses of the children and youth to

be taught.



Brooklyn Collere
City University of .iew York
School of iducation

Hovember 17, 1972

Introductory Statement Recorded on the Videotape (Exhibit 2)

Such video-tapes as the one you are about to see are not circulated;
they remain confidential. However, for the purnoses of this document for
the 1973 Distinguished Achieverment Awards of the American Association of
Colleges for Teacher Education, nermission was obtained {rom the teacher
candidates and appropriate college authorities for viewing only by Judges
of the Awards.,

This video is a representative illustration of one way in which instruc-
tional redia is used in the Performance-bascd Undergraduate Curriculum for
the Education of Teachers at Brooklyn College. The tape was made under
regular classroom conditions in an urban junior high school in liew York
City using a portable Sony Videorover Il ensemble. The tape nresents
a teucher candidate enrolled in the first semester of supervised teaching,
vhich is the second course in the Secondary secaquence of the Progran.

He is preparing to teach English at the high school level. The tape was
made by a teacher candidate enrolled in the first course of the sare
sequence,

This is & working tape; it has not been edited. It will be used for
two types of evaluation: by the student to analyze-- under supervision--
his performance in the classroom, and by the staff in the process of
evaluating the overall Program,

The teacher candidate, under the supervision of his instructor,
analyzes his classroom performance using an observation scale which
reflects the desired outcomes in terms of teaching behaviors stated for
the Program, As the teacher candidate progresses in the Program he is
able to draw upon a file of personal videotapes recording his performance
at critical stages in his development of teaching behaviors.

One of the vays in which teacher candidates' video files are used for
the purpose of evaluating the overall Program is by studying the recorded
behaviors using the Flanders Scale of Interaction analysis. A sample of
an analysis matrix of this type is included with this document. -

"



27.

Interaction Analysis of Videotspe (Exhibit 2)7

A, Summary of Categories for Interaction Analysis

1. Accepts feeling,
2. Praises or encouresges,

indirect
influsnce 3. Accepts or uses ideas of student,
teacher hc Asks queationac
talk
5. Lectures,
direct
influence 6. QOives directions,
7. COriticizes or justifies authority.
student 8. Student talk-response,
talk 9. Student talk-initiation,

10. Silence or confusion.

B. Reporting Interaction in Terms of Percentages

Teacher Talk Student Talk
c‘tc 1"7 - 217 c.tc 8-9 - “
217 ¢ 391 = 55% 66 & 391 = 17%

Indirect (1-4) - Direct (5-7) = ID ratio
90 o127 « O

Indirect (1-3) - Direct (6-7) = Revised ID ratio
W e 27 - 0.52

9Ad.don and Hough, op. ¢it., p. 125
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BROOKLYNI COLLEGE:
THE CITY UNIVERSITY OF . W YO-¥
School of Educatior

Analysis of Videotane (Exhibit 1)

The enclosed tape (Exhibit 2) was relesscd by the teacher
candidate who taught the Junior High School lesson in order
that the tape might be analyzed by a group of Brooklyn College
student teachers. The teacher candidate was a member of this
group and participated in the discussion. 7"~ following des-
cription of this observed session has been e.cerpted and para-
phrased from a report of the observation. The purpose of its
enclosure with these materials 1s to indicate one way in which
tapes are used in the Program in assisting teacher candidates
in the gradual building of an observational systiem.

This two-hour session centered on the analysis of a video-
tape of a lesson taught to a seventh grade English class by one
of the student teachers in this Brooklyn College group. Three
levels of analysis of teaching-lcarning behaviors were discussed
and applied in viewing the tape: (1) Flanders' verbal cate-
gories of interaction analysis; (2) Galloway's non-verbal cate-
gories; and (3) Bloom's cognitive levels. (Please see attached
sheets for discussion outlines of these categories). The class
evidenced ease in the application of (1) Flanders and (2)
Gallovay, since these skills hdd been developed for several weeks
previous to the session. The application of (3), Bloom's
classification of cognitive levels, was thoughtfully developed
through skillful questioning and direction during the viewing
of the tape. Students were stimulated to see the need for
further teaching models which would demonstrate the application
of higher orders of cognitive levels and were asked to plan and
execute them.

The video-tape was analyzed with great skill and impressive
effect: the first time with sound for the discussion of Flanders'
verbal characteristics; the second time without sound for the
discussion of Galloway's non-verbal characteristics; and the
third time to analyze the cognitive levels (as identified by
Bloom) wvhich were attempted by the student teacher and the
seventh grade class. There was sustained interest and partici-
pation by the students during this session which required of
the College instructor and her students the application of skills
parallel to those being analyzed. Questions by the College
instructor led to advanced levels of thought and answers of her
students indicated to the observer that this session could have
served as a model of the application of one of the chief objec~
tives of the New Undergraduate Program for the Education of
Teachers at Brooklyn College, i.e., to build experience on
content and to deepen content through experience. The readings
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Analysis of Videotape (continuead)

of the group had been reflected upon and used in the analysis

of the teaching experience of a peer. This analysis, in turn,

stimulated the need for further reading and its utilization

in further teaching which would demonstrate the application

of higher orders of cognitive levels. The two page outlines
which the College instructor supplied to her stu-

dents helped greatly in directing their thinking throughout

this high level discussion.

In summary, video~tape and discussion outlines were used
as essential materials in stimulating a high-order discussiosn
of an analytic nature.
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School of fducation

Discussion Outlins for Videotaps (Exhibit 2)1

Varbal (Flanders) Nonverbal (Grlloway)
. . Encouraging ___ _ Restricting __
1. Accepts feeling i 1. ",
2., Praises or 2. Congruasnt 12. Incongruont
Encouragos
3. Accepts or uses ;| 3. Implement 13. Perfunctory

JIdeas of student |

Irirent
Influence

L. Asks Questions ly. Personnl 14. Impersonal
M.
il
H - —— ——
S S. Lectures S. Responsive 15. Unresponsive
LR
[ 4 s 8
& €36, Gives 6. Involve 16. Dismiss
4 g Lectures
an
7. Criticisms or 7. Pirm 17. Harsh
Justified
Authority
» 8. Student Talk- | 8 & 9 Receptive 18 & 19 Inattentive
E Response :
©
g
B
a," 9. Student Talk-
Initiation A _
10, Silence 10. Comfort 20, Distress

1La11, Sue S. The model in use. Theory Into Practice, 1968, 7(5), 176-180.
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Discussion Outline for Analyzine Videcotrre (Exhitit 7))

Fducation €¢5.01, 65.02, 66.01, 66.0¢2

Professor M. Marazzi, liss V. Apuzzo (Tean)

For: Thursday, ‘.toder 26, 1972

Pleuse read carefully in preparation for viewing videotare.

Cognitive Levels (Bloom, B. Taxonomy of Fducationnl Olicetives:
the Classification of ducationrl Gorls. Panubook
I, the Cognitive Domain. lew York: bavid McKay Co.,
Inc., 19%6.)

N. B.: For each domain, the levels constitute a hierarchy in which
each advanced level must include all previous levels.

l. Knowledge or rccall: the recall nay be of fact, or it may be of
‘'ways of -dealing with specifics, knowledrge of methodology, knowledre
of principles, or knowledge of theories., The intellecctual skills
included in the rest of the cognitive domain involve doing sonec-
thing with what is recalled.

2. Comprehension: means that the individual knows vhat is beinp
communicated and can make use of the idea without necessarily
seeing its fullest implications. This includes what is comnonly
terned "direct application."

3. Application: involves the use of abstractions in particular
and concrete situationg: it includes what is commonly termed
"indirect application" and involves tasks not directly replicating
those done earlier.

4. Analysis: of new problems or situations (if the analvsis is not
of new situations, the activity is cither comprehension or
application, or may even be recall).

5. Synthesic: the putting together of elecments to form a whole that
is new to the learner.

6. Evaluation: involves making systematic qualitative or quantitative
Judgnents based on criteria developed by the individual or given
to him.




