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FOREWORD

The Learning Disabled child is one who exhibits a disorder in one or
more of the basic psychological processes jnvolved in understanding or in
using spoken or written language. This may be manifested in disorders
of listening, thinking, reading, writing, spelling, or arithmetic. Leaxning
problems which are due primarily to visual, hearing or motor handicaps, to
mental retardation, emotional disturbance, or envirommental disadvantage
are not included in the definition.

In the State of Florida aporoximately one percent of all children in
the public schools are considered to be learning disabled. These children
require &n individualized educational program which incorporates screening,

diagnosis, prescription and remediation components. . In 1971 the state

utilized funds under ESEA Title VI-B . to develop model learning disabilities
demonstration progreas for eachi of the above components. These were awarded
as follows:

Scr;;n;ng : Alachua County

Diagnosis ‘ Volugia County

Prescrigtion DADE COUNTY (P.P.P.)
Remediation Pinellas & Escambia Counties

The model prescriptive component is the PRESCRIPTIVE PROFILE PROCEDURE

FOR CHILDREN WITH LEARNING DISABILITIES (P.P.R.). Its' goal is to provide

teachers with a systematic procedure to "translate' diagnostic findings
into an individualized program encompassing strengths and weaknesses in
basic school subjects, pre-requisite skills and behavioral factors.

The P.P.P. project incorporates each of the three nece8sary components‘
in a concise and efficient procedure which can be utilized by all learning
digabilities teachers regardless of their training and background in the
field. It is intended to eliminate much of the haphazard guesswork that
teachers must engage in when they enter a new class with little or no
information about each student and yet must formulate valid individualized
progrzas. '

puring the 1971-72 school year the profiling procedure was developed by
project staff utilizing input from 16 sample Dade County learuing disabili-
ties teachers and 10 outside consultants (see acknowledgements) . These
people served in a dual role of being resource persons for input to the
document, and evaluators for insuring that the procedure would meet our
goals of being: : ' ‘

a) A document that would bridge the gap from diagnosis to remediation

and which could be easily used even by teachers new to the area
of learning disabilities. '
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b) A document that would be peneral ennugh to provide prescriptive
puidelines for all phases of schnol learniny yet specific
enough to prescribe for the individual needs of all children
with learning digabilities.

During the 1972-73 school vear the P.P.P will be field-tested and
evaluated in Dade County It is intended that the procedure will be
easily modified if it becomes apparent that certain aspects of prescription
have not been adequately covered by the profile After dissemination to
other counties in an experimental edition all comments and suggestions
for revision will again be considered in order to improve validity and
ease of use, :

Special Aékﬁowlédgment

Genevieve McGlannan Donlon was a member of the proiect staff at its
initiation. September 1971 until April 1972 at which time she moved to
California to become Assistant Director of Park Century School for
learning disabled youngsters She was instrumenta] in conceiving and formu-
lating the basic concepts included in the P,P P. The projectﬂgtéff would
like to take this opportunity to acknowledgse her aid and agsistance in this
endeavor, :
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INTRODUCTION

 As a teacher of children with learning disabilities your overall
objective is to provide an educational program which will be individualized
to meet the specific needs of each chiid. To meet thig objective you must
have adequate information about the Pupil; his strengths, weaknesgses,
educational background, motivations, behavior, etc. You also must have
sufficient educational programs and tools to provide the appropriate
learning Process for each child, The third requirement ig you, the
Pregcriber, and your ability to match Pupil with Process and to provide
the behavioral setting in which learning can take Place. The Prescriptive
Profile Procedure (PPP) will facilitate the accomplishment of your
objective by integrating Pupil, Process and Prescriber,

P'r_escri ptive |
Profile
Pro cedure

IE{/OI»'e
Basic -
Pr,erequnsmi | Sehool Behavioral
Skills SUh‘!'BCf Factors
| Proficiency |
PSYGhﬁj  [Structured Motévating,
eq”cathnal Program Forces -
Diagnosis
Individalized  [Curriculym Ind;;:]ddual_
. i Classroom
Prescriptions Prescriptions Management
- |Prescriptions

ey

Full Tt Provided by ERIC.



P.P.P. Format and Procedure

The Pre-Requisite Skill Section

In order to begin use of the P.P.P. all the psychoeducational test
information which comprises the basic prerequisite gkill test battery must
be available. The tests are as follows:

- The Wechsler Intelligence Scale for Children (except for Mazes)
- The Illinois Test of Psycholinguistic Abilities

- The Detroit Tests of Learning Aptitude (eleven sub-tests)

- The Torrance Picture Completion Test

= The Seguin Form Board (Tactual Performance Test)

- The PPP Copying Test

The WISC, and possibly the ITPA, scores should be provided by the
school psychologist after testing for placement. The other tests are
administered by the teacher, See the Manual, pages 17-32, for complete
adminigtration and scoring directions for the Seguin, Torrance and PPP
Copying Tests, IMPORTANT: For valid profiling no test data should be
. more than two years old, The more recent the data. the more accurate the

profile, '

The conceptuszi framework for the pre-requigite skills profile is the
PPP Communication Model on the following page. It was adapted from
Kirk's (1971) Clinical Communication Model and is, essentially, an
elaboration of the original ITPA model of receptive, associative and
expressive processes.

Test scores relevant to each process snd level are plotted according
to a point gystem on the pre-requiste skill worksheets. The child's
basic receptive, associative and expressive integrities are then profiled
on the summary sheet, The teacher is slso provided with information as
to sub-test task demands for in-depth prescription and correlation with
task demands in the basic school subjects,

The Basic School Subjects Section

The next step in the PPP is to evaluate the functioning of the child
in reading, mathematics and arithmetic, spelling and writing, Standard-
-1zed tests, informal tests, and original tests may be used in each
subject area to provide the basgic profile, The teacher utilizes her
knowledge of the child's pre-requisite strengths and weaknesses along with
the subject area information to determine appropriate methods and materials
to meet the child's needs. ) : |
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PPP" COMMUNICATION MODEL
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FOR USE WITH THE PPP COMMINTCATION MODEL

. ; ot U ; T
RECLPTION = Reco uition wd/or g et ambing 6 what 15 taren in therunh the SeNSCS. .hcI
SRS RE ' : e L e ' . ORI SRR T - sonse v .
8 ~mﬁTor sensory chranne!ls are SUgltonY - sende of hearine, VISUsL sense ol Slth,‘d?: 0
HAPTIC, which includes the senke of musenent (Finusthetic) nd the sense of toued .%actx e)

DISCRIMINATION -~ apility to indicate whether two stimull (auditory, visual, haptic) are the
gsame or different,

MEMORY - the ability to recall within seconds stimuli presented auditorially, visually or
haptically. ’

CLOSURE - the ability to identify stimuli (auditory, visual, haptic) from incomplete or distorted
information., :

‘ SEQUENCING - the ability to reproduce and/or recognize stimuli presented sequentially.

SENSORY INTEGRATiON - the ability to process multiple stimuli which are being transmitted
through different modalities.

ASSOCIATION - eduction of relationships frbm what is, or has been. v+ard, seen or felt.

COGNITION -~ awareness; the immediate discovery, rediscovery, or recognition of information in
various forms., Comprehension or understanding.

MEMORY ~ the retention or storage, with. some degree of availability, of information in the same
form in which it was admitted to storage and in connection with the same cues with which
it was lgarned. (In the PPP referred to as ASSOCIATIVE MEMORY). '
DIVERGENCE - the generation of information vhere the emphasis is upon variety and quantity of
" ipput from the same Source. It leads away from the specific to & creative form of
production. ) :

CONVERGENCE = those skills which emphasize the accurate assimilatiom of facts, ideas, relation=-
ships, contrasts or similarities. Drawing necessary conclusions.

EVALUATION - the process of comparing a product of information with known and logical criteria,
reaching a decision concerning criterion satisfaction.

SOCIAL COMPREHENSION - the utilization of practical judgement and common sense based on
experiential background. '
EXPRESSION - the use of skills necessary to express ideas verbally (VOCAL) or by gesture or
movement (MOTOR).

GROSS MQTOR - skills involving natural movements, balance and rhythm,
MANIPULATION - the ability to work with the hands to move, adjust, or place objects.
POINTING - the simple skill to indicate a choice by touching or gesturing.

~‘COPY1NG - the ability to utilize a writing instrument in reproducing visual stimuli.

DRAWING - the ability to utilize a writing instrument in creating & visual pattern‘wichou: a
gample to be copiled. Encompasses both lines snd plctures.

CONCEPTUAL MOTOR - the ability to express ideas motorically.
VOCAL REPETITION - the ability to mimic, promounce, blend and articulate.
( ICEPTUAL VOCAL -~ the ability to express ideas vocally. Includes labelling, describing,

EMC defining.

WA Fuiitext provided by ERIC
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Aruitoxt provided by Eic:

GLOSSARY

FOR USE WITH THE PYP COMMUNICATION MODEL

‘ - i : i & in through the senses. The

- and’ ad/or understanding of what is taken 1in 2 : .

REQEEI%%%or §§§2§ni oM are AUDITORY - sense of hearing, VISUAL - scnse of sight, and
HAPTIC, whi-h inc 4 the sense of movement {Kinesthetic) and the sense of touch (Tactile)

DISCRIMINATION - auiifty to indicate whether two stimuli (auditory, visual, haptic) are the
same or different, '

MEMORY - the ability to recall within seconds stimuli presented auditorially, visually or
haptically. .

CLOSURE - the ability to idertify stimuli (auditory, visual, haptic) from incomplete or distorted
information. :

SEQUENCING -~ the ability to reprcduce and/or rccogﬁize stimuli presented sequentially.

SENSORY INTEGRATION - the ability to process multiple stimuli which are being transmitted-
through different modalities.

ASSOCIATION - eduction of relationships from what is, or has been, heard,lseen or felt.

COCNITION - awareness; the immediate discovery, rediscovery, or recognition of information in
various forms. Comprehension or understanding.

MEMORY ~ the retention or storage, with some degree of availability, of information in the same
form in which it was admitted to storage and in connection with the same cues with which
it was learncd. (In tire PPP referred to as ASSOCIATIVE MEMORY). :

DIVERGENCE - the generation of information where the emphasis is upon variety and quantity of
input from the same source. It leads avay from the specific to a ereative form of

productiva.

CONVERGENCE - those skills which emphasize the accurate assimilation of facts, ideas, ralation-
ships, contrasts or similarities, Drawing necessary conclusions.

EVALUATION - the proécss of comparing a product of information with known and logical criteria,
reaching a decision coacerning criterion satisfaction.

SOCIAL COMPREHENSION - the utilization of practical judgement and common sense based on
experiential background, :
!

EXPRESSION - the use of skills neccssary to express ideas verbally {VOCAL) or by gesturc or
movement (MOTOR). :

GRUSS MOTOR = skills involving natural movements, balance and rhyfhm.

MANIPULATION - the ability to work with the hands to move, adjust, or place objects.

POINTING - the simple skill to indicate a choice by Eouching or gesturing.

COPYING - the ability to utilize a writing instrumnent in reproducimg visual stimuli.

DRAWING = the ability to utilize a writing instrument in creating & visual pattern without a
sample to be copied. Encompasses both lines and pictures.

" VOCAL REPETITION - the &bility to mimic, pronounce, blend and articuiate,

CONCEFTUAL VOCUAL - the ability to cxpress Ldeas vccall§. Includes labelling, donaritin.. |
defining. .

viii



The Behavioral Factors Section

teacher observes the child's behavior and fills in the PPP Behavior

which analyzes behavioral problems in terms of their classroom
correlates. She may also utilize the L-J Sociometric Test to assess group
factors within the class, the PPP classroom Behavior Rating Scale, and a
self-completion personglity inventory. This information is used in

conjunction with that gained in the other two sectionz for a complete class-
room program. : ' '

The Prescription Integration Section

The teacher integrates her prescriptions for each child -and fgr the
class as a whole, into a comprehensive educational plan. She analiyzes the
task demands of available methods and materials to determine their most
appropriate classroom uaage.

Flowchart

The flowchart on page X, should be followed for

optimum utilizatsion
of teacher time and the PPP materials,

ix
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P.P.P, Adaptations

Time of Administration

As was seen on the PPP Flowchart, the procedure is intended for use
at the start of the school year to plan an individualized program for each
child. This avoids the usual multi-monthly "getting-to-know~him" period
in which only a haphazard program can be provided,

It is true, however, that some children enter the L.D. program in the
middle of the year. The teacher may also not obtain the PPP until after
the school year has started, In these cases it is a matter of "better
late than never". Even when the PPP has been utilized at the start of the
year it should be updated with new information throughout the school term.
Behavioral changes, new skills and abilities, and new test information will
keep the teacher modifying the profile as the child progresses.

- Totality of Administration

The PPP 1is designed to function as a whole, It is, however, true that
the teacher, psychologigt or other school personnel may find some of the
originally designed tools useful in research, screening, etc. All of these
tools are being standardized on normal as well as L.D. populations so that
they may be validly used in these separate functions.

Incomplete Test Information

The PPP prerequisite skill profile is standardized using specific sub-
teat scores. When one of the three formal tests (ITPA, WISC, Detroit) is

.unavailable, in whole or in part, it will be necessary to use subgtitute
data. '

In the future the project gtaff will be developing a substitute list
from the basic PPP battery and other sources. '

Use of the PPP in Non-L.D, Populations

While individual instruments are being standardized for general popu~
lations, the PPP as a whole is intended for learning disability classes
sclely. The staff feels that its use in certain instances with classes
for the emotionally disturbed or educable mentally retarded may be appro-
priate but, at the present time, its validity for these classes is not
being assessed. Since individualized instruction is a goal for all children
the PPP format may provide a guideline for all special education categories
and for general education as well,

»
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MEET JOHNNY DOE

Look, Look, Look
See Johnny Doe,
Johnny Doe is sglow

very, very, slow,

P

Johnny cannct read,

Johnny wilt not add

Johnny's getting sad.
His behavior's getting bad.
What caﬁ we do
To help poor Johnny throuéh?
Use éhe pPpPP

A guide for SLD

Johnny Doe is a healthy, eight year old boy. He has been attending
school for three years. Having failed to learn to read, he repeated his
first year and is now in the second grade. He has been having remedial
reading lessons with the special reading teacher for two years with
little or no progress.

At the end of the last school year Johnny's regular classroom teacher
referred him to the school psychologist for disruptive behavior. She
claimed he talked out of turn, stayed out of his seat, and did not follow
directions or complete assignments. The psychologist's verdict was that
Johnny has high average intellect but has Specific Learning Disabilities
which were severe enough for him to be placed in & self-contained Learning
Disabilities class.

Johnny's new teacher is experienced in prescriptive teaching. Ve will
. follow her through the PPP as she determines the program best suited to
his needs. The first step is to make an analysis of Johnny's strengths
and weaknesses in Prerequisite Skills . . . .

xii



_ SECTION I - PREREQUISITE SKILLS

Lompetency Sta tement

The teacher canp review and eéalmate diagnostic data and develop pPrescrip-
tions for teaching basgeg on:strengths and weaknesses in the Prerequisite
8kills area, ‘

Behavioral Objéctivess

1. Given =pp submestldescriptions, the teacher wiil identify subtegt
examples accorsitng to tagj demands and pupj characteristics with 907 '
accuracy, ' s .

‘ : : ‘ ‘ : Angwerg
Evaluation # 1-5 Pages __ 48«49 (63)

2. Given\cqmpletediséguin, Toftaasﬂgand,P!P,q?pying'TCuta and scoring
criteria, théﬂteacher‘will,score‘these tests with 957% accurancy,

,Evarmauonf#, 6~8 ”,Pages_z.sa-sz (63-64)

3. .Given the 2pp raming scame‘and Scoreg for the PPP test battery, the
teacher Will compimte tize: PPP worksheetsg and summary gheet with 100%
accuracy, ‘ : :

Evalustion # 9-11 Pages 53-59 (64-69)

4. Given comwp keted PPp Prerequisite gkillg sﬁﬁma:y-sheets, the teacher

®ill identify areas of atrengths and weaknesses with“lOOZ accuracy,

Evalqatioaw# iz-ﬂsu ‘ Pag¢s  53{59 .. (65)

5. Given completed Epp pretequisftéaski11§~wdnkshqgt,_#he teacher wil1
identify and interpres discrepancies with 907 accuracy, - -

Evaluation #  14.15 | Pages 60-61 _ (65, 70)

6. Given completed Bpp Pre-requisiite skiijg worksheets and Summary sheet.

the teacher‘willfidentiﬁyuappropniate Prescriptiong with 9OZ‘accuracy.

Evaluation # 16 .~ Pages 62 (7Q)



THE P.P.P. PRE~REQUISITE SKILLS TEST BATTERY

Miss Poppins, the learning disabilities teacher, looked over thg
cumulative records of her class during the Planning period at the stort of
the school year, ‘ ' :

Several of her students had WISC and ITPA data that was more.than two
years old and which could not be used in PPP profiling. Other children
had not had the ITPA, or had missing sub-tests on the WISC, The names of
these students were sent to the school psychologist so that this testing
might be done, ‘ ) : : ‘ ' 3

In Johnny's case, Miss Poppins had recent WISC and ITPA scores. to work
with, since the school Psychologiast had administered these tests to him the

Previous May.  Johinny's scores were as follows:

WISC Verbal I.Qq. 96 . Pérfbrmance.I.Q., 129 Full Scale I.G, - 11:
Information 13 : Picture Completion 14
Comprehension 10 ‘ Picture Arrangement 13
Arithmetic . S Block Design 15
Similarities 10 Object Assembly 16
Vocabulary 12 o Coding 13
Digit‘Spaq" . 6 '

1124
Auditory Reception 36 . Auditory Memory C22 ;
Auditory Aésociation 32 o Grammatic Closure 38 N
Verbal Expression - .40 . Visual Memory ~ 32
Visual Reception: 48 B . Visual Clsoure 42
‘'Visual Association 46 IR Auditory Closure . 26
Manual Expression 50° Sound Blending - 28

‘~,Dﬁfing the firstfﬁeék-pf échool Miss Pbppins;étégggréd her enrollment
8o that she could have time to obtain needed test information. The individual

 testing sessions helped;herfto getﬂén‘impression‘O£‘each‘child as well as
; allowing»her‘to‘complete‘theyPBP'Test-Battery. Migs Poppins administered the
;Detroit»tO”Johnny. His"scores‘wére[as‘follows: AP Co

DETROIT B ERE g Mental Age
Auditory'Attention_Span for Unrelated Words (AASUW) - ‘,‘ A?'
Avditory Attention Span for Related Syllables (AASRS) 4"

Oral Commissions L o ' A
. Visual Attention Span fbr-Objects~(VASO) ‘ ' ' 63
‘Visual Attention Span for Letters (VASL) o 99
Memory for Designs i o - : 110
Oral Directions =~ = . B : 63
Motor Speed’ and Precision . . o R 109
.Orientation SR o s h T : llof-
Social Adjusfment e e e 76 |
‘Pictorial Absurdities E o EEE ‘ 9b. 4 : v.}



Miss Poppins got a certain amount of information from just 1ooking at
the scores on each test, She first noted thet Johnny's performance I.GQ
was quite a bit higher than hie. verbal 1.Q. Knowing that the mean or -
"average" scaled score on the WISC was 10, she could see that Johnny
performed poorer than average on the arithmetic and digit span subrtests
but gverage or above-average on the others

L1kew1se, since 36 is the mean or “average" scaled score on the
ITPA, Miss Poppins could tell which of these sub-tests were above or
below average, Johnny's age at the time of the Detroit administration was
8 years and 0 months $o it could easily be.determined in which. sub teats he
achieved a mental age above or below his chronological one,

Just having the. name of a sub-test that a child does well or poorly
on does not really give the teacher much useful information. It is
necessary to understand what the sub-test measures; see an example or twc
of the performance reqqued and, most 1mportant1y, have a breakdowa of
the task demends., Miss Poppins refreshed her memory by re-~yveading the
PPP Sub-Test Degcriptions on pages 4-16. At times she referred to the

test data of individual children to start formulatxng her ideas of some of
their problem areas.;-
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Aruitoxt provided by Eic:

W.1.3.C. INFURuATION

~r

W.I1.5.0. COuPREAENSJON

¥.I1.5.C. ARITHMETIC

MEASURES ~ range of information acquired
both in the home and at school, It

requires associative thinking and gsnéral

conprehension of facte.

--------.-----------.,-

EXAMPLES -
How many days in a week?

Where is Chile?

-------.--------------'4

TASK DFMAND

Focus a;ditory attention.

Hear and comprehend guestion.

Have the bnckground {nformation a§ailab1e
through past experience.

#ecall the information,

Have ttie necessary vocabulary.

Make & vocal response.

-..-..‘_.--.-._—,---,--,'-------

SCORED 0N
AUDITORY DISCRIMINATION

ASSOCIATIVE MEMORY

-----‘-..-q—--------_---_

ALSO DEPENDS ONW
Cognition

Comceptual=Vocal

. MEASURES - practical information end &

general abll{t} to evaluate past exparience,
It shous use of cotmon sﬁnae; judgmment, and
{ndicates the child's social and cultural

background.

EXAMPLES -
What 1s the thing to do when you cut ‘your
finger?

Why should a promise be kept?

TASK DEMAND

Pocuz auditory attention.
Hear Qnd comprehend question.

Have familiarity with the social situation
i{nvolved, through‘pnst experience,
Have "middle-class’ values and gxperiénce.

Use judgegent and conmen sense. '
Think of multiple ansvers or ruu-én-.

‘Make a complex votal. Tesponse.

n----.------------‘-----

_SCORED ON
SOCIAL COMPREHENSION

CONCEPTUAL-VOCAL

ALSO DEPENDS ON
Auditory Diascrimination
Cognition

Associative Memory

Divergence

---‘--------------‘

MEASURES - the child's ability to solve
arithmetic word problems which are figured
mentally without the aid of pencil or
paper. It shows practical knowledge of
computational facts and concepts.

e - % % . w ER e ® e e =S

EXAMPLES -
{f T.cut an apple in half, how many
pieaces will I hagg?
A workman earned $36; he was paid $4 a
_day. How many days did he work?
TASK DEMAND
Focus auditory Attention;
Hear nné comprchénd qdentioﬂ:
Retain suditory 1nformation.
* Have neéé:inry computational facts and
cqnceptl.
Translate word préblem into coyrect
numer;cul operation.
Sustain goncentrution.
Solve probiem mentally.

Make a vocal response within time limit.

SCORED OF
_ AUDITORY MEMORY

ASSOCIATIVE MEMORY

ALSQ DEPENDS ON

Auditqrf Discrimination

Senaory Integration(Block Proslems)
Cognition

Coniepiuai-Vocnl




ERIC

Aruitoxt provided by Eic:

W.I1.8.C. SIMILARITIES

W.I.5.C. VOCABULARY

NHASUPH? « botl ahetract and coarretre
reasoning abfl{tien and the abilicy o

form verbal concepts,.

EXAMPLES -
In what way ave a plum and a peach alike?

In what way are ealt and wﬁtcr alike?

TASK DEHANT

Focus auditory attentrion,

Hénr and comprehend question,

Rave the necessary vorabulary,

Undcrstand.khc concept of “'alike” or
sameness, .. " .

Have conceptual ability,

Make o voenl response,

CONVERGENCE

ALSO DEPENDS - (N
Audito;y Discrimiqation
Auditory Memory
Cogn;tion .
Associative Memory

Conceptual-Voecal _

FFASISS - tite ¢hild's verbal resources

and reflects his level of education and
culture., 1t evaluates his ability te
understand words snd his general ranve of
{dens and information.

EXAMPLES -

thal does hrave mean?

What is a micronscope?

TASY. DEMAND

Focus auditory attnntion,

Hear and comprehend the question,

Have past orperience with the word.r

Translate the word into a mental picture
of the object or cencept,

Be able to describe thé object or concept.,

Make .a complex wvocal responae,

SCORED ON
COGHITION

CONCEPTUAL-VOCAL

ALSC DEPEIDS O

Auditory Discrimination

Agsociative Memory

W.1.5.C. DIGIT SPAM

WhD - rote avquent
digits, an well ag rent

and concentration,

EXAMPLES -
3,8,9,1,7,4, (forwards)

4,1,3,5,7, (backwarda

TASK. DUMAND
Focus auditory attentio
Hear the disits,

Remember the dipits,

fal re-ury for

Al vemipelotlen

)

T

tote the scquertial order,

Remember the tequential
Underatand the concept
Synthesize and reverse
tetain ¢igits until rew

Kake a vocal response,

SCORED OF

AUDITORY MENORY

order,
af Mhacyunras)
the dipfzs,

cryod,

Auditory Discriminatton .

Auditnry Seauencing

Vocal Kepetition



-

W.1.8.C. PICTURE COMP.

W.1.5.C. PICT. ARRANGE.

€. B

alitifty, the ahilit, to visnalfze

canentinl from nes-earentd,

and long term wisanl pemciv,

EXANPLES -

Tdentify missing part of incomplete

nfcturcey sucn as:

Eyehroy of face.

iinpe on door,

Hear and comprehend inatructions.
Focus vwisual attention,

Understand concept of "missing”.

Recornize objects.

Discriminate detatla,

Visualize Weompleted' ohjects,

Suspajn concentration,

Detenrine cssential missing part,

Vatn epzc) respornne (can he alded hy

poinzinm).

SCORER O3

VISUAL DISCRIMINATION

ALSQ DEIENDS O
visual Closure
Cognitiou

Associative Memory

RIC

[Aruntoxt provided by exic I8

- w = e = = om e

i1 detaldy

wo- the i llty tn seea testal

g3tuat fon Laned on vigual gerareiesad

Lemjinral wequens e, and "Locial intel-

i
Mpunea',

Place pictures showing the following

o,

into

the corrvect sequencas 1) a fire engire

coming 2) firemen putting oul the Tir

3) fire staves

43 boy plays with cat

Hear and cocorehend fnstructions.

Focus visual attention,

Achieve concept from dezonstration,

Vigually disecrirminate dotells of plct

Reconatruct situatfons,

Visualize temporal sequence.

Place pictures motorically.

Do aliove within time linits,

©

ches.

ures,

(pvtrp snerd anrne ‘addirinnal pataral

SCORED OX
VISUAL DISCRINIRATION
VISUAL SEQUENCING

SENSORY 1. TEGRATION

© EVALUATION

A130 DEY E’:KDS 8
Cognition
tAssocintlvc Hemory
Spclal Comprechension

Manipulation

LOCK_DE.

analyee, syntherize and reproduce

atatract desipnn. Tt fnvolwey vidanl-

rotor conrdinatian plus snstained

coancentration, .

S1GN

Cany bi-color geometric patterns using
Y A P

four or nine blocks whwea siden are

e{ther solid colur oY divided invn tw

cnlors dlagonally.

TASH: DLMALD

Wear and compreliend instructinaes,

Focus visual attentiou.

hchicve cancept from demonstraiion,

Aralvze desfpn patters.

Retain visual drage of

doefpn,

Aachieove concept of bi-coter Ylecs

/

RERTAN
Vicualize

the t/aral deaipn.

ndividual blocks within

Have adfnuate vye-hand contdination.

Place/blacks motorically.

“Evafuste product for correcltuvss,

:"L

SCORYD_ON

VISUAL CLOSURE

. CORVEXGENCE

EVALUATION

MANTPULATIOH

" ALSQ DEPENS O

Ji§ual Discrintnatlion

Cognition

. D4 above.within time linits.

(extra speed earns addfciennl painatn)

.
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Aruitoxt provided by Eic:

W.1.5.C. OBJ. ASSEMBLY

VEASULLS « viknnlewninr cocvdination,

fyrthasts of conurvte forse, apatfal
crientation, and fleihidiy Lo worsfag

toward a geal,

EXAMPLER -

Puzzle assembly tasks: a) manikin
b) horse
u)'[ace

d) car

TASK DEMAND

Hear and comprebend instructions.

Focus visual atrention.

Vigsually }crccivc puztle pleces,

Recognize vhole from the pqrts (le. This
will be a facu, ctc.)

ligve adequate body {mapery,

flave vizual {mase of horse and car,

Sustain concentration,

nave auequate cye-hami coordiuailion.

Fake motorie reiponse,

Evnluntc‘pro&ﬁcr and have flexibility to
modify §f ﬁbcéssary. )

Do above gﬁlhié time limits;ﬁ

(extra speéd eﬁrns ardditional ﬁoints)

SCORED ON

VISUAL CLOSURE

COGNITION

N
MANTPUL4Y IO,

ALSO DETENDS ON

Visnal Discrimination

Associative Memory

Convergence

Evaluation

W.1.5.C. CODING

£Y « nonverbal orpanization and-

menntry, Seaafres nagoclation of syehola,
purchomotor spred, " vianal-motor destecd ty,

cand lexitdlity fn rew learaiog aftuntfons,

EXAMILES -

The numbers one through nince are each
nssoci;tcd with 6 simple desigu, Child must
copy the ~ppropriate dos?gn bencath each

nurber in a2 random series,

Hear and covprebend foefructions,

Focus visual attention,

Perceive and discriminate the numbers and
designg,

Recopnize ch nurbers,

Achieve concept from dumonstration,

Remember number/symhol combinations,

Sustain concentration,

Have d::u;:c‘cyc-bnﬁﬂ sanrdf{narian,

Rave ndqqnnte pencil eanipulation skillsf

ﬁnke motoric (drawinp) responsec,

'Comhing speed and accuracy as score equals

the number done correctly within tive

limit,

SCORED ON
VISUAL MEMORY
ASSOCIATIVE MEMORY

COTVING

ALSO DETENDS ON

Visual Discrimination




L.T.P.A. AUD. REGEPT.

Toao n' i bity to comprrtiead

spoken word,

. EXAMPLES -

Do ponies ghave?

Do brides dream?

Focug anditory attention,

Hear and conadrehend questioan,

Have the wnrcessary vocabnlary,

Relate the rom to the. verb,

Nake simple “ves-no" vocal response,
i

sconpt on

AUDITURY DIGCRININATION

ALSO DEI'EMDS N

Cognition

Associative Memary ‘
O

ERIC

NI A riext Provided by ERIC

1.T.P.A. AUDITQRY CLOS.

st gty 4o percelve g

vhele word when oaly some of {t 1g

heard,

EXAMPIES -
What am T talking about?
Sunshi/ (Snnshine)

Auto/o/1le (Antamabile)

TASK DR

Focua andinsry atteation.

Hear word components,

Have the necessary vocnhuinrr.
Recognize word from g(veﬁ componrnty,

Malie vocal reaponse (corplete word},

SCORED oN
AUDITORY CLOSURE

VOCAL REPETITION

150 DEPENDS ON

Auditory Macrivination

= the tetent lon woqan tnor

I.T.P.A. AUD.SEQUEN

Listen- say 2733

Listen~ say 3617277

Focus andltory attentinn,

Hearv the digits,

Rerember the dipits,
Yate the secuential ~rilcr,

RKepemher the sequential ord-y,

Male & vocal response.

sconen oM

AUDITUR, SEQUEYCiNA

BLSD_DEPENDS_ON
Auditory Discririnatlion
Audftery. Memory

Vocal ‘Repetition

ME

S
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Aruitoxt provided by Eic:

T.P.A. VISUAL RECEPT.

iow the nbi) ity to pafn weantng,

fremn vinoa! sywhols, Tt tequicen
comprebiennton of pleturten based npon

common concapla,

See this? (picture of wall pencil
sharpaner) Find one here-(out of set
consisting of crayon, pencil, pocket

pencil sharpener, wall can opener),

Hear awm! coupretiend instructions,
Focus wvisual attent{on,
Achieve cnn:épt teom denoniration,
“Pecosnize the eanple picture,
Cowprehentd the essential character of
all pictures,
Associate concept or function with
visual cue,
Remember thc.anmpic.
Discriminate between visual stimuii,:
Make a motoric (pnintine) response.
» N
VISUAL DISCRIMINATION

POINTING

ALSO DETEXNDS CN

' Copnition
Associative Memory
Convergence

Social Comprohension

LT.P.A. VISUAL CLOSURE

oy

= the abilty to recnputs a

Coraplete ob oot freas o [uconplote sl

pregentatfon, It tnvolves vinug)
digerirination and pereeprual
interpretation,
EXAMPLES -
Child vust point to all nf the [fsh

{mbeddced in an underwater scene, atl

7/ .
| the hotrles iehelded {n a party scene,etc,

Hear and comprehend {nstructione,

Focus visual attention,

Achieve concept fror derotstration.

llave vL;uul concept of fish, botrles, cte,
Retain {wage of the srimulus oblect,
Recognize the whole from the part.

Make motoric (pointinpg) response,

Do ahove within tice 1imit,

SCoRED_ow
VISUAL CLOSURE

" POINTING

ALSO DEPENDS O

Visual Discrimination

1.T.P.A. VIS.SEQUEN.ME,

nesLpt

regn e o

expression,

te Hequancse of aarelited

reception and visual-motor

from memory, using desipn chips,

- T.A -
=4 | )t

TESK DEMAND

Focus visual attention,

Remember the designa,
Hote the sequential ord

Rerember the sequential

A N L
SCORED_ON
| VISUAL SEQUENCING

MANIPULATION

ALSQ DEPEMIS ON
Visual Discrimination

. Visual Memory

Hear and comprehend fastructions,

er.

eroer,

the aldlity to vorracriy

viranl pyehala, It fnvnlvea vinual

Reproduce series of seswetric fesijpus

Achieve coucept from demenctvation,

Percelve and discririnste the doslyag,

Make motoric (manipnlative) response.
(some children name the designs and

remerber the sequence vocally).



T.T.P.A. AUD. ASSOC.

MIASUEES = The ahillty to os;randre

and relite spoken wonds in &
weaningfnl way, Reauires the

productfon of analopies or oppasites.

EXANPLES - ‘
During thf day we're awake, at right
we're
Decks have drawere, pants have
.

TASK DFMAN

Focus audftary nlfentinn.

Hear and coﬁprchcnﬂ_senrnncc stoem,
Rave the necessary vacabulary,
Understand corcept of vertal analoules,
Identify the critical velationship,
Recall the appropriate ansuer,

Make & voral response,

SCORED O
AUDITORY CLOSURE

DIVERCFNICE

ALSO DEPESDS O%

’Auditor} Discrimination

.Coghirion " ’v‘ ' .
kaﬁncﬁétivc Memory

Conceptual Vocal

O

ERIC

coabitite 1o acpan’te

and relate concepts presented
visualjy, Henuires the foruntion of

analfv-ies,

EJANPLES -
‘What poes with this?Castranaut) Thaose
from pictures ef = plane, parachute,

space capsule, or helficoptier,

TASK DEMATD

Heer and cowprehend qucst!n;.

Foaus visual attention,

Achieve concept from demonstratien,
Eecopnize pictures,

Achieve the desired analogpy.
Rcéogntze tho-esgential relationshin,

Make & wotoric (pointing) response.

SCORED o3
COCRITION
CONV.IRGENCE

POINTIN

ALSO PEININDS N
- Visual Discrizination
Seﬁsory Integration

Associative Mewory

110

Aruitoxt provided by Eic:

L.T.P.A. VIS. A$S0C.

1.T.P.A. GRANMATIC Cios.
- the albifiey Lo
autematically nse the often
repeated expressions of starn™ s
+ speech,

ELANPIES -
Here {5 2 man, here sve twe__
There {s milk In thly 2lass, {0 s

a plass______ .
(plctures accompany the guestianc’
TASK DENAMD
Focus anditory sttention,
Hear and compreliend sentence 670,
Percelve and covprelend vicual coes,
Have the regnired lawysare pattern

through past experienzy,
Associate the apérnprinkc Tanpuire

to the verbal and visual cuee,
Make a vocal 1ospnnee,

N
SCORED On
AUDITORY CLOGIRE
SENSORY INTEGUATION
Audiﬁo;ykh}scxtm!nniinn
Ysual Discririinatien '
Cuﬁccptﬁal‘Vg;qi
Ty g
-u)¥




I.T.P
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ERIC

JAruiToxt provided by ERiC

-A.

VERBAL EXPRESS.

II.T.P.A. MANVAL EXPRESS.

habt Vi e l‘“”lty Cuoexnrees 0. a8
in npoken words. it fuvolves vocabury,

command of langurse, cod experience

at describing,

PXAMTILo -
Describe the following objects-

Ball, Bleck, Envelope. Sutton.

Chiild 18 prerented with the ohjects
end nust tell all he can sbout thew.

TASY. DEMAND

See and feel objece,

Recopnize olject.

Have fariliarity with the okject
through past experience.

Gain coucept .throuph d?mnnerration.
of all the scoralile dmens{ons

(label, color, conpasition,

function, rafar parts, ete;?

Vamambor thp dlmave {ane

Hpv -

the necessary vecnbalacy,

Habe & conolex vocal rosponse.

TACTILE

DIVERGEHCE‘

" EVALUATION

CONCEPTUAL~VOCAL

ALSO DI}
flsunl Diacrimination
Sensory Int#nrntion
Copnition

Associnti{ve Memory

i ]’P A. _SOUND BLENDING

sprers {deas

POTTR
e

So- the ability te

throuih pestiures.

EXAMZLES -
Show r.e what we do with a:
Pencil Slaarpener,

Cuftar.

Stetheseope.,

TASK DEMAID

See picture and/or hear the nare nf
object.

Recopnize ohjece.

Have familiarity with the rhfect
throuph past éxperfence.

Cain ceoncept, Lhreugh demonstrat fon,
that he shhuld.demonstrntc the use
of the object manually,

Vave the coovdinntad nap Al ethe aper

and hands,

Make a motoric response,

. 5
T

SCORED _ON
GROSS MOTOR

CONCEFTUAL~FOTOR

Visual Discrimination
Auditory ﬂiﬁct{mgnntinn‘
Sensory Integration
Copnition

Associative Mewory

‘11

- the ability to

synthoniee the srperace soumle of
a wotd and prolduce the interrated

wlinle word,

c-ow
beo-befc-¢

t-a-p~i-k

TASK DEMAUD

Focus nud:tbry actertion,

Hear word pacts,

Have the necuscary vocabulaty,
vy

Blerd sounds to fore uhale

Yabe a vocal resparse,

SCOFD o
AUDITORY DISCHRIMINATION

VOCAL REPETITIOCN

ALSO_DEPENDE OV

Autitory Clesure




DETROIT A.A-S.R.S.  DETRGIT URAL COMMISSiONS
eeeeifar rate . Ty far - e Tgnte poew ':(-v ary foas :.’,’:‘_’ -'.':'x(!,u’r;' Al gt frer s
wetn el by repeat sentences and 1t aldli=< to corrent iy . retrntion and the ahilizy ta falioe
— an unrelated  cepwaee of andis ooy 'repc.u areanivaiol secwence of aulitery dircctlons fnvelving yirong rotaric
syubols, symbols, . Iesponces,
L e —
EXMPLES - EYAMPLES - EZAMPLES - . R
pen, girl, eme Green leavns cone on the trees in early - Walk to the door; then briung re that
stone, blot, "frwawn-, aivor, cut, whice ‘spr!:r_:-. book.
My sister, Mary, has a preity noew doll which Bring me that piece of ‘papey; then sinwr
shuts ite eyes and rees to sleep. the door; then stasd on thie 3 .
TASK_DEMAND.
Facus rodirory attention, ' .Focua auditory atrention, . "Focus 1udizory attenting,
Hear unid disviindnate the wm'-'s.. llc;;u- and dicririnate the words, lieur and comprehend e coe it
Pemerher the words, Comprehiend the sentence, Rererher the corwissinns,
Note the sequeatial order, ' Note the sequential order. l Note the‘ sequentfal arder,
Remember the scouential order, ‘ . Utilize seuntence r2anin;, as 2n aid to . Remember the sequential brder,
Make a vocal rcﬁpor;sc. - ' remember wnrds unr!'séqunntipl ordar, iave nbilit); to wallk ared use Pards,
LRemember the sentence, Translitte auditary divertfons ‘nin
Make a vocnl respinse, . ) the cerrespoading notovic act:,
Camridimato wicnnl nard Wlapee=meta
dl ' : . cyes,
‘ Maks o -
B T T T T T T g i .,
SCOLED .(_‘_‘: . _5_('%_’_3.__02 ) SCORED ON
AUNITORY MENGRY AUDITORY SECU KINESTHET1C
VOCAL REPETITIO" . GROSS MOTOR
CONCEFTUAL-NGTOR _
L .-_-...-..-_-_...--------_------.--’- ..... L ST K
ALSO_IiPENDS O ALSO DEPEZDS 0N '
Al‘lditor,\- Discrimination l : Auditory Discrirtnix:ntion . o ) Auditory Diserimination i
Auditory Scquencing ‘ - o ! . Auditory NCH&-OI‘)‘I ' o Aud‘itc\r‘v SL'quvnci:t;:
Vocal Repetition : . - ‘ 'Cop,ntt{vonA . . . v/\udl‘torsl .‘Zr.-mo“ry
: Visual biscr?min.’.tinn
'Scr‘wory Interration
Cognition
-
O v 12
ERIC

Aruntext provided by enic IS
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Aruitoxt provided by Eic:

o

RIC

DETROIT V.A.5.0.

KEASLIES « furwdiate recall ~f an

unrelated sequence of viauni syvhol,
It {avolves vinual rﬂrﬂpéiun and voen)
expreanion, Scowent{al avde, s i
required,
EAAMPLES -
Picturés of:

tree, pail, star

bed, dress, sum, house, bos, train

TASK DEMAND

Focus wisual attuntion,

Hear and compreiiend {nstructions.
Percejve and digeriminate ob fects.
Recopnize the offeces.

g,

Haze"

the objects from the wisual e,
Remember the ob)cgts(v(sunlly'or vocally)
VNote the sequential nrdc;.

Remember the geanential order, -{ not req-

d LGt s

SCORED _On

VISUAL MEMORY

ALSO DEVE:DS 0N ‘
Visual D;sc;imtnatfon
Visual Scquencing
Coéﬁition

Vocal Repetition

'

et T T .

DETROIT V.E.S.L.

155 ~ ruuﬂfﬁ(tinn and zeall of an

b

"
uREelated siquence of viaually preconted

letrurs, It tnvolves vianal treeptiog
and vacal eipoenafon. Senuertind order
{8 required,

£, 2, fv 8y
vy g, 8, §,d, ¢, h,

- TASK DEMAYN

Focus visnal attention.

Hear aﬁd'cnmprehcnd instructions,
Perceive an! discriminate lettets,
Eecon;ize the lct;crs.

" Name" the letters frem the visval cni

lemember the letters (v1swally or wvacally)

Note the sequent{dl Gidir,

Remenber the sequential otder,

Maho wnzal res

SCORED O

VISUAL SEGCUENCING

Visuval Discrimination

Visual Ho@ofy

Vocal Repeticion

13

VIES - anilty te copy Jesipns

bath with visual cues and. :from
reaory, Involves visual and andiy v

reception and roter cxpressfon,

Copy a d-amond,

Add to design to make it loak liig
sample (from memory),

Uraw desipn from mennswe,

Facus visnal attention,

Hoar avd corprehiend in;:inctinn:_

Percelve desfgns,

Annlyze the desiyns ac ia shapn,vre,

Hercwber the des
Have adequate ere-hand cozviinattan

Rave adequate peneil skills,

Fake motovic. ( drawiry) response,

SCCRED ON
VISUAL MEMORY

COPYILG

ALSO DEPEMDS O
Visual Discriminaticn

Visual Closure

Evaluation




;
. p
DETROIT ORAL DIRECTIONSIDETROIT MOTOR SPEED/PREC. DETROLT ORIENTATION
Noe b vrerpaifen el wieeng SRS B RCE] \—l’-'a. rarer coordio o P T e practtend antor tian,
and audftory coen, the nlaﬁ‘}‘_!!y 1o andd speed, Do pesory fa renuired onr T R AN L I S T R T e
S - - - f
retaln and follow comnlex  directonm, mlu.-ll Bk 1lla e neesary. ) [RELA FYTRELIN VYN .
and egi-haml condinat fon,
Dyaw a Yue {rovn the thimble to the srar Lraw an & withidn cach of a «cries of Can you touch the anon?
that uﬂl 7.0 dawn uu(‘cr the comis and prosressively snaller civeles, The nomber What state do you lve in?
up over tie hnn:mer. ' of Y& correcily drawn {u the time limit If won ntood with yoor face roward tie
ltems alco involve numbers, ietters, er.é. ig the scure, : dnor what would he.to vour riie?
TASK DEMA TASY DE N
Focus auditory attention, Focus visnal attention, ' Fezis auditory aftencion,
Hear ard corpruhend divections, Perceive circles. Hear and comprehend racstinns,
Yocus visual nttont(nn.r(pnﬁc very "husy") Understard the concepé of staving ‘Sce and cmé-prehend viznal cues,
See and discrirdrate visual cues. "nside" the circle. g . Yave bnc‘w;-;,:olm;l infm:\u.hm auailat e
Renemher the 1neructinn.:3. anrd!t;.nlc visnal and Vinesthntle cuns, through past experience,
Rr;cc.l;:ni'.‘.t\. the visual .'It!r.‘."‘H. . le;ve, adoqv‘xatc pencll skills, Recnll the infoarmatinu,
Assoclate verhal directions to the visual Sustain visual concentratfon, ‘ . Have the necessary yerabnlary.
stimull, ) o Have nd_;zquatc musclular stasiina, : Have lateralftr and Adfrectinnality.
Dave mbev ability, Mate metorfc ( drawing) response. Un mvaro of hodgporte, .
[, . . . B
Understand such terms as hnttor, over, ' Have knewledre of.c(m- ingrnig, ’
cross ‘out, [irat.' trianple, ete, 8,-“ . . . Make verbal responsc.
well as letters aund nurhers, ) . . ' ) Make mntvm‘ic {rross n'olor.) resnones,
Have adequate eve-iand caordinatlon.,
Make notoric (dvawing) response.
..--...--..-.-_...'-.-,...,. ....... . e r me e, e . - .- o T
SCORED oY . scomp oy . - scomen g
AUDITORY SEQUENUING ) ’ b}lyll'\'f'.fSTNET[C . T KINESTHETIC
SENSORY INTEGRATION ' s DRAHTNG , ) ' qnor;s FOTGR : .
DEANING B '
CONCP:?T[‘;\II HOTOi{
ALSO DXPENDS _gg S | mdovercosen o . ‘  AISO DEPRNPS C1
‘Audftory Memary . . 4_ . visual Discx.'inir‘g‘nt‘lon’ . o | A;difcrs' Discrininaticn
Visual Discrimination R v . R L : . S‘cnsoryv Inte;nrattoru
: Cpgqiciqh ‘ ] . o ." . ’ . s ,- o oo : Lo ‘ é‘ogﬁi‘ti‘nn'
‘ ‘ v b‘ ‘ ‘ v . - ‘ Assoctative Newory ]
{ ) C(‘;.nceptvjnlal;bi‘cftor.'
' 'C;)r‘xmplbunl-;vdc_:ﬂ . i . ‘ P
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ERIC

[Aruntox: providea by exc |8

DETROIT SOCIAL ADJ. A

seneral Al e s e e tan e neat

czf‘(‘l’if'uct.. D L N R R LA T

Judporent, and friieaton e el 0,

social and eoltural borlp o,

Whar 5 the rthing for you to do {F:

You break » rchool window?
The team that §x playins saalast von wins
the pame?

TASE ohranDh

Focus auditory atteacion,
Hear aml comprehiend quostion,
Have famfliarity with the secial situatfon

involved, threurh rast cxperfence.

"Have "widdle class™ walves aad erverience.

Use Judgiment-and common sense.

Mske a complex woeal respanse,

SCORER N

SOCTAL COMIRENEYNS1OM

ALSO DLEPEXDS ON

Auditory Discrimivation

‘Cornitian ) v

Associative Memory

Conceptual-Vocal

15 -

| _DETROIT PICT. ABSURD.

viread attenting ane dlacrime

froavior of eqsrntial [rom non-pegent{al
detad b, Ut reenirey reaseniag, zorpie-

heasicy awl verbal fluency,

BAIRILES
Tall what {a s(lly‘dhbut pletures such an:
Ghild puehifng mother in bahy ecarriape.
Coat »n backwanis, buttors in hack,

Man reading upnfde-down paper,

Focus vwisial atteation,

Hear and comprehend {nstrnctions,

Have fceiliarily with the situa'ions
fnvalved, threush past experience,

3i:crir1nntc derajts of the picture.

Recall "correct” visual imape from remory,

Select detafl uﬁich is incorrect,

Make a complox voeal reapense,

SCrukt o

SACIAL CONMRENENS 10N

ALSQ DLOENDS 0N

Vinhnl‘hiscriminntiqn

Visyal Closure
Copnftion
Associative Memory

Conceptual-Vocal .




SEGUEN _FORM BOARD

NEASURES- - the abillty to {dentify and
phace objects using only tactile cues
(Sequiim A) and tactile memory and
kinesthetlc imagery (Sequin B). See ‘
~poges 26 - 28 tor adminlstration.
EXAMPLES -
Place gaometric ‘shapes into holes, while
bilndfolded, with one and two hands (A).
Draw the board (with blindfold off)

placing shapes from memory (B).

JASK DEMAND A

Focus haptlc attention.:

Feel the blocks and board.

Identify bleck and hole shapes by touth.
Palr blocks with same shaped hole,
Remomber location &f hole shapes.

Make motoric (manipulative) respense.
Transfer. learning to other hand.
Utilize two hands in coordinated manner..
TASK DEMAND B

Retafn haptic image of hole locatlons.
Retain haptic 1maqa‘ 21 hole shapes. -
Have adequa'ﬁo pencil skills.

Make motoric (drawlag) respbnse.

TACTILE (A)
TACTILE (B)

_ ALSO DEPENDS ON

_}Coén‘it@or‘\ C

- Convergence .

w

Maﬁlpni‘aflbn '

Drawing .

r
Full Tt Provided by ERIC.

PPP COPY NG

JeST

TORRANCE P CTURE CONSTR.

MEASURES ~ creative thinking and production

It requires the ability to develop 2

unique 1dea from a simple stimull and
the drawing skill to produce 1t. See
pages 17-25 for administration.
EXAMPLES -

- Complete émblquous shapes to make as
unlque dravdngs as possibie, The

drawings sve ‘embellished and, titled.

TASK DEMAND

Focus visual attention.

Hear and comprehend the instructions.

Understand 1.:he concept of “ynusual®
or dlfferéng.‘ -

Develop 2 vlsusl 1déa utilizing the
amblguous atlm&lus. '

Utliilze dlvemeni‘ ':.:h&nk\nq {n subject
matter and title.

Have.: adequate eye-hand coordination.

Ha\}e adequate pencil skills. |

Make motoric (drawing) respense.

SCORED ON

SCORED ON
DIVERGENCE:

. anu ING

ALSO DEPENDS ON .

~.Cognition L

MEASURES - the sbility to cOPY
partial letters and numer2ls {n
both straight and curved lines,
Mo memory 18 involved. See '

pages 29-33 for administration.

TASK_DEMAND
Focus visual attentiom.
Hear and cﬁprehend the
{nstructions,
Discriminate lines.
Have ldequnte’eye-hlnd
. coofdlna:toﬁ. '
Have ndczi;xa‘te pencil
skl '
ana.‘latculity and
directicnality.

Moke motoric (copying)

response,

~ ALSO DEPENDS ON

A e e —

Visual Discrimination

i
1
i
i




Administration and Scoring Procedures
for the Tor;anpe, Seguin and P.P.P. Copying Tests

There were three additional tests which Miss Poppins administefed to
each child in her class to complete their pre-requisite skills profile:

1. The Torrance Picture Completion Test {Torrance 1966). This test
1s referred to in the PPP as Torrance "Picture Construction”, to differ-
entiate it from the Picture Completion sub-test of the WISC. Administra-
tion and scoring procedures are found on pages 17-25,

. -2. The Seguin Form Board Tactual Performance Test (Eigembrod, 1568),
This test is the PPP revision of the classic haptic test for brain' injury.
The board and testing procedure are identical but timing, directions,

. and scoring have been modified for classroom use. Administration and
scoring procedures are found on pages 26-28, '

3. The PPP Copying Test. This instrument hes been designed by pro-
ject staff especially for use in the PPP. It meets the need for an un-
timed copying test, involving no memory, which directly relates to writing
skills., Administration and scoring procedures are found on pages 29-33,

AT

Torrance Picture Making
~ Administration, ‘The Torrance may be administered to an individual
child or to the class ag 4 whole. The teacher reads the directions on
the top of the tebt‘booklet,,aloud;,to the class."As an example, the
.teacher ms; draw a circle on the blackboard and ask several children what
picture they would make from it., The idea of making drawings which are
different from what,classmatesfwiIIV;hink of, is emphasized, '

After the test sheets are given out there is a time limit of 10 minutes .
in which the: drawings may be done. The test 1s collected at the end of
this1time;;‘WpenLChildren[are too young to write in their own titles the
tgache;gshoulq;quf;omf¢h11d tq‘child@when thé’dfaﬁingﬁtimé'is‘up to ask

, for'the'titIQS]Qnd;viice;chémrin,i Older children willzprovide their own

_ titles‘withinjthe(lovminute“limit”aithough'the teacher-may help with -

‘spelling if requested, ' SR e L

! S ,Wheﬁ g}viﬁg.the*Torram¢e‘t8 an‘entire ¢1ass the teacher bhouldvciiculate

- to assure that the children are not able to copy pictures, and to encourage
‘ concgntrqtibn'oqjthe“tq@ks;ﬁv,3’“‘,ﬁn‘ T e ' E ‘

L
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Scoring. One point is given for each figure that the child completes
within the ten minute time limit. To be considered a completion there

- must be some amount of drawing added to the stimulus and there must be a

~weaningful title for the drawing (titlec may be written by teacher as seen
in the administration section), : :

‘Next, the creativity of the drawings is assessed using the scoring
method contained below. Zero points are given for certain responses which
are common (given by 5% or more of the standardization population), One
point is given for certain responses that were given by between 2 and 5%
of the population. Two points are given for creative responses that are
not included on the lists, Both the drawing and the title must be taken
into account in choosing the most appropriate category and scoring.

The creativity-points for each figure‘ are added together and recorded
as the "score' on the test sheet. The total of completion points and

creativity points equals the Total Score on the Torrance Picture Making
Test,

Sccring Guidelines for Each Figure:

_FIGURE 1

 Ome potat (2% to 4.999))
Zero points (6% or more of : gf())ﬁltf(S)
-;equpsesl) ' : _ Eyebrows
Abstract design without » Glasses, eye
_ meaningful title - ~ Girl or woman
V aun "amn JEEREE Bird : . Lips, mouth
 Tace or head ) -~ Man (Mars, ete.)
' Heart (includes valentine) ~ Monster
_Man' (earth), includes boy T
' ' “Iwo points (less than 2% of
1 jresponses) : ‘

“Other responses showing creative
strength. - '

s



FIGURE 2

FIGURE 3

'FIGURE 4

Zero points (59, or wore of
Iesponses)

Abstract design without
meaningful title

Slingshot

Trees

Zero points (59, or more of
responses)

Abstract design without
meaningful title

Face(s)

Zero points (59, or more of
responses) ‘

Abstraet design without
meaningiul titie
~Anpimal (unspecified)
Face

Man’s' face

Snail

19

One point (29 to 4.899,)

Face (human)
Flower

Girl

House

Man (boy)

© Woman (eirl)

Word (syuhol, munher, letfer,
ele.)

Two points (less than 29, of
responses)

Other responses showing creative
strength,

One point (29, to 4.089,)

Animal (face or total)
Bow aud arrow ,
Boy (man)

Girl (\\om'm)
Man ‘(boy, uulu('.uv
Moon

Sl]dm;, board
bound Wwives

ek heay

Two points (le . /
responses) (legs than 2% of

Ot 3 i
her responses shawing ere

strengtl:, ative .

One point (‘7 to £.999,)

Body (man)

Cat

‘Duck

Fish

Girl (woman)

Hair »

" Man

Monster {ghost, eic.
Nose ‘
Snake ,
Water (waves, pool. ete.)
Worm

| Tv'o po*nts (less th:m /% of
responses)

. Other "‘t‘spODQPa reaniviny Lrwatuu

. stren ath:



FIGURE b

Zero points (b9, or mb‘c.rc of Onc point (29, to 4.99%)

responses) lu_ (%)
¢ Abstraet design without Hammork

meaningful title Mountuins

Boat (or hull) -~ : Mouth

Boat- (sail) o Smile (lips)

Bowl Yalley ,

Cirele Water (strewn, poul, lake, wave,

cte.) ‘

Face or head
Two points’ (less than 29, of

5 responses)
Other responses requiring ereative
strength.
FIGURE 6 )
Zero points (5% or more of One point (2% to 4.93%)
| TE8PONELs) . " Chair
‘ Abstract design without Girl (wonin)
\ meaningful {itle - Man (liny)
' Face . Man skatine
Lichtning I'ree
Steps' (stairease) , ] . B
! Two points (less then 29, of 7~
responses)
‘ Other responses requiring creative
strenoth.
6
CFIGURE 7 , :
' SO | Oue point (2% to 4.994
Zero points (5% or more of point (2% , 7o)
responses) - . CAute (ear)
Co "Body (hume
- Abstiact dpq,. 2 without . o ))(Olf wnan)
_ -, ‘ \ meaningful ntlo e P
] ) ,(Jarndtr( (!)U' oy) ‘ T o ’Hace C
o : N Quizstion mmk(s) , -00k
N .SnaLo : ' ‘ . ,I\_ey o
_ o B . : . - Pipe (smoker’s)
‘ Sickle :
Spoon, dipper \
o L7 ‘ \‘\ord (1 ttex, syrhol,’ mnmb(r)
o Two pomts (less 'han 2% of !

: ‘reSpon«es) i L

i ‘()ther iy ponsv nqunmr orn; m'r-
Lranwrh B

?0



FIGURE 8

FIGURE 9

FIGURE 10

Zero points (5% or wmore of
responses)

Abstraet design without

- meaningtul title

Man (hmd and bod\)
Man, wmen (stivk)

Zero. points (69, or more of .
responses). T

Abstraet desivn without
meaningiul title
Moumtain(s)

Nun.

Owl]

Rabhit

Roekot

Zexo pomts (5%‘ or mo1e of

responses)

Abstract design mthou?
meaningzful Atlt‘l(“

Anteater -

Duek’ ,

Face: \]l'l“lrlll) .
Face (mouth: and nose on]y)

Tlce(s)

ol

Oxne point (2% to 4.99%)

Press

Face

Girl

Monster (ghost)
Shield (medieval, eote,)
Tree

Two points (less than 29, of
Tesponses)

Other responses requicing creative
strength, ‘

One point (2% Lo 4.00%)

it

Doy, dog face

Fuee

Man

Voleano

Word (mumber, syehol, Jetters)

Two points (less than 29 of
responses) '

Other responsea reqmmw crmtnc
strength,

One point (2%. to 4.999)

Angel ' :
Bird

‘Dog

Iwure (hum.m;

»Gn'l

- Noge (part of faeoy .
\oody Woodpu_u G

’ Two pomts (lesv than 2% of
responses)

. ‘Oller ruspnnaea qhomm cxc'n.\c"*
: “suen"th o




Johnny Doe's Torrance. Miss Poppins administered the Torrance to
Jolinny Doe, - His pictures are Bhown on.the following pages.

Johnny completed all of the figures so received full credit of 10

for gompletig ng.

Figure 1. received 1 po1nt since monster is listed under one point
in. the scoring gu1de11nes

Figure 2 received 2 points, If Johnny had made a plain peace sign
he would have received 1 point for ''word, symbol."

Figure 3 received gfpoints, This is a very creative and unusual
response, ‘

Figure 4 received 2 pointe.

"Figure 5 received 2 points,

Figure‘6.received 2 points‘? another very creative response

Figure 7 received 2 points This is a very vell elaboratod tank,
1f Johnny had produced a car he WOxld have received 1 point; or a
‘carriage 0 points : :

‘Figure 8 received §>points.

Figure 9 récieved.g.nointe (mountains).’

Figure threceivedkg points (tree);‘

Johnny's creativ1ty score is figvred

1,2 2 2, 2, 2, 2, 2',‘0,_0, =15

~ The 10 points for completions is added to this 15,for a Torrance total
nf 25.

22



TORRANCE PICTURE MAKTING

. 9/12/72
i NAME __ JOHNNY DCE rge  ° pate %/
4\_ ‘.’ - - - et ettt et gty
Completions 10 ~ Score 15 Total . 29

By adding lines to the incomplete figures on this and the next page, you
can sxetch same interesting objects or pictures., Try to think of some
picture or object that no ome else w1ll think of. Try to make it tell

as complete and as interesting a story &s you can by adding to ang - :
building up your first ides, Yake up an interesting title for each of
your drawinss and write it at the bottom or each block next to the number
of the figure, ‘ S o

23
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Other Scoring Examples from Miss Poppins' Class:

.No points for completion since the
stimulus is not incorporated into”
~the drawing. Without completion no
points can be
tivity.

allocated.for crea-

. TN T . - . [
AN . K ’ S

.

- The stimulus-here 18 uied.as a
’"pipeﬁfahdgreéerQSE2?ﬁoihis;

It is not scoreo as & *man™for
zero points, - SR

.25

© ek ben o

- The stick
Mgirl®. Howgver,‘theSStimUIUSfin the
- first pictUre‘is,actually.Used as a

“his receives credit for completion
since the lines incorporate the
stimulus and there is a meaningful
title. No creativity points since.
the: drawing is ambiguous and has

- no meaning in spite of the title.

[T —————r o e

N
i

L-l” f~/ o 'Jl [ .;\\_‘ s - ,l
N ’ : !“.

T i n e e e - em

girl is scored 1 point,for;

“braid" and can receive 2 points.



The Sewvwmin Form Board {Tactual Performance Test) -

, Administration. 'The teacher tells the sstudent that they are going to
‘play the. "blind-fold game', The child is blindfolded and seated at a
'table that has a good working height for him,

The board is: uncovered and placed on the table with the circle at the
‘top, The blocks are removed and placed randomly in a line between the child
and the board,

The child will place the blocks into the board three times. The first
time is with his preferred hand (previously determined), the second with the
other hand, and the third with both hands. The following directions are
for the preferred hand and are essentlally the same for the other two times.

a) Tescher takes the . child's preferred hand and runs it along the out-
side of the board and briefly over the surface saylng,-"Here ig ‘a
board with some different shaped holes in it - it poes from here to
here," : : B : '

b) Teacher runs the child's preferred hand briefly over all the hlocks
and says, '""Here are the blocks in front of the board - they po from
here to here, Let's see how quickly you can .fit all the'blocks into
the F;Eht holes using 1ust thlS hand Keep your other hand on vyour
1ap. ‘ GO " ‘ S » R B

S c) Teacher starts. t1m1ng and whe1 all the blocks are’ placed the time is
"1recorded If the blocks are not" all placed in Five m1n-“ethhe task
tsxstopne and fifre: number of blocks placed ]S resorded

d)  Teer removes hlocks from board and:replaces them. in & line in'
Fromt—of the board, She takes the other hand (ox both hands' 1n the:
t&mmm:administrat1on) and runs it ‘over-'the board and. blocks,
the procédure is repeated. . The board is covered.after the: three"
-mdmmxumtratlons ez then the child's. blindfold rﬂ;temoved He is
gEsen:a-.pencil -and a:;sheet of white paper and: tolEE, "Pretend that’
tiiis -paper is the ‘board:you werepputtingﬁthe bleocks in, " Draw what '
vnuuwhink the bmard looks like: Try- to :remember.as manyﬁblocks as
wonl LGan: ahd draw:them in ‘the! night places on the: board" ‘ :

The téwmcber: records the number of blocks that the child has remembered
‘acceptimz azw'drawing that- is cloae enough for her . to recognize ‘the .block
that is daﬁﬁgnated , ThlS is the Memorv %core She- records the number that
are placed in approximately the correct location on- the .board. This 4s. the -
Localization Score. The: PPP Seguin Memory -and Locqlization Sheet may be
used to record th1s data

26



Completion . fifc 4=5" minutea |3 'min, 30 8ec. |3 min, | leas than

Time ,‘qui_; or atopped at ':- é min.‘_n= 3 min 29 scc. 3 min,
Adminiutrntion ‘141 pt. for: each 11 points “12 pointe ;'(:¥3QP°i°t° S

o Administration 2 1 pt. for: eech 21 points 12 pointe' n]~13'oointq~“
':Administration 3

'.;jLotal points forva 1 ‘thres

‘{8) and recordcw
‘Vf} TB°&hjh¢nds

: y: anc .}
“put one?chack for each Tremembere jblock’and amother

Scoring;{ _ ‘ Seguin A SCORE

Complete in “Complete in ) Complete in Complete in

. Preferred: Hand ‘block: placed

Other Hand = |block placed

1 ptyifor™ each 11 points 12 pointn ;; 13 pointe ‘
] block: gleced -

" Both Hands

"*Add 5 points to total for children ‘
5 yea efold“for ‘A SCORE
23 point to notal for 6 year olds

A child who placesjs _locks:by fiv miuutes with his preferred hand

o completes in 4 minutes. :30- seconds“vith h18wother ‘hand and compLete in
'3 minutes 30 seconds with both hands wo
of 29, Thisrtotalfis?theLA?SCOREﬂfo
: this child vere six, his total A SCORE would be 32

dmreceive 8, 10 11, for a total
hildren who are seven and older.o If

' Seguin B SCORE The mamory an ocalization Scores ‘are, ndded together

. to- equal the B_SCORE for- children vho:are seven; yeara «of ‘age and. older. Two
?pointc are’ added for five year oldsﬁand ‘one - point isadded for six year olds.
- 1f-a five: year.old' drawaaﬁ blocks and has 4 i “the correct ‘location,’ his
- B_SCORE would’ be*6, 4,2, for
‘];mamory andelocalization ocore

totll of 12; A nine year: old. having ‘the .game
ould havc & totel of}lo ‘,'% S —

Tohnnz Doe e'Seguin. Mios;Pogpins administered the Seguin to Johnnv ‘Gaze -
d _th ollowing‘scorns- '~9w i , s o L

Right hand (pre‘erred)

Le ft hand :

ded ,nny ezuemorywand Localization performance
ocalization. Sheet.on the“following page..lShe»

placed n‘th corr
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PPP Copy.iﬁng Test

Administration. This test .can be admim.stered individually or to an
entire: clasc.:  The child ‘and/or teacher are to fill in the information at
the top of the test. The child is then directed to put his finger on the
first row of straight lines that are to be copies. He is instructed to copy

-the figures in the empty apace: provided beneath the: figures exactly as he

sees them, Teacher says" pointing: "This one here, this one here'" and so

. on to the end of the. row " The same procedure is used for the second and the
‘last-row: to be copied if necessary There 18 no time limit for 1his test.

Scoring.f In order to: esmnblish appronriate cut—off points, the PPP

wCopying Test was standardizeddgnnone hundred-and fifty elementary school
zc¢hildren, ages 5 12 including;45 children: with specific learning disa-
‘bilities. : S ,

Two points are given for :each figure that is an. accurate replica of ithe

'given form. .One point is given for slight variation and zero points: for

complete discrepancies Some examples might be:

B ki\"_ 'l\\ jl,point ~ (alightly disconnected)
VAN _ 1 potat = (stze)
\\J 4}1{17 0 point»- (disoriented)
(\ ’] Orpointd; (reversal)
{1 ,;147 0 pOint~é'(invorsion)u

é é -0 point“«

A more complete Scoring Model follows ony pages 30 to 31

(completion)

Sperial allowance must ‘be given for - inadequate eye-hand coordination

:in younger children (8 years old and younger) when: scoring ~ An examplef
‘for a 5% year old is: ‘ghown on: page 31, In addition to the special
'scoring, five points are :added to’ the total score if the child is five

years old. :Three. points are added to the total score ‘for children who
are six years old ‘ Sl . p

- 29



PPP COTYING TEST SCORING ‘MODEL

I. Partial Letters.  Straight Idnes

V'3 B

II. ' ParflalLe’ctersCurvedZIIines '

¢




i

 — prem— — — -

" Scoring e‘xaﬁp‘lé’s of special al lowance. gi‘,ven for immseguate eye~hand
coordination to a 5% year old child follow. Zero czeditt would have:
been given to a child over eight years old. T

I, I1I.g !
MODEL MODEL { - ?
S L 1

31




”Johhny Doeis‘”PPPﬁwéopying Test, Misé Péppina admfhiétered the "PPP"
Copying Test to Johnny, - She scored his test giving him the special age
allowance for. inadequate eye-hand coordination, since he is under the

nine-year old cut-off point required for exdct replication of the model
figures,

‘ Notice.in,Johnnyfs‘test, page 33, thatr1 ,11" and 1 are given 2
points each, where an older child would have only scored 1 point each

“-Also, the\{,andjz are given 1 point each, where zero points would have
been given 0 an older child. : o : S .

:. 32  
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"PPP" Copying Test

&& Age* 8 Grade a _

‘ ; , Teacherm_&eej_nj__ School N |
4 Scoro]’. "’Q !6 he = Total 5@

By Add 5 pomt:s 1f 5 years old 3 poxnt:s if 6 years old -

I. Partial Letters. 'St:jaight_ L:I.ners‘

R R R B .
| II. Partial Letters. Curved Lines . : g SEERPL

[ER:

I;;;vy'?aiztig; mmeraz.s R
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- develop competency in recording ege discrepeacies. ;u

" Re p

‘7*iExamg1e o

Recording Data --
The PPP Pre-Requisite Skills Test Summary Sheet

Miss. Poppins now had all of ‘the test data neces ssary to profile
Johnny Doe's pre-requisite skill strengths and weaknesses. She recorded
his test scores on a PPP *re-Requisite Skills Test Summary Sheet as they
became available. P

The Test Summary Sheet containing all of Johnny s data follows on

- pages 35-36. The first page is filled out with his WISC and ITPA sub-
~test scores. The second page has his Detroit, Seguin, Torrance and
»PPP Copying Test scores.

D A e Discre a esf

To fill out the Detroit column labeled " Age Discrepancy s Miss
Poppins used Johnny R chronological age and his obtained Mental
Ages., ' , G

: 'In the case of AASUW, the MA of 4 years, 6 mo. is lgugz than Johnny's
chronolcgical age by 3 years: and 6 mo. This is a negative discrepancy and

| is- recorded in the column with a minus sign.»

6Looking down at Pictoriai Absurdities, it can bg seen that the MA
of 97 is one year and " 6 mo. ggggg Johnny s age.kA +l was placed in the

Miss Poppins takes care to remember that each year contains 12
months " when figuring plus ‘and minus discrepancies. A discrepancy can
go to plus or minus ll months before being recoroed as a fuil year.

The reader should go through each of Johnny s Detroit scores “to.

'vNOTE-ﬁ When a child reaches the upper limit of a: Detroit suotest the teacher.

should write "Upper Limit" in the. Age Discrepancy and automatically give him
3 points. Sl S

Since Johnny is eight years old,Miss Poppins did not have to Worry
about the age . allowence points given to 5.and 6 ‘year olds on the Seguin
‘and PPP Copying Tests.- When recording ‘the: data of . young children, these_i.

1age points should be included in the Total scores on the Test Summary
.Sheet."‘= . . ; o S f: ORI

In the sase of the Copying:T' t the'points are just'included

- right on.the’ test blank. ‘In the case of ‘the’ Seguin, the points should .
" be included” in the’ Total, even though the individual ‘scores’ will remain -
“correct, In other words, ‘the: correct ‘score for. each: hand, nemory score,
o ete, should be recorded but the. age score included n the Total. The -
. _,Total will be higher than the scores makinq it up on the Summary Sheet. _"~¥‘

T s

5 Localization .{?5?; B TOTAL 12

vi.:54; ;;.



T 2TPP PREREQUISITE SKILLS TEST SIMMARY BIHEET

STUDENT MAUE /o, JOHNNY  DOE

P

UIRTH DATE_J/M /61, TEACHEP\ ;}VM s "');Q/ _L'..,,-y,...L gL
— 7 ~
3«" . DATE ADMIN, ',5/31[72 - c.A. 7°
VIRBAL 96 i v; E PERFOkRMAN‘CE 1 2§ : FULL SCALE.__; 113 | |
‘Informatioh - 13 ‘ . ‘Picture Cowplétiqn 14
Cqmprehension 10 __" ‘ Picturé_Arfangemenc _ 13
. Afithmetjc 5 _;,7 Block Design - 15
Bimilarities '___lg__;_ _I Objectbﬂssembly 16
Vocabulary 12 Coding 2 ' ‘ 13
3iait Span g | " | |

ITPA ) DATE ADMIN. | 6/1/12.

Renresentational Level o Automatic-Saquential Level

Auditory Reception _;;'jﬁ;__, o Auditory,Mémofy Co—22 L

Au?iquy.ASSéciation_ 32  ‘  - Grnﬁm;;ig‘Ciosqre .38
| zggfgal"Ex;sréésion.' 40 ‘;v;"s‘qa'l Mamory 32_*
Vﬁ%ﬂai{ReqcptiQn : y;;_;48‘: ; 'k'l{  Vi$§é1Tél6éQfé3 . 421' ‘ :
'éuaerssocéatiég?  46 o  ,1 ‘Auﬁif6fy Cidéufé 5;4;26 ' é
”tnﬁal‘Exptzzéidn 50  7 ~ _Sﬁﬁﬁ? ﬁiéﬁdinﬂ,.f 28 -

———— e .
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Profiling Pre-requisite‘SkiIls Test Scores

There are three worksheets used in profiling Pre-requisite skills,
They are titled Reception, Association, and Expression. Each worksheet
contains rating triads for the sub-skill processes described in the PFP
Introduction, The three sub~test Scores which contribute to each triad
Were selected after task analysis by project staff and consultants. The
sub~test descriptions on pages 4-16 liat the skill processes in which each
test is scored. They also list the skill processes which were not scored
but which are also depended on for adequate performance on the test.

In selecting‘the three scores which contribute to each triad an attempt
was made to focus on the specific skill area by balancing the other task
demands, In focusing on Visual Memory, for example, a balance of expressive
skills was achieved by selecting one test requiring a vocal response, aand
twe a visual-motor response, ‘ S

Rating the Simpie Score

The first step in using the worksheets is to fill in the score for
each sub~-test in the column marked Simple Score. -

The Rating Scale for PPP Worksheets follows on page 38.  This sheet

2llows the teacher to assign a rating point to each test scorz. ‘ihe
rating scale runs from 0 to 3 points, -

EEEEENPOints~3re assigned for a test‘scbre that is clearly in the
superior. range, : e , .

Two points are assigned for performénée_that'israverage to high-average.
One point is‘givenvfor‘perfofmance‘thétvis“minimai to below average.
- Zero points are'giﬁeh‘fof performaﬁcé}that is‘éqverély,ihadéqﬁate.

_Thé‘téacher-procedea.by;lqbkiﬁg up the simple score for each sub=test

in the_rating~scale4and,findihg>the‘rating‘points assigned. If the score

1s for -a WISC sub-test, and 1s 13 or above, a 3 is written in the 3 column

- each time that sub-test appears. If there is a Seguin B score of 5, the 0

will be written in the 0 column by the test, -

The‘ngEosité“Réfings'  f~ V

,”when,all:tésts,in‘the]triadAare:rAté¢,’the_c¢1umns;are added and totaled

:as the‘Composite‘Kating{f~1t’is this*cbmpositejratiﬁg‘that«will‘be used in |
profiling, e ~ ST S R .

‘1:37 



BATING
Superior Perforﬁancel-
ITPA -

. WIsC ) -

3

Detroit .

Seguin A -
Seguiﬁ B -
Torrance . -
“PPF" Copying =

Adequats gcfﬁotmance -

',

ITPA -
WwisC -

Dstroit . . =

Seguin A -

Seguin B -

Torrance -

"PPP" Copying

Minimal Petfornance = ) Point o .

EN -

wisc -

. .Detroit. -

7=~ 9

) Seguin'h - ‘

. Seguin B o ‘-

et : ‘Torrcncc - 'f.”

'"PPP"‘Copyiﬁé“ -

f;d;deguigé{Pczfpfmﬁnée
Crma -
e i
". 50€foi§»f. f .;‘- 
o ‘ségaan”ﬁ‘; 1;1}'-'“

"”““~Torrlnee o iiiﬁ;ﬂj;

SCALE FOR “PPP" WORKSHEETS

Points

42 and above

13 and above

elrs (or

pper- limtt)
+2z +z§

(+2

'32 and sbove

15 and sbove
23 and adove

S0 and above

?oiutl
36 - 41
10 - 12

-3 monthn to +L yesr and 11 ‘months

=03, -02, -01. 0, +ol, +0Z, +110, 4111)

25 - 31
1 - 14
17 = 22

42 - 49

-

24 = 35

+

goarl 3 nouths to -A monthn

=23, 22, 21, .. -0, =08, -03, -0

19 - 2%

710

12-16

3 - 41

O;Point

: 23 ind-below '

"7;'6 lnd be1ou s

il"PPP“ Copyius Y

ERIC -

BRI A i 7o providea oy eric [

B ;-2
; (" '250“ "260

76 and belov

cars b moncha and below B ST B
.,.2 1, 30, .31, .32, . )

18 nnd below"“

,‘3‘3 -Al»n‘d" ba;.ov*f O

&

e e e s n e e b
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There are three tests scores for each skill area and each is scored
from 0 to 3 points, Therefore, the range of composite ratings for each
triad is zero to nine. 1f a child performed at an average competency
on all three tests he would receilve a composite score of 6 (3 x 2 “oints).

A skill area having a composlte score of 5 points or more is considered
to be adequate since the child's weakness in another skill area may lower his

score on an individual ‘sub-test.

A composite'rating of 4 or below indicates a problem area for the child.

Since receptive, asscciative and expressive skills must interact to
produce adequate performance; it is always possible for a gkili area. to
show a composite of &4 or less and actually not be deficient. ' The balance
within triads helps to eliminate these instances but, as an example, poor
auditory reception may lower the composites in auditory memory, vocal
repetition, etc. Methods of identifying and dealing with these interactions
will be covered when interpretation of the profiles is discussed.

The Pre-requisite Skill Summary Sheet

When all of the composite ratings have been developed they are filled
in the appropriate columns on the Pre~requisite Skills Summary Sheet.
/ Data is placed in the correct spaces and a connecting line is drawn.

The Summary Sheet is used for quick reference as to areas of strength
and weakness, The dark line between 4 and 5 points indicates the '"cut-~off"
point,

uohnny Doe's Profile -

: Miss poppins recorded Johnny s simple scores and used the Ratlng Scale
to assign rating points. She then added up the columns -and found the
composite ratings. Johnny Reception Associatlon and Express1on Sheets
-are found on pages 40-42. :

To develor c0mpetency, the . reader should flll Johnny's simple- scores
into blank worksheets and assign the appropriate points and. composites.
‘She should use Miss Poppinn worksheeta to check her Jork

o Miss Poppins filled out Johnny s Summary Sheet with the composite.‘v
ratings. she had obtained The Summary Sheet is found on page 43.

By looklng at the cut-off 11ne M183 Poppins ‘can easily see that
Johnny s areas of weakness are: . -

“Auditory Memory
Auditory Closure .

©-Auditory Sequencing
Vocal Repetition

39



n c--(--.,_‘,v.i

31 ( A
b - 1
ﬁt..s’u : {

f R
\JI ‘~§ JOHNNY DOE

S \/J sug:i - Auditory
D:srm'nnafmu» Dol R B Discrimination ..

LT
B .._A-_

[l

:‘\',‘u : .l

slle

(1uc) s, 3 (TTEA) 36j

Vi?ua_l Reccp, 48l 3 Seuvrel Blend
A_.Lxl'n) - (Tk./s) 28
J}NQJ‘H 3P . Cor.p, Inforration .

. fursc) 13 (wrse) 13

L)

n

W
5,

/ v ';'."," :

|_Sotals ///ﬁ 9 2 9 Totelds /////’ : E
——— T T I - e —
) s f5dmp. . Sirm. ' ! d
L Memory seore| 3 {2 {1 o | | Memary seoed 2l 21t ol

\ 1 VALG - ' Digit’s
\ . an
; ' (ootroit) -19 - 1 Ti)

(3‘!:c*-c1 6| ol
\\ "'; s« ior Des, 0| ‘ ASUY S5 P : |
\ e L "\ .3 3 - : ("*"LTO'*L -3 : ) g !
\ Codds 7T ) Comnl|| - | Ariitmetic I ! [ L
N e 13].3 | __lrat, (wi15C) sl | L oo vl
. .' ."_—. ’ 77 | ‘ 17 ’ e i : \ - "—j/':
N N meters W 6 1 2 iotals 7 /’{ - .MQ-:.QIZ{J
? R Simp. i RESRENEN ] N i ;
rLV!USUTB Scorg 2 f 2|1 jo ] [C!GSUTB' : fSeerg 2 v Ll o
1 Vis. Closure v - fud, Closwre A T
A () 42 | 3 ‘,H;,AJ_ 26 | Pl ‘
"Blew Design ' . Gram. Clos, o ] : S
\ ‘ 3 ‘ (rrea) 38 {2t
Comp. AT Assoc. { T
3 Rat. (TerA) 2 | e ;
il i e - = =S T b ek o
9 N ' Totnls i L2 2 4,_/ ;

L n Simp. ' ' : — Sims. N B

| Sequencing.  1eontd 3 |2 |2 | o {Sequencing 7% s | 2 i1 i o
Vi, Ju.kprw , . 1l ‘ Orel Direct, | g e r |

(zm) 132 | 1 | Detrott)  {-1 1

,.__@etrm-jc) SNES 2 L b | (etroit) {37 0
Pleture Sr1a ‘ ‘ Comp. Aud. Seq. Mem, . 1 ISk
U

kEeD) 1213 B N b L (xeen) 29 ‘
Totals ////‘3 2l -6 9] ‘ Toterls //V/N g1

3irv, |

’”0 Seore| -

‘Haphc |
Kinesthetic. 11

; 3
“Yerbal Exp. ‘ BRI ) C Motor Sp. . 9
_._.(.Z‘::‘.}. 40 21 i i ,' (Detroit) +27] 3
Seguin ol [Torel Cc"'"n. T
A P33 L ey (=200
. : e i IR PR 1) . Orient, . - 1. N
Serun B 1613 , hf?z “r%jm) ‘+30, 3

| otals %@6 ; 2] - M [ Derels - / 16 L ,
| o ‘SENSORY _lNTEGRATa@NI?“ o

qi};]p. .
: " . 1Scorg 3. |2 e
'Pie. An. -
’(wxsr) 133
(De’cmlt) Eo3 S SRR R PRI ERs I FRE
Gram, CJOS.' FESRURE CERRPENN ERCNiN SRy p 1rome .

+f Potels 3 f2fa)e et

k_J
[N
o

V]
‘..Y
Pojel

ERIC e . i B

Aruitoxt provided by Eic:
. .



ASSOCIATION o e

, o N RTY Simple -

- Cognition . V'score| 3 | 2 | 1 | o
@ Vocabulary
- (WISC) 12 2
Visual Asscc. | 46 3:
(1TPA) Somp
Object Assem, 6 3 ) (cat
(WISC) _1 - m2ts

Totals B A 2 ‘ 9

Score

Sinple '

Memory el s 11 ] o
: Inicrmation B
\ o (FISC) 13 {3
‘ . : Arithmetic o ’

(MISC) 5 : 0 5 .
Coding ‘ N ‘ . omp.

(wrgm 113 13 ' Rat,

Divergenc& B 5%‘33}.2 3 12 |1 0
Verbal Ex. , DR N
.e'?rm) 140 | 2

PleL¥rd E¢0q 125 |3

(lorrnncﬂ
Aud. Assoc. | .. : : Comp.

| (1Tea) 32 ‘ 1 Rat,
Totals ~ *:i}ﬁ;Z 3 2 1 ‘ 5, 9

A
O

. o S 1’~ . 1
Convergence {5281 | 2 1+ 1o
Similaritiea : ‘

L rsey
Vinual Asso. C
_(ITPAY | 46
Bloc” Design ‘ -
‘ CWISC\ ‘

L

Comp..
Rat,

-
w
- SR T

Totals

w
N
r—
-]

Evaluatlon |'scorel 3 -
Pic Arrang. ,.xiaﬂ |

; Vntbal Exp. o A I N

A (ITPA) »49V ' ;i‘fz i o

to Block Dnsign f;wy»b fvy;fh£‘ L TS NOCEI E Comp .

- CHISC) ; : e ‘

| o Totals

.

o Soclal ‘Co‘mp:;: g
”i*.'ComPr!hen!iohs Ean b
S mIsey
' Social Adj, A
T (Detroit)
e ' o . e Pic. AbBurd.
T (Detroit)

o Comp. .
. | Rat.,.

' S T / SESRI| IR RS Ot B £ o
: ' IR Totala RN 7 I il RAGE 9 |’
IEIIJ!: E - . e T T T T T e e e e




EXPRESSION

JOHNNY DOE

MOTOR

Simp. : ' '

Gross Motor Pl l, 4y Lo Copymg Leor
Oral Cocm. R Coding
(Detroit). =2 A _ (WISCY 13
Manual Express. - I EPR" Copying

Comp.
Rat, |

Orientation ° ~ 0 — Comp., Mgmqry for Design +30

3

3

(ITPA) i50 {3 ‘ - Tear 15041 3
(Detroit) J I vl i TR IRat.- 3
‘ 9

Totals | : /2 6

‘ ‘ si . ] . B k' . , ! . . e ", ." .Sim At - - .
Mampu\atwn R o P P R | Drawing ' ScoZgJ 3 12 11 Lo
~ Block Design ; ) W4 _Motor Speed - g :

(WISC) ‘ 151 3 ‘ ‘ (Detroit) : :

Object Assen. Picture Comstruc. P
{(W15Q) 16 . 3 (Torrance) 25 3

Visual Seq. Mem. TComp.] Oral Directions -19 : ’ 1 Com;.‘]i
(ITPA) . 32| 1 Rat : " (Detroit): ‘ - Rat. |

Tot;l.n % 6 1 % Totalz % 6 | 1  77,‘3/

Y , 3Top.]. - T , T
Pointing rerds |2 fn fo | Cﬁnceptual Motor score| 3|2 |1 |0
Visual Recep... | » | I - “Manual Lxpress. L . i
rtea) . | 48] 31 O T [ ¢ £.) M 50 '
Visual Clos. - | , ‘ o 1" - [T oral Directdons - { 9] o
(ITPA) =~ 42 ] {(Detroit) . N o1

i

(Detroit) ) “'20 : ook : {Rat.

{sual Assoc. Oral. Com.

(ITPA) : a ug

Trotals v % :‘9‘::' =

VOCAL |

Vocal Pepemmn beord 3 2 ,ftl”’- e Conceptual Vuca] fseorel 3 |
ARSKS T Tl R B ~".j‘ Comprenension . - e
Vipeteott) o 1=39) 4 o) 100} SO __R(wzu_slg) IS
- T ; Voce.b r.v 2

.| Sound Blending; S

~ (xoea)

28 |-

| Auditory . Clos :

{ITPA)

cooe |

o ‘Tqulsv,y-‘ '

(wzse)

Verbal :xpreas.

(I‘I‘PA)

o o o

TO”;BJ.B ot -

© e



oy | L @/ | | L

— | N T T T T
Bujeds T B o ‘ SN S
g —— e N — A
e W — L LN

g T By G

] B -+ o) sujmma dujhdoy -} Yuias “ndyi
qvoor | t1mamy | worow S1rPia | 9uifdo | Suiaujoq} Tndjumy T YOLOW -

.m..._‘ 4 : 4 wiE : . ICEON0D | vD0A |"1d3oNod . T Y0 wdrom mNid. v ] ssos0

TV 2 o a o LI S R AR E ' O

193US Adetilung
SIMS ousinbaisld
ddd

~

.

"HOD 20§ [ . “aTvaz [ “osasxon | s

[
|

f 43

| <vvoomam—o=

A1Q] ' RYOWZH PIOILIKDD

s TN 7\
> PRSI sy 7 IS N

—

ZI61 ~3955 A J B \

W X3 %979176 (1 . — A —— . \r/(

L R Y IR I

LD b Bl e @I

Q

} . -
400 ANNHOC ) m&mz : suauoag | sansoyp Aoasy ‘Iujassig | cusnbag . |- sausorn | Axouoy rw32o93q. | -*yIsaupy | - ayyaowr

2
g

"IN Cwas | A ARGl AV ) - TYas1IA s 11avh /J.\

Sl

IC

A i Toxt Provided by ERIC

1



B
e

On the other hand, Johnny performs very adequately on vilgual, associative,
and motoric taeks, o :

Miss Poppins must now proceed to interpret Johnny's profile and write
prescriptions based on her findings,

.Pre-requisite}Skills Interpretation and Prescription

Interpreting,Triad Discrepancies

There is a significant discrepancy in a triad whenever there is a gap
of two or moxze rating points between one sub-test and the other two. The
one sub-test. may ‘be two or more points above or below the others,

Triad discrepancies oceur when the low sub-test (sub-tests) requires
task demands which are not required by the other tests and which are not
adequately developed Inmost situations the teacher will find the '
‘discrepancies are due to one or two skill areas which show up as low points
on the summary sheet. When this occurs, the teacher 18 not only more
secure in pinpointﬁng thesge lrw areas bu 1so in pinpointing the child'
3trengbhss E : _

o In nrder‘to“evsluste triad discrepancies, the areas'containing‘them
and’ the high:and low sub-tests are diagrammed., This makes it easy to
note the communality emong the variant tests. ’ :

Johnnz Doe s ﬁiscrepancies

_ L Miss Poppins diagrammed the skill 8tbu$ in which there were: signifi-
.cant discre“ancies._ Her diagram is as. follows*"jd:._k

'Visual Memory - j“VASO (l)

| 50ra1 Comm (1)

%‘L; o f&“7”ijinesthetic

* ,“ ,V:A'Associative Memory iArithmetic gg)

‘Orsl Comm (1)
;Visual Sequential

‘5f’ngsni‘ulation

Voral bitect. z‘n SR
Oral Direct.: (1)
‘Oral Comm (1)

: jaDrawing

e ‘Coﬁcé'p'{:nhi Moto




- —~~

In the Visgwal Memory trfad, Codizg #md Memory for Designs are purely
wisual tasks with motoriz responses. VASO differs in that the objects
must be transferred to the auditory channel by being ''named". Tt requires
a vocal response, Visual Sequential Memory also differg from the other
Manipulation tests by involving some aspects of "naming'' and auditiaxy
memory.

Oral Commissionsyiomﬂl‘Birecttmnanam&)ﬁmithmetﬂt‘all.are deFin¥rally
auditory retentive iH#sts. 4s can be seen, the poor performance #% Wi
first two of these cesitis accounts for the major portion‘of the discrepancies.

Miss Poppins saw that the lowest area on Johnny's profile summary sheet
was, indeed, suditory memory. She felt that the discrepancies pimpcinted
this weak area even more. Just as importamtly, she was able tg '@yold
attributing low scores on the individual tests to the .skill arees {n which
they were discrepant, (Yor example: Jokhnny has excellent assoctative
memory in @pite of the lew arithmetic score, he is likely to do well in
drawing tasks in spite of his low Oral Directions, and he has a good visual
memory except when the items to be remembered have to be named and remembered
suditorially.)

Further Pinpointing through Task Demands ,

While there was not & significant discrepancy in Johnny's Vocal Repeti-
tion area (all three tests were low), Miss Poppins does not consider him
to have an expressive problem, per se, The three tests scored on°Vecal
Repetition require strong auditory receptive skills which Johnny lacks. .
His Conceptual Vocal area, which requires much more complicated Vocal
expression is highly adequate.

‘The teacher shou]d refer back to the - sub test descriptions on pages 4=16
to formulate these judgments .~ She may ‘utilize informal exercises to
support the judgments she derives. .As an example, Miss Poppins may ask
Johnny ‘to ' repeat simple words’ pronounced ‘glowly and' clearly, or words that
are presented in written form,to separate his expres31ve capabilities from

~ the auditory receptive ones,
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Prescribing from the Pre-requisite Skills Profile

There are two aspects of the prescriptive process which fiow from the
Pre-requisiite Skills Profile. The first is directed at specifie remadiation
of the skill veaknesses. The second is directed at the formulation of a
total program in conjunction with the Basic School Subjects and Behavioral

Factors,

The PPP is not designed as a remediational text. There are many books
‘which list exercises, games, and assignments for remediating each specific
skill deficit, A sampling of these are listed in the bibliography. The
PPP's purpose is to give the teacher a means to develop her prescriptive
goals by pinpointing the child's strengths and weaknesses then seek the

appropriate remediational tools, . - o o

Thére are threejbasic guidelines:in the préscriptive process. They
- are as follows:. SRR o ‘

1. Remediate only the specific skill areas in which the child iz weak.
Do not waste children's #ime with an exercise because some of his classmates
need it. Individualize, o '

2.'”Téé¢ﬁ'ﬁuﬁjeéffméiéé;‘ﬁhfough strong channels. Ci- :umvent the
child's weak areas whenever possible, : :

3. Be eclectic. If a procedure or method does not work for a specific
child, try something else. =~ ‘
4 shows visual problems on the PPP,Summary-ShEet>the teacher
should remediate the deficit by‘gfgrting‘fromfa,ruﬁg.of.the.ﬁisual,develop-
: mental;éequence]qt_which,the‘child;cgn‘SuCCeed, QWhénUshe.iS”tgaching,feading)
she“mustqqse‘the}chiidfs‘s:rengths;to[cit¢umventlthe visual problems when

-possible;while making sure Viéuglﬂtgadingfhétériélfis‘large; legible,

1f a child

distinct, etc, o

'Iflié?im§0rtant*fbr?the‘tgaéherfto[hé&é”h,widéﬂvariéty,offdevelppmental
and remedial activities grouped by interest and difficulty at all grade
~levels. As an example, "Aids to Psycholinguistic Teaching," (Bush and Giles,

1969), covers’ specific disébilityrafeas;withyapptopriaté*pemedial_activities.

i‘-~.,QThefpurp§s§ offﬁhe‘PéP{1§;t6 t§6indf§heQgéécﬁéﬁﬁﬁdt;tqﬁstdp;here;ﬁ For
. a.child t01be;suécéébfutfiﬁga;ﬁgholasticqgnvirbﬁQéngg_hg{must{perfprm'andv
“»learn'theiacﬁd¢midquﬁbaai¢;schobl,subJéQts«AIreédihg;'writing;fafithmetic-

The,péaéhéf;ﬁusffuséithe?kn0w1édgé;shejé@dﬁifed[aboutithé learner as.the

,_key;tdreeachingihim{theung¢espa:y;sk111s;‘=shéycahﬁbfﬂﬁaitffaffarr“aéflait I

v a;;aQVtoﬁbeTremediatéd}péfdfé stat;iththiBctéaghinggas?time{that,is;lost -
o is gome forever: ' v o Tl TR T R

TR



The teacher should be able to anzlyze the task demands of each assigned
lesson. This will alert her to the channels required by the learnmer,
Then she can circumvent a child's weak channels or, if this is not possible,
give him the required extra help. The teacher will learn more about this
process in the Bagic School Subjects Section,

Prescribing from the Pre-requisite Skill Profile for Johnny Doe

Miss Poppins.scanned Johnny's Summary Sheet.  She realized that his
deficit channel was the auditory one, but was able to pinpoint the weak
area specifically as auditory memory. Classroom procedures necessary for
this child started forming in her mind. - She listed them on a page headed
Johnny Doe.’ :

1. ‘Make sure Johnny is seated in front of the room hav1ng direct view
of my face when giving directions.

2. Speak distinctly and slowlv to Johnny making sure he is 1ooking
right at me.

3. Give Johnny one simple ditection’at a time, - Build up slowlyt
4, Let Johnny repéat directions to Se‘suré hetunderstands.
5. Encourage him to wrtte down directions or'do it for him,
6, Use‘visual clues whengver possible.
7. Use Mnémonic devices and associational cluest
8. Dévelop a set’rdutide that‘Johnny will learn to automatiéally follow,

9, Follow the Auditory Memory section of "The MWM Program for Developlng
_Language Abilities " Mlnskoff Wlseman and Minskoff 1972

‘10, Read and, use chapter 8 Auditory Sequentlal Memory, page 191-216
of "Aids to Psychol1ngulstic Teaching,f Bush and Giles, 1969.

v Misstoppins now proceded to assess Johnny's level of proficiency in
“each of the basic school subjects so that she would be able to tailor. a
program suited to his 1ndividual needs C S -

d"‘L7"d



SELF EVALUATIONS FOR THE PRE-REQUISITE SKILL AREA

Behavioral Objective 1 - Given PPP subtest descriptions, .the teacher will
identify subtest exampies according to tagk demands and pupil characteristics
with 90% accuracy.

Evaluation 1 - In each pair of subtest circle the one which would be most
difficult for a child from an impoverished environment.

a. Seguin Information

b. Memory for Designs Social Adjustment
¢, Vocabulary A Sound Blending

d. Grammatical Closure Digit Span

e. Block Design Picture Completion

Evaluation 2 - " In each paif of subtests circle the one which would be
most difficult for a child from a bi~lingual home,

a, AASRS ” " Visual Sequential Memory
b. Arithmetic Visual Closure

c. Torrance‘ Verbal Expression

d. Biock Design. Auditéfy Receptibﬁ

e, Oral Directions Seguin

Evaluation 3 - Alice Adams hasg very poor pencil skills, She got 0 rating
on all gubtests which required the uge of a pencil, Which subtests were
they?
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Evaluation & - Ben Brown giwes ¢p quickly on tasks which require sustained
concentration. This trait is likely to lower his score on: (Select 4)

Vocébulary
Auditory Reception
Arithmetic
Similarities

Block Design
Picture Completion
Object Assembly

Evaluation 5 - Carol Carter is & slow and meticuious worker. This trait is
likely to lower .her score on: (Select 5) :

Coding _ PPP Copying
Visual Reception Motor Speed
Picture Arrangement Information
AASUW Visual Closure
Arithmetic Comprehension

Behavioral Objective 2 - Given completed Seguin, Torrance
Test and scoring criteria, the teacher will score these tests with 95%

accuracy . :

Evaluation 6 ~ Dave Dill, & nine year old, had the fbllowing Seguin performance:

Right hand (preferred) - . 8 blocks in 5 min.
Left hand 10 blocks in 4 min. 55 sec.
Both hands , 10 blocks in 3 min, 40 sec.
Memory . " 8 blocks
Location : 5 blocks
What 'is Dave's Seguin A SCORE
What is Dave's Seguin B SCORE | .
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{i
Evaluation / - Score the following Torrance performance done by Ellen Egg.
Completions S Picture 6
Picture 1 ' . - Picture 7
Picture 2 . Picture 8
Picture . . Picture 9
Picture 4 Picture 10
Picture 5 . Total. Torrance Score
[ e e e ._.mm,..__mwwu,wm"_,nm_.mw
|
|
1 |
i |
|
1 !

JER"'Y Qe-.“;fs\o.gey,.s broke

i

Wit 4o

/ . )

b trad ez \tkbe Tl
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Eyaluation 8, Score Frances Fish's PPP Copying Test.

"PPP" Copying Test

- 9
yome  FRANCES FISH ager O cnge cox F
Date Teacher ' Schbol
Scove I _Ix » I1I x , ' Total

* Add 5.points if 5 years old; 3 points if 6 years old

I. Partial Letters. Straight Lines

/N B /\
7 I B VTN

1I. Partinl Letters. Curved Lines

=milric

9
ﬂ

III. Partial Numerals

AP IR I
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Béhavibral Objective 3 = Given the PPP rating scale and scores for the PPP
test battery, the teacher will complete the PPP worksheets and summary
sheet with 100% accuracy. ) . .

Evaluation 9 - Gloria Guppy's Test Summary Sheet follows. Fill in her
Detroit age discrepancies and use the PPP Rating Scale to determine the
- point equivalency for each score.

Evaluation 10 - Fill in Gloria's scores ~ad rating points on the following
PPP Reception, Association and Expression werksheets. Figure the composite
score in each area. ' ’ \

Evaluation 11 = Fill in the PPP prerequisite skiils summary sheet from
the composite scores derived in evaluation 19,

Behavioral Objective 4 - Given completed PPP prerequigite skills summdiy
. . . : - . 1

100% accuracy.

Evaluation 12 - From Gloria Guppy‘s;pre-requisite skills summary sheet
identify the 9 areas in which she appears to have a weakness:

i

Evaluation 13 - Answer the following about Ellen Eg:, whose Tnyraroe
scored in evaluation 7°

1s Ellan's score on Diveraoace move

ERIC .

T
Full Tt Provided by ERIC.



\

PPP PREREQUISITE SKILLS TEST SUMMARY SHEET

STUDENT NAME/No. GLORIA GUPPY - Evaluation 9

arrtn pate  M/17/64 TEAGHER |

‘.\, .
wisc DATE abvry, 10/16/72 c.a, 8°
VERBAL ____ 91 - | PERFORMANCE____ 99  FULL scaLg_ %4
Informaticn 8 Picture Completj‘ion 1 V
Comprehension 7 Picture Arrangement 9
Arichmetiq‘ 5 Blogk Desigﬁ' . 7
Simi_larities 9 Object Assembly __fﬁ__
Vocabulary 10~ Coding ____ig__
Digtt Span i3 - '
ITPA DATE ADMIN. 10/ 13/ 72
Representational Level | . _ Automatic-Sequential Level
Auditory Reception 35 ' Audi‘tory /Memor& ' _.A?_h_
Auditory ASsociation 32‘ | Crammatic Closure ___39_._._.
Verbal Expreséion as ‘ Visual Memory » 30
\;;.:S&.lal Reception 36 Visual Closure L &0
Visual Association = 28 Auditory Closure - 36
Hanual Expression | 40 ' ~ Sound Blendigg 42
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nEIOTT

SUTTEST

AASUW

AASR

"Oral Commissions
VASG

VASL

‘Mem., for Designs
1

Oral Directions
. Orientztion

Social Adjust,

Pic. Absurd.

SEGUIM

Pref, Hand 7.

~ Merory 6

TNy TY S AT
HORRNA N

v o8

DTV QOTELNS

Gloria Guppy

Pitees

A
s b

10/ 26/72

DATE ADMIN,

S LA,

pATE apMIin.  10/11/72

Both Hands il

5

Other Hand 8

Localization

10/11/72

DATE ADWTH,

10/11/72

ey LY AWV :
SATH ADMIN,

55

.'AGE DISCREPANCY
“lUpper Limit

@y TomaL 20
(3) TOTAL
‘Score 16



Evaluation 10

RECEPTION e owe

e et =Y

I , )

. Auditory |

Discrimination 752

L .’.ll;lzl;l‘\';i"::z)"._?, ' | | -
] Sound ulend |-

(roea)

_..__.....————~---...—_-._.1

Visual

Discrimination | ;|

i rComd.|.
(Lox)

Visual Heced.
(c27A)

Pictwre Arr. ‘C 470 InTcrration
(:3380) Tnl. (:i1sc)

/./.'-.:/" 7
Toteals R | Totals - //:/., . pd
Memory - =l e fiemory e O I BN
VASO Pigic Span T
{Dotroit) — - (WIsC)

AASUW
(petroit)

Arithmetic . - oo
{v1ss) o

v tem. For Des.
‘ (potyodt)
Codinn

: omo.
(wisc) . | : o

L _| =t
s Sl
Totels /9 L Totals [ = /‘
. ' Simmy, ‘ BEIISH ] »
Closure ezt 2 121 o Closure . . scorq 3 | 2111 0
V:’is. C.‘S.osu:'e ' ‘ .f\\_v.(i. (,‘lr))sv:a
TPPA JTPA
Blozk Desizn | ) Gram. Clos.
(wIsc) E . {(T7PA)
Object Assen, cony, ’ Aud, ‘Assoc,
- (v18¢) . ‘ Tnt, (TT2A) : ‘
Totale ioAm | T Totals (% | | LA
- Gimg, ' - Simp. , A
Sequencing a3 |21 o Sequensing nicon PO RPN I U A
Vis, Seq, lieng T ¢rel Direct.
e Aperate)
(=] vy
1 (Detroit) (Detroit) R
Picture Arx, Como. Aud, Sca. lem, R 070,
(wig3) ~ N (Irra) .y N 1Y
Totals {17 1241 |uoteas ) |7
Haptic
4 S1mDe Y . 3ino,
Tactile e D - I Kinesthetic sl 2 | 211 )0
Verbal =Zxp, Iotor Lo,
(T2ra) {Detroit)
s & G
- e Grient,.
Segwin B L : (Detryt)
.—._—Tc-——-_. —— f_.-‘.._. i . - ;- - . ‘
SENSQORY INTEGRATION:
(“...‘ o B . By
faaey 3 | 2 |1 10

\ ‘ ' Plc. Axr. '
‘ WwIse) o :

Orel Dir, - «

| {Detroit) :
Gram. Clos, : .
(zmeA) ‘ -

e e

. Totals Z/f//,l a

Q . L

Corp .{

Y g 4
Pt
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Evaluation 10

‘GLORIA GUPPY

O

ERIC

r
Full Tt Provided by ERIC.

Co_'mt_wn \ s':_‘gg_e

Vocalulary
| (WISC)
Visual Assoc.
| (L1®:
Object Assen.

(W1SS .

LMBNH‘,’

3iiaple
wtssefﬁ
~ —In1m‘~f -L_xgn -
Q';S(\ ,____L,;_,~.
Arithumetic
IRATEESY) I i
i
1

”'.—“

O'l'“)
l nac.,

BUHVL‘IF i e - J“cxnlﬂl 3

o]'llf’f!fl"

(st

Vigunrl ALE0,.

’

‘ Social Gomp.
_yCorprvHLuston
11e8)
Social 413, A
}(Lertoxt)
PIeADTUTd
‘ (nctrnLL)
e o R




Evaluation 10
'GLORIA GUPPY

EXPRESSION

ﬁt ey
Simp, Simp,
Gross MOtor_ core 3 0 copy‘nU Score 3
Oral Comm, , Coding ’
(Detroit) * (HISCY
Manual Express, YPPP" Copying
(ITPA) : Test .
Orientation. Comp. Memory for Design ] Comp—.l
(Detroit) Rat. (Detroit) : Rat,
> = N / -
Totals V/ ' 9 Totals /// 9
.. Simp. Simp.
. Mampl”a[ ion Score| 3 (4] Drawmg Scorel 3
Block Design : Motor Speed
) (WISC) {Detyroit)
Object Assem, Picture Construc,
(WISQ) (Torrance)
‘Vuual Seq Mem, Comp. Oral Directions Corp.
(17TP. Rat, (Detroit) Rat.
Totals Totols U~ B [
W 9 ] % LA
ST d v<r-1.:|,
Simp. : Simp.[.
Pointing scorel 3 ‘o Conceptual Motor -~ {score] 3
| Visuai Recep. Manual Express, - ‘
" (ITPA) (ITPA)
Visual Clos. Oral Directions
{ITPA) : (Detroit) .
visuzl Assoc.. Comp. .Oral Coum, Comp.
_ (ITPA) : " Rat, (Detzoit) Rat.
Totals V/ Totals 7// i/
- % 9 7, 9

VOCAL

Vocal Repetition | S o o Conceptual Vocal i) [ o
A(ASRb ) ‘ Ccmprehension :
Detroit {Isc
So\(md Bl).ending Voc?buﬁ%y
ITPA) WISe
Auditery Clos. Comp. Verbal E:)rprass° ‘ ,0551
(TTPA) ‘ Rat. {ITPA) Rat.
Totals /// 7 9 Totals //// 9/'

et e o et e = e e e
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Behavioral Objective 5 ~ Given completed PPP pre-requisité skills worksheet,
the teacher will identify and interpret discrepancies with 907 accuracy.

Evaluation 14 - Harvey Hog has the Association Area scores shown on the
following page. ‘

Which of these areas contain'significént discrepancies (4 pts)

Diagram the Discrepancies: (4 pts)

Is Harvey likely to have a receptive channel deficit? 1If so, which
channel? (2 pts) ...

Harvey has a composite Divergence score of 3. Which of the subtests
used in the triad is a visual measgsure of Divergence?




HARVEY HOG

ASSUUITAT TUN

Evaluation 14

| Gognition_

Fizﬂle{
| Geore !

ry

i LCa.L Loy

7

Comp. |

Rat, |

Pttt |
Sirnle
oore 2 2 o |
8 -
3 0
1A - Compe.
- 3 At
’- ’ - - /
i 3 l - 1 0 9
Birnle
Score 3 2 1 0 ]

i IR WSt

Convergence

Sm:l ~ritdes

ot als

K .)il?!j’:)’;; . :
EY_&'LU?.UUH.__ eore | 3 12 ‘ 1 (o ]
Pic z
- 13 | 3 !
36 2 |
i f—(;f':?np.,
k. 2] 85
- itimple ]
Bocual Comp reore | 3 2 |2 0
. .‘ Ak ". M 8 1
18 1
. 23 - — Ve ._—..__! ——aimn -I;‘.:.‘E.’
g R 9
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Evaluation 15 - Ira Ibis has the following discrerancies within scoring

areas:
AREA ' ’ N ' LOW
Visual Diseriminatisn Picture Completion (3) | Picture Arrengement (1) .
‘ Visual Reception (3)
. , Plocit Design (1)
. - Y
Visual (losure » Visual Closurs (3) Object Assembly (0)
Pleture Arrangement (1)
Visual Sequentinl Memory| Vo481, (3) Visusl Sequential Memor: (1)
Vocabulary (3) o
Ceod Blon Visual Assoclation () fject Ansenbliy (0).
Cimilaritics (3) [ T
Urnvereenee ‘ Visual Association (3) “loel Desien (1)
Ira has one deficit area to which all of the above discrepancies may
be attributed, What area is. it? : (bpts)

Ira's composite Visual Closure score is 4. Are we safe in saying that he
requires remediation in Visual Closure? Why? Why not?

(2 pts)

Behavioral Objective 6 - Given completed PPP pre-requisite skills worksheets
and summary sheet, the teacher will identify appropriate prescriptions with
- 90% accuracy. : '

Evaluation 16 = In each pair of préScriptibns check the oné you would
suggest: for Gloria Guppy using the worksheets and summary sheet filled out
in Evaluations 10 and 11. :

1. A. 1Identify familiar sounds 4. A Rote math
B. Predict outcome of stories B. Math word problems

2. A. Place cartoon sequences in order 5. A. Dictated penmanship -
B. Match colored blocks of various shapes B. Creative writing

3. A. Tongue-twister games 6. A Movies .
B. Taba "iaquiry and value" technigue B. Records
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ANSWERS AND CRITERIA -

FOR SELF-EVALUATIONS

Pre-requisite Skills Section

Behavioral Objective 1 - Scoring - 1 point per answer for a total of 26
‘ points, ’ - ‘

Criteria - 23 or more points meets criteria.

gxgluation 1 ’ Evajuation 4 (BEN BROWN)
a. Information - Arithmetic
b. Social Adjustment Block Design
c. Vocabulary _ Picture Completion
d. Grammatic Closure ‘ Object Assembly
e. Picture Completion. ‘ ‘

Evaluation 5 (CAROL CARTER).

. Evaluation 2

: . Coding
a. AASRS Picture Arrangement
b. Arithmetic" ‘ Arithmetic
c. Verbal Expression Motor Speed
d. Auditory Reception . Visual Closure
e. Oral Directions . (all are timed tasks on which slow

: performance would be detrimental)
Evaluation 3 (ALICE ADAMS)

Coding
Memory for Designs
Oral Directions
Motor Speed
Seguin B
Torrance

"~ PPP Copying

Behavioral Objective 2 - Scoring and Criteria noted for eéch Evaluation.

Evaluation 6 (DAVE DILL) Correct A and B scores meets criteria.

8(right hand) . . 10(left hand) . . 11(both hands) = 29 . A SCORE 29

8 (memory) . . 5(location) = 13 " B SCORE 13
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Evaluation 7 (ELLEN EGG) Correct Torrance score is 25. Score obtained
23-27 meets criteria,

Lompletions ~ 10

Piciure 1 0 (“ace or head) Picture 6 2 (ornament)
Picture 2 rutch) - Picture 7 2 (glasses)
Picture 3 + \pool ladder). Picture 8 1 (girl)
Picture 4 2 (curl . . NOT face) Picture 9 2 (ice cream)
Picture 5 0 {(boat) Picture 10 2 (toadstools)

Total Torrance qcore 25 ‘
Evaluation 8 (FRANCES FISH) Correct PPP Copying Test Score is 43.
Obtained score of 40~46 meets criteria,
Scorel1 13 2 2 1 1 o0 2 2 1 2
Score 2 __16 1 2 2 2 2 1 2 2 2

- e ———

Socre 3 14 2 2 0 1 2 2 2 1 2

/
;

Behavioral Objective 3 Criteria: 100% accuracy required to meet criteria.
Evaluation 9 (GLORIA GUPPY)

Correct Rating for each subtest performance.

HISC ' - IRA o . _DETROIT Age Discrepancies
Infor. . ___ 1 Aud, Rec. __ 1 AASTW 3 +22
Compre, —_— 1 Aud. Ass, __ 1 ~ AASRS 2 )
Arith, - 0O Verb Exp. _ 2 Oral Com, 3 _|Upper limit*
Simi, s 1 Vis. Rec. __ 2 VASO 2 +0
Vocab, " . ___ 2 Vis, Ass. __ 1 ~ VASL 1 1%
Dig.S5pem . 3 Man. Exp. ___ 2 Mem. Des. 2 416

Pic, Com, ___ 2 Aud, Mem. __ 3 Oral Dir, 0 w48
Pic. Arr, ___ 1 Gra. Clo. ___ 2 ‘Mot Spe. 2 410

Blo, Des. ___ 1 Vis, Mem, __ 1 Orient, _ 2.1 4n¢

Obj. Ass. ___ 2 Vis, Clo. ___ 2 ~Soc. Adj. A - O =29
Coding ___ 2 Aud. Clo. __ 2 Pic. Abs. O

| ‘ Sou. Ble. __ 3

Seguin A ___ 2

Seguin R ___ 2

_Torrance __ 1

PPP Cop, .2 . L

: *Upper‘Limit - Any child who scores: at the Upper Limlt for any Dhtroit
sub-t:est receives an automatic 3 points

B



Evaluation 10, 11 (GLORIA GUPFY)

See following pages for correct Reception, Association, Exﬁression and
Summary sheets,

Behavioral Objective &4 Criteria - 100% accuracy required to meet criteria,

Evaluation 12 (GLORIA GUPPY)

The following areas ach1eved a compos1te rating snder 5 - the PPP cut-off
point,

Visual Sequencing Evaluation

Sensory Integration Social Comprehension
Associative Memory Manipulation
Divergence Drawing

Convergence

Evaluation 13 (ELLEN EGG)

Ellen's Torrance performance indicates that she has good divergent thinking
abilities, We would guess that her Divergence score would be HIGH.

Behaviorel Objective 5 Scoring ~ noted for each question
Criteria - OQut of 20 possible points on Harvey Hog |

and Ir> Ibis 17 points or more are
‘required to meet criteria.

Evaluation l4. (HARVEY HOG)

1. The four areas of discrepancy are: (1 point for each correctly identifxod)

Cognition o
- Memory , . ' . S y

Convergence ‘

Social Comprehension

(2]



~ ANSWER GLORIA GUPPY

RECEPTION

_Visual _____,_,__Aud itory

pos—

Discrimination | 2], N | [ Discrinmation  gimea]

sl fecen,

FISUWE CHb.y : '
(V1oe) /i (rria) 35
Sound Flend

{\3(\)»

2l Ro a Hle:
(?‘jl_’A_) e (zm21) 42

W

DiZ"I " A, ? / &PJ I""C()I"IBO“ 7
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ANSWER 7 LORIA GUPPY
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2.

Discrepancy Diagram ( 4 points for a correct diagram,)

—r S e
AREA HIGH Low

COGNITION Gis. 4o gg} Vocab. (1)

MEMORY | Coding (3) Inf. (1) Arith. (0)

CONVERGENCE Bisr s §§§ Sim. (1)

SOCIAL CoMP. Pic. Abs. (3) gomer (1)

<Sna,;§g4;;(1)

(2 points for correct answer) YES - THE AUL{TORY CHANNEL. All low
sub-tests require gudition, The high sub-tests are visual,

(2 points for correct answer) The TORRANCE test is a visual measure
of Divergence, The other two teats require auditory receptive abili-
ties to a great degree. Since all scores were depressed, it is in-
dicative that Harvey has low Divergent abilities. ’

Evaluation 15 (IRA IBIS)

1.

(6 points for correct answer) MANIPULATION - All Ira's low sub-test:
require manipulation

(2 points' for correct answer) NO - It is likely that his poor
manipulatory ability is to blame for the low Visual Closure Composite.
The 3 points on the Visual Closure test which requires pointing rather
than manipulation indicates that this is probably the case. The
teacher can use informal testing to test this hypothesis further.

Behavioral Ob?ectiﬁe 6 - Scoring ~ 1 point per question

Criteria - 5 points or more meet criteria

Evalration 16 (GLORIA GUPPY)

B 4, A
A 5. A
B 6. .B -



SECTION II - BASIC SCHOOL SUBJECTS

Competency Statement

The teacher can review and evaluate diagnostic data and develop prescrip-
tions for teaching based nn strengths and weaknesses in the basic school
subjects,

Behavioral Objectives:

1. Given Durrell Analysis of Reading Difficulty sub-test descriptions,
the teacher will identify sub-fest examples according to task demands
and pupil characteristics with 90% accuracy.

Answers
Evaluation # 1.2  Pages 121 ‘ (136)

2. Given completed PPP becoding Skills Analysis and PPP Reading Skills
Hierarchy, the teacher will identify areas of needed skill develop—
ment with 95A accuracy.

Evaluation # 4 - Pages 121-124 (136)

=

3. Given reading methods and approaches, the teacher will identify.
their basic characteristics with 90% accuracy.

Evaluation # 5-6 Pages 124-125 . “{(137)

L, Given a completed PPP Diagnostic Math Checklist, the teacher will
identify areas of needed skill development with 95% accuracy,

Evaluation # 7 ‘ Pages ‘125“126 : (137)

5. Given arithmetic methods and approaches, the teacher will 1dent1fj
their basic characteristics with 90Y% accuracy.

Evaiuation £ 8-9 - : Pages 125, 127~ (137)

6. leen a completed PPP Wzlulng test, the teacher will score the test
with 95% accuracy. ' R

Evaluation # 19 Pages 127-128 "1 (137-138)

7. Given avcompletéd PPP Writing Checklist, the teacher will identify
areas of needed skill development with 95% accuracy. )

Evaluation # Ll ' Pages 127, 129 (138)

8. Given writing methods and approaches, the teacher will identify
their basic characteristics with 90% .accuracy,

Evaluatiod #12-13 B ‘Pagés %ég_;__ , '(l38)

11



10.

11,

12,

Given a completed PPP Spelling Error Analysis Chart, the
teacher will identify areas of necded skill development with 95%

accuracy. - Anawers
Evaluation # - 14 Pages _ 130-131 (139)

Given spelling methods and apprcaches, the teacher will identify
their basic charactevristics with 90% accuracy,’

" Evaluation # 15 o Pages 130 : (139)

Given academic tasks, the teacher will identify task demands with
90% accuracy. : '

Evaluation # 16 - ' Pages 132-133 - (139)
Given completed Pré-requiéite Skills Summary Sheets, the teacher
will identify appropriate methods and approaches to teaching.

basic school subjects.with 90% aécuracy.

Evaluation # __ 17 © Pages __134-135 (140)



Reading

i

- Reading is an extremely comnlef act., It involves seeing the visual
symbols, synthesizing them, and ccomprehending thie meaning of the symbols
and the thoughts of the writer. :

Essentially, there are two dimensions involved. in the act of learning
to read. The first is Decoding, which is the breaking of a new code of
graphic representatioas for the auditory language signals the child has
already acquired. The other dimension is Comprehension which is the
ability to understand written symbols based on past experience. Therefore,
it is easy to see why reading difficulties may stem from many combinations
of deficits in the pro-requisite sk111s

An assessment of reading skill development is necessary for compre=
hensive prescriptive planning. Formal and informal tests may be ctilized
to give an accurate profile of the child.

Diaqnbsing Reading Difficulties with the Du;[gll

A frequently used comprehensive instrument The Durrell Analysis of

Reading Difficulty (Harcourt, Brace & World, Inc.) was selected as the
' formal reading measure for the PPP siyce it also has subtests which are
used in profiling spelling and writing.

A teacher who is experienced in using any other comprehensive reading
battery may feel free to substitute it for the Durrell as long as all
information required for profiling can be obtained.

The Durrell Analysis consists of a series of tests and situations in
which the examiner may observe, in detail, various espects of a child's
reading., It covers a range of reading ability from the non-reader to
sixth-grode level, :

"The Manual of Directions ﬁontains administration and scoring guide—
lines. Sub-test: descriptions of the Durrell Analysis follow on pages 74~ 76
The sub-test breakdowns 111ustrate how reading task demands relate to
the pre-requlsite skill areas.

~ Johnny Doe's Durreli'v"

Miss Fuppins reviewed Johmny's cumulative records and noted his
reading grade level, She knew that this did not give her sufficient.
information about his needs. It-was up to her to administer diagnosric
‘tests, both formal and informal, so that she could determine the actual
- point in the reading skills sequence Johnny had attained. Only then
could she start imstruction at the point of breakdown.

73



DURRELY, ORAL READING

MEASURES - grade level
and comprehersion of oral
paragraph reading. Pro=-
nunciation, hestitation

and reading time are
noted. Thu paragraphs
are in graded sequeuce,

EXAMPLES - |
Graded paragraphs - com-
prehension questions

TASK DEMAND
Hear and comprehend in-
structions.
Focus vigual attention.
Ferceive and discrimin-
~ ate letters and
words. ,
Recognize words from
past experience.
Recz1l] the verbal coun-
terpart of the
‘written words,
Note the sequential
order,
Make a vocal (reading)
responge.
Comprehend the written
material, ‘
Retain visual infor-
mation,
Hear and. comprehcnd the
question,
- Make a concaptual-vocal
response.

WS =T S oeoe S W e e e o

DEPENDS ON

Auditory Discrimination

Vigual Discrimination

. Vigual Memory

Vigual Sequencing '

Cognition -

'Associative Memory -
nceptua1~Voca1

DURRELL SILENT READING

MEASURES ~ comprehension of
graded paragraphs read silently.
Visual retention of facts ig
reguired,

----....a--—-—w----

EXAMPLES -

Graded paragraphh - comprehen-
sion quertions

TASK DEMAND
Hear and comprehend instruc~
tions, -

Focus visual attention.

F rive and discriminate
. tters and words,
Racognize words from past

experience.

Recall the verbal counter-
part of the written
words.

Note the sequential order,

Comprehend the written
material. _

Retain virsual information,

Hear anc comprehend the
question,

Mzke a conceptual-vocal
regponse.

_DEPENDS ON-
- 2uditory Dincrimination
" Visual Discrimination

Visual Memory .
Visual Sequencing
Cognition

Associative Memory
Conceptual-Vocal '

74

DURRELL LISTENING COMPRE-
HENSION

MEASDRES:- comprehension

»f stories which are read
aloud to the child.
Auditory retention of facts
is required.

A‘EXAHPLES -

Graded paragraphs - com-
Prehension questions

TASK DEMAND

Focus auditory attention.

Hear and comprehend stories.

Have the necessary vocabu-
lary.

Retain auditory information

Hear and comprehand the
questions.

Make a conceptual-vocal
response.

-DEPENDS ON

Auditory Digcrimination
Auditory Memory

- Auditory Closure

Kudigdry: ﬂaquclntns
Cognition
Associative Memory

) Conceptual-Vocal



P

EXAMPLES -

TASK DEMAND

DURRELL WORD RECOGNITION
- AND WORD -ANALYSIS

———
P

MEASURES - sight recognition
of gra graded "flashed" words,
Responsus are given Vocally.
Grades one to sgix.

-----u-------—-u

"flaghed words":
come (grade one)
strong (two to six)

championship (two to six)

------g----ia---—

Hear and com sprehend instruce
tions,

Focus visual atterition,

Perceive and discriminate
"flashed" letters and
words,

Recognize the words from
past experience,

Recall the verbal counter=
part of the written word.

Make a vocal (reading)
response,

—-..,-..-----------.n---‘..-----‘------

DEPENDS ON

Visual Diserimination
Visual Closure
Cognition

Associative Memory -
Conceptual-Vocal

Identify:

TASK DEMAND

‘DEPENDS ON

‘'Visual Discrimination

.Sensory Integration

DURRELL NAMING LETTER -
IDENTIFYING LETTERS NAMED=--
MATCHING LETTFERS

DURRELL VISUAL MEMORY
OF WORDS--PRIMARY

MLASURES - ability to match,
ldentify and name upper and
lower case letters, Used at
ron-reader to firat grade
levels,

EXAMPLES -

Name: D F J d tmsec
‘the above (if
can't name by self)

Match: 1letters (if can do
neither of the above)

Hear and comprehend instruc-
tions. o

Focus visual attention.

Perceive and discriminate the
letters,

Recognize the letters from
past experience,

Recall the verbal 1etter
llname"

Make a vocsl response.
add (for identifyin& and
matching)

Focus- auditory attention, -

Make motoric (pointing)
regponse,

Auditory Discrimination
Cognition“

Conceptual-Vocal or ‘ointing‘.

75

MEASURES - ability to imme-

diately recall letters and
words presented visually.
Used for non-readers to
grade three,

EXAMPLES -

Letters and words are
"flashed" and the child.
must draw a circle around
the. same letter or word
in his record book,

L m K @ e e s e ow o

TASK_DEMAND

Hear and comprehend in-
structions,
Focus visual attention,
Perceive and discriminate
"flashed" letters and
words,
Retain image of letter or
word, .
Discriminate letter or
’ word from written
 choices,
Have pencil skill'to make
 circle, '
Make motoric (drawing)
' response.

vP_EZP_NLS_ﬂ

-‘Visual Discrimination

Visual Memory
Visual Closure

’ Cognition

Associative Memory
Drawing



DURRELL HEARING SOUNDS
N WORDS - PRIMARY

MEASURES - the ability
to notice the separate

' sounds in spoken words
and then indicate words
which begin, end, or be-
gin and end, like the
word pronounced,

EXAMPLES -

In row one put a circle
around the word that
begins like "fall".

In row 10 put a circle
around the word that
begins like '"chair'.

TASK DEMAND

Focus auditory attention.
Hear and comprehend the
instructions,
Perceive and discrimin-
ate Jetter sounds.
Focus visual attention.
Perceive and discrimin-
ate written letters,
Recognize the letters.
Associate the letter

sound with the letterf

from past experience,
Have concept of "-- M,
Ybeginning'', .
Have pencil skill to make
circle,
Hake motoric (drawinO)
response,

.DﬁPEanﬂng ‘

Audltory Discrim1nation
Auditory Memory . ‘
Yisual D1scr1m1nation
Visual. ‘Memory .
“ Sengory Ini egratlon
Cognition ‘

‘'@ iative Memory

[:R$ﬂjng

' TASK DEMAND

~ Hear and comprehend the

L "end"’”

‘~DEPENDS ON
; Auditory Discrimination'
 Visual Discrimination

" Cognition:

DURRELL LEARNING TO HEAR
SOUNDS IN WORDS

DURRELL SOUNDS OF LETTERS

o

MEASURES - the severity of
difficulty in the perception
of sounds in words, Given
to children who cannot a-
chieve on the 'Hearing
sounds in words' subtest.

EXAMPLES -

Teacher teaches the letter
sounds of m, 8, f. Then
the child is asked to
point to the.one which ‘is
at the beginning of "soft,
funny, mouse," etc.

« e W e @ e e ® e e w oW e w ow o

Focus auditory attention.

instructions,
Focus visual attention.
Perceive and discriminate
written letters,
Learn to perceive and dis-
criminate letter sound.
Learn to asscciate sound to
written letter.
‘Retain sound-symbo; rela-
tionship
‘Have concept of "begin with”‘
-and "laQt" ‘ .
Make motoric '

'pointing"
- response. :

- U e Es B v @ @ @ G e e e = w9

Auditery Memory
" Sensory Integratiov

Vocal Repetition
Pointing

—

76

MEASURES - the ability tuv say

the sound of visually »resgent-
ed letters and blends, Given

to non-readers through second

grade.

EXAMPLES -
What does this say?:
m ‘ .

ch
W

TASK DEMAND

Hear and comprehend instruce
tions.

’Focus visual attention,

Perceive and discriminate
written letters. A
Know. sounds of letters and
- blends from past exper-
_ience. L
Recall sounds for the letters
-and blends.
Make a conceptual-vocal
response.4

----- - ® W s e e W W e -

DEPENDS'ONb
Vlsual Dlscrimination

Cognition
Associative Memory

‘Conceptual-Vocal




Mise Poppins tested Johnny with the Durrell Analysis of Reading

‘Difficulty, after first reviewing each of its sub-test demands, pages
74=76. . She noted the ones that included pre-requisite skill areas which
were likely to cause problems for Johnny. Johany's Durrell, page 78-8C,
showed that his auditory memory deficits did affect his performanca. He
was unable to remember the souids of letters and to answer comprehension
questions about storiss read to him. Miss Poppins' interpretation of
Johnny ‘s z2ading skill development follows: :

1. Johmny's reading comprehension is better than %is listening
comprehension since his poor auditory memory is more involved,
when stories are presented orally,

2., He-understands concepts but cannot inawer questions given
auditorially for the same reason. ‘

3. Be can reéd‘words flaghed to him that he knows, but camnot
‘rely-on his poor phonetic analysis skill to help him with
‘unknown words, ‘The game problem occurred when the words

were presented in written form with no visual memory involved.

4, thnny knows letter names but is not aware of sound-gymbol
relationshipsa. ' .

5. Johnny relies on his meager. knowledge of beginning consonent
sounds to give him clues to words he doean't know. . But, he
will ‘say the first word that comes to mind that begins with “hat
sound. without looking through the word to the endiny sound to ‘

see 1f it is a logical answer,

6. Johnny relies on his viéual-mémory of words when reading orally
or silently. | : ‘

7. Johnny ia ablé to perform admirably when'writing &and matching
. letters, o T e

Other Reading Measures

‘ Informal,Readigg;Inventofies. Analysés of reading‘e:fors and ievels
can also be obtained by the use of informal reading tests such as the
‘Informal Pupil Diagnosis (IPD - Dade County Special Reading Services).
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Dw%’!/ Analysts of
A)C’ddlhg Dzj?(ll/f]/

NEW EDITION
/ | 3
Oral Reading
.l N .
'1. 'I'ivnc._ill_iﬁ_lﬁu. l".rrurs____g.____ (_’()mprchel-lsion ._EAL_.
o~ L2 |
GRADE {L) M H| L M H
TIME 50 38 30§ 27 20 15

P ...
Muﬁ} 15

She § ari ks | milkx

She ixlu.p\ ' on a

a {lictle jveliow”

P

chairg

4'(0“7
kitteny

f'cducs @ like | to gt | mt.

o —t 1. What color was the kitten?
B ..TI"_ 2, What does she drink?
—= 3. Where doces she sleep?

4. Why doesn’t Muff like to go out on rainy days?
Silent Reading
P -
1. Time _Lt:"__._ Memornies k{
. 1 2
GRADE L M H L M H
TIME 43 .35 27124 18 13
MEMORIES 4 S
Peteris ... . ... I ‘/

a big white rabbit. ..
He has long cars. ... ... ... 10

He has a Titele zail.

He can jump and

‘ Al
' Sounds of Letrers

hop, ... )0

" INSTRUCTIONS. Ask the child to give the sounds of the letters (em.lll
in the list on the opposite page.  Point to each létter in turn and say: "What
-does this say?"

Frrors in Sounds _b___d

Ask the child to give the saunds of the phonograms below,

phonogram i1 turn and say: *What does this say "

st

fr

E MC Sounds

Aruitoxt provided by Eic:

[
ch

"T'

Al b

rFer

o {4
th wh “sh
pl tw i

dr

sk

wt

Point to each

tr cl

SwW

gr

st _ch th and sh

By Donald D, Durrell

Joh an
Doe

Word Remg}zz'f-z'oﬂ and
Word Analysis

]

L

Grang

Flash

1 Reanving LEveL - -

1. you

2. look

3. lietle

4. me

5. day

O, tree
7.oall .
&, come

R away
10. are

11, run

12, father
13, children
14, morning
15, SIECp
to. fich

17. around
18, name
19, chair
200 hive

lasr A

Analysis

.

Lzyz‘emng C ozzzr/)re/zemzo;z

Grabr 1 Reaping LeveL

The Cat and the Dog

1. What did the boy have?
_.\ZZ What was he going to give her?
T 3. What h1ppen:.d when he called to her?
.,\.é 4. Where was the cat?

—= 5. What was she doing?
- 6 What did the boy do then?
=~ 7. What happened nexe?

! v
Learuing to Hear Sounds in Words

LEARNS SOUNDS
— Eosily

= Slowly

oo None

NEEDS HELP ON

- Initial Sounds
/. Finol Sounds

LEARNING RATE

Number of Words Learned .

__~_1




SOZIIZ[ZI (Hearing Sounds in Words — Sounds in Letter 3)

TR A T A

J(."} N \I. D( :t.’,

Hearing Sounds in Words — Primary

INSTRUCTIONS.  Ask the child o draw circles around cereain words
according to the dirccrions in the Manual,

A. padlock vegetable Q)Ecor/i:)

.~ 1. ‘tranquil Kfamﬁi?r’; vagabond
i 2. mqtter rapidity Lsepara;ﬂgd/_‘_\
3. (geysey capitulate petal
N deck \téﬁ{[—;ewn;u\re highway
\./’/5‘ wisdom Lyaf&(g\f‘ volcano
.‘;»"'6. gasoline (kaoli\q_ lariat
: 7. “/fault § " vein weight
\//8. (f‘horoiéE favor tattered
. a—em 9 @road:a\g\p blizzard - domestic -
0. choice (Confer classic.
x/{Tl. thistles Q"whirlem(-lj wisdom
12, (/Qc/n—";;gr\ ~ de[;:;ftment ' stimulant
13, (épecim caravan . suffer |
\ i ; _
_/14. roster diamond @ydock/;
L/15. document  poster <T)lcntiftﬂ‘
B.. Qdfehe_ﬁd crimson different
\,/16. crowd _grasp. ng/,‘ _
—17. flutter (" blood tug
‘_/18. “Toss* bantam lynx
— 20. @iccolo‘/’ ~ fantastic . . benefit
C. figure Q fault , helmet
— 21, Gvate‘\r\)_- workbench lurch
—22. i‘.fAront_i\e)r}-; frozen . . tradition
/2. @V?,‘}E_gi\/ disease protect
-24. (claimed » . glistened glee
. —-25. x"bullet;)f farewell - bushel
'? .V,/26. k}Lc;lg,J‘n;' _ happiness - loomed
; .»‘27.( r‘ust‘y'/:_/\‘ radish ’ foo[ish , ) L
— 28.v£noodlg_,s’.\' - margin ~measles
! 29, @feémed \ “transfer t’ra‘mpled -

R “’ St o4 TN Y IAQ - ‘ : ‘ . 79 N



Visual Memory o f Words __ Primary Jinnny Dee

.y b d g @
2. m @ n or t
3. no. on imp (in) nip ’
4. saw war as @ waste . i
T " ’ > Letters (Vaming Letters —
. gir} g) boy di a P
£ 8 Y Ldentifying Letters Named —
6. won no @ mow was .
: : Mazching Lerters) :
7. lack clock (black) block dark :
8. frost (firsy) fast firm trust
Letters Named — Identified by Name — Matched
9. slat (last) lost lot blast : T ame vified by Name arehe
10. jump jest @SD jot must . 1. D F J H|t m s . ¢
11. (lear) clean close climb lean 2. S W G O|f j W d
12. par park trap party :
quart dark E{La") 3. M L- B Tlip n | k
13. @ quick -quack point 4. C A K Vir h g X
it estion it
qarte_ question  qui 5. N Y E R |u e 0 i
14. state @35@ tasted station ‘
stationed started skating - 6. 1 U P X |a y b v
15. nomination notion mention @i\t&lﬂ) 7. Q Z A Clz q 0 P
. mountains motion mentioned
| 16. quarter portion bracelet @ | -
~ practice practical ~ poultice Errors in
17. obscure (advice) above advise = - !+ Naming Letters e
~ advances .dance advance cApITAL - L —
= : TMALL L8
18. sure obscure scare Csecure) 2. dentifylng Letters Named
second server cure , Jor
—————. CAPITAL [ i
19. (contacty contain contract contracts SMALL AR
contacts capital conwvict 3. Matching Letters
B : : T : ot 1 : CAPITAL L
20. immediate @_ey mediate mistake el
meditate material meditative SMALI Lt

4. Writing Letters

CAPITAL
SCORE J_i ~ crape 20 | ’ '

SMALL__ A /L
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Decoding and Compreliension Tests (Dade County Special Reading Services).
The areas measured are:

Letter names and sounds

Vocabulary

Vowel sounds ' : ' : :
Cons¢nant substitution :
Long vowel sounds and special sounds

Prefixes and suffixes :

Syllabrication’

Comprehension

.

O~ O PN —
. . . s

.

The IPD determines instructional (basal) level, frustration level and
independent level.

Learning Methods Test. The purpose of this test is to aid the teacher in
determining the student's ability to learn new words under different procedures.

The four learning methods used are:

1. The Visual Method: Word recognition is taught by stressing the
visual appearance, visual clues and other associations of the word,

. 2. The Auditory or Phonic Method: Word recognition is taught by the
¢ sound qualitles of words. |

3. The Kinesthetic or Tracing Method. Using the Fernald technique,
word recognition is taught by tracing, writing and other tactile-

kinesthetic procedures.

4, The Combination Method. Word recognition is taught by giving
equal stress to the wisual, auditory, and kinesthetic approaches.

'PPP Decoding Skills Analysis

The PPP Decoding Skills Analysis sheet provides the teacher with a
concise inventory of a child's phonetic abilities. As the teacher administers
formal or informal reading tests, she checks off the decoding skills at
which the child is proficient. This record of behavioral observations can
then be used for prescriptive planning. It is important for the teacher
to remember that a re-assessemnt -of these skills be made periodicelly, to
assure that genuine automatic learning has taken place.

Johnny Doe's Decoding Skills Analysls’

, Misg Poppins reslized that she would have to do an analysis of
decoding skills to delineate Johnny's level of attainment in that area.

F She made an informal inventory of words beginning'with single consomant
A sounds in the initial.position using the 1"ppPP" Decoding Skills Analysis:
_ P 8 g
sheet as a guide and checked off the ones he knew. .
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She continued in the Same manner through the "PPP'" Decoding Skills
Analysis sheet until she had before her an accurate checklist of Johhny's

. abilities and needs in that area, page 82 .

Profiling on the PPP Reading Skills Hierarchy

The PPP Reading Skills Hierarchy, page 84, is essentially a summary
of skill development based on Kaluger and Kolson, "Reading and Learning
Disabilities". Four basic units of paramount importance in developing
reading skills are identified as Phonetic Analysis, Structural Analysis,
Word Meaning and Comprehension Skills, A task analysis of these units
and a grade placement for the teaching of these skills sequentially is
delineated. The PPP Reading Skills Hierarchy can be used for diagnostic
purposes as well as profiling. The teacher can determine the reading
level of the child, where remediation must begin and what must be taught.

The intent here, is not to imply that there is a rigid and absolute
order to skill development for all children in learning to read. Although
word attsck skills may appear sequential to an adult, children do not
always learn in a sequential way. They master some concepts before others
in a hop, skip and jump manner. Continuous re-evaluation using the sequen-
tial hierarchy wiil enable the teacher to determine where gaps exist and
what progress has been made.

Johnny's PPP Reading Skills Hierarchy

Johnny's hlerarchy follows on pagn 84, Miss Poppins filled it out
by assessing Johnny's performances on the Durrell and the Decoding Skills
Analysis. The specific points. she noted are:

1, Johnny is still at the Pre~primer level in his phonetic analyses.
' There are many gaps in initial consonant knowledge that must be
filled in. He is still having difficulty learning the rhymlng
elements in words without having a picture cluve.

2. 1In structural analysis, Johnny has trouble with word endings, as
he tends to see a word as a gestalt, a whole, without seeing the
parts within the whole words.

3. Johnnv has no trouble undexstanding the concepts of words or word
meanings. He functlons at a 22 level in this area. ‘

4. Hié‘difficulties arise in comprehension when he is asked to follow

multiple oral directions (PP level) and to recall story facts
presented orally (level 1). '
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Preacriptive Planning for Reading

A means of facilitating prescriptive program planning is to interpret
the process of reading in terms of the PPP Communication Model,

1. Reception involves word recognition and word attack skills using
visual, auditory and haptic processing. 2. Association which is based on
experiential background imvolves comprehension and storage of concepts and
information acquired through symbolic language. 3. Expression involves
the use of symbols through epeaking, writing, acting or thinking.

Pre-requisite deficits will lead to specific problems and prescriptions
in reading.

Low Auditory Discrimination, Seguencing and/or Closure. This child will
have difficulty in comprehending oral directions, stories read to him and
record player activities. Learning sound symbol relationships will be
especially difficult for him. He is likely to be quite apt at visual tasks
and will peed visual-haptic tools for remediation.

Low Auditory Memory and Associative Memory. This child's innste difficulties
are likely in both short and long term memory. It will be difficult for him
to answer comprehengion questions after having listened to an oral story since
he cannot retain main ideas. Visual materials are prefereble for this child.

Low Visual Discrimination, Sequencing and/or Closure, This child is
likely to have difficulty distinguishing an object from the general irrelevant
sensory background. He will have difficulty keeping his place while he reads.
Recognizing and matching letters or words presented in a new situation will
be a hard task for this child, Complex reading work-books with crowded pages
should not be used, Tracing activities with auditory clues are praferabie
for this child. ‘ '

Low Vigual Memory and Associative Memory, Disturbances in revisualization
cguses reading problems when a child camnnot recall a symbol or a word he
has just seen, It affects spelling and writing even more thamn reading.

Low Sensory Integretion An exercise requiring combined vigual, auditory
and haptic input will be difficult for this child This over-load of sensa-
tion will cause fruetration and confusion ' :

Low nggitiom and Associative Memo:z,' This child will fail to understand
what he has read. He may parrot words from a book but have no comprehengion
to enable him to ‘make inferences or conclusious. '

-Low Convergence. This child will have difficulty assessing the factors
which several words or stories have in common.

Low Social € ggrehenaion. Haking inferences to real life situations from
story book characters will be difficult for this child Fables and Let's
Pretend stories wili have no. meaning ' : '




 Low Maaipulation. Using alphabet blocks to build words or other manipula-
tive tools may be a hindrance to this child. ‘

Low Cogzing and/or Drawing. Answering comprehension questions in written

form will be difficult for this child, Board work to be copied and work book
pages would be a hindrance to him. Simply pointing to a correct answer, or
taping his answers to comprehemsion questions would be more suitable to his
needs, . ' '

Low Vocal Repetition. Reciting poetry will be difficult unless the child
can refer to visual materials. ' '

Low Conceptual-Vocal. Describing a story and answering questions about

it verbally will be difficult for this child. He may be able to read the
words of the story with no problem, ’ ¢

Functionsl or Task Anaiysis

The teacher should be aware of the processing demands that are made on
the learner depending on the reading method being used.

.Examples of the functional analyses of two representative approaches -
follow: ) \ ’

1. The Visual Whole-word Method,
‘ A

Instructional Objective: Given a new word unit in graphic form,
“the child will say the word name within ten seconds, '

Task Analysis determines that the child

1. Must attemd to the vigual stimuli
2. Must identify the visual stimuli as a word unit in
graphic form
3. Must attend to the auditory stimuli when told the name
of the word
4. Must associate experiential backgrecund with the auditory
‘ stimuli o )
- 3. Must retrieve the auditory language signal for the graphic
word unit » ' . _
6. Must be capable of making a motoric, or vocal response
7. Must Tespond by saying the word - ‘
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Independent ObJect1ve Given a word unit in graphic form, the

child will say the word name within five seconds,

Task Analysis determines that the child

Must
Must
form
Must
Must
word
Must
Must

attend to the visual .stimuii
1dent1fy the visual stimuli as a word unit in graphlc

associate auditory stimuli with“meaning
retrieve the auditory language signal for the graphic

unit :
be capable of making a motor1c or vocal response

respond by saying the word

-

2. The Auditory Sound Symbol Method

Instructional Objective: Given a new word unit in graphic form the

child will say the word name within ten seconds

Task Analysis determines that the child

1,
2.

Must attend to visual stimuli

Recognizes the visual stimuli as a word unitin graphic

form ,
"Must identify the stimuli ss a Ssequence of discrete letters
Must have left to right directionality :
Must attend to auditory stimuli of phonemes presented in’

graphic form
Must retrieve the phoneme for each grapheme

Must recall the phonemes in temporal sequence
Must blend the phonemes into auditory language
Must respond by saying the word

Independent Objective: Given a word unit in graphic form, the child

will say the word name within five seconds.

Task Analysis determines that the child

1.

2%

W Ny B W

Must attend to visual stcimuli

Recogn1zes the visual st;muli as a word un1t in graphxr
form

Must identify the stimuli as a sequence of discrete letters
Mugt have left to right directionality

Must retrieve the phoneme for each grapheme
Must reta&ll the phonemes in temporal sequence

Must blend the phonemes into auditory language

Must respond by saying the word
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Prescribing Reading Methods

Various methods emphasize the different aspects of the reading process.
Research has shown that there is no one best method for teaching reading
and there is no one best remedial or corrective method. But, there is a
best method for a given learner or a special segment of the learning

~ disabilities population. The teacher faced with this special child must

look at many methods. She must consider a variety of possibilities, each

of which might have some merit and validity in a specific teaching situation.

It is not possible to survey all methods of remediation, but following are
some of the important ones. It shculd be noted that traditional visual
and auditory approaches to reading differ particularly in the order of
presentation,

"The Visual or Whole-Word Method emphasiées word meaning and thz
recognition of the word through:

(1) The word's genefai configuration - its length, it general
appearance, and contour,

(2) The word's identifying charaéteristics - its more subtle features.

The Visual Approach follows this order:

(1) The child should exhibit a basic competence in the 1anguage he
will be reading.

"(2) The child should acquire a basic "Sight Vocabulary'" by recognizing
printed words from their total configurations and from picture

clues.

(3) The child should learn that 1ettefs in words are sequenced from
left to right.

(4) The child should 1carn to recognize, discriminate and name ietters
of the alphabet. - ‘ N ‘

~

:  (3) The child shoula learn to separ
- ) parate a word present i
its component sounds, ' presented orally into

(6) The ghild should 1eérn to blend sounds into spoken words.

(7) The child should learn the lef:ter-sound values and all its
variatiens, ' ' -
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The Auditory or Sound=Symbol Method of teaching reading emphasizes
decoding through:

(1) The process of separating a word into its component sounds

(2) The blending of sounds into spoken words,

The Auditory Approach follows this order:

(1) same as 1 above
(2) same &s 5 above
(3) same as 6 above
) same>asya ;bove
(5) same as 3 above
(6) same as 7 above
(7) same. as 2 above
Kiﬁesthetic Methods. These approachés differ in effectiveness from
"child to child in our learning disabilities population because of (1)

what is inherent in the learner and (2) the external demands of the
sequence. ' ‘ :

Traditional approaches to teaching reading frequently need supplemental
methods to effectively remediate the extremely disabled reader. The
kinesthétic method places emphasis on an integrative approach using a
combination of tactual with audition and vision,

The two most frequent]y used kinesthetic technidues are:

(1) The Fernald Tracing Method The steps in the Fernald method
vary from word tracing to word analysis aﬂd are determined somewhat by -
the ability and progress; ot the child. At the lower ranges of achieve-
ment, the child selects a- word tiiat he wishes to learn. The teacher

. writes the word on pauer in large script or print "The child may even
dictate a sentence such as, "I like my wother." The teacher records

’
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this on paper. There is little or no control over vocabulary. The

child then traces each word with the forefinger, saying each part of the
word as he does the tracing. The process continues until the child can
write the word without the benefit of the copy, The child's fingers must
make contact with the paper as he traces. Words thus learned are later
typewritten and then included in stories for the child to read. As new
words are learned, they are collected by the child in an alphabetical -
_file, As the child advances,ft;gcingwmaympeasementirely, but pronouncing
the word while writing is ‘always an essential feature., To summarize,

the kinesthetic method develops through four stages:

‘A, Tracing, calling, and writing the word. The teacher writes the
word for the child in large print, perhaps on the chalkboard,
The child traces the word, pronouncing the word in syllables
as he traces. Then the child tries to write the worid, repeating
steps one and two if he unable to do so.

" B. Writing without"tracing. Gradually the child attemﬁts to write

new words without having to trace them. .

C. Recognizihg without tracing. The child gradually comes to
recognize the word on sight. He learns the printed word by .
saying it to himself before writing. :

D. :Word Analysis, The child is taught to break the words into
smaller parts. He now recognizes words by their similarities
to words that he already knows. :

(2) The Gillingham Alphabetic Method. This technique "is based
upon the constant use of association of all of the following: how a
letter or word looks, how it sounds, how the speech organs or the hand
in writing feels when producing it." Gillingham offered the model of an
equilateral language triangle with the V. (visual), A (auditory), and K
(kinesthetic) elements at its points, comnected by lines to illustrate

the six language linkages. These various linkages are taught in the
following manner: ' - :

A. Visual-Auditory-Kinesthetic (Speech), The pupil is shown the

ﬁ printed letter symbol and repeats its name after the teacher,
When this is mastered, the sound is made by the teacher and =
repeated by the pupil. The child's feel of his own speech organ

provides the kinesthetic element, . (Lf there is poor auditory
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discrimination or speech defect, this will require special
attention.) :

B. Visual-Kinesthetic (Writing). The pupil watches while the
teacher makes the letter and explains its form, orientation,
starting point, direction of strokes, etc. He then traces
over the teacher's model. (Beginners and pupils with poor
manual. control may continue tracing for several weeks,)

The next step is to copy, then write from memory, finally
write with eyes closed or averted.

After these fundamental associations are establisﬁed; the linkages
are strengthened by various stimulus-response drills:

(1) Teacher shows phonogram - pupil gives its name.

(2) Teacher forms symbols with pupil's hand while hé looks away -

pupil gives the letter name. ,
(3) Teacher dictates name - pupil writes letter.
) Teécher gives name - pupil responds with sound orally.

These drills are repeated with substitution of the letter sound for
the letter name. The most important linkages in the ordinary reading and
spelling case are those which enable the pupil to translate the printed
letter into its sound as the basis for reading and to give the letter name
or. write the letter for spoken sound as the basis for spelling. The other
drills usually can soon be dropped. The inclusiveness and flexibility of
the method are indicated in its author's simple statement that '"dally
observation will enable the teacher to know when other linkages need to

'be stressed in a special case."

The kinesthetic method is time-consuming,: but it has many advantages.
It teaches»left-to-right’orientatibn,’and‘the sound of the word is
agsociated with the vigual stimulus. The child seems to acquire phonic
skills without having formal training and he develops gskill in syllabication.
The method requires almiost constant direction from the teacher.

Leafning‘Stxles

1t is recognised that children with specific learning disabilities
not only vary according to sensory modality preference, but also vary in .
learning styles. These can be conceptualized by the teacher as an analytic -
synthetic dimension. The analytic style involves the ability to break.
a whole Gestalt into its component parts in order to study it carefully.

The synthetic process involves combining parts into a meaningful whole,

As an example, it should be noted that the Visual-Whole Word Method of
teaching reading is basically an analytic approach. "0f concern to the

L.D. teacher is the child whose greatest stremgth is in the Visual area
but does not have an analytic style of learning. For this child, integra-~ -
tive methods utilizing the kinesthetic pathways will be essential.
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One v -f determining the learning style is to examine performance on
the B?uck L ... and Object Assembly subtests of the WISC and the Sound

. Blendine ar ’igual Closure subtests of the ITPA. Block Design and Visual
Closure are considered indicators of amalytic learning styles, Object
Asgembly and Sound Blending are indicative of synthetic learning style.

Approaches to Reading ILnstruction

Basal Readers are based partly-on the ii.tepretation of research findings,
partly on theory, partly on the combined experience of classroom teachers,
and partly on faith and belief of the following principles:

1. The process of reading should immediately include word recognition,
comprehension and interpretation, appreciation and application,

2. The child should start with "meaningful reading" of whole words
geared to his own experiences and interests with ailent réading
stressed from the beginning.

3.- After the child recognizes fifty 31ght words, he should begin to

' study the relationship betizeen the sounds and letters represcnting
them, However, before and after instruction in phonics is begun,
the child should be encouraged to identify new words by picture
and meaning clues,

4. TInstruction in phonics is spread over the six years of elementary
school,

5. Drill in.phonics should be integrated with meaningful connected
‘reading not practiced in isolation. The child should not isolate
sounds and blend them into words, but should identify words thru
-a process of visual analyses and substitution.

6. The words in pupll readers through grade 3 should be repeated
often and controlled on a meaning-frequency principle.

7. All children should go through a readiness period in first grade,

8. Children should be instructed in small groups.

‘ Linguistic Readers are based on the scientific study of the nature
of language. ‘Initial emphasis is on learning the “code" or the alphabetic
principle. Reading instruction is begun 'by teaching the child the printed
equivalents for his oral vocabulary using words that are spelled regularly,
from which the child can discover the relationship between the sounds and
the letters, e.g., Nan, Dan fan, man.. »
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Ebonic Readers teach phonics more directly, teach it early and cover
wore - und, They are frankly '"synthetic' in that they teach the child
4ie .. T8 representing certain sounds that are then blended to form
words, ‘ : ‘

Experience or Individualized Reading recognizes that a child's interest

is a great motivating factor in learning. Self-gselection reading or
original stories provide sustaining interest whichk helps him to learn and
master any necessary skills to complete the experience,:

To be & competent "diagnostic" teacher, the Learning Disabilities
Specialist must  thoroughly understand the nature of the child and his areas
of strength and weaknesses. - Keeping in mind what the child has intact, ‘what
the reading process is, and what special methods are available, the teacher
should be able to plan and implement an effective prescriptive progrém;

Reading can be taught to the learning disabled child ‘despite his
p?rce?tual and cognitive impairments by utilizing teaching methods wkich
minimize the disturbing aspects of hig handicaps. Although stfengthening

. of deficit areas is an important part of a prescriptive L.D, program, the

child.can also be taught to circumvent or compensate’ for his deficiencies
by using associational clues and mnemonic devices which are derived

from his areas of strength.

Prescribing for Johnny Doe

Combining her knowledge of Johnny's reading grade level and skill
attainment, she .then refreshed her memory about the methods and approaches
to teaching reading, including their task demands, pages 88-93, so that she
could select a method of remediation suited to Johnny's needs and styles -
of learning., She made an educational decision-'for teaching Johnny based
on his strengths and weaknesses in pre-requisite skills, the task demands
of the method, and his reading needs. She listed them as follows:

1. Initially téach Johnny élbasic"sight‘vocabulary using the visual-
sight-word approach, since his visual areas are the strongest.

2, A linguistic reading series should be used, as Johnny will be
visually able t0‘reﬁember word families while learning beginning
sounds. A basal reader would not develop his phonic ability as
easily as one that emphasizes the "breaking of the code."

3. A VAKT, visuai-auditory-kinesthetic-tactilé, method will help
Johnny learn sound-symbol relationships by using his areas. of
strength, This will help Johnny learn synthetically, although
he is‘basically an analytic learner, .

4, ‘Experience‘charts and ériginalistories will help motivate Johnny
to want to read. e

5. High-irterest; low vocabulary (at Johnny's reading grade level) books
will stimulate his interest in reading, o
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Since Johnny needed strengthening in the decoding skills area, Miss
Poppins felf «he should start instruction at this point. By using color
to emphasize the letter and its position, she decided to use Johnny's
strong visual channel to help him associate the sound with the symbol.
Dr. Bannatyne's "Psycholinguistic Color System' seemed to be an ideal program
for Miss Poppins to use. Besides using color for his visual strengths,
it incorporates writing and tracing activities. Since the fine motor
areas were also part of Johnny's strengths, this would help strengthen the
agspciation between the visual symbol and its sound. .

Miss Poppins realized also that she must devote time to elevating Johnny's
comprehension level by using visual clues and mnemonic devices when stories
were read to him, ‘ ‘

At last Miss Popﬁins was ready to implement an individualized reading
program’ that she felt would be effective for Johnny Doe.
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Mathematics

""When prescribing for disorders of quantitative operations, it is
necessary to make a distinction between the terms "arithmetic'" and "mathe-
matics", Mathematics is considered a symbolic language whose practical
function is to express quantitative and spatial relatiomships, whille its
theoretical function is to facilitate thinking. Arithmetic is the branch
of mathematics that deals with real numbers ang their computation,
Consequently, the abstractness of mathematics and the concreteness of

arithmetic require different cognltive abilities.

Receptive, Associative and ExpresSive skills are pre-requisite to
the development of quantitative abilities. The child must first receive
auditory, visual and haptic stimuli and be sble to retain them in sequential
order, Perceptual discrimination and closure are also required. Then the
nonverbal experience of quantity, space, form, distance, order and time
must be associated wlth the symbolic quality of numerals

Finally, u51ng the language of mathematlcs the learner must express
ideas of quantity, space and order in written or verbal form. Therefore,
failure to learn mathematics‘may be due to the lack of various perceptual,
cognitive or expressive pre-requisites. ‘

When a child has not acquired basic concepts and abilities in mathematics,
the teacher is confronted with the task of determining what skills still
need to be taught and what approach should be used in presentation.

Diagnosing Arithmetic Difficulties

The Wide Range Achlevement - Ar1thmet1c ‘Level. I, This standardized
arithmetic achievement test helps the teacher determine grade level per form-
ance in ‘various arithmetxc aress. It contains two sections; one oral and
one written. - The oral part consists of counting dots, reading digits,
showing how many fingers, telling whlcn number is more, and three oral
addition and subtraction problems

The written part consists of 43 computational problems. Diagnostic
information is derived from formal test situations only when the teacher
analyzes the mistakes students msde when working their problems.

Operational Assessment, Additional information about the kinds of
operational errors being made can be derived through informal means. Au
informal evaluation should include tests which will indicate the processes
the child uses at various levels of difficulty, The sequence of test ’
problems from basic fundamentals to higher levels of skill, provides a

"clue to the exact location of confusion in computational operations.

An example of an informal diagnostlc test follows on page 99

Oral QpestlonlAg is another “informal dlagnostlc technlqnf.“

‘Having the chiid explain his reasoning methods aloud can revea] the kinds

of mlstakes being made and the processes be1ng used
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Fundamental Skili Assessment. An important part of the diagnostic
process is to assess the deveiopment of the fundameni 1 akitlg aficursive
to subsequent instruction in arithmetic.

Informally using manipulative material, the teacher can determine
these requisite skills,

1. Language of Arithmetic (All, some, less, subtract, add, etc.)
2, Classification (color, size, shape, use, ete,)
3. Correspondence (Matching objects similar and disgsimilar)
4. Conservation (Number and size remain the ‘same regardless of
change in arrangement) ‘ ,
5.  Reversibility - Replacing units in their former configuration with-
out'changing‘their~characteristics or relationship to other units.
6. Ordering - Seriation - according to length from smallest to largest
7. Associating number with appropriate numerals -

When difficulties are evident in these foundation arithmetic areas, it
is necessary to determine functioning in the even more fundamental pre-re-
quisite skills area of the PPP, such as visual and auditory discrimination,
visual and auditory memory, aﬂditory-Visual‘integrapion, perceptual-motor
ability, etc, - ' '

Yy
T 'i’}f‘\, .
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Profiling on the PPP Math Checklist

Designed as an aid to prescriptive planning, the PPP Math Checklist
enables the teacher to check a child's abilities in the basic arithmetic
processes along a developmental sequence after formal and informal
testing. Each step is marked off only after it has become an automatic
skill for that child, . o ‘

Johnny Doe's Math Profile

Miss Poppins admiristered the Wide Range Achievement Test, arithmetic
section Level I, to Johnny. (See page 97,) He passed the oral part with
flying colors getting every answer correct. The twenty points he earned
were added to the six points he received on the written part. His total
of 26 points gave him an arithmetic grade level of 2.8, This indicated
adequate performance for arithmetic, but Miss Poppins knew that she would
have to fill in any gaps along the math developmental scale that may cause
Johnny difficulty later. She used the written section of Johnny's WRAT
Arithmetic test to fill in the. "PPP" Diagnostic Math Checklist, page 98 ..

Knowing that she would need additional information about the kinds of
operational. errors Johnny was making, Miss Poppins designed an informal
- diagnostic addition test, page 99, - Johnny's performance on that test:
- verified the WRAT arithmetic test, Johnny needed instruction on .renaming.
When numbers added were over ten, he did not add the ten's figure to the
ten's column, - ' ‘ ' ‘ '
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"pEP" DIAGHOSTIC MATE CHECKLIST

(Besic Frocesses)

Neme ng.m‘\_%_bﬂ_@____,. Date
. : N uany " y
Grede _2, _meacher _ M, ¥ aeRinG

1., Ceantity of concrete’ objects 23. ‘Renaming twice, b addends

2,  Sequence  1-10 28. ~ Same, with dsclmals

e Sagucnase 1120 29. Miltiplication facts

k, TIwzic Addition Yacts 1-10

Reanmira to ten'e vlace

[EUUR ENLONE A,

5. Rasle Adddtion Fecls 11-20 31. : Repaminz to ten's and hundred's place

6.  Rasic Sudbtraction Facts 1-10 32. - Multiplying cents

T. . Besie Subtraction TFacts 11-20 33. Multiplying 3 place mumbers

SIS

8. Two dizit addends, no reraming 3k, Seme - with decimals

. 3
N oy

9. ’.f.'b‘r_e._e__}_\i_‘;.:i :.ddcnds% Nng _reriming 35.  Multiplying b place ;zumberé

10. Twe dlgit eldesds vith renaming | 36, Seme with decimals )

11, Column eddition - ones N"_. _/ 137, Multivlying by 2 or more tens

12, Cclurn additicn -~ over ten | / 38, One pluce multiplier t

13.  Column wdéition - with reﬁmﬂ.m _ 39. Two plece multiplier ’ |

ik, Two digit mniruend, a0 renomive ‘ . \/ ko, Multiplying \.y 2 or more hundreds

15, Thr.'ee di‘{!i‘t .miﬁueud, with rensudng 41, fThree nleece multiplier .

16,  Two diglt minuend, with reﬁwn.ing a 42, One plnce‘ dividend, no remainder e

17. Three diclt minuend, with rnmminé v k3, ng pluce'dividend , no remainder

18. Tenecming to tens . ‘ \/ L}, With reméinders -

19, v}tenaminsr, +5 hundreds , . b5, Inexact divﬁ.:ior. f.n tcn"s_ plect ~

20. Rensming tens ' | 46. zeros in guotient ‘ ~

21, Reneming hundreds - | 47, Divisiom, dolj.e:sl- cents ) e

22. chamiﬁg 'téns ond hundreds L8, Meney |

23. Twvo place rumoer frrr.n 8 3 plzce number | kg, Simpie sddition' end subtraction { i‘rﬁct::;"l)ﬂ_ -

2k, cubtractipz from zerom C 50. Camon-‘dehomin&‘tor L

25. Gobtracting money ] s szltiplyﬁ-,@,ﬁactiéna

26.  PRenaming twice, 3 addeads ' | 52, mixea fracfidns O
*
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Miss Poppins' Informal Diagnostic Addition Test

Name

W

(1 digit addends)

(1 digit addends)
column addition

(2 digit addends)
No renaming

(3 digit addends)
No renaming

(2 digit addends)
with renaming

(Column additiom).

No renaming

(Column addition)
~with renaming

Date

Grade

EEY
3o o
+53 432

99
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3
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Using Johnny s strong visual, channel, Miss Poppins made some

R

-ditto pages with visual cues for Johnny to use until this skill would
become automatic,

Prescriptive Flanning for Arithmetic

When desighing an adequate prescriptive program it 'is necessary to
~ interpret the mathematical process in terms of the PPP Communication Model.

1. Reception involves the asgsimilation aud iategration of nonverbal
experiences using v1sual auditory and haptic processing.

2. Association involves the association ot numerical symbols with ‘
experiences,

3. Exgressioh involves expressing idess of quantity, space, and order
by using the language of mathematics.

‘ Pre-requisite deficits in any of these areas will lead to specific
problems and prescriptions in mathematics,

Low Auditory Discrimination, Sequencing and /oy Closure. This child
will have difficulty in comprehending arithmetic problems presented verbally.
Word problems will be especially difficult for him. He is likely to be
quite able to compute visual problems and uti]ize v1sua1 -haptic tools such
as Cuisenaire rods,

Low Auditory Memory and Associative Memory.  This child has a reaudi-
torization problem with. difficulties possible in both long or short term
memory. - It may be difficult for him t¢ remember name tables or to work out
an oral story problem since he cannot hold the facts in his mind. Visual
materials are preferable for this child :

' Low Visual DiscriminationlASeqpenclng and/or Closure Number work
as well as reading, will be affected by visual-perception problems.
While a child might understand the numeral 2, he might not be able to
solve problems in which "two' is written out, Complex work=books or
~ditto arithmetic sets are difficult for this child. :

Low Visual Memory and Associative Memory, Disturbances in revisuali-
zation may cause - inversions, rotations, and . distortions of numbers. This"
child may not remember the sequence of’ numbers as well Blackboard copying
‘exercises should be av01ded ‘ S ‘

Low Sensory'Integration. This‘child should not be presehted.with
exercises requiring combined visual, auditory,_ahd haptic input.

. +
v
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Low Cognition and Associative Memory. This child may fail to understand
mathematical principles and processes, It may be difficult fer him to
readily distinguish differences in shapes, sizes, amounts, lengths and
distances. ''New Math" would be impossible for him o comprehend, Rote
drill is his best chance for success.

Low Divergence This child may understand a math problem but may be
unable to utilize his computational knowledge in different situaticns.
He will find it difficult to figure out the correct mathematical process

‘to use in a new context,

Low Convergence, This child will find it difficult to integrate similar
mathematical processes or to assess the factors which geveral problems have .
in common,

Low Social Comprehension This child will find complex word problems
difficult. '

Low Manipulatlon Cuisenalre rods or other manipulative tools may be
a h1nderance ‘to this child.

Low Copying,and[or Drawing. This child may be able to comprehend
math problems but may be unable to provide the correct answers in written
form. He may also be hampered by having to copy problems from the board
or by work books involvxng a good deal of pencil skills.

Low Yocal Repetitlon This child may find it difflcult to retain and
repeat. auditory rote drill. Visual materials are. preferable for him,

Low Conceptuai-Vocal, This child may be unable ts provide a complex
vocal response to a mathematical problem.  He may. understand an arithmetic
process but not be able to describe it easily.

An awareness of the processxng demands being made on the learner by
any’ mathematical problem is imperative when working with learning
disabled children. The following is an example of such a task analysis.

Behavioral Objective: ~ Given the numbe1 problem 3+ 2 in grapnlc form
the child will respond w1th the answer in ten seconds.

Task Analy31s determlnes that the child
1, Must attend to the visual stimuli-3 + 2

2. Must 1dentify the u1sua1 st1mu11 -as a number unit in graphic
form :

3. ‘Must associate the stimuli with meaning
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Numeral 3 stands for three objects
Numeral 2 stands for two objects
+ meang add group of 3 and 2 together

4. Must retrieve auditory language symbol for the graphic number
‘unit,

5. Must be capable of making a motoric or vocal response-
6. Must respond by saying or writing the numerie answer

‘Task analysis implies 1ook1ng at the process as well as the product,
As an example:

‘A teacher might ask a ehild; "What is 3 + 272"
" The child answers, "6."
The teacher, "Wo. It is not 6."

If a teacher just responds with the answer, she will not know if the
child really understands.” This is where the analysis should take place.
The teacher should see if the child knows what 3, 2, and + are, She
should use concrete examples as:

L] e T
Since counting comes before addition, the child should be asked to

count the squares. Before counting comes sequencing, so it may be
necessary to go back to exercises involv1ng sequencing

~In other. WOrdS the teacher must break the mathemat1cal prqblem into
its most minute parts to determine where the breakdown occurs, She must
be aware of the level of pre-requisite skills functioning within the
learner. Then she must discover through oral verballzation, the erroneous
methods being used by the child to ‘derive his answers. By starting with
very simple-problems-in each. of ‘the fundamental mathematlcal processes and

progressing in difflculty to the point where. the child is unable to respond
the teacher knows where to start instruction. Then, using her knowledge of

the child's unique. learning style and strengths, she ‘will be able to pre-
- scribe an effective arithmetic program suited to his 1ndividual needs.

Arithmetic Methdds

In education today, the goals of mathematics are being examlned The
need for deeper quantitative insights is. being realized while superficial
rote learning that often takes place is being abandoned. Exploratlon and

~ discovery methods are being provided so that learning will cdccur through
manipulative experiences, relationship analysis, pattern finding and
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generalizations formulated. Emphasis is on understanding the structure of
the number system, how it operates in various number processes, the ability
to communicate ideas involving quantitative relations and the development
of appreciation for the role of mathematics in a time of rapid social
change.

It is obvious that children with poorly developed associative skills
@#ill be the most severly handicapped by this new emphasis.

Most of the current references on the teaching of arithmetic mention
three basic theories of instruction, :

Drill assumes g?at "learning' or conditioning takes place by recitation.
of abstract combinations Or processes with little or no reference to real

" life experiences,

Incidental learning assumes -that genuine‘learning is derived from
immediate felt need, Arithmetic is taught only as situations involving,
number relationships naturally occur.

Meaning with emphasis on the structure of number is based on the
assumption that an understanding of arithmetic relationships is meeded
before application can be made to the solution of social problems. This
theory applies direct methods oi demonstration, deduction, and rationali-
zation, '

Meaning with emphasis on the function of number applies inductive or
discovery reagnning which uses active personal experiences as the means of
developing prirciples..

@,

The teacher is faced with the task of detérmining the best method for
a given learner based .on his pervceptual and cognitive abilities. Following
are some approaches to teaching number concepts. '

1. Verbal ethods (drili). “This approach supposes that mathematical
concepiy are built mainly on gpoken and written symbols. =By mani-.
pulating these symbols, through oral or written repetition, under-

standing of the underlying ideas would occur, For example, 'one
and one are two, two and two are four."
2. Visual Perception and Imagery Methods, In essence, the child is

presented with a series of objects grouped together in space. " The
use of visual, kinesthetic and tactile perceptions help develop @
correspondence -between the physical styuctures of the numbers they
evoke, ‘
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After ample experience with the physical structure, the mental structure
remains in the mind when the apparatus is no lcnger needed. Montessori

and Stern baged ' Yeir systems of teac ing arithmetic on this general
approach, -

3. Activity Methods, This method poses that the child's intellectual
development takes place by his undergoing relevant activity rather
than remaining passive while being instructed by the teacher. The
activity method is often utilized in the "Environmental Approach"”
which affords the child freedom to choose those activities which
are purposeful to him, Dewey, Piaget and Cuisenaire maintain that
the handling and manipulation of materials aid the child in making
abstractions and in appreciating the significance of the operations
performed with the materiais, A concept is achieved more rapidly
1f the individual receives many different perceptual impressions
(visual, auditory and haptic) that iliustrate it,

Prescriptive Planning in Arithmetic for Johnny Doe

Miss Poppins noted that Johnny had gaps in his math profile that
needed filling in. She would have to teach him subtraction facts from
11-20, Using het‘knowledge about his auditory pre-requisite deficits,
‘she knew that she would have to teach him through a meaningful approach
with emphasis on the structure of numbers by using the Visual Perception
and Imagery Method, Migsg Poppins decided to use the Stern system of
teaching arithmetic to Johnny, She would allow him to use counters, rods
and an abacus to develop his skill in arithmetic. She, herself, would uge
arrows, colors and shapes to give him clues through his strong visual
channel, ' -
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Writing

Writing, a highly complex process, is a visual symbol system for ex-
pressing thoughts, feelings, and ideas which represents experience,
Disorders of written language may be due to perceptual and/or cognitive
deficits, The learner requires the visual and auditory stimulus processing
ability necessary for spoken and written language, He must have developed
the visual-motor integration necessary for forming and structuring letters.
Finally, the iearner must have acquired the cognitive functions needed to
se.tc: and organize his thoughts into meaningful sentences.

There are so many causative factors which might interfere with writing,
that this area presents a.wmajor problem in assessment. Comprehensive
knowledge of the child's basic pre-requisite integrities, in the language

~communication model of the PPP, combined with his functioning in Reading
is of paramount importance in ascertaining factors contributing to this
disorder, A systematic examination of all these factors must be made by
either formil or informal means.

Diagnosing Writing Difficulties .

The Durrell Analyses of Reading Difficulty (Handwriting Subtest) was
selected as a means of diagnosing handwriting ability since it was already
being used as the diagnostic reading instrument. In this subtest, the
words are written from memory and letters are copied at a Grade I level.

At the Grade II level, a paragraph is copied and timed. Norms and a check
list of difficulties in handwriting are provided. The teacher is to
determine the speed of writing, letter formation, position of hand, pencil,
Paper and body, and .the height, spacing and slant of the letter. She is
also to note the hand being used for writing. See Johnny's Durrell

Handwriting Teét,'page.los .

PPP Writing Test was developed to enable teachers to pinpoint the level
of writing functicning a child has attained based solely on his near-point
copying ability, ‘The test progresses developmentally from shapes, -to partial
letters, to lower and upper manuscript letters, to lower ‘and upper cursive
letters, to single and multiple numerals, to single two-letter words up to
single gix-letter words (manuscript-then cursive) to a manuscript sentence

and' finally, a cursive sentence. -

(1) Administration. This test 'can be administered individually or to
an entire class. . The child and/or teacher are to fill in the information
at the top of the test. The child is then directed to place his finger
on Row 1, the first row of figures to be copied. Ke is instructed. to
copy the figures into the empty space provided beneath the figures exactly
‘as,he'sees th¢m;‘-Teechg:fsayslpdinting:'@QThiéWchgfhere,‘this“one here,"
and .go on to the end of the row. - he same procedure is used for Row II,
111, 1V, V and VI, There 1s no time mit for this test, .= =~ =
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Johnny Doe

Durrell Analysis of Reading Difficulty

Visual Memory of Words,
Spel[ 'ﬂg, and Haﬂd’wrumg

INSTRUCTIONS,
according to the directions in the Manual,

-

For these tests ask the child to write:cerzuin L

Visual M emory of Words — In-

Phonic Spelling of Words

S pe//z'ng Test

termediate o
: v _run
2 2 W UK
3. 3. 3, b (@ <%
: . vi_look
5. 5. s alel|
6. 6. o QI
7. 7. . dan
8. 8. . 8. h@
9. 9. 9 ‘ J m
10. 10. . 10. | d
1. 1. 1. lO ) D
12, 12. 12. lf) a 'Y\
13, 13, 13, e ol A
14, 14, 14, v
1. 1. YN |28
SCORE GRADE — | SCORE GRADE 16. i®)
YA
Norms for Visual Memory and Phonic Norms for Spelling VTe‘.ct ) '1.8 —
Spelling of Words ‘ : ' ) ‘ . :
S . » 4 LIST — ' -
VISUAL  PHONIC GRADE | 1" 2 19. :
GRADE | MEMORY  SPELLING ~—|— ) —_— S
= o8 - . 0. o .
4| s 7 P 2 o -
: 'SCORE _#& SRADE, -
7 ? i o e s CORE GRADE 40
6 9 1 sl g LTI ‘
' 6 | L 15 Norms for Handwriting

CHECK LIST OF DIFFICUL TIES

\iSbAL Memory
P Omits letters; :.\llables. o
— Adds letters;. syllables’ ‘

\xarLed 1nsecurm

Puoxic br-vu.nc
[ Om:ts sounds; ‘syvllables

\‘1 . Adds sounds, syllables

]: MC Inu:rnu sounds used

Aruitoxt provided by Eic:

Markv.d Jnsccurn)

L .

. CHECK LIST OF DIFFICUL”I IES -
_ IN SPELLING

" 2 Omits sounds, syllables |
C e Adds suunds, S\llablcs

"— " Incorrect sou nds

Slow hdndwntmg

- 106

4 5 [

B rd
GRADE | 2,33
- | LETTERS :"0 R .
T PER. - [ 253%a5. 45 55 45
O MINUTE T

R Speed too sow

' J(‘HE(‘K LIST OF DIFHCULTIES‘
SIN HANDWRITIN(, ‘

e Puor’ lun_r formation

“eee Poor position; hand, jieacil, pajeer, by

— lrrvg;nl:nr: heighe,

dIAND USED

jrcing, shant
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Young cizildren who have not been taught cursive writing are still
required to complete the cursive portions of the test to the best of their
ability. This serves the teacher as an indication of the child's readi-
ness to begin cursive instruction.

(2) Scoring. 1In order to egtablish appropriate cut-off points, the PPP

Writing Test was standardized on one hundred and fifty elementary school
children, ages 6-12, including 45 children with specific learning disabili-
ties. It should be kept in mind that this instrument is intended as a
sample of the child's best writing performance rather thém of his typical
production. The child's age must be taken into account in scoring due to
the development of eye-hand coordination as.the child matures. Above the
age of 9, the child is expected to be able to adhere to the exactness of
the sample figure,

One point is credited for each figure or group of figures in a given
square that igs an adequate replica of the sample, taking the child's age
into consideration. Five points is given for a correct replication of a
total sentence/ One point is taken off for each inaccurate letter up to
five errors, in a complete sentence. T

A total of ten points may be earned for each Section, I-VI. A zotal
Score: of 60 points is the maximum that can be earned. Fifty points or
above is considered adequate performance. Rather than the score itself,
the most important information for the teacher {s the specifics of the
child's writing production which can help her decide on the appropriate
writing instruction for the child,

Johnny Doe's Writing Data

Looking at Johnny's Durrell Handvriting test, page 106, Miss Poppins

" noticed that his preferred style of writing was manuscript, The letters

were well formed and spaced. He used his right hand at a speed considered
normal for his grade level. Since Johnny was only eight years old, he was
not required to have exact replicas, ' '

In order to derive more information about Johnny'§W§gye16pmentaI“IéVéI”
of writing, Miss Popping administered the ''PPP" Writing Test, page 108.

Johnny's score of 57 indicatédﬁadequate‘pé:formance on near point writing

~ tasks.

. Profiling on the PPP Writing Check List. Since formal standardized
tests do not assess‘allappssible”fac:ors‘contributing-to disorders in

writing, the' teacher should evaluate performance on specific tasks and

note them on the check list. An example of the PPP Writing Check List -

| fpllows)gpaggylllr‘fPfOfirihg‘wziting,skilks in this manner will delineate
. 'the child’sfstrehgthsgandmweakngsses‘in thits. area, co ‘
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"PFP" WRIPING TEST
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' ' A Diagnostic Handwriting Chart is also useful for further diagnosizs,
The Pressey Chart for Diagnosis of Illegibilities in Handwriting publisghed
- by the Charles E. Merrill Company was drawn up as the result of research
which revaaled the characteristic types of illegibilities and malformations
made by pupils in their writing. Some of the errors ligted on the chart
are as follows: ‘ : ' ‘

Words broken ‘ a like o . c like e

Too angular a like ci . c like i

" Words crowded b like bi c like a
Letters crowded b like k » d like I
alikeu b like £ 'd like a
e closged _ n like u s like o

| e too'high n like v t like 1
e like ¢ n like s t cross above
f like b : o like a | t no cross

{ of like o} ‘ o like r t cross right
g like-y | o ¢losed | t cross.lgft
hlike 14 o like u u like of
h 1ike p r like i ur like w
h like b .t like s v like n
h like 1 r too small v like r
i like.e r half n  w like u
i - no dot -1 like u | ' w liké ut‘
k like h | o like e | | " D not closed
1 closed ‘indie_:.t"inc“.t: I 1‘{1@ cl
1 too short like r T like F |
m liké - like 1 W ‘l'ikek-m
¢
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Johnny Doe's Profile

Miss Poppins filled out Johnny's "PPP" Writing Checklist, page 111.
She then had before her a profile of his strengths and weaknesses in that
area., It clearly showed that the only discrepancies in writing skills
were those that depended on the reading task. As his skill in reading
progresses these writing tasks would improve automatically.

Since Johnny was able to copy a sentence in cursive, Miss Poppins
realized that Johnny just needed practice enough to make cursive writing -
automatic. She decided to make use of his high abilities in the expressive

fina-motor areas when remediating his low audltory memory ‘and auditory
sequenclng.

Prescriptive Planning for Writing

As stipulated previously, the teacher must be aware of the task demande,
The general task demands of writing are: :

1. Desire to communicate

2. Decide on writing as the method of communication
3. Decide the general content of the message

4, Determine the sequence of the message content

5. Recall th° necessary auditory-language symbols

6. Recall the graphic«language symbols for the audltory-language
symbols

7. Focus visual attention |

8. _Recailrthe necessary sequeoce‘of the graphic-ﬁotor acts

9. .Have_aoequate eye-hsﬁd coordination- |
10. Have hetessary pencil skills.

11, Make mctor (writingj response,

‘In order to determine the‘point’of breakdown in the writing process,

a specific’ developméntal hierarchy’ of writinpftasks must also. be 1denti-=
fied. An example follows. _ : :

l.' Man1pulation of writlng instrument
2. Random. scribbling

3. Iﬁitstion of strokes,.
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’ 7T UPPPY URITING CHECKLIST
Name IJQBU‘GM Doe ' Date
i - .
Grade 2 Age X Teacher _M|. EO&? ins

AB C D EF G .H.I.J X L M N O P QR S T UV W X 7

Man, U.C - - [ ' T [
Man, L.C. ‘ i

Cur. U.C, , v :

» 1

Poor Minimal .Satisfactory ! Very Good

14

1. Copying geometric figures

2. Copying letters manuscript

3. Gopying letters cursive

L, Copying numerals

5. Copying words manuscript

.6, Copying words cursive

* T« Copying sentences manuscript

8. Copying sentences cursive

- -

S. Copving = near point = "

o

10. Copying - far point

1l. Gross motor coordination

~12. Fine motor coordination ..

\S\K\ixxx\x\\

13. Tracing

1h, Left-right
15. Directionality

e
| | o -/
> 6'; Late’ralityk , o | .. __ A o o | o &

17. Basic. language ability .

18. Reading ability

19, Oral comprehens‘ibn

SRS

20, Spelling

21, Completion task I RN I y/( 

( 22, Creative writing. - - ' \/ x

‘Spee‘d--ofvhfi‘ting IR SR | R ‘ . %/’

Legibility R N R /o

. Neatness




' needs.,

4, Initiation of stfgk;;

5. Tracing bf letters

6. Copying of letters

7. Ccmpletion tasks employihg recall
8. Wrifing from dictation

9. Creative writing

In writing, as in all other areas of the curriculum, . the teacher must
analyze the relationship between task demands, in terms of what is required
of the child, and learner innate integrities, in terms of basic pre-requisite
Strengths and deficits.- Then based on these relationships, prescribe a
program relevant to individual needs. '

The remediation program might include training in revisualiZation,
reauditorization, symbol-sound association and/or letter formation.

When the cause of a writing disorder is a language dysfunction, the
teacher must remediate the language areas, not the formation of letters.
If the problem is the inability to relate spoken language, then remediation
must be in terms of developing skills in reading. A writing disorder, which
is caused by a dysfunction of the motor componients of writing, must be
remediated by training in the production of well-formed letters and improve-
ment in the quality and speed of handwriting.

. Therefore, after a thorough differential diagnosis, the teacher must
design remedial procedures which correspond with each child's individual

Writing Disorders

There are three diverse problem areas in writing disorders of concern
to teachers. An awareness of each of these areas is necessary for adequate
diagnosis and remediation,

A ﬁysfunétion of the: Language System, Auditory=vocal language ability
precedes reading. Facility with reading precedes writing. If a child has
difficulty comprehending oral or read language, he will probably have a

.Writing disorder, He may not be able to encode his thoughts in written

symbols but may adequately perform by tracing or copying. -Those with oral
deficits tend to write the way they speak, without correct grammatical
structure, ’ : : : R . . C

A Dysfunction of the. Auditory or Vishal“Perceptual System., Severe

; auditory'discrimination;prOblems will be reflected in writing errors, as

words' will be misspelled and syllables omitted. Severe visual perception

".problems will affect writing because of discrimination, sequencing and’

memory problems.

A Dysfunction of the Motor Components bf(Writihg. ‘A‘disorder ;esul;ing
from a disturbance .in visual-motor integration will be reflected in.ap
inability to-assbciate‘meﬁtﬁlfimages‘with the motor‘system‘fqr writing.
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Writing Methods ~ °~ - "~ ¢ - .. ..

‘ Look-Trace-Cogz Method or Visual to Motor Method. ‘Thig method, or a
modification thereof, is employed by all the basic handwriting series of
books being used in elementary schools. The instructional sequence follows
this general order:

1. Introduction of strokes used in the formation of letters
2, Training in correct posture while writing
3. Placement of Paper in relation to the hand

- 4. Copying the alphabet

5. Letter size =~ large in the fi;ét grade and gradually reduced
throughout the elementary grades :

6. Manuscript .to cursive
7. Practice and review throughout

{, Visual to Audito:y to Viéual-Motor Method. Approaches to this method
' is in this order.: '

1. A clear visual pattern is presented
__2. A detailed auditory vocal description of the movement ié given

3. The teacher perfofms’the action as the chilid watches

4, The child imitates the action

Kinesthetic to Visual-Motor Method. The seguence ofithiS‘method'is in
the following order:. o

1. Child closes eyés (Elimination of the visual aspect),

2; The teacher'guidesithe child's fingeré &pd;handsmuntil the.tactiler‘
,<kinesthétic,experience‘established a muscular memory'of the moye-

‘ments necessary to writing,

| 3. Child'qpens eyeS'and watchescmqvément.pf,his hand..,




Kinegthetic to Auditory to Visual-motor Method: This method procedes
in this manner: - ’

1. Child closes eyes

2. The teacher guides the child's fingers and hand in the desired

: movements pattern until the tactile-kinesthetic experience establishes
4 muscular memory of the movements'nece8sa;y to writing,

3. The teacher verbalizes the movement pattern as the child, with his
eyes closed, performs under guidance, :

4. Child opens eyes and watches the movement of his hand,

Johnny Doe's Writing Prescription

‘Miss Poppins established Johnny's writing abilities ag being quite adequate
for his age and grade level, Using his high visual areas, she decided to

strengthen his cursive writing by introducing new letters employi '
Look-Trace-Copy Method, ® . P Qy_ng the
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Spelling

Spelling is an important bart of the total lenguage arts program Con-
sisting of listening, speaking, reading, writing and spelling. Ability
to perform in other aspects of the language arts may not be an indicator
of adequate abilities in written spelling, since spelling requires the
translation of speech sounds into their visual symbol equivalent.

The vast majority of poor readers are seriously deficient in spelling
since it requires simultaneous ability to revisualize and to reauditorize
letters. That is, a "speller" requires perfect recall where a "reader"
is given a stimulus word for recognition.

Acceptable spelling requires accurate integration of visual, auditory,
a1, d kinesthetic abilities,

Diagnosing Spelling Difficulties

Levels .are determined and formal information about the spelling ability
of children are ascertained by use of either individual oi group formal
spelling tests. '

Diagnosing with the Durrell Analysis of Reading Difficulty. The Durrell
contains a spelling test congisting of two lists of twenty words each,
‘1ist 1 is for grades 2 and 3, List 2 is for Crade & and above. The spelling
test yields a grade equivalent, A check list of spelling difficulties is
" included. ;

;
{
\‘

Profiling on the PPP Spelling Exrror Analysis Chart. Teachers
can learn a great deal about spelling difficulties by careful use of stan-
dardized achievement tests and nonstandardized instruments.

An analysis of errors should be made by asking these questions;

1. Does the child learn any part of the word to the exclusion of other
parts? Beginning letters versus ending sounds?

2. Can the child fuse the sound parts of words together into whole words?
3. Does the child reverse letters?

4. Can the child remember board work a few minutes after it is erased?

5. Does the child learn words when he hears thelséquence rather than sees
it? : e : S

6. Does the child omit sounds?

7. Can. the child wricefthe cbrrect‘Symbol for single sounds when they
- are dictated to him orally? ‘ : ‘ o

8. Can the'child identifstounds?
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An analysis of how a child spells rather than at what level, enables
the examiner to make a diagnosis and give a prognostic evaluation and
guidelines for remedial teaching. First, an assessment of a typical
spelling pattern should be made. The child is asked to write (or spell
orally) eight or more words from his known or sight vocabulary. Then he
must speil the same number of words from an "unknown' vocabulary, Analysis
of the known words spelled reveals the child's ability to revisualize, while
analysis of the unknown words spelled reveals his ability to spell phoneti-

" cally or reauditorize,

In any given spelling test, the teacher is to note the quantity and
types of errors each child displays on the "PPP" Spelling Error Analysis
Chart, page 116. Adequate performance is left blank.

Johnny Doe's Spelling Data and Profile

Miss Poppins gave Johnny the Durrell Level 1 Spelling Test since he
was a second grader., The twenty words were a combination of words from
his known and unknown vocabulary and would be used as a diagnosis of
Johnny's phonetic ability.

Johnny spelled only two words absolutely correct out of the total list,
page 106, which showed he was functioning at a low first grade level in
spelling,

Miss Poppins then made a check by the types of errors Johnny displayed
on tne PPP Spelling Error Analysis Chart, page 116 . She drew a line
through the errors not covered in this test which came higher on the develop-
mental sequence of spelling skills. Blank spaces on the chart indicated
adejuate performance. '

Prescriptive Planning for Spelling

One must keep in mind that some children may not perceive and retain
the memory of words as configurations, the sound in'the correct relation-
ship to make up the auditory gestalt of the word, or.the sequential move-
ment pattern of letters. Sounds are usually not associated with symbols.

Since spelling is an area in which clues td’leafning disafders‘may be

found, the skills which a child must possess in order to succeed in spelling

must be delineated. An exzmple of.an’analysiS‘of a:spellingktask‘follows:.
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Instructional Obiectiue: Given an unknown word unit, the child must

write the word in ten seconds.

|
2.
3.

.

~ ot B

.

8.

Focus auditory attention

Hear and discriminate letter sounds
Note sequential order

Associaté sounds with letter forms

Recall the exceptions to rules for sounds

Recall the correct letter formation and letter connections

Recall the exact letter sequence in association with its correct
sound -and feel ,

Make a motoric (wrlting) Tesponse

Errors in spelling are indicators or clues. to learning disorders in ,
reception, association or expression, Follow1ng are examples of difficulties
relating to each area of the PPP, '

Receptive Difficulties

Inability to distinguish between lines and spaces
,Difficulty recognizing or reproducing letters and words

Visual Perception Difficulties
Ca
b.
c. Trouble focusing on chalkboard
dl

‘Difficulty reprooucing from chalkboard to paper

Auditory Perceptlon Difficulties .

4,

b,

c.

Does not hear ‘the sound ‘
Inability, to reproduce a sound once heard
Unable to distingu1sh between tones

Body Movement Problems

a.
b.
c.
do
e,

Cannot walk .or skip with both sides of body
Reversals of arm movement

'Reversals of imitative and 1nterpret1ve movements
‘Directionality: problems :

Difficulty in inh1b1t1ng movements

Associative‘Difficulties c

Memorx‘lggeirment

a,
b.
c.
dﬂ

e,

£.

Words out of sequence _ ) “
Parts: of words out of sequence '
Words, letters," values and symbols all mixed up

\Difficulty following more than one direction

Unable to put: together what he sees and hears simultaneously
Cannot: coordinate body response with visual and auditory

‘stimuli

- . oo . H
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A

Expressive*Difficulties

Vocal -

a; Diffiéglty]Saying words .
b Difficulty spelling letters in words
Motor A :
a. Difficulty writing words =
b, Difficulty writing letters

‘§leling,Methods |

: “Each chiid‘must‘be helped to,léarn in his own unique way, utilizing
,the'sensory;mddalities:through:whichgthat child learns most effectively.
Versatile approaches must be used to develop and reinforce the underlying

perceptual and academic skills necessary. for competent spelling.

; Viéual;‘ The ch11d with4strong~visha1 deveiopment;Vas assessed on the
PPP summary. sheet; will prob&bly learn to. spell with greater ease by using.
- the Visual‘app:dacthr;IObk-andispellwmethod.3,_ AU

) The_chilﬂ SAyskthEiIettéts3as he looks at them. Color cues are used
- to-teach the difference;betwéen,11nes7apdf3paCes‘and to make important
- foreground figures stand out against the  background. '

Auditory. This approach to spe11ihg‘is the<auditory‘or hear-and-spell
method, The teacher says the word, spells it orally and says the word
again, The child repeats in the same order. The use of steady rhythmic

patterns and spelling by eyllables ir begun early. The length of sequences
‘grows as the*child-masters”the'ability; A tape recorder is very beneficial
for recording individual word lists, ‘ ‘ ' :

"Kinesthetic, The kinesthetic technique of tracing and copying letters,
-0!7?fingeriwriting:1n‘Eheféif"liS'used\in’COmbinatiod*with‘the:other methods
- for teaching words in most' spelling programs. . This enables the.child to
firmly establish the language pattern in a properly formed, properly oriented,
and sequential manner., . . . i | o :

,-Integratigg,v This;teaéhing’techniquebinclhdeSWthe“hﬁltisensory approach
~ such as Grace,Fernald.deVelopéd‘tofhelp"éhildrenfSCUdy{w0rdsAas whole words
~and in syllables, . The child 1s asked to see, hear and feel as the teacher
o relates each new concept, Consequently, the child's stronger modality is
‘ " used. to bridge ‘the gap of the weaker; while learning 'is increased by
. cohs;antl&'teinforting;veXpénding;ﬂandlrelatingfprevibﬁs gXpériénces.'

T
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Johnny ggg'g'Spglligg Prescrigtion

Johnny is a child who has a limited sight vocabulary, reads by whole-
word Gestalts, and is unable to identify the component letters of the word,
He lacks phonetic concepts, has few word-attack skilis.and is.unable to
sound out or blend the letters or the syllables of z word, The only words
he can spell correctly are those in his sight vocabulary that he can visual-
ize, since he does not have-the'ability'to'reauditdriie.' Miss Poppins made

~an assessment of Johnny'sg pre-requisite skills area of the PPP. It showed

him to be high- in the visual area and deficient in the auditory area. An
analysis of Johnny's réad;ng‘skillsVin‘the Basic School ‘Subject section of
the PPP verified~his,inadequ§te phonic ability;_l ‘

Miss Poppins knew Johnny needed a’specialized'approach,.uSing his areas
of. strength to teach him basic spelling skills. She decided to use the

visual, look-and=spell, method combined with the kinesthetic technique of

tracing and copying letters in seqqénce, to develop phonetic concepts.,
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{ SELF~EVALUATIONS  FOR THE BASIC SCHOOL SUBJECTS

Behavioral Cbjective 1 - Given Durrell Analysis of Reading Difficulty sub-
test descriptions, the teacher will identify sub-test examples according to
task demands and pupil characteristics with 90% accuracy.

Evaluation 1 - In each paxr of sub-tests, circle the one which would be most
difficult for a child with visual meniory problems.

a, Oral Reading Listening Comprehensioh
b. Matching Letters Naming Letters
¢. Visual Memory of Words Hearing Sounds in Words

Evaluation 2 - Linda Log has very poor auditory memory. Which sub=tests
would be most difficult for her?

Evaluation 3 - Margaret Miller is five and has never even been ta ught letters.
Name the two sub-tests which could be used with Margaret to give the teacher
useful information.

Benmwﬁmmnl Objectiwedg - Given completed ‘PPP Decodﬁmngkxll Analysis and
PEE?ﬁéﬁyﬂxuq Skill Hmerarchy, the teacher will identi#&y areas of needed skill
den&ﬂmmuent with 957 -accuracy.

Evafuatifon 4 - The foflowing pages .contain Nora Noodle's Decoding St kills
Analysisg rand Reading Skills Hierarchy as completed by-the teacher from formal
and. {#%Enrmal test information.

A. Wagch word list (a, b or c)‘is at Nora's current instructional level?
Which list is above her level? below it?

a b
meet | iz
white mark
ship fyellow
black wink
thing hold

e
L
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“PPP" DECCDING SXILL3 ANALYSIS

zse __Nora Noodle Sex Ase __10

Grade Date i Teacher

1. 8ingle Consonant Sounds 5. long Vecwel Bounds

initial position

b r _ T ul»oaﬂh
i nlg d!lz2 [k ]w ¥ 1} - ;
W W WYY AU G

fizal sition . Long Voval u»w«.mnuu

v

br,
WNINIVIY
x jnjti{pld [g s | b w‘u x|z : s .,.l ‘ & .
‘ d ee| (gl 1e{ed QW ¥ no._ QL vwmpww.mw el
WY Y| Vi AV

1-

2. Short Vovel Sounde

19"

3aftial seeitions fins) positions . , w ’ ya
no»nwn D&»”co uy | te jen Mr.:n Vo o]
AAA v AV L A
3. Consanant Diagraph Sounds ’ T, Vowal u..»vwmonm-
_ initial position ___final position . au - 5
| Tv._(u eh! h | kn! wrlpnlse sn | thi ehl o ‘ P ph lenigh) : ou lew oi loy 5
1%l Y, VRN 44 /
k., Conscaant Blend Sounds . 8. Vowel Plus "r"
. initial posicion : er , ir
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B.  For each of the following;areas,answer yes if Nora needs remedial help,
no, if she does not.

Consonant sounds

.. Short vowel sounds .
Letter names
Drawing concluwsions
Consonant digraphs
Consonant blends
Hyphensitied words
Synonyms: :

. Final position-ph
Initial position ph

I

CWONOULEWN

[

,Behévioral Objective 3 - Given-reading methods and approaches, the. teacher
will identify their basic characteristics with 907 accuracy.

-Evaluation 5 - Answer the following as true or false:

- The visual approach does not require'sound blending.

W N
* o

In the Fernald Method :the teacher follows a vocabulary
sequence. o ' :

The V:in VAK stands for Verbal.

Basal readers require a basic sight vocabulary

Phonic readers are frankly "synthetic.?.

The whole word method emphasizes word meaning,
Experience stories may motivate slow readers.

11111

,Evaluation 6 = Which three words would most accurately describe each of the:

following reading methods? List follows on page 125.

A, Tracing, calling 'and writing the word until the word can be written with~
out looking. :

B. Blending sounds into spoken words.

C. Association of how a letter looks, how its name sounds, and how the
speech organs or the hand in writing feels when producing it.

D. Recognition of a words' configuration and its identifying characteristics.

124

All approaches require an experiential language background.
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Fernald

Analytic

Kinesthetic Whole-word
Gillltngham Awditory
Visual Alphabetic.
Tracing VAK
Synthetic ‘Sound ~mymbr:]

Behavioral Objective 4 ~— Given a c°m21eted,ﬁﬁﬂgnostic Math Checklist, the .
teacher will identify :areas of needed 8kill dewelopment with 95% accuracy.

Evaluation 7

A, Which list of probiems (A, B or C) is at @liver's current instructional
level? Which list is above his level? Wk=]ow it?

(&) (B) ©€)

5 321 | 4 2

X3 + 4 16 - 16

324 7 38

768 3 -19
+112 5
+ 2 I

8§ 02 190 4 2 2

-246 - 9 - 132

B. What are the first :five skill processes:which Cliver's teacher should
~ be trying- to develop? ‘ ’

Behaviora) Objective 5 - Given arithmetic methods and -approaches, the teacher

S ———

will identify their basic characteristics with 907 accuracy,

Evaluation 8 - Answer the,folibﬁing true or false;

W N

]

Arithmetic drill requires strong auditory memory.

Cuisinaire rods are an example of incidental leaxning, .

A child with poor cognition will be benefited by 'New Math',
Activity methods involve multi-sensory learning. '

‘Activity methods involve multi-sensory learning.

(continued on pnge 127)
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LEvaluation 7'

"PPE' DIAGROSTIC MATH CHEOKIISW

(Pasic Processes)

Name Oliver Ogilvie Date
Crade | | 'Peacher
1. Quantity of eoncerete cbijects J 20, Reusning twice, b adZends
2.  Senuance  1-10 \/ 78, Ceme, with decimals:
3. Seguincc 1120 \/L 29. Miltiplication facts
b, Basic Addition Facts 1-10 \/, 30, Renaming to iten's pluce
. ‘Baaic Addition Fects 11-20 - ¢ \r/ 31, _Renaming to ten's and huwixell's place
+__Pasic Subtraction Fects 1-10 / 32, Multiolying cents .
T. DBasgile Subtraction Facts 11-20 \/' 33. Multiplying 3 plac.c numbers
8. Two dicit addends, .no renuming \/ 34, Same - with decimals
9. Three diglt eddends with wvensminz J 35, m.l‘.:iﬁl,\;ing L place nnmb‘::w””
10, 'Bi‘wﬁ__d_f:git sddends with reneming \/ 36. Seme withr decimals e
11, Column z‘.d'di.tion - ones ] _K‘ 37. Multiplying by 2 or more Sewmss
12, Colwmn eddition - over ten J 38. One Qlaée- multiplier
1; Colurn eddition - with yenmming / 39. Two place multiplier
th.  9vo digit minuend, no renmming / Lo, Multivlying by 2 or wcre humidreds
15. Thrre &ig!t rdnueni, ~renaming b1, T‘nree place‘ maltiplier ’
156, Twvo digit miﬁuend, renaning k2, oOne place dividend, x;xo .remeinder
17, Three diait mifmend, vith renpaming k3. Two j:lace dividend, no_remaimier
18, Remm.ﬂ.ngl to tens \/ b, With resainders
19. FRernaming to hundreds L5, Inexamct division in ten's place:
20, Renaiing tens | 46, “Yeros in guotient
21, Fenaming hundreds \/ Y7. Livision, dollars, cents
£22. Renaming tens end hundreds ] 8. Meney |
23, Tvwo pln.cé nunber from a 3 place nu:ﬁber J Lg, Si_mpi-e eddition and subtractmm:i@raction)
2y, Sub.‘tra::ting fram 28ros | | 5C. | Co’mon defxaminator |
25; oubtracting money 51, Multiplving fractions
26, Renarinz twice, 3 addends | 52. Mixed frections
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7. Drill .is based on spoken and written symbols.
8. A child who does well on the Wide Range Arithmetic Test will
do well on the WISC Arithmetic.
9., Imagery methods involve physical objects.
10. A child who does poorly on the WISC Arithmetic sub-test probably
: will have trouble with oral word problems.

Evaluation 9 - Cross out the word in each szt of three (running left to right)
which does not belong with the other two words.

Workbook _ Visual Fecitation

1.

2, Drill Auditory Kinesthetic

3. Computation Imagery ‘ Montessori

4. Function of number Incidental Inductive

5. Cuisenaire ' Manipulation Verbal

6. Abacus Auditory . Rods

7. Demonstration Structure of number Drill

8. Reading ' Cuisenaire Workbook

9, Visual Kinesthetic Written problems
10. Multiplication’ table Tactile Memory

Behavioral Objective 6 - Given a completed PPP Writing test, the teacher will
gcore the test with 95% accuracy.

Evaluation 10 = Score Pam Pink's PPP Writing Test on page 128.

Béhavioral Objective 7 - Given a completed PPP Writing Checklist, the teacher
will identiiy areas of needed skill development with 95% accuracy.

Evaluation 11° - Page 129 shows Pam Pink's Writing Checklist as completed by -
her teacher from formal and informal test information.

'A, Which letcers should Pam's teacher be concentrating on to develcp manu-
script writing skills?

B. Circle aréas in which Pam needs remedial help.
Left-right orientation
Directionality
Cursive writing
Tracing
Cursive capitals E, K& T

Cursive lower case b, £, g
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"PPP" WRITING LEST ' Evaluation 10

Ao O TS Z1Z s NIE
AlolTagl<km] KizIhiVie
P15 rlaln] [DIEITTWIG
pls [ ¢ [alh 0 [F [T WIG
nizs’core% % - /‘F/w | — ﬁ @ % %
L4 Im AV ATAVAYS
2T 51 5131 7] [22]38 [7#1506925)
916 15 1317 24138177 15041936

oF | dog | stop_lchirp [onimal |
at dog | stap lchkirp animal | -

VI. Score ‘ | '

o =was o Black and white_dog:
S;oaj' ac a black and white i03a

ERIC | | | 128



Name Pam Pink

"PFP' WRITING CHECKLISY

Evaluaticn 11

Date
Grade ' Ape 11 Teacher
AR C.D F ® C " T J % L MM O P O R ST UV W X Y/
Man, U.CH/t/ / AT/ T A VA AN ArArdvir4dmy s
Han, L.C. v/ a4 A ravirav; ‘ IV AN/ T
Cur. U.C /71T 1T T v/ VA YAP2N Vi sl
AR ararard VAVANAVAUMNVATAWVAVA! v v vt

Copying geometric figures

Poor Minimal | Satisfactory | Very Good

_ N

Copying letters manuscript

Copying letters cursive

Copying numerals

v
Y

Copying words manuscript

Copying words cursive

Copying sentences manuscript

Copying sentences cursive

v
—

Copying - near point - '~

v

Copying = far point

11.

Gross motor coordination

12.

Fine motor coordination

Tracing

7
L

Left-right

Directionality

Laterality

NN

Basic language ability

Reading ability

Oral comprehension

Spelling

ANAN

2.,

Completion task

Creative writing

Speed of writiﬁg

Lecibility.

AN

Neatnass




Behavioral Objective 8 - Given writing methods and approaches, the teacher
will identify their basic characteristics with 907 accuracy.

Evaluation 12 - Answer true Or false.

1. A child must be able to copy letters before he can write from
dictation.

The Look-Trace-Copy method is rarely used. :

The Kinesthetic to Visual-Motor method requires 1-1 work with the
teacher. : '

4. All methods start with copying of letters.

5. A child with auditory problems can benefit from a kinesthetic
method, S

6. A child must focus visual attention at some point in all methods.

2.
3

IR

Evaluation'13_- Match methods in Column- A with their appropriate chéracteristic
in Column B. ' - ' ‘

Column A Column B
A, Visual to Motoi : a. Child imitates teacher
B. Visual to Auditory to Visual-Motor b. Muscular memory
C. Kinesthetic to Visual-Motor : c. Copy the alphabet
D. Kinesthetic to Auditory to Visual=Moto d. .Teacher verbalizes movement

pattern

Behavioral Objective 9 - Given a completed PPP Spelling Error Analysis Chart,
‘the teacher will identify areas of needed skill development with 95% accuracy.

Evaluation 14 = .Page 131 shows Randy Roach's PEP Spelling Error Amalysis
Chart as completed by his teacher from formal and informal test information.
In what seven areas does Randy need remedial help?

Behavioral Objective 10 - Given spelling methods and approaches, the teacher
will identify their basic characteristics with 90% accuracy.

pvaluation 15 - Match the words in column A with the appropriate method in

column B.
1. Fernald ‘ ' Look and Spell
2. Auditory : - Hear and Spell
3. Visual ‘ \ Finger Writing
4. Kinesthetic : Integrative
5. Tape recorder S
6. Coloyr cues _
7. Multisensory. — ) ' ‘ R
8. Rhythmic patterns _ -
9. Tyacing

10. See,‘hear and feel
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sluzy

6
§
—
i
S
)
£
z
i

6l
¥!
£l
Tl
1t
oL
|ara] dutpeay

T1odang
yowoy Apusy

-l
0
apesy

€
N

i Lletter reverszls

!Syl]able reversals

\ ] Omissions

1]
1
<\}3f5ubstitutions

Additions

‘Q;i‘Inappropriate Sequence

Omit Consomnants

N <§s Final Consonants

q'\Jconsonant Blends

T <

e,

Diagraphs

i
i
'
!
]
}

Long Vowels

Short Vowels

k:~"Ccmmon endings N i

Prefix !

Suffix

Soft ¢ & g

iﬂouble Vowels

I A A ‘ le

uqu sisAjeuy 40443 Bul{adg ddd

%1 uoIIENIBAY’

Dipthong

1
%
j=
14

Plurals

i le - el

Silent letters

Homonyms

1 Contvactions

{ Double letters

“ERIC o 1 | | 31 ' | ?

Aruitoxt provided by Eic:



Behavioral Objective 11 ~ Given academic tasks, the teacher will identify
task demands with 90% accuracy,

Evaluation 16 - For each of the following academic tasks select five task
demands from the list on page 133 , which are definitely required for adequate
performance. In all cases-there are more than five acceptable responses.

Choose the ones you feel are the most important.

A. Teacher asks child to name five words beginming with the ‘a’ sound.

B. Teacher asks child to come to the board and write five words ending with
-ing, :

'C. Teacher gives child a written page and asks him to circle all the capital
letters,

D. Teacher asks child to copy 5 subtraction problems from the board and to
figure the answers.

E. Child plays a Bingo game in which numbers afg called out and he must
cover those on his card until someone has "Bingo"

r

F. Child must read a page in his book and fill in the blanks on several
comprehenszion questions.,




G. Teacher says a spelling word and the child must write the word correctly
in a sentence,

H. Child is given a workbook page containing circles which must be crayoned
the ¢ lor which is written on them, :

I. Teacher hands child a card with a nonsense word written on it. Child must
sound out the word phonetically,

J. Child plays a game of scrabble.

Task  Demand Choices

O~ U W N

b e e
anHFwNn—~=O
*® © e © & s @

17,
18,
19.
20.

" Make

‘Focus auditory attention

Focus visual attention
Retain auditory informatinn
Retain visual information

'Hear and comprehend instructions

See and discriminate letters or numbers

Have information available through past experience
Note sequential order

Have concepts required by task

Integrate auditory and visual input

‘Recall the verbal counterpart of written stimuli

Recall the written counterpart of verbal st1mu11
Comprehend written material
Have adequate pencil skill
Have adequate eye-hand coordinaticn
Sustain concentration
Make a copying or drawing response
Make a writing response
Make a manipulative response
a vocal response

-

133



Behavioral Objective 12 - Given completed Pre<requisite Skills Summazyy
Sheets, the teacher will identify appropriate methods and approacihes to
teaching basic school subjects with 90% accuracy,’

Evaluation 17 = Pagel35 shows Sue Smith's Pre-requisite Skills Summary Shee;.
In each area select the method or approach which would be most appropriate
for Sue.

Al _Reading Methods

Whole-word
Sound-symbol

Fernald Tracing

. Gillingham Alphahetic

Ea i U0 Y N -
-]

B. Reading Approaches
1. Basal Reader
2. Linguistic Reader

3. Phoric Reader

. Arithmetic Methods

LY r0 -

1. Verbal Drill
2.  lmagery Method
3. Activity Meth d
P. Arithmetic Approaches
1. Cuisenaire
2, Work bhooks _
3. Listening stations
E. Writing Methods
- l. Visual to Mctor
2. Visual to Auditory to Visual-Motor
- 3. Kinesthetic to Visual Mot.r
4. Kinesthetic to Auditory to Visual-Motor
F. Spelling Methods

Look and Spell
Hear and Spell
Pinger Writing
Multi~sensory
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ANSWERS AND CRITERIA

FOR SELF-~EVALUATIONS

Basic School Subjects Section

Behavioral Objective 1 - Scoring - 1 point per answer for a total of 8 points.

Criteria - 7 or more points meets criteria

@

Evaluation 1 - 7 Evaluation 2 (Linda Log)
’ a. Oral Reading Listening Comprehension
b. Naming Letters Hearing Sounds in Words
c. Visual Memory of Words Learning to Hear Sounds in Words

Evaluation 3 (Margaret Miller)

Listening Comprehension (Does not require visual knowledge of words)

Learning to Hear Sounds in Words (Does not assume prior knowledge. The
teacher is teaching new concepts)

Behavioral Objective 2 - Scoring = 5 points for Part A - 1 point for each
answer for Part B for a total of 15 points.

Criteria - 14 or more points meets criteria
Evaluation 4 (Nora Noodle)
Part A - List B - contains words which pinpoint Nora's remedial needs.

The words in List A are ones she already knows. The
words in List C are above her instructional level.

Part B - 1. Yes 6. Yes
2. No 7. No*
3, No 8. .No*
4. No 9. Yes
5. Yes ' 10. No

* Well above her instructionalhlevel.
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Behavioral Objective

iswer for a total of 20 points

Criteria -~ 18 or more pcints meets criteria

Evaluation 5 ' Evaluation 6

1. F 5. T A. Kinesthetic
2. T 6. T B. Synthetic
3, F 7. T C. Gillingham
b, F 8. T D. Analytic

behavioral Objective 4 = Scoring - 5 points for Part
Part B for a total

Criteria -~ 9 or more points

Evaluation 7 (Oliver Ogilvie)

Part A

Traciug Fernald
Auditory Sound~Symbol

- Alphabetic VAK

Visual Whole=-word
A ~ 1 point per answer for
of 10 points

meets criteria

Part B
List 3: Contains problems which pin- 2 digit minuend with renaming
point Oliver's developmental needs 3 digit minuend with renaming
for subtraction problems with renaming, renaming to hundreds
‘The problems in List 1 are above renaming tens
Oliver's instructional level. The renaming tens and hundreds

problems in List 2 are below his
instructional level,

Behavioral Objective 5 = Scoring = 1 point per answer for a total of 20 points.

Criteria - 18 or more points meet criteria

Evaluation 8 Evaluaticu 9
1. T 6. T 1. Recitation
2, F 7. T 2. Kinesthetic
3.. F 8. F 3. 'Computation
4, T 9. T .4, Incidental
5. T 0. T 5. Verbal

Auditory

6.

7. Drill

8. Cuisenaire
9. Kinesthetic
10. Tactile

Behaviorai Qbjective 6 - Scoring and Criteria noted for the Evaluation

criteria

137

Evaluatiop 10 (Pam Pink) Correct total score 46, scores of 43 to 49 meet
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V.
L1 11 | Chart shows items
rkrri i I v V1 for which points o 7
Vi, r = — were wi;thh'eld. | —_—T

Total 46

Llem, Aot |

Behavioral Objective 7 - Scoring - 1 point per answer for a total of 13
points,

Criteria - 12 or more puints meet criteria

Evaluation 11 (Pam Pink)

Part A Part B
D, H, X, M, Q, R, W Cursive writing

Cursive capitals E, K and ‘T

Behavicral Objective 8 - Scoring - 1 point per answer for a total of 10
' points.

Criteria ~ 9 or more points

Evaluation 12 ‘ Evaluation 13
1. T 4, F A, ¢ C. b
2, F 5. T B, a B, d
3, T 6. T :
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Behavioral Objective 9 - Scoring -~ 1 pdint per answer for a total of 7 puints,

Criteria - 6 or more points meet criteria

'Evaluation 14 (Randy Roach)

1. Omissions 5. Consonant blends
2. Substitutions 6. Digraphs

3. Inappropriate sequence 7. Common endings
4, TFinal consonants

Behaviorzl Objective 10 - Scoring - 1 point per answer for a total of 10
points,

Criteria - 9 or more points meets criteria,

Evaluation 15

1., Integrative 6. Look and Spell
2. Hear and $pell 7. Integrative
3. Look and Spell 8. Auditory

) 4. Finger Writing 9. Kinesthetic

{ 5. 0. Integrative

Hear and Spell 1

identified, 1 point extra for each
5 circled items identified.

Behavioral Objegtive 1] - Scoring - 1 point for each task demand correctly

Criteria - Out of 54 possible points 48 or_ébove
meets criteris.

Evaluation 16

A, 3, 5, 9, 16

B. 3, 5,9, 12, 14, 15, 16

c. 5, 6, 7, 14, 15, 16, 17

D. 5, 8, 9, 14, 15, 16, 17, 18
E. 2, 3,5, 6,9, 15, i6, 19
F. 6, 7, 9, 14, 16, 18

G. 5, 7, 8,9, 10, 15; 18

H. 7, 13, 15, 16, 17

1. 5,7, 8, 9, 10, 16, 20

J. 4,5, 6, 7,9, 16
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Behaviorall fbjective 17 = Scorimy < | point per answer for & teval of 6 ,
points,

Criteria - % or more points meet criteria,

Evaluation 17 (Sue Smith)

2oram

wmal=Rotor

A, Sound swabol D, Listenimg Station 2Ezﬁm:§;
B. o ' L. Visual to Amditory e s
C. Verbal fsriik T, Hear and Spell

i

H

!

)

.
- i
<
-

ot
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'SECTION III - BEHAVIORAL FACTORS

Competency Statement‘

The teacher cam vev1ew and evaluate diagnostic data and develop prescr1ptions
for teaching haeed on behavioral factors.

‘Behavioral Objectives?“

1.

' leen behav1oral observations the. teacher w1ll record this data
‘onthe ‘PPP Behavior Proflle with 95% accuracy

_ Answers
: Evaluation $ 1 ' Pages 181'183 -~ (191-192)

Given completed ‘PPP: Behavior Proflles, the teacher will identify
pup11 characterlstits and academic correlates with 95% accuracy.

5 Evaluation # 2~4 - ;' . Pages (181 186) . {(191)

Given completed PP# Behavior Profiles, the teacher wxll 1dent1fy
enpropriate prescriptions with 90% accuracy.

Evaluation#, s 7 Pages 181-186 (191, 193)

fleen sociometric choices,‘the teacher will complete a matrix table

and L-J target with 95% accuracy

,leen completed L-J Soclograms, the teacher W1ll identlfy pupil.
, characteristics and social interactlons with 9OZ accuracy.,s

Evaluation # 10-11 e Pages 184 189, 190 (195 196)

. ‘Given completed L-c SOClogramS, the teacher will ldentlfy approprlate_
‘preScr‘Dtions with 90% accuracy.Vlg‘-gzwh : S ‘

Evaluation'#“12‘13 7¢gf_l Pages 190 :7&fﬁc (195)

Given completed Self Appraisal Inventories, the teacher will identify E

‘p‘areas of. positive and negative self-concept with 100% accuracy

Evaluatlon@m 14-15 - PagEs 190 (197)




The Behavxoral Factors Section provides the Learning Diaahilitiea ‘
- teacher with techniquas ‘nr profiM..es negative: ueueviors, ucilizing '
aociometric .data for class grouping, and assessing self concept. Prescrip-f
tive procedures are provided for- the teacher ‘to utilize behavioral informa-
* tion’ in’ planning the total: program for individual children.

The PPP Behavior Profile .

The BPP Behavigr P;ofiLe was designed to meet the apecific needs of
L D.’ teachers for a means of assessging. behavior as it directly relates to

. the clasa:oom It goes beyond commercially available scales and checklists
‘ which can be uaed only to check off negative behaviors and count how often
they occur, : This information really tells the teacher what she’ already
knew"that Bill: 8- often out of his seat, that Ann ia aggressive to other

: children, that Cindy sits and daydreama, etc. AN :

The PPP Behavior Profile enables the teacher to pinpoint"‘

"Tr"A;i?The classroom activities or: situations in which a child exhibita .
‘~f”hspecific negative beheviors.:_“ L T T e '

'”“ywﬁg{‘The'most‘prevalent and disturbing behaviore of each child and for
'.r‘the claas ‘a8 @ who]e._ RGP D o o '

C{"Program changea that can lead to .mptoved behavior, without "behavior
‘g’vmodification" techniques, per se, being necessary ‘

"7u_D5¢>Instances in uhich “behavior modication prngrsms may be necessary. -

iA total picture of the child'a behavior aa it relates to school

it mayjnot:be practical to filize the j‘
‘ y-The "PPP Behavior. Rating Scale"; pages
-screenin 'device‘to indicate the eed for a more




€

| t,fehecta for the PPPv eh“vior Pr file.

The E eet contains behaviors which avoid potential failure or evaluation
by dcmonatrating refusal to really try or to do one's best.

The F set contains behaviors which avoid potential failure or evaluation
by self directed emotional behavior and by withdrawal

The G aet contains behaviore showing goor attention and distractibility

These deacriptions are general and the teacher should become familiar
with each specific behavior statement. Observed behaviors which are not
specifically noted should be recorded in the most appropriate category.

As’ an. example, doodling during lessons might be comsidered F-2 (daydreams -
pays no attentiom) or G-3 (gives up. easily) or G-4 (becomes eaeily distracted)
depending upon the apecifie circumatantes.

) The Clanroom Situations and Activities Liat

‘The claasroom situationn and activities which are liatcd on page 1 of
the Profile cover & range of items which may be’ correlated with negative
behaviors.‘ They are grouped in nine catbgoriee.

'1."T1HE - factora relating to thc day of the week or time of day.

2, PLACE - both inside and outaide the clasaroom. o

. OGGUBRBNCES - apeciel events. h

3. BASIC SCHOOL SUBJECTS -vtaaks within each academic area.

vh4;g,IEE:BEQgI§I$g_§xILL§;- taeka which requrc specific pre-requiaites
5 S
6

An ekamplu of dat recorded on . the



observation cheet. follows ou pabelﬁs When Miss Poppins observed Bob

giving up easily she recorded the date and time, the child's name, the

behavior (G-3, giving up easily), and the activity taking place at that
‘apecific timm in enough detail to note method or other factore.-

, After oeverel weeke of reeording inappropriate behavior the teaeher
will be eble to pull out her observations of esch child end assess petterne
: which ehe cen record on the PPP Behavior Profile.( ‘

| jRecording bete on: the Profile

“Billy's teacher hae noted that he engegea in Bol behevior during the

~  start-of clags, after lunch and after physical education. :This behavior

doee not ‘seem ‘to-be releted to any epecific acedemic skill or activity.
On pags’ 1 of the profile she records a B-1 next to stert of cleee, return
frem lunch end efter phyeicel educetion.;,f" e ~ : :

The teacher fills in the codes for any other behaviore oilly exhibits
in their appropriate places. If Billy tende to. give up eaaily in: severel
eituetione (Reeding inetruction-group, meth inetruction-group, full claee,

‘etc ) a G-3 will be pleced in those 1ocations on pege 1 =

LIt will ‘be. noted that there are’ only 3 blocks for behaviors to be noted
next to each lituetionel feetor.ﬂ If more than three behaviors are exhibited
in relation to & fectcr, ‘the teacher’ should determine ‘the three which'are
most’ frequent or wost” dieturbing end record them If the teecher vishes,
_ghs: mey ‘record: beheviore!in-order of - importence in the 3 elots.” 1f Billy
~ cometimes. ‘1saves the class 'thout}permisaio after lunch ‘a B-é can be
pleced in. the” second ‘slot by that item. ;




:,Q‘Obscrvatioﬁ'sﬁeéti' ~“jt4,

3‘ferva

‘I;v,rPPjﬁehayior_?tdsilé-;

BE 1AVIOR

7ﬁflﬁﬁifikfflfe*w

SAMPLE OBSERVAFIONS

FROM MISS POPPINS CLASS

EfSITﬂATION]”‘ e

.;ifcopying paragraph from the ff“

‘jflr gave gahe instructions which
- fmay. ‘have' beer. too compliaated an
i l‘auditory input.;,aﬂ

i;,ggﬂjbhhﬁ§3~fa,,;

VthaAﬁS’ S

;;,Ibst ‘game ot sUbtfaction Lotto '
‘="[to Mike and Pete.,v o

‘1',“.‘”

: pocter she was drawing for our.
’ bulletin board. S

Ao

j#ﬁhﬁyS?ﬂj?.:f |

Sf'played.with”the
::getting in his seat to start z

- st eve't}:'gfsi

| chartze

1 A

b.‘”‘,.u,‘;‘."g' e e

“*w[ﬁ when I gave needed help. to

Johnny and Bob Experience stor

Cows




© ' Johnny Doe's Behsvior Profile’

Jythree;wneka Missiroppins
F111. ut Johnny's profile

ollec opp: suproceeded
rd it in 'ha appropriate pacea on’ :

ere added




"Qbsdrvacion Shcet« 5 ‘ : ‘ |
e R 'MISS POPPLNS OBSERVATIONS

Cior

e Lo B “OF JOHNNY DOE OVER A THREE ,
~ PPP Behavior Profile - :
R ‘v(.WEEK PERIOD ;

" \"BEE_LAV‘IOR L UTIME ,‘;: SITUATION I
T 1gave game 1nsfiuctlons which
“*f,,gObﬁgﬁg ‘may have been too complicated an'
9T audifnrv innn+
00 listening to story in group.

_9/25 MON. Johnny

2 ando-a %

»,kfgroup math work(mostly aud1tory)

" ;“Lns‘played wifh the: flSh instead of
“féb  \‘ gettinq in hlS =eot to start work

{listenlnq to‘classmates read the1
storie: ud, S

to! Q-‘asked to read :
Mwords from memory(flash cards)

greading 1nstruct10n with full
V“class(assignment too long) =




 NAME .

CObsepvaticpn Sheet

.. for

" PPP Behavior Profile

L BEHAVIOR .

inm

Jphnny.Doe—continued

- STTUATION

=

1119

:groubTMéth*Wdfkf'

9/28:cbhf

Johnny -

2

3 5quest1on and answer game"
s (audlfory .verbal resg;)

i G

Jf*readinq 1nst both qroup anﬁ

‘to self

b't{oral speL;L
‘I‘praiaed for qood work.

task Ann wa°‘

FT WOTKSNOp

had substi.‘~flj,;

and A-=1 .

e ‘f,wouldni

o

51* down for sub

Cof29 RIL|

S

and A=l |

,séVéidl
times:

:mu51c, verbal reSponse, ovPTIy
o long wrlting task
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. ”f'tv ,.‘fE ‘}'7f*33ff1"fff:¥,ﬁv§7““f‘ o O 3f when asked to stay 1n h1s seat
- 10/5 cont.| " Johnny il A-2 S 830 -

oral Spe111ng from memorv :

’,}Aeifnfiii';f§0d;;;:7“  = S
——— N F Lo g read1no to self from 11brary .
‘ u. R N ’.’ . le‘f3";;:and G"'2 R | 10 - bOOk L ‘

B Mlke pra1sed for his’ excellen*
: wrltinq—Johnny calmed when h1s'
jwas also nralsed, ,'f

to class.




. i3
" R ) - f“.'“ uru«. STTUATTONS BRI
l I -{4_ 32 5 1 'rnntod wlth Nr-u Tn«k

rri-ln»u‘.

'UAr_L.'zf._!-'_L.i_ﬂi :
‘.J\.._u.m'r.:l".nl tn l o U & Crittetred hu Tc-rh»r '3
,M_gth Q-nt koxk T - R R S e Y nwnlelea V"\‘" FM’"V R
k('gnvlnlv. - .“ ‘ s ) -' - .‘"‘7. Aﬁnh"vm#nt -c Tra lape o 5 2 AZCS

‘,EL < Vnr(t{r" IR B TR N . R r\--ﬁnnment {4 tan. Nt'flcultbz GS G3 :

l‘Or:\l bnoﬂ!no K 3 . Lo G3 F3A1 o : 9‘. ‘Ax ev' rn Perfnm (‘hnr» U

‘lO.]_Litton <nnlhnr ERRRRIES (R] TEay N .l°'~'

- BLAGE

", H:.us"" ST SUSLS RLCE G NS U IS,

PFI-‘R SIT: unm\n. C

. ‘:2. Hbrnrv

‘n‘,vi

""”.3. hg: M‘ Fd Cnt'..r oy ' l'.” k'lth Eerr Frii

Uf gh (‘rmm nf Frlen"q

K Lnurhed ut hv "nprvq :

wanrrp»d wlth hv P..

eninr S.atinn

‘!ngru in L (‘-w-

Quiet L\sten m;v ther Ch'ld s Prn"‘st-d

- Ind(viﬂunl nr'Shvsvré :

Clnv-nfe P-v

et +- i

Nan “Compet{tive Graun: Cam . C" *rate’ ﬁr'rr

v"‘_isitor
. ‘pg‘n og Annn._

‘>Mu Chndren Adrrin:c-d.'

Cm‘n'gievtik tive 'Groun Gamas ,l (‘lnsnrvnrn Can

.. He'ld Trin!

) Kl Tt M ML

‘{’OUTS TE 'iKI"L'; ’

' Classmate

Haptic] Taukn :

» Clansmretes

v(_g'nl Tanks

"‘“_ ’3 !dirr‘u Tg'.u,

SCY 0T

| ,9/16/64 TR
‘10/”/72

Aruitoxt provided by Eric




,?V‘NAKF‘S iE('AT[VE CO'!MF\"I‘S AEOU’I‘ TFI\C"F'{

WA Fuirmext providea by ric [

jgies

gjy‘vmns_ »

A -

4/\' Zt-

BEHAVIOR P

ROFILE-PAGE 2

Qe

J(‘H Ny \/ [)(" (L(

GCTT.

MEYT,

T,SIT

PEER,

TOTAL

TM‘(S our WITH’HI"‘ Pr.'-‘1" "SI’)‘I

TAL}'S‘ TO VFI\ .HBOT’S

U') 2 PR’\FANF I.A\('U‘\GE

H:\K..S NFGATIVE CO’*'N“N"? ABOU‘!‘ (‘I ""§'£ATES o

ST:‘\Y? OUT OF- SF ’(-. W:\MlFR; ARO”’"D b(‘(‘M

:.)T'\‘ls GUT 0" Q“Aa- EN‘,\(‘ES I1 I"M"P"') RI/\T“ ACTIVITY
- SH\KPL""»S PE.U]L 0" "FFLS TOJ.LLT Px\I"I' !-'(' EXCFS IVI"Y

‘ LFAV}.S cr.Asw i

'm'otrr nfm:sm- L

W
W
'

. Aaqmrvﬂsw .
"cw.r\c" ,\lmur-") - qnowe m '

s P'A'\'}ZS DHT'{AFTI“(' NOIQF

; BAI'('S LI‘SK

C S BABYI.:'-{ OR SIL'LY

- ¥ ‘L(L'Ks FxCESST
‘Lrs SIOéFY. II\:\C(’( R\TF
nz_,_ssrr__aa_t;
»QU"ATQ 0'( rOPIE\ "", B!!M Q[U..F"

. Acrkvmv“ :

"NAKES b'E(‘ATI‘[‘F‘ S TE‘TE\'I‘"

" Gl\"‘

LY. ?Ac‘r fuip

aﬁ'l‘(

. tu:_m v

I \L TO DD V0°'~' OR Tn P'\RTICI"\TE

Anmrr s‘rxv AND

UD r\sqv




. .She had elimi m

| Miss Poppine realized that she ol .
"areesjat a;time3andf§é1gcgédjthe2dﬁes hat were most. frequent to begin with,

" validity of her pre-requisi
. moting if Johnny's regati:
. Miss Poppins als

. her assignnents to iy and the way in which sl
" ‘-;reinfgfcingph;gﬁfd?+g¢pd°Qbrks: d-""constructivel

'Preagrib4hg ££6m.éﬁe”BehAWiet’Pfofixe: |

j;Mill;EQPpin§ ﬁ9;icgd tm;ﬁthﬁhy?a-neg§£i§e5behévio:svhéd{dggreased ‘

.. during the ﬁébk;ainjﬁhich;sﬁe&hédgobsefyedahi;,bethibr;ffThiédw&s_ ,
{ o-'changes ‘she ha @gdg%in;his;sdﬁgacigﬁaL_ﬁrcgfam;thaghwégk,“,
otonioLininated most of the tasks depending on autiory ot i esiry
k(1#§téhing§§;dtigh;wqu;gtﬁ1i;t¢ﬁihg; etq@)an&ﬁhéd}increagéd?cheffeedihg of

Jphnny’(fétfbﬁQ}Viﬁual?aadThabtiéithannélé} _Similarly, she was better able

‘coftellithetamoupt;dg;vcgg Johriny  could hanq;e;and;;he1situat1¢ns‘wh;ch;j

| fruserated him,

‘she would have to deal with'a few probles

undé:’G‘and_GrS océured¥undé?f7;} .,_a‘1

~A-2 ocanedVdndé:fGﬁsitdétioﬁs;{BJE 0pgutéd~uﬁd§fj7;fF53 and G-3 occured

Jects prescripeions by
to :those areas lessened .

' }hfnhéChﬁﬁdlﬁ§ﬁpbbitivgly€fj’

VT15247h  o

the difficulty and length of -

criticizing" work which



‘TTheqL;J~Sociometric Test

The peer. groLp can act as a primary force in facilitating learning if

‘ gthe teacher understands it and ‘uges it wisely., It can also b the primary -
';force for maintaining deviant behav1or if she does not.. The group offers

: jacceptance, status, d the Opportunlty to make friends, all of: which are

E The L-J Sociometric test will enable the . teacher to assess. the peer S
‘structure of her self-contained class and use it toward p081tive goals._,?af

‘ffAdministration of the L-J ;Td'"

The L-J oC1ometr1r Test (Long, 1966) is administered by the teacher
‘ j4 -6 weeks aftcr school starts‘when the pupils have. had -an opportunity to o
ogetito know each other.v Itiis advisable for the teacher to be well" along in
ﬂf'completing the PPP: Behavior Profiles before,starting sociometric data S »

'?Q collection.

The L-J maA be readministered atw6 8‘week intervals to account for“‘

lﬁw* pv‘fop Tff““"i.."“ : g : ion ar n %ufuu ;eems to ‘be: essent1a1
oo windally : ' : st take’ considerable time
lly understand the

,Vy“jpreferably in alphabeti al’ order “under, the caption "Choosers' names.*,~”hJ
' ‘un’'across the top:of ‘the matrix table rorrespond to the
class. alphabetical listing.u Each'row . ‘reveals: the
‘_nd ea-h column reveals the number and position of
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. a tiein’ weighted

Page156 shows the completed matrlx table giving the most Ereferred
}j'choices of Johnny Doe's ‘class. Amn, the first ‘child listed ‘named Bill
' ' e, Jane as”her second choice, and‘Joe_as her third‘”

ge154 andare recorded. on’ the matrix table
h‘ic ‘the teacher put a'l’ under column 2.

C ‘ L1kewise, she ‘put. a,2 under column
‘Charlie andV3 under column 1z for Ted

epeated: for revery pupil Untll preferences of the ;
lass are' recorded ~with one first; etsecond and one’ thlrd ch01ce
foreach: ch11d's ‘row. At the. bottom of " the matrix table, the data are
"tabulated ‘three. ‘ways;. numer to: times selected welghted score;and - rank in -
;xclass.: The idenrical procedure is: used for recordlng least prefezred data,
~ The least preferre'*Matrlx of; Johnn -s.class 1s*shown on‘pageléo

?TebulétingfthefScores

« ource'and ratlng
f fhoices received

i W ‘r,,‘i(column ll)
houl "be: recorded n..the: row labeled

FThree polnts are givenafo
choice and one pOlntﬁer each thir

. After the welghted score has}been co puted
~can, ‘be: established. ' We h )
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’~]1ines and arro”

V_ﬁ‘third being shaded ‘
o group should receive

[ or anm: equ1va1ent of a

.~Plotting the L-J Sociogram

The purpose of the? ociogram”lsﬂto plOVlde the teacher w1th a graphic R
the. ‘st 'tur of her . ‘group... It is. constructed by drawing
v }between'tho puplls ‘and - ‘their: preferred cholces.ﬁ~The L-J
: SOCingam is: ploLted?onta carget.” which conta1ns five concentric bands,‘the .
A label”d the’ ”expected base. o TR

base is” that.each pup11 1n ‘a

“ number of. choices'as he . makES,rlf the social-
preference of a clas perates on'a:chance level S In the L-J° method ‘each - .-
qupil theoretically hould rece1velone'first one second, and one third ch01ce
‘ 'eighted score of 6 ‘

The underlying assum tion of-th1

Bands 4 and 5 1nd1cate Weighted 'scores above the expected base Scores

: .Of 7 12. are. plotted on Band ‘4, Scores of 13 ‘and. above are slgnificantlv

‘“ghigher ‘than chance at’ th, Ol,ievel d_are plotted. ‘Band ‘5. ‘Scores of

- 3 and \ cores; below 6 are»Vf‘

Scores. ofpl -6 are below expectationh o
ho c
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Sociometric Terminology

" Because therL-J target is constructed on a statistical basis, a more
precise sociometric lsmguage has been developed and defined. Four new
terms are presented which should add a new level of specificity to sociometry.

1. The term '"significantly preferred pupil®™ (S.P. P.) replaces the
-ambigucus term "star'. The S.P.P. is one who receives a score of
13 or higher on the "most preferred" variable. This pupil is
- placed in Band 5 on the ''most preferred" soclometric target. Bill
. "is-a S P. P : . :

2. The term‘"signiflcantly rej_cted pupll" (S.R.P. ) replaces the
ambiguous term. "rejectee'. The S.R.P. is one who received a
~ weighted score greater than 12 on the "least preferred" sociometric
’varlable This pupil is placed in Band 5 on Lhe ‘least preferred
target. Mike 1s a S.R.P, '

s 3} ,The term 'slgnificantly 1gnorg pgp;l”'(S I.P. ) replaces the term

1solate"7 The,S.I.P. is one who receives.no ‘choices on either

‘the. "most preferred" or the ”least preferred" soc1al var1ab1e
‘ISusan 1s a'S, I P ’ : : :

4, The term srgglflcantly SDllb pupil” (S S, P, ) def1nes a stadent who
is both significantly preferred and significantly rejected.
He is a ¢hild who is plotted in Band 5 on both targets. This type
- of pupil poses, nany inLeresting management questions and is rarely
‘identified unless: sociometyic data are gathered. Like .the S.I.P.
he can only be 1dent1f1ed when both social variables are examlned
‘There are no S S P, s 1n Johnny s class.

'Developlng Soclometrlc Proflciency SRS S ;yd;_ »;t~

. Using the sociogram of her class, Miss POpanS can obtaln the Follow1n91
‘glnformatlon To. develop C(upetency, the teacher should. reply to: tthe ‘

;bf'questlons herself before T erring to Miss Popplns answers bCIOW"V‘

51, ‘Whlch ch11d 1s ‘the - least llked 1nwthe class7
ffcztifWho chose Ann as the least liked person’

‘fﬁ3;"]Wh1ch tw° boys chose ‘each” other as leasL llked (muLual cholce)7

‘ l:l”{@tﬁiWould Johnny work better w1th Petezand Blll or W1th Joe cnd Mike?




Miss Poppins; answers‘grevas foliows:
1. 48 (Mike) o |
2. Ted |
3. #8 and #3 (Bob and Mikye)“

4, Lere ‘and. Bill. They are in his "llklng" group wnlle Joe and Mike
' arc among hls least preferred classmate

‘Interpretation‘Of Sociometric Data o

The first sLeps in the 1nteroreLation of the data should be to “RGMLHE
the overall pattern of the targets 1dent11'1ng the: fq: oW1ng characterlstxts

tegratlon - How does the class appear as a whole' o

L. r--«-m._ }

2)‘,Subdtv1s10ns - Sex’ Large cllques?

3. *Communlcatlon patterns - Includlng tr1ang1es squares, pentagons or
5'”tcther small, closed systems, These are necessary to utilize in
selectlng teachlng groups. - Negatlve ones should, be av01ded even
he ch11dren have common pre-requ1s1te needs. '

Eaama NN
;,

of Choi-es - Get the 1eader startcd and the rest w111
likely . foliow" "

5.;.Mutual or unreoiprocal choices.r

6,4rThe names of the 31gni£1cant1y sp11t puplls (S S.P. ), the s1gn1f1-
" cantly: most . preferred pupils. (S ‘P.P.), the signiflcantly reJected
,spup11s (S R B and the 51gn1fieant1y 1gnored pupils (S I P)

in the
-way choice a

‘prima: 'rﬂdes tf re ars L
elatlvely non-complexvy;‘.‘

© o relatiy .y large umber_oﬁ
‘network manifasted ‘on’ th

L In the middle e
»5;fare found
the
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important to note the individual posltion on hoth the most- preferred and
the least-preferred targets, since it is quxte possible that a pupil could
appcar as an SSP. If the analysis is restricted to only one of the targets,
this could lead to some unfortunate misinterpretations.

Every target should be analyzed in terms of the:following three factors:
(1) teacher prediction; (2) intra-groupepatterns; and (3) - pupil pcsition.

- Involving the Teacher in the Sociometric Analysis (Teacher Prediction).

One of the most insightful ways of involving the teacher in the sociometric
analysis 1s ‘to have her predici ithe outcome of social’ preference by ranking
all the pup11s on this variable from nwgh to low prior to the administration
of the: sociumetric test. Thisg pred1ction usually creates enough tension and
interest in the.teacher so that she is well motivated to complete the socio=
-metric ana1y31s -and soclogram. By comparing the" teacher s predictions to the
group pred1ctions, a measure of teacher’ awareness of peer soc;al preference

can be determined by a rank order correlatlon.

Intra-group Patterns.. Sex-separat1on The number of girl-boy and boy-
girl choices’ var1es, ‘as stated prev1ously, with different stages of devizlop-
ment and different age levels., It is important to contrast the number of
heterosexual cho1ces and the number of mutual boy girl choices with the
‘teachus'5 own experieuce in assessing the degree to which heterosexual
interaction occurs. It is extremely important to 1nc1ude first, second,

‘and third:choices in an analysis of sex: separation, since’many students in
the elementary and: secondary will usua11y list a student of | the same sex

- as .their' first ch01ce.‘ ‘This would not necessarlly indicate that the group

as a whole malntains rather rtgld sex distinctlon 1n its interaction.

SubgrOUps. Subgroups frequently occur on the target in the form of -
triangles, squares,: pentagons, or other- small closed groups when the pupils
choose ‘each other and make a few choices outside of this' select group. ~As |
in the ‘case of seX‘separatlon /it is'important. to determxne whether the
apparent subgroups ‘which oceur: when first ch01ces are plorted are maintained
through second auc th1rd choices.; 1f th1s is not done the: exclusxvenecs

" of the’ subgroup may‘be overestlmated To avozd this, the teacher. can:.be led -

~to refer to the matrix table and examine all ‘the choices of the" puplls in
the subgroups. - It'is 1mportdnt however, to note. the presence or..abserice
“of 11nes of communlcatlon whlch may 11nk some subgroups wrth other

T Other characterlstlcs of subgroups wh1ch should be 1nc1uded in- the analysxs""
"N-are the sex of the’ members and’'the number and 1dent1ty 0f.S.P, P's or S.R.E'

_whlch may gmve ‘the: teacher a, better idea ‘of the social stath ‘of .the grOJp.
It is also useful” to: compare the plotted characterlstlcs w1th those overt .
characteristlc not1ced by‘the teacher 1n everyday act1v1t1es o ‘

'VQConcentrated cial preference; ”Th‘ majorlty‘of the:,orlal preference
' c ThlS is. indlcated when

several puplls appearhln Band 5 of the mosf-preferred target few in the




aniag,
’

pupils. may greatiy'influence'her\suceess with the entire class, It is

also 1mportant to assesg .-the characteristics of this group of highly
preferred pupils in regard to age, scholastic achlevement sex, interests,
in-class behavior, etc.,kln an attempt to ascertaln underlying values of
the group., : ,

Diffused social preference. ‘Diffusion of social preference is related
to a situation in which rhere are few or no S.P,P, 's in Baad 5, while there

are many in’ Band &, few 1n the expected band, and vnny i the below expected
Tbands : =

Pupil‘Position. Below is. lndicated the possible POSiL]OnS of individual

kpupils on botk the most preferred and. the least preferred targets., Four

types can be observed ~Type I, in which the pupil appears as a 31gnif1cant1y

split pupi 1; Type II, in which . the pupil is a significant’y preferred pupil

on’ the most-preferred target~'

g
s. "~ Least Preferred Target:

]P‘ Significantiy v '-”Significantly
x rejected pupil .. - ignored pupil
£ RN , — =

e Signlflcantly | Type I - ‘ - Type 11
r preferred pupil ‘S.S.P, PR . S.P.P.
fr:"Significantly | Type ILILI. = . | R Type 1V
3 1gnored pupil ] SLRLPL I S 8.I.p.
T
a
5

¢t

and a 31gn1f1cant1y 1gnoredtpup11 on the 1east preferred Target Type III

~.-in *".ich .the . pupiliis: signlflcantly ignored on: the most-preferred target andg
;;;s*’niflcantly rejecced ‘on’ the
: fdpupil appears r 3 a significantly lgnored pu"11”7n both ‘the most-preferred
’ "and the least-preferred‘targets : P

*least-preferred vand Type IV, iin: which the -




In Type [, the individual apuears as an S.S.P. ~ a significantly preferred
pupil on the most -preferred ‘targzt and a significantly rejected pupil on the
least-preferred target, The appearance of the same pupil in Band 5 on both
targets may indicate the existence ‘of group cleavages or the possibility of
intra-group conflicts, When the choices given a pupil in this situation are
analyzed, it is usually found that one group of pupils has given him a.
majority of choices on the most-preferred target, Such a situation was

- described by a history teacher who stated that whenever the class was
divided into-discussion groups he had to take care that Bill, who was very
well liked by many of’ the pupils, was.not placed in with members of another

' group who for some reason could or would not work with him. A pupil in

Bill's situation would have- dlfficulty in infl uencing the entire class
toward a goal, since his attempts would usually serve to intensify the
differences between the group of pupils who gave him their mos;-preferrad
ch01ces and the group who gave hlm the1r least—preferred ch01ces

) Type II corresponds to the pupll who is 51gn1f1cant1y prefezred on the

. most-preferred target and signlflcantly ignored on the least-preferred target.
‘Such a pupil has a great potential to influence:the entire class because he
is Well liked by a significant portion of the" class and is not reiected by
,others to any appreclable degree.

Precautions for Interpretation

l.‘ The results of a sociometrlc study give only the social structure.in
existence at the time of" adminlstratlon, these results (peer choices) give
no reasons as to why: the structure exists. 'Rather, the sociogram prov;des
‘:only a startlng point for investigating the possible ‘Teasons for this group.
'structure,i Until' the teacher is- aware of the actual: group structure however,
11ttle can be accomplished in influencing 1t :

: 2}_ The conditions of 84m1nistration may 1nf1uence_thebre8u1ts”té the -
‘point ‘of distorting- the true plcture.,-xactors such as teaclier-student ,
- rapport,: student ‘co-operation, teachervsen51t1vity and‘skill in:preparing
the class for the activ1tv; mood ' of . the" group, Specific:time of adminis~
tratlon ‘and type of quest tion. asked the 'students may have: varying effects.
These conditions are: dloCUSSed in the earlier section on admlnistratrou
They must be kept in mina when analyzing and 1nterpreting rtsultsa

. 3, Soc1ometr1c data alone provide the teacher w1th no 1nformation ,
'ﬂregnrdinv ‘the’ psychological make-up of. 1ndiv1duals included in the. study
. The fact that a pupil receives no ‘choices does not imply that he has with-
§ drawn psychologlca 1y but. only ‘that he’ has been ‘excluded by the group ~ a
; ,~S1tuation ‘which may" be due to a w1de variety of" factors,; The PPP Behav1or
';Q;Proflle can help the teacher determine these factors“




_4;"The;social‘st;ucture of a classroom group ey be highly subject
_to continued change and modification in a mobile community. Friendships
come and go among children at various developmental levels. For this.
reason it is much more sound to administer a series of sociometric
studies and to assess thegse changes as they occur, Under such circumstances,
shifts in subgroups and changes in a specific individual's position within
the group can be noted. One particular question is ‘extremely important: Does’
a sigrificantly preferred, rejected, or ignored pupil maintain<this status
consistently cver a period of time? : ‘ ‘ .

Ihteigreting'ni‘s Poppins' Sociometric Data

‘Miss Pdppinsfﬁotédﬁthé fdllqﬁing?abéﬁf’her‘claﬁs{p
1. fﬁe CIAsg was:fair1§ Qéli‘iﬁﬁeéréted.‘ o
2,"Iherelvasvﬁbtmgllégx‘§e§§¥§§ibn:¢ﬁ:both Vatiablgé.‘
3. Thefewéfe,ho‘ﬁiégéé;cﬁﬁhuﬁié#ﬁ;bn,éysfems; ; €‘;  

Q.ZfChiIGT#Zf(ﬁiil)‘is th¢ cIa§s;ﬁ1eadef";;9 f Hissbeppins~can'motiyace

~him the reat of the class will be positively influenced.

5. ‘l':'s'h‘.:,\ 58'eneral "‘p“é'ttﬁrn’ of Ch01ces »'a‘n_d ¢he namEB of “SPP'I,k‘SRP‘!B, and STE"s.
See page 162. S e B o

..~ Miss Poppins decided to re-do the sociometric procedure at the end of .
the first semester to assess any shifts that msy have occurred. She will
' be working;on'thg1behavig;jp:oblgmékwhichfgppegrftp;be,mgkiﬁg~#a:(nike)
significantly rejected, and the withdrawal of #11 (Susan)gwhich may contri-’
. ‘bute to her being .ignored. ‘The follow-up sociogram will help her determine
~if she has been successful in these endeavors. .. S T e




Self Appraisal Irventory

Description and Rationole'

This inventory, which was developed under ‘the Title II1 project,
"Instructional Objectives Exchange,” consists of forty questions to be asked -
of ‘children. . In addition, there are six optional practice exercises.
Children respond to each question, see page , ag it is read by putting
a mark through yes or ''mo''. omn their response sheets

This self report device attempts to secure, in a rather straightforward
- faghion, a child's responses to questions which pertain to four aspects of
the self concept. Three of these four dimensions (family, peer, scholastic)
are viewed as arenas in’ which one's self concept has been (or is being)
formed. A fourth d1mens1on reflects a more general, global estimate of
self esteem.

anvnles of =ach dimenslon (for which subscale scores are obtainablo
in the iuventory) are (1) General: 'Are -you a good child?" (2) Family:
“Ace you an importantiperson to your family7” 3) Péer: '"Would you rather
play with friends younger: than you7" (4). Scholastic' ”Can you get gooa
‘grades 1f you want to?"

From these examples 1t can be seen that 1f a child W1shed fo answer
untruthfully, in such a way that he wzuld be viewed in a better light, it
would not be too difficult to do so. Such tendencies to supply false
responses can be minimized by administering the- inventory in such a way
that the anonymity of the respondent is both real and perceived

_Directions for Administration

!

The Self Appraisal Inventory,may be aanlnistered in a variety of ways:

1. All forty items may be used and a 51ng1e score obtained yielding a
Aglobal estimate of’ sel’ concept = : :

2. A shorter VerSion consisting of items ore. through twenty, may be'used_
to yield a global estimate of self concept : , '

3. The entire. forty 1rems may be adminﬂstered ‘but subscales (peer, family,
“school,. general) scored separacely, yielding 1nformatlon regarding each
‘dimension of self concept This is- the recommended utilization for FPP
,purposes : :

4. only those subscales reprcsentinpjtheodimensions of‘interestfmdyfbc
'Vadmihistered SR c L S
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Items which represent each of the subscales within the Self Appraisal
Inventory arc as follows: - :

Peer: ltems 1, 5, 9, 13, 17, 21, 23, 25, 30, 35, 36, 37, 3&;
Family: Items 2, €, 10, 14, 18, 32;
School: Items 3, 7, 11, 15, 19, 24, 26, 28, 29, 34, 39, 40;
General: ZItems &, 8, 12, 18, 20, 22, 27, 31, 33.
It has been foun&xthat children of kindergarten age and above are able
6 to complete the entire inventory (that is, forty items) in appruximately
twenty minutes, after practice activities are used as recommended.’
The followihg practice activities should be used pricr to beginning
the measure to - insure that the children understand the procedLre for indi-

cating their r. _ponses:

1. On the che ard, draw a series of response boxes 51mllar to those
on the response sheet :

Yes NojYes No'
Yes NojYes . No
Yes NojYes No

‘ (Do not distribute the actual response sheets until the children
. : " are ready to begin the iuventory.)

2. Clearly identify the written words ' yes" and "no" for the children.
Have individual children 1dent1fy the words; confirm the correct-
ness of each Chlld s response ' ‘ ‘ : ‘ ‘

3. ‘Demonstrate the proper marking of the responses (yis /yﬁ Pmpﬂ&w:u
“that only one word is to be marked in each box. :

4, ‘Have dlffercnt children come to the board to answer as many of the
following practlce items as are deemed necessary With children
who can already discriminate between '"yes" and 'mo'" respouses,

‘few "if.any, of these practice exercises may be’ needed - Note
vthat on items, c, e, and £, all children are not expected to
answer identically. Confrrm the correctness of.each Chlld s
responses. ' : : o

Are you a child?
-Are.youa train? .
. .Do you have.a brotner,
Do birds fly? =
-:Do you have a sister7’
Do you like co sing?"

°

€

\)‘ ’ ‘ . @ )t*.;v“r.x;"’"’t?";‘.
CERIC BRIREERE JLER

A v 7ex: Provided by ERIC
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Two methcds of identifving the response boxes are provided, The
pictures on the left in each box may be. used with r-‘tuldren who. dare unahle
to identify the numerals one through forty. If the’ pictures are used,
they ‘should be identified before beginning the inventory, The plctures
are: face, star, bell, cat, telephone, flower, clown, house dog,
umbrella, When admlnistering the instrument, the adm1n1strator should
check on each item to make sure children are responding '"in the box with
the . . . ." Children who are able to read numerals may prefer to use
these rather than the’ pictures; they are located on the right of each br-,
The admlnlstrator should identify the correct numeral befure and after
~read1ng each question,.

i
v

Remind the children that for many questlons e1thc1 answer may ho
correct, although only one answer wxlr'be true for ¥ particular child
Therefore, they need not worry if anoth er child's answer is thfexanLLj
from their own. o i ' o

Do not permit the children to verbalize their answers when réspondins.

In some cases, administration may be easiest if conducted with a
small group of students at g time; rather than with the entire class at
once, = : _\ o T : )

J

pvs

Scoring the Self Appraisal Inventorx

J Scoring templates are prepared by cutting out each p051t1ve resncnse
on the scoring guide. The templatn is then placed over th: corresponding
student response sheet and the number of responses appearing through the
cut holes are counted. One pOlnt is given for each. Subscale scores car
be figured, uslng the gu1d011nes above each response on the'scorinw templates,

- -Average scores for a group of puplls, for the cntlre 1nvcnt01v cr for

a particular subscale, -may be computed by summing . the score for.all pupils /o
and d1v1d1ng by the number of pupils in the: group.ﬁ R , 4 P
Johnni's Self‘Appraisal inventorywmgt L *'fff“ - = g}i' : ‘ o B o

Miss Popp1ns knew that the way a chxld saw hlmself as an 1nd vidual,
and a5 part of- a. group, would profoundly ‘effect his. learnlng ab111t“.‘ th. S
| decided to give Johnny the Self Appralsal Inventory page 171, té get an ' |
estimate of his self concept ‘She-circled Johnny' s.responses Lhat were '
negatlvefln nature anu not1ced thaL Lhoy Were nostiy schoo] rolated.

*

~

o ”Personal Lnterview Trme"‘was an - lmportant part of evcry qchool d.)
B z in Miss Popplns cl ass._ Time was’ setaside at ‘the end of th@ day: for
- individual. conferences that: either a student ¢ che teacher conld 1eqncst
Miss Poppins. arranged a. Personal Intervxew witn Johnny after going.over i
his Self: Appralsal Inventory.. ‘She told him chat she 'realized that school :“J’ -
. work had been: very difficult for h1m in. the' past “ Thi's was ' a new year and -
she was go1no ‘to make sure that Johnny wovld havc WOlk that hp wnull hc

o -

ERIC
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JOHNNY DOE'S

RESPONSES TO

TH: SELF AFPRATSAL INVENTORYbnlf Appraisal Inventory

YES 1,
NO . 2,
NG 3.
NC 4,
NO s,
YES 6.
CXESy 7,
(O
YES 9,
YES™ 10
Qo> 11,
NO O l2,
-NO 13,
o YES 34,
" JES; a5,
RO 16,
YE5 17,
(YES!18
No' 19
NO 20,
NO 21,
“YES "22.
NO 23,
NO . 24
SN0 25,
\@ 26.
YES 27,
. NOY. 28,
_NO. 29,
NO 30,
YBS 31,
. NO 32,
- No. 33,
. YES 3¢
. YES 35,
- NO. 36,
N0 37, .
NO' 38,
NO - 39,

YES 40,

, PEER 10

;wWould you rather play ‘wit :

Are you easy to like?

Do you often ge: in trouble at home?

Can you give a good talk in front of your class?
Do you wish you were younger? .

Do you usually let other children huve their way?
Are you an important. person to your famllv ‘

‘Do you often feel bad-in school? -

Do vou like beipg just what you are7

‘Do you have enough friends? = ‘
» Does your family want too‘much of_you?

Are you a good reader?

Do you wish- you were a dlfferent ‘¢hild?
“Are other" children often mean to you?
Do you tell your famlly when ‘You are mad at them?
5. Do you often want to give up in sabool’
<. Can you'wait your  turn’ easily? '
‘Do your . frlends usually do what you say’>
. ‘Afe there’ times when you would like 'to run away from home’
. Are you good in your' school WOIL7 :
Do you' 3ften bre aak ‘vour promises? :
Do most chlldren have fewer ‘rlends than you7

Are ‘vou'a good” ch11d7
Are most children better llred than you°

“Would. you. like to stay home ‘instead of g01ng to school’
Are you one of ‘the last’ to be chosen for games? * -

Aze the. thlngs you do’at scnool very easy for you’

Do you like being you? . - L

Can you get good grad*s 1f jou want to’
Can you forget most. of what you: learn7

. Do }ou feel lonely very often7 “' S '
~I1f ‘you. have scmetnlno ‘to ! say, do you usually say it
“Do’you ‘get upset e3311y at: howe9f$Vf~ ~ :

Do_you Tten, feel ashamed of yourself’ o
LG ¥yeu llke the teac er to ask )ou questlons
ch11dren7 T A e ;
Do the other ch11dren in: the cla "th-nk you are good war&er7‘
Does belng with' other chlluren bother you' : RO
re.you hard toc be. frlends w1th7 R

Do you often: flnd ~twha S C S
: quickly -

FAMILY 5 3¢

{n;front of the other:,~h“'




eble to do, She was going to help him with ‘every new concept unLil he

' a‘roughly understood it before she went on to something new. School was
gring to be a happy place where they would be working togcther as a family.
Ste would like Johnny to help other classmates with things he was good at
and they in turn would help him. For instance, Johnny was so superior in

_ Sports, that she would have him be the class coach and help others develop
baseball batting and football kicking skills, Miss Poppins made sure that
Jobnny knew that he could come to her about any worries or problems about
school and she would help him solve them°

Johnny left h1s conierence w1th MlSS Poppins feelin ‘ve:veﬂo n¢hout‘
himseli ~his class and his teachera‘_ R

""PPPﬁ'Classroom Behavior Rating Scale =«

-The PP Classroom Behavior Rating Scale is composed of identificaticn .
guidelinss and pertinent questions for analyzing: behavioral symp toms
exhibited in educational situations. - Each question is provided with five
answers alsng a sliding scale from inappropriate to appropr:ate behavinr.
The teacher picks the answer- that best describes ‘the child. A profile ‘
of the student's behnvior becomes | ‘apparent so that appropriate management
_ and educational procedures may be facilitated by the teacher, It is
. suggested that judgments are not made until therc hag becn a three week
observation per1od ‘ ‘ :

‘ Thisg insfrument can _be easily uged in a lagg glass. Lt will point
Qgﬂ_ﬁhich students should be .plotted on the PPP. Behavior Profile for a
more definitive pinpginting of problem behavior.

Johnny s ”PPP" Classroom Behav1or Rating Scaie-‘

Class had bcen in session for three weeks.A Miss Poppins knew her
students well. enough and: had observed them 1ong enough to complete a: o
"'pPR" C]assroom Behavior Rating Scale for each one, . She:had Johnny Doe' R
before her, . page 173 176 Filling out the Rating Scale reallv made ‘her
think about: Johnny and his relations to his peers ~and his® teacher in all:
: types of s1tuarions. bhe knew that his out of’ seat behaVior was disturhing
'to_her and to- the entire’ class.‘ Was it that the” work was. too hard and
‘frustrating, or toc ‘long and: boring Perhaps Johnny needed ‘a more
f‘structuied day, with activities scheduled in: shorter time: spans. Since
" he seemed to work better: in’ small group . situations Miss Popp:ns d?Clded

L to develop pro;ectv where small gioups haVing’similar 1nterests could p}ﬂn

a repor ¢ -for the” class.‘ She ‘was: pleased that she. could ‘make 8¢ many f
.educational decisions from her ””PP” Clacsroom Behav1or Ratlp Scale
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Clessroom Behevior Rating Scale

Student Name JO l‘] ,-;I-L\/i _L) (e Noa® - Dafe Age f

Please rate the student on the following items. Check the statement that best describes
the student. Make your judgment after three weeks observation time, MAKE ONLY ONE
CHECK FER ITEM. .

1. OUI OF SEAT EEHAVIOR (Peerc)

W‘na.tvbehavioral effect does the above named student have on other class members?

—

L .
Out of seat benhavior Out of seat benavior | Often out of seat  Seldom out of Out of
serious bother to distracting to others) but ot disturbing seat without seat only
others = ' asking after

) — asking

2, OUT OF SEAT BEHAVIOR (Tea\,her)

What behsavioral effect does the above named student heve on your efficiency as
" a teacher? ‘ . R Aduntiy

T
Out of seat benavior / 0Out of seat behavior } Often out of Seldom out of seat Out of
serious bother to requires much J seat but not *without permission seat only
you attention g much problem with
- permission

3, TAIKING Gul BEHAVIOR
How often does the student exhibit iziappropriate.verbél behavior?

Constantly talks .. Often talks
out without out without
permission - permission

M
Occasionally talks] Rarely talks Never talis out
out without out without without permission

ermlssion permission

4, GROUP PARTICIPATION

How often does this student make positive contr:.bumons to. class related
d:.scussions"

[
-

Never takes p&rt Rarely takes part - Occasionally = Usually takes  Always takes part ,

in discussions ~ in discussions ‘takes part in . part in group ,‘ in group .
' S ~ discussions ~discussions -\ discussion

.'M‘“W'c""‘ A
5. AGGRESSIVENESS
How much "acting out" behavior does he exhibit 77 .

Behavior seriously Behavior must be. - ~Occasicnally a Seldom a behavicr } Hever a
harmful to others - watched closely behavior problem roblen A behavior
. - . - : ' - ot problem .
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6. PEER RELATIONSHIPS

How is he accepted socially by other clasé,members?

e

Avoided by all  Avolded by most,  Accepted by most — Liked by most, ITReT Ty il
other students . liked by few students avoided by & few ( wents !
T« GENERAL ATTITUDE ‘TOWARD PEERS
What 1is-this student's attitude toward other class members?
— . . - .-_,_,.—‘-srn\\\
. Never tries to = Rarely makes Occasionally Usually mekes /" Always makes
' make friends friends makes friends friends friends with

. other studentsg’

8. DISTRACTIBILITY

Is he sble to continue working, although minor distractions occur?

==
Ioses concentration Finds 1t very . Can concentrate  Becomes so Good
L at slightest difficult to \ for short absorbed © concentration
_— distraction maintain ) pericde oblivious to-
o ' : concentration P surroundings

e

o 9. INITIATION OF ASSIGNMENTS.
h Is the student eble to initiate essigmments?
\ Never Needs excessive Needs occasional /Usually initiates \ Alwnys initiates
! , : “initiates prodding to prodding before tanks independent- ! assignments ,
assignments  initiate initiating U ly . S independently
' assignments assignment et =
10, COMPLETION OF ASSIGNMENTS
Is the student able to.i‘ollo'w through on independent assigmments?
Never completes  Rarely completes / Occassionally \, Usua:Lly completes . Always completes
task task with completes task task independently task
' excessive with prodding o independently
prodding . ~. . . L - ‘
11, DPULSIVITY ‘ oy
. | How painstaking and exact is this student in his work?
L o o e N
Haphazard, Usually . inexact JCan‘do_ a good .- . .Usually ‘ Very exact, '
hopelessly . slipshod, may. = Job 1f pushed‘ . palnstaking, careful and '
e e et e ca,reless work s—turn.gut precise .. dut.oftenITIiiT o accasional... . .o ;'painataking in ;
work on occasion - -careless and - lapses poor work all work ;
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12, GENERAL ATTITUDE TOWARD SCHOOL -

What is this student's attitude toward school work ?

/ B

Openly resentful, Vague feeling of Inattentive and
no interest in resentment, indifferent
gchool interest hard to

) - arouse

occesionally
bored

/

13  EMOTICNAL CONTROL. -

v How does this student réspond exotionally

_—

Interested in ‘)En’chueiastic’
most work /eager each day

Reacts violently Usually uncontrolled- May attempt

Usually controls| Highly
when no emotions, may attempt control, but emotional / controlled,
provocation exists =~ to hide when slightly - Just as often\ outbursts " accepts

provoked will display society
: feelings ldmits in
expressing
emotions and
chooses
alternative
behavior
1k, DISINHIBITED ~ IMPULSIVITY . ;
How often does this student respond without forethought?
et
- Always performs Sometimeﬂ Occasionally Rarely Never
(actions and words) — :
without forethought.
Responds without
considering
consequences
15.. PERSEVERATION
How often does this student continue a task inappropriately?
5 ) “,w’l“ . : e B : .
"Always continues ~ Sometimes Geeasionally) Rerely Never
a task (action, words - & .
or topic) far beyond , . : o
.approprlateness of . : <
activity - ‘ : ; ‘ |
16, CHIID FUNCTIONS BEST IN .
In what type of cllassrocrm~si‘tuatz§.on does this child fuﬁ_ction best?
. Large group © - large group . ~Small group -\ ‘-hna:l.l group One-tg-cne
teacher directed . . self directed | ,Kmher“ directed) = self directed individual
' : B : ' e R ) auycl‘vrﬂu.ﬁn-h ——-n

K
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17, FRUSTRATION

How does fhls child cope with frustrating situations?

e
Tow tolerance /'Withdraws from - Witharaws from Me .¢5 several Copes well
for frustration gitustion when \ situation after attempta at with extended
/ irmediate ! Becond actirity ' frustrating
success is not } unsuccessul before gilving situation .,
achieved” ./~ attempt up »
18. FPERFORMANCE IN COMPETTTIVE STTUATIONS
How does competition zffect this child's performance? .
~ TN ‘ : -
Behavior plways fhehavior “Performs in Performs Incentive
deteriorates in deteriorate competitive adequately in derived fron
competitive in some : situations only competitive competition
situatiors corpetitive ; - with teacher or -gituations -
(withiraws or } aituations// peer prodding
Ay
becawes bully) N L : e
N
19. PASSIVENESS
Does this child partiéipate in group activities?
—r
A : TN
Daydreams, withdrawn Shy, timid Difficglt to "Participates:  Perticipates
participste in in most = | actively 4n all
group activitieS\\fctivities ‘group actlvities

20. MOTIVATION (Reinforcement)

.

———

Wnat 1is the most succggéful reinforcement for this child?

TG

~,

Tmrediate
gratification
needed (candy)

_specific_item

. \— -
Delayed
gratification

of a suvbstance
neture  {points
earned for )//

Pd

—

Simole

< Scholastic
reward (ster -
guamed  lgbels)

176

Bocial reward
(smile, pat
on back)

Taner satisfac-
tior 4n'a Job
well-dond

Iong term goals
high interest
level in g1l
activities




The PPP School Séntence Fofm

This sentence completion'formvallows the child to. express his feelings
about school related topics in greater detail than is possible with the

Self-Appraisal Inventory. It provides the teacher with valuable information

and may be.used at intervals to assess change in attitude and self-concept,

Adﬁinistration of the School Sentence Form

Children ‘who ‘are able to read the sentence Stems and write the answers,

are given the form and told to complete each sentence in any way they wouild
like, ' : :

The teacher should read the sentence stems aloud and write the completions,
for children who are not able to complete the form themselves, . Any response
should be unconditionally accepted and the teacher should make no evaluative
comments whatsoever, . ' “ : S o

. The first 20 sentences are given as a unit. Any,or all, of the supple-
mentary sentences on page 2 may also be used if the teacher desires addi-
tional information in any of the areas noted in the interpretation section
which follows. R IR .

Interpretation of the Form
‘The Scb001 S§ntenceonrm~can‘provide the following .information:-

1. Areas of positive motivation, ' The feéponses‘tOfitémé 1;»3, 4, 6, 9,
© 13,18, 19, 3% are especially helpful in identifying things which are
motivating for the child. o , ' B

2. Areas of ﬁegativéfmotivation. The responses to iteﬁsgz, 12, 15, 23,
.- 29, 36, 38, 40 identify things which‘are,disliked_by.the child and

likely to be'avpided.

3..‘Feelingsfaboﬁt~s¢hbol topics, The‘reéponsés*to"itemsklg‘2; 5, 7, 9,

10, 11, 14, 15, 16, 20, 21, 30, 35 may provide the teacher with a

representation of the ghild?sischOOl<self;gongep;’ahd $que¢t1preféfgnces.

“4;’,Fee1ihgs«abéutapéef:fsﬁiég.f The‘fés§c ﬁsftoiitemé'8,l17;f19;'22;'273a

28, 34.give a picture of the pupil's r tion toward other children and -
- peer situations, .ol o0 oo T TR

J,;‘Céﬁeféifself¥C6ﬁbévt.“thé fé$§§ﬁ§¢é££65iﬁéﬁéﬁj;i4,"7; Q;flzi'13;’157;
23, 24, 25, 26,29, 30, 31,.32, 33, 34,36, 37,38, 39,40, 41, 42 provide

’g.gene:al;pictutgxof thetghildfsgfee;ihgs‘qboutfhimsglf.k’, .




Pregcribing from the Form

It is usually beneficial for the teacher to discuss her interpretations
from the form with the child: in a short private interview. She way use this
time to get additional information and to work with the child in developing
prescriptions based on data from the Form and other PPP sources.

Some examples of good procedure are:

A, "Bill, I see that you are interested in cars ‘and motors. Are there
any words about them you would like to learn to read? Maybe we can get
some books from the library about cars . . . ., etc,"

B, "Sue, I realize that arithmetic has been very difficult for you and that
you really don't like it, Let's work ‘together to find the easiest way
for you to work on arithmetic so that you can do it! First of all, we
won't do any workbook problems. We havi a new way of counting that is
fun , ., . ., etc, 2

C. '"Ron, you say that Spelling makes you feel bad because it is so hard
for you, Perhaps that is why you daydream or talk during spelling.
Let's try to work. together to make spelling easier and more fun for
you. - Are there any words you would really like to learn to spell7 . v .
etc,” : :

Johnny's "PPP" School Sentence Form | " 2 e

A few weeks went by since Miss Poppins had used "The Self Appraisal
Inventory" with Johnny Doe. She felt that she would like to. see if there
were any changes in Johnny's self concept, and if she could discover
additional clues to helping him in school

. Miss Poppins decided to ‘use a different format for getting simllar
information. She arranged another Personal Interview with Johnny, She
told him that this was going to be a real 1nterview with the class '"Coach".
She ‘was going to start sone sentences and he was to finish them. She

-would write down’ his answers like a newspaner reporter would Miss Poppins
; used the 20 questions of the ”PPP” School Sentence Form L

Johnny s answers to the questions (page 179) were very helpful to .
Miss Poppins.‘ ‘She found that he had ‘an. interest in animals that she was
“unaware of, ~This could ‘be ‘used to'an advantage in- making his" two difficult
subjects, reading and” spelling, more meaningful for .him. . She made a mental

?'Snote to.go to the’ library and get books on animals and 3ports at Johnny's

: approximage reading level. .Two ‘other” boys in the class with the same: inter-
g-ests could start a project on. animals and report it to the class..

Cure
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»"vPPP" thool Sentence Form

~ 1. I like school best wheo thevwoik is not tq hard”for‘me, :
\?;. The worst parﬁ ofvschool is .readinq.
LK?;: I woulo like to - qet good: qrades.. ’
4, When I grow up-_ I don t know what I want to be.
'Qéﬁ Reodiog I wish I could. -
6.-_‘ 1 am -h»aP?Y Whé_n ppnpip le.e e
- 7. I knov _5 jot zibouf ani’mvals}.r ‘
@;, ‘When I lose a game | |‘ fggl :gal bad
'9; "I am good at 3norts.
10. Aritnmetlc _js fun. sometlmes.
11, ‘My olass is 'nice and small.
.(ié)“l 8Pt angry When my oa:ents,trv to teach me.
{;1 ‘ i3. I would like to have a horse.

14, ertlng j§ DQI ;QQ bﬁm m

flsi} I can' t a0 out until I studv at least an hour.

k{ﬁﬁ SPelllng is confusinq.'

17. Other children‘ are my frlends.

- 18, 1 ]augh vhen I plav w1th mv doq.

19, I¢! s fun to play football and other sports.

20,7 School is for learning to do things be*ter.
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PSS,

Miss Poppins decided that she would make an appointment for a pavent
confererce. with Johnhy's folks., - She has to diplomatically suggest that
they relieve some of the pressure they are giving him about school work,
Expecting Johmny to study for an hour right after school before letting
him go out to.play is too demanding for a boy with his problems, Perhaps
Johnny and his parents could have a family conference and mutually agree
to a study ‘time that allows him time to play after school but still commits
him to an hour of review work. Miss Poppins wouild like the parents to
reinforce school work that .Johnny has been taught, not try to teach him
new concepts., :

}Miss Poppins ends the conference with a complimentary reference to
the fine job Johnny is doing coaching his classmates in the playground,
She alsc mentions how kind Johnny was to stray animals that wander into
the school grounds, Yes, he has many fine characteristics that should
make his parents very proud of him. - ‘



SELF_EVALUATIONS FOR THE BLEHAVIORAL FACTORS AREA

Behavioral Objective 1 - Given behavioral observations, the teacher will

record this data on the PPP Behavior Profile with 95% accuracy.

Evaluation 1 - The following shcet contains Miss Poppins' observations of
Umberto Under as recorded on the PPP Behavior Profile, page onme.. Record this
information on the second page of. the profile and fill in the totals.

Behavioral Objective 2 - Given completed PPP Behavior Profiles the teacher
will identify pupil characteristics and academic correlates with 95% accuracw,

Evaluation 2 - Referring to the completed profile of Umberto Under, might he
be described as:

1, Aggressive? Yas No o
2. Overly talkative? Yes Ny
3. Withdrawn and introverted? Yes Ne

Evaluation 3 ~ Is Umberto's disturbing behavior related to social or academic
situations? Cite three items that support your answer,

Evaluation 4 = Refer to the Behavior Profile of Victor Valle, pags 185-186.
Judging from his behavxor what appears to be Victor's main academic skill
problem area?

Behavioral Objective 3 - Given completed PPP Behavior Profiles, the teacher
will identify appropriate prescriptions with 90% accuracy.

Evaluation 5 =~ Miss Poppins decided to do somcthlng about Umberto's behavioer,
Looking at his Behavior Profile,which five of these prescriptions are iijkelw
to be of benefit ?

a. Start Umberto with work immediately when he enters ¢lass in the morning
or from lunch. .

b. Avoid giving independent work.

c. Give assignments for Umberto to go to when he finighes early,

d. Give Umberto lots of free time.

e. Go back to easier reading materials,

f, Use the L-J Sociogram to plan groupiny.

g. Keep Umberto near her in the halls.

h. Make assignments much more difficult. ,

i. Refer to the Behavior Profiles of the classmates whc push and shove
Umberto ¢or call him names.
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Evaluations.-2, 3, 5. ;

5. Sacial Cmn[rhmﬁinq

6. Conceorial Tosby

7. Work Roovs

. Solve Prohlen before Claga

TIMNE N N BLSTE SCHOOL SUMJFCTS . :I'_}:i\"‘l!l'fﬂ SITNATION® e
i - ]
1. Mandavys .' J [-__] 1. _Read '.”_LM.LIT'_LLRLM“_EVJ_“.P_. I 1. Prepented wirh Hew Task _‘_JI
2. Fridavs ’_— L 2. Eeadine Insturegtion-1 to | 2. Arked tn re.do Task ___!_
3. Starg of Clags DlCB 3. Readine to Sclf 3. Pecomes Hnred with Task ) _}
4, End of Class 4. Farh Tostyugtfnn-Groap 6. Prafsed hv Teacher ot
5. Pefore Lunch . 5. darh Instruction~] to | . ¢ S, Criticired v Teacker i_
o
6. Return Srom Lunch Cc5M __—l f. Math Sesp Work ’ &, Cornletes Hark Fartliv Col - L
7. M't‘vrA Phystcal Sdu 7. Canving 7. Assipnment ic Tna_lnne M_J
5, . %. Free Hritips R. lesignmenr tp ton Defficnlr ; .
{
9. ) : 9. 0ral Spelline 9. Asted #n Perform Chare ‘ -1’
10, Writtea Spelling 10, . .-LT}
PrLAGE . i, u._ — gf L
1. Halls A31IDL 12. ’
2. LiSracy \ . PEER_STTUATTONS |
3, Phzsical ’Zd'xcn(inr; 3 Cl ASTIVITIES 1. %ith RBesr Friend i ‘
4. In Seat 1. Art 3. With Crarn ~F Friends 1 !
5. Ou% of Seat 2. Mugsic " 3. lauphed at b Peers N {
. !
&, 3 Tilre . 4, Msapreed with “v Pears ,"i
‘ -t ]
7. ‘ 4, Listeniny Statfon . 5. lnses in a Care . .LJ—:‘ 4
5. Duirt Listeaine f. Otber Child is Praisad 2D [
OCCURANCES 6. Individual Academic Gamwns 7. Classgmate Pucter ~r Shoves -A 'Dl{' __:.
1. Substiture Teacher 7. Mon Corpetitive Granp Gares : R, Clagsrate Starts Fiche :
2. Yiaitor R, Carpet{tive Crm;n Camesg Dh’ G3 ‘1" 8, Classrate Callg Sare ’\7 ._ ,.__!.
%, Dyrine Announcerents, 3. Free Pla- ’ 10, Left Out nf Peer Artivity !
4. New Children Adeitted (15 D)'l- 10. Sports G% DL 11, Miat Share "his" thinpa f
S, Paztles 11, - 12, f
6. Yield Trips G5/A3DL 12, ‘ v, !
7.
&, METHODS
1. 1L to 1 with Teacher
PRE—R’I&UISITE SE1ILIS ' . 2, 1to 1 with Classvate P P P
) 1. Hantic Tasis 1, Twn tn Five Classmatén ) B e h a V : O r
2. Vigual Tasks L. Fall Clase , . .
3. gnditory Tasks 5. I-denendent Work P r O f l ' e
4, Merork Tagks f. Board l\".nrlr_ .

UMBERTO UNDER

_7. Pepesl Tosks : "9, Oral Presentation to Class MAME

- 8. Yapipolative Taxpa 19. tEackER_MT GG ROREING S
9. Yer'nl Zesponss Taska . SCHOUL e
10. : . mo._1Q/8762 s L.
11. . i ‘ DATE SCORED
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Evaluation 6 - Victor Valle, pagc'1853186, requires excessive teacher attention
in several situations. Are we safe in saying that Miss Poppins should ignore
his attempts to gain her attention se that this annoying behavior will be
extinguished? -

Evaluation 7 - Give three ways in which Miss Poppins will have to plan
different programs for Victor than she will for Umberto Under,

Behavioral Objective & -~ Given sociometric choices, the tcacher will complete -

1

¢ matrix table apd L-J target with 9%% gecurgey,

Evaluation 3 - Page 157 shows the most preferred choices for Mr. Wink's Clasz.
Compute the ''mumber of times selected", “"weighied score", and "rank in class"
rows on the matrix table.

Evaluation 9 ~ Place the children in Mr. Wink's ciass on the L-T target;
page 188. Fill in all irformation as well as arrows for first choices.

Behavioral Objective 5 -~ Given completed L-J Sociograms, the teacher will

"identify pupil characteristics and social interactions with 907 accuracy.

Evaluation 10 - Referring to the sociogram of Mrs. Xero's class on page
list the numbers of any

3

SS¥

SIP

SP?

SRP

Evaluation L1 - In Mrs, Xero's class one girl is constantly ''tattling' -

other children. She complains about them but avoids doing her own work.
The other girls call her a '“‘sniveling brat'. The boys just ignore her,
Which child is she?
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Evaluations 4, 6, 7

TIME ‘ — BASIC SCHOOL SURJFCYS TUACHING SITUAVIONS S S S,
1. Mandavs : i . V. Eeadigr Tnpsexeetfon=Grewp e U, Presenteal mith Moy Tnsb o }__.fl‘
?. Fridavs 2. Reading Instencedon-l ta 1} 2. psked to ve-idn Taak el
3. Sgact of Tlang Rl_ .,5_‘___4_ 3. dige Sel S N A N 3. Begomes Dred with Taak _._‘_
4. End _of Clams 4. Rath Instruction-Croup SN N S S 4, Praised W Tencher R
5. Before Lunch S. Math Instruerjon=] (o1 - 5, Crit{icired by Teacher )
6, Retyrn from Lunch 1 b, Math Seat Wark m ! b, Corpletes Wnrk Early .
7. After Phveical Fdu 7. Copvior G? E3C5 _ 7. Astlepeent fe Tan Lane
8. 9, Free Weitfne 2 1G5 8, Asmienrent {5 tnn Difficult F3 GHE>
9, Q, Oral Snelliese 9., Asked tn Perfarm Chare o
10, Hritten Soelling 2 IGSIE3 10. ' _!
PLACE ‘ 11, n 1t _{
1. Halls : 12, n ;
2. Lilrary PEER_SITUATIONS :
3. Physical Education ACTIVITIES 1. Mith Best Triaed
4, In Segt GL‘—GZ G5 1. Arc 7. With CGrann nf Frienns 24 2
L — L
5. Out _of Seat 2. Mugiz 3. Laached at S Ppore o
6, 3, Filrms . 4, Tiganreed with hy Semra
T, N 4, Listening Statina 5, lnses in & Cr~g CSFQ ‘
) S. Quiet Lisrening A, Dther Cinild s Prateedl 1 _J
;’;‘ OCCURANCES 6. Individual Academic fames 7. Clagamate Vorhag ay Shaoon ;
1. Subgtitnte Teacher 7. Yon Competitive Groun fares R, Classrnte Startae Fijhe I
2, Vis{tor 8. Corpetitive Graup Ganes 9, Clagsate Callg “arm #
3. During Annaincementy. ) S, Free Plav 10. I.ef.r Ot .f\,‘ Torr Arrivity i
4, New Children Adm{tted 10. Soorts ] U1, Muse Stare ™ a" thiapa ___"fl.
5. Parties 11. 12. LI S !
. Eleld Trips 12, i : N A e LS . v '
7.
a. METHODS
1. ‘l_tn } with Teacher ' .
PRE-REOUISITE SKILLS 2. 1 a1 with Classrate P P P
1. Haptic Tasks : 3. Two to Five Classmates E4)F3 B e h a V l' O r
2, Vigual Taaks 4, Full Clasas Gs Fl
3, Auditory Tasts 5. Indepnndent Work . P r O f I I e
4, Vecory Toska 6, Board Hark .
5. $ag{al Crprohensinn G4 F2 " 7. Work Baoks G51G41iGA
6, Conceptual Tapks B, Solve Problen befare Class
vy
7. Pencdl Tasks G2 G[&CS 9. Oral Preseontation to Llass NAm"‘uVICTOR VALLE
8, Menfoutasive Trghs 10, i 4 TEACHER__ MTSS POPPINS
9, Yerbal Rescucpe Taabs 1. . | . SCHOOL ';“
{ T . : p.o. 7/A1%4 sex_ 1
e 1. DATE SCORED
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Mr, Wink's Class

frroup:

RS- -

Placement:
Girls on left
Hoys on right

inly lst cholces are
plotted

weigshted #cores

pupil (.01 level)

Band 1t Sero pointr = Significantly ignored

Rand 2+ 1-5 ooints = Below expecued score

Band ?: ~  points = Expected bLase score

Ban: . ki T-12 moints = Auove expected score
T T 13+ volnts = 3isnificantly preferred
ERIC pusil (.01 level)
oot
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Another girl is quite studious and is making & lot of improvemenf. She is
sweet and helpful to the other girls and they tend to like her, but the boys
call her names and consider her the 'teacher's pet". Who is she?

There is a new boy in class who comes from another school. He gets along
alright with everybody so far, and has made no ''enemies'. He has one friend
in class that he knows from his neighborhood. Who is he?

Behavioral Cbjective 6 - Given completed L-J Sociograms, the teacher will
identify appropriate prescriptions with 90% accuracy.

Evaluation 12 - (A) Which two children should Mrs, Xero group with #4 for
a game?

54& 3
6 & 12
10 & 7
5& 12

(B) Which two children should Mrs. Xero try to get interested in a new
project in order to encourage acceptance by the whole group?

Evaluation 13 - (A) Will #9 be better off grouped with boys or girls?

(B) Number 3 is belligerent to other children. Which ‘two children should
not be seated near him?

Behavioral Objective 7 = Given completed Self Appraisal Inventories, the
teacher will identify areas of positive and negative self-concept with
100% accuracy.

Evaluation 14 - (A) Yolanda Young got the following scores on the Self

. Appraisal Inventory - Peer 5, Family 6, School 10, General 8, Does

Yolanda have a poor self-concept in any area or areas? Which?

(B) Which section of the PPP Behavior befiié is likely to show the effects
of Yolanda's ‘poor self-concept?

Evaluation 15 = Zorita Zoo is a friendly child and gets along Qell with her
classmates, She has a severe perceptual problem which makes school work

difficult. ©Prom the question numbers below, check off the five you think
she will answer in the ''poor self-ccencept” direction,

1 -2 6 7 11 12 15 22 24 31 40
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ANSWERS AND CRITIIRIA

FOR SELF EVALUATIONS

Behavioral Factors Section

Behavioral Objective 1 = Scoring 1 point for wach correct tetal for a tatfal ol
17 peints

Criteria .~ 16 points or morc meets critaria

Evaluation ! (limberts Under)- Sce page 192 for correct PPP Behavior Profils,
page 2. '

B

Scoring - noted for cach Evaluati-n for a oonpsd
15 points

Behavioral Objective

Criteria ~ 13 points or move meels critevia

Evaluvation 2 -. (Unberto Under) Scoring - 1 point per answer

, 1. Yes
A S Mo
3. Ne

Evaluation 3 - (Umberto Under) Scoring - 2 points pecr answer
Social Situations - supported by:
A. YTeer sitvation total is the highest
%, Basic Schoel Subjects and/or Pre-requisite Skill and /oy Meth s
totals at 9 _ .
C, Disturbance in situations such: as Phys, Bdo, the hall, ficid orinn
competitive games, sports

Evaluation ¢ = (Victor Valle) Scoring - 4 points for correct answel

Writing

behavioral Objective 3 ~ Scoring - roted for cach evaluatiun fay a1 total
; 22 roints,

Criteria - 19 puints or more meets critnrin

[ERJ!:‘ : | : 191
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Evaluation 5 - (Umberto Under) Scorini - 2 palnts per correct answer

.

(W2 I oSN X T N S
QT O

Evaluation 6 ~ (Victor Valle) Scoring - J points

NO - Victor needs teacher attention related to specific academic skitl
weaknesses in pencil tasks and writing, Rather than ignoring Vietoi's
requests for help, Miss Poppins should de ¢sign a prescriptive prourarm to
remediate his weaknesses.

Evaluation 7 - (Umberto and Victor) Scoring -~ 32 points per answer

Any three of the followingy (or other) answers whicy cun bu ATy
bv the profiles . :

1. She will have to plan class groupings more carefully for Umbert: teo
avoid dangerocus peer situations. :

2. She can get Umberty settled with a prkbook “and have him work independent!
‘ ~ but Victor would be better off with a liste ening station for indeapendent

work.,

3. Victor is hindered by new and challeng ing a551°nments but Umbert. i3 =--.
of a problem if his work is easily finished.

4. Umberto meeds a !ot of positive reinforcement to build up hig acadomis
sclfeconcept.

5. Victor will neced a specific develeopmental program for writing.
‘6. Competitive gémcs should be avoided [nr Umherto.

7. Victor works be tter the smaller the group - cmall groups of friends
with Umberto might lead to trouble.

. Behavioral Objective 4 - Scouring and Criteria noted for each Tvaluati:n,

Evaluation 8 - (Mr. Wink's Class) - Scoring - 1l point fcr each score for.

total of 21 points .

Criteria - 20 points or more mests
criteria

194 shows the correctly scored Matrix table.
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Evaluation 9 - (Mr. Wink's Class)

Page 196 shows the correctly filled out target., All information .
must be correct and all children must be placed in the correct band of the
target to meet criteria.

Criteria is met if there are no more than 2 errors in arrow directions

or A-O marking. Leeway is given for poor placement within the correct
band. -

Behavioral Objective 5 - Scoring - 1 point for response for a total of 8

Criteria - 6 or more correct meets criteria

Evaluation 10 - (Miss Xero's Class)

SSP i1

SIP no one

) SPP 12 5 /“\\
¢ SRP 9
Evaluation 11
A #9
.B #11
c #6

Behavioral Objective 6 = Scoring = 1 point per answer for a total of 4 points

‘Criteria - 3 points or more meets criteria

" Evaluation 12

A-5%812
B-5 &12

Evaluation 13

A - Boys

preaey

B ~-11 & 4

o | ~ 195




1-J. TARGET

(roup: MR. WINK'S CLASS

Placement:
Girls on left
Boyg on right

Only lst choices are
plotted

Weighted Scores

Band 1: Zero »oints = Significantly ignored
pupil (.01 level)

Band 2: 1-5 points

Below éxpected score

Band 3: 6 points = Expected base score

i

Band L: 7-12 points = Above expected score

1l

1. © . 13+ points = Significantly preferred

IERJ!: pupil (.01 level)

196

Evaluation 9

Yarisble: Iost Preferred

Key:

cirls
Boys £\
Mutual choices PP
One way Choices emmmedfp

TR

i

General Information:

No.

of girls _ 3

No. of DOYS l
No. of mutual choices ! 2

No. of boy-girl choices ‘

No. Qflgirl-bo'y choices a.f
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-Behavioral Objective 7 - Scoring - noted for cach Evaluation fror a total of

10 points
Criteria -.8 points and above meets criteria

Evaluation 14 - (Yolanda Young) Scoring ~ 3 points for Part A and 2 points
for part B

A - YES - Peer
B - Peer Situations

Evaluation 15 - (Zorita Z00) Scoring - 1 point per correct regponse

7

———

11

15
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SECTION IV - PRESCRIPTION INTEGRATION

Competency Statement

The teacher can review preacriptions for teaching and integrate them
into an individualized prescriptive plen encompassing prerequisite skills,
basic school subjects and behavioral factors. :

BehaQioral Objectives:

1. Given Deficit Prescription Charts, the teacher will identify
appropriate methods and materials for remediating weaknesses and for
teaching through strengths with 90% accuracy.

) Answers
Evaluation # = 1.2 o Pages _ 211 (215)
2. Given completed Prescriptive Planning Pages, the teacher will
identify appropriate methods and materials with 90% accuracy,
Evaluation # __ 3 Pages _2]11-213 (215-216)

3. Given a method or material, the teacher can identify its prerequisite
requirements with 90% accuracy,

Evaluation # 4 . Pages 213-214 (216-217)

Q ‘ 198




The preceding sections of the PPP are comprehensive and provide the
teacher with a multitude of prescriptive information. It i3 now time to
integrate the prescripticns which wer« developed into a couclse form which
can be easily used on a daily basis., This is the goal of Section IV

Deficit Prescription Pages

The Reception, Associlation and Expression Deficit Prescription charts.
pages 200-202 are provided to show samples of symptom behaviors, suggested
methoda and materials to train deficit areas, and recommended teaching
techniques using strengths. They are by no means complete guides but examples
to which the teacher can add her own storehouse of knowledge. They may be
used in completing the PFP Pregcriptive Planning Page. '

The PPP Prescriptive Planning Page
This form (see page 204) is designed for the taacher to prepare a

summary of all her prescriptions on & single page.

Pre-requisite Skills Prescriptions

Pre-requisite Skills strengths and deficits from the Pre-requisite
Skills Summary Sheet are recorded in the first two columns. Skill areas
which had composite ratings of 5 or above are checked in the strength column.
Ones which had very high composites of 8 or 9 are starred to show they are
exceptionally strong points and shculd be emphasized when teaching the Basic
School Subjects. .

Skill areas which had composite ratings of 4 or below are checked in the
deficit column. Ones which had composites of 0-2 are starred and should
receive first priority in vremedisation. '

Pre-requisite Skills prescriptions are recorded in column 3. " They will
be the main guidelines for the selaction of methods and meterials. Pages
- 46-47 should be reviewed for developing Pre-requisite Skills prescriptions.

Basic School Subjects Prescriptions

. Basic School Subject atrengths and deflcits are recorded in the 4th
colum. The teacher can indicate the point where instruction must be ,
started and any specific academic strong points. The Basic School Subject
columns wust be regularly modified as the child progresses in each subject
area.

Basic Schocl Subjects prescriptions are recorded in the 5th column.
Here the teacher will record methods and materials which use the child's
pre-requisite strengths to develop academic abili., Methods should be
changed or modified when necessery. . ‘ ‘
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Pages 85-#4 ghoulci‘be referred to for developing readimg prescriptions,
100-~104 for mevr, 1108314 for writing, .and 117-120 ‘for spelliing.

Behavioral Facitoxs Presscriptions

Behaviore which were recorded on the PPP Behavior Profile are noted
in column 6. e teacker records the totals for each behavior grouping
and stars #mytwmtal over 12, This indicates that the behaviors in that
group pressmtsa generalized classroom management problem.

Specific behaviore which were observed are also recorded along with the
classroom sftuations in which the behaviors were noted. They are starred

“if they had:a total of 5 or more.

‘Behavioral prescriptions are recorded in the final column. They are
based on.slleviating the classroom situational factors. Behavior modifi-
cation techniques may be included as well. Pages 152 and 172 will help in
prescription planning. Self-concept and sociometric data can be included
here &8s supportive information. :

Johnny Doe's Prescriptive Planning Page

Miss Poppins assembled Johnny's:

PPP Pre-requisite Skills Summary Sheet | PPP Behavior Profile
PPF¥ Reading Skilis Hierarchy PPP School Sentence Form
PPP Spelling Error Analysis Checklist Self Appraisal Inventory

PPP Diagnostic Math Checklist

. She had written prescriptions from each of the above as she went along
(see ind-x for psge numbers). Now she wanted a useful means of assembling
her prescriptive program. Thie would assure her that the prescriptions
she had arrived at in each area would be comszistent with her other prescrip-
tive guidelines. ' :

Migs Poppins filled in a Prescriptive Planning Page {page 204) and
stapled it to the front cover of her folder on Johnny. The folder contained
all of the pertinent worksheets and tect forme for easy reference &nd for
comparison with future testing, The folder also had Miss Poppin% specific
prescriptions which were developed into her daily Lesson plan..

Looking at Johnny's Prescriptive Planning Page,\Miss Poppinsg could see
what widespread effects his auditory memory and sequencing deficits had on
his academis performance and behavior, Her maim objeciive :for the year
would be: tw r=mediate this weak area and to teach through haptic and visual
channels: bringing amdition in gradually.

Mism Popmins wauld have to determine the optimal length and difficulty
of various ‘type=s of:itasks so that Johnny would mot become: frustrated.
Multiple werbzii:directions would have to be avoided.  Johmny would have to
receive mraise :for hiis academic efforts and encomragement in his physical,
artisticand writing.strengths,

203



b,

I
?

hY

N anie Johnny Doe

Date ____
Age 8  Spy M

PPP PRESCRIPTI\/‘: PLANN'NG PAGE

“FRESEQUISTIE SKILIS | BASIC SChooL SUBJFCTS BEHAVIOR ! ' —_}
Stveuzths  Twesais.. | PRESCRIPTION | PRESCRIPTIOR PRESCRIFTICH |
BT | Use Raptic Begin Use color- talks ¢ i
* R
R g T i | 8trengths,|l. |instruction toded phonic n gﬁﬁg“'g from B{11,.
E it 4 articularly|lE |with Initial ystem. Usel [y is §?€ Watch length
ILD * tactile(e.g.} [consonants ynthesizing ersal Ses, and difficuley
c A : ) M of assignment
sl tracing (c,d,h,r,w) xercises - ished early
g| V¥ [~ ———{techniques) |[p [Good com- racing - useyl igficult
g* in teaching, ; |Rrehension visusl cues, F\_,wnt
P , "~ [ncorporats and word Merrill .Om. of s Waté:hfﬁm i:h
3l A Y ’isual cues |{x usage. Linguistic B long, diffi' axf1d sii n;: :Z
vin| te develop Readers, Cu ::: aw:.gn 0 adis. f n
ifp l * uditory G Continental ments, au e:left ate
I | M ~—p tory au ory.
ol emory and A Press Mater-
ol o v equencing Introduce iale, Exper- 4 Avo g -
. _ void pure
nk} * kills. R Regrouping énoe storiegl DJ.stracting listening
S s se M.W.M, ; {of addition (fge visual noisges, taske. BRuild
I - program, facts over d Imagery |[ € Listening 1 nin
T |ten, ethod. - activities, Hﬁ %owly
Alc * Don't over- " se Cuisenaif Ignore noises. i
p implify ods to de- 0 . =
8 -—iu—._..._ \/ Not a ressg Have hlm help
0 oncepts. M elop under- ive. god peers with hig
. ¢yD v e i3 a . tanding of peer rela- lstrong areas,
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0 nd needs T pening to th . etc,
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c v ) o] Tri;‘s to do and su ort
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. Vocal ¥ |pevelop skili Provide
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Xy : v i8 a problem writing, activitieg -
P [ only due to {{I Upper-case X to empha- o :
0 . b ' = Use self-
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of |8 _ threugh - P [individual. | $ad yor cs %lattention, Prosramming.
e : games E weekly word or spe lin Givesz up *
Niylv] % itten cue list, lxst r’éf,’ l_‘“ easily.
O/ R tc. L |Omissions suafizanon_ |Watch audi-
el L C[ " {Poor strength 1 |tory, verba]
] QJ V‘ Y, ' L Iphonetics ’ ~jand reading
I v .
} ) -

.



When grouping Johnny, both similarities of academic need and socio=~
metric data would be taken into account.

The PPP Methods and Materials Chart

The teacher of a learning disability class is wise to have as many books
on remedi’l games, etc. as possible. The more material she has to work
with. the more flexibility she has in prescribing. :

Just as she has to organize prescriptions for a child, the teacher
has to organizé the prescriptive uses of the materials that are available
to her. The PPP Methods and Materiais Chart {page 206 ) provides a format
for listing available games, programs, books, etc., and planning their
most efficient use.

Each page of the chart has room for three materials or activities.
For convenience of reference, each of the three should deal with the same
subject and concentrate on similar specific skills. They can be categorized
by games, workbook pages, or any other convenient refereace.

The material or activity is listed in the first column along with any
necessary information such as competitiveness, number of players, locationm,
etc. )

Under the'”Reception” column the teacher notes the receptive channels
required and any specific receptive skills which are developed or necessary.

Under the "Agsociation" column the teacher notes the necessary associa-
tive skills.

in the "Expression" column the teacher notes which expressive channels
are required and any specific expressive skills which are developed or
necessary.

The result of the three pre-requigite columns is to provide a sufficient
‘analysis of the task demands for the teacher to plan usage with specific
children.

Remedial usage is planmed in one column and instructive usage is
planned in the second. A4 material or activity ie remedially useful when
it can help develop a deficient skill in a childiwithcut becoming frustrat-
ing .

It is ingtructivel Y,ubeful when it is using the child's strong chamnels
to ‘teach the subject or specific academic skill noted at the top of the
page, -

This plan w111 enable the teach;r to use a single activity in many ways
and to meet different individualized ‘nes=ig, Jt is the'start of a total
classroom program, : o
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PRp METHONS A MATER[ALS CHART

SPELLING

SUBJECT

SPECIFIC SKILL_BLENDING/CIOSURE
CATEGORY GAME
METHOD/ _ : FUPILS
HATERTAL ‘| RECEPTION ASSCOTATION “AFRESSION RELEDIAL INSTRUCTIVE
HANGMAN
coanition verbal Ann & Bob Evervone
children fill| _yisual for vis.clo.| else to reinf.
letters in CLOSURE sound/symbol | (leader must spelling and
blanks to forjn blending . write letters | Pete for vocab.
word, and on board also)| word memory
sequencing vocabulary Use espec. feor
can use for Johnny to
reinf. any memory of teach words
set of words | letter patterp builds -through visual
(spelling, ‘ on past channel. Also
vocabulary) experience Mike to avoid
indiv. competitior.
competitive
for group not|
indiv, -
SCRABBLE
set available| visual cognition Manipulative| Ann & Bob Everyone but
in Mrs. Xero“k for vis.clo, Susan and Joe
room, ¢losure, evaluation | must arrange (poor manip.)
blending, chips to form| Pete for for word buildina,
children builf sequencing. Yocabulary jwords and must| word memory| dictionary use.
words on place on spelling and
board. board. vocab.
' builds on
indiv. compet| r:3st experien
ce.
SS )
PEUZZ%E(' & 1 |
visual cognition ‘Writing Susan for _Everyone for
set on mimeo - aasoc. memory( - word building
graph, taken memory Associative Johpny for and definitions.
from various closure, _Memory naming. Especially Mike
sources. All | sequencing specific for non-competit.
levels.(in Divergence puzzles to
i folder mater- Naming remediate
L ial file), Evaluation indiv. probs.
No competitiof
O
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Page 206 shows a sample sheet done by Miss Poppins. It includes three
games stressing spelling, especially the blending and closure of written
words. All three tasks are visual but while their receptive components
are similar, they differ in their associative and expressive elements.

Miss Poppins keeps her Methods and Materials Chart from year to year
and has developed her own 'retrieval system". At the start of a new year
Miss Poppins covers the used pupil sectiom and begins noting prescriptions
for her new children. When she finds gsomething that works well with a
child she circles the child's name. 1f she has a child with very gimilar
needs in the future she can find the items which are most likely to be
succesgful. '
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SO LONG, JOHNNY DOE

Look, look, look.
See Johnny Doe.
Didn't Johnny grow?
Sée the happy glow.
Johnny now can read,
Johnny now can add.
Johnny's very glad,
He's no longer bad.
Miss Poppinsg surely kneg
What she had to do,
The way shé would procéde
to focus on each need,
Her guide.for-SLD

Was the PPp!!

Johnny Doe has been in Miss Poppins' self-contained learning disability
class six months. The individualized program that she devised for him _
provided him with success experiences in gpeciaslized activities and agsgigmments
suited to his needs. In a few short months, Johnny's behavior and sel f-
esteem had improved‘tremendously. He now was eager to learn and maintained
his attention for Progressively longer periods of time,

Miss Poppins felt that Johnny was now ready to be fused with :the regular
class program for activities in which he could excell or at leastzmaintain
himself, She knew that he needed to be with children his own age:im gituations
where he could hold his own., Since Johnny had such good gross motor gkills
and was such & fine athlete, Migs Poppins started him in a physical. . education
class on his own grade level. As Johnny made new friends and became squad
leader of his group, he looked forward to more fusing.

The next-activity Miss Poppins arranged for Johnny was to be included
in the art sessions with his new class friemnds, Johnny's excellent-=fine
motor. control assured 'her that he would suceceed in this endeavor, ‘
Miss Poppins met with the Physical Education and Art teacher to tell them
a little about Johnny and his problems. She suggested that they nmake sure

A
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that Johnny was at the front of the clags, in direct line of vigion with
the teacher when instructions were being given, And, if at all possible,
to give only a few directions at a time,

Miss Poppins themr had a conference with the principal. Together they
discussed which teacher on Johnny's grade level would be suited for Johnny's
fusion for academic subjects. They needed a structured person who maintained
control with warmth and kindness. The teacher they selected was brought in
for a review of Johnnv Doe's case. Miss Poppins ghowed her Johnny's PPP
data and Prescriptive Planning Page. She told her that Johnny was ready for
math work on his own grade level in the regular class program. With only a
few suggestions for procedure and method, Johnny would succeed in learning
nev computational math, Special provisions would have to be made for Johnny
when word problems were introduced to the class, Each new concept taught
to Johnny would be re-inforced in Miss Poppins' class,

Johnny's school program has now gone from a self-contained class to »
Special Education Resource class. Hig homeroom would be the Resource class
and he would be fused out for specific activities, Miss Poppins felt that
before too long, Johnny'’s skill in reading would progress to the point that
he could be resourced out for Language Arts also. When that time came,
Johnny would be ready for a new school program. He would be agsigned to a
regular cless homeroom and would be resourced out to the special class for
special help and tutoring as needed.

Miss Poppins’ ultimate goal for Johnny and gll her children was place-
ment back in the regular class and the mainstream of education, A school
climate allowing a free-flow of movement between special education classes
and regular classes provides the best means possible for individualization
of instruction according to needs for ali students. The PPP Jequential and
Hierarchical Teaching Design, page 210, shows a suggested progression of
pProgramming for schools, '
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PPP SEQUENTIAL AND HIERARCHICAL TEACHING DESIGN

Interfering Needed Batfe
Behaviors Pre-vegquisites == ool
Temediated . are tiught subdscts are
Special Education Self- 1 N _W_ and noanm:nwnm_..ulm re-taucht
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cnronic e T oy
\‘l\l‘\'
I Special Education Resource | / e
Special i R ed out to =
Education — mmﬂrm 23ouTC frz] i
Proaram _ .Onnum_ EASEL R ,}-I.T!l — ety

onal tu.osma

Students with

learning problems
referred for
psycholoqical
evaluation

Regular classroom !:.:,

Special Education Resource A\\l\\\\\n\\\\\l\‘ .

Class. Child resourcud’in

__from reqular class
S RRQRAor elass

Students with
continued learning
Froblems

; Heauiar classroom

| prosram individualized b— \

/X

 Students with
learning problems

Reqular Classroom
—_— .

Elementary Schoo}

L

remedia) readina . /\ e

. mn:.am:nm vho learn in any reqular classroom programs

e ——— e e
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SELF EVALUATIONS FOR THE PRESCRIPTIVE INTEGRATION AREA

Behavioral Objective 1 - Given Deficit Prescription charts, the teacher
will identifv appropriate methods and materiala for remediating weaknesses
and for teaching through strengths with 90% accuracy.

Evaluation 1 - Write one activity to remediate each.of the following deficits:

Difficulty with activities involving touch.
Can't identify sounds,

. Is not creative.

Shows little common sense.

. Has difficulty with blocks, beads and puzzles.
Has difficulty expressing ideas vocally.

Mmoo o0 oo

Evaluation 2 = Answer true or false,.

@. A child with poor Tactile Pérception should be taught
through auditory or visual channels.
b. A child with poor Sensory Integration should always be

——

' taught first through the haptic senses.
. ¢. A child with poor Associative Memory cannot use mnemonic
devices, '
d. The teacher should let a child express his ideas verbally

if he is poor in Conceptual Motor Expression,

Behavioral Qbjective 2 - Given completed Prescriptive Planning Pages, the
teacher will identify appropriate methods and materials with 907 accuracy,

Evaluation 3 - Answer the following for Peter P. Pickle, using his Prescriptive
Planning Page which follows. ) :

Develop one activity Peter's teacher can use In remediating his
Haptic deficits.

o

b. In what way can Sociometric data help Peter's teacher improve his
self esteem? ‘

c. Should Peter be given writing assignments on the board?

d. . What arithmetic tecﬁniques should not be used with Peter?.
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Evalustion 3.

<

Name Peter P.

\

* light Brain Damage
from car accident Date S
Apes _ Sex m
PPP PRESCRIPTIVE PLANN!NG PAGL
PREREQUISTIE SKILLS BASIC SCHOOL SUBJECTS BLEAY1OR
- Strepethy I‘eﬂ.ci ts TRESCRIPTION PRESCRIPTION FRESCPRINTICH
" Remediate c - T RKemediate
RIA R [Consonent Any state %
K * nggﬁchfﬁa' 5 [plends. adopted ﬁﬁggggrﬁap_ gtgingrgg‘f
Efy b , throu hOL Vowel basal ic.physicalliems. Let
c g . visua? and (lA |digraphs. reader, wﬁ?ﬁ?ﬁwﬂﬁd him prepare
gt b uditory b Contractions. |Avoid work- games.% speeches -
Al hannel. Good books. (In ggﬁg ora:
b ] St v 1 {comprehension{regular 0
5| v - clags for || | 0} ee-e--
TA reading.
U D * Ev )
1o G
I{M :
o1 N e A |Renaming Oral drill
%l € n |t0 tens and . 2 _ Avoid mator
v sl v |" land hundreds.|flashcards. Make:.dxs- games wiich
H I |Subtraction. |Problems crace ng embarrass
i v . with little || leers. games|mi®:
Afc writing.
o v Good '
BN N thinker. o
Y No M Avoids
) * Associative o 1
If e E aggression,
AlcC v problems, »
T T
IlE * .
] ' I
N{s 6 Simplify
*. Tears up ;
& L c ok ¥ written ,
G se verbal Foor Tracing it apy] 388ignments.
E rl: v riLIng, Arh g are use
! xpression manuscript. [activities, haptic tasks :
ol s n teaching. iR |Copying Color cues. ; ‘ only unstruc-
" Purd ‘ ’ ~. "tured medjums:
] 4 ry rurcue, i, |letters and |Large _such as clay.. :
Plo ephart, nunerals, spaced 8 .| Develop self- .-
R F| M * Itc. to T paper. Becomes emo- concept in e
T 5] fevelop . . tignahli}’ :!;' aggdgm%c
Efq : ppetor skills §§1f blnage d void censuhe‘
5 ¥l ¢ N d » . § (Phys. Ed. & for poor moto
R 2l D oordination.G e s °°“tr°11‘,
s ] v 6 Give help
I c 8 {Good oral. Gcod. Requires. when v
° p |High second | (In regular || lexcessive | necessary.
0 2 grade work. class for teacher He needs.
N v E ‘ spelling.) attention. | support.
o« ‘ , (Writing, :
8 g L motor tasks)
Al V] % 1
AL *
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e. Write two cautions Peter's L.D. teacher should give to hig regular
classroom reading teacher?

f. In teaching spelling; blending and closure, which of the following
games should be used? .

1. "Hangman'
"2, Scrabble
3. Crossword Puzzles

Behavioral Objective 3 - Given a method or material, the teacher can-
identify ite prerequisite requirements with 90% accuracy.

Eveluation 4 - The following are lists of Recepcive, Associative and Expressive
requirements. Fill them in appropriately on the Methods and Materials Chart,

page . An item may be used more than cnce.

Reception Association Expression
Auditory Discrimination Cognition Gross Motor
Auditory Memory Associative Memory Fine Motor Control
Auditory Closure Convergence Drawing
Auditory Sequencing ‘Evaluation Vocal
Visual Discrimination Body Image-

Visual Closure Sound-Symbol
Sensory Integration Number Experience

213



Evaluation &

BEP METHOR 70 MATERIALS GHART COSURICT : -

LA

SPECIFIC SWILL

CATEGORY ;
METHOD / : PUPTLS
MATERT AL | HECEETICN 1 ASSOCIATION EXPRESSION 4 PEMEDIAL INSTHUICTIVE
“Simon Says'
Numbered ;
Dot-to-dot
Picture
Spelling
Bee '
J
) 1
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ANSWERS AND CRITERIA

FOR_SELF EVALUATIONS

Prescription Integraticn Section

Behavioral Objective 1 -~ Scoring - 1 point per answer for a total of 10

points

Criteria - 9 points or above meets criteria

Evaluation 1 « Any one of the following.

Sandpaper - Templates - Tracing

Records -"Simon Saye" - Writing from dictation - Listening tasks
Predict outcome of stories - Cause and Effect - Inferences -
Conclusions «~ Distortions

Charades - Cause and Effect - Problem solving - Opinfons - Incongruities
Hand puppets - Jigsaw puzzles - Beads - Clay

Picture reading - Describing objects - Show and Tell ~ Tell stories -
Riddles - Drama

Evaluation 2

a0 om

true
false
false
true

Behavioral Objective 2 - Scoring - 1 point each for items ¢ and f. 2 points

for items a, b, d, and e.

Criteria.f 9 points or above meets criteria.

Evaluation 3 - (Peter P, Pickle)

a,

b.

Avy acfivity such as "Paelie Meelie Box", textured materials, Angels
in the Snow, etec. ’

The Sociogram can identify children with whom Peter should not be
grouped. It is evident that some children tease or embarrass him
unduly, ' ‘

- No

Cuisenaire Rods - Abacus - Stérn Blocks or other manipulative programs
Selact any two of the following
Don't evaluate him on written assignments.

Avoid workbook assigmments when possible.
Use vocal responses whanever possible.

[T X
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f. Hangman - requirxes no writing or manipulation

Behavioral Objective 3 - Scoring - 1 point for each correct placement for a ' i
total of 27 points. Minus 1 point for ’

- any incorrect placement,.

Criteria - 24 points or more meets criteria.

Evaluation 4 - See page 217.
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PPP METHODS v BETERTALS CHART

Answer: Evaluation &4

5Y35cCT

N

SPECTIFIC SKILL

o \\\
CATEGORY.
N
.F.’xETHOD/\n..‘ PUPILS :
MATERTAL RECEFTICH L ASSCCIATION EXPRESSICN | REMEDTAL INSTRUCTIVE
"Simon Says*-|1.Auditory |13.Cognition {24.Gross Motor
Discrimination '
Z;Quditory 14 .Convergence
Memory, .
3.Audjitory 15.Evaluation
Closure and ,
4 .Auditory 16.Body Image
Sequenciﬁg,
5.Visual ‘ -
piscrimination}
6.Sensory
Integration.
Numbered 7.Visual )7.Cognition |25.Fine Motor T
g Dot-to-Dot Discrimination ' s Control
L. Picture and. 18.Ammcciative|.
- 8. V.imual Memory 26.Draving
C 1 oz
" 19.Evaluation
D0 . Namber
Experience
Spelling - 9.Auditory 21.Cognition {27.Vocal
Bee Discrimination,
. ' " | 22.As80cia-
10.Ruditory |tive Memory
Memory, -
23.Sound~
11.Auditory Symbo1l
. Closure
' { and
’ 12.Auditory
Sequencing
217 |
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activity, 104
matrix (sociometric), 153, 155-156, 160
memory, vii-viii, 40,:85, 100
Methods and Materjials Chart (PPP), 206-208

O - .

observation sheets (behavior), 143-149

P-

peinting, vii-viii, 42
PPP

Behavior Profile, 142-152

Classroom Behavior Rating Scale,
"172-176

‘Copying Test, 16, 29-33

Decoding Skills Analysis, 81- 83

Math Checklist, 96-98 = .

‘Methods and Materials Chart, 206-208

Prerequisite Skills Profile, 39-44,
46-47.

Prerequisite Skills Summary Sheet
39,. 43
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Prerequisite Skills Test Summary
Sheet, 34-36
Prescriptive Planning Page, 203-205
.Reading Skills Hierarchy, 83-&%
School Sentence Form, 177-180
Seguin Memory and Localization
‘Sheet, 26-28
- Sequential and Hierarchical Teaching
Design, 210-211
Spelling Error Analysis Chart,
115-117
Worksheets (Prerequ1site ‘Skills),
40-43
Writing Checklist, 107, 110-11!
Writing Test, 105-107

prescriber, v
prescription integration, 198
prescription writing
behavior, 152, 172
mathematics, 100~104
prerequisite skills, 46<47
reading, 85-94
self concept, 170, 172, 177, 180
sociometric, 163-167
epelling, 117-120
writing, 110-114
Prescriptive Planning Page (PPP),
203-205
process, Vv

R=

rating scale (PPP worksheets) 37-39
reading,. - 73=93 __ .
reading methods
auditory (sound-symbol), 89
basal readers, 92 '
experience reading, 93
Fernald training, 89-90
Gillingham alphabetic, 90-91
kinesthetic, 89-91
linguistic readers, 92
phonic readera, 93
visual (shole-word), 83
Reading Skills Hierarchy (PPP), &73-84
reception, vii-viii, 37, 39-40, &5.
100 118, 200
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S-

School Sentence Form (PPP), 177-180
Seguin Form Board
self appraisal inventory
self evaluations
prerequisgite skills, 48-70
basic school subjects, 121-140
behavioral factors, 181-197

prescription integration .

sensory integration, vii-viii, 40, 86, 100
sequencing, vii-viii, 40, 85, 1000

Sequential and Hierarchical Teaching Design

(PPP), - 210-211
significantly ignored pupil (SIP), 162-167
significantly preferred pupil (SPP), 162-167
significantly rejected pupil (SRP), 162-167
significantly split pupil (SSP), 162-167
simple score (PPP worksheets), 37
social comprehension, vii-viii, 41, 86, 101
social preference, 153
sociometric test (L-J), 153-167
spelling, 115-120

Spelling Error Analysis Chart (PPP) 115-117

spelling methods, .119

sub-test descriptions, 3-16, 74-76

summary sheet (prerequisite skills), 39, 43
synthetic learning style, 91-92

T-

task analysis, 86-87, 101-102, 110, 112

task demands, 4-16, 45, 73-77
Torrance. Picture Making, 16-25
triads, 37, 44-45 ‘

v- .

visual, vii-viii, 40, 100, 118
vocal repetition, vii-viii, 42, iol1

W-
Wechsler Intelligence Scale for Children

2=7
weighted score (sociometrlc), 155 157

Wide ‘Range Achievement Test, 95 97

writing, 105-114

Writing Checklist¢. (PPP), - ,,110-111
writing disorders, 112 :
writing methods, 113-114

Writing Test (PPP), 105-106, 108
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