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I. rosrocdustory note

CCC/EGT (71) 14

Rezearch into new technigues of modern language teaching

during tbhe past decade has been

principally devoted to %the

intrcduction of audio-visual methodnlogy and the associated

hardware.

Meanwhile, a revolution has taken place in concepts

of grammar and the analysis of language itself, epitomised by
the woerk of Chomsky and others in developing the concepts of

transformational and generetive

grammar.

The principal aim of this symposium was to .examine how the
teaching of grammar could he brought up to date, the role of

linguistics in teacher traiaing

and In the classrcom itself ‘and,

most impertant of all, the extent to which grammar is a genuine
aid to the learning -and teaching of modern languages.

The
worlc and
stimulus
texts of

plenary cessions. The
for the group work and
the lectures are given

Representatives of all the
for Cultural Co-~operation, wilth
Greece attended the symposium,.
from the German Assoclation for

programme of the symposium included lectures, group

lectures provided an excellent
summaries, or the complete
in the appendices.

member States of the Council
the exception of Malta and
Observers were also present
Applied Linguilstics, Belgian

Teachers! Associations and SHAPE.



-2 - COC/EGT (71) 14

II. Summary or proceedings

A. Mr. VANEERCEN opened the meeting and welcomed the
participants.

MiM. VAN ASSCHE, for the Dutch-speaking Minisfter Vermylen,
and CALIFR, for the French-speaking Minister Dubois, stressed
how interested the Minlsters for National Education were
in the Major Project for Modern Languages, particularly in
view of the fundamental reforms of education currently being
carried out in Bclgium along the lines of the work undeirtaken
by the Council ‘of: EurOpe. . :

Mr, AXON apologised for M. hEUMANN BEMIGEN ard NORD,
who regretted that -they could not be present at this symposium.
Mentioning the faot that meetings of the present type are 'now
called "symp031a s ‘Mr. Axon gquoted the three definitions of
"symposium"! given'in the Concise Oxford Dictionary. He
expressed the wish that the conclusions and recommendations
reached - by the present-meeting should apply. not. only to
secondary education, ‘but that they:-will also bear.in mind v
other levels, primary, post seccndary - and adult education. It

' was equally important to enlist the co-operation of governmental

departments and: of non-governmental: organisations in.
disseminating’ the recommendations of*- meetings of this sort.

B. The actign_og the gcg in_mgdern language teaching
‘Dr. RIDDY recalled "the action uwhdertdken’ by the Cougeil

of Europe’ in the  field:of: modern: 1anguage teaching . A resume

of his text is documert DECS/EGT (70) 77 BRI

The following points were raised during the discussion-‘

- are university faoulties and language departments
sufficiently aware of the action of the Cee?

- "does not the spirit of philology and pure science®
axert too much influence in the tralnlng cf teachers
and in: school currilicula?

- what steps could be suggested to remedy the lack of
" " interaction between the - secondary and higher levels
of language teaohing° '

'~ . how can the publications of the Council of -Eurspe

.-, reach a wider audience?

PN
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In answer to these comments, it was pointed ou*:

1. shat the importance of the divlsions between the vari: us
' tevels of education concerned diminished in relevance;
at meetings such as the Skepparholmen symposium
.Ocktober 1970) on university tmaching and the Ruschliiion
gymposium (Switzerland) 1971, devoted to adult sducation,
tre teaching of moderii languages at other levels wore
a_so being taken into consideration;

2. that the role of nationsl modern language correspundenis
was to give as wide a diffusion as possible to the
conclusions, recommerdations and publications of the
Council of Europe (i.a. Eduuatlcn and Culture);

3. trat numerous projects existed for establishing university
certres for languages and-linguistics, covering all
aspects of the learning and teaching of languages;

4. | that reqearch Leeds to be undertaken into the selection of
"non-literary" rew material that will make it easier
to achieve the goals suggested at the Ostia symposium.

B long training perisds abroad seem essential if fubure

teachers are to Kn@w forelgn civilisations better, as well
as their language.. v :

-.---.__—_——-——-—--...

Proﬂessqr PALMEP, spoke of recent devalopments in Engllsh
grammar (& resume of Proressor Palmeris talk is in document

DmOS/EGL {70) 70« Tie fcllow1ng points were raised during the
discussion:

(a) that Professor Pa.mer's theories were dlfflcult to apoly
to teaching, -

(b) that specialised grammars should be . made for students in

different counsries (e.g. an Engllsh grammar for Italian
3tuden®s, etc.),

“(c) it is difficult'bo test the proposals, and even more
difficuit to fird solutions to the problems raised by.
'Professor Palmer. Linguists are trying by very different
‘metheds to tes? and classify languages but it is only when
an observed phrenomenon does not belong to any other
struzture that 1t can be put into a particular category,. .

(d) context, insonation and tempo arf= JAimportant in -
-ietermining the nature of a partlcular structure.
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‘D. Grqmmar mcdels and the ir _application in the teaching of

modern langusgss T 7 ST T T T T T T

Dr. ROULET \SwitZFPland\ taiked on "Grammar models and
their : ppi'catLon to modern language teaching"; the full text
of his lceture is in dccument E CCC,/ESR (”O) 66 .

Dr. Roulet added the pollow1ng points to hls talk: .

The problem of grammar is generally tacl:led from the. wrong
angle. Too olften we start from the description of the language
from the linguist's point of view, instead of from the

needs of teachers and students, and without taklng "levels"
into accouvnt.. Consequently, we hould~

1. anziyse the linguistic needs, of the communlty, define
the xnowledge required Ly. the various types of- students,
professions, age and ability levels.

2. define the oanctives of each type of languace teachlng
for a particular motivation; determine the degree . of. -
oral and written understanding, and of spoken and W 1tpen,,
expression required.. . .

. ~ ~§"'T kN
PR define the course content and identify the deferent nnvel
of grammauical 1echa1 .and syn*atlcal knowledge.;«upy

b, de*ewwmne the fann*ion and the pLaoe nf g“ mmar morn' a

. precisely. This initiative must come, not from the -
linguists but from teachers who must put pressure, On the
linguists to explors hitherto neglected fields (e.g. the
analysis of dlalogue, of speech, leading to composltlon)

The field where we have 1east informatlon, is. 1n the
learning of strategy that depends upon psmchology.. With the
possible exception of the Tnited Klngdom, ijCuO llngUlStS
ars rare. ; R

The following points were raised in discussion:

- Greater stress should be 1lald upen the positive_aspect
. of structuralism in teaching, especially inh the initial
stages (determination of course material). .

- In what ordsr can these structures'be‘claSSified? .
Experience has shown that basic "situations" - dialogues -
determine the order as long as they are relevant, logical
and correspond to the age and interests of the students. '

- Should not language learning be accompanied by .reflection
as to how the language works? Wouldn't this be a sort
of "short cut" that would make learning easier?
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-  In secondary education should not a linguistic unueztfexding
of the mother tcongue be taken as a starting point? Thig
doss not seem simple for children of 10 or 11 years of age,
who are not capable of abstraction.

- It is necessary to make a distinction between the spoken
(pronunciation, intonation as oppcsed to the graphic
aspect) and the written language. The basic material
should be inspired by the real spcokan language. No grammar
has yet studisd these differences. It 1. important
to specify the limits of whuat is suitabiec to secondary
education in this field. Should we Jjust teach an everyday
language, suitable for simple holiday use, or should we
develop the possibilities of each stud:snt in order to
increase his knowledge and develop his intelligence as
much as possible? The danger of substituting for the
"traaltlonal" theoretical grammar an equally theoretical

"modern" grammar oould not be ignc:ied.

Dr. Roulet then summed up the discussion.

It ought to be p0351b1e to taks into account the frequency,
complexity and extent of structures and estabhiish a hierarchy
or presentation order initially dependcnt upon basic situatioas
and frequencies.

Reflectlon on the nature of languag is certainly nececsary
at university and adult levels, but in CGeneva a saccessful
experiment in secondary education has been carried out.

Dr. Roulet considered children quite capable of abstraction,
experience acquired in mcdern mathematics bore this out. It

was essential to decide whethsr grammar is taught for itself and
for the “analysis that it entails or simply for communication
purposes; this was also a question of "levels". Students

should be accustomed at an early stage to hear;ng samples of
spoken and written lan“uages of Vdfious levels.

E. Coutrastive Linguistics

A. Professor NICKEL (Stuttgart) spole on "German and English
as source 1angu“"~s and target laﬁguages - lan uvages f}cm
the polnt of view of contrastive linguistics™ (the. full text of
Professor Nickel's contribution is in decument DECS/EGT (71) 7.
Profe ssor Niclzel first of all stressed the greowing importance
of contrastive lingui SCJOb- - Cerntres ex¢sted in Zagreb, Poznen,
Bucarest, Besancon and Siutbtgars amongst others. However, the
possibilities of ccontrastive litguistics should not be
ove“estlmated 1ts aims can be s“mmed up as follows:

1. to contribute to the search for unlversals - by carefully
comparing two language
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2. to make a.contribution to the field of translation and
particularly the development of translating machines.

The contribution of contrastive linguistics to the
teaching of language is only one of its aspects. CL
could help in. the constltutlon ‘of basic material for teaching
and its "error analysis" (lapsology) could be a useful gulde
for teachers.

Most methods for foreigners (Deutsch. fir Auslﬁnder,'etc‘)

" failed vecavss they did not take into account the students!
mother tonguzs. Contrastive linguistics is based on two axiomss
that the learning of the mother ftongue is a "sui generis"

. brocess and that the learning of a foreign language differs
‘according to whether it was preceded or not by the learning of.
‘the mother tongue. Right from the start:there is a linguistic

"matrix" the role of wh1ch depends upon the age, type of
student etc _— :

Professor Nickel then commented upon the charts
(cf Appendix V) which show the various stages the student
goes through in ‘the two types of learnlng. The role played by
the mother tongue in the- "decodlng should ke stressed. '
Nevertheless, the direct  method  should not bé: abandoned. It -
can even be sald that contrastive linguistics givés it new
- reasons for existing and be1ng practlstd. It is no% the student

E‘who must be’ faled with ! conurasts -and dlfferences Dt the-

teacher must know them’ so that: he.can predict and avoid mistakes.
So the teacher should be well acquainted with the studentst :
mother tongue, that. is, of course, as long as he is dealing

with homogeneous groups, . It ‘should ‘Pe - pointed ‘out that the
influence’ of a language 1s felt 1n both d1rect10ns. e RS,

. As far as, the analysis of mistakes is concerned, contrastive
linguistics h1ghlights other factors than the influence of  the -
mother tongue. =~ In particular, that of a sedond. or third forelgn
language, intra-structural interferences (confuslon language)
excess of drills .ovr structures “that -lead to mistaken’
generaljsat-ons. Here, Professor Vlckel referred to a work :
by B. Corder; cf. Appendlx V’ " :

Anvway, contrastive llnguistlcs ¢annot list ali sources
of error. .The first requirement is to éarry out a thorough
analysis of' the two "contrasted" languages and'to hlghllght
their differences. Nuch remgins to ve done in tkat field.

For practical reasons, we have to carry out simultaneously -
analyses of the two languages and that of the mistakes. Even
though the baslc princlole is“not new; what had ‘been-done.

. ,was . not ‘sufficdient. The "lapsologJ" project has three aspects:

‘the description of the mistakes, the search for the causes

_and the theraoy. : : .
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What the teacher wants us to do is not only to dencr
the mistakes ‘that he krows by experience) but their caus
the practical means (exe?cises) to correct them.

<
3
€8

and

Here, tvo schools are in conflict. Should one be ve:ry
severe towards the error: tommitted or should one, oit the
contrary, be more lenient towards students who make thes
mistakes due <o the interferencz of their mother tongusz? In view
of the natural; a.most rormal character of these mistak=s, wc
are inclined to acopt tie second attitude, and, 1f necresary,
be more severe laler Or.

Another prodlem exists: .should one begin by teaching tihose
linguistic phe:iomena which present differences, or on the ccntrary,
start with the analogies? A genuinely contrastive method would
be to adopt the second solution: to go from the easy to ths complex.
But compromisey are necessary, especially if one -starts from
natural situiations, from situation dialogues (ef. Appendix V).

FPinal.y, Professor Nickel pointed out that the systematic
descriptic of the two "contrasted" languages contributes to
more precise observation and to the drawing up of more practical
rules. Ir this respect, similar models in both languages should
be adhere¢ to strictly. B

B." Profaisor Nickel's speech gave rise to the following guestions
or commenti: do not the diagrams’ ignore the simultaneous nature
of certa&fsteps‘thatvare presented here as a suvccession?

Pro®ssor’ Nickel recognised the oversimplifying nature of
the diagmms. What he wanted to show first of all was the 4
essentilally different nature of the approach in learning, between -
that of ‘ne mother tongue and the target language. As to the .
decoding. it is true that we do not know much about this process.
We look i th: psycho-linguists to analyse that phenomenon.

Teacters cannot be given fool-proof recipes. The only thing
‘we can givz them is a datailed and comparative description of the
two languagis, and suggest ways of establishing a hierarchy in
learning. 'e can tell you, for example, if you should tcach:.
I read or Iam reading. We have not yet been able to work ouft
the materia..  All teachers do not consider mistakes in the
same way, e:ch one has to adopt a point of view. We -suggest
“eriteria . toielp you in your:-choice, And we-algo offer worxing
tocls for tiose who do not have an intuitive turn of mind.

Cur ro.e can also be important when it comes to estimating
errors. We telieve that contrastive linguisticscan be of
interest ir adult education, for those who are learning transiation
at a high level where it . can be considered less harmful than in
the iritia, stages of learning. TFinally, Professor Nickel stated
that an experiment was being carried out in Munich where a course
based on contrastive linguistics was being used in the primary
schoo's.

"
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F.  The heaching of English in Sweden

(A) Mr, 3ven-G. Johansson spoke‘on the Swedish experience

in the fieild of modern languages. He retraced the successive
stages ol grammar teaching, from the deductive (grammatical
rule to be learnt by heart, examples with transiation into
the mother %ongue, excrcises, etec.) to the inductive stage,
ending up-with the 1969 -curriculum with the follow1ng alms,
ineluding the teaching of grammar:

1, to enable students to understand thc spokern language

2. to enable students to alk the language in situatlons
drawn from everyday life

3, to enable them %o read easy texts

4, to enable them to express themselves understandably in
writing :
5. to _give them a certain knowledge of the country of. the

langu :ge théy are studying and to initiate them 1nto
the c1v¢llsatlon and culture of that country. '

- The order in. which these points are listed did not- imply

‘any particular priority. Compulsory educatioéon had . ‘increased

the number of students contanu1ng from ‘lower to-higher

secondary educeticn (a 40% increase over the past ten years).
Since classes. were necessarily heterogeneous, special . ..
©activities have bean foreseen for less gifted children, Thus,

special tasks can- be assigned to puplls who have some difficulty
with written examlnaticns. ‘ . :

The methodol oglcal recowmenﬂatlcns provided oy the central
authorlties mentloned the foilowing points: :

1. grammar shcoculd be presented within a context. Tt will
- - be careful]y st"uctufod and wiil make ‘use of 'miero~

dialeogues™ L ' .
2, grammar should be functional

3. the cognltive element should not be neglected
4, a gra mmauicaT rule can néever replace an exercise

5. comments, resumes and rules can form a whole, making
learnlng eagier for studonts

6. it is neces sary to have a eourse in wa1ch grammar is
1nteg“ated A o . .
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Discussion. ‘the following gquzstions were asked:

Rather than impose the same teaching methods on heteregensous
classes, would it not be better to form homogerzous closses
with text-books and other didactic material suited to their
gbility level?

What 1s the place given to literature in English, French
and German curricula.

How does the Swedish system organise special activitics for
different levels of pupil ability?

Does -the fact that classical literature is studied to a
very small extent reprssent an obstaclie to the overall
understanding of the civilisation and culture of the people
whose language is being studied? How is it intended to
prepare pupiis for their lzter studies, where literature
will necessarily play a part?

What do modern linguistics contribute to the crestion of
methods and text-books? Are scientific data invegrated into
the language courses? -
How can one remedy the lack of interest shown by certain
pupils at variocus stages of learning, for example whan they
are initiated into thes writtea form of the language?

Mr. Jchansson summed up the discussion by sayihg that:

Compulsory education in Sweden owss its present form %o
legislation. It does not seem probable .that existing
provisions will change unless public cpinion demands it.

The solution is therefore to individualise teaching whersver
necessary. The dquration of lessons, however, often makes

it necessary to divide the clauss into small working groups.

Literature only appezrs”in the last year of higher secondary
education for "B" languages (CGerman ard French . It plays

a more important part in the English curiiculun. -
Text-books and didactic material provide for exercises and
tasks adapted to the various leveis of the pupils in:one
class. 1In this w;ﬁ individualisation and work in groups,
will enable the more gifted students to make more rapid !
progress, while the weaker pupils will be able to caten up.

A lot of Swedish schools provide premises for this purposc.

If classical literature occupies a relatively small place -

in the modern languages curricula, this should be
understood as a wish not tc confront studernis with texts
that would be too difficult from a linguistic or

subject point of view. Stress is lzid mainly on modern
civilisation.

e



-~ - CCC/EGT (71) 14

Texts of high literary quality. have been specially

written by authors using a simple vocabulary. A Torty

page btext will only give an average of one new word per
page. Literary use is linked to “he learning of the
language. Individualisation nevertheless makes 1t possible
to confront more gifted ~r~ils with classical authors

- It shoula be remem! sevens pointed out that a
language can be le: :ri _.ckly by sticking strictly
to the study of thut CSe.

- The method used in curriculum preparation (the curriculum:

ls revised every seven years) makes it possible to introduce
- the most recent linguistic dafa. In fact, the working

parties carrying out this revision include experts from
~various disciplines. = - L

— S e et e we i 1K e e’ wR e

G. The Teaching of English 2, Belgium (DECS/EGT (71) 35

‘ Professor Engels! talk gave rise to the following comments -
.and questions: How can transformational linguisties help us
to establish an order in a course 1f no clear-lidea exists 'of how
it can be applied to teaching? The order and hierarchy that
appear in transformational linguistics differ . from that required
in the course. ' - A

Substitution tables are based on the written language.. .
Should not oral structural exercises also be undertalken’
fipst. of all? Exercises of this type exist for all age and
ability ‘levels. . . -~ = ... AT

 Efforts "should be made to counteract the monotony of
structural exercises (substitution tables); the influence @
of these 1s.very limited and they are often boring. . They could
usefully be replaced by similar exercises starting from
micro~-situations obliging students to think and to make a
"peasoned and logical choice. Psycho~linguists have opposed
substitution tables because they fail to present "entities".

“Grammar‘ruleS“rcan'appear at a certain age level. But.
they should not be used for young children, but be replaced by
series of examples, coloured charts, etc.. ’

In this respect it was pointed out that in the United
Kingdom one proceeded from the exampie of substltutional tables
£to questions that force students to draw upon familiar
situations where they 2an use the grammatical elements of the
basic table. ' -
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Certain delegates agreed on the use of symbols to "visualise"
g rule and meke it more practical for reminders and the

correction of mistakes, for revisions, etc. Agreement was
needed on the moment when "generalisations" starting from
specific examples could be used. The fact of defining a rule

can help students otherwise unable to induce it.

Professor Engels summed up the discussion by admitting that
the order introduced in a course had no'hing to do with the order
proposed by transformational linguistics. L.s experience only
concerned students between 17 and 19 years of age.. The tables’
he suggested werg not exercises, but rather a way of understanding
the mechanism of 'a rule through a few examples and allowing
better memorising - a visualisation of a mirco-problem. Younger
students should certainly go through the oral use of the tables;
for others this depended upon the number of kours available.

The explanation by rules was a handicap for the student showing
him down and obliging him to reflect instead of answering
spontaneously. ' S T o C

H. Ehg jegégigg_oi French .

. Mr. Girard spoke on "Practical achievemants: the ﬁeaching of
French" (DECS/EGT (71) 8). *

After this lecture, the following QueS%ions Wefe raised:

1. What is the place of spelling; do th: studies undertaken '
e in this. field teund towards simplification? .

2. If Prench, as mother fongue, seems to be mainly responsible
" for failures at primary level, have those aspects of the
study of +the language where most difficulty was found
been examined? Moreover, on the basis of whal fixed
criteria is it decided whether a class passes on to the
next year or whether it re-sits a year; aré These
criteria scientifically determined? - '

Answers:

‘The place of spelling has been studied by the Rouchette
Commission, but it is too early to draw conclusiofis from an
experiment which in fact, is not yet over. It ssems unlikely
- that any reform of spelling will be envisaged in She near
future. Morecver, it is not the commission's duty to envisage
such a reform. . |

As regards criteria for determining whether a class re-sits
or not,, recourse is had to monthly homework which allows an
average to be drawn up for the year. The criteria were not,
then, scientifically determined but, since the teacher knows his.
clasg well, the )itfalls are negligeable.  The impression given
was rather that she cause of failure lay in the use of
unsgtisfactory asthods.

o C

A
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III. Group reports and recommezndations

InLroour?orv note

The group reoorts and conclusions that follow, rellect
the,conplcx nature of the subject matter. Certain common
themes do emerge however, for instance: that grammar and the
study of linguistics sheculd be seen primairily as aids to the
teaching and learnir of languages. That the grammar content -

implicit or expli- nf the language teaching should be
appropriafe to p nils age and ablility levels. That the
grarmar concsepts . .n foreign language teaching and learning

should corraspond to those used for the mother tongue.
Delvgafes wpre informed of the meetings. on the "Mother Tongue
Curriculum" (Strasbourg, December 1970) and .on "The -
rplatlonshlo between the teaching of theé mother %tongue and

- -Poreign languages" (Finland, 1972) planned by the Couneil . of

Europe.: The Council of Furope had also commissioned a study
*from.Mr. J.L.M. Prim (Cambridge Unlversity) on 1'Pr'ocesse-s ‘of
second language acqulsltlon and use"

A

s hngllsh speaklng group

Agenda. for danussions by_Engllqh«soeak*Qp group

PREAMBLE

7y

A. Staf@ments in discussion about the role of grammar
should refer to the teaching of all commonly” taUght
languages rather than be specific to one. only Le g
English). \

B. Tt 1s assumed that "grammar" in some form must underlie all
foreign language teaching from the earliest’ stage, although
it may not be expliicit.

C. Gremmar will be considered by the group primarily as an
ald to the learning and teaching of foreign language skills
at all levels of education (except that of speclalist
language study .in. univ~rs*ty courses). As a conveniant
definition of the aims of foreign language teachlng in
schools, the Ostia Pepo t is aooppted.

D. The multiple definition of grammar provided by H.H. Stern .
is accepted as a starting point. ‘
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- AGENDA
1. In order to develop language slel 3, how far 1s it desiwvable,

or feasible, to produce different descriptive "gremmars' for
pupils having differenf mother vongues? What variation in
such grawmmars are then required for puplils at different
ages/levels of instruction/ability? To what degree of
explicitness are such grammatical descriptions reguired?

2. What is the role of the mother tongue
(a) dr teear - knowledge of grammar, and
(b) .. ..tavr.suing gramwatical concepts among pupils?

How far are these concepts then transferable to a foreign
language when it is learn=d?

3.. - JTs a commcn gr?nmatical tevmlnology (or method of description)
.for the various languageg (including the mother tongup)
being taught to pupils in one countyy desirable or feas hle?
Is a common terminology pcssible for ;nternatlonal use?

. How far should the teachesr's explicit knowledge of grammar
of a particular language be different from thut he is
expected to impart to his pupils? Does this inply a
qualitative as we]L as a quantitative difference?

5. What contributions can be mads by certain techniques of
lingu;stlcs to language teaching, particularly

(a) structuralism,
(b) tiransformational grammar,
(c).vcontrastlve<unalys*s?

Rebort by the Englis h—cpear;np group

Preamble

The statements below refer to the rocle of grammar in relation
to the teaching of all languugos commonly taught in Europe. It
is assumed that “grammar' in some form must underlie all
foreign language teaching from the earl*est stage, although 1t
may notb always be explicit.

Grammar was considered primarily as an aid to the learning
and teaching of language skills at all levels of education (oxnepu
that of specialist languags study in university courses). As
a convenient definition of the aims of foreign language teaching
in schools, that of the Ostia report is accepted.
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As a besis for the following report the. multlole d=finition
of grammzy by H.H. Stern = is accepted (briefly: "Grammar A"
represeats the competence of the native speaker; "Grammar B"
represents ohe deecrlpo1oq of this competence in so far as it
is pessitie; "Grammar C" repressnts the competence intended to
le'aonlex“d by the foreign learner and."Crammar D" the
QEQbrlth a1 of tais for teaching purposes).

The presentetion of grammar

Grammar (in the sense of Stern's Grammar "D") is often
taught impllc tly through the careful design and ordering of
the material within a comprehensive language course. At some

stages, howevel, a tnore expiicit presentation may be valuable-

to ensure economy of learning; this may be in the form of
review sections of a course or as an auxillary grammar book for
ready reterenoe. :

IL follows that the presentation of grammar (as distlﬁot

'1”om its focmulublon\ is often more a question of methodology

than lingulstics and must be suited to the capacity of the
learner and justified according to its value to him. On
both linguistic and redagogical grounds different formulations

.of the grammar of a foreign language are desirable for pupils

having a different mother tongue, varying in emphasis or depth
to suit theilr ages, stages of progress, purposes and abilitiles.

IThe role of the mother tongue .

In dealing with grammar in the classroom, it is desirable
to use the target langusge as much as possible. However, in .
so far as the °ystemarjjatwon of grammatical Vnowlodge becomes
necessary, the mother tongue may sometimes be thé clearest
economioal medium for e&plaraflon of particular problems.

Children may aoculre certain prammatloal concepts through
their experience of us1n@ "their mother tongue (e.g. gender or
infiecticn), which may either conflict with or accord with
those of the target language. Teachers of the mother tongue
and of the ftarget language could profitably consider these
problems together and sce2 how far any explicit grammatlcal
teaching in the mother Longue and target language could be
co-ordinated. . :

orﬂrmacioal terminology’

- Varying grammatical termlnology applled to one or more
target languages can obviously be confusing to pupils. It 1s
noted, however, that the same terms ma sometimes be. applied -
to different grammatical features in Gifferent languages
especially when mother tongue terminOlogy is applied to the
target language, and this leads to fake parallels and a
confusion of usage. ‘ /.

Ed In "CGrammar in Lanzuage Teaching", Modern Languages, 1963
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As long as a common terminology is not available it seems
necessary to employ one specilfic to, and derivad from, each
target language, although this often needs to be made more
self-consisternt. We belicve, howsaver, that there is a2 necd to
establish certain grammatical universals from which a simple
interlingual pedagogical terminology might be derived, and that
this is a subject for immediate research. How far items from
the existing "common stock" of traditional terms could sarve this
purpose should also be investigated.

Tinzuistic knowledge and the teacher

The teacher's own knowladge of the target language should
'"(w1th1n Stern's multiple definition) comprise not only grammars

C and D, but also some understanding of grammar B, in order to
equip him to select, grade and devise suitably authentic teaching
materials and to identify appropriate styles and registers in
the target language.

His training should 1nclud° some study of recont and
current linguistic theory. The closest co-operation between -
teachers and 11nguiats is necessary to ensure that relevant
findings of genera: and applied llngulstlcs contribute to the
improvement of language teaching.

For real progress to be made, the findings of linguists and
the needs of %teachers must regularly be communicated to both.

Firench-speaking group

Linguistics and'pedagpgx

‘The group adopted an essentially pedagogic position. It
felt that linguistics could be useful in so far as it enables
teachers to obtain better results. The teacher must use all
sources that permit him to Understand better the working of the
languages concerned. .-For this reason, lingulstic data should be
included in .the curriculun.

Linguistics will be useful to didactics, to the authors of
text-books-and to teachers. Since each language has its own
way of seizing and analysing reality, in other words its own
structure, contrastive linguistics can contribute to a better
understanding of the two languages to be studied. It will
also point out to the teacher possibilities of interrference
and assist him to foresee the appropriate exsrcises.

Thz group therzfore recommended that a European centre
and national .centres for documentation and information on
g=2neral and applied linguistics should be set up under the
co-ordination of the CCC; these centres could make research
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results available . to teachers at all levels. The group also
recommended the standardisation of terminology, thus making it
intelligible to all teachews. It was also felt that an ) o
initiation into linguistics was: justified but that it depended
upon the level of training given fto teachers. 1In no case

could the teaching of linguistics replace that of grammar, hut
it could complete it. Although the teaching of linguistics

as a subject belongs t£to the university, a certain initiation
- could take place in the'higher-clasSes .of secondary education.

The place ox_grammar in the teachlng of modern languages

‘Praditional grammar, eriticised by all linguistic schos =.
gives teachers certain useful:information, on.the written
language. Generally, the place of grammar in educatlon depends
upon two. categories of varlable factors:

1. the type of education, its alms “and obJectlves

2; the age, intellectual level and soc1al and cultural
background of tne students. e . L

Prlnclple: the teaching of grammar must come. after the .
functional acquisition of the language. It cannot precede’
this acqu1s1tion nor-can: it draw attention to llngulstlc data

.- that the tudent has not ye*'assiml]ated by practic - The.

should be stressed. The teaching of language must be
situational, it must start frem. a- llve situation, The | ..
presentation of-language: facts- is.done  by. means of dmalogues.
- BEvery exercise should contributé to the enrichment of the

- students possibilities: of expression:’: There. can thus. be:-no

guestion. ofi mechanical,. meaningless, exerclses.n Sane language
is. a. whole),  grammar.should not be the subject. of a separate
study. The  mother tongue; develops-a, feellng for. grammar..ahd
the basic mechanisms of the second language. Since linguistic
universals.emerge. 1mp11c1t1y, ;they will be used as_an.element
of the methodology of the teaching in the target languag .
Certain universalsmay be given'as exampleS° the subject—
predlcate group y the  active-passive- group, word order in .-
sentences, the notion of modality, of lnterrogatLon, of ",
affirmation, determination, .and: 1ndeterminatlon, the ‘motion of
speech or -descriptilve language, agreement, mechanisms for
.hlghllghting words, notlons of dlrect or indlrect speech

What gramnmmar?

1. At primary and sscondary level schools, it 1s the grammar..-.
of the authentic spoken language of the educated speaker-
. which will be taught. As for the grammar of the written
language,- 1t will: be that of contemnorary written '
expression. .
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Grammar will be centred on the study of the working of the
language. Care will be taken to avoid an excess, of semantism
and abuse of grammaflcal terminology. '

Since language is a whole, particular attentlon will be

given to prosodlc elements.

At an advanced level,rconnections will be establicshed be+ween
style and grammar whenever such & study can COﬂt“lbutP ti- a
better understanding of the text and tl.. gt

The group drew attention to the text by A.H. Stern "Grammar
in language teachlng s par. 4: '

A good grammar 1s autheniic, theoretlcally expllcit and
:consistent clear and ecﬁnomlcal.

"puthentic" - In presenting the facts of a language it
desarlbes these as they are, If the grammar claims to be a
grammar of contempaorary language it 'must be based on recent
observations and recordimgs and nust be verifiable by
empirical tests.

"Thooretically explicit and consistent" - The analysis of
the language datz is based on an understanding of grammatical
theory and it explains its theoretical assumptions and strives
£o e consistent, although this does not mecessarily mean
that only one theory dis implied, it could be a deliberate

- choice of eclecticlsm among several theories. .

"Clear and economical™ - & good grammar presents its analysis
in an understandable way =znd-as briefly as possible. It is
in this respect that much recent work 1s disappointing, it
often appears much,mome abstrusevthan it need'be.

Information provided by r=cent research into grammar will
be taken 1nto account.

It sbould not be - forgotten that 1anguages develop. Cafe
shoulld be taken to avoid mxcessive purism with regard to

-phonetics, vocabulary and sstructures. It is this excess of

purism that might slow dowm the spontaneous expression of
the students. The group recommended ‘o working teachers to
go abroad to renew their contact with the languages they
have to teach.

Method

l‘

| The methodology of the te~ching df grammar must take into
account the age of pupils and the objectivess of the teaching.
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2. ‘Functional analysis must start from a given context.

3. The teaching of grammar startis from, and returns to,
rractice. Intensilve manlpulatlon of basic structures, talken
from a text, will illuminate the. structural constants and
variations, the mechanisms of which can be examined thoroughly
by systematic exercnses.

L, The group accepted the careful use of a formalisation
adopted tc pupils' ages and abilities. The dangers inherent in
the practice of using lists of isolated elements applied to
grammatical facts and then learnt by heart was .pointed out;

the inhikiting and bad effect of this practice has been proved
by educational psychology. The frequency with which these
formalised elements are used should be taken into account. More
or less exhaus*tive lists are only acceptable as a means of
rcferemce. : : - :

5. The group felt that periodic syntheses were necessary but
that they depended upon the level of feaching.

6. The pr1acip]e of the "echo-fifth" moment in language
teaching (Gelisgon) deserves particular attention. In any
method, the finel determination of linguistic facts must be
ensured. The principle of the echo, that.provides:. for
systematic use according to a certain diagram seems to be
indicated for the effective teaching of a language.

7. "The use of the mother tongue is not: to be rejected when
it can help to make certain expldnations clearer aﬂd when it
can save time. : : .

8. ’CQmparison-will‘only be fruitful if the pupils have a
therough implicit and explicit knowledge of both languages.

Conclusions and recommandations

1. The group proposed that systematically«controlled
experiments be conducted. These experiments would give
more exact information on . certain problems arising from
the teaching of modern languages.

2. It is essential to encourape, in each CCC member State,
‘ research- into the psvchelinguistics of. the racquisition
of the mother tongue and of second languages, since

language courses nust be based on such research.
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5. To ‘ensure that the maximum benefit is derived from CCC
meetings, the - ~up recommanded tha*' the CCC organise :
preliminar m. .2 of experts frc o wumber ol disciplines

who would drav. up a detailed work programme to be given to
participants one month before the mesgting.

Report of the mixed group

1. In a first stage of 1earn1ng a foreign language (this can
last for a period of two years), for young pupils (aLout 10 to 12
yvears) without any previous expsrience. we recommand the
application of an integral, direct method, based mainly on
imitation \repetitions to acquire automatic responses.

Thus grammar will never be the obJect of the course at this
stage.

Simple explanat¢ows (p0551bly in the target language) cou.d‘
however be given if the need arises. :

We would advise the teachers to avoid grammatical terminology
as much as p0551ble.

To reassure certain puplls who feel the need for more abgtract
explanations, the teacher may supply such information to those
children individually.

2. In the following two years (intermediate stage), the main
aim of language teach¢ng will be to enable the pupils to acquire
and retain the basic automatic respoenses of the spoken language.
So ‘the application of the direct method will still be the main

activity of the course, in oirder to achieve specific aims.

A large number of pupils are satlsfled with pragmatic
knowledge. Certain pupils, however, feel the need for more
thorough understanding Theoretical expienations could help
such pupils to acguire the language and alsoc give them a greater
feeling of eecurlty.

Through these explanations, the pupils capable cof doing so
will gain insight into the specific structures of the language
they are studying and thus acquire and develop a capacity for

analysis and synthesis. .

These explanations wlll never be in the form of dogmatic
grammar. At this stage all 'grammar" should remain inductive.

These explanations will be formulated preferably in the .
target language: however, care should be taken to ensure that the
terminology used is thorouzhly understood by all pupils and
c01reaponde to their intellectual level.

1
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3. Whatever the option taken by the student at the third
level (terminal level for secondary education), the spoken
language remains in the foreground. Theoretical explanations
will, to a greater extent, be based on the written language.

For this purpose we esyecially recommend teachers to draw
their materials from contemporary toxts, excluding those which
deviate too much from current uses.

The approach will always be mainly inductive but revision
syntheses will be allowed. Gramnar will probably, of necessity,
be rather traditional, but since it is based on the comparison
of the terget language with the mother tongue, it will have
contrastlve aspects.

The aim is to enable the pupils to be more creative and
spontaneous 1n written composition.

On the other hand, at thils stage, we recommend that the
students be initlated in the use of a grammar as a book of -
reference. This can teach them personal, general research and,
at the same time, =ncourage them to make the necessary revisions.

This should help them to work independently and enable
them to do the necessary revisions on their own.
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v. Conc1us1ons and recommendatlons (synthesis_of the groups'
findings)

Rapporteur's summing up

After hecaring the various specialilsts in applied linguistics,
the three groups responsible for dﬂafting the conclusicns and
recommendations of the Governmental Symposium in Brussels :
arrived at the same basic views, though they sometimes differed
in form. These mlght ba summed up as. follows. . c

It should be emphasised that Qll the deTevates agreed that

~ an organisation for the teaching of grammar at secondary level
was by no means the first requirement. The most important thing
was to view the problem from the teacher's standpoint The .
presentation of grammar was a question of met -hod rather than of
linguistics. ‘Modern 11nguist1c research was: of interest to -
language teachers in so far as it led te a teaching method

that took account of ‘the age and ability of the pupils and the
aims pursued (cf. the Ostia Symposlum, May 1966)

Nevertheless language teachers should be informed during
their training and periodical. réfresher courses of" developments
in modern linguistic: research and- the current -situation; this.
could only serve. to make’ them more aware of the nature of the
language or 1anguages they were. teachjng and to encourage them
to’ use of more up=- to-date and ‘lively ‘methods. .On this point the:
groups expressed a: “unanimous des1re for a European centre, @
under the auspices of ‘the CCC,-which would collect: 1nformation
and documentation from regional centres and distrilbute:it.. .- e
- Such information would also serve as a guldeline for authors-
when preparing text-books or bringing them up to date. AlSO‘
the naming of categories and the terminology, once released. from
the strait-jacket of Latin grammar, should be standardised, -
so:as.to avold the confusion which arose when similar terms:
wetre used for totally differen*_concepts.- The members .of the
,Symposium also ‘thought 1t was ‘time to:go further with research
into psycholihguistics, s0 that teachers gould gain some ' - .
insight into. tne psychologicai aroccsses involved in. 1earning
languagés.’ : » _— R : C T e

Grammar was still of prime importance and fundamental
_to all modern language teaching. The: level of grammar -to be .
taught could be defined according to the categories described
by Stern (cf. "Grammar in Language Teaching" 'in Modern "
Languages) 1968)5 whioh mmghu be summed up as follows~

.‘Grammar_A: Compecence of che natlve speaker

Grammar B: Description of - that competence
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Grammar C: Useful competence which the foreign learner
intends to achieve

Grammar D : Description of this for teaching purposas.

The working parties recommenced an integral direct m..thod,
chiefly based on immitation (repetition, to be followed un
periodically by revision syntheses using the "echo" princ:nie
defined by Gélisson). They placed thzir hopes mainly in
contrastive linguistics, which seemed to them the best suited,
for didactic and practical reasons, for compiling an index orfr -
"universals", pointing out the dangers of mistakes and
interference . from the mother tongue and helping textboock
writers and teachers to compile the most effective and "“economica
“exercises. ' S o : »

Thus, bearing in mind the levels defined at the Ankarc
Symposium (September 1966, doc. EGT (66) Stage XXIV, 2), ong
might consider the teaching of grammar in the following stages:

! P | ‘ ,

I. Elementary level A and B (2 years):

~ Integral direct method, chiefly based on imitation
(repetition) in order to acquire automatic responses. Grammar
taught at this level would be based on the authentic spolzen
language of an educated speaker. Explanatlons might be given
individually to pupils who ‘expressed a desire or need for them.
Formal terminology should be avoided in such cases. One should
bear in mind the 1mportance of prosodic elements (intonation,
stress, .tempo, rhythm ete.). - Written work should also be based
on the contemporary language. : S : :

II. Intermediate levél (2 years):
- Rétention and/or acquisiﬁion of automatic‘respoﬁses.

A direct inductive method would still be essential. Most pupils
- would still only require a pragmatic, functional knowledge of .

Nt

grammar, sufficient for what they wished to,express. In revision

syntheses and periodical review sessions (Gelisson's "echo"
rules might be tentatively formulated. It would be better
to formulate them simply,‘in the target language. :

III. Advanced level (2 years):

The approach will remain inductive. Theoretical instruction
would still follow the functional acguisition of the language.
It would still have to be set in the context of live sltuations
and never based on purely mechanical exercilses. :
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heoretical explanations would be bvased more particularly
on the written language of contemporary texts. The revision
syntheses would be mcre penetrating and wherever possible
should be based on contrastive liaguistics. It should not be
forgoctten that at this level the main aim is to help the pupil
to express himself more easily and spontaneously in writing
original compositions. This would also be the time to
initiate pupils in the use of a good grammar as a book of
refer=nce. At this.advanced stage, teachers might introduce
study of the relationship between style and grammar, in order
.. to contribute to a better understanulng of the language and
the authors studied. .

, Some people felt that pupils could be given a preliminary
introduction to the work of modern linguistics.
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V. Rapporteur!s_ final summary

When you return to your various countries you will have
to declde whethsr thils Council of Iurope governmental symposium
in Brusgseis has lived up to your exp ectations. I think
that at any rate we shall have conv1nced you that here, in
the country of Breughel and Rubens, earthly food is held
in a ca2rtain esteem ... and that we 2o try to harmonise it
with spiritual food.

In tackling such a vast, complex, and even at present
controversial cubJec’c we could not hope to find, in one short
waek, all the final, practical and immediately applicable
soiutions, which language teachers of all grades have been
awalving rfor years.

. - Hewevar, one thing seems to me worth pointing out. : For
- perhaps the first time in the history of the governmental
symposia held by the €ouncil of Europe as part of its Major .
Project:on language teaching ~ the story of which has been -so
clearly outlinad to us by Dr. Riddy - we ‘have had a

symposium, or more precisely a friendly and construct¢ve )
meeting, between representatives of university teachers and of -
those responsible for teaching modern languages to European '
children. VWhere, hitherto, fthere seemed to be an almost
unbridgeable gulf, we have now been shown ways of spannlng it,

each side meeting the other half way, and suggestions have
‘been made for the specific roles which these two separate -
entities -~ on the one side the university and its research . N
scentres, and on the other elementary and :secondary edueation o
can or 1h0d;d play in a sphere which 1s of 1nterest to us all '
One of . the main lessons we have learned from the varlous
talks we have had from eminent psople from the world of
ilinguistic . research is that research, in all its dlfferent
‘branches, will no* necessarily, nor immed:ately, have_anyA
practical application for us, in our more modest endeavours,. -
.. B8éveral speakers, particularly Professors Roulet and Nickel, -
showed fairly clearly the possibilities, but also the
limitations, of their research as far as immediate and
effective application to modern language %®aching 1s concerned.

Peofessor Palmer demonstrated to us, using some very
.concrete examples, the implications of this research, which can
often be conducUed only .in failrly restricted areas of
linguisties. PBe showed us that the methods used are almost
totally different from. the practical solutions which we might
" draw from this research and that one must be careful in setting
up classificatlons and cateoorses for use in: our teachlng.‘
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In his lucid ard authoritative address Mr. Roulet whilst
stressing the dangers, or limitations, of over hasty application
of research conclusions, nevertheless pointed out to what extent.
thesz conclusions could make a major contribution to the reform
of grammar teaching. He gave us a timely warning sgainst
allowing present controversies, misgivings or apparcent
contradictions to "be used as an excuse for returning to
fraditional tcaching methods or for compiling a mere set of
recipes for the use of audio-visual techniques". He also
stressed the need to differentiate from now on between thz spoken
and the written language, particularly in the special field
which we have been considering this wesk. In any case we need
a new and satisfactory description of language, and the
methodology of this grammar is linked to our conception of it
and to certain learning patterns which can be understood only
through psycholinguistics. We should alco analyse the linguistic
needs of soclety and should relate levels of competence to ,
categories of individuals according to thelr age, their intellectual
ability or their professional needs. At secondary level Mr. Roulet
was in favour of introducing msditation on the nature of language
which, 1f 1t only helped us to a better understanding of the
workings of the mind, would make avaluable contribution to
intellectual developinent. '

Then Professor Nickel spoke to us about contrastive
linguistics, a science which is still new and which, in its
search for universals and i%ts analvsis.of mistakes, has some
bearing on language teaching. This regearch is twofold, seeking
to describe language more accurately and to set up more
practical rules. But like the othar speakers, Professor Nickel
emphasised that hils branch of linguistics could not provide
any recipe and that it was up to us as teachers to try out the
ideas produced in linguistic research. To a certain extent
that is what Professor Engels dic. In his dual role as scholar
and teacher, he propoged some solutions to the problems of
grammar teaching, based on the psychology of learning, which are
of a'more practical nature - memcry tablss, which he calls
"mediators", based on symbols, which ssgem to him more efficacious
than formulating and memorising grammatical rules.

He too made it clear that the order, the hierarchy, which
we bring into a course has nothing to do with the order proposed,
for example, by transformational linguistics. Here again,
linguistic research and methodology do not necessariiy coincide.

Mr. Pausch's description of the situation in grammatical

research in the Federal Republic of Germany does not seem to
be unanimously accepted by his compatriots, but it was clear

rom his remarks that this research had begwir to shake the old
traditional ideas and that this work might provids us with a method
of tackling linguistic problems whereby the teaching of German
wouid become more effective and closer to the reality of a
living language. : ‘ Co )
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Mr. Johansson, who spoke to us of the problems of langcuage
teaching in Sweden, naturally viewed those problems more from
the point of view of a teacher than of a linguist. He
explalned the attempt made in his ccuntry to integrate
functional grammar in the course, bearing in mind that English
was studiad from the ages of nine and aiming at incresased
individuailisation of learning, adapted to the ability, the
means and the neesds of each pupil. To this end as many
specialists as possibie, including linguists, are involved in
the preparation of curricuia.

- In his lecture on French, Mr. Girard emphasised how research
into its teaching as a foreign l&figuage had led to a far- )
reaching revision of idzas about it as a mother tongue. - The
Rouchette Commission, after its t.xhappy discovery cf the large
number of failures .in elementary:schools, had submizted a
programme for far reaching reforms in grammar teaching,
attempting to combine spontaneous expression and conmscious
reflectican. This approach will be in vain unless the best
linguists, psychologists, educationalists and teachers are able
to co-operafe closely in infterdisciplinary research.

It became abundantly elear from the heated group discussions,
the controversies, the reservations expressed and the opinions
revised, how interesting all the participants found the problem
which brought us together this week. Although the group
renorts scem to present divergent opinjons and trends, some
constants have emzrzed, clearly showing that all the delegates
ware moved by the same concerns. v

. Among the suggestions taken up by each group, the idea of
keaping teachers informz4 of the work and material results of
linguistic research recurs like a Leitmotiv. '

. Underlying the superficial differences and the careful.
qualifications, the themes which seem to have recurred
constantly in your work are these: an .inductive approach to
grammar, based on active use of the language before any study
of the phenomena; a careful progression towards theoretical
‘explanations; a search for universals and an effective and
adequate common terminology for teaching purposes;- the need to
distinguish different levels of grammar, based on Stern's
" definitions, and to differentiate between the spcken language
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and the contemporary written language; possible use of the
mother tongue where i1t may make eXplanationz clearer and provide
useful compariscns; tne need for pegriodical syritheses; and the.
need to keep in mind at all times the age of the pupils, their
intellectual abilities and the aims pursued.

At any rate we seem to be far from having exhausted the
subject. A grcat many of you kave expressed a wish.for help
from psycholingzuists, for the Zormation of a Eurcpean eenbtie to
collect and redistribute information from nationzl or rogional
centres, for muliidiscipiinary meetings, for further reseaich
into learmning patterns and asIm. Roulet suggested, for linguistic
researcl. £o be directed towards aims more nearly concerned with
the problams of feaching.

But before any of this can come to pass, we must work:
we have pupils demending our immediate attention. We must make
the best use of the tools we have. At the end of this Symposium
we might meditate on the lessom expressed in my native dialect
in th%s pithy proverb "While the oats are growing,. the horse is
dying" .
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