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FCREWORD

This monogrngh reports on the Cherry Creek-University of
Cclorado Teacher Education Program. The program utilized a
number of innovations in teacher education gnd stressed the
potential of differentiated staffing in the preparation of
teachers. Several school districts (Cherry Creek, Adams City,
and Denver) were involved with the program, and stutents from
a number of teacher education institutions (University of
Colorado, University of Denver, Colorado State University,

and University of Northern Colorado) worked in the differen-
tisted staffing plan.

The original project was funded by jublic Law 90-35
(Education Professions Development Act) und Cherry Creek
School District and the University of Colorado were the spon-
soring institutions. Dr, Bob L. Taylor, editor of the mono-
graph and Professor of Education, University of Colorado, was
the University Coordinator of the project. Dr. Kenneth i.
Husbands, Professor of Education, and Dr. L. Stanley Ratliff,
Associate P ofessor of Education, are Associate Director and-
Director of Student Teaching Un{vorsity of Colorado, and had
ma jor roles in coordinating ‘ho university field experiences
of the prograsm. Milton W. Schmidt, Director of Personnel and
Staff Development, Cherry Creek School District, was the Proj-
ect Director and coordinated all the activities of the program
in the school districts.

While a final report on the program is presented here,
the monograph goes beyond being only just a final report. New
dimensions for teacher education were identified in the pro-
gram and explored under field conditions. These new direc-
tions for teacher education are presented here as the primary

product of the progranm.

Bob L, Taylor, Editor
Boulder, Colorado
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SHAPTER 1
ANIRODOCTION

To be blunt about it, some of the major problems of
telchtr education lie outside the control of teacher educa-
tors. First, there i{s the problem of the liberal arts prep-
aration of the prospective teacher., This makes up about 75
to 85 per cent of the total four-year progras. Students
emerge from this experience completely indoctrinated in how
to teach their subject as demonstrated by the university aca-
demic faculty. The truth of the matter is that fregquently
they have been tsught by the traditional lecture, note-taking
ltiwrocch. and the students carry this model with them into the
Classroom.

A second problem vhich {s more or less out of control of
teacher education is the practicum in the public schools.
Study after study testifies that the student teaching experi-
ence is the single most important experience in the teacher
education program. Then why is this a problem? Because, as
usually experienced, student teaching has been a severe reality
shock, a traumatic experience which brutally inducts the neo-
phyte into the subculture of the school teacher. It has fre-
quently made for mediocrity, since the young person, under
great stress, acquires the basic skills for survini in the
classroom ma refuses tO venture beyond these skills for years
until the shock has worn off. Then he ignores anything which
might have been encountered in professional education, for
wasn't the education department responsidle for putting him in
that survival situation in the first place? His reaction is
to turn to the "tried and true" kinds of things which he had
witnessed his lidberal arts professors use vith seeming success.

What can be done about these problems? Most efforts over
the last ten to fifteen Years have been tinkering with the few
professional credit hours which are in the on-campus, teacher
education program because we are not in the positioa to do
anything ugone these other, greater probless. Over a period
of time, teacher education in this country has evolved into
an uuhmnd pattern of courses. PFirst, the student took
a liberal arts program and a gseries of courses in his major
subject field. Second, during the junior year, he wvorked in
the fourdations of education courses such as sociology and
psycholegy of education. Third, the methods of instruction
were taught in the junior and seaior rm either wfore or
concurrer.tly with student teaching. Finally, the student put
1t all together in the culminating experisnoe of student
teaching. It wes 13}0.1, and it wvas administeradble. Also,
large numbers of students could be handled in such a prograa
at minisum expease. On the other hend, it did not work in
the manner that a really good professional program should

work.



What lz: Needed~

How are these prnblems to be svercome? Certainly, the
background 1n general education and preparation in the teach-
ing flelds are not going to be dropped from the program of
teacter aducation. Likewise, the liberal arts faculty 1is not
golng to be sent through a remedial teaching improvement pro-
{fll. More creative approaches need to be taken to the prob-

e,

In the exteansive tinkering over the last few years,
there has developed an agreemeunt upon a group of desirable
characteristicz for a prograa which has promise to resolve
these plus other problems in teacher education. Students
need contact with real <chool situations early in their uni-
versity programs. The enthusiasm of the neophyte for contact
with real children in a classroom 1s well known. They need
to "selact" themselves into teaching based on these experi-
ences. This points to work experience in a school setting
with the screening process being carried out over a period of
several semesters. It should promote self selection, and it
should be reality based. Both pubdblic school and university
personnel should be in contact with the learner during the
entire preparatory period.

There should be close school and university cooperation
in the program. The problem of integrating theory with prac-
tice has been pointed out in hundreds of articles in profes-
sional jJournals, and this is the strategy for achieving this
integration. There must be an extensive and continuous real-
ity base for the program. The students always must be in con-
tact vith children and schools.

Students need guidance and assistance froam experienced
instructors in their preparation for teaching. They must be
more thoroughly gnpuod than in the past. A professional
prograns must include at least a fifth year. Teachers should
complete the program with the skills at a professional level
and not at just a survival level. The induction process
should be gradual so that there is no traumatic reality shock.
There needs to be a continuum from preservice to inservice
teacher education. One should shade into the other in such a
fashion that the transition is hardly noticeadle to the
teacher.

The program must provide for individual differences.
Students must be able to dewelop at different rates and
through different kinds of experiences. Wnhile in the prepara-
tory program, they must hawe experiences at different grade
levels and v{th children of varying socio-economic and racial
backgrounds. In addition, they should have soms experience
with nlumtig tyro of odg:uoul 1m:1t|;:!=o and know
how they operate. inally am shou 00ess
Brlented 25 that the studsat fings FIeXIBITItY i Lt and it
can make repid adaptations to individual needs.

Along with these features, the student should move
through a series of experiences leading to ever deepening



roles in :he learning situation, and together with this the
theoret': al basis for instruction must be developed. Based
on the best judgment of the supervisory personnel involved
the student needs to assume an ever increasing rosponsibility
at a rate as rapid as seems advisable, Also, the student
should be able to earn money for his work in the school while
he is a learner, for he should be providing a valuable ser-
vice to the school along with learning about teaching.

A Ney Approach for Isacher Rducatiop

How can _these kinds of things be accomplished in teacher
education? It is proposed here that these things can be ac-
complished in teacher education by integrating the prepara-~
tory program with a differentiated staffing plan in the
schools, The student moves through the positions of instruc-
tional assistant, student teacher, intern, and resident
teacher during hls Jreparation, éoncurront with this, he is
completing his academic work at the university and receiving
his theoretical preparation in teaching through the format of
a seminar which allows for the individualization of the pro-
grau for him. The issue of control needs to be worked out
with the school district so that it s clear which organiza~
tion 1s responsible for what activities and at what point the
school district takes over the major responsibility for the
teacher's professional developwent. This should be a smooth

transition.

The university persoanel who work with students in the
differentiated staffing plan will be in much closer contact
with real schvol situations, and the school personnel who
are actively involved in the preparation of new tesachers will
be much more aware ©of current educational theory and research.
The mutual benefits of this arrangement cannot be overempha-
sized. Since the control of the program 1s joint between the
school district and the university, the personnel will work
on a peer basis in this endeavor.

The differentiated staffing plans coupled with a teacher
education program should bring into being a new career pat-
tern for teachers, and this ghould make the profession more
attractive to to? talent. The senior instructor in the dif-
ferentiated staffing plan will enjoy greater status, respoa-
sibility, and compensation than hss previously been trus for
teachers. Along with being a leader in an instructional
group, the senior instructor, in such a plan, would also be
a teacher educatorj hence, he would have a much greater role
in shaping the future of {ho profession.

This more professional, sore comprehensive program of
teacher education will bring the new teacher into the teach-
ing role in such a fashion that the pitfalls identified in
the introductory paragraphs of this section should be over-
coms. Through the more gradual, more comprehensive induction
expsrience, the student will bde able to shape his own unique
potential as a professional; hence, he will not be thrown
back on poor models or suffer the desperate rush to crude

3




survival skills. If teachine is to become the profession 1t
must, then wore !s needed in the education of teachers than

a few disjointed courses scattered through the 1iberal arts

program followed by a few desperate weeks of "sink or Swim"

student teaching.
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CHAPTER II
THECRIES OF TEACHER EDUCATION!

Teacher education lacks a single, unifying theory. Be-
hind this difficulty and hindering the potential of a theory
being developed is the fact that there is no single philoso-
phy of education on which a theory might be based. Also,
there is no commonly held position as to what 1s a good teach-
er. If there is %o be a theory of teacher education, then
there needs to be a set »f characteristics as to wha% makes
a good teacher. While there is no widely a:cepted theory,
there are any number of proposed theories whizh are found in
the literature. Some of these are: Conant's Academic-3ased
Theory, Allen's Performance-Based Theory, LaFrone's Zonceptual-
Scheme Theory, Smith's Three-Component ¥hoory, Combs' Per-
ceptual Theory, and Clark and Beatty's Mental Health Theory.

Academic-Dased Ihsgry. In Conant's theory, there were
three components, The first one was the broad academic back-
ground wvhich was to be developed through high school and the
first two years of the university, This included a minimum
of 60 semester hours of work in general education and pro-
vided the teacher with an adequate breadth of knowledge. The
second component was the subject matter special.zation. Conant
asked for depth in one subject matter field for teachers in
rrades 7-12. However, he favored certifving K-12 in such
fields as foreign languages, art, susic, and physical educa-
tion, and he wanted a minimum of 45 semester hours of work in
each single subject field of preparation. Conant's third com=-
ponent was the professional one. He sugpested 15 semester
hours of preparation in teacher education with only 6 semester
hours in classroom work and the remaining 9 semester hours de-
voted to studen. *“eaching. Very important in this plan was
the clinical protressor who was a member of both a university
and a public school faculty. This individual directed the
student teaching of the neophytes vhich in Conant's plan was
the heart of the professional preparation, This position
stressed extensive academic preparation, for a background in
general education was followed by in-depth preparation in a
single-subject field. The professional preparation wvas limit-
ed and concentrated on student teaching.

W-w « Allen‘'s theory was based on
the premise that prospective tsachers should be able to per-
form specific behaviors upon the completion of their teacher
preparation program. The performance-based theory was made

up of three conceptusl areas--content knowledge, behavioral
skills, and humsnistic skills. PFirst, specific performance
criteria were suggested with respect to content knowledge
dealing with general education, subject matter specialiszation,
and organisational and coaceptusl skills. Second, behavioral
skills referred to those teaching techniques which were taught
through micro-teaching such as set induction, establishing
various frames of reference, achieving closure, and effective

5



questioning. Teachers are constantly using these skills;
hence, they should be proficient in them. Third, in the per-
formance-based theory, was the humanistic skills. No specif-
ic performance criteria have been established in this area,
but they are needed with respect to personal attributes such
as realness, acceptance, and emphatic understanding. The
threv performance-based areas of this theory implied a hier-
archy of areas of competency which are necessary for good
teaching: subject matter competenny, presentation competency,
and professional decision-making competency. While a spuci-
fic course of study was not suggested in this theory, the com-
petency hierarchy served as a basis on which an insclcucion
might design “ts own perfcrmance-based prngram.

ifnggn;ugl-SQngnn Iheory. The third theory was the con-
ceptual scheme of teacher education of LaGrone. He attempted
to provide a rationale for selecting and organizing the pre-
service, professional content of teacher education. Three
ussunpclons supported this theory. First was the assumption
that the prospective teacher, because of previous experience,
came to teacher education with certain ideas about teaching
and that these 1deas existed within some type of conceptual
scheme., Second was the assumption that in most instances the
i{deas and scheme were probably incomplete because the ex-
posure of the individual was limited to a student's percep-
tion. The last assumption was that if a media system was
develcped along with the professional content, the drespective
teacher was assisted in developing the most complete concep-
tual scheme. In this theory, decision making in the classroom
was largely influenced by the teacher's concepts of teaching,
concepts of the function of the school, concepts of the com-
munity setting, and concepts of the child. The professional
education curriculum was to give particular attention tn the
reorganization and extension of the conceptual scheme of teach-
ing which the prospective teacher had already formed. In this
theory, five preservice:, professional courses were used:
Anulyc!cul Study of Teaching, Structures and Uses of Knowledge,
Concepts of Human Dovtlopn.ne and Learning, Designs for
Teaching-learning, &nd Demonstration and Evaluation of Teach-
ing Competencies. The aim was to creorganize and extend the
concogcual scheme of teaching which the prospective teacher
had already formed. Extensive use of media was to be empha-
sized throughout each course.

Q‘ﬂ Componant ?“f In a 1969 AACTE publication, B,
Othanel Smith presented a fourth theory of teacher education.
Here, the professional program consisted of three interrelated
parts: a theoretical component, a teaching-field component,
and a training component. In the theoretical component, the
basic elements were concepts which were used to interpret
wvhat vas observed in the classroom in order to solve problems
arising in teaching. Hence, a tsacher who vas theoretically
prepared would act with a set of sophisticated concepts taken
from the underlying disciplines of pedagogy as well as from
the pedagogical field itself. These concepts and their use
need to mastered during the early ses of teacher prep-
aration by studying actual behavioral situations and inter-
preting them with the concepts which are to be learned and

6
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the fifth-yoor tatavasiiy I8 ehied t9 amaEEeT the ro-
speneidtiitiee ani dutliine ¢f 1 regular Weslar, st wre
-m--:.-uuue.u--l
mashers a0 @ill o0 ™ fasulty of the Miveretty of Colorata.
aL o The maswwctie=al
ase’ rolD W & 4 this soageem. Wnile
mmmh“mmtow-
ooty of tho goumven Wo rele wae m
Frestint. A: “uginelip st s Wetrustiitnl. ensbes-
or: wae @ JoAnP oy ginier stulant aouigned % o Shinsd o
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schools om.a vegular basis vhere he aided, assisted, and sup-
ported acimml personnel in many instructional, reanl, se-
pervisory, shefical, and househeepimyg activities,

While sgeeific work schedules differed for elementary
and secomdwry instructional assistamts during the third and
fourth Yoams, the nature and scope of the work experience
were quite aEptlasr. Secondery students, for exawple, spent
*wo days pur msek in the schools throughout their junior and
senior yemmm, while elomsntary students served tvo days per
week in S wwhool durimg the fall semester of their junior
year, and T™we days per week the spring semester of their
senior yeaw.

The reis of the instructional assistant can be defined
best by demswibing the duties assumsd and activities performed.

In bextx thwir junior and senier years, instructiomal as-
sistants sgamt eight days in the Cherry Creek School District
prior to amt dering the regular fall openiag, under the super-
vision of sshool and university perseansl. *Ms eight-day
period incimded four days of obserwation and participation in
the normal before-school-year program of the regular certi-
fied schomi personnel and the first four dsys of regular
classsrnom astivities in the sehools.

Each student in the program was assigwed to a teacher or
building esserdinator and participated in individual classroom,
school bufiiing, and districte-wide beginnimg-ef-the-school-
year actiwveties.

Twvo tgpes of werk experiences were scheduled for the in-
structional aasistants during the junior and seaior Years;
trr first weused on commmity services for the disadvantaged,
special sexsols, and childrea and youth with special problems
and are dtwsussed later, and the second focused on teaching
techniques and educational pregrams in the Cherry Creek
Schools.

Thia sssend type of wvork fence involved each im-
strucstional essigtant individwally ia the educstimmsl pregres
of the setumin and made him a participaat in the teeehing
prosess. Wamh student wes under the supsrvision of am o~
pertonsed tnmaher or a %eum of tsachers.

Seme of W tasks pesforwmed were: leading semll grewps,

hel indhulifen] st propar its of imstructien,
s ° ?'-':'&- -oufoﬁ‘- vith

herte, soainfinyg in 14 assist "ud:w nde-

s
;o.‘n s ghuing v=r'blu to individml otuinmhs,
ot oy et Goving eeses aed tots.  Vnide Gmes Sashs
;.“i-'rm.:- ms trecttinnal -numu'm naafeisl te
toashers, thay olms helped in the development of Wy coldage
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In addition to the list of ins . ~uctional tasks given
above, others were:t developing bib .ographies, preparing
bulletin boards, ing papers, operating waia equipment,
assisting in read laboratories, assisting with extra-
curricular activities, setting up demonstratioms, worki
in Instructional Materials Centers, and making case studies.

The majority of tasks performsd by the students were
those primarily related to the instructional program. How-
ever, many other tasks were clerical, supervisory, or house-
keeping in nature. These included such activities as typing
dittos, caring for mdis equipwent, and assisting in the
office and ordering materials.

dSchool .Eélnlﬂ?l 8. Throughout
the procrn,%%nu, as instructional assistants and

interns, .were involved in a variety of work experiences with
nulti-age troup- in wany school districts, exposed to many
community institutions snd services that deal with the dis-
advantaged, and introduced to several private and industrial
odueationd programs. The amount of time and the level of in-
volvement of I.A.'s were determined by the nature of the ex-
perience and the estimated valus to the instructiocoal assist-
ants. For example, the tims varied from one day of discussion
with a school counselor to a week of actual work at an outdoor
educational laboratory. These experiences were engaged in by
students individwally, in pairs, or altogether.

The persons, schools, and agencies visited or served were:

Denver Innes-City Schools

U. S. Alr Porce Acedemy learn Center

United Airline Flight Training ter
International Business Machines Ceorporatisa
Jefferson County Outdoor Educatiomal Laboratory
Elessatary and ondary Guidanoe Counselors
Public School Social Vorkars

J. 7. Kennedy School for the Emotionally Disturbed
C. U. Medical Day Care Center

Goodwill Industries

Sheltered Vorkshop

Morrisom Schoel for Girls

Lookout Mountaia School for Boys

Headstart Programs

Oold Hill Rlewsatary School (ome=room school)
Janmsstown Klesmatary 8School (twe-room school)
Maas City High Sehool

Clear Creok County Secondary Scheool

Public Sehools
m::::ry m°mry Neading Ladoratories and Clinics

the specifies o wlmm;u%goo e~

mentary and see students, the major diversity was found
in the maaner in whish uhool-‘nod professional education
courses were ised. At the sescndary lewsl all instrue-

tion in the professional area was condwsted through seminars
which met two hours a week for the eatire year in the school
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district wvhere the instructional assistants worked. In the
junior year, one seminsr was taught by an instructional team
in educational psychology amt methodology. These instructors
drewv heavily on the resources of the school district, and
both teachers and administrators from the school district
were involved in the instrustion. High school students wvere
also an important source of tmstruction. In studying school
administration, the seminar mwt in the administration build-
ing and a number of administemtors talked about their roles
in the administration of the sehool. When dealing with guid-
ance in the school, the semtmmr met in the guidance sulte and
was conducted by the head cowmmelor. Again a seminar on place-
ment involved the district personnel man. In seminars on
classroom management and studeat activities, high school stu-
dents participated in the meetings and provided the high
school student point of view. This kind of instruction made
more relevant teacher educatimsa.

In the senior Year, the mpecial mgthods work was taught
in the school district using mth college and school district
personnel. The head of the Smxial Studies Department taught
the special methods in that asma. A reading teacher from the
university rotated her class werk among the reading labora-
tories vhere the students were working as student assistants
so that all were able to see several different laboratory set-
ups. Also, during the senior , the students had special-
1zed assignments such as social werk, guidance, reading clinte,
and other duties which gave tham a broader and deeper under-
standing of the functioning of a sghool systen. For a period
of six weeks, the students were mot involved in the clagsroom
situation, but worked as an sssistaat to one of the support
services personnel nf the schesd. Also, all of them had some
experience working with a resdting laboratory.

At the elementary level, instructional assistants were
enrolled in regularly scmduh aswpus courses in reading and
mathematics during the junior year. Three school-based
professional education courses were taught durln, a six.week
period at the beginning of the sswmester of the senior
year. Courses in social studies, ssiense, and languag® arts
were taught for periods of two wsehm esohk. Various types of
learning activities involved the stwdent for the entire day.
Bach subject area was taught by tws persams, One a university
faculty member and the other a curriaulws coordinator from
the Cherry Creek Schools. Twme courses were taught in two
Cherry Creek elementary scheesls.

Special efforts were msde % combine the theoretical as-
pects of the courses with "om the spot” application of learn-
ing in a real teaching-learaiag sitmtiom. Observation of
pupils and the practice teashiag of consepts wvas an important
part of the courses.

During the fifth year, the fnterns Wewe assigned to their
schools for four-fifths of thetr time. Wae other one=-fifth
wvas used in visiting and workiag in a vepitety of experiences
desoribed in the previous sectiam. Univessity credit was
granted for these activitiss aad an evesmiag seninar vhich was
conducted throughout the fifth year.



TEACHER EDUCATION AND DIFFERENTIATED STAFFING

There 1s a critical need for schools to develop new
staffing patterns, differentiated functional roles, and oper-
ating atyles along the lines that other facets of our society
have found so essential and beneficial. There 1= a need to
develop new functional roles which recognize that teachers do
differ in terms of their interests, knowledge, and competence.
There is a need to devise ways for the oducutlonal system to
accommodate positions that vary in responsibility, authority,
and time required,

In order for teaching to become fully professionalized
it must provide a means vhereby the talents and s enuutlon
of teachers may be rewarded such more significantly and quick-
ly than current wethods of advancing and promoting teachers
allow. The typical singls-salary pattern Eust be renovated to
provide answers to these nagging problems.

The objective of the plan of differentiated staffing
then, is to develop new personnel designs which will prov{do
the vehicle for modifying the present single-salary concept.
Such a plan provides staffing hierarchy based upon broadly
defined teaching tasks and responsibilities to accomplish
this objective. '

T™e major features of the differentiated staffing pat-
terns in the Cherry Creek 8School District were:

1. Syatass approach io Ataffing

The prograw of differentiated staffing provided for a
systems approsch to school personnel dut{:’nﬂnr than the
former clumey, uncontrolled, costly, and gely ineffective
staffing patterns. It m-ov‘ldod for a definitive staffing de-
sign based on pev requiressnts as well as a nev systems ap-
proach to ueru!tint incusbeats to established positions. It
provided for a sophisticated professional team composed of a
vide range of training and experience assisted by nonprofes-
sional help, trainees, and even high school students.

2. wwmnmmm

The differentiated -e&rnn, models were based on persoun-
nel designs geared to modules of 100-150 students instead of
the conventionsl group of 25 students in elementary schools.

3. Jay sarase noaitions

Design models in operation called for six positions on a
professional lsdder and other supplemental team assistance as
seen below:
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Levels

Team Leader
Professional 2 Senior Resident
3 Junior Resident
Ladder 4 Team Intern
65 Instructional Assistants

Student Teachers

Other Team Team Alde
Staffing High School Student
Positions Assistants
Volunteer Community
Helpers
L. lss of wide of ponorofessional, high school
and gommuni nmr.ﬁant ?

The Cherry Creek program of differentiated staffing in-
troduced the use of nonprofessional paid and volunteer help
as well as the systematic use of trained and interested high
school students. Most important, it placed a monetary value
for thelir services in the teacher team.

5. m &ﬁhmm" mlnd Afaff develonment

The Cherry Creek plan of differentiated staffing further-
ed the system's commitwents and programs in the areas of pre-
service and inservice staff development. It provided the de-
sign around which widely practiced team teaching strategles
could be effectively and efficiently organised. Finally, it
provided capacity consistent with the system's eo-u:nnl to
individualised instruction.

6. mmmnmmmmmmm

At least four different models of teacher training were
incorporated in as many designs for differentiated sta f!n’.
The Cherry Cresk~ University of Colorado Program was one O
these models.

One of the major goals of the Cherry Creek- University
of Colorado Teacher Bducation Program was to investigate ways
and means by which students in teacher education could be 1in-
corporated successfully into the differentiated staffing pat-
terns in operation in the elementary and secondary schools in
the Cherry Creek School District.

During the three-year period that one group of students
served in Cherry Creek, they all occupled levels of six,
five, four On professional ladder as student teachers,
instructional assistants, and interns. These students par-
ticipated in and carried out the rules and tasks assigned to
the various levels. After completion of the intern Years,
several students were hired as regular classroom teachers and

moved into level three as junior residents,
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CHAPTER 1V

YRMATIVR RVALUATION OF THE PROGRAM

There was a forsal evaluation coodugud of the progras
during its £irst two years of operation,l The Lroeedures used
depeaded primarily on opep-ended and seale-t {nstruments
plus some interviev and obeervaticnsl data. instructional
assistants completed a Teacher Preparation Progras Inweatory
(TPPI) and swbaitted a summary and eveluation repert of their
activities plus answering several open-ended questions de-
signed to secure am exposition of their major reeetions to the
program. Also, their logs of activities were helpful since
they revealed that they had bee used in many ways and had a
n of different experiences. The ceoperating teashers in
the schools ware asked te give a report oa the quality of the
instrustional assistants and to report on their promise as
teachers. Also, the teashers reported on the operation of the
progream ia their sehools.

All cooperatiag teachers of the iastructional assistents
were ated te turn in the repert MAtionsd sdove, and the same
fora was soat te a grouwp of e eceperatiag Uuﬁtu of ste=
dent teaghers ian the nrw wmiversity progras. This was
done te odtain eeaparative dats se that the perfersense of the
the Peguiar peogrea ceuid bo sempered. Por ths seoeniary b

rege progrea ¢ ] N pro-
eres, 110 seheol pupil ratings wesre secured for samples eof
:“: W1y %ea prejeet studeats and similar ratings wre
1004 for ton studoat twachers 1a the regular wniversity
pregran

ls addition, opilaions were selieited frem the iastrusters
vhe taught the prefessional edusation eouwrses. Iaterviewe
wore carried out with supervisery persemnel 1a the Cherry
Creok Distriet, and sene data VOFe socured for studoat por-
foruanse ia the regular secondary courses and the studeats in
the Cherry Creek Pregras.

Malaatise M Cossasatisg Jneshar of Jhe Jenapa) Lxastes
Tosshers wore ashod te eoPplote a thirtese-iten ret

fora wing a five-point 0801e. Ia Tadle 1 are preceated

soend and standasrd doviations for the retiage of three grewps

of ‘oacheores. The wsen of e Adenme City %ashers 15 lower
the Mnmd:!nhn. hese t%eesh-

e
oer %o .1 of tesohnre 90 iy hed 1908 indepoadent
Waile the ::: of hod
vidual epiniens of the iadivié-
aa

s
;
4
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TABLE 1 OVER-ALL RATINGS OF FWOORAM BY THREE GhOUPS CF

Crm N\'Nf ‘u..n S-D-
Adams City Secondary 5 37.8 b6
Cherry Creek Sesondary 13 40.8 7.2
Cherry Creek Rlemsatary 11 319.9 8.2

#

o£2-Canaus Profesational Mducation Soucsss

In the program,the teacher education courses were all
taught off campus on site in the school districts. ™e in-
etructors of these Courses were surveyed by means of an opea-
end questionnaire. The off-campus courses taught in the
school districts provided the opportunlty for different activ-
ities than on-campus classes, and these opportunities were
not alwvays well utilised. One advantage which the off-campus
courses had was that the enrollments were such smaller.
faculty mesbers whd> vere svrveyed mede these nbgservations
sbhout the merits of their off-campus instructioa:

1. &;hoou and university cooperated in teacher educa-
tion.

2. Theory was related to practioce.

e. University stedents worked with real students.

. There were real exasples for class discussion.

S. Small classes made for o,ea, informal instruction.

6. lnstructiomal assistants vorked n open space as woll
as formal classes.

T™he probdlems 1dentified by the off-campus instructors

1. ™e two-week instrustional dlosks in the elemsntary
g:cr- were teo short and uarealistie.

sebjost areas ia the elemsatary progrem Vere not
csordinated. (This same eritieism is made of the
on-campus iastrustiea.)
3. lﬁ wmiversity perseansl did not get tise or loed
eredit for tWhis m-o? tess .
b. There wes a need for better comsmnicat.on and plan-

aing.
. The lasgisties of trsvel and sehedules were hindering.
. Sesause of small nwmbers of students, the costs wre

high.

2. Public ssheels were not ready end equipped to pro-
vide for elasses.

8. Publie seheol teashers were not eaocugh involved in
the instrestien, and they were not paid for their
vork.



Isaghar Prenaration Prograg laventory

The program evaluator developed a special inventory to
measure the expressed opinions and beliefs about professional
education, pupils, schools, teaching, ‘3‘ selected practices
and problems realted to the profession. A comparison of re-
sults between the Cherry Creek Program instructional assist-
ants and junior students in the regular university program
was made, Por the polar pairs used (valuable-worthless, hard-
easy, idealistic-practical, relevant-irrelevant, and of’lelonb—
inorftctont) differences in means as checked by the t test
were significant. The Cherry Creek Program students viewed
teacher education as more valuable, hard, practical, relevant,
and efficient thaz did their campus eoun‘orplrtn.

The Secondary Program

The data which were gathered for the junior- and senior-
year instructional assistants are reported here. No data were
collected on the interns in the last years of the program, but
follow-up data has been collected.

duplor Xaar

The students were polled concerning the success of the
partnership between the university and the pudblic schools in
the program. The instructional assistants agreed that the
1dea was great, that they were gaining good and realistic
learning experiences, and that they were working in different
schools, classes, and vith pPupils with varying social back-
grounds. On the other hand, they cited a number of prodlems:

1, There needed to bde a more clear definition of theis
respongibilities, more supervision, and more visita-
tions by the people in charge.

2. e ram needed to be shortened. Students viewed
the instructional assistant role as having limited
value as a learaing experience.

3. The cooperating teschers needed to W 1y
selected. Instructionsl assistents W -
soms tesachers secured them for thedr .
rather than to assist them vith hede Lo OF pIrePe
aration.

b, There needed to be detter coordination between the
professionsl courses and the classroom experiences
of the instrustional assistants.

S, There needed to be sore ortunities for instruc-
tional assistants to pr e feedback on the program.
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With respect to their visits to alternati-. onal

institutions, e.g. IBM, the Air Force Academy, a4
Airlines, the participating juniors indicated t- isits
had been helpful and interesting but that they . eg-
sential to their teacher preparation. There nee.. -
more emphasis in these presentations on the objec: ¢ the
programs and the problems presented by them.

The experiences which they had had in the pra elped
them in making decisions about becoming teachers = e
students being convinced that they wanted to teac’ :thers
deciding that they d1d not want to teach. The f’ -« shich
they were given to try new things depended entire he co-
operating teacher with whom they were placed, anc ‘wied

widely depending on the individuals {nvolved.

These students had a clear idea about what &7 -tiated
staffing was; however, their own part in it did =awt -v to be
satisfactory to them. They felt overvhelmed by rwmwr ‘®_  and
they did not feel involved enough in the develapmwe * *he
instructional program with which they were worriag.

Evaluaticn of ihe Junlor Inatructiopal Asalshgnieg r .<fI-

The junior instructional assistants were .- ~heir
cooperating teachgrs at both Adams City and Camer ~aK
school districts. The ratings were similar twap sys-

tans, and generally the reactions were very pos+®:wve K nowever,
there were these areas of concern:

1. The students needed to Show more waramth anc pay more
attention to their pupils.

2. The students needed to develop a more professicnal
attitude toward teaching.

3. The students needed to work on their speaking habits.

4., The students needed to be out in the schools full
time. The Tuesday-Thursday plan was not a good one.

oy A oy SR e o e

Rating forms were sent to the cooperating te - of the
Cherry Cresk senior instructional assistants an . *0-
operating Wwachers of a coatrol group of studam °* s in
the regular university program. As shown in Tab,® ne two
groups were comparable with respect to their rat y the

cooperating teachers. The t values indicated no significant
difference between the groups.
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PABLE 2. CENPARMENR “* WSS ™ RATINGS OF CHEE® ~SEBK IN-

Lnerr~ Creek ‘ontrol
X —2ok kg.q
S.D. «‘o55 03
82 2,86 68.29
N < 11
ras .93 S.E. . 1.89 t - -.53

= o ——————  _ — - T

In addition, tix weEm Tug teachers did make a - .mber
of commsmts about % ~»wwmmm st the instructional assistants:

l. There was =mox ewsmmh thme spent continuously in the
schools.

2. The studeas '3 r.« as an imstructional assistant was
not clear:r emmmv defined.

3. Thwe total teams-emas _n the program might be short-
onnd,

L, The social stmitms stmsients needed broader subject-
BAtESr PIUPASGSNES.

S. There was disegemmpms: over assigning instructionmal
asoistants to tnilvéemm] tsachers vs. instructiomal
toams .

6. There were weriallins wth different instructismal
assistants and GtNEmmmms cesperating teacmss with
respect to eumppeiatiane- sbout the program.

7. The studeats sesdax ttedivelop a more profesamtaaal
sutlook snd were puaiammtenal behawior.

Inlastiea of Jamiaasieanl.AAmREEERts Ly Hizh Scheal Aumbls
N> cusperating tosslmn the pupils from e

classes ¢ie the had been wenlind
vith a Sogiswt =. ie asied the gmpil W

t =9 < o maerT of SAUUREEEE .
L ]

exXpreams
The an ootabl 150 est o
wsed the instrumans.

t L~
;:ofc”. n:& a@tween the ratiags of

the comstr °1 and the capuliiiba <Swp .




Self Repart bw Seaior Instructiopal »NEhSLam

The instructional assistants were roews * omplete
a multiple~choice-type inst nt to wteh 2 4~ : 3 nue-
ber of comments of their own. The remponser: w. - instru-
ment were very positive with seversl reroumtmdsr ~ ‘or
changes. Student suggestions included:

1. There was a3 need for more inpamptie awre - thelr
classes.

2. Grading nesded to be based on -t weE~:wm z activa
ity rather than on tests basec W WEDwr .-,

3. Part of the work, especially iz pegpenr ¢~ . needed to
be based on fiol& experiemce.

L. Professors needed more time for *imixing -.88863 S0
that the course work would be mssw <“esssmat to the

;tlld.ntl.
5. Courses needed to be o’”ered On ax ely -ameh basis.

Reading Course Experisnce

During the second semester of the samior yaar IThe seconsd-
ary instructional assistants toock a readimg class. along with
their class vork, they were assigned to swa ia ssmsal schools
doing work which could be integrated with W Wmwretical
course work. They cutored studsats, works® wfth s wev reading

program, taught in a resedial reading €id dlagnostic
testing for perceptual defects, and stls in a
counseling relaticmship. Data on this scuwiiy :ame froa pre-
test and post-test responses, logs of acthsd vaparts on
reading, teacher ewalmation for—, and self The pri-

mary findings were:

1., The instructional assistants wasse very sgpartive of
the reeding course.

2. The instrustional assistants’ empw wried
widely, and some were much mere s others.

3. The in-sehool situations varted with Fraagms to
equipment, attitude of Ssculty, amd ress@sms for as-
signing pupils to the remedial reasing clemwes.

4, The instrestiomal assistants found WmS W pupils

read pooriy for several veasems, ot of moti-
vatisa, phypeical and peseeptasl + amd poor
reading Ssstmiquee.

S, The Wwwtsantisanl assistant: ‘ound ™™e* wmat
to 4o eGlDY whmm somseme displays an ia t in
them.

6. It was discowsved that mmny practisal Wisss which
were not in the curriculsm stimuletwd pupils to wase
to reed.
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7. It was learned that some pupils did not read in class
because they were embarrassed.

2, The instructional assistants learned much in this
experience by discovery,

Indepandent Field Experlences

In this program, an opportunity was presented for each
student to make a decision about hov he would spend his time
for approximately eight weeks. This cams late in the progranm
after they had completed their course work and had had a num-
ber of in-school experiences. Two students studied the coun-
seling and social work that was done in the upper elementary
grades. Another studied the work being carried on at a re-
habilitation laboratory with special attention to the rela-
tionship of the laboratory and the schools. Two instruction-
al assistants were interested in the probdlem of the perceptu-
ally handicapped and spent time working with these pupils in
elementary schools. One student worked at a headstart center
studying the operation and its relationship to the schools.
In addition, he learned at first hand about the frustratioas,
values,and aspirations of minority children. One student used
this time to study various high school operations, curricula,
facilities, and teaching procedures. The students believed
that this e ience gave them better insight into the probdb-
lems of pupils, helped them to decide how to work with pupils,
llrld nn them 2 better understamting of the social background
of pupils.

Elemen tary Program

The evaluation of the elemmmtary part of the program fol-
lowed the same approach as the secondary, but there were sose
data vhich were not collected fer this part of the project,
e.g. pupil evslmations of studew: teachers.

Activities of Jeaiors in the Klamantary Progran

These studsnts reparted their sotivities in a log. They
wvorked in open classresms, resewrce centers, and individualised
instruction. They did the usual type of instructional assist-
ant vork in locating l¥hsery msserisls, planning lessoans,
giving tests, swpsrvisimg studemts, preparing bulletis dboarda,
lunchroom duty, snd chemsking foldafs. Also, they had a number
of out-of-class activittes, e.g. fisld trip to inner city
school, field trip to Jeffersosm County Outdoor Bducation Lab-
oratory, field trip to Day Care Center, visit to school psy-
chologist, inverview with socisl worker, and visits to junior
high schools. There were several suggestions which came from

the logs:s
1. Pupils needed to be involved and doing things.
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3.

k.

The instructional assistants wamted to be involwed
in activities and not to be just obmervers.

The imstructional assistants were gaining insights
into chilaren.

The instructional assistants found it valuable to be
part of a planping gremp.

dupiccs’ Bezasosss o Smsn-Roded Ssmations

In responding to the open-endet instrumsnt, ~<mere were a
nmgher of strengths and weaknesses ‘dentified. The following
samagths were cited by these studemts:

1.

2.

3.

k.

5.

6.

Instructional assistants hat a real and uiverss set
of experiences.

This approach to teacher edmcation stressed prerti-
cality.

™e instructional assistamss were enposed to a war-
ety of educational philosmphies,

The progrsws helped to build the confience of pswsons
who were mepsitant to becsmd teachessrs.

It :w ingight into and experiemes with persemmlity
¢ ict.

The expariences recslled same very wvaluable childhoed
experiences.

Also, there were several vanimmeees cited:

1.
2.

3.

.

5-

There was too much to dm.

Student did not learn enmugh shmt tiw community it-
self.

The commmmication betyees emmigame involved in the
progren sseded to be ingsmunl.

There mamded to be more ummmage Wwiween the instrme-
tional sssistants and the eiiintstention.

Teashers needed to learn haw to uss the instrusctismal
csstotuats.

Suginmin needed nore epbimas in GO0 ssheels.
Otter semments about the pregram wWre:
There was a great degl of wariation in hew W@ in-

structional assistants wees used and in W Walp they
received from their coepssating teachers.

2



2. The expertences as ins—uc::mal assistants did
strengthen their ~commitment T wecoming teachers.

3. There was freedom and e opprtuxtity to explore anc
try mow ideas.

. The studentsS had gained smowmimmpe ~f the differen-
tiated staffing nlan.

Wmmn—mnm

The camperatisg teusheTrs wapw vewy positiwe in their
ratings. e teachars smpresetd the cmmmen criticisa that
instructicasl assistants weow AaeR thewe long easugh. Alse,
they indicstat that they had ssfnt sad eusagh Wlp in learntmg
how to wese themm. Finally,
understanding with respert

Toguter hasiags Oanmmy ek Contnul.
| ] L 10
b { e %0.1
i 1l.s 137



The 2des wa* empre=sed Mmst the instructional assistants
st:ould complete the easstvelemt 5f studsat wsechimg in the
SBmior year sinCe thmy were guing te Mo taling over reguls?
Wecher respensibilitres in the intern yesar. Also, the -rob-
mp ~f comrunication wes cited again. In the comparison with
skudent taachers frem the reguiar pragres, the senior instruc-
tisnal ssmistants ceompered vary favorabdbly.

AL Benortis of Ssalor Iastractisnal Assisfemts

The section wes bammi on the responsse of the elemm-tary
ssmiors to wultizle-choime and epen-ended instrumeats. all
of the students were lesking fwsmmard to their year of twtern-
aitp. These students rabed thalr cempetance I wiswsl aids
as poor. Also, they reted thalr senfsar enperiomse as poor.

et the
2ts commitments o thes. In esmiuvating Whe
wught in the dtwtrict, they ulme coneistent. They Waghtly
mmted the language arts coursm, wre foverelle to e
courte, and vere seutral on i social studdes courss.
had thess suggestions to offer:

1. The school district cammrooms and papils ssmie.
be used as laboratery wrtmtisns te enbke We ssuress
realistic.

2. Tre comsums wseded to :nlvw sugmnttn plessneg
and insveactisa by Ciotget ouil mibwmrellly pessmnasl.

3. The comsmes mseded todGngaisuminl angy s langr por-
1od of time, e.g. + swibumabe.

i

f

6. Thereo-wse a aned for asagiinur WRNS® $her® WP an 0~
going evalamfiion of W.ﬁ
to talme cmso of *at



3. The program took a long period of time. There was wide-
spread belief that the program should be shortened in length.

L. There was variation in the acceptance of the program. Co-
git:erating teachers varied from strong support to open hostil-
y.

5. Communication remained a problem in the program. A num-~
ber of things were tried,and, wvhile the problem improved, uni-
versity personnel needed to spend consideradble time in the
district. Seminars for discussing the probless and perforu-
anc: of the instructional assistants needed to W set up and
us‘ L]

6. The instructional assistants found that part:-~!pation amd
involvement were more beneficilal than oaservatior

7. The roles of the instructional assistants and cooparating
teachers were not clearly enough defined. Because of this,6 a
certain amount of conflict existed in the project.

8. While the instructional assistants were paid for their
work, there was controversy as to whether they wase weing
"uu&" by the district. The reduced pay for inwerns was a
major source of controversy.

9. The potentilal of the program for preparing teechers vas
not fully realiszed. The education courses tamght in the dis-
trict failed to utilize the available resourees, e.g. puplls,
instructional materials, and school porsennel, sfogwately i
the instruction.

10. The cooperation between the sshasl district and the wmai-
vorsity in the preparation of Vaashers msedad greater develop-

ment.

11. The recruitimg procedures vase 8ot successful ia all re-

spects. The financial aspect did sot seem to figwre

cruiting prospective Ssachers. Also, same of the instruc

al assistants’ sstiswies were found hem By ths csopera

aae::::. Finally, the program did not attsssct more
ac .

ata
12. The program did not develop a positive Smmge in the
versity or the sshool district. The fart et it fallsd
attract large numbers of applicants evem thamgh it
an entree into ome of the top districts of The state
serious questions about its impmet.

13. Because of the low teacher-student reties
the prodlem of cost was importamt. A cest amslys
done, but it was questionabdls if such a pregres could
nanced on a regular basis.

1+, Not all instructicnal assistants had Tum wi e
differeatiated staffing patters. Assigmmsat of imstructisasl
assistants to teams must be done vwith the approwval of tis temm

mombers.
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CHAPTER V

SUMMATIVE EVALUATION

This chapter reports on two follow-up evaluations of the
program vhich were conducted with students and teachers who
had been involved with i1t. First, a follow-up survey was car-
ried out with the former students from the program. This sur-
vey was made after the participants had bsen employed in reg-
ular tesaching positions. Second, follow-up interviews were
coaducted with teachers in the Cherry Creek School District
wvho had worked in the program with the students.

Summary of Student Questionnaires

A follow-up queastiocnnaire survey of all the students who
had participated in the program was conducted. The question-
naire wvas structured in tws parts. The first part included
questions designed to assess the g:rtieipant-' viewvpoints on
a variety of their experiences. spouses to these questions
were recorded on a five-point scale: (A) Strong Agreemsat
(B) Agreement, (C) Disagreemsnt, (D) Strong Disagreement (t)
Not Applicable. The second part of the instrument included
five open-ended questions soliciting written comments. The
questions asked for comments on strengths, weaknesses, sug-
gestions for improvement of the program, and vhy a student re-
sained in the program or did not remain in it. The students’
statements are included in this report as a part of the com-
msentary following each item.

The questionnaires were mailed to 38 former studeants who
had been involved in the program. These 38 people included
those who had dropped out of the program as well as those who
finished it. Theré were returns from 23, or 60 per cent of
the individuals polled. )

An item-by~-item report on the responses to the question-
naire is presented here. In reporting the data, SA stands for
Strong Agreemsat, A for Agreement, D for Disagreement, and 8D
for Strong Disagreement. JNA -tamll for Not Applicable., Those
respondents who dropped out of the program did not participate
in some parts of it and thus have responded to certain items
as being Not Applicabdle.

1. Starting as instructional assistants in the school wvas an
appropriate activity for ths beginning of the program.

sA A D 8D 7
13 (56%) 9 (39%) - - 1 (%)

3



The respondents a{rood (95%) that the idea of starting
out as an instructional assistant was a good way to begin.
The strong endorsement for the instructional assistant role
wvas important since it was a new and untried role in the pro-
gram.

2. Five years was too long for the program.
SA A D SD NA
L (17%) 3 (13%) 6 (26%) 3 (13%) 7 (30%)

One continuing concern was the fact that students in the
traditional teacher education program could complete teacher
certification in four years whereas the participants had to
complete five years of work before they were eligible for cer-
tification. BEven so, less than one-third (30%) of the respond-
ents felt that the program wvas too long.

3. Participation in the program made me more able to approach
faculty members.

SA A D SD NA

9 (39%) 9 (39%) b (17%) - 1 (4%)

Presumbly, getting to know faculty members is a desir-
able goal. For these respondents, this was not a major prob-
lem since more than three-fourths of them (78%) indicated
that participation in the program made it easier to approach
faculty wembers.

4. As a result of the teacher education experience, I had
less fear of failure in the practical side of teaching.

8A A D 3D M
s (60%) 5 (218) 2 (8%) - 2 (8%)

Alth many studeats of teaching are reluctant to dis-
cuss their fears of failura, this tends to be a problem of
considerable ortance. One goal of the program was to pro-
vide the participants with sufficient learn experiences in
dboth theoretical and practical situations so that fears of
failure would be alleviated. BREighty-ome per ceat of those
responding agreed that their fear of failure wvas reduced as a
result of their teacher education experiences.

5. 1 found the whole experience uncomfortable.
SA A D 8D NA

1 (W%) 1 (M%) 7 (30%) 12 (52%) 2 (8%)

The possibility that soms of the students who partici-
patsd in the program might find the whole experience uncom-
fortable vas raised. Those responding to the question d‘d
not seem to share this view, for on‘.'.{ 2 (8%) indicated that
they felt uncomfortable in tne experience.

I
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The setting for the program was in the Denver metropoll-
tan area. Seme participants were provided with uaiversity
cars wvhile otlnn‘rnvuod their own tramsportation, Nearl
three=founrths (73%) of the respeondents did not regard cnn{
te the sehosls where they were werking as s major prodlanm,
0’:.{;—-1, however, did indieate trat tPrawel time was a

L]

11, As aa intern, travel to the pudlir echool was a mejnr
prodblen.

sA A D 8o "A
- 3 (139 e (y90) ? (300) b (179)

hen the results of 1%ems 10 and 11 are ocnpared, travel-
iag to theipr seheols soomnd te bo mere of a predies for in-
torne then for iastrusticnsl asetiotents. Astuslly, the ia-

Wrae vere go o the sehesls every while inetrus-
tiemel uoul‘u.’o 18 the case of twe n‘z.un seheels were in

the sehesls enly twe days & wook, T t for ¢
di1fferonce 1 the respenses. 7 secom he

12, lsclatien frem the waiversity fasulty ead feeiltitics wae
a doteriammt.

A A ? 1 [ Y
1 (M) b (17€) 11 (LX) ? (3% -
Pert of the retionale for maintain ooupus-hased tessher

o‘-uuc:‘ m u.‘a-c :n om..'f ;om off com-
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. ¢1¢ 8ot ohare thls

viewelat, fer sere thea WJ» {adisated thet
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s dotrimeat.

1% 1 reslly wicend the extresurricular setivities of the cse-
pus.
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Admission interviewe for the progras were conducted pri-
nafily by sehool district rnm , and in wost cases by
teschers vith vhom the participeaats would be working at one
time or smother. University faculty members sat in on the
interviews, but the majer responsidility was that of the pubd-
1ic sshool personnsl. The respondents apparently were im-
pressed wvith the sdmissioa procedures, for A6% indicated that
they apprsved of the interviews with sehool district persoansl.

15. ™he iaelueion of Creek School District teachers and
staff mowbers in the teses of professional education courses
wvas on igportant part of the progras.

SA A D 8D NA
6 (268) 10 (M3%) 1 (W0) 2 (8%) L (17%)

™e idee of invelviag 11¢c school personmel in the

uum of the prefessisnal edusation couwrses was an effort
te b the prestieal expericace of tesshers vith the sere

ity e the . w.:::c‘ r taeluding pu
;| res pu
110 seheool teachers and staff menbers in the tesshiag of pro-
fossional odusation sourses was an importaat part of the pro-
grem. “Yore and lenger prestisal course werk vith invelve-
asat 1a schosls®™ wae suggested by one studeat.

16. Visits to cdusatienal agencies and institutions sush as
the Alr Peseo Acadeny, Jeffersen County Sshesl Distriet Out-
deor Lab, and United Airltnse wore vorth the time taken away
frem regular elassrooe assignmeats.

sA A D 8D MA
10 (v38) 8 (W) 1 (WD) 1 (%) 2 (8%)

A at 6sal of tims, enmpense, and effert were speat in
cnuctg..ku dﬁ‘um s fer the pregrem par-
tie ts. Ia sdditiem, the partiecipants had to ve their
ro teoashing un?u and oubetitutes were hired teo
CS their plesee. sohed vhether all the offert, o3~
::um. and 18%e ton of reutine wvas worth it, aere

throo=-fourthe ( of the respendonts indisated thet it
vas, Owe student 9%at0d that he stayed in the progras be-
eause thefe Vo & Ereater variety of ezperiences in the
wusl tesohe?r odueaticn pregras.

17. rele as an inetrwstiocnal assistant in the Ctnrr{ Creek
:cno‘o Distriet differentiated staffing patters was well de-
ined.

[T A D (1] A
2 (0f) 8 (WD) ¢ (209 6 (26%) 1 (W)

At the time the pregres under the differentiated
staff oReePS W nhﬂn'rm te :'.R pubdlie sesheeol and
entiversity fosulty sesbers. It was aet, therefere, swrprisiang
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that more than half of the respcndents, who were undergraduate
university students, indicated their roles as instructional
assistants in differentiated staffing were not well defined.
"There was a problem of job def{nition, vague definition of
the role of the instructional as.istané, and a lack of defin-
itions of roles and program."

18. “y role as an intern in the Cherry Creek Schoo! District
diferentiated staffing pattern was well defined.

SA A ) sD NA
2 (8%) 7 (30%) b (17%) 6 (26%) L (17%)

When asked the same question about how well defined their
roles were as interns in the differentiated staffing pattern
the response was similar to the previous item, The msjor dif-
ference in responses between the two items was between the
Not Applicabdle category which was attributadle to the students
vho drosm out and actually 4id not participate in the intern-
ship. role of the {intérn was not de’inite., There was a
ntmmu in the difference between an intern and a teacher.”
This comment was made on® of the respondents, Another re-
spondent wrots, "Careful safeguards i{n the menner in vhich
school distriecls utilize interns should be instituted.”

19, My understanding of "what T was getting i{nto” was as good
as could be expected of a beginner.

sA A D s NA
b (17%) 14 (600) 3 (13%) 1 (%) 1 (L)

The feeling of bdeing fairly well informed about a nev and
experimental program and of becoming a part of the program is
especially important dus to the unknowns involved. Bven tho
half of the instructional assistants and interas who responde
indicated that they felt their roles in differentiated staffing
were not well defined, slightly more than three-fourths (7
felt that they had as good an understanding of the program as
could de expected of beginners,

20. T™he time spent in the school districts other than Cherry
Creek 83 an instructional assistant was valuabdble.

SA A D 8D NA

11 (b79) F (%) 2 (8%) - 5 (21%)

Another major dimension of the program was accomplished
through the provision for experiences in lower socio-economic
school distrieots. When asked {f tM{ thought that the time
spent working in the sltermate school districts wes vorth
wvhile, 685 thought that it vas valuable.

21, The adility to earn money while still in training was the
primary purpose of my entrante into the program.

38



0A A D SO NA
2 (89) 2 (87%) 13 (56%) (L (26%) -

The ability to earn money while sti11l a student was
theorized tn he one of the attract*ve features of the program.
When asked 1if the money was, in far' 6 the primary purpose for
entering the program, R2% indicate- femt 1t was not, One
student cormented that the money pa - her made her self sup-
porting wnile earning her -ert!Z:z~ « and she felt that she
was learnine while earning.

22. 'laving three years of experience in the Cherry ~reek
Sehool District helped me in beine considered for a job in
the Aistrict.

3A A b €1 Na
€ (267 é (26%) 1 (W) 3 (13%) 6 (26%)

Prior to being admitted to the program, students were in-
formed that participation in the program in no way obligated
the school district to employ them, In spite of this adwoni-
tion, it was natural that job expectations developed since the
students were involved as instructional assistants and interns
in the district for three years. ‘‘owever, when asked if they
thought the three years spent in the district helped thea in
being considered for a Job, only 4% indicated that 1t did.
One student said, "The program helped me to become known in
the district and thus helped the possibility of getting hired.”
Four nf the interns disagreed, and one commented that the
sshonl district rromised more than it gave, especially with
respect to job opportunities after the program.

23. Completion ~f the program wade it easier for me to obtain
a teaching job than those students who completed the tradi-
tional four-year progranm.

SA A b} 8y NA
11 (#3%) 3 (13%) - 3 (13%) 6 (267)

A major assumption of the program was that those students
who completed it would have relatively little difficulty in
obtaining a teaching job. When the participants were asied
1f they agreed with this assumption, only three (13%) of
those who responded dis ed. Twenty-six per cent indicated
the question was nnt applicable since they did not seek a job
or d4id nnt complete the progras.

2. The time spent at other grade levels than the one at
which I planned to teach was valuable.

SA A D sd NA
10 (L3%) 7 (309 1 (&) 1 (W) b (17%)



The program wvas planned not only to prowtde participsats
with a variety of experiences in alternatiwe sehool distrtcts
and institutions, but also at different gsade lewsls. Wmtlm
all students did not work at different grade Nwwls, near>
thm-{ou;{m (73%) of the respondents agsmmet We experhmmme
wvas valuabdle.

25, Inservice education through voﬂuhoplz saguins couras
work, and other professional growth activisass should be vam-
tinued the year after the internship.

SA A D SD NA

3 (13%) 8 (W9 2 (8%) N 5 (219

During the three the studeats peuSmpeted in the
progranm, were § in professionsl graylh estivitins
each senestr including tnservice cowses, grefnstenal et~
cation coursss, and sional meetings. aothed 1if
they thoughn the onal growth asti shanld b

cog;tuud afme eg intBenship wvas u.nm half
(478) of these respondiiag agreed that the should
be continwsd. One stafiEnt cemmented, “Inservie urses

could have besa better planned and more Mwlgfil-—Alny ave
lots more potential.”

26. T™The relationships develeped between wWeetety and imsuerns
were helpful.

A A D sD 7Y
9 (39%) 9 (39%) 1 (M) 1 () 3

Ia viev of the relatively long-ters field commitment
which vas a part of each participent’s experiense, the rela.-
tionships they devel vith hers were u’oolauy sigaife
fcant. Of the re e, indicated thet their pelation-
ships with teachers were helpful. Asemg those who felt the
relations were ilpful was one studeat wvho commented, "Bvalus-
tions from master tsashers were helpful as will as the ex-
;oom to a variety of edusational :uuoﬂuu. It vas help-

ul to vork vith 'alive’ teashers vho always were seeking to
iuprove their ewa teashing.”

27. ™e relationships I developed vith school district sdain-
istrators were Ml.‘u.

sA A D sp A
s (21%) 10 (b3) 3 (139 1 (%) b (17%)

While the nhuuutr wvith the sehesl aduinistreters
wore not neerly as frequent 20 these with the teashers, goad

tieipant-adain oF relationsh aseessery. Prew
he r:op’=0nu. 1ndicated ehuomtn vese-geod,

28. The temperiag of the "reality sheel” W eatering Ww pre-
feseion through the instrustiensl assimmms-{atera route was
helpful. ‘o



8A A D 8D NA
1+ (608) 6 (26%) 1 (4%) 2 (8% -

“Reality shock” 1s a phenomsnon experienced b{ rirs* .
year teachers who find the prasctical, everyday challenges

of the classroom to bde sigaifisently different from what they
expected as a result of their Sesasher preperation experiences,
When asked if they felt the reslity shock was tespered dy
virtus of their having wored sa instructional assistants

:zd h::tom. 86% of the respemfants indicated that they thousht

29. Cherry Creek School District personnel were interestsd in
ay thinking about the programs,

8A A D 80 mA
5 (218) 1 (60%) 3 (139 1 (W) -

In harsony vith responses to vious related gquestions
concerning relationships, 81€ of the respondents indi-
cated they t the schoel district personnel were inter-
ested in their thinking adout the prograa.

30. University faculty members were interested in sy thinkiag
about the progras.

sA A b 8D BA
6 (265 13 (%%) 2 (8%) 1 (bf) 2 (8%)

A final inquiry coneeraing nuuouohir revealed that
the rntupun held a strong pesitive feeling abeut their
rela tnohtp&;ﬂh wnivereity fesulty members. Frem these
responding {ndicated they t that the fasulty mew-
Yore wvere lnunu“ in their thiak about the pregrem.

31, The progres wes suffieieatly flexidle to meet uy iadivid-
val needs.

sA A D (1] nA
B (B 9 (395) 1 (W) ¥ (179) 1 (M)

To a student, ﬂulblut‘ rnnuy steas that vhea un-
foreseen perscnal or pregres diffisulties arise, matters are
wvorked smsethly by pregran sénisiatraters. An omapls of
rmu f1ox10111ty oscurred whoa ene of the iateras becsms

11 snd hed to mise ene of the weok-leag, £1014 experionses.
Afoer resover frem hor 11lasee, she nade ts on
her o for a olnilar o Whea asimd 1f 1]

2POPIONS .
the ws suffietion 1019 to oOt Sheir iy
] aeode; nearly e iy 111 et Rty

32. ™e p{.-n for my serviees as aa inetrwstionsl assistant
vas adequate.

sl



SA A b ) da
L (177 1 609 2 (") - 1 L)

Respemse to {tem 21 ‘ndi=ated clearly that ““w p@ mary
purpose for entering the program was not the monry pa 2 for
services., 1 related nquestiom ams whether the momey they were
281d wvas adequate for the serv-ees rendered to the sc- 5ol dir
trict. More than three-fowrths ~77%) of those responatng fel-
ther were adequately compemsmted "or their services.

33, The p~yment for my servi~ez as an intern was idequaute.
SA A o} sSp NA
L (17) 8 (39 3 (139) 2 (29) L 17"

Paymsnt for services as an intern was based on the rewu-
1sr beginaing teachers' salary schedule less 21,307.0N. Since
the interns had all the classrow nsyonubu"lu of a be~
ginning teacher, there wes some feeling that they should have
been paid the deginning selary even though they had agreed to
work for the lesser amouat and were reledsed one~fifth time
for testher training purposes. Only half of the interns felt
that paymeat for their work was adsquate.

. When I eatered the program, ! understood the srovisirns
uader which I would bde paid.

SA A ” an KA
A (39 13 (%% 2 () - -

fven though s substantial ber of the progrem partici-
ts (217 of the interns and #% of the instructionsl assist-
ants) fslt th;oruy rid to them was not adequate, almost
all of them (90%) indiecated that they understood the provi-
sions under vhich they would e paid.

35. 1 felt seswre in terms of the way teachars with vhom I
woried intsrpreted wmy job as an instructional assistant.

8aA A D an A
3 (130) 10 (W319) v (17%) s (214) 1 (%)

Ingswuch as the role of the instructional assistaats was
not only nev to the studeamts but also to the teachers with
wvhom they were vorPking,K there was s question as to hov wll
the rele was .‘ontnl. Seme laek of understand of the
nov rele was refleeted ia that mere then one=third 375 of
the respendents indicated that they 4id not feel seswre in
;M”nr the teachers with whom they worked interpreted their

ovs.

36, 1 folt seewre in terms of the way teachers with vhom 1
worked interpreted my job as an intern.

[ "C ]
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T™e role of the -te™n ‘n *we *ifferer’ ~ed staffing
v"tern alsn was nes c br** the ‘nterns anc - teachers
worked with thex. T™he “temas reflected °‘'s relative
« - of undersesmdisr of tw'r roles when rear ¢ half (W7%
nse who responded ‘nd==gpted that they wer insecure in
- way the teacher< yith whom they worked nt -preted thetr
~§. "T™here was 2 rind o® ‘nferiority comple: or feeling
- ~opentment on the part ~ soms interns.,” Anither respond-
-s¢ <tated, "The ti* e of :-tern should he chanred to part-
<ma teacher.”

Summery of Twacher Interviewn

"wring the spring sewmster =f the year following the end
of t'w m’ 19 Casrry Sreek wachers who had supervised
Untssentty of “olosedo stu@Bnts wsre iaterviewsd. Cf the 19
tesshmrs istarviouwsd, 12 wd wveshe? with both instrestional
asstoumns ond interns, b+ imd sapervised ssly instructiomal
assishmls, and 3 had vortmt omly with imSerns.

™ interviews were cenductied by a Cherry Creek teacher
in pereon or by telephone. Sush of those interviewsd was
ased the following questisas:

1. What 414 yem do with imstructional assistamts and
interns?

2. Did the imstructicnal assistants sad interns mke
contridutions to the school pregrem?

3. How wll prepared wore these stedoats?

L. How did imserns ommpare in peeparstion vith student
tesshers with vhew you have werked?

5. What problsms did you encoumter werking with these
students?

The questions end the mature, th, and variety of the
responses made it Smpractiesl to repor each interviev in
detail. The analysts which follows consists of a series of
tables which include a casegorical report of essh respense and
a qualitative summasy of essh vhich reveals the “flaver” of
the respemses. It will Be noted that all these tnterviewed
aid not n-m to all questions and some anewrved gquestions
were fully others. Therefore, the number f responses
to each question varses.
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TABLE &, WHAT JID YOU DO WITH INSTRUCTIONAL ASSISTRNTS AND

Cstagories Instructional Interms
—Aasiatants

Werk with inéteéduals

[l }

Wmk as aide ieal)
Mm papers, lssate mmserisls,

Pull responsivdlity
Javelved in all se
astivit

3
g
-2
£
=3 N FeE®
Rt

~3 ¢

& inspentgun of TSe 4 sevesis that there was a defia-
of astivities in by ths imstruc-
e tmtuen. T from outside or
ssutghetal clangrese sctivitins dusdng the instructional as-
sEmtant years to classress instrusticmal sctivities as imteras
ts eiserly shemm. Each ene interviewved who supervised an in-
ssen commsuted that his intern e¢ither was responsidls for
apeas of teaching or was fully respameible for classes or
sestisns of classes.

MEAS 5. DID BB INSTRUCTIONAL ASSISTANTS AND INTERNS MAKE

Gubsgeries Iastrustional Interae
—Asaiasanta

o - 1

Nes, but not sigstficaatly b 3

= : z

You, very defiaitely

As shown in Table 5, teashers felt the contributions made
eocmm1mwumm-mcmn1w
and exteomsive thaa those mede W i{nstrustional assistants.
The most frequeatly reported veason for a lower level of son-
tribution of instrustional aseistants wes the shorter od
of time t in Oherry Cresk ochools as compared to t time
spent My interme. It might e noted that the emly intera who
was rated as having made no conteidetion dropped out of the

program early.
oo



Categories Instructional Interns

Assistapts
Poorly - -
Not well 1 2
Adequately 6 <
Very well 3 c
Excellently 1 2

As presented in Table 6, exammation of the responses to
this question in the trmerihd tuterviews revealsd mo defi-
nite patterns. Each person interviewed zave a umigue or per-
sonal reason for his answer. The teachsrs, as s whele, felt
that both instructional assistants aad interns wase in general
woll prepared,

TABLE 7., HOW DID INTERNS COMPARE l1i PREPARATION WITH STUDRNT

Categories Inverans
Not as good 2
About the same -
Better or much better 10
No comparison made 6

As presented in Table 7, the responses to this question
revesled clearly that most of those tesshers whe had worked
with student teachers previously felt that the imberns were

to some extent better than students in s regular student teesh-
ing situation.

TASIR 8. WMAT PROSLEMS DID YOU ENCOUNTER WORKING WITH THESE

Categories

Lack of dedication oFf intsrest
Lack of direction from suthorities
Students here too short s time
Lack of follow-up

No major problem

No comment

[
LS
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As shown in Table 8, approximately one-half of the teach-
ers who responded to this question felt that *t“ere were no
problems of great significence. At the same .ime, however,
four teachers felt that there wvas a lack of atrection and com-
sunication between and amang students, university personnel,
and Cherry Creek teachers.

Conclusions

Froa the analysis of the data collected through the ques-
tionnaire and interwtev follow-up surveys, some conclusiona
were reached vith rempect to the program. Some of the con-
clusions based on the data collected from the former partici-
g.nts who nov have hinda do not agree with those reached
rom the formtive eval of the program. Perhaps, the
participants have a nev parspective, oOr, perhaps, the problems
were corrected by the program staff once they were identified
in the on-going évaluationa. Theae conclusions were drawn
from the data colleeted in follow-up surveys:

1. The results of the questiocnnaire and interview follow-up
surveys leave a definite positive impression eoneornin, the
program. While preblems were identified, the support for the
program by the forwer perticipants vas sbmg.

2. Positive human relations with teachers, adainistrators
university faculty members, and fellow parhelpunts were 1den-
tified as a strength of the program. This was an unexpected
outcome since earlier evaluations had pointed to human re-
lations and communicatioa as problem areas.

3. There was support for integrating teacher education with
a differentiated staffing plan. This positive response was
not anticipated, for originally there had been pro lems with
poorly defined roles within the differentiated staffing plang
however, the participants now seemed to have gained a better
understanding of their roles within the plan and the potential
of the plan for the preparation of teachers.

L. While there was a positive reaction to moving the teacher
education program to on-site instruction, it was not as strong
as anticipated. Professional education Courses, meetings,
tnservice projects, and seminars were all held off campus, but
the change of site did not seem to alter the nature of the in-
structional activities enough toward reality.

5. The formsr participants were very positive about the var-
fety of field experiences. \hile this proved to be an expen-
sive and time-gonsuming effort, these experiences were viewed
aa the most significant part of the prograa.

6. The longer period of pregparation seensd to make for a bet-
ter prepared teacher candidate. The responses of the teachera
who vere interviewed indicated that the interns handled more
teaching tasks batter than e usual student teacher.
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7. There was evidence of good university and school coopera-
tion in such things as using school personnel in the in-
structional program and the involvement of teachers in the ad-
mission process. Nevertheless, the responses of the teachers
l’::n“““d that there was need for even greater improvement
.”.

8. The program was individualized and personalized in a very
successful fashion. The former participants indicated that
their personal needs had been well provided for by the program.

References

lAppendix P, Teacher Status Report
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CHAPTER VI
THE PROGRAN AS EXPERIBNCED BY FOUR INDIVIDUALS

As a msans fer providing & more persoaal report oa the
students who participated ia the pregras, a series of struc-
tured interviews was sendusted. awmver of interviewe
was limited sinee enly these studeats who had completed one
yoar of tesc beyond their status as interns were used.
The four foll desceriptions inelude two secondary-level
participants and two elewmen + The secondary teachers in-
clude an Buglish and a Social Btudies teacher.

Ko claim 15 made thaet the persons selected for the inter-
vievs are 1cal or that they represent a cross section of
the gro:,. t is hoped, howsver, that the individual view-
points the persons selected vhl portray the flavor of the
program--at least from the viewpoints of se individuals.

In order to report the interviews vith nness and at
the same time avoid bdeing directly critical individuals
and institutions, the names of both persons and places have
been changed.

Mary

A secondary education student majoring in social studies,
Mary d1d not get a job in the district wvhere she did her in- -
ternship (wore adout this later). 8he d1d get a job as a jun~
tor high school social studies teacher in a county school dis-
trict approximately 25 miles from Denver.

Mary could be characterised as intelligent, 26 years old,
married, no children, and genuinely interested In becoming &
good teacher. She wvas not motivated by the ability to earn
money during the time she was preparing to becoms a teacher.
In addition, she did not feel that five years vas too lcn! to
spend in a ‘uchor preperation progras. She 1s now earolled
in a graduate progras at the University of Colorado.

Mary came into the program from the Denver Center of the
University where shs found out about the program. She was re-
eruited in the beginning teacher education class, Social Found-
ations of Bducation. The director of the program, Mr. Jones,
came to the class, described it, answered questions, and asked
interested students to got in touch with him. As & result of
this, Mary contacted Mr. Jones and was asked to coms in for aa

interviev.
The interviev process for Mary was a significant esperi-
ence. She felt from the outset that she was no r just

another student, with an IIM card and a student aumber, bdut an
1pdividusl vho was being loohsd over for poSssidle eantranee in-
to a selective program. During the interviev she felt Mr. Jemes
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asked relevaat questions that helped detersine if a cu“.

had gouncul for succese in the prograa. Mary left the

terviev feeling nr{ enthusiastie shout the progres and nr

0881bi11tiss of being tneluded in it. Mary corroberated her

nterviev comments on a questionnaire sudsitted to all um-
tieipants. In summary, the selectioa ::mu was,

::ry'- opinion, very -ucen-m.--n made her feel as mouh

n:a: were an mhvuul of some importance 1n a large waiver-

sity,

T™he ieportanse of Mary's feelings about the progrea be-
came more evident when she deseridbed her views on the other
studeats selected to punmru 1o the progarem. e viewd
nurl.{ all of thea as bdeing intelligeas, m vorking indi-
viduals vho were reelly trying to do tvn Wwst they eould.

The aature of the progras tended to elevate the level of
commitmeat. Mary singled out only m‘:a- whe was, ia her
opinion, a aisfit. This particular st t, sseording te
Vary, should act h.n oon admitted Yocause she simply 41¢ ast
1ike onumnl u”n\u that semd means of wed out
studeats other thu self elinination sheuld have boenm bmilt
into the pr o For the most part, however, lary felt that
those who did complete the progrea “"reslly Enov they wmma% to
“esome teachers” and nu had enough different ¢ 1ense® teo
v tre kinds of n»u “you wvanted to teach vith as wll as
the <ind you don‘s.”

Amoag the inaevations included in the progres that Yary
felt the most positive adout vas the teeshisg of Mulnﬂ
edusation eourses at the seheol distriet uh. . ] able to
tale elasees ummmumunuu& e
convenieat a9 wll as versh while for alse

ciated the small clasess and the omx " of diee in-
eidents n‘ 160as that were astwe { 1000 18 the e¢lase-
roous vhere she was wverking duriag hy. In oltl-

tion, she was apprecistive of the mw te got to mew
hor uimu prefossers Whe wire oware of and ssesitiw te
the predlens ia hWr taching situstion. e oot
“:o". pavigad “5:‘3:1:'3‘4 ‘.u.t.'m u.":: e ~f:t
- s eourees. propare

the elass inssdush as he was earrying s regulsr t athiang lesd
vith the distriet. B mm L n. se iavelved ia other
thiange that the huhuc s prefossiom] odueetion course
wae auvt iapertant to him.

wre
the ticsl threst of the sowses
1ie



enabled her to make compariscns that were valuadle to her.

experience of administering reading tests to Ath-grade
Chicano students in southwestern Coloradn gave her valuabdle
insight into reading problems of ainority students vhich are
seldom viewed by social studies teachers. Her empathy for
students was expressed most clearly when she described the
situation in one of the districts involved 1n the progras.
"1 really felt sorry for the kids, sorry for the teachers,
sorry for the whole district. There were no areas of inter-
est for the kids--no wonder they have such a terrific dropout
rate. 1 would drop out, too, if 1 were a kid in that situa-
tion.

The role of "instructional assistant” was nev to universi-
ty students. Supervision of students in this role was algo new
to teachers. T™he plan was to phase the instructional assist-
ants into the instructional responsibilities over a period of
twvo years until, by the baginning of the third year vhen they
were ianterns, they would ¥ ready and able to function as
classroom teachers. By and large, llcr{ followed the plan and
indicated that she funectioned essentially as a teacher's aide
during the first year, i.e. grading papers, running off sater-
fals. During the second year, she was involwed in additional
teaching tasks, and, during the third year, "my role emrd
completely--1 vas a teacher, and I had the same responsidil-
1{ties as a teacher. 1 was responsible for what 1 taught.

There was a radical difference bdetween being an instructional
assistant and an {ntera.”

*“lumediately end violeatlyl"” was Mery's comment whea
asked hov the distriet teashers' assoceiation reasted %0 her in
her role as an iastructienal assistant and espesially as an
tntern. There was a gonsral suspicion that interas were
being trained to replace tesshers. Whether the teashers chose
not to te understand the progras tscause it threatened
them of ther they felt threatensd u::y tecause they 4id
not understand 19 net elear. The feet t there was alsunder-
steading and that the interans and instruetionsl assistants
felt prossure dus to the siswnderstanding was one facet of the
progras not aaticipated by its planners.

Mary's viewvs oa the potential of ilategrat d1fferen~
tiated otaff and teasher odutatien wore enlightening.
indlcated in previeows numth that there wvas such appre-
noncica sbout interas and instrustienal assistaats in the pro-

sehools, yot, appareatly because of her trein in @if-

siated stafting and wnderstanding of it, she indicated
she preseatly teaches vith the help tsacher aides and would
welcoms iateras ia her buildiag.

Mary's resstien to the pleaned dinner meetings of in-
strustionsl assistants and iaterans, teashers, prolessors, and
the Direster of the pregrea was o8 fastic. The iaterans and
Ltastrustional assistants had a at 60al in common and the
a00tinge §ave thea an eppertunity te share experiencses. "W
hed kind of cating-rap 00seiens and they were more thaa Just
good, they were really iupertant.*



A threatening dimension in the program to the interns
was the fact that the district mads no commitment about bdbeing
obligated to hire them once their internship was completed.
They were told repeatedly that there wvas no obu{ution on the
district’s part to hire thea. Even so, the single most dis-
appointing aspect of the three years vhich Mary spent in
trsining wvas the fact that she was not hired by the district
where she 4id her interaship.

Baity

As s secondary English msjor who was genuinely interested
in working with youth, the program seemed almost tailor-made
for Betty. FHer strong positive attitude towvard children, as
well as adults, wvas instrumental in her being abdle to lt‘lin
s teaching Jjob in the district where she di4 her internship.
As a mother of three and bdeing thirty-five years old, 3etty
knev vhat she wvas looking for in her preparation to decome &
teacher, and the program nprnntly met these needs. Since
e 1otln¢ her internship--less than two years--she has com-
pleted her M.A. degree and is now & Ph.D. candidate.

™e ability to earn vahuo still in training 414 not

ticularly attract her to the program; nor wvas she dissuaded
;;rﬂn additional year beyond the usual certification program
required of program participants. Betty and Mary were en-
rolled im the same bdeginning teacher edusation course, at the
Deaver Ceater of the Uaiversity of Colorsdo, when Betly first
heard abeut the program from Mr. Jooss, the progras Director.
The iaterviev was ceadusted by Mr, Browm, the head of the

118h department ia ome of the dtnuu&'- secondary schoels.
Detty's resstion to the interviev was dictabdly enthusiastic.
She felt she was b treated as 2 * in an taat pro-
grea. Dottty viewsd iaterviews as a tical way te dis-
eora hor capabilities for becoming a s at in the program,
Novertholess, 1t vas nere thas two seaths dfore she was of-
ficlally notified that she had been scespted. Tis de
caused eomsideradle henzien for Betty as wll as other
stuleats interviewed sinee it hindered their ability to make
plaas for the appreschiag school year,

AR ol A
that were a growp s
Gout omtering the pregrem fer differeat reasens. She felt

thet commitmsat to the 1a spite of the inevitadle
frostrations, mads the Jiffereace be those who stayed in
and these vho Erepped out.

The oppertunisy te tahe the prefessicaal edusation eourses

or 1% was a tisular of the in BDetty's
vu;. -vn-»c'u unm about c‘ whols 1dea (on-
site odusaticn eourses) was the fest that we had a ehamee to

male them real--we dida‘s 4o w’-: at least very fov

things, that wo verea's able to wse limedistely--and mest of

our aseigameats were givea to ws ia terms of things we ceuld
w

do in the classresms where W were working,.”



The variety of field experiences built into the program
wvas, from Betty's viewpoint, a primary strength. For ex-
ampio the reaction to being placed in a low socio-economic
schooi district to work wvas generally one of disappointment
on the part of most of the interns. Betty viewed the assign-
ment as a challenge for being able to accept the e rience
as it cams along and to make the best of it wvas a challenge.
In order to provide a broad scope of fleld experiences for
the Program participants, it wvas necessary for them frequently
to be adbsent from their homs district. Even though there were
funds available to hire substitutes, there was a potential
probler in view of the dbuilding principal's desire to have his
staff on duty as much as possible. Betty believed, "The 1dea
of beinz able to spend a week in another school--having an
experience like this was worth whatever sacrifices we had to
make :n gnrn: of public relations with our principal or
parents.

Betty utilized an iuttrostingh-nns of dealing with po~-
tential critics of the progras. e recognized very early
that most of the criticism was coming from teachers who wvere
suspicious of the program because they didn't understand it.
"] developsd my owmn techniqus of going into a new experience
and doing a kind of selling job for the program before the
rumors got startsd--and the people were very nice to me and I
had a lot of good experiences and worked with a lot of good
teachers.” Thers wers conosrns ®xpressed by the teachers’ as-
soclation concerning the status of the interns and the mature
of the entire differentiated staffing plan. While these con-
cerns wvere never expressed officially or in writing, they were
real and were felt in one way or another by all the interas
tocluding Detty. She felt the teachers were fearful that dif-
ferentisted staffing was being forced upon them, and, since th
were not able to reach the administrators, the teachers sh
their frustrations through their negative feelings toward the
interns. Betty felt that as an individusl she was liked by
the teachsrs with wvhom she worked, but that as an "interan™ she
was not accepted by them,

In addition, Betty observed that neither she nor her fel-
lov interas fully understood all the tnplteatienn-003001111{
the negative ones--of de s part of s differeatiated staffing
progran. DBetty saw herself as & different of aide vorking
in classroom. The full svaremess of vhat it meamt to be &
psrt of a differentiated staffing pr and all the negative
tescher attitudes was not realised uatil the studeats were woll
into the second year of the progras.

A frequently heard criticisa of the use of interns was
that they are turned looee--givem full, or nearly full, teach-
tng loads and received 1ittls of no help from the university
or the public schools. This was not the case with !ottyl for
her perception of the help she reesived from the university
and her cooperat teacher was that it was more than ndoqnnto;
She did not feel that she was beimg exploited as “cheap labor.
w¥hether of not an intern received adequate supervision or com-
pensation probably was not nesrly as important as how the in-
tern £alt about the supervision and compensation.
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Since differentiated staffing had taken on controversial
overtones wvith the teachers, the means of communication among
the persons involved was especially important. One of the
most effective devices was social get-togethers of interas,
teachers, administrators, and university facuity members.
Many of &hose were small gatherings that served to squelch
rumcrs and build the sometiwes sagging morale of the interns.

The progras called for the interns to work primarily in
the parent school district and, although each intern was in-
formed on different occasions, obtaining a job in the district
naturally became one of the primary expectations of the in-
terns. 5Since Betty accepted a job in the parent district, it
is understandable that she had positive feelings about the way
interns were treated by the district in terms of job oppor-
tunity. It is important to note, however, that the interns
wvho did not get jobs in the district felt very disappointed
since they had worked in the district for three years.

When asked to summarize the strengths of the prograa,
Betty named the variety of field experiences first. Not only
di1d the fileld experiences give her a chance to see warious
schools in operation, but it was an opportunity to work with
different groups of students. Also, she felt exceptionally
well prepared to accept her teaching responsibilities as an
intern after working two years as an instructional assistant.
The second area of strength mentioned was the teaching of pro-
fessional education courses at the school district site.
said, "It was a chance to do something real about what we were
learning in the education courses."

Improvement of communication wvas mentioned by Betty as a
asans of improving the program. A corollary to this was the
need for participants to have a better understanding of the
program at the point of entry. Betty felt that some of the
students came into the program without stron{ commitwent to 1t
and were, therefore, easily frustrated and discouraged when

problems case up.

One purpose of the program was to launch interms into
graduate programs by off.ring graduats level credit to thea
during their fifth year. Betty was able to gain experience in
secondary reading in vhich she developed an interest and is
nov a graduate student in secondary rea.lng. 8She attributed
this motivation to her opportumities for working with resding
teachers in different schools wvhich was a part of the varied
field experiences.

Susan

Susan, an elementary education studeat, attended school
in Denver where she graduated fromw George Washington High
School. S3She wented to attsnd a large University and chose the
University of Colorado because she wvanted to stay in the State.
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Age 20, singla, a striking appearaance, and an affabla
personality were ail positive factors in her successful com-
pletion of the program. At the time she antered the program,
she was on the verge of dropping out of teacher education be-
cause she falt the traditiona. program wey too structurad.

Susan heard about the program in one of tha dbeginning
elemsntary education classas on the Boulder campus. Tha pro-
gram appealad to her because she had some misgivings about
the regular one, She felt it was 1deal for her becausa it
took her out of the traditional program at a time vhan she
wvanted out, It also provided her with a small amount of money
vhile she was in school, and she needed the money at the time.
Finally, the prospect o} spending five instead of four Years
in preparing to be a teacher was of little concern to her.
She felt she could laarn a great deal more abdbout teaching by
becoming a part of this program in lieu of doing har student
tznching under one cooperating teacher in a salf-contained
classroos.

Susan was interviewsd for the prugras by a school dis-
trict staff memwber. In contrast to the views of other in-
tarns concerning the value of the intsrviev, she was not ir.
pressed by it. Wnen pressed as to why she falt this way,
Susan indicated, "I don't think they really found out much
about us. They did not ask very good questions.”

Even though she had a negative reaction to the intervievs,
Susan was impressed with the quality of the students who were
selected for the program.

The general impression which Sussn held of the prograas
was that it was exeellent. It provided her with the oppor-
tunity to work vith children over an extendad period of time
which enabled her to decide 1if she really vanted to becoms &
teacher. Such things as working closely with a science teach-
ar who demonstrated a lessom in sciemos to a class and then
being able to take a small group from the class and try out
the demonstrated method were excellent.

Having the opportuaity to student teach a full semester
instes of eight weeks was another highlight of the programs
in Susan's opinion. Also, Susan found the interaship to be
a rewerding experience. She ststed, "I had a lot of teachers
around »e on vhom I could call--so i did not have to maie my

owvn uistakes."

Whea queried as to the valus of the education courses
that were taught at the school district site, Susan had a posi-
s Yeuotion and said, "We could deterswine 1f a method of
teaching science oFf language arts was worth while by trying it
out almost immediately with real childrea.” The course that
impressed Susan the wost was the languege srts methods which
vas taught by a team composed of a professor from the Univer-
sity a school district staff weaber. 5he commented, "It
was valuable to me in that it helped we in learning to work
with children and how to teach lsnguage arts.” The aducation~
al psyshology course and the studeat teaching seminar 4id not

impress her.
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The field Oxg.rtoncos Susan participated in included
Headstart, a child day-care center, visits to urban elewmen-
tary schools, a week-long visit to an economically deprived
rural school wade up of minority group children, and another
wcok-lont experience working in an outdoor laboratory school.
This variety of field experiences had a profound effect on
Susan and in her wvords wvere "very, very valuable." She was
doing her intaraship in a suburben school with open space and
tean teaching when she took a week to visit and work in a
poverty-stricken rural district with a predowinance of winor-
ity students, "We could compare the open space school to a
self-contained classroom school. We could compare our chile
dren with those children, and we learned a great deal from
this." The week of teaching at the outdoor lab gave Susan
insights into new approaches to teaching science. She con-
cluded, "I wish I could take my children there (to the lab)
now, for I 1iked it so very much."

There is little question as to the value of the variety
of field experiences enjoyed by the instructional assistants
and interns. However, this portion of the program wvas not
without unique problems. Being gone for several days, some-
times a week at a time, produced a gap in continuity at the
home school which could not be avoided, Susan cormented, "It
was very hard to leave my team and my childrean for & week. On
one occasion, I left vhen we were changing schedules, so I
left wy team hanging.” Ewen so, Susan indicated thal the
did not resent her being gone because they understood the
field experiences to be a part of the program.

Susan vas well avare of the change in responsibilities
from instructional assistant, wvhich ewphasized teacher aide
type duties, to that of a student teacher, which included an
emphasis on instruction, and to the internship where she
functioned as part of a teaching teaw. As an instructional
assistant, Susan had clerical work to do which she did not
like, Her desire, even as an inatructional assistant, was to
vork directly with children, and she was not hn::y vtéh any-
thing less than that. The semester of student teaching was a
growing experience for Susan. She learned "a lot adbout my
children, myself, and a lot about teaching.” As an intern
Susan fo{t she really developed into a teacher. She vorked
in the same bduilding pod and on the sams team as vhen she wvas
a student teacher. The continuity of the experience helped
her gain confidence and to be acceptad by her fellow teachers
as sn equal mewder of the teamw. As a first-year teacher in
the same school, Susan's self concept was one of confidence

and competence.

When asked to contrast the university and the school dis-
trict in terms of the quality of the supervision vhich she
received, the university came out second best. 5She stated,

"I was treated fine by the school district and by the ele-
mentary school as an intern. I was treated good by the umni-
versity, but I did not get as much help as I think I could
have had. I think that since there was only a small number
of us, the supervisor could have known us better.”

tean
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’n summarizing the strengths and weaknesses of the pro-
gram, Susan stressed the valus of the variety of field ex~
pericices, the semester-long student teaching with an out-
stand:: g cocverating teacher, and her internship, becauses "I
wvas wit. 4 fantastic team." Susan stated as weaknesses the
lack of supervision from the university and the failure of
students .nd university personnel to take full advantage of
t?o learning possibilities in seminars and small on-site
classes.

Jean

Jean 1s an attractive, intelligent, 25-year old, who is
now married (but single while in the progra®), She had
vanted to be an elementary teacher as long as she could re-
zenmber, and to meet her objective she chose the University of
Colon&o over several other schools that had accepted har.
While not presently teaching, Jean is working as a curriculum
evaluator in a curriculum development project. She chose to
enter the program because she heard it was to be a highly se-
lective group and the program was to be a nev approach to
teacher education. Jean did not fully understand the commit~
went she wvas making in terms of the length of the program;
however, this did not seem to concern her. Jean's first con-
crete impressions of the program came from a brochure which
she vas given in her first professional education Course.

The admission interview impressed Jean more than any
other sarly experience in the program. The interviev wvas con-
ducted by a school district staff membder who was unchtn’ in
one of the elementary schools. Jean left the interview feel-
ing very excited about the program and wanting very much to be
accopted. Jean indicated that one of the reasons she was so
excited adout i1t was that the teacher who interviewed her also
was very positive about it.

Being involved with students at the beginning of the pro-
graw and having the opportunity to work in a variety of
schools were the strengths of the program acecordi to Jean.
The opportunity to immediately test and apply the ideas
learned in methods courses was another plus factor in the
program. Jean felt the opportunity to use nev materials with
students instead of talking about them was an asset. Por ex-
ample, she felt suscessful in the science methods course, even
though she experienced frustration with some aspects of {c.
By wvorking through the probdlems right in the classroom, she
was able to adapt the course to her needs. "We had a chsnce
to oxrum vhat the kids were going through right at the

time.

When asked to compere the value of courses taken on site
and on campus, Jean favored the on-site courses. For example,
the math methods course was taught on campus, and even though
she learned how to use Quisenaire Rods, she Felt sne still
414 not knowv how pupils would react to thea.
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Predictably, Jean felt very positive about .he coopera-
tion and support she receilved from the school district per-
sonnel involved in the program. Her reaction to the question
of how well she was accepted was alrost one of surprise, She
expected to te accepted, and, in her words, "In all cases my
experiences with all the people i{nvolved were very cooperative,
were very positive, and they all helped me in whatever way I
needed, They were willing to accept what I had to say right
off the bat which I thought was really neat."

"The more varied the experiences, the better," was
Jean's response to the question about the value of the variety
of experiences provided each intern in the program, The op-
portunities to visit schools with different economic classes
of children and to observe different modes of teaching were
particularly valuable to Jean, "You found you had an oppor-
tunity to decide where you wanted to teach and where you best
fit. You weren’'t locked into an upper-middle-clars school or
a lower-class situation,”

Jean's perception of her role change from that of an
instructional assistant to an intern showed considerable in-
sight, As an instructional assistant, she saw herself in the
role of a helper-nbserver who was getting to know the class-
room and the students and getting accustomed to the idea of
becoming a teacher. During the second semester of her in-
structional assistant experience, she saw her role changing
as she was given responsibility to plan, teach, and evaluate
her own units. This was part of a gradual process of gaining
more confidence in learning to work with children so that by
the time she was an intern there was no problem in taking over
the responsibility of a classroowm.

The experience of being a part of a teaching teaw was
especially valuable to Jean. She felt from the beginning, even
when she was "just a peon," that her 1deas were accepted by the
team, Jean did not remain in the "peon role" for very long.
Even though she was a junior mewber of a team that had a def-
inite differentiated staffing hierarchy, she became involved
in many of the team leader activities, such as curriculum
development and attending meetings to represent the team. She
agreed that the program's goal of integrating differentiated
staffing with teacher educat®on was a success in her case with
one exception--she felt she had all the responsibilities of a
first-year teacher but was called an intern and paid a lower

salary.

One goal of the program was to provide interns with ade-
quate assistance and supervision. Jean felt that the help she
received from both the university and the pudblic school per-
sonnel was reasonable. She said, "If I needed help, there al-
ways were people willing to give me help, not only ln the
school but in the university, which was nice.”

Another program goal was to get the interns together
socially to help build morale and a sense of togetherness.
Jean fo{t the social gatherings were very useful as they
helped her find out about the program and the people in {t.
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One of the areas of misunderstanding experienced by some
of the interns was the commitment the school district had to
them with respect to a job. Jean had no question in her mind
about the fact that interns weren't guaranteed jobs. "I knew
after the internship that I was on my own."

When asked to consider the weaknesses of the program,
Jean felt the methods courses were not arranged to take full
advantage of the on-site, teaching situation. She d4id say,
however, that as the program progressed, she saw substantial
changes in the courses that d1d take advantage of the on-site,
teaching situation. She felt that 1t might have helped 1if
the teachers who taught the methods courses had been given
special training in how to take advantage of the site and
having children with whom to work.

The high point of the program for Jean was the humsan re-
lationships. All the intarns kept in touch with each other,
and she felt the school district and university persoanel
were very close to her.

Another goal of the program was that the participants
would aspire to going on with their professional development
in the form of challenging jobs or graduate work. Jean's ex-
periences with individualized instruction on a teaching team
proved to b invaluable in obtaining two curriculum develop-
ment positions--one in math and one in science. She stated,
"It vasn't so much my background in math that got me my job
as my background in individualisation. I knew how to handle
individualised materials and, at that time, they had no one
else who knew how in that part of New York." Jean subsequent-
ly moved around, but soon returned to Colorado for a job. At
this writing, she is working in the B.8.C.S. project evaluating

new curriculum materials.




CHAPTER VII

NEW DIMENSIONS IN TEACHER EDUCATION

What is needed to provide the neophyte teacher the kind
of teacher education program vhich will mske him a true pr--
fessional? In this report, an exploratory en was de-
scribed and evaluated, and from this 1n~um a number
of dimensions for a professional progras W Maacified.
Here, differentiated staffing was vend te wreeidd the wohicle
for lntograting theory and sfestice in sash s fawhinrn that
genuine school-university cesgperation wee realised.

What are the new dimensions of this proposed prorram of
teacher education? Prior to presenting and eladorating on
these dimensions, two basic assumptions need to de stated.
First, wvith reference to the theaories of teecher education
developed in the second chapter of Whis wmonograph, the pro-
gram focused on individualisettoen; hence, {t is on the mental
health end of the continuum as opposed to a stress on subject
natter end.

Second, there 1is no verfect model to fit all teacher edu-
cation situations; hence, the dimensions of the proposed pro-
gram are presented without reference to any specific model.
There 1is no attempt to spell out the details of a model pro-
gram since programs must be organized to fit the unique prob-
lems of local situations. The actual administration and ore-
ganization of a program must vary from situation to situation.

New Dimensions

What are the characteristics of a professional program?
These characteristics are presented here and explained in some
detail.

Selaction of Jtudents

The success of any education onurrlu is dependent, in
large weasure, upon the quality of the learners who are in-
volved; nm{u, the effectiveness of a teacher education
program is determined, to sowe degree, by the qualifications
of the participants in the progras. ’l'hororon, the selection
and retention process should be based upon a set of well-

developed criteria.

Institutions of higher learning do not have complete con~
trol over the of students who enter their programs; how-
ever, many have been unwilling or reluctant to develop and
apply selection and retention ecriteria. Beyond institutional
academic standards, there are at least three facets of the
selection process which are important to its success.
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First, soms form of commitment from students should be
required for admission to the pregram. Thus, self selection
should be a part of the presvwe. These co-l-to aré not
roadblocks to pnwm from entering Whe pregras, bhut
rather a test to de these students are ununiy
interested in heul.’ m. The commitsents might in-
clude an eatwe yoar amsl work bayond the usual four
year undergfubuate . outbn Guties and responsibilities
in the public schools, e sesigmgemt to service agencies prior
to or during the progrem.

Second, school personnel with whom students vork sed
learn in a school-based teacher education program should have
a part in the screenismg and selection process. This screen-
ing process wmay take various forms, but pudblic school teachers
and administrators should have a choice in the selection of
prospective teachers.

Third, the final selection criteria should be a jeaat
ven ture studeats, university faculties, and public school
persoanel. wechaaics of the final nlochon process will
vary with the characteristics of the institution of higher
learning and the public schools involwved.

An adequate retention policy and its administration are
almost as imwportant as a sound selection procedure. A series
of evaluation check points should be set up throughout the
teacher education program, and a formsl evaluation should take
place at the end of each mjor segment of the program. Reten-
tion in the program should be based upon the joint evaluation
of student teachers (self evaluation), teachers, administrators,

and university personnel.

Involvemsnt of Publig School leachars

Since a program of this type requires a great deal of
teacher cooperation, it is necessary to involve them from the
outset. Certainly, the tsachers who vill be working wvith the
students should b involved in their selection for the pro-
gram, By enlisting the teachers in the selection of the par-
ticipants, they have a stake in the progras fros the start.
The teachers are not merely coasulted, but they have the final
decision as to who enters the program at their school.

During the period of time in which the neophyte 13 working
in the sechool, g:t-ry responsibility for his supervision
falls on the team of hlehon} hence, the teachers should
be invoived in the evalumstion of the students. One of the
conditions under which a tsacher agrees to vork in the pro-
gram 13 that he will submit regular, written evalustions on
the performance of the studeat with vhoa he 1s working.

Along with the above responsibilities, teachers should
be part of the instructional teaa in professional education.
The level of involvewent may vary from the teacher having the
entire responsibility for a course to participating in a
seminar meeting as a resource person. One reason that teachers
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are able to participate 1s that the professional education
work 1s offered on site at the school making it easy for the
teachers to attend the seminars and work with the students.

Schogl District-University Cooperatjion

As stated earlier, one of the weakest aspects of teacher
preparation has been the lack of valid school district-
university cooperation in the total effort of preparing teach-
ers. While there has always been some cooperation, it has not
been the kind of effective relationship that really benelits
the student and the teacher. Meaningful cooperation requires
joint planning. Too often, the university has done its plan-
ning without consulting the school district personnel who are
to be involved. Joint planning means to design a program of
teacher preparation with all members of the educational com-
munity participating in the venture.

If planning is done jointly, then there should be a
shared use of personnel. This means that uni.versity staff
would be more actively involved in school district operations
and, of course, school district personnel are used in more rei-
evant and meaningful teaching or consultlng work on the uni-
versity campus with prospective teachers. ikewise, if per-
sonnel are to be shared, then the next step is joint use of
facilities. In other words, many courses taught now on campus
could be presented on site ln the schoel, and the research
facilities of the campus are more availadle to the school dis-

trict.

Any serious attempt to move toward school district-
university cooperation would require a review of the financ-
ing arrangements for the two institutions. The shared use of
personnel and facilities would need to be reflected in budget
planning. This, perhaps, would be the most difficult prodlem

of all.

Field-Based Professicnal Education Courses

The work in professional educatinn should be taught out
in the schools where there are real resources avallabdle for
instruction. Instruction is conducted in school instructional
materials centers as well as in campus curriculum laboratories.
When classes are presented at the school site, pupils, teach-
ers, administrators, plus other specialised school personnel,
are at hand to be part of the instruction. In presenting the
administrative str.cture of a school system, an administrator
from the system may explain ths operation of that district to
the students in the school board seeting room.

Certainly, there are problems in using schools as sites
for instruction. Many schools do not have well-equipped in-
structional materials centers so there are not adequate mater-
fals available. Also, it is difficult to bring a large enough
group of students together in one place to wake it practical.
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There are constant conflicts with school-scheduled uses of
facillities, Since students have many commitments, it 1is
difficult to paintain cowwunication and to bring thew to-
gether. Probably, the advantages of on-site classes still
out:e!sh the disadvantages because of the reality of the sit-
uation.

Alternative Educational Exparisnces

There 1s an extensive array of state, private, business
and military educational agencies which can provide the stu-
dent with new dimsnsions of the educational process. In each
case, arrangements to study these must be made well in ad-
vance to get students involved at the necessary depth to real-
ly understand the operation. Students do need to leave their
regular duties at the schools in order to participate in these
activities. This can produce conflicts of interest for the
student so that careful preparation with the school personnel
needs to he carried out to secure their cooperetion.

Advantages of these activities are many. The students
are given a nev experience, and they are dbrought together to
discuss somsthing out of the school setting. They gain per-
spective and fresh insights into their own situations from the
experiences. Seeing the educational process carried on in
another kind of enviroament provides the student with a new
basis of comparison of his own class activities.

Differentiated Staffing

Differentiated staffing has great potential as a weans
for introducing neophytes into the profession. The concept
calls for several levels of personnel with different degrees
of skill who are working together in an instructional team.
This provides an opportunity to work students into real teach-
ing situations as paid employees of the district while they
learn. Starting as instructional assistants, the students
progress to student tsachers, to interns, and then to proba-
tionary teachers as their skills and preparation increase. It
is a realistic wvay to prepare teachers.

By the same token, it bﬂn’s the veteran teachers into
the role of tescher educators, for they, as team leaders and
nembors, taks an extensive nspcnubnt‘y for the preparation
of these students in real classroom situations. se people
need inservice work to prepare them for this new role. Also,
in this role, they will cooperate with university professors
in the instruction of the heophytes in the theoretical aspects
of teaching. This plan goes far beyond the apprenticeship ap-
proach to teachér preparation. Students do have on-the-jod
practical experience over a period of time, but, also, on siﬁo
they are provided with needed instruction {n theory by uni-
versity instructors and experienced teachers.

The instructional assistant is a new role in teacher
education. This person is a university student who, as part
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Iinsngial Memuneration

The student i{n teacher education sh . .¢ be able to earn
as he lesrns, "e should go to work i{n a school system as an
instructional assistant forF so many hours a week. This estad-
l1ishes his position in the differen‘.ated staffing plan, and
1t makes him part of a real {nstructional team. A fifth-year
internship vitn pay moves the student i{nto another kind of
position {n the staffing plan. The student is not placed on
full salary since part of his time will be occupled with
directad experiences in the preservice programs. If the dis-
trict hires the stucsnt, he moves into the role of the pro-
bationary teacher, and he s on full salary. At this point,
his preparstion shifts to inservice accivlclos} nevertheless,
this plan calls for the student receiving pay for his work
in the school throughout his period of preparation.

Andixidualisation of Inatruation

In the pro:osod prorram, individualisation of {nstruction
is to be emphasised. This is to be accomplished in a number
of vays. Seminars are small enough that instructors caa tailor
the work to fit the expressed needs of the student. Both uni-
versity snd school personnel spend time working on sn individu-
al basis with the studeat through conferences and clinicel ex-
periences. The student {s guided through a variety of fleld
enperionses 80 as to help him tdentify the type and level of
teashing situation to which he s best suited. The close per-
sonsl sontast and the extended period of preperation through

a fiftheyear uum-mg makes it an expensive ram. Tru
individualisation recuires the extensive use of time from well-

fesulty members. This is the kind of preparation
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APPENDIX A

TEACHER PREPARATION PROGRAM INVENTORY

This will be used to make comparisons among several teacher

preparation programs. Please do not write your name on these

sheets.

Answer honestly, considering the program as s whole

rather than isolated incidents. This solicits your reactions
and 1s not a test.

DIRECTIONS:

PFill in only date, aze and sex at the top of the
anewer sheet. Read the directione on the answer
sheet and exgnine the ssaple answer dlook direct-
1y belov the directions.

On thie eheet there are a number of queetions to
be answered on a scale of A to B. Place your
choice on the answer sheet. Note that the ques-
tions are numbered horisontally on the snswer
sheet. Please bde careful not to fold or bend
the top edge of the answer sheet. Thank you
very such for your cooperation.

1 believe professional teacher preparation as I have experi-

enced 1t 1is:

1,
2.
3.
L

valuwable A 3 C D & wvorthlees
hard A 8 ¢ D B easy
1deslistie A 5 C D B prestieal
releveat A3 ¢C » B irreleveat
offieiont A3 ¢ D B ineffieiont
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On the besis of wy experience I believe pwpils to be:

D
D
D
D
D

O o v v v

boring
helpless
deprived
iahtibited
different

learning agencies
hope filled
exhilaratiag
irrelovant
ineffieteat

a job

¢ ped

subjest eeatered
indireet

pupil eontered

118810) abouts

6. 1interesting A B ¢
7. able A B ¢
8. pempered A B» ¢
9. speatansous A B ¢
10. statlar A B ¢C
On the basis of my experience I bdelieve schools are:
11. baby sitting
agensies A B ¢C
12. hopeless AD ¢
1), depressiag A B C
1%, relevaat A » €
15. effieisat A B ¢C
Porsenally, I look wpen teeshiag as:
16. o prefessicn A B ¢
17. individuslised A B C
18. pupil esntered A B ¢
19. direst A B ¢
20. toacher
eontered A B ¢
Use the seale bdolev for ttems 21-)0.
* 1 feel I Wmew (emsh A D C
1. grewping A D
22. ochesl 00~
vircamsat 3 C
23. %oacher Gutiss A B G
. d¢issdventaged
pupils A B ¢
2. iee fer
o T
2. eifferentiated
eseigameat A B O



27, team teaching A B C D &

28, lesson pre-

paration A B v
29, discipline A B C D &
3J0. testing and

evaluation A 1 € D B

(A) strong agreement, (B) sgreement, (C) disagreement,
(D) strong disagreement

J1. ABC D The theoretical purpose of the Cherry Creek pro-
gram~-practical experience--was an appropriate
activity for the beginning of the program,

32, ABC D The University and public sechools can cooperate
to produce better teacher programs.

(2]
o

The teaching experience was of no more valus than

J3. A B
a wethods course alone would have been.

4. ABCD Too such time was devoted to this teacher educa-
tion activity.

35. ABC D I feel more adle to approach the staff of the
Oniversity as a result of the progras.

36. A B3C D As a result of the teacher education experience,
I nave less fear of failure in the practical
side of teaching.

37. ABC D I found the vhole experience uncomfortadle.

3. A BC D Theoretical courses have bacowe meaningful as a
result of my pudlis schonl participation.

39. A BC D My experience in the schools was as expected.

W, ABCD I was surprised to learn how little diversity of
opinion and attitude exists awong teachers.

L1, ABCD Similar prograns would be valuable for all future
teachers.

My relations with the public sechool cooperating
tessher were rewarding.

43. ABC D Travel vas a major prodblea.

b, A Isolation from the University faculty and facilt-
ties was a detriment.

4SS, A9 C D .1 really aiseed the extra-curricular activities
of the eampus.

b2, A Y

Q
<o

Q
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APPRNDIX B

STUIENT ATTITUIR SCALR

Rirsctiona Lo Studenta

A study is bdeing made to determine the attitude of sec-
ondary school students toward their student teachers. You are
being asked to help in this study by responding to the 65
itens on the Student Attitude Scale which is attached,

It is important thet you consider your entire school ex-
perience in marking yowr answers which do not deal specifically
with your student teasher. Ia thoee desling with your student
teacher mo answer speeifiecally ia terms of elakigs-
abin xifn that atudeat Seasher and o sthax .

Aa answer sheet is lrwuu oa which you are asked to
mark resposses. The following is an exasple of the kind of
thing yoa vill be asked to reepesd to:

1. I feel that my studeat teacher is geauinely coo-
corned about B0 and ny swocess in school.

1. Agree Disagree
0 0
If you agree with the above statemeat, blacken the ciscle
under Agree. If you disagree with it, blacken the spece under
Disagree.
2. 1 generally do an aceeptadle job of studying.

2. Agree Disagree
0 0

Again, 1f you agree vith the above statemsst, blachen the
cirele wnder Agree. If you disegree vith it, dlasken the cir-
cle under Disagree.

RIMBAER: Ia questions like example 1, concentrate speeific-
ally on YOUR studeat teasher. ° «uhcu 11ke emample 2,
thiak f your eatire sehool experience.

Please ‘.1" every i%ea. Youwr first resstion is geaneral
the best (youwr trus feeling); therefere, do not .,2;‘.‘ s 1:{
of time on any one ivea. .!o-huly blasken the spase for
cash aRowr. Please use g poneil. DD IOT wee a bdall-point
pen. If you do not have a pemeil, ask for one,

Anowers to this seale vill aot o wed te mbe individ-
wl e 15600 or ovaluntions; ia faet, W ofk yYou speeifie-
ally % 71000 YoUr Romo 0 he RSP sheot. Please ox-
press self freakly and M.uc:{ knowing thet hew you as
an individesl cnswered he itews hnmhhmum-
one other thea yeu.

Theak you fer your cespératiea.
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1,
2.
3.

k.

5.

6.

7.

9.

10.

11.

12.

13.

pU

15.

6.

17.

18,

19.

STUDENT ATTITUDE SCALE

I generally do an acceptabdle job of studying.
I think school work is important.

My student teacher is concerned adbout vhether or not a
student has friends.

Students are given enough freedom in selecting their
school sublects.

Students in my school make a special effort to make new
students feel welcome.

I can depend on my student teacher to help we even 1f I
should get into serious troudle.

1 feel that my student teacher is definitely interested
in me as an individual,

Iiundonnnd the reasons behind school rules gnd regula-
tions. ’

I feel that my student teacher cares about wvhat students
think about their subjects, their classroom wvork, and
their assignaents.

I do as wll as my classmates in school.
My grades tend to encourage me in my school vork.

The school has the information I want and need to knov
about colleges or other schools vhich offer post-high
school education.

:y ::wnc tesacher has talked vith me adout the things I
-] st.

I feel at ease vhen talking individuslly to my student
“.3'.'.

Students in my school do not make fun of other students
vho are different.

nnn I am 1n 8 "rut" in school, I know how to get out of

My student teacher has done something important especially
for me as sn individual.

My student teacher shows respect and consideration for
students under his (her) supervision.

I feel free to diseuss a personal prodles vith wy student
teasher.
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3o.
3.
Ja.

3.

3.
3s5.

“-

7.

It 18 easy for ms to maks friends.
The greding system 1s an inceative to do my best work.

My student tsacher 1s aware of the opinions of his (her)
students.

Time spent in school is worthwhile,

To be accepted by a group of friends is one of the best
things that can happea to a person.

My student teacher speaks to me outside of class.

1 feel that I have becows sufficiently involved in school
activities. .

I can talk about my real feelings sbout things with my
student teacher.

Most high school students are interested in helping
other students susceed.

1 ususlly feel comfortable and at ease when I am in
classes tawght by my student teasher.

1 seldom think about quitting school.

I put school work before other things.

My studeat teacher lets me know vhen I have done a good
(-]

1 have several close friends at school whe would stick
by we evea 1if I were in serious troudls.

My studeat teasher has helped me to meke nev friends.

My student teacher understands the problems of high
school studeats.

My frieads think that getting good grades in school 1s
importaat.

Most studemts respect my student teacher.

My student teasher tries to becows personally acquainted
with all the studeats ia his (her) classes.

1 spend enowgh time studying.
I have a friend vhom I can trust to keep ay secrets.
My stedoat %asher uisses 20 when I a8 absent from ¢lass.
Ny serool subjests interest we.
Making friends at sehool 1is easy.
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LS.
u6,

L7.
L8,
49,

50.
Jae

52,

53.
.
55.

56.

58.

62.
63,

6k,
65.

My student teacher makes an effort to make new students
feel welcome at school.

My student teacher th’nks that I will be successful in
my adult life.

My student teacher tries tn give students a chance to be
gsucr2ssful in class,

I lock forward to seeing my frisncds at school.

I 113 the subject which my student teacher teaclss.
a4 teacher 18 more likely to recognize students
L7 have done & good job than to criticize them
for theis shorscomings.

I feel ‘*at I can really talk with my student teacher.

School work 1is easy f:°r me,

My student tescher his helped me feel more confident
about my ability.

I work to learn in school.
1 enjoy doing school work.

I want to keep my grades about the same as those of the
rest of the members of my group.

School work is exciting and interesting for me.

My student teacher helps me with any prodblems or ques-
tions I have.

My student teacher is willing to spend extra time and
effort to help me.

1 enjoy coming to school.

I hate to miss school.

I would be going to school whether or not I had to.
I think my student teacher enjoys tesching.

My education is helping me to set and achieve my future
goals.

It 1s easy for me to get along with my student teacher.

I £ind 1t easy to talk with my student teacher about
my problems,
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APPENDIX C

BEPORT FORM--COOPERATING IEACHER

Please couplete the touowin{ questions as soon as possible
and as conpletely and carefully as you can. The information
will be used for comparisons with one of our other systems for

AT A e abint B Sl el -

uate you ar xnﬁ l.l&;ﬁnﬁ .il,nn_r.
into any records. not sign the form. It 1s coded so I
know who has responded for follow up purposes or to ask ques-

tions 1f I am unable to understand your responses.

Please understand it 1s your beliefs, feelings and opinions I
need, I hope you do not need to consult fellow teachers, ad-
ministrators or your student teacher in completing this form.
Please keep your rating in strict confidence. It will only
be used in forming sowe group statistics. Please understand
I trust you to give @8 an honest report. I hope you will
trust me to be homest ani candid in the summary. I have no
connection with the study except its evaluation.

Thank you very much for your cooperation. Please return this
in the enclosed enwelope.

Harold M. Anderson
Hellews Annex 112, University of Colorado

SQOPERATING IRACHER BAILNG

Please rate your student teacher on this form. Make your com-
parison with respect to all certified teachers as you know
them. This report vill oaly be used for research purposes and
will pot be used to recommend or grade students. As stated
before, wo wvant your opinion.

Concern for pupil welfare wery low 1 2 3 4 5 wvery high
Desire to improve vory low 1 2 3 4 5§ wvery high
Ability to organize for

teaching duties very low 1 2 3 4 5 wvery nigh
Realism of his (her)

expectation very low 1 2 3 L4 5 wery high
Sudbject area competence very low 1 2 3 4 § wvery high
Theoretical background

in education very low 1 2 3 4 5 wvery high
Practical adaptation

to teaching very low 1 2 3 &4 5 wvery high
Quality of work habits very low 1 2 3 4 § wvery nigh
Preseat profes:ionsl

ability vory low 1 2 ; L 5 wvery high
Professior.l promise very lovw 1 2 L 5 wvery nigh



O

ERIC

Aruitoxt provided by Eic:

My prediction for this person as a teacher is:
A. Most likely will not teach (give reason).

B. Will do rather poorly.

C, Will be satisfactory.

D. Very good to excellent,

E. Superior.

Do you have any comments about this person's preparation
selection?

4]
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APPENDIX D

REPORT FROM CCOPERATING TEACHERS

Please complete this form as soon as possible snd as complete-~
1y and carefully as you can. It will be used for an evalua-
tion of the Cherry Creek-University of Colorado Teacher Educa-
tion Project. At no time will it be used to evaluate you or
your instructionsl aid. Do not sign this form. There are
identification marks known to me only that will be used to
follow up on unreturned measures or to ask questions 1if I do
not believe I understand your responses.

Please understand it is yopur beliefs, feelings and opinions

we want. Ye hope you do not feel any need to consult fellow
teachers, administrators or your instructional aids *o com-
plete thls form. Above all be assured that this information
will be kept in strict confidence and reported only as group
statistics after compilation. I trust you to give me an hon-
est report; I hope you will trust me to be honest and candid
in my evaluation. 1 have no connection with the project other
than {ts evaluation.

If you have any other information or data that you believe I
should have, please feel free to write on the reverse side of
the instrumant or send a separate letter or even call me.

Thank you for your cooperation.

Harold M. Anderson
Hellems Annex 112
University of Colorado

I. Project Operations

Please indicate your views on the questions here by making a
check mark. On a number of these items we want an amplified
answer 1f you are inclined to give it. The last pages of
this instrument are left for you to express ideas. Please
identify your comments with the question number so that I am
sertain vhat you refer to.

1. Do you favor con-

tinuation of the

project? definitely not 1 2 3 4 5 yes
2. How well were you adle

to communicate with

university personnel? not at all 1 2 3 4 5 excellently
3. How well were you abdble

to communicate with the

local project direotor

(Mr. Sohmidt)? not at all 1 2 3 4 5 excellently
k. How would yo:' rate the

cooperation from uni-

versity personnel? poor 1 2 3 4 5 excellent
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. 'ow A" you rate the

sooperation from

the locai directnr

(3ennide)? poor 1 ' { L ¢ oxcellent
6. How efficlently has

your {nste-stional aiA

been used tno help in

instruction? irnefficiently 1 2 Y L 5 effialently
7, Yow efficliently ia the

project helping your

instructional atd

learning to he a prone-

fesninnal teacher? inefficiently 1 2 1 L © ¢ffintenly
A, vy adenua‘e are proe

visions for input

from ynu for policy

and operational change

(exclude this ques-
tionnaire)? poor 1 2 1 Lk % gxcellent

A. VYave you made rugrestions” yeos nn
i, Tf ves, were they accepted? yes no
Se If yos, were they implemented?yes no

Comments:

G, Wes your {nstructional atd
,m t> enourh varieties of no yes
nstruetion? yes, with qun1i?!cntionq___

Ase If no nr yes, with qualifications--explain:

10. Could the time rozuirod in 1 Y
experience as an instructiona n» (Y
aid be reduced? Yes, with qualifications__

Ae If yese-state hown

11. Cooperating Teacher Rating

Please rate your instructional aid on this form. Make Yyour
comparison vith respect to all certified teacheérs as you know
them. This report will only be used for research purposes and
vill ggt be used to recommend or grade students. As stated

before we want your opiniom.

Concern for pupil welfare very lov 1
Desire to improve very low 1

”

Ik
L

NN




Atility to orpanize fnr

teanhing Auties very lowl Y 3y 4 5 very hiph
Realism nf his (her) ex-

pectation very law 1 2 y % 5 very high
Subjeat area conmpetence very low l 2 3 bk < very high
Theoretical background in

education very low 1l 2 3 4 5§ very high
Practical adaptation to teach-

ing very low 1 2 1 k € very high
Quality of work habdics very lowl 2 3 b 5 very high
’resent orofessional ability very 1nw 1 2 3 4 5 very high
Professional promise very low 1 2 } bk § very high

¥y pradictizg for thir persc- as a teacher ig:
A. ost likely will not teach (give reason).

— B, Wi1] do rather poorly.
2. Will be satisfactmy.
D, Very good to excellent.

E, 3Superior,

Do you have any comments about this person's preraration or
selection:




APPENDIX R

ANSTRUCTIONAL ALD JKLF-BEPORT--3SRNIORS

! am collecting this information as an evaluation of the
Cherry Creek-C.U. Teacher Bducation Project. In asking you to
f111 this out, T am {mposing on your time and good nature. I
do so because your revactions are important to me in saking
recomméndations about the future o’ the program. Please be
avare I want your views, beliefs, ivelings and factual reports
oaly for evaluating the program. This vfn ARt be used to
evaluate you, your cooperating teacher or other individusls.
There is no {hnat or nefit to you. I hope the results will
affect the teacher preparation programs of future students.
Please give your honest reaction, I must trust you to do so.
I ask yru to trust me to handle the data confidentially and
with integrity.

Please do not sign the foras. ! have them coded for my use.

If there are other items you would like presented besides the
points I ask about here please write them out at the end.

Thank you.

Harold M. Anderson
Hellems Annex 112
University of Colorado

SslL-zating

1. Which response best descrides your readiness to assume pro-
fessional teaching responsidilities next fall?

a. I doa't intend to teach .give drief reason).

b. I'm scared every time ! think of it.
6. Il'm Just a little appreheneive.
I delieve I m ready.
—fe 1'm looking forward to the opportunity.

2. How do you rate your growth for tesching during this year?

——pe 1 did not grow.

—Ve Quite smalle--pianimal.

—fc ADOUS a8 expected.

—te Renlly was a great oxpariemee.

3. Ny experienses w'th differeat tsaching eoavireamsats this
yoar wass

« 7Tes sarrev ia seepe or teo pese.
___:. % Wead but ntt very bemefisial.
— ¢ ther limited ta o::n bus vory bdeasfieial.
——tfe VYery goed ia ssope uelity.
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. I felt my learning of different teaching methods wus:

Limited 1in uor.

=D+ Limited in aspplication.

¢c. OSatisfa:%ory.

Extremely beneficial to me.

5. During my preparetion for teaching, my experience with
pupils of different age levels was:

8. Too limited.
——pe About right.
——C. Too diverse.
6. In my opinion my freedom to plan and try out new things in
clesses was:

e. Too restricted.
About right.
Too lenient.

-——b'

—C

7. In my opinion the teaching models provided by my cooper-
ating teachers or teems were:

Inadequate.
Satisfactory.
Excellent.

——.'
—-b'

——mnC *
A. How satisfactory has your prepareticn for tesching been

with respc~t to good test construction and grading pro-
cedures?

—8e It's missing.
Y. Inadequate.

Satisfactory.

Reelly ver good.

9. How do you pate your ebility to use various visual aids
(overhead, film and filmsteip projector, ets.)?

-——8. Poor. ___b. Pagy ___c. Oood.

10. How well do you like school pupils?

—e. Ugh. ___b. Pair. __oc. Pretty well. __d. They're great.
The remsining questions have space provided for you to expand
on your enswers. Do assured that I am very much interested in
your coastructive criticisas, ideas and suggestions.

11. How beneficis! are the seminar meetings?

0. Yory poor. __0. Pair. __o. Good. __d. Excellent.

Suggestions for improvemsat:

d. Excellent




12. How do you rate the field trip to ISM and similar places?
-, Poor. ___b. Fair, __c. Good. ___d. Excellent

Suggestions:

13. Have the University and public schools fulfilled all their
promises to you?

——a, Yeos, b. No.

If no, please explain:

14, If you could get a teaching rosition any place you wished,
whizh would vou choose?

a. Adams City,

b, Cherry Creek.

¢. Denver,

__d, Cther in state.
e, Out of state.

|

If d. or e., sState vhere: « What was
the reason for your choioce?

15. (Secondary--use first three lines belowy elementary--use
last three lines.) State which of the categories best
desoribes your rating of courses. In the space follow-
ing please give comments and suggestions for improvesent.

30 —— ® Poos.
—bs Fair.

Special Methods ——c. Qood.
——d. Excellent.

Elementary Science

hnﬂnp Arts

Socisl Studies

Comments:
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16. (Elementary--go to item 18.) Secondary studeats--iow do
you ;ut. your experience with the special reading pro-
gram

a., Poor. b, Fair. c¢. Good. ___d. Fr.elleat

Comments and suggestions:

17. Secondary only--During the last part of this semester you
have had a choice of several kinds of independent wori,
Please cdescride for me what you did and point out its
values. If you have suggestions for 1ts improvement,
please be specific.

18. Please give me ygur opinion regarding the services you
performed for the district in earning pay and the con-
comitant pre-professional preparation. while I do not
wish to restrict your commsnts please answer these ques-

tions especially.

a. Did you earn your salary? Were you exploited?

b. What could be done to improve the Cherry Creek-C.U,
project? iow eould 1t be more efficient? Could
your Junior and senior years de condensec -~ two or
three semssters? (This last question dc apply
to elementary,)
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APPENDIX P

JERACHER STATUS RRPORT
RE: POSI
FARR A N , C “MIEPNORE
AND 20XB

l. CERTIFIERD: Type and Where
2. TRACHING: Wnhere -- vhat -- level
3. GRADUATR WCRK: Type of Program

Degree: N.A. Ph.D, Other

4. If you dropped out of the program, tell us why.

5. I{.yon completed the program tell us what motivated you to
stay.

Definition of terms: 1) I.A. -- An Instrustionmal Assistaamt
was a 1st or 2nd year student in the
Project
2) Intern -- An Intera was a 3ird year
student in the Project

Cirele the word letter that best describes your feeling:
w Strong ement, (3) Agreemsnt, (C) Disagreement,
D) Strong disagreemeat (B) Not .nhubh

1

. ABCDER Start as I.A.'s 1o the sehools was an ap-
go',::. astivity for the begimning of the
-] .
2. ABCDE Pive years wvas teo leng for the progras.

3. ABCDE Participation ia the progren made me mere abdle
to approash fasulty members.
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b, ABC DL As a result of the teacher education experi-
ence, I had less fear of failure in the practi-
cal side of teaching.

5 ABCDE I found the whole experience uncomfortable,

6. AR C DE Theoretical courses taught on site at the
school district were meaningful.

7. ABCDE » .xperience in the schools met my expectations

8, ABC DE Similar programs would be valuable for most
future teachers.

9. ARC DE My relations with teachers in the project were
rewvarding.

10, ABC DE As an I.A., travel to the public school was a
ma jor probiou.

11, ABCT DE As an Intern, travel to the public school was
a major problem.

12. A3 C DE 1Isolation from the university faculty and 1acil-
ities was a detriment.

13, ABCDE I really missed the extracurricular activities
of the campus.

14, ABC DE The selection process for the project, which
involved interviews with Cherry Creek teachers
and staff was a good approach.

15, ABC DE The inclusion of Cherry Creek teachers and
staff meabers in the teaching of professional
education courses wvas an important part of the
Program.

16. ABC DE Vigits to educational agencies and 1nstitutions
such as the Alr Force Academy, Jeffco Outdoor
Lab and United Airlines were worth the time
taken away from regular clasaroom assignmerts,

17. ABC DE My role as an I.A. in the Cherry Creek differ-
entiated staffing pattern was well defined.

18. ABC DE My role as an Intern in the Cherry Creek dif-
ferentiated ataffing pattern was well defined.

19. ABC DE My understanding of '+ it I was gocting.into'
wvas as good as could be expected of a bsginner.

20. ABC DE The time speant in school districts other than
Cherry Creek as an 1I.A. was valusble.

21. ABC DE The abdility to earn money while still in train-
ing was the primary purpose for my entrance
into the Project.
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22, A B C T . Having two years of experience in Cherry Creek
h:lgog :- in being considered for a job in the
district,

23, ABC DE Completion of the program made it easier for
me to obtain a teaching job than those students
who completed the traditional four-year program.

24, ABC DE The time spent at other grade levels than the
one at which [ planned to teach was valuable.

25. ABC DE In-service education through workshops, regu-
lar course work and other professional growth
activities should be continued the year after
the internship.

26, ABC DE The relationships developed betwsen teacners
and interns were helpful.

27. ABC "~ E The relationships I developed with schrool dis-
trict administrators were helpful.

8. ABCDE The tempering of the "reality shock" by ente:--
ing the professic through the Instructional
Assistant-Intern route wvas helpful,

29. A BC DE Cherry Creek School personnel were interested
in my thinking about the project.

30. ABCDE University faculty members were !nterested in
ny thinking about the Project.

31. ABCDE The Program was sufficiently flexible to meet
ny individual needs.

32. ABC DE The payment for my services as an I.A. was ade-
quate.

33. ABCDE The payment for my services as an Intern was
adequate.

3. ABC DE When I entered the program, I understood the
provisions under which I would be paid,

35. ABCDE I felt secure in terms of the way teachers with
vhom I worked interpreted my Jjob as an I.A.

36. ABCDE I felt secure in terms of the way teachers vith
wvhom I worked interpreted my job as an Intern.

L I IR I I N
What do You regard as the major strengtas of the program?
What do you believe are weaiknesses of the program?
What suggestions would you make to improve the program?

8s
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