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N an experlment was performed on the use of

telelecture, amplified voice telepnone, in a class of the Graduate

- School of Lrbrary and Information Science at the Unlver81ty of
Missouri-Columbid. The telelecture was successful in that it exposed

- the students to another academic library admlnlstrator, and it
appeared tc be a successful learning experience, though there is no
statistical evidence available to substantiate this conclusion. Some
changes regardlng the technical details of telelecture are suggested
to improve the use.of this new instructional media technlque which
the author feels is appllcable to library science educatlon. (SJ)
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-Samuel Baskin has indicated that '"used in an intelligent and sensitive o

. S - o - RN
balance, the new media and technology can offer a great deal towards an inte-

. grated instructional procéss in higher education."! Having just completed T

some- study and research on the use and importance of various media forms -in

college and univerrsity teaching, I received the opportunity to implement

/

Baskin's observation through teaching a course in the Graduate School of .
’ . ¢

Library.and Information Science at the University of Missoﬁri—Columbia dﬁring;
tﬁe summer of 1972. |

One of my objectives as the.instructor in\Library ScienéeaUHB, Academic
Library, was to expose the sfudentsjtolanother'academic }ibrary‘adminiStratcr,
Jpreferably one also involved Qith manfvfacets of the librar} world. It would
be diffiéuit and'expenSive fo‘brigg thé adminiéfrator to the.classfdom on |
tﬁéjéoluhbia campus.  Baskin’é ogsegvation proﬁpfed me to consider the use of
thg ”teielecture”, one of'theH§¢Yelopmeqts df techﬁology thgﬁ brovides educa- -
‘tioﬁ with a new form pf 1gafﬁing meaia:  Brown described the teleiecture
(amplified.voiée teléﬁhoﬁe) as‘a_variation of the in—person fofum~lecture

feaching formatﬁ.wherein the'collegefavails itself of the instructional contri-

.buticns of guests who cannot come to the campus, but who are willing to devote

(i

time to a.telephone dialogue with a remote c;Lass,2 /
I wondered-if telelecture had been used in Library School instruction.
My resulting l;teﬁature'search5 although uncovering ‘a number of exhortations

concerning the use of new media in the teaching of library science as well

as several discussions on the use of specific.media, failed to uncover any : i
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evidence that indicated telelecture had been used in the teaching of library

science. Thus, I resolved to try telelecture. My experience with this

=

media form as a teaching technique is the substance of this paper.

One of the earliest recognitions of the possibilities of the use of

media for teaching library science was that of Stone in 1961. He stated

-"the shape of the future in educational media holds some important impli-

/ : ‘ . ’ )
cations for the professional education of librarians.'" He was optimistic
about various forms of media in library education stating "as we have

learned the importance of newer media and their roles in education, we have

o

‘begun to adopthsohe new methods of teaching.'" The new methods listed did

. . 3 N s . . .
not 1nclude telelecture. Several years-later Goldstein reported that

/ :
attendees at a workshop agreed that for a course ‘in Introductlon to lerarlan—

ship ”the telelec*ure will probably«be used- 1ncrea~1 gly to utlllae off-

- R
campusfspec1allsts. u It wasn 't until some years. Later that Lleberman llsted

telelectures as a specific technique along with other mzdia useful Ln‘the
teaching of library. science.
Did Library School instruction utilize this "new media?" . Apparently

not, although such articles as Allen's6 concerning the uée'ofmelides'and

Penland's’ involving programmed instruction indicated that- other new . approaches
“to learning were being utilized in Library School instruction. Even Totten's

. survey, which was designed to furnish data on the use of educational media in

the teahhingﬁof library science although'cerring educational television,

teachlng machlnes, programmed learnlng materlals, recordings, opaques,,slides}
N .

Lllmstrlps, tranQparcnc1eq, and motion plcture, did not 1nclude telelecture

~ One mlght aok why thls apparent lack of 1nterest in telelecture° Could

lt be that llbrary educators are more interested ih educatlonal theory than in




|

\

-
|
|
©

)

| ERIC

JAruitoxt Provided

‘as a learning aid.

practical implementation of this theory? Lowrev made a strong plea for

library education to institute creative and innovative reform. But she

‘was mainly talking about software and?techﬂiques rather than the vtilization

9 o | . )
of innovative hardware. Could it be that telelecturc is too new for the
library science education? This doesn‘t seem pessible since it has been

-ttilized by other segments ‘of the educational communlty since the late 1950's.
.

Perhaps library science educators believe telelecture is not an
: 5 , .

effective technique. Yet Rookey reported that students taught by telephone

’

did as well as othershand though they were disturbed by the fact that they
could not see the 1nstructor, thny felt this d*sadvantqge was offset by
other factors.l® Burkhart, in what Was pronably the earliest Qtudy of tele-

lecture,‘reported that "the potentlalitles_of this new media ave great." -

However, he cautioned:

Classroom interviews-are not self-operating. - The teacher
must be thoroughly familiar with the topic or area of discussion,
must know something about the background of the interviewee, and -
be prepared to direct the discussion along profitable lines, pre-
venting it from becoming just another '"buil séssion." To do this
requires knowledge and skill on the part of the instructor. Asso-
ciated with the larger and more difficult role played by the
instructor is his personal involvement in the interview. Fre-
quently the intellectual excitement is so great. that the teacher
is literally worn out at the end of the class session.

Stephéns College in Columbia was one of the earliest experimenters with
r__ . . - , . " © b / )
telelecture. The University of Missouri with its four campuses has used

telelecture mainly for extension classeés. Since the University of Missouri

had used-the téchniquexin other areas and had the méchanicallaspects of the

"technique mastered, it was not difficult to adopt the technique to Library

’ Scienée. With the daily class period duriﬁg the summer séhooi two and one-

half hours long it was possible to use the:telelectUre with full'utilization
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Having the approval of the Library School administration; the first“
step was to find a .ibrarian who met the objectives stated earlier and who
wouldkbe willing to spend time nct only in talking to the class but also to
do the preparation necessary. Happily AlberL P. Marshall then Librarian at
Eastern dicgiwan UniverSity ‘and sezond vice- preSident of ALA, now Dean of
-Academic Services at Eastern, was gracious enough to take time- from his busw
schedule to partic pate in this experiment / \

It soon became evident that Burkhart s comment about classroom inter-
views not beidn self«opcrating was valid. Even though thehtechnical details
‘of the Telelecture session were legtvto the Instructional Services Staff of
the.University, many tasks remained for/the instructor in order to facilitate
_an -effective learning enyironmentr The stated ob]ectives of the particular
class session were formulated’and sent to ‘Mr. Marshall The broad discusSion
areas for Mr ‘Marshall were defined by the members of: the class. Applying
.~ principles of adult group participation and a nodified version of the Delphi
Technique, the class members ranked areas dealing with the academic libraries
,,according to their interest. . The top ranked four subjects were the ones sent
to Mr. Marshall to serve as a basis for his presentation. S Z/’
i : :

l'he telelecture sesSion was planned for the middle of-the. senester This,

kcoupled with the fact that the majority of class members - had library work

experience, made i= easier to involve the class members in the decisiom process; . X
Several;classvsessions before the day'to-decide upon the areas“to be covered;; ;
by Mr; Marshall,vtne class was.told of the coming‘experiment and made aware

in a gcneral way of some of the current trends and prob]ems in academic libraries.
At this time, a bioyraphy of Mr Marshall was distributed tu the group Con+

yersely,-avclass roll With bricf comments about each student 's- background, par-

ticularly as related to library_activitygpwas‘sent,to Mr.lMarshall.

Q
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To help make his telelecture more understandable, Mr. Marshall pre-

pared and sent ﬂransparencies and related material to bg used during the
telelecture session. Accompanyln these materials were a set of ten slides

showing Mr.'MarsHall in his own library wort environment. This was done

B

\

- at the suggesr1on‘of one ‘'of the members of the Extension Department at UM-C

"and proved to be a sound procedure{ During the telelecture, the use of

these slides and the other materifals overcame the handicap cited earlier by

&
‘Rookey.

\ ' As further preparation and to give the Session as broad a basé of parti-

cipation as possible, each member of the class was asked to prepare one
v/ (. : ’ N

n / . . S ‘ . . i
question for Mr. Marshall's consideration during a questlon and answer perlod

—~following . the prepared presentation. - This preDaratlon apparently did not E ' /

lnterfere with the other dally learnlng experiences of the class, and the

members looked forward to the telelecture.

1he app01nted day and time hav1ng arrlved the class met in a room in
V .

Whitten Hall where the Nivision of Educational Resources and Services of .

the University maintained the required equipment. In ‘addition to the tele-

lecture apparatusiitself, the room contained a screen, a slide projector,

and two multi-directional microphones. As the time for the telelecture

approached, the instructor again handed out copies of Mr. Marshall's biography,

reviewed the format of the session, encouraged the class to ask questions,

- and projected an image of the speaker on the screen.

P

It had prev1ously been suggested to Mr Marshall that he use a desk unlt
supplled by the phone company to hold the telephone during the telelecture.
However the 1n1t1al receptlon was very unsatlsfactory -and upon tne suggestlon

- of the techn1c1an from qucatlonal Resources and Serv1ces, Mr. Marshall was

AN
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asked to use his telephone in the usuai manner. This proved to be somewhat
uncomfortable for the guest speaker but provided -excellent reception. Later
discussion with the technician disclosed that appareutly the  desk holder for

~

the telephone first used very rarely. proves to be satisfactory.

Sl

33-'§‘Withihis picture on the screen, Mr. Marshall was introduced to the class

by. the instructor. From the information previously sent to Mr. Marshall, he
gave his presentation as the instructor projected various transparencies as

requested. After the presercatica, the Question and answer period begah. The

Y

W . . . . : ] . . ) .
class was seated in alphabetical order arocund the table in order to assist

the guest speaker in identifying the class members.v At the.beginning of the

question period, I happened to call upon Miss A. What then developed was

.that-each person in turn asked exactly one question before releasiug theifloor
to the next class member. After'reaching Miss Z and upon some slight prodding
on my part, various class members asked. addltlona'| questions of the lecturer.
Since the telelecture. ses51on, 1 have yondered as. to the degree of: correlation
between the seating arrangement and my instructions to prepare one dquestion.
Perhaps this contrihuted to the unevenness in class participation-duriné the
question and answer. period.

At the conclusion of this period, since some time remained, the

instructor asked addltlonal Questions that he felt would be of interest to

_the class ‘as well as those questions that were- originally suggeoted by the

class, but had‘ too low a rank in the class rating to be used as the basis

‘»for emphasis during the presentatton. Throughout the session the 1nstructor

~would periodically change the picture of Mr. Marshall appearing on the screen.

Afterward, certain 'ollowup procedures endeavored to evaluate the tele-

lecture as a learning experience.' At the next class session, discussion was -
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heldscohcerhihg some of the observations made By ﬁf. Marshall. .Thié proved
Lo be ébliveiy session with much interaction between the class members. The
two most hofly debated subjects were those of maxi~mini-reference-service
;and the,sglesmahsﬁip approéch of the professiqnal-staff to the étudents. In
;fesponse:%o comme%ts'during the telelecture, Wr. Mafshail sUbsequently:sent
various_;;fer;als and other iﬁformétion pertaining to his library. ‘Tﬁese»
Qere_dis?zibuted to thelélass.when they arrived without a great aeal of
commént. At the conclusion of all activitieslféiating to the telélcctufe
session, each class member wés asked to give his or her evaluation of the
télelécture; |

Was the telelecfure‘successful? In that it achieved the'stated'objéctive
of exposing the class members‘to another academiz library administrator, itb

was. Altnough written and verbal comments of the students showing the re-

i 1

occurrehce of theoriesyand'philésdphies expreésed during‘thg telelecture were
expresﬁéd duriﬁg the rest of the sémeéter,‘thus leading me'to believe that
the session was successful éé a learning experience, I h%ve no Statiéticai
-evidenqe available to validate m& conclusioqf

My_evalugtion of fhe'telelgcture iﬁdicéted several modificatioqs would
improve fﬁe léafﬁing'eﬁQironmeﬁt and overcome some of tﬁe difficglties citgd'

|

by Rookey. If it is true that»the telephone desk holdef is not qffécﬁive, the

]

elimination of this device should be made immediately if transmission problems
. - . : . ' g

occur. The difficulty in not so doing s pointed out by thé/student who
commented: "The -early part of the conversation was impossible to understand.

By the time the static was cleared, I could not join ig;the conversation.!

The sending of a picture or pictureés of the class to/the guest speaker would

improve the communication process.




Since there was no back charge to the Library School by the Division
of Educational Resources and Services, the University Watts line was used

for transmission, and the guest speaker generously participated in the

experiment without fee, the telelecture added no costs to the Library
Science instructional program. Thus Carpenter's contention that in spite
‘of fashions and fads in educational facilities, the most econcmical equip-

ment that will satisfactorily do the defined and required instructional

functibns.should be used, was validated.12

-The condition of the physical surroundings, while wbrkable, certainly

. . ) T Lt 13 -
bore out the contention of Knirk that form should follow functior. The

i . ) / . ,,
facilities in Whitten Hall were not speéecifically designed for meqia assisted

instructioh, and certainly made student, technician,*and'instructof parti-
. - . v . o ) : |
cipation in_the learning process more difficult. While I suspect that tpe

‘Hawthorne effect showed to some extent as in one student comment "This is-

the first time I have been involved in a telephone lecture of this kind. - ' -

Perhaps one reason I liked it was because of -the néVelty of the situation.

It also had a freer and more open and spontaneous atmospheré than I had-

anticipated," I believe this was minimal. Generally, it appeared that the

bet.er students were more positive in their reactions, as evidenced by the

_following: "The opportunity to ask questions and to have responses back .and
‘forth was invaluable. It was so much more enlightening than reading a dry
fextbook~and’listening to a straight lecture. It seems to me te be a tremendous.

way to reinforce and to supplement the knowledge gained from any- course."

/

While most students indiqafed by such comments as "I hope that other prc- o

I

fessors will follow your idea with a similar program for their classes' and

"We should take advantage of the facilities. offered by the University of Missouri

“and contact similar individuals" that they favored telelecture for other

e
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courses, such comments as '...his ideas and personality came through very
: f

well on the télephone hookup after the technical problems were solved,"

point up the importahcé in selécting'q guest who has a '"telephone"
éefsonality. |
I believe that‘this experience dpes prove that with iméginafion,a
 énergy3~help, and pianni?g (baékvto Burkhart again) instructors of library
. 4sciencé can utilize "new'" media in various 1eérning situafions,'jusp as
effécfively‘as other disciplines in higher education. As Gaghe"has stated:
"The arraﬂgement of instructional conditions is still the key to effective
’fﬂ\\\.instruction regardléss‘of the medium or media employed."‘14

George N. Hartje-

/ S
’
N
; N
| S
.
"
e N
E
S
A2 - ™
& -y
L \\‘\
. { “
“ \
¢ - .
~
\‘\
\\
A \k\'~\,
- }
. N :
i \\ )
L |
\ /
© -
-
- .
- i B
s . . _ ) § . . . ] i ‘ ) !
‘ : o e i : - . R . . i
o : . . : : L ; : . - :

o T N C A SR

' o . . i
P u ‘ : . SR \ : T ‘



10.

11.
12.
13.

14,

1.

e

‘Baskini, Sdmuel. INNOVATIONS IN COLLEGE TEACHING. (In Lee, CBT ed.

Improving Collece Teaching. American- Council.on Education, 1967.
p.184.) ' o

Breown, James W. and James W. Thornton. COLLEGE TEACHING A SYSTFMA IC
APPROACH. 72nd ed. McGraw-Hill 1871. p. 91.

Stone, C. Waltéf. "Shape of the Future in Educatlonal Media," JOURNAL
OF EDUCATION FOR LIBRARIANSHIP. 2:208-218. Summer 1961.

.E Goldstein, Harold, Ed. IMPLICATION OF THE NEW MEDIA FTOR THE TEACHING

OF LIBRARY uCLVf . University of Illinois Graduate Schoo? of Library
‘Sc1ence, 1963. \p. '119.

Lieberman, Irving! USE OF NON-PRINT MEDIA IN LIERARY SCHOOL INSTRUCTION.
(In Bone, Larry\?arl LIBRARY EDUCATION; AN INTERNATIONAL SURVEY..
University of I1linois Graduate School of Library SglenCe 1968. -
pp. 247-272.) \ ’..\' : ’

Allen, Kenneth W. l'Use of Slides for Teaching, Reference," JOURNAL OF .
EDUCATION FOR LIBRARIANSHIP. 6;137—139. Summer 1865.
S \ !
! » | -

Penland, Patrick. ”Programmed Instructlon at Southern Connecticut," oo
JOURNAL OF EDUCATION FOR LLBRARIANSHIP._ 6 55-60. Summer 1965..

Totten, Herman L. "Use of qucatlonal Medla in the Teachlng of lerapy

801ence,” OKLAHOMA LIBRARIAN 16 107. October 1966..
Lowrey, Anna Mary. ”Components of Cuﬁrlculum Innovatlon " JOURNAL OF
 EDUCATION FOR LIBRARIANSHIP 12:247- 253 Spring 1972.

'Rookey, Ernest J. GRADUATE INSTRUCTION VIA TFLEPHONE Washingtqn, D.O.;

1968. ERIC ED. (32 767 19 P- ‘ ;
|

- ’ '
'Burkhart, James A. AN EXPERIMENT TO DETERMINE THE VALUES OF USING AMPLIFIED

CLASSROOM TELEPHOIE INTERVIEWS WITH SIGNIFICANT INDIVIDUALS TO ENRICH
CERTAIN COURSES; AN EXPERIMENT WITH NEW MEDIA. Columbia, Missouri
19637 A ' -

\

_ Carpenter, C. Ray. TINSTRUCTIONAL FUNCTIONS OF NEW MEDIA. (In Thoraton,

James W. and James.'W. Brown\. NEW MEDIA AND COLLEGE TEACHING. Depart- -
'ment .of Audiovisual Instruction, 1968. pp. 3-14.) ‘ .

Knirk, Frederick G.- "Learning\Space Requirements,ﬂ EDUCATIONAL TECH-

NOLOGY. 10 22 2J June 1970\ . _ _ v
Gagne‘, Robert M. LEARNING TPEO Y, LDUCATIONAb MEDIA, AND INLIVTDUALIZFD
~ INSTRUCTION. (In Tickton, Sidney G. . TO IMPROVE LEARNING; "AN EVALUATION .
OF INSTRUCTIONAL TECHNOLOGY. ooks, 1971. pp. 61-74.) .




