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institutions, The majority of reverse transfers came from famllles

~ with income over $7,000 whose parents are engaged in work other than

unskilled or semi- skllled Reverse transfers expected to raise their

" grade-point average more than one point. The four-year college

adviser was of greatest help in making academic decisions at the
four- year school, but no- specific person helped make the decision to

enroll in a two year college. In terms of goals, vocational-technical
transfers expected to get a job, while arts and sciences transfers
expected to continue. school. Sixty-one -percent of the reverse

‘transfers were happier in the two-year college. Two-year college.
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‘make courses interesting; two- -year 1nstructors were also rated hlgher

N in their role as counselors. (RS)
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A new facet in the articulation‘problem between twvo and four-year institu—.
tions of post-secondarv education is the reverse transfer student: students who
transfer from four-year colleges to two-year colleges. It is well within the
open door policies of community'égllegesfto accept such transfer students
(Meadows and Ingle, 1968; Kintzer, 1966 Muck and Undem, 1965; Boze, 1962;
Simon,‘1967 McKibben, 1966; Kuunlk 1972) and it would appear that this new
phenomenon in higher education w1ll likelj continue to increase in occurrence

(Illinois Council on Articulationm, 1970)n Therefore, it is of merit for educators

to compile information about these students so educational institutions can begin

to seek ways to meet the reverse transfer students' needs.

For the purposes of this study, a Questionnaire was developed to obtain the
following types of“information.about reve.s: transfer students:

lj demographic

2) reasons for lcav1ng the fOur~year insti itugion

3) ruture plans E

4) comparisons between the fOur—year and‘two~year‘institutions

The questionnaire was distributcd to student personnel administrators and workers

ic all two—year post~secondary institutions 1n the state of Towa thiough the Offlcc -

of Communlty College Affair at 1he Unlversity of IOWa and The American College

Testing Program.‘ The student personnel staffs on’ the tWenty—two campuses of

the Lwo—year 1nst1tutions were asked to adminlster the questionnalre to students
who had transferred from a four—year college and were : currently attenclng their

two—year 1nst1tut10ns in the 1969 70 school year.~ Thrée‘hundred and fifteen

; students, 271 1in the arts and sciences program and 44 ln‘“he vocational—technical

program, completed the questionnaire.

Results
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Descriptivé‘Daﬁa
The family income of the typical reverse transfer in Iéwa is over $7,000.
Twenty percent Listed their family income as between $7,000 and $8,999, 25%
as between %9,000 and'$ll,999, and 28% as $12,000 or wore. Reverse transfer
students going into vcpational—teéhﬁical curriculums were very similar to ﬁhdée.
going into the arts‘aﬁdlsciences érogram in regard to family incomé. !
Reverse transfers often come from smaller types af‘communities as 57%

were from cities of less than 25,000 and 35% come from communities

~of less than 2,500. Again, vocational-techmical transfer students were quite

simiiar to arts_and sciénces‘transfer students in terms of hometown size.

‘Seventy~nine percent of the mothers and 70% of the fathers of both the arts
and sciences students and'the vocationélmtechnical students‘graduatéd from high
school. Although approximately 13% of the parents graduated,from college, wmore
wothers of arts énd sciences majors (33%) had collegiate éxpérienée than did
mothers of vocational—technical:majors (21%). This was not true of fathers; The
perceﬁtage of fathers of arts and sciéﬁces majors wth‘ébllege‘exbefience was nearly
the same as for‘fathers of'vogatioﬁal;technical~majors;

The largest‘categoriesvpickéd by reverse transfer students in both the

. vocational-technical and. the arts and sciences programs for their mother's

occupation were: domestic service - 24%, clerical workey - 257, and professional

- 15%. The remaining 36% were scattered in a varietv of occupational caregories.
‘ ‘ s ‘ - -up

* Fathers' occupation was most often indicated to be in the following fields:'

‘semi—skilléd wbrker - 6%,‘skilled workgrﬁor,forcman ~f;72, fa;m ér:féﬁbﬁ‘bwner

‘or manéger — I9%,‘Proptietof‘§r owﬁéfm— ié%, ménagef‘— ioz;sand profesgidnai,%‘lZ%.
,The«reﬁaiﬁing(ZRZ were Scattefed ip a vari¢£y 6f o¢cﬁpa£iQnal‘cﬁ£egoriéé«.‘It‘ k
‘ §§§eéﬁs that thg hajdrity?bf_fé;ér$é transfef‘étuéénts come from-homés'where‘the'

parents are engaged in work other than unskilled or semi-skilled.

.8
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B typical‘two4year college Qtudents descrlbed in the 1967 study

vTable 2. Munday (1969) concluded that. termlnal students had lower ACT com—

‘chleger d

The typical reverse transfcr student is single (74%) wlth the rest married,
divorced or widowed. In addition, most of the veverse transfers (53%) 11vcd
with their mcthers and tather&. It should be noted that 21% of tﬁe raverse
transfers were married and owned their homes.

Approximately 60%‘of‘the reverse tranaferlstudents iived in a houschold
that consistEd of three to five persons.

A comparison of the’worg patterns of the transfer students st both the four—

vear and two-vear institutions can be made by looklng at Table 1.  The arts and

sciences majors spend morz time working while attending the two=year college

but the vocational-technical students tend to maintain about the same work habits.

TABLE 1

The Views expressed by the reverse transfer students in this study differed

from the views expressed by the junior college sample in a study conducted in

1967, (Balrd,MRlchards, and Shevel 1969). In our studyrmore‘of'the reverse

'transfers»either did not work at all or not on a regular basis as compared to

‘The reverse transfer studcnts in our aample ranked above the mean of R ——

‘community—junior college students. in the natlonal 1970 ACT Class Proflle

‘Report in all sub tests. of the ACT exmlnatlon. ThGSe reSultS*arepshown in

p081te scores Lhan dld transfer btudents, however, thls wau not the case; with

tthe reverse transfer students 1n vocatlonal-technlcal currlculums, aq their -
,;ACT scores Wele comparable w1th the arts and sciences Lransfers. 'Thls‘mlgnt~

. have been anticfpated as tHese students were originally admitted at a four-year
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TABLE 2

Inspection of the reSulte in Table 3 indicated that many of the reverse
transfers were experiencing academic alrflculfy while aetendlng the four~yea1

college. The realizatxon of acadewmic clfflcul was apparent since the. Foc*—year

GPA for arts And sciences and vocatlonal technlcal students was 1.87 and 1. 90

respectively. However, they anticipated‘raising their grade;point—average more

. - 5
i "J

than one letter grade at the two~near 1nstitution. This was true of Loth the
v‘

vocational~ tecnnlcal majors and the arts and gciences majors. This finding was

conflrmed in the resulta contained in an unpubllshed dissertation (Kuznik, 1971).

i

TABLE 3

The reverse transfer sanple 1nd1cated four major goala in af*enalng college.

to de"clop mind and Jntellectual abllities (45/), secure vocatlonal or profeesional”

‘tralnlng (487), earn a hlaher income (39/), and develop personalitv (15/) THe
‘voca;iona’-technical majors - were more inclined toward the vocatlonal tralqlng

goal than were the arts and sciences majors.‘ Tbese‘goalﬁ are similar‘to those

the 1967 Junior college sample (Balrd Ricﬁards, and Shevel 1969) except for

the reverse transfers 1nterest in development of personality.

“TABLE 4




‘\)

e

QORERI A .1 Tox: Provided by ERIC

' Factora Partaining to Why Reverse Transfer
Students Left the Four-Year Colleges

When askea to jdentify sources of significant help in making academic
decisjons at the four-year college, the transfers imto the vocatiomal-technical
two-~year pfogramvrespénded quite similarly to thé arts and sciences'traﬁsfers.
Both‘groupr picked their four-year college advisor as the most signlflcanu
source‘of telp {40%). However, the second choice was the category no one'(29%),
Other categoriés within fhe 11<titut ien such as the xegistrar and dorm advisor
were selected by only é small percentage of students (1%).

It is obvious from Table 5 that very few of the f0ur~yeat coliege offices
were‘of major assistance to many of the reverse tfansfer studeﬂts. .Tbe greatést
source of help was indicatéd tﬁ be theﬁacademic advisér by‘apporoximately one out

of £ive studenté. This means tbat abouL 80% of the stuccnts recelv ed little or

‘1o nelp from their academlc adviscx. FEven more alarming, neatly 907 received

little or no help from the counseling facilities., Over 95% received little or

no help from the student affairs office.

.

 TABLE 5

- Revers: transfer ohudcnts iﬂdlcatea that three major sources were of help

. N . ' ‘.‘ . N v i .
~in making the decisiom to enroll~at 3 two-Yyear *n_tl utlon. Than oourcea were

“friendé,(zéz), parents or relativesj(192), andbthevcategory no,one- (48%)ﬁ This_ 

result is similar'to the”conclusion'of Ruz ik (l 72Y.
Artb apd sciences mcjorq plckcd »He Followiﬁg Teasons as to why. tnev enro]led

at thw tw0~year instltutlon.j 1ow tuitlon (727) cloee Lo nome (67/), Qnd opportuql’“‘

‘to raise tneir gr...de--ponat-averaaeQ (SOA). Vocatlonal technlcal majors indicated
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- the fOLanIHS reasons for their eqrollluy at a two-year ins tltutlon" offers s

progran I want (84/), close to home {687}, aqd low tuition (6&4). Both froups

'

{axts an ségéncex - 34%, vocational—technical ~ 46%) also indicated the smaller~
sized school was a3 factor.

It:may be obé;rved from Tablé‘ﬁ that.twenty—cight ?ercent of the artz and
sciencss tranzfers and 2o focational—téchnical studenta indicated the four-year
coll¢ge would, have nad to pxoviuc better ioans orﬁscholarship'help in cxder to
have kept those students. In addition, 307 of tné arta and sciences students.
indicated thethanted more céncérned andlhelpful instructors.

Vocational~technical students (37%) also ind icatnd the need for more

concerned and helpful instructors while 26% of them wanted wore redsonable academic

requiraments.

s o , ~ glans,

When agked to indicate the hlohvat lev al of oduca ion the revéraa,tranafer

otudents ﬂxpoctcd to. complete, 3 la ge diserépancv’was;noted‘between the arts. '

and snlencee st¢de1tc and. LHL vocs ibﬂﬂl*LQChﬂiLaL studentz. Sixty—one'percent‘~

of the vocatienalﬂtechnical tudentﬂ planned to obtalu onlf a jun$or coklepe

degree asjcbmparedyx;th 57 cf thc arts nﬂd ocicn X mmJOIw. On the otner haﬂd,

while 397 of the-vocatiohal—technigai tuuenta indlcated thov exwacted to complotm

a bachelor's degres orx beyond,_thiS‘was truc‘of 95% of tha axts and 3ciencesi'

: majdtr;

‘

Artc’and scionces rahsferx alsd'i ated that they anticipatcu 3 nighcr
annual iﬁcome ten" yeara aftnr colJega graaaatmon than dln the vocatxonal Coghnlcal'

studeﬁts. Sthy—four percent of Lne arts and ances students planned to earn
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Owsrali, approximaialy

atudents 1?&1c1ted they. did not‘?i‘n te rc-ﬁdLor Lnalr fo rmex four-year

51 G,WOL O mRTe per vear ag did 43% of the vocational-technical students.

Again, latgc,uisurcpnnciqs appearaed betwoen the vocatlomal~technical
students and the artz and sciances studsnts when they indicated thelr planz for
after the two~yeav coliosze.  As prezonted in iahln 7. 7%%Z of the wocationzi~
tachnicai studants pianﬁad to get a Job and 787 of thoe a“tq and sciences majors
pianngd‘tc return Lo oll efe. Lt would PeAr tna‘ he arts and zciances maicrs

wexe quite confident of theirx ability to ralze their grade-~point-averages asz

thev plapnad 0 return to a Ffour~vear school. This would be in iine with their

anticipated grades as contziped in Tsbis 3.
TABLE

P

3

687 of .the total sampis did not plan to obtain-a job.

-

0f those that did plan te obtain a job, they had tha following plans: : . :
1) Specific job prom:s ed wasz indicated by 1h/ of the revarse trancfers

Pt

23 Specific job for & particuiarifirm‘was‘indicated by 22% of the reverse
—f \ ‘ e
mA

of the

3) 3Specific job not for = particular firm was indficated by 397 7
ravaras transfera ‘ ' , ' ’

4) General training was iudicated by 2i% of the revarse transfexrs

Aithough, an orn Aouy iy imdicated, the overwhelming majority of tha

o -

tranafer atudents plnnnod to continué their aducatien,”a‘majority‘oz‘tneae

institution (642).

‘ uCﬁCtl 55 to H gner Fduc ien o - :

Reverze transxpr ~tqdﬂnt* (61X ) wore wrOYE oatisfi"d iﬂ Lh twc—yea L :

collega‘than tn oy were in the four—“e¢; collabo."Ihis finding is conmiatant

v
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with that of Kusmnik {1972). About 5% were 23 satisfied in their new colizge

environment asz they werz in the four-vear coliepe. Only 14% were less satisfied

.

vations can be made a’boui the sample:

1) More time is givon o student discuscion in two~7 enr Folle?e
ciazses than ir four-vear coliege cliaszes.

2) How well the student is doing is indicated in two-year llcge
claszes better than in four-year coilege classes.

3) Four-year colizge inmtructors are more interested in their
dtudents in an academic a2nsze than in 2 personal sense than
are two—yeax coilsge inetructors,

4) Two-year college inztructors e ncourage questions in class mors
than do four-year college '

5) iwo-year coilege LuotTUCLO ]
know what they expect from then
instructors.

f letting students
e

) There is more laugbing aad joking {(relaxad
vear college classes than in fouwr-vear colleme classes.

7) More two-year "CLLCUQ instructers want students te consider o
: 'gneLf ownt vnluon and OUL7OOKS than do four-year coliege
instructors. - 7
8) Two-year college instructors ask more questions in clsss than
do fo ur~w0ar college instructors. :

9)'Two—yaar coile g- in =trhﬂtnrn do a betiter job of teliling = students 3 -

‘ : ’ how well they.a &oing and how they are mectiny the instructor's
' ‘ g\pect&?101s than do four-vyear COlLOPO nstructora.

10} Two-yesr ccllege instructors weoh more concerned with under-
standing the ge eral impiications of ideas in everyday life {prac~
tical applicat onQ) thqu do four-year Follegc xnztraﬂ ors.

11) Students in two-year CDJlCch are ssked more often to,aive
vexrbal repoxts of assiznments than are students in fbur—“ear
 coileges. N 3 o

12) Examinztions in four-vear colie p 25 more often contain questicne : S

acking the atudents to contrast two or more viewz of given topics '
thwan do o xaminations it two-vaar colieges.

ERIC

Aruitoxt provided by Eic
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13} Twe-year co)lﬁg instructoxe seem to really like their students

more than do four-year college imstructors
14) T

cur-~yeay college instructors do not do as good a job as two-vear
college inastructors in helping students develop a view of their place
in the world. ’

13} Student participation in classwork iz more important im two-year
college classwork than in four-year college classwork.

16) Four-year coilege instructors appezr to be more vague in what
they want in their assignments aund tests than do two-year college
Ingtructors.

17) More two-year ¢
the studeuts’ progress on
)

c
¥ urrent assiganments than do four—y 2r
college instruct

18) Instructors in two-year cclleges are more willing to help stud nts
anawer difficult gquestions than are instructnrs in four-year
colleges. o T ' - )

TABLE 8

“

Table 9 presemts the reverse transfer students’ ratings of teachers in

-,

w0 . and four-year institutions. Two-vear coilege imstructors were rated
) ! o o

higher than were Foar—veaf fOLIege inst:ac -ors on their‘abilities to stimulate

’

thinking and make Lne St DJECL iqteresting, Four-year ¢ollege instructors
were rated higher on subject matter kno edge than were :wo—ycaL college
instructors. However, in regard to their overall ability,‘instructors in

four.and two-year iustitutions were rated about the same. Twe-year college

inatructors were rated higher im their zole as counselors than were four-year

college instructors.

TABLE 9
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Conclusibn and Discussion

Reverse transfey studentg aprear to be very similar to other tﬁo—&éar
college students in terms of family income, rarents' educaticn,-and fathers'
occupation when compared to norms developed by the American Council_on Educa--
tion (1871). The fact that the mothers of this sample cf students had more formal
education than did the fathexs might suggest that the mothers playéd a strong rdle“
in the student’s initial décision to attend a four-year college.

Although maﬁy of the reverse trénsfers in this study camerfrom smaller
communities, the reader must take into ccnsideration the ﬁac that all of the
two-year. colleges were located in Iowa. Towa, being an agricultural state, is
chiefly coﬁprised of smaller-sized communities.

It is of significance that the reverse transfer studenis apparently were

working more hours per week while attending a two-year institution than they

did while at the four-year colliege.' Could this aloeng wiﬁh the fact that a
fairly large percentage were marrvied and owned their hames imply monetéry'
reasons for transfer? However, better loan or scholarship help at the fOur~year
institution Would not havé retaihéd those reVersé transfer studemts who entered

vocational-technical curricula. This indicated that money was not the main issue.

“when they transferred from the foﬁr~year‘college. The additional work hbursﬁf

per week in the new environment might also, suggest that work oppoftunifies are.’

more available in communities that contain two-year colleges. The fact that more

reverse transfer students were married than those presented in junior college

student norms by the American Council on Education (1971) in addition;to owing

homes, may be a major factor.

~Certainly the fact that many of the reverse transfer students were experiencii

‘academic problems at the four-year institution played a part. in the decision to |

transfer to a two-year institution. Significant is the fact*thatkthéy,antiéipated‘“

E




tmé iafgéVEiée‘iﬁ'théiffgrédé»ﬁoint—aﬁéragés aé.a-result of the.tr;ﬁsfér; ‘This7“
Jfls e;pecially 1mporranL in the ndsp of the Otudcﬁts who trénsfeLred ;nto an arts
Ch;}and‘sclenceb program dsuhalf 01 thgm saw tbe Lrans#er as. an 6pp0rt§nlty‘to ?aise
‘1£helr grade-point—averapes., Prébably these stﬁaenta 1ntended to. ralse thelr GPA'
T with: the hooe of eventually returnlng ﬁb a four-vear school VQcatlonalf:echn;ca;

 students were,not as goncerned about rai81ng‘their grade~point-averages 'as were.

arts and sciences maiors.‘ However, educators'should keep in mind that this type

of studewt is o‘ thher dbLL’Ly than the average 3unior ot comﬁunlty college studi

: askmcasuréd by‘the ACT'examination. After all, these”individuals were of’high

“enoﬁgh acadeﬁic standinc td get a detted into a four—year college.

As mlrwt havc buen anth1patto,‘the vocatlonal technical qtudents put more

fﬂemphaszs on Lhe goal of socurlng vocational or‘pfoie351onal tralnlng than did the

‘_TartS'and sglsnces students, Thla may indicate ‘that those réve1ae transfer stﬁdenf

¥ ;enteriﬂé voéétioﬁél—téchniéal programs:do so with theithéﬁgﬁt of obtainiﬁgi
{employment upon completlon of Lhelr two~year gol]ege eduuatxon whereas the afts

and sclences majors are consxderJng addltlonal eduoat10na1 beyond the Lwo~year

-

V'institution before‘obtaining employment.

[

In essence, wc havc a large group of a%ove average—ablliry students who

J'typicaLly did not have-a sugcesaful academic experlence in a four~year college

.l setting. For'thisﬂreason and others‘they‘transferred into a two~year college

O
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that apparently. has lower tuition, 1s closer to home, and has the curriculum
offering that meets the needs'qf‘thése students,

It is apparent that theIStudénts were more satisfied in their new college

’:énviroﬁmént,thaﬁ they Were in the fourdeérjcollege. This might.explain‘somei
‘of the- comparlsons Lhey drew betwccn Lhe two’ rypes of colleges. Neveftheless,

‘two themes seemed Lo omurge Erom the comparison data. The first theme is

T



‘that reverse‘transfer.Students were getting more;individualizedrattention-in
thé‘tyo;yearlcoliv whe‘four¥year7college. 'This‘conclusiontis‘based‘

on sucblitems-t Ol R l) four Year college 1nstructors were‘norei'
“rnterested in thedr sLLdents in an acaoemlc sense; 25 tw0~year cnllegeﬁlnstructork
seem to really like thelr ‘tudents; andr3)‘student discussion in class isdmore
important in é‘two~year college. |

These students ‘did not find many sources of‘assiStance or offices that
provided help: in the_four—year college.' Aopalently the four~year college was -

a rather cold and lnpersonal env1ronment as vcry llttle 1nst1tut101al help was
avanlable in academlc‘decision making.' Even when- the students were deciding to
ﬂleave the four~year college they turned outslde of the.nnsthutlon (frlends,‘
parents,‘and relatlves) fox help in maklng the decl ion.[ Obv1ously, four~year
'colleges are-.not maklna najor. effort° to. retain such’students. These students
 left. seeklng more concerned and helpful 1nstructors in smaller-slzed schools.

- The~ second theme 1s that’students feel they are d01ng better in the two~year
:college. Thls is 1mplied‘1n the students anticlpated rise in. grade—p01nt—averages
hMore important, the rcverse transfer students apparently had the feellng that they
knew what the tWo—year college instructors expected and how well they were meeting
these expectatlons. This could be the ‘Fault of both the 1nstructors and the studenr'
'while at the four~year college. Is it p0351ble that two—year college instructors
purposely set out to keep tudents 1nformed about thelr expectatlons and the studend‘
progress? Or, is thls a by product of the feel:ng of personallzatlon that nay be
‘a result of smaller~51zed 1n°tltutions, Smal]cr classes, w1th an emphaois on
,counsellng.and guldance7 Whatcver the reason, iL is apparent that students
want both 1nd1vidual attention and the” knowledge of how they are doing,

Interestingly, four~year col]ege instructors wele ev1dently respected for



their subject matter knowledge but thay were.uot ranked as high for their ability

- to uake the subject matter interesting or stimulating.- Again, is this a by-product

of theylack‘of personalization‘om thelﬁour—year‘college'campus which results from
‘the nature.of the‘ihStitutlon? | |

The higher ranking of two;year.college instructors -as counselors may‘
perhaps be ‘due to the emphaols plared on cousellng‘in ‘the communlty college | 51
philosophy. Tf this is the case, the students might have been asking for more
‘individualiaed attention. . There are some educators who would imply that it is
not the function of the college‘to coddle all students; ratherl it is within the
collegefs‘fuuction to preseut‘material and it is the studentls.responsibility,
‘to rake the-oﬁportunity torerasp‘iaeas ahd'learn from‘the materials; lt.is\
apparent that reverse transfer students are-not llkely to SLCCGEd in such an
env1ronment. Thus, there is the posslbillty thatihis group of studenu;would have
‘been better off had they orlglnally enrolled in a two-year college.

In summary, reverse transfer students are happy and satisfiedtwith the

‘tdecision they made regardlng the Lransfer to a two—year lnstltution.‘ They

apparently llke thelr new college env1ronment at’ least, more than they liked their~ﬂ"‘s'

‘l“four—year college env1ronment., Thus, perhaps tudents ‘that f1t the demographlc
‘characterlstlcs of thlS sample of students and are experiencing academlc dlfficul*y:
;within a four year college settlng shOuld be encouraged to r-onsti.der transfer to

- a two year college.f On the oLher hand f0ur—year colleges that want to: e1ther V

, retaln or re—admit this type oL student should consider attempts at personalizat10n.<

-
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Table 2 |

MEAN ACT SCORES OF REVERSE TRANSFERS

Area . Arts and Sclences  Vocational Technical

‘ lRépreégﬁéétive
Studentbﬁ‘ : S;udgnts Nbrps*
Eoglish - 202 o 212 16.8
Math 221 204 17.6
'f;Natural Sc1ence o 23.1‘ _ ~ f'“ L 28,00 17.8
Social Science B 2.8 - 22.8 19.0
COmPOSLtejscore.:‘ 22,3 : :jlzz,of’ 17.9

Source 1970 71 enrolled freshman norms baséd 6ﬁ 21,590‘re¢ords in
2 year public colleges.
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Table 4

MOST IMPORTANT GOALS IN ATTENDING. COLLEGE

.Goal ‘ - Arts and Science Majors  Vocational Students
‘ o @ WM (%)
'Learn how to enjoy life. 19 7.0 3. 6.8
;o ' 'Develep my mind and intellectual = = . . - TN
n ‘ - abilities 1280 47,2 . o4 . 31,8
' ' 2 Secure vocational or prOfESSlonal D e '
o training - : Co 12000 44,2 " 32 72,7 -
Make ‘a ‘desirable marrlage 9 3.3 L2 ALS
_Earn a higher income . . 107 39.4 15 34.0
Develop moral’ standards' R 6 . 2,2 ' 2 4.5
Become a cultured person. . . 31 11.4 20 4,5
Deve10p my personallty .39 l4.4 9 20.5
Develop a-satisfying: - L e "_
: philosophy L S 34 12,5 3 - 6.8
None of’ these R g 9 . 3.5 1 2,3
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OFFICES &1 4-YEAR INSTITUTION WHICH' PROVIDED
A SOURCE" OF ASSISTANCE -

Arts and Sclenceés Majoxs

: - No R Ty Major
- Office . [ Assistance  Asgistance = Assistance
: N (%Y @) %) (W

Academic Advisor Office 90 39,8 93  41.2 43 19.0
Financial Aid Office ° 137 .65.2 40 19.0 33 15,7

Health‘SerViée. S 128 6l.2 64 3046 17 g,

-

Student Counsellng Office 117' 53;2 76 34.5 27 12,3
' Student Affalro Offlce . 1s8 78,2 37 183 . 7 3.5
Cawpus Mlnlstry 171 830 30 146 5 2.4

Dormltory Adv181ng Offlce. ‘,1401  1 68.0 58 ‘28;2k “H8 . 3.9

‘Vocational Tecknical Students

4 - o | Noe . ‘Minor Major
- Office. R S A531srance ~Assistance -Assistance:
o ‘ | KON /A BEEIEN¢ ) REN €5 S AR

Acadenic Advisér Off;ce f['[fk~i6.:ff45;7gk '11;\ :31§4;‘ 3 8  _ 2£;§
‘Flﬂancial Aid Offlce  ‘ :'”T‘j24t ‘ %Sld‘ ‘; 41‘; 12?5] ‘ .4‘ | 12.5'
’“Health Serv1ce'.” ' S ’19 ‘(:5§,4 7';1¢3 ‘*31.3‘ 3 9.4
k‘L{Student Counsellng Offlce‘. ‘c_I7‘:”x47?2 ,.;16 44T4   ‘j3“f?‘83$‘
1Student Affalrs Office’ I 2$5§'_7518‘ :[;7\ 22 1 30 .

ECampus Ministry L RSN _26: ‘81,3  2 4f6'3‘. 4 12.5.

*iDormltory Advising Offlcé f :*:20g   64;S  ¥ ‘6‘ : 19,4‘f3  5‘  716;1>‘f”'
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Table 7

PLANS UPON COMPLETION OF TRAINING
AT THIS INSTITUTION

Plans o ‘ - Arts' & Sciences ‘VocatiOnal‘Techﬁicél
S o Students : Students
RCOREEN ¢4 B ¢ N &)
Plan to cdntinue;withj . | L ‘ ‘
present employment * 11 4.4 o2 4.7
Plan to obtain a job 13 . 5.2 . 34 79.1
Plan to return toFfoﬁr-i . . ‘ -
: year institution . 197 78,2 3 7.0
Plan to transfef,‘ify - ‘ o L - o
grades will allow 24 9.5 g 1 2,3
Plan to:mafry = o 2 . 0.8 o 0 0.0

1‘P1an to(enter armed o A e
services - ¢ 5. 2,000 3 7.0

‘Noamswer . 18 .1
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