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by

Greer Litton Fox

This investigation examines the student carecers of twentyv-five
women who were enrolled as graduate students in sociology at the
University of Michigan during 1967. The study deals with four
questions: 1) what types of student career patterns are distin-
quishable, 2) what are the empirical and analytic bases of variation
among the observed career patterns, 3) what variables are relevant
in the formation. and development of the student career patterns,

and 4) how do the relevant variables operate in shaping the student
‘careers. :

The women students are categorized along two input-attribute
dimensions; that is, according to their focused or divertib:s
involvement with sociology as a field of inquiry and future career
field and according to the centrality or peripheral nature of their
sex role orientation. The basic model of the analysis is a decision-
making model; the graduate student career is conceptualized as
being formed through the aggregation of outcomes of a series of
decisions either to continue or to terminate the student career.

Five sets of variables affect the decision-making: Woman role
considerations, academic experience, achievement motivation, achieve-
ment expectations, and time. Which of the sets of variables is most
salient in decision-making depends on the input-attributes of the
individual graduate student woman.

‘Specifically, the study suggests that for those women with focused
involvement and peripheral sex role orientation, the likely career
pattern is continuation until Ph.D. completion and the most relevant
variable set in decisions is academic experience. For those with
divertible involvement and peripheral sex role orientation, the career

Y pattern is likely to be early termination or termination upon MA or
) ABD achievement and the ‘most relevant variable is achievement motiva- .
C\Q tion. For those women students with divertible involvement and
rA central sex role orientation, the career pattern is variable and the
most relevant variable set in decisions is women role considerations.
‘Finally, for those with focused involvement and central sex role.
orientation, the career pattern is variable and all variable sets are
operative: a) when achievement motivation, achievement expectation,
and time are negative, the career decisions are to drop out; b} when
all variables are positive the career decisions are to
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continue; c¢) when variables Nave mixed values, carcer patterns are
variable, Thus the pursuit of graduate study to Ph.D, completion
seoms to be a function of the convergence of influences that minimize
the conflict hetween the student role and other roles a woman plays,
intends to play, or is exnected to play.

It is notable that the research indicates that the variable set most
directly related to the academic environment is only one of many
factors influencing career decisions, and further, that it is of
primary importance to only certain types of woman students, The
majority of the variables that influence student carcer decisions
are not directly manipulable by departmental structures or policies,

In sum, the study uncovers the ways in which sets of determining
variables act over time upon various types -of women to produce a
series of decisions which, in the aggregate, define the careers of
graduate student women,
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STUDENT CAREERS OF GRADUATE STUDENT WOMEN .

Chapter One, The Problem for Study

Introduction

Who is woman and what is her role in today's world? In varying
guises these questlohs have been grappled with for centuries; the
works of' Homer, Sappho, and various biblical writers‘show concern’
with this problem., oreover, Rabelais, Mill, de Becuvoir and couhtless
others have dealt with this subject, Today the situation is similar;
questions about the fole-and'ététus of women in a changing world
continue tﬂ occqpy both writers and scientists,

The current litersture on the subject of women ranges from the
purely exhortato$y1.to tﬁe more rational scientific study of the
sub;jectf2 Many of the essays in the former category deal with whether
a woman can achieve self-actualization within her traditiohal boundaries
of home and family, whet@er she can find fulfillment by having hef
1life defined by the 11vés}of her significant others, or whether whe

can cope wlth the guilt incurred by breaking out of her traditional

role, The prescriptions éhd‘proscriptions offered to women in these

IReferences will be noted in abbreviated form; full descriptions
may be found in the Bibliography. Cf, Friedan (1963) and Buck in
. Cassara (1963).

2Cf,‘Bernard (1966); Dawson (1965); Epstein (1966); G1n2b2g§,
Life Styles...(1966); Ginzberg, Educated American Women,,. (19 ;
Hacker (105175 Komarovsiy (1953)° ‘ -
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studies are determined by the varying predispositions of the authors
involved.

Works in the second category deal with the oprortunities for
and participation of women in various segments of today's societal
structure as a fesearch question, That women have‘participated'through-
out history in the econcomic sector of socliety is unquestionable;
as gatherers, as agriculturalists; as smail handicraft artisans in
cottage industries, women have takén-thcir place alongside men in
& Jolnt effort at subsistence, Today's‘situation 1s distinguished
by the fact that such participation commonly takes place in locuses
outside the home, |

Education would seem to bz a kKey factor in such a transition
‘for womén. Through continued education women are exposed to new
opportunities fcr broader societal participation, and they are presented
with alternatives to the traditional wife -~ and - mother roles.
Appropriately enough, many recent studles have been méde of college-
educeted women. Questions are asked not cnly about the scope of
their participétion in the extra-familial realm,3 but also about the
opportunities for such participation4 and the effects of such partici-
paticn in creating role/status conflicts for such women.5

The bulk of such studies deal with the lives of women after
théir.education is completed, They ask first what use is made of

this education and then whét effects the use of it has on the lives

JCf Ginzberg, Life Styles... (1966); Ginzberg, Educated American
Women... (1966); Mattfeld and Van Aken (1965).

: uEpstein (1966) deals with structural factors affecting such
participation in the professiosns, Bernard (1966) and Mattfeld and
Van Aken 1965) alsc deal with opportunites for participation.

5cf, Bernard (1966), Chs, 14 and 15,




of such women, Our study departs from this tradition in that our
focus 1s on women while they are in the process of higher education,
We.are-looking at women currently engaged in graduate study, women -

Tt

as - students still fh the process of gaining an educatisn.

" Definition of the Problem

The student career of the graduate student woman in socioloéy
at the University of Michigan is the subject nf study. In the study
we will be involved with four basic questions;' Filrst, what types
of careers are distinguishable? Do patterns fall into recognizable
types; and if so, how can these types be delineated ?

This leads to our second questions how do the career patterns
vary? To answer this question we must define the empirical and
analytic bases of variation among observed career patterns.

Third, we must ask what variables or factors are relevant in
determlining the patterns the student career will take. What‘factors
are operative in the fofmation and development of a student career?

- Following from this is our fourth questions how do the relevant
variables operate to determine the pattern of the graduate career?
What are the ways in which they shape the career?

In other words, essentially we are dealing with variation in

"a given phenomenon (the‘graduate student woman career), And we are

searching for factors which can explain the observed‘variationa

4

Scope of the Problem

Just as it is crucial to know what the problem is that is being
dealt with, it is often equally important to understand what 1s not

being dealt with. In defining the scope of the problem, we

O




simultaneously point.out the limitations of this study.

The problem studied heré is of severely limited scope. First
of all, we are dealing with women; comparisons with men have not been
undertaken and should not be inferred from this study, Further, we
are dealing with women in sociology; no comparisons with’women in other
fields have ocen made and generalization beyond this field 1s not
appropriate, Fjinally, we are dealing with the situation at the
University of Michigan; comparison with other schools has neither been
made nor should be inferred from this study. The limited scope of
this study, however, not only indicates its shortcomings, but it also

11luminates possible areas for future comparative studles.

The Problem in Ccntext

Even though systematic comparisons of women in sociology at the
University of Michigan to men and women in other flelds at other
universities have not been made throughout this study, nevertheless
as a means of locating our problem in its wider context a few very

' sketchlly drawn comparisons can be made. We can look at comparisons.
of graduate student men to graduate student women, cemparisons of
women's performance in sociology to their pérformance in other fieids,
comparisons of Michigan to other schools; and finaliy comparisons of
graduate student women %o graduate student men in sociology at
Michigan.

1., Graduate women to graduate mens Figure I { page 9) ShOWS
the distribution of M, A and PhD aegrees awarded to women in all

:ficlds as a percentage of all degrees ‘awarded during rarticular time
intervals at U.S. universities, From this distribution we can trace

the earned degree patterns of women through time, The steady increase

O




in fhe proportion of degrees awarded to women, which began inwtﬂé
last quarter 6f the nineteenth century, continued throughout the years
of the feminist movement and theAprosperous twenﬁies until the years
of the Depression, This proportibn.began to decréase at that time
.aﬁd contlnued to decrease during and after the war yesars. In the
fiftles the proportion of Master's degrees awarded to women 1ncfeased
by about 4 - 5 per cent, stabllizing at approximately 31 per cent,
while that of doctoral degrees stabilized at around 10 per cent,
Comparable fligures for sociology at the University of Michigan show
that 47.5 per cent of all M.A.'s granted are awarded to women, about
10 per cent more than those for U,S, universities., At Michigah
9.5 per cent of doctoral degrees in sociology have been awarded td
women, which is comparable to the proportion fcr.all fields reported
for U,S..univerélties,

2. wOmén in sociclogy to women in other fields: Keeping in
mind the 10 per cent rate for women PhD's in all fields, we turn now
to Figure II (page 10 ) which presents 1n absolute numbers the number
of docteral degrees awarded to women in five fiélds from 1920 to
1961, We can notg, first, that the numbers in.all flelds have risen
with the nost spectacular rise occuring in education, followed by the
socilal sciencesvand the érts and professions. With exception of
arts and professions all fieids sho;ed rises  from 1960 -.1961 which
are probably still rising. It should bve rememberedv however, that
although the total numbef of women PhD's has increased, thelr share
of all PhD's since 1950 has remained relativelyvconstant.

Figure III (page 11 shows for 1955-56 the percentage of doctor-

ates in specified fields who were women; these percentages refer to

O
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people in carecrs rather than to earned degree cutputs from universities,

The data show that 10 pericent qf the professionals with PhD's in the

soclal sciences are women, which is within one-tenth of one per cent

of the mean fbr all fields, It 1s also comparable to the percentage
of PhD's awarded to women bofh at Michigan and nationally,

3. Michigan to other schools: We have already seen that in
sociology Michigan i1s comparable to the national average in terms

of proportions of PhD's awarded in all fiélds to women, Comparative

data on percentages of degrees awarded toc women in soclology by

different departments were unavailable. However, Sibley reports

that of sixty-eight schools, Michigan ranked sixteenth in terms of

the number of PhD's conferred between 1950 and 1960 and first in

size of faculty in 1960.6

| L, Graduate student_women to graduate student ﬁen in sociology
at the Unjfersity of Michigan:7
The data rqlevaﬁt to these compariséns 1s shown below:

GIVEN: that everyone who has entered the Sociology Department is
assigned to one of the following categories (designed to be
mutually exclusive and exhaustive):

MA Inactives not in résidence, MA not completed.

i,
2., MA Conferred: not in residence, not expected back, MA
completed., '
PhD Inactives edmitted to PhD program; some near completion
of degrees, some academically unable to continue in
_ program but beyond the MA level, '

L, PhD Conferred: PnD completed,

W)

From the second panel in Table 1 (page 7)‘can_be seen that

although twice as many men as women have been admitted to the‘department,

6Sibley (1963), pp 142-.43,

7Data for theze comparisons were gathered through examination
of departmental files and in consultation with the Associate Chairman
of the Department of Soclology, Leca H, Mayhew, The author acknow-
o '2dges her appreclation to the departmental Executive Committee for
FRICaelir kind permission to use these flles,

IToxt Provided by ERI



(67.6% as compared to 32.4%;, almost half of the Ma degrees awardedﬁ
were to women but only one-tenth of all PhD's awarded were to women,

. From the {™ird panel in Table 1 we can see that nearly 30% of all
men students have completed their PhD's while the comparable figure

| for women is approximately 6 per cent. Further, almost three- quarters
of all women students terminate thelr graduate careers orn or before
completing the MA degree, while only 45 per cent of a11 men students
‘eave before.or upon MA completion, Also, we can dbserve that approx-

limately one-f1fth of all students who are admitted to the department

eventually complete the doctoral degree,

Table iz Freqpéncy‘and Percentage Distributions of Persons nnrolled

in Sociology, U of M, from 1924. 1967, by Sex, by “ype of
Degree Termirnation,

| Tfpe of Degrze| Men Women Total‘ Men WOmen Total M§n Women Tgﬁal

iTermination n V4 .4 lo /) Lo W lo Yo

f MA INACTIVE 96  6b 160 60.0 40.0 100.0{23.9 33.3 27.0

; MA CONFERRED 85 77 162 52,5 47,5 100.0 | 21.2 40.1 27.2

; PHD I‘NACTI-‘VE 106 39 145 | 73.1 26.9 100,0{ 26.4 20.3 24,5

| PHD CONFERRED | 114 12 126 96.5 9.5 100,0 | 28,4 6,3 21.2
Tol |01 192 593 | 67.6_32.h 100.0]99.9 100.0 99,9 |

Now that we have "fixed" the position of our problem within
the wilder field of women ir nigher education and have also looked
more closely at the specific historical departmental context of the
problem we turn to dealing with the problem ;tqetf-—bhe careers of

graduate student women, We shall begin with an overview of the

study,




Outline of the Paper}

IInthis first chapter we discussed the definition, scope, and
COntext_of our‘probleml Chapter Tﬁo . ie technlques used to
gather data and dlscussés the overa 4l . ul these toois. In
Chapter Three an analytic model 1s developed in which the graduate
career 1is con&ptﬁallzed as a'decisionfmaking procesé, The decisions
that aggregately generate the career pattern areiproduced by a sef
of'determining variableé opefating differentiallj upoh four
distinguishable types of graduute student entrants,

In Chapter Four the analytic model developed in Chapter Three
1s used to generate a series of nypotheses abvout expecﬁed career
patterns and about the operation of the determining variables in
producing the expected patterns. Theze hypotheses are then éxamined‘

by inspection of the data. Chapter Five contains conclusions and

- suggestions for future research,:
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12
Chapter Two., Datat Generative and Aggregative Mechanlisms

In many respects this step in the‘research process 1s the most
crucial., Decisions made as to types of data to be collected and the
techniques developed to gather them are 1rreversib1e.1 These
declsions, made in the early stages of the research project, critically
affect the remaindef of the study. This project 1s no exception
to these maxims: the analysis and the conclusions drawn are functldns
of the quality and scop¢ ©of the data collected. |

The primary technique used in this study was the in-depth personal
interview utilizing open-ended questions. After & serles of preliminary
pbservations; a review of several articles relevant to the topic,
and a systematic efamination of the predilections of the researcher,

a tentative interview schedule was devised for use with each of the
twenty-~five graduate‘student women who comprised the sample in this
study. In this chapter we will first discuss thé interview schedule

and then the sample of twenty-five students,

The Interview Schedule

The interview'schedule (included in the appendix) was designed:
to cover five major areas or subtoplcs: optiohszs commitméntsjz
felationships with faculty, graduate student mén, graduate studéntA
women, friends, and family; leaving graduate school; and problems
“the 1ntervliewee had or felt in pursuing graduate‘study. Each“of.these

. areas wlll be discussed in turn,

lselltiz et, al. (1965), p. 18.

ngpions as an area of questioning was suggested as: relevant
in Ginzberg's studies of academic women,

3Commitment as an area of questlioning was suggested by Becker®s
article (A.J.S., 1960) on this subject,
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1. Options: 1p the first section a series of questlons, covering
three time £etquences, was asked in order to ascertain whether the
Interviewee felt that sne had alternatives to graduate school open

. to her, Questions on past options dealt with the interviewee's
initial decision'to come to graduate schoel, Questions on futore
optlons dealt with the interviewee's view of herself as a professional
member of the discipline, Questions on pPresent options attempted
to determine whether the sfudent saw alternatives tovgraduate‘school
open to her, at what points and under what conditions these alternatives
became both visible and viable {that 1s, what events precipitated
the seeing of other options and what factors were relevant in determining
the viabllity as well as the visibility of these other options), |

- and why or why not the studeny refraioed from exefcising the alter-
native options to her current pursuit or graduate study,

2, Commitments Questions falling under this heading were
designed to discover wﬁether commifment to a carecer, to the discipline,
or to the department was most pertinent in decisions to continue ﬁhe
graduate career to PhD completion, | _

3. Relationships: (a) to faculty: a series of specific questions
was asked in this arua in order to obtain a description of the inter-
active relationships and working contacts of these students with
Professors, -Questions were also asked about the interviewee's perception
of differential treatment acoorded to women in the areas of admission,
fﬁndihg, classroom techniques, and grading;

(b) to men students; as in the Taculty relationships section
questions in this area were designed to obtain a description of the

nature of interaction in the academic environment with men Students

Q '
‘ - the de artment,
ERIC *¢ 4¢P
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(c) ﬁo women studentss not only were guestions asked about
graduate student womsn interaction, but interviewees were ésked
whether they felt there is a definable “graduate student woman"
type which could distinguish between those who will finish their
degrees and those who will not.
(d) to Tamily: the gquestions in this section asked not ity
about the support received for the career, but also about the dual
scheduling of family and study and about the role that marriage plays
in the student career, | | o
(e) ﬁo'friendSt under this section information about peer
group and reference group reactions to thé<1nterv1ewee's graduate
study was sought, Qﬁestions were asked about feelings of normality
at being a graduate student; about the degree of serlousness with
which friends reacted to the interviewee's studehthood, and about
the encouragement received from friends relative to a continued graduate
career. Included also was s question adet the interviewee's "effectivé
role model™ for her student and future professional roles,

'4@ Leavings Sincéwthe event of leaving graduate school is
characteristic of so many careers of graduate student women, a section
of the 1nterviéw was deVotgd specifically to questions on this topic.
it should be ncted that "leaving" is essentially aﬁ option to continued
graduste study. Therefore, questions pertinent to "present options,”
discussed above, were covered in more detail for this particular
option. Interviewees were asked i1f they had considered leaving,”at
what pointé in their student careers they had considered it, and
what factors were significant both in making this option a salient
duestion for them énd in thelir decisions about whether to exercise

©  the o tion,
IC P
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5. Problems: This final area served as a catch-all for topics .
not covered in other sections of the interview. Questions on role-
conflicts, feelings of anomie, motivational problems, scheduling
problems, and feellngs of time pressures were specifically asked,
Opportunity was also glven to the interview.. to Suggemh other relevant
problems enconntered 1n beilng a graduate student woman,

Mentlion should be made of the style of use of the interview
schedule, The schedule served zssen<lally as a guide for the researcher;
more often than not it was consmlted only sporadically during the
’course of an interview, The flow of the interview was primarily a
function of the 1nmerests and comments of the student Interviewees;
in attempting te tap those ar=as of most salience to the interviewees,
thlis researcher rellied upon the interview scheduie merely to guarantee
that the five aforementioned aress would be covered, thuS'ensuring
a degree of comparability among tine imterviews, That this was possible
(that is, that total reliance upon the schedule in directing the
interviews was unnecessary) 1is atmrihutable In large part to the

characteristics of ‘the sample of interviewees..

The Sample

The sample‘of graduate women studied are: distinguished first
.of all by the fact thest they are graduate students, They represent‘
a highly educated and articulate body of women. Secondiy, they are
graduate students in &oéiolog& and.therefore familiar with the purposes
of methods of interviewing, ‘Thus, thew were able to fill and} indeed,
'go beyond their‘inttemviewee roles not oenly by facilitating the data-
gathering task, but also in making vélu&ble‘suggestions as to other

, areas that ceuld be of relevancs to this study and as to possible




16

approaches of analysls. This researcher's enthusiasm for her
"sample” should not be underestimated; their generosity with their
time and thelr thoughts immeasurably influenced both the feasibility
rnd the pleasurability of the project. |

The samplg consisted of twenty-five womeﬁ currently enrolled in
graduate study in sociology. Most were interviewed during the spring
amf summer of 1967, the interviews ranging in length from one to four
hors, |

In terms of distributive characteristics the women ranged in age
from twenty-one to forty-five, the modal age belng twenty-three,
Faurteen were married and six of those had from one to four children.
. Off £he twenty full-time étﬁdents, nine weré ﬁarried while all five
paerz~-time students were married,

Twenty of the ‘women had either declared no field of speclalty
or were majdriné in Social Organization, three were speclalizing in
R@@ulation/Eéology, and two were in the combined program in Sociology/
Social Work., Twelve of the twenty-five were first-year students, |
;sﬁven were second-year, four.were third-year, and two were in their
ferth year of study or beyond.$'Tén had earned thelr Master's degrees,
‘and three of these had passed their preliminary examinations and had
betfun work on their doctoral dissertations,  Twelve of the twenty-five
w=re leaving the program; three of the twelve were transferring, the
relaining nine dropping out entirely. ~

Nineteen different undergraduate 1nstitutions were répresented
by the sample. Whilé séventeen of the twenty-five had either majored
in sociology or had a double‘major in sociology and -another field

as undergraduates, the remaihing eight had majored in subjects ranging

O
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from architecture to Aw-ri .. studies to Germar 1liveraturc., Eleven
of the women had taken a break in their educafional cereers between
undergraduate énd graduaté studys nine of these were married, |

Our sample can be compared in terms of ceftaih'dharacterlstics
to the'department's twelve women PhD recipients, Whereas all but
one of our sampie are native Amerlcans, five of theliwelve PhD recipients
were of forelgn nationality, Exactly half of the women PhD's were
married whereas over half of our sample is married, Further
characteristics of the tﬁelvé women PhD's are as follows:s the time
lag between‘earning the A,B. and the PhD ranged from;three'tp elevén
years, the averageﬂlag equaling seven years and nine months,
Eight of the doctoral degrees}were awarded in "Sociology" or Socialv
Organizatibh; three in Population/Ecology, and one in Social Psychology.
The first dobto?al‘degree awarded to a woman was in 1937, the most
recent in 1967. During this thirty year period, three doctoral
degrees were conferred upon women between 1937 and 1939, eight between
1954 and 1962,and one in 1967, | | , et

‘ Returning to our sample of twenty-five, we see that a variepy

of agesband experiences - academic gnd otherwise - are represeﬁted.
The fact thﬁt‘the sample is roughly split between "leavers” and
"continuers."’first-year and advanced students, those who have gone
directly into graduate‘school and those who have had some period of
time away from academia, and, those who are married and those who are
single further ensures that a varlety of student éaréer patterns
are represented in this study,

With the daﬁa collected from interviews with these twenty-five

graduate women, 1t 1s now possible to derive an analytic model to ‘be




used in recognizing and accounting for the variety of observable
career patterns, This 1s the task of the next chapter, to which

we now turn,

18
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Chapter Three. Method of Analysis
The career that is produced as ore proceeds from the status
of "entering student" to that of "PhD-recipient" can take on a be-
wildering variety ofbforms. The way in which this wealth cf empirical

diversity has been dealt with is the subject of this chapter.

The_Decision-Making Model

The basic model of the analysis is a decision-making model.
The graduate student.career 1s conceptualized as a deqision;making
process in which the career is formed through the aggrégation of
outcomes of a seriés of decisions,

( - The rhetoric of the gfadﬁate department as a "peoplé—processing’
system”™ becomes useful here in eiplicating the model: gradﬁate women
who are fed into the "PhD factory" can be characterized according
to the input-attributes they bring into the system, As they pass
through the system, a set of variables--some bound ub'with the systen,
others peripheral to the systemkbut closely connected with the individual
entrants—-continuouSly 1mpinge in various waYs upon»the entrants accord-
ing to the input-attributes which charscterize them, It is these
varlables, which operate throughout the graduate éareér, that influence
entrants' decisiong elther to continue or to terminate the career,
Combinations of these decisions define the pattern that a given
careef will teke. In sum, then, we have a set of determining variables
acting over time upon various typés of entrants (defined according
to thelr input-attributes) to produce a series of decisions wﬁich,
in the aggregaté, define ﬁhg careers of graduate student women.,

The basic decision-meking model, which is essentially a finite

stochastic process, can be represented by the following diagram:
Q T '
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Degree Level Obtained

pre-M.A. HLAL pre-PhD PhD
1, transfer L4, transfer 7. transfer

Career Decision 4522. rop out A5, drop out / 8. drop out 10. PhD
3. continue . contlinue 9. continte

The Basic Declsion-Making Process

Producing. Gradusate Student Woman Careers

The Search for Patterning of Careers:s Empirical Dimensions of Variation

The analyﬁic.model Just presented was derived through a series
of steps in data analysis, the first of‘which was to search for
regularities or patternings of‘the career descriptlons contained in
the original data, Essentially a descriptive task, this step involved
recognizing and delineating the empirieal bases of veriation, that
1s, the career types observable among the twenty-five women students
vin the sample,

(Itkis instructive to note that the career descriptions, which
were the starting point of the data analysis, are the end preduets
or outputs of the;decisiohemaking prbcess;‘in terms of. the model
above, Thus, the analysis begins at the "end" of the process with
the empirically observable products-~-the career patterne~-and tracee
backward the steps by which those patterne were produced. The producing
elements, the set of determining variables, act upon the 1nput~aftr1butes.
which are the analytic dimensions of variation among the empirical
‘phenomena., ) . | -

An "algebra" of career components was devised so that allleareers
"could_be represented as varying combinations of the same set of elemental

components, (This componént breakdown of career patterns will be



explicated below, )
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The algebralc expressions for the types of careers

are useful in that they facillitate comparison of careers by reducing

the considerable complexity and variety of verbal descriptions to a -

few parsimonious expressions,

Moreover,

they are valuable in that

they‘indicate explicitly not only the current status of a given

career relative to PhD attainment, but also the process (that is,

the series of deélsions) by which the current status was reached,

' COmponents of patterns can be generated by cross-classifying

four descriptive dimensions of graduate careerss 1) degree level

obtained, a four-part ordinal scale comprised of "pre-M.A.," "M.A.,"

"pre-PhD," and "PhD" levels; 2) time involved in study, a dighbtomous

scale comprised of "full-time" and "part-time" study; 3) the under-

graduate-graduate sequential relationship, a dichotomous scale comprised

of an unbroken, or "straight," sequence of study and a broken, or

"break," sequence of study; and 4) type of career decision, a three-

part nominal scale comprised of decisions to "transfer,"” to "drop

out," and to "continue.” When these four dimensions are cross-class~

ified, forty components of graduate careers can be distinguished;

these are presented in the following tables

The Logical Components of Patterns of Graduate Careers

Degree Level Obtained

Fuli-Time

Part-Time

DITTO
(components
21-30)

Pre-MA HA Pre-PhD PhD

Stralghti 1, transfer| 4. transfer | 7. transfer
2. drop out | 5. drop out 8. drop out 10.

3. continue . continue 9, continue

Break | 11, transfer | 14, transfer |17. transfer
12, drop out | 15, drop out |18, drop out 20,

13, continue | 16, 19. continue

continue

DITTO
(components

31-40)
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Thus, any component may be representecd by a two-~digital number
(m, n) where m identifies both the time in?olved in study and the
undergraduate-graduate sequence and where n ldentifies both degree
level obtained and type of eareer decision., When m = 0 or 1, full-
time study is indicated; and, conversely when m = 2 or 3, part-time
study 1is indlcated, At the same time, an even number for m (0,2)
indicapes that the graduate career directly follows the undergraduate
trainiﬁg; while an odd number for m (1,3) indicates a break in training.
Whatever the value of m, when n = i, 2, or 3,the pre-M.A., level is
‘1ndicated; wnen n = 4, 5, or 6, the M.A. level is indicated; when n
=7, 8, or 9, the pre-PhD level is indicateds n = 0 indicates PhD
completion, Further, for n values from 1 to 6, increments of three
indicate the same type of career decision but at varying stages in
the career. Thus, when n = 1, 4, or 7, a decision to transfer is
1nd1eated; similarly, when n = 2, 5, or 8, & decision to drop out
1s indicated, (It should be noted that these same n values have

been used in the decision-maklng model presented above.)

Combinatlions of theue components form career patterns,. For

example, we can specify all the possible career patterns for "full—t
time sﬁraights" as follows: pattern 1 (1nd1cating a pre~M.A. transfer),
pattern 2 (indicating a pre-M.A. drop out), pattern 3+4 (indicating
continuation until M.A., completion, then transferripg), pattern
3%5 (indicating continuation until M.A., then dropping out), pattern
‘.jjéjz (continuing past the M.A., then transferring), pattern 31648

(continuing past the M.A., then dropping out), pattern 3+6+9-ﬁ»10

(centinuing until PhD completion). Similarly, other possible patterns

can be suggested, the #erbal descriptions following from the definitions

‘\)
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Just given; for example, pattern 2+13+16+18 indicates a pre-M.A.

drop out after entering graduate study directly upon undergraduate
completion; then a break in study, reentry at the pre-M.A. level,
completion of the M.A,, continuing past the M.A., and finally dropping
out at the pre-PhD level, all study haviné been full-time,

These algebraic expressions can be used to describe along four
dimenslons the whole of any graduate career. For example, note two
patterns ocCurring-in_our sample of twenty-five graduﬁte women s

a) pattern 22, indicating part-time study with no undergraduate-

graduate break, and dropping out at the pre-M.A. level; b) pattern

3+5+413+15416+419 ., This pattern, which covers approximately twenty

years, indicates. that the entrant began full-time graduate study
directly after the B.A., dropped out upon M.A}-completion, after a
break reentered full-time-stud& at the pre-MA level, dropping out
agaln after earning a»second master's degree, again reentered graduate
school full-time at the pre-M.A. level, continued past her third
‘master's degree, and 1is now continuing at the pre-PhD level, The
first rour pattern components represent her pre-Michigan graduate
career, the remaining three her Michigan career. |

Note thét while the component expressions do not indicate either
the fleld of study or the place of study, by using elther primes (°)
'Qr negatlion marks (-) with the compenent symbols "non-soclology" study

or "nOn-Michigan" career, respectively, could be indicated, Thus,

in the previous example the career pattern would be written as

3'+5'+13'+15'+13416419, In most cases, however, this additional

notation is unnecessary. We are'assuming in thds preject that the

careers being-discussed‘are graduate careers in sociology at Michigan,

O
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A further observation that can be made about the components
1s that "continuing” components and combinations of them (3, Qié,
3+6+9) are unstable or incomplete and must be resolved in five Wways
(through combination with other components: 344, 3+6+8, and so forth).
’The time iimit for resolution 1s variable but arbitrary. Resolution
of unstabie combinations ordinarily resul:is from time-bound departmental
requirements (such as requininé completion of the M.,A,.before prelims,
. requiring prelims withinltwo years of full-time study, requiring
PhD completion within seven years, and so forth).
Returning to our sample of twenty-five students the following

career patterns were observed:

Pattern ’ Number
1~
3 (unstable) . . . . ., . . .7
5 |
345 . . . e e e e v e e . . 2
3+6+9 (unstable), . . . . . 2
12 ... . .. s ... .2
13 (unstable) . . , ., . . . 1
13415 , . . . . . . . . . .2
13416419 (unstable) , , , . 1
4
33 (unstable) . . . 2
33+35 (unstable), 2

“Total 25

We can see that seven complete patterns are distributed over twelve
entrants; while five unstable:or incomplete patterns, which have yet
to be resolved, are distributed over the remaining thirteen entrants.
Thus far, then, we have recognized?énd defined the types of careers
that are pbssible;‘and &e have specified the empirical dimensions

along which they vary.

The Search 'for-Patterning of Careers: Analytic Dimensions of Variation

A second step leading to the conceptualization of the graduate

Q
ERJC:udent woman career as a decislon-making process was the specification

IToxt Provided by ERI
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of analytic dimensions of variation among the student careers. These
analytic dimensions are input-attributes which entrants, or "career
incumbents, " bring into the sydem. Two such 1nput—attr:butes emerged
from the data as of particular sigrnificance in a graduate woman's
student career. The two Input-~attributes are involvement orientation
and sex identifiication orientation, each of which will be discussed
in turn.

1. Involvement Orientatlion zscertains the degree to which an

entrant is involved in the pursuit of soclology as a fleld of inquiry
and future career fleld. The degree of commitment to graduate study
in sociology, the salience of soclological study to her, the degree

to which shg is wiiling to forego or sacrifice participation in other
areas of l1life for active studykin soéiology, and the overriding
importance of studying sociology are all contalned in the concept of
'"1nvolvement."AvThis concept can be dichotomized into two polar'types,
"focused 1nvolvemenf“ and "divertible involvement."

la. Focused involvement characterizes those entrants who are

relatively unsusceptible to diversions from their pursuit of sociological
study; they are relatively closed to influences other than those directiy
involved with soclology. They "live and breathe" sbéidlogy, choosing

to discuss sociology in informal conversation, to read sociological
materials in their free time, to associate with like-minded persons
whenever possible, They voluntarily and activgl&Aseek total immersioh

N

in the field.

1b, Divertible involvement characterizes those entrants who are
relatively susceptible to diversions from their puréuit of soclological
study: they are relatively open to influences other than those directly

Q ‘involved with sociology. They see the study of soclology as only one
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of their many Interest., mn‘ﬁnly peripheral to thelr exlstence., They
are not consumed by a c¢2sire to s=zek out and learn all the soclology
that can be crammed inte twenty-fwur hoursy rather, their time is
divided into "study-of-memcidiogy-tsime" and "my time." They view a
total immersion in the stucy of saziology as somewhat undesirable,

unhealthy, and as something %o be =zvoided.

2. Sex Identificaticen Oriemszation, the second input-éttribute,
indicates the importance amﬁxcentzality to an entrant of her role as
woman as compared to her Tole as student, Usually if the woman Tole
is important to an eﬁtranm, it will algo be central or highly salient
in her orleﬁtatlon to her student role; in other words, importance and
centrality are positively assoclated, As with involvement, sex ident-
ificatlion can also be dichotomized into “central sex identification” and
"peripheral sex identification.,"

2a, Central Sex Identification Orientation characterizes those

entrants whose woman role takes precedence over thelr student roles.

The precedence of the woman role can be elther intentional ("As young

girls, we were oriented to living for a man. Everything eise is
peripheral to that. Even graduatestudy is peripheral; it just doesn't
matter, What really matters to me is,being appreciated as a fully

developed mature woman,"), Or it can be incidental, as an accompaniment

to a woman's status in another aresa. ("I don't want to avoid'the
responsiblilities of developing and using the talents I havé.;.but ir
1t's 'a gquestion of doing well in schiool or in ny marrlgge, ir I can't
handle both, then school goes out the window.“) |

Thosé entrants characterized by a central sex identification

react to graduate study =xmeriemces with responses currently considered

O
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to be "feminine." (1. An entrant who transferred to ¢ :ifferent

field 1isted the following as one of the reasons for lesting sociology;
“"The difference in atmosphere between the ~  department and the sociology
department_was no minor factor in my switch into ___..sFeople there
enjoy what they're doing, and they have time for other people. I

was drawn to this -~ perhéps because I'm femaie.., They're nicer there
- S professors and as friends. And I admit readily.that atmosphere
1s important to me. I like pleasant work situationst" 2, "I don't
feel close to anyone on the faculty. This doesn't make a difference

in whether I'1ll continue to the ?hD, but it does maké & difference

in whether I'd continue here rather than elsewhere.")

Recognitlion and reinforcement of her womanliness can either be
important to entrants with central sex identification (1. "I firmly
believe elther good grades or a regular male fr£end - and preferably

- both - are necessary conditioﬁs for Staying in graduate school for
girls." 2. "All during my first year I relt like I would do anything
else justhQ get out of here, I roomed with a group of other graduate

student women. We all felt this way. We'd all talk about the problems

of being here - particularly the social 1ife, It was pretty bad that

first year.")., Or it can be problematic ("Girls have the dilemma of
relating to men as either women or asvpersons. I've alwa&s trlied to.
relate to the fellow students és a person rather than as a woman g

I try to get them to talk to gg, not to my ‘woman® facade.").

2b. Peripheral Sex Identif'ication Orientation characterizes

thdse entrants whose student role takes precedence over thelr woman
roles, Thelr responses to graduate student experiences are less charac-
terized by womanly affeect than are those of central sex identification

O lented entrants, ("Not having any real friends on the faculty, not
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having someone to shoot the bull with, a lack of gemeinschaft -- these
things are really not important; those things don‘t carrytaﬁy welght
in a decision toward staying here.") To those with peripheral sgex
ldentity their being "women" is of low saliencé and little importance;
thelr womanhood 1s taken as given, nhot as‘problematic.

(Without straying too far afield into the psychological - or
Freudian - implications of our input-attributes, we can suggest that
essentlally what we have defined are two'dichotomous scales, one cf
masculinity and one of Temininity with high and 1éw values for each,
Focused involvement can be viewed as a "high masculine" orientation;
while on the other hand, divértible involvement can be seen as a "low
masculine” orientation., Similarly, central sex identification can be
viewed as a "high feminine® orienfation, and peripheral sex ldentification
as a "low feminine"” orlentation, While this could be pursued further,
nevertheless Tor the purposes of this study.‘the input-attributss should
be taken as previously defined,)

The two input-attributes can be combined to fbrmulate an attribute
‘space ﬁhich generates four distinguishable types of student entrants.

The attribute space may be represented as follows:

Sex Identification Orientation

Central _ Peripheral
Dis s ' ,
Involvement Focused tressed | Drivers
Orientation .
Divertible |[Drifters Dabblers

The four entrant polar types thus described by the cross-classification
of the input-attributes are:s 1) Drivers with focused involvement and

Tceripheral sex identification orientations, 2) Dabblers, with divertible
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tnvolvement and peripheral sex identificetlion orientations, 3) Drifters
with divertible involvemént and central sex identification orientations,

and 4) Distressed with focused involvement and central sex identification:

orientations,

Each of the twenty-five graduate women was assigned to the
polar type she most closely approximated, This assignment resuited
in the following distribution of types: two of the entrants were
defined as Drivers, one as a Dabbler, sixteen as Drifters. and six
as DiStressed,v A further refinement of the Distressed catégory was
made by subdividing the entrants according to wnether sex identification
was central by "choice™ or by "cdnstraint." In other words, the central
sex orientatlion of some of the Distressed was produced by the préssures
of the entrants' woman roles; in the absence of such pressure the
"constraint Distressed"” could alternately have been classified as
Drivers, |

This spegification of entrant-types?according to their input-
attributes is of central importance in the analysisrofvthis paper.
The bulk of that analysis, presented in Chapter Four, deals with the
differential effects of the set of determining variables upon these

four types of entrants in producing patterns of graduate careers.

The Search for Determinants of Patterning

The particular set of determining varlables dealt with in this
analysis are derived from factors which were indicated in the deta
as belng especlally - important in shaping graduate careers. These
variables, their interrelationships, and thelr paths of influence in

decision making are shown in the iollowing diagrams
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Socia’ Life
\\\§WOman Role (Residual Factors)
Marrisge ———— Conéiderations\\ , I
. !
]

Interss ' _ v
¥\“\\“*9Academic Experience - P Visibility G.S.¥.
Performance and — Career
_ , Viabllity of Decision
Faculty Relationships Other Options " (Transfer,

. Drop out,
Achizvement Motivation” Continue)
Peer Group \
Ex ‘T’atlons'
Reference G*ovp chievement Expectations

Expectaf:jfgyﬁ
Societal

Expe'tations

Time

Determining Variables Operating in Graduate
Student Woman Career Decision-laking

Thus, throughout aﬁ entrant’s career in graduate school five basic
varliables -- woman Tole conslderatlons, the academic experience,
achlevement motivation, schievement expectations, and time -- operate
cﬁntinuously and concurrently to produce the series of decisions
which, in the aggregate, form the graduate student career.

The remainder of this chapter will be concerned with the definition
of these variables and their exemplification with data from the
interviews., Hypotheses as to the operation of these variables 6n
'the four entrarit types.will be dealt with in the fbllowing chapter.

Woman Xole Considerations should be defined as those coricerns

of entrants that are incurred by the fact that the entrants are

womem, We are interested in these concerns insofar as they are

O
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relevant to the graduate career, The variable 1s comprised of two
parts -- soclal 1ife, which pertains especlally to single entrants;
and marriage, which usually pertains to mafried entrants,

A single entrant®s social 1life can be active or nonexistent;
In either case, the social life could be perceived as satisfactory

or unsatisfactory and could operate positively or negatively on

‘career decisions. Social 1ife 1s not necessarily to pe defined strictly

as the act of dating; rather, such things as appearance and demeanor
(which can affect social 1ife) are also 1ncludéd‘uhder woman role
considerations, To the extent that a single wom&n 1s contemplating
marriage, marriage as a variable can alsoc be relevant in her graduate
career decision-meking, The several meanings of this variable, as
well as indications of iﬁteraction with other of the basic variables,
can perhaps be best commﬁnicated by the entrants themselves in the
following commentss

The main problem is the social life,

There's no time for parties and this is frustrating., I
thought there'd be more partying, more getting together
among students, We should have more parties,

I feel a conflict between my view of myself as & woman
and s & professlonal persor., Both require time and ef-
fort, I always have to decide which is more important -
to have clean ironed clothes or to finish reading this
chapter., Both require time and effort., For instance,
in order to write this paper, I've had to let the house
go, I am baslically feminine; I've been socialized suffi-
clently into belng female that when I feel I'm not being

- feminine 1t bothers me.  Sometimes in becoming involved
in my work, I get the feeling of my being harsh, too work-
oriented. And I don't like the way I'm being at that point..

I find 1t difficult to interact with some of the faculty
here, And this 1% partly sex-linked, I feel a great re-
luctance to engage in open verbal conflict with men, Women
are taught not to argue with people, particularly not with
men and not to pull them down or show that they're wrong.
Jt's difficult to carry around this sort of training in
graduate school where criticism is so important a part of
school, ) »
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The longer you're in school, the greater the prensures on
you arc to ever get married. A higher educational level
limits the number of avallable and suitable men as marriage
rartners. Girls recalize this, and knowing it adds to the
frustration of being in graduate school younp and single
during your best ycars.

I think relationships with students and faculty arc important
beccause this 1s a big campus. The only people I know are

in soclology. The single men I could have been friends with
were nard to communiicate with, We couldn't be friends; they
were always suspiclous of your intentions, thinking marriage
wes the only thing on your mind, With both men students and
faculty, once someone made it clear that "I'm married" it
always cleared the air, Ever since I've become engaged,
relationzhips have become much easier to establish with

the {ellows; the whole pattern has changed., They seem to

be much more relaxed and comfortable,

One of the things Jerry objected to was that I wasn't always
free to go out with him or to do things when he wanted to
do them. It's hard to date in graduate school; you feel

you should be studying - but, then, you tell yourself you
can't study all the time,

You see, boys can establish relationships with other boy

students and with the professors. But girls can't, There

i1s a stigma attached to belng a graduate student woman.

"The only reason you're in grad school is that you're not

married and you're looking for a husband." There is a

tension between unmarried men snd women students. The boys

all think you're out for them, No one looks on being a

grad student woman as positive, I feel like I should be

positive about 1t, but I just can't be 1t here; lMichigan - both the
department and the men students -~ doesn't let you,

The "marriage" component of woman Trole considerations refers to
the myriad obligations and demands made upon & woman as wife or mother,
To the extent that the duties as well as the benefits of marriage

~affect an entrant's role as student, they are relevant in decision
making., Agaln this aspect of woman role considerations 1s best
exemplifiéd through recourse to the data:s

My husband and being married gave me a better sense of

perspective, It has taken grad school out of. the central

part of my 1ife. The fact that grad school was made less

central to my life has made it more feasible, Knowlng

that I have another area of 1life that 1s much more important

really than grad school makes 1t easier to live with how
important grad school is too,
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The other week I was told that the department wasn't catisfied
with my work, that I was too 'marginal a student and that I

wos rolng to have to perform a little better if I wanted

to stay in the departmont, Well, I just want them to know
that when i1t's a cholce between staying with my child at

the hospital and studying for an exam the next day, then I
Just don't give a hang about school,

T know for me it was cruclally important to have my womanhood
coped with and provided for. Now that I'm married the
uncertainty about my 1life is gone. Ultimately in the

final analysis, I don't give a damn about graduate school

or the degree. The rest of my 1ife 1s so much more important,

I think of the lectures on Durkheim, but somehow they seem
so far-away from the clothes I have to wash, And when I'm
settling fights among the boys, I know that soclology
might be helpful sometime somewhere but that so far it
doesn't apply to me and my 1lifet

I would say that I am two hands: the right is for my family
‘and 1t must always be free for them, ,always and solely for
them, Whatever clse I do is with my left hand; it is
secondary, In case of emergency, I must be the one Physically
present to oversee the matter; I must be the one to drop
secondary matters for the primary concern of family, A

man has one body: i1t 1s devoted to his work; 1t is used for
his vocation, 2 woman is one body plus many more, Any of the
other ones can interrupt her 1life at any point, My family

1s my 1life; anything else 1s an extension of it,

Academic experience pertains specifically to the’'entrants®

experlences in and reactions to events occurring within the academic
environment, This variable represents the jolnt effects of three
interacting components: performance, interest, and faculty relationshibs.
Performance refers to the quality of an entrant's work'while in graduate
school and 1is measured by semester grades, preliminary examination

grades, profeséorial comments, upon and reactions to papers and other
student efforts, the type of departmental funding for graduate study,

and so forth, Interest refers tg student reactions to the in-depth

study of soclology as mediated through course work and the department
program for such study, Faculty relationships refer to the'natﬁre and

extent of an entrant‘’s contact with departmental personnel, particularly
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in out-of-classroom situations. Each of these three components of
the academic variable can operate positively or negatively in career
»decision-making; but because of thelr interactive effects, all three
are llkely to take on the same value, either positive or negative.

A few comments of students can illustrate these variables:

There are many times that 1 would have left to do anything
else, Especlally first year I hated it -~ the courses
were bad, DAS was a mess; I was disgusted, At those times
I felt 1ike I would do anything else to get out of here.
It was a problem even during exams ~~ I'd be sitting there
taking an exam and ask myself why bother finishing the
exam; I1'd have to force myself to finish the questions.

I have no close connection with the department, I have

no one to identify with or to work closely with, And this
has been dlsappointing. I have given up my ideals, and I'm
now playing the academic game without my idealism about it,
Still, I feel I'm learning a lot,

I've had no problems with motlvation, I enjoy thisi I

find the courses tremendously interesting in themselves.
When you see the point at which 1t springs out of philosophy,
1t makes the whole fleld interesting to me.

There 1s such an enormous amount of reading required -- but
no time for real studying ~- in 624, for instance., There

1s so much hack work around here. It's unchallenging,
unstimulating. You Jjust get buried in monstous reading
lists., I got terribly excited about school at first. By
“the time I go® to this year, I was so tired psychologically!
Now I Jjust can't push myself to do anything.

Achlevement motivation is defined as the impetus that derlves

from viewing a degree as a reward or payoff for expenditures of time

and energy; this 1s the basic entrepreneurial motive of reaping dividends
on investments, The operation of this variable is exemplified in

the following statementéz ‘ |

I don't want to have a career in this Tield without a PhD,
There 1s enough of a feeling around here that you aren't
worth anything without it. The PhD legitimates you. I
think the degree is more lmportant for a woman because
she's at a disadvantage anyway when it comes to getting
jobs Jjust because she's a woman,
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Having tne degree, being a PhD isn't the motivation for
getting it for me. That's not really why I'm here working
for it,

In order to qualify for research grants and independent
teaching, you have to have a PhD; they necessitate it.

If you want to do independent work, design and run your

own project, teach what and how you wnat to teach, the

degree 1s necessary. Without the degree, it's very difficult
to do the kinds of research that I want to do and to teach
the way I want to, Without an advanced degree, there's

no opportunity to do muzh.

My whole focus now is on being out. I just grit my teeth

and hack my way through it. It's very hard with all these
readings to go thruugn for prelims. My mind's not on it.

I don't absorb anything. But I have gone ahead with this
Just for the M.A. -~ just to have something to show for

the time I°ve spent here. 1 manage now by threatening myself
with not getting even an M,A. if I don't do some work.

The achlevement expectations variable is defined in this study as

the entrant's perceptions of the expectations of others regarding her
PhD completion. Achievement expectations is a composite of the expectations
of three different "others" categories: the peer group, the reference
group, and the general soclety, Specific definitions of the peer group
and the reference group varied by entrant; in generél, however, the
former was comprised of families of orientation and/or origin and
friends, while the latter was comprised of professorial-professional
groups. Generalized socletal expectations are manifested in norms
governing the assignment of roles by sex., The operation of this variable
}

1s shown in thgffollowing statements:

Not knowing any role models -~ women who have been able to

combine an educational career with the rest of their 1life--

makes 1t difficult to concelve of a satisfactory life and

this makes a PhD seem less desirable, less worth the cost.

One thing I noticed about .(school to which entrant is

transferring) in comparison with U of M is in their attitudes

towards completing the degree., At (school) the attitude
was one of "Of course you'll finish your degree, There's




-no recason in the world you shouldn't; and we'll do cverythi
we can to help you," They encourage students to fininh :
in part Jjust by cxpecting them to do so. And they ceomed
particularly encouraging about women; my being married and
a woman doesn't matter to them a bit, At Michigan, on
the other hand, all you hear about is how many women --
and men -- drop out, leave, are kicked out, etec. And, of
course, there's the favorite statistic of only one woman PhD
in the past 10 years. They give you the Impression that

“1f you ever get a degree 1t'11 be over their dead bodies
and by the sheerest stroke of luck. Further, and this is
what really makes it bad, the department doesn't care whether
you finlsh or not, just so you don't interrupt their own
research, I can tell you that this difference in attitude
on the part of (school) has made a difference in my whole
approach to graduate school. .

But a woman has a more subtle disadvantage. People don't

- &0 out of thelr way to encourage you. If you do go on,
‘that't unusual, But no one sees it as a tragedy if you

drop out, There is a lack of positive support throughout
the system for a woman, So women can slither out without
losing face, whereas a man can't do 1t s0 easily., Women
don't have the pressures a man has. This lack cuts in and
works against a woman's favor,

+..Getting positive support 1s difficult, You're constantly
under pressure to perform. Well, you need both pressure and
support  to keep at it, Women get the Pressure but not the
support that men get. No one feels that they have to stay
in school as men have to stay. 1It's a crime! We Just let
women fall by the wayside just because it's not expected
that women will finish, It's sort of an extra if a woman
gets graduate training, But it needs to be seen as perfectly
normal, as nothing out of the ordinary.

My mother doesn't care if I go on for a PhD -- Just so long
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as I'm happy, My father, I think, really feels that a woman's

place 1s in her home; but he's the one who insisted that I
g0 to grad school so he can't complain now, My husband's
parents are more old-fashioned and would prefer that I stop
and stay home to care for their grandchildren. But none of
this really matters to us. Our families have never entered
into it.

At home 1t'’s the teachers who act so funny when they find
-out that I'm working on my doctorate. At home I Just hide
the fact that this is what I'm working on, because 1t makes
the people I'm around nervous., The M.A. was all right;
people could handle that, but the PhD seems to put you

" in another class, Your extra education makes them uncom-
fortable, : ‘
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There are a lot more preusures, internal and societal
pressures, to Keep men here. Basically there is the 4
pressurc for a man to have a carcer. If I want to, 1 can
spend the rest of my 1ife growing flowers. Women have a
tremendous freedom and range of cholces of what to do with
themselves, Women have the right to withdraw. Marriage
offers one of the easiest outs, particularly if you can
manage pregnancy. You don't have to say that the roal
reason I'm leaving is that I'm unhappy here and I can't take
1t any longer.

One of the problems in planning and doing the things I

want to do 1s that it's hard to point to someone and say,
see, she did it and so can I, because no one has, The values
of devotion to a family and duty to husband are taken from

my mother, But I have no one to look to for the career

part .of 1it.

There 1s a general expectation in this culture that men

will and have to succeed, whereas women are given a certain
latitude. There is not Pressure on me to be a good soclologist.
However, there is pressure on me to make a good marriage and

to have p“operly soclalized 1little ones,

Most of our friends are graduate students so we all share

the same types of experlences, Some of us like 1t more than
others, but we all are goling through the same types of thlngs.
My husband and I don't feel any different from other people
Just because we're students, since all of the people we

"know and go around with are students too,

The people who expect me to have a negative attlitude to
graduate school are older people, my parents' friends, my

‘husband's parents. But I don't get this kind of expectation

from my husband, definitely not, Apparently there are some
people who don®t like thelr wives' continuing. Well, my
husband is determined that I will continue., He keeps
encouraging when I get disgusted or discouraged., So I get
constant encouragement -~- which makes a big difference in
my outlook toward school,

My commitment is characterized by tentatlveness; I1'l1l leave
if I don't like what I°m doing or where I am, But you really
do have to make sacrifices, For girls, it doves take & sort
of social 1solate to do:it. For guys, it‘s culturally
sanctioned to devote several years to preparing for & career
and then to make it central to your life., For girls it's

a new thing, not totally accepted, Either you have to have
tremendous self-confidence or else’ just learn not to be
concerned with the question of "am I sacrificing my sense

of wholeness, am I having to give up belng a woman?"‘ You
have to convince yourself that you're not,
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The people that I'm closest to in the department and outside
of 1t are not golng on for their PhD's either. None of us
1s quite ready to stay on.

Time 1s a conglomerate variable and enters the decision-making
process in a varlety of gulses. For some entrants time is'perceiﬁed
in terms of their age;lfor others, time iIn graduate school is measured
in terms of sacrificed 1life zxperiences; still others take a short-run
view of time: time 1s seen as a logistically problematic, scarce
commodity. (Further9 in terms of analysis,‘we must recognize fhat
PhD attainment ocours over Eime, S0 that nof only a structﬁrallbut
a processual conceptualization of the relationsﬁip among entrants?
input-attributes and the determining variables is necessary.) The
various meaning of this variabyéppan be concretized through 1llustrations

from the data:

I've changed in the two years that I've been here; I know:

I have, When I first came, I knew exactly what I was

doing; I was very committed to a career in this field.

Now I'm two years older -~ and those two years are probably
very crucial in the 1life c¢ycle of a woman, For one thing,
my interests have changed. 1I've begv: to realize that I
want to be a wife as well as a soclologist. And I've begun
to see that there are going to be grave problems in being
both,  Also, I've begun to feel that I have very little time
to do all the things I want to do -- to travel, to experience
other areas of 1life. I wonder if spending four years in

the llbrary 1s the best use I can make of these years.

Sure I was enthuslastic when I camef But now I'm Just tired.
Last semester I worked so hard, but I resented it. I don't
know...l Jjust feel that they were asking too much, I am
Just so tired of belng under this pressure all the time -~

I keep thinking of all the other things I could be doing
instead of being herel :

After graduation my options were elther to work on my M.A.
on a full-time basis and then enter the doctoral program or
to . do it on a part-time basis. I chose the latter, making
my decision after thinking about how much time I could spend
being a student and how much time I wanted to be a wife,
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Graduate school 1s just about the right amount of time,

I have allotted these years to grad school. No, I don't
fcel a time squeeze of any sort. I don't plan on getting
married until after grad school. i

Do Vou rnalizp that these arc the De;t years of our lives?
Thls 1s the only time we'll really be free, And here we
are wasting them in this subhuman existence., -

I don't have time for dating now. I want to meot people on
the one hand, but I avoid this. I don't hang around the
library or the Union where I could run into other peoplez,
I want to do other things now...like my research or Jjust
rending theory. These things Aare more 1mportant to me
right now, i .

There's another conflict too, I feel sometimes sort of |
like I'm short-changing my husband. He'd want to talk and .
I couldn't spare more than forty minutes because of the work
pressure. And I feel guilty about our thrown-together
dinners.

Certainly.time 1s a major factor in my decisions about
continuing. There are two possibilities for my husband and
me, We could both go on to school until we both get our
degrees and postpone having & famlly for several more years.
Or I could stop now and we could have children and then I
could go back to school later. A lot of our friends are
"ghead of us; they already have two and three children.

We're getting older, too; it's time to get started being
normal human beings; it°*s time we started living normally,
Ther is a kind of semi-unrealism about this student existence.
And we want to start having kids, but not 1n this ©ype of
exlstence,

I treasure the hours I have at the library and I treasure
the ones I have at home, I don't feel that I can take
extra time to spend with elther the students or the faculty
or at the Christmas parties or the picnics. ,

The diagram illustrating the operation‘of the determining variables
indicates that the influence'of these variables on decisioﬁ-making
1s transmitted through their effects on the visibility and viability
of other options, This mediating variable operates by implication;
that 1s, terminal declsions imply that other options are both‘V1sib1e

© 1 viable; decisions to continue imply that they are not. Further,
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are ldiosyncratic elamEﬁas which vary by indiwidual entrantz in making
options appear salliemt = feasible, Because of the,nature‘of‘these

variables, they have nax been dealt with further in the analyslis.

Summary of the Chapter

The task of this chapter was to set forth our method of analysis.

We proposed that the graduate career be conceptualized as a decislon-
making process and that specific careers were generated by the sggregatia
of a series of decisions to either continue the career or to terminate
Ait by dropping out or transferring. These decisions were suggested
to result from the differential operation Af a set of determining
variables -~ woman role gonsiderations, academic'experience, achleve-
ment motivation, aéhievement expectation, and time -- on each of four
distinguishable entrant types. The four entrant types -- Drivers,
Dabblers, Drifters, and Distressed -- were defined according to
thelir involvement orientation and theilr sex identifiéation orientation,
the two input-attributes of the entr=nts,

| In the next chapter mgmotneses as to expected carser patterns and
the modes of operation af‘ﬁ%é variables in decislon-making for'éach
entrant type wlll be gemeramtad from #his model, It is to this zmsk

that we now turn,
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Chapter Fouf Application of the Model:
Hypotnesis aeneration and Testing

As the chapter title suggests, the focus of this section of
the study is the generation of hypotheses from the analytic mocdel
presented 1n the preceeding chapter and their subsequent testing
on the basis of our data. For each of the four entrant types a broad
hypothesis as to expected career patterns and as to the relevant
variables 1a decision-making is presented. Then, secondary sﬁggestions
are made about the operation of the determining variables upon career
decisions., These hypotheses are then tested by inspecrion of the
data insofar as possibie,

It should be pointed out that the first, or hypothesis generating
section, 1s written in the “"hypcthetical indicafive” (analagous to
the "ethnographic present"). Various descriptive statements are
made about each of the entrant types throughout this section, It
should be kept in mind, however, ﬁhat these statements are hypothetical;
they are deriﬁed Trom the analytic models but, nevertheless, each such
statement should be read as an empirical question. And because of
the nature and 11m1tatlons of our data, many of them remain as empirical

questions.

Hypothesis Generation

1, DRIVERS: The orientations of ‘the women in fhis category
are completely consonant witﬁ'the demands of their environment,
These entrants are not hindered in pursuing their. interests in soclology
by sex role anxietiess and their student careers are bolstered, indeed

governed, by their strongly focused involvement in the discipline.
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The varlables that can be expected to be most relevant to this

type are the variables that govern the academic experience. It

can be predicted that so long as the academic performance is satisfactory
and the interest in pariicipation in the discipline remains at a high
level, ehtrants of thls type will continue their student careers until
completion of the PhD.

"Satisfactory"” relationships with faculty members are more likely
to be defined by these entrants in terms of ther beimg trea~ed as
tyro professionals. Interaction with professevs on‘&‘professional
1eve1.is a'more important source of reinforcement to them than
interaction on a soclo-emotionally orilented level, However, any of
these relationships, whether professionally or socio-emoctionally
oriented, 1S of“secondary Impmrtance to these women; participation
in such relstionships is "nice, but not necessary.” Their primary
source of motivation oOr impetms to follow thelr careesrs 1s internal;
it derives only secondarily firom external encouragemant;- This suggests
that, for these entrants, the oft-mentioned dearth of faculty support
1n this department 1s not a deterrent to continuatimm of their
careers; |

Woman-role considerations are by definition of 1imited salience

‘to these entrants, It can be hypothesized that a certain selectivity
operates to minimize potential woman-role problems for these women,
Thet 1s,‘whetﬁer single or married, they would tend to avoid close
involvement with men for whom thelr focused involvement and sex
orientations would be problematic. Further, among slingle entrants

of this typé, an inactive social 1ife would tend not to be a source

Q f concern. The anxiety produced by lack of reinforcement of their
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womanness would not ke a relevant concern; for these women the problem
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The impetus that derives from desiring a return on investments

(the.achievement motivation variable), while it cannot be discounted

entirely as an influencing factor in the deécisions of these entrants
to continue their careers, is of minor importance relative to the
academic experience variables, The degree as a merit badge for hard-

spent time and effort is not a relevant image for these women.

It can be hypothesized that the achievement expectations of
her peers and the generalized societal non-expectation of PhD achieve~
ment by women will not play a.major role in the decision-making
~of these entrants by virtue of their particuhaxvsex.identification.
orientations, Their .own sex identification is. of peripheral concern
to them; the opinions of others about "proper sex roles" can, therefore,
“be expected to be hardly‘pertinentg

Reference-group expectation of achlievement is a more problematic
variable and 1ts operaizion in decision-making is dependent, of course,
~upon the mature of th@zentrants° reference grou?s.‘ If an entrant’'s
reference group is comprised of the debartmental faculty personnel,
and If those personnel_continually reilterate to the entrant their
expectations of female non-achievement then it 1is conceivable that
a graduate student's decision about her career. could be slightly
influenced to conform to these expectations, We would not argue that
negative reference group expectations are & sufficlent cause of a
stndent'S*decision to terminate her career; howeverg it is highly
possible that they could operate as contributory factors in such a
decision Similarly, a reference group comprised of those persons
considered to be one's future professional colleaéues (a not-unlikely
reference group for these entrants) who make known by intimation or
forthright declaration their views of women sociologiscs as non-

[]{}:ributing quasi- professionals could have much the same effect on
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the decislons of this.type of entrant.

On the other hand, positive expectations of PhD achievement and
of future professional contribution on the part of the entrants'
referents could be expected to be a major source of encovragement
for declislons to continue their student careers and to plan for
full-time professional careers., It cam be hypothesized tikat 'in the
absence of supportive reference groups, #hese women tend to construct
hypothetical composite role-model reference groups comprised of
knewn 'and fanciful women aéhievers; and ihatktﬁeSe semi-remslistic
images serve both as ”"proof that it can be done” and as "models for
how =To do it," thus providing the entramrs with positiwe support
for montinuing their careers.

Tine as a variable enters into the decision-making process in
& nuzmizer of gulises and nas differentialhﬁffects_upon & career Geclson.
These: womers tend not to view:the time spent in graduate scnool as a
period: cof dlssipation of life years that might be spen® =lsewhere
or as a_bl@ck of tlime that undercuts one:":s chances to participate
Ln“GQMEf areas of 1ife {(e.g., to travel, <o work, to marry, to rear

ch¥ldren). They tend not to view time {and “youth") as .= 'scarce

c ommoniity that is to be hoarded rather than squandered in graduate
- schoxfil, because they are not parficularly worried about those woman

role,cbnsiderations that lead to such a view (1¢e., concern for getfing

married and staying attractive until then, rearing a famlly early

to prevent belng the oldest PTA mother,_and so on). Time conéiderations

éuch as these tend not to enter into the decisions of éntrants of

this type. |
Thevdesipe to begin‘a professional career ahd, therefore, to

ERiCearh the PhD és quigkly as possible makes time relevant in a decision
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In which transferring to another fnstitution ig seen as nn option,
The loss of time (via loss of credit hours) incurred in dopnrtmrntsl
transfers would tend to mitigate agailnst a decison to leave; timme,
in this way, would tend to undergird the probabilities that thes=e
entrants will continue thetr careers to PhD completion in a singis
department, |

In sum then, the focused involvement and~periphera1 sex lLdemtArey

cation orientations &re seen as characteristics selected for surxiw

in the academic environment We hypothesize that for the entrants . =o
characterized, the Variables relating to academic experience are

most relevant in their decison- -making; and that, further, their cersers
will tend to follow the pattern of continuation to PhD completian.,

2, Dabblers: Dabblers are characterized both by a low degrr=

of involvement in the discipline and a low degree of sex identifs: n.
This combination of input-attributes, while not. productive of coxfTitszs,
nevertheless mitigates against survival in the academic environmemnss,

A low degree of involvement would manifest itse11 in a weak concer—.
with what transpires during the course of the career and littie imgwwest
in‘ pursuing it. Therefors these entrants can.be predicted to have
career patterns that terminate eithor before or upon completion of

'the master®s degree, Further it can be rypothesized that these
entrants entered the system with the intention of pursuing only
short-term careers, terminating at the M.A, level,.

The variable that would be most relievant for a decisgsion to

continue the career to entrants of this type would be that of

achievement motivation , The rationale of this variable is simple
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and hinges upon the desire to have something to show for the time
spent In graduate school, This motivation could be functional even
in cases of almost no involvement in the discipline and of almost no
academically-peripheral links to the university area (social ties).
Other determining variables either are not highly salient in a
decision to continue or operate to maximize the visibility of other
options, which would produce a decision to terminate the career,

For example, by definition, neither woman role considerations nor

the academic experience variables are central in the decision-making

of these entrants. Whether & sétisfactory social 1life and/or positive
academic experiendes could induce an entrant to continue until cdmpletion
- of the master's degree rather than terminating her career prior to

that point given a weak achievement motivation is an empirical question
Certainly, positive values for these two variables -in combination

with a strong determination "to have something to show for my time"
ﬂqould be expected to make graduate school a more attractive option,

which would tend to produce a decisibn to gontinue untll the master®s
.level 1s reached, |

- The achievement expectations of others may or may not be relevant

to this type of entrant., On the one hand.‘fhe general sociletal expect-
ations of womah roles would presumably not be parficularly relevént

in a Dﬁbbler's career decision‘by the same reasonling that pertains

to the Driver's above (see page 42). On the other hand, the expectations
of faculty and professional personnel of female non-achievement may

be relevant inscfar as it reinforces her own expectations of non-
achievemenf, This would support the tendéncy to terminate the graduate

career by offering s rationale for non-~performance,
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Similarly, the enurant's perception of time may or may not be
relevant in making other options scem desirable., Given her input-
attributes, a perception of a time-squeeze (that 1s, seeing herself
as having 8 limited amount of time in which to pursue various interegts)
in which time is a highly relevant variable would tend to produce a
declsion to opt out of the graduate pregram. Alternately, the éame
final decision, that 1s, leaving the program, could be produced by
an entrant's feeling no time pressure to complete the doctoral program
at this specific point in her life. In either case, entrants of the
Dabbler type can be expectedlto view this period in life as a time of
experimentation with & variety of options, whether that experimentation
1s harried (produced by a perception of a time squeeze, as in the
former case) or leisurely (produced by‘a perception of a time-expanse,
as in the latter case):; and both views would tend to produce eariy
terminal career patterns, |

In ‘summary, we can predict that Dabblers will tend toward decisions
to leave the graduate program early in their career, The variabie
ﬁost relevant in producing a decislon to continue the cafeer is

that of<achievement motivation, The other determining variables,

however, tend to maximize the visibility of other optlons and thus

lead to uerminating decisions,

The first two types of entrants are similar 1ﬁ that they both
manifest the peripheral sex identification orientation. This form
of the sex 1dent1f1catiqn 1n§ﬁt-attr1bute is cempatible with the
"masculine"” nature of the academic environment. That is, primacy or
survival value is attached te‘such "maseuline“ qualities as'aggreesive-

ness, "hard-nosed" analytic power, competitiveness, drive, and so
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forth, Because neither Drivers nor Dabbleré consider their womanness
galient or problematic, they are relatively unhindered by fanxintics
about the 1ntégration of thelr sex role conceptualizations with thelr
involvement orientations or achievement aspirations. Their career
patterns are clear-cuts the Drivers are environmentally selected

for "success;" they will tend to achieve the PhD, The Dabblers

are environmentally "selected out" of the system; they will tend to
leavé the program, |

The other two entrant types, the Drifters and the Iistressed,
however, by virtue of their cenﬁral'sex identification orientation,
are in a conflict situation in the academic environment, ‘The specific
nature of the conflicts, the varlables that are relevant to then,
and the means of resolutic:., serve to dist;nguish the Drifters from
the Distressed. However, both entramt types are similar in that the
basis of the conflicts that arise for each is found in the juxﬁapositidn
of contradictory masculine-feminine values in the academic woman role.

Because of this basic conflict, which differentially affects the
decision-making of the Drifters and the Distressed,'thé equilfinaiity

' that characterizes the carecrs of the Drivers and Dabblers no longer
applies, Thls means, therefore, that a varlety of career patterns |
can be expected for =zach 6f the final two entraht types.

3. Drifters: Drifters are pharactérized by thelr divertible
involvement orientation'and Thelr central sex,identification; in the
"masculine~feminine™ rhetoric, they'are "low-masculine/high-feminine™ -
in type. According to thié we would not-expect these entrants to have
any difficulties with a sex fole self-conceptualization; they are womn
above all, and whatever other roles they may.have are subordinate

Q to theilr woman roles.
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The 1mplication of their input-attributes for their szraduate
carecrs i1s that thelocus'bf conflict for these women may be found
In the fact that success in the academic environment demands a "high-
masculine" characterization; i1t demands a focused Involvement which
these entrants do not have, Therefore, we can predict that when
conditians are favorable, that 1s, when pursulng a graduate career
presents no critical problems for these women in other areas of their
lives, then entrants of this type will tend to continue their student
careers, However, when faced with role cbnflicps, these women are
more likely tb’opt out of the graduate program, Their careers "drift"
according to contingencies or conditlons 1n their npnfacademic lives.

Although all of the détermining variables are felevant in shaping

the careers of these entrants, woman role considerations can be predicted

to have proportionately greater significance in any decision than
the other varliables. Some of the variables operate under certain
circumstanées to foster a positive career decision (that 1s, a declsion
to'contiﬁue), while under other circﬁmstances they may lead to a
negatlive career déecision, Rarely will any one ?ariable be a sufficient
causal factor in producing a given decision:; rather, deciéiops tend
to be'generatéd by & balancing out of several variables operating
simultaneousiy. We can look at each of the variables in turn to see.
pbésible moaes of influence and then 1ook at various possible effects
of comblnations of variables,

glggias a variable is generally a debilitatiné‘factor, operating
negatlively on career declsions, This is 50 primarily becausgiyhe time
that 13 involved in graduateVSChool -- both in the short run and
in the long run - tends té compress the time available for those
o ctivities thét are rated by these women as higher priorlty items
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than graduate school. For the unmarr;cd students full-timn, concentrated
levolvement in graduate study precludes a full-blown, active social
life. Further, the sevéral years required for completion of a PHD
are seen as just that many years of a hypoactive social life, which
In turn increases the brobability of remaining unmarried-a negatively
valued status, according to the input-attributes of these women. In
short, for unmarried Dr;fters time 1is a scarce commodity; it requires
that one balance continued graduate studj-againét the possibilities
of marriage. If these possibilities are perceived as poor during

the graduate career or are predicted tc be poor upon completion of
graduate study, then these entrants will tend toward terminal

career patterns,

The time variable operates in mﬁch the same way for married
Drifters, In the short run,graduate school limits the time available
for the necessary duties associdted with housewifery and motherhood.
If such time pressures become severe, they give impetus to a decision
to close out one activity; these women are hardly likely to choose
divorce or infanticide over continued gfaduate study. Taking 8 more
long-run approach, the years spent in graduate school postpone the
child-bearing period, For women interested in having fam;lies while
they afe sfill young, the lengthy time dbmmitment required for PhD
completion becomes a drawbéck and thus becomes a consideration in
declsion-making, 7

As with the previousiy-discussed entrant-types, the time already
spent ih a graduate career 1s a factor operative for positive career
decision. Those who have already invested a considerable length of
time in graduate study will be less likely to discard that investment

]ZRjk?rough leaving or transferring if more profitable dividends can be
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falned by a decision to continue,

Achicvement expectdtions in general would tend to operate nepatively
in career decisions. These entrants can be expected to be more in-
fluenced by the expectations of non-achievement.pn the part of the
generalized society and the profgssorial-professional reference groups
and less likely to attémpt tb counteract these by the construction
of hypothetical reference groups, the mechanism suggested as operative
for‘the Driver entrants. Farther, it can be suggested that these
entragfs wili be likely to have as reference groups thelr mothers
and "other normal women," whose expectations of achlevement are not
only compatible with the professorial reference groups but whose life
styles are also compatible with societal expectations,

The combined weigﬁt of these expectations can be counterbalanced
by peer group expressions of support and encourégement tovcontinue
the career., However, any ambivalence oﬁ the part of the peer group
(husband, friends) abouti the desirabvility of a continued student
zareer could be expected to disproportionately weight the negative

effect of the achievement expectation variable on dgcision-making.

The schievement motivation variable operates positively in
decision-méking; howéverv 1t is likely that whenever this variabie
becoﬁes the major impetus for continuing a career, the career is
'already in its finél stases., That is, this variable is & desperation
measure; 1t can be seen aé,a."grit your teeth an@ nold outluntil there
1s some pay-off for your time," type o%,drive to be used as a last
resort, Those for whom this variable is.operative in decision-making
can be expected to drop out of the pfogram oncé a plateau 1s reached

(for example, the M.A. and Candidate of Philosophy degreesﬁcould be

1-séen as desirable stopping points by these entrants).
¢ ) .

&
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The effect of the academic experience variable on decision-making

s a function of the inter-relationship of its three cdmponent variables.
Although‘their 1nter¢st in sociology can be suggésted as a major factor

in tﬁe Drifters' initial entfy into graduate school, the importance

df interest as a positive factor. in governing the subséquent course

of thelr careers can be predicted to diminish over time unless 1t is
undergirded by satisfactory academic performance and supportive re-
lationships with faculty members. Tnls 1s so because an academic interest
in sociology 1s only one of many interests of these women; it must

compete with other demands for ner time and energy resources.

The competitive position of sociology»depends not only on the
strength of the pulls of competing interests but also on the reinforce-
ment that a woman might receive in areas closely related to pursuing
her sociological 1ntérests through graduate study. Because the
Pursuit of her interest in soclology can take proportionately more
effort than an entrant's otherxinterests, without reinforcement and
encouragement }rdm external sources an entrants interest in sociélogy
can be predicted to dissipate easily. wénlng interest in sociology
obviously will operate in favor of negative career decislons.

Academi~ performance, likewlse, is ciosely tied both to an
entrant's interest level and to the perceived quality?of her relation-
shlips with members of the department, High levels of interest and
close relationships with faculty can both act as strong motivating
factors in good academic performance. On the other hand, waning interest -
and poor or nonexistent faculty contact can have the obposite effect.

Moreover, academic-perfdrmance reflects the importance of non-
academic demands on the student's time aﬁd energy reséurces. These
Gesources are limited and due to the in@ut;attributes of these entrants,‘

ERIC
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the student role must compete for them with such actlvities as dating,
familial obligations, and the entrant's pursuic of non-soclological
interests. A "vicious cirele” can be set in motlon here that would
tend to produce negative career decisions: the division of time
resources among several demands means that these women spend propor-
tionately lesser amounts of their time on soéiology in comparison
with other students; therefore, theif'academic performance tends to
te relatively low; poor performance contributes to s declihing 1nteres£
in soclology; as an entrant becomes less concerned with sociology
relative to her other interests, she metes out even less time to
soclology, so that her.performance suffers and her interests in
soclology weaken still further; other options become increasingly
visible and viable to her; eventually she opts out of the program.

Relationéhips with the faculty tend to be of great impartance
to these entrants, Satisfactory contacté can be predicted to counter-
act or to prevent interest dissipation and to motivate these entrants
to higher performance levels; conversely, unsatisfactory or nonsupportive
relationships can have the opposite effect,

In sum, the three variables comprising the academic experiencé
are closely interrelated, A positive value for one is associated with
positive values for the others; when the variables are positive, academic
experience can be expected to contribute to a decision to continue
the career, However, a negative value for an& of the three is likely
to welght the entire academic experience varialbe negétively[ which
would tend to foster a decision to terminate the student career,

Woman role considerationé’for these entrants are of key signifi-

cance in determining ﬁheir careers, The careers of married Drifters
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can be expected to be a function of thelr husband's careers. For
example, 1f the husband 1s to be in the university area for an extended
period of time, and particularly if he is also 4 graduate student,
the entrant can be expeéted to continue her career. On the other hand,

if he i1s leaving the area, the entrant can be predicted to terminate

-her career,

Similariy, the demands of a family can be expected to greatly
influence the nature of the declisions married Drifters make about
thelir careers by affecting such other var;ables as academic performance
or achlevement expectations. Whenever acgdemic/familial conflicts
arise, these entrants can be expected to resolve them in favor of the
family.

For single Drifters social 1ife can be both & positive and a

" negative factor. Two basic assumptions can be made here: (1) in

the case of these entrants, satisfactory social 1life is important;
and (2) graduste school by its very nature inhibits a full social
life. " These two assumptions_suééest varioué ways, then, that this
variable could operate in the decision-making of single Drifters.
A1l other things being equal, we can hypothesiée that those

entrants whose socif life is continuously'poor are more likely than

socially satisfied entranis %o be discontent in their present

environment and tc seek optlons elsewhere. Without sdme positive
reinforcement of their central sex i1dentification these entrants can
be expected td be oriented toward terminal career patterns,

The single Drifters who are satiéfied with their social 1lives
face a problem deriving from the second of the two assumptions presented
ébove. Time spent in pursuing a full social 1life 1s time thaf cannot |

be spent on studiles, Regardless of the entrant's valuation of her



time expenditures, it is possible that time spent on non—academic
pursulits detracts from one's overall acadenmic performance. Thus,
while a satisfactory'social life can make a graﬁuate career more
palatable to these entrants, at the same time 1t operates to undercut
one of the bases of success in the actedemic environment, If thé
conflict assumes either-or dimensions, it can be predicted on the basis
of their input-attributes that these entrants will tend toward terminal
career decisions,

Predictions of éareer patterns likely to result from.joint
operations of combinétions of the determining variables Yield the
fdllowing hypotheses:

1. When woman role considerations are favorable for continuation

of the graduate career, decisions to continue are likely to
be made,

2., When woman role considerations are unfavorable for continuation
of the career, terminal decisions are 1ikely to be made.

3. In cases in which woman role considerations are incompatible
with decisions that are made, a strong positive value for
achievement motivation is likely to be operative. In such
cases, however, the decision tends to govern a short tinme
span of the career; eventual resolution of the incompatibility
will tend toward the direction of the value of woman role
considerations, and the career pattern will eventually
take on the form posited in the first two hypotheses.

From these hypotheseé, further tentative predictions can be
derived (in which a "positive“ value of a variable would effect a
déciéion to continue while a "negative" valuéonuld effect a decision
to terminate): 1) When woman role consideratioﬁs are negative while
‘1;the academic experience is positive, married Driftérs can be expectgd
to drop out, ‘single Drifters to drép ou¥ or transfer, 2) When woman
role considerations and achievement expectations are negat;ve, Drifters

can be expected to terminate regardless of the value of the academic

O
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eXperience.  When the first two variables are ncgative while academic
experience and achievement motivation are both positive, a decision
to contgnue can be expected, 3) When woman'rele cohsider&tions and
academic experience . are both positive, the entrent willl tend to continue.
%) When weman role considerationsvend achievement motivatioﬁ are
positive while academic experience is negative, a decision;will be
made to continue or to transter.

ih sunmary, the graduate student experiences of the Drifters are
characterized by conflicts which devolve from their "high~feminine/
low-masculine" orientations in an environment in which success is
predicated upon "high-masculine? qualities. The decisions they make
relative toftheir careers will tend to be governed by factors which
resolve conflicts in favor of thelr sex role considerations. The
pattern of thelr careers can be said to conform to contingency demands
operative in the lives of these entrants'outside the academic realm.

4. Distressed: The last set of entrants, the.Distressed, are
characterizad by both a focused involvement with soclology and a cantrel
sex ldentification orientatiqn. In other werds, they are both "high
masculine” and “high feminine," and therein lies the iocus of “heir
conflicts. The major conflicv for these women springs from the fact
that avmaximization or focus on one orientation entails minimivation
of the other; and these entrants by virtue of cheir input-attributes
are trying to maximize botn.

Unlike the Drifters, whose direction of conflict resolution is

.relatively clear cut, the Distressed are pulled in the directions both

of following through on their intellectual interests and of following

through on their sex role ldentifications. Moreover, they cannot

EKC
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mike the equally clear-cut carecr decisions of the Drivers, because
both orientations are significant to them.

The Distressed are in a highly vulnerable position; their input-
attrib@tes render them as susceptible to "failure® in the academic
environment as to "success" in that environment. For these reasons,
predictions of possible career patterns for-these entrants are difficult
to formulate,

As was noted in the previous chapter the Distressed have Deen
subdivided into those who are constrained by the sex roles they play
(as wives and mothers) to have a centril sex orientation and those
whose central sex orilentation is the result of choice (or pernaps more
accurately, the result of biological growthn). This distinction is
relevant particularly in specifying the etilology of the conflicts
that arise for each of the twovtypes of Distressed,

All of the determining variables would secem to be Trelevant in
the career decisions of these entrants. But, again because of their
particular input-attributes, the combined operatioh of woman role
considerations and academlc experience tend t©o cancel each other out
(as will be explicated below) thus‘leaving the other three variables
to welght the decision-making toward a particular career option;

Even after specifying possible modes of operation of these variables
on their decislon-making, however, we are left with the necessity of
stating that fhe ultimate career decisions that these entrants make
may be the results of 1d;osyncratic charactgfistics not covered by
éither the input-attributes or the determining variables. |
- For the "censtraint” eﬁtrants, relative to woman role consideratiohs,'
Conflicls i Heir _, .
A graduate careers would tend to arise from home~based difficulties.

Unlike the Drifters who, faced with similar problenms (such as sick
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children, housework duties, husband leaving the area), are able to
view the graduate career as the dishsrmonious element in their lives,
the Distfessed tend to viewuboth the graduate career and the home
situatioﬁ as equally valuable elements in their lives. A decision
»as to which to "opt" for, wnile as equaly clear-cut for them as for
the Drifters (they nave tc opt for thelr families--graduate school

;s essentially the more expendable), can be ‘hypothesized as made not
withoﬁt some internal conflict or even resentment of %heing constrained
to dpt for the houne over the desire to give priority to the graduate
career, Bluntly put, for these women, conflicts can arise because
thelr families get in the way of thelr graduate careers.

Conflicts for the “choice" Distressed would arise when their
social needs were not being met, This condition could 5e caused by
either a hyper- or & hypo-active social life., That 1s, 1t 1s con-
celvable that egual stréin could be caused by an overly seriocus social
involvement as by little or no reinforcément of one‘s social desires.
The anxietles resulting from elther situation would be sﬁfficient
to hinder concentrated involvement in the graduate career.

The academic experience variable will tend to be positive for
these entrants, Thelr interest can bé.&ssumed to be high by definition.
Similarly, théir performance more than 1likely can be expected to be
satisfactory, even under conflict conditi@ns arising from the operation
of.othef variables, Furthér; beéause of their pro%essional,interest
in soclology these entrants might be expected to have both supportive
aﬁd professionally-oriented relationships with facujty members, which

would undergird the positive value of the academic varlable. However,

even the absence.of such relationships would tend not to seriously
O

li
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undercut either the int~rest on 2 pericomance of these entrantg.
Theroforn; in.general this variable can be expected to operate
positive.‘l',y in a car'eer decisiom,

In the event of a negative va1Ue_forracademic experlcnée, haowemar,
these women can be expected to give it considwrablelweight in their
career declslions, becewmse of the ‘mportance to them of performing well
in the fleld. Negative valuation of their academic endeavors would
be.considered a serious blow to their professional aspilrations ard
therefore would tend to discourage a career demision to confinue_

. _When the two variables are considered simultaneéuslyv certain
hypotheses as to career patterns can be generated. But also, two
further sources of conflict for these women are reveal®d, The sl
taneous operation 6f these.variab&@s‘may he represented by the two

cross-classifications below,

"Constrairt” "Choice"
Academic Experience Academic Experience
+ - + -
r continue continue, contlinue Drop out,
+| (conflict) Drop out + (conflict) continue,
Woman A transfer
Role _ :
Consid- |~ |(conflict) Drop out transfer Drop out,
_erations - (conflict) transfer

We have predlicted that a negative value for academic experience
1s relatively unlikely for these entrants. When it does occﬁr, for
the constraint entrants with a positive value for woman role consideras=
tlons (that is, for whom these considerations are favorable for a
career declision to continue) we can suggest that they will either
attempt to continue or will resolve éhe academic difficulty by ridding

O ‘hemselves of 1t through a decision to drop out, When the woman
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role considerdﬂons as well as the academic situation operate neg-
ativély, we predict that the entrants will choose the line of least .
resistance and opt out of the program,

Simileriy, the "Choice" entrants can make the same decisions
with the additional option of transferring to a more favorable academic
environment, (Transfgrring 1s usually not an option for women defined
as constrained to have a central sex ldentification.)

We have already discussed the possible conflicts that might
arlse for both types of Distressed when thelr woman role considerations
are negative, These conflicts can be expected ﬁo intensify under
positive aecsmdemic experience ¢onditions. The career patterns that
are producec¢ in such situations are not lmmediately obvious; there-

f 're, no predictions will be made for the "Constraint”entrants, although
for the "Choice" entrants a decision to transfer can be suggested as

8 possible option., It will be necessary to look at the effects of

the remaining determining wariables before predictions of other
possible career decisions for these women can be méde,

For both types of entrants positive values of both variables
would seem to foster a situation favoréﬁle to completion of the PhD
degree, so that decisions to continue the graduate career coﬁld be
. expécted. 'However, inherent in this situation is a conflict that stems
from the cross-currenté of professional aspirations and of current or
potential familial obligations. Women in this situation are faced
with the problem of balancing ;he prospect of academic success with
thelr women role obligations, - |

Essentially the conflict hinges on the questions of the nature of

one's‘professiona17participation once the degree is completed, and
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area must entail a slighting of the other and if participation in
both areas limits participation in each, then how 1is the "allocation
of self” decided? These women do not have the clear-cut guidelines
for decislon-making because their input-attributes do not define their
value helrarchy as thpse of the Drifters and Drivers do. For these
women, si..cess in the academic environment (or on the other hand,
the familial-social realm) may be perceived to be as potentially
problematic as failure to achleve the degree (or to héve family,
merriage, or so forth). The questioning of the future value of the
degree as an element in her 1life concelivably could operate to weaken
commitment to decisions to continue the career just as questioning
the value of fulfilling her social needs might foster a decision |
to continue, Regardlesslof the direction of her thoughts (and note
that the.direction could be either way), anxleties produced by this
conflict could hinder performance in both areas, which in turn could
affect the course of her graduate student career.

When the remaining three determining variableé are examined for
thelr possible modes of influence on career decisions, further‘spec-
ification of career patterns is possible, Their operation becomes
most relevant under conditions of positive values Tor academic exper-
ience and positive anq negative values for woman role considerations.
As was Intlimated above, the cross-pulls of these latter two variables
tend to cancel each other our, thus rendering deciSion-making more
dependent orn the operation or inTluence of’the other three variable,

Without specifying ;11 the possible ways thefe three variabies
could interact to yield a glven career decision; we can look 1nstead.
at the effects when (1) all three variables 1ndependentiy tend to

© Tluence a positive decision, (2) all three variables independently
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tend to produce a negative decision, and (3) the indepecndent effeccts
of the variables taken as a group are both positive and negative,.

The career pattern predictions are presented in the following

paradigm:-

Values for 1) Academic Values for Achievement Motivation, Achieve-

Zxpericnece and 2) ment Expectation, and Time Variables

WYoman Role

Considerations + 4+ + - - - Mixed Values

+ +

a) Constraint ‘ a) continue ' a) drop outi{a) continue,dropd

b) Choice b) continue b) drop out , out

b) "

-

c) Constraint c) continue, drop outle) drop out |c) " "

d) Choice d) continue or d) drop out |d) -,
' " transfer i or transfer

From the paradigm can be seen that when values of all five variables
are posltlve, entrants of both types can be expected to continue
their careere. When all but woman role considerations are positive,
this wvariable can be predicted to have the deeision-determining power;
the resultant decisions reflect the etiology of the negative veiue
of that variable.
| The overriding effects of negative values for the achievement
motivation,_achievement’expectation and time variables in tending
to produce decisions to opt out of the program not only reflect their
intrinsic importance in decision-making, but also they may reflect
the inconclusive effect (resulting from the conflict of interest
discussed above) of the othef two veriables in decision-making,

Any one among the full range of career decisions could be expected
of these women when combinations of variables with mixed values are
operative in decision-making. The exaet'decision that 1s made will
be dependent upon which of the &uirty-two possible variable-value a

[R\(5mbinations 1s operating.

Aruitoxt provided by Eic:
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One fufthor observation that can be made from the rarndiem
1s that, on a sheerly probabilistic basls, the chances for decicions
to continue 1n the graduate program are fewer in number and require
& greater juxtaposition of positive variable values than is true
for declsions to terminate the career, This does not necescarily
mean that we shduld expect to find fewer of these women following
cogtinuing as opposed to terminal career patterns; but rather that,
of those who are contlinuing, many can be expected to be doing so
under conflictful conditions., If this is so, we could also expect
a relatively nigh degree of instabllity in their career decisions
over time, |

In sum, Tfor these entrants all of the determining variables can
be predicted to be relevant. in their decision-making. The careers
they follow will ultimately be the product of théif modes of balancing
out cross-pulls of the conflicting éspirations which devolve from

thelr peculiar input-attributes.

Hypothesis Testing

K Setting forth the above hypotheses about the expected career

vatterns of the Distressed entrants concludes that section of the

chapter, Up to this point we have taken the model presented in Chapter

Three and derived a series of hypotheses aé'to probable céreer patterns

that can. be expécted when entrants are of a given type., We now

turn once again to our data in order to test by inspection the plaus-

1bility of our hypotheses,‘ | -
It might be instructive to feview at this point the organic

nature of the relationship between the data and the analysis. OQur

starting point, of course, was the raw data obtained through the

Q
ERICterviews. On the basis of these data, we were able to posit the
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rraduate career as a declsion-making process in which carcer decisions
were made on the basis of a set of deterhlninglvariables wnich were
assumed to operate differentially upon each of founr distinguishable
typeé‘of student entrants, Then, taking this model we made a series
of predictions of career patterns that could be logically expected

for egch entrant‘tybe. We now return to our data to test insofar

as 1s possible the "goodness of fit" of}our predictians.

We wil do this, first of, all, by testing the brosdest hypotheses
about career patterns fhat could be expected for each entrant type
simply by sceing which career ratterns are being followed Ey vomen
ﬂtudénts 1ﬁ each category. Second, we'can iook at the data pertinent
to the predictions about which of the determining variables could

‘ be expectéd to;bevmost reléﬁant in<¢ecision-makihg,w And finally,
, whefe the data are‘available'wé can 100k at fhe plaﬁsibility‘of the
suggeéted effects of the other variables on decision;making.

This means that the following basic hypothesés will be testedx

1, For Drivers, the'career pattern will be continuation until
- PhD completion and the relevant variable is academiq_gﬁp§r1¢ncey
2, For;Dabblers,.the career pattern wili be drop out or "plateau“
achlevement - drop out and the relevant variable is achieve-
ment motlivation, :

3. For Drifters, the career pattern is variable and the relevant
variable 1s woman role consideration,

L, For Distressed, the career pattern is varisble and all variables
are relevant: a) when all variables are poslitive, the career
- pattern 1s continue; b) when achlevement motivation, achieve-
ment expectation, and time are negative, the career pattern’
1s drop out; c¢) when variables have mixed values, career
patterns are variable,

1. Drivers: "For Drivers, the career pattern will be continuation

O ntil PhD completion and the relevant variable is academic experience.”
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In the sawple of twenty-five graduate student yomen who were
Interviewed for this study, two were classified as Drivers, manifesting
both focused involvement and peripheral sex 1dent1fication. Both
women thug far have made decisions to continue thelr careers, and
both have expressed the intention not only of th completibn but of
pursuing a full-time professional career. As a fufther 1ndicétion
of thelr involvement in the field, both are now preparing for publica»
tion. TFor these women, then. the hypothesis about e#pected career |
patterns 1s seen to hold.

Ve also suggested that the academic experience variable could
‘be expected to be most félevant in a career décision. This secondary

‘hypothesis does in fact seem to hold, too. Considef, for example,
the following comment which shows the effects.bf both negative and .
posltive academic performance on career decicions:

The first year was very painful..,.I was really lost;

I got three B's the first semester. I was very discouraged

began to feel uncommitted. I thoughl of law school, but

I decided to finish my M.A, and then see how I felt about

goinz on, Then I started getting involved in my courses,

started doing better and haven't thought of leaving since
then. . s S S T

i
As to the naturé of faculty relationships we suggested that
professional treatment is of more value to-Drivers'than socié—emotional
contacts. There are indications in the data that give this supposition

some support?

No, I don't feel particularly integrsted into the
department and I never have, But I am not seeking this;
1t's not important, The faculty will talk with students
1f you have anything to say. I think it's reasonable that
faculty don't want to:sit in their offices and teach students. .
But as for intellectual 1nterchangg I think they*'ll welcome
this, .

wnd, further:




It wasn't until I gave my paper that my relationships

wlth the faculty began to change. They began to ftrest me

as a collengue--this made an enormous difference in my

self-image,,.FFlrst you have to prove yourself+ then the

protlem's overcome. Until you do that, they treat you

as other women--they think you'll just leave and they act

on that assumption.

Because we have only two cases of this type of entrant, we can
hardly presume to present an adequate test of the several other hypotheses

made corlier about the effects «i the remaining variables on career
decistons. We can, however, look briefly at a.few observations from
the data that tend to bear out those hypotheses,

First, both entrants of this Lype haVé enjoyed highly supportive,
personal relationships with professionals in the fleld., Relative to |
fostering decisions to continue their careers, these reiationships
have at least three functions; 1) they provide expectations of achiéve~
ment on the "peer"flevelg 2) they provide expectéticns of achlevement
and positive support on the "professional-referen£" level; énd 3)
they allow woman role considerations to be non-problematic relative
to pursulng a career, |

Further, neither entrant seemed to feel. a time‘pressure excent.
1n§ofér as the longer their graduatg pfograms took, the longer they
would have to wait to begin their professional careers. Moreover,
both entrants viewed the PhD as a "union card," not as a"merit badge;"
'1t is the means to an end, not the_end 1tself. Therefore, achievement
motivationlis seen to operatélin the way ﬁe had previously suggested.
Finally, both entrants expreséed feeling a lack ofvrole-models; and one
entrant related that she did in fact construct her own semi-reallstic
models after which to pattern.her life.

In sum, then, we can say that because the career patterns followed

Q
ERIC , |
ammam Y the incumbents of the Driver type are of the type suggested by.the
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nodel, and bhecause academic éxperience does seem to be highly relevant

in their career decisions, our hypotheses do seem to be Justified,

Further, there is some support 1in our data for others of .the hypotheses

suggested previously for this entrant type.
2. Dabblers: "For Dabblers the career pattern will be drop out or

"plateau"-achievemeni;ﬁ drop out; and the relevant variable is achieve-
== . j :

-ment motivation, " %gq

. Only one of the twenty-five women was of the Dabbler type,’

- manifesting both divertible involvement and peripheral sex 1dentification.

A ruiToxt provided by ER

The pattern of this entrant's career and the variables relevant in
her decision are shown in the following statement:

I may have known all along that I'm not going on for
a PhD, Leaving school has been becoming more and more attrac-
tive to me the longer I'm here. I'm not prepared to go on
further; there are just so many other things that I want
to do, ' '

Since I've been here, I've not found any motivation
to stay on, It hasn't hit me yet that I want to stay on.
Nothing has fired my imagination enough to make me want

to stay. - :

I considered leaving without my M.A., but I wouldn‘t
let myself do it. I'm here to get a master's at the U ofM
and I will get it, I'11 do it in stages if necessary. .

- I thought "to myself wheh I'd considered leaving: what have
I been doing for the last two years of my 1life? I've been
getting a master's degree and I want to have something to
show for it, : : :

Thus; at least for this one case, the hypotheses about the
expected career pattgrn»and the relgvant variable clearly hold,

Since our samﬁle is so small, it is hardly appropriate to attempt |
to "test" the othsar suggestiéns made previously about the 6peration
.of other variables on Dabbler decisions. - For example, for this entrant,
recelving peer group support for a decision to drop out ("The people
that I'm clogest to in the department énd outside of it are not

going on for their PhD's either. None of us are qulte ready to stay

Q
Eﬂ&“@ on,") and having the graduate experience itself make other options
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be*h visible and viable ("I knew nothing asbout what I could do in

the fleld until I came here. Now I do. There are a lot of oppor-
tunities open, really.") are no doubt operative 1n her decision not
to continue., But, althoﬁgh both of these factors are congruent with
two of the hypotheses suggested 1n the previous section, nevertheless
thié does not constituteva real test of those hypotheses. Therefore,
we wlll not consider these hypotheses further,

In sum, for the one entrant in the Dabbler category, the expected
career pattern was found; and the vgriable suggested to be most relevant
to this entrant type was found to be operative in this case.

3; Drifters: “For Drifters, the career pattern is variable and the
relevant variablé is woman role considerations.”

Sixteen of the twenty-Tive women in the sample were deemed to
"have central sex identification and divertible Involvement, Their -
carecer patterns ranged from pre-M.A. dropout to PhD continuation{
they fanged In age from twenty-one to forfy-five; six were single
while the others were married with up to four children; and they ranged
from first- to fourth-year students. ~ - - CT

Ihjthe previous section we suggested that a good deal of the
variébility in observed careef patterns could be accounted for by the
value of woman role considerations operating in decision-making. In
order to examine the operation éf this variable, the sixteen Qomen were
divided into those with a positive.value for this variable'(that is,
those for whom no woman role conflicts were indicated as operative
in the pursu1t of a graduate career) and those with a negative value
for'this variable (that is, those for whom such role-conflicts were

operating to impede progress toward the PhD.
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Of the Sixteen, seven--all of whom were married--indicated compati-~
bility of their reles as women with their student roles, The specific
hypothesls suggested previously that we are examining reiative to this
group is: "When weman role considerations are favorable for continu-
ation of the graduate career, decisions to continue are likely to
be made,"” Six of the seven ﬁomen'are following "continue" careers,
two of“thé six;being in state nine (post-M.A., pnst~pre1im continuation).
The seventh woman entered the department intending to complete only
the M.A.,; at the time of the interview she was in the final stages
of completing it; so in a sense she, too, can be considered to have
made "continue" career decisions, Although the sample is small, the
results clearly indicate suppért for the hypothesis,

Two further hypotheses were suggested that can be examined here:

1) "When‘woman role considerations and académic experience are both
positive, the entrant will tend to continue."” Positive values were

assigned to academic experience for each entrant if there were indications

in the interview data of high interest, satisfactory faculty relation-

-ships and adequate academic performance (opposite definitions apply

for negative value assignment), While sufficient data were avallable

to assess the value of the first two of the.component variables,

data were not systemmatically‘gathered on academic performance,
Assignment of 'a value to this variable depended upon whéther the entrant
valunteered‘sunh information  during her interview. Therefore, the
results obtailned in this case should be viewed with appropriate tent-
ativeness, Three of thé four women in this category are continuing;

the fourth is the M.A. terminal éandidate discussed previously.

2) "Whén‘woman role considerations and achievement motivation

are positive while academic experience is negative, a decision
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will be made to continue or to transfer.” The three women with positive
woman role considerations and negative academic experlenpe ére all
continuing (two are third year, one is first year). The role of
achievement motivation in their deciﬁionw, however, 1s ambignuons,

Even though a higher degree of varlation is incurred when one
changes the levelef analysis from that of the aggregate (even though
our "aggregates" have been small)-to that of the unit,,neverthéless,

It is instructive to look at these three entrants in more dnrall
First, the sources of the negative value for academic eypcrience are
the interest and faculty relationship components; two of the three
entrants have demonstrated high performance capability (through prelims
and department awards), The causes of low interest vary for each .
entrant; for 6ne, 1t results from lack of opportunity to develop anf”“ R
area of sﬁbstantive interest because of work commltments; for another,
the department doesn®t offer trainingyin areas of interest to her;
the third, the first year student, 4is both disenchanted With course
conteht-and with the departﬁent's particular analytic‘bias. All‘three.
report little or no satisfactory faculty relationships: " "I have no
close connection with the department. I have no one to identify with

or work closecly with; and this has been dis&ppointing." "I have
; the feeling that professors ceem to take women students less seriously.
They don’t give us as much utténtionv don't‘get so involved with us
as with the men students." , ‘

Achlevement motivation seems not to be highly relevant to these
three entrants:s "The PhD is not essential to my career goals; I don't

need the degree; I will take as much of graduate school.as I can

stand.,"
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Having the degree, being a PhD, 1sn't the motivation
for getting 1t for me, That's not really why I'm here
working for it..,but I don't want to have a career in this
field without a FhD, There is enough of a feeling around
here that you aren't worth anything without it; the PhD
icglitimates you. : : :

Tne factors that these entrents indicated as being relevant to
them fall under the rubric of woman role considerstions:
I got married just after I had gotten my master's.

My husband was also in school and would be here., So I

thought that golng on in school wonld be a good way to

spend my time while he was finishing his degree...I'd

much rather be married and be a student than have a nine -

to - five job, My time is more flexible; I can see more of

my husband this way.

The school doesn't offer that good a program. I am

a little let down after all the promises in the catalog,

but I have no choice, My husband is going to be here awhile

go I'11 put up with 1t, I-won't change schcols now.

My husband is very supportive-'he feels very strongly

that I should stay in. Since we're both students, it all

flts., 1If He weren't 1like this, it'd be harder; it wouldn t

be as easy to stay in. .

This suggésts that even in the face of academic disenchantment,

- 1f woman role cons 1deraL10ns ars favorable, decisions to continue
are-kaely'tO“result;f ThuS‘are‘prbduced such phenomena in the depart-
ment as an entrant currently working on her dissertation who feels
merely that continuing in graduate school i1s the least unatfractive
of a set of unéﬁtractive options,

Of the nine entrants whose woman role ¢onsiderations were deemed
negative, five were second-year students and four were first~-year at
the time of the interview., Three of them were married, one éngaged,
and the remaining five were single., The hypothesis we are testing

relative to this group i1s: "When woman role considerations are

e

zv.rz%le for continuation of the career, terminal decisions are
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likelf to be made." The career patterns of the women are distributed
as follows: threé are pre-M.A, dropéuts, four are M.A., dropouts,
and two are M.A. transfers. Thus, all nine have made terminal careér
decisions, which supports our hypothesis, |

We tentatively sﬁggested further that "when woman role consider-

ations are negative while the academic éxperience‘is positive, mairied

‘Drifters can be expected to drop out, single Drifters to drop out or

transfer." Only one case fit both of these requirements; a marr: od
student whose husband is leaving the area,; she 1s, of course, terminating

her career, Moreover,  she is not contemplating transferring to

‘another department:

I see a_potential danger of conflicts with my having
a PhD and my husband not having one. I'd be content to g0
on taking courses without getting the degree, I don't
see the PhD as the be all and end all of 1life; it's not
the ultimate achievement in 1life to me. '
The fact that eight of these nine women have negative values for
academlc experience mandates closer inspection of this variable.
Upon such examination two genéral observations emerge. Even though
performance was indicated 'to be satisfactory in most cases, (1) in
all cases'decline in interest in the field was indicated as resulting
from poor or unstimulating course work (the reader should be reminded
that this group is entirely composed of first and second-year students);
and (2) little or no contact with faculty was uniformly mentioned as
a source of discontent with graduate school. .
A possible relatiohship between faculty contact and woman role
considerations was suggested by one of the respondents:s
So much of what I was doing was meaningless, I can
concelve of working very hard for someone who showed an
interest in me, Had I found someone who wanted me to woik

for him and was warm in his direction of me, maybe I wounld
have been more inclined to stay, I can see a warm relationship
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with a faculty member as a partial substitute for the doarth
of warm relatlonships with men socially,

Comments from other students not only reiterate this idea but
illuminate the operation of these two variables oﬁﬁgareer decisions.
For example, consider the statements of an M.A., dropout:

I had the intention of evontually getting the. PhD—-
but it would have to be after I've done some thing els
I need to get my bearings., I guess I'm weak, but I rend
to be drawn into a field or a department by tho faculty
relationships I have; that’s why I majored in soc, rather
than math, The soc. profs encouraged me, told me I should
&o on, showed some interest in my career, and tried to
make me feel part of the field. That was at (school).

Here there's been none of that., I might have stayed in

the department here or at least in sociology if the department
here had shown the least bit of interest in whether I was

dead or alive. No one cares here,

Maybe it bothers me more than others that the professors
don't smile. Sometimes I think that maybe I'm not tough
enough~-I.don't know--I just wanna get outa here, I guess
maybe I'm too subgective in my reactions here. I need
people to care about me and what I'm doing. I need personal
encouragement and pralse or even criticism. But here they
don't give a damn, Ever since I‘ve geen.here I've had a
problem with self-confidence. There has been a total lack
of encouragement from the faculty here.f; :

Or the statement of an M.,A. transfer:

"Yes, I certainly do see myself as a PhD but not one
from here, I'm transferrring to (school) in medical socliology
in the fall, - Had I stayed here I would have gotten out
quickly, taken my prelims as soon as possible., finished
my courses as soon as I could. I don't 1like it here.

The social life 1s bad; the department is not interesting;
"and they're not interested in me.

At (school), we could go into faculty offices any
time and talk with them, We had much closer ties there,
They were glad to see you, they were interested in you,
they took time to talk to you. And this encouragement
gave you-an incentive to work nard, to do well. There
are absolutely no incentives here uo do anything except
to do as 1little as possible to get by, I don't feel like
doing good work, to give an extra push, for anyboﬁy I
was a protepe &t (school). I'm not here.

Personal relationships make the biggest amount of
difference in how you react to school. Not having cloge
relationships with faculty bothers me. There is no
opportunity for discussing your ideas, having them challenged
or criticized And there 1s no one to encourage you elther.
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One of the recasons I'm getting married early is so

I1'd have encouragement from at least one source. I could

have postponed i1t and stayed at Michigan longer, but this

fgives me a good excuse to leave.

Such statements contrast markedly with that of the Drifter,

discussed previously, whose academic experience was positive:
i've reccived encouragement all along from the depart-
ment, It makes me feel more committed to the department

and to the project that I'm working on, I've taken over

some of the faculty's interests as my own. But these ties

came as an undergraduate, not as a graduate student.

Any sort of relationship I have with a faculty member

1s a carry-over from last year. I had close ties with several

professors in the Soc, department. These were very meaning-

ful to me., I did Honors work here after I transferred

from (school). :

Undoubtedly, then, faculty relationships are quite important
in the academic experience as it hinges upon career decisions.
Moreover, 1t 1s notable.that these relationships seem to be of more
slgnificance to the six single Drifters than to the married ones.
This may be so because of the sex factor suggested above; that 1is,

for single Drifters expecially, supportive relationships.with“faculty
members may substitute in the academic realm for such relétionships
(or lack of them) in the social realm. This nicely 1llustrates the
consistent interrelated operation of the variables woman role
considerations and academic expérience on career decision-making,

A final tentative hypothesis that can be examined 1s “When woman
role considerations and achievement expectation are negatlive, Drifters
can be expected to terminate, regardless of the value of the academic
experience." Earller in discussing the probable operation of each
of the determining variables on career decislions, we suggesteq that
achlevement expectations would tend in general to operate negatively

on these decisions in that Drifters would tend to be more open to

influences from expectations of non-achievement, The comments of




some of thesec..students are 11luminating in this rogard,
Cne of the pre-M.A. drop-outs reported:

I don't talk about gradunte school with otheys bocause
graduate school 15 such a welrd sort of exlistence.: The
abnormnlity 1s part of why I'm leaving. The normal thing
for a woman my age to be doing is naving children. Alsno,
our friends are shead of us, they already have families.
We're the only couple in our circle without any children.

I irrationally want to speed up and be doing the same things
the others are doing. ‘ _
As for my family, I get ‘support from my husband now
to stop school and start being a wife and mother. My parents,
too, want me to stop and to have some kids, My mother-in-law
and her husband are the only ones who think I should get

at least the M.Az before I stop. g

Another observed}

But the grief about being a grad student comes not so
much from the male students but from the guys you're dating.
Finding the time to date is, of fcourse, 4 major problem.

But then, beyond that, the guys I've dated have seemed
almost antagonistic about my being a student. They seem
to think you're ultra-smart or aggressive or driven, or
somethling, They've never been too encouraging about going
on to school. -

Two further examples come from M.A. drop-outss

Parents? Oh they think it°s fine that I'm in grad school.
They're all in favor of my getting my master's. But I T
‘have the feeling that they®ll be happliér whHeén I'm. out working
and making money; they®ll be gladder to see me married to ‘
a rich husband! I guess I've taken over some of their
values; I wamt to _get out and work too,

My famlily has been very easy to deal with relative to
thinking about leaving. They have always told me to take it
easy, marry someone, have an affair, : ‘

And there was the realization too, that nobody's really
expecting me to finish--yes, that was it, The first year,

sald that he never really expected me to finish.
He always talked sabout brilliant women who never did anything.
And my family didn't expect-me to finish. They guys I ° :
went out with didn't give a damn if I had a PhD., The ones
who did cared for the wrong reason: they thought it would
1rok good to take me home to Mother snd introduce ™e as a
PhD, They just wanted to use me to build up themselves.

A third commenteds "My parents are happy that I want to go on

and do something. But they also want grandchildren.*

O
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when the amount of time already expended in graduate study was so
extensive as to make contlnuing seem a more profitable decision than
leaving.

Two of the single Drifters, quoted préviously, made reference to
the time compress{on effect thaf graduate school has on their social
lives, A third commént ffom an N.A, drop~out strongly reiterates
this feeling: |

Grad school, in terms of time, certainly has hindered
soclal relationships. There is 10 ‘time to seek ‘out the men.
(We'1l see whether that's a legitimate excuse for my lack
of relationships when I relocate,) You have to be availlable
when men 9sk'you out. As a ‘graduate student you can't take
the time to be at all the different functions where people
normally meet other people, There is too much pressure of
courses, of work; I just can't afford to spend severasl evenings
a week at concerts, at clubs, with the outing c¢lub, etc.

The entrant, twenty-elght and single, goes on to discuss
longer-run time pressures:

Sure I feel a time squeeze, That's one of the things
pushing me out of school, I'm anxious to find a man to get
married to,quite frankly. “Wanting a stable relationship
with a man 1s one of, the reasons I'm leaving. I just can't
find it here, I have been totally unable.to establish a
_stable relationship_here._. . . . ... - , e am

This same sentiment is expressed by a preéM.A. drop-out

Time 1s a problem for women, A conflict arises for me
here; (I'm 27. I want to settle down and make babies for
awhile, and just throw over this career bit, I thought about
this quite a bit at the beginning of this year, Now there
1s a good possibility that I'11 get married this summer,

Time &s a varlable in ordering priorities is agaln reflected
in this statement by an' M,A., drop-out:

Also my external ties are very strong. They have always
pulled me in a direction away from school. Even though I
was 1n Ann Arbor, my love 1ife was always based at home;
I have always been focused away from Ann Arbor. I feel that
thls part of my 1life will have to come first, These personal
options are here, now; they will have to be settled first
before I can really tackle school again if ever. '
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Finally an M. A7 transfer commented:

In all the dating I've done here at Michigen we've
never double-dated with other grad girls, It's alwars
the “verdant freshmen" types or the never-went-to-collegn
housewifey types, There's no one to reinforee yon in your
decislon to stay in school, no one to get rxcited about it
with, You're an lsolate, People either look down on you
as elther too crazy or too unattractive to do something
else--1like get married--or else they look up to you as an
all-knowing, too-brilliant-for-ordinary-mortals wierdo.
Either case 1s hardly supportive of the grad student woman
role! ’

Guys get moral support and can build up their ego
durlng soclial relationships. But thls doesn't work for
girls. VWhen girls are dating, they spend their time trying
to be supportive to the guy they're with, and to bulld up
his ego; but it doesn't work in reverse, Most guys will
Just wonder why you're in school and get mad if you're
too busy studying to be able to go out with them.

Other graduate student girls are the only source of
reinforcement for girls, You don't get it from guys nor
from professors; but only from past impetus, and this soon
wears out. ‘ - ’

i From these and from previous comments about professorial referents,
1t can be seen that peer group, reference group, and general societal
' values on non-achievement expectatibn do operate in conjunction with
woman role consliderations to produce terminal career decisions. Thus,
"'fvuv‘nypothesis'aS"towtheir?co;aétive Gperationwin*de@isi6ﬁ=making ',-;5"i"~<_i
seems plausible, —— T
So far, we have examined the major hypoﬁheses and secondary tentative
hypotheseé about expected career pafterns, and we have found--~within
the bbunds of our limited data--strong support for each of tgese.
In so doing, we hsave touched dn four of the five determining variables
operative in Drifters‘,decisgon-making. What rémains to be discussed
'relative to these entrants are our predic-tions about Ehe operation

of the variable time in decision-making, It was suggésted that time

considerations would tend to produce terminal career declgions except

O
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Marrled drifters, too, feel a short-run time pressure, An entrant
now working on her dissertation commentss

When I look at the ironing, the curtains that necd to
be washed, I want to stop school altogether, 1In the past
few months we've had famlly problems--my grandfather has
been sick, and I feel I should save time to spend with
him, save time to work on these sorts of problems. But

'there isn*t anyi : A '

A second-year "continue" student discusses these problems:

In informal conversation girls and guys discu.: the
problems of getting through and w naging both a home and
school at the same time, This really a prcssure; my
husband expects fancy dinners, an lmmaculate house, and a
hot breakfast every morning. '

Then there are the ‘entertainment obligations that we
incur. This 1s a source of considerable pressure not to
continue. It would be good to be able to help my husband
with his career by beilng able to entertain his boss and his
friends, 1 adjust to these pressures academically by not
being the best student in school I have set lower performance
‘standards fTor myself. :

As for long-term time conflicts between graduate study &and family-
rearing,vsome marriedwentrents indicated f eeiing this sort of pressure.
while othere did not, |

’Time already spent in graduate study does effect positive career
decisions in various wayss

1)_ "So long as I*ve invested this much time, I'd like to get
the PhD, It'd be dumb not to stay if 1 pass prelims this
summer, " ' A
"The M.A., is a relatively easy degree to get and this helps

maintain motivation, You just tell yourself it won t be
long and it's. not that hard."

Do
—

‘3)‘ "As far as choioes, transferring doesn't become an option
after you've been here awhile It just adds time to your
total program So you stay.

e

In sum, with regard to the time variable, our data indicate'

“'tentative support for our vuggestions‘aS‘to‘the operation of this

'vnriable on career decisions

-
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To summarﬁze our findings on Drifters, we can say that support
was found for our major hypotheses about the relevance of the value
of woman role considerations on career decision-making: favorable
values produce continuing_decisions while unfavorable values produce
terminal-decisions,. From the discdssions of”the.otherr?ariables,
we.can suggest that these variabies impinge upon declsion-making
to-the extent that and according to the marnner in which they bear
upon wonan roles,

4, Distressed:

-Six of our twenty—fiveﬁinterviewees manifested central sex
identification and focused involvement They range in age.from twenty—
three to thirty- six-‘“hree are married two of them with children,
four are first-year students, one is second~year. wnile one is in
her fifth year. Three are following "continue" career patterns; one
is & pre-M.A, transfer, one an M.A., drop-out, and the sixth is now
writing her diSSertation.

In the previous section in which our hypothesesfabout these
entrants were presented; three edditional points;were emphésized:

1) that these entrants suffer conilicts which arise from the contradict-
ory natuvre of their input-attrihutes 2) that naking predictions

about the“career decislons of these women 1is. difficult Lecause of

the operation of the conflict ~and 3) that it is unlike1y that these
women will have a negative academic experience Inspection of the

.data supports the first‘two of these points. The third point the
unlikelihood of an unfavorable academic experience, was contradicted

by the data and will be discussed in more detail below.‘

We also nad dichotomized this groun into those "oonstrained"

tgﬁhg;e central sex identification and those who chose” to have it.
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Amonn'tho s1% entrants-thins aiohotomy fell along marital ctatun lineg;
the thrce "constraints" wefe all married, while the threo'“choicos"
were all single, While 1t may be that the constraints might have
teen Drivers were they not married, nevertheless, because -the possession
of centrel sex ldentification ‘s not a function of marriage by definition,
this additional breskdown of the Distressed category may be superfluous.
If we look in more detail at the data we see that tvo of the
six had negative woman role considerations, while they also were
_ the ornilly ones who had a favorable academic experience, We had suggested
that, given positive values for the remalining three variebies, the
career decision would reflect the etiology of the conflict of student/
woman roles. In the one case in which the requisite conditions are
‘met (that 1s, when all variables are positive except woman role
considerations); the pattern followed was M.A. drop-out (pattern 3+5).
The student's husband was leaving the area so that she would no longer
be able to continue her studies here; she 1%, however vlanning “to
Acontinue her gradvuate career elsewhere, if pcssible. Illustrative
of both her determination and the conflict whe feels in simultaneously
handiing graduate schodl and caring for her two children is her
following comment i
Each semester, Ive taken full course loads. And it°'s
been rough, but I've managed to get my work in on time and
to get good grades. I haven't wanted to go slowly, I
want to.do as much of it as I can as soon as I can, I am
rlanning now definitely to get the PhD 1in sociology depending
on where we are,
I think I have more commitment to thils than a lot of
 students have, Coming back to school involves for us
greater costs in all sorts of waysi . -in what you‘re giving
up, 1in the psychological problems of feeling gulilty about
leaving your kids, in wondering if your -home and family

1ife are suffering because of you, in’ questioning whether
Q you re living the way your mother did.




In the second case, the student is now working on her dissertation
{(pattern 3+6+Q). All variables are positive for her except woman
role conslderations and time, both short- and longnrun. She eloquently
expressed the conflict that she feels:

Leaving has never been an ~optlon for me ~- not after
oall’ thl“ time!
’ Oh, time 1s such a problem. Looking ahead -- I'd
1i%e to have more children, but I'd also 1like to write.my
dissertation and to work, I'm 36 now so I don't have too
much time to walt for more children. And yet, I don't want
to lose my feel for the field. .

At times I get this panicky feeling of pres . How
can I posslibly continue my research? The baby 1, 50 tirin&,
you have to keep pushing yourself, I would never have imagined
that a baby could drain you so,

It's a question of being afraild of losing my jnvcstment
of time and money and of myself. You can see things pushing
aside your investment, Without constant nurturance, your
training will go to seed; it needs to be well-watered and
continually watched, : ' ‘

My infant -- now that®s another thing. She 1is a
revelation of Joy. But I am always so tired., I never
believed I could be so tired. I think a good deal of it
1s just getting used to a8 new time and schedule.

But she is displecing a lot of my own interests. And
this surprises me, I never thought anythling could.

Thus, conflicts arise for her not only in'finishing her degree, but .
in deoiding how to balance the desires both for a professional career and
. & famil&. |

The most'striking fact abont the remalning four Distressed entrants
1s that, whille woman role oonsiderations were‘positive for all of
'them, contfary to our expectations the academic experienoemwaginegative.
Under such conditions we made no‘ pecific prrdictions ss to career
Ipatterns, suggesting rather that any of the options (to continue,
to transfer, to dgop-out) was likely. Tnt career patterns followed
thus far by these entrants (all -of whom were completing their flrst

Jear at the time of the 1nterv1ew)‘were as followss three had made

[]{j:slons to conthuuawhile ‘the fourth was a pre M A transfer.
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‘Hownvor, cach of the others had considered transferring as an option,
-as will be 11lustrated shortly.

When the cause of the negatlive academic experlience 1is sought
in the data, one finds that its immedia*- 'rce 1s negative faculty
relationships, Thiq variable is eeen to iuteract with the interest
.fafieble, contributing_to its negative value, Varlous comments of
the?students substantiate these statements and illustrate as well
their toying with the possibility of transferring;
1. A Cholce entrant commented:

The inhuman atmosphere in this department is totally un-
acceptable to me, It's just too unrewarding -- there are
too many other things to be doing. So I might just leave
to go do- them!

2. The Constraint entrant in this category has similar sentiment =,
which may be intensified by the fact that transferring as an option
is not open to hersy

I'm frustrated by the cou*seu, by the lack of teaching, and
bj not being able to see my professors. I feel like an
1diot when I go see professors., I always feel like I'm
imposing on them when I go see them, The attitude I've
developed 1s purely defiant, I will stay despite them!

I just won't let them get to me.

My enthusliasm has waned, I don't enjoy goling to classes
here, I never misscd classes in my undergrad days; I was
always afrald of missing ocut on new, exciting ideas that
the professors offered. Here, I go all the time because
I'm afraid of missing what thev think 1s important, but
not because I e¢xpect them to be exciting or stimulating,

I don’t expect that at all -- I've learned,

The department couldn’t deter me directly. But I*'d .
do less work and possibly this means I1°'d do less well, . "
"I'm not going to let those jerks get in my way” is my {
attitude, 1'11 do as little of their work and as much of
my own as I can get away with,

IT I had the ea: ovption to transfer = which I,don“t
have because of my ma. .ge and my ineriia «-.-I would definite~
ly consider it, But marriszge puts 1t ¢ of the realm ‘of
possibilities. | ‘ - ‘ ‘

Note in this entrant’ s further comments the interaction of the lack

Qo faculty encouragement - both on piofeusional and soclilo-emotional
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levels ~~ with academic performance. Moreover, her statements nicely
111g§trate the interplay of the particular input-attributes which
characterize the Distressed entrants.

Nothing qulte takes the placé of the encouragiment
and support from a faculty member you like and' respect:

This 1s a necessary part of being & graduate student despite
what the lMichigan faculty think. Your professional peers
are important if you're interested in your carcer. As a
student you particularly need a certain amount of encourage-
ment because you're less sure of yourself at that point.

And no onec but a Taculty member, a professional, can give

you that kind of encouragement. '

I have not really seriously considered leaving., T
alvways talk about 1t in moments of complete despair and
fits of anger, But 1t's not really muc¢h of an option, I

- have seen what it's like to work without an advanced degree.
I don't.want that. You ecan't do anything on your own. That
sort of career doesn't appeal to me. When I talk of leaving,
my husband always talks me out of it. It's all tied up
to the fact that I actually intend to do a lot of what I'11
eventually de, I definitely plan to have a full-time
career, ‘

Everybody I know has thought of leaving, and for those
for whom it’s a feagible option, they're leaving. Everyone's
leaving except for those like me who're married and can't
g0 elsewhere, o : :

I have this strange combination of confidence and
inferiority in my approach to things., The combination
keeps me working very hard, The fear of failing, the need
to do well keeps me working very hard. I worry about things
weeks ahead of time, This combinatlon makes me do lousy
assignments and practics problems that most kids just skip
over as mickey mouse work, But that kind of motivation
!s becoming less important to me here because I don't care
what the people in the department think of me or of my work.
I'm really afraid of fall semester for this reason. I Jjust
don't care about my work; I'm afraid I won't be able t¢
make myself do anything, Yet, even with all of this, I'm
sure I°11 finish. If I leave, they'll have to throw me out.
They can't just edge me out.

3

Another of the Cholce entrants commented of faculty relationships:

I don't feel close to anyone in the department.

This doesn't make a difference in my continuing, but it does
make a difference in whether I'd continue here rather than
elsewhere, One reason, well, the main reason really, that
you come to a university is to - -work with the faculty.
Books are not that hard to get on your own nor are the

i ' lectures, If that’s all there is to it, then there wouldn’t

‘ be so much desire to come at all, S ‘ :

IS



And yot cshe has decided £a continue;

Fven thoueh T may be dissatisfied here, I Just don't
know where to go from here, One rearson I'm not serious;ly
sonsidering leaving Michigan is that I would not be wmoving
away from a sltuation here but rather toward another, -

Also T think T have & reallstic appraisal of the situation

elrewnere, I don't think it's any better any place else,

I think you accept a situation and learn to live within 1it,.
1 think 1t*11 be better here next year.

L. Conflict of a slightly different nature, "yet operative in
negative academlic experience, is 1llustrated by thelfollowing
comment of a Choice entrant;:

It really seems as if it is not a moral compromising
with self that 1s being demanded of us; it is a much nore
total commitment -~ a complete sale of self. "Soclolomintis
have no morals!" This 1s often said lightly, but I.-am
reallzing that 1t isn't said in jest at all. I am realizing
that the mark of the soclologist is moral corresinn and ’
moral callousness. And I must ask: is 1t worth it? and
with equal compulsion I must answer certainly not. ,
...Then why am I golng on? Well, obviously you can't continue
without certaln changes in outlook -- so I guess you lose
your naive ldealilsm, and a bit of your sensitivity; you
become a blt hardened and you've lost your enthuslasm; your
reserves of pleasure arnd joy are depleted and soclology ™
becomes a Job, Or else you can leave graduate school.

The effect of such a reaction in declsion-meking is emphasized
as the entrant continued:

When the optlons are ending up with the ingrained
callousness of the older soclologists or the all-pervasive
cyniclsm of the younger sociologlsts, getting out of the
field altogether, or looking for a grad school that I find
more acceptable in outlook, more compatible to my own,
then the choice 1s clear.

S. The entrant who did transfer, while doling so on academic grounds,
indicatéd that "debartmental'atmosphere" was alsq a factor in her

decision:

Over the summer, after declding to come here in sociology,
I bvegan to think that the (field) ‘program would fit my
needs better, I did a lot of thinking about being in.
Soclology here., So, bv the time I came here I had already
declded that I really wanted te go into (field). These
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thonrhts wern reinfore. 4 hy my initial expericnces norne,

I found out that the soc. aepartment was not golrnim to 14t

me do what I wanted relative to my own intereats, Dasieally
T wanted to be in a soclioliory department, But tae procram
hare 1s so nerrow-m'ndcd.  They are not willing to accept

periphery interents,  You have to hew the narrow line of
soclal organization or else,

...1f 1t had becn a question of a ifew courses, 1 wouldn't
have let 1& -bother me, But 1t-was.the whole orientation
to mociology of the department that I found distrezssing:
“you have to accept their viewpoint on the analysis and
Interpretation of soclological phenomena -~ all clse 1is
‘elther wrong entirely or not so good, or not worth bothering
with in the first place. I didn't want to put up witn the
kind of sociology that they were making me take.

...The difference in atmosphere between (field) and the
soclology departments was no minor factor in my switch into
(field). The socliology department is much more aggressive,
competitive, bellegerent., The (field) department has a
much more relaxed atmosphere to work in. People there enjoy
what they‘re doing, and they have time for other people.

I was drawn to this -- perhaps because I'm female, No one
coddles you in soclology. It's tougnh and pushy there.

The” don't coddle you in (field) either, but they're nicer...
as professors and as friends. And 1 admit readily that
atmosphere is important to me, I like pleasant work situationst?
., .Another thing I've noticed about the sociology faculty

is that they don't seem to take women seriously. They
assume you're there to find a husband, to kill time, or
whatever; but they don't take you seriously in the way they
do men., Women have to prove that they are there because
they want to be professionals in the same sense as the

men students. For men, the professional intent and serious-
ness is assumed automatically; if they're not serious, this
is what they have to prove,

In general, then, we can say that contrary to our expectations
the faculty relationship c;mponenﬁ' of the academic variable 1is Jjust
as sighificant to these‘entrants as 1t was to Drifters -- except that
the Distressedvseemgto feel thié tack on professional grbuhds‘rather
than on purely socio-emotional»grounds. Iﬁstead of subscribing to
the theory that the departmental faculty is a collection offogreé:
however, we can Sugéest the possibility of' status 1nsecur1ty’operating

. on the part of students te 1mpéde the development:of the feiationships'
they‘so ﬁuch desire.

If we pésit that one parameter of faculty-student interaction

- on the- graduate level is the professional competenéé of both parties,



O

e

then 1t follows that untll such competence 1is establiched, collarial
relatlonsnips will be rare, Most graduate students, partigularly st

the first-year level, have not established their competoernce; and because
their cempntence 1s 5tlll an open question, they themselves may be
reluctant to initiate contacts with faculty. Thils statun innécurity
and ro"ultinr reluctance to approach faculty may translate itself

into infrejuent or no faculty contact, which 1s than resanted as é
faculty short-coming as was documented above.

If we look at the "facnlty-reiationship" variable for the five
entrants who have establlislied their competence (utilizing ei.her passing
prelims or preparation of papers for publication as indicators of
"competence establishient”) we find in thelr statements none of the
vehement dissatisfaction as was founq for other entrants. The
statement of one of the Drivers (see page §35) as well as the statement
of the Distressed pre-M.A. transfer on the necessity of "proving onese.:"
(see page B85) glves illustrative substantiation to our suggestion
that status insecurity rather than/as well as faculty coolness is
responsible for the dearth of student-faculty relationships.

In sum, Tor the Distressed entrants we can say that when woman
role considerations ere negative,eihe career pattern wiil reflezt the
cause of the negative value'fof th;t fariable Beyond that, however,
we are unable to. make conclus 1ve statements about the outCUmes of career
decisions eycept to note that the impact of the academic exper*ence
on career declisions of tthe entrants should not be undereSCimated
The data were such that we were unable to look at many of the tentative
hyrotheses generated previously.- Further, because the sample was

small and because we were dealing with “young" careers. (that 1s, careers

i
P
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in the Tlrsteyear stage), we were urable to determine whether carnerp
decintons Lo continue will continue to be made over Ltime by thonse

whose acadnrmic experience was negative,

A amic Model

- %ﬁﬁs far in the analyéis we have bean concerned with fhe gareers
of particular types of ggp;ants. We hawve examined nbt only‘uhich
varlables would tend to be relevant to & given type, but also how

. ﬁhese'variables operate and what sorté 0T career decisions tend to
be produced. -

Our model (&nd the resulting hypotheseé) 1s essentially a frozen-
time, sfatic model, The very obvious fact that pursult of a graduate
career takes place through time has not yet been taken into account
in the analyéis. This 1is ﬁmné_by siggesting the following dynamic
model s | | |

Women students can shift over time from one entrant type to another
éccording to changes in thelr input-attributes, Th:s, shifts occur
not within each entrant category but between categories. Radical
change in a given entfént's 1npuf~attributes will be sufficient to .
shift her from one entrant-type category to ancther with a consequent
shift in the variables which are relevant to her descision-~making.

Tﬁé most 1lkely paths of these shifts can be suggested after
exaﬁination of possible causes of shifts in input~attr1bu£es. The
Shift that is most 11ke1y‘to'occuf in the sexv1dentificationﬁorientation
13 from a peripheral to a central‘orientatlon. We can éuggest that‘
‘thls is so for at least three reasons: 1) the agés‘during which most

women attend graduate schbol»are{the ages at which interest in men

O
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1s reaching & peak and during which mate search is carried ouit in
“earnest. 2) There is a tendency toward marriage Tor women during
these ages, 3) There 1is a. tendency toward child-bearing among women
of these ages. 1In other words, regardless of her intentionality,

“her very age during--the graduste career 1s conducive to-a central

o}

sex identification orientatioh.
The shift that 1s wmost likely to occur in the involvement orientation
ls from Tocused involvement to divertible involvement. This can
occur for a variety of reasons: disenchantment wlth graduate scriool
or with the in-depth study of the discipline, the exposufe to alter-
native oﬁfions through increased eduqafionﬂ the perception of a time- -
‘squeeze fostered by the necessity of a years-long commitment to
- graduate study, lack of reinforcement of involvement orientation,
a shift in marital status, andvso forth, A shift in the opposite
direction is not 1ncon¢e1vab1e t  seems unlikely.

These paths can be trac.l between entrant types by means of the

following diagram:

Sex Identification Orientation -

Central ¢ - Peripheral
- Focused Distressed kj_\\ -“ Drive#s
Involvement Orientation év' o j
_ . : > :
. . ‘ #
Divértivle | Drifters V ~ Dabblers

The"point bf the diagram 1s'simpiy this: as individual women g0
through the graduate system; changes in thelr 1nput-attr1butes'-- to-
the extent that they occur -- are most likely to occur in the 1llustrated:

: . . / o ,
directions,  Women who enter as Drivers can be expected to shift toward

.the Distressed type, provided that a shift occurs, Further, women

)



who are Distrossed may seek to resolve the conflict irhzrent. .in that
”ponitﬂon by glving clear prjority to one of theilr orientatiégx; vie
sugrest that they will shift their involvement orlentation and become
Drifters. There 1s the possibility, however, that once th~y bocome
married or become convinced that they will never be married, they
will forget about suchlconsiderations. Thelr sex rolés will 5ecome
of -low salience and they will concentrate fullysbn thelr graduate
carecrs. Such a shift from Distressed to Driver 1is répresented by

a brbken line in the diagram. The most probable shift for women who
are Drifters i1s a shift ocut of the system; but because this shift is
not a "between-category".shift, it is not represented in the diagran.
There 1s a possibility that Dabblers could become Drivers; but this
seems highly unlikely and, therefore, is represented by a broken

iine 1n_the diagram.

| The.requisite data for testing such a dynamic mbdel are long-
i{tudinal data, which could be obtained from a panel study design.

Our data, however; are aross-sectional in nature and are not applicable
for a test of this model. Therefore, we must leave 1t as an untested

heuristic suggestion for future research,

Chapter Summary

In this chapter, on ﬁhe pasis of our conceptualization of the

- graduate career as a decision-making process, we derived hypﬁtheses‘

as to expected career déciS1bns for eacn of the four entrant typés

and suggested which of the Tive determining variebles could ve expected
to be most relevant in fhose decisions, We made further tentative
suggestions as to how the determining variébles would operate in

deciéion»making.
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"inally, we have szuggented thgﬁ our basic model i:z ﬁnnful for
dynamic as well as static analysis of graduate carcers. This wan
derie by proposins a cerles of Inter-category shifts among entrant types,
sggesting the most 1likely paths that individual shifts in input-
attribut s will-take, -

The';onclusions that can be drawn from this analysis as well as
avenues for future research that are suggested by this study wlll

be discussed in the next and final chapter,




9 1
Chapter Flve, Conclusions and Implicationn

In thiz chapter our task 1s to present the conclunsions that

may de drawn from the preceding analysis, to specify apprdpriate -
policy lmplicatlions that are suggested by this study, and most import-
antly, to briefly explore possible avenues for further rosearih on

the tople of graduate student women.,

Conciusions:

g

Our analyéis of the student careers of graduate student women
suggests that in seeking answers to the questions of "who finishes?
who leaves?'andehy?" attention should be dir»cted not so much toward
components!of the academic setting, the nltuational factors that
prescribc the structure and process of graduate study, but rather
tbward the personal atiributes that char&cterize;the entrants themselves,

Thus, the cornerstone of; our analysis has been the input-attributes

6f the entrants, their invoivement and sex-identification orientations.
It is through an entrant's acttribute “set" that the stivatisnal factors
- acédemic and otherwise -- are_filtered to influence careerv déclsions
to cont&nue, to transfer, or to drop out,

We found that for Drivers, with Tocused involvement aﬁd~peripheral
sex ldentifilcation orientations §s‘the1r‘attribute set, tbe‘academic
experience’variable tended to‘be most salient in the career décisions,
and that they were 1ikely to, continue their caréers until‘ﬁhD?¢Omb1etion.
Achlevement motivation was the variable most.relévant in academic
decisions for the Dabbler‘whb, with divertible involvement and per;pheral
sex 1dentif1Cation orientations, has opted out of the‘program,f'/. ‘ﬁ#Q

Drifters were charactérized by divertible involvement and central



sex identification orientations; their academis career decisions

were governed primarily by the operation of woman role consideratidns.
Finally, the Distressed} whose attribute set consisted of focused
involvement and central sex 1dentificatibn orientations, were most
vulnerable to influences emanating‘from the woman role considerations
and academié experiénce varlables, Whilelnp predominant career pattern
emerged for these entrants, thelr career decisions made thus far
‘reflect the influence of the joint operation of the above two variables
in conjunction with comblnations of the other three determining
variables.

OQur study can perhaps be most succinctly summarized in the
following conclusion: the pursult of graduate study to PhD completion
seems to be a function of fhe convergence of influences that minimize
‘the conflict between the étudent role and other roles an entrant
plays, intends to play, or is expected to piay. Thus, we find that
those women who demonstrated the greatest likelihood of. completing
their.doctofal degrees were the Drivers and the married Drifters,

“both of’whom‘can be characterized as enjoying multiple role congruence.

- Policy Implications:

The inclusion of a section such as this in a”fesearch project
can be rightly considered as‘presumpfious,.inappropriate,'and as
overstepping the bounds of socioiogical resgarch. Nevertheless, we
include'it because the role of the e .lemic departmént in the graduate.i
student woman's cafeer is highlighted by so doing.
Let us assume that the goal of the graduate“deparﬁment is tb
| pfoduce docdtoral rébipients and that with few exceptions alllstudentS‘

\ j‘\;-re admittéd to the department with this goal in mind;.,‘Past performance
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indicates that this goal 1s rarely attéined where women students are
- concerned: less than seven per cent of all women ever admitted tovthe

department have complkted their doctoral degrees, and less than ten

per cent of the PhD's awarded by the department have been conferred

upon wbmen, We can ask what departmental policles or procedures seem

to be 1ndicafed by our research as possibilitiés for improving depart-

mental performance relative to the production df woman PhD's,

»Eirst of all, our research indicates that the variable most
dipectly related to the academic environment is only one of many
factors infiuencing career declisions, and further, that it 1is of
primary importance to-only certain types of women entrants, -The
mgjority of the variables that influence career decision, therefore,
are not directly manipulatible by the debartmento Qur research does
indicate, however; two avenues of action that‘;re open to the depart-
ment: a "prophylactic" policy of adnmissionz and manipulation of
those few variables thaf are of direct access to the department,

We shall discuss each of these in turn.

While the department cannot contrcl most of what happens toaentrants
once they enter thé system, 1t can control the type of entrants it
admits, We cannot suggest "sure-thing" candidates féfYPhD completion
on the basis of our research, We can however, suggést that those
entrants with a focused involvement ofiéntation and married entrants
with a divertible involvement orientation as inﬁut-attributes‘should
be most sefiously considered for admission. The‘findings of our
research indicate that these are‘the entrants who most frequently
had 9continu1hg" career pattérns.

As for the manipulation of variables two procedurcs can be suggested ‘
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from our rescarch, First, the interest compohent.of the academic
experience varlable could v favorably affected by providing a more
stimulating or at least less restriciing first-year curriculum,
Several of the entrants queted throughout this paper (and there were
many more who were noc quoted) mentioned the waning of intercst and
a resultant dissipation of drive oecurring during their first year
‘of study. While this is obviously the product of several factors,
specific mention of first-year courses as a causal factor would seem
to ﬁandate an alteration in the firstfyear proegram, It is a common-
place, yet nonétheless valid, observation thet where termination of
participation in a system is always open to system members, initial
experiences in the system vitally'affect decisions to retain system
membership,

A second means for departmental manipulation of variables is
concerned with the faculty relationships compqnent of the.academic
experience and the professoriai-professional reference group component
ofvtﬁe achievement expectations variable. The two are closely related
and can be dlscussed jointly for this purpose. Our*findings indicated
the importance of these two compoknts to certain entrants, particularly
to the Distressed entrants, The implications for departmental poliey
relative to these two components are cleer; While we do not propose
to adtobate the introduction of "warmth" and "humanity" into situations
of student-faculty ;nteractiqn, we can‘suggest thetg(a) departmenta1
personnel be aware of theimpoftance-andvnecessitj of  such contact
situations to”entrants and‘(b)‘that'conscioué efforts be made to prdject

positive expectations of achievement not merely of PhD completion

but of professional achievement as well,
o '




Avenues of Puture Researchs

our suggestions for future researcn fall under two main neadings:

improvement of the present research and gxtension of that rescarch,

Under the former cat,uory we would suggest, first, that what we have
called "input-attributes" throughout this study, the involveﬁént and
sex itdentifications orientations of entrants, be carefully scrutinized

_~-=~ perhaps by factor analysls -- a3 to contént. Both as theoretilical

\

-

constructs and as operational definitions, the 1nput-attributes need
to be more rigorously defined,

This same suggestion holds Tor the set of determining varilables.
Furthér, we should point out that the causal chain model that was
preéented as a description of the interacfive operations of these
var;abies 35 essentially a path diagfam minus the usual correlation
and path coeffecients, Needed, then, are better ways of measuring
‘both the effects of these variables on entrants® decisioﬁ—making
and the 1nteroorrclations of these variables among themselves.

Dnmographic data on such characteristic. as entrants° famillal
aducational background, parental occupational oacmground religion
‘and other variables that could be relevant to the pursult of graduate
education were not.systemmatically gathered on each entrant in the
present study. Use could be made of such data to construct an "educa-
tion propensity pfofile" or some such measure of predilectlon toward
graduate study.

| Aside from recognizing bhat graduate careers are distinguishable
along dimensions of time involved in study (the full time/part time
dichotomy) and of sequential relationship between undergraduate-\
graduate careers (the ctraight/break dichotomy), use was not really

[}{}:ade in this study of these bases of career variation, A future
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research project ﬁight wish to examine merc closely the import or
relevance of these gross career charecteristlcs on decision-maxing.

In the present study we had to let a number of our hypotheses
£0 untested due to a lack of appropriate data for testing them,
 Th1s suggests that future research cogld be deéesigned to test more
adequately all of the hypotheses'su@gested in this paper.'lParticularly
importamf in this regard are the hypotheses regardlng shifts that
opccur over time between entrant types and of resultant shifts in the
relevant determining variables, A series of panel studles or a
cohort analysis research design would be more appropriate to a dynamic
analysls than was the cross-section]approach utilized in this study.

Moreover, in the present study'We focused on entrant types and

analyzed the decisions made by esch type. Tne study of the graduate

career could well have been done (and. could be doae in the future)

by focusing on the'decisions made at various points or stages in the
career; 2 study of step—by:step or year-by-year decislon-making would
be more appropriate. to dYnamic analysls aqd-could be accomplished

by utilizing the panel study or the multiple cohort approaches.,

Finally, we can suggest that studles of such interaction sttuations
as faculty-student contact be considered as a means of 1nvest1éatingv
the dynamics of status insecurity ahd:the process of competency |
establishment. Whether such characterizatlion is an accurate description
of the dynamics of these situations 1s also an empirical question,

Some of the suggestlons for impreving-the present study also
1nvolved‘extensions'of it. Other avenues for extendlng the preSent

study hark back to suggestions made in the first chapter as to

possibllicies for comparative research. We stated at that tlme that

7fhis study was 11m1ted 1n scope, pe: “1njyg only to "student careers
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of graduate student women in the‘bepartmont of Soclology at the
University of Michigan,“ Whether the model we have developed in
this paper can Be applied to other schools or to other fields= 15 not
known., Future research in this area should.attempt to extend the
scope of the fesearch problem to include women in other schools and
other Tie]ds;‘

As for compérisohs to men, the structure of the basic model
of decision-making, input-attributes, and determining variables
de#eloped in this study concéivably would still be appropriate.

The content o' the input-attributes and the relevant determining
‘variables opefative'ln male student decisions, however, would have

to be discovered through further research. Until this is done, male-
femsle comparisons as to graduate career experiences afe 1ikely to

be superficlal,

In sum, then, in this study we have explored the topic of the
studeﬁt careérs of graduate student women, We have tried to suggest
the modes of variation among those careers and to determine what
factors are relevant in shaping the pattefns of caréers. And finally,

we hope we have suggested that much remains to‘bé done.




Appendix. The Interview 3chedule

Respondents were advised at the beginning of the interview that

the range of toples to be covered was the followlng: 1) Optlons

open to graduate student women; 2) Commitment to a) the discipline,

b) a carcer, c) the Michigan Department of Sociology; 3) Relatlonships
with a) faculty, b) men sociology graduate students, ¢) women soclology
graduate students, d) family, e) friends; 4) Leaving graduate school;

and 5) Problem Areas: a) Internal, b) External -- non-academic and

academic,
The following questions were used as guidelines for conducting

the twenty-five interviews:

A, Options

1, Future: a) Yhat options do you see open to you in the future?
What all could you be doing?
b) How do you see yourself in ten years?
c) Does a graduate degree relate to these plans?
) Do you see yourself as active in Sociology --

as a contributor to the field in teaching or’

research, say?

e) How do you visualize your study plans time-wise?
Can you see the the "end" -- that is, can you and
do you picture yourself with a PhD?

2. Present: a) What else rcould you be doing given your current
‘ educational level?
b) Does this seem viable or reasonable to you?
c) (If applicable) Why are you in school now, then?
Why aren't you following through on your other
options? Why do you eschew other opportunities
for graduate study?
d) Do you thing the pay-off will be worth it?
) Do you like what you're doing now?
) Have other options suggested themselves along the
way ? What made you choose graduate study over
the others?

3, Pasts a)‘What made graduate school seem like a viable option? -
b) What else could you have done?

4, At what points do other options become mbst‘sallent? What
' are the precipitating events: that make you wish you were
doing something else?



5. A%t thesc times, which of the options open to you scem mont
viable?

6. tny do you stifle the urge to try them? Or do you? What
makes you decide that these other options are reasonable?
Alternatlely, what makes you decide that graduate study 1s bhetter
-~ than anything else?

B, Commitment ‘ :
1, Which ig of most importance to you -- & commltment to the
field of sociology (are you here because soclology 1is interesting,
etc.), a commitment to a career on the college or university
, level or to a rarecer that will use graduate training in
sociology in some way, Or & commitment to this department?

2. TIs this distinection useful to you? Can you say which of the
three precipitated a decision to study sociology here?

What did you intend to do in soclology?

Do you see a degree as prerequisite to a carcer?
Were you planning definitely on a career when
you appliec to graduate school?

d) How flexible are your plans relative to this?
Are you plan-oriented or contingency-oriented?

3, Career: a
: b
c

— e —

L. Discipline: a) How do you see yourself as fitting into the
discipline?
b). Has your interest in soclology been strengthened
or weakened as & result of your study? ‘

5. Department: Would this department be a major factor in your
consideration of other optlors? How?

'C, Relationships "
1. Faculty: a) Departmental Inclusion .
o 1) Do you feel that you're integrated into the
department?
) Do you have any close tiles to the faculty?
) Have you worked with anyone on the faculty?
) Do you think this has made a difference to
you in terms of your reactlion to graduate -
school? How?

5) Do you think closer ties with the faculty
could be a factor in persuading students to
stay,?

b) Differential Treatment by Sex
1) Do you think departmental incluslon is a
function of sex? ~
2) Is it easier for men than for-women to get
asslstantships and research grants, ete?
3) Have you noticed or been conscious of differ-
, - ‘ ‘ , " ential treatment be sex in terms of classroom
ERIC | ‘ |  techniques, teacher response to student
R . ' classroom participation, grading, ete?

SN




Male Gradunte Students

a) In conversations and other informal Interactlion with male
Fradunate students, do you feel a sort of gontle nexcluslon,
the exerclse of differential treatment of women?

b) Are your conversations generally task-oricnted or
soclo-cmotionally-oriented?

c) In conversations have you ever felt constrained to react
negatively to yonr graduate school cxperience?

Gradvate Student Women

a) How do you see other graduate student women? Describe themn,
Do you think there's a "g.s.w. type?"

b) What is usually discussed when graduate student women
get together? : T

¢) Do you have an effective role-model?

Famlly 4

a) What sorts of reactions do you get from your family to
your being in graduate school? .

b) Do you have scheduling problems or do you percelve some
in the future resulting from combining studies and marrlage
or a career and family?

Friends ‘ '

a) How do your non-academic friends view your graduate student
career?

)‘Do you ever Teel that your normallity 1s belng questioned?

) How seriously do your £riends take your studying?

) Do you Treceive cncouragement to continue in school from
your peer and reference groups?

a0 o

Leaving

1,

Bagi W AN

Wwhen did you decide nof to contlnue your graduate studles?
(or Have you ever considered leaving?)

Wwhat factors were significant in this decislon?

Were any of these factors sex-1linked?

when does leaving become A viable optlon, and when is 1t
eaciest? o o -

Problem Areas

1,

Internal
a) What problems do you have to overcome within yourself
in order to maintain motivation and drive to continue?

b) Do you feel a tlme-squeeze? time pressure to fit into

your life in the next several years a varlety of activities?
What of shorter-range pressures? o

c) How does marriage fit into your life at present? Has 1t
affected your graduate career plans at all?

d) Do you feel any rcle conflicts? How do you handle them?

e) Others? o : ‘ :

External--non-academic . | . :
a) Have you ever perceived lntimations of "abnormality" on
the part of friends or acqugintances? o



b) Have you cver felt your higher educational level has created
relational barriers or posed interaction problems in the
non-academlic environment?

¢) Others?.

External -~ academlc

a) Have you expertenced "dr.ft," "anomie," or a dearth of
departmental inclusion since being here?

b) Have you underrone a dissipation of drive relative to
achieving the degree since you've been here? How did this
come about? What techniques of motivatlion maintenance do
you use?

c) Others?
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