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12-Maine
13 -Massachusetts
14 Michigan
15 Montana
16-New Hampshire
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18-New Mexico
19-New York
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1.0 MJECT HISTORY, FUNDING AHD SCOPE
1.1 Year Project began under Title VII;

see 97 - 1969
Project

07 1970
No. 17 - 1971

2.0 FUNDING (Hark all that apply)
2.1 1-Any Pram funding of BILINGUAL program, if Title 2.1

VII continues or expands that program
0-no' prior funding mentioned

21- Oklahoma

22-Oregon
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1.1 en_

2.2 Year prior funding.began

2.3 Prior bilingual progra,invoved:
1-early childhood llare 11. K)

2-elementary students (grades 1-6)
3-secondary students 1(grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding:
1-local 4- university
2-state 5-federal
37foundation 6 -other (specify)

2.2 _1(41,_

2.3

2.4 Ata,_
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0.3 Address

Proicct ..15A6eltki)01r.. 131.01LCOLAL_AgitillgifS

of Project e r7 -171-c? /Z c'Z r
New Ye. r JVe li 00 ,9_,

0.5 Air_.05 STATE
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2- Arizona
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4-Colorado
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23- Pennsylvania
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27-Vermont
26-Washington
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30-Other (specify)

1.0 PROJECT HISTO:I, FUNDING AND SCOPE
1.1 Year Project began under Title VII;

see 97 - 1969
Project 07 - 1970
No. 17 - 1971

2.0 FUNDING (Hark all that apply)
2.1 1-Any PrLIO1, funding pr BILINGUAL program, if Title

VII continues or -,7,ZInds that program
0-no prior funding LI.,mtioned

2.2 Year prior fundj.ng began

2.3 Prior bilingual proigraminvolved:
1-early childhood u?re L K)

2-elementary students (grades 1-6)
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0-not specified

2.4 Source of prior
1-local
2-state
3-foundation
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4-university
5-federal (specify)_________
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SCOPE of P..7;.0JECT

4.1 Numbers of
1-one
2-two
3-three

schools involved in Title VII program;
4- four 0-not specified
5 -five

6-other

4.2 Total number of students in ,program A.First year

D. Second year
C . Third year

page

4.1 _A_

4.2

1)11.ftwagolocY

4.3 Grade level of students in program; number of classes per
grade and total number of students by grouped grade levels
(by second year)

Number of

GTqc1.P_ Classes
PS -Pre School 41
K-Kndgtn

PSI( _2,I0 .TOTAL NO. students PS and Ii

1-grade 1
2-grade. 2
3-grade 3
4-grade 4
5-grade 5
6-grade 6
A ASA_ TOTAr students gr. 1-6

4.4 1-A11 classes graded
2-All classes ungraded.
3-Some classes ungraded
If ungraded, specify ages or grades grouped together

5.0 P:OCESS VLZIABLES - STUDENTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction and

cultural affiliation (Indicate number. of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred:and write INF. )

PTaciP.

7-grade 7
8-grade 8
9-grade')

TOTAL students

'lumber of

Classes

2

A HLO 75) - a ?

B 3j90:160 .teC To Fo.
C 4;0_ It-r

gr. 7-9

10-grade 10
11 -grad e 11

. 12-grade 12
C TOTAL students gr. 10-12

1. Total
Non-English i

Mother Tongue_

3o.a.
2. Total

English
iother-Tongue_

I . N-E Dom r NELIT
CH imasciPmetre

77: PP141P-lart) 5.0
1

II ,E-Dom IT=

Ats, Esoyrie)

112 E-Dom EAT

I.S.

I Total Non-English II Total English
Dominant : 41 0 2. Dar ina

4.4

NE dem.
N-FIP1T

E dory
NEMT

E-Don II
2

N(??.

.7019.2?

44

NS.

Total E.-Dom ..AA _9%



4. Grade leVel of students in proL-1.-am nul]ler of
grade and total number of students by grouped
(by second year)

Number of
Grade Classes._
PS-PreSchool At
E-Kndgtn
PSK _VC) _TOTh NO. students PS and N.'

1-grade 1
2-grade 2
3-grade. 3

4-grade 4
5-grade 5
6-grade 6
A J59 ToTArstudeas

4.4 1-All classes graded
2-All classes ungraded
3-Some classes ungraded

gr. 1-6

cic:sses

grade levels

Grade
7-grade 7
8-grade 8
9-grade 9
D TOTAL students

Number of
Classes

gr. 7-9

10-grade 10
11-grade 11
12-grade 12
C TOTAL students ;:c. 10-12

If ungraded, specify ages or grades grouped together:

5.0 PaOCESS VA.IIABLES - STUDENTS (Sociolinguistic)
5.1 Students .Dominant and Native language interaction and

cultural affiliation (Indicate number of students in each
category and specify cultural affiliation in box),
.(Circle any information which is inferred and write INF..)

English 5.0'

1. Total -I-- , -1
I . N-E Dora Nan - .LLAT

Non-English CHNE.sefilmucre iQca4 ,
Mother Tongue.

1 112 E-Dom EMT .I,
II Total English

Dominant: Z3

2. Total
English
Mother-Tailgue__._

KEY:

I Total Hon-English
Dominant;

4.4

NE do:.'.

N-EHT

E don
NMT

E-Dom
EMT

Po.

3512-

II1

c.!

NT.
112

Total E-Dom 3 .91r
II= H+ II

2

Do inant PP
E-Dom . N-EIITN-E Dom Ii-.EMT

Non-English Example: a native Spanish speaLer
Mother. Tongue who uses Spanish in most contacts

i though he may imow English

. .

N-E Dom - EMT

English 'Example: (rare) a native English
Mother Tongue !speaking Puerto :dean child2

born in New York who returns
to Purtc .tico and beco:les
Spanish dominant

Example: a native Spanish
speaker who uses Spanish only in
familiar contacts, and English
in all otherschoolj,..y.prk._

2-Dam -

an:pies: 1)a native E.speaking
acculturated American who may
or Ikoi- not know a second lang.

2)a native R. speaking
M.exican-American child who has a
minimal receptive knowledge of
Spanish, but has a Latin culture
affiliation



page 35.2 CultUral or Ethnic identification of target students in program
by number and of each

Indigenous hnericans: Nunber Per Cent of if inferred,
Total Students check (,/)

Al Navajo Al _,.... .........,A2 Cherokee A2
_ ... ..

cf._ ..
A3 Other (specify) A3.,....
A TOTAL No.,of American Indian P.

kiericans of other ethnic backgrounds

B1 Hexican-American B1

(pPuerto,dcan firf B2jio Al

3 Cuban
64 Other Spanish-American

(sI.Decify) BL,

B TOTAL No. of Spanish- ;.7,

1,

speaking Americans

C Portuguese-American C

D
.

D Franco-American n

Ct) Chinese-American F 4. ...$7...

G Eskimo G
H aissian

._. .

J Other

I TOTAL number of N-Eirf target
students

(-7

5.3 Ethnic identity of English mother tongue students other than target
population, if specified, by number and per cent.

E2 62

II TOTAL number of SIT students
other than target po)ulation .a:1 r.

.

5..4 Students' 'native language or Mother tongue if DIFFEI1ENT
from their dominant language.

(specify).
Dominant lapop ae Different Native Lanous.ae
1- English

2-Spanish

Per Cent

5.5 Students' Dominant Language and atent of Bilingualism

Dominant language Humber of 1:onolingual (lumber of students Bilingual
of students in orogram Students 1 to any extent

1

Number not No. ',:d not :only listening speaking
spec. ; spec.: comprehension ;ability

......:-..----.......--



B1 lenican-Amel-ican

B?"Puerto-.Lican ((If 32_80.
3 Cuban D3. ._....

114 Other Spanish-American
(specify) EL

B TOTAL No. of Spanish- Drs

speaking Americans

C Portuguese-Americah C
JJ Franco-American D
-:...." Chinese-American F XS..
G Eskimo G __.....
H
J Other

I TOTAL -lumber of N-EilT target
students Nc

P
tJ

C:

C,

5.3 Ethnic identity of English mother tongue students other than target
population, if specified, by number and per cent.

21

122

II TOTAL number of 1iT students
other than target population

12

.13 4n64.0.

5.4 Students' native language or mother tongue if DIFFEITZNT
from their dominant language.

(specify)

DomiPA?"*47110-1A,EP. Different Native Lnnoul-,e ;Cup:oer..
1-English ..... .

2-Spanish

5.4_ Adi

Per Cent

5.5 Students' l'ominant Language and Extent of Bilingualism

Dominant language I Number of llonolingual Number of students Bilingual
of students in program Students I to any extent

i

No.Number e
)., not not ..only listening

spec. , suec., comprehension !ability
I % .To. r'

/0

E English
A American

Indian
Navajo
Cherokee
Keresan

214 Other
_ALS Spanish.

C Portuguese
French

F 1VS. Chiie
G Eskimo
H kussian
J Other (spec.)_

. -



5.6 .recruitment of Students;
0 - not specified
1 - English Mother Tong.

Students are
2 - OnlyN-ETIT are recuired

is voluntary
3 - Both ENT and IT,-.za participation is

4page

5.6 3 (c. .70 -14.217)
or sh Mother Tongue

_cipate in the bilingual program
to take program; ENT's participation

5.7 Proportion of ENT pupils in project area:
n.sg- not specified on the chart

voluntary

)(e)c

44

see Chart C 5.7
1!

(C'7o -ro. I) .DiScaaamOr-ii;i-ZieMir

5.c. Community Characteristics (mar'; ally that apply)
0 not specified
1 inner city-ghetto

major city.'
3 small citys, town or suburb
4 aural.
5 other (specify)

5.3 A. Socio-economic status of N-alTparticipating students
(indicate specific percent of low SES)

B. Average family income, if mentioned
n.s. not specified

.

5.10 Socio...econonomic. status of BuT participating students
(indicate specific percent of low SAS on the blani)
n.a. -not applicable (no ENT)
00 -not specified

5.11 Proportion of migrant students in project
(Indicate specific percent)
n.s. -not specified

6.0 SOCIOLINGUISTIC sun=

6.1 Project states that a sociolinguistic survey:
I for II for

N-ENT group .group

1 was made
2 will be made
0 not mentioned

6.2 If a sociolinguistic survey was or will be made,
marl: all groups included

I N!...ENT II Ea;;;
1 parents
2 children
3 teachers

community
5 others

(specify)

5.8 J

5.3 A. 7010. t)

B.

5.10 _50 70.64-pproil)

5.11 oz. (c.-7..p.0

6.2 I I, 3,, 3
.47-

Vite"6.3 Language dominance of N-DTLIT groups (chec:: AMrents, B, yeLldren, C, eachers)
will be determined by the extent each language is used in different domains
through various means of communication.

.

e.g. specify extent descriptively: never, sometimes, always _6.3



,ommunity Characteristics
- not :Specified

1 inner citY-ghetto
2 major city
3 7 small city, town or suburb
4 rural
5 other (specify)

5.9 A. Socio-economic status of N-EtiT participating students
(indicate specific percent of loW SES)

B. Average family income, if mentioned
n.s....not specified

mark ally that a,),2.1y)

5.10 Socio-econonomic.status of IT participating students
(indicate L)ecific percent of low SES on the.blank)
n.a. - not applicable (no an)
00 -not specified

5.11 Proportion of migrant students in project .

(Indicate specific percent)
n. s. -not specified

6.0 SOCIOLINGUISTIC SUIIVEY

6.1 Project states that a.sociolinguistic'survey;
I for II for

1T-LIMT croup group
1 was made
2 will be made
0 not mentioned

6.2 If a sociolinguistic survey was or will be made,
mark. all groups included:

I N-ERT II EMT

sor.4

parents
2 children
3 teachers
4 community
5 others

(specify)

5.9 A. .....9.4.11.4t 6:17014k z,)

5.10 70.64-pecolt)

5,11 fr.70.,.

6.1 I .L
II

6.2 I .1.) d6 3
II 47

6.3 Language dominance ofN-EMT groups (check AA06rents, eachers)
will be determined by the extent each language is used in different domains
through various means of communication..

.

e.g. specify extent descriptively::, never, sometimes, always

'
DOMAINS:
1 Hone
2 Church
3 School

4 Work
5 Socializin7

USE NON- ENGLISH LANG. USE ENGLISH

6.3 A 1,4).A.

C

1 A No 10; ..)4L.414.s..6etf;10,1ts 1.56

So mvitgito. Sontef (*ties ..nicoo.y..S.

6 Neighborhood :411(4,0..y.s
.

7 fi.lra-TV-radio....._

8
9 Others

(specify)

......
.19 twAys..... . . ........ . ...... . . . . . .
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tirst grade in one of our experimental. bilingual education cl.isses.
She develOped a resistance.not,.only to !PI but to bilinguo.l.educatic.m
for her child. We had to insure that: whr- teaching bilingua!ly with
our bilingual teachers, the regular classroom teacher instructed the
Parents Association President's child in English rather than in the
child's native language. The child is Ern,,lish clominan. Th;:; was
not 'seen as a seri,us social situation for our program. We also had
two other cases- of 180 children. We made sure that the wishes
of the parc,if as E ;leir child's participation in the direct teaching
aspect of the ,Ja education program was followed.

4. We did secure during the months of October and November parental
consent slips for children to continue in the prof4rm. We followed
this approach when we saw that it would'he difficult to shift children
in the program in terms ofwhether their parents wanted them in-
cluded in our classes. The classroom teachers, according to our
informal conversations with them, would resist this type of move-

This would consequently endanger the whole program. Out
of approximately 180 children in our .pograM, we received responses
from 120 parents. We found that 112 parents accepted the bilingual
program and wanted their children tc be in these classes. Ff.ight
parents did not want their children to receive it but would allow them
to continue in these classes. Consultations indicated that they wanted
no direct 'bilingual instruction but would accept indirect bilingual ir-
struction. Program delays made us decide to :;elect. one room as i/
working model -type classroom. This idea was developed in December'
and January. Thus we can persuade other classroom teachers by a
concrete example. The paraprofessionals and teachers can say: "Yes,
bilingual education benefits all.children".

5. We selected'one first grade class as our model. We channeled into it
many of our resources . We organized the 'class, worked v.ith small
groups, brought in our project paraprofessionals, gave intensive train-
ing to our paraprofessionals, th: classroom teacher and the bilingual
teachers in IPI as well as in native language instruction. We used the
bilingual approach in teaching concepts and in the use of language in
teaching mathematics. We believe this technique did work. Our
model classroom showed a great amount of progress improvement.
We were able to use this as a selling point indicating success for our
bilingual program. We fully trained children in the use of the learn-
in!2. laboratories. We stressed classroom management and responsi-
bility on the part of children in the use of the equipment. Our model
bonefited from our hiring of staff personnel (the evaluator in January
and February, the teacher tr:.iner in February, the supervising Clerk/
steno thi day after Washington's Birthday). We saw great progress
not only in our model classroom, but also in the rest of the progr;oo.
Our model worked. We needed to implement it fully throughout Ow
rest of the project.



6.4 If not included in survey, how was student's language
determined?

N-EHT
1-inferred by , of surname

'ormal testing of students
3-asL, ,,,;ud by informal means (specify how)
4-not mentioned

dominance 6.4
II

ENT

6.5 Sociolinguistic Survey incluP.O.; (check all that apply)
An analysis to determine if an interlanguage exists.
in the community, (e.g., a mixture of two languages
which serves as a single systam of communication for
a group of people).
1-yes
0-no

Attitudes toward maintenance or shift:

6.6 N-ZiT parents' attitudes toward maintenance of
N-ENT in particular domains of use or complete
to English
1-yes
0 -no

6.7

child's,

shift

MIT.parents' attitudes toward their children's learning
of the N-ENT language
1 -yes

'0-no

6.8 , Children's own attitudes regarding the second language
they are learning and the speakers of that language
1-yes
0-no

6.9 If not included in survey how were parental and/or
community attitudes toward N-alT maintenance
determined?
1 will not be assessed
2-will be assessed, method not specified

page
5.

11

6.5p

6.6.

(c 70
Ne- C

.2.7)1

0 1C C3-has been or will be assessed by method other than
sociolinguistic survey (specify how)J9914104,..0001s407r SLAPS

6.10 1-After sociolinguistic survey is made, hoW does it influence 6.10L
program? (specify) (e.g. transfer or maintenance instructional
programs)-Thro balitale. Irourn, otort4 1402. class

0-not mentioned

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by number in
(indicate non-En lisp lai ;ua.e in eaci b

each category:.



a group of people).
1-yes:

0-no

Attitudes toward maintenance or shift:

6.6 N-aifiparents' attitudes toward maintenance of child's
N-EHT in particular domains of use or complete shift
to English
1-yes
0-no

6.7 T1iT parents' attitudes toward their children's learning
of t::. I;-,IT language

1-yes
0-no

6.8 Children's own attitudes regarding the second language
they are learning and the speakers of that language
1-yes
0-no

6.0 If nat included in survey how were parental and/or
community. aitudes toward N-ElIT maintenance
determined?. .

1 -will not be assessed.
2-will be assessed, method not specified
3-has been or will be assessed by method other than .

Y.( t2 C ry
sociolinguistic survey (specify how)_190401".. 01014407 SLAPS

6.9 a

6.10 1-After sociolinguistic survey is made,. how does. it influence 6.10
program? (specify) (e.g. transfer or mainteKlance instructional
programs) -"Fht0 inmacje. rourtn, Curti% class

0-not mentioned

7.0 STAFF SELECTION

7.1. Linguistic background of project teachers, by nuMber in each category:
(indicate non-English language in each box)

Language dominance not specified (if any information' is not.

Mother tongue net 'specified
.

specified, cross out that
not .specified whether monolingual- or bilingual heading and complete the

rest of the chart)

E Dom.
NENT

II ,E Dom
.EMU

TT E Dom:

A-..Honolingual B -Bilingual 7.1 No.
ch;Aese :

I A

115.-______...,....______0\15:4" ......ettertAk 5 I B j-. 24
II A

N= : N= 1 II B 1
II1 A

N= iti_
_

111 B

A Total MuMber B Total Number
A

flanolingual Bilingual
7'7

N
B _IF, 1.6001

Total Nuy,iber.

ofrmcherS
N
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or para rofessionals,_hy number:

(If any information is not
specified, cross out that
heading and complete the
rest of the chart)

7.2 Linguistic backgrottaidgp_i___)0
(indicate non-English language in each box)

Language dominance not specified
Mother tongue not specified

_____Not specified whether monolingual or bilingual

I N-E Dom
N-EMT

II E Dom.
EMT

II E Dom
1 N- EMT

A Monolingual B Bilingual

A Total Number B Total Number
Monolingual Bilingual

,IIIC.1

7.2
I A
I B
II A
II B
II A
II1B

1

N Total-Number
of aides or
paraprofessionals

7.3 Languaae(s) used by bilingual teachers:
TEETrk all that apply)

1Bilingual'teachers teach in only one language

1a-Bilingual teachers who teach.in only one
dominant language, whether that is their

Bilingual teachers who teach
native language:

lb-only if native
1c-even if native
1-0-not specified

No.
O

A J ,ED
B .1.. J2°

I

7.3

-70 p.aE
. Aer.e.

language teach
native or second language.

in only one language teach in their

language is also their dominant language
language is not their dominant language

2-Bilingual teachers teach in both their native and second language,

regardless of which is their dominant language.

0- language(s)used by teachers not specified

7.4 Lan- a e s
(Mark all that apply

1-Bilingual aides instruct in only one language
la-Bilingual aides who instruct in only one language teach in

their dominant language, whether or not it is their native language.
alingua=7Who instruct in only ono lang. teach in their native lang.
1b-only if nativo language is also thoir dominant language
lc-,vc.n if nativo language is not their dominant language
1-0 not specified

used b bilin al aides or ara rofessional 7.41

a bo h their native and second lan ua



II E Dom.
'IT

II E Dom
1 N-ENT

1

N Total Number
A Total Number. B Total -Number of aides or
Monolingual Bilingual paraprofessionals

.1_,L .

7.3 Language(s) used by bilingual teachers:
(Nark all that apply)

1-Bilingual teachers teach in only one language

la-Bilingual teachers who teach in only one
dominant language, whether that is their

weeftlaNNII

A
B ,0

7.3

-70 p..;1

AEre.,/ e.
language teach
nativa or second language.

Bilingual teachers who teach in only one language teach in their
native language:

1b-only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 Language(s) used by bilingual aides or paraprofessionals:
(Nark all that apply)

7.4 1.1))

1-Bilingual aides instruct in only one language
la-Bilingual aid's who instruct in only one language teach in

their dominant language, whether or not it is their native language.
.ilingualEia=rho instruct in only ono lc ng. teach in their native lang,:
1b-only if native language is doo their doninant L.nguage
1c--v,m if native language is not their dominant language
1-0 not specified

2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

0-language(s) used by bilingual aides not, specified

7.5 Cultural affiliation of teachers, aides, project director and evaluatora
number and percent (Nark all that apply) Specify cultural affiliation.

A. Teachers No. % B. Aides No. % C. Proj. Director D. Evaluator(s)No. %

014i0E,Se_ 141% £7 C e I 10 bie0")cflh imifk -16-0

at e r-1-0 V44,3 .513 Ateria.g.a. o C.11 e se cm Hare

0-not specified
--



.6 .Selection of teachers frora loch.]. comnin
b--not ,specifieT
Number of N-FIT program teachers from loCal community
and. % __of total teachere.

pace 7
7.6 No. %

77 Number and Proporti of -_-=-achers and aide.s. of sane 7.7 .10 .

cultural background as stRdpits: - ,ga
indicate specific 1.:Ircent on the blanl: or B ".cs)

if specified descriptively,
1-few.A.= teachers 2-some= aides 3-many
4-most
5-more than half
0-not specified

7.,8 Teacher Qualifications - Training prior to project no. 's
rindicate number of IT,rmcher.s with eacrli qualification, 7.8 s et

if given) 7 1-1-11)131 Ar.'
n.s.-Qualifications not spaified

0-previous courses not specified
1.._ __teacher must meet a specified level of language proficiency on a

standardized praicil.moy test of the non-English language through
which (s)he will inauct

2.. teacher must meet a ecified level of communicative competence in
the non-ag3.ish language determined by a structured interview

3._____previous teaching through N-N1T (in country where it is a native
language, in Peace GcTps)

4g.. .Nrevious teaching in local area
5._. __pourses in N-7ELIT language structure and usage
6. _courses in N-E literatare
7.....__atent (e.g. Social Studies) courses learned through N-'SIT
8. azny previous education through N-aIT

courses in teaching
courses in methods, mf teaching N-ETIT language

11.___courees in methods, of teaching content (e.g. math)in N -EIT
12. certification in ESL
13.__ certification in te.. hing
14._cross cultural courses
15.,_ courses in the cultUral heritage values, deep culture of N-MIT
16..____other qualifications3 .4pecify

8.0 STAFF 1)F,Va0P1172,NT 5 -e y tett/ '74. - e.. 8.1 A t Ti
B VS

0-No staff training Pfirtioned
a ' 114e, project is offeRig train-, for.te:Lc"';' leltS: A. For B. For Para-

and for pa:cap_rofessiory0 s in the ftillocancr .:ryas :Teachers profossionals i-,,
Taarit. all that apply if



7. Teacher _qualifications - Training
Tindicate number of teachers with

n.s.-qualifications notspcified
0previous courses not specified

1. _teacher must meet a specified level of language proficiency on a

standardized proficiency test of the non-English language through

uhich (s) he will ins ti -A

2. teacher must meet a specified level of communicative competence in

the non-English...language determined by a structured interview

3._:__previous teaching through N-2,IT (in country where it is a native

language, in .Peace Corps)
4. _.__previous teaching. in local area
5.____courses in N-E:IT language structure and usage

6.__courses in 11-E literature
7...____content (e.g. Social Studies). courses learned through N-ENT

pisvious education through'N-EHT
9.._'__courses in teaching ESL
10._courseE in methods of teaching NriliT language

11._ L.course.e'inmethods of teaching content (e.g. ma.bh)in N- NT

12..____certifitation in, ESL
13.____certification in teaching N-ran
14.____cross cultural courses
15...._____courses in the cultural. heritage, values, deep culture

16......__other qualifications, specify

4-most
5-more than half
0 -not specified

prior to project no.'s

each qualification,
if given)

i

, tr. 7
f

8 . 0 STAFF DEVFLOPMENT 5 42 t. Ne e r 7 G e_

0.-No staff training mentioned
project offering.....trajnina for teachers A. For B. For Para -

e Teachers professionals
(mark all that apply)

ofJq...ENT

8.1 A gi
B

n.s.-Training indicated, but-nature riot specified
1-English as their second language
2-The teaching. of English as a' second lanpage
3-X as their second language_
4-The teaching of X as a second language.......
5-...tiethods of teaching other acadaaic subjects
6-Hothods of teaching other academic subjects

8.2 Stated goals of teacher training are: 8.2 III4t,t Students
IT-ENT II ENT

1-Understanding of socio-cultural valueS and piactices
2-Cross-cultural training
3-Sensitivity to ethnocentricism anti linguistic snobbery
4-Awareness of the social-emotional development of
5-Strategies for accomodating the different learninr,

styles o)'.

6-Strategies for cognitive development of
7-Strategies for reinforcing the self-esteem, of
8- Methods of cross-cultural teaching or teaching the
bicultural component
9-FOrMulation of pupil performance objectives
10-Methods of evaluation of pupil perfOrmance objectives

List specific gZ7urses if given (or Xerox and attach)
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CLASSROOM INSTRUCTION

Nor ?

yew-

1. Our two Chinese bilingual teachers employed in September had little
public school experience and no training at all in our oral language
program. We designed a training program with our consultants, Dr.
Paul-King and Mrs. Eva King. This program uses proven Language-
Through-Literature program which had.been developed as part of a
USOE Research Project between 1964-67 (D- 107). 142. lessons,
songs and pattern material were available to us only in Spanish and
English. Our two Chinese bilingual: teachers then translated'this
material (including about 33 songs) into Chinese. We developed an
ongoing program of translation of materials. We began to implement
our program, entering into the'Pre-K and K. classrooms, in late
October and November.

2 Our Chinese bilingual teachers as well as our Spanish bilinf.ual
Lteachers had difficulty in grasping the concept of content teaching
in the native language. This difficulty, we feel, is due to the com-
plete dominance of English at P. S. 1: There arc two classroom
teachers. They are of Chinese descent. 13;,th of them teach only in
English. They have indicated that they are not able to teach in Chinese.
There are no native Spanish-speaking classroom teachers at P. S. 1.
There is one Chinese bilingual teacher in School Community Relatitnis.,

There is a great deat of emphasis on reading and remedial reading
techniques, in. English, done on a whole grOup basis. We see there
was little individualization of instruction. The selection of time oral
Language- Through- Literature program, the Read-With-Me stories,
as well as IPI in conjunction with'the Learning Laboratories poten-
tially gives us a way of breaking down the present classroom setup.
We can organize for individual and group inStruotion. In the summer
the Project Director did coordinate and follow through on delivery of
the curriculum materiaB and equipMent (technology) needed to help
us implement and facilitate individualization in our program. The
Learning Laboratories were delivered about mid-SepteMber. The
IPI program materials Nvere delayed in delivery until about January
1970. In thcl.interim period, September, October, November, we
hac_l translated all of Level A into. Spanish and into Chinese. Delay in
delivery of materials made it difficult to implement our program for
math in the native language (Concepts). 1:lany of our children in the
first and second grade had developed past the Level A materials.

3. The.Parents.Association at P. S. 1 'developed- the, theory that if [Pi
could not be applied to the total school, their it cannot be :applied to
any of the classes'. We experienced-resistance from thel),,rents
Association (Parents Association president). who had a child in the

4.:).



1\:ar rat ive 7

first grade in one of our experimental. bilingual education el.-;sc...!:.
She developed a r46istance.not_only to API but. to._ bilingual education

' for her child. We had to insure that when teaching bilingually with
our bilingual teachers, the regular classroom teacher instructed the
Parents Association President's child in English rather than in the
child's native language. The child is 'English dominant. Thi:i was
not seen as a serious social. situLtion for our program. We also had
two other cases out of 180 children. We made sure that the wishes
of the parents as to their child's participation in the direct teaching,
aspect of the bilingual education program was followed.

4. We did secure during the months.of October and November parenta.
consent slips for children to continue in the program. We followed
this approach when we saw that it would be difficult. to shift children
in the program in terms of whether their parents wanted them in-
cluded in our classes. The classroom teachers,- according to our
informal conversations with them, would resist this type of move-
ment. This would consequently endanger the whole prog,ratn. Out
of approximately 180 children in our program, we received responses
from 120 parents. We found that 112 parents accepted the bilingual
progra.m and wanted their children tc be in these classes. Eight
parents did not want tl children to receive it but would allow them
to continue in these classes. Consultations indicated that they wanted
no .direct bilingual instruction but would .accept indirect bilingual in-
struction. Program delays made us decide to select one room as a
working model-type classroorn This idea was developed in December
and January. Thus we can persuade other:classroom teachers by a
concrete example. The paraprofessionals and teachers can say: "Yes,
bilingual education benefits, all children".

5. We selected one first grade class as our model. We channeled into it
many of our resources . We organized the class, worked with small
groups, brought in our project paraprofessionals, gave intensive train-
ing to our paraprofessionals, th: classroom teacher and the bilingual
teachers in IPI as well as in native language instruction. We used the
bilingual approach in teaching concepts and in the use of language in
teaching mathematics. We believe this technique did work. Our
model classroom showed a great amount of progress improVement.
We were able to use this, as a selling point indicating success for our
bilingual program. We'fully trained children in the use of the learli-
ing laboratories. We stressed classroom management and responsi-
bility on the part of children in the use of the equipm cnt. Our model
benefited froM our hiring of staff personnel (the evaluator in January
and February, the teacher tr;.iner in February, the supervising cLerk;
steno the day after Washington's Birthday). We saw great progress
not only in our model classroom, but also in the rest of the program.
Our model worked.. We needed-to implement it fully throuv,h(mt tht
runt of the prOject.
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6. Classroom: instruction and im.inagementwas .promoted in_ou two
second grade classes or in our other first grade class. October,
November and December were used for training our bilingual pro-
ject paraprofessionals. We trained our project native language
teachers in the IPI system; in classroom management, and the de-
velopment of oral language materials. Children in the first and
second grade were trained in the use of our learning laboratories,
and management of project materials. We had to train classroom
teachers in terms of new requirements needed to maage class-
rooms.

7. Classroom teachers resisted strongly our iPI systern. This was
due to the lack of a summer training program for all of our project
personnel. Once school begins, it became extremely difficult: on a
voluntary basis) to bring about the required teacher training needed
for a program of this sort. We requested and Were denied several
times, the use of part of .the school day for training our teachers.
We worked around this by having the Research for Better School_.
people .visit our school. They gave traininsessions in the after-
noon to classroom teachers and paraprofessionals. We, the project
stair, covered their classes. The Project Dire.ctor also covered
classes. We were able to receive, on a part thine basis, the services
of the district teacher trainer assigned to the school. As the class-
room teachers and the paraprofessionals became better trained,
we then began to institute a policy where .our own project personnel
were trained during the morning. on a weekly ongoing basis.

8. The efforts of our IPI training program forjhe classroom teachers and
the project: staff eventually brought about a complete-acceptance and
strong support of the IPI program. Today, all of our classroom
teachers :arc fully behind the IPI program. They wish to see it con
time.

Our project staff is fully behind the IPI program. We wish it to con-
tinue. Our evaluators indicate that the children and parents fully sup-
port the IPI program. Some children are beginning to show a drama-
tic change and growth and understanding of. arithmetic concepts due
to our teaching. in native language as well as the opportunity to oper-
ate individually at their program level. In the period of February
through April, we have been able to make up a great deal of our lost
time in terms of schedules. It is quite difficult in a few months to
determine whether or not we .arc really progressing in tenhis of de.-
veloping children's concepts in this curriculum area of ninth by using
the native language. However we do note the enthusiasm that all of
our children show for the math aspect of the program as well as for.
Language- Through- Literature aspects of our program. When you
enter a classroom almost all (950% if not all the children appear to
be deeply involved in the program. This indit..ates we are making
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a great deal of progress towards individualiv.ing instruction through
native language rise and Ott).- individualized" materials.

One second grade classroom teacher leavL.%s the program at the begin-
ningof April. She is getting married and moving- to Austin, Te:.:as.
We found that we are able to make a smooth transition. Her replace-
ment spent several weeks breaking into the class and learning about
ourbilingual program as well as the Individually Prescribed instruc-
tion system. .

We found that she was extremely cooperative. She
learned quickly our 1P3. system. No doubt smoothness in transition
was helped by the fact that we were providing for at least: 45 minutes
to one hour a clay backup services through the bilingual, segment of
our program to her classroom.

10. One great weakness in the classroom instructional' segment of our
program was the need for teacher.development and retraining. We
attempted to strengthen our teacher development component by intro-,
clueing to our 'classroom teachers,. our teacher trainer, as well as
to the administrative staff of the 'school the opportunity to enroll in
a course in.bilinguttl theory at N. Y. U. We were'. partially success-
ful in our attempt:t. The classroom project teachers who enrolled
in the course and then dropped it after several weeks. Classroom
teachers indic:qed that this course on bilingual theory and practice
did not meet their special'.needs. however, we were able to gain
administrative support because the then acting Principal as well as
the teacher trainer and several of our project teachers remained in
the course and were able. to apply many of the things they learned to
our program.

11. We wished to modify the in-service training design in our Title VII
project to include participation of staff members in the course teach-
ing with a bilingual approach sponsored by New York University and
taught by Hernan La Fontaine, Principal of P. S. 25, a bilingual school
in the Bronx. We found that Miss Sundack, the Acting Principal, and
Mrs. Cahanc, through course participation, were able to make greater
contribution toward our Title VII program, helping facilitate the imple-
mentation of our bilingual program in the first and second grades.

12. We began to see 5n February and March, 1970, .. the beginnings of wide-
spread parent support for our program. Byusing our Chinese speak-
ing evaluators, we were able to determine that 6r the PrZ;T:1:7andlc

.orar-Language-Throw,Yli-Literature program, parents.were in full
agreement as to benefits of this program for their children. We did
find that parents felt their children were not getting enough instruc-
tion; if they had it their way, they would' increase the Chinese seg-
ments of our oral Language-Through-Literature program to the point
of where it would be virtually.the total classroom program.
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13. Comprehensive feedback from evaluators, auditors, teachers, pares-
---.-- ---------professionals and all project liersonnel made us see the need to pre-

pare in a systematic way multi-cultural materials. These materials
according to plan will be made available in Spanish and Chinese as
well as English.

14. As our bilingual (really, trilingual) program is developing, we hope
that more and more Chinese and Spanish speaking 1:,:.lingual teachers
are recruited as regular classroom teachers. In terms of long range
goals, all clasSruom teachers and paraprofessionals must begin to
see the need for. bilingual teaching for all of our children. Chinese
may be an important.requirement for the classroom teacher in P. S. 1.
Furthermore, cultural awareness of the plight of the Spanish speaking
child (Puerto Rican) at P. S. 1 needs to be further developed.

-15. Our classroom program began to develop and pick up steam in January,
February and March. We saw the need to give our project teachers
a little bit more preparation time. We modified our live day schedule.
We'switched to a four day schedule (one day for preparation of materials,
and reports, training and conferences). We found that the four day
schedule was able to make our program more effective. Furthermore,
we began to Make group planning and group decision making through the
use of.conferences and delegation of authority. Group decision making
was encouraged in all of our activity.
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Methods of Teacher Training: (Mark all that apply) 8.3

1-courses MIS Ca liSlift bi unveil 4-eacti In? 31445 C members et#etickip, 0900MIS -
2-experiential, teaching supervised by master teacher
3-workshops where teachers offer suggestions to each other
4-use of video-tapes of teachersfor feedbacl: on how they are doing
5-cross-cultural sensitivity training, t-- groupspm0 6-interaction analysis (e.g. Flanders system'c

Ti
,/3other (specify) Resew-el...156r Reiter- shoott. Sore. ses,tftwir.

8.4 Project provides released time to teachers and paraproffesion- 8.4als for 'oint lesson olanninrY: 1-yes 0--: not menttonedav scWir& /day To' g- prqarcaratikornfortrickit'tleri"%roul.f.:A.8.5 PrOjectorovides for paraprofessidnals to receive copme_credit 8.5 _4"p gotoward eventual certification: 1-yes 0-not mentioned

o4-ekcY e-
How? specify

8.6 Paraprofessional's roles
8.6 2.4.6.1 11)

1-teaching whole class
2-teaching small groups
3-tutoring individually
4-clerical
5-contributing to bi..mitural component.
how ? BA; -611:__XPASCJA__410h6-liaison with p rents

8.7 Training for proiect tee
and_214.=gfaPPIPAA1*-1P__SIKgn by: 8.7 10_,...0)(mark all that apply) A for teachers B for aides B:9.-.. 0 -not specified

) CO-University faculty
C.0 S4 2-project's Master Teachers COnSt.t +a bl+
f JIP-17project's teachers r

Clopther (specify)ftrth 4:er- -S2eS e 13 r Stiosit
no.V. 8.8 Number and Proportion of personnel givinateacher training who 8.81are:

la 701-bilingual
2-bicultural
3-N-EUT (specify background)

Nb98.9 Training is -orovided:
!7° 1-during a summer session

2-during the academic year
42 fa° %1 3-other (speCify)

'1 8.10 F,-;:tent of training:

B (indica e
emilor=romilwiEguLlII0.11.111m"mr:4\Thssmilwir

3__

8.9_0*y_

8.10
,



ci at 4: X i S S S C I C e e r l d Cit V iztr. p r el) a PR Orrivt riQ

8.5 Project Provides for paraprofessidnals to receive course credit 8.5

toward eventual certification: 1-yes 0-not mentioned

How? (specify)

8.6'Paraprofessional's role:

cettlp ,30 Cfb

k-etcoy 7 e.

8.E 2 6 3 ti

1-teaching whole class
2-teaching small groups
3-tutoring individually
4-clerical
5-contributing to 14.;ultural component.t1,1.

how Maknit 4.s2sXnsititsd*/0 h
6-liaison with parents V

8.7 Training_for project teachegf, 414 pai.a9s.ofg§-§19Pais_10._z_tvgn

(mark all that apply) A for teachers B for aides

0-not specified

1U (-University faculty

91 44 2-project's Raster Teachers
qef' ,-project's teachers

4 then (specify) PC ifCHTacAgair .

C/ 8.8 Number and Proportion of personnel giving teacher training who
are

1-bilingual
2- bicultural

.3-N-E112 (specify background)

A8.9 Training_is provided:
1,1u 1-during a summer session

.1 2-during the academic year
..411,0-1 3-other (specify)

8.10 Extent of training:

Al-approximately equivalent to a
college course

2-more than one course
3-less than one course

4-other (specify)

B (indicate no. of hours)
5 weekly

monthly
7 bi-monthly

8.11 Numberand_proppItignpktpachers attending_training:
'irz if specified desiptivelyvindicate:

0-not specified 6-most
1 -100% 7-many
2-more than 75% 8-few

3- 50 -74% 9-other (specify)
4-25-50%
5=1-24%

9.0 TEACHERS' ATTITUDES

9.1 Teachers'attitudes are assessed: (Marl: all that apply)
0-not mentioned
1 -to N -TT language or dialect
2 -to N-EKT studentS expeCtations of .achievement
3-to N- HT culture

4-prior to participation in bilingual project
5- after, project training
6-after participation fora period of tiue in project

7-through a questionnaire
8-other (specify)

8.7
B .1_11

14112M+1

no.

8.81
7e,

8.9 CVtt.

8.10 :4E1'

521::
6-
7

no.

8.11

9.1

focil°
)(AKsy



10:0 STAFF PATTER/TS

10.1 5taff_patterns: (marh all that app,7
0-not specified

1-team teaching
2-cluster teaching
3-shared resource teacher.
-other (specify)

10.3 Average number of_pupils per class:
0-not specified

10.2 Staff:

1-bilingual teethe=
2-ESL teacher

3-bilingual coordinator
4-aides or paraprofessionals
5-consultant psychothrapist
or guidance counselor

6-other (specify)

Cm r ritaktm cod:444440P
10.3

peEe 9

10.1 _h..

10.2

0 y

4.,

10.4 Average number of aides or paraprofespionals_pex_class:
0-not specified

10.5 Averaze auaDs.5.- of is- :1 inus.1 adaea. (or pwra - 10.5 1113*-
0-not specified

1.11794s0,Pna.T4).PAr clan 01.4 PReape.?ken -10K. 70420)
)& toy

10.6 Special p.idezto liav_tng_ post difficulty in learning 10.6 ...4__aj3 J.-

10.4. 3_

is_given:

1-individually
2-in small groups
0-not specified

by: 3-teacher

4- special remedial teacher

5-paraprofessional
6-parent tutor
7-older student tutor
8-peer tutor
9-not specified

10-no special help given

11.0 INSTRUCTIONAL C0120NENT DMATION AND EXTENT OF BILINGUAL COITONENT

11.1 Duration of Bilingual Education (policy)

p,g14 1,paw.e will beiRaintaipecl in:progr4m: Jill- DON E DOE E iON
(mark all that apply

NEMT 'EMT VENT
0 -not specified hoer long

1-as the alternative language of learning
for as long as desired

.

2 -as the medium of instruction for special
subject matter (e.g. cultural heritage)

3-only for the length of time necessary for
the acquisition, of sufficient English to
permit learning of academic content at an
acceptable level in English

11.2 _CL11.2 ;Joy Rany_zears_. does..p2.72ject stts}t_e_ is optiraL al for insti.-uction.
.:t4rougil R.:-...qq2.a.:azup.219,_ to continue?



-not specified

10.4 Average_ number of aides or 2araprofessionalsper class:
0-not specified

10.5 .4YeXagQ_ 1114:hex ...QL1L-.LIZZ.s.r... 181 (or pP -rR 10.5

"OYCJessiP4-2.?P)....P.P?" clan: / 04.4 PRE -04 0-K 4kONKMP
0-not specified (Grin- ip.70) -e 441

10.6 Special aide to pupils having most difficulty in learning 10.6 Ira) 5°
is liven:

1-individually by: 3-teacher
2-in small groups 4-special remedial teacher
0-not specified 5- paraprofessional

10.4
.

6-parent tutor
7-older student tutor
8-peer tutor
9-not aoecified
10 -no special help given

11.0 INSTa.CTIONAL COITONENT - D1L ATION AHD =TENT OF BILINGULL COMPONENT

11.1 Duration of Bilingual Education (policy)

E DOL117441pAguagewill beyaintained'..J..rLprogya.p: DON E DOi :

DENT(marl: all that apply) DENT ENT
0-not specified how long
1-as the alternative language of learning 1!?
for as long as desired

2-as the medium of instruction for special
subject matter (e.g. cultural'heritage)

3-only for the length of time necessary for
the acquisWon of sufficient English to
perait learning of academic content at an 11.1 I
acceptable level in English II

T J-

11.2 ?*?1,1, 92:41:44gPF 41.P47KPA4.01:1 11.2
for T? EiiT gcPW,D 99T.1!4P3-1.c?

0-not mentioned
if for a particular ni.nber of years:

1 2 3 4 5 .6 7 8 9 10

(if specified in terms of a condition, please state it -

e.g. "if a child begins learning in H-UT and English in Pre-K,
N-LIT instruction should continue through high-school")

Duration of Bilingual Education (in practice) (Hark all that apply)

11.3 Second ..lap,uage_learnipn'ip .introduces in which grade: 11.3 I 13,,,jc,
code: 0= N.A. (if no EnT) '

13= 14=

for each group N.A. K 1 2 3 4 ; 6- 7 $ 9 10 11 12
I H-E DON
IILDOU.
IYl ',I; DON/DENT

k,1.



at,tes loi) 10.6

It wour;.3 ao,r,aa.r more .orientation i:s for the school and
distrit: stafr in umi;.:erstanding the roles of imiividuals invol-vd in our

..I'.'araprcZessionals, teachens, aci,Ininistrato:rs, the Princi-
pal, ot(:, .N.,c...;ed to :arn about the functions of the project manager, of
the cvaLuatcior,, of educaticnial consultant .etc. In addition, each
staff memb_:..r.- in filt, project should develop his own conception of his
role in Lhe 1.: ogres. This should then .he compared with what has
actually been. deAeJi.J.:ped role in the program. We must begin
to under_-st;,,,ralour o:Sligations and responsibilities, so as to ensure
the dcw74lopment of the kinds of training and staff develop-
ment that. can create the -most: effective type of instructional
progr.mn Car the children of P. S. 1.

We are' :moving into two areas that need a great deal of professional
development and teacher training: (1)' Team teachingjiTuslod
classrooms and (?..) individualized instruct:on within these classrooms.

ncco---777TividUz7til.2,&riTiMlittiOiiis started in one subject, there is a
need for some spill-over into other areas of teaching. lt is appal.-
e.nt that there is great need for a common preparation time for tea-
chers in every subject matter area. .\\Te need to develop the team-
teaching training situation. We already are aware of the need for
all personnel involved in the bilingual programs, to spend time to-
gether in managing and organizing the classroom. We need ceordina-
lion 'between native language instruction and regular second language
instruction. There is a need for staff training in developing the team
teaching orientation, the need for more knowledge about indiviuali;-..ed
instruction techniques and methods. We need to develop Leacher po-
tential for organizing procedures and techniques fur small group
instruction,

In summary, the school staff should be oriented and trained around the
goals of the program and should also participate in and contribute to
the full implementation of the program. The concept of cooperation
should be the paramount idea for the. professional growth of all staff
members, mutually working,together to achieve our goals.. More
communication between all members of the staff and more leedbacl
are essential c2lemonts both within our program and our staff training
elenwnt.
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PLAN FOR SECOND YEAR 01- '7).11',RAT10I.1

General Introduction:

The major components of the second year of operation will be:

Classroom Instruction
Staff Training
Materials Development
Community

All components contained in the program of the first year will be con-
tinued. Certain phases of the program will be expanded and strengthen-
ed, particularly the Intensive English activities, the systemization of
the use of educational technology, and other parts of the program .wil1
bc expa nded vertically (such as the IPI program into Grade 3, and the
1,.Inguage-Through-Litera.ture program into Grade 1).

Pre-Pre-Kindergarten Program for Three to Four Year Old Children:

The following statement of objectives r,:lates to the instructional. pro-
gram additions 1-:erein proposed for continuation program during
1970/71.

General. Objectives:

1. Conducted in appropriate native language (Chinese or Spanish) is in
a home center by a paraprofessional, three times a weeh, one hour
each session.

Z. 'Participation by approximately 6 10 children and their mothers.

3. English occasionally used.

4. Enrichment materials are brought in b; the paraprofessional.

5. Activities include the teaching of songs, the relating of simple
stories, coloring of papers, use of conventional classroom materi-
als such as ,crayons, pencils, etc. Overall approach is to "demon-
.strate through action" the possibilities of what can be. done in the
-home to prepare a child before he goes to school.
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11.4_Thp cuzrept_nrPles:Lla1?.1)P_Jjg:gli._tP_AfuUwg.mqu.g?
pi 0 g_r_p. at the inclicat.e.d. grapl..e.,..ley.e.1.:.. (inclicate spe ci.f71..c. g.re4)

00 0 not b-rrad ea 14 Voc.
code: (if no EJT)mentioned .1...3 4-6 7-9 10-12 l3-callego

I IT-:I; D011

.

training

II 2,-:().)1 - -.11 7

111 IL' -D01.1/0.1.1T

code: 10ollege or 'University (Other professionpl. training) 11.4 I ,/,!.....3.
14=-Federal State, or Private Vocational Jet' training Ii

I

11.5 e.AP.11d.1.4g.Rage leArr4DELIIPEP.gAPJ-1 cl91.4441RPt...q4bP.

.ar.P49
00 if 0 not grades

code no Ei IT specified 1 2
. 3 4 5 6 7 8 9 10 11

II MIT
Iij N-EilT/E Dom

12

11.6 Learning in their native language for Non-English dominant 11.6
students is ..proiected_ thFoupkErade

C=not specifiedfiiradel!) 2 3 4 5 6 7 8 9 10 11 12

11.7 The amount of instructional time in and through their native language
per day for N-EliT students who are NE dominant is

code: 0=not specified m=math s = science ss = social studies.

11.7
Hin. per day Total Eln. per
of instruction day of any
:throu_4131-111.'

*SOK

11.E 11.9
Subjects taught % of time per day of
in native lang. inatructioL

S
2

..... ____ ._..... _._ _ 3
4 '

i

! 4 .

5
--t

5
6, i 6...

7 i

8 8
I 9

10
1 0

1 1 1.
.i.

.
11

i12 i

12

1 1 . 1 p The amount of instructional time in and through
for 'N-ET students who are English dominant is :

code: 0 = not specified N.A. = not applicable,

their native language

no N-ET1T, E dom students



, 11-5 §econA)P,PLuPIP...P).K..AgdqI,APTIt.Affus..1-s.
pled -tIg'9Aktl .-2..?-4P:

00 if 0 not grades
no ETIT specified 1 2 3 4 5 6 7 8 c

/ 10 11 12

Y........... ___ -- -- -- - ..- .6.. ......TT

ak N-EilT/E Dom

11.5 10 _L._

11.6 Learning in their native lanvave for Yon-Enrdish dominant 11.6

.studentsds hrolected_toup.h_gzade:
0=not specified/Grader) 2 .3 4 5 6 7 8 c; 10 11 12

11.7 The amount of instructional time in and through their native language
per day for 1T-EliT students who are N-E daainant is:

oleic

2

3

4
5

6

7

8

code: az:not specified mFmath s = science ss = social studies

11.7
Min. per day. Total Min. per
of instruction day of any

5-0 _;

1--

11.8

Subjects taught
in native lang.

tqq-S SLS

_

11.9

% of time per day of
ihstractich

11.7EIT

iz 4°1341
2

. 6

: 8

........................................ 9...
1c).

1
: 1010

1

1

11 '

»4 .

;11
---:

12 12
1

11.10 The amount of instructional time in and through their native language
for N-IT students who are English dominant is

PreL

1

2

3

4
5

7

10

11
12

code: 0 = not specified N.A. not applicable, no N-EMT; E dom students

11.10 11.11

Min. per day Total Min. per Subjects taught

of instruction day of any in native lang.

1-------/-0.-- .. -

36 a
ta Q 1

..... . ...__ 1 a.o...-....... - . ?'

t

11.12
% of time per day of
instruction
through N-EliT

Pre K 4? 70,

i

3

6

7 ....
8

-

. . . ... . . . . . . ........ .
10
11..
12



11.13 1-?rograpiscmeay - only non-English iiother Tongue
students (including.N-ElIT-English dominant) . Englfsh
Hother tongue students do not receive instruction in
a second language

0-no English nbther tongue students

- TWO ixy
11.14 The amount of instructional time in and through their second language

for pupils who are native speakers of English is:

page 11

11.13

code: 0 = not specified N.A. = not applicable, no English iIT students

11.14
Ian. per day Total min. per
of instruction day of any
throu-th N DIT instruction

11.15 11.16
Subjects taught % of time per day
in lang. of instruction

.. . , . . .
1 6. a 3 32

i23

4
4

5
5

6
i

7
7

. .

10
10

11
11

12
12

11.17 14.xed or separate; langua e4 usage. Uy teacher .and /or aide
in the classroom (marl: all that apply)

70 .

try

11.17 3 q-
Onot specified
1-languages are never nixed by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils:are allowed to use either native or second language.

4-the teacher uses only one language; however; the aide or para-
professional uses another during the same class period; students
nay use either

5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant switching from one language to another by teacher dUring
lesson.

7-the teaCher uses EngliSh and the paraprofessional then translates
the same material fot N-aIT pupils.

8-other(summarize)



3

4
5

6

7
8

10
11

12

per day Total rain. per

of instruction day of any
throuLh N-MT instruction

A t/

I

Subjects taulit of tfiae

in Lang. of instruction
througi N-EL T
Sea Z

1 1 3370
2

,3

, 4
5
6

7

10
11

12

11.17 iiimed py .saop.ra..t,e.languaae.. usage. 1c.ar_. teaclaer. aide. 11 .17

in the classroom (marl: all that apply)

0-not specified
1-languages are never mixed by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacherlaide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils:are allowed to use either native or second language.

.4-the teacher uses only one language; however, the aide or para-
professional uses another during the sane class period; students
may use either.

5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child.has used at the time.

6-constant switching from one language to'another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the same material for N-EUT pupils.

8-other (sutmarize)

12.0 liETHODS OF SECOND LANGUAGE TEACHING

(i.1arlc all that apply; some projects may use a combination
of methods)

1-Audio-lingpal .habit sicills or behavioral approach. Emphasis
on communication. Includes analysis-of sounds
(units) in both languages by teacher and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic. Structural drills and
dialogues are systematically. presented. Includes direct as-
sociation.between- object and word in second language in a
sequence of patterns learned in complete sentences. Inductive-

generalizations drawn from examples.

2-TK?-11sf937,145-PPakr.PPEllitYe PPPYRP-61
Acquiring an understanding of the structural patterns or

.
grammatical rules of a language.-

1 2. 0_ jr. act)
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2a-inductive -;-generative approach: through listening to communication,
perhaps of peers, and attempting the new language in situations which
call for the student to generate sentences - test his understanding.
(the way native language is acquired)

Includes direct association between object, picture or action and
word in second language.

2b-deductive - the cognitive code approach: through initial formal
study and analysis of grammatical structures, then applying them through
examples, i.e. answering questions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive.

3-Grammar - Translation Method
Formal study .of rules of grammsr and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 DOI4INANT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-11* Language Skills Sequence
(*Audiolingual Method: listening, speaking, reading and writing)

i II

Non Eng dom Eng dom
students students

A in dom B in A in dom B in
lang second lang second

lang lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 IB
IIB

13.1 Second language listening-speaking
skills are learned:

1-concurrently with dominant lansuage
listening-speaking skills

2-after a specified level of compe-
tency achieved in listening-speaking
skills in dominant language

3-a specified period of time after
listening-speaking skills in dominant
language taught

4-before any specified level of lis-
tening-speaking competence achieved
in aominant language

13.2 AL M sequence followeth

1-Listening-speaking proficiency
precedes introduction of reading

2-aeading is taught concurrently
with listening-speaking skills

3-Learning to read overlaps learning
of listening-speahing skills

4-There is some overlap between
learning to read and to write

13.2 IA_ L_
BJ4At

IIA J;
IIB



to negative; declarative to interrogative; active to passive.

;-Gramar - Translation iiethod
Formal study of rules of gremmpr and translation from first language
to second. Emphasis on reading in second language rather than using.
it for oral communication.

13.0 DalTilm AND SECOND LANGUAGE Si LLs SEQUENCE

AL-1.1* Language Skills Sequence
(*Audiolingual Hethod; listening; speaking; reading and writing)

I II

Non Eng dom Erg dom
students students

A in dora B in A in dom B in.

lang second lang second
lang lang

0 = not specified
(Use not applicable (n.a.) if project has no Erg. dom. students)

13.1 IB13.1 Second language listening-speaking
shills are learned:

1-concurrently with dominant language
listening-speaking shills

2-after a specified level compe-
tency achieved in listening-speaking
skills in dominant language

3-a specified period of time after
listening-speaking skills in dominant
languag, taught

4-before any specified level of lis-
tening-speaking competence achieved
in coninarit language

13.2 ALi sequence followed
1- Listening - speaking proficiency
precedes introduction of reading

2-aeading is taught concurrently
with listening-speaking skills

3-Learning to read overlaps learning
of listening -speal :ing Shills

4-There is some overlap between
learning to read and to write

13.3 Listening-speaking proficiency
determined by:.
1-measure of listening-speaking
proficiency

2-informal assessment by teacher

13.4 Sedond language reading skills
are learned:
1-concurrently with learning to read

in d.Ortiinant language

2-after a specifies level of dominant
language reading competence
achievement

3-a specified period of time after
earning to read in dominant language

(e.g. a specific grade)
4-before learning to read in .dominant

language

13.2 IA._

IB_14La

IIB

13.3 IA__

IIB

13.4.

IIB



13.5 Reading is introduced;
A-individually, when child is ready

or at a specific time during grade: K
1

2

3

page 13
I II

Non Eng don Eng don
students students
A B A. B
don second dom second
lang lang lang lang

13.5 IA
ID
IIA /
IIB

13.6 Reading readiness is determined by:
1-test of reading readiness 4./ 13.6 IA_
2-informal teacher assessment --V' :i7 IB-__ .. ......_..

I IA 1 g-
Ilk__

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

13.7 IA

IIA
IIB

13.8 Grade level academic achievement (math, science, etc.) in the 13.8
SECOND language is expected:

1-in the first grade
2-second grade
3-third grade
4-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

14.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: 14.0 Li

113)(mark all that apply)

1-Second language learning is only a sep-
arate subject for English-speahing stu-
dents; the second language is not used
as a medium of instruction for other
subjects.

2-Second language learning is both a sep-
arate subject and also a medium of
instruction for other sub'ects.

I = N-E II = E

dorn dam
students students



13.6 aeading readiness is determined by:
1-test of reading readiness vo' 13.6 IA__.
2-informal teacher assessment ___ IB

IIB:

IIB

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

13.7 IA
IB_
IIA_,
IIB

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 1B

SECOND language is expected:
1-in the first grade
2-second grade
3-third grade
4-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

I12 L

(mark all that apply)
14.0 INTEGRATION OF SECOND LANGUAGE LEAnNING WITH OTHER LEARNING: 14.0 1 i

I= N-E II= E
dom dom
students students

1-Second language learning is only a sep-
arate subject for English - speaking stu-
dents; the second language is not used
as a medium of instruction for other
subjects.

2-Second language learning is both a sep-
arate subject and also a medium of
instruction for other subjects.

3-Second language learning is always in-
tegrated with the learning of oourse
content (such as social studies) or as
a medium of cognitive development.

4-Academic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
language),

5-Different academic content is taught
in the second language from that which
is taught in the native language.

0-not specified

6-other (specify)



15.0 TREAT1ENT OF CHILD'S LANGUAGE:
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I II
15.0 IA /

Non Eng. dom. Eng. dom. IB

students .student IIA /
A -in dom. B .2nd A B 2nd IIB

lang. lang. Eng. lang.

1-The child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward child's eventual
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
demonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 MATERIALS

16.1 Reading materials= -Types
Reading Materials are: (mark all that apply)
1-Linguistically based

(Merrill or Miami Linguistic
readers, ITA, etc.) 16.1 IA le/y

2-Basal readers

3-Dialect readers I

4-Experience charts (stories
dictated by childr9p),

2;:le"X "andlOdUctinn/ ereSettlird IS4rild'Iioi*Taertmitge., 711r0.101411

16.2 If some reading material is in talftrortvot. Seri&s. # /3 .0(6 C fid
the child's dialects indicate how

1-Grade 1
long it is used: HAP

S7-e, 4E_ y-e 0 )(

16.2 IA_Q )

Grade 2
13-Grade 3
4-Beyond Grade 3
0-not specified

16.3 The following are techniques and materials used for second language learning:

0-none specified
1-pattern drills _3e'
2-diaog memorization
3-choral repetition -V
4-songs .-le
5_procranmed instruction
6-6tories read to children



aiming toward child's eventual
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
demonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 MATERIALS

16.1 Reading Materials7-TYpes
Reading Materials are: (mark all that apply)
1-Linguistically based

(Merrill or Miami Linguistic
readers, ITA, etc.) 16.1

2-Basal readers

3-Dialect readers

4-Experience charts (stories
dictated by childr9p),, n

erescreria 7-11""07 et,.

16.2 ir some reading material is in 10*tct+tet Seri k 4 4fae426 ru
the child's dialect, indicate how -e ma_ /Ye
long it is used:

_ IIA AR ?1-Grade 1 16.2 IA
2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

16.3 The following are techniques and materials used for second language learning:
0-none specified
1-pattern drills -3?
2-dia:og memorization
3-choral repetition
4-songs
5..programmed instruction
6-Stories read to children =2.

AUDIO VISUAL AIDES
7-films; filmstrips

,$-flannel or magnetic
9.-realia, graphic displays
10-records, tapes
11-listening centers
12-multi-media approach

Experiential:
13-role playing
14-puppetry
15- experience charts
16-primary typewriter
17-learning through.direct experience

with materials e.g. Montessori
1E- activity centers-chosen by child
19-other (specify)

Learning outside the classroom:
20 -field trips
21- suggested TV programs
22-.cthor (specify)

JC
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16.4 The sources of Non-English materials and textbooks are: 16.4 )
(mark all that apply)
0-not specified

1-are written by native speakers of that language
2-commedally prepared and published in countries where

N-E is the native language
3-developedby the project's own bilingual staff
4-developed by the staff of another bilingual project (specify which)
5-developed in conjenction with project parents
6-developed by or with members of N-EMT community
7-are culturally appropriate for N-E culture

(specify how this is determined)
8-are cross cultural
9-commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject

curriculum
12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5 i

component are:
0-not specified
1-xerox att..ched-page and document ...Mir±jearpotra 714/4)4c)h 447-4"11444M

17.0 STUDENT GROUPING r I °CS

17.1 Student grouping; mixed or separated into dominant language 17.1
groups: (mark all that apply)
0-not specified
Pupils of both linguistic groups are:
1-always mixed for all learning
2-mixed for language learning
3-mixed for some academic subject learning
4-mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never mixed for language or other academic learning
8-other (specify)

17.2 Students are grouped for language inqtruction: 17.2_443
(mark all that apply) A-more lthan -1- the time D Less thani the im
0-not specified
1-total class Je!__
2-small groups (specify size)
3-individual instruction

17.3 Criteria for grouping: Students
0 -not specified I Non Eng II Eng dom

dom- EN
1.7by:age

IlEng dom
NIT



(specify how this is determined)
8-are cross cultural
9-commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject

curriculum
12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5 ]
component are:
0-not specified

4 I #:"04.? 0Q4(41-xerox attached -page and document L-orjwava.

17.0 STUDENT GROUPING S e r //:.s

VC17.1Student grouping; mixed or separated into dominant language 17.1
groups: (mark all that apply)

A
0-not specified
Pupils of both linguistiLsromgare:
1-always mixed for all learning
2-mixed for language learning
3-mixed for some 'academic subject learning
4-mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never mixed for language or other academicaearning
8-other (specify)

17.2 Students are grouped for language instruction:-:
(mark all that apply) theA-more than the time B Less than he im
0-not specified
1-total class
2-small groups (specify size) ,44
3- individual instruction

17.3 Criteria for grouping:
0-not specified

Students
I Non Eng II Eng dom IllEng dom

dom EMT
1-by age
2-by native language
3 -by dominant language
4 -by language proficiencY

(ex. level of reading skill),
n.a. not applicable

(no E.dom/NEHT)

18.0 TUTORING

118.1 Student Tutoring is: (mark all that apply)
no-not mentioned
0-type is not specified
1- inter - ethnic (N-EMT student tutors EMT students)
2-intra-ethnic (N-EMT student tutors; N -EMT)
3-done by older children (cross age)
4-done by peers (same age)
5-other (specify)

18.2 Paraprofessionals or aides give tutoring or_instruction as follows:
0-area not specified
1-inter-ethnic (N -LIT aide tutors EMT student)
2-in the acqusition of native language shills
3-in the acqusition of second language shills
4-in other academic subjects



18.3 Parent tutoring: (nark all that apply)
mo-not mentioned
a-type not specified

1-inter-ethnic parent tutoring is used
2-ircra-ethnic parent tutoring is used
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18.3 itio

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
4-in an adult education component
5-in school through observation and guidance of teacher
6-as parent voluntears who tutor during the school day
7-materials are provided for use in home by parents
8-other (specify)

19.0 curaicaum PATTERNS '
1 9 'y

The stated curriculum pattern of the bilingual project:
1-Ekcept for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

3-flexible or modular scheduling
4-small group instruction
5-individualized lmarming
6-op rrm-9assroom

7-: ucii-'7-discovery-mnd inquiry
8-a cnrmaculum whiCh is both child and subject- centered
9- (specify)

10-ififimaprogram imaludes activities which complemet_
emerlsnces chit ammm encounter in the home, commmuitty
emi.Etluough mass media i.e. TV, deecribe 'below:
fetals 0 (ol 61c.cti ..arfioA

20.0 COGNITIVE DEVMORLENT

20.1 Cognitive development in early childhood grades is fostered through:
0-method not mentioned

20.1
1-structured envirionment rich with materials child can manipulate
order, compare, match for perceptual-motor development

2-non-verbal materials, such as Montessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

3-labeling and discussion of concepts related to time, space distance,position

4-labeling and grouping actual objects to learn classification.
'EnrievelNiv 101



uuuul n_taj

7-materials are provided for use in home by parents
8-other (specify)

19.0 CUITICULUM PATTERNS 19.0 /5 Ili

The stated curriculum Ite.rn cif the bilingual project:
1-Except for inclusion of N-EMT instruction the curriculum is

otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

3-flexible or modular scheduling
4-small group instruction
5-individualized learning
6-open classroom
7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
9-others (specify)
10-if the program includes activities which complement

experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

+cc-Anatol sc,,a e-c1 !kc et-Non

20.0 COGNITIVE DEVELOPIENT

20.1 Cognitive development early childhood grades is fostered through:
0-method not mentioned 20.1
1- structured envirionment rich with materials manipulate:manipUlat

order, compare, match for perceptual-motor .development
27-non-verbal materials, such as Montessori.materials from which.

children can learn .sensory discrimination,matching, seriation,
counting, addition,stbtraction

3-labeling and discussion of concepts related to time, space, distance,
position

4-;.labeling and grouping actual.objects to:IearnolassIfication;
grouping objects with common attributes andIabeling their
attributes (i.e. colors, sizeb)

:

5- direct 'experience of processes. of science through discoverY4 using
Materials rather than text active experimentation by child with.teacherls

6-dguidance.:
rather than :tc:acher .dalonptration.

irectexperience of math through discovery rather-than instruction.
7-other (specify or Xerox) p. no.and doCument:

20.2 Cognitive development in later grades (grade 4 and above)
0-_method -not mentioned
1-Lspecify 'or xerox p. no. and document
n.a.-no grade 4 or later grades
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21.0 SELF-ESTEMM 21.0

Stated methods of project comoenent emDected to increase self-esteem:
no-se-If-esteem not mentioned as an objective:
0-self-esteem is an objective but methods not specified
Teacher encourages pupil to verbally express his feelings:

1-through role-playing
2-puppetry
3-language-experience approach: students dictate stories from

their own experience
4-teacher accepts) acknowledges ideas and feelings
5-teachar encourages non-verbal expression of child's feeling3

through painting) music) dancing
6-teacher provides experiences in uhich the various ways that

children act are accepted by the teatiher; their actions are
discussed and the children are encouraged not to make fun of.
"different" ways

7-teacherprovides experiences leading-to competency-and
success

8-teacher provides experiences where anoasional failure is
acknowledged as part of everyone's experience; second
attempt are encouraged

9-other (specify) (xerox or: summarize) document page #

Teacher provides experiences in it sar-dIrection and acceptance of

responsibilitys such as:
10-pupils act as tutors for other purls
11-puils have some options in choice of curriculum
12-pupiI9 choose activities from a variety of interest centers
13-older puils participate in curriculum planning and/or

development
14-pupils write a bilingual newspalier, for disseuination to the

community
15-other (specify)

22.0 LEARNING STRATEGIES

1-The project mentions the following specific Tharningstrategies
as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no.
Example; Navajo children resist participation in an authoritarian)
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites) move about freely or sit in a circle or
horseshoe rather than it in rows) has been found more effective.

0-none mentioned



4-teacher. accepts, ac2aiowledges ideas and feelings

5-teacher encourages non-verbal expression of child's feelings

through painting, music, dancing
6-teacher provides experiences in which the various ways that

children act are accepted by the teacher their actions are

discussed and the children are encouraged not to make fun of

"different" ways
7-teacher provides experiences leading to competency and

success
8-teacher provides experiences where occasional failure is

acknowledged as part of everyone's experience; second
attempts are encouraged.

9-other (specify) (xerox or summarize) document page #

Teacher provides experiences in pupil self-direction and acceptance of

responsibility, such as:
10-pupils act as. tutors for other pupils
11-puils have some options_ in choice of curriculum
12-pupils choose activities:from a variety of interest centers

13 -older puils participate: -in curriculum planning' and/or

development
14-pupils write a bilingual newspaper for 'dissemination to the

community
15-other (specify)

22'.00 LEARNING STEATEGIE8

1-The-project mentions the foil:lazing specific learning strategies

_as important for reaching a particular ethno-linguistic group:

(specify or xerox) Document and Page no.

Example Navajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all__activities and students or groups of

stnrlents initiate activites, move about freely or sit in a circle or

:horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

23.0 BICULTURAL CONPOMENT

23.1 This program is:
1Hbilingual alone
2,=oilingual and bicultural
3-bilingual and Multicultural
0-not specified as to whichf,:of the above

4-6n ethnic studies program is included in the bilingual program

5 -art, posters,i,eaiia, crafts of both cultures are exhibited in

the classroom
6-language and cultural content are integrated
7-other (specify)



23.2 Eross-cultural awareness:,
If prOject mentions specific -values or modesmf behavior. of
N-ElIT culture, please sirinize below: (or attach ,==':)'
found in document page
Onot mentioned
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23.2 e,

23.3 1 -if project mentions efforts, to decrease ethnozsattisadn 23.3__1 )
either or bothgroups, desaMhe below: or-xP7ox-document page/ #)

.0-none mentioned

23.4 In the bicultural compenent kaawaedge of the N-EUT culture 23.
involves (marl: all that apply)
0-no bicultural component mentloned
1-Hmanistic aspects of cultnna: ideals and values,,,aiterature

(oral or written), achievanent of particular pemgIe or politcal
movements

2- Historical-cultural heritage of the past--conttEbutions to art
and science

3-'Deep' culture,: family patterns and contemporary way of life.
4-Itemization of surface aspects of a country--goo iraphy, dates

of holidays etc.
5-A specific culture only e.g. one Indian tribe
6-Various cultures of same ethnic/linguistic group (i.e. Spanish-

speahing peoples)
7-A third culture different from NEHT or MT
8-0ther (specify)

23.5 American culture is defined:
0-not specified
1-narrowly: primarily-Anglo-Saxon orientation
2-broadly: ethnic pluralism of America,--multicultural
contributions of various ethnic groups discussed

3-other(indicate document and page number for Xerox) or
elaborate in your own words



23.3 1-if project mentions efforts to decrease ethnocentrism in -23.3' /0
either or both groups describe below: (or xerox-document page/#)

0 -none mentioned

23.4 In the bicultural compenent knowledge of the N -fliT culture
involves (marh all that apply)
0-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or polttraL
movements

2- Historical-cultural heritage of the past--contributions to_Lu7,t-
and science

3- 'Deep' culture: family patterns and contemporary way of life.
4-Itemization of :surface aspects of a country-- geojraphy, data

of holidays etc.
5-A specific culture only e.g. one Indian tribe
6-Various cultures Hof same ethnic/linguistic group (i.e. -Spar?-

speaking peoplaa)
7-A third culture different from NEHT or EMT
8-Other (specify)

23.5 American culture is defined:
0-not specified
1-narrowly: primarily. Anglo-Saxon orientation
2-broadly:. ethnic pluralism of America--multicultural

contributions of various ethnic groups discussed
3-other(indicate docUment and'page numberfor.xerox) or
'elaborate in your Own words

24.0 COIIIUNITY COIPOHENT S -e
le ( cr. C.-.

24.1 Bilingual libraries are provided for:
0-group not specified
1-project children
2-adults of the project community
3-teachers

no-bilingual library not mentioned

24.2 An ethnic studies library is provided for:
0-group not specified
1-project children:
2-adults of the praiect community
3-teachers

no-ethnic studies library not mentioned

214.2 Alp



e,,u.s-/- ati3O,

COMMUNJTY

Narrative

The project got off to a slow start due to personnel recruitment prob-
lems, during J.rdy and August 1969. The Project. Director was the
only staff member actually selected by the Governing Board and the
Local District. The District was undergoing intensive personnel
changes, due to conflict over cornunity control. There followed a
period when.the Interim District Superintendents were in charge.
It became difficult to obtain assistance, guidance and direction. The
Principal of P. S. 1, Manhattan, was appointed as District Superin-
tendent in another district and an Acting Principal for P. S. I was
named by an unofficial District Superintendent.

In summary, many of the previous arrangements, community con-
tacts and preliminary negotiations and details for implementation, had
been set up by people who were now no longer emplOyed by the District.
There was a 100% changeover in staff. Largely because of turmoil,
it became necessary during the months of September, October and
Nuvember, to redevelop support for our program. The previously
selec:,'d teachers in P. S. I had to be re-involved and new lines of
comniunicatiOn were set up within the school.

'We recruited new personnel for the project. The Project. Director
had to re- est.a.bli;h and negotiate new relationships with the local
school district, the Central Board of New York State, as well. as
with 0. E. 0.

During the summer months a difficult situation had arisen in terfns
of local control. Significant changes became evident in the various
roles played by the Board of Education, the parents, teachie.rs, edu-
cators, together with those either for or against community control.

The Project Director decided not to actively go into the community to
organize support among the parents for the bilingual program. This
would have been coast rued as developing .support for one of the Many
factions involved in this power struggle. This...decision was justified
and confirmed through subsequent informal conversations with parents
and others living in the community.

The ethod.ernployed to eventually reach the parents. was to distribute
di r_slips either to the parents directly wherever passible, or

. .



Narrative

through the children to their parents. Out of a potential poputalioh
of 100 parents with children in the selected pilot classes, v.,e rnut with
a response of some 12.0 consent slips returned, thus ha.v-in-, approxi-
mately- two-third:: responding. Out of the 12.0 pareMs who replied,
112. gave their consent but there were 8 parents-who did not want
their children to receive bilingual instruction, but who, at the same
time specifically indicated that they wanted their children to be as-
signed to those same particular classes and with those particular
teachers, but not directly involved in the bilingual aspect of the cur-
riculum. Their wishes were respecter'..

Positive results in terms of parent support for our program were noted
over the next several months through three methods used in what might
be called Public.Relations. The first device was participation by a
groUp of three six-year old first graders who demonstrated the use of
.atir Learning Centers for bilingual instruction on the TV program
called "CoMmunity Report" sponLiored by the Board of Education and
shown on Channel 25, the City station. "Connnunity Report" Avas shown
n total of three times in October, .November and again in December.
Feedback indicated that many parents saw program. They sup-
ported.it. On the sarne TV program, the Project Director participated
in a frank discussion involving many aspects of bilingual education.

Another device to enlist parent support and to acquaint. the with what
we were doing. was the printing; and distribution of one of the stories in
our oral Language-Through-Literature Program. It was reproduced
with the. story translated into Spanish and Chinese along with the origin
al English. It was given to all children in the project shortly before
Christmas.. The distribution. was highly personalized with the Project
Director going to all classrooms. In the presence of the bilingual
and other 'teachers and staff members present, he .gave each child his
or her own copy of the book. Pleasure for this gift .was demonstrated
(visual observation by staff) by at least 95% of the children.
teachers expressed theirpleasure as well. 30% of the children wanted
copies for brothers and sisters at home. Informal conversations in
.January with a number of parents together with comments from paril-
pi.ofessionals whose children are in the 'classes; all indicated a 100%
positive response.,

At Christmas. time, a card was printed with appropriate greetings in
all three. languages. A Chinese colloquial expression was used wish-
int everyone peace and happiness for the NewYear. An equivalent
Spanish. expression indicated that. "Once we have destroyed fear, then
our children Nvill learn". Finally, a brief English giet.t.ing is, the sau,u

Thesc Christmas cards were mailed to all parents and children



24.3 Provision is made by the school for informing the parents
and community about the program through:(Mark all that apply)
0-method not. specified
no-no provision for informing community'

bilingual newsletter.l.r.dmomn
2 monolingual' newsletter d
3eWs sent to mass media.
4-if articles included with project, check 4
5-bilingual fliers sent home
6-formal meetings
7-informal meetings open to entire community
8-meetings coved in both languages
9-home
10-other `:: ,ecify)

11-project.d#ector personally involved in program
dissemination. specify how

24.4 Community involvement in the formulation of school-policies
and programs is sought through:

0-type not specified
no-not sought

1-existing community groups working with program
2-bilingual questionnaires
3-community-school staff committees
4-community advisory groups
5-formal meetins open to the entire community
6-informal meetings with community groups
7-other (specify)
8-project director personally seeks involvement of community

in program, specify ho

24.5 The school keeps informed about community interests, events and
problems through:

no-no mention of school seGking to be informed about community
1-meetings open to the entire community conducted in both
languages

2-community representatives to the school
3-bilingual questionnaire sent to the home
4-home visits by school personnel
5-other (specify)
0-method not specified

1

24.3 g



7-informal meetings open to entire community
8meeting3. conducted in both languages
9-home visits
10-other (specify)
11- project director personally involved in progiam

dissemination. specify how

.24.4 Community involvement in the formulation of school policies
and programsi6 sought through:

0-type not specified
no-not sought
1- existing community groups working with program
2-bilingual questionnaires
3-community-school staff committees
4.-community advisory groups
5-formal ineetins open to the entire community
6-informal meetings with community groups
7-other (specify)
8-project director personally seeks involvement of community

in program. specify how

24.5 The school keeps.informed about community interests, events and
problems through:

no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both
languages

2-community representatives to the school
questionnair sent to the home

4-home visits by school personnel
5-other (specify)
0-methodnot specified

24,6 The school is open to the community through:
0-not mentioned
no-school is not open to community for community use
1-opening school facilities to the community at large for use
after school hours and on weekends

2-providing adult education courses
3-other (specify)

25.0 ILIPACT EVALUATION

24.6 2"

25.1 Project mentions description or dissemination of the bilingual
pr ogram through: 25.1 3

ft(r anewspaper articles
"05° 4 2-radio programs

17*A° GTV programs
4-video-tapes
5-films
6-visitors to observe the program
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25.2 Project's impact: 25.2

1-Project mentions that other classes in the school, but
not in the program have picked up methods or material from
the bilingual program.

2-Project mentions other schools in the local educational system
have started bilingual programs

3- Project mentions that a University has instituted teacher
training courses in bilingual education to meet staff devel-

.opment needs

26.0 aoLE OF EVALUATOR

26.1 Evaluator has field tested, on a group of children who are of
the same language, culture and grade levels as the children in
the bilingual program: 26 .

0-not mentioned
1-published measures
2-staff developed measures
3-staff translations of published measures
4-staff adaptations of published measures

26.2 Evaluator has personally observed students in the program: 26.2 3
0-not mentioned
no-never
1 -once or twice during the year
2-more than twice

3-regularly
4-other (specify)

26.3 Evaluator has met with teachers: 26.3_3
0-not mentioned
no-never
1-once or twice during year
2-more than twice
3-regularly
4 -other (specify)

27.0 EVALUATION PROCEDURE

27.1 0-not.specified
1-A .comparison group has been chosen
2 -A comparison group will be chosen

27.2 0--not specified (marl: all that apply)
1-Pre-tests have been given to project group or sample

2- will be
3-Post-tests have been given to project group or, sample

4- 11 will be
:5-Pre-tests have been given to comparison group

: 6- " will be :

7-Post-tests haveibeen given to comparison group

8- " will be 11

27.1_


