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1\0

Las Cruces, New Mexico, an agricultural community of 55,000

inhabitants, is located in the Mesilla Valley along the Rio Grande

River. Thriving communities were in existence 100 years before

the Pilgrims came to America and- th,:e area bears the marks of Indian,

Spanish, Mexican and Anglo cultures. Today the inhabitants are

approximately 50% Anglo-American and 50% Spanish-American.

In 1965 teachers and administrators in the Las Cruces. School

District began an-intensive study to determine the underlying'

causes of the lack of student achievement in the district's class-

rooms. The major conclusion reached was that the principle drawback

in the education of both disadvantaged Spanish-American and dis-

.advantagerl Anglo-American students in Las Cruces was that far too

Much emphasis had beenplaced on forced cognitive. goals. As a result

of the study, the emphasis was shifted to implementing positive affec-.

tive experiences for individual success-in school, and a "culturally

centered" curriculum for grades K-3 was developed.

To meet the specific needs of the Spanish-American children,

bilingual teachers and aides were hired to teach the Spanish- speak-

ing children initially in .their own language, with a gradual shift

to teaching equally in both Spanish and English. The concept of

instructing children in their native tongUe.aas,a natural outgrowth

of the shift in emphasis.from forced cognitive learning to con-

centration on individual affective growth. By establishing con-

tinuity between the language of the home and the language of the

school) the school is prevented from becoming an alien place to the

Spanish-speaking children. Instead of experiencing culture shock)

these young children are able to make the transition from home to
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school in which. they can learn in their own language. The

experience of acceptance and successful learning in their own

language strengthens their sense of worth.

Two bilingual projects in Las Cruces reflect and expand upon

these concepts. The first is Project Move Ahead, federally funded

through the Migrant Araen&lenz, of the ESEA, 1965. The second is .

"A Sustained Primary Program for Bilingual Students" initiated

through Title III funding in 1967 and expanded horizontally and

vertically through Title VII. The two projects are being compared

to determine which -offers the most economically feasible and edu-

cationally productive' method of meeting the principle goal of the

projects: a bilingual-bicultural program for all children in the

school district.

First, I will describe briefly the major components of Project

Move Ahead and then discuss in more detail the innovative components

of the Title VII project that relate specifically to language

acquisition and affective growth.

There are several innovative components in Project Move Ahead.

Radio lessons are presented dailythrough.the mass comMunications

department of Newjlexico State University to students in the

Mesilla.Valley. Seventeen schoals are involved in receiving the

radioprograms, which are designed to supplement-the:regular class-

room program, Bilingual teacher aides are trained as "educational .

technicians".who monitor the programs with students identified as

requiring individunl attention in communication skills and social

development. Follow up activities accompany the radio broadcast

scripts foruse.bythe teacher and educational. technicians.
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Under the direct supervision of the teacher the educational

technicians also work with other students in the class.

A major objective of the program is to involve parents and

other significiant adults in educational activities for children.

Parents, as well as community organizations; are involved with

the teachers in making educational materials which can be used in

the classrooms in conjunction with the radio programs. The parents

are then shown how the materials'will,be used in the classroom and

are encouraged to use similar materials at home with their children.

It is believed that meaningful parental involvement with their

children's education will result in increased, pride and self-esteem

on the part of the parents as well as the children. When children

see their parents re7,pected and accepted by the school)and parent4

are asked to actively teach them, it increases pride in their family

and hence self-acceptance. Instead of the conflicts children often

face between the language of their parents and that of the school, they

learn that their-language is as important and valid as any other.

The overall goal of the program, then, is to elevate the

child's sense of self-esteem through use of his own language and

thereby improve his classroom performance.

The Title VII bilingual project continued the "Sustained Primary

Program for Bilingual Students" begun in 1967 with a ulturall;i

centered" curriculum L, four kindergarten and four first grade

classes. At"twe schools, two kindergartenclasses and two first

grade classes. followed an experimental English/Spanish instruction

program: At'firat the schcol day was divided in half, with

instruction in Spanish in the morning and English in the afternoon.
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As the program evolved, however, the ter developing

their own class schedules. Now, ever .1 amount of

-time is spent in English and Spanish, the method of instruction used

by the teachers varies. Sometimes a teacher will mix English and

Spanish in one lesson, while at 0;":"Gen times a lesson conducted

in English may be directly folloWed by a lesson conducted in

Soonish.

Two other kindergarten and-first grade classes followed

an experimental English as a Second Language instructional program

in which all classes were taught in English except the cultural

component, which was taught in both Spanish and Fn,zlish with the

help of teacher aides.

In both experimental groups bilinsual aides help the teacher

in fttermining that comprehension has taken place and supply a

correct translation whenever necessary.

The language experience approach to reading is used for both

languages. Materials such as stories, experience charts and books

in Spanish and English based on the children's own stories are

developed by the teachers thamselves. In addition some comer
'

cially produced materials are used. Each classroom contains a

listening center where children can hear taped lessons based on

the Curriculum Units and also recording&of their own stories in

both Spanish and English.

An important innovation of this program is the 200 day school

calendar which is spread evenly over a twelve month period. Last

year the 200 day calendar became optional for students and teachers.
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However, 90% of the students p...3:1.cip:Lt.-d in the additiOnal days

offered and only one teacher for the summer to taxa COUTO

work toward a masters degreo. Cov.tinuity in the, program is

insured by teachers advancing 1.niAll the children from kindergarten

through grade three. No hey c.hildren can enter the class once

the initial unit is set up. Ti : child's relationship with his

teacher is thereby strength:mod by not having to adjust to a

new teacher each year. By atlw,noln ohiidren and teachers to-

gether for four years the Las Cruces program attempts to continue

and extend the haaA cultural F7_phasis by developing the inter-

personal relationship between th,.; child and his teacher, thereby

encouraging affective grovth, that is, a stronger sense of

self-esteem, To implement this go4:11 another major innovation

in the Las Cruces project is the Pitman Development Program developed

by Dr. Uvaldo Palomeres and Cr. Harold Dessell and now in use in

the primary grades.

As explained in the 3.570 Continuation Proposal for the

Las Cruces project, the HUA.q.n i4J7elopment Program is --

"a daily, structured wuit to help each child develop a

healthy self-concept. it IF specifically JesiL;aed to increase

a child's motivation. To achieve the goal, it dwells on

cultivating an awareness of self and others, upon an acceptance

of self and others, and upon an appreciation of similarities and

differences between self and others - positive traits all de-

rived largely from awareness, self-confidence, and social inter-

action. It is built around what children feel and see; it is not

moralistic.
Vital ingredients for the achievement of the goal are loving,

caring, sharing, and interacting with others.

The Human Development Program vehicle is the 'Magic Circle,'

a communications system which incorporates group dynamics tech-

niques for children in s structured learning envirament. some
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ten children and a slzilled, trained teacher it in a circle for a
minimum of twenty minutes. Each child is urged to share his
feelings, thoughtsvand actions with his peers. All responses are
respected by others. Through the 'approval and acceptance of
teacher and peers, the child ' Tins to gain. self-confidence. As con-
fidence grows, he attains !eodom to react. This becames the
foundation for motivatio: 11 de opment.,

The teacher's role is to begin the activity by explaining
the topic for discussion and) if necessary, to demonstrate what
is expected of the children by 'going first.' After each child
has had an opportunity to participate, the teacher helps the
children to review and summarize what was learned in the session.
Progressively the teacher says less in each session -- giving m-e
of the responsibility to the children as they are ready to assume
it.

Sample 'llagic Circle' topics are
'It made me feel good when...1
1made someone feel bad when I...'
'Samething T do very well
'What can I do for you?'

In pre-school and kindergarten the, children participate in
'liastery' sessions in the 'Magic Circle' which are specifically
designed, by giving them deserved positive feedback, to enhance their
feelings about their own ability to manipulate their environment,
thus building their self-esteem.

The children learn to inquire, consider and respond. They
learn, too, of their own responsibilities and power. They learn to
relate personal growth to social relationships.

The 'llagic Circle serves to dispel the 'delusion of unique-
ness', 'the notion that each individual is different from all others)
and therefore somehow inferior'. In the circle, the children 'see
that others feel unsure and have fears; and each child can perceive
that others in the group are much more like him than they are different
from him'.

'Great emphasis is placed upon the need for each child to
express himself, for children learn best by doing') Dr. Bessell
explains. 'Whenever a child participates...he is recognized by
name and praised for his contribution when he finishes'.

He adds, 'Teachers now using the program report that dis-
cipline problems are 7,,duced markedly, and that children show
increased personal imolvement, greater verbal expressiveness,
more self-confidence, higher motivation, far more personal awareness,
and an increased degree of comprehension of social interactions'.'"
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The teachers and administrators of both the k -3 program and

Project Hove .Ahead feel that the Humnn Development Program

is "an excellent vehicle to encourage children to verbalize

their problems, ideas and feelings and by so,doinG build their

own .self-inage, their confidence and their educational motivation?.'

The Human Development. Program also inclUdes a sensitivity

training. pr. ',ers involved in the project.

In addition to the Human Development Program curriculum units

mere.developed by'the.project staff to serve as guides in correlat-

ing:all content:. areas around a central thei e,. for example, the

family, school; holidays. Each unit is accompanied by suggested

materials and activities.

This year the project has initiated-a new program of indivieual-

ized..inservice training. The teacher develops her own inservicepro-

en= accordingto the areas she feels she needs to work in and

according to what resources she has available to her.. When she has

completed the -course she then shares her findings with the other

teachers. New.11exico.State University offers-credit for this Self-

developed inservice training'and the Las Cruces Schools 'helps pay

tuition costs.

Because so..much emEhasis 16.placed on innovation - new

methods, new ideas - for communicating information, attitudes, responses

and feelings to children, the teacher contract until last year included twenty7

five .paid inservice days in addition to the regular 200 day school

year. Included in the inservice training. program was an examine.-

tion of various curricub-m designs and methods which- had practical

application in the .classroom. Seminars were held following labora-

.
tory treatment of new approaches investigated. The Las Cruces staff

analyzed various studies which affect elamentarY educational

practices and then put them into usein their classrooms.
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The results we r:f. then presented to the class for discussion and

evaluation. of the new approaches and techniques which were

considered in class situations were the following: "dual

language curricula and instructional anbroaches, a syste:uitized

approach to teaching in the a.'7fective domain, various team teaching

approachea variations in teaching reading, and evaluations of the

divergent educational methsds of teaching bilingual/bicultu.ral students".

Another major goal of the Las Cruces K-3 grog raa is

to involve parents in the education of their own children.

Implementation of innovative ideas for, cultivating, increasing

and recognizing the value of parent involVement in pupil learn-

ing experiences are used to improve parent participation and

cooperation,. This involvement is intended 'to fortify the entire

'educational process and make learning a school7faMily resnonsibility.

The parents areinvolved vlth the project in several ways.

For examPlepwith the assistance of professors at firer Eexico State

University, parents.in the pilot project school- became involved. in

sensitivity training through group interaction. begun as

a small pilot project, the program has been expanded to include more.

parents representing both the Anglo and .Spanish cultures.

Also, Anglo American and Spanish Americanparents work together

with teachers in workshops held to develop classroom, material. At

one.workshop)for example, .. fathers sawed, Sanded and painted

building blocks and doll funituro. Jlothers..made doll clothes

and amall mats which children sit on while playing on the floor.

In other workshops parents have made puzzleS counting games,

bean bags, rhythm instruments, cards for vOcabulary and number

building, as well as other instructional materials.
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In addition to the sensitivity training and parent/teacher

workshops, a hone school coordinator and three bilingun) aides

work to increase the interaction between home and school. They

visit the homes of parents enrolled in the preschool program on a

regular basis. They encourage parents to interact with their

children on assigned tasks. This gives the parents a sense of

importance and Pride because they are aiding in the education of

their children. AlSo the bilingual aides serve as resource people

regarding con unity services and special events)and assist in identi

fying resource people in the community who can help to promote the

exchange of cultul'al ideas.

The teachers !,n the project have indicated that the bilingual

aide is one 01.' the Zost positive aspeets of the K-3 project in

that she help torn. a vital liaison between the school and the

home as well as ,the school and the community at large. Parents, as

well as grandpatentO, are no longer afraid to visit the school and

are urged to do so, Thus the children's pride in their family

as well as in tile language they speak is enhanced.

A Parent Advisory Board representative of school and camaunity

interests regularly reviews the program and uakes recommendations

designed to meet the heeds of the children , the community and the

school. These heetings are always held in both Spanish and English.

New Mexico State Vniversityhas provided much valuable

assistance to the Las Cruces program. For example, advanced

students in counseling assist with parent study groups which

meet weekly. Ii addition many student teachers have provided the

teachers with Valuable help. Also,a documentary film about the

project called 4K-3 Successfuly vas made by students for credit
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in a cinema. production course.

Several community organizations are involved in the project

For example, Hospitality House, a home for senior citizens, helped

develop area relief maps for third grade classes to aid in study-

ing the growth of civilization in the Mesilla Valley.

In summation, then, the significant innovative components of

the Las Cruces Project arei(1) a four year non-gradedcurriculum,

(2) parent-school involvement activities, (3) bilingual instruc-

tional teacher aides, (4) an optional '200 day school calendar, (5)

with teacher-pupil advancement from k-3, (6) an intensive indivi-

disi Staff inservice study program, (7) language variations used

in instruction and,(8) most significant, an overall emphasis on

affective development through the H'inan Development Program

for the children and teachers. and sensitivity training for parents.

When the project began du 1 language instruction was viewed as

a means for insuring that the child understood the concept being

presented. It was felt that by teaching the child in Spanish learn-

ing in 2nglish would be facilitated. However, this initial goal has

been far surpassed. As a result of the experiment teachers and ad-

ministrators now believe that the child can become truly bilingual,

that learning in two languages does not cause him to fall behind

his peers in rate of achieVement and that a positive self-concept

in fact stimulates motivation and therefore achievement. Further-

more, it was concluded that if we help the child acquire the skills

of communication in both languages he will-possess the verbal and

interpretative tools needed for meaningful bilingual/bicultural

interaction.
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"IPEC introduces the HuLlan Development Program", the Institute.

.
for Personal Effectiveness in.Children.

John, Vera and Horner, Vivian: Early Childhood Bilinfrual Education;

liodern Language Association, 1971.

Las Cruces Elementary School'Bilingual Program, initial Proposal,

1969.

Las Cruces Elementary SchoolEilinguai Program Continuation Proposal,

-1970.
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4.0 SCOPE of PaOJECT
4.1 Numbers of schools involvid in Tit], 711 prorram.: 4.1 a-

1-one 4-four O-not specified
2-two 5-five
3-three 6-other

n . Second year
Total number of students in program A.First year 4.2

C. Third year C

4.3 Grade level of students in progran, number. of classes per ..,

grade and total number of students by grouped grade levels
(by seaOnd year)

Number of Number of 4.3 PSK

.. _.___. Grade .......____..Grade Classes Classes A.S
PS-PreSchool .7-grade 7 B
K-Madg:tn. ---2-.'...--.- ..._... _ -grade 8 C_.. 8 _...........
.PSic 12...0 .. TOTAL NO. students PS . and i 9-grade* ;-)

4.2

TOTAL students gr. 7-9

1-grade 1: . 2.. 10rade 10
2-grade ..2 11-grade 11
3-grade 3 12-grade 12 ......_.___
4-grade 4 C TOTAL students gr. 10-12..
5-grade 5
6-grade 6
.il....A.Z.IFITOTALts gr. 1.-6

4.4 1-All classes graded
2-All classes ungraded
3-Some classes ungraded
If ungraded, specify ages or grades grouped tOgether:__________

5.0 PROCESS VARIABLES - STUDENTS (Sociolinguistic)
r\IN1000 5.1 Students Dominant and Native language, interaction and

cultural affiliation (Indicate number of students in each
category and specify cultural affiliation in box)

G.- (Circle any information which-is inferred and write INF.)

7 Von-English_pominant ---.- En.Llish _Dominant 5.0 No. a
/..J..._

3.. Total . I . N-E Dom - NEHT II-E-Dom. - NEAT
NE az: INon-English i

-Mother Tongue .1

2 3 8
NLMT

E domL
2. Total

slA
. II;) L-Dom - Ili "1

Engli !

NEHT

.4... Yoliother-Tongue...
1 1

1

i I 7 DC"- II'
ENT 2

DOM J.1 4 °AI Total Non-English II Total English Total
Dominant ',.. ,-...,P B 3 Dominant :.._ J. I II= Ili-1-112,
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5.0

grade and toted number of students by greu;oed grade
(by second year)

Number of
°Grade Classes
PS-PreSchool
K-Kndgtn

Grade
7-grade
8-grade

PSK .1..OLTOTAL NC. students PS and K 9-graZe

1-grade 1
2-grade 2
3-grade 3
4-grade .4.
5-grade 5
6-grade 6
A TOTAL stufiaas .gr. 1-6

7
8

TOTAL stude:lts

J. evels

Number of
Classes
. . _

10-grade 10
11-grade 11
12-grade 12 _

TOTAL students gr. 10-12

. . .

4.3 PSK 6 C'
Aa3cI

gr.

_ -

4..4 1-All classes graded
2-All classes ungraded
3-Some classes ungraded
If ungraded, specify ages or grades grouped together:,_

P.IOCESS V.EalIBLES 7- STUDENTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction and

44 42*

tie 0 cultural affiliation (Indicate number
category and specify cultural affiliation
(Circle any information which is

on-English Dominant
1, Total N-E Dora - NWT

Non-English
Mother Tongue

.813

Total
English
Idother-Tongue...

of students in each
in box)

inferred and write INF.)

'English Dominant
- NEI iT

NE do

E dem
NEiIT112 E-Dom - EMT

I
z;-Dori
IbT-,...

Total Non-English
Dominant: g

II Total English
Dominant

)

No

I 98$ 9.6

Ill

i. 1 L LI Yo
2

Total E-Dom JI
II= III+ 112

.........;:::..........:-......E11...:E)-)i1(;....P.°P-.:1-P.C....... .. .. ..... .. .. . .. .. .,...
N-E Dom K-EMT E-Dora N-EHT

Non-English ample : a native Spanish speakel.
liother. Tongue who uses Spanish in most contacts

though he may know English
.......

Dom .-
English Example: (rare) a native EnL!;lish
Mother Tongue speaking Puerto ican child,

born in New York who returns
to Pu,:rtc -,:dco and becooS
Spanish dominant

Example: a native Spanish
speaker who uses Spanish only
familiar, contacts, and English
in all others: school work.
--,

.1- Ora -

Examples: i)a native E.:speaking
acculturated Jmerican Who .may
or jaay not know a seCondaang.

2)a native & speaking
ilexican-haerican Ciijld who has a
minimal receptive knowledge of
Spanish, but has a Latin culture
affiliation



EXPERIMENTAL SPANISH. AND
ENGLISH ENGLISH

e 171/ ey4.) 0

LAS CRUCES SCHOOL DISTRICT NO. 2
BILINGUAL EDUCATION PROXECTI

RESEARCH POPULATION
(Enrollment)

1

A

BASAL READER CONTROL
GROUPS

O a -6

m ..4
ti

s., 7-1

as

$4O r1 ? P,

E-4

n.1 .0
.1-ci

O 0 V:
r

1c's

0 +3
S4 61.......... Si

04 .a........ eL.....1. ' 'I.3...
SA... 00 GU

4.2... 0 04
41 R

0 CO 0 GII 0
..-.....-.

67-68 K- . 30 30 29 . 33. 120
1 29 27 27 27' 71. '36 .54 93 .364

59 57 76- 58 71 7.6. 74 93 _ -87
(482) (420) (392) '(558)

68-69 K 3o- 3o 27 29 .... _ 3.161 26 26 :
26

-3_5 33. 714. 140 28 89 339
2 214 ..3 25- 68 57 '41 75 339

82 75 -.8I 3.41- 97 69 1g7 _
794

(478) (408) (370) (556)

69-70 K 49 29 22 34 '134
1 26 29 3 26 53 44 32 62 -- 295
2 26. 27 19 30 65 41 35 70 -- 313
3 26 21 23 66 52 32 43 -. 280ili = 8.3- 113 184 137 99. . 175 1022

. .
v -(483) (398) (336) (534)'

70-71 K' 30 38 , 68
1 ...... 25 27 41 ,... .27 31 512 -- 21: 23 -- -- 31. 28'. 103
3 27+ 25+ .24 27 25+ 28+ 21+ 33+ 31 241
4 12 12 . 23 28 5 15 23 13 '30 161

39 37 123 DT Ti 41 75 IT ET 31 .N
(496) (363) (294). (523)

71-72 K 30 28 58
1 24 51 24 24 123
2 20 23
3 25 20 I;19 . 27 91
4 18 23 17 33 91
5 23 25

:12
102
.171E 170 1;29-

(252) (499)

Year Title III Title VII Title I Title II

67-68 $100,000.00

68-69 86,000.00

69-70 65,000.00 55,424.00

70-71 12,600.00 97,441.00

71-72- 125,685.00 K 30,000.00 $15,000.00
---

E: -- Elndergerten

(. ) Total School Enrollment
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5.2 Cultural or Ethnic identification of target students in program

by number and ;;; of each

IndigenousAmericans: Number Per Cent of if inferred,
Total Student6 check (J)

Al Navajo .A1 _ i-,___
A2 Cherokee

/0 _______
A3 Other (specify) rf

/J

A TOTAL No. of American Indian A

Americans of other ethnic backgrounds

B1 iexican-American B1,2S2
B2 Puerto-acan
B3 Cuban
B4 Other Spanish-American

(suecify) B4
B TOTAL No. of Spanish-

speaking Americans

C Portuguese-American
D .FrancoAmerican
F Chinese-American
G Eskimo
H nussian
J Other

C

D

J

I TOTAL number of N-MIT target
students

r'

53. Ethnic identity of English mother tongue students other than target
population, if Specified, by number and per cent.

A- tr,51,l E1 4-21

L

E2 N r-o" E2 2
&-II TOTAL number of MIT students

other than target population LI...

hS

5.4 Students' native language or mother tongue if DIPF=NT
from their dominant language.

(specify),
Donantianguae erent Native Lanauac.e NAmkey... psi...pent
1-English
27Spanish

5.5 Students' Dominant Language and Extent of Bilingualism

Dominant language Number ofibnolingua] Ihxaper of students Bilingual
of students in program.: Students to any extant

Number %:.:! not No._ r/



D1 idexican-American
32 Puerto-ican
B3L.) Cuban
14 Other Spanish-American

(specify)
B TOTAL No. of Spanish-

spea]dng Americans

C Portuguese-American
D FranCoHAmerican
F Chinese-American
G Eskimo
H nussian.
J Other

I TOTAL number of N-EilT target
students

E1 d18
32

B3

C

D

J

o

5.3 Ethnic identity of English mother tongue students other than target
population, if .specified, by number and per cent.

21

N 5
II TOTAL number of EIIT etudents

other than target population

E2.

hS

115

5.4 Students' native language or mother tongue if DIFF=NT
from their dominant language. 5.4_

(specify)
Different Native Lan-rua,.7e Nupber_. Per_ Cent

_ ..... _.,._..1-English
2-- Spanish

5.5 Students' Dominant Language and Extent of 'Bilingualism
.

Dominant language . ! Number of Hono7.ingua2 Humber of ,students.Bilingual
of students in program Students to any extent

No.not 6 not only listening; speaking
e

spec. . spec.; comprehension 1(.D)ilityft,
,No. e

i

Number

_IL, English

_ American
Indian

Al Navajo
A2:7-7 Cherokee ..
A3.7--. Keresan

..._

Other (spec..
B

.illg. Spanish 44.:
C Portuguese
D French
F chine6e...7.
G Eskimo
H Ilussiat
J Other (spec.)

-..

x x.
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56 tecruitment of Students; 5.6 5.44 *
0 - not specified
1 - English Mother Tongue and Non English Mother Tongue Cs 0 4iorn °J1

2 Only N-EHT are required to take pr MT'sogram, T's participation fc'cL.
Students are required to participate in the bilinaual program .

is voluntary

-
Both EMT and partiCiPation is voluntary
Students selected acoraing to some criteria of project?

5.7 Proportion of N.-:;om uhils in project area: see _Chart C

not specified on. the cnart

5.8 Community Characteristics (marl: ally that apPlY)-
(% if more thanone category, indicate percent for each)

1 .innercity-ghetto,barrio
2 major city
3 small city, town or suburb

4 farm 3-
.5 .-- other (specify)

reservation

5.9 A. Socio - economic status of :11..Ela partiCipating students
(indicate ,specific percent of low SES)

B. Average family income, if nentioned
n.s._not specified

5.10 Socio-econonomic.status of EMT :)articipating students
(indicate specific percent of low SES on the blank)
n.a. -not applicable (no alT)
00 -not specified

5.11' Proportion of migrant students in project 5.11 ____4111LLS
(Indicate specific percent)
n. s. -not specified

(in addition to
language)

5.7

5.8 34_4

5.9 A. 4s eiti

5.10

6.0 SOCIOLINGUISTIC SUVEY

6.1 Project states that a sociolinguistic suxvey;
I for II for

II-EMT group
i, group

1 was made
2 will be made
0 not mentioned.

6.2 If a sociolinguistic survey was.or will be made,
mark all groups included;

I N,ENT II Ed
parents

2 children
3 teachers

'4 community.
5 others

(specify)

6.2 I
II

6.3 Language daainance of N-:SIT groups (choc:: A__parents, D. children teachers'

will be determined by the extent each language is used in different domains
through Various means of coMMunication.
e.g. specify extent descriptively: never, sometimes., always 6.3 A.

USE NON-ENGLISH LANG. USE ENGLISII



5C Community Characteristics (mar:: ally that ayaly)
(1 if more than one category, indicate per-cent for each)
1 inner city-ghetto,barrio %
2 major city 0

3 small city, town or suburb t
4 rural, farm
5 other (specify)

reservation

5.9 A. Socio-economic status of U-Etia participating students
(indicate specific percent of low SES)

B. Average family income, if y.ientioned
n.s....not specified

5.10 Socio-ocononomic.status of 111.P.3articipating students 5.10 ___1(1_!5
(indicate specific percent of low SES on the blanlz)
n.a. - not applicable (no ME)
00 -not specified

5.11 Proportion of migrant students in project
(Indicate specific percent)

5.11

n.s. -not specified

6.0 SOCIOLINGUISTIC SUDNEY

6.1 Project states that a sociolinguistic survey 6.1 I 0
I for II for II

5.0

5.S. A. 6/7)

47- 53A50.°

0r.-rouo
1 was made
2 will be made
0.not mentioned

6.2 If a sociolinguistic survey was or will be made, 6.2 I
:rears: all groups included II

I 14,-04T II Lid
1 parents
2 children
3 teachers
4 community
5-others

(specify)

6.3 Language dominance of N - IT groups (chec:: Aparents, L _children, C., teachers)
will be determined by the extent each language is used in different domains

various means of communication.
.

e.g. specify extent descriptively: never, sometimes, always 6.3 A VI

USE ZION - ENGLISH LANG. USE ENGLISH C

.DOHAINSz
1 Home

i.LIsi.gpIpq.:sTi447.4c.iri;-..4.....a.E.ApINGIy1Z.ITII.,IG .L.ISTE.12TITIG:,.1.57E..4..1.:41G,......,E, 41.G. ,:i.l....a.T.r:LICr.

2 Church
3 School
4 Wor.
5 Socializing
6 Neighborhood
7

8 Nagazines newits,_
d

Others
(specify)

...

. .... ,

57 cr I et_

cl re 6; 6; cle uYvvin't,r, School lootkyut

10. Enslist-N I cAe.ft-ci entj
arev\* Q.. c o rvserct

cr""r 0,rn-,k./ v-n 0.01 I 14

..... 1 ........
... ...

r

5--t-wry

. 1 ..... a. ...I



'6.4 If not included in survey, how was student's language
determined?

11- HT

1-inferred by use of surname
2-established by formal testing of students
3-assessed by informal means (specify how)
4-not mentioned how lan;;uaze dalin=ce was

deter=had
6.5 Sociolinguistic Survey inoludee: (check all that apply)

An analysis to determine if an interlanguage exists
in the community, (e.g., a mixture of two languages
which serves as a single system of communication for

group of people).
1-yes
0-no

K.

P00 5
dominance 6.4
II

sul-vo: includes ita:lo covering:

6.6 11-ZiT parents' attitudes toward maintenance of child's
N-EHT in particular domains of use or comaeto shift
to English
1-yes
0-no

6.7 ECIT parents' attitudes toward their children's learning
of the N-SIT language
1-yes
0-no

6.8 Children's own attitudes regarding the second language
they are learning and the speakers of that language
1-yes
0-no

If not included in survey how were parental and/or
community attitudes toward N-FLIT maintenance
determined?
1-will not be assessed.
2-will be assessed; method not specified
3-has been or will be assessed by method other than

sociolinguistic survey (specify how) Q) pstr....ift Lpt,r,,..s.-i 0 h r
r°1-i c pet...11 o IN' r ti proA ra.-

q:0) Pa re-r4-4..1 Aiiiii.t.det U)a.1--6/ E
C4t.4.42.0 re.) a.

I__I____

6.5___rux_

6.6 1-154,_

6.7___

6.8

/

6.10 1-After sociolinguistic survey is made, how does it influence 6.10 rIti
program? (specify) (e.g. transfer or maintenance instructional
.programs

0-not mentioned

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by number in each category
(indicate non-English language in each box)

Language dominance not specified
Mother tongue not specified
not Specified whether monolingual or bilingual

(if any information is not
specified, cross out that
heading-andcemplete the

- 1 _Lt. La.. , ....



a group of people).
1-yes
0-no

sv.-2vc: includes tolls covering:

6.6 il-EiT parents' attitudes toward maintenance of child's
N-EHT in particular domains of use or com-olete shift
to English
1-yes
0-no

6.7 EA parents' attitudes toward their children's learning
of the N-EiIT language
1 -yes

0-no

6.8 Children's own attitudes regarding -e:te second. language
they are learning and the speakers c that language
1-yes
0-no

6.6 hct

6.7 h

0L>

If not included in survey how were parental and/or /

community attitudes toward N-EHT maintenance
determined?
1-will not be assessed
2-will be assessed, method not specified
3-has been or will be assessed by method other than

sociolinguistic survey ( specify how).0 91 re-rvi-ct. 9.-roV.SS oh r.
d 4_19 o p roA
PG, re.1-.440 /4-Hi e Ei Ur a I-4J Ell LA.c.

eon.ln re.)
6.10 1-After sociolinguistic survey is made, how does it influence 6.10 nCt

program? (sPecY).(e.g. transfer or maintenance instructional
programs)

0-not mentioned

-7,0 STAFF SELECTION

7.1 Linguistic background of project teachers, by number in each category;
. (indicate non-English language in each bo::)

_Language dominance not specified
Mother tongue not specified

_not specified whether monolingual or bilingual

1 N E Dom.
NEMT U= i N- I-

II ..E Dom

,Eru N.: : N=
E Dom'

.iNEMT Nr. tN=

A-Mop o 4.4114.ual

A Total Humber B Total Number
Monolingual Bilingual

Total Number
of Teachers'.

N 0

(if any information is not
specified, cross out that
heading and complete the
rest of the chart)

7.1
I

No.

I B
II A
II B

III A

111 B

A
B To.
N

Tao
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PARENT ATTITUDES TOWARD EDUCATION SCALE

[
1. Children should listen to the teaeber

land do what she says.

2. Most teachers have pets.

3. ii

llhe

school is often to blame when

lstudents.on't like-school.

!

4. Some of my teachers helped me to be a

;better person.

5. It seems to me now that my teachers did

not know what they were talking about.

6. I would like to see Spanish taught in

the-schools.

7. Too much play goes on in-school theSe

days.

8. Most teachers treat the children in

their classrooms fairly.

9. We have little to say as to what will

happen to us in life.

M. Most teachers teach becauSe they like

children.

. .. :

i+,r4t,a0 V
,N 0 0- V

$4 14

tlj
00 g

I= =I

s, , ic. al
All 0-4 CI
$4 e4 t.8

i*:;. 1%1g
..4 : ..4

11. Teachers do not make the pupils behave

as well as they should.

12. Parents and school must work together to

help the child with school matters.

13. Teaching Spanish in the schools makes it

harder for the child to .learn good English

14.

. .

Going to school is a worthwhile experience

15. Mitt people will learn more by working
four years than by going to school four

Years.

16. Many teachers are more interested in
themselves than they are in teaching

children.

I
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17. Many teachers do not exrazin ensgh
in their teaching.

-,(07"r",sur--7,

18. There are times when tewolters =visit

be blamed for getttn&..mmd :with :..child.

19. Schools do a good jobi,-±m,morkill;svwith

parents.

20. Some boys and girls

in school.

are -.- always :unlucky.

21. Schools are the strength of Atherican

Democracy.

22. It does not hurt for pupils to miss

school once in a while.

23.. Our schools should teach more about

the history of the Southwest.

24. Many of the things I learned in school

l'still like to do.

25. The main reason I can see for going to

school is that the law makes children go.

.26. If a child does not do well in learning

to read, most of the time it is because

of the teacher.

27.. Schools are not teaching reading as well

as they used to.

28. If children listened to everything their

teachers told them they could get all

mixed up.



29: When 1 look back on my school years I
feel they were well spent.

30. Many people go into teaching simply
because they like to boss others.

31. The best:way to get a good job is to
get a good education.

32. A longer school year gives a child a
better chance to learn.

33. The boys and girls who like school
most are usually sissies or teachers'
pets.

34. Visiting my child's school is worth
my time.

35. 1 want my child to like school.

35. Some teachers are so mean you cannot
blame boys and girls for talking back
or not minding them.

37. What is going to happen to us will
happen so it does not matter how much
education we have.

38. Many children would be better off if
they left school after the eighth grade.

S. Schools teach a lot of things that donot Work out when you get on the job.

Parents. should back up the .school in
matters of child behavior.

41. -I never could seem to get to school on time.
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42. Many school principals boss children'

too much.

43. Teachers usually do the best they can

in trying to teach what they should be

teaching..

44. My years in school did little to help

me in what I'm now.doing.

45. Meetings of parents with school teachers,

Counselors, or principals is a Waste of

tithe:

46. i feel welcome at school.
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47. Having the children go to school in the

summer is asking children to do too. much.

48. Some teachers ask parents too much about

how they treat the child at home.

49. Schools should take more time than they

do teachint;boys and girls how to be

useful citizens.

50. Most schools do not let the parents know

enough about what is going on.

51... It seems to me that the public money, which

is put into schools today is well worth it.

52. The schools are doing a good job today.

53. I like to-have teachers visit my home.



7.2 Lin uistic back round of ro ect aides or oaraarofossionals

page 6

b number:
(indicate non-English language in each

1. Language. dominance not specified
2. Mother tongue not specified

Not specified whether monolingual

I N-E Dom
N -E4T

II E Dam
EMT

II .E Dom
1 "N -BET

A Total Number
Monolingual Bilin gval

A Nonolingual

box
(If any information is not
specified, cross out that

or bilingual heading and complete the
rest of the chart)

Bilingual

17

B Total Number.

7.2 No. %
I A
I B 13_ LEP

II A
II B
II A
II

1
B

1

N Total Number
of aides or
paraprofessionals

7.3 Language (s) u;,ed by bilingual program tcaclIon5)
311ark all that apply)

1-Bilingual teachers teach in only one language

A
B fl LQ.0
N 17.

7.3 Q..

la-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

1b-only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 Languages) used by bilingual212Lrch cidos or parap::ofessioliells' 7.4
(hark all that apply)

1-Bilinglinl aides instruct in only one language
la-Bilingual aides who instruct in only one language teach in

their dominant language, whether or not it is their native languages
Cilingucl7=7/ho instruct in only ono ing. teach in their native lang.:
lb-only if native lc.nEuago is dso thuir dauinant L.nEu-se
1c-,,v,,n if nativo language is not _their dauinant language
1-0 not specified

2-Bilingual aides instruct in both their:native and second language2



II E .Dom
BHT

II E. Dom

1 7-Ei.iT

Total Number

I

N Total Number
B Total Number of aides or
Bilingual paraprofessionals

7/...Language(s) used by bilingual program toaclIcrs:
(Hark rail that apply)

L.)

A
B] /OD
N

7.3

1-Bilingual teachers teach in only one language

:a- Bilingual teachers who teach in only one language teach in their
dominant language; whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

1b-only if native language is also their dominant language
1c -even if native language is not their dominant language
1-0-not specified

2-Bilingual teachers teach in both their native and second language;
regardless of which is their dominant language.

0-language(s)used by teachers not specified

Language(s) used by bilingual .3o:rLu :Lidos or Daraprofossionals7 7.4
(Mark all that apply)

1-Bilingual aides instruct in only one language
la-Bilingual aides who instruct in only one language teach in

their dominant language; whether or not it is their native..lan&uage.
tilingual=c777/ho instruct in only ono lane. tcach in their ..native lang.:
1b-only if native 1Lnguago is .also their deninant 1L.nu-Ee
1c--w,n if native language is not their dominant language
1-0 not specified

2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

0-language(s) used by bilingual-orell af_dos not s*.Docified

7.5-Cultural affiliation of teachers aides re. ect director and evaluators b
number and. percent Mark all that apply). :Specify cultural affiliation.

A. Teachers. NO. % B. Aides No. % C.._]Proj. Director D. Evaluator(s)No. %

.... lQ irLD MA n too NA A-EMT A-

/

0-not specified.



7 Selection. of N-12 teachers ...from coRpunity -page 70 -not specified /9
cfi

Hulaber of N-ElIT program teachers from local community g_O
and % total N-ELIT teachers.

7.7 Number and Proportion of teachers and aides of sane 7.7 do.

cultural 1pacj,:iground..as students 1. loo
indicate specific percent on the blanl:, or

if specified descriptively,
1-fewA = teachers 2-someB = aides 3-many
4-most
5-more than half
0-not specified

7.8- Tea.c:ne21 Qualifications - Training and e.-;:porienca .prior
(Indicate number of teachers with each qualification, 7.

if given)
13J

ec t no. ts

ig- /0/ 10/10

n. s. -Qualifications not spcified
0- previous courses not specified

1.10teacher must_meet a specified level of language proficiency on a
standardized proficiency test of the non-English language through
which (s)he will instruct

2./0.teacher must meet a specified level of communicative competence in
the non-English language determined by a structured interviel,f/f1 inative-ency

3.__ __previous teaching through 1:1-D.IT (in country where it is a nativ
language, in Peace Corps)

le4.____previous teaching. in local aree/live in the community petence
5._____ courses in N-EiT language structure and usag" linguistics or FL trainin
6.. __courses in 11-E literature/ or, literac3r in Spanish
7. 1-aust be bilingual
8 ..any previous education through 14-.MiT/content of courses lea .'nee .though

_courses in t: caching ESL/audio lingual approach . 1T-MT.
10._courses in methods of teaching N-EliT language/language development
11.___courses ...in methods of teaching 'content (e.g...math)in N -IT
12.______certification in ESL/or experience teaching ESL
13.____certification in teaching N-ElIT
14.__,.....cross cultural courses
15,.._courses in the cultural heritage values, deep culture of N-'LMT or
16. j_other qualifications, specify travel
19 I° 3, A.

8.0 STAFF DEVELOPMENT

OLNo staff training mentioned
8:.1 The project...is _offering training_ ler. .,teachprs A. For .B. For Ezra-

and for para.2rofessionals. tlie fallowing_ areas :Teachers professionals
(mark all that apply)

n. s -Training indicated, but nature not specified
1-English as their second language
2-The teaching of English as a second language.
3-X as their second language

8.1 A



4-most
5-more than half
0-not specified

7.8 Teachei lificatipu - TraininT, and 0:::Porienco
(Indicate number of teachers with each qualification, 7.

if given)

n.s.-qualifications not spcified
0-previous courses not specified

1. 10 teacher must meet a specified level of.language proficiency-on a

standardized proficiency test of the non-English language through

which (s)he will instruct
2.1P teacher must meet a specified level of communicative competence

3.____previous teaching through N-MiT (in country where it is a native/=12
the non-English language determined by a structured intervieve_

language, in Peace Corps)
4._previous teaching in local area/live in the community. lie ciice
5.___courses in N-ENT language structure and usage/ lin guisVcs or FL trainin
6.. courses in N-E literature' or, literacy S---.

7. nust be bilingual
--any previous education through 11-71iT/conent of courses lea7neciough

9conrses in teaching ESL/audio lingual aoproach
10._courses in methods of teaching N-EUT language/language develdr:ent

11. courses in methods of teaching content (e.g..math)in N-EHT

12.:___certification in ESL/o7, experience teaching ESL
13.___- certification in teaching N-EI-IT
14.__cross cultural courses
15.____courses in the cultural heritage, values, deep culture of N-EiT or

16. __other qualifications, specify travel

10 B. A.

8.0 STAFF DEVELOPMENT

no. sDiOeCu2 iy /o J0-10
1

0-No staff training mentioned

8*-1 A. For 3. For Para-
ansildr p.pKapsofessionp.l s. ipthefdllpying:. areas :Teachers professionals
(mark all that apply)

n.s.-Training indicated, but nature not specified
1-English as their second language
2-The teaching of English as a second language__

as their second language__
4-The teaching of X as a second language__.
5-Hethods of teaching other academic subjects
6-hothods of teaching other academic subjects

8.1 A 9
B

q-Covvreu-nit-AA'ibn prO6k.NN4 OP lioi 1.-NiqujiLl

O.: Av...." r 67 /0 /31 i /
8.2 Stated goals of teacher training are: 8.2 IJ 7 IC) I%

1-Understanding of socio-cultural valuet -

2-Cross-cultural training
3-Sensitivity to ethnocentricisiu and linguistic snobbery
11.--urareness of the social-emotional development of
5-Strateies for accamodating the different learning

styles of

X
/111/5,/6
/If/ ttiefludents

I N -EMT II EP
and practices dx

6-Strategies for cognitive development of /4 A
7-Strategies for reinforcin,, the self-esteem of
8-Methods of cross-cultural teaching or teaching the
bicultural component_
9- Formulation of pupil performance objectives
10-Methods of evaluation of pupil performance, objectives

List specific courses if given (or Xerox and attach)

see Xe-1-14( e-5 cti--t-04AN Po .4-, 91 e cos



A. To help teachers

/3)1. develop open-Mindedness in regard to innovative practices in education.

0.2. evaluate educational approaches in terms of acceptable criteria and procedures.

(120 8. make accurate self evaluations.

4. become more aware of their strengths and weaknesves as they relate to he
needs of their students.

analyze educational research and innovations in relationship to local factors.

6. examine the effects cultural/language differences have on the learning process.

7. measure affective change in themselves and their students.

8. develop a sense of responsibility in children' through improved instructional
practiceS.

9. develop self-confidence in children.

10. deemphasize cognitive education and replace it with affective educational
experiences for children.

11. evaluate educational practices as they relate to desired outcomes in pupil
behavior.

B. To instill in teachers a desire to improve teaching practices which will result in
the development of better human beings.

Course Content.

A. Change in .Philosophy of Elementary Education

1. raetors Affecting Change
2. Purpose in New DireCtion

B. Overview of Innovative Practices

1. Staffing Patterns
2. Curriculum Revisions
3.. Diagnostic Approaches
4. Individualized Instructional ProcesseS
5. -Systcmiti zed- Teaching in th Affective Domain



r

--...f.- ..

C. Prociss:.'s of Child Development

1. Awareness
2. ::elf-con ficlepe
3. S-ocial interaction

D. Program EvaluAtiotst

1. Measurementv's. Evaluation
2. Objectives
3. Designs
4. Procedures
5:. Outcomes

E. Self - evaluation; personal- Professional

1. Philosophy
2. Attitudes
3. Rfelationslap df pelf- evaluation to Educational Methods Used in Classroom

F. What ItcseErch Says About Innovations

G. Cultural Tztctor3 Tificeting Education

. Laagucso diffiretic-es
2. CtiAms
3. philosophical/Value Orientation

lmplevnentation

The claswill be offered to public school teachers who are involved or plan to be in-volved in spectal, innovagve projects in operation in Las CrucesSchool District No. 2. Thespecial proje.s.in wh.:4), the skildents may be teaching include: "A .Sustaincd Primary Programfor Bilinguni,tutiunts" i'itle Ili ESEA), PrOject MOVE AHEAD (Title I ESEA), Human Develop-ment Pro,c;r:,%. sPcial rending project, or programs for educationally disadvantaged (Title IESEA).

The tproz!ch ten in the class will be to study each of the projects as they are operating.The teache will report_ on their, parfielpation in the projects and be given. instruction in howt to evaluatAhe projeet7in .ac.tion as well as their own professional growth. Research studies,:.

, and repur of o:her projects reported in the literature will be related to the on-going .studics.



page 88. Methods of Teacher Training: (Mark all that apply)
8. 3 43,1/ 9,

1-courses

2-experiential, teaching supervised by master teacher
3-workshops where teachers offer suggestions to each other4-use of video-tape.s

of teachersfor feedback_ on how they are doing
5-cross-cultural sensitivity training, t-groups
6-interaction analysis (e.g; Flanders system)
7-other (specify).8-Se-nn iklars -co Ho Lo labor&towy freoA

tini-e.r.sc-t-toei v131.1-a.+1015
ro - re..."c_es.8.4 Project provides released tke to teachers and Paraproffesion-als for joint lessonslanniqg.; 1-yes not mentioned

8.5 Project nrovides for paraprofessionals to receive course credit 8.5toward eventual.cer'dfication: 1 -yes 0-not mentioned
How? (specify.). Wet-Ely inieA-uss.s..±Ar w-N( r-v cot.cra e,s 4101

--FMe.4.- 6 4.rs CAI tk'et..1/4 Cre4k t. C itAxse 4-trv%4.-

C 70 p
t

h tw

8 . 4 0
cc

8.6 Paraprofessional's role:
8.6 jt34.26

1-teaching
2-teaching
3-tutoring

4-clerical
5-contributing
how ?

whole class
small groups
individually

a.rect. a. 4: V.42.3k cv,ihrern
re...koconi e. 0.. tiNQ- Cu- t-r\ c-e-

1- p ne. tCktetu.ate.. 4.43 12 r C.L fl e
to bimltura.7.. component

6-liaison with parents

8.7 Training. for pro,' ekl teacheu and parapyofessignaas_is eve by a 8.7 A(mark all that apply) A for teachers B for aides B 70-not specified

1-University faculty
2-projectts Easter Teachers
3-project's teachers
4-other (specify') "50^.%

C-151"5"-IfeOs

8.8-Number and Proportion of pereo-nnelgping teacher

p 4t-Lk

1-bilingual
2-bicultural
3-- N--ENT (specify back round)

8.9 Training:de provided:
1-during a summer session
2-during the academic year
3-other (specify)

no.
traininwho 8.81A4L

2-4a.
3 .72- i3a0

8.9
po-t& 1.3Q..yorNd

P.00 ckal Sc./V.0ot yf....c.t.r.

sci,

8.10 Extent of training:

A1-approximately ecuivalent to a
college course

2-more than one course

8.10 4,._..a...,B (indicate no. of hours) nu.) h ,
5 L,... 10 weekly

6_____

6 monthly 7
7 hirAnin+1,1,,.



als,jol plannirr: I- -es u- nog -ii1111,1011UU

8.5 Project provides for paraprofessionals to receive course credit 8.5
toward eventual certification: 1-yes 0-not mentioned
How? (specify LOettly,i +ro-tn 0.4 coLozcs c4Avc.4.)

cre..44r-- C r-AL (4_o. se 4-1 r" 4L 415
8.6 Paraprofessional's role: 8.E j 6

1-teaching
2-teaching
3-tut,)ring

4-clerical

whole class
small groups
individually

5-contributing to
how ?

6-liaison-with parents

8.7 Training_for_Pitlect teachers and paraprofessi9Ilet1P_If...als_en...1y3_: 8.7 A

(mark all that apply) A for teachers B for aides B 7
0-not specified
1- University faculty
2.-Projet's 'Master Teachers
3-project's teachers
4-other (specify)

C '7o pH
" re_0.610...rs o. P.& c es 4-.41.\ to Or, 14,re.pN

re,c,..DAvNk z@ 0-"di p prcuA i rf("44-"c-e-

-V42.-- cx.v,14. u-ot "4.-Forl Ca. YN "+- e. r-V- V el

bi;ultural component "

p
8.8 Number and Prop_ortio-n of -personnel _giving_ teacher training who

are:
1-bilingual
2-bicultural
3-N-EHT (specify background) 3

8.9 Training is provided:
1-during a summer session
2-during the academic year
3-other (specify)

S.10 Extent of training:

as p s e_ru i cs days
,204:2 d 01i JC,I -,00I y t_co-

D (indicate no. of hours)
Al-approximately equivalent to a .5 ___124L_ weekly

collego course 6 monthly
2-more than one course "N 7 bi-monthly
3-less than one course Prtr.e-cr,ON

4.01,,

4 -other (specify)

8.11 numherandprop_ostion of teachffs attending.training:
or: if specified descriptively, indicate:

0-not specified 6-most
1 -100% 7 -many

75%
9-other (specify)

. 2 -more than
3-50-74%
4-25-505
5-1-24%.

s o

no. A,

08.8 1_ e)
21:;1.
3_02- Le°

no. c';'

8.11 / .1 0

9-0 TEACHERS' ATTITUDES

9.1 Teachersiattitudes are assessed: (Maz.l_ all that apply) 9.1
0-not mentioned
1-to N- EMT language or dialect..
2 -to N-MIT students - expectations of achievement
3-to N-EiT culture

4-prior to participation in bilingual project
5-after project training
6-after participation for a period of tine in project

7-through a questionnaire c ade d. M-
gto the r ( sp ecify ) re.01-Gh V 41.0 h$

oc ac.,k o 434 Q. c 1 i u
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..:. '' ftscriptioa of la-serve k_ca. Program for raraprofeaizionaIs
..

All aides in the Las Cruces schools are rated by a Career Development

Program For Paraprofessionals which provides continuing incentive for

professional growth (see attached schedule and detcription). All aides

have three hours of released time to attend the required in-service

training courses: Ed. 101, Introduction. To Te-,7,hing, and Ed. 495, Directed

Study - Communication Problems of the Bilingual Child. Course instructors

are Mr. J. Paul Taylor, Director Title III and Mrs. Margarita L. Mestas,
. .

Language Consultant, both employees of the Las Cruces Public Schools.

Aides may receive college credit from New Mexico State University at

$16.00 per credit hour. Three hours can be earned each semester.

Persons involved in the educational iol-service traieing program are

bilingual paraprofessionals serving as instructional aides and classroom

.aides under Title III, Title. VII, and Title;I - Migrant. They are

working with kindergarten and primary grade children in the Las Cruces

Schools.

Fourteen students have met the requirements for teacher aides

recommended by,the New Mexico State Department of Certification and have

applied to New Mexico State University for admittance under a non-degree

or degree status.

There are five instructional aides with more than 85 hours of college

credit working towards a bachelor's degree in Teacher Education. There is

one instructional aide with a BA degree in Spanish at the secondary level

who needs to fulfill elementary certification requirements.

A description of courses follows:
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Course Description:

t

1

Introduction to. teaching serves to acquaint the beginning student
with the structure, program and problems of the elementary school.

Course Objectivt:5:

1.. To explore with classroom aides the theory and practice of
the.educational program for the kindergarten and primary age

2. To prepare aides for supportive roles in the school and community.

Course Schedule:

Classes will be held on Mondays from 8:00 to 9:40 a. m. Two hours
credit will be earned.

September 15 .Orientation

September 22

September 29

October 6

October 13

October 20

October 27

. .

November 3

November 10 .

November

November 24

December 1

Registration
Orientation
Overview

Instructional Mary T. Keith.
Materialt For, The speaker
Kindergarten And
Primary Grades.

Teaching the Linguistically
Different. Learner

Bilingualism And Its !Zffect
UpOn The Learner

Learning The School Environ7
merit

Library Services And -41:)w To

Use Them

AudiO-Visual Aids And HoW
To Ute:Them

Tha Effect Of General
HealthOn Learning

Records, Songs', Rhythms
And Gamet

Records, Songs, Rhythms
And Games In Spanish

Story Reading, Story
Telling And Drama

Basic Body Orientation

MoveMent Patterns
Muscular Coordination

Dr. Ignacio Cordova.
speaker

Ernest A. Banegas
speaker

Gladys Lawler
speaker

Gladys Lawler
speaker

Dr. G. K. Fair
speaker

Bernice' Corley, &
Mary Munson, tpeakers.

Vicky Miller &
Alma Barba, speakers

Cathy Mulholland
speaker

Gene Sheward

speaker



December 8

December 15

January 5

January 12

January 19

January 26

Course Requirements:

Culture and Language
The. Silent Language

Auditory Skills
General Auditory Awareness
Specific Aural Skills
Related To Reading

Listening Readiness Skills
Auditory Sequencing
Auditory Imagery

Visual Readiness.Skills
Discrimination
Visual Patterns
Imagery
Visual Motor
Sight Sound Relationships

Alma Barba
speaker

Mary ,T. Keith &
Oleta Becker. speakers

Mary T. Keith
speaker

Mary T. Keith
speaker

Language Readiness Skills Mary 'T. Keith' &-

Vocabulary tlarold McIntyre

Language Patterns speakers
Language Experience Stories

EValuating Readiness Skills Mary T.

KELP sgeakei.

MRRT
DAV
Peabody
Teacher Judgement

Keith

Program offerings will be balanced with lectures, i teraction

sessions, and demonstrations by students and staff.

1. Written report, "How I View My Role As An Aide"

.2. Reading of selected materials and publications Wlbliography

3. Written summary of 10 publications
4. A 5 minute tape presentation of aide/pupil interaction session.

4

attached)
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Ed. 201 Foundation of Teacher Competence
.'

-Spring Semester-2 hr cis
Instructort J. P. Taylor

Course Description:

Introduction to tEllabing serves toEacquaint the beginning student with
the structure, pre:Jura-nand problems' of the elementary school.

Course Objective:

1. To continue to explore with classroom aides the theory and practice
of the educatioaal program, for the kindergarten and primary age child.

2. To continue
community.

Course Schedule:

Classes will be
will be earned.

February 2

February 9

February 16

February 23

March 2

March 9

March 16

March 23

April 6

April 13

to prepare aides forsupportive roles in the school and

held on Mondays from 8:00 to 9:40

Creating A Professional
Image For The Aide

How Children Learn

Learning in the Affective
Domain
Awareness of Self
Awareness of Others

Affective-Learning
Mastery Concept
Social Interaction

a.m. Two hours credit

Dr. Jack Saunders, speaker

Dr. Verna Vickery &
Mary Jane Wood,, speakers

Lillian Smith, Mary T. Keith,
Dr. Conrad Curtis, Dr. Ross.
Easterling

Lillian Smith, Mary T. Keith,
& Dr. Conrad Curtis

:rcement Procedures Dr. Rosss =Easterl tmg,
.T...._ge of Positive Support 8:00 -81:50

01 Problems Situationsft till

IFWED Taping

Vale Lf The Parmprnfessional
Ihi =-'fin e= Teaching:Profession

Vaileao raping

SpeAling Skills In The
lanotege Arts

Reading & Writing The
Language

Visit to Montessori School

9:00 - 9:40

Guest Panel

Sue Alford, speaker.

speaker

Mary Jane Wood, speaker



.4

April 26- .' Science- & Roaditg

April 27

MaY 4

May 11

May 18

May 25

Children's Literature

Working With Parents

Home Visitations

Reading And The, Language
Arts

School/Community Relations

Approaches to Beginning
Reading

Semester Evaluation

.

speakkr:

Dr. Leonard Breen,.speaker:

James Sharp, speaker

Dave Barela, speaker

Dr. Verna Vickery

Earl Nunn & Pete Garcia,,speakers

Dr. Sharon Wooden, speaker

Course Requirements:

Program offerings will continue to be balanced with lectures, interaction
sessions, and demonstrations by students and staff.

1. Continued reading of select(J bibliographies with a written summary
of ten additional publications.

2. A 10 minute presentation of materials prepared for selected unit
activities.

3. A written report describing at least one activity engaged i
the semester:

a. A report of individual or group work with children

b. A home visitation

c. A tape made for children's use

4. Final written report, "How I View My Rol As An Aide."

-2

11.11..............mmora,

during

*";,..7t
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Culture and Laiguaq

Allyn & Bacon

Hall, Edward T.
Hughes, Marie
Rosen, Carl L. &
Ortega, Philip

Horacio

Wilson, Herbert B.

School thvironment

E.K.N.E.

N.E.A.

Readiness

.1Frostic

1Kreta, Kay
N. E.A.

Special Bulletin
Van. Allen
Wilson, Robeck

Curriculum

A.C.E.I.

DeHirsh
E.K.N.E.
Gates, Arthur
Ginn & Co.,

Martin, Bill
Munro, Marian
N.E:A.

Meeting The Individual Needs Of The Culturally Die.
Developing Language Of the Young Disadvantaged
Using Cultural Differencies
The Silent Language
Learning A New Language
Problems And Strategies-- leaching The Language
Arts To Mexican-American Children

Educational Needs Of the Mexican-American
Low-Income Families In The Spanish-Surname

Population Of The Southwest
The Influence Of Educational Programs On
Mexican-Americans

Exploring In The Music Laboratory
The Elementary Stho71 Library
SpaceiArrangementi.K- ,ty Irv:School
-Teaching Resources For The Kindergarten-Primary

Teacher

Portfolio For Kindergarten Teachers
Portfolio For Primary Teachers
Development Of Vtsual Perception
Plays And :Games For Primary' Grades
How To Teach Listening
Games And Self-testing Activities For The Classroom
:Language Experience In Readitna
'The Kindergarten Evaluaticm,O.f. Learning.Potential
'Peabody Language Development Kit

Reading
Social Studies Far Chilldran
Prevention Of Reading 10.17ilculties
Choral Reading
Teaching Reading
Creating Dramatics
Effective Choral Reading
Enjoying Poetry With Children
It Happened Onc Day
The Language Experience Approach To Reading
Science In The Elementary School
Language And Literature - The Human Connection
Growing Into Reading
Candid Camera In The Classroom
Current Approachs To Reading
Individualized Reading
Story Telling And The Teacher
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Learnin D -main

Public Affairs #154

Discipline For Todays Children And Youth

FreedoT To Move
Fostering Maximum Growth In Children

Guidance In The Elementary Schools

Helping Childrpn Understand Themselves

Kindergarten Education
Kindergarten Today
Motivation
Thinking, Feeling, Experiencing

When The Child Is Angry

How To Discipline Your Children

Learnin_ In The Cognitive Domain

.

Early Childhood Education
Series

Before First Grade
More Directions In Kindergarten

Parents. And Children Learn Together

The Young Disadvantaged
Independent And Group Learning

Learning. How To ILsarn
Sequence In Learmring - Fact or Fiction

The Learning Process
Toward Better Evaluation Of Learning

Vital Teaching

Workina With Parents:

Ginn & Co.
Reading Bulletin - Parents Are Needed In A

Good Reading Program
Your Child And 'Reading

Na .A. Parent-Teacher Relations
Reporting To Parents

Professional ImageAf The. Aide

Warner, Sylvia Ashton

Directions In Elementary Education

Frontiers For Change
Imperatives For Preparation Of Teachers

Improving Education To Direct Study Of

The Children And Youth
Quest For An Ideal
The Code Of Ethics Of The Teaching Profession.

The Evaluation Of Teaching

The Image. Of The Teacher
The. Teacher As A Learner

Teacher
.



Communication Problem8 ih Teaching
The Bilihgual Child

oursc Description:

A course designed to assist the bilingual aide in strengthening
the linguistic skills and cultural values appropriate for the
bilingual child at kindergarten and grade three levels.

Initructor : Margarita. L.
.

Course Objectives:

1. To strengthen the linguistic skills and cultural values
essential to the bilingual bicultural community.

2. To provide an instructional model. cry bilingual teching

Course Content and ScheduLe:

t =

1:

The skills of oral and written communiCation will be_develaZed :r

through .the following activities: free conversation, planned_
discussian, story telling, children's °rhymes, songs amd finmpr
plays, language patterning.

Classes will be held on Mondays from 9:50 to 10:40 a.m.. Qme
hour credit will be earned.

r
4

September 15 Orientation if

September 22 Sounds of:Lel...rs Mrs. Patricia-Riggs, guest

September 29 Duplication of
Materials Dr. Leonard:Dmugias, guest

October 6 How Can .I Cre-70te A Learning
Climate For This Child?

.0Ctober 13

October 20"

Signs of Fall_

I Know Myself

Halloween

I Learn To Take Care Of Myself

Halloween

October 27 .I Know My Friends At School

Halloween.

November 3 Transportation

Thanksgiving

November 10 Mid-term Evaluation

.4



Movembei 17

November 24

December 1

December 8

December 15

January 5

N,

January 12

January 19

. Tradabortaticu

Thanksgiving

I Knov My Family

Thanksgiving

I Know NY Place 1.t Home
And:At School

'Tows

1lDur Community Protectors

Christmas

Communication

Christmas

Places I Know:- Stores

Signs Of Winter

Safety.

Semester Evaluation

ReqUirements And Evaluation

The student will be evaluated upon:

1. The ability to model the language correctly both

oral and written.

2.s The preparation of instructional materials.

a. Original stories.

b. Preparation
and English.

c, Preparation
visual Aids.

d. Ability to handle duplicating machine and materials.

of experience stories in Spanish

of .'a language tape with apPropriate



Id. 05 Directed Stud,*
Communication Problems in
Teaching The Bilingual Child

Course Description:

Spring SemeatOr-,,A:momr

Instructors Margarita L. Moataa

A course designed to assist the bilingual
the linguistic skills and cultural -values
bilingual child at kindergarten and grade

Course Objectives:

aide in strengthening
appropriate for the
three levels.

1. To continue to strengthen the linguistic skilld -and cultural'
values essential to the bilingual bicultural community.

. Tp continue to provide.an instructional model for bilingual
teaching.

Course Content and Schedule:

To continue to develop the skills of oral and written communication
through the following activities: free conversation, planned discus-
sion, story telling, children's rhymes, songs and finger plays, and
language patterning.

Classes will be held on Mondays from 9:50 to 10:40 a.m. One hour
credit will be earned.

January 26

February 2

February.9

February

February 23

Food

Clothing

Valentine's Day

Shelter

Valentine's Day

16 Places I Know - Farm

March 2

March 9

March 16

March 23

We Learn About The Land.
In Which We Live

We Learn About Space

Signs Of Spring

Libraries

Easter

Mid-term Evaluation.,

11



April 6

April 13

April 20

April 27

Yly 4

May 11

May 18

May 25

itl
Plaftifl Eh Parks,.Playgrounds

We Learn About Our Coiiunity

Places I Know - Zoo.

Birthdays

Recreation - Roaeo, Circus

National Holidays

Independence Day

Signs CT Summer

Semester Evaluation

Requirements and Evaluation

The student will continue to be evaluated upon:

1. The ability to model the language correctly both
oral and written.

2. The preparation of instructional materials.
A

a. Original stories. .j

b. Preparation of, experience stories in Spanish
and English.

c. Preparation of a language tape with appropriate
visual aids.

1

d. Ability to handle duplicating machines and materials.

-4Bibliography: _

Greenfield, Eric V. Spanish Grammar. New York: Barnes
and Noble, 1968.

K-3 Teachers. "Sustained Primary Program For Bilingual
Children", Curriculum Units for Kindergarten Through Third
Grade. Las Cruces, New Mexico: Las Cruces Public Schools.

Mallery, Richard D. Grammar, Rhetoric and Composition (Basic
Book For Effective English In.Writi.ng And Speaking). New York:
Barnes and Nobles,1968. 4-



10.0 STAFF PATTERNS

10.1 Stgf Dattemg (mark all
0-not specified
1-team teaching
2-cluster teaching
3-shared resource teacher
4-other (specify)

that apply)10.2 Staff: 10.1

1-bilingual teacher.
2-ESL teacher 10.2
3- bilingual coordinator
4-aides or paraprofessionals
5-consultant psychotherapist
or guidance counselor

71-other (specify)irory,46 krAvilLy.speckiWt:

10. lvera ge number of -oupilspercle,sa: 10.3
0-not specified

pate 9

10.4 Ilverarie number_of.aides_or eal.aprofescional,s per class:
0-not specified

10.5 Amexadie.p.ktgx aides 6Inpara-
m;nfepsioKlals) per:clas:

0-net specified

10.6 having.AOst_difficulty_ip...1earning
is given:

_

individually
2-in small groups
0-not specified

by 3-teacher

6
-special remedial teacher
paraprofessional

6-parent tutor
7-older student tutor
8-peer tutor
9-not specified
10-no special help given

10.4 A.t44._.

K.+1: 2
10.5 21.3i.

10.6 1

11.0 INSTRUCTIONAL COI TONENT - DU21TI ON AND EXTENT OF BILINGUAL COMPONENT

11.1 Duration of Bilingual Education (policy)

fEEHT langugge:will be.maintainecLin -orOgrom:
(mark all that apply
0-not specified how long
1 -as the alternative language of learning

for as long as desired
2-as the medium of instruction for special

subject Matter (e,g. cultural heritage)
3 -only for the length Of:bime necessary for
the acquisition of sufficient English to
permit learning of academic content at an
acceptable level in English

IAA DOM
NEIVIT

x

II1

TENT

11.1 I

11.2 role gotinal fo-.c instruction 11.2 7
aroup through lanriaa,ge to continue?



0 -not specified

10.4 klyerage number of aides or oar aprofessionals ner class:
0-not specified

10.5 AYff:MIIP.....7..SILIT:711ZILI/r_bilinEDs1 rdries (nr

0-not specified

10.6 Jyecial aide_ to pupils
is given:

0 individually by:
2 -in small groups
0-not specified

lzaviil host diffict r ip learning

3-teacher
A:special remedial teacher
Uparaprofessional
6-parent tutor
7-older student tutor
8-peer tutor
9-not specified
10 -no special help given

11.0 INSTOCTIONAL C0120NENT - DILATION AND E:TEITT OF

10.4

K+I- 2
10.5 J_

10.6

BILINGUAL COkEDONENT

11.1 Duration of Bilingual Education (policy) I II

NMT,ClanEalaPreyill_be mAintainsiin:orogyag:
(mark all that apply
0-not specified how long
1-as the alternative language of learning

for as long as desired
2-as the medium of instruction for special

subject matter (e.g, cultural heritage)
3-only for the length of time necessary for

the acquisition of 'sufficient English to
permit learning of academic content at an
acceptable level in English

VE DON E DOH,.

NENT EMU

x

III.

E )50.11

INTENT

11.2 ;lay does.2roject stla.ts, is optimal. for instruction_ 11.2 7
for ,;coup through N-ETIT lanckuage to continue?

0-not mentioned
if for a particular number of years
1 2 3 4 5 6: 8 9 10 11 12 13

(if.specified in terms.ofacondition, pleasestate it -
e.g. ."if a child begins learning in i1 -EET and English inTre-K,
N-ELT instruction should continue through high-school'' )

-1

=

Duration of. Bilingual Education (in practice) (Iiark all that apply)

11.3 1;3eponcllan'.:Uagelearningisintroduced.in
code: 0= N.A.r(if

13= 14=
1T.A. Pre -a .1.. 1 2 3

.

.

for each group
I N-E DOM
II EDON.

II' DOWNET X

which grade: 11.3 I _Pl.
II 141./.

4 6- 7 $ 9 10 11 12



-771,

1.
. .

,
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LAS CRUCES BILINGUAL EDUCATION PROJECT

OBJECTIVES

I. To increase the educational achievement of Spanish-speaking children who
have low functional levels in the English language.

II. To determine whether Spanish-speaking younv,sters achieve Inot..c in a
program that utilizes instruction in both Spanish and English or in a program
that is taught in English only.

Da. To help children develop positive feelings of self-worth.

IV. To help children develop the skills for bilingual/bicultural interaction.

V. To improve home/school. relationships.

W.. To construct a school curriculum that utilizes the. culture ancl.tliClaiiguago
of ethnic groups in the community.



11 TDPprat grade_ _anCii_cate pRecific.
00 0 not gradoa
(if' no Ei4T).opocified .1-.3 4-6code:

I :-;1; DOE

II

ill ::;71:101A/NEHT...:

page 10

. 14 Voc.
7-9 10-12 13-collogo training

code: 13=College or University (Other profession=1. training) 11.4 I 9L16
14=Federall State, or Private Vocational Job training II

11.5 qPcoPS:1 1P.P40-3..)-WnjK4LfPr...1.4.0P.#1.aPt:PPAtA 11.5
EY:31P: I. L__

00 if 0 not grades
code: no EliT specified 1 2 3 4 5 6 7 8 9 10 11 12

II Eta

lkN-EiiT/E

11.6 Learning in_their native languagefor Non7English.dominant 11.6
students rolect0:. .41.1rouqh grade:

not specified Grade 1 2 3 4 5 6 7 8 3 10 11

11.7 The amount of instructional time in and through their native language
per lay for N-lIT students who are N-E dominant is

code: 0=not specified m=math s

11.7
iin. per day Total Ian. per
of instruction day of any
:thr21101j17.11UL

.LC

science ss = social studies

11.8

Subjects taught
in native lang.

11.9
ciS of time.per

inatructich
throuc.S.1
Ire L.

day of

4. _ _

1C1

11

12 12
11.10 The amount of instructional tine in and through their native language

for N-ElIT students who are English dominant is

.. . . . 2 \--P.

. 3. P

code: 0 = not specified

11.10
iiin.,.per day
nf nr.+-...-rtn-l-4

N.A. = not applicable, no E dom students

Total ijin. per
11.11

Subjects taught
11.12
%-of time per day of



11.5 ecorld.....1.a.p.g.uage learning fo:-.. .EnLlish dop,ipapt st2.2.51.epts. is 1 1. 5 Er _/.2.......

projected through prade.: If: _o

00 if 0 not grades
code: no EIiT specified 1 2 3 4 5 6 7 8 9 10 11 12

II IT
Dom.

11.6 Learning in their natiye langyagefor plon7Enoqish dominant 11.6 I
students is. roiected.th.roupk,uade:

not specified Grade 1. 2 3 4 5 6 7 8 9 10 11

11.7 The amount of instructional time in and through their native language
per day for N-EtiT students who are H-E dominant is

code: not specified m=math s = science ss = social studies

11.7 11.8 11.9
Min. per day Total Min. per Subjects taught % of time per day of
of instruction day of any in native lang. instructiai

.

t,hrollaia tructiop
Pre

".,.. , . ...,.5712...bA .... .._......._ ..'. ......_fr.N.5. ._. . .............,.. . . __a IL.
........._._ . . ........._ ...... . . _ a .U.I.-

2 !.. . .571'. .9(.1? __........_............ ........... _ _ . _i_ _........a_ t.t.
'3 . _ .-T12 .7.P

i-.
a / /

,

4- ...,512 .2.10 q, II_
,.-

through N-EiT]
Pie E

. ...____ _ ..... ,...,..... _ID_... _ !/.0_, . .. _____ ____.

.. ... . . _ .... , ,rt) °/o
. 3 S-P . !,...

. . . _.. _.. _ ..... 4. . ,5.7%.' _ V°
. - - - - -.

..... _ ... . ... .... . . _ _ _ ... .. _.. . .', . _ .q./. /... _ 5 S"-/? !Ye>

7: 7

C5

.

10 '104
3,1

12 12
11.10 The amount of instructional time in and through their native language

for N-ElIT students who are English dominant is

code: 0 = not specified N.A. = not applicable: no N-EMT: E don students

11.10
:in. per day Total flan. per
of instruction day of any
thrsmg1..11.-Z.I.U_.. _ . .....,.i.natnkotiori.

iareK.

1
I ._ -.h -5 ...... _ - . .h..5... -.. - - - .
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...,
,

. . . . .v:15 .. h 7
4
5 i... . ... Y.k....5._ ... . .. ........ ........ .; _ ..... . ../1 5. ... ....... _

6 '

7
8 i. ....

11.1211.11
.

Subjects taught % of time per day of
in native lang. instruction

through N- 4.T
1*

(A,
.... -1.. ... -Ct. /./. 1
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1
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11.13 1-?roJgrp_mone-yay - only non-English ::other Tongue
students (including ii-EUT-aiglish dominant)

. Englfsh
liother tongue students do not receive. instruction in
a second language.

0-no English iiother tongue students
2- 2 way - MIT learn the second language

11.14 The amount of instructional time in and through their second language
for pupils who are native speakers of English is

pa7.:e 11

11.1

1

2

3

4
5

6
7

0

9
10
11

12

code: 0 = not specified N.A. = not applicable, English LiT students

11.14
-Ian. per day Total min. per
of instruction day of any
through N-FIT instruction

........ .4-11

11.15 11.16
Subjects taught ;7', of tine per day

in second lang. of instruction
throuffp N-Ettr

Aq.re K 51D V6
. .. .

t I

601 .

I suk co()
\rip. 1 .

.0.!

o.:lI ,.3. ... -1-0 .6
! 4 jt .6/Da I 5 SO (54
i6

..... .

11
i

1

12

8

........

11.17 nixed PYPeRagAtP.langua..0.11PggP.bY 11.17 1V(
in the classroom (mark all that apply)

0-not specified
1-languages are never mined by either the teacher, aide or the
pupil inany one class period; only one language is used.

2-the second language is used exclusively by the teacherlaide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils:are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-
professional uses another during the same class period; students
Day use either.

5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant switching from one language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the same material for N-EIIT pupils.

8-other (summarize)

ItC-01--,04.*C. P. 1 5 C.Z,r6oVa.....VQ..CS i '1N #'N rN

71. s 4. ° '1)°-A-"k 41, e- rIN ) cc 4-ecLLN
-121u-es+ei cA Gi Co'ric efts al. ses)

.S u...a yvi-s cin.4.3- d 114_7- s p*PN
12.0 iiETHODS OF SECOND LANGUAGE TEACHING it\ tiN kx, u..01

all that apply; some projects may use a combination 12.0 it ,



1

2

3
4
5

6

7
0

9
10
11

12

in. per clay Total per
of instruction day of any
throu-b instruction

Y*\.5 , .

... I

of'

in second lang. of instruction

ii

through N-Et IT

............ i2 JD V
.. .....

Ovi
3. ep

a 5 ,C0 c/.5
4 SI) °/
6

.7

. . .....

.......... . . .

10
11

12 .........

11.17 TAxe.4..qr..ffle.P4ZAt!P. 11.17 14_414.:7
in the classroom (mar:: all that apply)

0-not specified
1-languages are never mixed by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacher,aide
and pupils dua-ing at least- one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils:are allowed to ue either native or second language.

4-the teacher uses only one language; however, the aide or pa:a-
professional uses another during the same class pel'iod students
nay use either.

5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant sWitching from ane language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the same material for N-EITT pupils.

8-other (summarize)

Atoyr,cAot. t42-5S. r. 1 5 COYN6.1/4.1..L.:V42..6a 1.\ sk-L -S 'La e
\r` ts s 4";16°-°^° 11-42.- a d e. rte. oqj oji" *V\ 4t.: 4 -c,_c-krAiris

r R.Au..e.s+) cAckr.i.*-y CL (DpieNc (ITI'S ass. 14\ r% (Le_ p. t s es

1 v eji-h e-w tes."%1/44.0, . s u. a ey..1-.5 &r t.. e" d s p mci
12.0 HETHODS OF SECOND LANGUAGE TEACHING 7.4"?' 4/'°

(Bark all that apply; some projects may use a combination
of methods)

1-,Aud;19:71ingl*l habit skills or behavioral approach. Emphasis
on communication. Includes contrastive analysis of sounds
(units) in both languages by teaches and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses areautomatic. Structural drills and
dialogues are systematically presented. Includes direct as-
sociation.between object and word in second language in a
secjuence of patterns learned in complete sentences. Inductive-
generalizations drawn from examples.

2-Transkormational-corrnitive.aproach
Acquiring an understanding of the structural patterns or
grammatical rules of a language.

12.0



Ye d v Selo eica.k._ L 9 Luxze usa3c_

2. Instructional Component. Much instruction was observed by tkt-auditor

in both languages, English and Spanish. Children and teachers moved from ookl

language to another with ease and openess. The auditors conversed with bathicoc.c.:harA

and children in each language c,.o.d the Children seemed delighted to be able to operate

and function in both languages. Children were observed making reports in Spanish

followed by another child reporting in English a repitition of the first report-- and

vice versa.

The size of the classes for instruction of the experimental group has been inereO.Seci

in an attempt to control the variable of class size. The necessity of this control is

pointed out in previous audits and the inclusion of c:lildren new to experimental groups

has been carefully made by the staff and the decision has been reached that these noicli-

tional students will generate data that will not be used in any of the evaluation p:oeess-

The inclusion of new students to the experimental'groups has not created, apparently,

any serious problems in the. instructional process. Problems created by the inclusion

are identified by the teacher and progress is being made to.helpassimilate these

children to the experimental group procestes. The largest.single number of such nd-

ditions was noted in Grade 4 in Mesilla, where 6 children were added to the experi-

mental group. All children participating in the experimental groups Seemed to exItibit

by their behavior,. pride and openess in their 'culturalb:tekground in the use of both

languages. This was in sharp contrast: to attitudes exhibited by -children in the .collt:u1

groups a.s .is. abundantly pointed out in the following report written by. Dr. Trujillo

regarding the Spanish/ Eriglish component.



page 12

2a-inductive -generative approach: through listening to communication,
perhaps of peers; and attempting the now language in situations which
call for the student to generate sentences - test his understanding.
(the way native language is acquired)
Includes direct association between object, picture or action and
word in second language.

1,
2b-deductive - the cognitive code aparoach: through initial formal

study and analysis of grammatical szxuctures, then applying them thmugh
expi-Aples, i.e. answering questions; or tranorming

affiTtlative zent,yac,or,
to negative, declarative to interrogatIW:, lAfve 4".) pans.IVe.

2-G2=11:1as: - Tionslation Method
Formal study of rules of grammar and translation from first languageto second. iphasis on reading in second language rather than using
it for oral communication.

13.0 DOMINLNT AND SECOND LhEGUAGE SKILLS SEQUENCE

AL 4'I* Language Skills Sequence
(*Audiolingual Method: listening, speaking, reading and writing)

I II
Non Eng dom

students
A in dom B in

lang second
lang

Eng dom
students

A in dam B in
lang second

lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-speaking 13.1 IB1skills are /earned:

1-concurrently with dominant lanc;uage
listening-speaking skills

2-after a specified level of compe-
tency achieved in listening-speaking
skills in doMinant language

3a specified period of time after
listening-speaking skills in dominant
languaA taught

.

13.2 ALM sequence followed:

1-Listening-speaking proficiency
precedes introduction of reading

2-aeading is taught concurrently
with listening-Speaking skills

3-Learning to read overlaps learning
of listening-speaking shillth

4-There is some overlap between
learning to read and to write

13.3. Listening-speaking proficiency:

a
13.2Th/13)1IBA

IIAV,30.71
IIBIt

1 _1 TA



13.0

to negative, declarative to interrogative, active tc passive.

3-Grammar - Translation Method
Formal study of rules of grammar and translation from first lanEuage
to second. Emphasis on reading in second language rather than using
it for oral communication.

DC2NLNT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-N* Language Si2ls
(*Audiolingual hethod: listening, speaking, reading and writing)

i II
Non Eng dom Eng dom

students students
A in dom i in i. dom B in
lang second lang second

lang lani;

--= not specifisd
(Use mot appliablz! if-,-rcject has no Eng. dom. students)

13.1 Second language listening - speaking
shills are learned:

1-concurrently with dominant language
listening-speaking shills

2-after a specified level of com-,De
tency achieved in IistenintraLar
skills in dominaLt lan:uage

3-a specified period of time after
listening-speaking skills in dominant
languagR taught

13.2 A. sequence followed:
1-Listening-speaking proficiency
precedes introduction of reading

2-aeading is taught concurrently
with listening-speaking skills

3-Learning to read overlaps learning
of listeningspeaking shills

4-There is some overlap between
learning to read and to write

13.3 Listening-speaking proficienCy
determined by:

1-measure of .listening - speaking

proficiency
2- informal assessment by teacher

x

13.4 Second language reading skills
are learned:
1-concurrently with learning to read
in dominant language

2-after a specifiea _Level of dominant
language reading competence
achievement

3-a specified period of time after
xearning to read in dominant language
(e.g. a specific grade)

4-before learning to read in .dominant
language

x

..X .

2K- X

13.1 IB
IIB

13.2 IA /1 q
IB 3 4

frr,
ilk.342.1
IIBli 3,14

13.3 IA 42._

IB

13.4.



I

Non Eng don
students

II
Eng don
students

'9age 13

A B A . D
don second dom second
lang lang lang lang

13.5 7:eading is introduced:
j.- individually, when child is ready

or at a specific time during'grade:

1

2

3

13.6 -.coding readiness is de-tarmined by:
1-.klest of reading read:iness

2-irfornaa teacher assessment

13.7 Grade level reading is expected:
1-iri first grade
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

13.8 Grade level academic achievement
SECOND language is expected:

1-in the first graeil
2-second grade
3-third grade
4-fourth grade
5-fifth grade
6 -sixth grade

7-other (specify)

...

c: 3
13.5 IA

IB.

IIA
IIB 1

)( 13,6 IA.A 2
IB

ILI 1,2-
IIB j'

13.7

Oath, science, etc.) in the 13.8 IB

14.0 INTEGRATION OF SECOND LANGUAGE LEARNING
(mark all that apply)

1-Second language learning is only a sep-
arate subject for 'English-speaking stu-
dents; the second language is.not used
as a medium of instruction for other
subjects.

2-Second lanvage learning is both a sel:-
aratn subject ancl also a medium of
instruction for other subjects.

3-Second language learning is always in-
tegr:Aed with the learning of course
content (such as social studies) or as
a medium of ,cognitive development.

4-Academic content taught in the native
1 Pr la rvn 4 r. "

WITH OTHER LEARNING: 14.0 I 3
117-74--

I = N-E II= E
dom dom
students students

*1.

2c



13.6 -:ending readiness is determined by:
1-test of reading readiness
2-informal teacher assessment

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

13.7 IA ._";

IB .?
IIA.3in3

13.F3 Grade level academic achievement (math, science, etc.) in the 13.8 IB
SI,OND language is expected:

1-in the first grade
2-second grade
3-third grade
4-fourth grade
5-fifth grade
6-sixth arade
7-other (specify)

14.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: 14.0 I 3
(mark all that apply)

I = N-E II= E
dam- dom
students students

1-Second language learning is only a sep-
arate subject forEnglish7speaking stu-
dents; the second language is not used
as a :a:)lium of instruction for other
subjeuts.

2-Second lanTLage learning is both a sep-
arate: subject anti also a medium of
instruction for other subjects.

3-Second language learning is always 'in-
tegr;,ted with the learning of oourse
content (such as social studies) or as
a medium of cognitive development.

4-Academic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
language).

5-Different academic content is taught
in the second language from that which
is taught in the native language.

0-not specified

6-other (specify)

Sy-



15.0 TREATI OTT OF CHILD'S LANGUAGE;

_,age 14

I IT
15.0 IA

Non Eng. dom. Eng. dom. IB --T--
students students IIAT-__

A -in dom. B 2nd A B 2nd IIB---T--
lang. lang. Eng. . lang.

1-The child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward child's eventual
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
demonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 MATERIALS

16.1 Reading Materials=rypes

Reading Materials are: (mark all that apply)
1-Linguistically based

(Merrill or Miami Linguistic
readers, ITA, etc.) 16.1 IA____ IA II..... IIB_____

5; 4i "e- 2-Basal readers .X. X -X X
3-Dialect readers

4-Experience charts (stories
dictated by children) ) .Z.- :.'2

V 1
L O - I N N - L a Rs e - C l : ) . e . r i 41, h r - 4 - - r e

. 4 0 . - Ak ! -N i C s /ke. 6 4 t c. r L A- 4 :U r m 2 , ( hirtirLicA't In tN a I

16.2 -If some reading material is in of or 0 a.c.4., cp. 1 1Na i v i atiLL00 A le....ed re...a...gi . K5,

the child's dialect; indicate how 1 d 0... rsc.}u,rix.1 .P.AD llo Lo "Ek etAker1 -
# w

long it is used:
1-Grade 1 16.2 IA k)Ck
2-Grade 2

III.

3-Grade 3
4-Beyond Grade 3
0-not specified

(2 ease Lle..c:...to -, on lfme -)
16.3 The following are techniques and materials used for second language learning:.

9none specified
W.pattern drills A_ _ =-Z
Z-dia:og memorization _
i.7choral repetition

-7-fOsongs
.

-Y._5:..procra:Ined instruction
gstories read to children

/...4. AUDIVITisuAL idDES
0-films, 'filmstrips'

.
.

0-flannel or magnetic bards ,LAke...4.i r.. 600. 4Ar 4
-realial. graphic diSplays.4records' tapes X : V



evelluua.L

control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
demonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 MATELIIIALS

16.1 Reading MaterialsTypes
Reading Materials are: (mark all that apply)
1-Linguistically based

(Merrill or Miami Linguistic
readers, ITA, etc.)

2-Basal readers

3-Dialect readers

4-Erperience charts (stories
dictated by children)

re.O.A ('s 604
16.2If some reading material is in ol,prook

the child's dialect, indicate how le 0- no00A.
long it is used:

16.1 IA i

X

re.0...0 l'h,S+M-A-C-hOr a`

k_.. nr o-I -P--z> lit) Lii `14-% Ire)Ut vl -

1-Grade 1 16.2 IA ha III._,___

2-Grade 2

r\ tA..6j

3-Grade 3
4-Beyond Grade 3
0-not specified

Mone ;. on 17:_no -)

16.3 The following are techniques and materials used
94-none specified

pattern drills -&-
2-dia:og memorization
kchoral repetition
Volsongs
1.procramed instruction
&stories read to children -3r.

AUDIO VISUAL 1.IDES
afilms, filmstrips

. ()flannel or magnetic boards ,6%.1-44"1" 6044-4 Ar

i-realia, graphic displays
records, tapes 137.
listening. centers
multi media approach 7"

Experiential:.
13 -role playing
14-puppetry
gexperience charts
primary typewriter
learning through directexperience
with materials' e.g. Montessori

i activity centers- chosen by .child
1 -other (specify),

Learning outside the classroom:
(afield trips
21- suggested TV programs
&- ether. (specify)

for'second language learning;

4
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.16.4 The sources of Non-English materials and textbooks arS;
(mark all that apply)
0-not specified
1-are written .by native speahers of that language
2-comme.:.,ially prepared and published in countries where

N-E is the native language
3-developed by the project's own bilingual staff
4- developed by the staff of another bilingual project
5--developed in conjenction with projeOt parents
6-developed by or with members of N-EMT community
7-are culturally appropriate for N-E culture

(specify hOW thiaie determined)
8-are cross cUlural
9-commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject

curriculum
12-other (specify)

16.5 The specific bilingual/bicultural
component are:
0-not Specified
1-zero x attched-page and documen

c4-3,
17.0 STUDENT GROUPING'

17.1 Student grouping; mixed or separated inuo dominant language

groups: (mark all that apply)
0-not specified
Pupils of both linguistic groul.?p,are:..

1-always mixed for all learning
2-mixecLfor language learning
3-mixed forsome adademic subject learning
4-mixed for non-academic learning; art, music, gym, health
5- separated for native and second language learning into
dominant language groups

.

6-separated fOr most academic subject learning into dominant
language groups

7-never mixed for language or other academic learning
8-other .(speCify)

n. a. (no T students)

17.2 Students are grouped for languagpinstructien:
(mark all that apply) A-tore than ir the

0-not specified
1-total class
2-small groups (specify size)
3-individual instruction

page 15

16.4 3.5 VI'

(specify which)

materials used in the language 16.5_,1,

t X 0-r cu.rr' c_t.A.( LA- kv
/

fe.-ri a. ls cl e /04
also: ao 0,_- c._

.SAM ell Y. C..

17.3 Criteria for grouping:
0-not specified

1 -by age

2-by native language
3-by dominant language
4-by language proficiency

I Non Eng
dom

time

Students
II Eng dom

EET

S

17.2 3/.2.1
B Less than it. the time

IlEng.dom
NEM

uokurtary
tocusfik.A.pc,,f,.."

Hh



(Specify how this is determined)
8 -are cross cultural

9-commercially prepared and published in the U.S.
10-are' translations of U.S. texts
11-are coordinated with materials used in the regular subject

curriculuM
12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5___
component are:
0-not specified
1 -zero: att,,.ched-page and

17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated inuo d(dminant
groups:' (mark all that apply)
0-not specified
Pupils of both linguistic groups, are:
1-always mixed for all learning
2-mixed for language learning
3-mixed for some academic subject learning
4-mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
'dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never mixed for language or other academic learning
8-uther (specify)

n.a. - (no studants)

17.2 Students are grouped for language instruction:
(mark all that apply) A-more than the
0-not specified
1-total class
2-small groups (specify size)
3-individual instruction

Xt. ro Gth.rri.c.A..d LA- iv\document .5f-f

lIck_f a. ls p rIte) 0also: ao
language

time

17.3 Criteria for grouping: Students
0-not specified I Non Eng II Eng dom

dom EciT

1-by age
2-by native language
3-by dominant language

4-by Iangtrage7trroticiency-
(ex. level of reading skill)

n.a. not applicable
(no E.dom/NEHT)

TUTORING

118.1 Student Tutoring is: (mark all that apply)
no-not mentioned

17.2 342.1
B Less thani. the time

0 -type is not specified

1-inter-ethnic (N-EMT student tutors EMT students)
2-intra-ethnic (N-EMT student tutors l'AEPIT)

done by older children (cross age)
4-done by peers .(same age)
.5=other (specify) 1-.1.1, 6A1.41:1e,rti76

18.2 Paraprofessionals or aides give tutoring
0-area not specified
1-Interethnic (N -&IT aide tutors EMT student)
2-in the acqusition of native language shills
3-in the acqusition of second language skills
4-in other academic subjects

dom
NEHT

Uciti440,ry

.

ers ri
h fru..ch h cif
voulp,

18.1 3

h Carte r- Opfer kitc.
PrVe ro-ain

or instruction as follows:
18.2 0



;;,.....01olect 1.1) Q 7V
help Children.4e4velpfi..:pOsitiVe..IfocIirlgs

I:believe thia ,teaching nrocod«rt' is.
essentiai.to the satisfactorr'progress
of students.

Human Development Program Mgie.Cirele)
each child two times each week.

2. Providing Activities for individual success..
(Each child on own level)

Accepting each child as a worth while
person

4." Avoiding comparison or negative criticism

5. Provide enough freedom so that children can
achieve and know they achieve

6. Provide climate for peer unity

7. Questions and problems that allow for positive
awareness of sameness or differences among
each other

Do. 8. Encourage children to help each other-

9. Employ verbal and no-verbal. support

10. EnCourage self .selection (Little Owls, KELP,
Color Factor, Bill Nartin Books)

11. Encourage self pacing

12. Encourage self evaluation

13.

14.

Value child's language and culture, etc.
(Creative writing)

Using some labels and books in Spanish

15. Letting children tell about week-ends with
family

16: Review concepts included in curriculum guides

17. Using evaluation procedures in curriculum
guides



.18.3 Parent tutoring: (mark all that apply)
no-not mentioned
0-type not specified

1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

page 16

5---/ 6

Parents are trained to become tutor's for their children:
3-in the home by a home-visiting teacher
4-in an adult education component
5 -in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
7-materials are rovided for use in home by parents
8-other (specify. J: h 0 1 f- p /-o CA M

19.0 CURRICULUM PATTERNS (A)h f-k <2.y
19.0 41 4.1125 /

The stated curriculum pattern of the bilingual project:
1-Except for inclusion of N-EMT instruction the curriculum is

otherwise typical or regular, for this state.
There are other modifiCations whithin the curriculum of the
bilingual program which differ frem traditional, typical curri-
culum such as: (mark all that apply)

2-a non - graded classroom: pupils of different ages are
grouped together during part of the school day

3-flexible ormodular scheduling
4-small group instruction
5-individualized learning
6-open classroom
7-guided diScovery and inquiry.

8=a-curri-cUILIM-70bia7ISMOth child and subject-centered,
9-others (specify)

10-if the.program includes activities, which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COpNITIVE-DEVELOPIMUT

20.1 Cognitive development in early childhood grades is fostered through:
0-Method not mentioned

20.1 5-
I-structured envirionment rich with 'materials child can manipulate
order, compare, match for perceptual-motor development

2-non-verbal materials, such as Montessori materials from which
children can learn sensory discrimination, matching, serration,
counting, addition, subtraction

3-labeling and discussion of concepts related to time, space, distancel,
position,

4-labeling and grouping actual objects to learn classification;
grouping objects with common attributes and labeling their
attribute's (i.e. colOrs sizes)



imatc:r)ais:are provided for use in home by parents
8-other (specify) XhUi R.+ 10 2.A--+-3 +c co

1-k19.0 CUM ICU U>kLIEPATTEITS
r- oD

19.0 '42-ji-L6/

The stated curriculum pattern of the bilingual project:
1-Except-for inclusion of N-EMT instructjon.the curriculum is

otherWise typical or regular, for this state.
There are other modifications whIthin the curriculum of the
bilingual.program.which differ from traditional, typical curri-
culum such as: (mar: al that apply)

2-a non-gradedclassroom: pupils of different ages are
grouped together during part of the school day

3-flexible or modular scheduling
4-small group inr,truction
5-individualized learning
6-open. olasTcoam j .

7-guided di5covery and. inquiry
8-a .curriculum which is both.child and subject-centered
9'-others (specify)
10-if_the program includes activities which complement

experiences children encounter in the home, community
and thrOugh mass media i.e. TV, describe below:

20.0 COGNITIVE DEVELOPUENT

20.1 Cognitive development in early childhood grades is fostered through:
0-method not mentioned 20.1
1-structured envirionment rich with materials child can manipulate
orderl comparei match for perceptualmotor development

2-non-verbal Materials, such as Montessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition subtraction

3- labeling acid discussion of concepts related to time, space distance,
position

4-labeling and grouping actual objects to learn classifications
grouping Objects with common attributes and labeling their
attributes (i.e..colors, sizes)

of-procecs63-of-sience-7through-i-smove2y,
materials rather than text active eXperimentation

by child with teacher's
6-dguidance rather than tc:;(;.1-cr demonstration.irect of math.

her
discovery rather than instruction

7-other (specify or xerox) p. no. and document:
5LA-3 .111)1 V.N PrA se." o-Y"y Pr-a - LA..* k

e, lot t-ct...{- 0

AA 5 0 e- 71- cdrvil uLALs 1.6 4,- 0-4 1-0
co 11 LATil f °"`^ °

I I

20.2 Cognitive development in later grades (grade 4 and above)
0-method not mentioned

.

1-specify or xerox p. no. and document
n.a.-n6 grade 4 or later grades



page 17

21.0 S172-ESTE11:: 21.034+57A 7 /2/.71.

Stated methods of project camnenent expected to increase self 7esteera.:
no-self-esteem not mentioned as an objective
0-self-esteem is an objective but methods not specified
Teacher encourages pupil to verbally express his feelings:

1-through role-playing
2-puppetry
Olanguage-experience approach: students dictate stories from
their own experience
teacher accepts, acknowledges ideas and feelings
teacher encourages non-verbal expression of child's feelings
'through painting, music, dancing

&teacher provides experiences in which'the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"different" ways

Vteacher provides experiences leading to competenay and
success

8-teacher provides experiences where Occasional failure is
acknowledged as part of everyone's experience; second
attempts are encouraged

9-other (specify) (Xerox or summarize) document page 2!u
R1/412.r-% a..r.-414 Nu-nickm DwetopYr cnt PrNaq roan

Teacher provides 'experiences in pupil self-directiorrand acceptance of
responsibility, such as:.

10- pupils Act'as tutors for other pupils
11 -pulls have Someptions'in choice ofcurviculum

9" apupils choose activities from a variety of interestcenters
1 -older pulls participate in curriculum' planning and/or

development
.

.

14-pupils write a bilingual newspaper for dissemination to the
community .

15-other -(specify)

22.0 ETEAhNikSEATEGiES 22.0

1-The project mentions the following specific Joarning strategies
.

as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

Me 2oo clicLA.A czk.142.-1-4.a.r s s ga.tx-o-kky
yyo WI C..42... 6 'Cc. nart

,S+U-die.ntS LA) i j-4-; tar bu_clas 1-11

1 re.1 ceVi oy 51-6 p.
Stde It41A-ver\CLYN OC1/4:PelOrNe-"4

24) j 7 c Pec.)8"-*"

23.0 DIOULTUaAL COMPONENT

23.1: This program is:
ainnA



1
-rteacher' accepts, acLalowleages Icias ELnu iellhi.;

teacher encourages non-verbal expression of child's feelings

through painting, rusic, dancing
-teacher provides experiences in which the various ways that

children act,are accepted by the teacher their. actions are

discussed and the children are enbouraged not to make fun of

10\"different" ways
Vteacher provides experiences leading to competency and

success
8-teacher provides experiences where occasional failure is

acknowledged as part of everyone's experience; second
attempts.are encouraged

9-other (specify) (zero or summarize) document page i',

Pal 0 m ar-cs Huxn ct.,r) Veuelo pmant Praqq mei
Teacher provides experiences in pupil self,drectiorrand acceptance of

responsibility, such as:
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum

9:pupils choose activities from a variety of interest centers

1 -older puils participate in curriculum planning and/or

deve/opMent
14-pupils write a bilingual newspaper. for di-ssemination to the

community
15-other (specify)-

22.0 LEARNING STRATEGIES 22.0

1-The project mentions the following specific 7oarning: strategics

as important for reaching a particular ethno-linguistic group:

(specify or xorex) Document and Page no.

Example: Navajo children resist participation in 4-2.a authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activites, move about freely or sit in a circle or

horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

vs 11% Q- goo o, etpleA,Som..r is Spft-0-4 41v_okly 0104Lr

0, month 2 \, 0 sfL o." prIx.cA.K.A.. 0.(1 um-1mb nq
G+u,cile..nts LA). 4112, 6001-1 e.r s

n ve..rsor, a1 r oy s .

St,e. also. -v CA.*, c.) o re,e,,v'

XQ.-ro X 6_6%24 )
__

23.0 BICULTURAL CONPONENT

23.1 This program is:
1-bilingual alone

23.1 4)3/

2-bilingual and bicultural
3rbilingual'and multicultural
0-not specified as to which of the above
4-an ethnic studies program is included in the bilingual program
5-art, posters, realial crafts of both cultures are exhibited in

the classroom
6-language and cultural content are integrated
7-other (specify)

("A "ti Ft"L ,r1 s'kL i c_. c-o 13

0 1,.& ck-Pj ex.y6 s% M tx Av.) oj 0 s .

6 '6 9
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Las Cruces School District No. 2
Lag Cruces, New Mexico

HUMAN DEVELOPMENT PROGRAM

.

.. . ,.
. . .

(Note: To cope with the increasingly complex world of education, teachers are turning
more and more to edueational innovation - -new methods, newideas--for communicating
Information, attitudes, responses, and feelings to children in their charge. A major
innovation being tried for the first time this year by 30 Las Cruces primary teachers at
various schools is the Human Development Program. The following description of HDP
was submitted in part by several teachers using HDP in their own classrooms.)

Self-Confidence. It is the key to the motivation that makes us learn. So say Dr.
Uvaldo Palomares and Dr. Harold Besse'', developers of a new teaching method, the
HumanDevelopment Progr am, tried, refined, and proved in kindergartens and lower
grades, now ready for general use in primary- classrooms. Eventually, it may be ex-
tended upwards throughout the elementary school.

HDP is a dailY, structured program to help each child develop a healthy self-concept.
It it specifically designed to increase a child's motivation.; To achieve the goal, It dwells
upon cultivating an awareness of self and others, upon an acceptance of self and others, and
upon an appreciation of similarities and differences between self and others -- positive traits

-ail der-iv-ed- largely-fron:.-awarentuss , self-confidence, and_sccial-intera_tion ..._
around what children feel and tee; it is not moralistic.

Vital ingredients for the achievement of the goal are loving, caring, sharing, and
interacting with others.

The IIDP vehicle is the "Magic Circle," used to produce pupil reactions. Some 10
children and a skilled, trained teacher sit in a circle for a minimum of 20 minutes. Each
child is urged to share his feelings, thoughts, and actions with his peert: All responses
are respected by others. Through the approval and acceptance Of teacher and Peers, the
child begins to gain self-:confidence. As confidence grows, he attains new freedom to rug
This becomes the foUndation for motivational deVelopment.

Empahsis is on good feelings, good deeds, good thoughts, although the negative approact
being natural-- is sometimes used ("What would make you happy?" "How can you make
someone else happy?" "What gives you a good feeling?" "What can I do for you that would
be nice?"

The children learn to inquire, consider, and respOnd. They learn, too, of their own
respontibilities and power. They learn to relate personal gorw to social relationships.

0 6'4 1= (97



-23.2 Cross-cultural awareness:
If project mentions specific values or nodes of behavior of

culture, please summarize below: (or attach xerox)
found in document page
0-not mentioned

atk ve..Y" 'CAD tvd. S n."1 L.1 CULt rck_i

f.e -4- 23.3

Xe
I to

page 18

23.2_0

1-if project nentions efforts to decrease ethnocentrism in 23.3_
either or both groups, describe below: (or xerox-dOcument page/#)

0-none mentioned

cu-li-tvrek aware." c, d atf cLA- b-N

a tervN Qd ft,5 JNIX dot ft) d 0 re tIn It" 0

foa l v4t; ct-e-ki1 W0C Se.-

23.4 In the bicultural compenent hnowledge of the 11-ET culture 23.4 Li) 7
involves (marl: all that apply)
0-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal.
movements

2- Historical-cultural heritage of the past--contributions to art
and science

3- !Deep': culture: family oatterns and contemporary we of life.
4-Itemization of surface aspects of a country- geography, Cf8A,QS

of holidays etc.
5-A specific culture only e.g. one Indian tribe
6- Various cultures of same ethnic/linguistic group (i.e. Spanish-

speaking peoples)
7-A third culture different from NE ET or EHT
s -Other (specify)

23.5 American culture is defined:
0-not specified

1-narrowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluraliem of kmerica-multicultural

contributions of various ethnic groups discussed
3-other(indicate docUment and page number for Xerox) or

elaborate in your own words

24.0 COIMUIIITY COIPOITENT

23.5

24.1 Bilingual libraries are provided for: 24.1
0-group not



J'e41-. 23.3 1-if project mentions efforcs to decrease ethnocentrism in

Yeicol either or both groups, describe below: (or xercx-document page/#)
0-none mentioned

I e4- au.) s A

1d eeYot csse.n hoLA +) ci 42,Y 0 r yyN 42_ 0 t-

foss v IS 0C SeAc-- LA) ov- t-N,

23.4 In the bicultural corapenent knowledge of the N-ENT culture 23.4_%2)3, 41) 7
involves (marh all that apply)
0-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and values, literature

(oral or w7?itten), achievement of particvlar people or politcal
movements

2- Historical- cultural heritage of the past--contributions to art
and science

3-'Deep' culture: family patterns .and contemporary way of life.
4-Itemization of surface aspects of a country--geoz7raphy, dates

of holidays etc..

5-A specific culture only e.g. .one Indian tribe
6-Various cultures of same.ethnic/2'nguistic group (i.e. Spanish-

speaking peoples)
7-A third culture diffetent from NEST or EMT
8-Other (specify)

23.5 American culture is defined:
0-not specified

1- narrowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of America,7multicultural

contributions of various ethnic groups discussed
3-other(indicate document and page number fcr Xerox) or
elaborate in your on Words

24.0 C 01MUITIrl 001RONENT

24.1 Bilingual libraries are provided for:
0-group not specified
1-project children

2-adults of the project community
3-teachers

no-bilingual library not mentioned

24.2 An ethnic studies library is provided for:
0-group not specified
1-project children
2- adults of the project community
3-teachers

no-ethnic studies library not mentioned

23.5

24.1

24.2 mo



e1 tif 010 -2 3 .3
Objective V

To help children develop the knowledge and skills for meaning

bilingual/bicultural interaction.

I believe this teaching procedure is
essential to the satisfactory progress

of students.

Makes children aware of an appreciative

toward the cultural diversiaes among people

in the community in regard to:

1. observance of special days

2. ethnic background

3: contributions of all cultures

4. preservation of cultural symbols (museum,

etc.)
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24.3 Ptovision is made by the school for informing the parents
and community about the program through: (Mark all that apply)

0-rethod.not, specified
no-no provision for informing community

9 ,

bilingual newsletter
.. monolingual newsletter

ews sent to mass media.
if articles included with project, check 4
bilingual fliers sent home
formal meetings
informal meetings open to entjr, xmmunity
meetings conducted in both l'cl. ,;es

home visits
10 -other (specify)

11-project director personally involved in program
lissemination. specify how

,(1") p 0, re,r11- worcsiN0p5 4-0 .cohstri.A.ct fra-fe_rt
CA 0.5,5 red w' ICti-r%a ko rn c_._ t-Ls -e_ '..

24.4 Community involvement in the formulation of school policies
and programsis sought through:

0-type not specified
no-not sought

1-eztisting community groups working with
2-bilingual questionnaires,
3-comhunity-school staff committees
4- community advisory groups -,-.-

5-formal meetins open to the entire community
6-informal meetings with community groups
7-Other (specify)
8-project director personally seeks involvement of

in program. specify how

cl-Pc-r,_rA-S IVW0111/4Pai t v1 f)t-02'

.4' 8 eA-e-r vs,N 0 v\ GC 6-vo-461

24.3. f. 3114) O()

6
)

13

11 &!

r-

24.4 1,8,9

program C4 S P A tvi-e....p. si Oh S'Er-oiCeSprogram
11-1 $ LA PAA,I 4"c- 04.4_4:4-114% az-p 17.

Co re, yr14.4..- (4-y a ch.() n acettik/
0 c pi C3 f- FP1-& b 1 t f- Weil -ftx.ri

community

IntunN fACX,VO'N'lhW

e......".0& °Lir'

24.5 The school keeps informed about community intreAs events and
problems through: z4,511.2)3LL4
no -no mention of school seeking to be informed about comMunity-
14leetings open: to :.the entire community cenducted in both

language's,

2-conmunitY representative's to the school
3- bilingual questionnaire sent to the home
4-hoMe visits by-school personnel
5- other (specify)
0-llethodhot sPecified.

24..6 The aChOol is open to the CommunitythroUght
0 -not Mentioned

no-sehool is not open to commUnity fer community use
1-opening SchOoL facilities :to the community at large for use

24.6



illiaMhi 01:en.LG

Lleetings conducted in both languages
home visits

10-other (specify)
11-project director personally involved in program

dissemination. specify how

P
reAn + wort = 6 k or, -11.) con c4 e-ri cas

cAoss room ko rt-N 42- LI.-.11 4L

24.4 Community involvement in the formulation of school policies
and programs is sought through

0-type not specified
no-not sought
1-existing canuunity groups working
2-bilingual questionnaires
3-community-school staff committees
4-community advisory groups
5- formal meet-ins open to the entire ComMunity
6-informal meetings with community groups
7-other (specify)
8-project-director personally seeks involvement of community

in program. specify how

q Pa-v- Nr V 0\ 1/4) LA l NN rs32-dly" 11-

r-

24.4 its- 9
with program (.1 SPA er.sI ©4^n serUice3

N 4.4 1 -09-10

ce; y 0 h Cc cyl? ,t/
4.p+ f- PL.. b.

a- h ek e.4-...r 0,41 0 OC 4 &NG 45

24.5 The school keeps informed about community interests, events and
y- problems through:

no-no mention of school seeking to be informed about community
1-meetings. opet; to the entire community conducted in both
languages

2-community representatives to the school
3-bilingual questionnaire sent to the home
4-home visits by school personnel
5-other (specify)
0-method not specified

24.6 The school is open to the community throught
0-not mentioned
no-school is not open to community for community use
1-opening school facilities to the :;,immunity at large for use
after. school hours and on

2-providing adult education courses
3-other (specify)

pex."-e,A-NloS

C-1 s
25.0 IEPACT'EVALUATION

&Piss I 1.-1)

25.) Project mentions description
.Pgram t4reugh:

1-newspaper articles
2 -radio programs
3-TV programs
4-videor.tapes
:5-fiIms

6,-visitors to observe the program

or disemination

cte

of the bilingual

Li

24.624_

cat.. 3

25.1 ,
a 3 id 5"
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.
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i
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(4) Parent Involvement

(a) The record of parent perticipation is graphically
Portrayed in the follointT manner:

Experi:-.1ental 7,rour;s

Control Groups

Oct.,

330 279 . 272 551

380 130 92 222

4 V

(b) In December the Parent Advisory Curriculum (7.ornittee was formed.
These uarents were interviewed by Dr. Jose Gonzales and
;grin Dalrymple from the ITational Consortia for Bilingual
Education.

(c) The Parent Attitude Toward Education Scale was mailed in
February to 150 parents - 35 Percent were returned. (Results
will be available ?'ay 197.1:)

(d) The revised Parent Attitude Toward Bilingual Education cuestion-
naire will be mailed to Pai-ents of 700 children the weel;. of
May 3, 1971

(e) A Parent Advisory Curriculum Committee is .scheduled to report
April 26, 1971.

(5) Community Involvement

(a) The need-to maintain closer worldng relations with the
Parent Advisory Council continues.. r.embers of this council
attended the Fvaluation Conference of June, 1970.
Their evaluation is included in the !.:arch 31 C.uarterly re-
Port.

(b) A local curriculum committee of 10 Parents is studying the
culturally centered bilinr.:ual guides. They will offer re-
commendatiens and help gather local Materials for the cur-
riculum g-dide. Their efforts will renresent en important
contribution to the cultural components of.the guide.

(c) On April 16, 1970, the Communitv Services Council heard
reports on eduCation, health, and sociaI'services from the
Las Cruces School and from the.the COmmunity IThutreach 1;:or::er3.



25.2 Project's impact:

1-Project mentions that other classes in the school, but
not in the program have picked up methods or material from
the bilingual program

2-Project mentions other schools in the local educational system
have started bilingual programs

3-Project mentions that a University has instituted teacher
training- courses in bilingual.education to meet'staff devel-

1\4"1h.1.0410 CLS toe-Ai as SP CLA'N P oar CLes4P' S1". rl-

opmerit needs

26.0 mu OFtVALUATUa prIT4011 "the..i/- c/L ; I d re,h, " fJ

26.1 Evaluator has field tested, on a group of children who are of
the same language, culture and grade level as the children in

.01RT, MA 11 26.1
i
t

the bilingual program:
0-not mentioned IVO- of hits

rage 20

25.2 1/

1-published measures
2-staff developed measures
3-staff translations of published measures
4-staff adaptations of published measures

OrciAdo-A-15ersor, ) HvAryom-An CociA) tk*errNa.ANk

Evaluator has personally observed students in the program;
0-not mentioned
no-never
1-once or twice during the year
2,-:.more than twice

3- regularly

4-other (specify)

26.3 Evaluator has met with teachers: 26.3.
0-not mentioned
no-never
1 -once -or twice during year
2-more than twice

3-regularly
4-other (specify)

26.2

27.0 EVALUATION. MOOED=

27.1 0-riot specified

1-A comparison group has been chosen
2-A comparison group will be chosen

27.2 0-not specified (mark all that apply)
1-Pre-tests have been given to project group or sample
2- " will be
3-Post-tests have given to project group or sample
4- will be
5-Pre-tests have been given to
6- " will be
7-Post-tests 11 ::te been given to
8- " will be

comparison group
ti i

comparison group
ti n

27.1
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b
i
l
i
t
y
.

A
 
p
l
a
n
n
e
d
 
p
r
o
g
r
a
m
 
o
f
 
b
i
l
i
n
g
u
a
l
 
i
n
s
t
r
u
c
t
i
o
n
 
w
i
l
l
 
c
a
p
i
t
a
l
i
z
e
 
u
p
o
n
 
t
h
e
 
c
h
i
l
d
'
s
 
k
n
o
w
l
e
d
g
e

o
f
 
t
h
e
 
S
p
a
n
i
s
h
 
l
a
n
g
u
a
g
e
 
a
n
d
 
c
u
l
t
u
r
e
 
a
n
d
 
o
f
f
e
r
 
a
n
 
o
p
p
o
r
t
u
n
i
t
y
 
t
o
 
h
e
l
p
 
h
i
m
 
b
e
c
o
m
e
 
l
i
t
e
r
a
t
e

i
n
 
t
h
e
 
S
p
a
n
i
s
h
 
a
n
d
 
E
n
g
l
i
s
h
 
l
a
n
g
u
a
g
e
s
.

A
c
c
e
p
t
i
n
g
 
t
h
e
 
l
a
n
g
u
a
g
e
 
t
h
e
 
c
h
i
l
d
 
b
r
i
n
g
s
 
t
o
 
s
c
h
o
o
l
 
a
n
d
 
u
t
i
l
i
z
i
n
g
 
h
i
s
 
l
i
n
g
u
i
s
t
i
c
 
s
k
i
l
l
s

t
h
r
o
u
g
h
 
a
 
c
u
l
t
u
r
a
l
l
y
 
c
e
n
t
e
r
e
d
 
c
u
r
r
i
c
u
l
u
m
 
c
r
e
a
t
e
s
 
a
n
 
e
n
v
i
r
o
n
m
e
n
t
 
w
h
e
r
e
 
o
p
t
i
m
a
l
 
l
e
a
r
n
i
n
g

o
c
c
u
r
s
.

T
h
e
 
p
e
r
s
o
n
 
w
h
o
 
i
s
 
e
d
u
C
a
t
e
d
 
i
n
 
t
w
o
 
o
r
 
m
o
r
e
 
l
a
n
g
u
a
g
e
s
 
h
a
s
 
a
 
t
r
e
m
e
n
d
o
u
s
 
e
c
o
n
o
m
i
c

a
d
v
a
n
t
a
g
e
.

O
u
r
 
n
a
t
i
o
n
a
l
 
s
e
c
u
r
i
t
y
 
a
n
d
 
t
h
e
 
s
o
l
i
d
a
r
i
t
y
 
o
f
 
t
h
e
 
W
e
s
t
e
r
n
 
H
e
m
i
s
p
h
e
r
c
 
w
i
l
l
 
b
e

g
r
e
a
t
l
y
 
s
t
r
e
n
g
t
h
e
n
e
d
 
b
y
 
t
h
e
 
c
u
l
t
u
r
a
l
 
a
n
d
 
l
i
n
g
u
i
s
t
i
c
 
f
l
e
x
i
b
i
l
i
t
y
 
o
f
 
a
 
s
o
c
i
e
t
y
 
w
h
i
c
h

c
o
m
m
u
n
i
c
a
t
e
s
 
a
n
d
 
f
u
n
c
t
i
o
n
s
 
e
f
f
e
c
t
i
v
e
l
y
 
i
n
 
a
 
d
i
v
e
r
s
e
 
c
u
l
t
u
r
e
.

S
u
c
h
 
a
 
s
o
c
i
e
t
y
 
i
s
 
t
h
e

u
t
o
p
i
a
 
o
f
 
a
 
s
o
c
i
a
l
 
d
e
m
o
c
m
i
v
.



C
O
N
T
E
N
T
S
 
'
)
F
 
G
U
I
D
E

T
h
e
 
g
u
i
d
e
 
c
o
n
t
a
i
n
s
'

1
)
 
a
 
p
h
i
l
o
s
o
p
h
y
 
o
f
 
b
i
l
i
n
g
u
a
l
 
e
d
u
c
a
t
i
o
n
,

2
)
 
t
i
t
l
e
s
 
o
f
 
a
l
l
 
t
h
e
 
u
n
i
t
s
,
 
g
r
a
d
e
s

i
r
,
 
t
h
r
o
u
g
h
 
5
,
 
3
)
 
t
h
e
 
s
i
g
n
i
f
i
-

c
a
n
c
e
 
a
n
d
 
o
b
j
e
c
t
i
v
e
s
 
o
f

e
a
c
h
 
i
n
i
t
,
 
4
)
 
m
a
j
o
r
 
c
o
n
c
e
p
t
s

a
n
d
 
c
o
n
-

t
e
n
t
 
s
p
e
c
i
f
i
c
 
t
o
 
t
h
e
 
u
n
i
t
 
a
n
d
 
g
r
a
d
e
,

5
)
 
l
a
n
g
u
a
g
e
 
d
e
v
e
l
o
p
m
e
n
t

a
c
t
i
v
i
t
i
e
s
 
a
n
d
 
c
o
r
r
e
s
p
o
n
d
i
n
g
 
r
e
s
o
u
r
c
e
s
,
 
a
n
d
6
)
 
e
v
a
l
u
a
t
i
o
n

c
r
i
t
e
r
i
a
 
l
a
s
e
d
 
o
n
 
t
h
e
 
m
a
j
o
r
 
c
o
n
c
e
p
t
s

o
f
 
t
h
e
 
u
n
i
t
.

P
R
E
P
A
R
A
T
I
O
N

C
U
R
R
I
C
U
L
U
M

P
r
e
p
a
r
a
t
i
o
n
 
o
f
 
t
h
e
 
c
u
r
r
i
c
u
l
u
m
 
g
u
i
d
e

b
e
g
a
n
 
i
a
 
1
9
6
7
 
u
n
d
e
r

T
i
t
l
e
 
I
I
I
.

T
h
i
s
 
c
u
l
t
u
r
a
l
l
y
 
c
e
n
t
e
r
e
d
,

l
a
n
g
u
a
g
e
 
a
r
t
s
 
o
r
i
e
n
t
e
d

g
u
i
d
e
 
b
e
c
a
m
e
 
t
h
e
 
v
e
h
i
c
l
e
 
f
o
r
 
e
x
p
e
r
i
m
e
n
t
a
l

i
n
s
t
r
u
c
t
i
o
n
 
i
n

f
o
u
r
 
s
c
h
o
o
l
s
,
 
g
r
a
d
e
s
 
k
i
n
d
e
r
g
a
r
t
e
n

t
h
r
o
u
g
h
 
.
h
r
e
e
,
 
p
a
r
t
i
c
i
p
a
t
-

i
n
g
 
i
n
 
t
h
e
 
S
u
s
t
a
i
n
e
d
 
P
r
i
m
a
r
y
 
P
r
o
g
r
a
m

f
o
r
 
B
i
l
i
n
g
u
a
l
 
S
t
u
d
e
n
t
s
.

T
h
e
 
K
-
3
 
g
u
i
d
e
 
w
a
s
 
d
e
v
e
l
o
p
e
d

b
y
 
t
h
e
 
e
i
g
h
t
 
t
o

T
s
 
w
h
o
 
w
e
r
e

i
n
 
t
h
e
 
p
r
o
j
e
c
t
 
1
9
6
7
 
t
h
r
o
u
g
h
 
1
9
7
0
.

U
r
l
.
e
r
 
T
i

V
I
I
,
 
t
h
r
o
u
g
h

t
h
e
 
E
l
e
m
e
n
t
a
r
y
 
S
c
h
o
o
l
s
 
B
i
l
i
n
g
u
a
l

P
r
o
g
r
a
m
,
 
t
i
e
 
c
u
r
r
i
c
u
l
u
m

w
i
l
l
 
e
x
p
a
n
d
 
t
o
 
i
n
c
l
u
d
e
 
g
r
a
d
e
 
s
i
x
.

T
e
a
c
h
e
r
s
 
a
t
 
t
h
e
 
i
n
t
e
r
-

m
e
d
i
a
t
e
 
l
e
v
e
l
 
w
i
l
l
 
p
r
e
p
a
r
e
 
g
u
i
d
e
s
 
f
o
r

g
r
a
d
e
s
 
4
,
 
5
,
 
a
n
d
 
6
.

A
s
 
t
h
e
 
p
r
o
g
r
a
m
 
b
e
g
a
n
,
 
L
a
s
 
C
r
u
c
e
s
 
t
e
a
c
h
e
r
s
 
w
e
r
e

f
a
c
e
d
 
w
i
t
h

t
h
c
-
-
)
r
o
b
l
e
m
 
o
f
 
p
r
e
p
a
r
i
n
g
 
t
h
e
 
g
u
i
d
e
 
a
n
d
 
t
e
a
c
h
i
n
g

t
h
e
 
p
r
o
g
r
a
m

s
i
m
u
l
t
a
n
e
o
u
s
l
y
.

O
r
g
a
n
i
z
i
n
g
,
 
w
r
i
t
i
n
g
,
 
e
d
i
t
i
n
g
,
 
e
v
a
l
u
a
t
i
o
n
,

r
e
w
r
i
t
i
n
g
,
 
a
n
d
 
t
r
a
n
s
l
a
t
i
n
g
 
t
h
e
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
m
a
t
e
r
i
a
l

h
a
s

p
l
a
c
e
d
 
t
h
e
 
s
t
a
f
f
 
u
n
d
e
r
 
c
o
n
s
t
a
n
t
 
s
t
r
a
i
n
.

O
u
r
 
l
o
c
a
l
 
d
e
m
a
n
d

f
o
r
 
m
a
t
e
r
i
a
l
s
 
h
a
s
 
f
a
r
 
e
x
c
e
e
d
e
d
 
o
u
r
 
a
b
i
l
i
t
y

t
o
 
p
r
o
d
u
c
e
 
t
h
e

m
a
t
e
r
i
a
l
s
.

B
e
c
a
u
s
e
 
t
h
e
 
n
e
e
d
 
h
a
s
 
b
e
e
n
 
s
o
 
g
r
e
a
t
 
a
n
d

t
h
e
 
r
e
q
u
e
s
t
s
 
s
o

i
n
s
i
s
t
e
n
t
 
a
c
r
o
s
s
 
t
h
e
 
n
a
t
i
o
n
,
 
a
s
 
w
e
l
l
 
a
s

l
o
c
a
l
l
y
,
 
w
e
 
h
a
v
e

r
e
l
u
c
t
a
n
t
l
y
 
r
e
l
e
a
s
e
d
 
r
o
u
g
h
 
d
r
a
f
t
s
 
o
n

a
l
l
 
o
u
r
 
m
a
t
e
r
i
a
l
s
.

I
n

s
o
 
d
o
i
n
g
,
 
w
e
 
h
a
v
e
 
r
u
n

t
h
e
 
r
i
s
k
 
o
f
 
c
r
i
t
i
c
i
s
m
 
f
r
o
m

e
d
u
c
a
t
o
r
s

a
c
r
o
s
s
 
t
f
e
 
c
o
u
n
t
r
y
.

W
e
 
a
r
e
 
s
t
i
l
l
 
i
n
 
t
h
e
 
p
r
o
c
e
s
s
 
o
f

r
e
w
r
i
t
-

i
n
g
,
_
t
r
a
n
s
l
a
t
i
n
g
 
a
n
d
 
e
d
i
t
i
n
g
 
f
o
r
 
w
e
 
a
r
e
 
g
r
e
a
t
l
y
c
o
n
c
e
r
n
e
d

t
h
a
t
 
w
e
 
b
a
y
 
a
c
h
i
e
v
e
 
a
 
h
i
g
h
 
l
e
v
e
l
 
o
f
p
e
r
f
o
r
m
a
n
c
e
.

T
h
e
 
r
e
a
d
e
r

i
s
 
a
s
k
e
d
 
t
o
 
b
e
a
r
 
i
n
 
m
i
n
d
 
t
h
e

c
o
n
d
i
t
i
o
n
s
 
u
n
d
e
r
 
w
h
i
c
h
 
t
h
e

m
a
n
u
s
c
r
i
p
t
 
h
a
s
 
b
e
e
n
 
p
r
e
p
a
r
e
d
 
a
n
d

r
e
l
e
a
s
e
d
,
 
a
n
d
 
t
o
 
a
w
a
i
t
 
t
h
e

f
i
n
a
l
 
d
r
a
f
t
 
i
n
 
1
9
7
3
.

D
E
V
E
L
O
P
M
E
N
T
 
O
F
 
C
U
R
R
I
C
U
L
U
M

T
h
e
 
d
e
v
e
l
o
p
m
e
n
t
 
o
f
 
a
 
c
u
r
r
i
c
u
l
u
m
 
g
u
i
d
e
 
m
a
y
 
b
e

a
s
 
f
o
l
l
o
w
s
:

1
.

A
 
b
r
c
a
d
 
c
o
n
c
e
p
t
u
a
l
 
f
r
a
m
e
w
o
r
k
 
i
s
 
e
s
t
a
b
l
i
s
f

T
h
e
 
s
t
a
t
e
m
e
n
t
 
o
f
 
a
 
c
o
n
c
e
p
t
 
p
r
o
v
i
d
e
s
 
a
n
 
e
!

g
o
a
l
,
 
o
r
 
u
n
d
e
r
s
t
a
n
d
i
n
g
,
 
t
h
e
 
c
h
i
l
d
 
i
s
 
e
x
p

e
e
a
c
h
 
t
h
r
o
u
g
h
 
a
 
p
r
o
c
e
s
s
 
o
.
;
'
 
i
n
q
u
i
r
y
 
a
n
d
 
d

2
.

C
o
n
t
e
n
t
 
a
r
e
a
s
 
a
r
e
 
d
e
t
e
r
m
i
n
e
d
.

T
h
e
 
s
c
o
p
e
 
a
n
d
 
L
e
q
u
e
n
c
e
 
o
f
 
i
n
f
o
r
m
a
t
i
o
n
 
a
p
'

t
o
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e
l
 
a
n
d
 
s
u
b
j
e
c
t
 
a
r
e
a

s
t
a
t
e
d
,

3
.

A
c
t
i
v
i
t
i
e
s
 
a
r
e
 
d
e
s
c
r
i
b
e
d
.

A
 
v
a
r
i
e
t
y
 
o
f
 
a
c
t
i
v
i
t
i
e
s
 
a
p
p
r
o
p
r
i
a
t
e
 
t
o
 
t
l

t
i
v
e
s
 
a
n
d
 
c
o
n
t
e
n
t
 
a
r
e
 
s
u
g
g
e
s
t
e
d
 
f
r
o
m
 
w
h
i

t
e
a
c
h
e
r
 
m
a
y
 
s
e
l
e
c
t
 
t
h
e
 
o
n
e
s
 
s
u
i
t
a
b
l
e
 
f
o
r

4
.

R
e
s
o
u
r
c
e
s
 
a
r
e
 
i
d
e
n
t
i
f
i
e
d
.

R
a
w
 
m
a
t
e
r
i
a
l
s
,
 
p
i
c
t
u
r
e
s
,
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
a

b
i
b
l
i
o
g
r
a
p
h
i
c
a
l
 
s
o
u
r
c
e
s
,
 
l
o
c
a
l
 
p
e
r
s
o
n
s
,

a
n
d
 
t
h
i
n
g
s
,
 
a
u
d
i
o
 
v
i
s
u
a
l
 
e
q
u
i
p
m
e
n
t
,
 
e
t
c
.

i
n
c
l
u
d
e
d
 
f
o
r
 
a
 
r
e
a
d
y
 
r
e
s
o
u
r
c
e
 
r
e
f
e
r
e
n
c
e
.

5
.

E
v
a
l
u
a
t
i
o
n
 
g
u
i
d
e
l
i
n
e
s
 
a
r
e
 
p
r
r
v
i
d
e
l
.
.

A
p
p
r
o
p
r
i
a
t
e
 
c
r
i
t
e
r
i
a
 
r
e
l
a
t
e
d
 
t
o
 
p
u
r
p
o
s
e

p
r
o
v
i
d
e
 
e
v
a
l
u
a
t
i
v
e
 
m
e
a
s
u
r
e
s
 
o
f
 
p
e
r
c
e
p
t
u

c
e
p
t
u
a
l
 
s
k
i
l
l
s
 
a
l
o
n
g
 
w
i
t
h
 
a
t
t
i
t
u
d
i
n
a
l
 
g
r



;
O
p
h
y
 
o
f
 
b
i
l
i
n
g
u
a
l

e
d
u
c
a
t
i
o
n
,

4
1
 
t
h
r
o
U
g
h
 
5
,

3
)
 
.
t
h
e
 
s
i
g
n
i
f
i
-

i
t
,
 
4
)
 
m
a
j
o
r
 
c
o
n
c
e
p
t
s

a
n
d
 
c
o
n

*
l
e
i
 
5
)
 
l
a
n
g
u
a
g
e

d
e
v
e
l
o
p
M
e
n
t

s
o
u
r
c
e
s
,
 
a
n
d
 
6
)
 
e
v
a
l
u
a
t
i
o
n

:
e
p
t
s
 
o
f
 
t
h
e
 
U
n
i
t
.
'

u
i
d
e
;
b
e
g
a
n
 
i
n
 
1
9
6
7

u
n
d
e
r

t
e
r
e
d
,
 
l
a
n
g
u
a
g
e
 
a
r
t
s
 
o
r
i
e
n
t
e
d

I
e
r
i
m
e
n
t
a
l
 
i
n
s
t
r
u
c
t
i
o
n

i
n

o
n
 
t
h
r
o
u
g
h

t
h
r
e
e
,
 
p
a
r
t
i
c
i
p
a
t
-

o
g
r
a
m
 
f
o
r

B
i
l
i
n
g
u
a
l
 
S
t
u
d
e
n
t
s

t
h
e
 
e
i
g
h
t
 
t
e
a
c
h
e
r
s

r
h
o
 
w
e
r
e

O
.

U
n
e
.
c
r
 
T
i
t
l
e
 
V
I
I
,

t
h
r
o
u
g
h

1
 
P
r
o
g
r
a
m
,
 
t
h
e

c
u
r
r
i
c
u
l
u
m

x
.

T
e
a
c
h
e
r
s
 
a
t
 
t
h
e
 
i
n
t
e
r
-

e
s
 
f
o
r
 
g
r
a
d
e
s

4
,
 
5
,
 
a
n
d
 
6
.

t
e
a
c
h
e
r
s
 
w
e
r
e
 
f
a
c
e
d

w
i
t
h

a
i
.
4
 
:
A
r
l
d
 
t
e
a
c
h
i
n
g
 
t
h
e
 
p
r
o
g
r
a
m

g
,
 
e
d
i
t
i
n
g
,

e
v
a
l
u
a
t
i
o
n
,

s
t
r
u
c
t
i
o
n
a
l
 
m
a
t
e
r
i
a
l

h
a
s

s
t
r
a
i
n
.

O
u
r
'
l
o
c
a
l
 
d
e
m
a
n
d

o
u
r
 
a
b
i
l
i
t
y

t
o
 
p
r
o
d
u
c
e
 
t
h
e

e
a
t

:
d
 
.
t
h
e
 
r
e
q
u
e
s
t
s
 
s
o

w
e
l
l
 
a
s
 
l
o
C
a
l
l
Y
,
w
e

h
a
v
e

t
s
o
n
:
a
l
l
 
o
u
r
`
m
a
t
e
r
i
a
l
s
.

I
n

(
J
s
f
-
c
r
i
t
i
c
i
s
m
,
f
r
o
m

e
d
u
c
a
t
o
r
s

i
l
l
 
j
!
i
i
:
t
h
e
:
-
p
r
o
c
e
s
s

o
f
 
r
e
w
r
i
t
7

o
r
-
w
e
 
)
a
r
e
A
r
e
a
t
l
y

c
o
n
c
e
r
n
e
d

e
f
L
O
f
p
e
r
f
o
r
M
a
n
c
e
.
:

T
h
e
 
r
e
a
d
e
r

e
n
d
i
t
i
o
n
t
 
u
n
d
e
r
w
h
i
c
h
 
t
h
e

e
a
s
e

a
n
d
 
t
o
 
a
w
a
i
t

t
h
e

D
E
V
E
L
O
P
M
E
N
T
 
O
F
 
C
U
R
R
I
C
U
L
U
M

T
h
e
 
d
e
v
e
l
o
p
m
e
n
t
 
o
f
 
a

c
u
r
r
i
c
u
l
u
m
 
g
u
i
d
e
 
m
a
y
 
b
e

d
e
s
c
r
i
b
e
d

a
s
 
f
o
l
l
o
w
s
:

1
.

A
 
b
r
o
a
d
 
c
o
n
c
e
p
t
u
a
l

f
r
a
m
e
w
o
r
k
 
i
s
 
e
s
t
e
l
l
i
s
h
e
d
.

T
h
e
 
s
t
a
t
e
m
e
n
t
 
o
f
 
a

c
o
n
c
e
p
t
 
p
r
o
v
i
d
e
s
 
a
n

e
s
t
a
b
l
i
s
h
e
d

g
o
a
l
,
 
o
r
 
u
n
d
e
r
s
t
a
n
d
i
n
g
,

t
h
e
 
c
h
i
l
d
 
i
s
 
e
x
p
e
c
t
e
d

t
o

r
e
a
c
h
 
t
h
r
o
u
g
h
 
a
 
p
r
o
c
e
s
s

o
.
;
!
 
i
n
q
u
i
r
y
 
a
n
d
 
d
i
s
c
o
v
e
r
y
.

2
.

C
o
n
t
e
n
t
 
a
r
e
a
s
 
a
r
e

d
e
t
e
r
m
i
n
e
d
.

T
h
e
 
s
c
o
p
e
 
a
n
d
 
s
e
q
u
e
n
c
e

o
f
 
i
n
f
o
r
m
a
t
i
o
n

a
p
p
r
o
p
r
i
a
t
e

t
o
 
i
n
s
t
r
u
c
t
i
o
n
a
l

l
e
v
e
l
 
a
n
d
 
s
u
b
j
e
c
t
 
a
r
e
a
 
a
r
e

s
t
a
t
e
d
.

3
.

A
c
t
i
v
i
t
i
e
s
 
a
r
e
 
d
e
s
c
r
i
b
e
d
.

A
 
v
a
r
i
e
t
y
 
o
f
 
a
c
t
i
v
i
t
i
e
s

a
p
p
r
o
p
r
i
a
t
e
 
t
o
 
t
h
e
 
o
b
j
e
c
-

t
i
v
e
s
 
a
n
d
 
c
o
n
t
e
n
t
 
a
r
e

s
u
g
g
e
s
t
e
d
 
f
r
o
m
 
w
h
i
c
h
 
t
h
e

t
e
a
c
h
e
r
 
m
a
y
 
s
e
l
e
c
t
 
t
h
e
 
o
n
e
s

s
u
i
t
a
b
l
e
 
f
o
r
 
h
e
r
 
g
o
r
u
p
.

4
.

R
e
s
o
u
r
c
e
S
 
a
r
e
 
i
d
e
n
t
i
f
i
e
d
.

R
a
w
 
m
a
t
e
r
i
a
l
s
,

p
i
c
t
u
r
e
s
,
 
i
n
s
t
r
u
c
t
i
o
n
a
l

a
i
d
s
 
a
n
d

b
i
b
l
i
o
g
r
a
p
h
i
c
a
l
 
s
o
u
r
c
e
s
,

l
o
c
a
l
 
p
e
r
s
o
n
s
,
 
p
l
a
c
e
s

a
n
d
 
t
h
i
n
g
s
,
 
a
u
d
i
o

v
i
s
u
a
l
 
e
q
u
i
p
m
e
n
t
,
 
e
t
c
.
,
 
a
r
e

i
n
c
l
u
d
e
d
 
f
o
r
 
a
 
r
e
a
d
y
 
r
e
s
o
u
r
c
e

r
e
f
e
r
e
n
c
e
.

5
.

E
v
a
l
u
a
t
i
o
n
 
g
u
i
d
e
l
i
n
e
s
 
a
r
e
p
m
v
i
d
e
l
.
,

A
p
p
r
o
p
r
i
a
t
e
 
c
r
i
t
e
r
i
a

r
e
l
a
t
e
d
 
t
o
 
p
u
r
p
o
s
e
 
a
n
d

c
o
n
t
e
n
t

p
r
o
v
i
d
e
 
e
v
a
l
u
a
t
i
v
e
 
m
e
a
s
u
r
e
s

o
f
 
p
e
r
c
e
p
t
u
a
l

a
n
d
 
c
o
n
-

c
e
p
t
u
a
l
 
s
k
i
l
l
s
 
a
l
o
n
g

w
i
t
h
.
a
t
t
i
t
u
d
i
n
a
l
 
g
r
o
w
t
h

v
a
l
u
e
s
.



T
h
i
r
l
 
G
r
e
e

T
R
A
M
P
O
P
I
k
a
d
 
A
N
D
 
O
M
M
U
N
I
C
A
T
I
O
N

8
.
-
3
-
T
1

S
I
G
N
I
F
I
C
A
N
C
E
 
O
F
 
T
H
E
J
J
N
I
T

O
B
J
E
C
T
I
V
E
S
 
O
F
 
T
H
E
 
U
N
I
T
 
-
 
C
o
n
t
'
d
.

:
7
.
.
,
a
s
 
C
r
u
c
e
s
 
S
c
h
o
o
l
 
D
i
s
t
r
i
c
t
 
N
o
.

T
i
t
l
e
 
I
I
I
,
 
E
S
E
A

L
a
s
 
C
r
u
c
e
s
,
 
N
e
w
 
M
e
x
i
c
o

P
R
E
H
I
S
T
O
R
I
C
 
M
A
N
 
T
O
 
C
O
L
U
M
B
U
S

,
0
-
1
4
9
2

1
0
.

T
o
 
g
i
v
e
 
i
n
d
i
v
i
d
u
a
l
 
p
u
p
i
l
s
 
o
p
p
o
r
t
u
n
i
t
i
e
s
 
f
o
r

s
e
l
f
 
d
i
r
e
c
t
i
o
n
,

s
e
l
f
 
e
v
a
l
u
a
t
i
o
n
 
a
n
d
 
s
e
l
f
 
d
i
s
c
i
p
l
i
n
e
 
i
n
 
s
o
l
v
i
n
g

m
e
a
n
i
n
g
f
u
l

p
r
o
b
l
e
m
s
.

1
1
.

T
o
,
h
e
l
p
 
p
u
p
i
l
s
 
e
n
g
a
g
e
 
i
n
 
t
e
a
c
h
e
r
 
-
p
u
p
i
l
 
p
l
a
n
n
i
n
g

a
c
t
i
v
i
t
i
e
s
.

1
2
.

T
o
 
p
r
o
v
i
d
e
 
t
i
m
e
 
f
o
r
 
e
v
e
r
y
 
c
h
i
l
d
 
t
o
d
e
v
e
l
o
p

h
i
s
 
d
u
a
l
 
l
a
n
g
u
a
g
e

s
k
i
l
l
s
,
 
i
n
d
i
v
i
d
u
a
l
l
y
,
 
w
i
t
h
 
t
e
a
c
h
e
r

o
r
 
a
i
d
e
,
 
i
n
 
s
m
a
l
l
 
g
r
o
u
p
s
,

a
n
d
 
w
i
t
h
 
t
h
e
 
t
o
t
a
l
 
g
r
o
u
p
.

T
o
 
p
r
o
v
i
d
e
 
A
u
d
i
o
 
a
n
d
 
v
i
s
u
a
l
 
m
a
t
e
r
i
a
l
s
 
f
o
r

t
r
a
n
s
p
o
r
t
a
t
i
o
n
 
a
n
d

c
o
m
m
u
n
i
c
a
t
i
o
n
:
u
n
i
t
s
 
t
h
r
o
u
g
h
o
u
t
 
t
h
e

y
e
a
r
.

O
B
J
E
C
T
I
V
E
S
 
O
F
 
T
H
E
 
U
N
I
T

1
.

T
o
 
f
o
s
t
e
r
 
t
h
e
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
t
h
a
t
 
t
h
e
r
e

a
r
e
 
m
a
n
y
 
t
y
p
e
s

p
o
r
t
a
t
i
o
n
 
a
n
d
 
c
o
m
m
u
n
i
c
a
t
i
o
n
 
t
h
r
o
u
g
h
o
u
t
 
t
h
e
 
u
n
i
v
e
r
s
e
.

2
.

T
o
 
p
r
o
m
o
t
e
 
a
n
 
u
n
d
e
r
S
t
a
n
d
i
n
g
 
t
h
a
t

f
o
r
m
s
 
o
f
 
t
r
a
n
s
p
o
r
t
a
l

c
o
m
m
u
n
i
c
a
t
i
o
n
 
h
a
v
e
 
e
x
i
s
t
e
d
 
s
i
n
c
e
 
t
h
e
 
b
e
g
i
n
n
i
n
g
 
o
f
m
a
n

a
d
v
a
n
c
e
s
 
i
n
 
c
i
v
i
l
i
z
a
t
i
o
n
 
a
r
e
 
c
l
o
s
e
l
y
 
r
e
l
a
t
e
d
.
t
o
 
a
d
v
a
n
(

t
r
a
n
s
p
o
r
t
a
t
i
o
n
 
a
n
d
 
c
o
m
m
u
n
i
c
a
t
i
o
n
.

3
.

T
o
 
a
p
p
r
e
c
i
a
t
e
 
t
h
e

.
1
'
'
P
e
c
t
 
o
f
 
t
r
a
n
s
p
o
r
t
a
t
i
o
n
 
a
n
d

c
o
m
m
u
n
]

t
h
e
 
M
e
s
i
l
l
a
 
V
a
l
l
e
y
 
f
r
o
m
 
t
h
e
 
f
i
r
s
t
 
I
n
d
i
a
n

t
r
i
b
e
s
 
a
n
d
 
e
c

e
x
p
l
o
r
e
r
s
 
t
o
 
t
h
e
 
p
r
e
s
e
n
t
 
t
i
m
e
.

4
.

T
o
 
d
e
v
e
l
o
p
 
t
h
e
 
u
n
d
e
r
s
t
a
n
d
i
n
g

t
h
a
t
 
o
u
r
 
w
a
y
 
o
f
 
l
i
v
i
n
g
 
h
t

a
f
f
e
c
t
e
d
 
b
e
c
a
u
s
e
 
o
f
 
t
h
e
 
c
h
a
n
g
e
s

f
r
o
m
 
p
r
i
m
i
t
i
v
e
 
t
o
 
m
o
d
e

o
f
.
t
r
a
n
s
p
o
r
t
a
t
i
o
n
 
a
n
d
 
c
o
m
m
u
n
i
c
a
t
i
o
n
.

5
.

T
o
 
h
e
l
p
 
c
h
i
l
d
r
e
n
 
r
e
a
l
i
z
e
 
t
h
a
t

b
e
c
a
u
s
e
 
o
f
 
a
d
v
a
n
c
e
m
e
n
t
s

a
b
l
e
 
t
o
 
c
o
m
m
u
n
i
c
a
t
e
 
w
i
t
h

p
e
o
p
l
e
 
a
n
d
 
l
e
a
r
n
 
a
b
o
u
t
 
o
t
h
e
r

t
h
e
 
u
n
i
v
e
r
s
e
.

6
.

T
o
 
p
r
o
m
o
t
e
 
t
h
e
 
u
n
d
e
r
s
t
a
n
d
i
n
g

t
h
a
t
 
t
h
e
 
b
a
s
i
c
 
n
e
e
d
s
 
o
f

1
a
s
 
n
e
w
 
w
a
y
s
 
o
f
 
l
i
v
i
n
g

a
r
e
 
a
c
c
o
m
p
l
i
s
h
e
d
 
t
h
r
o
u
g
h
 
t
r
a
n
s
p
c

a
n
d
 
c
o
m
m
u
n
i
c
a
t
i
o
n
.

7
.

T
o
 
d
e
v
e
l
o
p
 
u
n
d
e
r
s
t
a
n
d
i
n
g

o
f
 
a
n
d
 
a
p
p
r
e
c
i
a
t
i
o
n
 
o
f

t
h
e
 
c
u

h
i
s
t
o
r
i
c
a
l
 
c
o
n
t
r
i
b
u
t
i
o
n
s

o
f
 
t
h
e
 
I
n
d
i
a
n
s
,
 
S
p
a
n
i
s
h
,

M
e
x
i

a
n
d
 
N
e
g
r
o
 
i
n
 
N
e
w
 
M
e
x
i
c
o
.

8
.

T
o
 
h
e
l
p
 
t
h
e
 
p
u
p
i
l
 
i
n

t
h
e
 
u
n
d
e
r
s
t
a
n
d
i
n
g

t
h
a
t
 
t
h
e
 
p
r
o
g
r
u
,

t
r
a
n
s
p
o
r
t
a
t
i
o
n
 
a
n
d

c
o
m
m
u
n
i
c
a
t
i
o
n
 
h
a
s
 
p
r
o
v
i
d
e
d
f
o
r
 
t
h
e

:

e
x
c
h
a
n
g
e
 
o
f
 
p
e
o
p
l
e
,
 
g
o
o
d
s
,

i
d
e
a
s
 
a
n
d
 
i
n
f
o
r
m
a
t
i
o
n
.

9
.

T
o
 
p
r
o
v
i
d
e
 
t
h
e
 
c
l
i
m
a
t
e
 
f
o
r

e
a
c
h
 
c
h
i
l
d
 
t
o
 
d
e
v
e
l
o
p

a
 
p
o
s
.

a
n
d
 
t
o
 
c
o
o
p
e
r
a
t
e
 
w
i
t
h

o
t
h
e
r
s
 
i
n
 
R
:
o
u
p
 
a
c
t
i
v
i
t
i

p
r
o
b
l
e
m
s
 
i
n
 
t
h
e
 
d
e
m
o
c
r
a
t
i
c

w
a
y
.



ix
oN

P
R
E
H
I
S
T
O
R
I
C
 
M
A
N
 
T
O
 
C
O
L
U
M
B
U
S

,
0
-
1
4
9
2

O
B
J
E
C
T
I
V
E
S
 
O
F
 
T
H
E
 
U
N
I
T

T
o
r
t
u
n
i
t
i
e
s
 
f
o
r
 
s
e
l
f
 
d
i
r
e
c
t
i
o
n
,

;
c
i
p
l
i
n
e
i
n
:
S
o
l
v
i
n
g
 
m
e
a
n
i
n
g
f
u
l

.
c
h
e
r
-
p
u
p
i
l
 
p
l
a
n
n
i
n
g
 
a
c
t
i
v
i
t
i
e
s
.

i
l
d
 
t
 
:
d
e
v
e
l
o
p
 
h
i
s
 
d
u
a
l

l
a
n
g
u
a
g
e

'
'
,
e
a
c
h
e
r
 
o
r
'
a
i
d
e
,
 
i
n

s
m
a
l
l
 
g
r
o
u
p
s
,

m
a
t
e
r
i
d
i
a
:
f
a
r
 
t
r
a
n
s
p
o
r
t
a
t
i
o
n
a
n
d

u
t
-
t
h
e
 
'
y
e
a
r
.

L
a
s
 
C
r
u
c
e
s
 
S
c
h
o
o
l
 
D
i
s
t
r
i
c
t
 
N
o
.
 
2

T
i
t
l
e
 
I
I
I
,
 
E
S
E
A

L
a
s
 
C
r
u
c
e
s
,
 
N
e
w
 
M
e
x
i
c
o

-
1
-

1
.

T
o
 
f
o
s
t
e
r
 
t
h
e
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
t
h
a
t

t
h
e
r
e
 
a
r
e
 
m
a
n
y
 
t
y
p
e
s
 
o
f
 
t
r
a
n
s
-

p
o
r
t
a
t
i
o
n
 
a
n
d
 
C
o
m
m
u
n
i
c
a
t
i
o
n
 
t
h
r
o
u
g
h
o
u
t

t
h
e
 
u
n
i
v
e
r
s
e
.

2
.

T
o
 
p
r
o
m
o
t
e
 
a
n
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
t
h
a
t

f
o
r
m
s
 
o
f
 
t
r
a
n
s
p
o
r
t
a
t
i
o
n
 
a
n
d

c
o
m
m
u
n
i
c
a
t
i
o
n
 
h
a
v
e
 
e
x
i
s
t
e
d
 
s
i
n
c
e
t
h
e
 
b
e
g
i
n
n
i
n
g
 
o
f
 
m
a
n
 
a
n
d
 
t
h
a
t

a
d
v
a
n
c
e
s
 
i
n
 
c
i
v
i
l
i
z
a
t
i
o
n
 
a
r
e
 
c
l
o
s
e
l
y
r
e
l
a
t
e
d
t
o
 
a
d
v
a
n
c
e
s
 
i
n

t
r
a
n
s
p
o
r
t
a
t
i
o
n
 
a
n
d
 
c
o
m
m
u
n
i
c
a
t
i
o
n
.

3
.

T
o
 
a
p
p
r
e
c
i
a
t
e
 
t
h
e
 
e
f
f
e
c
t

o
f
 
t
r
a
n
s
p
o
r
t
a
t
i
o
n
 
a
n
d

c
o
m
m
u
n
i
c
a
t
i
o
n
 
u
p
o
n

t
h
e
 
M
e
s
i
l
l
a
 
V
a
l
l
e
y
 
f
r
o
m
 
t
h
e

f
i
r
s
t
 
I
n
d
i
a
n
 
t
r
i
b
e
s

a
n
d
 
e
a
r
l
y

e
x
p
l
o
r
e
r
s
 
t
o
 
t
h
e
 
p
r
e
s
e
n
t
 
t
i
m
e
.

4
.

T
o
 
d
e
v
e
l
o
p
 
t
h
e
 
u
n
d
e
r
s
t
a
n
d
i
n
g
t
h
a
t
 
o
u
r
 
w
a
y
 
o
f
 
l
i
v
i
n
g
 
h
a
s

b
e
e
n

a
f
f
e
c
t
e
d
 
b
e
c
a
u
s
e
 
o
f
 
t
h
e
c
h
a
n
g
e
s
 
f
r
o
m
 
p
r
i
m
i
t
i
v
e

t
o
 
m
o
d
e
r
n
 
m
e
a
n
s

o
f
 
t
r
a
n
s
p
o
r
t
a
t
i
o
n
 
a
n
d

c
o
m
m
u
n
i
c
a
t
i
o
n
.

5
.

T
o
 
h
e
l
p
 
c
h
i
l
d
r
e
n
 
r
e
a
l
i
z
e

t
h
a
t
 
b
e
c
a
u
s
e
 
o
f
a
d
v
a
n
c
e
m
e
n
t
s
 
w
e
 
h
a
v
e
 
b
e
e
n

a
b
l
e
 
t
o
 
c
o
m
m
u
n
i
c
a
t
e
w
i
t
h
 
p
e
o
p
l
e
 
a
n
d

l
e
a
r
n
 
a
b
o
u
t
 
o
t
h
e
r
 
p
l
a
c
e
s

i
n

t
h
e
 
u
n
i
v
e
r
s
e
.

6
.

T
o
 
p
r
o
m
o
t
e
 
t
h
e
u
n
d
e
r
s
t
a
n
d
i
n
g
 
t
h
a
t
 
t
h
e

b
a
s
i
c
 
n
e
e
d
s
 
o
f
 
l
i
f
e

a
s
 
w
e
l
l

a
s
 
n
e
w
 
w
a
y
s
 
o
f
 
l
i
v
i
n
g
a
r
e
 
a
c
c
o
m
p
l
i
s
h
e
d
 
t
h
r
o
u
g
h

t
r
a
n
s
p
o
r
t
a
t
i
o
n

a
n
d
 
c
o
m
m
u
n
i
c
a
t
i
o
n
.

7
.

T
o
 
d
e
v
e
l
o
p

u
n
d
e
r
s
t
a
n
d
i
n
g
 
o
f
 
a
n
d
a
p
p
r
e
c
i
a
t
i
o
n
 
o
f
 
t
h
e

c
u
l
t
u
r
a
l
 
a
n
d

h
i
s
t
o
r
i
c
;
,
1
1
 
c
o
n
t
r
i
b
u
t
i
o
n
s

o
f
 
t
h
e
 
I
n
d
i
a
n
s
,

S
p
a
n
i
s
h
,
 
M
e
x
i
c
a
n
,

A
n
g
l
o

a
n
d
 
N
e
g
r
o
 
i
n
 
N
e
w
 
M
e
x
i
c
o
.

8
.

T
o
 
h
e
l
p
 
t
h
e
 
p
u
p
i
l

i
n
 
t
h
e
 
u
n
d
e
r
s
t
a
n
d
i
n
g

t
h
a
t
 
t
h
e
 
p
r
o
g
r
e
s
s

o
f

t
r
a
n
s
p
o
r
t
a
t
i
o
n
,
 
a
n
d

c
o
m
m
u
n
i
s
a
t
i
o
n
 
h
a
s

p
r
o
v
i
d
e
d
 
f
o
r
 
t
h
e
 
r
a
p
i
d

e
x
c
h
a
n
g
e
 
o
f
 
p
e
o
p
l
e
,

g
o
o
d
s
,
 
i
d
e
a
s
 
a
n
d

i
n
f
o
r
m
a
t
i
o
n
.

9
.

T
o
 
p
r
o
v
i
d
e
 
-
t
h
e
 
c
l
i
m
a
t
e

f
o
r
 
e
a
c
h
 
c
h
i
l
d
t
o
 
d
e
v
e
l
o
p
 
a
 
p
o
s
i
t
i
v
e

s
e
l
f

c
o
l
:
v
p
'
7
a
n
d
 
t
o
 
c
o
o
p
e
r
a
t
e
w
i
t
h
 
o
t
h
e
r
s
 
i
n

g
r
o
u
p
 
a
c
t
i
v
i
t
i
e
s
 
t
o

p
r
o
b
l
e
m
s
i
n
.
t
h
e
 
d
e
m
o
c
r
a
t
i
c
w
a
y
.


