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Each decision made in the educational process, whether it involves the

selection of instructional activities, materials, time schedules, or

evaluative procedures, ideally springs from a philosophy of education.

Educational philosvphies are typically formulated by school systems.

teacher-training institutions, and individual educators in terms of

one or more long-range goals. Currently expressed uncertainties and

dissatisfactions from both inside and outside the profession relate

increasingly to the fact that these long-range goals have not been

specifically defined by educators. The absence of instructionally

operational objectives too often means that student behavior change

is not governed by an educational philosophy but falls rather into

the realm of teacher caprice or becomes a function of the publishers

c17) of accessible materials.

The former situation is illustrated in a study by Williams (4),

N*N& which reached the conclusion that whereas there was close agreement
e'
\.) among kindergarten teachers regarding some of the basic goals of edu-

c7

Dr. Williams and Dr. Je.tams are amillitast professors of curriculum and
inetruction, The University of Texas at Austin.
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cation an analysis of classroom practices revealed objectives, activi-

ties, materials, and schedules inconsistent with one another and un-

suited to the achievement of the goals stated by the teachers. For

example, one objective mentioned by virtually every teacher was that

children should become independent; yet, classroom observation indi-

ca that 80 percent of class time w-s devoted totally to teacher-

directed activities. Ancther goal held by all of the teachers was

that the child should be able to communicate with persons around him;

yet, the implementation of this objective involved listening to the

teacher for a disproportionate part of the school day, sitting still,

being quiet, and following directions.

Educators speak of good or bad schools, good or bad teachers, and

even good or bad teacher-training programs. At this time, however,

thoughtfully conceived definitions of the long-range goals upon which

such talk is assumed to be based are elusive. The writers believe that

it is possible and desirable for a college education department, for

example, to attempt to reach a consensus of opinion on a number of

value statements (long-range goals) describing the "good" teacher or

"good" education. Once identified, these statements would serve as

the nucleus of a teacher-training program and thus provide an important

starting poLit or guide for program development. The autonomy of the

individual professor is preserved, because neither is the list of

commonly agreed-upon goals considered to be exhaustive nor do the goal

statements control the means for their achievement. The following are

illustrative of long-range goals on which planners and evaluators of

teacher education programs may discover themselves in agreement:
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(1) teachers who relate given disciplines to the demands of
of life in contemporary society

(2) teachers who accept and encourage creative or divergent
behavior

(3) teachers who communicate positively with pupils

(4) teachers who identify the strengths and weaknesses of
the individual student and utilize this knowledge in
their teaching

(5) teachers who understand and respect a child's cultural
heritage

(6) teachers who stimulate pupils to take an active part in
the learning environment

Reaching agreement on long-range goals is only a first essential

step in the development of a teacher-training program. The general

nature of these goal statements allows unlimited interpretation and

provides no assurance that any given skill is represented in t:ge pro-

gram. In order to reflect more reliably the intended philosophy of

the proposed program, an attempt must be made to define general goals

operationally in terms of possible teacher behaviors. Finally, the

teacher education department and the individual professor must translate

these defined behaviors into possible instructional tasks for the teacher-

in-training. The charts in Figure I represent a rudimentary effort to

detail the above-described strategy for curriculum development.

Figure I here
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Freservl,se 'riles

11)calples

1. 7F'achera who can
relate Piven

th the
lemenns o4 life in
contemporary society

a. '*hp teacher is able
to ilentify ant de-
scribe significant
con#emporary events
ani conlitios.

a. 1ftPr 1-e!n sro.sit:;_zpd 4o t'e

need ror beni, Aware ,f)f the c-n-
tomrorarN, world and after
directr,1 to por,sibl.f, s0urce3 "or

locatinp informnt'on relAtei '0
events anr! conditions o" local
eiculificance, the teacher ca,Iii-
dete will identify two signifi-
cent events and descril)e in
writin the mann,^r in which he
'Kull present tem for cons171era-
tion a sele.cted ,Toup of
students.

b. For selected content b.

related to a given dis-
cipline, the teacher is
able to describe its
significance to the
society in which the
child lives.

After perticIpating in guided
discussions related to incorpor-
ating contemperary issnes into the
tichinl of established disci-
plines, the t-acher candidate will,
when presented with specific con-
tent drawn from three different
disciplines, describe in writing
its significance to the society
in which student population se-
lected by the candidate lives.

c. The teacher utilizes
events and conditions
of contemporary society
as sources of curricular
content and as vehicles
around which to design
instruction for reaching
objectives derived from
the various disciplines.

c. After being presented with sev-
eral exemplary lesson plans in
which events and conditions of
conten:prary society were uti-
lized as sources of curricular
content and/or as foci around
which to design instruction, the
teacher candidate will Cl) se-
lect a topic e contemuorary sig-
nificance and from it derive and
list at least three kry concepts
appropriate for teaching in three
academic areas, e.g., social
studies, math, science; (2) when
given related objectives taken
from one of the academic disci-
plines, the teacher candidate
will select end utilize one or
more topics from the contemporary
world as foci for writing a les-
son plan that is likely to reach
the desired objectives.
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process.

h. Aftfr Tart,lcil:9tInc in ellied
disc,issico cfmrern r t!-e

identifIcation of cnnvercnt
dverflent stIldect re-

srmses, tcarer candi-
dae will, when :.,iven se,-eral
descriptions or slent be-
havior, identiry ose student
resro7-ses blt rre convergent,
and those that arr. diverfent
in nature.

c. -he ief=c+er is at-,le to

identify tench4ng behav-
iors that are likely to
foster openness tu new
experiencer and ttat
encourage incoiry, ex-
noratio:,, and invclve-
ment.

C. After comrlet:nr an instric-
tional mo;(11e called "Teact-
ing !'or ::reativity" af'er
partictietinF7 in a series of
guided analyses cf videotaped
teachinF: sequencen, tbe

ic.icher candidate will view a
videotairld teachiv sequence
c'hd i0ele.ify those teaching
rtrategies that ap,)ear to
,stimulate creative and
divergent heYnvior.18444......

d. The teacher creates a
teachinr: environment in
which creative and di-
vergent hehsvior is
fostered.

d. Using input from tasks a, b,
and c, the teacher candidate,
in a twice-repeated micro-
eachin session, will
(1) plan and demonstrate the
ability to establish a crea-
tive tese'rtnr atmosrtere;

(2) from self-analyzed video
playbacks of the mir.roteaching
session, describe in writing
how creative behavior eras
stimulated by variables
within the teaching act.



Teacher Behaviors
(Examples)

Preservice Tasks
(Examples)

a. The teacher is able to des-
cribe reinforcement as it
relates to the modification
of student behavior.

a. The teacher candidate
will satisfactorily
complete an individ-
ual instructional
module on behavior
modification.

b. The teacher is able to pre-
sent a rationale for empha-
sizing positive communica-
tion with students.

b. The teacher candidate
will read one or more
of the following books
or articles and will
be able to present
(orally or in written
form) a rationale for
emphasizing positive
communication in the
classroom (2, 3, 1).

c. The teacher is able to iden-
tify teacher behaviors which
are likely to serve as re-
inforcers for a specific
student.

c. After being provided
with behavioral de-
scriptions of several
children and partici-
pating in guided group
analysis of teacher
behaviors design-d to
serve as reinforcers
for each of the de-
scribed children, the
teacher candidate will
write an analysis and
evaluation of the
teacher reinforcement
behaviors utilized in
a taped teething
sequence.

d. The teacher provides
pupils with prompt,
specific, and con-
structive feedback.

d. Given a series of video-
taped teacher-pupil
response sequences and
an analysis guide, the
teacher candidate will
(1) orally analyse each
sequence in terms of
the oral response pat-
terns of the teacher,
(2) formulate appro-
priate written feedback
for each of six varied
work specimens that are
accompanied by producer
descriptions.
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Figure I - cont'd

Long-Range Goals Teacher Behaviors
(Examples) (Examples)

Preservice Tasks
(Examples)

4. Teachers who identify the a.

strengths and weaknesses
of the individual student
and utilize this know-
ledge in their teaching.

The teacher uses a variety
of formal and informal
measures, including teacher
observations, teacher-made
instruments, and standard-
ized tests to assess a
child's present level of
functioning in relation
to specific instructional
objectives.

a. After a presentation
on criterion-referenced
evaluation, the teacher
candidate will select
or construct an evalua-
tion instrument that
will assess a child's
present level of func-
tioning in relation to
specified curricular
objectives.

b. The teacher observes and
assesses a child's behavior
in relation to his response
patterns and learning style.

b. After viewing a self-
selected number of in-
structional videotapes
on the observing and
recording of student
response patterns, the
teacher candidate will
observe an individual
tutorial sequence,
analyze the student's
response to specific
instructional stimuli,
and prescribe follow-up
instruction for the
child viewed.

c. The teacher formulates in-
structional objectives ap-
propriate for an individual
student.

c. After completing an
instructional module
on identifying en
route or component
skills, the teacher
candidate will, when
given an objective,
determine at least
two component skills
that the student must
be able to perform
prior to reaching the
desired objective.

d. The teacher selects In-
structional procedures
and materials appropriate
for individual students
within a class.

d. After hearing an audio-
tape on learning modal-
ities and after examin-
ing philosophies of
varied reading materials.
the teacher candidate,
when given a single
instructimel objective



Long-Range Goals Teaeter Behaviors
(Examples) (Examples)

Preserviee Tasks
(Examples)

4. Teachers who identify the a.

strengths and weaknesses
of the individual student
and utilize this Know-
ledge in their teaching.

The teacher uses a variety
of formal and informal
measures, including teacher
observations, teacher-made
instruments, and standard-
ized tests to assess a
child's present level of
functioning in relation
to specific instructional
objectives.

a. After a presentation
on criterion-referenced
evaluation, the teacher
candidate will select
or construct an evalua-
tion instrument that
will assess a child's
present level of func-
tioning in relation to
specified curricular
objectives.

b. The teacher observes and
assesses a child's behavior
in relation to his response
patterns and learning style.

b. After viewing a self-
selected number of in-
structional videotapes
on the obser'ing and
recording of student
response patterns, the
teacher candidate will
observe an individual
tutorial sequence,
analyze the student's
response to specific
instructional stimuli,
and prescribe follow-up
instruction for the
child viewed.

c. The teacher formulates in-
structional objectives ap-
propriate for an individual
student.

c. After completing an
instructional module
on identifying en
route or component
skills, the teacher
candidate will, when
given an objective;
determine at least
two component skills
that the student must
be able to perform
prior to reaching the
desired objective.

d. The teacher selects in-
structional procedures
and materials appropriate
for individual students
within a class.

d. After hearing an audio-
tape on learning modal-
ities and after examin-
ing philosophies of
varied reading materials,
the teacher candidate,
when given a single
instructional objective
in reading and an edu-
cational data sheet on
five pupils with diverse
characterics, will
generate for each
pupil a list of ap-
propriate instruc-
tional procedures and
materials.
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Long-Range Goals
(Examples)

Teacher Behaviors
(Examples)

Preservice Tasks
(Examples)

5. Teachers who under-
stand and respect a
child's cultural
heritage.

a. The teacher is able to
spccify the basic com-
ponents of culture and
describe the relation-
ship of these cultural
features to thi learning
process.

a. After hearing a series
of speakers and parti-
cipating in group dis-
cussions regarding a
particular cultural
minority, the teacher
candidate will (1) list
educational manifesta-
tions of cultural vari-
ables that are shared
by the minority culture
and the dominant cul-
ture; (2) list educa-
tional manifestations
of cultural variables
that contrast the cul-
tures; (3) explain how
cultural differences
affect the learning
variables of motivation
and cognitive styles,
as well as the selec-
tion of activities for
instruction.

b. The teacher is able to
identify the effects of
social, economic, and
ethnic status on a
child's total develop-
ment.

b. After reading from a
selected bibliography
on the disadvantaged
child, the teacher
candidate will (1) cite
major findings of re-
search within the last
ten years that relate
to the effects of
social clais on
physical, mental, atti-
tudinal, and social-
emotional development
of the child; and/or
(2) write a position
paper related to the
impact of the public
school--past, present,
and future--on the
total development of
the disadvantaged
child.

c. The teacher is able to iden- c. After a series of classt ify expectancies of
tdamme.........:2....6,......mmuisommeheionsinvolv-dastirmat



variables of motivation
and cognitive styles.
as well as the selec-
tion of activities for
instruction.

b. The teacher is able to
identify the effects of
social, economic, and
ethnic status on a
child's total develop-
ment.

b. After reading from a
selected bibliography
on the disadvantaged
child, the teacner
candidate will (1) cite
major findings of re-
search within the last
ten years that relate
to the effects of
social class on
physical, mental, atti-
tudinal, and social-
emotional development
of the child; and/or
(2) write a position
paper related to the
impact of the public
school--past, present,
and future--on the
total development of
the disadvantr3ed
child.

c. The teacher is able to iden-
tify expectancies of the
dominant culture that shape
a child's learning experi-
ences.

c. After a series of class
sessions involving lec-
ture, discussion, and
guided analysis of stu-
dent behavior sequences
on cultural pressures
and coping styles of
children, the teacher
candidate, when given
a videotaped instruc-
tional sequence in-
volving a child of a
particular subculture,
can list adapr''re be-
haviors reflective of
pressures and expec-
tancies of the dominant
culture.

d. The teacher is able to
design an instructional
environment in which
activities and materials
related to the native
culture of children have
been incorporated.

d. After the completion
of an individually
selected and conducted
concentrated study of
a cultural group, the
teacher candidate will
produce a resource unit
containing specific ma-
terials and activities
usable throughout an
academic year for the
purpose of developing
pupils understanding
of and respect for the
chosen minority cul-
ture.
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Long-Range Goals
(Examples)

Teacher Behaviors
(Examples)

Preservice Tasks
(Examples)

6. Teachers who stimu-
late pupils to take
an active part in
the learning environ-
ment

a. The teacher is able to de-
fine discovery learning or
inquiry and provide a
rationale for its incor-
poration int3 the educa-
tion process.

a. After locating and read-
ing selected articles
on the discovery method,
the teacher candidate
will write (1) a defin-
ition for this concert;
(2) a rationale for in-
corporating this concept
into his teaching.

b. The teacher provides foci
in the school environment
which cause the pupil to
question and explore.

b. After participating in
oided discussion and
analysis of several
instructional activities,
the teacher candidate
will (1) select from a
list of possible class-
room activities those
that are likely to
cause the pupil to
question or explore,
(2) provide a justifi-
cation for each.

c. The teacher responds to
student ideas in an
accepting manner.

c. After role playing a
repressive teacher-
student interaction,
the teacher candidates
and the professor will
analyze it, dirtuss its
implications, generate
possible alternative
responses, and replay
the interaction to
exemplify a more open
teacher-student inter-
action.

d. The teacher asks stu-
dents questions that
demand a variety of
mental operations.

d. After finishing an in-
structional module based
on the cognitive and
affective taxonomies of
educational objectives,
the teacher candidate,
when given a series of
possible student re-
sponseapvill (1) identify
those that represent the
lowest levels and those
that indicate higher
levels of mental func-
tioning. (2) construct
teacher questions likely
to evaluate each re-
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The w.iters wish to emphasize again that the strategy of delineating

specific behaviors as descriptors of general goals exists to facilitate.

not constrain, the implementation of an educational philosophy. The

obligation for continual revision and further definition of instructional

strategies remains in force; instructional innovation is preserved.

Furthermore, the progression from a philosophy of education -f long-range

goals e operationally defined teacher behaviors -, preservice teacher

education tasks makes evaluation of a more systematic and objective 'mature

feasible and takes into account the increasing demand for accountability

in education.


