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ABSTRACT

These micro-units of instruction are designed to
teach fourth and fifth grade students the multi-ethnic heritage of
America, They emphasize the free and open acquisition of knowledge
through the inquiry method. Multiple sources are used in each unit
and the range of difficulty should enable the student to show
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INTRODUCTION

The micro-units of instruction included within tnir publication were
developed and field tested by members of the Task Force on Minority
Cultures of the Minneapolis Fublic Schools.

The Task Force on Minorit; Cultures represents a commitment by the
Board of Bducation to the teaching of the multi-ethnic heritage of
America. The Tasi: Force seeks to provide leadership and assistance
in the vital area “f education for human understanding. -

In order to create a lasting impression in the mirnd of the young learner,
it is i'elt tha*t the student should be deeply involved in the lesrning
process., It is for this reason that the following uvnits are basad
primarily upon the free and open acquisition of knowledge through a
process which may be labeled as inquiry. Multiple souarces are used in
each unit and the range of difficulty should enable the learner to

show progress in skill development as well as in content knowledge.

The units were designed for use with the fourth and fifth grades of the
Minneapolis Public Schcols.

Christian K. Skjervold



CONT

American Mosaic - 4

Immigrants All - &4

Human Rights - 4

Who is a Patriot -~ 5

The Myth of the Neéro Slave - &
Americans All - &4

What is a Democracy? - 5
Afro-Ameriecan Contributors - 5

03

Ideas for Expansion -~ 5

an!

I

A

-3
(€3}



AMERICAN HOSAIC

Viola Johinson
Marcia Hundson

Minneapolis Public Schools

Task Force on Minority Cultures
October, 1968

C. Skjervold, Project Administrator




O

ERIC

Aruitoxt provided by Eic:

M

T S o3 Y Avmord care AT
lo  American Messic - (Americans AT1)

IT.- Coreept: Interdeperdencs - (

r c
temporary society serves as = bond which holds that zoc
The United States has beeon enriched by a diversity.of p

. L : hoent > iy
------- Jjoined-togéther in huilding a_great nation. Our.urderstanding of
<o+ - -the-develspment is deepsred as we more fully appreciate the value
_ Ap
of the role of warious groups of people.

III. Generalization: The interdependence of a g
; ch he

4 .,

IV. Goals:

A. . Given a s=2t of references of four Negro, four Caucasian, and
four Indian contributors the learner will be able to choose
one tc research and prepare a short report showing how his
cortribution has h:lgped make America a great nation.

B. Given a blank section of a jigsaw puzzle of our nation the
learner will be able to write the name of one contributor and
his contribution on the puzzle piece and later, with his class-
mates, add his section to assemble the “"American Mosaic.!

V. Setting the Stage:

Give six children a section of the red puzzle pieces to put together
to complete the frame. (Complete for the cther .three colors -
red, yellow and black (or brown). What did we do? To you like
your puzzle? Why or why not? ‘
-u"~;--*'PcésfﬁT@”fésponsési That's no puzzle; It's all the same color;
There's rno picture .on it; .there's no design. S e
- Let's place them together to make a large square., Now does it look
better? What do we have now? How is it different from each little
vuzzle?

Possible responses: It looks better; It has more colors; It's
prettier but it still doesn't look right.

Can you think of a way to make this puzzle more interesting?

Possible responses: Let's mix them up, or Let's trade them around.

[On completion the puzzle will be a mosaic dépicting a child's face
of the four colors. '

Possible responses: Who ever saw a face of four different colors?

You are right but could this be a symbol? Do you know what a
symbol is? Or could you give an example of a symbol?
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VI,

Ul

Yes, the "flag' is a symbol of our nation, {you no%ice the flag has
rany c¢olors, yet it takes wll the colors to make the fla 5). Can
Yyou think of some otner symbols of our nation:

——— -—— -

Nation and race might have to be sxplained.

Possible responses: ''Eagle', ''red, white and blue'y "mourtains'',
"seas', "grass'", (pull until you sget roople).

Then if it is true that thre thinrgs you have named are symbols of
our nation, could it also be true that the mosaic of a face of
many colors might also be a symbol of our nation? If seo, what
do you thirk it symbolizes.

Possible responses: People’ A1l kinds of people, who live in
our nation. :

Yes, this is true. Then if it is true that all races of people
make up our nation could it also be true that all races of people
have also made significant contributions to help make our nation
great?

Establishing Qriteria for Use of Data:

Let's lock at some pictures of people who have lived or are living
in our nation.

Suggestion to the teacher: Picture of Negro, Cauca51an and Indians
who have made contributions are disvlayed.

Negro Caucasian Indian
Daniel Hale Williams Walter Reed : Chief Joseph
Charles Drew . Thomas Edison "'Jim Thorpe
Mary McLeod Bethune Henry Ford Charles Curtis
Jan Matczeliger Alexander Graham Rell Maria TallChief
Marian Anderson Mayo Brothers Will Rogers, Jr.
George VWashington Carver  George Washington . Samocset
Martin Luther King Abraham Lincoln Sequoya
Ralph Bunche = - "+ - BEli Whitney ' Squanto
Booker T, Waunington Cyrus McCormick Sacajewea
Jackie- Robinscn- . - Babe Ruth’ ' '

Benjamin Banneker

De you recognize any of these people' Why do you recognize them?
What did they do? ‘
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"Whiat resourcs

All answers and ghesses chould be accepted and/or recorded. )
The teacher may then ask: Wio are these other peorle? Is it possiblie
that. they too, might have made coniributions that nelped make our

nation great? How can we fing out’

e

Possible resronses: Ye could“icok in our teoks.

up.

Let's list soms materials we might use to find about thase T

)

%2 We have?

0]

o
=

We could look it

ople.

!
!

Teacher will record materizl cnildren name and
is needed,

supply that which |

yaterialgg "
Pictures

Texts

Tamphlets

Excerpts from books

Cliprings from newspaper and magazines
Children's books

Filmstrips )

(Leave open fer additions or deletions)

VII. Diviaing Into Grougs:

VIII.

.

A. Pupils may cher .- ihe picture of their choice t> research.
P ) I

B. Pupil groups .

Collecting Datas

cuvose or be assigned to pictures to research.

Each group should choose « chairman, decide how to report to the
total group and how to crganize and record the data they find to

make it interesting and clear.

| Possible Outline:

I. Name of person and race
II. Contribution the person has made

III. Scurce of Information

IV. How you think his contribution ras helped make our

rnation great,

—
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IX.

un

Children's raports are open to cnallenge Yy other students,

The originzl hypothesis researched by e2ach group should vegin each
final report. Cornclusions snould be drawn in the light of the
evidence we have found, leaving room for further a2xploration.

"The mosaic map is to be completed by the children - showing or

have worked 1

ogether and =2dded their

o t
" contributions to hely make our nation great.

sach child is to be given a blank section of a jig-saw puzzle of
e

is to write the names of one contributor and

o
ovur nation on .which h
heip complete the puzzle.

kis contribution to
Evaluation:

How well did we rezearch the problem?

Did we make use of our resources?

Did we use a variety of resources?

Did we find all people who have made our nation great?

Did we make a true American Mosaic? . . :

Do you think we could find more people who have made contributions

. of whom we are not aware?
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American Indians

Curtis, Charles
Tallchief, Haria
Thorpe, Jim

American Iadian
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Joseph (Nez Perce spoxesman)

Sacajawea

Samoset

Sequoya

Tisquantum (Squanto)
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[
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pp. 295-301
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Lasid of the Frse Caughey, Franklin, May

Curtis, Charies p. 43
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Tallchief, Marisz T. 49

Thorpe, Jim T. 49

You and the United States, 1966 Cunningham
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Squanto pp. 82-86

Pocahortos vp. 32-86

Stories to Remember Lyons and Carnahan (Bond, Cuddy,
May) o

"The Red Man's Gift" p. 76-81
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Indians of Today, Edited and compiled by Mary E. Gudley

The Indian in America's Fast, Forbes

The CGopher Magazine, Minnesota Historical Society

Minnesota Chippewa Indians, Dean Crawford .
(4 Handbook for Teachers)

The Jim Thorpe Story, Gene Schoor
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Anderson, Marian - p. 100
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Drew, Charles R, - pPp. 13-21

King, Martin Luther, Jr., - p. 155
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Bunche, Ralph J. - p. 214
Carver, Gsorye Vashington - T. 251
Drew, Charles - p. 267

The Negro Almanac, lst Edition, bv Ploski

Anderson, Marian - p. 705

Bethune, Mary McLeod - p. 756

bunche, Ralph - p. 750

Carver, George Washington ~ pp. 138, 635
Drew, Charles - p. 636 :
Matzeliger, Jan - p. 637

Robinson, Jackie - p. 746

Washington, Booker T. - p. 613

Williameg, Daniel Hale - p. 640

Fomous ~American Negroes, by Liepold
-~ _-_-‘._—_.—’-——.—-‘-"-'..m -

Word Pictires of Great Negroes, by Derricotte

Anderson, Marian - p. 47

Banneker, Benjamin - p. 213
Bethune, Mary McLeod - p. 189
Carver, Georze Washington - D 235
Matzeliger, Jan - 221
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They Showed the Way, by Rollins

Banneker, Benjamin - p. 20
Bethune, Mary McLeod - P. 32
Carver, George Washington - p. 39
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Matzeliger, Jan - pp. 93-96
Washington, Booker T. - p. 141
Williams, Daniel Hale - p. 150

Together in America, by Johnston

Banneker, Benjamin - pp. 53%-55

Carver, George Washington - p. 141 (Scientist)

King, Dr. Martin Luther, Jr., - p. 150

Matzeliger, Jan - pr. 118-119 (Inventor of shoe lasting machine)
Yashington, Booker T. - pp. 123-14%




CHILDREN'S BCCKS

The First Beok of American Negroes, by Margaret Young

A Child's Story of the Negro, by Shackleford_

Martin Luther King, by Ed Clayton

Baseball's Jreatest Catchers, by Hirshberg

Mary McLeod Bethung) by Peare

She Wanted to Read, by Carruth

Jackie Robinson, by Shaviro

Booker T. Washington, bs Stevenson
J

Dr. George Washington Carver, by Lipscomb

George Carver, by Stevenson

Your Most Humble Servant, by Graham
(The Amazing Story of Benjamin Banneker)

Ralph J. Bunche, by Kugelmass
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Ralph Bunche, Fighter for Peace - Xugelmass
Negro Almanac - Ploski, lst Bdition, p. 750
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Booker T. Washington

Great American Negroes - Richardson, pp. 112, 165, 261
Progress of the Afro-American - Patrick, p. 138

Word Pictures of Great Negroes - Derricotte, p. 173
Negroes Who Ilelped Build America - Stratton, p. 65
Great Negroes, Past and Present - Adams, p. 116

They Showed the Way - Rollins, p. 5

Negro Almanac - Ploski, lst Edition, . 613

Booker T, Washington - Stevenson

Jackie Robki—son

Progress of zrs: Afro-American - Patrick, p. 143
Great Americz=z Negroes - Richardsen, D. 275
NegroeS Who Zelped Build' America - Stratton, pe 144
Regro Almanac - Ploski, p. 746 ”
Jackie Robirson - Shapiro

INDIAN

Samoset
The American Indian - White, p. 68
Trail Blazers, pp. 73-74
You and the United States - Senford. ¥zCall & Cunningham, ppe 85-86

. Segquoya -

First Book of Indians - Brewster, pp. 13, 55

Thd¥ American I=diar - White, p. ©

American Heritz=ze Book of Indians - Brandon, p. 216 o

A Pictoral Histrry of American Indians - LaFarge, pp; . 38, 39
Famous Indians - Collecting short bicsraphies, p. 17
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Sacajawea

First Book of Indians - Brewster, p. Sk

The American Indian - White, vp. 111, 136

American Heritage Bock of Indians - Brandon, pp. 252, 285, 311
Land of the Dacotans - pp. 64, 66, 63, €Q, 337 =

Famous Indians - Collzction of Short raphies, p. 13

Squanto

Land of the Free - Coughey, Franklin, May - v. 68

The American Indian - White, p. 68 - -

American Heritage Book of Indians - Brandon, pp. 164-166
American Indians - Hagan, p. 12 . ' ’ ' '
Trail Blazers, pp. 2, 73

Chief Joseph

The American Indian - White, pp. 138, 139

American Eeritage Bock of Indians - Brandon, pp.'296—301'

A Centur— of Dishcmor - Rolle, pp. 12L4-133% T C

A Pictor .1 History of the Americin Indian - LaFarge, PPe 191-192
American ndians - Zagan, pr. 2157 116, 128 '

Famous Ir ians - Co_lection ¢f Short Biograpnies, w. 38

Jim Th: ~pe

First Book of Indiazs - Brewster, p. 62 -

American Indians - Izniels, 2. 36 oo T

A Pictorial History of the American Indian - LaFarge, p. 248
Land of the Free - Caughey, Franklin, May, p. 49 :

Medicine Man

Pictorial History of American Indian - LaFarge, pp. 27, 160, 162,
163, 182, 60, 73 ‘
Indians of the Plains - Lowie, pp. 113, 123, 129, 138

Minnesota Chippewa Indians, T awford - pp. 80-81, 174-182

(A handbcok for Teach-1s) '

Charles Curtis

First Book of Indians - Brs.-:t=
American Indfans - Daniels. 1.
) - :

Maria Tallchief

American Indians - Daniels, p. 36 : _
Land of the Free - Caughey, Franklin, May, p. 49 ~




Will Rogers, Jr.

First Book of Indians - Brewszer. p., 62
Land of the Frec - Caughey, ZTrari’in, May, p. 49

ADDITIONAL CHILDREN'S BOOKS ON TEZ =320

C. The Child's Story of the Tzzro - Shackelford
C. First Book of American Ne—r=s ~ Young
C. Bassball's Greatest Catckz—c ~ Hirshberg

She Wanted to Read - Carruth
Martin Luther hlnr ~ Clayton

-Very good teacher's references
(Thumb nail sketch)

Negro History and Culture -
Selected Material for Use wiZ:z Thi drer -dited by Archibald.

INDIAN RECORDS

"Songs and Dances of Great Isissr Tr3isz-z"
FM4O03B Monograph Series - Eb:::: Folkeays Library -

'”Heallng Songs of the Americar Tndizcsi
FE4251 Ethnic Folkways Libra-y

"Music of the Sioux and the Nav—-ip™
FE4L401 Ethnic Folkways Library

"Dances of the North Americar.. iZan"
FD6510A Folkways Records

NEGRO RECORLS

"Negro =z1k Songs for Young ¢ . 2"
FC7E43A Folkways Records

"Blue Tail Fly"
Leadbelly's Last Sessions, Perw ==
FA2941 A/B Folkways Records

"Skiffle Bands"
FA2610R Folkways Records




Indian Films Available at the Public Library

BEVERYBCTY'S PREJUDICED
National Film Board of Canada, 1961

HARVEST QF SHAME
(Migrants)

INDIAN BOY OF THE SOUTHWEST
(Hopi) :

A TIME FOR BURNING

INDIAN CEREMONIAL

INDIAN FAMILY OF LONG AGO
INDIAN RICE

INDIANS OF EARLY AMERICA

INDIANS OF NORTH AMERICA
(Canada ~. Nova Scotia)

INDIANS QF NORTH AMERICA
(Great Plains)

INIIANS OF NORTH AMERICA
(Hunting)

INDIANS OF NORTH AMERICA
‘Legends)

INDIANS OF NORTH AMERICA
(Social Life and customs)

INDIANS OF NORTH AMERICA
(Southwest)

Vd:mg
October, 1968
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58
15
14
17
21
14

14
14
14

2l
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mine

mine.

mine.

min.
min.
min.
mine.
mine.

min.

mine.

min,
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mine.
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IMMIGRANTS ALL

Marcia Hudson

Mirneapolis Public Schools

 Sp=cial Task Force on Minority Culzutes
Spring, 1969
C. Skjervold, Project Administrater
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Immigrants A1l

Generalization: Deople of all races, religions, and cultural
heritage have contributed to society. Americans owe a debt to
historical ancd modern contributors from all cultures.,

- :

Ooncepl: Irige in heritage of all peoples.
SEEPY

Rehavioral Goals:

d.  The learnmer will depict, in comic book style, tie stor: of three
or four periods during Mary McLeod Bethune's liZe.

E. The learner will construct a mural showing the contributions of
Eenjamir Banneker.

C. The learner will make a small booklet containirzz = paragraph
comparing the famous speeches »f John F. Kennegyx, Martin Luther
King, axzd Chief Joseph,

D. The learcer will write a report proving or disprowing the problem
being researched which he will present to the clz==s.

E. The learner will list three ways by which he lesr==d about
the contributors.

14

Setting the Stage for,Leafning:

Toe teacher will use a recording of "The Star Spaﬁgled Banner" to
introduce the unit. The title will mot be disclosed to the students.

Teacher: Does anyone recogrize this music? What is 1+9

‘Pcssible Responses:

1. National song 3. Star Spangled Ranner

2. JBong of cur country 4, IK=ztional anthem

Teacher: How did you know this?

Possible Resnonses:

l. I heard it hefore.
2. Jt's play=d before bzseball games.

3. Ve learned it in scheol.

Teacher: This is our national anthem. Wher we h=sr i1, we zre

remindel of our country. Can you think :cf some o=wew things that

remind zs of our country? (Tzacher will list all +tra regsponses from
the chiidrer.)
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VI.

Trrse are all symbols of America.

amve We . rgotten zny symbole? Let's check to £ind out. (Use
transrarsucies of symbols for review.)

Do all ir-ricans Ffeel the same way about the symbcls?

How de - . think someone from another land would feel when they see

these -

Let's I1-z.- 4t a film about recrle from other lands whe came %o
live ir. imsirica.

Show tre f2im Land of Immizrorts. Fave learner lock for symbols.
Also tcsik Zor lznds of origin.,

Teacher: lafter viewirg the film) Did you sze any symbels in the
film? Wizt were they? .
.

Vhy wers —he immigrants happy to sece the Statue of-Liherty?

£0s5ibls Zesponses:

1. Tkey knew thev had reached America. e
2. They were tired. =~ - -~ - - v
5. They knew they were in the land of freedom.

'Teachéxt ‘Who were the immigrants? From what lands digd they come?

(List responses from children.)

Kéz Proifem:

I7 thie Is true that immigrants came here from so many different
countrizss then how was it possible for them to make America into
ONE grez=t nation?

Possiblz Resnonses:
(Use tr=rsgarencies or pictures to guide toward wanted response. )

1. orking together
2. Tiaying tcgether
3. .ivimg together

k. “izring together

Teacher: i&m=st were scme of the things that immigranzs shared with

one- anot s~

Poszible Resronses:

(Informaticn —r= children recall from the Film)

Use a fhizoure of 2 rzcially integrated o oup of children,
workers. -zic,
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VII.

VIII,

Teacher: Here is & picture showing some of the people living
A
J

Arerica tod
all of thei
nation?

‘o Their ancestors were immigrants. Do you sup
ancestors centributed to making Amcrica ONE gre

ey

B o

Did we include w1l of the lmnigrants on our chart? Tid we leave

out any group of contributors?’

Possihle Responses:

The Black
Was the Black a contributor?

Teacher: How are we %o lknow? (Hypothesig)

If this is true that we can find information abtout the contributions
of other immigrants then it is true that we can gather similar
information about the Afro-American contributor,

Establishing Criteria for the use of Data:

Teacher: What rescurces do we have?

Possible Responses:

Films Books Records

Filmstrips Tapes Pictures
Newspapers - Television Magazines

*(Note of Explanation: The reading achievement level of many fourth
grade children limits the amount of reading research which can be
done. The attempt in this unit is to show that research can be

done through the use of various other media. The more able fourth
grade reader may desire to research in a book(s).)

Possible Criteria Suggested by Pupils Might Be:

- Agreement from many sources; i.e., newspapers, movies, books
« How carefully the writer researched the details
» The year(s) the material was written (allow" for additiens

and deletions) : : T

W

Dividing into Groups:

*Grouns mey be sst up accerding to Lypotheses set up, interests,
methods of research, reading achievement levels, etc.

Each group chooses 2 chairman and defines the responsibility of
the chairman and the group. '



Collecting Data:

Bach group, wiik it: chairman, will decide at the beginning (1)
how tc report tec th- iotal group and (2) brow to organize and

record the data they find to make it clear and useful.

Summary of Data:

Fanel presentation ty a group open to questicns by cther students,
brief reports, role rlaying are open to challenge by other students.
The originel hypothesis researched by cach group should begin each
Tinal report. Conclusions should be drawn "in the light of the
evidence we have fou=d,'" leaving room f£or further exploration.

Lvaluation:

How well did e research the problem?

Pid we make wide use of rescurces? _
Did we judge =arefully whether or not the resource presented
the truth?

Did we withhold judgement until all data was collected?

Do yjou know any cther people who have made contributions?

Do ycu know hcw they contributed? Is it rossible there
could be other contributors from minority groiups we could
learn about?

-

- i -

FIRST DAY:

Record: = '"Star Spangled Banner"
Film: "Land of Immigrarts" :
Transparencies: Syrbols of U.S.A. - Flag, Eagle, Statue of Liberty, etc.
Pictures: Children in an integrated class :
' A football team showing men of other” races
Workers of many races on same job

SECOND LAY:

Mary McLeod Bethune ... e

Use several books (suggested)

Word Pictures of Great Negroes — Derricotte
Shild's Story of the Negro — Shzzkleford

She Wanted to Read - Carruth
Filmstrip )

) SVE
Record )
Transparencies: Teachsr made
Worksheet (suggested)
Construct a comic-strix style story




(02

THIED DAY:

Senjamin Rarneker

Filmstrip }
)

Record )

Word Fictures of Great Negroes - Derricotte

They Showed the Way - Rollins

Your Most Humble Servant - Graham

individual mural of Banneker and his contributions

FOURTH DAY:

Sacajawen _
Tape of her life: Teacher made
Paragraph to write: Did Sacajawea. make a contribution?

FIFTH DAY:

Speeches of King, Kennedy and praver of Chief Joseph
Pictures of King, Kennedy and Chief Joseph - -
Compare speeches

Evaluate unit

O

ERIC

Aruitoxt provided by Eic:



MINCRITY CONTRIBUGTIONS

NAME OF CONTRIBUTCE REING RESEARCEED

SOURCES JSED IN RESEARCH

YEAR

YEAR

YEAR

YEAR

SIGNIFICANT EPISODES IN TEE CONTRIBUTOR'S‘LIFE

ZARLY LIFE

YOUNG ADULT

LATER LIFE

TEE WAYS THE CONTRIRUTOR SEARED IN THE MAKING OF AN- INTERESTING AND

AMERICA

MH:mg



HUMAN RIGHTS

Marcia Hudson

Minneapolis Public Schools

Task Force on Minority Cultures
January, 1969

C. Skjervold, Project Administrator




‘"Treat all men alike. Give them all the same. law.
Give them all an even chance to live and grow. The earth
is the mother of all people and all people sheuld have

equal rights upon it."

From the prayer of
Chief Joseph of Nez Perces



I. Human Rights

II. Concept: Freedom and Equality

ITI. Generalization: The balance is particularly favorsble to a
lessening of prejudice when the ethnic groups meet on personal
terms, on a common task, with shared interests or tastes that
run across ethnic lines and on terms of social and economic
equality,

IV, Goals:

l. Given a set of rights as stated by U. N. Commission on
Human Rights the learner will illustrate his interpretation
20 of one of the rights.

2. Upon completion of the reports on the four minority group
contributors the learner will write about the - .oblems these
people had to overcome to have their freedom.

V. Setting the Stage:

The teacher has prepared a set of transparencies as follows:

1. ¥bhur different kinds.of trees

2 Four fur bearing animals

3. Four flowers

4. Four birds

5. One 'set of four cats -~ all the same except coloration

6. One set of children, of both sexes, about same age group,
of different races. - o

As the first transparency. is shown, the teacher will ask children
to identify the ways in which trees are the same.

Possible Responses:

- They are all trees.

- They are all growing things.

- They all have leaves (needles).
- They all have the same needs.

Transparency two is shown. :
Teacher: How are these things alike?

Possible Responses:

« They are all animals.

- They are all fur bearing animals.
« They are all living things.

o They all have the same needs.




Transparency thres - - shown.
Teacher: How are -I:=32 things alike.

Possible Response:.

. They are all flowers.

o They are all wild flowers.

- They are all growing.

o They all have zome of the sam=

Transparency four is shown.
Teacher: How are these things aliks®

Possible Responses:

o They are all birds.

- They all have feathers.

o They 211 fly.

. They are all living.

» They all have some of the same

1

Teacher will show transparency five.
Teacher: How are these things alike?

Possible Responses:

o They are all cats.

- They are .all drinking milk.

o They all have fur.

o They are all living.

Teacher: How are these cats differe .
Possible Response: .

o They are different in color.
Teacher: Could they be different in any other way?
Possible Responses:

N Size

- Color of their eyes

. Health

Teacher will show transparency six.
Teacher: How are these alike?

Possible Responses:
- They are people

o They are all children. .
- They are all about the same age.




S ubie -t How - these chi_ =~ .. i f‘zrent?

«.2 Rest._i._es:

< lme ar- noys ali som- rlse

Ti2y ars differsat r=

.. me ars blcocndes,

icme are brometzes

Zzme have swrai--

-me havre coxly

-rey ars nc- drs: e

Teir =yes zre oo Tt TS,
Za: _er: Hew elz.: ars =n i i at?

» They have differer. “mmez, ._.othes, etc,
They misht come fr i --r% lancs,

Zoacher: Ever if the chl. jdrer coi: from different lands, there
are ways in whir~r *n" r2 all alikeo

Fossible Respozse:

. They have the senss of ealTing, seeing, smelling and touch,
Uwucher: Do we have an ;thaftieelingS?:
===3ible Respmnse:

How we feel, Iike wkether = ure happy or angryas

Zzacher: How do you fezl wher ... see this symbol of the
United States? (shzw ~wansparency of flag)

Forsible Respcuses:

- happy
. patrioti=

- proud’
. freedom .
equality
Tezexz 2r: Why . we get these Gewllngy when we see the Flaz”
Prssiltle Respr, =:

« America .ands for _reecd o - =quality. .

Y

ERIC

Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:

(B2

Teacher: Whz~- ¢o we mean whzn we = = The oo

Possible Re=zr-zsz

n

o Bverycr.: is equzl.
. Hypothzsis ~ If it is trus *haz -

is true that everyone is traator . iixe.
Teacher: TFernaps we can explain —ot EAN

*Fossible Ze=zycnses:

. Bveryornz is treated the sare.

. Free to go to the church of —ur .
« Fre=z to go to schools.

. Frez to think.

o Free to vote.

Teacher: Let's list these human r<.:1=s -
refer to them.
.Teacher: If it is true that toe Ames - -~ =

and equality and ev:iryone -
as a human being then it ==
America have these rights.

last transparency.

rights?

How can we find out? How tmm we

VI. Establishing criteria for the use of di~tnc

Teacher: What resources do we have?

Possible Resmonses:

-« Films .
o Filmstrips o
« Television o
- Records o

~le.

111 be atl=e tc

loci# again =t our

e~ T

(*Note of explarnation:. The reading acnievemszt level of man-
rezding research wiich
> =how that resezron

fourth grade children limits <he amount ~<
can be done. The attempt in +his unit i
can be done through the use o= various «

o

P ot

Possible cri*eria suggested by po ... mi

o Agreement from mmay sources;

tier mediaa
fourth grade reader may desir- to do r:.-=arch

1 a bookis).)

l.2., newsrmpers, movi=zs.

7 stands fer freeusm
wunitlzs to these rightc
titzi all the people

—F

Do these persie 231 have tire same

crilezct information?

Tez more able

S00LS



)

. How carefully zhe writer researched the. Getails
- The year{s) the material was written
(allow for additions and deletions)

-~ Dividirg into Groups:

*Groups may be set up according to hypotheses set up, interests,
methods of research, reading achievement levels, etc.

EBach group chooses a chairman and defines the responsibility
of the chairman and the grcup.

"ZIZ. Collecting Data: (See guide sheet at end of unit)

Each group with its chairman, will decide at.the beginning.

How to report to the total group and
How to organize and record the data they find to nake it
clear and usefuls .

Mo =
°

IX. Summary of Data:

Panel presentation by a group open to guestions by other students,
brief reports, role playing are open to challenge by other students.
Tre original hypothesis researched by each group should begin each
final report. Conclusions should be drawn "in the light of the
evidence we have found" - leaving room for further exploration,.

X. *Evaluation:

How well did we research our problem?

- Did we make wide use of resources? .

- Did we judge carefully whether or not the resource
presented the truth? _

. Did we withhold judgement until all data was cellected?

- Do you know amy other people from minority groups who
have made contributions that we could learn about?

*Use behavioral goals




Elar on2 verse &S introductior to —he uniz.
Irunsparencies:

1. Four trees (coniferous and decidu-us

2. Four znimals (fur searing,

3. Four flowers

L, Four birds (differont kindz)

5. One s=2t of four cats. - all the same except colcratizn

6. One set of children, cf both sexes, about same ATe TTOLD,
of different races.

7. U, S. flag

Second Day:

l. Zrmart: Human Rights

Right to be zuman

Free speech

Freedom of worship

Free press

Trial by jury

Freedom to hold meetings

Right to vote

Right of children to zo to free= schools
Right to join a union

Right to some security in ¢ld =age

OO O~ 0\ W v+

=

B 2. Transparency listinz these rizthts

. 5. Eesearch on Mary BetZune, an --ézcator, to discover eguality
education.

Use record (SVE), filmstriy .I7%) ardé following bookss -

The Child's Story of the Nirro
Shackel ford pe 177

Great American Negroes
Richardson p. 178

They Showed the Way
Rollins Da =

Bord riciures of Great Neprrves
Derricotte . 159




—» Transpzreccies on iz me m-r - cf the sstablishmes -- 2 Humar
Rights 7 ...

~o Researct on Ralpz T.zche, & z-atosman, to diccover o rale of
U.N. in =-lping tc =ztabll sh Sreedem and eguality iroughout
thz worl.

ct

Books wrich a=

h
n
[ &
Rt
0
ot
@
.

Child's Story o —he llsgre
Shackelford T

Sreat Americar lsgroec
Richards== Po. =226

Negroes Whm Eelmed Buiid A-erica
Stratton T. SL

Ralp: ., Bunche, Fi:

A F2N -
Kugelmass

Fourth Day:
=2ur vl Yay

l. Review the bock Hz—x Jomzs b Strikeout by FTesnlsve,

This = Can Read took is very =ase reading with =+ emphasis i=
story peing that tarous) har we—i and per=lsterr= { is pos=tlle
to succead.

Researzh for ths fomth - <0 21 be Jeckis Beiinsc- ans Willie
Yays, Daseball hercos,

“he frllowing books zan o ~zed:

z=zkie Robinsor of T
MiTton Jg Shapirf' e -agﬂ:r)

AN

—
T

First Book of Amer:i:-m Fesros
Margar=st Young TR

Willi= Maws

g Aty .

- AT ilean Nesroes
=Zickardson

3

et
3
\gj
l~r
NS
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Aruitoxt provided by Eic:



Fifth Day:
Briefly research the Zife ¢f Merizn Anderson
The fcl_owing Socks will ‘ez hslipful,

First.Booii of fmericar Negsroes
Margz—=t B. Ycung L. Sk

Negraoes Wi- Eelp=d Bufld America
StraT=zin . me 1CT

Marian And=rson: ILady from Priladelphiz
Newman

Great American Negroes
..~ Richardsom P. 15




i1

Minority Contributions

My name is

Name of Contributor

Sources used in research - also, How "true" were they?

Significant episodes in the contributor's life.

Early life:

Young Adult:

Later Life:

The human rights this contributor had bwen Zenied and what centribution
was made.




i
[\

Human Rigi-ts Day

The U.XN., ramed z cowmissiom +o gTudy the rights of people all over
the world. ’

The Commission on Humar Rights s=id:
Feople everywhere t=iong to the same big human family.
They all work with =he sare lbnd of hands.
They all think witk the same ¥i:3 of brains.
They all feel with —<he s=zme kincé of feelings,
They all should kav= the same rights.
The U.N. Commission drew up = Declaration of Humen Rights for all

people. The DeclaratZism of Human Rights was adapted on lCecember 10, 1948.
This is the birthday we celebrate on Human Righte Day.

MH :mg
1/27/69




WHO IS A PATRICT?

Viola Johnson

Minneapolis Public Schools

Task Force on Minority Cultures
September, 1968

C. Skjervold, Project Administrater




{\

IIT. Generazlization: The raccré of the past is irremediably Iragmentary,
selectivez ard bviased. The significance of avazilable historica
"facts! varies wi

e
ith the irdividual who studies them and each
¢ 'eate and rewrite the nistory in terms of

s

i . i t
generatior tends %o r
d o ions and peints of vieaw.

]
H
D
ot

(People of diverse groups have made contriiutions to our society.)

IV. Goals:

A. The learners will be able to identify four Negroes and one
Indian, who made significant contributions in our wars for
freedem, who have been omitted from their regular textbooks.

B. Given a set of reference (pictures, books, filmstrips, clippings
and tapes) the learners will be able to identify three ways in
- which historians have interpreted history.

C. Given the same picture to interpret and write about the learners
will be able to list or tell at least three reasons why the

spnken word is not always valid (accurate).

V._. Setting. the. Stage for LeaFaing: |

...Show_a . large picture of-a battle scene from one of our Wars for
Freedom depicting soldiers from minority races as well as Caucasians.

‘I A Picture of the Revolutionary War, Civil War, War of 1812 or World
i War T and II might be shown. The picture may be flashed on a
~~~1_sereen or held up briefly for all the children to see.

After being told which war the picture rerresents, ask the children
to write a brief summary of what they saw or list three things

that impressed them most about the picture. They are then to share
their papers with the class.

Possible Fwsults: There will be several differen% interpretations
of the picture. A discussion should follow, while the picture is
again shown, bringing cut the point that people read into and write
what they See in terms of their own aspirations and points of view.

Let children listen tg a dramatic tape recording of a historical
event to write about and share.

The results would probably be the same as above, different inter-
pretations. After discussion the children should this time conclude




that people read into and write what they near in terms of their
own aspirations and points of view.

The game of "Gossip" might be used instead of a tape or a shorz |
: filmstrip instead of a picture.

The children should now be able to transfer their generalizations
to historians and the writing of history.

Show large pictures of patriots of all races and nationalities.
(Robert Smalls, Peter Salem, Ira Hayes, Salem Poor, Crispus Attucks,
- William Carney, Paul Revere, John F, Kennedy, George Washington,
Ulysses S. Grant, Robert E. Lee, Patrick Henry). Let children
identify as many as they can and tell what they did. Their

answers may be listed and accepted.,

- How do you know the people you have chosen are patriots? Where
did you get your information? (Let children give source of
information available or known to them,)

They may then use their textbooks for a quick cheek to prove their
statements. ,

Several different series of textbooks Should be distributed among
the children.

Then if these men are patriots because of the things yeu have told
me, could it be possible that the people in the other pictures might
have done some of the same things and are also "patriots"? - (Children
may make guesses based en what they knew about other rairicds.)

Let's quickly check qur books (textbeoks) again and see what they
did, ,

The children will not find Negres and Indian patriots in their books,

Possible Respanse: "They are net ratriots or If they are patriots
why aren’t they in eur books?" '

Show newupaper clippings, magazine articles, etc., showing that
minority contributions have been left out of our history books,

Do you believe this could be true? Is it possible these
people could be patriots and are not in your histery
books? Why don't we look at some other materials and
read about them. You may then decide from what you
‘have read and the criteria (guidelines) you have set

up whether they should be considered as '"patriots' and
worthy of being included in our history books.



VI. ZEstablishing Criteria for Use of Data:

Children may list available materiuals in the room.

What other materials might you use for information? (Add to list
already started.)

. Newspaper articles (conflicting as well as agreeing)
Documents
Magazines (use articles as recent as possible).
Films
Pictures

! The foregoing criteria should be flexible and open to allow fer |
_addition or deletion.

(T will -give children materials for research on Indian and Negroes
because of limited time.)

VII. Dividing into Groups:

Only one or two pictures may be chosen to research by the class
Oor groups may be formed using all pictures. (Patriots not in history
books. )

A. Appoint a chairman for each group.

B. Two or more groups masy report on the same person using the
same articles (the children will then be able to see how the
~reader and writer influence what is recorded as history,

which goes into our textbooks).

VIII°"Coilecting Data:

Each group will decide on:
. A. How they will fepofﬁlto the class.

B. How they will record and classify.their data and make it
interesting to the group.

An outline may be made to help students organize their material
effectively.

Possible Outline:

I. Name of Person

| II. War they fought in (date)




III. What they did.
IVs  In what way have.fhey helped humanity

V. How do their deeds compare to those of the patriots you already
know about?

- s —

VII. Summary of Data:

Groups present their information or reports to the class, who will
act as challengers. Conclusions should be drawn from the evidence
presented and discussed by the class.

e L et wpa

fl&?;&raisdﬁssion you might ask: - '"Do you think %ﬁggéupeople belong !
- .An our history bocks as patriots?!" 'Why weren't they in ocur books?!! !

- s = . - aa—

Evaluation:

How well did we research the problem?

Did we make wide use of resources? . S

Did we judge carefully whether or not dur material was factual?
Did we withhold judgement until all the data was collected?

Are there some other patriots who have been omitted?
What criteria do you think the historians used when they wrote
history and left them out? '

The Teacher Guides and attempts to draw from the concept of
"Historical Biases." -

e e e e e e e e .

| Note to Teacher: ‘

i The pictures used in this unit were of people taken from any era !

| in history. The same unit might be used when teaching the Revolutionary
War, Civil Var, War of 1812 or any of the other wars by restricting

Lthe characters to a particular era,

{

Activities:

l. Give children books and materials to read about people from
minority races and have them using their own textbooks - discover
where the information is left out .and rewrite the material
putting some of the contributions in where they belong.

2. Choose pictures of battle scenes of our wars for children to
draw as they see them after using research and completion of
the unit. -




(o)

Materials:

Filmstrips and Records
Minorities Have Made America Great
Legacy of Hopqp

Neuspaper Articles
‘Magazine Articles
Pic£ures |
Books
Textbooks:
Together in ;Aprlca — 'Johnson

Negroes Who Helped Build America - (4 good Yook to ‘compare ™ Jlth,
their own texts)

Great Negroes Past and Present - Adams
The New Indian - Steiner (excerpt lifted on Ira Hayes)

The Child's Storv of the Negro - John D. Shackleford

Pioneer of Long Agc - Roy and Turner

North Star Shining - Hildegarde Hoyt Swift

Crlvgks Attucko‘:_ggy of Valor - Millender

Captain of the Planter - The Story of Robert Smalls < Sterling
Pioneers and Patrlots - Toppin

Worth F{ghthE_Por - WcCarthy and Reddlck

Teacher References:

-Beforc the Mayflower - Lerone Bennett, Jr. .
Eyewitness: The Negro in American HlutOTY ~-Villiam L. Katz
The Newr Indlan ~ Steiner

s s i et e g 98




‘"Who Is A Patriot?!

The teacher may use the unit "Who Is A Patriot?! for any of the
following categories,

Examplq:

"Who Is An Inventor?", following the same procedure but using Rillieux,
Matzeliger and othar inventors aleng with caucasian inventors, or

"Who Is A Scientist?" using George VWashington Carver along with Luther
Burbank, a raucasian scientist.

Science and Tidustry

Matzeliger, Jan Ernest. Patented =n- shoe lasting machine. . Revolu-
tionized the shoe industry, o ' :

Woods, Granville., Invented steam-t _ler furnace, incubator, autcmatic
air brakes, railway telegraph for = ving trains, SR

Morgan, Garret A. Gas inhalator, sutomatic stop sign (traffic- light),

Williams, Daniel Hale. First successful open-heart surgery.

Carver, George Washington...VWorld's greatest chemurgist (worked with
peanuts, soil, etc.). S L

Drew, Charles R. Pioneer in blood plasma. Developed blood bank system.

Latimer, Levis. Inventor - worked with Thomas Edison and A, Gpraham Bell,
Drew up plans for the first telephone. : - SR

Banneker, Benjamin. Astrenomer, inventor, mathematician, Helped draw
plans for Washington, D, C., Almanac, first clock made entirely in America.

Audubon, John James. Artist, orthnologist, Audubon Society named for him.

McCoy, Elijah. Inventor of many lubricating appliances used on trains
and steam ships.

Rillieux, Norbert. Devised a vacuum pan that revolutionized the vorld
sugar refining industry.

Temple, Lewis. Inventor of the toggle-harpoon. Important to New
England whaling industry. :

Sequoya {Cherokee). Developed a Cherokee alphabet,




o

Forton, James. Developed a new devise to u~ i waking sails for
sailing ships.

Hintorn, William A. Developed the "Hinton Ts - Zor syphiilis.

Fur Traders, Pioneers, Sattlers

DuSable, Jean Baptiste. Founder of Chicago.

Beckwith, (Beckworth) James. Fur trader, explorcr. Beckwith Pass
on Pacific Coast named in his honor - (discoversr of pass in Sierra
Nevada's, 1850).

Explorers

Henson, Matthew A. Polar explorer with Peary mw=iition.

-~

Nino, Peadro Alonsgf Pilot of cne of Columbuc i o T30

Istevanico (Lit?}e Stephen). Vith Spanish exp ~r=rs in the South West,

Sacajewea (Bird Woman). With Lewis and Clark e ion,

Music and Art Bducators

Wheatley, Phyllis. Poet.

Hughes, Langston, Poet, writer.

Aldridge, Iva. Theater - actor.

Anderson, Marian. Opera.

Tallchief, Mari'a'° Ballerina.

Bethune, Mary McLeod. Educator.

Robeson, Paul. Baritone actor.

Hayes, Roland. Concert artist.

Dett, Nathaniel. Pianist - composers

Handy, W. C. Originator of the Blues.

VJ:mg
9-15-68
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THE }ITH OF THE NEGRO SLAVE

The. slaves were rcal victims of the systernie
Like enslaved peopless throughout history, the HNegrzes
of eighteenth century America longed for their freedom.
They could be peaceful and obedient when they had no
other practlcal ch01ce, but they resented thelv lot..
They showed thelr resentment 1n a varlety of ways,
rangleg from individual acts of sabotage to escape

and revolt.,



O

ERIC

Aruitoxt provided by Eic:

The Myth of the Negro Slavs

Soncept: ‘'Historical Miscciceptisns!

deneralizstion: SBluvery =ud race preiadice comupired to stifls
ambition and tale it in Negro i3 the more
remarkabl= when we rem:omber that Negrocs . b tze education

Gez Loz

o—

4. Given =z set of ref ooz =ArNer ¥ .1 te able to withhold
‘udgement until sug: . ta i ‘-d and evaluated.

E. .zven a set of ref the learner . | be able to list or

11 three reaconz sow ideals are « i alwvays carried out
Zzhavior.

C. ~=n oz set of ref-rences, the lzarner vi . be able to identify
-5 and/or stereZtypes about slavery anc the Negro slave
<. *h do not prove to be valid.

"De idven a list of phrases. the children will be able to viii out
thog= which contritute 1 the stereotypir:’ of the Negro.

Setting th- Stage:

Put the worZ "slave'' on the board. What does this word make you
think ef? Zow have you heard this word used? Are you a slave to
anything?

Pictures may be used to prompt sach responses as Uslave <o school,"
"slave to t.v.," 'slave to & clozk," etc,

Possible responses from children:
"My mom says I'm a slave to t.v.!
"My &ad says he's a slave té the clock."
"My mom says she's a slave to housswork.!

Then if it is true that peopi- can be slaves to all of the things
you nramed, could peopl: alsoc be slaves to peor_é

(2%

Why do you think slaves were brought to Am=rica?

Were there slaves in all of the states? {(Usza map showing states
with most slaves.)

Why were most of thz slaves in the South?



Let's look a* some slides showing slaverw i the United Staves.

Show 5lider of Negro slaves at work, ths master's rlants:iio:
his houzz ard the slave quarters.

Follow un with a discussion of the sidides:
How de vou think the llegro slaves felt n=-asut bolz slaves?

Do you think they mirded it? Do you ihizk they wer
Sad?

~

2 happy?

[¢

Rec-'rd the children's responses,

Now let's isok at some pictures (slides) of the Negro slave as come
historians zave pictured him... ’

Show slides or pictures of the Negro slave happy, carefree, lazy,
and satisfi-d with his lot.

Do you belisve th.se slides of the Negro slave are true?®

L TP p—

1 Go over the questions again to stimulate discussion - might compare .
with the children's responses already récordéd. ‘If they wan! to E
;add to their Tesponses or even change some of them, it should be J
| permitted,.

Then if it is true that “he Negro slave was lazy, carefree, and
hzppy, then slavery must have been fun. Then no one fought against
it. Then if this is true. the master gave them everything they
needed: food, clothing, ttedicine, and an education.

The children will make guesses which are to be recorded.

© © ©o e o 8 o ° e o o o o

Now let's look.at some slides and see.how scme other historians
have pictured the way slaves felt about slavery.

Show slides cf rebellions, runavays, and abolitionists.

Discuss slides and two vicws of different historians.

Then if it is true that they were happy and carefree and the master
gave them everything they needed, then why dil they try to run avay

and why did =some people think they should be Tree and have an
education,
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Thne teacher might oxplain the meaning of "aboliticnizte,
_rectionists, and "rebellions. '

. -——— .- - .- maaoam s

VI. Establishing criteria for use of Data:

Now that you have seen two vieus of historians showing #ic they
felt the Negro slave felt - one set showing him happy, carefres,
and lazy and ~ne set showing him rsbelling, dissaticfied, and
wanting an education - how will we know what to believe atout the
Negro slave?

What, resources do we have?
List the materials the children name.

Books, necwspaper clippings, texts, magazines, films, etc.

""Other materials I‘EziitﬁrEEEQU-EEEEEQ }E&des, film, etc. Chiiareni
will research Harriet Tubman, Rcbert Smalls, or Frederick Touglass
as abolitionists; Nat Turner or the Shay Rebellion; and Bocker T.

I Mashington or Mary McLéod Bethune as an cducator. i

—_— - mr— v

The criteria should be open-ended to allow ©sr additions ard deletions.

VII. Dividing into Groups:

A. The children may divide into three grours, each taking one of
the threc topics - abolitionists, insurrectionists, and =ducators.

B. Several groups may be formed using several people from each
' topic to research. .

VIII. Collecting Data:

Each group should choose a chairman and decide how they are to
report their data. . : :

An outline may be given to the children to help them organize
their data. ' - -

! Possible outline:
I. Name of the person.
IT. What they did.

' III. Were they successful. Why or why not?
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IX.

—— . ——— - —————ne .

They may add to their data or extend their rescarch further if i
there is time. I will furnisl: materials for research due to my
limited time.

Summary of Data:

The children's reports will be open to challenge by the class.
Conclusions should be drawn from the evidence the children reached,
leaving it open-ended for further eXploration.

Evaluation:

Did we make use of a wids varicty of resource materials?

Did we withhold judgement until we researched all the data?

Now that we have rescarched and discussed many sources of material

I have some phrases I would like you to check which show how. you
would describe the Negro slave.



Sheet for Evaluation

o — -

|

happy, gay, banjo playing

E

sing sad, mournful songs

NN

peaceful, obedient but resentful

|

satisfied with his lot

NN

a human being

™
N

owned by other human beings

Z::7 like any other human being

/7 ungrateful, well-paid, and cared for
Z::7 happy, contented, watermelon cating
[::7 dirty, ragged, shuffling

/[ 7 enjoyed. serving the master énd mistress

cooperative but did not like serving the master and mistress

NINR

longed for freedom
not a human being
wanted an education

vent to échool

ININENR

N
~N

did not want an education

|
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Americans All

Cencept: Pride in heritage of 31l Americans

Generalization: People of all races, religions, and cultural
heritage have contributed to society. Modern America owes a deb:
to contributors of other rlaces and times.

Behavioral Goals:

1. Learner will dep.ct &4 or 5 episodes in cartoon fashion of Mary
. Bethune's life which were significant in hHelping her become
an important American contributor.

2. Learner will construct from cut paper at least 2 of the &
contributions of Benjamin Banneker to be used in class mural.

3. Learner will write a report proving or disproving problem
being researched. :

k. Learners will compare and choosSe an appropriate title for
Speeches of John F. Kennedy, Martin Luther King and Chief Joseph.

Setting the Stage for Learning:

The teacher will use a patriotic song such as "Star Spangled

Banner" to help learners formulate the concept of patriotism or
pride in one's own heritage and respect for all American's heritages
regardless of race, color, or religion.

The learners will be given an opportunity to identify title of
song. After learners have identified the song as the national
anthem, the teacher will ask the following questions:

(When do we usually hear the national anthem?)

Possible responses:

~ before baseball games
- before important programs
(How do we feel when ve hear the national anthem?)

Possible responses:

- proud

~ respect

- happy
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The teacher will explain te learners that the national anthem is
a symbcl to the Amsrican reople vhich is honcred and respected.

(Are there any other symbols that Americans rsspect and honor?)

Transparencies will be used to aid learners.

Possible responses:
1. Flag
2. Patriotic songs
5. Statue of Liberty
4, Shield
5. Liberty Bell
6. Eagle’(natiopal bird)
7. Star
8. Red, white and blue
(Why are Americans proud ofbthese symbols?)

Possible responses:

- freedom of education, voting, religion, and'speech
- symbol of a better life

Do all Americans respect these. symbols? Have all Americans
enjoyed privileges and rights guaranteed by symbols of our country
such as freedom of religion, education, voting, housing, etc.?

(Some discussion should follow.)

The learners will be given an opportunity to view film, "Land of
Immigrants' which presents the story of the backgrounds of the
people who live in our United States. It stresses that the steady
flow of immigrants to our land has come mainly for reasons of
freedom and equality. The film relates that many immigrants have
tended to form communities of their own nationalities, but their
children are becoming more integrated with society as a whole.
The film will clarify that we are all American now, but our
ancestors were all immigrants; our celebrated traditions and
holidays are of "foreign origin'; the characteristics which

have made our people "different" are the characteristics which . ..
have made our country prosper and make it a good place to live.



After viewing film the learrers will be asked
following guestions in the following segue

(Yho is an immigrant?)

Possible responses:

~ one who settles in a new land
(From whzt continents have immigrants left to come to America?)

Possible responses:

1. Europe
2. Asia
3. Africa
L. etc.
Teacher should have world map for reference.
-~ If it is true that immigrants caﬁe here from so many different
countries, how did they find it possible to make America

into one great nation?

Possible responses:

worked together

fought together

- worshiped together

lived together

shared together
(How have immigrants shared with each other?)
Record on chart for future reference.

Possible responses:

1. customs and traditions’
2. songs
3. food

L. holidays
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Have all Americans sharec? Teacher will refer io picture representin
people of many nationalities. Have we included contributions of
all people who are represented in America?

Have Afro-Americans ard Indians centributed to our Society?

List any contributions learners might suggest. At this time
learners will discover key problem.

(How have Afro-Americans, Indians, or Orientals shared in
America?)

How could we find out?

Possible responses:

- boocks
- research
Teacher will explain inquiry approach to be used in unit. The
term research, copyright date, scientist, and sources will be
clarified at this time.
How are we to know the truth?
- research
What sources should we use in our research? Ilst on chart,
What sources do we have available in the classroom? IList on chart.

How did we know about other contributors?

Possible responses:

~ books

~ pictures

- films, filmstrips,
- holidays

~ television

~ newspaper

ERIC

Aruitoxt provided by Eic:
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VI,

VII,

P

information about contributions
o4 f other immigrants, then should
an find similar informaticn about Indians,
1

The tewclor szd fourth grade learrners will do research tegether

on e 1irgl day.. The teacher will read several sources showing
coﬁfiiuting information from, She Wanted to Read, They Showed the
Hay, aud Wrrd Pictures of Great Negrces, about Mary MciLeod's early
life. The teacher and learners will discuss copyright dates,
validity of author and relizble sources. The teacher and learner

"wWill w.e the following sources in research:

1. nﬁwsbaper

2. filmstrips

5. records

b, transparencies
5. . world. books

6. biogféphies

Dividing into Groups:

A. Learners may choose one of several books of their choice for
research. S

B. Learner groups may choose a contributor to research. -

Ccilecting‘bata:

The teacher and learners will decide how to report to the total
group and how to organize and record the data they find to make
it interesting and clear. Learner will be asked to take notes
throughout films and oral readings. '

FOURTH GRADE

Name of contributor being researched




VITI.

£
H
s
b
[}
n
[\
o
L1
0
8]

Sources use

Significant episodes in the contributor's life.

Early life

Young Adult

Later life

The ways the contributer sharsd in making America an interesting
and better place to live, °

Summary :

Children's reports are open to challenge by other learners. The
original hypothesis researched by each group should begin each
final report. Conclusions should be drawn in the light of the
avidence we have found,. leaving room for Tfurther exploration.

The comparison of Kennedy,. King, and. Joseph's speeches will be
used in culminating activity. 1In deciding on an appropriate title
for speeches, learners should come to the conclusions of the con-
cepts, freedom, respect, and equal oprortunity for all Americans.
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i. National symbols zni wzanings (Freedem and squal opporiunity for
all Arericans)

II. Immigration in America
l. Many Nationzlities
2. Problems of early immigrants

3. Circumstances for immigrants coming to America (Slavery and
Negro immigrants will be discussesd with learners.)

L. Foreign weys versus American ways.

IITI. Indepth study of one or several minority contributors' lives.
{Example: Mary McLecd Bethune)

A. EBarly Tife
1. Hardships of contributor's 1ife which were typical of many
black people of that time period such as slavery, absence

of education, poverty, etec,

2. Problems that Mary Bethune faced should be made relevant
to similar problems black people face today.

3. Stress especially to minority learners that although Mary
Bethune was raised in dire circumstances she was able to

achieve in America through hard work and determination.

B. Adulthood

l. Mary Bethune received help from many Americans regardless
of color in return helped people of all colors.

C. Later Life

1. ZEducator

2. Outstanding American
3. Advisor to President

L, Sfingarn medal




(Example: RBeniamin Barneker)

A. Zarly Life
l. Grardson of African Prince

2. Interested in education, stars and mathemstirs
B. Zdult Iife

l. Wrote an zlmanac

2. Printed antislavery material

3. Built first clock_in America

L. Helped design Wasﬁington, D. C.

5. Predicted solar eclipses and otin- vhencmena -, - Coons

Teacher will frequently refer :r nati CLoEvrnooig, Iieedsm,  ane
equal opportunity throughout i« .sea:uli.

ther pcusible contributors that could be usea in research:
1. Benjamin Ranneker
2. Crispus Attucks

5. Sojourner Truth

-~ Harriet Tubman

5. Frederick A. Douglass

6. Jan Ernst Matzeliger

7. Garrett A. Morgan

8. George Washington Carver

9. Daniel Hale Williams

10. Martin Luther King




Adams, Russell L., Sreat Negroes Pazi and Present, Afrc—American
Publisting Company.

Carruth, She Wanted tc zead.

Lerricotte, Werd Pictures of Qres* N-irooc.

Johnston, Together in America.

Richardson, Great American Negreoes,

Rcllins, They Showed the o

Stanek, Land of immigrar.. .

Stratton, Negroez Who Hely o -uill Li-rica.
MATERIALS

l. S.V.E. (Filzstrip) - "Mary MclLeod Betrune"
2. Records - "Mary Mcleod Bethune’

3. Films -"Land of Immigrants"
"I VWonder Why"

k. Transparencies - "National Symbols!'
"Important Episodes in Mary Bethune's Life!
"Important Episodes of Benjamin Banneker's LifaY

5. Tape -~ "Reading from Your Most Humble Servant!

6. S.V.E. Filmstrip ani record - "Benjamin Banneker"

7. Charts - Speeches of John F. Kennedy, Martin Luther King, and
Chief Joseph. :

ET:mg
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I. ¥hat is a Democracy?

II. Concepts: Fresdom and Equaliity

Generalization: A democracy is ¢vident when there is fresdorm:
freedom of inguiry, freedom of participation, freedom of opportunity.
A democracy is dependent upon the exercising of responsibility,
cooperative solutions to protlems, integrity, rationality, and the
development of an ability to cope with protlems.

Haterials:. Posters depicting aspects of a democracy - artifacts
and evidence.

Posters and pictures depicting poverty, discrimination and riots
related to race. ' :

-Posters. and pictures depicting black people in the military and
other facets of our life. - -

Posters and pictures of black and Indian contributions and status.
Posters, books, pictures which do not show the minority races.

Bulletin boards.

III. Behavioral Goals:

l. Given a set of:piétﬁfés, the Teédrrner will be able to point
out the things which symbolize America as a democracy:

a. Someone in a voting booth : :

b. Someone raising a flag - a class pledging the allegiance.
~ Co A soldier . :

de A civilian

2. The learners will be able to identify; three reasons which
refute the climate of our nation as truly democratic:

a. Voting rights; i.e., Mississippi, Alabama
. ‘b. Discriminatibn,vpoverty'(race), riots (causes)
c. Textbooks which have left minorities out

5. - The learners will be able to use scientific. methods of
collecting evidence and data in lisu of making judgements,
They will make use of books, excerpts of reading in newspapers,
magazines, records, tapes, films, filmstrips, etc., and record
their findings in an organized way; i.e.,

a. Histery - note the discrepancies, use for discussion
b. Biography
c. Current events
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Setting the Stage for Learrning - Pictures, books, films, and news
articles. (Save conflicting pictures until later - ones which
refute democracy.) (Pictures and stories - see Mater‘als section.)

Does a democracy permit people to express their views concerning
certain events? (Listen and record responses. )

Let's take a look at some pictures which show things which have
and are happening in our country.

Justifiable - (individual or group) - non-justifiable motives of
people involved in events. (News and pictures) Justifiable scenes

which include all races. Cne-sided views of people via news and

pictures.

Individual or group accomplishments - contributions of Afro-
Americans, Indians, orientals, etc. :

Pictures, news articles, books and magazines; all sides ~ all races.
Persconal experiences covering all races.,

Flctures, magazines, news articles and books; one sided.
Individual or group status in relation to society. .Perscnal

experiences of all sides and one side.

Points of Discussion:

Based on Pictures and News Staries

- Learners will be able to use informatisn from history, biography
and current events in order to develop sensitivity and awareness
of minority contributions and understanding of why minerities are
dissatisfied with their conditions. Learners may conclude that
riots, demonstrations, poverty and discriminatien ‘are a result
of a democracy which is not "truly" a democracy vwhen it comes te
a person's Eigg!'dr color.

. Learners will then be able to objectively restate and interpret
the problem in terms of its interrelationships to data collected;
i.e., is this a democracy for Negroes and Indians? .,

. Use new ¥nowledge and experiences to develop principle'. in the
solutions of Negro and Indian problems in our democracy.

. Learners should have experiences which will help them in the
altering of any negative racial attitudes. -
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. Learners should have developed a hunger for more realism in °
education. '

Identifying the Problems, or Setting the Stage for Learning:

. Which of these pictures or articles show signs of democracy at

work? Why? (Pictures, magazines, news bulletins . . .)

KBEY PROBLEM: Are thefé"aﬁj'picﬁdfcs or articles which show any-
thing other than what democracy rerresents?

Films, books, transparencies, and pictures. Which will refute

data that ocurs is a true democracy?

Answers should be accepted and recorded by a secretary. (Possible
responses.) :

KEY QUESTICN: [° 4 democracy is all of these tiings freedoms of
opportunity, speech, justice, etc., does everyone benefit from it?
Explain your answer, '

Is everyone contributing? Develop multi-racial examples of inventors,
scientists, politicians, etc.

Show Silver Burdett Pictures - American as "Apple pie", voting,
integrated schools, etc. : :

HYPOTHESIS: If it is true that we have a demoeracy, then what
things should we see?

(List all responses or assumptions on board or chart., Or have
class secretary record.) ' .

All Americans in our democracy have the benefits of our‘déhdc}acy

For example:

1. Right to vote. (If they meet the qualifications ef the nation's
constitution. No American citizens are deliberately barred
from voting.) :
o Freedom of speech.
« Equal opportunity - education, occupational, recreational
- - They are recipients of justice.
« All citizens receive equal protection from the law, ctc.

vy W o

Note to the Teacher: May possibly see the value in gui@ingbym
responses and keeping.the focus within the realms of "the unit -
via media, reading, news, pictures, etc. :
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VI.

Establishing Criteria for Use of Data:

Fow are we going to decide if our demecracy is a "true'" one? Do
we know what to believe? (From comparing pros and cons presented
by the pictures depicting "democracy'.

Note: Teacher brings in materials.
Class makes charts. '
- Teacher could- show samples of pro and con.

Criteria
Democracy : Non-Democracy
l. A variety of races of 1. Picture of a Poll Tax article.
people attending a .
meeting at city hall.
2. A variety of races of men | 2. '"White Only" signs.

building a bridge.

Children find the information - Charts. (Books - old and new
which may tell conflicting stories about the samé ‘eévént, )

Have children suggest other criteria.

Sources: - (Especially newspaper articles, magazine articles)

Time of incident (the name of the reporter, writer, or historian).

. Geographical position of reporter, in relation to the incident.

Validity of the source. . . .
Comparisons in other news media of the same incidents.

Adequacy of reporters research in relation to cohpléiify;ﬁf the
problems. The reporters or historians background information
on the story or articles.

. Criteria is "open-ended."

Dividing Into Groups - Based on Hypothesis: .
If it is true that we have a democracy, then we should see:
Group designations may vary from class to class.

A Democracy Has:

Group A: Freedom of Education Group B: Righ% to Vote
Group C: Freedom of Oppor- Group D: 1Indian and Black
tunity. . contributors who have earned

respect for their race,™
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Data will be available for each group. Or entire class may study
data for several hypothesis.

Note: ZBach group will find informaticn which supports or refutes
their topic; i.e., deces our democracy show Freedom of Education
for everyone? Group A will answer Yes or No and support with
their findings through sources and data used.

VII. Collecting Data: Chairman will help the group decide how to
- report to the total group.

How to organize ‘and reword data in order to make it clear and useful.
Possibility of setting up sub-hypothesis for further research.

Bring out vast sources of materials nere: (Group into useful
segments for the group's uss.)

" - rHews clippings E magazines
" books bibliographies
films filmstrips

VIII. Summary of Data:

Group reports - chairman will act as introducer and see that his
group proves or helps disprove the hypothesis and the subject of
resea: "n. ' :

forms -~ can be developed by classroom *teacher
debates - oral '
news reports or T.V.

Role-playing

Tape recorder - for reinforcement of learning and retaining accuracy
of findings in the future - may also be used for skill-building.

Question and Answer Session

Restate the hypothesis - see if our information and report relate
to the hypothesis.

Restate hypothesis and review assumptions.
IX. Evaluation:
Were our group reports objective?
Did we have sufficient evidence? '
Does the class feel that we are ready tc make a judgement on our
hypothesis? -
DO WE HAVE A TRUE NEMOCRAGY IN AMERICA?

Discussion and "conclusion''.
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Find a picture, statement, or letter to zditor which refutes our
"conclusion'. Is a true democracy idealistic . . . Or can we
really ever expect to have a true democracy? How do you feel wo
may come cleser to approaching a true democracy? However, this
picture, statement cr letter is ounly one case. Our amount of data
should support cur conclusions.

X. Leaving the Unit Open-Ended
Should we all, as citizens strive to attain a truer democracy?
L B T O T T T S
Democracy
Government by the people directly or through representatives;
a country, etc., with such government. Equality of rights,
opportunity, and treatment.
S5CG:mg
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WE ARE AMERICANS TOO!

At Valley Forge we must admit

With Washington we did our bit;

In Eighteen Twelve we did our share
With Andrew Jackson, we were there.

Again in BEighteen Sixty Five

We helped the nation to survive.

Tho Lincoln said, '"All should be free"
~ We helped to earn our liberty.

In Eighteen Ninety-Eight we still
Had work to do at San Juan Hill

We more than made our presence felt
To dear old Teddy Roosevelt.

And then came Nineteen Seventeen
Again they saw us on the scene,
Among the first to cross the sea
To battle for Democracy. ;
We love the soul and heart of it:

Cur country which to us is best

And that means every part of it

The North, the South, the East and West.

At home there is no place for hate,
Division or disloyalty:

All that we have we dedicate

To unity and harmony.

When given any kind of chance

We've made the grade and shown advance
In business, science, letters, art
We've played a most Surprising part.

In ring, on cinder path and field
True sportsmanship we have revealed.
And for all opportunity.

We're grateful to Democracy .

Andrew Razaf
"In every war the citizen's responsibility to defend his country -~

with his life, if necessary - has been demanded of the Negro American.
He has never failed his country."

-

Ref: Negro History and Culture: Selected Material For Use With Children
Edited by Helen A. Archibald, pp. 53-54,




"Let us admit at once.that history is neither scientific nor
mechanical, that the historian is human and therefore fallible, and
that the ideal history, completely objective and dispassionate, is an
illusion. There is bias in the choice of a subject, bias in the
selection of material, bias in its crganization and presentation, and
inevitably, bias in its interpretation. Consciously, or unconsciously,
all historians are biased: They are creatures of their time, their
race, their faith, their class, their country—creatures; and even
prisoners."”

THE NATURE AND STUDY OF HISTORY
by Henry Steele Commager



FOREWORD

The most effective teaching methods include varying degrees of
flexibility. Therefore, this micro-unit in minority contributions
takes on expandable qualities in order to embrace the needs of the
teachers and the pupils who use it. It is a subject which deals with
both the past and the present and can be effective in social studies
and help to make life itself more meaningful to all concerred.

This unit is expandable in this practical sense: Fach set of
contributors can be enlarged by the addition of other past or present-
day Afro-America.. or Indian contributors to society. It is expandable
in that each person can be the focal point for an entire unit of study.
The teacher and the pupils can make usc of the many available sources
and place new~found information inte logical places within the class
texts. A natural result of this will be an enlargement of our view-
points and an increase in our knowledge and respect for those minority
participants who have helped to build America.

The classroom teacher and her pupils may have many other ideas
as to how to expand this micro-unit. These ideas should be tried.
This kind of study can be very exciting and profitable. Each child
and each teacher can be motivated into finding out more on his own,
If this can be done and learnings are shared with classmates and
colleagues, teachers and children will become more self-sufficient and
richer for their efforts to get a less biased story of our country.

;
7
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Micro-unit title: Afro-American Contributors

Concept: Contributors to civilization have been and are multi-
racial.

GeneralizatioQ: People of all races, religions and cultures have
contributed to the cultural heritage. Modern society owes a debt
to cultural inventors and heroces of other times and places.

Behavioral Goals:

A. The learner will be able to determine, from a set of references,
that minority contitibutors have been omitted from our history
and textbooks.

B. The learner will be able to identify at least (one during the
demonstration) three of a set of Afro-American (or Indian)

contributors and tell something about each one through a
report, drawings or writings.

C. The learner will £ill out a brief form on one or more of the
contributors in his set. He will use this as part of his
individual or group report.

D. The learner will be able to complete a picture booklet on

Afro-American contributors,

Setting the Stage for Learning

"Today, we're going. to study in a new. way. First of - all, we will
play a game of riddles. : o e
And then, we're going to do some RESFARCH. Does anyone know how~
to do research or . . . What is the meaning of the word RESEARCH?
Has anyone ever read Mr. Fixit's column in the newspaper? Do you
think these people would have to write to him if they knew how to
do their own research? (Obtain a copy of this news column.)

Show a few pictures of Afro-American (or Indian) contributors.
Discuss them and something about their lives, especially their
accomplishments. Note some of the Caucasian contributors who

lived within the same time veriocd, or who worked on some of tke
same kinds of things. Discuss, fer example: Lewis Latimer - Afrc-
American, Thomas Edison - Caucasian. They were associates in the
work on electricity. (See the story of Lewis Latimer.)

Harriet Tubman - Afro-American, William L. Garrison - Caucasian.
She was the leader of the Underground Railroad. He was an under-
cover agent, an ardent Abolitionist, just as she was."
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Setting the Stage for Lea:ning {continued)

Each child will be given an answer dial and a score sheet. Pictures
of Afro-American contributors will be flashed on the screen from an
overhead projector. We will play . . .

A Game of Riddles
(Remind pupils to dial their answers)

l. This is a man, he was a famous explorer during the fifteenth
century. He was given credit for the discovery of America . . ,
Who was he?

Turn on‘the overhead and reveal a picture of Christopher
Columbus. (Note: For expansion of this unit in another
direction, at a later date children may be confronted with
information on the story of Leif Erickson and on the theory

of African explorers who may have discovered America,)

2. He was born in Virginia and was supposed to have cut down
a cherry tree. He was the first president of the United States,
Who was he?
Display a picture of George Washingten.

3. This man founded a hospital in Chicago. He was the firsg
person to perform open heart surgery. ‘- Who was he?

Display a picture of Daniel Hale Williams. Ask - Do you think
heart surgery is important? Why or why not? :

L. This was a woman. She was an Abolitionist during the slave
period. (Define abolitionist). She led hundreds of slaves
to freedom through the Underground Railroad? Who was she?
Display a picture of Harriet Tubman.

5. This man set up the first blood banks. He was responsible
for the founding of blood plasma and for developing the
techniques of blood transfusions. Who was he?

Display a picture of Dr, Charles Drew,

Did you get all of the answers to the riddles correct? Whaf was your
Gecore? Record your score and save it for future use.

Upon completing the research on the individual contributors in the sets
in. this unit . . . the children and the teacher may benefit from playing
another game of riddles. The overhead makes the game more interesting
in that it is not turned on until all of the guesses have been made.

Similar suspense can be built into the game by holding the picture
behind one's back.




qu tuestions

Is it true that many members of the White or Caucasian race have
contributed to our society?

Have Afro-Américans or (Indians) contributed to our civilization?
(More pictures of minority contributors may be shown at this point.)

(Getting the hypothescs from the children.) (Have someone record these
responses., ) '

If it is true then, that Afro-Americans have contributed to our civili-
zation. We could expect that . . .

(Possible responses from which the hypotheses may come.)
- They would be included in all of our history books, readers, stories,
historical films, etc. That they would be shown in their Htrue!

lights.

o They would be allowed equal opportunity and represertation in
government, voting, housing, education, business, etec.

"~ o They would be recognized and respected as individuals and as a
race of people worthy of complete freedom and justice.

- Other races would come to understand why Afro-Americans are dis-
satisfied with their present status.

. We would have known the answers to the riddles on Afrc-American
contributors,

V. Establishing Criteria for the Use of Data

"I have something to read to you about Thomas Edison and his in-
ventions." (Read from one of the fifth grade texts; i.e., The
Story of Our Country.)

"Now I'd like to read this account of the inventions of Lewis
Howard Latimer, an Afro-American individual who lived within the
Same time period that Thomas Edison and Alexander Graham Bell
lived." (Read pp. 289-290 of Eyewitness: The Negro in American
History, by William L. Katz.)

We have shown contrasting rictures or recad contrasting passages
about the participation of Negroes in the development of our civili-
zation. During the¢ expansion of the unit the teacher may involve
the class in comparing. the copyright dates of sources. They may
note that many of the newer materials do menticn something of



the contrivutions of winorities, Many of the old materials com-
pletely ignore minority contributicns, or if they mention them,
the statements may be too brief, slanted or cven ridiculing. The
children should be able to see the many different interprotations
of one event or accomplishment. It may be possible to develop
that history is writtcn to "fit" the times. Children may do fur-
ther research on their own.

ot s v

e

How do we know what to believe about Thomas Edison now?
How do we know. what tc belicve about Lewis Latimer? What do you think

we ought to do? Do ycu think there are more Afro-American contributors
that we can find out about? '

(Possible response: Maybe we should do some research. )

What sources of information do we have? Have a variety of materials
in view: Books, films, filmstrips, records, pictures, etc.

Make a list of the aveailable criteria, get other criteria from pupils
(suggestions) leave this list open for future additions.

———

Should Qe divide ourselves into groups? (Sometimes it may prove fea-
sible to work individually according to individual interests.)

Could we study and .research about past and prescnt contributors and
group themselves according to this? (This is a possibility when deing
further work on this unit . . . See the following suggestions.)

VI. Dividing into Groups: Suggestions A or B

BLACK OR AFRO-AMERICAN
CONTRIBUTORS
IN

A. ) THE PAST THE PRESENT

B. According toe the Scts of Contributors
Set A-Inventors, Set B-Explorers, Founders, Organizasrs, Set Q-
Revolutionists, Abolitionists, Civil Rights Leaders, etc.

(Several sets have been prepared for fhis micro-unit. It is a
challenge for pupils and teachers to add other contributors to

each set and to rescarch and complete forms on cach person in the
sets.)

(Can devote one day to developing research skills. Use one
contributor, )




O

If there are thirty children in the class and there are ten scis
of Afro-American or Indian contributors, there would be ten groups
of three children each to do the research on szach se¢t. The group
leaders may assign one person to each child and see that cach child -
has a form to fill out on his person. If there is ample time, -ach
member of the group will be cxpected to complete the finding of in-
formation on each of the members in his set. He should list his
sources of information. (For this demonstration, each child will
be responsible fer finding information on one persor and giving a
report on him.)

The children may sign up on shects for the sets they want to ex-
plore. Several shecets may be distributed. Or a roll-call may
suffice.

Are we ready for our research nevw? Let's quickly review some of the
things we want to be sure and do as we go through our materials:

1.

Write down the thingé you think are important as you read, listen
to records, or view films, or filmstrips. Or you may draw pictures
¢r things you think are important.

Ask questions whenever you necd to.

Use this form, for gathering your information and for you report
on the Afro-American contributor(s) you have chosen. (Sec the

v formi) oo

"Use' the source sheét for materials which will help you find your

information quickly.

Be sure and make a note of Other places wherc you find information
on the people in your set.

Try to think of places where the people in your sect may beclong in
your social studies tooks.

Distribute or let the pupils select the following or similar criteria:

l. Pictures and biographical sketches of Afro-American heroes of
the past and present.

2. Magazine and newspaper articles about current accomplishments
of Negroes on the local, state and national levels of our
country and abroad. - o o ‘

'30_ Books which include the Afro-American in his proper perspective

(some.books which do not for comparison and the development of
critical thinking).



k. Audio-visual aids of all kinds, including tapes, filmgtrips,
s 12
records, coverhead projectors, etc.
5. Artifacts produccd by minority cultures (if available),

An abundance of criteria can be collected for the purposes of oxpanding
this unit.

Vii, collecting Information or Data:

(Select group leaders. FEach group will decide their methods for
viganizing, recording and reporting data,)

If the teacher wishes to have her class uge the Past and Present
grouping she might use the fellowing suggestions:

Suggestions for group rcsearch: TIdeas for expansion ar¢ inherent in
these suggestions,

Past

e a o

Abolitionists . . . This group might find the many men and women who
fought against slavery.

Contributors (Inventors, etc.). . » . This group may construct
’ their own history books. They may also fing specific
places in their class texts which omit Afyo-
Americans. They may add these persons in their
ovn books. (They may use fly-sheets.)

Statesmen . . . This group may make up a booklet about the
participation of black people in the periog after
Reconstruction and also those who participated in
the various wars. :

Rggsent

Abolitionists . . . 'This group may make a scrapbook of current persons
who are involved in the civil rights struggles.

Contributors (Inventors, ctc.) . « . This group might draw
portraits and write biographical captions, They
may work on calendars which pinpoint birthgates
and accomplishments of Afro-Americans.

Statesmen . . . This group may depict recently elected black people
and something of their lives.  They may also find
information about Negro soldiers who are participating
in the military in this country.

For demonstration purposes, we will work with sets of contributors without
breaking them up into the past and present.
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Sets of Contributors

1. Each person or group will have a sct of Afro-American contributors.
He has, in addition, a sheet with a sentence or two about his
contributor and a list of sources, including page numbers, where
he can get more information abvout his contributor. There is also,
a form for recording any information he may find and for use during
his report on his findings. More forms may be obtaincd as neceded.

2. If the child can locate a picturc of his contribulor, he is to
draw a picture 2t the top of his source sheet. This may be us
as a cover for his rcport forms.

3. If pupils do not complete the rescarch on the memhers in their scts,
this is perfect motivation for carrying on the unit and expanding
it after the dcmonstration is over.

L. TFrom time to time the demonstration teacher will send out biblio-
graphies, additiohal data, and other ideas for expanding the unit,
If the classroom teacher wishes additional information. She may,
"of course contact the Task Force member at the office.

A Brief Qutline of Conten@

(This is included as another point of eXpansion for this unit. Ad-
ditional data and bibliographics will be available.) '

I. Africa: The Birthplace of Civilization

A. The CONTRIBUTIONS of groups of black. people in the carly his-
tory of the world; i.e.: :

The first pottery

The first smelting of iron

The first construction of tools .

The first smallpox vaccination

The building of the pyramids

The building and the administration of great universitics
The organization of great leadcrship in government, military
and social life ‘

The development of great cultures (art, music, religion,
etco.)

o o a

o ~JO0V\ FWwWio
2

B. The CONTRIBUTIONS of individual black people in the early his-
tory of the world; i.e.: ' '

1. Emperors, pharoahs, queens
2. Artists, musicians, sculpturors, poets
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A Brief Qutline of Content (continued)

- —————

5. Military generals, heroes
L. Scholars

C. The contributions of the lani of Africa itself.

1. TIts human sucrifice into slavery for the development of
America and scme parts of Burops
2. Its raw materials

IT. Early American History . . . The Emergirg of the "Negro" . . .
the heroes of that time period.

A. The Slave Trade

B. The perpetuation ~f the conditions of slavery

C. The people who fought for the end of slavery (especially the
Afro-Americans)

Do The Afro-American contributors of *his time period

ITI. Today's Negroes' Struggles for Freedom
Ao The mood of the groups (If they vary. . . how they vary)
B. 1Individuals who contributed to the cause nf Civil Rights and.
to the life of this nation in other ways
C. The relationship of current minority struggles for .freedom to
the struggles of minorities, particularly, the Negro, of the
past :

Questions surrounding the facts in the information available on this
subject, may be devised to fit the needs of a particular group of
children. These and other guestions may serve to help everycne view
inority people in a more pcsitive way.

A time allowance should be set for reviewing data. When the iime is
up, class members may be called to order and prepare for their reports.

VIII.  Summary of Data
Group (or individual) reports:

Fach report should go back to our original hypothesis . . .

For example:

Cne group may begin this way o o o"Our group was working on Set A,
Afro-American Inventors, We found that George Washington Carver
was . o .

Another group may begin: OQur group believes, based on available—. ...
data and outside research, that Afro-Americans hgzg_contributgd
ruch to our civilization . . '

s
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A Brief Outline of ngtent.jgggp}nueql

Another group may choose to focus their rerort on African history
and contributions ., . .

Another grouv may choecse to bring out some modern da;y problems and
relate them to history. (An idea for expansion.)

One person may begin. . . We were seeking to find informaticn
which supports the inclusion of Afro-Americans in their proper
rerspectives in our history tooks, stories, films, etc. We have
found . . .

(There are mzny other possibilities and procedures for summarizing

data. The procedure during the demonstration will focus on the
report form and on specific Afro-American contributors.)

A Game of Rid@lgg

After reports have been given or after the.classroom teachers and
the pupils have involved themselves in expanding their knowledge
of Afro-~American contributors, another game of riddles can be
.played. The children will enjoy making up their own riddles about
each person in their set. They may exchange sets or group reports
for study purposes before the game. Scores should be kept and
compared with the score from the demonstration sessions,

1. This.was a man. He was the first to die in the Boston Massacre.
At one time he was a slave and then a sailor. Who was he?
Crispus Attucks . . . show a picture.

2. He founded the hospital in Chicago whichk is named Provident,
her performed the first successful open heart surgery? Who
was he? Dr. Daniel Hale Williams . . . show a picture.

3. This man verbally fought against slavery and accomplished
many things for his people. He traveled abroad in search of
support of his fight against slavery. This man nad to teach
himself to read. Who was he? Frederick Douglass . . . show
a picture, '

(The game can he as long or as short as the classroom teacher wishes.,)

IX. Evaluation

Was it’generally known that Afro-Americans contributed to civili-
zation? BExplain your answer.

Have we done enought research to prove that black people have con-
tributed to our cultural heritage? Explain.




Is there proof that Negroes have always f
fought against it from the beginning of ¢

- Are our scurces reliable?

What are some other things we can do in order to increase our
knowledge of the cortributions of minerity groups?

—aa

"I have a passage to read to you from a history book which is being
used in our school system." Read the foliowing passage from The Story
of Our Country, by Clarence L. Ver Steeg, p. 154,

é_Fight‘Took Place in Boston

One day'in March, 1770, a big crowd of colonists gathered arcund
several .soldiers on.one of the main streets of Boston. The colonists
began shouting and throwing snowballs at the soldiers, and then at-
tacked them. The soldiers fired into the crowd, killing five people,
One of the dead was Crispus Attucks, a leader of the crowd., Attucks
was a Negro who escaped from slavery and had become a sailor.

"Has our research and study been a waste of time: Here is a book which
DOES include an Afro-American contributor.!

(It is hoped that the children will note that this is just ONE example
and that most of our textbooks have omitted or have been negatively
biased toward the Afro-American. Our data has given us information
that has not been generally available in classroom textbooks, the Afro-
American has bee omitted.)

'"What can we say 1s the responsibility of all people in the light of the
work we have done?i

(Possible responises . . . which may reflect on the hypotheses:)

» Our books and other materials should irclude Afro-American people
in the story of America.

o Credit should be given to Afro-Americans and other minorities
who have contributed to the civilization of th2 world.

o All minority people should have full citizenship rights . . . they
and their forefathersfhave fought and died for it,

« Teachers and students should conduct individual and group research
adventures in quest of a "truer" and more unbiased picture of the
history of America.

o We should all come to regard all pecple as unigue individuals who

4 otmnt N s s dma e un v i, 00

are capable of contributing to the advancement of civilization.



(These and/or similar responses may
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come Iorwa.da out of the cla

They may t= recorded and used for further studies.)

Consider these Afro-Americar contributors for ihe expansion of ;.

micro-unit.

Lewis Létimer
Andrew J. Beard
Paul Johnson

Ernest Everett Just

Elijay McCoy
Robert Pelham

Granville T. Woods

Norbert Rillieux
Robert Abbott
Marian Anderson
Paul Cuffe

Percy Julian

W. C. Handy
Lester Granger
Thurgood Marshall
Benjamin E. Mays
Jesse Owens
Sidney Poitier
Jackie Robinson
Paul Robeson
Robert L. Vann
Charles Young
Augustus Tolton
Constance -Metley-
Gwer »lyn Brooks

Sources:

LPL Progress of the Afro- Amerlcan

oy John J. Patr1c<

Zhe American Negro: A History in
Biography and DI ~tures

by Norman McRae and Jerry Blocker

Great Negroes Past dand Present
by Ruaser L. Adams -

Eyvewitness: The Negro in Americaﬁ
History I
by Wllllam L. Katz

The Internatlonal Library of Negro

Life and Hlstory

NOue'
There are many other sources and many
other individuals teo use and find 1n—

formation.

* ok ok K ok Kk ok ok ¥ ok ¥ * X

"A day will come when beings who are now
latent in our thoughts and hidden in eur
loins shall stand upon this earth as one
stands upon a footstool, and shall laugh

and reach out their

hands amid the stars."

The Nature and the Study of History

—



O

ERIC

Aruitoxt provided by Eic:

FAMOUS AFRO-AVERICAN CONTRIEUTCRS

JAN BATZELISER, (1852-1882). In 187 Jan Matzeliger -came to Lynn,
Massachusetts, from Dutch Gulana. He was destinsd to make important
contributions to the shee industry. Matzeliger discovered that the
lasting procesz was the bottleneck in the manufacture of shoos;
Lasting is the step in vhich the top of the shoe is attached to the
bottom. It rad to be done by hand. Veteran shoemakers sais it wa
impossible to make a machine which could do the Job.  Secretly,
Matzeliger began vorking on the preoblem, and in 1885 he received a
patent for the first lasting machine. Unfortunately, he never reaped
the benefits of his invention, because he died six years later.

BENJAMIN BANNEKER, (1731-1806). Benjamin Banneker, like Benjamin
Franklin, was well known for his almanac. Banneker's annual almanac

was read by many important men of his day. Banneker was an astronomer,
a mathematician, a Surveyor, and a mechanical genius. Probably his
greatest honor was being appointed to the commission which defined the
boundaries of Washingtor, D. C., and Created & strest plan for the citye
Possibly his greatest idea was the suggestion in his 1793 almanac that
the United States create a Scerctary of Pcace who would "promote and
preserve pervetual poace in our country.'" This suggestion, however,

wds never acted upone

DANIEL HALE WILLIAMS, (1856-19%1). In 1893 Dani:l Hale Williams won
national acclaim as the first ioctor to operate successfully on the
human heart, However, his other accomplishments, whilc not as spectacular,
were just as important. Dr. Williams graduated from Northwestern
University's Mcdical School in 1883, His concorn over the difficulty
Negro doctors had in obtaining interships and the inability of Negro
women to obtain nurse's training helped to spark his efforts to found
Provident Hospital in Chicago. This hospital was the first training
school for Negro nirsss in Arcrica. " Later Dr. William's cstablisheq
another nursing school at Frcedmen's Hospital in Washington, D. C.,
where he served as surgeon in chief,

CHARLES IREW, (1904—1950)° Charles Drew was an outstanding scrwviar and
athldte. While at Amherst College he was a star halfback and captain

of the track tcam, After he became a doctor, he did rescarch on the
properties of blood. ‘From this research, his ideas of banked blood and

the use of blood plasma werc born. The British Army asked him to cstablish
one for the United States government and the Red Cross. The usc of

blood plasma saveg mény lives during World War II. There is a tragic

irony in the story of Dr. Drew. In 1950 this piloneer in blood-plasma
research died from injuries reccived in an automobilc accident. He had
lain unattendegd too long and died from loss of blood.
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GARRET A MCORZAN, (1877-13983).. Garrct raris,
Kentucky. However, he spent rractically all his I1ifc in Clev:ilani,
g an adjunct
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Ohio. His first inventinn was T to the scwing macninc. Thie
he sold for $150. Encouraged with this he Magan 2xporimenting alseo

i » £
other lings end camc up with a Gas Mask. Tiis mask wes uscd in World
War I. Ee often tock on the character of =i Indian Chicf in order to
get rid of some of his inventions. In 1924 n:o invontod the first
electric stop light sigral, the rights to which he sold for $40,000.
He established "The Cleveland Call," in the 20's. He alse was in the
cosmetic and other business ficlds.

JOSEPH BLAIR, (190k- ?). Joscph Blair was born in Augusta, Georgia-
His schooling ended with two ycars of college. Being of an inventive
turn of mind, he became intcrosted in acro-dynamics. When only 24
-years of age he sent plars to the government in 1928 for two stage
rockets. Plans werc laughed at as fantastic ang impossible. Thirty
years later Blair was called to Washington by the BEig Brass to tecll
them why it was impc ~ible for them to get rockots off the ground
successfully. Blai: .cctured to them for three days. From this point
on Rocketry became a success. Three of his inventions were taken by
the Navy, and marked '"Top Sccret". In addition to patents on mousc
traps, submersible submaring capable of making 80 milcs an hour bencath
the water. Hc developed the imepller for the, p-47, thc governments
long-distance fighter bomber. FHe also makes these supcrchargers for
high-powered racing boats.

Make a big chart of these¢ and other people on. a scroll with a little
something about ecach onc underncath a picturc. Ask which ones sound
interesting to you? List them - fird as much information about cach
one that you can. Fill out a form on each person.

REFERENCE: The American Negro; A History in Bicgraphy and Picturcs,
by Norman McRac and Jerry Blocker, illustratogd by Carl Ownes, Impact
Enterprises, Inc., 1955.
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IDEAS IOR ZYPANDING THE EXPANDABLE MICRO-UNIT:
AFRO-AMERICAN CONTRIBUTORS

Saundrah Clark Grevious

Minneapolic Public 3chools

Task Force on Minority Cultures
Spring, 1969

C, Skjervold, Project Administrator




A NOTE TO THE TEACEER CONIEZRNING UNIT EZXPANSION

I.

II.

III.

The Contributions of the Hegro in Amsrica

Making use of all of the 8ets contained in the basic unit - Afro-
American Contributors:

Set A - Inventors

Set B - Founders and Organicers

Set C - Revolutionists, Abolitionists and Civil Rights Leaders
Set D - TPoliticians and Statesmen :

Set E - Education

S5et F - Music, Theater, Literature, and Art

Set G - Sports (to be compiled by teacher and rupils)

Set H -~ Religion

‘Set I - Military (information included)

Incomplete Picture Books of Afro-American Contributors (Children
are to find information and complete the book. It is hoped that
they will find more contributors and add to their booklets.

Suggestions for Integrating Minority Contributions into the
(lass Textbook '

Ref: The Story of Our Country by Clarenpe L. Ver Steeg

‘Exploring The Regions of the United States, by Gross, Follett,
Gabler, Burton, Ahlachmede

(These are not cited as "poor' texts, but they are merely
used. as examples for depicting and filling in '"gaps'". It
is not our purpose to give a complete list of places to
add Afro-American contributors, but rather, to give the
teacher an idea as tc how placing minority contributors

i

into a chapter, may be accomplished.)
The Contributors of Africa
GCample pictures with captions
An outline and bibliugraphy of information

Try to obtain a copy of: '"An Introduction of African and Afro-
American Histery,' by Milton D. Wiliiams., '

Other ideas may come from teachers and pupils.

he Once Ypen A Time Rtory of the Negro America" by BEdyth H. Ingrahanm
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LORTATITY sl il rerny Earsents > MITTIITNY TTRTM Ty \ToT T
A NOTE TO TEp TEACHZR CONJIERNING UNIT SXPANSIO

Toe viea - 7 of minority contributions inio the socizl studies
curriculum . sreat, oul basically, uncomplicated challenge to the
classroom tew® =-~. In that the tesacher is already familiar with tne
basic-textbook, thers is just the need for her to pecome more familiar
with minority (Afro-imerican znd Indian) nistory and cultirs. Upon
increasing her general xznowl=Gge about minerity contributions, the
classroow teacher will find that certain periisons of fne story of
America are slanted or viasd \See quotation in the unit ty Commager.)

i . e
The story or stories tolid in many oI our tocks are sianted at the exyense
of the mirority individuais. There are, cbviously, many 'heles" which
can be filled in with the contribution of cne or moré minority perscns.

Some of the materials provided in this micro-unit of Afro-American
contributors have been, PURPOSELY, left incomplete. This is a challenge
to both the teacher and the pupils to continue their research after the

al

. Task Force work has been begun. For example, Sets G and T are not

complete at the time of the Jemcnstration. (Neither are the other sets
in view cf the many people who could be added o them.) It is up te
the teachers and the pupils to compile the contributors who would fit
into these sets. 3et G is concerrning Sports. Set I is concerning
Military. (Some information for thiz set is provid.d.)

For each of these sets and all other sets irvolved in this unit,

the teacher is asked to find and pin-point sections in “er social

studies texts which do not have these contributors in t-iem. (Pupils
have been asked to do this, too.) The information on the source sheets,
the children's booklets and sources brought in by the Task For-e member
are only a beginning., Teacher and pupils can compile other 5. - -es

and informatiorn for inserting (methods to be devised by the cl-.. and
the teacher) into the proper places in the basic texts.

It is suggested that the sets involved in this unit Ye studied
and enlarged. It is further suggested that Caucasian people whose
lives may closely parallel or touch that of an Afro-Americim centributor
be cited. In many instances, it has turned out that the Afro-American
was a prominent figure in the events of that period. In addition,
there may be substantial evidence that the minority contributor was
responsible for the many original ideas wrich resulted in successful
and valuable inventions and contributions.

The story of Lewis Latimer is an example of the above. (See
Eyewitnes:: The Negro in American History, by William Xatz.) Lewis

Latimer was an associate of Thomas Edison, his invention of the
incandescent light was directly responsible for the success which
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his associate experienced. Lewis Latimer alsc dre ur the first rians
Tor the telrvhone which Alexarder Graham Bell nasz heen given ccrplete

credit for. Wherever there aras storiss of the works of Thomas Ediscn

end Alexander Graham Bell, Lewis Latimer snould be an integral part cf
the story. Ispecially since ne drew ur many ci the origiral plaus for
Ddiscn's inventions.

Joseph Blair, designer of sp ts, 1s ancther Black American
Who nas not bsen given credit for his esforts, He has been, in fact
completely ignored. This marn sent pians to the government for stage
rockets. His plans were laugned at., Thirty years later he was called
to explain to the "Big Brass" why they
the ground. After his lectures and hi
was successful.



O

ERIC

Aruitoxt provided by Eic:

Trere is so much to write atout
In the Negro race

On each page of ristory

Glows a dusky face.

Ancient Fharaohs ceme to mind
Avwzy vack in B. C.

Ethiopia's jewel:d rand

Writes a scroll for me.

It was a black man vore the Cross
For Cnrist at Calvary.

Trere is so much to write about
In the Negro race.

Though now of Ghana's Enpire
There remains no trace,

Once Africa's rreat cultures
Lighted Eurcpe's dark

As Mandingo and Songhay

Cradled learning's ark

Before the Moors crossed into Spain
There is so mucn to write about
Tc leave their mark.

In the Negro race.

E're the ships of slavery sailed
The seas of dark disgrace,

Once Antar added

Winged words of poetry's lore

And Juan Latino searched

The Medieval heart's deep core—
All this before black men i: chains
At Jamestown were put ashore.
There is so much to write about
In the Negro race,

So many thrilling stories

Time cannot 2rase;

Crispus Attuck's blow for freedom,
Denmark Vesey's, too.

Sojourner Truth, Fred Douglass,
And the herces John Brown knew—
Before the Union Armies gave
Black men proud uniforms of blu@°
186%—Emancipation!

The Negro race v

Segan its mighty struggle
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All the sadness and the humor
O0f the Negro race.
To the words of colored Congressmen
The ialls on Congress rang.
Handy wrots the blues.
Wwilliams and Walker sang,
Still on southern trees today
Dark bedies hang.
The story is one of struggle
Tor the Negro race—
But in spite of all the lynch repes,
We've marched to take our places
Woodson, Negro Eistory Week,
PuBois, Johnson, Crew,
Cullen, Maynor, Bunche,
The cultural record grew.
Bdith Sampson went around the world
To tell the nations what she knew——
And Josephine . came home from France
To claim an egual chance
Through song and dance.
There is 50 much to write about
To sing about, to shout about
In the Negro racel
Cn each page of history
America sees my face—
Cn each page of history
We leave & shining trace—
On each page of history
My race:
My race!
My race!

—LANGSTON HUGHES
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in ne zhip Ninc, came
with Columbus in 1492 to di ¢ca. He carrisd Columbus tack
e

to 8pairn to recsiv

In 1513, Huff
and helped to chop the
of Panama to discove

0 de Alamc and 30 other Africans came with Ralbea,
way through the tropical jungles of the Isthmus
Liie Paciiie Qcean.

Leon in search for the Fountain of
came with Menendez at the founding

ican in the Hernando Cortez expedi-
y planted the first wheat on tre

Africans came wiih Ponce 4
Youth in Florida. Other Afric
of St. Augustine ir i565. .An

e
an
Af
tion as he invaded Mexico in 151
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~mainland of the New World.

Africans accompanied Spanish Explorer Ayllon up the Florida
Perinsula into Virginia and helped to establish the town, San Miguel
- “
near the present-day Jamestown.

Estevanico became famous as he explored and opened the way for
Spanish setilement in what is now Arizona and New Mexico.

Africans accompanied the French into Canada, along the Great Lakes,
and down the lMississippi.

One cf the most noteworthy early pineers, scout and fournders was
Jean Baytiste Pointe Du Sable from Haiti, who spoke French, Spanish,
English and several Indian dialects. In 1779, he built a lucrative
for industry in the Northwest Territory. He founded on Lake Michigan
at the mouth of the Chicago River the first permanent household that
led to the City of Chicago.

As European settlers came to ‘i< - Iand to seek religious and
political Frecdom, so did many ¢. . Negro families seek the frontier,
a place apart from yprejudice, where a man proved himself by showing
he could survive the haraships of Frontier living.

George Rush, =zn explorer, adventurer, frontiersman, in 1820,
traveled to the Pacific Ocean north of the Cclumbia River. He
returned to Missouri and married. With his family and four other



people, traveled the Oregon Trail o settle in the Oregon Territory.
Being refused the privilege of settlement, he moved north to the Puget
Sound and built the first saw-and-grist-mill in the Puget Sound area.
He became a vuluable ruide in helping others to establisch themselves.

In 1909, probably the last great feat of land exploration was
accomplished by Matthew Henson at the North Pole. While Robert Peary
cat exhausted and weak from having his frost-bitten tocs amputated,
Matt Henson with the Eskimoes made the last dasn to plant the Stars
and Stripes at the North Pole.

During the 17th, 18th and 19th centuries, many brown men, women
and children were brought from their beloved Africa to the New Werld,

They brought Gifts of Work and Service. They tilled the soil;
worked the mines; harvested the crops; cared for the homes, and laid
the tracks for the first railroads without pay for over 2hk years in
order to build the economic foundation of the South. Their labor,
free labor, helped to make America a leader in the world of trade.

They brought Gifts and Skills as iron-smiths, wood-carvers,
craftsmen, and cabinet-makers. They built many of the Southern
stately mansions,

They brought difts of Poetry and Song. The Negro Spirituals form
the only true Am rican Folk Music originating from the sorrow, hopes,
prayers and faith of Negro Americans as they worked in the fields and
mines.

"Deep River"
"Go Down Moses!
"Couldn't Hear Anybody Praying'
"Swing Low Sweet Chariot!
"Nobody Knows the Trouble I See' :
"Sometimes I feel like a Motherless Chizagn

From: Suggestions For the Teaching of Negro History, 1968.

e Name the Afro-American contributors you have just read about.
i



/
Zs Weuld you say that Africens can be conzidered digcoverers of America?
>

Yes No

G

Read the following statement:

while all the European countries were plamiing to send men out with
ships to explore and discover, ths Negroes living en the West Coast

of Africa had discovered the New World. Some "scholars believe

that more than a thousand years ago there existed on the West Coast

of Africa a highly civilized sealaring nation which sent 4ts sghinps

to American shores. Peter Martyr, a learned historian and an
acquaintance of Ceclumbus, mentions a region, not two days!' Journey
from Quarequa territory in the Darien District of South America, where
Balboa found a rage of black men. He thought they had come from
Africa and had been shipwrecked on this Coast't,

Find othker information on Africa angd its early history.
Has Africa contributed anything to civilization? Explain after

your research is done. (Use a separate sheet.)

From Suggestions for Teaching Black History

Question: Another_grqétwacholar,”Justin~Winsor,-believed that "skulls
found in the caves in the Bahamas seemed to be very like those in the
early humid places of the Canaries, '"wlich are really a part of Africa.
"A report of the Bureau of Ethnology finds support for it in the early
American pottery with faces very much like Africans.”

”A'notelearvard.tgggper,,Leo'Wiener, has written- several volumes to
prove"thHils early Coming of the Africans by showing how they made an
impression on the life and customs of the Indians. He sees evidence

of it in the resemblance of the Indians' religion to the fetishism of
Africa, and in such borrowed African words as Buckra, ‘canoe and tobacco,

Questioq: There were Negroes on the ships with Christopher Columbus
when he discovered the New World. Columbus mentions them in his voyages.,

.Question: Later when other men were exploring the new country, Negroes
‘Were among them. ''Negroes were in the exploration of Guatemala, Chile,
Peru, and Venezuela in the company of Ponce de Leon in Florida . . .

and with De Soto or the Mississippi. One Huflo de Clano distinguished
himself as the faithful companion of Balboa to the Pacific Ocean.'

Always remember that 'with the expeditions of Cortez in Mexico was a
Negro, who finding in his rations of rice some brown grains, planted )
. them as an experiment and thus made himself the pioneer in vheat raising
in America." '

Q ' -

Aruitoxt provided by Eic:



Sources for these Questions:

« Carter G. Woodson, The Negro in Our History, The Associated Publishers.
Carter G. Woodson, Nepro Makers of History, Thc Associated Publishers.
o Benjamin Brawley A.\nﬂrt History of the Negro, Mac¥illan, 1933,

N re -
L

African Contributions to Civilirzation

I. Man was torn on the continent of Arfrica:
Sources:

Bookg:

The Progress and Evolution of Mankind in Africa; by Dr. L. S.
B. Leakeyd

-‘Before the Mayflower; A Eistory of the Negro in America, 1619~
1964, by Lercne Bennstt, Jr., Chepter I.

Teaching Children and Adults to Understand Human and Race
Relations, by Saundrah Clark Grevious, Published by T. S.
Denison’and Co., pp. 114-118.

‘A Guide to African History, by Basil Davidson.

Films:

Dr. Leakcy and the Dawn of Man. EBF 1967, Col. 26 min. js..

II. Africa vas in-the forefront of all world progress:
A. World leadership in'government, religion, educationz eﬁc.
Sources: | | .

- Great Rulers of the African Past, by Lavinia Dobler and
- William A. Brown.

A Glorlous Age in Africa, by Daniel Chu and Llllott Skinner.

¢each1ng Children and Adults to Understand Human and Race
Relations, by Saundrah Clark Grevious.

Before the Mayflower, A History of the Negro in Amerlca, by
Lerone Bennett, Jr., Chapte: I.
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B, Africa contributed many malterial thinés to civilization.
Those listed on page eight; there are many others, as well.

Africa Awakens: Modern Nigerias. ATL, 1961, col. 22 min., ij.

Heritage of the Negro. NET, 1963 b/w 30 min., sa.

Buma (African Sculnture,Sﬁeaks), FEF col. 9 min., jsa.

Negro Kingdom of Africa's Gofden Age. ATL 1968, js.

: ; !
Egmphlqz:

?

An Introduction te African and Afrc-American History, by Milton
D. Williams,

ERIC
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Information for Developing Sei I - Military

Revolutionszry War

Ao March 5, 1770 -— Crispus Attucke died with Samuel Gray, James
Caldwsll, Patrick Carr and Samuel Maverick
in the Ecztorn Massacre. Their death rallied
all te the cry for independence and Freedom.

B. June 7, 1775 — Negroes performed their duty at Bunker Hillj;
Peter Szlem, a private in Colonel Nixon's
regiment and broke the attack of British
Major Pitcairn.

C. Black Haitian Volunteers helped to re~capture the Savannsah.

D. Documents of the States indicate: .
1. Rhode Island raised a regiment of 300 Slavés.
2. New Hampshire enlisted 629 Slaves. ;
.0 DNew.York.enlisted 1500 Slaves. e

k. Comnecticut enlisted a regiment of Negro soldiers,

5. Maryland raised 750 Negro troops.

6. From Bunker Hill to Brandywine, from Valley Forge to Monmauth,
Negroes fought gallantly side by side with white soldiers in
ten brigades. ‘

7. About LO0O Negro soldiers were scattered throughout the
Continentsl Army.

¥ar_of 1812

A. Oliver Hazard Perry ani fifty Negroes met and defeated the
British Man-of-War in Luke Erie.

B. January 8, 1815, twc battalions of 500 free Negroes feught with
Jackson to break the hold of the British before New Cyleans.

Civil War - 1861-1865

A. Early in 1862, Robert Smalls with eight Negroes, seized the
Steamer, Planter and ran it safely past the forts and delivered
it to the Union Blockade Fleet. Robert Smalls became a Colonel
in the Colored Troops. :

B. "Native Guards" of Louisiana organized and joimed the Union
Forces in 1862,

C. June 7, 1863, eight hundred Negroed fought with three hundred.
whites at Milliken's Rend.
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At Fort Huron in 1263, First ard Third Lonisians Native Guards
fought.

1. TFirst made up of free Kegroes

2 Third made ur of Freed men

"Kansas Colored Volunteers" formed early ir 1863,
Petersburg, July 7

. Zight Negro Regimen
Three from Maryland
» One from Virginia

o S%th and 55th Regiments from Massachusetts

a0, 1864,
ts cut through Confzderate lines

A o

Nashville, Tennessee.
1o 1hth, 17th, 18th and Lith Regiments

leth, 13th, and 100th Regiments of the United States Army.

Altogether, 186,000 Negro soldiers and 29,511 Negro sailors
served in the Civil War.

50,000 Negro soldiers and sailors died in the Civil War.
g

Commissioned Officers.
1. Karsas - Captzin H. Ford Douglas
' First Lieutenant W. D. Matthews
Second Lieutenant Patrick A. Minot

2. 10hth Regiment ~ Colonel William N. Reed

Majer Martin R. Delany

Captain 0. S. B, Wall

Dr. Alexander T. Augusta - Susgecn
Dr. John V. DeGrasse

Spanish American War, 1398

A,

BQ

Ninth and Tenth Cavalry, the 24th and 25th Infaniry took a
prominent part in the assault at El Caney and San Juan Hill

Volunteer Negro troops from Alabama, Illinois, Kansas, Ohio,
Virginia

Third North Caroline Infantry - Commanding Colonel James He Young
Eighth Illinois Negro Regiment -~ Colonel John R. Marshall
Ninth Chio Regiment - Major Charles Young

Colonel Charles Young, 3rd Negro Graduate of West Point, Hero
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V. World War I

A. At the beginning of the War there were 10,0C0C Negroes in the
regular army and 10,000 in the National ~ iurds.

B. Between June 5, 1917, and September 12, 1918, - 2,290,429 Negro
men registered for service.
1. 400,000 served in the U.3. Army
2. 200,0C0 Negro men went to France
3. 42,000 were cembatant troops
- 10,000 volunteered for tne Navy
- 2,000 served in the American Transport Force
- 92nd Division was the largest group of Negroes
a. Infantry :
t, Field Artillery
¢. Machine Gun Battalion
d. Signal Corps

. O\ &

Co Neglo wenmen served as yeo-women

D. 194 officers and men received decoraticns:
. Congressional Medal of Honor
. Distinguished Service .Cross
. Croix de Guerre
. Legion of'HonQr
a. Some noted heroes are:
Henry Johnson
Needham Roberts : - i e
Sergeant William Butler ,
l. Johnson and Roberts were the first Americans to
: receive the Frenca Croix de: Guerre for wiping out
. a German rsiding party of 20 men. _
2. At the Batile of Argonne, the 368th Negro Infantry
did noble sérvice. Lieutznant Robert L. Campbell
was decorated for rescuing Private Edward Sanders
who was carrying.a message. ' -

NI

‘E. 1200 Negro officers in every branch of service except the Air Corps.
F. The 15th Regiment of New York was under fire for 9l.days;

VI. World War IT

A. 3,000,000 Negro men registered for service
1. 701,678 Negroes served in the Army
2. 165,000 Negrces served in the Navy
3. 5,0C0 Negroe= served in the Coast CGuard
4. 17,000 Negroes served in the Marine Corps
5. 4,000 women served as Waves and Wacs
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a Negro
Harmon,
awarded
serving

500,000 men and women served oversoas.

Colonel %. 0. Davis, 3r. became first Negro Brigadier General,
William H. Hastie became Civiliar 4id to the Secretary of War.
Colonél.gampbell.thnson became Executive Assistant to the
Dirsctor of Selective Service.

R.0.T.C. Units were added to Virginia State College, Hampton
Institute, A & T College, Prairie View State College and
Tuskegee Institute. . '
Lievtenant Colonel Benjamin 0. Davis, Jr. of the Negfo Air
Combat Unit took part in the bombing of Pantelleri,

Dorie Miller. was decorated bty Admiral Ninitz for heroism in
-the Pearl Harbor attack. Later, nhe was killed in action when
the aircraft carrier, Liscomse Bay was lost in the Pacific.
Hugh Mulzac becams America's first Negro Captain. He was
Captain of the Liberty Ship S. S. Booker T. Washington.
Thirteen Liberty Ships were named for Blacks:

l. The S. S. Gecrge Washington Carver

2. The S. 5. Frederick Douglass

5. The S, S. Jolin Merrick

k. The S. S. Robert Vann

5. The S. S. Paul Laurence Dunbar

6. The S. S. James Weldon Johnson

7. The S. S. John Hope

8. The S. S. Johrn H. Murphy

9. The S. S. Robert S. Abbott
10. The S. 5. Edward A. Savoy
1l. The S. 5. Toussaint L'Ouverture
12. The S. S, Harriet Tubman

S. S. Harmon, destroyer escort and first naval vessel named for
» was launched July 25, 1943, and named in honor of Leonard Roy
Mess Attendant, First Class, U. S. Navy, who was posthiisously
the Navy Cross for "extra-ordinary heroism." He lost his 1ife
in the Battle of Guadalcanal in 1942.

In December i944, 2500 Negroes served in the Battle of the Bliigé°
In the South Pacific, the 93rd Infantry served with other troops
in jungle fighting -~ Mariannas to Okinawa.

By Executive Order #9981, President called for equality of

Opportunity and Treatment Officer Training was opened to all
in 1949.
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Korean War June 25,

Negroes sexrved together with white soldlers in all branches cf Service.
Pr. Jokhn A. Hanszh, President of Michigan State University, then
Assistant uVcretar) of Deofense state T

d: YThe pbligations te defe
our countrJ and cur beliefs are horne 2qually by all citizens witho

regard to race or color or religicn. It should te a real gratifica
to il thinkirg Americans to knew that ocur Armed Forces are leading
the way in demonstrating both at home and abroad that America provi
opportunities for all of her peaplea"

i ('t' :3 -
I

Graduates of the U. 3, Military Academy - West Foint

38 Graduates from Henry O, Flipper - Class of 1877 in the In antry
to Ira Dorsey - Class of 1860 in the Artillery.

Graduates of the U. 5. Naval Academy

_ 14 Gréduates from Wesley A. Brown - Class of 1949 to William E. Powell,

Jr. - Class cf 1959,

Cacets Currently Enrolled at the Service Academies

AD

<
Q

S. Military Academy

Reginald J. Brown - Class 1961
Kenneth L. Quinn - (Class
Fred A. Gordon - Class 1962
_Robert C. Handcox - Class 1963
Bdgar Banks - Class 1963
William L. Ivy - Class 1965
David S. Jackson - Class 1963
J. k. Shavers - Class 1963

° o a

O~ O\ W v+

« S. Naval Academy

Willie C. Byrd - Class 1961
Mack Johnson, Jr. - Class 1961
Jon A. Shelten - Class 1961
John T. Jackson - Class 1962
Donald McCray - Class 1962
Robert C. Newton - Class 1963
Holger G. Ericsson - Class 1963

o

°

°

o

S. Adr Force Academy

Charles Vernon Bush - Class 1963
Osaac S. Payne, IV - Class 1963
Roger Sims - Class 1963

o

WP o ~N O WV O

Active Duty Mistinguished Flying Cross Winners

1. Major General B. O. Davis, Jr., Deputy Chief of Staff - Europe
2. Colonel George S. Rotrerts

3. Lt. Col. William A. Campbell
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. ~ ~ T Ry
oy Clarence L. Ver Steeg

Unit I—ZXuropenas Discovered A New World

This unit tegins with the story of Colurbus. Pedro Nino, an
African, or Negro, was the pilot of one of the ships in the fieet.
This tlack man was mentioned not cnce in the svents of this unit on
discovery. One of the ships was ramed for him, the Nina, what a good
place tr insert information about this African explorer.

Another explerer of African descent, Estevanico, was credited with
the founding of the areas known as Arizona und New Mexico, Still another
black perzon was responsible Tor the settling of Chicago, he was Jean
Baptiste Pointe DuSzble. Why aren't either of these men, .who certainly
can be classified as explorers, mentioned in this unit on discovery.

In your opinion, might the title cf the unit be misleading? Were the
Buroperas the lone discoverers cf the New World?® (See guestions 7, 8
and 10, from Suggestions for Teaching Negro History.)

Matthew Henson, an Afro-American who accompanied Admiral Peary to
the North Pole, was actually responsible for planting the flag at the

‘pole, shouldn't he be mentioned in this unit?

Some units in this book, especially concerning the wars, brings
but some of the Negro participants in tue military. Individual names,
and heroes could be inserted in these sectiomns.

There are stories of inventions in this took. Afro-Americans such
as Jan Matzeliger and Benjamin Banneker who contributed the shoe-lasting
machine and the plans for the lay-out of the city of Washington, D. C.,
respectively, could have been brought out in these sections.

What ahout the many black Abolitionists who fought for their freedom?
What about the world leaders of the past and present, who just happen
to be Negro? Where might information about them be inserted? The answer
is, right along side those Caucasian world leaders.

Chapter 27, America Entered the Space Age . . . Robert H. Lawrerce,
an Afro-imerican astronaut, who gave his life during training, was not
mentioned in this chapter. He could have been. Joseph Blair, a picneer

in space should have been written in, as well.

The above sections are posed as challenges to the teachers and to
the pupils.



EXPLORING TEE REGICNS OF THE INITED 3TATE3
oy
Grose, Yeollet. Gableor.
Burten, Ahlszchwade
Unit 2. Exploring The New World
A chronological e¢xpleration chart wrich car include the
discoveries and explerations of Estevanico, PuSable, Pedro
Nino and other black explorers,
Unit 3. Exploring Our Nuticn
The Particiration of all rafes in the building of the U. S.
into one of the most productive and powerful nations in the

world.

The chronological chart could include, .Jjan Matzeliger, Garret
A. Yorgan, Joseph Blair, etc.

Unit 4. Exploring the Southeast
The story of the settlers of the New World, which certainly

should include the Negro-who was already here, (See Lerone
Bennett's, Before the Mayflower.)

Each of the chronological charts could have Affo-Americans
inserted into their proper perspectives on the chart. The
sets in this unit could serve to make such insertiens more
feasible.

Unit 5. Exploring New England

Afro~-American inventors and participants in manufacturing, etc.,
might be placed here,

Unit €. Exploring the Middle Atlartic States
Afro~-American ship-builders can be ingserted.

There are many other places and many other methods of filling in the
gaps 11 your basic texts. Accept this BESINNING as a motivating challenge,




