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FOREWORD

You may have heard recently the phrase, "Now that we‘have achieved
cducation for all, let us seek education for each." e certainly have
nearly achieved education for all, and we have it within our power to
achieve education for each, but to do sé we must change markedly in the
next decade anc- constantly examine new avenues vwhich seem to offer real-
istic improveme-ts for the teaching-learning process.

This monograph series is designed to set forth what is the most
enlightened thought in the field. New ideas will be presented with the
hope that some implementation will follow,

| While we will not be advocating any one specific course or another,
we believe it to be necessary to give currency to new and viable solu-
tions to some of the vroblems that face us in today's complex world.

Educators will not find specific recipes to educatianel problems in

thix brief paper, bnut i+ g hopec =% “hey i1l fi. ¢ meznirgTul and useful
ez o irer—i ionis, 2vd pvicocdures., oo —an o point of —Hew rracticing
etuzzl -, and otars, sugmls find e inormation conteined in the

educational monogrephs of considerable value and assistance. How well
wWe accomplish our purposes will eventually be for our children to witness

Oor censurec.

J. Francis Rummel

Dean, School of Education
University of Montana
Missoula, Montana




INTRODUCTION

The authors have sought, in this nnonograph, to provide a brief
framework for-exploring individual differences of the Iadian learner.
It is hoped that this general presentation will provide imﬁetus for
further reading to gain deeper weaning and understanding of the unique
challenge in moving toward an educational program for Indian students
that will be successful.

The individualized program of teaching and learning is designed-
to account for individual differences in the breadest terms. Educators
must address themselves to the very knotty problem of changing the
educational sequence for children into one of constant chzllenge with
each day a successfu. day and without e daily frustration level which
tends to destroy iniviziive and desire o achieves Ths authors believe
a successiil.progra:r 2zt em?d will be deve_oped through the 2oopemative
effort of &1l those—who desire to impr—r+ ‘rdian education.

Today we begin....tomorrow is too late. Piece-meal effort is
not enough., Commitment to the task musti be immediate and total from
those who are responsible..

D.E.H. and L.L,B.



THE STTUATION

There appears to be a prevailing basic assumption which suggests
education for American Indian students in its total spectrum, has failed,
is feiling and will continue to fail the majority of Tndian children
based on asnects of past and present curriculum offerings, static methods
of instruction and the traditional use of instructional personnel and
materials available in the schools serving American Indian children.

This indictment has been spelled out by Indian leaders and educators
throughout the United States.

Mr. Clarence Wesley, Chrirmen o7 the 8o - ..~ Apacrhe Tribe in arizona
made the following statement :oncerring the ztt ot being made to educate
tre Indian child:

"The handicap [rom which Indian cnildren suffer most is tha:
usually the off-reservation mublic school is too busy following
the state adopied curriculum and mceting the needs of all the
stutents <o make the adaptic:s neceegsary to meet ths needs of the
non-Englizh sw=zaking Indian ~hild who is already be. .nd his group
in knowledge :f how to study and in comprehension. The school
curriculum is geared to a whole set of concepts and literary
background too often totally unfamiliar to an Indian child. Few
teachers have the time. . .or know how to go back and supply that
deficiency or to teach the reading skills necessary to catch up,
5o the Indian child becomes confused and lost, and sits unchal-
lenged while the non-Indian part of the class moves eagerly ahead"

Dealing with cultural differences and accepting them is a priority
educators cannot dismiss. Walter Mondale, writing in the National Ele-
mentary Principal magazine states:

"We must build upon cultural strengths that the child brings
into the classrocm. We must give that child the sense of personal

identification so essentialgto his social maturation and so essential
to his growth in learning."
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The teacher, as a partner with the parent, is responsible for develop-
ment of the chiid's golf-image and intellectual growth. The teacher of
Indian children, if not Indian, finds himself in e world of great ethnic
differences as cowpared to the life he has experienced. It is a world
of differences in nearly all aspacts of a life style that has endured
extreme depredation end hardships in spite of varying degrees of accul-
turation ;nto the dominant society.

Understénding tese difi rences and adjusting the teaching to them
may be esserntial if <he teackar hopes to develov into a successful team
member in tr. levelovment of <iae Indiaﬁ child,

Accordin: <o Dr. John Bryda, it is generally agresd by —ust educators
thet one o =kc prime ends of sducetion is to meet The needz - thz2 chi_dSrem.
Beyond the bastic biolozical sr ==mzn nceds for lore, seeurzTr and nersonal
fUlfillmerr. commor to all menkind, all other needs are learned or culturally
induced, Educatinn, therefore, should also be very concerned with meeting
the cultural needs df the students.3

If educators subscribe to this premise, they are alluding to basic
cultural needs as wellbgs educational needs by the individual. If the
Individual is the centfal concern, then we.must have teachers who are
sensitivé to and cognizant of ways to provide opportunities for the child
to identify with and feel a pride in his heritage. The individual child
must‘be given the opportunity to develop skills and concepts necessary to

live in a bi~cultural society.



The teacher holds the key to imolementing the educational progrém for
the individual learner. A positive interparsonal relationship with children
under his aegis is of criticel importance.. An awareness of this reouired
positive relationship could be of greater critical importance. Robert

Roessel mede the follovwing observations concerning the teacher of Indian

chil<ren:

"It is import ¢ for a teacher or an administrator to know
how a child feels :ic:t himssl” about his .chool and about his
friends. The wes & c2ild feels colors his approach to life.
Confiderc: and hmpror:ss bring an interest to learning, while
insecurity, rejecticr or a feeling of inadequacy may bring hosti-
lity or withdrav=i. '

"A ozd educzior iz pe zble To make an intelligent judgement
based c¢1 ‘zet: Tneemiiu: cus 21 ¢f the Indian student. Because
Indian -z . idrsn msually zrvow sad mature in a culture that is different

from the culture under which most educators have lived, it is of
_the utmost importance that teachers and administrators know facts
regarding the Indians' culture, the pupils' families and the com-
munity in which they live, Only by accumulating such information
can educators make valid assumptions concerning the feeling of

Indien ghildren and only then cen they hope to "unc .rstand the
chilgd,"

It behooves the teacher of Indian children to look at the child's
culture and attempt to understénd the "why" of many individual actions
which may seem peculiar and uqorthodox. Thus, a basic resbonsibility of
the teacher is to be knovledgeable about traditional and current differences
between cultures,

Greenberg points out the need for teacher attitudinal awareness:

| "B teacher's empathy for students of all groups and awareness
of cross-cultural problems, intellectually as well as emotionally

costs litte., Students can accurately evaluate a teacher's sincerity
and ability, and both are prerequisites for successful education, "’
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Aruitoxt provided by Eic:

Understanding thesc differences will enhance the task of obfaining
group and 1nd1v1dual intersst in the plannin~ of curricula which can
cnallengs, irterest and ve of us¢ %o Indian ~Lildren as thay perceive
what 1is relevant and of worth, based on the values they hold,

Although canh tribeAhasvits own distinct culture znd traditions,
there are a number of gemeral considerations which are conducive to a
wore clear understanding. Awareness ohould consider the general cemponents
of culture as it applies to the American Indian. vaiously there are more
then the following but thesz can roe cor 18 core components as stated.

Subsistencs: How the particular tribe provides for its daily existence.

This may have changed from tiie garly days of reservation life and
very likely a great dzal of nbaﬂpe has taken place since pre-reser-

vation life.

Housing: Type of housing and past and present construction methods
and materials. Influence of the local ecomony on housing.

Clothing: The dress represents not only practicality but also represents
cultural traditions which have a great deal of ceremonial meaning.

Crafts: The arts and crafts »f & tribe are normally distinctive from
one tribe to anotlier. The teacher should know and understand this
fact, '

Social Organizations: This is the institution that determines the positions

of the individual and the group in the tribe. Tt is important that

the teacher know about the clan system, societies, family organizations
including the extended family, kinship and its intricate remificutions.

Political Systems: Understand and respect the tribal political organi-
zation and methods of selecting representatives.

Religion and Mythology: The teacher of Indian children should become
familiar with dances and ceremonials. They should respect the
medicine men and encourage them to help teach myths and legends to
the children. The teacher should respect the right of the indivi-
dual to attend end participate in important ceremonies which reflect
the religion.




Language: Attenpt to understand tre zencral organization of the tribal

language and, if p ssible, lecern as many words and phrasss as possible.
liake 3 list of ound difficulrvies and have ohildran help with these,

Vaelues: The teacher must respeet whe di

i 3
why there are conflicts botwesn cultural value. systeme,

The social structure or orgznization within the tribe is an intricale
end dynamic force. The concernad and sensitive teacher will spznd much time
and efforﬁ in seeking as much knowlzdgs as he can abou’ the social organi-
zation. Without an awareness of what determines cerinin actions and beha wvior,
it is likely there will be litile real understending of the individual ond
how his attitudes reflect his position in the social structure of the community,
A basic responsibility of cach teacher is to understand the wain difierences
between cultures and this implies vraditionel as well a2 current concepts of
the culture. For an understending of basic cultural differences we can use
Roessel's work to define cultural concepts in general, remembering there are

exccptions iu each case and many more could be listed.

INDIAN WAY OF LIFE NON-ZNDIAN WAY OF LIFE
1. Present orientated L. Future orientated
2. Lack of time consciousness c. Time consciousness
3. Giving | 3. Saving
h: Respect for age k. Emphasis on youth
5. Cooperation ~ >. Competition
5. Harmony with nature 6. Conquést over na.ture7
Q
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In rels.ion Lo “lack of tims consciousniss” 1% shouls be pointed oue

N

Lat taken literally ons uight imegine thet time has an fignificanes.  [his

o

Timc consciousnoss is related to the larger world of zetion rather

than a clock., Tt is

&)
i3]
[}

ien oriented rather than mechanical snd action
oriented as opposed to strict time situaticns. It is functional essence
end not a lock-step minute {o hour to day dirzctive.

s Fy

eachar should knew ti~t tha

[

To helyp understand the Indian child, th:

cbill is influenced by varying degroes of feeling about the so called "Indian

way'. Therc erc at least thres distiwct groups within most Indizn oribes

wko expound their p
Indian. Thes: groups can be identified as Lhe Traditionalists, oderates,
and Frogr:ssives. At the risk of oversimplificaiion, they can be described
as:

The traditionalistz are 21so sometimcs celled the consarvatives,
Normally, this group holds to the old way 2nd its religion. They
also feel wost of the problems of todav are a result of abandoning
the old way.

The moderates, on the other hand, sze good and are proud of the
old way but sce good in the new way of taking what is best from the
dominant culvure. Ofter the aypporters of this philosonhy are non-
verbal whereas the provonents of the traditional's and progrzssive's
point of view are very vocal.

The progressives would solve all the problems of the Indian by
throwing away the old way and accepting the dominant culture ir total,
This group says the culture has ©o be dropped and forgotten and only
if this is done will the Indian progress. The Indian child is forced
to choose from thase options as a matter of daily social intercourse,



There arc 2 multitude of traits thch make the Indiaa child difterent
fror his white counterpart and this paper has touch:d anly s féw and very
suverricially at that. ihe good Teacher sincorily concerned with wunder-
standing the Indian child must become & student of the Indian life style
and coastantly and consistently work at knowing mwor: and more aboul the
rative Awerican, It is nbt essontial the teacher know about 211 the tribes

which exist in the United States and Canada, but he should be familiar

with the ong he is involved with and thos: iribes closely raolated.
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VI

THE THMDIVIDUAL

Designing the curriculun Tor the individual hes been subsiantiatad

\

through numerous oxpressions of thought, word, and deed, T4 s.rves this
g k ’ ]

o

study to cite others as an expression of

o

support for the entire idea of
individualization.

In his study of the individualized elementary school, Millis has
stated that.

- "Men is a product of his heredity and his - riromment.
Because of hereditary factors Lransmitted thr.ou . the genos,

each man is more like his fellow men than he is like any othsr man.
There are differences which are determined at th: moment of
conception, differences which are the.: molded, shap:d, and
accentuat~d by the environment. These arc differences for

which we should bz thankful. Certainly one of the charzcteristics
that make man men is his infinite tendency toward variety, Not
only are there dif{ferencs=s in color, in body build, in visual
acuity, and other physical f=atures, ell of which when added
together really add up to very little, bul there are also dif-
ferrences in the ability to think thoughts and roact differeontly
in similar situations . . . .

"It is really these differences we should be concerned with as
teachers even though we often try to act as though thev did not
exist, Aside from their common humanness, about the only tring
two children born on the same day a% the same time have in common
is their birthdate. Nevertheless, wa group pupils in school on
the basis of their chronological age and then attempt to treat
them as though they were alike in all othsr aspects as well."9

Another observation of individusl differences is made by Veda Stone

in & paper, "The Indian Child in the Classroom", where she states;

"The first responsibility of the school is to each student
as an individual, helping him to develop himself as freely and
creatively as possible. This pre-supposes that we are able to
gee and assess each pupil correctly, so that we begin where he
i and help him to develop te-his fullest . . . .



"t enly must the teacher have the ability to obscorve or
;2" the child but he wust have somcthing elsc of equal
hz must have a kind of etiitude toward children
. & a certain climate to drv 'op in the classroom--a -
ve of acceptence and respect--yo., let's say it, a climate
of love . , . , '

"Therefore, o meet th: needs of the child in the classrocm,
the teacher must of necessity go beyond the walls of the school.
He must view and understand the setting out of which the child
appears each day (or fails to appear). He must know the parents,
the community environment which helped to shape this child in
all his positive and negatives, the culture which marked hin as
different from JOhEBY who sits in the seat ahead of him or WMary,
across the aisle."

These statements substantiate the basic concept of individual dii-
ferences and gives credence to the need for an increasing cognizance of
¢ducational programs designed for the individual.

Design of innovative curricula for an individualized program of in-
struction for the Indian child is a high priority concern. Exploring
ideas and practices which have been used by schools involved in providing
meaningful educational experiences for Indian children, and possibilitizs

in curriculum construction drafted by others who share a mutual concern

for the Indian-learner must also be a high priority.
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THE IMVOLVEWENT

A framework ~f understanding must be developed which insurcs parti-
cipation in the building of curriculum by parent, tribal leadeors, Indian
and Anglo educators and curriculum designers.

One suggestion for effecting this objective would be to extract
participation within the school community based on a themc of doing
something for the educational system through Indian leadership without
being dominated by non-Indian concepts and dirsctives.

Involvement is essential! Individual participation can be enhanced
lby suggesting that individuals ser?e on study committees which will in-
vistigate that which scems to be essential and fhat which might be modified.
Such committees would have the authority to recommend specific areas for

J change and also suggest methods of instruction which might be tried in
presenting the changed curriculum.

"Probably no other aspect of the school program is more important
or can be more far reaching than developing the means for the active
involvement of Indian parents in the education program."ll

Involvement should be based on mutual consideration of ideas and
concerns, The *2acher wno genuinely and sincerely becomes acquainted with
parents of his stude=nts makes a pésitive step forward in becoming known
as a person who takes a personal interest in all aspects of the child's

life as well as becoming a friend of the entire family.




11

An initial meeting with parants concerning a discipline matter with
their child hardly scbs the repport which is so necessary to solving
nproblems mutually.

Returning to involvement in curriculum matters it would seem there
should be no fear that basic subject matter will be discarded by the
committees dealing with the curriculum, However, it would come as no
surprise if extreﬁely different methods of teaching basic subject areas
weré recommended, and further, that elective arcas be expanded to include
cultural reflection.

The involvement of Indian people in designing some of the materials
as well as having a strong voice in the methods and techniques of how
the subject matter may be better presented should have a profound effect
on the Indian learner. The fact that the learners own people were in-

strumental in the determination of what is to be learnsd and how it is

| taught should give positive reinforcement that is has merit from his

cultural point of view.

The curriculum study groups composed of Indian students, parents,
educators and other interested participants working with cﬁfriculum
specialists must have :ognizance of state department of education regu-
lations as pertains to the curriculum requirements, but also with an eye
to innbvation and experimentation which, in most cases, is allowable.

The recommendations and implementation of curriculum changes de-
termined by curriculum committees would hopefully stand the test of in-

dividual interest and participation with the results increased measurable



learning, understanding and‘applicetion. And an anticipated ultimate
goal, through higher léval of interest and participation, would.bc A
subsequently reducsd dropout rate ol students, and a greatsr likelihood

of success and cohtentment in the students' Ffuture living pattern end life

style,




THE PROGRAM

- The individualized educational program consists of meny parts and
practices. What works Tor one teacher may not work for mmother and the
variables arc endless. However, before we take a look at the components
a basic philosophy should be stated.

This philosophy must be consistent in meaning and action and must
be a daily guide for students, teacher and narents.

The Philosophy

Ve believe that children ave individuals and deserve
to be treated as such.

We believe thal the educational experience of the
child be an individualized-humamized educational
expeirience based on the recognition and acceptance
of value differences.

We believe that there should be an individualized program
of instruction that is based on continuous pupil progress,
a non-graded school organization which is accomplished by
flexible grouping, and an evaluation system of pupil pro-
gress designed to reinforce the positive accomplishments
at all levels and arces of endeavor,
We believe the entire community has a role in the design
and implementation of the educational expectations,
To facilitate greater insight relative to the basic construction
of the philosophy, a definition of terms may be helpful.
Definitions

Values: Things and actions we prefer over other things and
actions,

This is the way Dr. Bryde explains the concept of values to Sioux
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children and it seems entirely accentable for the purposes of this paper,

Continuous Progress Education: The process whereby cach child
can work at his level for each subject and progress as an
individual without being pressured by the structure of the
traditional graded elementary school. There are no grade
level designatioris as known traditionslly, but rather
levels within an educational year of a nine to ten month
period of attendance.

Evaluetion: A system of indicating the learner's ability to
accomplish certain requirements based on a simple "com-
plete-in-complete" notation. The system is to facilitate
learning and eradicate the failure syndrome.

According to Lewis:

"A program which provides for individualization of in-
struction is not truly a non-graded program, unless humanism is
an intergral part of the program. What is humanism? In education,
it means seeing and treating students as individuals, each with:
a different personality, needs, interests, and abilities. It
means recognizing the common humanity of all people. It means
that children in a classroom go home with a feeling of success
each day. Tt means an educational process in which human beings,
the teachers and students, learn from each other. It means &
school atmosphere which is warm and supportive so that students
feel wanted, respected, and liked, It means acceptance and
caring about student's human qualities. In essence, humanism
‘in education means being a teacher who is sen31t1vely alive,"

The individualized program based on continuous progress would seem
to have positive factors that really do meet very real "special needs" of
Indian ehildren, Teachers must remember that a child at_ége 12 may be
able to handle social concepts of thé traditional grade level 10 and at

the seme time may not be able to read at the traditional grade level b.

He may be able to work grade level 8 mathemutics and not be able to spell
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grade 4 vocabulary as traditionally taught., Thus the child has indivi-
dual differences educators are obligated to recognize, accept and do
something about if educators really believe in treating the child as a
distinct individual. His interests, asvirations, boster ad,

“and attitudes determine his flow within tic program, and consistent with
this is the type of daily program educators are able to design for him
which will motivate and stir his curiosity to tackle the daily challenges.

The continuous progress program has-a great many proponents émong

educators, The Ten Year Plan for Indian Education (Stout) has suggested:

"The basic feature for teaching Indien children in g
continuous progress setting is that it does away with the
cramping rigidity of formal grade groupnings where those
vho might forge ahead are held back waiting for rlower
ones and where the slower Bnes are discouraged by their
inability to 'catch up’."t -

The curriculum content for Indian children must concern itself with
Indian culture, history, traditions, philosophy and language, as well
as the traditional studies in mathematics and science.15
Education must have materials that reinforce that which teachers
aay is important and further reinforce them by making the materials availablc
to each child and not merely as supplemental material.
It would seem teachers must teach not only heritage concepts and
customs, but also current tribal governmeﬁt, social concerns and reser-

vation geography, economics, and bi-cultural realities generally.

Unfortunately, there is not a profusion of relevant materials available
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but slowly and surely they are coming into being most of which have bren
concelved and brought to life by necessity.

The Siouv nnd A~ : Fort Pecx Reservation in Montana might
include a great many local phenomena in their elementary science, earth
and paysical sciene and biology for the secondary school.

nit study of the local birds and animals by field trips through -
bottor land of the Missouri River as well as adjacent praire land would
certainly develop interest and participation with all sharing each others
knowledge. How intensified this unit study becomes is up to the group
of students, as individuals and the teachers. The teaching in this
setting may well be teught as a team utilizing local men who are expert im
their knowledge of local birds and animals and the regular teachor worki iz
2 a plsnner and organizer of supplemental materials and needs. Aspects
of' the unit would toueh on the repreduction, migration, foods, natural
enemies, etc, The child participating in this experience would be allowsd
and encouraged to continue‘into this as far as his curiosity carries hir
and where possible transfer to other subject areas.

A unit for physical education may cover such areas as native games,
construction of game odjects, trail hikes, and nature walks conducted by
elders, wnimal traii identification and study of physicél skills involved
in trapping, hunting, and preparing of skins, (there is a great opnorturity
offered here for inter-disciplinary activity by combining biology, math,

‘phySical education, history, geography), native dances and native customs

involving athlétic skills, riding (horsemanship) skills and related areas of

wnterest .
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The list of possibilities ara ¢ndless as one can v;sualizo. Howevar,
the design and implementation must be dzveloped cooneratively with parents,
students, teachers, and administrators, The sky is the limit and imagina-
tion is the key to involvement. Each school will develop their own plan and
no two would be alike, but certainly may share ideas and construct.

Examples of materials béing designed for usc iﬁ education of Indien

students are: The Acculturation Psychology, or How to Be a Modern Indian,

written by Dr. John Bryde for use on the Sioux reservations but which
would certainly have applicable inferences for other tribes. The Navaho
Curriculum Center of the Rough Rock Demonstration School has published
several books dealing with Navaho culturz and life to be used by the cle-
mentary and intermé@iate classes., 1In Billings, Montana, the Montana
Reading Publications have developed the Indian Cultural éeries which deal
with stories of Americen Indians, past and present. These short stories,
written primarily for and by the Northern Cheyenne Tribe, but which can
be uéed by other tribes, have coﬁcerned themselves with #ocabulary level
and interest level as well as the historical significancé and heritage
empha;is. At the Rocky‘Boy Reservation a team of Indian educators and
elders are designing and publishing curriculum materials in Native Cree
Tor their bi-lingual program and generai use, One'of the unique efforts
is the publicling of 'a Cree dictionary with accompanying illustrations.
Because books and other materials are limited, it would seem imperative

to charge the development of many materials to the local school system who
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in turn would work with institutions of higher learning having cxpertise
in curriculum matteirs. The funding for such cffort could comz {rom a
number of sources including the local school distfict and various government
agencies,

Each school should attempt the incorporation‘of techniques for
teaching that can involve the Indian percent and elders wherever possible.
The indian person vho can be a member of a tcaching team may hopefully
increase the interest and participation of the students. The curriculum
should havé onenness in design to utilize topography, climate, economy,
and natural resources of the community.

A model curriculum will use flexible scheduling for maximum use of
time by students and teachers. The curriculum must develop and support
the bi-cultural contribution to the child's life, and the classroom must
provide further support for the child to help insure that he grows up
with a sense of well being, a positive self-image, and pride in his her-
1tage and awareness of bi-cultural realities.

Each school will deVelop its own special techniques to make learning
more meaﬁingful and interesting in such a way that the learner pursues

a sequence of inquiry to more difficult concepts and material.

The daily program must reflect happiness and partnership in the

business of learning. There must be an air of cheerfulness in the school

vhich permeates the relationship between individual child and staff. The
total curriculum wmust reflect a commitment to helping the Indian learner

learn and in such a way that he wants to get to school early each day and




is not anxious to leave in the aftcrun:.. This can be donc! And,

the way it can be done is to truly individualize the instruction and
utilize Indien people in devcloping th: curriculum. The main obstacla
to the implementation is in beginning. Once the staff is cemmitted to
trying, there will be no end to the excitemsnt and results.

A rationale for attewpting the individualization of instruction could
have no better support than en evaluation of Questionable past achievement
in providing a meaningful educational system for our Indian boys and

girls through the traditional graded schools,
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