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ABSTRACT

This document presents long-range goals for teacher
education proqrams and charts represanting the implementation of
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Goals (Examples), Teacher Behavior (Examples), and Preservice Tasks
(Examples) ., (MIM)




N~
o~
V2N
(VA
N
o
o
(W W)

FILMED FROM BEST AVAILABLE COPY v7

US DEPARTMENT OF MEALTH
FOUCATION & WELFARF
OFNICE OF EDUCATION

iy, DOCUMENT HAS BEEN Wi

DUCED EXALTLr AS RE EIVEL FHOM
THE PERS OGN OB ORGANL AT N
INATING. T O NS b A Ge ’
NS SPATED Do et Rean e C., Ray Williams
MEPRESENT (Vbb Ay bbbk e
CATON BPOSIT ON b Julie M. Jensen

A Strategy for Curriculum Development in
Teacher Education

Each decision made in the educational process, whether it involves the
selection of instructional activities, materisls, time schedules, or
evaluative procedures, ideally springs from s philosophy of education,
Educational philoscphies are typically formulated by school systems,
teacher-training institutions, and individual educators in terms of
one or more long-range goals. Currently expressed uncertainties and
dissat isfactions from both inside and outside the profession relate
ircreesingly to the fact that these long-range goals have not been
stecifically defined by educators. The absence of instructionally
operational objectives too often means that student behavior change
is not governed by an educational philosophy but falls rather into
the realm of teacher caprice or becomes a function of the publishers
of eccessible materials.

The former situation s {llustrated in a study by Williams (4),
vhich reached the conclusion that whereas there was close agreement

swong kindergarten teachers regarding some of the basic goals of edu-

Dr. Willisme and Dr. Je.sem are sosistamt professors of curriculum and
instruction, The University of Texss at Austin.
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cation an analysis of classroom practices revealed objectives, activi-
ties, materials, and schedules inconsistent with one another and un-
suited to the achievement of the goals stated by the teachers. For
example, one objective mentioned by virtually every teacher was that
children should become independent; yet, classroom observation ind{-
ce ~d that 80 percent of class time w.s devoted totally to teacher-
directed activities. Ancther goal held by all of the teachers was
that the child should be able to communicate with persons around him;
yet, the implementation of this objective involved listening to the
teacher for a disproportionate part of the school day, sitting still,
being quiet, and following directions.

Educators speak of good or bad schools, good or bad teachers, and
even good or bad teacher-training programs. At this time, however,
thoughtfully conceived definitions of the long-range goals upon which
such talk is assumed to be based are elusive. The writers believe that
it is possible and desirable for a college education department, for
example, to attewpt to reach a consensus of opinion on a number of
value statements (long-range goals) describing the ''good" teacher or
"good" education. Once identified, these statements would serve as
the nucleus of a teacher-training program and thus provide an important
starting poiat or guide for program development. The autonomy of the
individual professor is preserved, because neither is the list of
commonly agreed-upon gosls considered to be exhaustive nor do the goal
statements control the means for their schievement. The following are
illustrative of long-renge goals on which planners and evaluators of

teacher education programs may discover themselves in agreement:
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(1) teachers who relate given disciplines to the demands of
of 1ife in contemporary society

(2) teachers who accept and encourage creative or divergent
behavior

(3) teachers who communicate positively with pupils

(4) teachers who identify the strengths and weaknesses of
the individual student and utilize this knowledge in
their teaching

(5) teachers who understand and respect a child's cultural
heritage

(6) teachers who stimulate pupils to take an active part in
the learning environment

Reaching agreement on long-range goals is only a first essential
step in the development of a teacher-training program. The general
nature of these goal statements allows unlimited interpretation and
provides no assurance that any given skill is represented in tl.e pro-
gram. In order to reflect more reliably the intended philosophy of
the proposed program, an attempt must be made to define general goals
operationally in terms of possible teacher behaviors. Finally, the
teacher education depsrtment and the individual professor must translate
these defined behaviors into possible instructional tasks for the teacher-
in-training. The charts in Figure 1 represent a rudimentary effort to

detai]l the above-described strategy for curriculum development.

Figure I here
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1.

Teachers who ean
relate pivan dige
einlines ta the
demsnis of 1ife in
contemnorary socie’y

The teacrer is able
to ilentifv ani Ae-
scribe aienifieant
con'enporary events
anl eornditions,

After hein-~ gergitized *0 tie
need “or he.npg aware > tle e~n-
temrorary world and aftar bains
directrd to possivle soarces “or
loecatineg information relatei ‘o

evants an? conditions of loeal
sienificance, the teacher candi-
date will identify two signifi-
cant even’s anl deseribe in
writin~ the mann~r in wtiech he
wcild present trem for considera-
tion b a selncted roup of
students,

b, For selected content b,
relatel to a given dis-
cipline, the teacher is
able to deseribe its
significance to the
society in whieh the
¢hild 1ives.

After participating in giaided
discussions related to incorpor-
ating contempcrary issues into the
t.r3chins of established disci-
plines, the t -acher candidate will,
when presented with specific con-
tent drawn from three different
disciplines, describe in writing
its significance to the society

in which stuydent population se-
lected hy the candidate lives.

c. The teacter utilizes Ce

events and conditions

of contemporarv society

as sources of curricular
content and as vehicles
around which to design
instruction for reaching
objectives derived from
the various disciplines.

After being presented with seve
eral exemplary lesson plans in
which events and conditions of
contencorary society waere uti-
lized as sources of curriewlar
content and/or as foeci around
which to design instruction, the
teacher candidate will (1) se-
lect a topic o® con‘emvorary sip-
nificance and from it derive and
list at least tkree k~v concerts
appropriate Tor teaching in three
scademic areas, e.g., social
studies, math, science; (2) when
given relsted objectives taken
from one of the academic disci-
plines, the teacher candidate
will select £nd utilize one or
more topics from the contemporary
worid as focl for writing a les-
son plan that is likely to reach
the desired object!ves.
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rejervice Tasks
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?e¢ Trnehors vhn accept 2., The tescter is ahle to e RCter deaits, rornelected
-4 enenarae crea- s nte I'is .erssnal con- hiYdiea by relssnd to the
tive or iiverpent S-S R AN LRSI NG R T natiore ©F crent vl Yenc! ey
heravior TTURESE, the teecter condidnte w1

view the filw, Why Utnocres
ates, and e owrarice it
Writirne a persenal concert on
of the “atiie o7 the crentive
Trocess,

b, The tescter is ahle to be After iarticiyatineg in enided
dist nonish retween disenssicn enteernirs tre
strient bheb-viors tiat identifiration of ennververnt
are convercernt :n? tyooe and Afverrcent student re-
ttat 2re creative cor 4i- sponses, *te teacker candi-
veryert o date will, when ziven several

deserivtions of stu lent he-
havior, identi‘y t'osc student
resrorses that zre rcnvercent
and those that ar~ divercent
in nature.

c. The tezchter is atle to c. After comrletine an instruc-
jdentify teachinpg behav- tional moiule called "Teaclt-
jors trat are likely to ing for lreativity" an? arter
foster cperness tu new partiecijetines in a series of
exyaeriences and trat guided analyses cf videotared
encourage inquiry, ex- teacting sequences, the
tloratior, and invclve- teycher cardidate will view 8
ment.. videots;nd teackiny sequence

zud iden’ify those teaching
stratesies that ap,ear to
atimulate erestive and
diverrent tetavior.

d. The teacter creates a d. Using input from tasks a, b,

ERIC

Aruitoxt provided by Eic:

teachings environment in
which creative and di-
vergent hehzvior is
fostered.

snd ¢, the teacher cendidate,
in a twice-repeated micro-
teaching session, will

(1) plan and demonstrate thre
ability to estsblish a crea-
tive teacrin~ atmosrhtere;

(?) from self-analyzed video
playbacks of the mirroteacting
session, describe in writing
how creative behavior was
stimulated by varisbles
within the teaching =ct.
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Figure I - cont'd

Long-Range Goals
(Examples)

Teacher Behaviors

(Examples)

Preservice Tasks
(Examples)

3. Teachers who communicate
positively with pupils.

The teacher is able to des- a.
cribe reinfocrcement as it

relates to the modification

of student behavior.

The teacher candidate
will satisfactorily
complete an individ-
ual instructional
module on behavior
modification.

The teacher is able to pre- b.
sent a rationale for empha-

sizing positive communica-

tion with students.

The teacher candidate
will read one or more
of the following books
or articles and will
be able to present
(orally or in written
form) a rationale for
emphasizing positive
communication in the
classroom (2, 3, 1).

The teacher is able to iden- c.
tify teacher behaviors which

are likely to serve as re-
inforcers for a specific

student.

After being provided
with behavioral de-
scriptions of several
children and partici-
pating in guided group
analysis of teacher
behaviors design.d to
serve as reinforcers
for each of the de-
scribed children, the
teacher candidate will
write an analysis and
evaluation of the
teacher reinforcement
behaviors utilized in
a taped teaching
sequence,

The teacher provides d.
pupils with prompt,
specific, and con-
structive feedback.

Given a series of video-
taped teacher-pupil
response sequences and
an analysis guide, the
teacher candidate will
(1) orally analyze each
sequence in terms of
the oral response pat-
terns of the teacher,
(2) formulaie appro-
priate written feedback

for each of six varied
work specimens that are
accosipanied by producer
descriptions.
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Figure 1 - cont'd

Long~Range Goals
(Examples)

Teacher Behaviors

(Examples)

Preservice Tasks
(Examples)

Teachers who identify the
strengths and weaknesses
of the individual student
and utilize this know-
ledge in their teaching.

The teacher uses a variety
of formal and informal
measures, including teacher
observations, teacher-made
instruments, and standard-
ized tests to assess a
child's present level of
functioning in relation

to specific instructional
objectives.

a. After a presentation
on criterion-referenced
evaluation, the teacher
candidate will select
or construct an evalua-
tion instrument that
will assess a child's
present level of func-
tioning in relation to
specified curricular
objectives.

The teacher observes and
assesses a child's behavior
in relation to his response

patterns and learning style.

b. After viewing a self-
selected number of in-
structional videotapes
on the observing and
recording of student
response patterns, the
teacher candidate will
observe an individual
tutorial sequence,
analyze the student's
response to specific
instructional stimuli,
and prescribe follow-up
instruction for the
child viewed.

The teacher formulates in-
structional objectives ap-
propriate for an individual
student.

c. After completing an
instructional module
on identifying en
route or component
skills, the teacher
candidate will, when
given an objective,
determine at least
two component gkills
that the student must
be able to perform
prior to reaching the
desired objective,

The teacher selects in-
structional procedures
and materials appropriate
for individual students
within a class.

d. After hearing an audio-

tape on learning modsl-
ities and after examin-
ing philosophies of
varied reading materials.
the teacher candidate,
vhen given a single
instructional objective




Long-Range Goals

Teac.aer Behaviors

Preservice Tasks

(Examples) (Examples) (Examples)

4. Teachers who identify the a. The teacher uses a variety a. After a presentation
strengths and weaknesses of formal and informal on criterion-referenced
of the individual student nzasures, including teacher evaluation, the teacher
and utilize this «<now- observations, teacher-made candidate will select
ledge in their teaching. instruments, and standard- or construct an evalua-

ized tests to assess a tion instrument that
child's present level of will assess a child's
functioning in relation present level of func-
to specific instructional tioning in relation to
objectives, specified curricular
objectives.

b. The teacher observes and b. After viewing a self-
assesses a child's behavior selected number of in-
in relation to his response structional videotapes
patterns and learning style. on the observing and

recording of student
response patterns, the
teacher candidate will
observe an individual
tutorial sequence,
analyze the student's
response to specific
instructional stimuli,
and prescribe follow-up
instruction for the
child viewed.

c. The teacher formulates in- c. After completing an
structional objectives ap- instructional module
propriate for an individual on identifying en
student. route or component

skills, the teacher
candidate will, when
given an objective,
determine at least
two component skills
that the student must
be able to perform
prior to reaching the
desired objective.

d. The teacher selects in- d.

structional procedures
and materials appropriate
for individual students
within a class.

After hearing an audio-
tape on learning modal-
ities and after exumin-
ing philosophies of
varied reading materials,
the teacher candidate,
when given a single
instructional objective
in reading and an edu-
cational data sheet on
ffve pupils with diverse
characterics, will
generate for each

pupil a list of ap-
propriate instruc-
tional procedures and
materials.
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Figure I - cont'd

Long-Range Goals
(Examples)

Teacher Behaviors

(Examples)

Preservice Tasks

(Examples)

5. Teachers who under-
stand and respect a
child's cultural
heritage.

The teacher is able to
specify the basic com-
ponents of culture and
describe the relation-
ship of these cultural
features to the learning
process.

After hearing a serices
of speakers and parti-
cipating in group dis-
cussions regarding a
particular cultural
minority, the teacher
candidate will (1) 1list
educational manifesta-
tions of cultural vari-
ables that are shared
by the minority culture
and the dominant cul-
ture; (2) list educa-
tional manifestatious
of cultural variables
that contrast the cul-
tures; (3) explain how
cultural differences
8ffect the learning
variables of motivation
and cognitive styles,
as well as the selec-
tion of activities for
instruction.

The teacher is able to
identify the effects of
social, economic, and
ethnic status on a
child's total develop-
ment.

After reading from a
selected bibliography
on the disadvantaged
child, the teacher
candidate will (1) cite
mejor findings of re-
search within the last
ten years that relate
to the effects of
social class on
physical, mental, atti-
tudinal, and social-
emotional development
of the child; and/or
(2) write a position
paper related to the
impact of the public
school--past, present,
and future--on the
total development of
the disadvantaged
child,

Q ¢. The teacher is able to iden- €. After a geries of class

ERIC tify expectancies of the sessions involv -
EERS w




variables cf motivation
and cognitive stvles,
as well as the selec-
tion of activities for
instruction.

The teacher is able to b.
identify the effects of

social, economic, and

ethnic status on a

child's total develop-

ment.

After reading from a
selected biblicgraphy
on the disadvantaged
child, the teacaer
candidate will (1) cite
major findings of re-
search within the last
ten years that relate
to the effects of
social class on
physical, mental, atti-
tudinal, and social-
emotional development
of the child; and/or
(2) write a position
paper related to the
impact of the public
school~-past, present,
and future--on the
total development of
the disadvant: sed
child.

The teacher is able to iden- c.
tify expectarcies of the

dominant culture that shape

a child's learning experi-

ences.

After a series of class
sessions involviag lec-
ture, discussion, and
guided analysis of stu-
dent behavior sequences
on cultural pressures
and coping styles of
children, the teacher
candidate, when given

a videotaped instruc-
tional sequence in-
volving a child of a
particular subculture,
can list adapt’ e be-
haviors reflective of
pPressures and expec-
tancies of the duminant
culture,

The teacher is able to d.
design an instructional
environment in which

activities and materials

related to the native

culture of children have

been incorporated.

After the completion
of an individually
selected and conducted
concentrated study of
a cultural group, the
teacher candidate will
produce a regource unit
containing specific ma-
terials and activities
usable throughout an
academic year for the
purpose of developing
pupils’ understanding
of and respect for the
chosen minority cul-
tu. [ ]
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rigure 1 - cont'd

Long-Range Goals Teacher Behaviors Preservice Tasks
(Examples) (Examples) (Fxamples)
6., Teachers who stimu- a. The teacher is able to de-~ a. After locating and read-

late pupils to take
an active part in

the learning environ-
ment

fine discovery learning or
inquiry and provide a
rationale for its incor-
poration into> the educa-
tion process.

ing selected articles
on the discovery method,
the teacher candidate
will write (1) a defin-
ition for this concept;
(2) a rationale for in-
corporating this concept
into his teaching.

The teacher provides foci b.
in the school environment

which cause the pupil to

question and explore.

After participating in
guided discussion and
analysis of several
ingtructional activities,
the teacher candidate
will (1) select from a
list of possible class-
room activities those
that are likely to
cause the pupil to
question or explore,
(2) provide a justifi-
cation for each.

The teacher responds to c.
student ideas in an
accept ing manner.

After role playing a
repressive teacher-
student interaction,
the teacher candidates
and the professor will
analyze it, dircuss its
implications, generate
possible alternative
responses, and replay
the interaction to
exemplify a more open
teacher-student {nter-
action.

The teacher asks stu- d.
dents questions that

demand a variecy of

mental operations.

After finishing an in-
structional module based
on the cognitive and
affective taxonomies of
educational objectives,
the teacher candidate,
when given a series of
possible student re-
sponses, will (1) identify ~
those that represent the
lowest levels and those
that indicate higher
levels of mental func-
tioning, (2) construct
teacher questions likely
to evaluate each re-

4—!ll!I!.ll!!l&....-..----i
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The w.iters wish to emphasize sgein that the strategy of delineating
specific behaviors as descriptors of genersl goals exists to facilitste,
not constrain, the implementstion of an educstional philosophy. The
obligation for continual revision and further definition of instructional
strategies remains in force; instructional innovation is preserved.
Furthermore, the progression from s philesophy of education -9 long-range
gosls -2 operstionally def ined tescher behaviors -+ preservice teacher
educat ion tasks makes evalustion of s more systemstic and objective mature
feasible and takes into sccount the increasing demend for sccountabilicy

in edwwation.



