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. teacher . .performance, structural factors (physlcal space,- :
admlnlstratlve framewo k, and p ogram format), and staff =, -
characterlstlcs. Factor analysl disclosed four patterns ofwteacher
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‘ worklng with children individuall or in groups; and (3) frequent, usef(
‘cof either encouragement 'with ‘accompanying.léssons in ~consideration - -

and, creatlylty,,or restrlctlon, along with. ‘lessons in control: and’

’restraint .Few. teachers made exten51ve use of both encouraqement and

restr1ct10n° rather, they utllrzed one ‘in the absence of the other.
Teacher behav1or ‘within a: center. was found. to be assoc1ared with

‘quality ef phys1cal space, size: of * center. characterlstaés of staff,
and ‘responses: of chllqren..(Author/KM) o ‘t\v ?_..‘°_' .
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PATTERNS, OF TUACHER BEHAVIOR IN P:ESCHOOL PROGRAMS -~— -

| /

a

i Elizabeth Prescott and Elizabeth Jones '
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' As part of a larger study the . nature of the teachet child relathnshrp ce !
was: examlned in a sample of 50 centers randomlv selected from thaﬂ396

. 'fac111t1es which offer full ‘day care for chlldrenaof preschuol-age in-Los ' ;Q%iz‘ o
. Angeles’ County. .Data were obtalned by observatlon of -teacher> ‘child .inter- .
" action in the/centers and supplemented by 1nterv1ews with dlrectors and = - E
ilachers. Three major groups of va rlaoles were examined: teacher performance

aa-Lnﬁlcated by uiits of teacher: aCtLVltV ‘and by global ratings, including
‘lessons taught and responses elicited Erom children; structural factors.

1 < ~ "'such as quallty of ‘physical space, administrative. tramework _and’, program’
/ - format and characterlstlcs of "staff.. \\:~ ¥ o
¢ - A factor analySLS dlsclosed four patterns of teacher’ behav1orw ‘ .' ' S

(1) Encouragenment Restriction,
- Teachlng, and (4) Indebendence Tralnlng

(2) Conformity to:Routine, (3 Group
.The most stable features of"

- ‘teacher -behavior; were found to be (1). act1v1ty 1eve1 as 1ndlcated by ‘amount

e - ‘of verbalization and number. of communlcatrVe eplsodeu, (2) emphasis‘on ;' R
e worklng with children 1nd1v1dua11y or in ‘greups,
w4 s . either’ encouragement w1th accompanylng 1éssons

and (3) frequent use of. . -
in consxderatlon and ’

.creativity, .or restrﬂctlon along with 1essons in, control and’ restra;nt. S A 1
‘Few.teachers made exteHS1ve ‘use of both encouragement angd- restrlctlon- , ' '

rather, they utlllzed Tone in the abSence oE rhe other. Teacher behaVLor ‘; U e
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" PATTERNS OF TEACHER BEHAVIOR TN PRESCHOOL PROGRAMS

.
o o . .. . . [ o N
The'Pgoblem I o . f__. e A

Coa . .
. ' B
B - .

. Recent evaluatlve summaLles of research on preschool prograns have cited .
the, lack of loglcal studues which exanlne differencés in teacher- chidd 7
relatlonghlp and: tlaosxoom dtmOSph re. (SWlft 1967; White, 1968) - The .~

Ee
‘.

" absénce of such lntormatlon has made it difficuly to gain a perspectave from '’

which to assess andrcompare the varlety of experlmental work now being publlshed

'These . studles often descrlbe in detall thc educatwonal eoals £38 be . melemented

but do not specify tle nature of the teacher—chlld lnteractlons which-de accur

Concelvabxy, it is the nature of the§e Lnteﬁacttonc whl%n is 630151ve ‘in 7
' " LR

[ ‘.

LN

Th)S paper reuorts a. portlon oC the Elﬁolng of a ;tudy designed to

-

.asgess the adequacy of group day care centers as’ th11d~rear1ng envxronmenta.

“day care

Three questlons w111 be considered in thlS paper.

N 1. Are there paLterns of teacher—chlld 1nteract10n whlch can be
1dent1£1ed in preschool ptograns7 ' )

é. Are’ thers a150 conSLStent putterns of tenter program by Wthh one zan

chacacterlze all the teacher—~child Lnteractlons whlch occur it a. center?

3

3. If suchhpatterns'exist,
. L : e
bl - ' . . e

Study DeSLgn I IR ,'. - f,_ ' ,

|

A random sample -of 50 day care centers (30 proprletaxy, s, non~proflt and ‘

15 publlc),vdrgwn from the 396 centers .in- Los Angeles.Cournty ofierlng full .
was studied. by observat ional and 1nterv1ew methods A 20—%1nute
»observarton ‘of. teacher behavior was the basic 1nstrument of data colléction.,:
A total of 160# observatlons wére made. The- observatlons were desxgned to .
obtaxn 1nformat1on about' (1) the: teacner s behavior as compinicative - or none- '
communlcatlve, and' ifecommunicative, whether dlrected ‘toward: 1nd1v1duals or.«,

s

‘Mvgroups of chlldren,, (2) the appareht purpose of "the teacher s behav10r (ecgey.

: educatlonal cohtent and certaln characterlstlcs of teacher sty‘e and chlldren s -

Juaged to encourage verbal, Skllls An. hlldren*“’ln addition;” poservers ‘made.

' global-ratings” sumharxrxng each 20-m1nute observation perlod in terms of

re5ponses. 1/ R ‘ L e
Sponse : ; ._Y S

ve, A 1 o .
L Loov e e

-can?predictors of t:mse-ﬁatternzﬁbe ldentlfledf

guldance, restrlctﬁon), ‘and (3) the ‘amount of tcacher behavior S
- 7

o .. ) . U et
s . L. Em e

Ail/t,See appendix for-a -summary explandtion of categories.

ca e
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;o We had postulated that there Are certain conSLStenrleb which characterlze
o teacher behavior ‘thfoughout a. series of observatlons A factor analysis disclosed
'four patterns of teacher behavi . e e B -
Pattern 1: Encouragenent/Restrret’on appears to descrlbe the a1ternat1ve B
- ways in whlch teachersy respond to the fecllngs and behavior of chlldren.' "\
Those teachers who accept and elaborate: on children's behavior account Eor_
high positive loadings on encouragement ‘and on lessons in consideration and
creat1v1ty. This type of behav10r occurs in the absence of laTge amounts of
- ‘restrictiodn a1d use of control and restralnt " behaviors whlch characterxze .
. ( teachers who reSpond reggess*vely to chlldren s fcellngs and behaVLor. v
/o . y : o u
. LV ] . o Ry h AR . M
s k4 . . ' o L. ' © i / '
3 I. ENCOURAGEMENT/RESTRICTION . )
X » - b - N .
o oA, S o . " ' )
./ TEACHER BEHAVIOR Y/ ~ =~~~ "1 A "~ 'PACTOR LOADING™
b T - 7 - - — A - R T
' Nonroutlne encouragement to tndLVLduals W SR - |- I . -
" -All nonroutine encouragement " . - . T, .87 )
All eqpouragement o o . B B )
Approyal/nur*utance to lndlv&duals ' . ‘ C - 68 P
" Consideration® - - e I S S & R T
Crea€1v1ty and experlmentatlon* S e .
L -~ Total verbal . : skills to Lndlvxduala P A TN Y. C g
- Intexpretive Verbal SLlllS to 1nd1v1duals - . A ‘W.(f . ¥
- A1l routine encouragement - A - S o J3h
. Pleasure awe *and wonder* . : S T e .33 e
Informatlon exchange to 1nd1v1duals . B . V
IR : . e _'I . \ . : 4 .
e Rules of soc1a1 1LVan* ", ST e 4 S =31 -
. Total restrlctlon to individuals . - = ... e =57 . B
A1l restrlctlon S ,;) o o S G =62 o ot
Control and rEStralnt* R T e X
-\(, o ' ; - . :_1 . R X P .v Lo Lo N - . . . . . . . . .
' R B L R SN , ‘ , L - A :
) CE LessonswTaught . = - - 0 ot T T e e et
'y a LA C \'\\\. ’ N e .’ . ) ‘ L & S ) ,.\ e ‘ 3
S o i S -
' N . T L ; " B o a - g T . )
. o 1/ Data .are. based on the ovéﬁall behav;or of 104 teachers wh were observed e Y
. ‘»;*‘~ for 10 tWenty—mlnute pprlods : el . AR S : -
p .:, \) / '_“:g u‘,' N © A e r C 3 s . “ o .)'.:: . . . :
(EN{C .~ . :/ ' :. o _:"; . .
e S v . ] L -
.A:‘, o // Y 3 \ . - . ) e
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Pattern:II: Conformlty to Routine appears to reflect the extent to whlch a
=== teacher .is cgncerned with enabllng individual children to ‘adapt . to the routines
“of social ¥iyving. There is, hlgh emph351s on gu1dance and on care of physxcal
needs.and other neutral act1v1t1es Restriction and, to a’ lesser degree, control ¢
and’ restralnt also appear high in-this Factor, possibly because the emphases
_descrlbed .can be achleved only by - the use of reStrLCthe dlSClpllne.
. : L Verbal skllls also appear hlgh on this scale buf they are not accompanled
o by ratlngs for any lessons taught - wthh are indicative of educatxonal ‘emphasis.”
The presence of an emphaSLS on verbal skills may, be tied more to an explanatlon s
‘of instructions than to'explanatlons of soclal“:elat;onsnlps.' The high - _
' Ioadlngs for, tempo and. teacher verbalization indicate that these teachers are’
. active and talkative.« However,,ln the absence of nonrout ine encouragement or of
o /,)/’ lﬂﬁlﬂaulons of. lessons ‘taught, except: for a low loading for control and gpestraint 4
— . . it would appear that these teachers are not warmly lnvolved and have relatlxely
e - little effectlve educatxonal contact with children.:
: ‘[‘ . a . ' s [ < N o ’ R
o, e 11. CONFORMITY, TO ROUTINE . . . L
- TEACHER BEWAVIOR < .~ - . - C , - .~ FACTOR LOADING
o : : i - - ! . W—f—.-. < -
S ‘Total’behEVior ~directed to 1nd1v1duals“2f' S : T .90
o e Total guidance to individuals - .o 7 .7 .83
. : Total neutral behavior to-individualg® =+ ¢ - o 84
S ¢« . Information. exchange to 1ndlv1duals - S ' 4
h ‘ . All guxdance . L T £ I T
¢ . Total restriction ko’ 1ndxv1duals SO X N .
. High teacher verballzatlon v ,,v'”f' T I ) S
g . All restriction . . o -1
© 7 Interpretive‘verbal gkl’ls to 1ndxv1uuals E S 1}
.. - Care of physical: needs to lﬂlelduals‘ L S L -1 O .
‘Total verbal skills to 1nd1v1duals R R - W2 :
' Fast tempo. - \ : T T SR 1
* All- routine encouragement B L i T e '31,.
'*-Control and. restraint¥, S T i -$31. ,
*Total behavior dlrected to subgroups; T LT3 e
SRRV INTIRL R \3 e T R . TR
* Lessons Taught R T I
- . - .
R —T m _ T ’ u
. a LS
w7 e i
: L ’ : r
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The tnlrd factor, Group Teachlng appears to descrlbe ‘an emphasls on B
group~centered teaching. Act1v1ty directed to groups is hlgh and ‘there :
_ is marked absence of attention to physical’ care.‘ Attentlon ‘is. directed. prlmarllyr
N to teaching, evidently. Wlth partlcular emphasis on verbal skllls such as® * : o
- those: +auéht in lessons on- verbal~physical coordination and on formal skills.
‘The loadlngs for ‘tempo ax 4 teacher verbalization lndlcate ‘that these teachers R N
like those ‘described in ‘the precedlng‘Factor, de not functlon at a relaxed pace. o o
‘ Beh%ylor dlrected to’ 1nd1v1duals is partlcularly characterlaed by teacher - :
' suggestion, "teacher approval, and emph3515 on verbal SklllS ‘ . N » —
- ) . K : . . ‘ ! e : . : L " {—- ,_“,, Lo —(“"“
‘ © e s ) IO \
oo ‘ “I1I. GROUP TEACHING , . N N
’ . : . ’ ., 3 ] B ) v‘ ] » . . '?\\
. . & e g ’ : o ° N
) o : R ‘ . - . . )
~ TEACHER BEHAVIOR o ST ; ' FACTOR LOADING .
. . a . £ ‘\' N
: All behavlor dlrected to gruups S -3 : W72
Formal skills¥* 7 o : 67 ‘
,, All verbal skills | « L
Teacher suggestion.to imdividuals . . .63 T
. “Teacher approval to individuals ' ' .59
" High number of lessons taught Y .58 B
. Verbal-physical coordination*. A L S4o e
Total verbal skllls ‘to lh‘LVldUals ., : N Y ST
Ce . A T e s , PR
FaSt te'ﬂpo - . o C e Lo < g // L . . . A5, % s & \
‘High teacher verballzatlon ’ ' . -/ . Y T
A1l Toutine encouragement .’ R AR T 1
Knowledge and awareness* . . .7 - AR S T A U SO
) Rulés of-social-living*; i e ‘/( - . Ci3h o
e Total neutral ‘behavior to 1nd1v1duals -1~1. . L1-:3o_- 3
Non-communrcatlve behavior el T ?e; R 2T S R
Cate of phy51cal needs to 1nd1v1duals L A T '_\ A= 550 IR
-7 * lessons-Taught . ., T L . — TS
o SRR e e : ey L v
‘v . o . b K . ) N 1 !
’6‘ - B} K | \.l‘\/ . . /{ R i
" \ ' (# ) ‘-.‘ i R , LT . A
» . \). | : & ";»-\‘: ! P )
J Ky e -
‘. 2 "“,:J‘.‘,_ - L ’




: The last factor Independence draws-more on content, as tndlcated P
. by -the pauclty of loadlngs in categorles of - teacher behavror. o _
Thls factor appeara to des crlbe téachers who spend llmlted tlme . '\

\. =
in communtcatrve 1nteract10n with chlldren,/who encourage chlldren to
.and who are acceptant of actions and feelings. -

L
\

T - ' solve their own problems,
- These teachers use. relatrvely llttle routlne encouragement or praise-
“for. correct responsé, Their: primary attitude appears to be one of fosterlng
1ndependence and of - restralnt from active lnvolvement which might de- - _
~tract from the child's ability to work out Jhis own solutlons. The hlgh
loading for low nimbe ré .of lessons taught further p01nts té an absence

L ofy any Lndlcators for consrstent lnvolvement w1th chlldren. : _
C : v N

S
. S L ) ~ ®
) R : - Iv. INDEPENDENGE'.. o //

L B

" . TEACHER BEHAVIQR - ' - - - R FACIOR LOADING ' [

R Low number of lessons taught. . . . o Y S U "’_f
cr T "Self suffLCLency* .. RS T .59 4 j v:,ﬂj
Dealing with strong emotlon* ©o e, . S .50 o AR
" Non-communicative.behaviot - S T BRI 'Y
‘Consideration for rights and feellngs* : _ T ‘
. . . .\ .36 - P .

Aﬁ‘

Deallng thh other- chlldren* .. . }

@

Co Teacher direction to 1nd1v1duals T T L o
' S All“routlne encouragement e T : ,//L~.29 S
_ N IR A A e

-
o
R
a
.

. - T © S -
. : IO PR
. i

*lessons Taught =~ - B P . 3 //

4viot whlch appear to be ‘/‘QA
e the frequent use of elther S
“high use of ‘-/f‘”
“the other.w~i second. .
/ the activity. levdliof the . | -~
$3 verballzatlon ’

f’observatlo
Apparently, fe,:

‘L mOSt consxstent over a serles
: encouragement or res;rlctlon

o both rather, they utilize:
feature which appears to be falrly stable 1)

‘teacher as. indicated by the’amount of\teac. -nd number of i

V communlcatlve eplsodes -
e Both of these characterlstz s are\in 1cated in the factor analysis, |
; Patter Encouragement/Restrlctton degcrlbes teachers who are hlgh in .
‘ Fooo e . : e 0. \.' Sy
: s i ) o N - i
- ! S ; . ! . o
) yau A L 4 |
v N P - 1
. W o 3 o ,’_f"[‘ v
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encouradement and low in restrtctlon dr vice versa. ‘Patterns II and IIT
, ~'.both appear - to descrloe teachers whose general activity level 'is high.

3 However, the second ‘factor describes. activity which®seems. primarily
fconcerned with malntenance of routines of daily living, while the third ’
.factor descrlbes activity- ‘which is- defln;tely educat10na1 and is dlrected‘

prlmarlly to groups. of children. .. -~ . i

‘ N - . Ly - . --‘ ‘

: ' The,fourth factor appears to 1dent1fy teaché/s whose level of - -
communicative activity is low. The1r act1v1ty is deSLgned to encourfge g R
_independence in children,and- thus, it may be surmlsed to’ reduce the

’neces51ty For active teacher. lnterventlon. : -

7. R T

) . . . , '.' . ' ) ._‘_. . ] i ) . -
R i e . . . . . LAl . ..

F O LT s :,' Centér;Program L - IR R

o . ¢ . ¥ B . .
" We also w1shed to determlne whether there were certain. CODSLStepCLeS
in center program whlch might ‘be. identified.- -Center program is the outcome,
not  only’ of the teaching styles of its staff, but also ‘of. decisions made
- concernlng act1v1t1es to be selected, schedullng, and pse of space.,“ S
- The data on'whlch’Lnform tldh regarding center- program is based ‘are
totals for all observed behav1or within each center, converted into ‘
}\ . percentages w1th1n categorxes% A factor analysxs again dlsclosed four
o : maJor Eactors which’ descrxbe patterns of’ program ln centers .

i . [ , . . ; .
'~”,\ T %&wo factors are qu1te SLmllar to: those for teachers. The flrst and -
o 3 strongest resémbles teacher Pattern I, Enoouragement/RestrLctxon -the other i
BT o descr1bes an emphas1s on group teachlng comparable to that-of teacher -Pattern
N v I1I." In the center pattern hovever ,. both group teaching and the’ iwg
AU .alterpative: pole of teaching d%rected toward 1nd1v1dua1s are brought more:
clearly 1nto focus. 'j'ﬁ*‘,-.,,zf {.vf)' “ '-_ : pv‘~’ . RS

B L
=T o
I

The other two patterns bear some resemblande to teacher patterrm of
”-@ . conformlty to ‘routine and 1ndependence,_s1nce they’ appear to deal w1th style

Loeoof leadershdp. ‘Here agalni the patterns for centar program show a’ more. Lo

o fi.' clearly drawn blepolar dlmens10n. Cee [ L o

. . .- ¢
o . N s . - - n0 . . R . L - E - i I
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" PATTERNS dr CENTER PROGRAM 1/ SRR

DS :‘,‘*.FREEDOM-'I;\ESTRAINI‘.' _ T

L . ‘A . - . N
- . . 4 . . . .
. . q ® . a

-\ o . . . ’ . : L
CENTER PATTERN DR ' , o - FACTOR LOADING =~ .

Sensitive teacher manner - - .l T S S .83
~ All nonroutise encouragement - |. o . .78 NV

Total encouragement .to iridividuals} e r .63 ’ o
Pleasure, awe and wonde : o . ' B .59

Dealing with other chilgren* . . - . = = -\ Usgn
CfeatiVity,and‘experime tation* _ v . ‘ o . x,%SS o ,
Consideration* : - B R U U S o
Dealing with stroqg_em_ ions* - o ' S S ‘; .30 ° :

"\ . ! Tedcher apptoval- to individuals - . = _ R SRR V.

é' ++, .Total guidance to groups o vjﬁf. T o / . 45
Total guiddnce to, 1nd1v1duals - L L - -.60
All guidance T s et -.66
Rules of social 1LVLng*‘ DR ' I o -.68- - .- Jgﬂ
‘Total restriction to 1n01v1duals o S ~ I ~.84 _
‘All restrietion . - s o o . i f—.86- s - ’
‘Control anderestlaint*, o A L 86w

1

* Lessons Taught- "~ | - R - N ; ‘ .
. .. IL:‘ ACTIVE-INAGTIVE TEACHER LEADERSHIP - -

&

¢ g e . LT o . .
- ) B " g y

-.CENTER' PR‘OGRAM”" e e W " FACTOR-LOADING ~ - .

’ o e T, - . . PN

R Total behav10r dlrected to subgroups
' . Care' Gf physical needs to- lndlv1duals
";Self-suEELCLency*

_Non- communlcatlve behav1or

All gULdance_ - ‘

Low nutiber of 1essons taught RS

- S AV
.32 b
.31

AT

I 'Total behav1or dlrected to groups
“_Rules of social llVlng* o
" < Total ‘verbal skills to groups
" Total teacher direction to gxoups
e Knowledge ‘and’ awareness* e
- Formal sk111a* e o
;'Total verbal skllls to - 1nd1v16uals
'Teacber approval to. 1nd1v1duals
: All verbal skllls
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,.Total behavior dlrected to 1nd1v1duala o oo .82
Conalderatlon*\¥ « T . ) - . ..58
~*  Information exc ange tofln\1v1duals I .46
. : 1 All nonroutine encouradement T 5
e ] Creativity and e perlmqntatlon* S T e |
/Total verbal ski is to lndLV1duaLs N ‘
I

' é? L . / Eye hand oo,
I - / Ebfmal skills* Y

<. ! Verbal-physical skills¥
' " All teacher dlrectlop o
‘Total verbal.skills to groups
Total feacher dlrectlon to groups
Total guidance to groups ! : |
Total behavior, d\recte? to groups S ! : .
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S _ Information exchange to 1nd1v'duals" RN
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‘ f7ffA Non communlcatlve behav10r e s L E : o
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" other pole are adults who work ‘to @evelop #ndividualized form

.of the teacher's" lnvolvemen

vphy51ca1 care, or use of :routine\e

'behaVLorhls affected by situational factors of'whlch teachers have. Jlftle T
. awareness.. Partlcularly lmportant factors _are the SLZewof the day care
“center and the quallty of phySLcal Space. - '

e - s e

‘We may conclude that two baSlC dLmenSLons appear to underlle varlatlons
in the child rearing enylronmeng of the_day care center:’ The’ first! .;j -
dimens ion reflects a‘ternatlve concep@hons of . the socialization process ’

N
the Second has to do WLth the exercise’ of power oy the teacher. LI e 'J. .
hN .. REYA P .‘ o e ‘

. . . - “ - - - A N
- At one poIe of the flrst dlmen51on are adults who soc1a17?e chxkﬁren

by proVLdlng them with prescrrbé forms of behavier ~ culttra 'givens: ™

thch\lr is the Chlld s ‘task acqu1re with" as515tance from: dhlts At the

3 Et SOClal

i 3 ©

behavipr from within the chlld imself, regarded as a sponta eous and s e
creatlve individual. o o : . o

. . . ’ . T ‘ . A - -
T : : ¢ . . L

©

These divergent approaoh;s°1ead to logically opposite tonclusions® . ,
about the kinds -of competenie which . should be fostered in children. Those‘,u;
uho believe that form must; be: Eiven ‘aét as, models and rule-enforcets, o, .
teaching factual’ Lnﬁormat1on and- ‘giving generous ﬁeedback for rlght and =L

- wreng. - Thogse who seek to develop children's zndLVLJuallzed béhavior attempt.f-“
- to foster ganerar attltudes of - cons1deratton
\'questlonlng approach to th? env1ronment _.[Q - . )

or others and an experlmental

. , ‘ : L -

The aecond dlmenslon eacher exerclse ‘of power, feflects “the extent _ ‘

k and her experience of herself as an actlve ;; A

force in the env1r0nment Teachers who.use their, power. actlvely are hlgh BT
in encouragement or restriction, and in numbers of lessons-taught., ./’ e

Teachers who behave less .acti ly appear to maintain mrnlmal unvolvement ..
elther by large amounts of nonacomﬂﬁﬁtcatlve‘%ehav10r, attention, to !
uragenént Tee L Z.‘,,' =

v ,\v' BT CETTIESL .

These dlfferences in teacher, behav10r were predleted to some extent . o

by 1nterv1ew data on teacher attlhudes and’ concept of role. Howeverj\one L o
of the clearest fvndlngs of" the total study. is the€Extent to. which teache® el

'v-J &
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“Bfkef*Explanation'of Categories‘ o . f;h'v"v .
A e ‘Observers d1v1ded the flow of . teacher behavior into unLts using
Toms N ;('Vﬁ‘xpprocedures orlglnally developed by Barker and erght (19su) For this. )
! . * purpese a  definition of urits developed ‘at’ the Merrill- Palmer Instltute A
by -Dorothy Haupt Eor nursery school observatlon was used For example-
R I Teacher seto up’ easel R | unit‘”‘“ L
) ' ‘Teacher asks-John if ‘he wishes. to . : .
ER I S paint, John nods afflrmatlvelyq 1. unit ‘],‘<\
- ' . Teacher tells him to\get an apron ~lrunit o ;'k\
. L ey ’ - - Yo A L ! | ) . . v P
. L T :
Uy . . o : s \ \z}T PR ‘ ;
L - Units:of Teacher Activity T _ r_/v’ e i
5 Non~commun1cat1ve ~-:AYl teacher beha ior thch does not anolve any
B 1nterchange between the. teacher and chlldren. S Yo
, Communlcatlve = Teacher behavxor whlch 1nvolves an 1nterchange between
e K ”,- — persomns.. It may be verbal or no i=verbal, Soclal lnteractlon is
Ao, LR the cr1terxon for non-verbal actrvxty. ' s
P -~ . - . B Y S . :
SRR v Encouragement - All. un1ts of actlvxty ﬂhxch glve help, support,;
e, ol A - . approval pleasure" condeence, and knowledge.f .
'ﬁv;,,“.;;”' ‘7é;;‘ Routzne - Teacher glves ‘a fr1end1y lor neutral resPonse to chila" s”iﬁ“:
I T approach ‘Teacher response stroutine or stereotyped
ST o : \as opposed to responsive categgnx.uhere teacher, is brief.
' 0w SR but clearly related to. Chlld 's, selE 1n1t1ated actxvxty.
» o

G Non rout’ e. //Teacher act1v1ty whlch cleatly :tlates to the
-inttiated actxvxtles of the Chlld »

:ocs; ot'antlcxpate

: restrlctlve propertles.ﬁ 1% nay gulde, contro:?h?\\
dlrect the chleren (chlld) Included herei‘ff»f,f

' ] obstruct chxld s actxvxtxes. 5 ““3‘| S c 5\\& :;~

STl - ‘ y i . T
o » . Neutral -~ Teacher*behavxor whxch has no 1ntent to encourage, manage,=
PR s e er restrxct. such as exchange/of Lnformatxon or physxca1 care.
e .5 ) ,,-‘ (} ‘ . N -
e ¢ N ~Develo ment of Verbal Skllls_- Teacher actlvxty whlch develops
N o Lo the' child's ability. to'llste express hxmself, or understand
’ . R by meand of verbal communlcaglon. , :

w0 [ . ;
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