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- Bilingual Education Applied Research Unit 0.1Project No. _17S
project b.e.s.t. .
n.y.c. consortiwa on bilingual education

CONTENT ANALYSIS SCHEDULRE
FORi BILINGUAI, EDUCATIOHN P.:0GiiAMS

lesearch Assistant © Alan Ehrlich ~ Date 1/14/72
0 ZName of Project Ukiah Indian, Mexican-dmerican Bilingua}—Bicultural
. ‘ Progran
0.3 Address of Project School and Henry Streets .
" 0.4, Ukian, California 95482
.05  STATE ~ 0.5 .2 .
1-Alaslka 11-Louisiana 21-0Oilahoma
" 2~Arizona 12-taine 22-Oregon
3-California 13-Massachusetts 23-Pemnsylvania
4~Colorado 14-Michigan Rh-.hode Island
5-Connecticut 15-tontana 25-Texus
6-Florida 16-New Hampshire 26-Utah
7-Guar: 17-New Jersey 27-Vermont
8-Idaho 18-New lexico 28~Washington
©-I1linois 16-New Yorl: 29-Wisconsin
10-Indiana 20~Ohio 30-Other (specify)

1.0 P.OJECT HISTOXY, FUNDING AND SCOPE
i.1 Year Project began under Title VII:

see 9 - | 1 27
Project o7 - 1970 »
2.0 FUNDING (ifark all that apoly) ' 0
2.1 1-Any PUIOR funding of BILINGUAL program, if Title . . 2
VII continues or expands that program
no prior funding mentioned
2.2 Year prior funding began ‘ : 2.2 “jiéd*,
o . N
2.3 Prior bilingual program involved: 2-3._;¥§WJ--
1-early childhood (Pre X + K, ’ '
2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
- O~not specified :
Source of prior bilingual program funding: L 2.4 m»f%%_ -

1-local 4~university _ : A
2-state __ 5_federal (svecife) . R S 3




0.3 kddress of Project School and i elrJ Streets

~—————

0.4. Ukizh, California 95482

e e e e T T T e e

.05 STATE 0.5 .2 .
1—-Alaska 11-Louisiana 21-0ilahome
2~Arizona 12-iiaine 22-0Uregon
3.-California 13-Massachusetts 23-Pennsylvania
4~Colorado 14-ifichigan 24~-hode Island
5-Connecticut 15-tlontana 25-Texas
6~Florida 16-Hew Hampshire 26-Utah
7~Guar: "~ 17-New Jersey 27-Vernont
8-Idaho ! 18-New liexico 28-Washington
©-Illinois 1S-tlew Youl: 20-tisconsin
10-Indiana 20-0Ohio 30-Other (specify)

1.0 P.IOJECT HISTO.Y, FUNDING AWD SCOPE,

i.1 Year Froject began under Title VII: - 97
see - o7 - (1969 , LR
Project - op =~ 1970

No. 17 - 19N

2.0 FUNDING (ilark all that apply) .

. 2.7 - 1~Any PIIOL funding of BILINCUAL program, if Title : 2.1
VII continues or expands that program
no »rior funding mentioned

NA

WA

2.2 Year nrior funding began 2.2

2.3 Prior bilingual program involved: 2.3
-early childhood C%re RO
2-elementary students (gradec i-5)
3-secondary students (grades 7-12)
O—not specified

HA

T v o

2.4 Source of prior bilingual program funding: 2.4,
1-local f~university
2-state 5-federal (SDeOlfJ)
)—foundatlon 6-other (oaeﬂlzy)

W

2.5 4-CONCURRENT funding of program(s ), if cooperating 2.
with Title VII program .
no concurrent funding mentioned

NA

2.6 Concurrent program ccoperating with Title VII 1nvolve&. 2.6
{-early childhood Pre K - K
2-elementary studeuts (grades 1-6)
3-secondary students (g rades 7-12)
lL—~teachers
"O-not specified

2.7 Source of concurrent funding, if cooperating ultn Tltle VII NA
3fogfam' ‘ - 2.7
1-.local 4-federal (specify)...._ ... —
2-state 5-other \spe01fy)
3-university

2.8 Total Title VII grant (first year only) | 2.8 u#62785§“€ 5.3

2.9 Total funds for concurrent prograir(s) cooperating with e Qe
Title VIT

3.0 1-If a UNIVZLSITY is vorking with the Title VII program, 3.0 e
© gpecify vhich: gaélt%)Rosa Junior College (Adult. Education Courses

[:R\f: " O-none ‘ | . e ’

| C 2 Contiruodion vdoc.umer\‘\.'




4.0 SCOPE of PIOJECT

4.1 Numbers of schools involved in Title VII brogran:

o ———— i e

ne 4-Four O-not specified
R-tvio 5-five
3~three Gwother

4.2 Totel number of students in drogran A.First year
L.Second year

C.Third year

4¢3 Grade level of students in program; mumber
grade and total number of students by
(by second year)

of classes per
grouped grdade levels

Nunmber of Number of
Grade Classes Grade Classes
PS~PreSchool e 7~grade 7 e
Cﬁ;ﬂndgtn N 8-grade &

e s

S~grade 'y

PSK _60Q__ TOTAL WC. students PS and I N '
: : ' B .....T0TAL students gr. 7-9

G>grade 1 N 10-grade 10 - =
2-grade 2 1l-grade 11 _
3-grade 3~ T 12-grade 12 . ' '
L-grade 4 ‘__ C ......T0TAL students gr. 10-12
grade Z } —
, grade 1
. TOTAL students gr. 1-6

A0

4e4 1~A11 classes graded
2-A11 classes ungraded
ome classes ungiaded ° : .
1f ungraded, specify ages or grades grouped together:

bed

1l non-graded 5th-6th
TTIeverTeldgsg T
5.0 PIOGESS VATIABLES - STUDENTS (Sociolinguistic) Cp.13
5.1 Students Dominant and Hative language interaction and
cultural affiliation (Indicate nmuuber of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write INF.)

J.;;zxzé'hifjﬂjﬁgl.;sll. Dorinant, 123 Fnplish Dominant 5.0 No. .
1, Total 'I 'N~E Dom = NEMT _ | II.E-Dom - NEMT |
© Non-English - | . R | NEdom I 60 50
HMother Tongue i ; Ne-EHT
L% . Y 1
2, Total . ! 11, B~Dom - @y , NET AL

. English i s P .

Y~ MHothér-Tongue E-Dom 1T e
SR 1‘ BT R

(Text Provided by eic [i8 R IR T



4.2 Grade level of students in prograi,

nuaber

]

cf closses Je;

grade and total number of studenus by grouped grade levels
(by second year)

Nunber of Humber of
Grade Classes _. urade Classes__
"b-PreScaool e 7—-grade 7 e .
GiSndgztn 2 8-grade 8- .
PSK . 60__ TOTAL HC. students PS and ¥ G-grade v
B __TOTAL students gr. 7-S

G>grade 1 R 10-grade 10 _ ___ ...
2-grade 2 . 11-grade 11 _ . ._..
J-grade 3 . 12—gfade 12
L-grade 4 C ____.. TOTAL students gr. 10-12

grade 2 } 0

grade 1

_ b0  TOTAL sTudents gr. 1-5

4.4 1-A11 classes graded
2-A11 classes ungraded
@one classes ungraded
Jf ungraded; specify ages or grades grouped together:

1 non-graded 5th-6th

5.0 P.ICCESS VATIABLES - STUDEHT

(Sociolinguistic)

TTIRVElTelassT T T
C p.13 ‘

5.1 Students Doninant and Natlve lanﬂuage interaction and
cultural affiliation (Indicate nuaber of students in each

category and specify c

cultural effiliation in box)

(Cirecle any information which is inferred and write IWF.)

1, Total
Non-Englisi
lother Tongue,

2, Total
Bnglish

liother-Tongus _

Non-~English
liother  Tongue

English
Mother Tongue

S ‘"";"'f"

' I\on—-umllsh Dor inant, L Eng:ll.,h Domlnan‘b, 5. O Ho. &.
' - - NEIT f II’T'Dn NEMT
iI . N—E Domn I | ! I~ Dor | , NE don T 69 _5_0
__5 , | NET
. ] ‘ .
1 i .
| 11, BDom - mr , BT ST
Z-Dom T e e e
] E
I Total Hon-English  II Total English Total Z-Dom 00 50
Dominant: . 60 _ Dominant: 60 . II= IIl-r 112 G p.3

]mn -ung_llsn Domnant
| N-% Dom  N~EMT

P e ie e sl e e

S T LT TP,

’"“'a‘_lole. a native Spanish spealier
I who uses Spanish- in most contacts

i though he may !mow English

N- Dom

- Cmm

Dxam)leo (vare) a ratlvo Znglish
spealrmg Puerto lican child,
“born in Wew Yorl: vho etu.cns

“to Pulrte -iico and becoes

- i Spanish dominant

i
i

O N L Y

J_.Il"'llSﬂ Domlnant

E=Dom N-RT
fxample: a native Spanish
speaker vho uses Spanish only in

familiar contacts, and English
. in all others: school_, work. |

J_:'-'L'Om - maa-

Iramples: 1)a native E,spealking
acculturated American who may
or nay not kmow a second lang.
2)a native E. speaking
lexican-Anerican child who has a
ninimal receptive lmowledge of
- Spanish, but has a Latln culture

‘ afflllatlon




_ . . page 3
5.2 Cultural or Ethnic identification of target students in progran
by number and { of each: -
Indigenous imericans: hmber Per Ceut of if inferred,
Total Stucents check (/)
A1 Tlevajo Al . e ,o e
A2 Cherolee ¥ — ,o e
A3 Other (specify) POMO 43 30, . .28 % ien. C D3
A TOTAL Fo. of fwerican Indien 4 30, _ . _25. .

Americans of other ethnic bachgrounds:

B1 llexican-American B1 30 _ 25 % o, D3
B2 Puerto-lican B2 . 4 .
B3 Cuban u3 % ——
B4 Other Spanish-Ameiican o
(specify) Bh ., ..
B TCTAL No. of Spanish- B 20 . 25 5% e

spealing Auericans

Portuguese--Anerican

C C .. .. R 4 e een
D TFranco-American D __ % o
- F  Chinese-American F_ S —
G Bsl:no G __ . 5 L
H Tussien BE .. S e
J Other J o i 5 e

I TOTAL number of N-EIT target
studzntis 60 _. .50 . % .. Cp.3

5.3 IDthnic identity of English mother tongue btudents other than target

population, if svec~1f1ed by number and per cent 53__HS
B DEB E1..80_. L5950

. o~ '

L e e bt e e en \ o erane e e 47 PPN

II TOTAL number of HIT studenis
other than target population 60 50 4 e C, P>

SN R

5.4 Students' native language or mother tongue if DIFTEIHT

fron domlnant language o 5.4 . NA
(sp601fy)

Dominant language Different, Rative Lanpuaf“e Huaber, Per Cent

1-Fnglish e e e e e et

2—

Spanish

S mie itimes e s & simie e s Ao e s P 4 e e e

5.5 Students' Dominant Language and Extent of Bilingualism

Dominant language ! Munber of Monolingual] Mumber of students Bilingual
- of students in program | Students to any extent

Hunber 9 not Fo, 754 not ,only 1" s‘tnmng speal'mg
- N ; g : B 1 - 4 w4 j—.—l.—_‘-‘w



E

Aruitoxt provided by Eic:

LY tienlcen-&nervican o B1  ZC
L2 Puerto-.lican B2 ...
B3 Cuban : B3 _..

Cther Spanish-fmerican
(sne cily )

TCTAL lio., of Spanish-
sonealiing Avericans

Portuguege~Anerican
Franco-fmerican
Chinese-American

Bsliinmo e
Tussian

GEoETQ
GImoETa

Other

T TOTAL number of H-EHIT target

students 60

5.3

Bthnic identity of English nother tongue
population, if specified; by number and »

LES L 21,80

B2 B2
IT TCTAL number of HIT students .

otier than target population 60

o

5.4 Students' native language or
from dominant language

(specify)

minant language
1-Fnglish
. 2=5panish

5.5 Students' Dominant Language and Zxtent of

Dominant language !

of students in program | Students

mother tongue if DIFTT.ITHT

Different lative Lanpusge lwiber .

Munber of ifonolinguale
{

v els

220 ceeme. B3
students other than target
er cent, 5¢5__KS

.20,

......

504, N4

Per Cent

Bilingualism

Hunber of students Bilingual
to any extent

RIC

Humber : 6 not Tio, e ’ not ,only listening:speal:ing
spec. ; spec,; comprehension ‘ability
] ! o, g 'No. &
00, English 59 X e X
AZ*_ :}E‘: American . - - ._M . e - o -
FCHO Indian 25 X X
A Tavajo - R R o .
A2 """ Cherokee o L O T T ; :
A3 ... Keresan = . B o ) T
AT Other (spec. oo T y - ) T
B1.30. fpanisn 25 - CORNINE: N 0 S ‘ oz
C ._... Pertuguese L. CT79 P_-19"?ﬁ"?"" - : T
D . .. TFrench R . T N oo
F'____ Chinese L . T ' ) LT
H ___ lussian . . i T ’ )
J ... Other {spsc.) = . N ’ o B o
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. 5.6 Lecruitment of Students: 5.5 __2
0 = not specified
1 - Znglish Hother Tongue and Non English iiother Tongue
~ Students are recuired to participate in the bilingual program
2 = Only N-ENT are required to tale program, HIT's Darticipation
is voluntary

3 = Both EMT and I-EIT participation is voluntary
.7 Proportion of HiT pupils in project area: see Chart C 5.7 *_Ei_m_
n.s+~ not specified on the chart :
3,4 C p.d

5.8 Community Characteristics (mar®: ally that apply) 5.8
' 0. - not specified '
inner city-ghetto ) ‘
major city
small city, town or suburb
= 1ural
other (specify)

—

Vi =

5.9 A. Socio-economic status of N~ZT participating students
(indicate specific percent of low SES) NS
B. Average family income, if mentioned ' B.

n.s. . not gpecified

5.10 Socin-econonomic status of IIIT participating students 5.10 |
© (indicate specific percent of low SES on the blank)
n.a. -not applicable (no HIT)
00 «nct specified

'5.11 Proportion of migrant students in project 5.11 .
(Indicate specific nercent) '
n.s. =not specified

6.0 SOCIOLINGUISTIC SURVEY

6.1 Project states that a sociolinguistic swrvey: 611 4 ...¢ De.
: I for II for II. .. Ns-..¢c D.
U-ZLT proup © AT groun
@Dvas nade B GRP ~ ==+ (home interview)

2 will be made
0 not mentioned

[ P [

L e e taa e e & e

6.2 If a sociolinguistic survey was or will be made, 6.2 1 1,24
mark all groups included: IT .J,-?ﬁ.ﬂ.
I N-EMT II BT

O

parents

a0 e ey o teimre e

2)children’ _ N S —



S 0.0 D uoiranity Characteristice (marl: ally that apoiy) CEE I T Y e
000~ notspecified '
1 7 inner city-ghetto
2 T major city
3 © small city, town or suburb
4~ 1ural
5 7 other (specify)
5.6 A. Sccio-economic status of H-ET participating students 5. A, 257
£ -

(indicate specific percent ¢f low SES)
B. Average family income, if mentioned
n.s. .. not specified
5.10  Socic-econoncmic .:tatus of LT participating students
‘ (indicate specific percent of low SES on the b'an:)
n.a. - not applicable (no IMT)
00 ~=not specified
5.11 Proportion of migrant students in project
(Indicate specific mercent)
n.s. -not specified

6.0 SOCIOLINGUISTIC SURVIY

a sociolinguistic survey:
I for II fox
-7 group I groun
(Dwas made X
2 will be nade n
0 not mentioned

_ 6.1 Project states that

6.2 If a sociolinguistic survey was or will be nade,
mark all groups included:
I N-EMT IT miT

%Parents e e e
children o

3 teachers ’

@ cormumity . -
-5 others X _ e

(specify)

20%

C op.h
5.1 b.w

(home interview)

6.2 I 1,24
1A

6.3 Language doainence of H-IIiT groups (checl: A__parents, B_X children, C__teachers)

will be determined by the exient each language is used in diffevent domains

through various neans of cormunication, . ‘
e.g. specify extent descriptively: never, sometimes; alvays

USE NCH-EHNGLISH LANG.

-«

DOMAINS:
Home

USE ZIGLISH

e K K e e i X

(specify)

LISTENING, SPEAING, AN VTG LIS Tairhicy SEaING SN T |

1 i
2 Church e T
3 School X XXX X X..
4 Vork: T e

5 Socializing | |~ T o
6 ]‘-Ieighboz'hood‘f_”_‘ e e . .

-7 film-TV-radio __ . . .. R i
8 Magazinesnews. ... .. ... .. .. . ... .o "
9 Others P

5.3 A ...
g +e=deen - G pL35

PR -

B I T

.- - -i
o i . \
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6.4 If not included in survey, how was student's language dominance 6.4 I_NA
© determined? ‘ Co I II II
’ H-EIT BT

m——

1-inferred by use of surname
2-established by formal testing of students
3-assessed by informal means (specify how)

e —=—=-  gurvey includes
i == language used in

X o e ~===~  the home
4~not mentioned ‘ C p.35
school record shows language code C p.36 : ol
. 6.5 Sociolinguistic Survev includes: checlk all that apply) 6.5__ 0

An analysis to determine if an interlanguage exists
in the community, (e.g., a mixture of two languages
which serves as a single system of communication for
a group of people).

1-yes '

O-no

Attitudes toward maintenance or shift:
6.6 H-EIT parents' attitudes toward maintenance of child's 6.6 1

N-EMT in particular domains of use or complete shift
to English ’

1-yes
0-no
6.7 IMT parents' attitudes toward their children's learning 6.7 1
of the N-EMT language
1~-yes
0-no
6.8 Children's owm attitudes regarding the second language 6.8_ 0
they are learning and the speakers of that language
1-yes C
O-no
6.S If not included in survey how were parental and/or : - 6.,9__NA
community attitudes toward N-EIT maintenance .
determined?
1-will not be assessed
2-will be assassed; method not specified
3~has been or will be assessed by method other than
sociolinguistic survey (specify how) _
6.10 1-After sociolinguistic survey is made, how does it influence 6.10“£E“*W~

program? (specify) (e.g. transfer or naintenance instructional
programs , . )
0-not mentioned assessment of need: C p.8&




& group of people).
1-~yes
O-no

Attitudes toward maintenance or shift:

6.6 I-IiT parents' attitudes toward maintenance of child's 6.6 __L ...
N-fiT in particular domains of use or complete shift
to English
1-yes
0-no

5.7 EIT parents' attitudes toward their children's learning 6.7 1
of the N-ZEIT language
1-yes
O-no

6.8 ©  Children's own attitni~s regarding the second language 6.8_ 0
they are 1o~ ' & speakers of that language
1-yes
O-no

o
O

£ not included in survey how were parental and/or 6.9“_£yi___
cormaunity attitudes toward H-EIT maintenance
determined?
1~will not be assessed
2-will be assessed, method not specified
3-has been or will be assessed by method other than
sociolinguistic survey (specify how)

6.10 1-After sociolinguistic survey is made, how does it influence 6.10__ 1
pregram? (specify) (e.g. transfer or maintenance instructional
prograas
0-not . mentioned assegsment of need: C p.8

o

7.0 STAFF SELECTION

7.1 Llngulstlc backgfound of project teachers, by muiber in-each category:
(indicate nonmungllsh language in each box 2)

hxﬁ_Language dominance not spe01f1ed - (if any information is not
. .3/ Mother tongue not specified : sypecified; cross out that

- not specified vhether monolingual or bilingual heading and complete the
‘ ‘ rest of the chart)

A-lionolingual  B-Bilinsual 7. B4
1 1 E Dom, R ORI DRRE, : I A _Iﬁ{Sj !
NEMT W oo oaN= o) ‘ i B NS ..
11 E Dom L II A NS ...
- E?“I‘-’) i i W= II B .S ...
1, B Don S Iz
o NEMT = N ~ B - p—
- L F T R IIl B E —_—
A Total Humber B Total Number ‘
R I A 2 50
IHonolingual Bilingual
‘ & B 0
- 2“‘._- — =S N i —

Total Muber
of Teachers

N - .Z_{'.-.. -+ C 70 p.10
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7¢2 Linguistic background of pnroject aides or paraprofcssionals, by number:
(indicate non~English language in each box)

_X _Language dominance not specified . (If any information is not
__Mother tongne not specified specified, cross out that
—Not spe01f1ed whether monolinguel or bilingual = heading and complete the
"btafi will be hired rest of the chart)
from target groups A I\-Ionollngual B B111ngual
(Indian & Mexican- .  __ : ‘ 7.2 No. %
American) "I N-E Dom , | I4 NS
I.P. p.27 N-EMT ? IB g
’ — II A N3
II £ Dom ; S ! II B NS
ENT -' A II.A g
‘ | ILE 1@
II. & Don ' . ' T a0
1 N-miT f ;. B 50
' v &
. : . N .Total Number )
A Total Number B Total Number of aides or
Mapolingual Bliingual ‘ ,'para§rofessionals

TI.P. p.28 & C70, p.5

.4.

7.3 Language(s) used by bilingual teachers: 7e3__ 2
Mark all that apuly5 C 70, p.l

1-Bilingual teachers teach in only-one language

1&—Bilihgual'teachers who teach in only one language teach in their
dominant‘language,‘whether that is their native or second language.

Blllngual teachers who teach in only one language teach 1n their
native language:
1b—only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0=not speC1f1ed

2—Blllngual teachers teach in both their native and second language,
regardless of which is thelr dominant language.

O-language(s)used by teachers not specmfled'

7.4 Lanpuape(s) used by bilingual aides or paraprofessionals: Teh 2
Mark all that apply ' - C70, pp. 19,

20

1-B111ngual aldes instruct in only one language ‘
. Ta=Bilingual aides who instruct in only one language teach in

their dominant _language, whether or not it is their native language.
-1lingual 2Ides who instruct in only ono lang. toach in their nat ve lang, :

" 1o—only if nathU lunguage ig klso thelr doninunt linpuege

1oa




1
1
1

II & G
I7-% Don ’ - II B s
EMT . II.lA R
\ ' IT E S
II1 % Don ' : ' 1 A__jf__ a1e)
H-TIT , f : B 50
: ] i N E
. N Total Number -
A Total Number B Total Number of aides or
Mafolingual B%iingual ‘parigrofessionals

T I.P. .28 & C70, p.5
7.3 Language(s used by bilinguel teachers: 7.3 2
(lark all that apply) C 70, n.16

‘1—B111ngual teachers teach in only one language

1a=-Bilingual teachers who teach in only one language teach in their
deminant languege, whether that is their native or second language.

Bilingual teachers who teach in only one langusge teach in their
native language: i
1b—only if native language is also their dominant language
Tc-even if ‘native language is not their domlnant language
1-0~-not spe01f1ed

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 Lazwuag (g! used by blllngpal aides oxr Daraprofe551onals. 7.4 2
(tiark all that apply) . - C 65, pp. 19,
2

' 1-Bilingual aides instruct in only one language
o 1a-Bilingual aides who instruct in only one 1anguage teach in

their. dominant language, whether or not it is their native langyage.
+ilingunl cides who instruct in ounly onc long. teocch in their native lang..

1b-only if native lungucge is ulso their deninent lungucge
Te=cven 1f notive language is not their dominant language
1-0 not specified
2-Bilingual aides instruct in both their native and second language,
.regardless of which is their dominant language.

‘O-language(s) used by bilingual aides not specified

&L, Teachers No. %  B. Aides No. % GC. Proj; Director D. Evaluator(s)No. %

(1nf) Anglo 3 75  FPomo Indian 50 Mexican-American = Anglo 2 100
¢ 70,p A" — -
Nex1can American 1 25 Mexican- 4 50

— An&TTE | : - -

S —— Wt ustnen ——— aasme

O-not specified




7.6 Selection of N-mlIT teachiers from local community
oelection 01 M—fiss LEACLELS LI SR, ZoUdass oy

L1 .. pag T
O-not specified L 7.6 No.p ge%
' Number of N-mIT program teachers from local community ___. . ;L;‘ jaﬁ .
and % _____of total H-EIT teachers.
7.7 Mumber and Proportion of_ teachers and aides of same Ty do. B
cultural background as N-IIIT students: R
indicate specific percent on the blanl, or N
: if specified descriptively
A= 1-few > €70, p.l4
. = tgzchers 2-some y .
= alaes B—many
L-most
5-more than half
O0-not specified
7.6 Teacher Qualifications - Training prier to project ~ ...% no.'s
(indicate number of teachers with each qualification,'Z-S__;Lﬁi,lv
, if given) .
n.s.-qualifications not spcified ¢ 70, p.ll

O-previous courses not specified

1. ___‘teacher mus™meet a specified level of language proficiency on a.
“standardized proficiency test of the non-Englich language through
which (s)he will instruct ‘ :

2. teacher must meet a specified level of cormunicative competence in
the non-English language determined by a structured interview

3.__1 previous teaching through N-EMT (in country where it dis a native

“language, in Peace Corps) ‘ '

L.l _previous teaching in local area .

5., ___courses in N-EMT language structure and usage

6. ___courses in N-E literature

7. _content (e.g. Social Studies) courses learned through N-ET .
8. any previous education through N-EHT : '

9, - _courses in teaching ESL

10, ___courses in methods of teaching N-EMT language

11. ___ courses in methods of teaching content (e.g. math)in N-ZMT
12, certification in ESL ‘

13._ .. certification in teaching N-EMT

14. 4 _cross cultural courses
15. 5__ courses in the cultural heritage, values, deep culture of M-EMT
16. ___other qualifications, specify

8.0 STAFF DEVELOPMENT 8.1A NS

B_ NS .. I.P. p.l3

0-No staff training mentioned : :

8.1 The proiect is offering training for teachers  A.

gggLJEﬁ;E@gga;ofcssionals in thgwjgl;gyihg;é;.as:Tea

(mark all that apply) o T
Pre-service orientation course for aides--I.P. p.l2

,‘n.s.—Training indicated, but nature not specified , _ ‘ y//

1-English as their second language ... . oeee... T S

2-The teaching of Inglish as a second language -
3~X as their second - language__ .“*ww_’dnm__m,_:_‘

4~The teaching of X as a second 1anguagé;rm;‘ T

For B. For Para-
chers profossionals .

o e (USRI e

Secns rmran e o ittt i i

—— —. i




ekt .‘.“,f

4~mcst

5-more than half
~ O-not specified

7.8 Teacher Qualifications - Training prior to project . ,_,.%’ no.'s
Tndicate number of teachers with sach qualification, 7.8 3,4,1“
- if given) '

n.s.-qualifications not spcified C 70, p.ll

O-previous courses not specified
1. teacher yust meet a specified level of language proficiency on a
""" standardized proficiency test of the non-English language through
which {s)he will instruct :
2. _ teacher must meet a specified level of comrmunicative competence in
the non-fnglish language determined by a stiuctured interview
3._-}_.previous teaching through N-EMT (i eountr, .50 L 18 a native
language, in Peace Corps)
4.1 previous teaching in local area
5. ___courses in N-EMT language structure and usage
6. courses in N-E literature

T contant (e.g. Socigl Studies) courses learned through N-1T
8. ___any previous educatizn through N-EHT

9. _ _courses in teaching ESL . :

10. ___caourses in method:. of teaching N-EIT langvage

11.  courses in methods of teaching content (e.g. math)in H-EMT

12. . certification in ESL

13. ___certification in teaching N--EMT

14. 4 _emess cultural courses :

15. 5 _courses in the cultural heritage, values, deep culture of N-mMT
16. ___other qualifications; specify

8.0 STAFF DEVELOPMENT &1 A NS

OD-No steff training mentiomm:ed _ B \'\5 . L.Pe p.13
8.1 The project is offering trafping For teachers  A. For B. Tor Para-

and /or paraprofcssionals im the followingareas:Teachers profossionals »
: (mark all that apply) )
o Pre—service orientation course for aldec--I.P. p.12 '
n.s.-Training indicated, but natwme not specified ... . ____ . __K -
2-The teaching of Inglish as a secondiﬁ;afh.g{{ége“” T
3-X as their second langvage_ . ___ . __ . _ ]
4~The teaching of X as a second 1angu:a=.gém,MWMMHMM
5-llethods of teaching other academic s=bjects _ .
6-ijethods of “teashing other academic scbjects -

in X Janguage ___ '

—— e = s, e cai

.’ S B, 1 Bk o O e A e S b

|

‘ I _1,2,5,4,5,6,7,8,9,10
6.2 Stated poals of teacher training are: 8,2:I1 1,2,3,4 6:7 8:81,:ud,ents

g, ]flj ——
lL-Understanding of socio-culiwvral velmes .. and pr'acti?ces or .
2-Cross-cultural training -
3-Sengitivity to sthnocentricism and Iinguistic :snobbery
h-fwareness of the sociel-emotional di zelopment :of
5-8tratiegies for mccomodating the dififerent learning

styles of Ipdian & Mexican-American children
6-Strategies for eognitive Jevelopment of ]
7-Strategies for reinforcing i@re sellzBgieem of ;
8-Methodls &f cross-cultural temehing or+geaching the.
bleultrirel compoment
9-Formulstion of pupil. perfoTmEHce objectives
16-Mef#iods of eveluation of pupil performence oujecives
Li# specific eourses if given (or Xewox and Euiack)
én%ggvigg gror-k§h8plgn ;p‘erli:orrw nce obj. 2. Seminzr on Native American Cul-
sam'€8 Do Swudy of Culture Coommuni et i f "
Srogean 6, ﬁ@axeérning Lure e Gommunity Developmit 5, Migrant Ed. Summexr

Ha o
5
=
8
[}
-
3

I.P. p.135

e bbb o
L LA
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8.2 Methods of Teacher Training: (Msr . all that apply) 8.3 1,3,

1-courses

z-experiential; teaching supervised by mester teacher

3-workshops where teachers offer suggestions to each other

4-use of video-tapes of teachersfor feedbacl: on how they are doing
5-cross-cultural sensitivity training; t-groups

6-interaction analysis (e.g. Flanders systen)

7-other (specify)

3.4 Project provides releasged time to teachers_and paraproffesion- 8.4 1
als for joint lesson plamning: 71-yes O not mentioned :

. 8.5 Proiect vrovides for paraprofessionals ‘to receive course credit 8.5 1
. toward eventual certification: 1=yes O-not mentioned
How? (specify)

—m e

8.6 Paranrofessional's role: 8.6 2,3,5,6

1-teaching whole class

2-teaching small groups

3-tutoring individually

4~clerical

5-contributing to piultural component
how 2

6-liaison with parents

8.7 11:.%;%;;i}}g_igr.mgj@sj,jsﬁslaw.ﬁﬁd.p.&x;apzofmmngjﬁ.;s&.giy.em: 8.7. A_.%_;’_i_
B g

(mark all that apply) - A for teachers B for aides N
O-not specified . o . —_ ‘
1-University faculty ’ ﬁ_%_?‘ — X

R-project's Master Teachers
3-project's teachers —— ——
4~other (specify)‘ K X
aldes & paraprofessionals™, _ - no. %
8.8 Number and Proportion of personnel giving teacher training who 8.81_2‘_
are: : ' : —
1-bilingual 328
2-bicultural |
© 3-N-Eil (specify background)

v ——— —namn—

" 8.9 Training is orovided: : : 85 .2
1-dvring a summer session : '
2-during the academic year
3-other (specify) ‘

8.10 Zxtent of training: : _ 1043
T ‘ B (indic%te no. of houss) 8.10 ﬁ;_‘_é_gns
& 1-mpproximately equivalent to a 5 j‘_‘;w uee!:ly(pre-servi ce i
college course g5 T .monthly course for 7T_____
2-more than one course 7. bi-monthly  aides)
3-less than one course ” I.P. p.l2
l-other (specify) ~ ‘ :
| o ] : no, %
£ [ERJ!:‘ 8.11 Fumber and Proportion of tsachers attending training: ‘ 8,11 iék
BN - .or: if specified descriptively, indicate:

‘O-not. specified. 5 bmoat :




. 8.5 Project orovides for paraprofessionals to receive course credit 8.5 “1

" 8.9 Training is orovided: ' 8.

, 1 -b:Ll:Lngual ' ) 388

SV SN

toward eventual certificaticn: 1-yes O-not menticned
How? (specify)

8.6 Parsprofessional's role: V 8.6 253,5,6

1-teaching whole c’ ss

2-teaching small groups

3~tutoring individually

4~clerical

5-contributing to bl'ul‘bural component
how ? ' :

o

6-1liaison with parents

8.7 Training for project teachers and parsprofessionals is given by: 8.7 A__ L,
(mark all that apply) A for teachers B for aides B_t»
O-not specified i o
1-University faculty X X

2-project's laster Teachers
3-project's teachers e .
4~other (specify) X X

L

aides & paraprofessionals ' no.

8.8 Number and Proportion of personnel giving teacher training who 8.8122“
are:

— e ——— e

[NRVI
B
ho
——

2-bicultural '
© 3-N~HIT (specify background)

(s}

e e e

1-dvring a summer session
2-during the acadenic year
3-other (specify)

8.10 Extent of training: 0 e
T - B ( 1ndlc%te no. of houxs) 8. é52
A 1-gpproximately equivalent to a 5 320 weelly(pre-service
college course ' 6 _______moanthly course for
R-more than one course 7. . bi-monthly aides)
3-less than one course I.P. ».l2
4~other (specify) . - )
. ; . ’ ' ) 110, i
8.11 Number and Proportion of teachers attending training: 8.11 1‘6* .
~ or: if specified descriptively, indicate:
O<~not specified : 6~most
1-100% ' 7-many
2-more than 75% 8-few ‘ ‘
3-50-74% S~other (specify) o v
© 4-25-50% ‘ '
5-1=24%
9.0 TEACHERS' ATTITUDES
%.1 Teachers'attitudes are assessed (Maxlc all that apply) 9.1 __ NS -

O-=not mentioned
1-to N-F{T language or dialect

- 2=-to N-EMT students ~ expectations of achievement
3-to T\I-mxT culture

L-prior to participation in ‘bils. ngual oro,]ect
5-after project training

6-after participation for a period of time in project

- 7-through a qGuestiommaire = ™~ _ '-""f\..“‘xu.
8-other (spec1fy) '

A 8 Bt G R st £+ s BB o e fe b d sl RS B A s hesh 8 O 4

1
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2
o
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10.0 'STAFF PATTERNS

10.1 Staff patterns: (marl: all that upply)10.2 Staff: 10,1 _Ls3
O-not specified 1~bilingual teacher 1,3 5
1~tean teaching ‘ 2-I3L teacher - 10.2 1 T
2-cluster. teaching , 3-bilingual coordinator !

~ 3~shared resource teacher ' - A=aldes or paraprofessionals
4~other (specify) 3 ' 5-consultant psychotherapist

' or guidance counselor
b-other (specify) —

10.3 Average muiber of pupils ner class: : : 10.3 ____ffl“~
O—not specifiedf ' ) ' ,

B vﬁO.AVA#érqge nmumber of aides or paraprofessionals per class: 10-4..__§.~.
O-not specified T '
10.5 Ame;@ge.mxb.e&m&-;.ulpxmm,m Sfor. para- 0.5 __ 2 ...

professionals) per clas:
O-not specified

10.6 Special aide to punils having most difficulty in learning  10.6 112535557

is gilven:

1-individually by: 3-teacher
2-in small groups 4-special remedial teacher
O-not specified 5-paraprofessional

6-parent tutor

7-older student tutor.
8-peer tutor

9-not specified

10-no special help given

11.0 INSTRUCTIONAL COLPONENT ~ DURATION AND EXTENT OF BILINGUAL COMPONENT Sec YEMOY

‘ , q wa~D
11.1 Duration of Bilingual Education (policy) I 11 I,
N-FMT language will b maintained in program: LT DOM I DO 8 Dok
(marlk all that apply) , : NEMT EMT NEMT
O-not “specified how long , X X X
1-as the alternative language of learning —— —— —,
for as long as desired '
2-as the mediwm of instruction for special — o e
subject matter (e.g. cultural heritage)
3-only for the length of time necessary for _____ — e,
the acquisition of sufficient inglish to .
wernit learning of acadenic content at an ’ M1 I 1
acceptable level in English ' . IT 1.
« I, ...
11.2 Hov many years, does, project state is optimal for instruction  11.2 i

for B-FIT group thwrough N-RMT lansuage to continue?

O-not mentioned
if for a particular number of years:

1 2.3 4.5 6.7 8 9% 10

e et Gt G s w8 Al b 8 e mesmbes e




G-rict specified

10.4 Average mmber of zides or paraprofessionals ver class: 1004..‘__§_h_
O-not specified
10.5 Average muaber of H-FI{T or bilingnal aides (or para- 10.5 __ 2. .
professionals) per clas:
O-not specified
1,2,3.,5,7
10.6 Special aide to pupils having most difficulty in 1earn1ng 10,6 _72727°
is given:
1-individually by: 3-teacher
2-in small groups /~-special remedial teacher
O-not specified 5-paraprofessional

6-parent tutor,

7~older student tutor
g-peer tutor

S-not specified

10-no special help given

11,0 INSTRUCIIONAL COLPONENT — DUZATION AUD EXTENT OF BILINGUAL COMPONENT Se c. YeMYD
, | “qu
11.1 Duration of Bilingual -Education (poliny) I I II,

M~IET language will be maintained in program: . LOM & DOL. £ Doi;

{marl; all that apply) NERT IEMT NEMT

O-not specified how long - ' X )' S X

1-as the alternative language of learning
for as long as desired _

2-as the medium of instruction for ‘special
subject matter (e.g. cultural heritage)

J-only for the length of time necessary for
the acquisition of sufficient Inglish to . .
pverimit learning of acadenic content at an 1.7 T 1
acceptable level in #nglish - IT 31 .

.. it rtn

- [REPNp S .

11,2 How meny years, does project state is optimal for instruction 11.2

-te e S T S o

for N-FIT g}oun through N;;gT lanruaqp to continue?

- e e e e el

O-not mentioned , ]
if for a particular nuuber of-years:
12 3 4 5 67 8 9 10

e e R Gy Bemr s R A b e s e wasie, S

(1f spe01f1ed in terms of a’ condltlon, please state it -
e.g. "if a child begins learning in U-ET and English in Pre-X,
N-ZIT instruction should continue through hlgn-school“)

Duration of Bilingual Education (in practice) (iark all that apply)

11.3 Second lanNuggp lea*~~n1n'T is introduced in which grade' 1.3 1 _14
code: C= N.A, (if no miT) In 14
1= 14= Ih . 14

for each group- F.h, Presk L 1 2 3 4 5 67 8 9 10 11 12
I II-E DO x.

IT EDOLL e e U
I o Dow/NEMT . X.

a— T T S e I L T T v e
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5. Cviectives

The cbjectives of thé program fall into two catepgories: academic an
scclal-poychological.. Roth compqnents have.as a goal the éradicatioﬁ of
cuitural barriers. A sénse of their own and others' personal worth and'aﬁ
appreciation of both their own and another culture are our aims for.each
child. in the case of tﬁc Mexican-American-Anglo component this extends

further to the growing ability to understand and”speak the language of the
other culture. ‘ T '

Turoughout this planning year vwe have been overating with two

)y

2iucational biases. The first is a comnitment of individualized inztruction,

to reach each chilé where he is and work from there, cmphasizing personal
growti and development rather than Comparing achievement to others in th
clasz. The second bias is a belief in the fundamental importance of

language arts to all mental developueunt. The growth of children's “ability to

tnivik 4 “ntinme tely rc_“ted to their Jillzv to use language.As children gain

-

scnurol of words they zre able to rove inio a world of ideas and ‘mearings

3,

ant they are able to eunress moreqdequatelythelr att 1tudcs and fccl*ng

Ve believe that experiences and materials which can stimulate children to

v

think ana lyulrulld, critically, creatively and dntuitively are mandatory

[:Rdﬂzfont of an individualized curriculun.

Aruitoxt provided by Eic:



Al Windermarten

“or hoth Hinderparten clusses there will be w strang realine ioadine:
noagrant omnl extensive work on developingg motor coapatencior.  laewell O Lnrart'
vociny e “Yaw Tesvner in the Clacrraanifieeports about the mony experiments
vhileh deitmabrate how dintinatcly connected mnolor aontrel iu teo menbnd ~¥ills.
e feel thin may be ol especial value o the Native-American coumpar.eni, Tor
~TtNoupsh we  Lave found no verifiable resecarch on the natter, rome of our

sinfeypenrten teachers have noted that the Indian children often are lerc skille

ful in muscular coordinstion than other children their camn age. e have

ptilived thn ua“ta Clora Inventory of Developmental Tacks ané the Treotig
naverinals an well as ’nphart in developinrg the ¥indergarien progrem. In

thao meican- Aﬂc;ican kKindergarten carly familiarity with the gounds of ovoth 9#
Tanminres willd pTOVlﬂ°a, especially thirough the use of songs and gases, 286

tic ehildren will be erncouraged to tcach each other through the structurirg

of situations where this will occur naturally.
1) Specific Academic Objectives Tor the Native-American Cozponent
e BSe able ta speak.in complete scntenées.
b. ' Tell a chort stor& from perscnal experience or as suggasted’
by a picture. T
c. Recognize the elght basic ;olorg by name in both Erglish

aﬂd Pomo,

d. Read and write the numbers to ten.'

e. Count to thirty in English; to ten in Pomo. .
f. Fnow the  -four bacic¢ geometric aaapcg and be able to dis-

crimninate bctwcen dlffercnu sizes.

L g. Know the elemcnt ry facts about Pemo Indian life in this
- arca before the advent of the white scttlers, and a few
phrases and worcs in the Pomo language.

2) Specific Academic Objectives for the Mexican-Americsan Component
a. Be able to speak in complete sentences in their fircs lanrmuare.
i b. Tell ‘a short uto”v fron pcruonul expericnce or piciures in
' ' their first languabc.
C. Understand simple claccroom directions in botx lanrucger.
d. Recognize the eight basic colors by name in bothr languares
, , —
c.: cad and urltc the numbers to ten.

For chiildren in the heflcan—Amerlcan componﬁnt Uhouc first: language is Spanish,
“ﬁnd]nv veadiness activities will be given in the languase. VWhere children
are 'lueﬂt in both ]anglavcs, parcntz will be asked which language they
srefer their child to learn to read first. 1In borderline caser or where a

cnild is not fluent ir elther lanphage, preference wlll be givea to upanxmh
uw ccs the parents nerfer it otherwise.: ' v

ERIC
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f.  Count tm tan in both languzges, te thirty in thelr Tirst
languagc.
. Know the Tour bauic gnOWOVrlc uhawn" in hoth *nn”ul,c
! and be able to distinpuich different cizes.
i
! :
! T4 Uoth components worl will be donc with the alphabet and letiler counds,
Losinning, ending, and rhymlng, but these are not to be an expected accomplisnh-
1 ~ent atb the Klndcrgarten lcvel.
z) Specific Motor o bjectives for both Comporernts
a. Use of tools: scissors, paint brush, crayons, pencil,
hammer, sav, vise and drill. ’
b,  Skills:\ jump, skip, hop, gallop
walk the balance beam
bounce and - catch a ball
step over a board without knocking it down ,
jump rope o ) ;
turn a somersault ] _
A . . s ' . i
! ) . Social Objectives for both Compenents :
) . )
a. Understands and follows directions :
b. Completes tasks and putc materials away 1
c. Observes rules of the room .
d. Can be self-directing
e. Respects rights of others e. G- wait their turn
e : \
} f. Participates in class discussions
e Shares cxperiences with the group
2, First Grade (Mexican-American componernt only)
1) Academic Objectives = ' N
¥ Children will be tqurht to read and wrlto in their first lansuags.
' e cecond language will be introduced in written form only alter verbal
: cespetency i cbtained. The decision as to which lanpuasge should be taught
f in cases where there is no pronounced difference in speaking ability will be
1 rade in consultation with the parents as diccussed in the section on the
“indg crg arten. .
~ Our goal is to develop each child'c ability to express & himself, to
| lirten and comprehend, and to enjoy reading.
i '
R ‘ Specific go@lu are for each child:
i a) to be reading at. first grade level in his first language

17—
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%) to be able 6 underatand sinple rentences in hir second languaze

c) recpond in rinple conversational situations in hiz cecond
1anguage. |

a) to be 2ble to write the a@lphabet in manuscript, lower ana upper
case, in the first language. '

) be performing at grade level in mathematics and scicnce®

f) be able to keep time to music and differentiate Simple rhythmic

differerces.

™
~.s
—

rog.c""ﬂvn bocly control u1ll be taught. Ty the end of
expected to Be able to: '

*s
o 'd

o
the year student
a) wallk the bzlance bean, forward, backuard and - 51dewayu.

b)  Turn forward ang bac?uard somersaults.
¢/ Skin rope individually. .
d) Jump rope wher turned by others and adjust to changes in tempo.

) Climb a rope.

£} Demonst zaue abll*ty to use uorkohon tools safely and correctly.
z) Socialfpzycholqgical Goals

a) A sense of perconal worth on the part of each youngster.

b)) An acceptance on t”e part of each chilé that school is =
of interest where he can be happy, share his ideas ard ¢
and ‘e;”" nev . +h1rva.

. Zixth Grace ( Native-American only)
A\ - -
1 Academic Goals
a) Thildren will YMave incressed tlesr ability to read with urnderstand-
ing ‘and vrevent ideas derived from their rea .1n* Loth crally
and in written form. :
L) Children will be rerformning -at their grade level or closer to
it than at the veginning of the year in mathematics, science,
and social science,® ' -
c) 3oth “at1v0~ﬁmhrlcan and Anglo children will demon:iirate a
knowledpn and appreciation of Pomo Indian-culture and more
bro ndlj, an. undﬁrutand1nw of man's relationship to hic envirorient.
T ic a—lcgitimatc’project goal since a major raison d'@tre of the toial
Pilinrual Program is to counter the historic tendency of minority children to
Toll murtaer and Turther behind their classnates Jovnver, the flavor the
monl nnotex '1s not consonant with eur working Hyvothc G that children will

D2 muided in their development at their own natural poce so that there will be
@7 omanz ind th31r learning experiences and all wiill have the satisf :

action of
[ERJKZOQI-Mulna. :

-18-~
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‘11.4. The _current nroject will be linled to a future Bilingual

11.5
- II

11.6

I

DSR2\ —

Program at the indicated grade level:
0 not grades
(if no HlT)mentioned .1=3 46 7-G

(indicate specific grade)

. 14 Voc.
code: training
:A.- 4 J/Ou

10-12 13-collicge

IT 3-Dui - AT . X -
1I1 ,JrDol.J/m.-ITw X ~ . B

13=College or University (C.her professional traizing) 11.4 I 4
1/=Federal, State, or Privaze Vocational Job trai—ing

code:

Second language learning foir Inglish dominant stLdent
progected through grades
’ 00 if O not
- no HIT specified 1

grades
2 3 4 5 6 7 8 S 10

code:
miT
| N-EiiT/5 Do

e ——— — Seame ea mee s e

-— —— e s emmas S et A dhe e s s e s gawe o e

Learning in their native language for Non-Inglish dominant
students is projected through grade:
O=not specified/Grade 1 2 3 4 5 6 7 8

¢ 10 11 12

~

11.7 The amount of instructional time in and through their native language

BreK=

>oco~J0hvw¢~b>A>—s

per day for H-IIT students who are N-E dominant is: NS

code: O=not specified nrmath s = science ss = social studies
11.8
Subjects taught

in native lang.

11./ )
% of time per day of
instructlch T
throvgh N-EHT

NS .
LGNS

.t & e e

1.7
Min. per day
of ingtiuction

Total Min. per
day of any
throvgh H-FIT . -.;Lng;trus.t_lpp

i A o < e L OO M M SR B5 8 Ve sl e

all _Pre X __

__.-.-._._._i

B e ST B ] e R

- - 3 -

S NPT SIS - X 1 IS S

G e e vt o a0 a e JRPRUISRNGF U o R NP

!

joa s s e

e e T T T rens

3
i
)
.

et B A e Bi e e % W e laem B e B s At m rac @b b o sl g et - e e e e wm e e

i
. amies o o e o

—— oo e e . b4 & ST S e e @) e s S

‘
}
1
14

B - . _._.-....i._.._.&.-.- B et L

R L e Ase e W f e s w e e s

Ve e atm——— A % o b e G4 s h S Seae @

b
FD.

‘—s}sﬁokn}axhxnkxxszu-A'

?.-. e~ e - . - R - - - — -
e+ o . : .- i S . -
T L R L RN e e
e i : e e I e e e o]

12 :

Wr® S8 wew. 4 s e s 4 8 8 e 4 s e s b ekt B Bia m Mmmce e 8 s e 4 8 = sia'ie . wra ® e se kims o s.sad4 s e o 4 e e 4 4 e eTe.e o o 4 ecesie.iece e sae o ene

11.10 The amount of instructional time in and through thelr native language

EF C '~.-e1x

for M-IT students who are Inglish donlnant is: NS

code: 0= not specified N.A, = not applicable; no N-EEH; E dom students

| 11.12

% of time per day of
instruction
through N-TIT

Pre X __NS........i
e e NS Ll

11.11
Subjects taught
in native lang.

11.70
1iin, per day
of instiuction

th:mm,b. DT

Total llin, per
day of any
~dastruetion (oL m e e s
fe e e ~4_._,--. .N,.h- e e
. e e o . ' Vk’ ..

[ RO
!

L e AR

DU SRR

B -
_____________________ o 1 2 )



11.5 Second language learning for Inglish dominant students is 11.5 1, 6.
projected through grade: 1L 6
00 if O not grades
code: no ZiT specified 1 2 3 4 5 6 7 8 ¢ 10 11 12
I &7 X
15 N-IiT/Z Dom

— PO, et Pvarms P temmn: e AeAe S m e e o amas o we —— —

— ———— Sttt  emimm  Samas S ebes  has s e A ——— .

11.6 Learning in their native language for Non-Znglish dominant 1.6 __ 6
students is projected through grade:
O=not specified/Grade 1 2 3 4 5 6 7 8 S 10 11 12

11.7 The amount of instructional time 2n and through their native lmnguage
per day for H-HIT students who are N-E doninant 1is: NS
AN,

code: OFnot specified mFmathi s = science ss = social studies °

11.7 T 11.8 11. )
liin, per day Total Min. per Subjects taught % of time per day of
of 1nstr'uc'tlon day of any in native lang. instrvetich ’

through W—f=iT . _instruction oo Fhrovgh N-F N-EMT
i X all . P‘re I\ .. NS

- U S DURI Py & U p— oA NS
i..‘ o h et . e A ca St .. e M R Eein ke m e W @ e m e e A S AL e S L Mmoo e e S P v - b TE e e m s Ater e Wt et e EgEee & W 4 % e

10 % o . Wm.is e e mia kA s e 8 Armomos fAie Wld e et et m o eie v s - tmle s idte m wiwe e e W m ke 8 8 e e . e

+

e e s s e+ s = et oAt = enem mn 4 e i o e s+ Ste s & e s

T T T e T

?\000\7 oWy = ?1

)
*
H
[
+
|
r
1
. )
i
t
’
'
Al

eummﬁpu}pm
=%
p:
!
{
i
R

10 - . ---.... i . - O SR
My . e e ' e DA . R
12 ' - . 2. - i

11.10 The amount of instructional time in and through their native language
for M- students who are English dominant is: ° NS

code: = not specified H.A. = not applicable; no 1“-—“"T E dom students
11.10 11.11 C11.12

iiin, per day Total Iilin. per Subjects taught % of time per day of
of instiruction day of any in native lang. instruction

through MBI ... L Anstruetdon Lo e e e _through N-TUT ..
,L..._Ns...----., R SR PPRP SN \ | DU i Pre. K . NS......oui
D ' . NS Do i NS

f.m- b o m e -t e e ee -‘.. ac® = v s e sis @ s o w oem e ....-lxu

3

H
(]
]

W3NS WN
U,
i

T Et TR T T T e B hdid
l

1
|
f

10 0 o o
M s e 11, . o
1.2 | .- .. . A2, :
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11.13 1-Progran ig ome-
ctudents (imoludiog M-o~English dominant). English
liother tongue stulents Zoinot receive instruction in
a second lamguezr .
O-no Inglish ilotizr tongm=:students ‘ - [
2- So’r\wbEl\iT .&\ﬂs‘iwiﬂ)‘"EM%&;fudGMS receive Secend o quage Instruction
11.14 The anount of Fmstruetional time in and tlmrough their second langunage
for pupils who are native speakers of English is:

= - oy non-Inglish riother. Tongue 11.13._?_.._

S
code: O = not specified W.A. = not applicabley no English 1T students
11,14 11.15 11.16
liin, per day Total min. per Subjects taught % of time ver day
of instruction day of any in native lang. of instruction
through N-LIT _____instruetion . ... ... ... o ... through N-HE ...
-BreK insJNaPreNs__’
3. . i S
6 :, SR = N - - . ! NS ... ... { 6...... NS -
T e e b e i1 ; .
8 ... - S i
10 RN A .10, ;
(L SOOI e a1
L2 . .L................U..fjﬁ .................... t
11.17 Hixed or separate lansuage usage by teacher and/or aide 11,17 3;1.535
in the classroom (mark all that apply) e
O-not specified "Language will be taught in a mixed situatéo$; . o
1-languages are never mixed by either the teacher, aide or the T =
pupil in any one class period; only one language is used.
2-the second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.: ‘
3-the teacher uses one language exclusively within a class period;
pupils .are allowed to use either native or second language.
L-the teacher uses only one language; however, the aide or para-
professional wses amother during the sane class period; students
nay use ‘eitiier.
5.the teacksr refinforees any conversation initiated by the child
through “Ehe: use of whichever language the child as used at the time.
b-congtant switding £rom one language to another By teacher during
lesson. . ‘ :
' E i%:« : 7-the - teachser us=s Eng¥ish and the paraprofessioniﬁ,then'translates
K the same mmterFal foax N-ZMT pupils. -

8-other (smmarize)



sim, pel day Total min,. per Subjects taught & of time pev cay
of instruction day of any in native lang. of instruction
WNWhMJE“quBw@mL“““”HHU_“m\wﬁww&%ﬂﬁwﬁm,
-Brek CHS B LPre X WS ... -
2 e e LiR. :
3 SRR D]
P . e |
> : ! D e
6 i ES......... NS 6. NS ,.
7 e P /A -
g T 's o
9 L. cd e S l
10 .. o 1 A0 ;
. SRR T A
12 0. .- I T b e SN2 t
re 174 . _4 N . 5,5’6
11.17 Hixed or. separate language usage by teacher and/or aide M7 27

in the classroon (marl: all that apply)

P

"Language will be taught in a mixed situation"

O-not specified C.70, p.20

1-languages are never mixed by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school day°

3-the teacher uses one language exclusively within a class period;
pupils .are allowed to use either native or second language,
4-the teacher uses only one language; however, the aide or para-~
professional uses another during the same class period; students
nay use either.

5-the teacher reinforces any conversation initiated by the child
through the use of wvhichever language the child has used at the time.

6-constant switching from one longuage to another by teacher during
lesson. '

7-the teacher uses Engiish and the paraprofessional then translates
the saie material for H-ZNT pupils.

f-other (swmarize)

12.0 MEYHODS OF SECOND LANGUAGE TEACHING See Yerow || « ~ ok

(uar_x all that apply: some projects may use a combination - 12.0_31.2a._.
of methods)

1-Audio-lingral habit skills or behavioral apprbach. Emphasis
on comrwmnication.  Includes contrastive analysis of scunds
(units) in both languages by teacher and students, studént
repitition of tapes and/or fluent teachers' model sentence
1,a*tte:c'ns until responses are automatic.. Structural drills and
~dlalogues are systematically presented. Includes direct as-
sociation between object and word in second language in & .
secuence of patterns learned in complete sentences. Inductive-
generalizations drawn from examples. '

-Transformatlonal—cqultlve approach
Acquiring an understanding of the structural patterns or
gramiatical rules of a language.




Gu eshion 12.0
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¥
b r '
~ Tewching Methodolop y and P;ocedure
K Uulerg'.nrtcn
. in the Hexican-fimerican component class the operning C/OF”ICCL ”i’l

Lo conducted in

Zpanish and bEngli

ich on alternate dayes and

clacsroon formalities and directionn will be given in the 13 *uh e-
cfuthe-day, so that all chiidren will soon respond to '"Bucnos Atas"
"avervbody please sit down,'" "iora de jugar", 'clean-up time", etc.
2. in this componént's claq~,_ong,, dances and amusical games in both
langunpmes will he extensively employed to allow children repeated
onmortunity both to hzar and voice the sounds of their cecornd
"*ﬂu“uc. de nec this as o pood way to iantegrate the two lanpuage

-

wacaking grouwns in joint activitics,

3 Tor poth corponents there will
flftcen miduteés o?

nud supplement the physicon ed
. o)

uill be on individual improveme

Cwectivi tl(,‘ are

mreater

;afnlng ‘of c¢olors, shapes and

O

-19-
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be a dal
notor~pgrce ytual ac
cducation
S novery banic lcvcl aad develown. in o st*ucburcd mannerv. "
nt rather than competition.
set up so. thiat as the children are developime
physical coordination, they are also reinforcing their
sizes. :

ogram. It wil
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Aruitoxt provided by Eic:

- Lotk compoenents the Taventory of Develepacntnl Tanho compdled
we the Santa Clara School Dintrict and Frostis ecxercicen will be
to develop notor oo*umuntLah in drawing ard writing, ond
be n part of the dailly progra

Asks and ctories used will be perinent to the component concerned.
“,r the Mexican-imerican clnss, dual language editionn will he utilized,
Hcari“[‘utor‘o and fairy tales transla sted from the other lanruac.: into
-2ir oun will introduce the chlldrcn of each culture to the back-
_-;~o-,;r:(x of the other.

257y the Native- rerlcan c1 ase, books and stories will be nade from
:5 level to supnlement the regular readings
s for knowing more about the cultural

.d again .rov1ce a b~
oro tudents.

ournd of some of the

n

Te the Mexican-American classroon we will be teaching in uoth langunges

a: much as possible, since true bi- lingualism is our goal. I‘n;vage

wi]l be taught in a _mixed _situstion, everyone learring toth Spanish

aﬁu u“Jlluh. Parallel lancuage lesson plans and patterns of +cgch1nﬂ
reloped oy the State of Michipgan Denartmont of Nducatiorn for

Dll rual Cuwﬁlculum will be used as a basze plan. Other subjects

‘\

in
‘11 be taught in both languages as much as pogn;ble.

Aides will make out monthly cvaluution cheets for each child. This
w111 include a tape rccording of their pro. £iciency,asmecasured by
cabulary, articulation ané fluency, in their first language and

”Hcrb ﬁertxncnt in their second language, so that. we can have a

.measure ol’ how each c¢hild is progrecsing.

‘Je want to veiaforce and foster the natural openness, T ecponriveness

and imagination of children at thic afe level, so we will utilirze

propq and .participation techniques such as finger plays, onen-ended
tory telling, pete, dramatization, show- u—»o*L, etc. with cituations
and pictures to encournne ccelf expres 51on..dor ing in zmall groups

ulll also offer opporturities for more children to speakk ané for

‘thosze who are shy to feel less on public display.

Ir the latter part of the ‘year the language master and tape record
will te used in further reading readiness activities. N

Various walks and Tield trips are planned to tie in with claszreom
activities and discussion. =

: \ .
Celcbrations in Pomo and Mexican culture will be made a nart ct tre
reccon siructire in addition te the attention now given to American
nolidays. '“here the two relate, explanations will be ovlnnfcu to
chowing that each culture offers valld way> of looking at 81m11ar
phenonenon. , : S '

The classroom will be arrnn?cd informally, with activity areas and
cnourh open cpace to allow. for flexible arrangement. Activity’
arcas wiil incilude library table; woodworking bernchj painting corner;

table for puzzles, beads, crafts; a corner for make-believe with
coutumcg aqd oropu for houoe—keeplng, and a building blocm uC”tlon.

' -20-
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Aruitoxt provided by Eic:

1l &~

it in planned to bring the rsprecinl techn iques~ usually 1
to readinm clinic ure into the clascroom: ]ﬁnrudpo master
tape recordings, the “ullivan Series, etc.

There will ba a daily read-zioud time with Aiscu
F P50 in each languaze. Materialco read wi
gca“od to fill in the zommon culturnl ga
children so oTten reveal ragarding stor
with"., By the end of thc year child
books in-thelr second lansuage an we
Still conducted in-their Tirct Wangu

e
n will Hn rc.d &imp
y with the discusn
52 1T necessary.

FTach-teach games will be ttilized for English and Cpanisk
speaking pairs, as we plan to have the children teach cach
other. and also help devise and refine vays in which thiz can

be done effectively.

Each of the first graders will beé "tutored" by a sixth grader. .
The older student's rnle is Seen .as similar to a "buddy" and 1
the program will be blanned in such a way that Merican-Atericans

,and Anplos are tutored by a child with an other cultural

back p”ound

Y'eat extent as possible chlldren will encouraged to

55 'at their own pace. With two aides working with each
er it will be possible to give more individualized

ion thun usual. \ .

As In “the Kirncergarten aides will make out monthly evaluztion

she rach child. This will include a tape recording of
their proficiency, as measured by vocabulary, articulatiosn

0.
3
i ‘:
"
?

end fluency, in their first language and where pertinent,
in their second ¢anruage so that we can have a nmeasure
of how cach child is progressing.

As in the caze of the Mewvican-American kindergarten, the
openkﬂo exercises and classroom business will be conducted -
in alternate language eseach’ day.

There will likevise be =itensive uce of sonpCs, fpames and
dances in both languages in which all children can particiante
from the very start.

Mathematics 1ﬂrtructlon‘w;11 be given in small groun in the
children's first laaguage. Initially this will also be t»r
of science and social ctudies. Tater in the year weekly units
in these two areas will be nres iented, two days in Spanish,

two days in English, with the chlldrcn meeting 1n rmall groups

.
'
)

it s o

B T T
N
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the. fifth day Tor participative review in their [irst languarc.

.
-

j)  The classrcom will be arranged as described for the kinder-
" garten, vith activity areas set up to allow for flexible
utilization of the sypace.
h) Also as discussed in the kindergarten section, holidays or :

scazonal celebrations from the Mexican-American and Poro .
cultures will be included in the instructional progranm,

{.

“with cross culturzl similarities pointed up. i

_ . . i
. 1

. Zocial Psychological Area t
1o will attempt to meet the need for enhanced self-esteem on the pari of i
. o H

50 mpdfu€ our youngsters by: :
a) -Structuring activities to provide repcated opportunities for 5
success and minimize failures. ¢

£

: ¢ . . ‘q i

b) elp them develop self-confidence in their ability to exprees ;
themselves by offering many chances for verbal »articinatien b

ir small groups, to record and listen to themselves on tape . $

and to work with instant replay.TV. : ’ f §

' c) Demonstrate the worthiness of all ethnic backgrounds by our 3y :
appreciative study of them. ' !

. - e et FOUR P . ——nn .L-—--}'

:

-t

t..
i
‘P' .
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page 12

Ra-inductive ~generative approach: through listening to communication,
perhaps of peers; and attenpting the new language in situations which
call for the student to generate sentences - test his understanding,
(the way native language is accuired)

Includes direct association between object, picture or action and
wod in second language.

2b-deductive , - the cognitive code approach: through initial formal
study and analysis of grazmmatical structures, then applying them through
examples, i.e. ansyering Guestions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive.

O=-Gramar -~ Translation llethod
Formal study of rules of grammar and translation from first language
to second. Hmphasis on reading in second language rather than using
‘it for oral communication,

13.0 DOMINLNT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-}M* Langusge Skills Sequence
(*Audiolingual Method: listening; speaking, reading and writing)
' i

1T
Non Eng dom - Eng dom
students students
A in dom B in A in dom B in
lang second lang = gecond
lang lang

0 = not specified :
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.71 Second language listening-speal:ing 13.1 IB

skills are learned: IIB 31 4

l-concurrently with dominant language .
listening~speaking sltills

2-after a specified level of compe-
tency achieved in listening-spealiing
skills in dominant lanruage

3-a specified period of time after
listening-speaking skills in dopminant
language taught

4=before any specified level of lig-
‘tening-spealing competence achieved
in gominant language

- —

- - 13.2 IA 3
13.2 ALl sequence followed: _ IBii}
- 1-Listening-speaking proficiency ITA 1.0.3
precedes introduction of reading _X._ X X X IIB_3,2.3
. 2-llezding is taught: concurrently : : ‘ C 70, p.1l6
‘Eﬂsggg with listening-Speaking skills X X »e '

o, .4 , . (
3-Learning to- read overlaps learning T e AT



K

— - —
to neaatl ve, declarative tc interrogatiive, active tc passive.

>-Gremmar - Tranglation ilethod ,
TFormal study of rules of grammer and translation from first language
to second. Fmphasis on ;nadlng in second language rather than using
it for oral cormunlcatlon. ~ -

13.0 DOMIH/HIT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-1* Language Skills Sequence
(¥Audiolingual lMethod: listening, spealking, reading and writing)
I

II
Non Eng dom Eng dom
students students
A in dom B in 4 in dom B in
lang second lang second
lang ' lang

0 = ndot specified
(Use_ not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-spealzing 13.1 IB

sliills are learned: IIB_1 £

1~concurrently with doninant. lanﬂuaue :
listening-speaking slills

2-after a specified level of compe-
tency achieved in listening-spealiing
skills in dominant lancuage

- 3-a specified period of time after

- listening-speaking skills in dominzat
language taught

A—befo re any specified level of lis-
‘tening-spealing competence acﬁleved
in goriinant language

T30 IAH_]_,ZJ

13.2 AL}l sequence followed: , IB_1,2,3
1-Listening-speaking proficiency ITA 1,2.3
precedes introduction of reading _X%. .4 X X IIB_31,2,3
2-leading is taught concurrently C 70, p.1l6
with listening-speaiking skills X .S A LXK
3-Learning to read overlaps learning ,
of listening-spealiing skills .9 X X, "
4-There is some overlap between :
learning to read and to write . . . e
13.3 Listening-speaking proficiency ‘ 13.3 IA 1,2,
determined by: ' IB 1.2
1-measure of listening-spealking ' , ITA 1,2
proficiency X 3 A X IIB_ 1,2 .
2-informal assessment by teacher X X X X
13.4 Second language reading slkills 13.4. 1B ___l_“
are learned: : IIB__ 1
1~concurrently with learning to read
in doniinant language X X

2-after a speciriea ievel of dominant - o

language reading competence

cssafter verbal
competenc¥ is

achievement - 7 obtained.
3-a specified period of time after C 70, p.17
carning to read in dominant language v

e.g. a specific grade)
4t-before leaining to read in dominant
language s . e




page 13

I
Hon Eng don Eng don
students - students
y:\ B - A . B
h dom  second dom second
lang lang lang 1lang
13.5 Reading is introduced:
4=-individually, vhen child is ready —— —— . 13.5 1A 3
or at a specific time during grade: & e . o IB 1 .
1 X X i X IIA 1
2 T T ITB_1__
3 i e e — € 70, p.17
13.6 feading readiness is determined by:
1-test of reading readiness — — . 13.6 IA_o2
R-informal teacher assessment X X X . X IB_2 .
' IIA 2
IIB_ 2
13.7 Grade level reading is expected: ‘
1-in firet grade I S X — 137 IA 3
2-in second grade — — . IB_NS.
3-in third grade e e . ITA__ 3}
4-in fourth grade  __ = —_— — IIB__ NS
5-in fifth grade — — eee. C 70, p,17
6-in sixth grade — . e
7-other (specify) o —
13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB_ 2
SECOND language is expected: IIB__2
- 1-in the first grade
2-second grade
3-third grade
4=fourth grade
5-fifth grade
6-sixth grade
7-other (specify)
- 14.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: -14.0 I__2
(mark all that apply) II_2
. : I=N-E II=E&E
dom dom
students students
1-Second language learning is only a sep-
arate subject for English-speal:ing stu-
dents; the second language is not used
as a medium of instruction for other —
subjects, - "
2-Second language learning is both a sep-
O arate subject and also a medium of
EM instruction for other subjects. X X

La T o . . B N - . .
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13.6 “eading readiness is determinec by:

1-test of reading readiness e e 13.6 IA_2 .

2~-informal teacher assessnent X X X . X IB_2 .
I8 2

IIB_2 .

13.7 Grade level reading is expected:

1-in first grade X X 13,7 TA_ 3

2-in second grade e o o IB_}NS.

3-in third grade . —— — ITA_ 3

4~in fourth grade . o e o IIB__ NS .

5-in fifth grade — e .. G 70, p,iT
6-in sixth grade
7-other (specify)

13.8 Grade level academic achievenent (math, science, etc.) in the 13.8 IB_ 2 -
SECOND language 1s expected: IIB__2 .
1-in the first grade
2-second grade
3-third grade
L-fourth grade
5-fifth grade
b-sixth grade
7-other (specify)

14.0 IUTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: 14.0 I__2

(mark all that apoly) 1I_2
I= N-E II =&
dom . dom
students _students

1-Second language learning is only a sep-
arate subject for English-speal:ing stu-
dents; +the second language is not used
as a medium of instruction for other
subjects.

2—Second‘1anguage learning is both a sep-
arate subject and also a medium of
instruction for other subjects. X X

3-Second language learning is always in-
tegrated with the learning of oourse
_content (such as social studies) or as
a medium of cognitive development.

L~Acadenic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
language).

C?-

5-Different academic content is teught
in the second language from that which
is taught in the native language.

O-not specified

———— -

. 6=other (specify)




15.0 TREATHMENT OF CHILD'S LANGUAGE: 1 1 15.0 IA 1
Non @ng. dom.  Eng. dom. 1L
students .. students ‘IIA;_LE__

A -indgom, B2nd 4 B 2nd IIB__1l _
lang. lang. Z&ng. . lang. :

1-The child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward child's eventual

X X X X (inf) T
control of the standard form. - — —- ¢ 70, p.19
2-The child's language is corrected- 1)'22
- the teacher points out errors and P
denonstrates the standard form. — e ——
3-Other (specify) — — —_—
O-Not specified — — - ——
16.0 MATERIALS
16.1 Reading Materials-Types
Reading Materials are: (mark all that apply)
1-Linguistically based
(iferrill or Miami Linguistic : B )
readers, IT4, etc.) 16.1 IA X ¥, X It X 1B_X_ 16.1
2-Bagal readers ' — e — —_ Iig"““j;“““
| ITA___1
3-Dialect readers — — — TIIB 1

~Fxperience charts (stories
dictated by children)

' 16.2 If some reading material is in
the child's dialect; indicate how

long it is used:
1=Grade 1 16.2 IA;E%? IIA;Eiﬁ
2-Grade 2 - :
3-Grade 3

4-Beyond Grade 3
O-not specified

16.3 The following are techniques and materials used for second language learning:
O-none specified ' ) .
1-pattern drills
R2-dialog meaorization
*3-choral repetition
4L—-songs
s.Rrograzmed = dinstruction
1 “b-stories_read to children
~ AUDIO VISUAL ALIDES .

¢ 70, pp. 19,
20

Kbkl ]
FheH




aiming toward child's eventual
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
demonstrates thie standard form.

3-Other (specify)
D-Not specified
16.0 HATERIALS

16.1 Reading Materials-Tjypes
Neading Materials are:
1-Linguistically based

(llerrill or Miami Linguistic
readers, 1T4, etc.)

2-Basal readers
3-Dialect readers

4~Experience charts (stories
dictated by children)

16.2 If some reading material is in
the child's dialect; indicate how
long it is used:

1~Grade 1
2-Grade 2
3-Grade 3
/--Beyond Grade 3
O~-not specified

——

16.1 IA % =

16.2 14 A

(mark all that apply)

X II‘\‘_A. IIB__.X 16 . 1

IA - 1
IIB
IIA__ ]
—— IIB___

FJFH4

IIﬂ;Eip

© 16,3 The following are techniques and materials used for gecond language learning:

O-none specified
1-pattern drills
2~dialog memorization
- 3-chioral repetition

A~songs
5-RFrograzmed instruction
"6-stories_iread to children

AUDIO VISUAL AIDES
7-filns, filrstrips
-8-flannel or magnetic ocards
" O-realia, graphic dlsplayq
.10~records, tapes
-11=~listening centers
12-multi-media approach
Experiential @
13~role playing
14—puppe try -
15~experience charts
16-primary typewriter
"17-learning through direct experience
with materials ‘e.g. Montessori.
18~activity centers-chosen by child
1G~other (specify)

Learning out51de the classroom:

ZO—fleld trips
1= suggested TV programs
22-thor (spacify)

23-Dramatic play, games

:— V\Aea—Fupcs

29~ Classroom newspaper-6th 5rade

L44;;%& b kLT | b Lppplrl

¢ 70, pp. 19,
20

¢ 70, p.22-3

C 70, p.23

el b [ e BT TT | el B EEEELT

C 70, p.23
X C 70, p.22



page 15
' 16 %4 The sources of Hon-English materials and textbooks are: 16 L_L,2 5,435, 6
(mark all that apply) . 39 11
O-not specified '
1-are yritten. by native speakers of that language
2-comme. .ially prepared and published in countries where
N-E is the native language
3-developed by the project's own bilingual staff
L-developed by the staff of another bilingual project (specify which)
5-developed in conjenction with project parents
6~developed by or with members of N-EMT community
7-are culturally approprlate for N~E culture
(specify how this is determined) Indian Cultural Committee
8~are cross cultural
G-commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated w1th,mater1als used in the regular subject
~curriculum
12~other (specify)
16.5 The specific blllngual/blcultural materials used in the language 16.5 1
component are:
O-not specified
1—xeroxpattcxched—page and document © 70, DR. 24,25,26 see Xerox ISa-cC .

17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 17.1 555

groups: % ark all that apply) -

O-not specified

Pupils of both linguistic groups are:

1~always mixed for all learning

2-mixed for language learning

3-mixed for some academic subject learniag

4~mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learning into
dominant language groups

6~separated for most academic subject learning into domlnant
language groups

7-never mixed for language or other academic learnlng

8~other (specify)

separatéd for reading and
writing C 70, p.l1l7

17.2 Students are grouped for language 1nstruct10n : 17 2JALn_jL__

(mark all that apply) A-more than % the time ‘B Less than % the time
O-not specified v Be_1,53
1-total class N X .
- 2-smell groups (specify size) X_Dom, Lang. Groups
'3-individual instruction : &
&7‘3 Criteria for grouping: Students '
E[{L(j O-not specified I Non Eng II Eng dom IIlImg dom 17,31 3

e ~deom -~ EMT ' NEHT II 5 ;
. ,*M ) ‘ | ' ‘ '_m——‘%
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(specify how this is detepqlned) Indian Cultural Committee

3-are cross cultural

G-commercially prepared and published in the U.S.

10-are translations of U.S. texts , .

11~are coordinated with materials used in the regular subject
curriculun

12~other (specify)

16.5 The specific blllngual/blcultural materials used in the language 16.5 1

component are: g

O-not specified
1-xerox attuched-page and document © 70, PRP. 24,25,20 see Yeror ISa-c

17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 17.1 295

groups : % ark all that apply)

O~not specified

Pupils of both linguistic groups are:

1-always mixed for all learning

2-mixed for language learning

3-mixed for some academic subject learning:

-mixed for non-academic learning; art, music, gym, health

5-separated for native and second 1anguage learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never mixed for language or other academic learning

8~other (speclfy)

separated for reading and
writing C 70, p.1l7

17.2 Students are grouped for language 1nstruction° C17.2
(mark all that apply) A-more than % the time B Less than % the time
O-not specified B._1,3
1-total class —— .
2-small groups (specify size) X_Dom._ Lang. Groups
3~individual instruction

e s . bt

et P e )

17.3 Criteria for grouping: " Students ' ‘

O-not specified ; I Non Eng IT Eng dom IIlEng dom 17,31 3
‘ dom BT - NEMT 3
1-by age ‘ ‘ II]_ 5
2-by native language |
3-by dominant language X
4=by language proficiency

(ex. level of reading skill)____

n.a. not applicable

(no E.dom/NEMT) -
5-by parental choice

18.0 TUTORING

|
l

o

¢ 70, p.l6

WL 6

#8.1 Student Tutoring is: (mark all that apply) 18.1__1,3

‘ no-not mentioned .
O-type is not specified
N-inter-etpnic (N-EMT student tutors EMT students)
2-intra-ethnic (N-EMT student tutors N-EMT) ‘
3-done by older children (cross age) 6th graders C 70, p.21
L-done by peers (same age)
5-other (specify)

8.2 Paraprofe331onals or aides give tutoring or instruction .as follows:
: . .O-area not specified : 18,2 1,2,3,4
1-luter-ethnic (N-EIT aide tutors ﬁﬂT student) ;
2-in the acqusition of native language sl:ills ‘ g
- 3-in the acqusition of second language Sullls ' | ‘ -
4—1n other acadpmlc subaeots ‘ : ' T




e Question o .5 Meakerals

‘with the £&lowing additions:

Language:

nG0T. Guide:  Kinderparten

and
SnonishCuidn:  Kinderporten '

Mickiman Oval language Series, FIICS (Foreign Lanmunze
Innovative Curricula Studies), Michigan Migrant Primary
Interd10c1p11nary Project, Ann Arbor, Mlchlgun. 1969,

i Language Arts

- ~ Frostipg Motor Percentual Exercises

s

£

Pre~Reading Skills, Ginn and Co.,. Supplemental State Series.
J .

Readiness in Lanruape Arts, Sullivan Associates, Behavioral
Research Laboratories, Palo Altn: Callfornla

Visu al Motor Forms, Winter. Haven Llons Research Foundation, Inc.

Mathematlcs

Modern School Mqthemntlcq, utructure and er. K, Houghton,
leflln, Co., workbooks and 'big book." -

Iear::ng,to Thlnk Series, Science Resear<u Associates: Chicago.

Story BooksA

.

Ti tleu iwiFnglish are awailable fromithe school and county
librariesm. iAdditionaXk Books will be: boughtiby the praject
in Spani=i =sieither duzl languape edltlons or translations
from Eng¥i=st-where this is possible.

For the H%Mnxe-Anerlcam GamnoQ9nt ‘myths are belng wrirtten and
_111ustzzm“ﬁ for- use at:ihis leVel.,

—— ' \

'iOﬁher

T Various duplicating workbnoks of readlness work in phonfces,
Gl numbers”; 3mhabet, etc, -

x»II. First Grade ~ ) ‘ ':‘ R S .‘

Texts used will be regulaﬁ*y Bupplled Callfornla State Series

the folloving addi tions or replacements.
"‘ .

G ?*

ERIC?

Aruntoxt provided by Eric
. .
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Languege
Interdiccinlinary Oral Tanmuage Guide: Frimary
ant ’
Sparich Guide: Primary,
- Michigan Oral Lar.guage Series, FLICS, Ann Arbor:Michigan, 1969.

'

" Miami Linguistic Seriex, State Serics, Supplemental Tezts

Primers in Cpanish from hexlcan and Puerto.Rican school
cC systens,

’ . N
. : Language Arts B Cﬁol\,

3

Frostig Motor Percentual Evercices

N
i
'y

Readiness in lanpuape Arts, Sullivan Asscciaten; Behavioral
‘Research Laboratories: Palo Alto, California.

S | Mathematics

Elementary ochool Mrthematics, Englicsh edition. (State supplemental
and ' ‘ '

Matematica para la Fducacion Prlmar*a. Spanich edition.
Addicon Wesley Co.

e , ' These will replace. the regular state texts,
. o We will use texts, dupl1cat1ng workbooks,’ nnd teacher
edition. '

Learning. to Th1nk Series, Science‘Researcthssociates

Story Books

‘Titles in English are avallable from the school and county

- libraries. Additional books will be boupht by the proiect

in Spanish as either dual language cditions or translations
of English editions where possible.

“Bowmar Early Ctildhood Series from. the state wlll-be
- ) supplemented by the Span1=h versions.

Other | S ' ' )

!

Various duplicatlng workbook of phonlqu read:ng readlnees,
alphabet. soclal studles, and art: work.

B A

e imvinadye
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Naturegraph Publis shers, Heald burg, California
Bepecially rewritten for this claas

Marcelle Masson, A Pap of Boner, Natumegraph Publishers,
Healdsburg, California '

Willoya and Brown, The Return of the Indisn Spirit,

Naﬁgregraph

ae oy,

‘Publishers, Healdsburp, California

E;' . | bther

F .
b .

£ : for use 1n the program.
y
]

cultures (Vex1can. Latin American).

Eduipment

N -

XK . ' ‘Additional. reference and library books are being bough
: -Indian heritage in general and its reImtion to other Amcrlcnn

Various Pyth" and stories are being rewritten and illustratecd

about

Junior Great Books Coursé,‘The Great Books Foundation, Chicago, Illinoi:

N Items .
Tape rgcorders , A
“.cassette players ' S~ N
, ca°"ette recorders 5
: "Language Masten® SRR
§ assette tapes 20O cacettes
; . blank ‘cards, Lamguage Master . ‘5 boxes
? ‘Video Tapeé : 3 minnte 1 L o 10 reels
; . Headsets & Accessories 16
2 Photograpnlc Materials )
Instamatic caméras .- L
% film B & W 20 rolls
3 ’ Hgtof-percepfual‘tmaining Materiale 1 set
§ balance beam,. hoops, rope, .
; mats. etc. _ L e
§ Prlmary typewrlter. Spanlsh o1
: - Typewriter, Spanish ‘ ;o4
| " Typewriter, portable Engllsh A
Projectlon screens ’ 3.

PEYRE

S ay

e

-

LA s eaan; i e T
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' page 16
f18.3_Parent tutoring: (nark all that apply) | 1843 NS

no-not mentioned , .
O-type not ‘specified . E(Jeetc ?O, Pp£20, 29
1-inter-ethnic parent tutoring is used tutoring not men-

2~intra-ethnic parent tutoring is used tioned)

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
4=-in an adult education component
5-in school. through observation and guidance of teacher
6-as parent volunteers who tutor. during the school day
7-materials are provided for use in home by parents
8-other (specify
190 CURRICULUK PATTERNS sSee YeRop l‘*-""”]‘ o 19.0_° (6*'2‘{51“3@@)’
. and b ~-d ————— .
The stated curriculum pattern of the bitineual project: 4,5,6,8 X
1-Except for inclusion of N-EMT instruction the curriculum is C 70, pp.16-22
otherwise ‘fypical or regular, for this state, ’ *

There are other modifications whithin ‘the curriculum of the
bilingualgprogram which differ from traditional, typical curri-
culum such as: (mark all that apply)
R~azmon-graded classroom: pupils -of different ages are
gsmuped together during part of the school day
3~fEexible or modular scheduling
4-smEV] group instruction
S-individualized learning
6-open: ¢lassroom
7-guided discovery and inguiry
8-a:zcmrriculum vhich is both child and subject-centered
$-others (specify) ,
10-1fthe program includes activities which complement
experiences children encounter-in the home; communit
and through mass media i.e. TV, describe below: '

20.0 COGNITIVE DEVELOPHENT

20.1 Cognitive development in early childhood grades is fostered through: 2,4,5
O-method not mentioned g ‘ : 20.1 e
1-structured enviriomment rich with materials 8hild can manipulate
order, compare, match for perceptual-motor development
2-non-verbal materials, such.as Montessori materials from which
© children can learn sensory discrimination, matching,‘seriation,
- counting, addition, subtraction , - '
3-labeling and discussion of. concepts related to time, space, distance,
position SN R o L
" 4=labeling and grouping actuzl objects to learn,classification;'
 grouping objects with common attributes. and labeling their
. attributes (i;e.:¢q19rs, s;gqs)Q; s e
~ . 5-direct experience of processes of sa
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/—Aateilals are rov;ded for use in home by parents
8~other (specify '

15.0 CURRICULUN PATTELNS see YeRop [& & 1.0 2 (6th grade),
Qnd ” b d P
4L,5,6,8

The stated curriculum pattern of the bilingual project:
1-Except for inclusion of N-EMT instruction the curriculuw is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
colunm such as: (mark all that apply)
. 2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day
3-flexible or modular scheduling
4=-small group instruction
5-individualized learning
6-open classroom
T-guided discovery and incuiry
8~a curriculum which is both @hild and subject-center=d.
G-others (specify) |
10~if the program includes actiwi#ies which complememi.
experiences children encountezin the home, commumity
and through mass media i.e. TV, describe below:

20,0 COGNITIVE. DEVELOPIENT

20.1 Cogmitive development in early chilihonil grades is fomtered through: o 4 5
O-method not mentioned 20,1 .
l=structured. enviriomment rich with.msaterials child :can mamipulz=te

rorder, compare, match for perceptual=motor development

2~non-verbal materials, such as Montessori materials. from-wlfich
children can learn sensory discrimination, matching, serlatlon,
counting, addition, subtraction

3-labeling and discussion of concepts related to time, mpace, Fistance,
position ,

{~Iabeling and grouping actuzl objectsito learn classificatiom;
grouping objects with common attributes and labellng “thestr:
attributes (i.,e. colors, sizes)

5~direct experience’ of processes of science through dlscovezy, -using
naterials rather than text; active experlmentatlon by chiTd with teacher's
auidance Tather thon teacher denongtration.

- 6-direct experience of math through é&scovery rather than instruction

7-other (specify or xerox) p. no. and Qocument:

-

' 20.2 Cognitive development in later grades (grade /, and above) v ae NS
O-method not mentioned : S
1~specify or xerox p. no. and document
n.a.~no grade 4 or later grades

- - s A




y ;
. 5 , ]6 s
V- psvce 1 L
; \
1o Continued Planning and Curriculum Dc#elopment n o . %
A. | K‘curriouiumnplanning committee will be forned in Octoberngannﬁ“ﬁnt i
} teachers fron the relevant grades tolielp us olan: - | ; . - : ;
- ' ' - AN '
" 'a)' 'A seoond grade program for the Mexican—Anericanxcmqgonomt A %'
| 2 6)" A ftnst—second grade nrogramAfor‘tho Native-Amerian wermonent
¢) Junlor ngh school couroeo.:" ‘ "i . o E‘

|

|

' | These 1atter wnll be an outgrowth of our flfth-51xth grade progrannsnn e Nat1ve-
‘ '~erican cooponent ut w1ll be of special interest to seventh and cighthippzaders of

| .

{ | ”flcon-Anerlcan de,cont nnd Angloo as well.

B. Dr. Eero Vlhnan will develoo matcrlals on the Pomo Culture. Tisver. and

T \
. aguage program, continuing thelwork‘he began*toward‘the end of the plmmnmng:ynar.

"y , | o \_‘29_. ) :',
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21,0 SELF-ESTERM - ’ . 21.0 1"2:4’5’6,7,
Stated methods of project compenent expscted to increase self-estéem: 8’]1?’12’14
no-gelf-estecim not mentioned as an objective C 70

O-self-esteen is an objective but methods not specified Zﬂl-Qé PP

Teacher encourages pupil to verbally express his feelings:

1-through role-playlng

2-puppetry = .

3—languago—exper1ence approach. students dictate storles from
their own experience

4-teacher accepts, acknovledges ideas and feelings

5-teacher encourages non-verbal expression of child's feelings
through painting, music, dancing

6—teacner provides experiences in which the various ways that
“children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"different" ways - -

7-teacher provides experiences leading to competency and
‘success

8-teacher provides experiences where occasional failure is
acknowledged as part of  everyone's experience; second
attempts are encouraged

"9-other (specify) (xerox or sumarize) document page #

Teacher provides experlenﬂes in pupil self-direction and acceptance of
responsibility, such as:
10—pupllS act as tutors for other pupils
~11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers
13-older puils participate in curriculum planning and/or -
developnent
14-pupils write a bilingual newspaper fo” dlssemlnatlon to the
cormunity
15-other (specify)

22.0 LEARNING STRATEGIES | 22.0_1 (fth .grade)

1-The project mentions the following specific loorning. strateglo°
as important for reaching a particular ethno-linguistiec. group:

~ (specify or xerox) ‘ : Document and Page no.
Exanples Navajo children resist participation in an authoritarian,
traditional classroom. An open- classroom where teacher partici-
pates rather than directs all activities. and students or groups of
students initiate act1VItes, move about freely or sit in a'circle or
horseshoe rather. than sit in rows, has been found more effective.

O—none mentloned :

o

 Tne rat;ena;e for 1ptroduclng the ppogram at the'gth-6th grade
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4-teacher accepts; -acknouledges ideas and feelings

5-teacher encourages non-verbal expression of child's feelings
through painting; music, dancing

6~teacher provides experiences in vhich the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"different" ways )

7-teacher provides experiences leading to coupetency and
success o

8~teacher provides experiences where occasional failure is
acknowledged as part of everyone's experience; second
attempts are encouraged

9~other (specify) (xerox or sumarize) document page #

Teacher provides éxperiences in pupil self-direction and acceptance of
responsibility, such as:
10-pupils act as tutors for other pupils
19-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers
13-older puils parvicipate in curriculum planning and/or
developnent ~
1/-pupils write a bilingual newspaper for dissenination to the
commaunity ‘
15-0other {(specify)

22.0 LEARNING STRATEGIES : 22.0_1 (Ath.grade)

1-The project mentions the following specific Joarning. strategics
as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no,
Example: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
norseshoe rather than sit in rows, has been found more effective.

Q-none mentioned

C 70, p.13--"The rationale for int ‘ i '
‘The re roducing the program at the 5th-6th g

%gze%higtzigugﬂi? tﬁiigi two gﬁrléest grades is that this is anecisivzrggiiod

‘ ¥ en. e drop-out of students after the 6th de i

~ pronounced. Apparently at puberty, racial id i3 i . oot & matte
of poronal conéequence o ’ cial identification often becomes a matter
, )y find themselves redefined b iy i

dnglo peers...it was deéiéed that the i i u e i
therefore be dealt with from the ver§ ;$2§%f%te1y pre-pubertel ase group should

23,0 BICULTURAL COHPONENT

23,1 This progrem is: \ 23.1 2
1-bilingual alone : ¢ 70, p.15
2-bilingual and bicultural ' '
3-bilingual and nulticultural
O-not specified as to which of the above
/~-an ethnic studies program is included in the bilingual progrun
5-art, posters, yeslia, crafts of both cultures are exhibited in

the classroom ,
6-language and cultural content are integrated

7-other (specify)
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23.2 Cross-—cultural awareness: 23.2__ -
If project mentions specific values or modes of behavior of
N-E{l culture, please sumarize below: (or attach xerox)
found in document _ page it
O-not mentioned

SRS WY | b i et 1

. . N
23.3 1-if project mentions «iforts to decrease etiinocentrism in 23.3______;S

either or both mivys, describe below: (or xerox-document page/#)
-O-none mentione:

1’2’3’6

23.4 In the bicultural compenent lnowledge of the N-EHT culture 2344
involves (mari all that apply)
& O-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politcal
movements ,
2~ Historical-cultural heritage of the past--contributions to art
and science ‘ , :
3-'Deep' culture: family patterns and contemporary way of life.
L~Itenization of surface aspects of a country-—geography, dates
of holidays etc. RO el
5-A specific culture only e.g. one Indian tribe
6-Various cultures of -same ethnic/linguistic group (i.e. Spanish-
spealiing peoples) ’ E : :
7-A third culture different from NEMT or IEMT
8-Other (specify) e R

#1e "Celebrations in Pomo and Mexican cultures" C 70, p.20

23,5 American culture is defined: - : 23.5_2
O-not specified - ‘ ' '
1-narrovwly: primarily Anglo-Saxon orientation since both Anglo &
2-broadly: ethnic pluralism of America~-multicultural Woative! Americans

‘contributions of various ethnic groups discussed are discussed ‘
3-other(indicate document and,page number for xerox) or :

dords s

- elaborate in your own v




23.3 1-if project nentions efforts to decrease ethmnocentrism in 23.3
either or both groups, describe below: (or xerox-documert page/#)
O-none mentioned

23.4 In the bicultural compenent knowledge of the N-EHT culture 23,4 1’2’9’§
involves (mari: all that apply)
3 O-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politecal
movements
2- Historical-cultural heritage of the past--contributions to art
and science _ _
3-'Deep' culture: family patterns and contemporary way of life,
. 4-Itenization of surface aspects of a country-—geography, dates
of holidays etc. ,
5-4 gpecific culture only e.g. one Indlan tribe
6-Various cultures of same ethnic/linguistic group (i.e. Spanish~
" speaking peoples)
7-A third culture different from NENT or IMMT
8-Ctier (specify)
%1l "Celebratlons in Pomo and Mexican cultures" C 70, p.20
23.5 American culture is defined: 23.5_‘2‘.‘,___
O-not specified ‘
1-narrowly: primarily Anglo-Saxon orientation SJche both.!hLJlO &
2-broadly: ethnic plurallsn' Aperica~-multicultural Yhative" Americans
contributions of various ethnic groups discussed are dlscussed
3-other(indicate document and page number for xerox) or
elaborate -in your own words
24,0 COIRUNITY COHMPONENT
24+.1 Bilingual libraries are provided for: : ‘ 241 N8 ...
O-group not specified
1-project children
2-adults of the project communlty
: 3-teachers
N no-bilingual library not mentioned
24.2 MAn ethnic studies library is provided for: 2L.2__NS .

O-group not specified

1-project children

2-adults of the project community

- 3-teachers ,
no-etimic siudies library not mentioned
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24.3 Provision is made by the school for informing the parents ©24.3_1,7,9,10,.
and community about the progran through: (Mark all that apply) 715
O-wethod not specified
no-no provision for informing community
1 . bilingual newsletter C 70, pp.6-8
2.. monolingual newsletter
3- 2ws sent to mass media.
L-if articles included with project, check 4
5-bilingual fliers sent home
6-formal meetings
7-informal meetings open to entire community
8-meetings conducted in both languages
S-home visits 0o .
10-other (specify) tpot-luck" dinner (5
11-project director personally involved in program
disseminationr. specify how

10~ liaison
17- college courses

2.4 Community involvement in the formulation of school policies -
and programs is sought through: 2y 33456
O-type not specified
no-not sought
J-existing community groups worhlng with program
2-bilingual questionnaires
3community-school staff committees
4~community advisory groups
5-formal meetins open to the entire community
6-~informal meetings with community groups
7-other (specify)
8-project director personally seeks involvement of community
in program. specify how

24.5 The school keeps informed about community interests; events and - 1 - i
problems through: ‘ . ) v RS 7
no-no mention of school seeking to. be informed about community -
1-meetings open to the entire community conducted in both -
languages
2—coman1ty representat1Ves to the school
3-bilingual questionnaire sent to the home
4~home visits by school personnel
5-ethei { specify ) ll“pot luck" dinner
O-method not soe01f1ed :

|

[ERJXZS Tne qchool is. open to the commurLty through°‘ ; ff o ““‘24.6 ’ 1,2
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7-informal meetings open to entire comaunity
8—meetings conducted in both languages

9-home visits 0 e

J0-other (specify) "pot-luck" dinner [§

11-project director personally involved in progran
dissemination. specify how

10~ liaison
17~ college courses

24,/ Community involvement in the formmlation of school policies -
and prograns is sought through: 244 3,%,6
O-type not specified
no-not sought
1-existing community groups working with program
2-bilingnal questionnaires :
3~community-school staff comnittees
4L~comnunity advisory groups
5-formal meetins open to the entire community
6~informal meetings with community groups
7-other (specify)
8-project director personally seelks involvement of community
in program. specify how

24.5 The school keeps informed about community interests, events and 1,2,3,4,1\
problems through: v 245 s
no-no mention of school seekiny to be informed about commUnlty
1-meetings open to the entire conmunlty conducted in both
languaaes
2-cormunity representatives to the school
3-bilingual questionnaire sent to the home
4=home visits by school personnel
5-ether- 4@%&&?}} ll 'vot-luck" dinner
O-method not specified

2. 6 The school is open to the community through: o 246 1,2
0-not mentioned '
no-scnool is not open to community for community use
1-opening school facilities to the community at large for use
after school hours and on weelends
2-providing adult education courses (lenguage)
3~other (specify) 4

25.0 TMPACT WALUATIOIJ '

25.1 Pro ject mentions description or dlq':.cmlnatlon of the blllngual

progran through: ‘ S 2541 L
1~newspaper articles L,2,5,4,6
2-radio programs _ (a1l planned) .
3TV programs . -
4—~video~tapes 6 70,-p.83
5—filme -

6-visitors to observe the program
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25.2 Project's impact: ‘ A 25,2113
1-Project mentions that other classes in the school, but
not in the program have picied up methods or materlal from

the bilingual program €70, p.l2
2~Project mentions other schools in the local educational systen
i have started bilingual prograus _
3-Project mentions that a University has instituted teacher
training courses in bilingual education to meet staff devel-
opment needs :
26.0 ROLE OF EVALUATO:R
R6.71 Evaluator has field t.sted, on a group of children who are of
the same language, culture and grade levels as the children in 14
the bilingual progranm: 26,1 ’

0-not mentioned

1-published measures

2-staff developed measures

3-staff translations of published measures
4-staff adaptations of published measures

26.2 Evaluator has personally observed students in the program: : 26.2
O-not mentioned
no-never
J-once or tw1ce during the year
2-more than twice
3-regularly
4-other (specify)

26.3 Evaluator has met with teachers: ' 26.3 .
O-not mentioned
no-never -
1-once or twice during year C 70, p.b2
2-more than twice v -
3-regularly L : .
4-other (specify) '

(planned)

27.0 EVALUATION PROCEDUIE

27.1 - O-not. specified 7.1
1-4 comparison group has been chosen
2~ comparison group will be chosen

27.2 O«not'specified (marl: all that apply) ’ 27.2
1-Pre-tests have been given to progect group or .sample

2- " o yill be

3-Post~tests have been glven to prOJect group o; samole

b- w will B ‘
i 5~Pre~tests have been given to. comparlson group
D6- Myl be

7-Post-tests have been given to comparlson group

8- " Wlll bﬁ :







