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FOREWORD

The Learning Disabled child is one who exhibits a disorder in one or

more of the basic psychological processes involved in understanding or in

using spoken or written language. This may be manifested in disorders

of listening, thinking, reading, writing, spelling, or arithmetic. Learning

problems which are due primarily to visual, hearing or motor handicaps, to

mental retardation, emotional disturbance, or environmental.disadvantage

are not included in the definition.

In the State of Florida approximately one percent of all children in

the public schools are considered to be learning disabled. These children

require an individual zed educational program which incorporates screening,

diagnosis, prescription and remediation components. In 1971 the state

utilized funds under ESEA Title VI-B to develop model learning disabilities

demonstration progmils for each of the above components. These were awarded

as follows:

Screening Alachua. County

Diagnosis Volusia County

Prescription DADE COUNTY (P.P.P.)

Remediation Pinellas & Escambia Counties

The model prescriptive
component is the PRESCRIPTIVE PROFILE PROCEDURE

FOR CHILDREN WITH LEARNING DISABILITIES (P.P.P.). Its' goal is to provide

teachers with a systematic procedure to "translate" diagnostic findings

into an individualized program encompassing strengths and weaknesses in

basic school subjects, pre -requisite skills and
behavioral factors.

The P.P.P. project incorporates each of the three necessary components

in a concise and efficient procedure which can be utilized by all learning

disabilities teachers regardless of their training and background in the

field. It is intended to eliminate much of the haphazard guesswork that

teachers must engage in when they enter a new class with little or no

information about each student and yet must formulate valid individualized

programs.

During the 1971-72 school year the profiling procedure was developed by

project staff utilizing input from 16 sample Dade County leariling disabili-

ties teachers and 10 outside consultants (see acknoWledgements). These

people served in a dual role of being resource persons for input to the

document, and evaluators for insuring that the procedure would meet our

goals of being:

a) A document that would bridge the gap from diagnosis to remediation

and which could be easily used even by teachers new to the area

of learning disabilities.



b) A document that would be general enough to provide prescriptive

guidelines for all phases of school learning yet specific

enough to prescribe for the individual needs of all children

with learning disabilities.

During the 1972-73 school Year the P.P.P will be field-tedled and

evaluated in Dade County It is intended that the procedure will be

easily modified if it becomes apparent that certain aspects of prescription

have not been adequately covered by the profile After dissemination to

other counties in an experimental edition all comments and suggestions

for revision will again be considered in order to improve validity and

ease of use.

Special Acknowledgment

Genevieve McGiannan
Donlon was a member of the project staff at its

initiation. September 1971 until April 1972 at which time she moved to

California to become Assistant Director of Park Century School for

learning disabled youngsters She was instrumental in conceiving and formu-

lating the basic concepts
included in the P.P P. The project?ataff would

like to take this opportunity to acknowledge her aid and assistance in this

endeavor,
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INTRODUCTION

As a teacher of children with learning disabilities your overallobjective is to provide an educational program which will be individualizedto meet the specific needs of eech child. To meet this objective you musthave adequate information about the Pupil; his strengths, weaknesses,educational background, motivations, behavior, etc. You also must havesufficient educational programs and tools to provide the appropriatelearning Process for each child, The third requirement is you, thePrescriber, and your ability to match Pupil with Process and to provideThe behavioral setting in which learning can take place. The PrescriptiveProfile Procedure (PPP) will facilitate the accomplishment of yourobjective by integrating Pupil, Process and Prescriber.

Prescriptive
Profile
rocedu re

Involves

Pupil
Prerequisite

Skills

-Bas'Basic
School

Subject

Proficiency

Behavioral

Factors

Process
Psycho -

educational

Diagnosis

Structured

Program

Motivating

Forces

Prescriber
Individualized.zed

Prescriptions

Curr icu lum

Prescri pt ions .Management

Indiadu al

Classroom

Prescriptions



P.P.P. Format and Procedure

The Pre-Requisite Skill Section

In order to begin use of the P.P.P. all the psychoeducational test
information which comprises the basic prerequisite skill test battery must
be available. The tests are as follows:

- The Wechsler Intelligence Scale for Children (except for Mazes)
The Illinois Test of Psycholinguistic Abilities

- The Detroit Tests of Learning Aptitude (eleven sub-tests)
- The Torrance Picture Completion Test
- The Seguin Form Board (ractual Performance Test)
- The PPP Copying Test

The WISC, and possibly the ITPA, scores should be provided by the
school psychologist after testing for placement. The other tests are
administered by the teacher, See the Manual, pages 17-32, for complete
administration and scoring directions for'the Seguin, Torrance and PPP
Copying Tests. IMPORTANT: For valid profiling no test data should be
more than two years old. The more recent the data; the more accurate the
profile.

The conceptu-di framework for the pre-requisite skills profile is the
PPP Communication Model on the following page. It was adapted from
Kirk's (1971) Clinical Communication Model and is, essentially, an
elaboration of the Original ITPA model of receptive, associative and
expressive processes.

Test scores relevant to each process end level are plotted according
to a point system on the pre-requiste skill worksheets. The child's
basic. receptive, associative and expressive integrities are then profiled
on the summary sheet, The teacher is also provided with information as
to sub-test task demands for in-depth prescription and correlation with
task demands in the basic school subjects.

The Basic School Sul:sleets Section

The next step in the PPP is to evaluate the functioning of the child
in reading, mathematics and arithmetic, spelling and writing. Standard-
ized tests, informal tests, and original testa may be used in each
subject area to provide the basic profile. The teacher utilizes her
knowledge of the child's pre-requisite strengths and weaknesses along with
the subject area information to determine appropriate methods and materials
to meet the child's needs.

vi



'PPP' COMMUNICATION MODEL

0

e
g

r
a

t

COGNITION

MEMORY0
DIVERGENCE

A CONVERGENCE

EVALUATION

SOCIAL
N COLREPHIENSIOL

v
m GROSS

0 Nanipula.

X I FINE "luting

Po, Copying

P R
Drawing

CONCEPTUAL
-..P

ck..)

S V
VOCA L

0
N

t)

c
ir-'-

REPETITION.

CONCEPTUA i.
L VOCAL



FOR USE WITH THE PPP COKMUNICATION MODEL

RECI:PTIN Reco.;litim
of whit is ten in thr::u2 tie senses, The

--"WIT Tor sun: ;ory
arc - of

VISYAL - 5cns.e of sijlt, aid

NAPTIC, which includes thy.: scn,;c of =vcment (::inusCletic) Jnd the :,ense of touch (Tactile)

DISCRIMINATION - ability'to indicate whether two stimuli (auditory,
visual, haptic) are the

same or different.

MEMORY - the ability to recall within seconds stimuli presented
auditoriallv, visually or

haptically.

CLOSURE - the ability to identify stimuli (auditory, visual, haptic) from incomplete or distorted

information.

SEQUENCING'- the ability to reproduce and/or recognize stimuli presented sequentially.

SENSORY INTEGRATION - the ability to process
multiple stimuli which are being transmitted

through different modalities.

ASSOCIATION - eduction of relationships from
what is, or has been. .lard, seen or felt.

COGNITION - awareness; the immediate discovery,
rediscovery, or recognition of information in

various forms. Comprehension or understanding.

MEMORY - the retention or storage, with. some degree of availability, of information in the same

form in which it was admitted to storage and in connection with the same cues with which

it was learned. (In the PPP referred to as ASSOCIATIVE MEMORY).

DIVERGENCE - the generation of information Where
the emphasis is upon variety and quantity of

input from the same source. It leads away from the specific to a creative form of

production.

CONVERGENCE - those skills which emphasize the accurate assimilation of facts, ideas, relation-

ships, contrasts or similarities. Drawing necessary conclusions.

EVALUATION - the process of comparing a product of information with known and logical criteria,

reaching a decision concerning criterion satisfaction.

SOCIAL COMPREHENSION - the utilization of
practical judgement and common sense based on

experiential background.

EXPRESSION - the use of skills necessary to express
ideas verbally (VOCAL) or by gesture or

movement (MOTOR).

GROSS MOTOR - skills involving natural movements,
balance and rhythm.

MANIPULATION - the ability to work with the hands to move, adjust, or place objects.

POINTING - the simple skill to indicate a choice by touching or gesturing.

COPYING - the ability to utilize a writing instrument in reproducing visual stimuli.

DRAWING - the ability to utilize a writing instrument in creating a visual pattern without a

sample to be copied, Encompasses both lines and pictures.

CONCEPTUAL MOTOR - the ability to express ideas motorically.

VOCAL REPETITION - the ability to mimic, pronounce, blend and articulate.

CONCEPTUAL VOCAL - the ability to express ideas vocally. Includes labelling, describing,

defining.

viii
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RECEPTION - Reco:,,n
major sens-i
HAPT1C, inc

GLOSSARY

FOR USE WITH THE PPP COMMUNICATION MODEL

,Oor understanding
of what is taken in through the senses. The

are AUDITORY - sense of hearing, VISUAL - sense of sight, and

the sense of movement
(Kinesthetic) and the sense of touch (Tactile)

DISCRIMINATION - ability to indicate whether two stimuli (auditory, visual, haptic) are the

same or different.

MEMORY - the ability to recall within seconds stimuli presented auditorially, visually or

haptically.

CLOSURE - the ability to identify stimuli
(auditory, visual, liaptic) from, incomplete or distorted

information.

SEQUENCING - the ability to reproduce and/or recognize stimuli presented sequentially.

SENSORY INTEGRATION - the ability to process multiple stimuli which are being transmitted-

through different modalities.

ASSOCIATION - eduction of relationships from what is, or has been, heard, .seen or felt.

COGNITION - awareness; the immediate discovery, rediscovery, or recognition of information in

various forms. Comprehension or understanding.

MEMORY - the retention or storage, with some degree of availability, of information in the same

form in which it was admitted to storage and in connection with the same cues with which

it was learned. (In the PPP referred to as ASSOCIATIVE MEMORY).

DIVERGENCE - the generation of information where the emphasis is upon variety and quantity of

input froM the same source. It leads away from the specific to a creative form of.

productiell.

CONVERGENCE - those skills which' emphasize the accurate assimilation of facts, ideas, relaiion-

ships, contrasts or similarities, Drawing necessary conclusions.

EVALUATION - the process of comparing a product of information with known and logical criteria,

reaching a decision concerning criterion satisfaction.

SOCIAL COMPREHENSION - the utilization of practical judgement and common sense based on

experiential background.

EXPRESSION - the use of skills necessary to express ideas verbally (VOCAL) or by gesture or

movement (MOTOR).

GROSS MOTOR - skills involving natural movements, balance and rhythm.

MANIPULATION - the ability to work with the hands to move, adjust, or place objects.

POINTING - the simple skill to indicate a choice by touching or gesturing.

COPYING - the ability to utilize a writing instrument in reproducing visual stimuli.

DRAWING - the ability to utilize a writing instrument in creating a visual pattern without n

sample to be copied. Encompasses both lines and pictures.

VOCAL REPETITION - the ability to mimic, pronounce, blend and articulate.

CONCEPTUAL VOCAL - the ability to express, ideas vocally. Includes

defining.
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The Behavioral Factors Section

teacher observes the child's behavior and fills in the PPP Behavior
which analyzes behavioral problems in terms of their,classroomcorrelates. She may also utilize the L-J Sociametric Test to assess groupfactors within the class, the PPP classroom Behavior Rating Scale, and aself-completion personality inventory. This information is used inconjunction with that gained in the other two sections for a complete class-room program.

The Prescription Integration Section

The teacher integrates her prescriptions for each child -arid for the
class as a whole, into a comprehensive educational plan. She analyzes the
task demands of available methods and materials to determine their most
appropriate classroom usage.

Flowchart

The flowchart on page x, should be followed for optimum utilizationof teacher time and the PPP materials.

ix
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P.P.P. Adaptations

Time of Administration

As was seen on the PPP Flowchart, the procedure is intended for use
at the start of the school year to plan an individualized program for eachchild. This avoids the usual multi-monthly "getting-to-know-him" period
in which only a haphazard program can be provided,

It is true, however, that some children enter the L.D. program in the
middle of the year. The teacher may also not obtain the PPP until after
the school year has started. In these cases it is a matter of "better
late than never". Even when the PPP has been utilized at the start of the
year it should be updated with new information throughout the school term.
Behavioral changes, new skills and abilities, and new test information will
keep the teacher modifying the profile as the child progresses.

Totality of Administration

The PPP is designed to function as a whole. It is, however, true thatthe teacher, psychologist or other school personnel may find some of the
originally designed tools useful in research, screening, etc. All of these
tools are being standardized on normal as well as L.D. populations so thatthey may be validly used in these separate functions.

Incomplete Test Information

The PPP prerequisite skill profile is standardized using apecific sub7test scores. When one of the three formal tests (ITPA, WISC, Detroit)
unavailable, in whole or in part, it will be'necessary to use substitute.data,

In the future the project, staff will be developing a substitute listfrom the basic PPP battery and other sources.

Use of the PPP in Non-L.D. Populations

While individual instruments are being standardized for general popu-
lations, the PIT as a whole is intended for learning disability classes
solely. The staff feels that its use in certain instances with classes
for the emotionally disturbed or educable mentally retarded may be appro-
priate but, at the present time, its validity for these classes is not
being assessed. Since individualized instruction is a goal for all children,
the PPP format may provide a guideline for all special education categories
and for general education as well.

xi



MEET JOHNNY DOE

Look, Look, Look

See Johnny Doe.

Johnny Doe is slow

very, very, slow.

Johnny cannot read.

Johnny will not add.

Johnny's getting sad.

His behavior's getting bad.

What can we do

To help poor Johnny through?

Use the PPP

A guide for SLD

Johnny Doe is a healthy, eight year old boy. He has been attending
school for three years. Having failed to learn to read, he repeated his
first year and is now in the second grade. He has been having remedial
reading lessons with the special reading teacher for two years with
little or no progress.

At the end of the last school year Johnny's regular classroom teacher
referred him to the school psychologist for disruptive behavior. She
claimed he talked out of turn, stayed out of his seat, and did. not follow
directions or complete assignments. The psychologist's verdict was that
Johnny has high average intellect but has Specific Learning Disabilities
which were severe enough for him to be placed in a self-contained Learning.
Disabilities class.

Johnny's new teacher is experienced in prescriptive teaching. We will
follow her through the PPP as she determines the program best suited to
his needs. The first step is to make an analysis of Johnny's strengths
and weaknesses in Prerequisite Skills . . . .



SECTION I - PRERELUISIT21EMLS_

Competency Statement

The ,teacher
can review and evaltate diagnostic data and develop prescrip-

tions:for teaching based
owstrengths and weaknesses in the prerequisite

skills urea.

Behavioral Oblectivest

1. Given subtest
descriptions, the teacher will identify subtest

examples according to task demands and pupil
characteristics with 907.

accuracy,

AnswersEvaluation # 1-5
Pages 48-49 (63)

2. Given completed
Seguin, Torrance and PPP c?pying Tests and scoring

criteria, the teacher will score these tests with 957. accurancy.
Evaluation #' 6 -8

Pages 49-52 (63-64)
3. Given the ATP rating scale and scores for the PPP test battery, the

teacher will complete thel':PPP worksheets and summary sheet with 1007.
accuracy.

EValustien:# 9-11 Pages 53 -59 (64-69)
4. Given completed.MP

prerequisiteskills summary sheets, the teacher
will identify areas of strengths and weaknesses with 1007. accuracy.

Evaluatio
Pages 53-59 (65)

Given completed P
preregnisiteskilla-worksheet the teacher will

identify and interpret
disittepanties witn190% accuracy.

Evaluation#: 14-15 Pages 60-61 (65, 70)
6. Given completed TTP pre- :requisite skills

worksheets and summary sheet.
the teacher will identify

-appropriate prescriptions with: 90% accuracy.
Evaluation t 16 Pages 62 (70)



THE P.P.P. PRERQUISITE SKILLS TEST BATTERY

Miss Poppins, the learning disabilities teacher, looked over the
cumulative records of her class during the planning period at the start ofthe school year.

Several of her students had WISC and ITPA data that was more than twoyears old and which could not be used in PPP profiling. Other children'had not had the,ITPA, or had missing sub-tests on the WISC. The names ofthese students were sent to the sehool psychologist so that this testingmight be done.

In Johnny's case, Miss Poppins had recent WISC and ITPA scores to workwith,since the school psychologist had administered these tests to him theprevious May Johnny's scores were as follows:

WISC Verbal I.Q. 96 Performance. I.Q. 129 Full Scale I.Q.
11:"

Information 13
Picture Completion 14Comprehension 10
Picture Arrangement 13Arithmetic 5 Block Design 15Similarities 10 Object Assembly 16Vocabulary 12 Coding 13.Digit Span 6

ITPA

Auditory Reception 36 Auditory Memory 22Auditory Association 32 Grammatic Closure 38Verbal Expression 40 Visual Memory 32Visual Reception 48 Visual Cisoure 42Visual Association 46 Auditory Closure 26Manual Expression 50 Sound Blending 28

During the first week of school Miss Poppins staggered her enrollmentso that she could have time to obtain needed test information. The individualtesting sessions helped her to get an impression of each child as well asallowing her to complete the PPP Test.Battery', Miss Poppins administered theDetroit to jOhnny. His tores were as follOws;

DETROIT
Mental. Age

Auditory Attention Span for Unrelated Words (AASUW)
Auditory Attention Span for Related Syllables (AASRS)

6
0

Oral Commissions
Visual Attention Span for Objects (VASO)

63Visual Attention Span for Letters (VASL)
990Memory for Designs

Oral Directions
Motor Speed and Precision
Orientation
Social Adjustment

Pictorial Absurdities

6

6
3

9
10

11
76

96



Miss Poppins got a certain amount of information from just looking at
the scores on each test, She first noted that Johnny's performance I.Q.
was quite a bit higher, than hie verbal I.Q. Knowing that the mean or
"average" scaled score on the WISC was 10, she could see that Johnny
performed poorer than average on the arithmetic and digit span subdetesta
but average or above-average on the others.

Likewise, since 36 is the mean or "average" scaled score on the
ITPA, Miss Poppins could tell which of these sub-tests were above or
below average, Johnny's age at the time of the Detroit administration was
8 years and 0 months so it could easily lie determined in which sub-tests he
achieved a mental age above or below his chronological one.

Just having the name of a sub-test that a child does well or poorly
on does rot really give the teacher much useful information. It is
necessary to understand what the sub-test measures; see an example or two
of the performance required; and, most importantly, have a breakdown of
the task demands. Miss Poppins refreshed her memory by reading the
PPP Sub-Test Descriptions on pages 4-16. At times she refctrred to the
test data of individual children to start formulating her ideac of some of
their problem areas.



INFuRmATION CUPKEriENSION W.I.S.C. ARITHMETIC

MEASURES- range of information acquired

both in the home and at school. It

requires associative thinking
and general

comprehension of facto.

MEASURES - practical information and a
MEASURES - the child's ability to solve

general ability to evaluate past experience,
arithmetic word problems which are figured

It glove use of con gentle, Judgement, and
mentally without the aid of pencil or

indicates the child's social and cultural paper. It show; practical knowledge of

background.
computational facts and concepts.

EXAMPLES -
EXAMPLES -

Nov many days in a week?
What is the thing to do when you cut Your

Where is Chile?
finger?

Why should a promise be kept?

TASK DEMAND

locus auditory attention.

Near and comprehend question.

Have the background information
available

through past experience.

Recall the information.

Have the necessary vocabulary.

Make a vocal response.

EXAMPLES -

If I.cut an apple in half, how many

pieces will I have?

A workman earned $36; he was paid $4 a

day. Nov many days did he work?

TASK DEMAND

POCU: auditory attention.

Hear and comprehend question.

HI.Ve familiarity with the social situation

involved, through past experience.

Have "diddle- class" values and experience.

Use judgasent and cowmen sense.

Think of multiple answers or reason,.

Make a complex vocal response.

TASK DEMAND

frocup auditory attention.

Near and comprehend qUestion.

Retain auditory information.

Have necessary computational facts and

concepts.

Translate word problem into correct

numerical operation.

Sustain concentration.

Solve problem mentally.

Make.a vocal response within time limit.

SCORED ON

AUDITORY DISCRIMINATION

ASSOCIATIVE MEMORY

SCORED ON

SOCIAL COMPREHENSION

CONCEPTUAL-VOCAL

ALSO DEPENDS ON

Cognition

Conceptual -Vocal

SCORED ON

AUDITORY MEMORY

ASSOCIATIVE MEMORY

ALSO DEPENDS ON
ALSO DEPENDS ON

Auditory Discrimination
Auditory Discrimination

Cognition
Sensory /ntegration(Block Problems)

Associative Memory
Cognition

Divergence
Conceptual-Vocal



W.I.S.C. SIMILARITIES W.I,S.C. VOCABULARY

MEASURE - both ah,tract end conrrere

reasoning abilities OnL the ability to

form verbal concepts.

VEASP'.5 - the child's v,rbal resources

and reflects his level of edcation and

culture. It evaluates his ability tc

understand words cnd his general ranee of

ideas and information.

W.I.S.C. DIGIT SP/W

!q-WItEOZ - rote sequentidl re -.wry for

dirils, an w-11 as rent:A

and concentration.

EXAMPLES - EXAMPLES - EXAMPLES -

In what way are a plum and a peach nuke'! What does 1.r:we mean? 3,8,9,1,7,4, (forwards)

In what way are salt and water alike? What is a microscope? 4,1,3,5,7,
. (backwards)

TASK DEMAND . TASK. DEMAND

Focus auditory attention. Focus auditory attention.

Heat and conprehend.question. Rear and comprehend the question..

Have the necessary vocabulary. Have post experience with the word.

Understand the concept of "alike or Trnnslate the word into a mental picture

sameness. . of the object or concept.

Have conceptual ability. Be able to describe the object or concept.

Make n vocal response. Make .a complex . vocal responie.

TASK DEMAND

Focus auditory attention.

Itear the digits.

Remember the digits.

Note.the sequential order.

Remember the sequential order.

Understand the concept of hat.'evIros...

Synthesize and reverse the digits.

Retain until revrrso,'.

Rake a vocal response.

SCORED ON SCORED ON

CONVERGENCE COGNITION

CONCEPTUAL-VOCAL

SCORED ON

AUDITORY MEMORY

ALSO DEPENDS ON

Auditory Discrimination

Auditory Memory

Cognition

Associative Memory

Conceptual-Vocal_

ALSO DEPENDS ON

Auditory D:scrimination

Associative MeMory

ALSO DEmms ON

Auditory Discrimination,

Auditory Seeuencing

Vocal Repetition



CORP. 1.S . C. .P CT. ARAWCE. I'LPf_SIGN I

tIt1ANItvf:S - perrercu.d end conceptual
- the h I I tv to n toi;i1

. the ,diflitv tu

ability, the abilft, to vl!olalize
situ.tlue 'voted on :(thunl

nrinlvze, synthelize hnl ronrodi:ce

eanentinl (row nr4,-1crest IA d,tail, temporn1 and "Loclal Intel- abstract denivos.
vilunl-

4

and lnng Seim gloom! ,,,,mcry.
ligcnPv". :

vmtor coordinntl,ni pins sostnine,I

EXAMPLFS -

Identify missing part of Incomplete.

pictures such as:

Eyebrow of face.

IIinge on door.

nurnys

Place pictures owing the following into

the correct sequence: 1) a fire cur: Inc

coming 2) firemen puttin ont the fire

3) fire starts 4) boy plays with (7atches.

concewratien. ,

EXAYN.ES -

Copy hi-color geometric patterns ustru,

four or ii rue b loctis W,osz: sides zro

either solid color or divided inch tun

colors diagonally. .

TASK nEmArn

Pear and comprehend instructions.

Focus visual attention.

Understand concept of "raissing".

Rcco%nize objects.

Discriminate details.

Visualize "completed" objects.

Sustain concentration.

Detenrine essential missing part..

vs1-: vnzzl re7onse !can 1e7 tioeA

poinLing).

TASK 11:1)

Hear and comnrebend instructions.

focus visual attention.

Achieve concept from dezonstration.

Visually discriminate detailn of pictures.

Reconstruct situations. .

Visualize temporal sequence.

Place pictures motorically.

Do shove within time limitS.

in 1,otot5N

TASK LAND

hear and comprehend instructions.

Focus visual attention.

Achieve concept from demon,cr,:1-!.,

Analyze design ?otterv.

Retain visual .ieage of desie,..

Achieve concept of bl-col6r I

usage.

Visvolizh hloe,:s it tIlt

the, treat fJenicoe.

Pave nd 'lime eye-hand coordination.

Place hicks motorically.

:"Eva uatc product for correiress.

Di above,within time

(extra speed earns additional

scraEn

VISUAL DISCRIMINATION

SCORED ON

VISUAL DISCRIIIINATION

VISUAL SEQUENCING

SENSORY INTEGRATION

EVALUATION

SCORE!)' oN

VISUAL CLOSURE

CONVENCENC.E

EVALUATION

MANIPUIATIuN

ALSO DEPENVS ON

Visual Closure

Cognition

Associative Memory

A130 DEFENDS ON

Cognition

Associative Memory

Social Comprehension

Manipulation

6

ALSO DEFEN'IS ON

Visual Discrimination

Cognition



VLLL5SI_1311gt655§111.11f CODING
r.ASU visnal-motor co. rdination.

syrthsin cow.rete for,,., spatial

crientation, runt ilevihilily in wor:1,,,,

toward a gcal.

MEAS - nonverbal oreanization and.

me.ory. ::eoles.nsoocia,ton of symbols,

pse,homnir speed.-visnal-motor destetliv,

. ind lesihility In r.nw learning situations,.

EXAMPLES - EXAMPLES -

Puzzle assembly tasks: a) manikin The numbers one through nine are each

b) horse associated with n simple design. Child must

O face copy the Pppropr4ate design beneath each

d),cnr number in in random series.

TASK Dr.XAND

Hear And comprehend instructions.

Focus visual attention.

Visually perceive puzzle. pieces.

Recognize whole from the parts (ie. This

will be a face, etc.).

Have adequate body imagery.

have visual image of :orse and car.

Sustain concentration.

nave anequate eve -'and uourdin.t.lon.

Make mc,turie response.

Evalunte'product and have flexibility to

modify if necessary.

Do above q..thie time lirdit3.;1

(extra speed earns additional points)

TASK DEMAND

Hear and c,..cprehend instructions.

Focus visual A67ention.

Perceive and discriminate the numbers and

designs.

Recognize the nuNbera.

Achieve concept from th,monntrntion.

Remember number/symhol combinations.

Sustain concentration.

adeatc -1,.^. ,t cflerdln,r!,0.

Have adequate pencil manipulation

Mahe motoric (drawing) response.

Combine speed and accuracy as score equals

the number done correctly within time

limit.

SCORED ON SCORED ON

VISUAL COSURE VISUAL MEMORY

COGNITION ASSOCIATIVE MEMORY

MANIPUI4TION': COPYING..

ALSO DEPENDS ON

Visual Discrimination

Associative Memory

Convergence

Evaluation

ALSO DEPENDS ON

Visual Discrimination



'1,. 10.1 I I.y I r v.t! El

npoken word,

I.T.P.A. AUD1TQRY CLOS.
- tie Ii, p,teelvt G

whole word roue of it lb

heard.

EXAMPLES -

Do ponies shave?

Do brides dream?

EXAMPLES -

What no I talking ahrlt?

Sunshi/ (Sonshine)

Auto/o/ile -(Aoto.,ohile)

TASY

Focuu aoditory attention.

Hear And cm,prehend que::tlon. ,

have the nt-cessnry vocahnlary.

Relate the noon to .:11e. verb.

':yes-ne vocal response.

I.T.P.A. AUD.SEQUEN,Me
- ti, 1,ten,Inn ,nnn ::

dliOtm and the ability In COrin,41,

repeat a seencece of huditory

gyni,19.

E5A1:LS.S -

Listen- say 2713

Listen- any 309277

TASK DEiiA4)

Focus aodit.,ry attention.

Hear word components,

Have the necessary vocaeolaty.

Recognize word from given ces-Tonrots.

Kate vocal response (cotrplpte word),

TASK DnSD

Cocos aoditory attention.

Hear the digits.

aere,ber tie dieits.

e the seeuenrial

here-tier the sesnenital orl-i.

Male a vocal response.

SCORM ON

AUDITORY DLScRIMINATION

SCORED ON

AUDITOR? CLOSURE

VOCAL REPETITION

SCORED ON

AUDITOR. SECUErCiXC

ALSO DEPENDS ON

Cognition

Associative Vemory

ALSO DEPENDS ON

.Auditory DiscritAnation

ALSO DEPENDS CR:

Auditory Dis^irinatinn

Auditory Memory

Vocal ORepetition



T.P.A. VISUAL RECEPT. CLO_S_URE V/S.SEQUEN.A16
MWtlyri - tLe abil!ty to LuSu n,,intnp,

(tom vlb.m1 iequitcs

colvroliooRloo of ef,:tut,n bnned uron

common concepts.

- thu abilit to rtnp.1).

renivIc 011v,1 fro, .. itood

pren.ntntion, vinual

discricinntion and perreptol

interpietation.

the ability to unrractly

tATI"Ilitt hnoqOnre

virunl nyohola. It inOlven

reception And visual-motor

expression,

visnl

EXAMPLES - EXAMPLES -

See this? (picture of wall pencil Child r.tmt point to all of the fish

sharpener) Find one here-(out of set imbedded in an underwater scene, all

consisting, of crayon, pencil, packet the bottles imItelded in a parry scene,etc.

pencil sharpener, wall can opener).

EXAMPLES -

Reproduce ceties of geowetric e0Gi;".1R

from memery,using design chips,

TASK VEMANII.

Hear nud ca7prehend instructions.

Focus visual attention.

Achieve concept from dcnonCration.

'Recuilnize the sanple picture.

Comprehend the essential character of

all pictures.

Associate concept or function with

visual coo.

Remember the sample.

Discriminate between v!suni stimuli.,

Make a motoric (pointine) response.

TASK UEM.in

Hear and comprehend ins.tructionr.

Focus visual attention.

Achieve concept fro- dronstratfon.

4

Uave vi,Sual concept of fish, bottles.

Retain image of the sriL.ulus object.

Recognize the whole from the part.

Make motoric (pointing) response.

Do above within time limit.

etc.

TASK D61ANU

Hear and comprehend instructions.

Focus visual attention.

Achieve concept from demnhctration,

Perceive, and discrirAnate the dsiYs.

Remember the designs.

Note the sequential order.

Remember the sequential or,:er.

Make motoric (manipulative) responae.

(some children name the desicns ar..d

remember the sequence vocally).

SLEFFILJaa SCORED ON . SCORED ON

VISUAL DISCRIMINATION VISUAL CLOSURE VISUAL SEQUENCING

POINTING POINTINC. MANIPULATION

ALSO DEPENDS ON

Cognition

Associative Memor)

Convergence

Social Comprehension

AI SO DEPENDS ON

Visual Discrimination

ALSO DEPE!:OS ON

Visual Discrimination

Visual hetsory



T.T.P.A. AUD. ASsOC.
wAsuol - ability I, 0:va,f4C

and relate spoken wiras in

meaningful way. Requiree t hr

production of analogies or opposites.

- a. nbi lit In nzgan'ze

and relate ,cuncepta ptesentl

visually. Reonires Cue for:orlon of

nnaltVAes.

EXAUPMS -

During the day we're nwake, at night

we're

Desks have drawers, pants have

TASK OF!...=

Focus auditory attention,

Hear and conprehrnd. sentence stns..

Rave the necessary vocabulary.

Understand concept of verbal analogies.

Identify the critical relationship.

Recall the appropriate Answer.

Make a vocal response.

EaVPLES -

'What goes with this?(antroauur) ':':none

from pictures cf it plane, parachat,

space capsule, or helicopter.

T.P.A. GRAMmAnc cos,
!.nifl!ES - ti': abilitj

aulomatirali use Ile, uitun

repeated expressin,s of sear:` -.0

speech.

EY.A"IPLES -

Here is a man, here ere two

There is milk in thh. :tless, It !!..

a glass

(pictures accompany Cue sfuestion0

TASK DERAND

'leer and comprehend question.

Focus visual attention.

Achieve concept from demonstration.

Recognize pictures.

Achieve the desired analogy.

Recognize thr, essential relationabip.

rake a motoric(pointing) response.

TASK DEMAND

FOCUS auditory rttention.

lienr.and comprehend sentence

Perceive and cooprPhend visual suu

-Rave the required -,-11teen

through past expe:Icse,

Associate the applNriate

to the vethal and

Make a vocal respring,,

SCORED ON

AUDITORY CLOSURE

DIVERGENCE

SCORED ON

C.00NITIOU

CONV:R=XE

POINTING

ALSO DEPENDS ON ALSO DErRMIS ON

Auditory Discrimination Visual. Discrizination

.Cognition Sensory Integration'

AssnciatiVe Memory Associative f'iomory

Conceptual Vocal

SCORED ON

AUDITORY CLONI'RE

SENSORY INTEGRATION

ALSO 0EITNTS ON

Auditory DiscIrminatf..,n

Visual. Dfacrininatien

Conceptual Vocal



117:AFU2:1-:. - The .0,111ty rQ

in spoken words. It itr,olves vccalq..Iry,

cormsnd of langw.ge, ,Jid experience,

at describing.

!.T-P.A. MANUhL ExPREss.t.Tp.A. SOUNb BISWOJNG
- t,e ability t,

throukh yrstorcs.

Trws, ideas

EXAMPLES -

Describe the following objects-

Hall, Block. Envelope, 2ntton.

Child is presencei with the objects

end must_ tell all he can About them.

TA5K DEfl=

See and fn l object.

Recognize o'aject.

Nave familiarity with Cie oblect

throni,h past experience.

Cain concept,through demonstration,

of all the scorable dimensions

(label, color, cosposition,

function, r.ajor patts, etc,)

Prmrber

Has the necessary vocabulary.

Hale a cer.plex vocal response.

EXAM2LES

Show re what we do with a:

Pencil.Sharpcner.

Guitar.

Stethescopc.

- Ability to

synthesise the isepOrnte soOodr, of

a wotd and proJuce the triterrrted

whole word,

EIVMTUS -

c-ow

b-o-b-le-s

t-a-p-i-k

TASK

See picture and/or hear the naive of

object.

Recognize °Sleet.

Have familiarity with the object

through past experience.

Cain concept, threnhh demonstration,

that be should demonstrate the use

of the object manually.

"eve !he roordli,Ifed .FP of the erTr

and hands.

Hake a motorie response,

TASK DE:'AND

Focns auciltOtv attertion.

Hear word parts.

Have thr necu5sary vocabdlaty.

Bleed Nellirk to inrr Onle tor,,.

F.:0,e a "ncel

S'.04P.D ON

TACTILE

DIVERGENCE

EVALUATION

CONCEPTUAL-VOCAL

SCORED ON

CROSS HOTOR

CONCEPTUAL-MOTOR

SFO'IFD

AVDITOY.DISCbTN1h,,:ION

VOCAL REPETITION

ALSO DEPEYPS ON

. Visual Discrimination Visual Discrimination

Sensory Integration Auditory Discrimination'

Cognition Sensory Integration

Associative Memory Cognition

Associative Mesiory

ALSO OMNDS ON ALSO DEPEND:: ON

Auditory Closure



- rote aT,y !or

worqs n0d tr. cor..,.0l:ty repeat

An unrelnte! of Red:- :nr

symbols.

EXAMPLES -

pen, girl, co,

stone, hiot,'f-T.0,.-; 'or, coi,-dteite

DEMO IT A.VS.P.S
Tte r0-, mry f!.4

sent:eerie. nn0,t, to correctly

'repcht a reanine7t'el sec,o,oce of ntlitrr,!,-

symbols.

EXAMPLES. -

Green leaves cow on the trees in early

spriry.

My sister, Mary, his a pretty new 'doll which

shuts its eyes and :.1,29 1.) sleep.

iiThP1I _AA com L.
10Ns

:ted,tory

retention and the 01.61Ty t6

directions involvinp. 1:r.ass rat-Grit-

responoeS.

EXAMPLES -

Walk to the door; then crier r.!". thu

book.

Bring me that piece of-paper; Om, :'10,:-

the door; then st,%11 on

TASEIT:MAND

ion' roditory attention,

Beer unI dis,;:frduate the won's.

Remember the words.

Note the sectoential order.

Remember the seecential order,

Make a vocal response.

SCON:n ON

AUU1T0'10i MEMCMY

TASK DENANii.

Focus auditory attention.

Bear And dicririnate the words.

Comprehend the sentence.

Note the sequential order.

Utilize sentence m.lanini: As en aid to

rer.ember words and'sequentinl order.

Remember the sentence.

Make a vocal response.

TA:1E DEMA:M

'FOCUS auditory attention.

Hear and co.:prebend

Remember the co-r4ssiors.

Note the sequential order.

Remember the sequential Or,:er.

Have ability to walk a:A etc

Translate noditory dinertio.:1 4ota

the correspendinn natoTi, att,

Cues.

n mctnric C =ntnr.

SCORED ON

AUDITORY SEflUENCINt:

VOCAL REPETITION

SCORED ON

KINESTHETIC

IIROSS MOTOR

CONCEPTUAL-MOTOR

ALSO D:TENDS ON

Auditory Discrimination

Auditory Sequenring

Vocal Repetition

ALSO DEPEND:: ON ALSO DEPENDS ON

Auditory Discrimination Auditory Discrimination

Auditory Me cry Auditory Sequencing

CcT,nition Auditory :4snory

Visual Discrimination

Sensory Interration

Cognition



ef-t

DETROIT V. A S .0

MEAShD1.5 - ituysedInte recall oU an

unrelated sequence of VIRUAI swholq.

It involves visual ru,coptinn and vorni

eyprv,infon. !4,10,ntia! 07: ;,

tequired,

DE.1130T_Y,11,3.L,
revoition and .7,%all of in

unrelated selnence of vinnnfly presented

letters. Ii involves visual y,ception

and vocal erplet,slut,. :.,-TIOVIIP) order

is -equirA.

InTRO I T IT) DE:S

- nullity to copy dpsie.es

hot!, with visual cues and ;trout,

rmatory. Involves visual And audt,u.,...

roceptiou and ototor expression.

EXAMPLES - EXAMPLES -

Pictures of:
R, f, s,

tree. pat l, star v, q, a, d, c, h.

bed, dreso, sun, house, bm, train

TASK DEMAND

Focus visual attention.

hear and comprenend instructions.

Perceive and discriminate objects.

Recognize the objects.

"Marx" the objects frmto the visual L'7.

Retnenber the objects(visnally or vocally)

Note the sequential order.

Remember the seenentlal order. C nor req-

tuived hqt Ate tA

Poke vocal rc:ponse

EXAUPLIIS -

Copy it dt:,mond.

Add to design to meke it look

snmple (from memory).

Drew design fro; mcstio.

TASE DU:,

Focus visual atte4tion.

Hear and cmmprehend Instructions,

Perceive ani discriminate letters.

Recognize the letters.

" Mame" the letters from the visual cue

:temember the letters (..qnually or vmcally)

Note the sequential-Order.

Remember the sequential 'order.

Mlbs vncr.1 re.tpo=c.

TASK DEMMI1

Focus visual strentiot-..

liner nod comprehend ini.t:tat!npn.

Fercelve designs.

Analyze the designs as to

Rcrer.her the dpsipn.

Ilive adequate eye-hand coridtentiln
. .

Have adequate pencil skills.

Make motorie ( dravirm) response'.

SCORED Ord

VISUAL MEXORY

SCORED OM

VISUAL SEUEUCING

SCCREO ON

VISUAL MEMORY

copyIrc;

ALSO DEPEUDS OM

Visual Discrimination

Visual Sequencing

Cognition

Vocal Repetition

ALSO DEFElR/S OM

Visual DiScrimination

Visual Memory

Vocal Repetition

Also DEpENps OK

Visual Discriminatien

Visual Closure

Evaluation



I.. P1 'LCTIONStI)L113_011 MOTOR SPEJD/PReC. DETF,D1r OR iENTAT_IN.

- II it ie.,

nil iIl y y t..

eel fn and tot I.,: c lei

iisiil eyo-hund i....mlinsitun.

EXAtiPLEN -

Draw a line (Tor the thimble to thr. scar

that will ho down under the comb and

up over the hammer.

Items also involve numbers, letters, etc,

rorri. eennti-

and Nriw",,,ry is veeulred eui

ritr I nk S Hs .12, neer.,

:ea, I 'CR I it ar

EXNyLEN

Draw no X within each of n series of

pre;:ressively circles. The werber

of Es eon-eel-1y drawn im the time lirdt -

is the score,

EYMPIFG -

Can you touch the amon:

What atate do you live in?

If you stnod with year.faco roverd

door what would he-to your riHt?

TASK DEMAND

Focus auditory attention.

Hear and compruhond directions,

Focus visual nttertion.(paoe very "hilly")

Sac and discrinduarr visual toes.

Remember the instructions,

Recognize the visual ctimell..

ASSOCIALC verbal directions to Ole visual

stimuli,

Paw. ru.mh..v

UnderStand such terms as bottom, over

cross 'ont, first, triangle, eto, as

well as letters and numbers.

Have adequate eye-hand conrdination.'

Make Motoric (1rawing) response,

TASK DEMAND

Focus visual attention.

Perceive circles.

Understand the concept of staving

"inside" the circle.

Coordinate visual and kinesthetic ci.es.

Have adequate pencil skills.

Sustain visual csncentrntfon.

have adequate musclular stamina.

metrric dravie.0 re r .

SCORED ON SCORED ON

AUDITORY SEQUENCING Ill';;ESTHETIC

SENSORY INTEGRATION DRAWING

DRAWING

CONCEPTVAL MOTOR

TASK nEnrD

auditory ajtenti,e.

Hear and comprehend carstinos.

See and coeprebend visual cues.

Have background infnicatino an 1 at

through pant experience.

Recall the ihinrmatinci.

Have the necessary 'in.-,t' nIcmv.

Have laterality and dirt:Atonality.

Pe ^-nre of y "

Have knowledge. of time iarreis.

Make verbal. response.

Make mntoric (gross motor) IC5;,0'!,vS,

SCORED (1:;

KINESTHETIC

CROSS MOTOR

ALSO MENDS ON ALSO DEPENDS .ON ' ALSO DEPRNPS C't

Auditory Memory 'Visual Discrimination Auditory Discriminatirn

Visual Piscriminntion
Sensory Integration

'Cognition
Cognition:

Associative Memory

Conceptual-Meter

Conceptual-Vocal



1TROI-1- SOCIAL A-DJ. A. bEiRorr ABSuRb.

expc.rIvnc,. It ..i 1....; we .1, .;:.:,.. :14.,,,.,

judeewent. and 11.4ical,..,: 11"P :'ll:W.,

social WO Caltr,-.1

' " vIr1,1

of

it,-

c';,-,.t;, 1 Ito,

dolAll%. It rrnnireq :engonitw, CIa

hrzrm a a! venal I fluency.

EKAMEn

Wha I a th,2 Cl. 1.w for you to dn if:
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MAn reading opnide-dawn paper.
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Have rmlillariti with tile serial situation Pave :criliarity with the situations
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Make A complex vocal response. Select detail which is incorrect.

Make a crenplem vocal response.
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Closure

Cognition
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SEGUIN FORM BOARD J TORRANCE P I CTURE CONSTR.
PPP COPY H\G-TEST

AEASURES-- the ability to identify and

place objects using
only tactile cues

(Segulm A) and tactile memory and

kinesthetic imagery
(Sequin 8). See

pages 26 - 28 for administration. .

MEASURES - creative thinking and production

It requires the ability to develop a

unique idea from a simple stimuli and

the drawing skill to produce it. See

pages 17-25 for administration.

MEASURES - the ability to copy

partial letters and numerele in

both straight and curved lines.

No memory is involved.
See

pages 29 -33 for administration.

EXAMPLES -

Place geometric shapes
into holes, while

blindfolded, with one and two hands (A).

Draw the board (with blindfold off)

placing shapes from memory (B).

EXAMPLES -

Compieta ambiguous shapes to make as

unique drawings as possibie. The

drawings are embellished and. titled.

TASK DEMAND A

Focus haptic attention.

Feel the blocks and board.

Identify block and hole shapes by touch.

Pair blocks with same shaped hole.

Remember locatlon;cE hole shapes.

Make motoric (manipulative) response.

Transfer learning to other hand.

Utilize two hands in coordinated manner.

TASK DEMAND B

Retain haptic image of hole locations.

Retain haptit image
hole shapes.

Have adequate pencil skills.

Make motoric (drawing) response.

TASK DEMAND

Focus visual attention.

Near and comprehend the instructions.

Understand the concept of "unusual"

or different.

Develop a visual idea utilizing the

ambiguous stimulus.

Utilize divergent thinking in subject

matter and title.

Have adequate eye-hand coordination.

Have adequate pencil skills.

Make motoric (drawing) response.

EXAMPLES -

TASK DEMAND

Focus visual attention.

Hear and comprehend the

instructiona.

Discriminate lines.

Have adequate eye-hand

coordination.

Save adequate pencil

skills.
Have laterality and

directicnality.

Make motoric (copying)

response.

SCORED ON

TACTILE (A)

TACTILE (8)

SCORED ON.

DIVERGENCE

DRAWING

Cognition

Convergence .

Manipulation'

DraWing



Administration and Scoring Procedures
for the Torrance, Seguin and P.P.P. Copying Tests

There were three additional tests which Miss Poppins administered toeach child in her class to complete their pre-requisite skills profile:

1. The Torrance Picture Completion Test (Torrance 1966). This testis referred to in the PPP as Torrance "Picture Construction", to differ-entiateit from the Picture Completion sub-test of the WISC. Administra-tion and scoring procedures are found on pages 17-25

2. The Seguin PorM Board Tactual Performance Test (Eigenbrod, 1368).This test is the PPP revision of the classic haptic test for brain.injury.The board and testing procedure are identical but timing, directions,and scoring have been modified for classroom use. Administration andscoring procedures are found on pages 26-28.

3. The PPP Copying Test. This instrument has been designed by project staff especially for use in the PPP. It meets the need for an un-timed copying test, involving no memory, which directly relates to writingskills. Administration and scoring procedures are found on pages 29-33.

Torrance Picture Makin

Administration, The Torrance may be administered to an individualchild or to the class as a whole. The teacher reads the directions onthe top of the test booklet, aloud, to the class. As an example, theteacher my draw a circle on the blackboard and ask several children whatpicture they would make from it The idea of making drawings which aredifferent from what classmates will think of, is emphasized.

After the test sheets are given out there is a time limit of 10 minutesin which the drawings may be done. The test is collected at the end ofthis time When children are too young to write in their own titles theteacher should go from child to child when the drawing4ime is up to askfor the titles and write them in. Older children will:provide their owntitles within the 10 minute limit although the teachermay help withspelling if requested.

Whep giving the
to an entire class thareacher 'ShoUld circulateto assure that the children are not abla re'co0y, pictures, and to. encourage,:ConcentretiOn, on the, teaks*



Scoring. One point is given for each figure that the child completes
within the ten minute time limit. To be considered a completion there
must be some amount of drawing added to the stimulus and there must be a
meaningful title for the drawing (titles quay be written by teacher as seen
in the administration section),

Next, the creativity of the drawings is assessed using the scoring
method contained below. Zero points are given for certain responses which
are common (given by 57. or more of the standardization population). One
point is given for certain responses that were given by between ,2 and 5%
of the population. Two points are given for creative responses that are
not included on the lists. Both the drawing and the title must be taken
into account, in choosing the most appropriate category, and scoring.

The creativity points for each figure are added together and recorded
as the "score" on the test sheet. The total of completion points and
creativity points equals the Total Score on the Torrance Picture Making
Test.

Scecing Guidelines for Each Figure:

FIGURE 1

em"Nos'4,

Zero points (5% or more of
responses)

Abstract design without

Meaningful title
Bird
Face or head
Heart (includes valentine)
Mari (earth), .includes boy

One point (2% to 4,99°/0)

Apple(s)
Cloud
Eyebrows
Glasses, eye
Girl or woman
LipS, mouth
Mau (Mar:,, etc.)
Monster

Two points (less than 2% of
responses)

Other responses showing creative
strength.



FIGURE 2

2

FIGURE 3

FIGURE 4

Zero points (6% or more of
responses)

Abstract design without.
meaningt ul title
Slingshot
Trees

Zero points (5% or more of
responses)

Abstract design without
meaningful title
Face (s)

Zero points (5% or more of
responses)

Abstract design without
meaningful titie
Animal ( unspecified)
Face
Man 's face
Snail

One point (2% to 4.99%)
Face (human)
Flower
Girl
House
Man (boy)
Woman (girl)
Word ( sy mid, number, letter,
ete.)

Two points (less than 2% of
responses)

Other responsPs showing creative
strengt b.

One point (2% to 4,09%)
Animal (face or total )
Bow and arrow
Boy (mean)
Girl ( woman )
Man '(boy, including ..tick ine,n)Moon
Sliding board
Sound waves

Two points (less
responses)

Other responses showing creativestrength.

than 2% of

One point (2% to 190%)
Body ( man )
Gat
Duck
Fish .

Girl ( woman )
Hair
Man
Monster ,ghost. roc.;
Nose
Snake
Water. (waves, pool. etc.)
Worm

Two points. (less than 2% of
responses)

Other responses remdriug ,reative
strength:



FIGURE 5

FIGURE 6

\4,
6

FIGURE 7

Zero points (ti% or more of One point (2% to 4,3D %)

responses)

Abmtract design without
meaningful till
Boat (or hull)
Boat- (sail)
Bowl
Circle
Face or head

Zero points (6% or more
responses)

Abstrixt design without
meaningful titio
Face
Lightning,
Steps (staircase)

Mount:tills
Mouth
Snila (lips)
valley
Water 1,strean, pool, lake, wave,
etc.)

Two points' (less than 2% of
responses)

Other responses requiring creative.
strength.

of One point (2% to 4,09 %)

Chair
(womall)
(boy)

Mon shit! i
Tree

Two points (less than 2% of
responses)

Other responses requiring creative
strength.

Zero points (6% or more of
responses)

Abstract design without
meaningful title
Carringe (1)11::gy)
Questii in ma (s)
Snake

One point (2% to 4.l19%)

Auto (car)
Body t human)
Dipper
Face
Hook
Ney
Pipe (smoker's)
Sickle
Spoon, dipper
Word (letter, symbol,'Ilambcr)

Two, points (less than. 2% of
responses)

Other r,..::.pons i;: rulirin;; crr:ative



FIGURE 8

FIGURE 9

9

FIGURE 10

10

Zero points (5% or more of
responses)

Abstract. design wit !tout
. meaningful title

Man (head and body)
Man, men (stick)

Zero. points (5% or more of
responses)

.11x;t raet desiu-n without
meaningful till,
Mountain (s)
Nun
Ow]
IZabhit
'Rocket

Zero points (5%
responses)

Abstract design without
meaningful title
Anteater
Duck
Fare : (ltUman),
Faee (month: and nose only)
Tree (s)

or more of

21

One point (2% to 4.99%)
Dress
Face
Girl
Monster (ghost)
Shield (medieval, ete.)
Tree

Two points (less than 2% of
responses)

Other responses requiring creative
strength.

One point (2% to 4.,90%)
Cat
Do, dog face
Face

Volcano
Word (nnuiber, letteg

Two points (less than 2% of
responses)

Other responses 'requiring creative
strength.

One point (2% to 4.99%)
Angel

Dog
Figure (I) unian )
Girl
Nose (part of
'Woody Woodneehe

Two points (less than 2% oresponses)

Other responses sh.owinz ,creati v Cstrength,



Johnny Doe's Torrance. Miss Poppins, administered the Torrance to
Johnny Doe. His pictures are shown on. the following pages.

Johnny completed all of the figures so received f011 credit of 10
for completions.

Figure 1.received 1 point since "monster" is listed, under one point
in the scoring guidelines.

Figure 2 received 2 points. If Johnny had made a plain peace sign
he would'have received 1 point for "word, symbol."

Figure 3
response.

received 2 points.

Figure 4 received 2 points.

Figure 5 received 2 points.

Figure 6 received 2 points

Figure 7 received 2 points.
If Johnny had produced a car he
carriage, 0 points.

Figure 8 received 2 points.

Figure 9 recieved 0 points (mountains

FigUre 10 received 0 points (tree);

This is a very creative and unusual

- another very creative response.

This is a very well elaborated tank.
world have received 1 point; or, a

Johnny's creativity score is figured:

1, 2, 2, 2, 2, 2, 2, 2, 0,

The 10 points for completions
of 25.

0, =15'

is added to this 15 for a Torrance total



NAME JOHNNY DOE
TORRANCE FICIVRE MAKING

8
Age

Completions 10
Score 15

Date
9/12/72

Total 25

By adding lines to the incomplete figures on this and the nextCan sketch some interesting objects or pictures. Try to thinkpicture or object that no one else will think of. Try to makeas complete and as interesting a story as you can by adding tobuilding up your first idea. Eake up an interesting title foryour drawings and write it at the bottom of each block next toof the figure.

page, you
of some
it tell
and
each of
the number
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Other Scoring Examcles from Miss Po2pins' Class:

1.

el--"Ne"'

No points for completion since the
Stimulus is not indorporeted
the draviing.'Without completion no
points can be allocated for crea-
tivity.

7.

receives credit for completion
since the lines incorporate the
stimulus and there is a meaningful
title. No creativity points since
the drawing is ambiguous and has

. no meaning in spite of the title.

7.his

The stimulus h' le *id :as a
"pipe" and reCetves'/4o1n*s.
It is not scored as i':"manor
zero points,,

CI)

The stick girl is scored 1 point=for
HoweVer,:thestimuius in the

first picture is actually used as a '
-"braid' and can receive 2 points'.



.The-Seqamian Form Board ((Tactual. Performance Test)

Administration. The teacher tells the student that they are going to
play the"blind-fold game". The child is blindfolded and seated at a
table that has a good working height for him.

The board is uncovered and placed on the table with the circle at the
top. The blocks are removed and placed randomly in a line between the child
and the board.

The child will place the blocks into the board three times. The first
time is with his preferred hand (previously determined), the second with the
other hand, and the third with both hands. The following directions are
for the preferred hand and are essentially the same for the other two times.

Teacher takes the child's preferred hand and runs it along the out-
side of the board and briefly over the surface saying-,-"Here is .a
board with some different sha ed holes in it - it :oes from here to
here."

Teacher runs the child's preferred hand briefly over all the blocks
and says, "Here are the blocks in front of the board - they go from
here to here. Let's see how quickly you can -fit all theillocks into
IteriZtthnlesusinshand.Kee_z_our other hand on your
lap. 0.K? GO."

Teacher starts timingand:whenall:thebloCkS are placed:, the time is
recorded; If the'blOOks are not all placed in five minutesthe task
is stopped and the number of blocka placed is re Corded.

Mmtttr.----ex removes; blocks from board andzreplaces t5em:in aline in
framdt..:..:of the board. She takes the other hand (ar both hands in the
thErrth"Ladministration) and runs it over the board and blocks, and
-thy procedure Is repeated. The board-is,coveredafter the:
mdbilonistrationeammi then the child's blindfold its-remoyed. He is
gi#:eema,pencil-and asheetof white paper and to= "Pretend that
tt er is the 'board ou were uttin -the blocks in. Draw what
vars. think the bmarillooks like: Try-taxemember_as many blocks as
Tau.can and draw them in the right 'places on theboard".

The adtrizher records the number o f blocks that the child hasremembered,
accepts rm 0mm-drawing that- is close enough for her to recognize the block
that is deOgnated, This is the Memory ,Scare. She-records the number that
are, placed in approximately the correct location on the board. This the
Localization Score. The PPP Seguin Memory and-LOCallzation Sheet may be
used to record this data.:



Scoring Staguio A SCORE

ICompletioe
Time

Complete in
4-5 minutes
or stopped at
5 minutes

Complete in
3 min.30.sec.
- 4 min.

Complete in
3 min. -
3 min.29 sec.

Complete in
less than
3 min.

Administration 1
Preferred Hand ,block

1 pt. for each
placed

11 points 12 points 13 points

Administration 2
Others Hand

I pt. for each
block placed )

11 points 12 points 13 points

Administration 3
Both Hands

1 pt. for each
block Rassa

11 points 12 points 13 points

Total points for All three
',administrations = A SCORE

*Add 5 points,tototal:fer children
5 years old for A SCORE

*Add 3 points to total for 6 year olds

A child who places 8 blocks by five minutes with his preferred:hand,
completes in 4 minUt000,secondewith his other hand and complete- in
3-minUtes 30 seconds with bOth hands would receive 8, 10, 11, for a total,
of 29. This total, is the AVSCORE for children who are seven and Older.: -jf
this child were six, his total ASCORE would be 32.

Seguin B SCORE: The memory and localization Scores are added together
to-::equal thelVSCORE for children who are seven,yearsAxf age and:older, Two
points are` -added for five year olds :and one point is addet::forsix year olds.
If a. five year old'drawsAl blocks and has 4 in the'correctlocition, his
B'SCORE would be 6, 4, 2, for a total of 12. A nine±:yeazold;havingthe,aame
memory ancrlocalization'scoreiwould,have a total of 10.,

Johnny Doe's Seguin. Miss Poppins administered .the Seguin to Johnny-07:e
8) and recorded the following scores:

Right hand (preferred)

Left hand

Both hands

Complete in:325 = 12 Points

-Complete in 310. - 12 pointi

Complete, in 2.11'. 13 points

A. Total - 37

Miss Poppins recorded Johnny'a,Memory and Localization performance
on the Seguin Memory and Localizatiou Sheet on the following page. She
put one check for each remembered block and another check if it was
placed in the correct location.

Johnny's Memory score,was 9

His Localization score Was-7

B Total ='16

What would Johnny's A and B SCORES be if he Were 6T,

ANSWER His A SCORE would be 40 (3 additional points). His B SCORE'
would be 17 (ladditiOnal point);;

27
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PPP Copying Test

Administration, :This test .can:be administered ihdiVidually or to an

entire class.. The child and /or teacher are to fill it the information at

the top-of the test.' The child is then diretted..to put his finger on the

first row of straight lines that,tre to be copies. He is instructed to copy

the figures in the empty apace provided beneath the figures exactly: as he

sees them. Teacher' tayaHpOinting:This Onehere; this one here7 and so

On to tip end of:theHrow." Thesame proCedureAt used for:the second and the

'att.:row:to be coPiedifJleCestary. ".There pis no time limit for this :test.

Scoring. In order to.eittablish appropriate cut.-off points, the PPP

Copying 'Test was standardizeiimmOne hundred:.:and fifty elementary school

Azhildreh, ages 5-12, including0 children with specific learning disa-

bilities.

Two points are given fonleach:figure that is an accurate replica of the

given form. c)he'pOint:ltsimehfortlight variation and:zerO points for

complete discrepancies. !otheexamplet-might be

iN

A A\I V
1 point (slightly disconnected)

1 point

0 point

0 point

0 point

(size)

(disoriented)

(reversal).

(inversion)

0 point (completion)'

A more complete Scoring:14odel follows on:pages 30 to 31.

Special allowance must be given for inadequate eye-hand coordination

in younger children (8 years old and younger) when scoring. An example

for a 511 year, old is shown on page 31. In addition to the special

scoring, five points are added to the total score if the child is five

years old. Three points are added to the total score for children who

are six years old.



PPP COPYING TEST SCORINC, rMODEL

3. Partia1 Letters. Strafght Lines



III. Part:171a Nuera1s

Scoring examples of special al lowance given for intakermate eye-hand
coordination to a 51/2 year old child follow. Zero =adult would have
been given to a child over eight years old.

III.

MODEL



Johnny Doe's "PPP" Copying Test. Miss Poppins administered the "PPP"
Copying Test to Johnny. She scored his test giving him the special age
allowance for. inadequate eye-hand coordination, since he is under the
nine-year old cut-off point required for exact replication of the model
figures.

Notice in Johnny's test, page 33, thatri Jr. and 3 are given 2
points each, where an older child would have only scored 1 point each
Also; the \I snd_C are, given I point each, where zero points would havebeen given to an older child.



Fame

Date

Score I 14 II 14 III lir * Total 5.0

"PPP" Copying Test

Age*

Teacher

Grade Sex IV%

School

* Add 5 points if 5 years old; 3 points if 6 years old

I. Partial Letters. Straight Lines



Recording Data --

The PPP Pre- Requisite Skills Test Summary Sheet

Miss oppins now had all of the test data necessary to profile
Johnny Doe's pre - requisite skill strengths and weaknesses. She recorded
his test scores on a PPP .e,-Regulaite Skills Test,Summery Sheet as they
becaMe available.

The Test SumMary Sheet containing all of Johnny's data follows on
-pages 35 -36. _HThe,:,...first-TageisHfilledoutwith hiaWISCtand-ITPksub-
teat scores.'The second page has his Detroit,ISeguin, Torrance and
PPP CopYing Test, scores.

Detroit Aoe Discrepancies

TO:fill out the Detroit columnjabeled,"Age Discrepancy", Miss,
Peppina used johnny's :chronological age and his obtained Mental
Ages.

. In the case of AASUW, the MA of 41rears, 6 mo.,ia lower, than Johnny's
chronological age by 3 yearSend.6,m0.. This is a negative discrepancy and
it:recorded'inthe column'with a minus pign.

04Oking down et Pictorial Absurdities, it can bE:seen that the MA
of r is one year an&6:Mo.Hibove Johnny's age., A41,",' was placed in the
column:

Miss Poppins takes care to reMeMber.thateach year contains 12
months-when figUring plus and minus discrepancies. A diScrepancy can
go to plus or minus 11' before being recorded as a full year.

The .reader, should go through each of Johnny's Detroit scores s-to
develop competency ifi'recording age diacrepancies.

NOTE: When a child reaches the upper'limit of, a Detrbit subtest,'the teacher
should write "Upper Limit" in the Age Discrepancy and automatically give him
3 points.

Recording with Age Allowances

Since Johnny is eight years old Miss Poppins did not have to worry. )

about the ege.allowence Points given .to 5 and 6 year olds on the Seguin
and, PPP Copying Tests. When recording the data of young ,children, these
age points should be'included in the Total,scores oath. Test_Summary
Sheet.

In the ease of the Copying Test the p;Oints .are just intlUded
.

right on the test blank. In the,case,of'the Seguin the.points shoUld
be included in the Total, even though the individual scoreswill remain
correct. In other words,-the-oorrect score" for each hand,,memory, score,
etc. should be recorded;butthe,age score included An the Total:. The
Total will be higher than the scores making it up- on the Summary Sheet.

MeMotY LOCOMation: :11-:TOTAL



.,_??P PREREQUISITE SKILLS TEST SUMMARY I3HEET

Fio.
JOHNNY DOE

T.:(1'1I DATE_ 9/16/64 TEACHER

.1SC ' DATE ADMIN. 5/31 /72 C.A. 78
77.7,RBAL .96

PERFORMANCE 129 FULL SCALE
Information 13 Picture Cdnipletion

Comprehension 10
Picture Arrangement 13

Acs-thmetic 5 Block Design 15

10
Object Assembly 16

Vocabulary 12 Coding 13

T)i7it Span 6

.t PA DATE ADMIN.
1. 6/1/72

Automatic-Sequential Level
acpresentational Level

Auditory Reception 36 Auditory MeMory 22

udi.tory Association 32 ' Grathmatic Closure 3f

lc!rbal Expreason 40 A/1;3Ual Memory 32

Vii;ual:,RecePtion 48. Visual' Closure- 42

:;ual Association: 46
Auditory Closure - 26

:.a.1 Expr:13SL.-:: 5P
StluUd Blendim 28

35

113



Pape 2

717

`;r13TET

DAT2 ADMIN. 9/1.1/72.

ACP.: DI:;0TAI;CYM.A.

AASMI

AASRS

Oral C..-nmissions

VASO

foDcsic-ris

Ditection.5:,

211tor Speed

just.

f Pic. Absurd.

80 4 6 -3j

8 43
_39

8
60 0 -20

8
0 3 -1

0
8. 9

9 +19

80 11
6

: +3 0

80 63
9

-1

0
8 10 +2

9

8
110 0

+3

80. 76
7 -06

o0 96 +1

SEGUIN DATE ADMIN.. 9/12772

.-,

ef Hand 12 ..0the.rjlabd 12 Both Hands (A).TOTAL 37

(r,) TOTAL .16



Profiling Pre-requisite Skills Test Scores

There are three worksheets used in profiling pie-requisite skills.They are titled Reception, Association, and Expression. Each worksheetcontains rating triads for the subskill processes described in the PPPIntroduction. The three sub-test
scores which contribute to each triadwere selected after task analysis by project staff and consultants. Thesub-test descriptions on pages 4 -16 liat.the skill processes in which eachtest is scored. They also list the skill processes which were not scoredbut which are also depended on for adequate performance on the test.

In selecting the three scores which contribute to each triad an attemptwas made to focus on the specific skill area by balancing the other taskdemands. In focusing on Visual Memory, for example, a balance.of expressiveskills was achieved by selecting one test requiring a.wcal response, andtwo a visual-motor response.

Rating the Simple Score

The first step in using the worksheets is to fill in the score foreach sub-test in the column marked Simple Score.

The Rating Scale for PPP Worksheets follows on page 38. This sheetallows the teacher to assign a rating point to each test score.rating scale runs from 0 to 3 points.

Three points are assigned for a test score that is clearly in thesuperior, range.

Two points are assigned for performance that is average to high-average.

One point is given for performance that is minimal to below average.

Zero points are given for perfOrmande:dhat
is severely_ inadequate.

The:teacherpToCedeebyjooking up the simple score.for each Sub77testin the rating scale and finding the rating points assigned. If the scoreis for WISP subtesi, and is 13 or sbove, a 3 is written in the 3 coluMneach time that sub7test appears,.. If there is a Seguin B score of 5, the 0wrill bevritten in ,theOcOlumnby the test.

.72m1.10241112:11AIlag.

When all ;tests;' in the triadlaretated,
the columns are added and totaledas the Composite Rating. It is thiscoMpoSite rating that will be used inprofiling,'



RATING SCALE FOR "PPP" WORKSHEETS

Superior Performance 3 Points

ITPA - 42 and above

WISC 13 and above

Detroit +2 tears (or ypper.limit)
(+2', +2', +2' )

Seguin A 32 and above

Seguin B 15 and above

Torrance . - 23 and above

"PPP" Copying - 50 and above

Adequate Performance 2 Points

ITPA - 36 - 41

WISC 10-12

Detroit -3 months to +1.year and 11.months

(03, -02, -01, 0, +01, +02, . . .

Seguin A - 25 - 31.

Seguin B - 11 - 14

Torrance - 17 22

!TIM?" Copying - 42 - 49

Minimal Performance 1 Point

ITPA 24 - 35

WISC - 7.9

Detroit. -2.years3 months. to -4 months

(-2',-22 , ; . -07, -06,

Seguin'A 19. - 24

Seguin B .7 10

Torrance 12 - 16',

,

"PPP" Copying - 34 -41

Inadequate Performance 0 Point .

ITPA and .below

6 and below

4410,

WISC

Detroit

Seguin. A

Segu2n B

Torrance

"PIT! Copying

-2 Tears 4 months and below

(-24, -25, -26, . . . -211,

18 and belov

6 and below

11 and below

13 and below



There are three tests scores for each skill area and each is scored

from 0 to 3 points. Therefore, the range of composite ratings for each

triad is zero to nine. If a child performed at an average competency
on all three tests he would receive a composite score of 6 (2 x 2 points).

A skill area having a composite score of 5 points or more is considered
to be adequate since the child's weakness in another skill area.may lower his

score on,an individual sub -test.

A composite rating of 4 or below indicates a problem area for the child.

Since receptive, associative and expressive skills must interact to
produce adequate performance; it is always possible for a skill area to
show a composite of 4 or less and actually not be deficient. The balance
within triads helps to eliminate these instances but, as an example, poor
auditory reception may lower the composites in auditory memory, vocal
repetition, etc. Methods of identifying and dealing with these interactions
will be covered when interpretation of the profiles is discussed.

The Pre-requisite Skill Summary Sheet

When all of the composite ratings have been developed they, are filled
in the approptiate columns on, the Pre-requisite Skills Summary Sheet.
Data is placed in the correct spaceS and a connecting line is drawn.

The Summary Sheet is used for quick reference as to areas of strength
and weakness. The dark line between 4 and 5 points indicates the "cut-off"
point.

Johnny Doe's Profile

Miss poppins recorded Johnny's Simple scores and used the Rating Scale
to assign rating poitt. She then added up the columns and fOund the
composite ratings. ;Johnny Reception, Association and Expression Sheets
are fOUnd on Pages 40-42.

To develor competency, the reader should fill Johnny's simple scores
into blank worksheets and assign the appropriate points and composites.
She should use Miss Poppins worksheets to check her work.

Miss Poppins filled oUtJohnny1,s Summary Sheet with the 'composite
ratings she had obtained. The Summary Sheet is found on page 43.

By looking at the cut -off line, Miso Poppins can easily see that
Johnny's 'areas of weakness are:

Auditory Memory
Auditory Closure
AuditOry'Se0encing
Vocal Repetition
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Visual Recep.

'icturs Arr.

13

3

3

3

Totals 9
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(W7SC)-

1 C.

[--Closure Score
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16 3
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Detroit
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38

40
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ASSOCIATION JOHNNY DOE

Cognition

_

Simple
score

....

3 2 1 0

Vocabulary
(WISC) 12

Visual Assoc.
(TPA)

46 3

Object Assem.

IVIM-------
16 3

'omp.

Rat.

Totals

1 memory
Simple

Score 3

Comp.
Rat.

Information
(WISC) 13

Arithmetic
(WISC) 5

13

0

Coding
(WISC

Totals .%:=?...": 6

Divergence sig1-.: -3 2 1 0

Verbal Ex.
mrpA) 40

Picture'Con-
structx
(Torrance

25
.

Aud. Assoc.

(TWA) 32 1
Comp.
Rat

Totals .' :;').- 3 2 f 1 0-1r

Convergence i& 3
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WISC
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ITPA)
Block Design

Totals

46 3

15
Comp.
Rat,.

[Evaluation
Simple
Score 3
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I OCUIU.___
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Social Comp.
Comprehension
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A

Simple
Jscii

10

Coro.
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+16.
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Comp.
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5



EXPRESSION
JOHNIV DOE

Gross Motor
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Oral Comm.

Detroit
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5. 3

Orientation '
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Situp
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13
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Comp.
Re

Totals
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Oral Directions
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Slap.

Score
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Manua xpress.

(XTPA)
Oral ,Directions
(Detroit)

isua ssoc.

(ITPA)

Totals

oc.p.

Rat.

Totals

Vocal Repetition
AASR

(Detrzit)
Sound "Blending

(rrpA)
Auditory Clos.

COT

omp.

at.

Comprehension
1W/SC)

Vocabulary:

Verbal:pcioresa...:

Totals
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On the other hand, Johnny performs very adequately on visual, associative,

and motoric tasks.

Miss Poppine must now proceed to interpret Johnny's profile and write
prescriptions based on her findings,

.Pre-requisite Skills Interpretation and Prescription

RIELE2Sing Triad Discrepancies

There is a significant discrepancy in a triad whenever there' is a; gap

of two or More ,rating points between 'one sub-test and the other two. The

one sub,...testMay'be two or more pOintiFabove or below the others.

Triad discrepancies occur when the low sub -test (suh-teats) :requires
task demands which are not'require&by:the other tests. and which are not

adequately developed.. situations the teacher:will find the

discrepancies are due to one ortwoskill areas which show up as low points
On the sUmmary:shept. When this:occurs, the teacher is not only more
secure in pinpointing these lr,a areas but also in pinpointing the child's

strengths.

In order to evaluate triad. discrepancies, the areas containing them

and'-thahighand'low aub4testl'are,diagr#mmed. Thismakes it easy to
note the communality among the variant testa.

maiz)2221laticrapancies

Miss Popping diagrammed the skill areas in which there were signifi-

cant discrepancies. Her diagram is as follows:'

AREA.

Visual Msmory_

Kinesthetic

HIGH

Memoir for Desi

Motor Sneed (3) Orientation (3)

Associative Memor' Information 3 COdinq (3

Gross Motor

atinlulation Block Designs (3). Oblect Assets,: 3:

Drawin

2:Conteptual Motor

VASO

Oral Comm.

Arithmetic

Oral Comm. (1)
Visual Sequential

Memor 1

ManualExpression (3)

44

Sral Direct. (1)
Oral Direct, .(1)

,Oral Comm: (1)



In the VismeibSemary triad, Codytg and Memory for Designs are purely
visual taSIktIvaIth motor responses. VASO differs in that theabjects
must be transferred to the auditory channel by being "named". It requires
a vocal response. Visual Sequential Memory also differs from the other
Manipulation testa by involving some aspects of "naming" and auditOmy
memory.

Oral Commissions, Orilla Directiona zalt Arithmetic all are de(5.attmly
auditory retentive giesta,.. As can Tee seen, the poor performance sir AI*,

first two of these testa accounts for the major portion of the discrepancies.

Miss Poppins saw that the lowest area on Johnny's profile summary sheet
was, indeed, auditory memory. She felt that the discrepancies viatpainted
this weak area even more. Just as impottaptly, shaves able cpila
attributing law scores on the individual. teats to the shill areas iitl which
they were discrepant, (Pac 'example: Jaikkany has excellent associative

memory in Wpite at the 100-arithmetic score, he is likely to do well in
drawing tasks in spite of his low Oral Directions, and he has a good visual
memory except when the items to be remembered have to be named and remembered
auditorially.)

Further Pinpointing through Task Demands

While there was not a significant discrepancy in:Johnny's Vocal Hepeti-
tion area (all threetests were low), Miss Poppins does not consider him
to have an expressive problem, per Se The three tests scored on'VoCal
Repetition require strong auditory receptive skills which Johnny lacks..
His Conceptual Vocal area, which requires.Much more complicated Vocal
expression, is highly adequate.

The teacher should, refer baCk to the subtest descriptions on. pages 4-16
to formulate these judgments. She may utilize informal exercises to
support theAudgments -ahederives.:,44 anexaMple,:Misa-Poppins may
Johnny to repeat simple words pronoUnCed-:slowlY an&clearly,or words that
are presented in written formotOaeparate his expreasive capabilities from
the auditory:receptive ones.



Prescribina'from the Pre.- requisite Skills Profile

There are two aspects of the prescriptive process which flow from the
Pre - requisite Skills Profile. The first iadirected at specific remedisttouof the skirl weaknesses. The second is.directed at the formulation of a.
total program in conjunction with the Basic SchOol Subjects and Behavioral
Factors.

The PPP is not designed as a remediational text. There are many books
which list exercises, games, and assignments for remediating each specific
skill deficit. A sampling of these are listed in the bibliography. The.
PPP's purpose is to give the teacher a means, to develop her prescriptive
goals by pinpointing the child's strengths and weaknesses then seek the
appropriate remediational tools.

There are three basic guidelines in the prescriptive process. Theyare as follows:

1. Remediate only the specific skill areas in which the child is weak.
Do not waste children's time with an exercise because some of his classmates
need it. Individualize.

2. Teach subject matter throUgh strong channels. Ci-:;umvent the
child's weak areas Whenever possible.

3. Be eclectic. If a,procedure or method does not work for a specific
child, try something else.

If a child shows visual problems on the PPP Summary Sheet the teacher
shoUld remediate the deficit by starting fr664 rOng..pf:the,y1Sual develop-
mental sequence at whichH,the child can succeed. riWhen :She is teaching reading,
shO'ImustUse strengthOcircumventthe visual problems when
pOiaiblelwhile:mskingsdreVitUalresding material is large,Hlegible,
distincti:etc,,

It is important for the teacher-to have a wide variety of 'developmental
and remedial activities grouped by interest.and difficulty at all. grade
levels. As an example, "Aids to Psycholinguistic:teaching," (Bush and Giles,
1969), covers specific disability areas with appropriate remedial activities.

The purpose of the PPP, is to remind the teacher not to stop here. For
a. 'child to be:succesSful in

a, Scholastic environment, he must perform and
learn the academici atbapi6 schOol

anhiects - reading; Writing, arithmetic.
The teacher must use the'knowledge sheacquired about the learner as ,the
key, to teaching him the necessary akillS. She cannot-lait'for all'defiCir
areas to be remediated before starting this teaching,as time that is lostis, gone forever.



The teacher should be able to analyze the task demands of each assigned
lesson. This will alert her to the channels required by the learner.

Then she can circumvent a child's weak channels or, if this is not possible,

give him the required extra help. The teacher will learn more about this

process in the Basic School Subjects Section.

Prescribing from s te Skill Profile for Johnny Doe

Miss Poppins.scanned Johnny's Summary Sheet. She realized that his
deficit channel was the auditory one, but was able to pinpoint the weak
aiea specifically as auditory memory. Classroom procedures necessary for
this child started forming in her mind. She listed them on a page headed

"Johnny Doe."

1. Make sure Johnny is seated in front of the room having direct view

of my face when giving directions.

2'. Speak distinctly and slowly to Johnny making sure he is looking
right at me.

3. Give Johnny one simple direction at a time. Build up slowly.

4. Let Johnny repeat directions to be sure he understands.

5. Encourage him to write down directions ordo it for him.

6. Use visual clues whenever possible.

7. Use Mnemonic devices and associational clues.

8. Develop a set routine that Johnny will learn to automatically follow.

9. Follow the Auditory Memory section of "The MWM Program for Developing

Language Abilities," Minskoff, Wiseman and Minskoff, 1972.

10. Read and, use chapter 8, Auditory Sequential Memory, page 191-216
of "Aids to Psycholinguistic Teaching," Bush and Giles, 1969.

Miss Popping now proceded to assess Johnny's level of proficiency in
each of the basic schooi subjects so that she would be able to tailor
program suited to his individual needs.

a



SELF EVALUATIONS FOR THE PRE-REQUISITE SKILL AREA

Behavioral Objective 1 - Given PPP subtest descriptions, the teacher will
identify subtest examples accordin to task demands and pupil characteristicswith 907. accuracy.

Evaluation 1 - In each pair of subtest circle the one which would be mostdifficult for a child from an impoverished environment.

a. Seguin Information

b. Memory for Designs Social Adjustment

c, Vocabulary Sound Blending

d. Grammatical Closure Digit Span

e. Block Design
Picture Completion

Evaluation 2 - In each pair of subtests circle the one which would bemost difficult for a child from a bi-lingual home.

a. AASRS
Visual Sequential Memory

b. Arithmetic Visual Closure

c. Torrance
Verbal Expression

d. Block Design,
Auditory Reception

e. Oral Directions Seguin

Evaluation 3 - Alice Adams has very poor pencil skills. She got 0 ratingon all subtests which required the use of a pencil. Which subtests werethey?

48



Evaluation 4 - Ben Brown gives tp quickly on tasks which require sustained
concentration. This trait is likely to lower his score on:(Select 4)

Vocabulary

Auditory Reception

Arithmetic

Similarities

Block Design

Pidture Completion

Object Assembly

Evaluation 5 - Carol Carter is a slow and meticulous worker. This trait is
likely to lower.her score on: (Select 5)

Coding PPP. Copying

Visual Reception Motor Speed

Picture Arrangement Information

AASUW Visual Closure

Arithmetic Comprehehsion

Behavioral Objective 2 - Given com leted Seguin To a
Test and scoring criteria, the teacher will score these tests with 211
accuracy.

It JP

Evaluation 6 - Dave Dill, a nine year old, had the following Seguin performance:

Right hand (preferred) 8 blocks in 5 min.
Left hand 10 blocks in 4 min.55 sec.
Both hands 10 blocks in 3 min, 40 sec.
Memory 8 blocks
Location 5 blocks

What is Dave's Seguin A SCORE

What is Dave's Seguin B SCORE

49



Evaluation i - Score the following Torrance performance done by Ellen Egg,

Completions

Picture 1

Picture

Picture j

Picture 4

Picture 5

Picture 6

Picture 7

Picture 8

Picture 9

Picture 10

Total, Torrance Score

/./

. _

(AA CA, coN4 ck.u4
.c:-.--Actkv(z4'CLZ/LC

50





Evaluation 8. Score Frances Fish's PPP Copying Test.

"PPP" Copying Tezt

9
9

FRANCES FISH 4
Nene Age* Grade Sex

Date Teacher School

Score I
Total

* Add 5 points if 5 years old; 3 points if 6 years old

I. Partial Letters. Straight Lines

Xrd
A >

II. :Partial Letters. Curved Lines

III. Partial Numerals

H R 5 c z. Ls 6

C 2. 3
52



Behavioral Objective 3 - Given the PPP rating scale and scores for the PPP

test..battery. the teacher will comalete the PPP worksheets and summary

sheet with 100% accuracy.

Evaluation 9 - Gloria Guppy.':; Test Summary Sheet follows. Fill in her

Detroit age discrepancies and use the PPP Rating Scale to determine the

point equivalency for each score.

Evaluation 10 - Fill in Gloria's scores ind rating points on the following

PPP Reception,
Association and Expression we-l.csheets.

Figure the composite

score in each area.

Evaluation 11 - Fill in the PPP prerequisite skills summary sheet From

the composite scores derived in evaluation 10,

Behavioral Objective 4 - Given completed PPP preiev!taite skills summary
kn

1007, accuracy.

Evaluation 12 - From Gloria Guppy's pre-requisite skills summary sheet

identify the 9 areas in which she appearS to have a weakness:

Evaluation 13 - Answer the following about Ellen,Egz,.vh:',7c. TIrrarc

scored in evaluation

Is Ellen's score on ;',1,.e.r,coce
*- he
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PPP PikEREOUISITE SKILLS TEST SUMMARY SHEET

STUDENT NAME /No. GLORIA GUPPY - Evaluation .9

BIRTH DATE 1/17/64

WISC DATE ADMIN.

VERBAL 91

TEACHER

10/16/72

PERFORMANCE

C.A. 8
9

99
FULL SCALE

Information

Comprehension

Arithmetic

Similarities.

Vocabulary

Dlp:it Span

8

7

5

9

10

13

Picture Completion

Picture Arrangement

Block Design

Object Assembly

Coding

9

10

12

ITPA DATE ADMIN. 10/ 13/.22

Representational Level Automatic- Sequential Level

Auditory Reception 35 Auditory Memory 42

Auditory Association 32 ClosUre 38

Verbal Expression XL_ Visual 'Memory 3Q

Visual Reception 36 Visual Closure 40

Visual Association 28 Auditory' Closure 36

Manual Expression 40 Sound Blending 42



Gloria Guppy

DATE ADMV.I.' 10/ 26/72

SUBTEST C.A. ACE DISCREPANCY

.AASUW 9

AASRS 9 a_9

-Oral Copmissions

__B___

83 -- Upper L mi t_---

VASO

__a9

89 9 3

VASL 89
7

1.lem. for Designs 89
3

Oral Directions 89 41

Notor Speed 8
9

9
9

Orient=ation 89
11

'9 .0

Social Adjust. 8

5
Pic. Absurd. 8.

S EGUIN

Pref. Hand

emory

DATE ADMIN. 10/11/72

7 Other Hand 8 Both Hands
11

5
Localization

ArKri-N. 10/11/72

ADNIN. 10/11/72

55'

(A) TOTAL
26

11
(B) TOTAL

Score 16

Scar.,__ 43



j S

Discrimination
. ; .

RECEPTION

Totals J
[Memory 7r.r-yr6

VASO
-0(Detryi

Mem. for Pes.
(Detroit)

Coding
(WISC)

Totals

[Closure
Vis. 'Closure
(ITPA)

Biocic Pesi,m1

(isc)
Object Assem.
(yISC)

Totals

.Sequencing
Vis. Sag. -?em

('TPA-)

VASL
(Detroit)

Picture Arr.
(WISC1_

2

Totals

Comp.)
-1

valuation 10

GLORIA GUPPY

Audjiory
Discrimination

:'.:I.

(rITA)
Sound

information

Totals

Memory

Digit Span
(wiSC)

A A S U U .

(Detroit)
Arithmetic
(VIn)

Thtals

Seer

Closure
Aud. Closure

(TTPA)
Gram. Glos.
(772PA)

Mud. "A3SOC.
(TTPA)

Score 2

Totals
e;:%/'

Sequenting
Sii?.

Detroit)
0

Oral Direct.

A A S R

Scor

Det-i:Oit)7

Aud. Scq. ,:em.
(1TPA)

Totals A//

Ha tic
Tactile 2 1 0

Verbal a
(1TPA)

Seguin A

Seel in

Totals

Kinesthetic .?eQre
V.ptor

(Detroit)
Oral ComM.
(Detroit)
Orient. ,

(Detrolt)

17,W

0

INTEGRATIO-
Ci....,3.

r4c0Fri 3

-

Pic. Arr.

11.111Z/L
Oral Dir. .

.(Detroit)
Gram. Olos,
(TPA

Corp
Pnt.

Totals .

4/ ,i

_____ _

. 56



Evaluation 10

GLORIA GUPPY

ASSOCIATION
V nitiOn

Simple
Score 3 2 1 0

Vocabulary
(WISC)

Visual Assoc.

(UYA)
Object Assem.

---LWI.S.0

amp.

Totals
.

,

[Memory
Information

(i1ISC)

'Lople
Score 3 2 A 0

Ar.l.tl:ne tic

Coding
L'ISCL

Totals -'.,

__. .....__. -----

1

Diverunce Scbr$:/ 3 2 1 0 _
_

Ve.lmi F-x.

i
scruc-,ion

(7'

Aud: Assoc.
(IlrA)

LFOtZliq

---::::-. ---7. ...._.: .7..:=7:77. --.--7..::::::: L'.'l .1.- ":" .=;:.-=--:.=--;-.._.:..r.". 7.-...::
-.,--.........,---7=...,...,:-....7 :::-,17,.....

COnVerCraf2 Scorn 1

Sir,i1Pritir::s

Visu:'l Aso.

CD' .

Block Design
c f; C)

Totals

2

Ptc.. t.rrang.

(WIk.)

Verbal.Exp.

Block Design

Totals

Social Comp,
Simpl 2.

Scorc

Corprohension
(IC)

ls

Social A

(Detroit)

(Detroit)

Tota
)

I

UNA, ...IV 1
411.1

3 2

Como.



Evaluation 10

GLORIA GUPPY

EXPRESSION

MOTOR
C]yingGross Motor Simp.

Oral Comm.
(Detroit)

Manual Express.
(ITPA_)

Orientation.
(Detroit)

Totals

flianipulation

Block. Design
(WIS6

Simp
core

Comp.
Rat.

Totals

Comp.
Rat

e',1;

Simp.
Score

Comp.
Rat.

Motor Speed
(Detroit)

Picture Construe.
Torrance

Oral Directions
(Detroit)

Score

Corp.
Rat.

Totals

Pointing
Simp.
Score

Simp.
Copceptual Motor sore

'isua ecep.
(ITPA)

Oral Directions
(Detroit)

Totals

Vocal Repetition

AAASRS

(Detroit)
Sound Blending

(ITPA)
Auditory Clos.

(ITPA)

Totals

VOCAL
Conceptual Vocal

Comprehension
'4/SC)

Vocabulary
WISC

Verbal Express.
ITPA

Totals

Sirup.
Score

58

0

Rat.

/9'1



:
-
:
 
A
P
T
I
C

V
I
S
O
\
 
L

A
U
D
I
T
O
k
Y

S
E
N
.
 
P
.
T
.

R
-

E
9

C E
7
.

P
6

F
 
5

i
4

0
3

i
t n

2 I

-
0

T
a
c
t
i
l
e

R
i
o
e
f
.
r
h
.

R
i
s
e
n
,
,
.

:
;
i
v
o
r
y

C
l
o
s
u
r
:
:

S
e
q
u
e
n
.

D
i
s
c
r
l
.
.

M
e
m
o
r
y

C
l
o
s
u
r
e

e
n
u
e
n
.

S
e
n
.

.

A S
s

S
8

0
7

C
s

I
: 4

I
3

0
2

N
-
-

, 0
!

C
O
G
N
I
T
I
O
N

M
E
M
O
R
Y

D
I
V
E
R
G
:

C
O
N
I
T
E
R
G
.

E
V
4
J
.

S
O
C
.
 
C
O
M
.

E X

0 8
E S

3

S
e
t

I
5

M
0

T
0

R
V
.

0
C

A
L

M
O
T
O
R

C
4
0
3
S

F
I
N
E
 
M
O
T
O
R

C
O
N
C
E
P
T
.

M
O
T
O
R

V
O
C
A
L

R
E
P
E
L

C
O
N
C
E
P
T
.

V
O
C
A
1

M
a
n
f
p
n
.

?
M
i
r
i
n
g

C
o
p
y
i
n
g

D
r
a
w
i
n
g

0
a 4

If
3 2

.
.
-

1 1 u
I

N
a
m
e

E
v
a
l
u
a
t
i
o
n
 
1
1

G
L
O
R
I
A
 
G
U
P
P
Y

1
/
1
7
/
6
4

S
e
x

D
at

e

T
ea

ch
er

S
c
h
o
o
l

P
P

P

P
re

re
qu

is
ite

 T
S

ki
lls

S
um

m
ar

y 
S

he
et

W
IS

C
V

.
P.

E
S
.

R
e
a
d
i
n
g

I
n
d
.

i
n
s
t
.

D
e
f
.

A
r
a
.

C
o
m
p
u
.

C
om

pr
e.

S
p
e
l
l
i
n
g

,
b
e
h
a
v
i
o
r



Behavioral Objective 5 - Given completed PPP re-re uisite skills worksheet,
the teacher will identify and intapret diacre ancies with 907. accuracy.

Evaluation 14 - HarveyHog has the Association Area scores shown on the
following page.

Which of these areas contain significant discrepancies (4 pts)

Diagram the Discrepancies: (4 pts)

Is Harvey likely to have a receptive channel deficit? If so, which
channel? (2 pts)-_.

Harvey has a composite Divergence score of 3. Which of the subtests
used in the triad is a visual measure of Divergence?



A 5 UUTAi i UN
HARVEY HOG Evaluation 14

[-C )gnition ,..._:=

.; ..ca.......La17

(..::::.; ) ..

rrtlej
.re I

7

3 2 0

1

Vioual ;,ssoc.

(rin., . 44 3.

(n:,'e.:.tA.T.oe.:...

T7C) 14 3

Camp.
Rat.

-7---
T'.:.talo

'..;.', 6 1
7

Memory
SI:pic
Score:

Ii-lo=a!io11
(WIF A
.Kiac
(vs.) 5

Codirr:

wis,-;)
13 3

Cnmp.

''Zc.t.

...

Totals (r.' ./.' 3 1 4 ,--'''
..e..:.2

Divergence
ir:Ile
Score 3 2 l 0

.

C'..47.1717-1

Ver'l.,%1 Ex.

MPA) . 36 2

Ti%tut an-
ruct.).on

(Torrance) 14 1

Av.e.. .',:::oc.
22

.

4
0

l ../ e
J.........2. _1 11...,..,

ConvergenceConveraence
,,

f3c,,,r,e
r 1 0

ri 9 1 1

Visufa :%sF:o.

(T7',:11 44 3

3

1

Bloc'; ..:)ni7.1

C.71.FY..;)
13

Totals V .6 1

S

raluat ion Scoro =1 2 0
--I

.

Pic. ..:::.ar:!-.;.

(:.7T7_ :) 13

....

3

Ver..):,1 T.!:::.p.

)
36 2

j
. .

':11o::.-. ,-.1.--T,

(.77)
t
_____

13 3
I

I

.

___4

:.0.:-: /,.. 6

___
2 I__

1

Conp..

1,c ial Comp.
. i.aple

f3,,,, 2 1 0

C....7.:.:sion
(;T:.7).

8 1
1_......

gb-Eiii ,T.J.j. A

(-.:: nit)
1-.1.!, .-::-..11-a,

I (%....!-I..!.. .

- -

Coven.

__L-1-D.11.2_
i

-----
-.---

61



Evaluation 15 - Ira Ibis has the following discrepancies within scoring
areas:

AREY,
:,..2s11., LOW

Visual Discrimination Picture Completion (3)
Visual Reception {1)

Picture Arrangement (1)

PlocIr. Design (1)

Object Assembly (0)
Visual Closure Visual Closure (3)

Visual r)equenti;.2.1 Mcrlory V./:.S.L. (3)
.licture Arrangeent (1)
V1sua1 .Sequential V(.,:mor:: (1

oniLion
VocahularY (3)
Visuaa AssociatiLou ( ) ();,Je(:t f:n:cmbiy (0)-

CiTive) gence
Lamilarities (1
Visual Association (3) ';L c :: Design (I)

Ira has one deficit area to which all of the above discrepancies may
be attributed. What area is it? (6pts)

Ira's composite Visual Closure score is 4. Are we safe
requires remediation in Visual Closure? Why? Why not?

in saying that he

(2 pts)

Behavioral Obiective 6 Given completed PPP pre - requisite skills worksheets
andentifaproritterescritionsisurrnarsheettheteacherv4ith
907. accuracy.

Evaluation 16 - In each pair of prescriptions check the one you would
suggest for Gloria Guppy using the worksheets and summary sheet filled out
in Evaluations 10 and 11.

1. A. Identify familiar sounds 4.
. Rote math

B. Predict outcome of stories Math word problems

2. A. Place cartoon sequences in order 5. A. Dictated penmanship
B. Match colored blocks of various shapes B. Creative writing

3. A. Tongue-twister games 6. A. Movies
B. Tabs "inquiry and value" technique B. Records



ANSWERS AND CRITERIA

FOR SELF-EVALUATIONS

Pre-requisite Skills Section

Behavioral Objective 1 - Scoring - 1 point per answer for a total of 26
points.

Criteria- 23 or more points meets criteria.

Evaluation L (BEN BROWN)Evaluation 1

a,

b.

c.

d.

e.

Information
Social Adjustment
Vocabulary
Grammatic Closure
Picture Completion

Evaluation 2

a.

b.

c.

d.

e.

AASRS
Arithmetic'
Verbal EXpression
Auditory Reception
Oral Directions

Evaluation 3 (ALICE ADAMS)

Coding
Memory for Designs
Oral Directions
Motor Speed
Seguin B
Torrance
PPP Copying

Arithmetic
Block Design
Picture Completion
Object Assembly

Evaluation 5 (CAROL CARTER).

Coding
Picture Arrangement
Arithmetic
Motor Speed
Visual Closure

(all are timed tasks on which slow
performance would be detrimental)

Behavioral Qh4raiyg2:- Scoring and Criteria noted for each Evaluation.

Evaluation 6 (DAVE DILL) Correct A and B scores meets criteria.

8(right hand) . 10(left hand ) . . 11(both hands) = 29 , A SCORE 29

8(memory) . 5(location) = 13 B SCORE 13
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Evaluation 7 (ELLEN EGG) Correct Torrance score is 25. Score obtained
_ 23-27 meets criteria.

l,ompletions - 10

Picture 1 0 (race or head) Picture 6 2 (ornament)
Picture 2 rutch) Picture 7 2 (glasses)
Picture 3 4 wool ladder) Picture 8 1 (girl)
Picture 4 2 (curl . . NOT face) Picture 9 2 (ice cream)
Picture 5 0 (boat) Picture 10 2 (toadstools)

Total Torrance Score 25

Evaluation 8 (FRANCES FISH) Correct PPP Copying Test Score is 43.

Obtained score of 40-46 meets criteria.

Score 1 13 2 2 1 1 0 2 2 1 2

Score 2 16 1 2 2 2 2 1 2 2 2

Socre 3 14 2 2 0 1 2 2 2 1 2

hay oral Objective 3 Criteria: 100% accuracy required to meet criteria.

Evaluation 9 (GLORIA GUPPY)

Correct Rating for each subtest performance.

WISC ITPA DETROIT

Infor.

Compre.

Arith.

Simi.

Vocab.

Dig.Spen

Pic. Com.

Pic. Arr,

Blo. Des.

Obi. Ass.

Coding

Seguin A
Seguin R

Torrance

PPP Cop.

11111Ipos.

°;:moro

eCl

1 Aud. Rec.
1 Aud, Ass.

0 Verb Exp,

1 Vis, Rec.

2 Vis. Ass,

3 Man. Exp.

2 Audi Mem,

1 Gra. Clo.

1 Vis. Mem.
2 Via. Clo.

2 Aud, Clo.

Sou. Ble.

2

Mik

liMirdaol

NMIN.

4.4.

1 AASUW

1 AASRS

2 Oral Com.

2 VASO

Age Discrepancies

2

r limit*

1 VASL 1 .LMrfLl
2 Mem. Des. +16

3 Oral Dir.

2 Mot. Spe.

1 Orient.

2 Soc. Adj. A

2 Pic. Abs,

3

*Upper Limit - Ani child who scores at the Upper LiMit for any Detroit
sub-test receives an automatic 3 points.



Evaluation 10 11 (GLORIA GUPPY)

See following pages for correct Reception, Association, Expression and

Summary sheets.

Behavioral Ob active 4 Criteria - 100% accuracy required to meet criteria.

Evaluation 12 (GLORIA GUPPY)

The following areas achieved a composite rating rinder 5 - the PPP cut-off

point.

Visual Sequencing

Sensory Integration

Associative Memory

Divergence

Convergence

Evaluation

Social Comprehension

Manipulation

Drawing

Evaluation 13 (ELLEN EGG)

Ellen's Torrance performance indicates that she has good divergent thinking

abilities. We would guess that her Divergence score would be HIGH.

LIIELZE/ILLIEEIPe 5 Scoring -

Criteria -

noted for each question

Out of 20 i.ossible points on Harvey Hog
and IrIN Ibis 17 points or more are

required to meet criteria.

EvalWtion lea. (HARVEY HOG)

1. The four areas of discrepancy are:

Cognition

Memory

Convergence

Social Comprehension

1 point for each correctly identifis.d)



ANSWER GLORIA GUPPY

RECEPTION

Discrimination
:

3 2
"

(W-u7c) /1 .2,
Bcccp

(IT A) gb
Pitsr.n Arr.

(.1:30)

Totpls
r-

MeMGry
VY'30

(Dctro!t)
rem. for Des.
(D..troit)

Codin?

I Closure ail..p.
;:corP

.
1 0

C. a iii.1

Vir. Closure
(ITPA) 0 .2...

Blo,-2k Desicn

21.2.s L_LI
Object Assem.

EISC) JO
Totals

I

Se uencin
Vis. Seq. ,q-Al

(77A)
VASL
(D,troit)

Picture Arr. Q I Comp.'
(gSC) d J 1.

Totals 2

Audiitory6p.0,....,

Nat,.

Discrimination 3 )

Az% ,.
__crri-A) 13 i

-47
Sour.:: ilend

(T:7A1_ 112 1
inforrztion

(w,) /
Totals ,/:,/:', 3 2.

Memory L,,, 3 2 1 0

COAP.1
fir.

TA ,,:it :;par,

3 3
AASU7

(Dot:mit)
fig

Aritl,::.etic

cVIE.1)
i 4)

i; hsure

--

se ,
T

E
Java. Closure

(ITFA ;2-
Gram. Glos,

7:PA 3. , ;LA
Auo. Assoc.

___ -(172."A) ) Ri.
Tot!As .

....

r
. .

,Sequencing 7.7%,;ro

Orall Direct.

(Detroit),
A A S R

H a t Cr

Kinesthetic
5i771p.

.

Lipetroit
I Cral Co7m.
Lipftnit
I Orient.

t:trxt-t

Tactile
Verbs1 Exp.
(TTPA)

Seguin A

Seguin 721

Totalc

2, Imo.

tO /
Totals

SENSORY INTEGR T
simp,
Scot L.3

Comp3
i

hil.,1

/ ' I

V:_e_9:

Pic. Arr.
(l(I se)

o

Oral Dir.
(Detroit) 3 0
Gram. Clos.
1TPA )

Total: 7 _

f 0



ANSWER GLORIA GUPPY ASSOCIATION
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ANSWER GLORIA GUPPY

EXPRESSION

Gross Motor 3

tkler /2
I'm

Oral Comm.
(Detroit)
Manual Exprer,s.

(ITPA)
Orientation
(Detroit)

MOTOR

Totals 3

Comp.
Rat.

.77;

Pointing
Sinn,

Scor 2 0

Visual. Recop.

(ITPO
Visual Clos.

(ITPA)
Visual Assoc.

(ITPAL

Totals

z.

Comp.
Pat.

I Drawing

Motor Speed
(Detroit)

Picture Construe.
(Torrance)

Oral Directions
(Detroit)

Situp

Scor' 1

Totals

r

Vocal Repetition
AAXAS
(Detroit)
Sound Blanding

ITPA)
Auditory (Cloy.

TTPnl

Totals

pIrr."-p7"kore 1. 1. 1

Comp.

Rat.

Manipulation
Block Design

(14ISC)

onject Aascm.
(WISC)

Visual Seq. :'.erg.

(ITPP,)

- Totals

I eg)

Coding
VISC)
PPP Copying

Test
Memory for Design

Detroit)

I Smp.
; 0

Totals

oqeeptual Motor
Manual Express.

(ITPA)
Oral Directions

(Detroit)
Oral Co=n.

(Detroit.)

Totals

VOCAL
Conceptual Vocal

0

Upper
I.; 5

Simp.
Score

Vocabulary
(WTSC)

Verbal Jxpresa
(TIPA)

/le
//1,f/ /

Totals
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2. Discrepancy Diagram ( 4 points for a correct diagram.)

AREA HIGH LOW

COGNITION
VA . A::: 83 Vocab.(1)

Inf. (1) Arith. (0)
MEMORY Coding (3)

CONVERGENCE Vis. Ass. (3)
Blo. Des. (3) Sicl (1)

SOCIAL COMP.
Pic. Abs. (3)

v,.........-....

Comp, (1)

Sizis......asiL___(1-

3. (2 points for correct answer) YES - THE AU : "TORY CHANNEL. All low
sub-tests require audition. The high sub-tests are visual.

4. (2 points for correct answer) The TORRANCE test is a visual measure
of Divergence. The other two tests require auditory receptive abili-
ties to a great degree. Since all scores were depressed, it is in-
dicative that Harvey has low Divergent abilities.

Evaluation 15 (IRA IBIS)

1. (6 points for correct answer) MANIPULATION All Ira's low sub-tests
require manipulation

2. (2 points for correct answer) NO - It is likely that his poor
manipulAnory ability is to blame for the low Visual Closure Composite.
The 3 points on the Visual Closure test which requires pointing rather
than manipulation indicates that this is probably the case. The
teacher can use informal testing to test this hypothesis further.

Behavioral Obiective 6 - Scoring - 1 point per question

Criteria - 5 points or more meet criteria

Eval,-ation 16 (GLORIA GUPPY)

1. B 4. A

2. A 5. A

3. B 6. B
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SECTION I1 - BASIC SCHOOL SUBJECTS

Competency Statement

The teacher can review and evaluate diagnostic data and develop prescrip-
tions for teaching based on strengths and weaknesses in the basic school
subjects.

4
Behavioral Objectives:

1. Given Durrell Analysis of Reading Difficulty sub -test descriptions,
the teacher will identify sub-test examples according to task demands
and pupil characteristics with 90% accuracy.

Answers

Evaluation # L-3 Pages 121 (136)

2. Given completed PPP Decoding Skills Analysis. and PPP Reading Skills
Hierarchy, the teacher will identify areas of needed skill develop-
ment With 95% accuracy.

Evaluation # 4 Pages 121-124 (136)

3. Given reading methods and approaches, the teacher will identify.
their basic characteristics with 907. accuracy.

Evaluation 5-6 Pages 124-125 (137)

4. Given a completed PPP Diagnostic Math Checklist,. the teacher will
identify areas of needed skill development with 957. accuracy.

Evaluation # 7 Pages 125-126 (137)

5. Given arithmetic methods and approaches, the teacher will identify
their basic characteristics with 90% accuracy:.

Evaluation # 8-9 Pages 125, 127 (137)

6. Given a completed PPP Writing test, the teacher will score the test
with 957. accuracy.

Evaluation # l) Pages 127-128 (137-138)

7. Given a completed PPP Writing Checklist,. the teacher will identify
areas of needed skill j development with 95% accuracy.

Pages 127, 129Evaluation # 11 (138)

Given writing methods and :approaches, the teacher will identify
their basic charaCteristitS with 90%accuracy



9. Given a completed PPP Spelling Error Analysis Chart, the
teacher Will identify areas of needed skill development with 95%
accuracy,; Answers-

Evaluation # 1/1. Pages 130-131 (139)

10. GiVen spelling methods and approaches, the teacher will identify
their basic characteristics with 907. accuracy.

Evaluation # 15 Pages 130 (139)

11. Given academic tasks, the teacher will identify task demands with
90% accuracy.

Evaluation # 16 Pages 132-133 (139)

12. Given completed Pre-requisite Skills Summary Sheets, the teacher
will identify appropriate methods and-approaches to teaching.
basid school subjects.with 90% accuracy.,_

Evaluation # 17 Pages 134 -135 (140)



Reading

Reading is an extremely. complex act. It involves seeing the visual
-symbols, synthesiting them, and comprehending the meaning of the symbols
and the thoughts of the Writer.

Essentially, there are two dimensions involved in the act of learning
to read. The first is Decoding, which is the breaking of a new code of
graphic representatioas for the auditory language signals the child has
already acquired. The other dimension is Comprehension which is the
ability to understand written symbols based on past experience. Therefore,
it is easy to see why reading difficulties may stem from many combinations
of deficits in the pre-requisite skills.

An assessment of reading skill development is necessary for compre-
hensive'prescriptive planning, Formal and informal tests may be utilized
to givo an accurate profile of the child.

Diastpsis2&_Readin Difficulties with Du

A frequently used comprehensive instrument, The Durrell Anal Ws of
1122inapifficulty (Harcourt, Brace & World, Inc.) was selected as the
formal reading measure for the PPP sice it also has subtests which are
used in profiling spelling and writing.

A teacher who is experienced in using any other comprehensive reading
battery may feel free to substitute it for the Durrell as long as all
information required for profiling can be obtained.

The Durrell Analysis consists of a series of tests and situations in
which the examiner may observe, in detail, various aspects of a child's
reading. It covers a range of reading ability from the non-reader to
sixth -grede level.

The Manual of Directions contains administration and scoring guide-
lines. Sub-test descriptioas of the Durrell Analysis follow on pages 74-76.
The sub-test breakdowns illustrate how reading task demands relate to
the pre-requisite skill areas.

Johnny Doe's Durrell

Miss POppins reviewed Johnny's cumulative records and noted his
reading gracWJevel. She knewthat thig did not give her sufficient
information aboUt his needs. ItWas up:to her to administer diagnostic
tests, both forMal'and informal, so that she could deterMine the actual
p4st in the reading skills sequence:Johnny had attained. Only then
Could she start instruction at the point of:breakdOwn.
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DURRELL-ORAL READING

MEASURES - grade level
and comprehension of oral
paragraph reading. Pro..

nunciation, hetitation,
and reading time are
noted. Tha paragraphs
are in graded sequence.

DURRELL SILENT READING

MEASURES 7 comprehension of
graded paragraphs read silently.
Visual retention of facts is
required.

EXAMES -
Graded paragraphs - com-
prehension questions

DURRELL LISTENING COMPRE-
HENSION

MEASURES - comprehension
,ef stories which are read
aloud to the child.

Auditory retention of facts
is required.

EXAMPLES -
Graded paragraphs - comprehen-
sion questions

TASK DEMAND
Hear and comprehend in-

structione.
Focus visual attention.
perceive and discrimin-

ate letters and
words.'

RecogniZe words fram
past experience.

Reell the verbal coun-
terpart of the
written words.

Note the sequential
order.

Make a vocal (reading)
response.

Comprehend the written
material.

Retain visual infor-
mation.

Hear ancicomprehend the
question.

Make a conceptual-vocal
response.

EXAMPLES -
Graded paragraphs - com-
prehension questions

TASK DEMAND
Hear and comprehend instruc-

tions.

Focus aisael attention.
live and discriminate

-Aters and words.
Recognize words from past

experience.
Recall the verbal counter-

partof' the written
words.

Note the sequential order.
Comprehend the written

material.
Retain vizual information.
Hear anc eomprehend the

question.
Make a conceptual-vocal

response.

DEPENDS ON
Auditor) Discrimination
Visual Discrimination
Visual Memory
Visual` Sequencing
Cognition
Associative Memory
Conceptual-Vocal

DEPENDS ON
ituditery Discrimination
Visual Discrimination
Visual Memory
Visual:Sequencing
Cognition
Associative Memory
Conceptual -Vocal
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TASK DEMAND
Focus auditory attention.
Hear and comprehend stories.
Have the necessary vocabu-

lary.

Retain auditory information.
Sear and comprehend the

questions.
Make a conceptual -vocal

response.

DEPENDS ON
Auditory, Discrimination
AUditory Memory
Auditory Closure
AMOSAre*Sequelnang
Cognition
AsSociative Memory
Conceptuel-Votal



DURRELL WORD RECOGNITION
AND WORD-ANALYSIS

MEASURES sight recognition
of graded "flashed" words.
Responses are given vocally.
Grades one to six.

DURRELL NAMING LETTEIW-,,

IDENTIFYING LETTERS NAMED- -

MATCHING LETTERS

MEASURES - ability to match,
identify and name upper and
lower cane letters. Used at
ton-reader to first grade
levels.

EXAMPLES-.

"flashed words":

come (grade one).

strong (two to six)

championship (two to six

TASK DEMAND

EXAMPLES-

DURRELL VISUAL MEMORY
OF WORDS--PRIMARY

MEASURES - ability to imme-
diately recall letters and
words presented visually.
Used for non-readers to
srade three.

Name: DFJH tms:
Identify: the above (if

can't name by self)

Match: letters (if can do
neither of the above)

Hear and comprehend instruc-
tions.

Focus visual attention.
Perceive and discriminate

"flashed" letters and
words.

Recognize the words from
past experience.

Recall the verbal counter-
part of the written word.

Make a vocal (reading)
response.

TASK DEMAND

Hear and comprehend instruc-
tions.

Focus visual attention.
Perceive and discriminate the

letters.

Recognize the letters from
past experience.

Recall the verbal letter
"name"

Make a vocal response.

add (for identifying and
matching)

Focus auditory attention.
Make motoric (pointing)

response.

EXAMPLES-

Letters and words are
"flashed" and the child.
must draw a. circle around
the. same letter or word
in his record book.

TASK DEMAND

Hear and comprehend in-
structions.

Focus visual attention.
Perceive and discriminate

"flashed" letters and
words.

Retain image of letter or
word.

Discriminate letter or
word from written
choices.

Have pencil skill to make
circle.

Make motoric (drawing)
response.

DEPENDS ON

Visual Discrimination
Visual Closure
CognitiOn

AssOciatiVe Memory
Conceptual-Vocal

DEPENDS ON

Auditory Discrimination
'Visual Discrithination
Cognition
,Sensory Integration
Conceptual-VOcal or -Anting
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DEPENDS ON

Visual Discrimination
Visual Memory
Visual Closure
Cognition
Associative Memory
Drawing



DURRELL HEARING SOUNDS
'N WORDS - PRIMARY

MEASURES - the ability
to notice the separate
sounds in spoken words
and then indicate words
which begin, end, or be-
gin and end, like the
word pronounced.

DURRELL LEARNING TO HEAR
SOUNDS IN WORDS

MEASURES - the severity of
difficulty in the perception
of sounds in words. Given
to children who cannot a-
chieve on the "Hearing
sounds in words" subtest.

DURRELL SOUNDS OF LETTERS

MEASURES - the ability to say
the sound of visually present-
ed letters and blends.. Given
to non-readers through second
grade.

EXAMPLES-

In row one put a circle
around the word that
begins like "fall".

In row 10 put a circle
around the word that
begins like "chair".

EXAMPLES-

Teacher teaches the letter
sounds of m, 8, f. Then
the child is asked to
point to the.one which is
at the beginning of "soft,
funny, mouse," etc.

EXAMPLES-

What does this say ?:
m
-oh

sw

TASK DEMAND

Focus auditory attention.
Hear and comprehend the

instructions.
Perceive and discrimin-

ate' letter.Sounds.

Foods visual attention.
PerCeive and discrimin-

ate written litters.
Recognize the letter's.
Associate the letter

sound with the lette
from past experience.

Have concept of
"beginning", "end"

Have pencil skill to make
circle.

,eke motoric (drawing)

response.

TASK.DEMAND

Focus auditory attention.
Rear and comprehend the

instructions.
Focus visual attention.
Perceive and discriminate

written letters.
Learn to perceive and dis-

criminate letter sound.
Learn to associate sound to

written letter.
Retain sound-symbol rela-

tionship.
Have concept of "begin with"

and "last".
Make motoric "pointing"

response.

DEPEDS:nN

Auditory DiScrimination
Auditory Memory'
Vitual DitCrimination
ViSual Memory
SensOry IrO!egration
Cognition

Associative Memory
Drawing'

DEPENDS ON

Auditory Discrimination
Auditory Memory',

Visual Discrimination
Sensory Integration

' Cognition
Vocal Repetition

Pointing

TASK DEMAND

Hear andcomprehend instruc-
tions.

Focus visual attention.
Perceive and discriminate

written letters.
Know, sounds of letters and

blends from past exper-
ience.

Recall sounds for the letters
and blends.

Make a conceptual-vocal
response..

---

DEPENDS ON

Visual Discrimination.
Cognition
Associative Memory
Conceptual-Vocal



Miss Poppins tested Johnny with the Durrell Analysis of Reading
Diffidulty, after first reviewing each of its sub-test demands, pages
74 -76.. She noted the ones that included pre-requisite skill areas which
were likely to cause problems for Johnny. Johnnyle Durrell, page 78-80,
showed that his auditory memory deficits did affect his performance. He
was unable to remember the sounds of letters and to answer compre'nension
questions about stories read to-him. Miss Poppins' interpretation of
Johnny's reading skill development follows:

1. Johnny's reading comprehension is better than `:is listening
comprehension since his poor auditory memory is more involved.
when stories are presented orally.

2. He - understands concepts but cannot answer questions given
euditorially for the same reason.

3. He can read words flashed to him that he knOwa, but cannot
°'r sly on his poor phonetic analysis skill to help him with
Unknown words. The saMeA:froblem occurred when the words
were presented in written form with no visual memory involved.

4. Johnny knows letter names but is not aware of sound-symbol
relationships.

5. Johnny relies on his meager knowledge ofipeginning consonent
sounds to give him clues to words he doesn't know. But, he
will say the first word that comes to mind that begins with .hat
sound without looking through the word to the ending, sound to
see if it is a logical answer.

6. Johnny relies on his visual-memory of words when reading orally
or silently.

Johnny. is able to perform admirably when writing and matching
letters.

Other Reading Measures

Informal Reading_Inventories. Analyses of reading errors and levels
can also be obtained by the use of informal reading tests such as the
Informal Pupil Diagnosis (IPD - Dade County Special Reading Services).



Durral Analysis of
Reading Dificuity
Oral Reading

to

1. Time .7) see, Errors

NEW EDITION

Comprehension

1

GRADE t...1,) M H I M H

TIME 50 38 30 27 20 15

Muff is a !little ryeliow kittenx
She drircks rriA
She sleePps I on a chairA

ShAA

uch- 1(2.) like 1 to get ti wet.

1 what color was the kitten?
+ 2 What does she drink?
" 3 Where does she sleep?

4 Why doesn't Muff like to go out on rainy clays?

Silent Reading

1. Time Memories

GRADE
1

L M H
2
M H

TIME

MEMORIES
. 35 27

4

24 18 13
5

Peter is

a big white rabbit.

He has long cars.

He has a little tail.

1-le can jump and hop.

Soundr of Letters

ti

41111111611

INSTRUCTIONS. Ask the child to give the sounds of the letters (small)
in the list on the opposite page. Point to each letter in turn and say: "What
does this say?'

Errors in Sounds _6y:a r et-
Ask the child to give the sounds of the phonugrams below, Point to each
phonogram in turn and say: "What does this say?"

ch th wh sh dr tr CI

sm pl tw fl sk sw gr

Errcirs'in Sounds Ail 10 1._,.'t "at eurgL511

H Donald D. Durrell

Word Recognition and
Word Jaalysir

Jo 11

/0e,

..41:111111g141111alalialte

GRADE 1 RE Ai,IN(; LErEi. 1.1sr A
Flash Analysis

1 I. Vial A-4-i- 9. look A }-
"t' ;. little A :4 .I 4. me A V

5. day iC3 r; V
0. tree -rInire.e..
7. all ____

÷." 8. conic A .s-
away

10. are
II. run
12. father
13. children
14. morning
15 sleep
10. fi,h

aroonu
IS. name
19 chair
211. live

Listening Comprehension

GRADE I READING LEVEL

The Cat and the Dog
__Z,1 What did the boy have?

t/' 2 What was he going to give her?
= 3. What happened when he called to her?

4. Vhere was the cat?
5 What was she doing?
6 What did the boy do then?
7 What happened next?

f
Learning- to Hear Sounds in Wordr

m

t b ch

1 r

LEARNS SOUNDS

Eosily

Slowly
____ None

NEEDS HELP ON

_____ Initial Sounds

sL, Finol Sounds

LEARNING RATE

Number of Words Learned__..al



Sounds (Hearing Sounds in Words Sounds. in Lettei )
MEI

Hearing Sounds in Words Primary

INSTRUCTIONS. Ask the child tu draw circles around certain words

according to the direction ,. in the :Annual.

A. padlock vegetable (bacon ),-
vs 1. tranquil Oarnilia 6 vagabond

_____
matter rapidity c le pa ra ted )

1,

3. (geyser) capitulate petal

/ 4. deck /(yemperat highway

/5. wisdom (s. yacht) volcano

6. gasoline lariatkaolin ;

7. 1 fault vein weight

v/8. (thorough) favor tattered,

9. (broadcast) blizzard domestic

choice. (i:on fe classic

\,/11. thistles ( -whirled') wisdom.
12. /senator department 'stimulant

13. cspeci ma) caravan suffer

/14. roster diamond drydock,,

V/15.
docu men t poster (- plentifa

B. (foreheid crimson different

/v 16 crowd grasp

17. flutter tug

/18. :Joss' bantam lynx

_ 19. locust ,,hearty ) grief

20. ,-- iccolO ,' fantastic
. \__

benefit

C. figure (fault ., helmet

...._ 21. ("watel/ workbench lurch
L.

22. cfront frozen tradition
-2,...

/23 ( daven ort '', disease
,

V ....
protect

,
__24. cclaimed ) glistened glee

-- 25. 'bullet _2' farewell bushel

/26. Llaelium.--' happiness loomed

27.Qisty..: radish foolish

28. inoodles margin measles

29. (reamed transfer
I ec" irs rsr,

trampled
I-A

79



Visual Memory of Words ---- Primary

1. y b d g

2. m n r t

3. no on imp in nip

4. saw war as waste
5. girl boy dig day
6. won no mow was
7. lack clock black block dark
8. frost (tirstl fast firm. trust
9. slat (las

10. jump jest us) jot must
11. geai) clean close climb lean
12. par park trap arty

quart dark art)
13. qi.ieD quick quack point

quite question quit

lost lot blast

14. state elation tasted station
stationed- started skating

15. nomination notion mention mountain)
mountains motion mentione ---

16. quarter portion bracelet particle
practice practical poultice

17. obscure advic above advise
advances dance advance

18. sure obscure scare
second server cure

19. Contact) contain contract contracts
contacts capital convict

20. immediate r-r:fitat7s) mediate mistake
meditate material meditative

GRADE 2 -Q

80

J : n

Letters (Naming Letters
Identifying Letters Named-
Matching Letters)

1111911INEIMIIMINEINI

Letters Named - Identified by Name-Matched

1. D F J Htms c

2. S W G Of j w d

3. ML BT p n I k

4.0 A KVr h g x

5. N Y ERu e o i

6. I U P X a y b v

7. Q Z AC;(1 op
Errors in

I. Naming Letters
''.1

CAPITA L /7 ,
, -

I MA I. L / e'; ( ,,

2. Identifying Letters Named
CAPITAL

SMALL

3. Matching Letters
CAPITAL

SMA LI

4. Writing Letters
CAPITAL 6.'

SMAL1 /I:



Decoding Comp Tests (Dade County Special. Reading Services,

The areas measured are:

1. Letter names and sounds

2. Vocabulary
3. Vowel sounds.

4. Consonant substitution

'5. Long vowel. sounds and special sounds

6. Prefixes and suffixes
7. Syllabrication'
8. Comprehension

The IPD determines instructional (basal) level, frustration level and

independent level.

Learning Methods Test, The purpose of this test is to aid the teacher in

determining the student T; ability to learn new words under
different procedures.

The four learning methods used are:

1. The Visual Method: Word recognition is taught by stressing the
visual appearance, visual clues and other associations of the word.

2. The Auditory or Phonic Method: Word recognition is taught by the

sound qualities of words.

3. The Kinesthetic or Tracing Method. Using the Fernald technique,
word recognition is taught by tracing, writing and other tactile-
kinesthetic procedures.

4. The Combination Method. Word recognition is taught by giving
equal stress to the visual, auditory, and kinesthetic approaches.

PPP Decoding Skills Analysis

The PPP Decoding Skills Analysis sheet provides the teacher with a

concise inventory of a child's phonetic abilities. As the teacher administers

formal or informal reading tests, she checks off the decoding skills at

which the child is proficient, This record of behavioral observations can

then be used for prescriptive planning. It is important for the teacher

to remember that a re-assessemnt.of these,skills be made periodically, to

assure that genuine automatic learning has taken place.

Johnny Doe's Decoding Skills Analysis

Miss Poppins rezliaed that she would have to do an analysis of

decoding skills to delineate Johnny's level of attainment in that area.

She made an informal inventory of words beginning with single consonant

sounds in the initial.position using the "PPP" Decoding Skills Analysis

sheet as a guide and checked off the ones he knew.
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She continued in the same manner through the "PPP" Decoding Skills

Analysis sheet until she had before her an accurate checklist of Johhny's
abilities and needs in that area, page 82

Profilin: on the PPP Readin Skills Hierarch

The PPP Reading Skills Hierarchy, page 84, is essentially a summary
of skill development based on Kaluger and Kolson, "Reading and Learning

Disabilities". Pour basic units of paramount importance in developing
reading skills are identified as Phonetic Analysis, Structural Analysis,

Word Meaning and Comprehension Skills. A task analysis of these units
and a grade placement for the teaching of these skills sequentially is
delineated. The PPP Reading Skills Hierarchy can be used for diagnostic
purposes as well as profiling. The teacher can determine the reading
level of the child, where remediation must begin and what must be taught.

The intent here, is not to imply that there is a rigid and absolute
order to skill development for all children in learning to read. Although
word attack skills may appear sequential to an adult, children do not
always learn in a sequential way. They master some concepts-before others
in a hop, skip and jump manner. Continuous re-evaluation using the sequen-
tial hierarchy will enable the teacher to determine where gaps exist and
what progress has beer made.

Johnny's PPP Reading Skills Hierarchy

Johnny's hierarchy follows on page 84. Miss Poppins filled it out
by assessing Johnny's performances on the Durrell and the Decoding Skills

Analysis. The specific points, she noted area

1. Johnny is still at the Pre-primer level in his phonetic analyses.
There are many gaps in initial consonant knowledge that must be
filled in. He is still having difficulty learning the rhyming

elements in words without having a picture clue.

2. In structural analysis, Johnny has trouble with word endings, as
he tends to see a word as a gestalt, a whole, without seeing the
parts within the whole words.

3. Johnny has no trouble understanding the concepts of words or word
meanings. He functions at a 22 level in this area.

4. His difficulties arise in comprehension when he is asked to follow
multiple oral directions (PP level) and to recall story facts
presented orally (level 1).
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11r2LmsiaS 1. Planning for Reading

A means of facilitating prescriptive program planning is to interpret
the procesti of reading in terms of the PPP Communication Model.

1. Reception involves word recognition and word attack skills using
visual, auditory and haptic processing. 2. Association which is.based on
experiential background involves comprehension and storage of concepts and
information acquired through symbolic language. 3. Expression involves
the use of symbols through speaking, writing, acting or thinking.

Pre-requisite deficits will lead to specific problems and prescriptions
in reading.

Low Audito Discrimination Se uencin and or Closure. This child will
have difficulty in comprehending oral directions, stories read to him and
record player activities. Learning sound symbol relationships will be
especially difficult for him. He is likely to be quite apt at visual tasks
and will need visual-haptic tools for remediation.

Low Auditory Memory and Associative Memory. This child's innate difficulties
are likely in both short and long term memory. It will be difficult for him
to answer comprehension questions after having listened to an oral story since
he cannot retain main ideas. Visual materials are preferable for this child.

Low Visual Discrimination, Sequencing and/or Closure. This child is
likely to have difficulty distinguishing an object from the general irrelevant
sensory background. He will have difficulty keeping his place while he reads.

Recognizing and matching letters or words presented in a new situation will
be a hard task for this child. Complex reading work-books with crowded pages
should not be used. Tracing activities with auditory clues are preferable
for this child,.

Low Visual Memor and Associative Memo Disturbances in revisualization
causes reading problems when a child cannot recall a symbol or a word he
has just seen. It affects spelling and writing even more than reading.

Low Sensory Integration. An exercise requiring combined visual, auditory
and haptic input will be difficult for this child. This over-load of sensa-
tion will cause frustrations and confusion.

layCogaitiolft and Associative Memory. This child will fail to understand
what he has read. He may parrot words from a book but have no comprehension
to enable him to make inferendes or conclusions.

Low Convergence. This child will have difficulty assessing the factors
which several words or stories have in common.

Low Social Comprehension. Making inferences to real life situations from
story book characters will be difficult for this child. Fables and Let's
Pretend stories will have no meaning.
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Low Manipulation. Using alphabet blocks to build words or other manipula-
tive tools may be a hindrance to this child.

122L922y14filia. Answering comprehension questions in written
form will be difficult for this child. Board work to be copied and work book
pages would be a hindrance to him. Simply pointing to a correct answer, or
taping his answers to comprehension questions would be more suitable to his
needs.

Low Vocal Repetition. Reciting poetry will be difficult unless the child
can refer to visual materials.

Low Conceptual-Vocal. Describing a story and answering questions about
it verbally will be 'difficult for this child. Re'may be able to read the
words of the story with no problem.

FunctiOtislorlagcAllimi4

The teacher should be aware,pf the processing demands that are made on
the learner depending on the reading method being used.

Examples of the functional analyses
follow:

I. The Visual Whole-word Method,

of two representative approaches

Instructional Objective: Given a new word unit in graphic form,
-the child will say the word name within ten seconds.

Task Analysis determines that the child

1. Must attend to the visual stimuli
2. Must identify the visual stimuli as a word unit in

graphic form
3. Must attend to the auditory stimuli when told the name

of the word
4. Must associate experiential backgrcund with the auditory

stimuli
Must retrieve the auditory language signal for the graphic
word unit
Must be capable of making a motoric, or vocal respone
Must respond by saying the word
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1

Independent Objective: GiVen a word unit in graphic form, the
child will say the word name within five seconds.

Task Analysis determines that the child

1. Must attend to the visual stimuli
2. Must identify the visual stimuli as a word unit in graphic

form

3. Must associate auditory stimuli with meaning
4. Must retrieve the auditory language signal for the graphic

word unit
5. Must be capable of making a motoric or vocal response
6. Must respond,by saying the word

2. The Auditory Sound Symbol Method

Instructional Objective: Given a new word unit in graphic form the
child will say the word name within ten seconds

Task Analysis determines that the child

1. Must attend to visual stimuli
2. Recognizes the visual Stimuli as a word unit in graphic

form

3. 'Must identify the stimuli ss a sequence of discrete letters
4. Must have left to right directionality
5. Must attend to auditory stimuli of phonemes presented in

graphic form
6. Must retrieve the phoneme for each grapheme
7; Must recall the phonemes in temporal sequence
8. Must blend the phonemes into auditory language
9. Must respond by saying the word

Independent Objective: Given a word unit in graphic form, the child
will say the word name within five seconds.

Task Analysis determines that the child

1. Must attend to visual stimuli
2. Recognizes the visual stimuli as a word unit in graphic

form
3. Must identify the stimuli as a sequence of discrete letters
4. Must have left to right directionality
5. Must retrieve the phoneme for each grapheme
6. Must ret'll the phonemes in temporal sequence
7. Must blend the phonemes into auditory language
9. Must respond by saying the word
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Prescribing Reading Methods

Various methods emphasize the different aspects of the reading process.
Research has shown that there is no one best method for teaching reading
and there is no one best remedial or corrective method. But, there is a
best method for a given learner or a special segment of the learning
disabilities population. The teacher faced with this special child must
look at many methods. She must consider a variety of possibilities, each
of which might have some merit and validity in a specific teaching situation.
It is not possible to survey all methods of remediation, but following are
some of the important ones, It should be noted that traditional visual
and auditory approaches to reading differ particularly in the order of
presentation.

The Visual or Whole -Word Method emphasizes word meaning and tha
the word through:recognition of

(1) The word's general configuration - its length, it general
appearance, and contour.

(2) The word's identifying characteristics - its more subtle features.

The Visual Approach follows this order:

(1) The child should exhibit a basic competence in the laaguage he
will be reading.

(2) The child should acquire a basic "Sight Vocabulary" by recognizing
printed words from their total configurations and from picture
clues.

(3) The child should learn that letters in words are sequenced from
left to right.

(4) The child should 1.r,..arn to recognize, discriminate and name letters
of the alphabet.

(;0) The child should learn to separate a word presented orally into
its component sounds.

(6) The child should learn to blend sounds into spoken words.

(7) The child should learn the letter-sound values and all its
variations.
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The Auditory or Sound-Symbol Method of teaching reading emphasizes
decoding through:

(1) The process of separating a word into its component sounds

(2) The blending of sounds into spoken words.

The Auditory Approach follows this order:

(1) same as 1 above

(2) same as 5 above

(3) same as 6 above

(4) same as 4 above

(5) same as 3 above

(6) same as 7 above

(7) same as 2 above

Kinesthetic Methods. These approaches differ in effectiveness from
'child to child in our learning disabilities population because of (1)
what is inherent in the learner and (2) the external demands of the
sequence.

Traditional approaches to teaching reading frequently need supplemental
methods to effectively remediate the extremely disabled reader. The
kinesthetic method places emphasis on an integrative approach using a
combination of tactual with audition and vision.

The two most frequently used kinesthetic techniques are:

(1) The rernaldIEltslasjitth2A. The step! in the Fernald method
vary from word tracing to word analysis and are determined.soMewhat by-
the ability and 'progress: of the child. At the lower ranges of achieve-
ment, the child Selectsa'woid:tnat he wishes to learn. The teacher
writes the word on paper in large script or prinL The child may even
dictate a sentence such as, "I like my Mother." The teacher records



this on paper. There is little or no control over vocabulary. The
child then traces each word with the forefinger, saying each part of the
word as he does the tracing. The process continues until the child can
write the word without the benefit of.the copy. The child's fingers must
make contact with the paper as he traces. Words thuslearned are later
typewritten and then included in stories for the child:to read. As new
words are learned, they are collected by the child in an alphabetical
file. As the child advances,..tracingmaycease_entirely, but pronouncing
the word while writing is 'always an essential feature. To summarize,
the kinesthetic method develops through four stages:

A. Tracin callin and writin the word. The teacher writes the
word for the child in large print, perhaps on the chalkboard.
The child traces the word, pronouncing the word in syllables
as he traces. Then the child tries to write the word, repeating
steps one and two if he unable to do so.

B. Writing without tracing. Gradually the child attempts to write
new words without having to trace them.

C. Recognizing without tracing. The child gradually comes to
recognize the word on sight. He learns the printed word by.
saying it to himself before writing.

D. Word Analysis. The child is taught to break the words into
smaller parts. He now recognizes words by their similarities
to words that he already knows.

(2) The Gillingham Alphabetic. Method. This technique "is based
upon the constant use of association of all of the following: how a
letter or word looks, how it sounds, how the speech organa or the hand
in writing feels,when producing it." Gillingham offered the model of an
equilateral language triangle with the V (visual), A (auditory), and K
(kinesthetic) elements at its points, connected by lines to illustrate
the six language linkages. These various linkages are taught in the
following manner:

A. Visual-Auditory-Kinesthetic (Speech), The pupil is shown the
printed letter sytnbol and repeats its name after the teacher.
When this is mastered, the sound is made by the teacher and
repeated by the pupil. The child's feel of his own speech organ
provides the kinesthetic element. (If there is poor auditory
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discrimination or speech defect, this will require special

attention.)

B. Visual-Kinesthetic (Writing). The pupil watches while the

teacher makes the letter and explains its form, orientation,

starting point, direction of strokes, etc. He then traces

over the teacher's model. (Beginners and pupils with poor

manual control may continue tracing for several weeks.)

The next step is to copy, then write from memory, finally

write with eyes closed or averted.

After these fundamental associations are established, the linkages

are strengthened by various stimulus-response drills:

(1) TeaCher shows phonogram - pupil gives its name.

(2) Teacher forms symbols with pupil's hand while he looks away -

pupil gives the letter name.

(3) Teacher dictates name - pupil writes letter.

(4) Teacher gives name - pupil responds with sound orally.

These drills are repeated with substitution of the letter sound for

the letter naMe. The most important linkages in the ordinary reading and

spelling case are those which enable the pupil to translate the printed

letter into its sound as the basis for reading and to give the letter name

or. write the letter for epoken sound as the basis for spelling, The other

drills usually can soon be dropped. The inclusiveness and flexibility of

the method are indiceted in its author's simple statement" that 6daily

observation will enable the teacher to know when other linkages need to

be stressed in a special case."

The kinesthetic method:is time-consuming, but it has many advantages.

It teaches left-to-right_Orientatihn, and the sound of the word is

associated with the vishar:stimulus. The child seems to acquire phonic

Skills without having formal training and he develops skill in syllabitation.

The method requires almoet constant direction from the teacher.

Learning Styles

It is_recognised .that children with specific learning disabilities

not only vary according: to sensory modality preference, but,also vary in

learning:styles:. These can be conceptualized by the teacher as an analytic -

syntheticdimention..' The analytic style involvesthe ability to break.

a:whole!Gestalt into its component parts in order!to' siudy'it carefully.

The synthetic proceasi.nyolvescombining parts:into a-Meaningful whole.

As an example, it. be noted that theViSual4holeWord'Methodof
teaching reading is basically an analYtiCapproach. Of'..conaern to the

L.D; teacher is the child WhOse greatest strength is in the Visual area

but does not have an analytic style of learning For this child, integra-

tive methods utilizing the kineethetic, pathways will be essential.
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One determining the learning style is to examine performance on

the Block L ,2, and Object Assembly aubtests of the WISC and the Sound
Blendioe nr Yisual Closure subtests of the ITPA. Block Design and Visual

Closure 4re considered indicators of analytic learning styles. Object

Assembly and Sound Blending are indicative of synthetic learning style.

Approaches to Reading Instruction

Basal Readers are based partly on the iLtepretation of research findings,
partly on theory, partly on the combined experience of classroom teachers,
and partly on faith and belief of the following principles:

1. The process of reading should immediately include word recognition,
comprehension and interpretation, appreciation and application.

2. The child should start'with "meaningful reading" of whole words
geared to his own experiences and interests with silent reading
stressed from the beginning.

3.- After the child recognizes fifty sight words, he should begin to
study the relationship between the sounds and letters representing
them; However, before and after instruction in phonics is begun,
the child should be encouraged to identify new words by picture
and meaning clues.

4. Instruction in phonics is spread over the six years of elementary
school.

5. Drill in phonics should be integrated with meaningful connected
reading not practiced in isolation. The child should not isolate
sounds and blend them into words, but should identify words thru
a process of visual analyses and substitution.

6. The words in pupil readers through grade 3 should be repeated
often and controlled on a meaning-frequency principle.

7. All children should go through a readiness period in first grade.

8. Children should be instructed in small groups.

Linguistic Readers are based on the scientific study of the nature
of language. Initial emphasis is on learning the "code" or the alphabetic
principle. Reading instruction is begun by teaching the child the printed
equivalents for his oral vocabulary using words that are spelled regularly,
from which the child can discover the relationship between the sounds and
the letters, e.g., Nan, Dan, fan, man.
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,2iv?nie Readers teach phonics more directly, teach it early and cover
trld. They are frankly "synthetic" in that they teach the child

.ile rs representing certain sounds that are then blended to form
words.

Experience or Individualized Reading recognizes that a child's interest
is a great motivating factor in learning. Self-selection reading or
original stories provide sustaining interest which helps him to learn and
master any necessary skills to complete the experience.

To be a competent "diagnostic" teacher, the Learning Disabilities
Specialist must thoroughly understand the nature of the child and his areas
of strength and weaknesses. Keeping in mind what the child has intact, what
the reading process is, and what special methods are available, the teacher
should be able to plan and implement an effective prescriptive program.

Reading can be taught to the learning disabled childdespite hisperceptual and cognitive impairments by utilizing teaching methods which
minimize the disturbing aspects of his handicaps. Although strengthening
of deficit areas is an important part of a prescriptive L.D. program, thechild can also be taught to circumvent or compensate for his deficiencies
by using associational clues and mnemonic devices which are derived
from his areas of strength.

Prescribing for Johnny Doe

Combining her knowledge of Johnny's reading grade level and skill
attainment, she thenrefreshed her memory about the methods and approaches
to teaching reading,.including their task demands, pages88-93,'so that she
could select arnethod of remediation suited to Johnny's needs and styles
of learning, She made an educational decisionjfor teaching Johnny based
on his strengths.and weaknesses in pre-requisite skills, the task demands
of the method, and his reading needs. She 'listed them as follows:

1. Initially teach Johnny a basic sight vocabulary using the visual-
sight-word approach, since his visual areas are the strongest.

2. A linguistic reading series should be used, as Johnny will be
visually able to remember word families while learning beginning
sounds. A basal reader would not develop his phonic ability as
easily as one that emphasizes the "breaking of the code."

3. A VAKT, visual-auditory-kinesthetic-tactile, mathod will help
Johnny learn sound-symbol relationships by using his areas of
strength. This will help Johnny learn synthetically, although
he is'basically an analytic learner,

4. Experience charts and original stories will help motivate Johnny
to want to read.

5. High-interest, low vocabulary (at Johnny's reading grade level) books
will stimulate his interest in reading.
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Since Johnny needed strengthening
in the decoding skills area, Miss

Poppins felt ,:the should start
instruction at this point. By using color

to emphasize the letter and its position,
she decided to use Johnny's

strong visual channel to help him associate the sound with the symbol.

Dr. Bannatyne's
"Psycholinguistic Color

System" seemed to be an ideal program

for Miss Poppins to use. Besides using color for his visual strengths,

it incorporates writing and tracing activities.
Since the fine motor

areas were also part of Johnny's strengths, this would help Strengthen the

association between the visual symbol and its sound.

Miss Poppins realized also that she must devote time to elevating Johnny's

comprehension level by using visual clues and mnemonic devices when stories

were read to him.

At last Miss Poppins was ready to implement an individualized readihg

program'that she felt would be effective for Johnny Doe,

94



Mathematics

When prescribing for disorders of quantitative operations, it is
necessary to make a distinction between the terms "arithmetic" and "math,-

matics". Mathematics is considered a symbolic language whose practical
function is to express quantitative and spatial relationships, while its
theoretical function is to facilitate thinking. Arithmetic is the branch

of mathematics that deals with real numbers an4 their computation,
Consequently, the abstractness of mathematics and the concreteness of
arithmetic require different cognitive abilities.

Receptive, Associative and ExpresSive skills are pre-requisite to
the development of quantitative abilities The child must first receive
auditory, visual and haptic stimuli and be able to retain them in sequential
order. Perceptual discrimination and closure are also required. Then the

nonverbal experience of quantity, space, form, distance, order and time
must be associated with the symbolic quality of numerals.

Finally, using the language of mathematics, the learner must express,

ideas of quantity, space and order in written or verbal form. Therefore,

failure to learn mathematics may he due ,tO the lack of various perceptual,

cognitive or expressive pre - requisites.

When a child has not acquired basic concepts and abilities in mathematics,
the teacher is confronted with the task of determining what skills still
need to be taught and what approach should be. used in presentation.

Diagnosing Arithmetic Difficulties

The Wide Range Achievement - Arithmetic. Level I. This standardized
arithmetic achievement test helps the teacher determine grade level perform-
ance in'various arithmetic areas. It.contains two sections; one oral and

one written. The oral part consists of counting dots, reading digits,
showing how many fingers, telling which number is more, and three oral
addition and subtraction problems.

The written part consists of 43 computational problems. Diagnostic
information is derived from formal test situations only when the teacher
analyzes the mistakes students made when working their problems.

Operational Assessment. Additional information about the kinds of
operational errors being made can be derived through informal means. An

informal evaluation should include tests which will indicate the processes
the child uses at various levels of difficulty. The sequence of test
problems from basic fundamentals to higher levels of skill, provides a
.clue to the exact location of confusion in computational operations.
An example of an informal diagnostic test follows on page 99

21aLktItsiaiiiiais another ' informal diagnostic technique.

Having the child explain his reasoning methods aloud can reveal the kinds
of mistakes being made and the processes being Used,
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Fundamental Skill Assessment. An important part of the diagnostic
process is to assess the development of the fundament j ursive
to subsequent instruction in arithmetic.

Informally using manipulative material, the teacher can determine
these requisite skills.

1 Language of Arithmetic (All, some, less, subtract, add, etc.)
2. Classification (color, size, shape, use, etc.)
3. Correspondence (Matching objects similar and dissimilar)
4. Conservation (Number and size remain the same regardless of

chsnge in arrangement)
5. Reversibility - Replacing units in their former configuration with-

out 'changing their characteristics or relationship to other units.
6. Ordering - Seriation - according to length from smallest to largest
7. Associating number with appropriate numerals

When difficulties are evident in.these foundation arithmetic areas, it
is necessary to determine functioning in the even more fundamental,pre-re-
quisite skills area of the PPP, such as visual And auditory discrimination,
visual and auditory memory, auditory-visual integration, perceptual-motor
ability, etc.

Profilin on the PPP Math Checklist

Designed as an aid to prescriptive planning, the PPP Math Checklist
enables the teacher to check a child's abilities in the basic arithmetic
processes along a developmental sequence after formal and informal
testing. Each step is marked off only after it has become an automatic
skill for that, child.

Johnny Doe's Math Profile

Miss Popping administered the Wide Range Achievement Test, arithmetic
section Level I, to Johnny. (See page 970 He passed the oral part with
flying colors getting every answer correct. The twenty points he earned
were added to the six points he received on the written part. His total
of 26 points gave him an arithmetic grade level of 2.8. This indicated
adequate performance for arithmetic, but Miss Poppins knew that she would
have to fill in any gaps along the math developmental scale that may cause
Johnny difficulty later. She used the written section of Johnny's WRAT
Arithmetic test to fill in the "PPP" Diagnostic Math Checklist, page 98 .

Knowing that she would need additional information about the kinds of
operational, errors Johnny was making, Miss Poppins designed an informal
diagnostic addition test, page 99. Johnny's performance on that test
verified the WRAT arithmetic test. Johnny needed instruction on renaming.
When numbers added were over ten, he did not add the ten's figure to the
ten's column.
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Jolinni Doel5
Page 2. Arithmetic
LEVEL I, Oral Part

TV
I-.1

3 pennies, spend I ?

Written part.

1 + 1 . 2-

4-1= 3_

Wide Ratvie- ev e en+

0 0, 0 4) 0 0. 0 0 0 0 0 0 0 0 0
9 9 3 Fingers, 8 finger. 9 or 6.? 4:. or 2

4kLawassat.a.

6
+2

4 apples?_14 9 marbles, lose 3?.......Jez

11

32
5 24 4 X 2 =

- 3 + 4 0
23

X3

4 5 2 $ 6 2 , 0 4 1 ?2-- hr. ,--. _min.
1 3 7 6 -4- 2 = - 5.3 0

+245
1 L 1

1- 3

2 9 58 (ID
- 1 8

I 9

6 ) 9 6 8

35

3
2 yd. =

2 7) 3 8 4

,!

= 8 2 3 4

of 3.5 =X 9 6

yr. = rrio. Multiply: 7.9 6
5 30.8

- 1 -1
2 A-- doz. =

Which is more?
7 13

1-3 Ans.

Find the average.of

24,118, 21, 26, _17

Arrx.

Write as a percent

4

4.1 X 3 =

Write as decimal:

2
= 20% of 120 =

42

4$

0

Change to familiar
. 8.2 ) 6 0 3 numerals:

MCXLII =

5 ) (+ 9 ) -

Interest ort

8300 at int' 7 MO.

Ans.

Solve: Find square root: N.,/ 834 . 8 9

y + ( 9 - ) = 6 5

=

646

6 3

Arithmetic-Level 1-Grade Norms Parcentilea and Staradard Scores c,.raier.00nding to grade rating and age may be found in Manual.

.c

1 S 3
N '66

Pk

Pk...

.7 i
P66

7 Pk 14

.r.: (:6 S.- r,' ( ra !',.7.,-.;!:1;:!...1.! .:=core Grath: Seor,,vr,,,le I
I

s K.0 13 Kg.9 t.1 49 1.6 361 3.3 43 50 11).9

i 1.6:61.: 1141 30 3.0 . 37 5..7 4 S 7,1! .11 10.7

1;4,1 17 .4 1. 31 4.4 313 5.7 4.5 77:e. 11,1

Hs 1,4 -4 6 34

i Kw 3 116 1.6 3:1

1.1 164 6 -4,.6 1,3 ''''' 34

11 f:g.7 .:11 1.3 I 01 3.4 I :13

4.3 30 3,0 46 7.6 16.1

4,7 4,1 6,1 17 616 14

3.0 71 0,3 I 44 3.8 .55 13.5

6.3 1 46 9.6 06 11.9

9.7

Swre (7rnac

.57 11.9

53. 15.6

.59 16.:1



DIA3NOZII.I0.1.1tER CTIESIMIST

(Basic Processes)

1. C:,-t.ntity of concrete objects I 29. -Rcnaming twice, 4 addends

2. Sequence 1-10 / 28. Same with decimals
...........-- J4

3. Ssucnce 11-20 29. Multiplication facts

4. LiWAC Addition Facts 1-10 v/

1
V(

10. Renamiy, to ten's place

31. Renenini to ten's end hUndred'a place

32. Multiplying cents

_

5. Basic Addition Facts 11-20

6. Basic Subtraction Facts 1 10

7.. Basic Subtraction Facts 11-20 33. Multiplying 3 place numbers

8. Two digit addends, no renaming 34. Same - with decimals

2.: lree 'digit cddends no rcmming
.......

35. MultiPlyin 4 place numbers-...---,L

10. Twc digit eddenfic '-ith renaming 36. Same with decimals

11. Column addition - ones

/
I. Multiplvinz by 2 or more tens-_ .

12. Column addition .- over ten 38. One plsee multiplier

13. Column addition - with renamin7. 39. Two place multiplier

14. Twn digit minuend, no renaming 40. Multiplying by 2 or more hundreds

41. Three place multiplier

i

15. Three digit minuend, with rencuing

16. Two digit minuend, with rene 42. One place dividend; no renainder

17. Three digit rinuend, with renaming 43. Two place dividend, no remainder .

18. lemming to tens 44. With remainders

19. Menaming to hundreds 4 . Inexact divicion in ton's place

20. Fpnaminz tens 46. Zeros in guotient

47. Division dollars cents
L ' ..7....--L

48. Money

21. MenemiNi hundreds

22. Ronalia_tens and hundreds

23. Two_place number frnm a 3 plcce number 49. Simple addition and subtraction (fractin73)

1

24. Subtracting from zeros 50. Conmomdenominator

Ei.pubtractIng money

26. Fen min twice, 3 addends

.:-..-.51:-.122211121Z1U-t="ticns

52. Mixed fractions .

,,
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Name

Miss Poppins' Informal Diagnostic Addition Test

Date Grade

(1 digit addends)

(1 digit addends)

column addition

(2 digit addends)

No renaming

(3 digit addends)
No renaming

(2 digit addends)

with renaming

. (Column addition).

No renaming

(Column addition)

with renaming

3 Li- 6

-Ho 4-5

3tfi2

2

g 62
+13

6

2 if
0 I

+53 -t34-

13
36

-1-55

99

146

3 5-
13



Using Johnny's strong visual, channel, Miss Poppins made some

Ito

3J
±I

ditto pages with visual cues for Johnny to use until this skill would

become automatic,

Prescriptive Planning for Arithmetic

When designing an adequate prescriptive program it is necessary to
interpret the mathematical process in terms of the PPP Communication Model.

1.. Reception involves the assimilation and integration of nonverbal
experiences using visual, auditory and lisptic processing.

2. Association involves the association of numerical symbols with
experiences.

3. Expression involves expressing ideas of quantity, space, and order
by using the language of mathematics.

Pre- requisite- deficits in any of these areas will lead to specific

problems and prescriptions in mathematics.

Low AuditorDiscrimit1Seuencinandior C< osulc. This child

will have difficulty in comprehending arithmetit problems presented verbally.
Word pr'o_blems will be especially difficult for him. He is likely to be
quite able to compute visual problems and utilize visual-haptic tools such
as Cuisenaire rods.

m21Low.Audito-lle:iELEIilltiars222Ory. This child has a reaudi-

torization problem with difficulties possible in both long or short term

memory. It may be difficult fcir him to teMeMber name tables or to work out
an oral story problem since he cannot hold tie facts in his mind. Visual

materials are preferable for this child.

Low Visual Discrimination, Sequencing Andior Closure. Number work,

as well as reading, will be affected.by visual-perception problems.
While a child might Understand the numeral 2, he might not be able to

solve probleMs in which"iwe is written out. Complex work-books or
ditto arithmetic sets are difficult for this Child.

Low Visual Memory and Associative Msay. Disturbances in revisuali-

zation may cause-inversions, rotations, and distortions of numbers. This

child may not remember the sequence of; numbers as well Blackboard copying

exercises should be avoided;

Low Sensory Integration; This child should not be presented.with
exercises requiring combined visual, auditory, and haptic input.
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Low Cognition and Associative Memory. This child may fail to understand

mathematical principles and processes. It may be difficult for him to

readily distinguish differences in shapes, sizes, amounts, lengths and

distances, "New Math" would be impossible for him to comprehend. Rote

drill is his best chance for success.

Low Divergence. This child may understand a math problem but may be

unable to utilize his computational, knowledge in different situations.

He will find it difficult to figure out the correct mathematical process
to use in a new context.

Low Convergence. This child will find it difficult to integrate similar

mathematical processes or to assess the factors which several problems have

in common.

Low Social Comprehension. This child will find complex word problems

difficult.

Low Manipulation. Cuisenaire rods or other manipulative tools may be

a hinderance'to this child.

Low Copying andjor Drawioa. This child may be able to comprehend

math problems but may be unable to provide the correct answers in written

form. He may also,be hampered by having to copy problems from the board
or by work books involving a good deal of pencil skills.

L(IcJ)caLRELeti.ti.00.. This child may find it difficult to retain and

repeat auditory rote drill. Visual materials are preferable for him.

Low Conceptual- Vocal. This child may be unable to provide a complex

vocal response to a mathematical problem, He may understand an arithmetic

process bUt not be able to deaCribejt easily.

An awareness of the processing dethands being made on the learner by

any'mathematicalAorobleM is imperatiVe:when:Working with learning

disabled children. The f011ewing is an example of such a task analysis.

Behavioral 0121ve: Given.thenumber problem 3 + 2 in graphic form,
the child 'will respond with the answer in ten seconds.

Task Analysis determines that the child

1,, Must attend to the visual stimuli 3 + 2

2. Must identify the visual stimuli-as a number unit in graphic

form

3. Must associate the stimuli with meaning
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Numeral 3 stands for three objects
Numeral 2 stands for two objects
+ means add group of 3 and 2 together

4. Must retrieve auditory language symbol for the graphic number'
unit.

5. Must be capable of making a motoric or vocal response.

6. Must respond by saying or writing the numeric answer,

Task analysis implies looking at the process as well as the product.
As an example:

A teacher might ask a child, "What is 3 + 2?"

The child answers, "6."

The teacher, "No. It is not 6."

If a teacher just responds with the answer, she will not know if the
child really understands. This is where the analysis should take place.
The teacher should see if the child knows what 3, 2, and + are. She
dhould use concrete examples as:

Since counting comes before addition, the child should be asked to
count the squareS. Before counting comes sequencing, so it may be
necessary to go back to exercises involving sequencing.

In other words, the teacher must break the mathematical problem into
its most minute parts to determine where the breakdown occurs. She must
be aware of the level of pre-requisite skills functioning within the
learner. Then she must discover through oral verbalization, the erroneous
methods being used by the child to derive his answers. By starting with
very simple problems in each of the fundamental mathematical processes and
progressing in difficulty to the point where the child is unable to respond,
the teacher knows where to start instruction. Then, using her knowledge of
the child's unique learning style and strengths, she will be able to pre-
scribe An effective arithmetic program suited to his individual needs.

Arithmetic Methods

In education today, the goals of mathematics are being examined. The
need for deeper quantitative insights is being realized while superficial
rote learning that often takes place is being abandoned. Exploration and
discovery methods are being provided so that learning will occur through
manipulative experiences, relationship analysis, pattern finding and

102



generalizations formulated. Emphasis is on understanding the structure of

the number system, how it operates in various number processes, the ability

to communicate ideas involving quantitative relations and the development

of appreciation for the role of mathematics in a time of rapid social

change.

It is obvious that children with poorly developed associative skills

will be the most severly handicapped by this new emphasis.

Most of the current references on the teaching of arithmetic mention

three basic theories of instruction.

Drill assumes at "learning" or conditioning takes place by recitation

of abstract 'combinrtionsor processes with little or no reference to real

life experiences.

Incidental learning assumes that genuine learning is derived from

immediate felt need. Arithmetic is taught only as situations involving

number relationships naturally occur.

Meaning with emphasis on the structure of number is based on the

assumption that an understanding of arithmetic relationships is needed

before application can be made to the solution of social problems. This

theory applies direct methods of demonstration, deduction, and rationali-

zation.

Meaning with emphasis on the function of number applies inductive or

discovery reasoning which Uses active personal experiences as the means of

developing pricciples.

The,teacher is faced with the task of determining the best method for

a given learner based.on his perceptual and cognitive abilities. Followirw,

are some approaches to teaching numbe: concepts.

1, Verbal Methods (drill)... This approach supposes that mathematical

Concep'zs are built:mainly on spoken and written symbols: By mani-.

pulating theSe symbols, through oral or written repetition, under-

standing of the underlying ideaS would occur. For example, "one

and one are two, two and two are four."

2. Visual: Perception and Imagiery MRthods. In essence, the child is

presented with a series of objects grouped together in space. The

use of visual, kinesthetic and tactile perceptions help develop a

correspondence .between the physical structures of the numbers they

evoke:
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After ample experience with the physical structure, the mental structureremains in the mind when the apparatus is no longer needed. Montessoriand Stern based 'heir systems of teaching arithmetic on this generalapproach.

3. Asti!_tviSzlods. This method poses that the child's intellectualdevelopment takes place by his undergoing relevant activity ratherthan remaining passive while being instructed by the teacher. Theactivity method is often utilized in the "Environmental Approach"which affords the child freedom to choose those activities whichare purposeful to him. Dewey, Piaget and Cuisenaire maintain thatthe handling and manipulation of materials aid the child in makingabstractions and in appreciating the significance of the operations
performed with the materials. A concept is achieved more rapidlyif the individual receives many different perceptual impressions(visual, auditory and haptic) that illustrate it.

Prescriptive Planning in Arithmetic for Johnny Doe

Miss Poppins noted that Johnny had gaps in his math profile that
needed filling in. She would have to teach him subtraction facts from
11-20. Using her knowledge about his auditory pre-requisite deficits,
she knew that, she would have to teach him through a meaningful approach
with emphasis on the structure of numbers by using the Visual Perception
and Imagery Method. Miss Poppins decided to use the Stern system of
teaching arithmetic to Johnny. She would allow him to use counters, rods
and an abacus to develop his skill in arithmetic. She, herself, would use
arrows, colors and shapes to give him clues through his strong visual
channel.



Writing

Writing, a highly complex process, is a visual symbol system for ex-
pressing thoughts, feelings, and ideas which represents experience.
Disorders of written language may be due to perceptual and/or cognitive
deficits. The learner requires the visual and puditory stimulus processing
ability necessary for spoken and written language. He must have developed
the visual-motor integration necessary for forming and structuring letters.
Finally, the learner must have acquired the cognitive functions needed to
st.t...f:crl and organize his thoughts into meaningful sentences.

There are so many causative factors which might interfere with writing,
thst this area presents a major problem in assessment. Comprehensive
knowledge of the child's basic pre-requisite integrities, it the language
communication model of the PPP, combined with his functioning in Reading
is of paramount importance in ascertaining factors contributing to this
disorder. A systematic examination of all these factors must be made by
either formtil or informal means.

Diagnosing Writing Difficulties .

The Durrell Anal ses of Readin Difficul dwriting Subtest) was
selected as a means of diagnosing handwriting ability since it was already
being used as the diagnostic reading instrument. In this subtest, the
words are written from memory and letters are copied at a Grade I level.
At the Grade II level, a paragraph is copied and timed. Norms and a check
list of difficulties in handwriting are provided. The teacher is to
determine the speed of writing, letter formation, position of hand, pencil,
paper and body, and .the height, spacing and slant of the letter. She is
also to note the hand being used for writing. See Johnny's Durrell
Handwriting Test, page. 106

4,

PPP Writing Test was developed to enable teachers to pinpoint the level
of writing functioning a child has attained based solely on his near-point
copying ability. The test progresses developmentally from shapes, to partial
letters, to lower and upper manuscript letters, to lower and upper cursive
letters, to single and multiple numerals, to single two-letter words up to
single six-letter words (manu3cript then cursive) to a manuscript sentence
and finally, a cursive sentence.

(1) Administration. This test can be administered individually or to
an entr.re class. The child and/or teacher are, to fill in the information
at the top of the test. The child is then directed to place his finger
on Row 1, the first row of figures to be copied. He is instructed to
copy the figures into the empty space provided beneath the figures exactly
as he sees them. Teacher says pointing: "This one here, this one here,"
and so on to the end of the row. Thesame procedure is used for Row II,
III, Dr, V and VI. There is no time limit for this test.



Johnny Doe

Durrell Analysis of Reading Difficulty

Visual Memory of Words,
Spelling, and Handwrii,:ng

Min1111211W181112112611111:11.-

INSTRUCTIONS. For these tests ask the child to writ.:::.;:cer;ain
_..,

according to tbe.directions in the Manual.

Visual Memory of Words In-
termediate

Phonic Spelling of Words

1.

2. 2.

3.
3.

4.

5. 5.

6. 6.

7. 7.

8.

9. 9,

10, 10.

11, 11.

12. 12.

13. 13.

14. 14.

15.

SCORE GRADE SCORE GRADE.

Norms for l'isuol Memory and Phonic
Spelling of Words

GRADE
VISUAL

MEMORY
PHONIC

SPELLING

4 5 7

5 7 9

6 9 11

CHECK LIST OF DIFFICULTIES

VISUAL MEMORY

-.Omits letters; syllables
Adds letters; syllables

- Marked insecurity

PHONIC SPELLING

Omits sounds; syllables

Addssounds; syllahlc

Incorrect sound, used

_'_ Marked insecurity

Norms for Spelling Test

GRADE
1

LIST

2

2 8

3 12 6

4 16 9

5 -- 12

6 15.

Spelling Test

r- u
2 W uk
3 lo k

look
5 C
6 'Qr
7 cicuel
8 key-
9 +.1 r1'1

10 I CI

11 P r
12 b o k
13 ±e r- fl
14 ry-1

15 yri
16.

17

19

20.

SCORE 42" GRADE

CHECK LIST OF DIFFICULTIES
IN SPELLING

--L.- Omits sounds; syllables

---..Adds sounds syllablt:S

Incorrect sounds

Slow handwriting

Norms for Handwriting
A

GRADE 2 ,alp 3

LETTERS

PER

MINUTE
25tw 35 45 55 65

CHECK LIST OF 'DIFFICULTIES
IN HANDWRITING

Speed toy slow

Poor letter formation

___ Pour pusitiun: hand, luviril, paper, I,,dy
Irregular: bright, slani

HAND I,SO kitgitt



Young civildren who have not been taught cursive writing are still
required to complete the cursive portions of the test to the best of theirability. This serves the teacher as an indication of the child's readi-ness to begin cursive instruction.

(2) Scoring. In order to establish appropriate cut-off points, the PPPWriting Test was standardized on one hundred and fifty elementary school
children, ages: 6-12, including 45 children with specific learning disabili-
ties.. It should be kept In mind that this instrument is intended as a
sample of the 'child's best writing performance rather than of his typical
production. The child's age must be taken into account in scoring due tothe development of eye-hand coordination as.the child matures. Above theage of 9, the child is expected to be able to adhere.to the exactness ofthe sample figure.

One point is credited for each figure or group of figures in a given
square that is an adequate replica of the sample, taking the child's ageinto consideration. Five points is given for a correct replication of atotal sentence; One point is taken off for each inaccurate letter up tofive errors, in a complete sentence.

A total of ten points may be.earned for each Section, I-VI. A totalscore of 60 points is the maximum that can be earned. Fifty points orabove is considered adequate performance. Rather than the score itself,the most important' information for the teacher is the specifics of the
child's writing production which can help her decide on the appropriate
writing instruction for the child.

2JcthiaRas111jLiIlasata

Looking at Johnny's Durrell Handwriting test, page 106, Miss Poppins
noticed that his preferred style of writing was manuscript. The letters
were well formed and spaced. He used his right hand at a speed considered
normal for his grade level. Since Johnny was only eight years. old, he was
not required to have exact replicas.

In order to derive more information about Johnny'a deyelopmentaII6Velof writing; Miss poppins:adMinisterecithe:PPP" Writing Test, page 108.
Johnny'a.scOre of 57 indicated adequate performance on near:point writingtasks.

Profiling on the PPP Writing Check List. Since formal standardized
tests do not assess all possible factors contributing to disorders in
writing, the teacher, should evaluate performance on specific tasks and
note them on the check list. An example of the PPP Writing ,Check Listfollows, page 111. Profiling wtiting skills in this manner will delineate
the child's strengths andtzweakneases in th2s area.
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I. Score

" PFP" ylP3T G TEST

Date Cj://5/7,21, c5

II. Score

h _1
hir _=

III. Score

'Er ''C I 2? 1.7)1,7) _Arbr
IV. Score Ct

sr..........

....

V. Score _IQ_

_Total Score

Li- 7._ iN______L\iiel__

IMI 1
1 38 5Q' 9,3,/

jEll iffilf067 0,

ci 0 q stoo- chirp =irt1:11
59_,2shlr.P cm I in a i 1

.=

VI. Score CI

was a blas±c.,ADAyyh 0
22._ q ac j09

:4L62,6Cr"
4

1'14

1.08



A Diagnostic Handwriting Chart is also useful for further diagnosis.The Pressey Chart for Diagnosis of Illegibilities in Handwriting published
by the Charles E. Merrill Company was drawn up as the result of research
Which revealed the characteristic types of illegibilities and malformationsmade by pupils in their writing. Some of the errors listed on the chartare as follows:

Words broken a like o. c like e

Too angular a like ci c like i

Words crowded b like hi c likes

Letters crowded b like k d like I

a like u b like f d like a

e closed n like u s like o

e too high n like v t like 1

e like.c n like s t cross above

f like b o like a t no cross

of like of o like r t cross right

g like y o closed t cross.left

h
ii o like ti u like

h like p r like i

h like'b r like s

h like 1 r too small

i like e r half n

i - no dot r like u

k like h r like e

1 closed s indistinct

1 too abort. s like'r

m like 7' 8 like i

ur like w

like n

like r

w like u

w like ur.

D not closed

I like. cl

T like F

w like m



Johnny Doe's Profile

Miss Poppins filled out Johnny's "PPP" Writing Checklist, page 111.
She then had before her a profile of his strengths and weaknesses in that
area. It clearly showed that the only discrepancies in writing skills
were those that depended on the reading task. As his skill in reading
progresses these writing tasks would improve automatically.

Since Johnny was able to copy a sentence in cursive, Miss Poppins
realjzed that Johnny just needed practice enough to make cursive writing
automatic. She decided to make use of his high abilities in the expressive
fine-motor areas when remediating his low auditory memory and auditory
sequencing.

Prescriptive Planning for Writin

As stipulated previously, the teacher must be aware of the task demands.
The general task demands of writing are:

1. Desire to communicate

2. Decide on writing as the method of communication

3. Decide the general content of the message

A. DeterMine the sequence of the message content

5. Recall the necessary auditory-language symbols

6. Recall the graphic-language symbols for the auditory-language

symbols

7. Focus visual attention

8. Recall the necessary sequence of the graphic-motor acts

9. Have adequate eye-hand coordination

10. Have necessary pencil skills.

11. Make motor (writing) response.

In order to determine the point of
writing

in the writing process,

a specific developgmantal hierarchy.of writing tasks must also .be identi-.

fied. An example follows:

Manipulation of-writing instrument

. Randdm scribbling

3.: IMitatiOn of strokes
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'Mu. WRITING CHECKLIST

Date

Teacher

LMNOP
n s

Man. U.C,
Man. L.0
Cur. U.0

1. Copying geometric figures

2. Copying letters manuscript

3. Copying letters cursive

Poor Satisfactory

V

4. Copying numerals

5. Copying words manuscript

.6. Copying words cursive

7. Copying sentences Aanuscript

8. Copying sentences cursive

Copying - near °int--

10.. Copying - far ,point

11. Cross motor coordination'

.12. Fine motor coordination

13. Tracing

14. Left-right

15. Directionality

16. Laterality

17. Basic.language ability

18. Reading ability

19. Oral comprehension

20. Spelling

21. Completion task

22. Creative writin

23. S.eed of writin

24. Le ibilitv

25. Neatness

V.

p011aweer* 11MEM



4. Initiation of strokes

5. Tracing of letters

6. Copying of letters

7. Completion tasks employing recall

8. Writing from dictation

9. Creative writing

In writing, as in all other areas of the curriculum,, the teacher must
analyze the relationship between task demands, in terms of what is required
of the child, and learner innate integrities, in terms of basic pre-requisite
strengths and deficits. Then based on these relationships, prescribe ,a
program relevant to individual needs.

The remediation program might include training in revisualization,
reauditorization, symbol-sound association and/or letter formation.

When the cause of a writing disorder is a language dysfunction, the
teacher must remediate the language areas, not the formation of letters.
If the problem is the inability to relate spoken language, then remediation
must be in terms of developing skills in reading. A writing disorder, which
is caused by a dysfunction of the motor components of writing, must be
remediated by training in the production of well-formed letters and improve-
ment in the quality and speed of handwriting.

Therefore, after a thorough differential diagnosis, the teacher must
design remedial procedures which correspond with each child's individualneeds.

Writing Disorders

There are three diverse problem areas in writing disorders of concern
to teachers. An awareness of each of these areas is necessary for adequate
diagnosis and remediation.

A Dysfunction of the:language System. Auditory-vocal language ability
precedes reading. FaciUty with reading precedes writing. If a child'has
difficultyComprehending oral or read language, he will probably have a
writing disorder. He may not be able to encode his thoughts in written
symbols but may adequately perforth by tracing or copying. Those with oral
deficits tend to write the way they speak, without correct grammatical
structure.

A D sfunction of the Auditory or Visual,Perceptual System. Severe
auditory discrimination problems will be reflected in writing errors, as
words will be misspelled and syllables amitted. Severe visual perception
problems will affect writing because of discrimination, sequencing and
memory problems.

A D sfunction of the Motor Com onents of Writin . A disorder resulting
from a disturbance in visual-motor integration will be reflected in an
inability to associate mental images with the motor, system for writing.



Writing Methods

Look-Trace-Copy Method or Visual to Motor Method. This method, or amodification thereof, is employed by all the basic handwriting seriesofbooks being used in elementary schools. The instructional sequence followsthis general order:

1. Introduction of strokes used in the formation of letters
2. Training in correct posture while writing

3. Placement of paper in relation to the hand

_ 4. Copying the alphabet

5. Letter size - large in the first
grade and gradually reducedthroughout the elementary grades

6. Manuscript to cursive

7. Practice and review throughout

Visual to. Auditory to Visual-Motor Method. Approaches to this methodis in this order:

1. A clear visual pattern is presented

2. A detailed auditory vocal description of the movement is given
3. The teacher performs the action as the child watches
4. The child imitates the action

Kinesthetic to Visual-Motor Method_. The sequence ofthis method is in
the following order:.:

1. Child closes eyes (Elimination of the visual aspect).

2. The teacherguideSthe child's fingers anOtandtuntil the tactile-
kinesthetic:experience'established a muscular memory of the move-

.

ments necessary to writing.

3. Child opens eyes and watehesmovement.of his hand::.,
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Kinesthetic to Auditory to Visual-motor Method: This method procedes. in this manner:

1. Child. closes eyes

2. The teacher guides the child's fingers and hand in the desiredmovements pattern until the tactile-kinesthetic experience establishesa muscular memory of the dovements necessary to writing.

3. The teacher verbalizes the movement pattern as the child, with hiseyes closed, performs under guidance.

4. Child opens eyes and watches the movement of his hand.

Johnny Doe's
Writing,Prescription

Miss Popping
established Johnny's writing abilities as being quite adequate

for his age and grade level. Using his high visual areas, she decided to
strengthen his cursive writing by introducing new letters employing theLook-Trace-Copy Method.



Spelling

Spelling is an important part of the total language arts program con-

sisting of listening, speaking, reading, writing and spelling. Ability

to perform in other aspects of the language arts may not be an indicator

of adequate abilities in written spelling, since spelling requires the

translation of speech sounds into their visual symbol equivalent.

The vast majority of poor readers are seriously deficient in spelling

since it requires simultaneous ability to revisualize and to reauditorize

letters. That is, a "speller" requires perfect recall where a "reader"

is given a stimulus word for recognition.

Acceptable spelling requires accurate integration of visual, auditory,

kinesthetiC abilities.

DiagnosingLSpelling Difficulties

Levels are determined and formal information about the spelling ability

of children are ascertained by use of either individual or group formal

spelling tests.

Diagnosing with the Durrell Analysis of Reading Difficulty. The Durrell

contains a spelling test consisting of two lists of twenty words each.

'List 1 is for grades 2 and 3. List 2 is for Grade 4 and above. The spelling

test yields. a grade equivalent. A check list of spelling difficulties is

included.

ProfililtheP_SgPfSellinErratAnalysis Chart. Teachers

can learn a great deal about spelling difficultiet by careful use of stan-

dardized achievement tests and nonstandardized 'instruments.

An analysis of errors should be made by asking these questions;

1. Does the child learn any part of the word to the exclusion of other

parts? Beginning letters versus ending sounds?

2. Can the child fuse the sound parts of words together into whole words?

3. Does the child reverse letters?

4. Can the child remember board work a few minutes after it is erased?

5. Does the child learn words when he hears the-sequence rather than sees

it?

6. Does the child omit sounds?

7. Can the child write the correct symbol for single sounds when they

are dictated to him orally?

8. Can the child identify sounds?
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An analysis of how a child spells rather than at what level, enables

the examiner to make a diagnosis and give a prognostic evaluation and

guidelines for remedial teaching. First, an assessment of a typical

spelling pattern should be made. The child is asked to write (or spell

orally) eight or more words from his known or sight vocabulary. Then he

must spell the same number of words from an "unknown" vocabulary. Analysis

of the known words spelled reveals the child's ability to revisualize, while

analysis of the unknown words spelled reveals his ability to spell phoneti-

cally or reauditorize.

In any given spelling test, the teacher is to note the quantity and

types of errors each child displays on the "PPP" Spelling Error Analysis

Chart, page 116. Adequate performance is left blank.

Johnn Doe's S ellin Data and Profile

Miss Poppins gave Johnny the Durrell Level I Spelling Test since he

was a second grader. The twenty words were a combination of words from
his known and unknown vocabulary and would be used as a diagnosis of

Johnny's phonetic ability.

Johnny spelled only two words absolutely correct out of the total list,

page 106, which showed he was functioning at a low first grade level in

spelling.

Miss Poppins then made a check by the types of errors Johnny displayed

on the PPP Spelling Error Analysis Chart, page 116 . She drew a line

through the errors not covered in this test which came higher on the develop-

mental sequence of spelling skills. Blank spaces on the chart indicated

adequate performance.

Prescriptive Planniagforlpellina

One must keep in mind that some children may not perceive and retain
the memory of words as configurations, the sound in the correct relation-
ship to make up the auditory gestalt of the word, or the sequential move-

ment pattern of letters. Sounds are usually not associated with symbols.

Since spelling is an area in which clues to /earning disorders may be
found, the skills which a child must possess in order to succeed in spelling
must be delineated. An example of an analysis of a spelling task follows:



Instructional Objective: Given an unknovn word unit, the child must

write the word in ten seconds.

1. Focus auditory attention
2. Hear and discriMinate letter sounds
3. Note sequential order
4. Associate sounds with letter forms

5. Recall the exceptions to rules for sounds
6. Recall the correct letter formation and letter connections

7. Recall the exact letter sequence in association with its correct

sound and feel
8. Make a motoric (writing) response

Errors in spelling are indicators or clues to learning disorders in
reception, association or expression. Following are examples of difficulties

relating to each area of the. PPP.

Receptive Difficulties

Visual Perception Difficulties

a. Inability to distinguish between lines and spaces

b. Difficulty recognizing or reproducing letters and words

c. Trouble focusing on chalkboard

d. Difficulty reproducing from chalkboard to paper

Auditory Perception Difficulties

4. Does not hear the sound

b. Inability to reproduce a sound once heard

c. Unable to distinguish between tones

kocjyMovertentlms

Cannot walk or skip with both sides of body

b. Reversals of arm movement

c. Reversals of imitative and interpretive movements

do Directionality problems

e. Difficulty in inhibiting movements

Associative Difficulties

Memory Impairment

a. Woids out of sequence

b. Partsof words out of sequence

o. WOrds, letters,,:values :and. :symbols all mixed up

d. Difficulty follOWing more than one direction

e.. Unabre to:put::together what he sees and hears simultaneously

f. CannOt-:Coordinate body response with visual and auditory

stimuli

118



Expressive Difficulties

Vocal

a. Difficulty saying words
b. Difficulty spelling letters in words

Motor

a. Difficulty writing words
b. Difficulty, writing letters

Sailing Methods

Each child must be helped to learn in his own unique way, utilizing
the sensory modalities through which that child learns most effectively.
Versatile approaches must be used to develop and reinforce the underlying
perceptual and academic skills necessary for competent spelling.

Visual. The child with strong visual development, as assessed on the
PPP summary sheet, will probably learn to spell with greater ease by using
the visual approach or look-and-spell method.

The child says the letters as he looks at them. Color cues are used
to teach the difference between lines and spaces and to make important
foreground figures stand out against the background.

Auditory. This approach to spelling is the auditory or hear-and-spell
method. The teacher says the word, spells it orally and says the word
again. The child repeats in the same order. The use of steady rhythmic
patterns ard spelling by syllables ir begun early. The length of sequences
grows as the child masters the ability. A tape recorder is very beneficial
for recording individual word lists.

Kinesthetic. The kinesthetic technique of tracing and copying letters,
or "finger-writing in the air" is used in combination with the other methods
for teaching words in most spelling programs. This enables the child to
firmly establish the language pattern in a properly formed, properly oriented,
and sequential manner.

InagLatlye. This teaching technique includes the multisensory approach
such as Grace Fernald developed to help children study words as whole words
and in syllables. The child is asked to see, hear and feel as the teacher
relates each new concept. Consequently, the child's stronger modality is
used to bridge the gap of the weaker, while learning is increased by
constantly reinforcing, expanding, and relating previous experiences.
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Johnny Doe's Soellina,Prescription

Johnny is a child who has a limited sight vocabulary, reads by whole-
word Gestalt4 and is unable to identify the component letters of the word.
He lacks phonetic concepts, has few word-attack skiLis and is unable to
sound out or blend the letters or the syllables of .a word. The only words
he can spell correctly are those in his sight vocabulary that he can visual-
ize, since he does not have the ability to reauditorize. Miss Poppins madean assessment of Johnny's pre-requisite skills area of the PPP. It showedhim to be high in the visual area and deficient in the auditory area. Ananalysis of Johnny's reading skills in the Basic School Subject section ofthe PPP verified his, inadequate phonic ability.

Miss Poppins knew Johnny needed a specialized approach, using his areasof strength to teach him basic spelling skills. She decided to use the
visual, look.,-and-spell, method combined with the kineSthetic technique oftracing and copyihg letters in sequence, to develop phonetic concepts.



NOTES



SELF - EVALUATIONS FOR THE BASIC SCHOOL SUBJECTS

Behavioral Ob'ective 1 - Given Durrell Analysis of Reading_Difficulty sub-
test description, the teacher will identif sub-test examples accordinata
task demands and apil characteristics with 90% acsatacx.

Evaluation 1 - In each pair of sub-tests, circle the one which would be most
difficult for a child with visual memory problems.

a. Oral Reading

b. Matching Letters

c. Visual Memory of Words

Listening Comprehension

Naming Letters

Hearing Sounds in Words

Evaluation 2 - Linda Log has very poor auditory memory. Which sub-tests
would be most difficult for her?

Evaluation 3 - Margaret Miller is five and has never even been taught letters.
Name the two sub-tests which could be used with Margaret to give the teacher
useful information-

Behmerlarz 1212 ectia.7 Given completed PPP Decodirreniz Skill Analysis and
PPElikondiart ident y areas of needed skill
de t with_25Taccuracy.

EvabillAtair 4 - The foalowing pages contain Nora Noodle's Decoding Skills
Analysdas-and Reading:Skills Hierarchy as completed by-the teacher from formal
and iirmal test information.

A. Which word list (a, b or c) is at Nora's current instructional level?
Which list is above her level? below it?

a

mee tix
white mark
ship yellow
black wink
thing hold
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cheer
there

throw
first
dew
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B. For each of the following areas,answer yes if Nora needs remedial help,
no, if she does not.

1. Consonant sounds
2,. Short vowel sounds
3. Letter names
4. Drawing conclusions
5. Consonant digraphs
6. Consonant blends
7. Hyphenated words
8. Synonyms
9. Final position: ph

10. Initial_position ph

Behavioral Ob ective 3 - Given reading methods and approaches, the teacher
will identify their basic characteristics with 907. accuracy.

::Evaluation 5 Answer the _following as true or false:

1. The visual approach does not require sound blending.
2. All approachesrequire an experiential language background.
3. In the 'Fernald Method .;the teacher follows a vocabulary

sequence.
4. The Vim VAK stands for-Verbel,
5. Basal 'readers require a basic sight vocabulary
6. Phonic readers are frankly "synthetic.",
7. The whole word method emphasizes word meaning.
8. Experience stories maymotivate slow readers.

Evaluation 6 - Which three words

following reading methods? List

A. Tracing, calling and writing
out looking.

would most accurately describe each of the
follows on page 125.

the word until the word can be written with-

B. Blending sounds into spoken words.

C. Association of how a letter looks, how its name sounds, and how the
speech organs or the hand in writing feels when producing it.

D. Recognition of a words' configuration and its identifying characteristics.

124



Analytic

Kinesthetic
Gil7Ungham
Visual
Tracing
gyinthetic

Fernald

Whole-word
Amditory
Alphabetic
VAK

Sound-Aymbr.1

Behavioral Objective 4 Given a com leted Ede nostic Math Checklist the .

teacher will identif -areas Of needed skillAdemelo ment with 9570 accurac

Evaluation 7

A. Which list of prObleme .B or C) is ateIiver's current instructional
level?

(A)

Which list_laabove his level.? Boftlow it?

(B) (e)

3 2 4 2X3 + 4 1 6 - 1 6

3 2 4 7 3 8
7 6 8 3 1 9

+ 1 1 2 5

+ 2

8 0 2 1 9 0 4 2 2
- 2 4 6 9 - 1 '3 2

B. What are the firsttive skill processes which Oliver's teacher shouldbe tryingto develop?

Behavioral Objective 5 - Given arithmetic methods and approaches, the teacherwill identi their basic characteristics with 9070 accuracy.

Evaluation. 8 - Answer the following true or false:

11111011.11111111101

11111.11,

1. Arithmetic drill requires strong auditory memory.
2. Cuisinaire rods are an example of incidental learning.,
3. A child with poor cognition will be benefited by "New Math".
4. Activity methods involve multi-sensory learning.
5. Activity methods involve multi-sensory learning.

(continued on page 127)
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"PPP" DIAGNOSTIC 111 -Ta Mr 1142.1:F2

(Panic Processes)

Name Oliver Ogilvie

Grade Teacher

Date

Evaluation T

1.

2.

Quantity of concrete oblectt ' 2).

23.

Renaming twice 4 ads

Same, with decimalsSequence 1-10

3. Seal.r.n,:c 11 -20 29. Multiplication facts i
4. Basic Additicn Facts, :1 -10 30. Renaming to ten's place

5. Basic Addition Facts 11-20-'t 31. Renaming to ten's and" IlmidtreastMllace-.,

6. Basic Subtraction Facts .110 .

Y
32.

33.

Multiplying cents

Multiplying 3 place numhmmmT. Basic Subtraction Facts 11-20

8. Two dicit addends no renaming V.f.

V

34.

35.

36.

Same - with decimals

Multiplying 4 place nuribmm

Same with decimals

_.
9. Three digit addends with....renaming

10,

11.

Two digit, addends with renaming .

Colunn t.ddition - ones 31. Multiplying by 2 or more s .

12. Colt.= tddition - overten 38. One place multiplier

r
.L:

14.

Colurn addition - with renaming 39. Two place multiplier

Two digit minuend, no renaming /
I

40.

41.

42.

Multiplyin.gby 2 or morehunfireds

Three place m'altiplier

One place dividend, noremaincier

15. Thne digit mdnuend -renaming

16. Two digit minuend, ' renaming

17. Tbree digit minuend, with renaming 43. Two place dividend, no remittal-Mr

18. Renaming to tens 44. With remainders

19. Renaming to hundreds 45. Inexact division in ten's. pate&

20, Renatliog tens hi.

47.

Zeros in quotient

Division, dollars, cents
.

Money

21. Renaming hundreds

22.

23.

REE111952MLE1111121Feds 141.

Two place number from a 3 place number . 49. Simple addition and subtraction. J7.raction

24. Subtracting from.zeros 50. Common denominator

25. Subtracting money 51.

52.

Mult123yictiona

Mixed fractions26. Renamiqtvice, 3 addends
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7. Drill is based on spoken and written symbols.

8. A child who does well on the Wide Range Arithmetic Test will

do well on the WISC Arithmetic.

9. Imagery methods involve physical objects.

10. A child who does poorly on the WISC Arithmetic sub-test probably
will have trouble with oral word problems.

Evaluation 9 - Cross out the word in each s,f4t of three (running left to right)

which does not belong with the other two words.

1. Workbook Visual Recitation

2. Drill Auditory. Kinesthetic

3. Computation Imagery Montessori

4. Function of number Incidental Inductive

5. Cuisenaire Manipulation Verbal

6. Abacus Auditory Rods

7. Demonstration Structure of number Drill

8. Reading Cuisenaire Workbook

9. Visual Kinesthetic Written problems

10. Multiplication table Tactile Memory

Behavioral Objective 6 - Given a completed PPP Writin test the teacher will

score the test with 9570 accuracy.

Evaluation 10 - Score Pam Pink's PPP Writing Test on page 128,

Behavioral Objective 7 - Given a completed PPP Writin Checklist, the teacher

will identify areas of needed skill development with 95% accuracy.

Evaluation 13:- Page 129 shows Pam Pink's
her teacher from formal and informal test

A. Which letters should Pam's teacher be
script writing skills?

Writing Checklist as completed by

information.

concentrating on to develop manu-

B. Circle areas in which Pam needs remedial help.

Left-right orientation

Directionality

Cursive writing

Tracing

Cursive capitals E, K & T

Cursive lower case b, f, g
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"PPP" WRITING TEST Evaluation 10

ne Pam Pink Date Age __LL__ Total Score

I. Score

ze_, 0 ri 0 )1--
z,i 0_, 0 mot. 1-4
II. Score

III. Score

-r h

7, ScOre ....11......1MO

'JP .49, 6 Z 36
ii 0 0 720t X

a t dog stop chi cp an' rr, ,1

D____c_kiitp an
f

mot..- C-0,472.4, ,r..d., ,407ru,

VI. Score

Of was a Iblanci

.,ef4
CtAiyri, _.0761A-L.
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Name

Grade

Pam Pink

"PPP" WRITING CHECKLIST

A B D

Date

Evaluation 11

Age 11 Teacher

11

Man, U.0

Han. L.C.

Cur. U.0

k.! T U V W X Yi
EadaIMEIIIIISIMII5116M11512

lE1020ffill11111111MUMNIMIN

11001111%1MIGOMFAIP2M111111111101111UMPArAusPRZEPANZra

1. Copying geometric figures

Poor Minimal Satisfactory Very Good

2. Copying letters manuscript

3. Copying letters cursive

4. Copying numerals

5. Copying words manuscript

6. Copying words cursive

7. Copying sentences manuscript

Copying sentences cursive

9. Copying_- near point

10. Copying - far ,point

11. Gross motor coordination

12. Fine motor coordination

13. Tracing

14. Left-right

15. Directionality

16. Laterality

17. Basic language ability

18. Reading ability

19. Oral comprehension

20. Spelling

21. Completion task

22. Creative writing

23. Speed of writing

24. Leaibilit.

25- Neatness



Behavioral Objective 8 - Given writing methods and approaches, the teacher

will identif their basic characteristics with 907. accuracy.

Evaluation 12 - Answer true or false.

1. A child must be able to copy letters before he can write from

dictation.

2. The Look-Trace-Copy method is rarely used.

3. The Kinesthetic to Visual-Motor method requires 1-1 work with the

teacher.

4. All methods start with copying of letters.

5. A child with auditory problems can benefit from a kinesthetic

method.

6. A child must focus visual attention at some point in all methods.

Evaluation 13 - Match methods in Column A with their appropriate characteristic

in Column B.

Column A
Column B

A. Visual to Motot
a. Child imitates teacher

B. Visual to Auditory to Visual-Motor b. Muscular memory

C. Kinesthetic to Visual-Motor c. Copy the alphabet

D. Kinesthetic to Auditory to Visual-Motor d. Teacher verbalizes movement

pattern

Behavioral Oblestiml - Given a completed PPP Spelling Error Analysis Chart,

the teacher will identif areas of needed skill develo ment with 95% accuracy.

Evaluation 14 - Page 131 shows Randy Roach's PPP Spelling Error Analysis

Chart as completed by his teacher from formal and informal test information.

In what seven areas does Randy need remedial help?

Behavioral Objective 10 - Given spelling methods and approaches, the teacher

will identif their basic characteristics with 90% accurac

Evaluation 15 - Match the words in column A with the appropriate method in

column B.

1. Fernald
Look and Spell

2. Auditory
Hear and Spell

3. Visual
Finger Writing

4. Kinesthetic

W.E.
Integrative

5. Tape recorder

6. Color cues
A
wwNICIll

7. Multisensory

8. Rhythmic patterns

9. Tracing

10. See, hear and feel

MOW
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Behavioral Objective 11 - Given academic tasks, the teacher will identify
task demands with 90% accuracy.

Evaluation 16 - For each of the following academic tasks select five task
demands from the list on page 133 , which are definitely required for adequate
performance. In all cases there are more than five acceptable responses
Choose the ones you feel are the most important.

A, Teacher asks child to name five words beginning with the'a"sound.

B. Teacher asks child to come to the board and write five words ending with
-ing.

.C. Teacher gives child a written page and asks him to circle all the capital
letters.

D. Teacher asks child to copy 5 subtraction problems from the board and to
figure the answers.

E. Child plays a Bingo game in which numbers are called out and he must
cover those on his card until someone has "bingo"

F. Child must read a page in his book and fill in the blanks on several
comprehension questions.
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Teacher says a spelling word and the child must write the word correctly

in a sentence.

H. Child is given a workbook page containing circles which mustbe crayoned
c for which is written on them.

I. Teacher hands child a card with a nonsense word written on it. Child mu:;t

sound out the word phonetically.

J. Child plays a game of scrabble.

Task Demand Choices

1. Focus auditory attention
2. Focus visual. attention
3. Retain auditory informatinn
4. Retain visual information

5: Hear and comprehend instructions
6. See and discriminate letters or numbers

7. Have information available through past experience

8. Note sequential order
9. Have concepts requited by task

10. Integrate auditory and visual input
11. Recall the verbal counterpart of written stimuli
12. Recall the written counterpart of verbal stimuli
13. Comprehend written material
14. Have adequate pencil skill
15. Have adequate eye-hand coordination
16. Sustain concentration
17. Make a copying or drawing response
18. Make a writing response
19. Make a manipulative response
20. Make a vocal response



Behavioral Objective 12 - Given completed PrereTlisite Skills Summary
Sheets, the teacher willicLeplikappropriate methods and approaches to
teaching -basic school subjects with 907. accuracy..

Evaluation 17 .6 Page135 shows Sue Smith's Pre-requisite Skills SumMary Sheet.
In each area select the method or approach which would be most appropriate
for Sue.

A: Reading Methods

1. Whole-word
2, Sound-symbol
3. Fernald Tracing
4. Gillingham Alphabetic

B. Reading Approaches

1. Basal Reader
2. Linguistic Reader
1 Phonic Reader

C. Arithmetic Methods

1. Verbal. Drill
2. imagery Method
3. Activity Meth d

P. Arithmetic Approaches

1. Cuisenaire
2. Work books
3. Listening stations

E. Writing Methods,

1. Visual to Motor
2. Visual to Auditory to Visual-Motor
3. Kinesthetic to Visual. Motor
4. Kinesthetic to Auditory to Visual-Motor

F. Spelling Methods

1. Look and Spell
2. Hear and Spell
3, Finger Writing
4. Multi-sensory
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ANSWERS AND CRITERIA

FOR SELF-EVALUATIONS

Basic School Subjects Section

Behavioral Objective 1 - Scoring, - 1 point per answer for a total of 8 points.

Evaluation 1

Criteria - 7 or more points meets criteria

Evaluation 2 (Linda Log)

a. Oral Reading
b. Naming Letters

c. Visual Memory of Words

Listening Comprehension
Hearing Sounds in Words
Learning to Hear Sounds in Words

Evaluation 3 (Margaret Miller)

Listening Comprehension (Does not require visual knowledge of words)

Learning to Hear Sounds in Words (Does not assume prior knowledge. The

teacher is teaching new concepts)

Behavioral Objective 2 - Scoring - 5 points for Part A - 1 point for each
answer for Part B for a total of 15 points.

Criteria - 14 or more points meets criteria

Evaluation 4 (Nora Noodle)

Part A - List B - contains words which pinpoint Nora's remedial needs.

The words in List A are ones she already knows. The

words in List C are above her instructional level.

Part B - 1. Yes 6. Yes

2. No 7. No*

3. No 8. No*
4. No 9. Yes

5. Yes 10. No

* Well above her instructional level.
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Behavioral Objective 3 - Scoring = 1 point per answer for a total of 20 points

Criteria - 18 or more points meets criteria

Evaluation 6Evaluation 5

1. F 5. T
2. T 6. T
3. F 7. T
4. F 8. T

behavioral Ob

A. Kinesthetic Tracing
B. Synthetic Auditory
C. Gillingham Alphabetic
D. Analytic Visual

Oa

Fernald
Sound-Symbol
VAK
Whole-word

ective 4 - Scoring - 5 points for Part A - 1 point per answer for
Part B for a total of 10 points

Criteria - 9 or more points meets criteria

Evaluation 7 (Oliver Ogilvie)

Part A

List 3: Contains problems which pin-
point Oliver's developmental, needs
for subtraction problems with renaming.
The problems in List 1 are above
Oliver's instructional level. The
problems in List 2 are below his
instructional level.

Part B

2 digit minuend with renaming
3 digit minuend with renaming
renaming to hundreds
renaming tens
renaming tens and hundreds

Behavioral Objective 5 - Scoring - 1 point per answer for a total of 20 points.

Criteria - 18 or more points meet criteria

Evaluation 8 Evaluation 9

1. T 6. T 1. Recitation 6. Auditory
2. F 7. T 2. Kinesthetic 7. Drill
3. F 8. F 3. Computation 8. Cuisenaire
4. T 9. T .4. Incidental 9. Kinesthetic
5. T 10. T 5. Verbal 10. Tactile

Behavioral 0b'ective 6 - Scoring_ and Criteria noted for the Evaluation

Evaluation 10 (Pam Pink) Correct total score 46, scores of 43 to 49 meet
criteria
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T1.

II.

IV.

V.

I

111111111111 WAWA
VI/

11111111151 8=111

sEn--1-1-7---1 8

r-1 Llej

Chart shows items

for which points
7

were withheld.

Total 46

Behavioral Objective 7 - Scoring - 1 point per answer for a total of 13
points.

Evaluation 11 (Pam Pink)

Part A
D, H, K, M, Q, R, W

Criteria - 12 or more points meet criteria

Part B
Cursive writing
Cursive capitals E, K and T

ONO

Behaviooljihjectilm8- Scoria& - 1 point per answer for a total of 10
points.

Criteria - 9 or more points

Evaluation 12 Evaluation 13

1. T 4. F

2. F 5. T

3. T 6. T

A. c C. b

B. a B.
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Behavioral Obtective 9 - Scoring - 1 point por.answer for a total of 7 noiuts.

Criteria 6 or more prints meet criteria

Evaluation 14 (Randy Roach)

1. Omissions 5. Consonant blends

2. Substitutions 6. Digraphs

3. Inappropriate sequence 7. Common endings

4. Final consonants

Behavioral Objective 10 - Scala& - 1 point per answer for a total of 1(l
points.

Criteria - 9 or more points meets criteria.

Evaluation 15

1. Integrative 6; Look and Spell
2. Hear and Spell 7. Integrative

3. Look and Spell 8. Auditory

4. Finger Writing 9. Kinesthetic

5. Hear and Spell 10. Integrative

Behavioral Ohdectime 11 - Scoring - 1 point for each task demand correctly
identified. 1 point extra for each
5 circled items identified.

Criteria - Out of 54 possible points 48 or above
meets criteria.

Evaluation 16

A.

B.

C.

D.

E.

F.

G.

H.

I.

J.

1, 3, 5, 9, 16
18) 1, 3, 5, 9, 12, 14, 15, 16

3, 5, 6, 7, 14, 15, 16, 17

2, 5, 8, 9, 14, 15, 16, 17, 18
1, 2, 3, 5, 6, 9, 15, 16, 19

2, 6, 7, 9, 14, 16, 18

1, 5, 7, 8, 9, 10, 15; 18
6, 7, 13, 15, 16, 17
2, 5, 7, 8, 9, 10, 16, 20
2, 4, 5, 6, 7, 9, 16



BehavioraA Objective 12 - r pnint per answPr for a t(,,T.7 6

points.

Evaluation 17 (Sue Smith)

A. Sound svmbol
B. Phonic Re1thert-

CT,. Verbal brill

Criteria - 5 or more points meet criteria.

Listening Station daram
E. Visual to Auditory- to
F. Hear and Spelt
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SECTION III - BEHAVIORAL FACTORS

Competency Statement

The teacher can review and evaluate diagnostic data and develop prescriptions

for teaching teased on behavioral factors.

Behavioral Objectives:

1. Given ehavioral observations, theteacher.will record this data

on the PPP BehaVior:Profile with 957. aCCuracy
Answers

Evaluation # 1 Pages 181 -183 (191 -192)

Given completed PPP Behavior Profiles, the teacher will identify

pupil characteristics and academic correlates with 957. accuracy.

Evaluation # Pages (181-186) (191)

Given completed PP? Behavior Profiles, the teacher will identify

anpropriate prescriptions with 907. accuracy.

Evaluation # 5-7 Pages 181-186 (191, 193)

4. 'Given sociometric choices, the teacher will complete a matrix table

and L-J target with 957. accuracy.

184.187,188 (193 -195).

5. Given completed L-J Sociograms, the teacher will identify pupil

characteristics and social interactions with 907. accuracy.

Evaluation # 10-11' Pages 184,189,190 (195-196)

Given completed L-J Sociograms, the teacher will identify appropriate

prescriptions with 907. accuracy.

Evaluation # 12-13 Pages 190 (195)

. GiVen completed Self Appraisal Inventories, the teacher will identify

,areas of positive and negative self-concept with'1007. accuracy.

Evaluation # 14-15
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The Behavioral Factors Section provides the Learning Disabilities
teacher with- techniques for profiling negative behaviors, utilizing
sociametric data for class grouping, and assessing self concept. Prescrip-
tive procedures are provided for the teacher to utilize behavioral informa-
tion in planning the total program for individual children.

ILo/brl.rPofieThePPPBet was designed to meet the specific needs of

L.D. teachers for a means of assessing behavior as it directly relates to
the classroom. It goes beyond commercially available scales and checklists
which can be used only to check off negative behaviors and count how often
they occur. This information really tells the teacher what she alreadY
knew; that Bill is-often out of his seat, that Ann is aggressive to other
children, that Cindy sits and daydreams, etc.

The PPP Behavior. Profile enables the teacher to pinpoint:

The classroom activities or situations in which'a child exhibits
specific negative behaviors.

. The most prevalent and disturbing behaviors of each child, and for
the Class as a whole.

. PrograM changea.that can lead to improved behavior, without .'behavior
ModifiCation" techniques, per se, being necessary.

Instances in which "behavior mOdication" programs may be:necessary.

E. A total picture of the child' behavior as it relates to school.

In a large or resource clasi, itmay not be practical to utilize the
Behavior Profile for all children. The "PPP Behavint.Rating Scale", pages
172 -176, canibe,uSed as a screening device to'indiCate the .need for a more
in-dep0 aSseismeni:,,

The Behavior List

The behaviors that are listed on page 2 of the Profile cover the, range
of negative behaviors which are observable by the L.D. teacher. They are
grouped in seven sets, each of which contains five behavior statements which
are related in some way.

The A set contains negative verbal behaviors.

The B set contains behaviors which avoid tasks by physical absence
from them.

The C set containalmmature behaviors and those that are generally
disruptive to the class as a whole.

The D: set contains aggressive behaviors.'.
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The E set contains behaviors which avoid potential failure or evaluation

by demonstrating LefuLa2.tos102ne'stest.

The -1? set contains behaviors which avoid potential failure or evaluation

by self directed emotional behavior and by withdrawal.

The G set contains behaviors ShOWing poor attention and distractibility.

These descriptionasre general and the teaCher should become familiar
with each specific behavior statement. Observed behaviors which are not
specifically noted:,should be recorded in the most appropriate category.
As'an example, deodling during lessOnsimightbe coneidered 1?.2 (daydreams -
pays no attention) or G-3 (gives up easily) or G-4 (becomes easily distracted)
depending upon the specific circumstances.

The Classroom Situations and Activities Litt

The Cliseroom'eituations andectivitievwhich are:listed on page'l of
the Profile cover a:range of items which may Wdorrelated with negative
behaviors. They are'groUpedYin nine eai*goriet.

1. TIMBT faCtors relating to the day of the week or time of day.

2." PLACE both inside and outside the classroom,

3. OCCURRENCES - special events.

4. jraa,121=LULLIA- tasks which requLre specific pre-requisites.

5. BASIC SCHOOL SUBJECTS tasks within each academic area.

ACTIVITIES - specific academic and non-academic activities.

7. METHODS - class groupings and teachiug techniques.

8. TEACHING SITUATIONS specific academic happenings and task charac-

teristics.

9. PEER SITUATIONS factors relating to social interaction.

There are spaces in each category for the teacher to fill in additional
situations which may be relevant to her classroom.

2122121ELheitlia

The teacher should start formal observation of behavior after her class
role end schedule has been fairly well established. The usual technique,
and the, one which

.

requires the least amount of teacher time, is for the
teacher to record, behavioral observations as they, occur on the observation
sheets for the PPP Behavior Profile. An example of data recorded on the
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obServation eheetefollows oe p4tA 145. When Miss Popping Obterved Bob:

giving up easily she recorded the date encLtimee:the child's name, the
behavior giving up easily), and the-actImitaking:place:at that
epedific time in enough detail to note method, or other:factorse

After several weeks of recording inappropriate behavior the teacher
will be able'eoeull-out her.,obeetvetions of each child and,assess patterns
which 'she can record on the PPP, Behaelot Profile.

Recording "Data on the Profile-

Billy's teacher has noted that he engages in B-1 behavior during the
start of class, after lunch and after physical education. This behavior
does not seem to be related to any specific academic skill or activity.
On page 1 of the profile she records a B-1 next to start of class, return
from lunch, and after physical education.

The teacher fills in the codes for any other behaviors Billy exhibits
in their appropriate places. If Billy tends to give up easily in several,
situations (Reading instruction-group, math instruction-group, full Class,
etc.) a G3 will be placed in those locations on page 1.

It will be noted that there are 'only 3 blocks for behaviors to be noted
next to each situational factor. If more than three behaviors are exhibited
in relation to a factor, the teacher should determine the three which are
most frequent or most disturbing and record them. If the teacher wishes,
she may record behaviors in order of importance in the '3 slots. If Billy
sometimes leaves the class without permission after lunch, a B-4 can be
placed in the second slot by that item.

After ill the behaviors are filled out on page 1 of the profile, they
will be recorded and totaled on page 2. Within each of.the nine, situation
categories the teaCher-will total the number oroccurences of each behavior.
This number is recorded in' the proper line mei column . . . as an exempla,

Billy has three is recorded in the time category so a 3 will be placed
next to B1 in the Time column.

By looking at the Total column on the right the teacher can assess the
specific behaviors which are most prevalent for the child. By looking at
the Orind Totals at the bottom she can assess the teaching situations in

which behavior is the most inapPropriate. She is,also able to determine the
geeeral category of behavior which the child is most likely to exhibit (verbal,
agressive, etc.)

Miss PoPpine observation of Johnny Doe will be,used as a more complete
example of profiling procedure.
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SAMPLE OBSERVATIONS

FROM MISS POPPINS

DATE, ,NAME EBnAVIOR TIME SITUATION

9/25 MOIC Bob -3 s
45

copying paragraph from the
board.

1

Johnny B-2 9

X gave game instructions which
Tay",haV6 beef, tOo-complicbted an

60ditOryinPut,

01

Charlie:, A-1 and A-3
915

os game o su.tract on tto
to Mike and:Pete.

..,

Anh E-3 ,

00
10

poster'she was drawing for-our
bulletin' board.'

u

Mike A-3 and A-5 10
30

called-, lAnn names when she aughe

:at his pronunciation.

II

Charlie D-4'and,A-75 1030

:hit at Mike for calling Ann,name
'Called him "t.Toublemakeeetc.'

..

Johnny F72 anc'G74 ,

00
11

listening,to,story 'in group.

.. ,

Pete c-;-:; 113
0 ,

in hall on the way to,cafetera.

If 'Johnny. G-4 ,
100 group'math work(mostly auditory)

I, , Bob F-1
200

"go fish" game.

9/26 TUES Johnny

Steve

B-2

D-1 ,

30
8

played with the fish instead of
§etting in his seat to start
Work"

inlibrarY with JO, and Mike.

II Charlie D-2 ,

945
tore Pete's spelling list th#'.
was going tobe put on the board

II, Johnny G-5' and G-2 o
reading hiS, experience story:t0H
himself.

If Ann E 3
00

10

scribbled on her experience
'story-

pf Pete, : -
,

1.000
when I gaVe,needed,belp to
Johnny ,and Bob. Expe,rience stor



'Johnny,DO4 s BehaviOr:-Profile'-

After recording observations of her class foie three,weeks,-Miss Poppins
felt she had adequate inforeation to fill_jout-Johnny's profile.

'She want through her observation sheets and checked off all the times
Johnny's'neme appeared.- Pages 147-149 show all of, Miss Poppies' observations

-of Johnny during the three weii, period.

Once all of JohnnY's 'behaviors were "collected"iMiss Poppins proceeded
to takes each behavior in turri4142d record it in the appropriate spaces on
page' 1 of the Behavior Profile(pages 150-151).

The first behavior was A-1 (talking out without permission). This had
beeneoted in several instances when oral spelling was taking place and
also was reported by a substitute teacher that,had'the class when Miss

ANippins-attended-a workshop. On page 1 of,Johnny's profile Miss Popping
placedA-1 by'peubstitute teEler" "oral 'reading."

A -2 behaviors were noted during music, auditory tasks, verbal response
tasks,. when visitors were in the-room and when Johnny,was done with his work.
It Wasaleo noted'by'theaubstitute and'ithen;the task wastooAong. - In-general
the, tasks reqeired4ohnny_to7be seated. Miss Poppies wrote A-2 by those
situations.'

The''rest of,the profile was filled out in the same manner, making sure
,that,a.behnviorcode weeplaced'only by situations in.which:the behavior
typically happened..

The teacher. imat use her diecreeion'in deciding,which behaviors occurred
with, sufficient.freqUency to be profiled:

Alter-pegel of Johnny'sprofile'was Completed, Miss Poppins proceeded
to _fill' in 'page, 2.-' A-1,behavior-was not `related' to anytiMe factor or place
factor tothe spaced under thoietWO:columnewere left blank.

A-1 was recorded once underioccurrences so a-1, was placed in the occurrence.
column. ,Another'l-Was,placed undier Basic School Subjects'becayse there wasan by, oralspelling. Thee total for A-1-behavior A -2- behavior was

-, recorded once under Place, twice' under occurrence,'ete:,for a total' of 6.

After all of the A behaviors ierenotid'on page 2 their total was figured
for each column. The total of A recordings was figured. n Johnny's case it

.:,war 8.

This procedure was followed for all B, C, D,' E, F, and ,G behaviors.
Johnny's B total was 7, C total 4, B total 0, E total 1, F total 9. G
total t9. The totals ware added together for a grand total of 48.
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PPP Bellavior Profile

DATE NAME BEHAVIOR

MISS POPPINS'::OBSERVATIONS

OF JOHNNY DOE OVER A THREE

.WEEK'PERIOD'.

TT;IE SITUATION

9/25 MO Johnny_ B -2

F-2 and G-4

900

00
3.

gave game instructions which
may have been too complicated an.

As

listening to story in group.
m m

m
G-4 100 group math work(mostly auditory)

9/26 TUE:i " B-2 8
30

played with the fish instead of
getting in his seat to start work

m m

G-5 and G-2 000
reading his experience story to
himself.

II

C-3 and G-4 1130
listening to classmates read thei

stories, aloud.

m m
F-3 1° 0

praised Mike's oral spelling.

m m
A-2 and B-2 200 listening to recorded music.

9/27 WhD.
3 and F-3 10

00

103°

1 to 1 reading--asked to read
words from memor (flash cards)._

reading instruction with full
class(assignment too lou)

completed work on poster.

m m
G-5

m
II

A-2 110011

m
m

C-3 and F-2
30

12
listening station.

m
el .

A-2 visitor to class.

II it
0_3

2
iaudnoimmemory qams(too diff-

9/28 THURS I,

F-; 900
asked to re-do sloppy work.

n

0-3
1000

memory task in workboOk.
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DATE NAME

..-ObservatTcrt

for

PPP. Behavior. Prefile

BEHAVIOU TINE

Johnny Doe - continued

9/2$ :Pont Johnny G74 100 roue math work

1200' "question an'd::ansWer game
G -3 .tadditoryVerbal, res0.)

30
G -2 and G5:'

IM!orksnop
hac1'subStL
9/29HFRL

F- and A-1

5

reading inst..both group and
to self.

1372 and A-1 8
15

oral spelling task..Ann 10S
praised for good work.

wouldn't sit down for sub.

A-2
several

times

music, verbal response, overly
long writing task.

102' MON. 1372, 15
while trying to get class se,' ed

If G-3 10
0

auditory memory game - verbal'

'a0Onse-.-

F-3
X00

reading 1-1 ,.asked to- :Teed over
Untilygets itjCorrect::,

10/3 TUES. (3 -4 9
30

math work with cmall group

10/4'WED.,

3
10'

0

100

spelling bee

reading group..

NM,

in seat puzzle(crossword)

100 spelling workbook

music lesson by Mrs. Steven

i0/5 THURS B -2
15

148

getting clan started



DATE NAME:

Observation ShO'r

for

PPP Behavior ,Profile

BEHAVIOR,

10/5 cont. :.JohnnY

1076 FRI.

10/9 MON.!

10/10 TUES.

It

A-2

F -3 A-1.10

C7-.3 and G7,2

F-3

TIME

830

900

"00
10

1 115

Johnny Doe-page 3

SITUATION

when asked to stay in his seat.

oral spelling from memory.

reading to self from library
book.

Mike praised for his excellent.

writing-Johnny calmed when his
Was also praised

tY

ft

F-3

G-4 and C-3

bingo game,

; 1-1 reading instruction.

listening to clascmates read
their'newwords.----

A-2

G -3

E-5 and A-2

A-2

quiet reading'to self

going over new spelling words

principal stops in to observe

auditorygampVerbal response

completed writing work early

While assignments were hander!
out.

giving next projt,ct assignment-,00
1 to class.



3. CL1e+

4,, Sol of (.1n n ;.

5, Bl,rot 9 I ,...Ct,

attt2,2..r.112..r-M: .

7. After rh..ste,..1.

8,

PLAQ, :

1. Hnlla

7. 1.114v

3. yhysirA1

4.YIn Sent

of Seat

6.

7.

C3 G5
B2

OCCURANCES

1. Sohstiiote' Teacher'

2. Visitor

3; nt,rinr A_nnouneament

4. New Children Admiteed

5. Fa'ilea

6. Field Iriva

Al B2 A2

A2

7.

8.

Pm-snouts/Tr. 91(11,1.9

1. Haunt TAltin

2. VItioAl Taaka

3. &adirnry TAO,'

Te:sks

5. geajal Cdrnr.heneion

6. conseottioaners

G5 G3 B2
G3 F3

tlaniruAti've TacYa

9. lltrhkl. ReBOOT ULatkft ES G3 A2
10.

.............. ...,..... .

.i P^ndineaw.r.y..atur P1._

C3
-i--

ca4

F3
G 2G5

_

7. Plzektu7u.t.tvciloft-1 ,.o...L___:.

3. Bentline_to Stif

4. MAII.A.IlltruktInp_ --
-

ri 11.01.Iie..I.IrS1-1L'J

6, MAO Sat vcatc

7. Copv1e

R. Fr" Writine

9. Oral Spellt,;p G3 F3A1
0. Written Fpelline

1.

2.

ACTITITTER

1, Art

Folic. B2 A2

3. Films

4. Listening. Station G4 F2C3
:

5. Oiiet LIstentop G ii F2C3

9. Individual Academie Crimes

7 No,' Competitive Croon CAm'eff
Ill

.

8, Cnmpetitive Croon nAMOR

9, Fre,. Play

0, Snorts

1.

2.

HEVIODS

1. 1 to 1 with Teacher

7. 1 to 1 with Classmate

3. Twn tnT1ve rlasnmro-eq

%. it'll Clao'n G5

5.'Inde,endent Mork

4. Board Work

7. lenrk Punka F2 G3

R. Solve Problem before CIR3R,

9. Oral PresAritigtion to CIA's
*----.----,

1.

S.

7.

8,

9.

1.

7.

3.

4.

A.

tn.

17.

13.

-..
-..4

Preet. witr. rir... Tn,k ...

---
1,,4,1d..,7,...,.., T!!11',,:77.

SeeOmea I1,-rod with Trial,

p,o..0 tw Trarher

Si.ittrtetri by Ieni.4,',.- ' 3

CoMnfetes Wntk Earl,

2 A2 G54.smieoent 4q T,,.O 1,o,

AparUtatent In ton nii(1colt )32
..

GS G3

Ari.-ed rn PerforM:Chnre

if SITUATIONS

With Bent F;1i6f1 ,'

frit', er,..in 'f' Frienda

taaehed nc'hv 9444a":

Diamereed with 'h0 Peorn

Loses in 'n Cv-e
i

fo.btr Muth, 13 Praised F3
I.

C1ava,-nce P.rsh. or shov,,
1

!

SfrftA Fitdit 1{ct:rtte

ClfsanAa'CAlle Naive

Left Oar of Peer A,ri,tv
i

1"oat Share "big" ehltir+ '

I

P PP
Behavior

Pro

NAFE Johnny Doe
TEACVER

S01001

e..o. 9/16/614 sr:r.

DATE' SCOP.F.D' 10/17/72
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TOTAL
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,

,

i

I A 4 1

1
TOTAL ,
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PHYSICALLY PA PVS C.. LAS SIIIVIT OR STARTS FIGHTS
0
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n TOTAL' I f I-..gamalft
y:ORKs FY.Cr351 /.:1.:f FAST AND 7, laILS.Sr,

ius sto I., rtm .. t.ri

atsTRoyl OR Tktl ia jyrs (W.*: tIcle:

OE ATS OR r s r-. - R

L
'0 ,
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v ,
10,.....

I , 1

1,
,

,

,0

-

0

I

0
1

_TO

TOTAL,1...............0iiminVon; 0
_

r.ktzs IO AUTI crT TOP I/ r R."
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j
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__1

1
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1rijskoinsiiejleL.iavicr Profile:

Miss Poppins noticed that
Johnhy'snegativebehaViershad decreasedduring the third week- in which she

ha&observed-his:behiviorlargely due tiro changeashe hid made in his educational program that week.She: had eliminated most of the tasks depending
on auditOry'input and memory(listening station, quiet listening, etc;) and hati4J1dreasehe

feeding ofJohnny's strong'visual and haptic channels. Similarly, she wathetter ableto tell the amount of work Johnny could handle and the situations whiChfrustrated him.

Miss Poppins realized that she would havetedeal.mith 4 few probleMareas at a,. time and selected the ores that were most frequent to begin,with.A -2 occured under 6 situations,
occured under 7, F,3. and,G-3 occuredUnder 6 and 0-5 occured under 7.

By looking at Page 1 of the Profile Miss Poppins could see that thesebehaviors might bee-reduced by the care*AY
planned, remedial program Whichshe was prescribing to develop

JohnnyY4,4uditorymemory and related ?re-reqUisite She felt confident
thst'she would, be-able to assess theValidity of her pre- requisite and BasiC'SchoolBubjeCts prescriptions bynoting if Johnny's

negative behaviord related to those areas lessened.

Miss Poppins also felt she had to 148tCIA thediffichlty
and length ofher assignments to Johnny and the way in whioh she handled 'positivelyreinforcing him for good works and "constructively criticizing" work whichneeded improvement.

I
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The L,-J Sociotetric Test

The peer group can act as a primary force in facilitating learning if
the teacher understands it and uses it wisely. It can also b the primary

force for maintaining deviant behavior if she does not The group offers
acceptance, status, and the opportunity to make friends; all of which are
vitg) to the emotional and scholastic health of, the learning disabled child.
The teacher may find it impossible to develop ponitive se34,oncepts in these
children without pos!,tive peer influence.

The L -J SociOmetric test will enablethe:teacher.to assess the:peer
'structure of herself-eontainedclass-andHuae:it toward OnsitiVegoals.

Administration of,the

The L-J Sociometric Test (Long, 1966)' is adminiateredbythe'teaeher,
4-6 weeks after school starts,when the pupilehaVe had:an opportunity to
getHto knoW each other.' It is advisable for the teacher to be well along in
completing the PPP Behavior, ,ProfiIes,before starting seeicimetric:dati'
collection.

The L-J may be readministered at 6-8 week intervals to account for
changes in preference, new pupils admitted, 'etc.

The variable that the L-J method attempts to measure is social preference
or liking. This is a general criterion and one which 6eems to be essential
in all interpersonal relationships. The teacher must take considerable time
discussing the question with the group so that they really understand the
meaning and intent of the question. One suggestion is to discuss how every
pupil likes or prefers certain games, clothes, and food over others. For
example, some children prefer chocolate ice cream to strawberry ice cream,
or football to baseball. Next, the teacher, should stress the confidential
nature of the information and describe to the class how this information
will be used to form work, study, or play, groups.

The children are asked to fill out the L-J Sociometric Test Form by
naming the three pupils they like the moW:, and those they like the least.

Transferring the SociometOx Data to a Matrix Table

Once a teacher has collected the sociouretric information she is faced
with the problem of organizing the data into a useful and comprehensive
system. The procedure in the L-J method is to transfer and, tabulate the
data from the test forms to "a matrix table. The matrix table summarizes
the data and shows the choices each pupil has made and received.

The teacher. begins-:this. process by listing the names of the class members,'
preferably in alphabetical'Order, under the caption, "Choosers' names."
The numbers that rurCaCross the top of the matrix table correspond' toihe
pupil's numbers' in,the class alphabetit31 liating. Each row revealathe
pupil's three choides'and'oezh Column reveals the number and position of
the choices made.
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Page156 shows the completed matrix table ,giving the most preferred
choicea,_of Johnny Doe's class. Ann, thejirst child listed, named
aSher'fiest choice,raLne-aSThersecond choice, and Joe.AS her 'third
choice.

Johnny's choices are shown on Page154 and are recorded on the matrix table.
Since he chose Bill as his first choice the teacher put a 1 under column 2
since Bill's name is listed on row 2. Likewise, she put a 2 under column4 for Johnny's seconcrchoice, Charlie; and 3 under column 12 for Ted.

This procedure is repeated for every pupil until preferences of the
entire class are recorded, with one first, one second, and one third choice
for each child's row. At the bottom of the matrix table, the data aretabulated three ways; number to times selected, weighted score)and rank inclass. The identical procedure is used for recording least preferred dataThe least preferred Matrix of Johnny's class is shown on page160.

Tabulating the. Scores

One way of analyzing the sociometric information is to determine the
number of times a pup11 is Selected, regardless of the source and ratingof the choice. This is done by counting the number of choices received
in each pupil's column. For example, Ann (column 1) was chosen three
times and Bill (colvain 2) was, chosen 17 times, while Susan (column 11)received no choices. These totals should be recorded in the row labeled
"number of times selected"..

Another way of treating the data is to derive a weighted ,score for each
pupil. This is-tricky and is theplaCe where toat'iniStakes are Made.
Three points are giVenfor each'firSi choice, two pointe'for each second
choice,and one point for,each third, choice. Irrotheewords, there is an
inverse relationship between the pupil's choices and the weighted scores.

Ann; forexample, has 2,firstchoices (2 x 3 = 6), no'second choice, and
one third choiCe / =1), making a total weighted score offl- .4- 1 =,7.

Johnny has 1 first choice,(3 pts.) and two third choices (2 x 1 = 2)
for a total of 5. Bill has 4'first places' (12 points), 2 second places
(4 points) and one -third (1 point) for a total of 17 points:

After the weighted'score has been computed, the child's rank in,class
can,be established. Weighted scores should be used; however, if there is
a tie in weighted score, the "times selected" Can be taken into consideration.
Bill, with 17 points, ranks first in:this class. Charlie has ,12 points and
ranks second. Both Ann and Bob have 7 points but since Bob was selected 4
times and Ann 3 times, he ranks fourth and she fifth.

Johnny and two other children have identical' weighted scores and times
selected. They all rank the' same within'the class'
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gIel.;-,gJ'Socioramplottintl

The purpose of the sociogram is to provide the, teacher with a graphic
portrait of the social-stiuCtureof her group. It is constructed by drawing
lines and arross between the pupils and their preferred choices. The 107J,
Sociogram is plotted On'a earget which contains five concentric bands, the

' third being shaded and labeled the "expected base."

The underlying assumption of this expected, base is that each pupil in a
.group should receive the same number ofchoiCes as he makes, if the social
preference, of a class operates on a chance, level, In the L-j' Method each
pupil theoretically should receive one first, one second, and one third choice,
Or an equivalent of a weighted score of 6.

Bands 4 and 5 indicate weighted scores above the expected base. Scoresof 7-12 are plotted on Band 4. Scores,of 13 and above are significantly
higher than chance at the .01 level and are plotted on Band 5. Scores of
6 are at the expected base and are plotted on Band 3. Scores below 6 are
plotted on,Banda 1 and 2. Scores of 1-6 are below expectation and are
plotted on Band. 2. A child who receives no choices at all is plotted on
Band 1 as this is significantly below average at the .01 level.

Page 158 illustrates how the pupils are placed in their appropriate band
according to their weighted scores. The boys are symbolized by trianglesand are placed on the right half of the target, while the girls are symbolized
by, circles and are placed on'the left half of the target. The plotting is
identical for both social variables: Most preferred and least preferred.
The actual plotting of a sociogram involves three steps:' 1. Plotting weighted
scores; 2.'Plotting first choices; 3. Rearranging to avoid confusion.

. The teacher begins by reexamining the row labeled "weighted score"
on the matrix table. (See Page 156)

Ann is the firse pupil in the row and has a weighted score of 7.
Since this score is above expected, a circle is drawn in the fourth
ring on the left side and her_ identification number 1, is placed
within it. Next comes Bill. His weighted score is 17. A triangle
is drawn in the center ring on the right side with his number (2)
within it. After all the'pupils are placed and identified by
number, the plotting of choicei begins.

2.' Since it would be very confusing to plot each child's first, second
and third choices, only first choices are plotted. Again, this
information is found-by analyzing the matrix table. Page 159 illus-
trates how this class loOks When the first, choices are plotted.
There is one cross sex preference There is also one
mutual preference of '

3. In order to maintain the simplicity and clarity of the sociogram,
theteacher will have to relocate certain pupils within their
respective circles to avoid and minimize unnecessary line crossing.
This becomes easier after a few practice targets have been drawn.
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:.111: Miss Poppins' Class

lacement:

'Girls on left

;.1-.)yo on right ,

-b1441%ftem..__ 2 ___,...s010.4°-

Wei;hteri Scores

.d Zero points = Signiftcantly ignored

pupil (.01 level)

Band 2: 1-5 ,POints = Below expected score

points Expected base score

v-1 points , Above expected score

points preferr9d

.pupil (.91, level)
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General Information:
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No. of.Lirl-boy.
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Gow): Miss Poppins' Class

Placement:

Girls on:left

koys on right

1:11,y tat choices

olotted

Lea6t Pre;:1-1:ed

Girls 1:0>

BoY AD1

Mutual choices

.bred Scores

zero points = Significantly ignored
pupil (.01-level)

1 -5 points = Below expected score

Sand

Ban a

noints = Exoected base score

-1" points = Above expected:score

:Rand ): points = S.gnificantly ?referrer;
pupil (.01 level)

General Information:

1. 'No. of girls

2. 'No. of boys

3. -No.-of mutliP1 no cez

4. o, of boy-girl. _noicesLL__

ro: of girl-boy cholc, 3
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Sociometric Terminology

Because the L-J target is constructed on a statistical basis, a more
precise sociometric larAguage has been developed and defined. Four new
terms are presented which should add a new level of specificity to sociametry.

1. The tern, "significantly preferred iv, (S.P.P.) replaces the
ambiguous term "star". The S.P.P. is one who receives a score of
13 or higher on the "most preferred" variable. This pupil is
placed in Band 5 on the "most preferred" sociometric target. Bill
is a S.P.P.

The term "significantly rejected_pupil' (S.R.P.) replaces the
ambiguous term "rejectee". The S.R.P. is one who received a
weighted score greater than 12 on the "least, preferred" sociometric
variable. This pupil is placed in Band 5 on the least preferred
target. Mike is a S.R.P.

The term "significantly ignored pupil" (S I.P.) replaces the term
"isolate". TheaS.I.P. is ore who receives no choices on either
the "most preferred" or the "least preferred" social variable.
Susan is a S.I.P.

4. The term l§ignificAntls' (S.S.P.) defines a student who
is both significantly preferred and significantly rejected.
He is a child who is plotted in Band 5 on both targets. This type
of pupil poses many interesting management questions and is rarely
identified unless sociometric data are gathered. Like the S.I.P.,
he can only be identified when both social variables are examined.
There are no S.S.P.'s in Johnny's class.

Developing Sociometric Proficiencx

Using the sociogram of her class, Miss Poppins can obtain the following
information. To develop c,-Apetency, the teacher should reply to these
questions herself before r -erring to Miss Poppins' answers below:

1. Which child is the least liked in the class?

Who chose:Ann as the least liked'PersOn?

Which two boys chose each other as least liked (mutual choice)?

Would Johnny WOrk.better with Pete and :Bin or..With Joe nd Mike?

162



Miss Poppins' answers are as follows:

1. #8 (Mike)

2. Ted

3. #8 and #3 (Bob and Mike)

4 Fete and. Bill. They are in his "liking" group while Joe and Mike
arc among his least preferred classmates.

Illterustation of SOciometric Data

Thefirat steps in the interpretation of the data should be to:exijaine
the overall pattern of the'target-a, identifying thewing CharaCteris4cs:

How does the clasS-..appear as a whole?

Subdi.visions - Sex?

Communication patterns - Including triangles, squares, pentagons. or
other small, closed systems. These are necessary to .utilize in
selecting teaching groups. Negative ones Should, abe voided even.
4,the,,children have common pre-requisite-needs.

of Choices - Get the leader started and the rest will
likely follow

5. Mutual or unreei rocal choices.

Large cliques?

The'names of,the significantly. split pupils (S.S.P.), the signifi-
cantly most preferred pupils (S.P.P.), the significantly rejected
Ampils(S.R.P0 and the signifiLantly ignored, pupils (S.I.P)

As the teacher becomes acquainted withthese over-all patterns, she
needs to keep-in mind:that certain characteristica'af group structure are
common at certainages. orstageS of .develapMent,For-eXample, in the
primaa -,rndes therearfLv47i,tc!y severalchains of one.!way,choides,

largenumbar ntt1*girl:choiCesj and a,relatively,non-.complex
network manifesteon'tht. while mutual choiCes are usually rare.
InthanrkOdle,elentardes, fewgirl-34 choices or mutual ,choices
arefound,.althc,ugh:sUbgrouis begintouccUr:'with greater fm4ueney.-:-In'
the eighth -grade,baygirL Choicealreappearand mutual choices are more
numerous;.while in'high school`, subgroups are usually more well defined
and flexible.

After ,the over-all patterns have been examined, the teacher can begin
to consider more specificallY,the roles of pupils on the one hand and, the
patternSof subgroups on the other. In analyzing pupils it is extremely
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important to note the individual position on both the most - preferred and
the least-preferred targets, Since it is quite possible that a pupil could
appear as an SSP. If theanalysis is restricted to only one of the targets,
this could lead to some unfortunate misinterpretations.

Every target sould be analyzed in terms of the following three factors:

(1) teacher prediction; (2) intra-group patterns; and (3) pupil position.

Involving the Teacher in the Sociometric Analysis (Teacher Prediction".
One of the most insightful ways of involving the teacher in the sociometric
analysis is to have her predict the outcome of social preference by ranking
all the pupils on this variable from high to low prior to the administration
of the sociumetric test. This prediction usually creates enough tension and
interest in the teacher so that she is well motivated to complete the socio-

metric analysis and sociogram. By comparing the teacher's predictions to the
grow predictions, a measure of teacher awareness of peer social preference
can be determined by a rank order correlation.

Intra-group. Tatterns. SeX-separation.: The number of girl -boy and boy7
girl choieds-jvaties, as stated previously, with different stages of develop-
ment and different age levels. It is importantto contrast the number of
heterasexUal choices and the nUMberof'ntutual boy-girlichoiees with the
teacis'own experience in'essessing the degree to which heterosexual
interaction Occura.: It is extremely important to include first, second,
and third choices in an analysis of aex:Separation, sincemany students in
the elementary and secondary dill usually list a student of the same sex
as their first chpice. This would not necessarily indicate that the group..
as a whole maintains rather rigid sex:distinction in its interaction.

SubgroupS. Subgroups' frequently occur on the target in the :form of
triangles, aquaresentagOna,:nrether:smaq closed groups when the pupils
choose each Other and make a feWChoiceS outside of thlaHSelect group.: As
in .the case of sex,-separationit isHimportantto determine whether the
apparent subgroupswhien occur, when choices,are plottedere.:maintained

choices. this iSnet::done, the"*exclUSiyeness
of:tne.SUbgrO May*H0erestiMate& To the teacher.ean be led
to refer to ithemetriX'.tablean&exaMitteall the CnoicWofthe'pUOils-jn
the subgroups'. Tt'is important, however,Hto:n4ei.:the presence or absence
of lines of :communication whiCh may linkl'sOme.sUbgrougS With Others.

Other,CharacieriStiCs of subgroups which should be included in the analysis
are:the;:sex':of tne:MeMbers and' the number and identity Of:!:SP.P's or
whiehMay give:theteaCher a'betterideaof the SaCialHatatUainfthe:group.-
Itjo:alSo:UaefUI*to compare theHplatted:tharaeteristiesWith those overt
characteristic noticed in everyday activities:.

Concentrated social preference, The majority of the gocial preference
may be attributed to a few individuals of the class. This Is indicated when
several pupils appear in Band 5 of the most-preferred target, few in the
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expected base, and the remainder in the outer bands. It is hypothesizedthat the teacher's success With these groups of Significantly preferredpupils.may greatly influence her success with the entire class. It isalso important to
qssesSthe'tharacteristics of this group of highlypreferred pupils in regard to age, scholastic achievement, sex, interests,in-class behavior, etc., in an attempt to ascertain underlying. values ofthe group.

Diffused social preference. Diffusion of social preference'is related.,to a situation in which there are few or no S.I).P.'s in nand 5, while thereare many in'Band 4',.few in the expected band; and a3.41ny i.xf the below expectedbands.

Pupil Position. Below is indicated the pos.O.ble positions of individualpupils on both the most preferred and the least preferred targets. Fourtypes can be observed: Type I, in which the pupil appears as a significantlysplit pupil; Type II, in which the pupil is a significantly preferred pupilon the most-preferred target

Least Preferred Target

r
e.

r.

Significantly
preferred pupil

Significantly
ignored pupil

Significantly
rejected pupil

Significantly
ignored pupil

Type I
S.S.P.

Type II

S.P.P.

Type III
S.R.P.

Type IV
S.I.P.

and a significantly ignored pupil on the least preferred Target., Type III,in -' Ich,the
pupiL,is-significantly ignored on the,most!-preferred target andsf,Anificantly rejec ted. on the least-preferred; and, TYpe in.which the.pupil appear '3 a signifiCently ignored pupil on both the most-preferred-and the least-preferred targets.



In type I, the individual aPilars as an S.S.P. - a significantly preferred

pupil on the most - preferred target and a Significantly rejected pupil on the

least - preferred target. The appearance of the same pupil in Band 5 on both

targets may indicate the existenceof group cleavages or the possibility of

intra-group conflicts. When the choices given a pupil in this situation are
analyzed, it is usually found that one group of pupils has given him a

majority of choices on the most-preferred target. Such a situation was

described by a history teacher,who stated that whenever the class was
divided into.:discussion groupshe had to take care that Bill, who was very

well liked by many of the pupils; was not placed in with members of another

group whO for some reason couldor:Would not work with hiM A pupil in
Bill's situation would llave difficulty in inflUencing the entire class

toward a goal, since his,atteMpts would usually serve to intensify the:
differences betWeen the grOup of 00pils who gave him their most-preferred

Choices and the group who gave him their leastpreferred chcices.

Type II corresponds to thepupil Who is significantly preferred on the
most-preferred target and significantly ignored on- the least-preferred target.
SuCh a pupil has a great potential to influenCethe entire class because he
is well liked by a significant portion of theclass and is notrejected by
.otherStO any appreciable degree,-

Precautions for Interpretation

1. The results of a sociometric study, give only the social structure in

existence at the time of administration; these results (peer choices) give

no reasons as to why the structure exists. Rather, the sociogram provides

only a starting point for investigating the possible reasons for this group

structure. Until the teacher is aware of the actual group structure, however,

little can be accomplished in influencing it

2. The conditions Of administration may influence the results to the

point of distorting the true picture. Factors such as teacher-student

rapport, student codperation, teadher-sensitivity and skill -in .preparing

the class for the activity, mood of the group, specific time of adminis-'

tration,. and type of question asked the' students may haver varying effects.

These conditions are discussed in the earlier section on administration.

They must be kept in mind when analyzing and interpreting results;

3. Sociometric data alone provide the teacher,with no information

regPrding the psychological make-up of individuals included in the study.

The, fact that a pupil receives no choiCes does not imply that he has with-

drawn psychologically but only that he has beenfexcluded by the group - a

situation.which may be due to a wide variety of factors. The PPP. Behavior

Profile can help the teacher determine these factors.



4. The social structure of a classroom group ihay be highly subject
to continued change and modification in a mobile community. Friendships
come and go among children at various developmental levels. For this
reason it is much more sound to administer a series of sociometric
studies and to assess these changes as they occur. Under such circumstances
shifts in subgroups and changes in a specific individual's position within
the group can be noted. One particular question is extremely important: Does,
a significantly preferred, rejected, or ignored pupil maintainthii status
consistently over a period of time?

Interretipp4iss-POins'Sodiorbetric Data

Miss Poppins noted the following about her cless::.

1. The class was fairly well integrated

2. There was normal sex seriarationonhoth Variables.

3. There were no clOseiicammunicatiOn systems.

. Child #2 (Bill) is the class "leader". If Hiss Popping can motivate
him the rent' of the class will be positively influenced.

Tt, general pattern of choices
See page 162:.'

Miss Poppins decided to re-do the sociametric procedure at the end of
the first semester to assess any shifts that may have occurred. She will
be working on the behavior problems which appear to be making #8 (Mike)
significantly rejected, and the withdrawal of #11 (Susan)swhich may contri-
bute to her being ignored. The follow-up sociogram will help her determine
if she has been successful in these endeavors.



Self Appraisal Inventory

Description and Rationie

This inventory, Which teas developed under the Title 11.1 projrct,

"Instructional Objectives Exchange," consists of forty 1:lestions to be asked

of children. In addition, there are six optional practice exercises.

Children respond to each question, see page , as it is read. by putting

a mark through "yes" or "no" on their response sheets.

This self report device attempts to secure, in a rather straightforward

fashion, a child's responses to questions which pertain:to-four aspects of

the self concept. Three of these four dimensions (family,- peer, scholastic)

are viewed as arenas i.50.7hichone't self concept has been (or is being)

formed. A fourth dimension reflects a more general; global estimate of

self esteem'.

Exa/zTiles of each dimension (for which subscale scores are obtainable

in the lAventory) are (1) "Are you a good child?" (2) famili:

re you an important'person to your family?" (3) Peer.: "Would you rather

play with friends younger than you?". (4) Scholastic "Can you get good

grades if you want to?"

:From these examples it can be seen that if a child wished t.o answer

untruthfully, in such,a'wey that he W:':47.11d be viewed' in a better light, it

would not he too difficult to do so. Such tendencies to supply false

responses can be minimized by administering the inventory in such a way

that the anonymity of the respondent is both real and-perceived.

Directions for Administration

The Ssi_LAepraisaltory may be adininistered in a variety of ways:

1. All forty items may be used, and a single score obtained, yielding a

global estimate of self concept.
_

2: A- shorter
version,ebnaistiOg of items: one through twenty, may be use

to yielda global estimate of'self cpacept.

3. The entite:fottyitemtMaY be AdMinittered,:but subscales(peet, familY,

school, general) scored separately,- .yiolomg:informa0m regarding each

dimension of self concept This is the recommended utilization fot.PPP

purpotes,

- ,

. Only those tubsealet representing the dimensions of interest may:be

administered
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Items which represent each of the sahscales witln the Self Appraisal

Inventory. arc as follows:

Peer: Items 1, 5, 9, 13, 17, 21, 23, 25, 30, 35, 36, 37, 38;

Family: Items 2, 6, 10, IA, 18, 32;

School: IteMs 3, 7, Jl, 15, 19, 24, 26, 28, 29, 34, 39, 40;

General: Items 4, 8, 12, lb; 20, 22, 27, 31, 33.

It has been..found,:that children of kindergarten age and above are able
to complete the, entire inventory (that is, forty items)' in approximately
twenty minutes, after practice activities are used as recommended.

The following practice activities should be used prior to beginning
the measure to'insure that the children understand the procedure for indi-
cating their r,:,ponses:

J. On the chz ard, draw a series of response boxes similar to those
on the response sheet.:

Yes No Yes No
Yes No Yes. No
Yes No Yes No.

(Do not diStribute .the'actnal response sheets Until the childrerl

are ready to begin the inventory.)

2. Clearly identify the written words "yes" and "no" for the children.
Have individual children identify the words; confirm the correct

ness of each child's response.

. Demonstrate the proper marking:of the responses y s, 26. .Etriphao
bthat only one word is, to be marked in each box.'

4. Have differuat children come to the board to answer as many of the
following practice items as are deemed necessary. With children
who can already discriminate between "yes" and "no" responses,
few, if any, of these practice exercises may be needed. Note

that on items, c, e, and f, all children are not expected to
answer identically. Confirm the correctness of, each child's

responses.

a. Are you a child?
b. Are you a train ?,

c. Do you have a brother
d. Do birds fly?

e. Do you have a sister?
Do you like to sing?



Two methods of identifying the response boxes are providnd. The
pictures on the left in each box, may be used with children who are unable
to identify the nuterals one through forty. If the pictures are used,
they should be identified before beginning the inventory. The pictures
are: face, star, bell, cat, telephone, flower, clown, house, dog,
umbrella. When administering the instrument, the adtinistrator should
check on each item to make sure children are responding' "in the box with
the . ." Children who are able to read numerals may prefer to use
these rather than the pictures; they are' located on the right of each
The administrator should identify the correct "numeral before and after
t-eading each question.,

Remind the children that for manY)questions, either answer may be
correct, although only one answer will'-be true fora particular
Therefore', they need not worry if another child's answer is different:
from their own.

Do not permit the children to verbalize their answers when reSpondin;

In some cases, administration maybe easiest if conducted with a
small group of students-at a time; rather than with the entire class at
once.

scorirjgqIeSelfApprainventosi

Scoring templates are prepared by cutting out each positive res2,-nse
on the scoring guide. The template is then placed over th..! corresponding
student response sheet and the number o responses appearing through the
cut holes are counted. One point is given for each Subscale scores car
be figured, using the guidelines above each response on the scorivi;

Average scores for a group of pupils, for the entire inventory or for
a particulal- subscale, may be computed by summing the score for all pi

dividing by thenumber of pupils in the group.

Johnny's Self Appraisal Inventory

Miss Poppins knew that the way a child saw himself as an ind.vichlal,
and as part of a group, would profoundly effect his learning ability. Sh,
decided to give Johnny the Self Appraisal Inventory, page 171, to get an
estimate of his self Concept. Shecircled Johnny's responses that were
negative in nature, and noticed that they were mostly school related.

"Personel interview Time" was an important part of every school d..ly
in Miss Poppins' class. Time was set aside at the end of the day for
individual conferences that either a student c the teacher conld request.
Miss Popping arranged a Personal Interview wiLn Johnny after going over
his Self Appraisal Inventory. <She told him that she realized that school
work had been very difficult for him in the past. This was .a new year ani!
she was going to make sure that Johnny would have work that he would be



JOHNNY DOE'S

RESPONSES TO

Self Appraisal InventcryTHE SELF APPRAISAL INVENTORY

YES 1. Are you easy to like?
NO 2. Do you often ge in trouble at home?

3. Can you give a good talk in front of your class?
4. Do you wish you were yolinger?

NO 5. Do you usually let
other-children have their way?YES 6. Are you an important person to your family?YES 7 Do you often tel bad in school?.

8. Do you like being just what you are?YES 9. Do you have enough friends?
Qqff:.., 10. Does your family want too much of you?

11. Are you a good reAder?
No 12. Do you wish you were a different child?NO 13. Are other children often mean to you?yR 14. Do you tell your family when you are mad at them?

15. Do you often want to give up in school?me 16. Can you wait your turn easily?
yE.-, 17. Do your friends usually-do what you say?

-(YEti18. Aie there times when you would likL to run away from home?19. Are you good in your school work?
20. Do you -.)ften break your promises?

NO 21. Do most children have fewer friends than you?--Y's -22: Are-you a good child?
NO 23. Are most children better liked than you?-NO 24. Would you like to stay home instead of going to school?NO 25. Are you one of the last to be chosen for games?Na 26. Are the things You do at school very easy for you?YES 27. Do you like being you?
!V&_ 28. Can you get good srades if you want to?
NO 29. Can you forget most of what you learn?
NO 30. Do you feel lonely very often?
VHS 31. If you have something to say, do you
NO 32. Do you get upset easily at home?
NO 33. Do .you t :ten feel ashamed, of yourself?
YES ycu like the teacher to ask you questions in

children?
YES 35. Do the other children in the class think youNO 36. Does 'being with other children bother you?NO 37 Are you hard to be friends with?NO 38. Would you rather play with friends who are younger thanNO 39. Do you often find it hard to talc to your class?,YES, '40. Are most children able to finish their school work more quicklythan you?

FAMILY 5 SCHOOL 5 GENERAL 8
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Ole to do She was going to help him with every new concept until he
Oforaughly understood it before she went on to something new. School was
gOing to be a happy place where they would be working totcther as a family.
She would like Johnny to help other classmates with things he was good at
and they in turn would help him. For instance, Johnny was so superior in
sports, that she would have him be the class coach and help others develop
baseball batting and football kicking skills. Miss Poppins made sure that
Johnny knew that Ie could come to her about any worries or problems about
school and she would help him solve them,

Johnny left his conference with MiSs Poppins feeling
himseli!, his class and his teacher.

"PPP" Classroom Behavior Rating Scale

The 'PP Classroom Behavior Rating Scale is composed of identification
guidelincts and pertinent questions for analyzing behavioral symptoms
exhibited in educational situations. Each question is provided with five
answers alr)ng a sliding scale fram inappropriate to appropriate behavi7.r.
The teacher picks the answer that best describes the child. A profile
of the student's behavior becomes apparent so that appropriate mana,zement
and educational procedures may be facilitated by the teacher. It is
suggested that, judgments are not made until, there has been a three week
observation period.

This instrument can be easily used in a large class, It will point.
out Which students should be_p1otted on the YPP BehAy.et:ar a
more definitive behavior.

Johnn "PPP" Classroom Behavior Ratin

Class had been in session for three weeks. Miss Poppins knew her
students well enough and had observed them long enough to complete a

"PPP" Classroom Behavior Rating Scale for each one. She had Johnny Doe
before her, page 173-176. Filling out the Rating Scale really made her
think about Johnny and his relations to his peers and his teacher in all
types of sitwItions. She knew that his out of seat behavior was disturhin
to her and to the entire class. Was it that the work was too hard and
frustrating, or too long and boring? Perhaps Johnny needed a more
structured day, with activities scheduled in shorter time spans. Since
he seemed to work better in small group situations, Miss Poppins decided
to develop projects where small groups haying similar interests could plan
a report far the class. She was pleased-that she could make so many
educational decisions from her "PPP" Classroom Behavior Ratinp Scale.



"PPP"
Classroom Behavior Rath 7 Scale

Student Name JO f) C7 No. Date Age

Please rate the student on the following items. Check the statement that beat describes

the student. Make your judgment after three weeks observation time. MAKE ONLY ONE

CHECK PER rraL

1. OUT OF SEAT BEHAVIOR (Peers)

What behavioral effect does the above named student have on other class members?

Out of seat behavior Out of seat behavior Often out of seat Seldom out of Out of

serious bother,to distracting to others but not disturbing seat without seat only

others asking after
asking

2. OUT OF SEAT BEHAVIOR (Teacher)

What behavioral effect does the above named student have on your efficiency as

a teacher?

../"---
Out of seat behavior Out of seat behavior) Often out of Seldom out of seat Out of

serious bother to requires much / seat but not 'without permission seat-only

you attention
...-, 0,

..,-- much problem with
,

permission

3. TALKING OUT BEHAVIOR

How often does the student exhibit inappropriate.verbal behavior?

Constantly talks Often talks Occasionally talks Rarely talks Never ta1.11:s out

out without out without out without out without without permission

permission permission emission' permission

4. GROUP PARTICIPATION

How often does this student make positive contributions to class related
discussions?

Never takes part Rarely takes part Occasionally Usually takes rAlways takes part

in.discussions in discustions takes part in part in group : "in group

discussions discussions discussion

5. AGGRESSIVE:HESS

How much "acting out" behaVior does he exhibit ?:

Behavior seriously. Behavior must be Occasionally a Seldom 4 behavior j Never a

harmfUl to others watched closely behavior'problem roblem behavior
problem
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6. PEER RELATIONSHIPS

How is he accepted socially by other class members?

Avoided by all Avoided by most, Accepted by most
other students . liked by few students

Liked by most, Liked by all
avoided by a few ( students

T. GENERAL ATTITUDE TOWARD PEERS

What is this student's attitude toward other clads members?

Never tries to Rarely makes Occasionn1ly
make friends friends makes friends

Usually makes /Always makes
friends friends:With

other studefts

8. DISTRACTIBILITY

Is he able to continue working, although minor distractions occur?

Loses concentration Finds it very
at slightest difficult to
distraction maintain

concentration

Can concentrate
for short
periods

9. INITIATION OF ASSIGNMENTS

Is the student able to initiate assignments?

Becomes so Good
absorbed
oblivious to
surroundings

concentration

Never Needs excessive
`initiates prodding to
assignments initiate

assignments

10. COMPLETION OF ASSIGNMENTS

Needs occasional /Usually, initiates Always initiates
prodding before tasks independent- ) assignments
initiating C ly independently
assignment

Is the student able to follow through on independent assignments?

Never completes Rarely completes Occasaionalay
task task with completes task

excessive with prodeang
prodding

Usnal)y completes Always completes
task independently task

independently

11. IMPULSIVTIT

ow painstaking and exact is this studentlaihis work?

%1----TTggM.yHaphazat, inexact

hopelessly Slipshod, may.. job if pushed

work on:occasion ':careless and

Can do a good

inexact

. Usually

painstaking,
occasionsa--
lapses poor work

//Very exact, \\,

careful, and \

painstaking in
all work



12. GENERAL ATTITUDE TOWARD SCHOOL

What is this student's attitude toward school work?

Openly resentful,
no interest in
school

Vague feeling of Inattentive an
resentment, indifferent
interest hard to
arouse

13 EMOTIONAL CONTROL

HoW does this student respond emotionally.

Interested in lEnthusiastic,
most work /eager each day
occasionally
bored

Reacts violently
when no
provocation exists

Usually uncontrolled
emotions, may attempt
to hide when slightly
provoked

14. DISINHIBITED mansIviry

May attempt
control, but
just as often
will display
feelings

Usually
emotional
outbursts

How often does this student respond without forethought?

Highly
controlled,
accepts .

society
limits in
expressing
emotions and
chooses
alternative
behavior

Always performs
(actions and words).
without forethought.
Responds without
considering
consequences

15. PERSEVERATION

Sometimes

How often does this student continue

Always continues
a task (action, words
or topic) far beyond
appropriateness of
activity

Sometimes

16. CHILD FUNCTIONS BEST IN

. In what type of classroom situation does this child function best?

Occasionally

a task inappropriately?

Rarely Never

Rarely Never

Large groul,

teacher directed
Large group
Self directed

:'Small, group

'tetcher'directed
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17. FRUSTRATION

How does this child cope with frustrating situations?

Low tolerance
for frustration

/Withdraws from
situation when

immediate
success is not //

achieved /

Withdraws from
situation after
second
unsuccessful
attump

18. PERFORMANCE fl COMPeLITIVE SMATIONS

How does competition effect this child's performance?

Ma-es several Copes well

attempts at with extended

activity frustrating'

before giving situation

up

Behavior always
deteriorates in
competitive
situations
(withdraws or
becomes bully)

19. PASSIVENESS

Behavior Performs in Performs
.

deteriorate competitive
-

adequately in

in some

situations

situations only competitive
with teacher or .situations

peer prodding

Does this child participate in group activities?

Devtlreams, withdrawn

Incentive
derived from
competition

_,----z,-,

Shy, timid Difficult tO (''Farticipates Partimipates

particiPate in in most j actively in all

group activitiesv,: activities / group activities

20. MOTIVATION (Reinforcement)

What is the most successfUl reinforcement

Immediate
gratification
needed (candy) ;

aye
gratification
of a substance
nature (points )

earned for
specific item)/

e

Scholastic
reward (star -
gummed labels)

for this child?

ocial rev
(smile, pat
on back)

Inner satisfac-
tion in a job
well -dond

Long tern goals
high interest
level in all
activities



The PPP School Sentence Form

This sentence completion form allows the child to. express his feelings
about school related topics in greater detail than is possible with the
Self-Appraisal Inventory. It provides the teacher with valuable information
and may be.used at intervals to assess change in attitude and self-concept.

Administration of the School Sentence Form

Children who are able to read the sentence stems and write the answers,
are given the form and told to complete each sentence in any way they would
like.

The teacher should read the sentence stems aloud and write the completions,
for children who are not able to complete the form themselves. Any response
should be unconditionally accepted and the teacher should make no evaluative
comments whatsoever.

The first 20 sentences are given as a unit. Any,or all of the supple=.

mentary sentences on page 2 may also be used;if the teacher desires addi-
tional information in, any of the areas noted in the interpretation section
which follows.

Interpretation of the Form

The School. Sentence Form can provide the following. information:

Areas of oositive motivation. The responses to items 1, 3, 4, 6, 9,
13, 18, 19, 39 are especially helpful in identifying things which are
motivating for the child.

. Areas of ne ative motivation. The responses to items 2, 12, 15, 23,
29, 36, 38, 40 identify things which are disliked by the child and
likely to be avoided.

FeelingsAbout school topic... The responsea:titems:1, 2, 5, 7, 9,
10, 11, 14'; 15, 16, 291210, 35 may provide the teacher with a
representation of the chilWsschOol.-aelf-conCept and .i'ject preferences.

Feelings_about peer topics. The respc z'a to items 8,:17,, 19, 22, 27,
28, 34 give a picture of the pupil's r Lion toward other children and
peer situations:

General Self-Concept. responses to items 3, 4, 7, 9,';12, 13, 15
23, 24, .25$ 26, 29, 30, 31, 32, 33, 34, 36, 37, ,38, 39, 40, 41, 42 provide
a general picture of the child's feelings about himself.



Prescribing from the Form

It is usually beneficial for the teacher to discuss her interpretations
froth the form with the child' in a short private interview, She tzay use this

time to get additional inforMation and to work with the child in developing
prescriptions based on data from the Form and other PPP sources,

Some examples of good procedure are:

A. "Bill, I see that you Are interested in cars and motors. Are there

any words about them you would like to learn to read? Maybe we can get

some books from the library about cars . . . etc."

"Sue, I realize that arithmetic has.been very difficult for you and that
you really don't like it. Let's work together to find the easiest way
for you to work on arithmetic so that ycu can do it First of all, we

won't do any workbook problems. We have a new way of counting that is
fun . etc."

'

C. "Ron, you say that Spelling makes you feel bad because it is so hard
'for you. Perhaps that is why you daydream or talk during spelling.
Let's try to work together to make spelling easier and more fun for
you. Are there any words you would really like to learn to spell?
etc."

Johnny's"PPP" School Sentence Form

A few weeks went by since Miss Poppins had used "The Self Appraisal
Inventory" with Johnny. Doe. She felt that she would like to see if there
were any changes in Johnny's self concept, and if she could discover
additional clues to helping him in school.

Miss Poppins decided to use a different format for getting similar
information. She arranged another Personal Interview with Johnny, She
told him that this was going to be a real interview with the class "Coach".
She was going to start some sentences and he was to finish them, She
would write down his answers like a newspaper reporter would. Miss Poppins
used the 20 questions of the "PPP" School Sentence Form,

Johnny's answers to the questions (page :179.) were very helpful to
Miss Poppins. She found that he had an interest in ,animals that she was
unaware of This could mbe used to-an advantage in aking his two difficult
subjects, reading and spelling, more meaningfUl for.him. She made a mental
note to go to the.libraiy and get books on animals and sports at Johnny's
approximage reading level. Two. other boys in the claai7with the same inter-
ests could start a 'project on animals and report it to the class.



ll'FP" School Sentence Form

1. .I like school best when the_work is not_ta.l.a2aLf02111.e.

2. . The worst part of school is reading.

3., I would like to get good grades.

TO IA A) Ai

4. When I grow up I don't know what I want to b

Reading I wish I could.

6. I am happy when _paw? like ma_

7. I know a lot aboutanimalls_

8 When I lose a game L feel real bad

9; I artlgood at sports.

10. Arithmetic J s. etimes

11. My class is nice and small.

(12.1 I get angry when my parents-trv..e.hr
13. I would like to have a horse.

14. Writing _j*not400JaO4or:me.

(15 ;, I can't go Out until I stud at least an hour.-

(I6) Spelling is Catifu6ina7

17,. Other children are my friends.

- 18. I laugh when r'play. with MY:dOg.

19. It's fun to play football and other

20. School is for learning to do things better.



NiS3 Poppins decided that: she would make 3n appointment for a pavent

conference with Johnny's folks. She has to diplomatically suggest. thaL
they relieve some of the pressure they are giving him shout school work.
Expecting Johnny to study for an hour right after school before letting
him go out to,play is too demanding for a. boy with his problems. Perhaps
Johnny and his parents could have-a family conference and mutually agree
to a study time that allows him time td play after sdhool but still commits
him to an hour of review work. Miss Poppins would like the parents to
reinforce school work that Johnny has been taught, not try to teach him
new concepts.

Miss Poppins ends the conference with a complimentary reference to
the fine job Johnny is doing coaching his classmates in the playground.
She also mentions how kind Johnny was to stray animals that wander into
the school grounds. Yes, he has many fine characteristics that should
make his parents very proud of him.



SELF EVALUATIONS FOR TUE BEHAVIORAL FACTORS AREA

Behavioral Objective 1 - Given behavioral observations, the teacher will

record this data on the PPP Behavior Profile with 95% accuracy.

Evaluation 1 - The following sheet contains Hiss Poppins' observations of

Umberto Under as recorded on the PPP Behavior Profile, page one.. Record this

information on the second page of. the profile and fill in the totals.

Behavioral Objective 2 - Given completed PPP Behavior Profiles the teacher

will identify pupil characteristics and academic correlates with 95% accuracy.

Evaluation 2 - Referring to the completed profile of Umberto Under, might

be described as:

1. Aggressive? Yes No

2. Overly talkative? Yes No

3. Withdrawn and introverted? Yes No

Evaluation 3 - Is Umberto's disturbing behavior related tip social or academic

situations? Cite three items that support your answer.

Evaluation 4 - Refer to the Behavior Profile of Victor Valle, page 165-186.

Judging from his behavior, ghat appears to be Victor's main academic skill

problem area?

Behavioral Objective 3 -Given completed PPP Behavior Profiles, the teac;)ar

will identify appropriate prescriptions with 90% accuracy.

Evaluation 5 - Miss Poppins decided to do something about Umberto's behavio-:.,

Looking at his Behavior Profile,which five o these preScriptions are ii',;(21...7

to be of benefit ?

a. Start Umberto with work immediately when he enters cassin the f:7,31-rii

or from lunch.

b. Avoid giving independent work.

c. Give assignments for Umberto to go to when he finishes early.

d. Give Umberto lots of free time.

e. Co back to easier reading materials.

f. Use the L-J Sociogram to plan grouping.

g. Keep Umberto near her in the halls.
h. Make assignments much more difficult.

i. Refer to the Behavior Profiles of the classmates who pushand show

Umberto or call him names.
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TIME

1. Mondnvs

2. Frilnvs

3. LIASSSi.fia,1

4. End of Class

103

5. Recite Lunch

A. Return firm Lunch'

7 After Physical Edit

9.

C Ca

1. Halls

2. tihrary

3. PlIrsical Education

4. In Seat.

CI:

5. Out of Sent

6.

7.

OCCUR.tNCES

1 Substitute Tenrher

2. visitor

1. 0urine Annonneewents

4. Neu Childten Admitted

S Parties

C5

6 Yield Trios

7

S.

G5 A3 Di.

PRE-REQUISITE SEILtS

1 Nilotic Tasks

2, vi0,at Tin .a

3 ourti tore Tasks

4. tieroc/Ialks

5. Corpreheaninn

6. QDD.Ct2A*1 Tasty

7. arcll Talk:

R. dADI.P.OICO.g_XA,

9. Yee.al

In

11.

Ric Rana SIMJEETS

1 ...Zen., fur I nit.nis_t_i_v_i_-_t_Lto-a_

I

-
2. ESAILiii'' ija5tinct1on-1 to 1

3, khaain, 0 Self

4. Math Tast roc t Lon-Eroun

5. LIAtb InPtrection-1 t_o_l_______

S. r_4(.11. Seat Wo_rit

7. ConviUL

Free tritieP
If

9. Oral Saelljne

0. 121111121Delline

1,

2.

ACTIVITIES

1. Art

2. Music

3. =ilos

4. Listening St/It-fon
_

5. 0.31 Listenine

6. Individusl Acndemic Csoes

7. Non Competitive. Cronin Cnetp

8. Durpetitive Croup Cemes D G2'. ))7..4

9. Free Pis-

O. Sports G

1.

_DE

2,

METMODS

I. 1 to I with Teacher

2 I to 1 with Cless,ste

1. Two to Five Classmates

f.01 Class

5. Todenen'eat Work

S. Hoard Wort

7. Work Root,

8. Solve Probleo before CIssu

9. Oral Presentation to CIA's

D.

I.
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I
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Evaluation 6 - Victor Valle, page 1857186, requires excessive teacher attention

in several situations. Are we safe in saying that Miss Poppins should ignore
his attempts to gain her attention so that this annoying behavior will be

extinguished?

Evaluation 7 - Give three ways in which Miss Poppins will have to plan
different programs for Victor than she will for Umberto Under.

Behavioral Objective 4 - Given sociometric choices, the teacher will complete

matrix table and L-J target wich accurac,:

Evaluation 3 - Page l.37 shows the most preferred choices for. Mr. Wink's Clas!;.
Compute the "number of times selected", "weighted score", and "rank in class"

rows on the matrix table.

Evaluation 9 - Place the children in Mr. Wink's class on the L-J target,
page 188. Fill in all information as well as arrows for first choices.

Behavioral Objective 5 - Given completed L-J Sociograms, the teacher will
identify pupil characteristics and social interactions with 90% accuracy.

Evaluation 10 - Referring to the sociogram of Mrs. Xero's class on page
list the numberS of any

SSP

SIP

SPP

SRP

Evaluation 11 - In Mrs. Xero's class one girl is constantly "tattling" n
other children. She complains about them but avoids' doing her own work.
The other girls call her a "sniveling brat". The boys just ignore her.
Which child is she?
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Grow.): Mr. Wink's Class

Placement:

Girls on left

Boys on right

1st choices are
plotted

Evaluatital

(:

,y8

choices

One way choices

Wei4ited ';:cores

Band. 1: i,ero point = Significantly ignored
pupil (.01 level)

Band 2! 1-5 points 7 Below expected score

Band ?: points . Expected base score

Ban(;,: 1-12 noints ALiove expected score

Band 5: points .-. Sir:nificantly preferred
pu.A1 (.01 level) 188

General Informati:

1. N:7. of

2- of b-Jyc

3. No of mutual

4. No. of boy7gf.r1

5. No. of girl-y

-,,,..



\iv iffn le : ),S I PREFERRED

Kai

Girls 0

Boyo

Mutual choices

One way choices.

+-40

Croup:

Placement:

Girls on left

Boys on right

Only 1st choices are
plotted

dci .kited Scores

Pend 1: Zero points = Significantly ignored
pupil (.01 level)

Band 2 1-5 points = Below expected ecoze

6 points = Expected be Scoria

?'411 4: 7-12 points = ALove expected score

Band 5: 13+ points = Significantly preferred
pupil (.01 level)

Croup:

Placement:

Girls on left

Boys on right.

Only 1st choices are
plotted

Vsr:nbl: LEAST PREFERRED

key:

Girls 0

Boys A
Mutual choices

One way choices

4+

EVALUATION 10,11,12,13

MRS . XERO 'S CLASS
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Another girl is quite studious and is making a lot of improvement. She is

sweet and helpful to the Other girls and they tend to like her, but the boys
call her names and consider her the "teacher's pet". Who is she?

There is a new boy in class who comes from another school. He gets along
alright with everybody so far, and has made no "enemies". He has one friend
in class that he knows from his neighborhood. Who is he?

Behavioral Objective 6 - Given completed L-J Sociograms, the teacher will
identify appropriate prescriptions with 90% accuracy.

Evaluation 12 - (A) Which two children should Mrs. Xero group with #4 for
a game?

5 & 3

6 & 12
10 & 7

5 & 12

(B) Which two children should Mrs. Xero try to get interested in a new
project in order to encourage acceptance by the whole group?

Evaluation 13 - (A) Will #9 be better off grouped with boys or girls?

(B) Number 3 is belligerent to other children. Which two children should
not be seated near him?

Behavioral Objective 7 - Given completed Self Appraisal Inventories, the
teacher will identify areas of positive and negative self-concept with
1007. accuracy.

Evaluation 14 - (A) Yolanda Young got the following scores on the Self
Appraisal Inventory - Peer 5, Family 6, School 10, General 8. Does
Yolanda have a poor self-concept in any area or areas? Which?

(B) Which section of the PPP Behavior Profile is likely to show the effects
of Yolanda's poor self-concept?

Evaluation 15 - Zorita Zoo is a friendly child and gets along well with her
classmates. She has a severe perceptual problem which makes school work
difficult. Mrom the question numbers below, check off the five you think
she will answer in. the "poor self-concept" direction.

1 2 6' '7 11 12 15 22 24 31 40
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ANSWERS AND CPiTLUIA

FOR SELF EVALUATIONS

Behavioral Factors Section

Behavioral Objective 1 point for each correct total tor a (

17 points

Criteria - 16 points or more meets criteria

Evaluation i (Umberto Under)- Sce page 192 for correct PPP Behavior Profile,

page 2.

Behavioral Objective 2 - Scoring - noted for each Evaluat1.11 f(.r a v,t.

15 points

Criteria - 13 points or more meets crityr'

Evaluation 2 (Umberto Under) Scoring - l point per answer

1. Yes
2. No
3. No

Evaluation 3 - (Umberto Under) Scorine, -.2 points per answer

Social Situations - supported by:

A, Peer situation total is the highest

n. Basic School. Subjects and/or Pre-recuisite Skill and/

totals at 0
C. Disturbance in situations such as Ph; s. Ed. the hall,

competitive games, sports

Evaluation - (Victor Valle) Scoring, - 4 points for correct answer

Writing

Behavioral Obiectivc 3 - Scoring - r.oted for each evaluation for i

points.

Criteria - 19 !mints or more meets critori.o
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Evaluation 5 - (Umberto Under) Scorim: - 2 points per correct answer.

1. A
2. C

3. F
4. G

5.

Evaluation 6 - (Victor Valle) Scoring. - 3 points

NO - Victor needs teacher attention related to specific academic shill
weaknesses in pencil tasks and writing. Rather than ignoring Victors
requests for help, Miss Poppins should design 0 prescriptive pro'ixam te
remediate his weaknesses.

Evaluation 7 - (Umberto and Victor) Scoring - 3 points per answer

Any three of the following (or other) answersico catl

by the profiles.

1. She will have to plan class groupings more carefully for Umberto tc
avoid dangerous peer situations.

2. She can get Umbert,) settled with a workbook and haye him work independentl
but Victor would be better off with a listening station for independent
work.

3. Victor is hindered by new and challenging assignments but Umbert,z,
of a problem if his work is easily finished.

4. Umberto needs a lot of positive reinforcement to build up Ilit;
self-concept.

5. Victor will need a specific developmental program for writing.

'6. Competitive games should be avoided for Umberto.

7. Victor works better the smaller the group - small groups of friends
with Umberto might lead to trouble.

,Behavioral Objective 4 - Scoring and Criteria - noted for each Evaluati

Evaluation 8 - (Mr. Oink's Class) - Scoring - 1 point for each score for
total of 21 points

Criteria - 20 points or more me .s
criteria

Page 194 shows the correctly scored Matrix table.
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Evaluation 9 - (Mr. Wink's Class)

Page 196 shows the correctly filled out target. All information,
must be correct and all children must be placed in the correct band of the
target to meet criteria.

Criteria is met if there are no more than 2 errors in arrow directions
or 6-0 marking. Leeway is given for poor placement within the correct
band.

Behavioral Ob'ective 5 - Scoring - 1 point for response for a total of 8

Criteria - 6 or more correct meets criteria

Evaluation 10 - (Miss Xero's Class)

SSP 11

SIP no one

SPP 12 5

SRP 9

Evaluation 11

A #9

B #11

C #6

Behavioral Objective 6 - Scoring - 1 point per answer for a total of 4 points

Evaluation 12

A - 5 & 12

B - 5 & 12

Evaluation 13

A - Boys

B -11 & 4

Criteria - 3 points or more meets criteria
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L-S. TARGEr

(roup:
MR. WINK'S CLASS

Placement:

Girls on left

BoyS* on right

Only 1st choices are
plotted

Evaluation 9

Variable: frost Preferred

Key:

Girls 0

Boys AN

Mutual choices 41-40

One way choices

Weighted Scores General Information

No. of Girls 73

No of boys

Band 1: Zero points = Significantly ignored
pupil (.01 level)

1.

2.

Band 2: 1-5 points = Below expected score
3.

Band 3: 6 points = Expected base score
4.

Band 11: 7-12 points = Above expected score
5.

Band 5: 13+ points = Significantly, preferred
pupil (w01 level)

196

No. of mutual choices

No of boy-girl choices

No of girl-boy choices 1)mo



.Behavioral Objective 7 - Scorinv, noted for each Evaluation f.:4- a total (,1

10 points

Criteria -.8 points and above meets criteria

Evaluation 14 - (Yolanda Young) Scoring - 3 points for Part A and 2 points
for part B

A, - YES - Peer

B - Peer Situations,

Evaluation 15 - (Zorita Zoo) Scoring - 1 point per correct response

7

11

15

40
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SECTION IV - PRESCRIPTION INTEGRATION

Competency Statement

The teacher can review prescriptions for teaching and integrate theminto an individualized prescriptive plan encompassing prerequisite skills,basic school subjects and behavioral factors.

Behavioral Objectives:

1. Given. Deficit Prescription Charts, the teacher will identifyappropriate methods and materials for remediating weaknesses and forteaching through strengths with 907. accuracy.

Answers
Evaluation # 1-2 Pages 211 (215)

2. Given completed Prescriptive Planning Pages, the teacher willidentify appropriate methods and materials with 90% accuracy.

Evaluation # 3
Pages 211-213 (215-216)

3. Given a method or material,.the teacher can identify its prerequisiterequirements with 907. accuracy.

Evaluation # 4

198

Pages 213-214 (216-217)



The preceding sections of the PPP are comprehensive and provide the
teacher with a multitude of prescriptive information. It is now time to
integrate the prescriptions which were developed into a concise form which
can be easily used on a daily basis. This is the goal of Section IV.

Deficit Prescription Pages

The Reception, Association and Expression Deficit Prescription charts,
pages 200-202 are provided to show samples of symptom behaviors, suggested
methods and materials to train deficit areas, and recommended teaching
techniques using strengths. They are by no means complete guides but examples
to which the teacher can add her own storehouse of knowledge. They may be
used in completing the PEP Prescriptive Planning Page.

The PPP Prescriptive Planning Page

This form (see page 204) is designed for the teacher to prepare a
summary of all her prescriptions on a single page.

Pre-requisite Skills Prescriptions

Pre-requisite Skills strengths and deficits from the Pre-requisite
Skills Summary Sheet are recorded in the first two columns. Skill areas
which had composite ratings of 5 or above are checked in the strength column.
Ones which had very high composites of 8 or 9 are starred to show they are
exceptionally strong points and should be emphasized when teaching the Basic
School Subjects.

Skill areas which had composite ratings of 4 or belOw are checked in the
deficit column. Ones which had composites of 0-2 are starred and should
receive first priority in remedisition.

Pre-requisite Skills prescriptions are recorded in column 3. They will
be the main guidelines for the selection of methods and materials. Pages

46-47 should be reviewed for developing Pre-requisite Skills prescriptions.

Basic School Subjects Prescriptions

Basic School Subject strengths and deficits are recorded in the 4th
column. The teacher can indicate the point where instruction must be
started and any specific academic strong points. The Basic School Subject
columns eust be regularly modified as the child progresses in each subject
area.

Basic School Subjects prescriptions are recorded in the 5th column.
Here the teacher will record methods and materials which use the child's
pre-requisite atrengths to develop academic ability. Methods should be
changed or modified when necessary.
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1
.
 
D
o
e
s
 
n
o
t
 
r
e
l
a
t
e

w
h
a
t
 
h
e
 
s
e
e
s

a
n
d
 
h
e
a
r
s
 
i
n
 
a

m
e
a
n
i
n
g
f
u
l
 
w
a
y

2
.
 
D
o
e
s
 
n
o
t
 
u
n
d
e
r
-

s
t
a
n
d
 
d
i
r
e
c
t
i
o
n
s

3
.
 
W
o
r
d
 
c
a
l
l
s
 
w
h
e
n

r
e
a
d
i
n
g
 
b
u
t
 
n
o

c
o
n
c
e
p
t
 
f
o
r
m
a
-

A
l
o
n

1
.
 
U
s
e
 
f
a
m
i
l
i
a
r

a
n
a
l
o
g
i
e
s

2
R
e
l
a
t
e
 
p
i
c
t
u
r
e
s

o
f
 
,
c
o
m
m
o
n

o
b
j
e
c
t
s
 
t
o
 
e
a
c
h

o
t
h
e
r

3
.
 
P
r
e
d
i
c
t
 
o
u
t
-

c
o
m
e
 
o
f
 
s
t
o
r
i
e
s

4
.
 
I
d
e
n
t
i
f
y
 
l
o
g
i
c
a
l

r
e
l
a
t
i
o
n
s
h
i
p
s

1
.
 
D
o
e
s
 
n
o
t

r
e
t
a
i
n
 
a
n
d

c
o
n
n
e
c
t
 
c
u
e
s

p
r
e
v
i
o
u
s
l
y

l
e
a
r
n
e
d
.

1
.
 
C
l
a
s
s
i
f
i
c
a
t
i
o
n

2
.
 
R
e
l
a
t
i
o
n
s
h
i
p
s

3
.
 
S
e
q
u
e
n
c
i
n
g

t
r
a
i
n
i
n
g

T
ea

ch
in

g

T
ec

hn
iq

ue
s

U
si

ng
.

S
tr

en
gt

hs

1
.
 
A
s
k
 
o
n
e
-
c
o
n
c
e
p
t

q
u
e
s
t
i
o
n
s

2
.
 
E
l
i
c
i
t

s
h
o
r
t

a
n
s
w
e
r
s

3
.
 
A
c
c
e
p
t
 
c
o
n
c
r
e
t
e

a
n
s
w
e
r
s

4
.
 
P
r
o
v
i
d
e
 
v
i
s
u
a
l
 
o
r

a
u
d
i
t
o
r
y
 
c
u
e
s
 
a
s

n
e
e
d
e
d

5
.
 
P
e
r
m
i
t
 
t
r
a
c
i
n
g
 
o
f

c
o
r
r
e
c
t
 
r
e
s
p
o
n
s
e
s

1
.
 
F
r
o
v
i
d
e
 
v
i
s
u
a
l

.
o
r
 
a
u
d
i
t
o
r
y

c
u
e
s

2
.
 
P
r
o
v
i
d
e
 
h
a
p
t
i
c

e
x
p
e
r
i
e
n
c
e
s
 
t
o

s
t
r
e
n
g
t
h
e
n

m
e
m
o
r
y

3
.
 
U
s
e
 
m
n
e
m
o
n
i
c

d
e
v
i
c
e
s
 
t
o

s
t
i
m
u
l
a
t
e
 
m
e
m
o
r
y

1
.
 
I
s
 
n
o
t

c
r
e
a
t
i
v
e
 
i
n

h
i
s
 
t
h
i
n
k
i
n
g

1
.
P
r
e
d
i
c
t
 
o
u
t
-

c
o
m
e
 
o
f

s
t
o
r
i
e
s

2
.
 
C
a
u
s
e
 
a
n
d
 
e
f
f
e
c
t

3
.
 
M
a
k
e
 
i
n
f
e
r
e
n
c
e
s

4
,
 
D
r
a
w
 
c
o
n
c
l
u
s
i
o
n
s

5
.
 
D
i
s
t
o
r
t
i
o
n
s

1
.
 
H
a
s
 
d
i
f
f
i
c
u
l
t
y

d
r
a
w
i
n
g
 
c
o
n
c
l
u
-

s
i
o
n
s

1
.
 
P
r
e
d
i
c
t
 
o
u
t
c
o
m
e

o
f
 
s
t
o
r
i
e
s

2
,
 
P
r
o
b
l
e
m
 
s
o
l
v
i
n
g

e
x
p
e
r
i
e
n
c
e
s

3
.
 
C
a
u
s
e
 
a
n
d
 
e
f
f
e
c
t

4
.
 
L
o
g
i
c
a
l
 
r
e
l
a
t
i
o
n
-

s
h
i
p
s

5
.
 
C
o
m
p
a
r
i
s
o
n
s

6
.
 
D
r
a
w
i
n
g
 
c
o
n
c
l
u
-

s
i
o
n
s

1
.
 
D
o
e
s
 
n
o
t

r
e
a
e
h
 
l
o
g
i
c
a
l

d
e
c
i
s
i
o
n
s

1
.
 
P
a
n
t
o
m
i
m
e

2
.
 
C
a
u
s
e
 
a
n
d

e
f
f
e
c
t

3
.
 
P
r
o
b
l
e
m

s
o
l
v
i
n
g

5
.
 
C
o
m
p
a
r
i
s
o
n
.

6
.
 
I
n
c
o
n
g
r
u
i
t
i
e
s

1
.
 
D
i
s
p
l
a
y
s
 
n
o

c
r
a
c
t
i
c
a
l
 
j
u
d
g
e
-

m
e
n
t

2
.
 
L
i
t
t
l
e
 
c
o
m
m
o
n

s
e
n
s
e
 
s
h
o
w
n

1
.
 
C
h
a
r
a
d
e
s

e
a
s
e
 
a
^
.
:
1
 
e
f
f
e
c
t

3
.
 
P
r
o
b
l
e
m
 
s
o
l
v
i
n
g

4
.
 
F
a
c
t
s
 
a
n
d
 
o
p
i
n
i
o
n
s

5
.
 
I
n
c
o
n
i
t
:
e
s

1
.
 
U
s
e
 
a
u
d
i
t
o
r
y

a
n
d
 
v
i
s
u
a
l
 
c
l
u
e
s

t
o
 
o
p
e
n
-
e
n
d
e
d

q
u
e
s
t
i
o
n
s

1
.
 
P
r
o
v
i
d
e
 
s
i
m
p
l
e

s
t
o
r
i
e
s
 
w
i
t
h

l
o
g
i
c
a
l
 
c
o
n
c
l
u
-

s
i
o
n
s

2
 
P
r
o
g
r
e
s
s
i
v
e
l
y

g
e
t
 
h
a
r
d
e
r

3
.
 
U
s
e
 
v
i
s
u
a
l
,

a
u
d
i
t
o
r
y
,

h
a
p
t
i
c
 
c
u
e
s

1
.
 
P
r
o
v
i
d
e
 
m
o
s
,

e
x
p
e
r
i
e
n
c
e
s
 
f
o
r

r
e
a
c
h
i
n
g

d
e
c
i
s
i
o
n
s

2
.
 
P
r
o
v
i
d
e
 
c
u
e
s

a
n
d
 
u
s
e
 
m
n
e
m
o
n
i
c

d
e
v
i
c
e
s
 
w
h
e
r
e

n
e
e
d
e
d

1
.
 
U
s
e
 
a
u
d
i
o
-

v
i
:
u
a
l

m
a
t
e
r
i
a
l
s

w
i
t
h
 
c
i
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e
n
-

e
n
d
e
d
 
c
o
n
c
l
u
-

s
i
o
n
s
.



T S

E
X

PR
E

SS
IO

N
 D

E
FI

C
IT

PR
E

SC
R

IP
T

IO
N

M
O

 T
 0

 R
V

O
C

A
L

G
R

O
S

S
 M

O
T

O
R

M
A

N
IP

U
LA

T
.

P
O

IN
T

IN
G

P
/

C
O

P
Y

IN
G

,
D

R
A

W
IN

G
 C

O
N

C
E

P
 M

O
LV

O
C

A
L

C
a
n
n
o
t
 
e
x
p
r
e
s
s

k
a
n
n
o
t
 
e
x
p
r
e
s
s

I
d
e
a
s
 
i
n
 
p
l
c
t
u
r
e
s
i
d
e
a
s
 
u
s
i
n
g

.
e
s
t
u
r
e
s

R
E

P
E

T
.

H
a
s
 
d
i
f
f
i
c
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p
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c
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H
a
s
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c
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t
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x
p
r
e
s
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n
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d
e
a
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o
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l
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H
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c
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t
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d

p
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y
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d
 
a
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i
-

v
i
t
i
e
s

H
a
s
 
d
i
f
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c
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t
y

w
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h
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e
s
,

b
l
o
c
k
s
,
 
b
e
a
d
s
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d
 
p
u
z
z
l
e
s

C
a
n
n
o
t
 
e
x
p
r
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s
s

h
i
m
s
e
l
f
 
w
i
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h
 
a
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i
m
p
l
e
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t
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r
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t
i
v
i
t
y

C
a
n
n
o
t
 
c
o
p
y
 
l
e
t
t
e
r
s
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d
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m
b
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s
/
e
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n
e
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t
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o
r
 
f
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m

t
h
e
 
b
l
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c
k
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d
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r
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tr
ai

n 
in
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D
e 

f i
ci

 t

A
 r

eo

1
.
 
B
a
l
a
n
c
e
 
B
e
a
m

2
.
 
L
a
b
e
l
 
f
e
e
t

(
l
e
f
t
-
r
i
g
h
t
)

3
.
 
S
i
m
p
l
e
 
g
a
m
e
s

4
.
 
W
a
l
k
i
n
g
 
a

s
t
r
i
n
g

5
.
 
E
x
e
r
c
i
s
e
s

1
.
 
H
a
n
?
.
 
o
u
p
p
e
t
s

2
.
 
J
i
g
s
a
w

p
u
z
z
l
e
s

3
.
 
S
t
r
i
n
g
i
n
g

b
e
a
d
s

4
.
 
M
o
d
e
l
i
n
g

c
l
a
y

/
/

/

I
.
 
'
S
h
o
w
 
m
e
"

g
a
m
e

/
,

/
 
,

2
.
 
F
l
a
s
h
l
I
g
)
)
 
,
t
/

p
u
r
s
u
i
t
/

/
/

/

,
 
,

/

1
.
 
A
l
l
o
w
 
c
h
i
l
d

t
o
 
e
x
p
r
e
s
s

h
i
s
 
i
d
e
a
s

v
e
r
b
a
l
l
y
 
a
s

w
e
l
l
 
a
s

m
a
n
u
a
l
l

m
a
n
u
a
l
l
y

I
.
 
F
o
l
l
o
w
 
t
h
e

l
e
a
d
e
r
-
w
i
t
h

l
e
t
t
e
r
s
 
i
n
 
t
h
e

a
I
r

2
.
 
T
r
a
c
i
n
g

3
.
 
S
a
n
d
 
-
p
a
p
e
r

4
.
 
F
e
l
t
 
l
e
t
t
e
r
s

5
.
 
T
e
m
p
l
a
t
e
s

6
.
 
S
i
m
o
n
 
S
a
y
s

1
.
 
P
r
o
v
i
d
e
 
m
a
n
y

e
x
p
e
r
i
e
n
c
e
s
 
f
o
r

d
e
v
e
l
o
p
i
n
g
 
s
k
i
l
l

2
.
 
V
e
r
b
a
l
i
z
e

d
i
r
e
c
t
i
o
n
s

3
.
 
U
s
e
 
t
e
m
p
l
a
t
e
s
,

c
o
l
o
r
,
 
a
n
d

t
e
x
t
u
r
e
 
t
o

p
r
o
v
i
d
e
 
c
u
e
s

1
.
 
T
e
a
c
h
e
r
 
d
r
a
w
s

o
b
j
e
c
t
 
a
n
d

c
h
i
l
d

f
i
n
i
s
h
e
s
 
i
t

1
.
 
A
l
l
o
w
 
c
h
i
l
d

t
o
 
r
e
l
a
t
e

v
e
r
b
a
l
l
y
 
w
h
a
t

h
e
 
h
a
s
 
d
r
a
w
n

2
.
 
P
r
o
v
i
d
e

v
i
s
u
a
l
 
a
n
d

a
u
d
i
t
o
r
y

g
u
i
d
e
l
i
n
e
s

f
o
r
 
d
e
v
e
l
o
p
-

i
n
c
 
d
r
a
w
i
n
g

s
k
i
l
l
s

1
.
 
C
h
a
r
a
d
e
s

2
.
 
F
i
n
g
e
r
 
g
a
m
e
s

3
.
 
A
c
t
 
o
u
t
 
s
o
n
g
s

4
.
 
P
a
n
t
0
M
i
n
e

5
.
 
S
i
m
o
n
 
S
a
y
s

6
.
 
D
r
a
m
a
t
i
c
s

1
.

L
e
t
 
c
h
i
l
d

e
x
p
r
e
s
s
 
i
d
e
a
-
-

v
e
r
b
a
l
l
y
 
a
s

w
e
l
l
 
a
s

m
a
n
u
a
l
l
y
.

1
.
 
G
h
o
r
s
1
 
r
e
a
d
i
n
g

a
c
t
i
v
i
t
i
e
s

2
.
 
U
s
e
 
L
a
n
s
u
a
s
e

Y
d
s
:
r
s
 
t
o

r
e
r
e
.
i
t
 
s
D
s
n
d
s
,

w
o
r
d
s
,
 
t
h
r
a
s
e
s

a
n
d
 
s
e
n
t
e
n
c
e
s

1
.
 
G
l
v
.
 
m
o
r
a
l
 
s
u
p
p
o
r
t

2
.
 
G
i
v
e
 
v
.
r
h
a
l
 
c
u
e
s

3
.
 
i
r
,
v
i
a
e
 
o
;
:
-
o
r
n
,
-

n
l
i
v
 
a
n
d
 
t
i
n
e

f
o
r
 
r
e
s
p
o
n
s
e

4
.
 
P
r
o
v
i
d
e
 
v
i
s
u
a
l

c
u
e
s
 
a
n
d

m
n
e
m
o
n
i
c
 
d
e
v
i
c
e
s

1
.
 
P
i
c
t
u
r
e

r
e
a
l
i
n
n
.

2
.
 
'
l
e
s
c
r
i
l
s
e
.

o
b
j
e
c
t
s

3
.
 
S
h
o
w
 
a
n
d
 
t
e
l
l

4
.
 
T
e
l
l
 
s
t
o
r
i
e
s

5
.
 
R
i
d
d
l
e
s
 
a
n
d

d
r
o
,
a

I
.
 
G
i
v
e

c
l
u
n
s

2
.
 
P
r
o
v
i
d
e

7
r
,
-
,
'
I
l
n
i
r
.

d
e
v
i
c
e
s

3
.
 
A
l
l
o
w
 
t
h
e

u
s
e
 
o
f
 
s
a
t
e
s

4
.
 
A
l
l
.
e
,
 
:
h
i
l
l

t
o
 
a
c
t
 
o
u
t

w
h
i
l
e

t
a
l
k
i
n
g

5
.
 
U
s
e
 
t
a
p
e

r
e
c
o
r
d
e
r

ea
ch

 in
g

ec
hn

iq
ue

s

si
ng

tr
en

gt
hs

-

1
.
 
D
o
 
n
o
t
 
i
n
s
i
s
t

.

o
n
 
p
e
r
f
o
r
m
a
n
c
e

i
n
 
f
r
o
n
t
 
o
f

t
h
e
 
g
r
o
u
p

/
.
 
V
e
r
b
a
l
i
z
e

,
/
.

d
i
r
n
t
i
o
n
.

//

/
/
/

/

1
.
 
S
p
 
a
r
t
 
w
i
t
h

A
i
m
p
l
e

/
 
m
a
n
i
p
u
l
a
t
i
v
e

m
a
t
e
r
i
a
l
s
 
a
n
d

p
r
o
g
r
e
s
s
i
v
e
l
y

g
e
t
 
b
a
l
d
e
r

2
.
 
P
r
o
v
i
d
e

v
i
s
u
a
l
 
a
n
d

a
u
d
i
t
o
r
y

d
i
r
e
c
t
i
o
n
s

3
.
 
A
l
l
o
w
 
c
h
i
l
d

t
o
 
v
e
r
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a
l
i
z
e

h
i
s
 
e
f
f
o
r
t
s



Pages 85-A4: shoulatibe referred to for developing reading prescriptions,
100-104 for invith, foi writing, and .1.17-120-for spelling.

Behavioral :Fam;tors Prescriptions

Behavinre were recorded on the PPP Behavior Profile are noted
in column 6 -Ile teacher records the totals for each behavior grouping
and stare *ay mmtal over 12. This indicates that the behaviors in that
group preserta generalized classroom management problem.

Specific behaviors which were observed are also recorded along with the
classroom s±tuations in which the behaviors were noted. They are starred
if they hada total of 5 or more.

Behavioral prescriptions are recorded in the final column. They are
based on alleviating the classroom situational factors. Behavior modifi-
cation techniques may be included as well. Pages 152 and 172 will help in
prescription planning. Self-concept and sociometric data can be included
here as supportive information.

Johnny Doe's Prescriptive Planning Pau.

Miss Poppins assembled Johnny's:

PPP Pre-requisite Skills Summary Sheet
PPP Reading Skills Hierarchy
PPP Spelling Error Analysis Checklist
PPP Diagnostic Math Checklist

PPP Behavior Profile
PPP School Sentence Form
Self Appraisal Inventory

She had written prescriptions from each of the above as she went along
(see ind:x for page numbers). Now she wanted a useful means of assembling
her prescriptive program. This would assure her that the prescriptions
she had arrived at in each area would be consistent with her other prescrip-
tive guidelines.

Miss Poppins filled in a Prescriptive Planning Page (page 204) and
stapled it to the front cover of her folder on Johnny. The folder contained
all of the pertinent worksheets and teat forms for easy reference and for
comparison with future testing, The folder also had Miss Poppins specific
prescriptions which were developed into her daily lesson plan..

Looking at Johnny's Prescriptive Planning Page, Miss Poppins could see
what widespread effects his auditory memory and .sequencing deficits had on
his acatimmim. performance and behavior. Her main objective for the year
would beztmzemediate this weak area and to teadU through haptic and visual
channels.brInsing audition in gradually.

Miss Ropedns would have to determine the optimal length and difficulty
of various types of tasks so that.: Johnny would mat became frustrated,
Multiple roger. .:directions would have to be avoided. Johnny would have to
receive gusise_for las academic efforts and encomragement in his physical,
artisticiand wmitingTstrengths.

203



Name Johnny Doe

Date
Age 8 Sex MPPP PRESCRIPTIVE PLANNING PAGEPREREQUISIIL ROILS

clt,,, m 94,..4. PRESCRIPTION
BASIC SCHOOL SUBJECTS

%

BEHAVIOR
,FRRSCRIPTIOK

PRESCRITTICNR

P

H
A
P

I
* Ise .apt c

strengths,
particularly
tactile(e.g.

R
.

E

eg n
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When grouping Johnny, both similarities of academic need and socio-
metric data would be taken into account.

The PPP Methods and Materials Chart

The teacher of a learning disability class is wise to have as many books
on remedial games, etc. as possible. The more material she has to work
with the more flexibility she has in prescribing.

Just as she has to organize prescriptions for a child, the teacher
has to organize the prescriptive uses of the materials that are available
to her. The PPP Methods and Materials Chart (page 206 ) provides a format
for listing available games, prograMs, books, etc., and planning their
most efficient use.

Each page of the chart has room for three materials or activities.
For convenience of reference, each of the three should deal with the same
subject and concentrate on similar specific skills. They can be categorized
by games, workbook pages, or any other convenient reference.

The material or activity is listed in the first column along with any
necessary information such as competitiveness, number of players, location,
etc.

Under the "Reception" column the teacher notes the receptive channels
required and any specific receptive skills which are developed or necessary.

. Under the "Association" column the teacher notes the necessary associa-
tive skills.

In the "Expression" column the teacher notes which expressive channels
are required and any specific expressive skills which are developed or
necessary.

The result of the three prerequisite columns is to provide a sufficient
analysis of the task demands for the teacher to plan usage with specific
children.

Remedial usage is planned in one column and instructive usage is
planned in the second. A material or activity is remedially useful when
it can help develop a deficient skill in a childlwithout becoming frustrat-
ing .

It is instructively useful when it is using the child's strong channels
to teach the subject or specific academic skill noted at the top of the
page.

This plan will enable the teacher to use a single activity in many ways
and to meet different individUaligedaemds. It is the start of a total
classroom program.
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PPP ',!ETriry S A'D MATERIALS CHAI1T

METHOD/

SPELLINGSUBJECT

SPECIFIC SKILL BLENDING/CLOSUU
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else to reinf.

spelling and
vocab.

Use espec. for
Johnny to

CLOSURE
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Pete for
word memory

Susan and Joe
(poor manip.)

for word building,

dictionary use.
spelling and

vocab.
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Page 206 shows a sample sheet done by Miss Poppins. It includes three

games stressing spelling, especially the blending and closure of written

words. All three tasks are visual but while their receptive components

are similar, they differ in their associative and expressive elements.

Hiss Poppins keeps her Methods and Materials Chart from year to year

and has developed her own "retrieval system". At the start of a new year

Miss Poppins covers the used pupil section and begins noting prescriptions

for her new children. When she finds something that works well with a

child she circles the child's name.. If she has a child with very similar

needs in the future she can find the items which are most likely to be

successful.
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SO LONG, JOHNNY DOE

Look, look, look.

See Johnny Doe.

Didn't Johnny grow?

See the happy glow.

Johnny now can read.

Johnny now can add.

Johnny's very glad.

He's no longer bad.

Miss Poppins surely knew

What she had to do.

The way she would procede

to focus on each need.

Her guide for SLD

Was the PPP!!

Johnny Doe has been in Miss Poppins' sal. :- contained learning disability
class six months. The individualized program that she devised for himprovided him with success experiences in specialized activities and assignmentsSuited to his needs. In a few short months, Johnny's behavior ancEself-
esteem had improved tremendously. He now was eager to learn and maintained
his attention for progressively longer periods of time.

Miss Poppins felt that Johnny was now ready to be fused withothe regularclais program for activities in which he could excell or at least maintainhimself. She knew that he needed to be with children his own egeLit situationswhere he could hold his own. Since Johnny had such good gross motor skillsand was such a fine athlete, Miss Poppins started him in a physicaZeducation
class on his own grade level. As Johnny Made new friends and became squadleader of his group, he looked forward to more fusing.

The nextactivity Miss Poppins arranged for Johnny was to be includedin the art sessions with his new class friends.
Johnny's excellenttfinemotor. control assured her that he would succeed in this endeavor.

Miss POppins met with the Physical)3ducation and Art teacher to tell thema little about Johnny and his problems. She suggested that they make sure
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that Johnny was at the front of the class, in direct line of vision with
the teacher when instructions were being given. And, if at all possible,
to give only a few directions at a time.

Miss Poppins thee had a conference with the principal. Together they
discussed which teacher on Johnny's grade level would be suited for Johnny's
fusion for academic subjects. They needed a structured person who maintained
control with warmth and kindness. The teacher they selected was brought in
for a review of Johnny Doe's case. Miss Poppins showed her Johnny's PPPdata and Prescriptive Planning Page. She told her that Johnny was ready formath work on his own grade level in the regular class, program. With only afew suggestions for procedure and method, Johnny would succeed in learning
new computational math. Special provisions would have to be made for Johnnywhen word problems were introduced to the class. Each new concept taught
to Johnny would be re-inforced in Mae Popping' class.

Johnny's school program has now gone from a self-contained class to
Special Education Resource class. His homeroom would be the Resource classand he would be fused out for specific activities. Miss Poppins felt that
before too long, Johnny's skill in reading would progress to the point that
he could Le resourced out for Language Arts also When that time came,
Johnny would be ready for a new school program. He would be assigned to a
regular class homeroom and would be resourced out to the special class for
special help and tutoring as needed.

Miss. Poppinss ultimate goal for Johnny and all her children was place-
ment back in the regular class and the mainstream of education. A school
climate allowing a free-flow of movement between special education classes
and regular classes provides the best means possible for individualization
of instruction according to needs for all students. The PPP sequential and
Hierarchical Teaching Design, page 210, shows a suggested progression of
programming for schools.
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SELF EVALUATIONS FOR THE PRESCRIPTIVE INTEGRATION AREA

Behavioral Oblective 1 - Given Deficit Prescription charts, the teacher
will identify appropriate methods and materials for remediating weaknesses
and for teachin throu h stren ths with 90% accurac

Evaluation 1 - Write one activity to remediate each of the following deficits:

a. Difficulty with activities involving touch.
b. Can't identify sounds.
c. Is not creative.
d. Shows little common sense.
e. Has difficulty with blocks, beads and puzzles.
f. Has difficulty expressing ideas vocally.

Evaluation 2 - Answer true or false.

a. A child with poor Tactile Perception should be taught
through auditory or visual channels.

b. A child with poor Sensory Integration should always be
taught first through the haptic senses.

c. A child with poor Associative Memory cannot use mnemonic
devices.

d. The teacher should let a child express his ideas verbally
if he is poor in Conceptual Motor Expression.

Behavioral Objective 2 - completed Prescriptive Planning Pa es,
teacher will identi a ro riate methods and materials with 907. accurac

Evaluation 3 - Answer the following for Peter P. Pickle, using his PrescziptLY1
Planning Page which follows.

a. Develop one activity -Peter's teacher can use in remediating his
Haptic deficits.

b. In what way can Sociometric data help Peter's teacher improve his
self esteem?

11111..
c. Should Peter be given writing assignments On the board?

d. What arithmetic techniques should not be used with Peter?
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Evaluation 3

* Slight Brain Damage

from car accident

PPP PRESCRIPTIVE PLANNING PAGE
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e. Write two cautions Peter's L.D. teacher should give to his regular
classroom reading teacher?

f. In teaching spellingi blending and closure; which of the following
games should be used?

1. "Hangman"
2, Scrabble
5. Crossword Puzzles

Behavioral Objective 3 - Given a method or material the teacher can-

identify its prerequisite requirements with 90% accuracy.

Evaluation 4 - The_following are lists of Receptive, Associative and Expressive
requirements. Fill them in appropriately on the Methods and Materials Chart,
page . An item may be used more than once.

Reception

Auditory Discrimination.
Auditory Memory
Auditory Closure
Auditory Sequencing
Visual Discrimination
Visual Closure
Sensory Integration

Association

Cognition
Associative Memory
Convergence
Evaluation
Body Image
Sound-Symbol
Humber Experience

Expression

Gross Motor
Fine Motor Control
Drawing
Vocal



PPP ME-PICP MTERIAIS CHART

Evaluation 4

SUR

FIC LI

MET) OD,/
PUPILS

MATER) AT. RECEPTION ASSOCIATION EXPRESSION REMEDIAL I NSTF'JCTIVE

"Simon Says"

Numbered

Dot-to-dot

Picture

Spelling
Bee

2 1.14



ANSWERS AND CRITERIA

FOR SELF EVALUATIONS

Prescription integration Section

Behavioral Objective 1 - Scoring - 1 point per answer for a total of 10
points

Criteria - 9 points or above meets criteria

Evaluation 1 - Any one of the following.

a. Sandpaper - Templates - Tracing
b. Records -"Simon Says" - Writing from dictation - Listening tasks
c. Predict outcome of stories - Cause and Effect - Inferences -

Conclusions - Distortions
d. Charades - Cause and Effect - Problem solving - Opinions Incongruities
e. Hand puppets - Jigsaw puzzles - Beads - Clay
f. Picture reading - Describing objects - Show and Tell - Tell stories -

Riddles - Drama

Evaluation 2

a. true
b. false
c. false
d. true

Behavioral Obieltitel - Scoriae - 1 point each for items c and f. 2 points
for items a, b, d, and e.

Criteria - 9 points or above meets criteria.

Evaluation 3 - (Peter P. Pickle)

a. Any activity such as "Paelie ?Willa Box", textured materials, Angels
in the Snow, etc.

b. The Sociogram can identify children with whom Peter should not be
grouped. It is evident that some children tease or embarrass him
unduly.

c. No

d. Cuisenaire Rods - Abacus - Stern Blocks or other manipulative programs

e. Select any two of the following

1. Don't evaluate him on written assignments.
2. Avoid workbook assignments when possible.
3. Use vocal responses whenever possible.
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f. Hangman - requires no writing or manipulation

Behavioral Objective 3 - Scoring - 1 point for each correct placement for a

total of 27 points, Minus 1 point for

any incorrect placement.

Criteria - 24 points or more meets criteria.

Evaluation 4 - See page 217.
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PPP !.i,ETHOOS :4r;r_rATERIALS CHAT

N

\

METHOD/

Answer: Evaluation 4

U3jECT

SPECIFIC SKILL

ClTEGORY

PUPILS

MAftRIAL .
RECEPTION ASSOCIATION EXPRESSION REMEDIAL INSTRUCTIVE

"Simon Says`',

iscrimination
Z:,Auditory

Memory,
3.AUditory
Closurkland
4.Auditary
Sequencing.
5.Visual

r'`iscriminatiOt

6.SenSory
Integration.

13.Cognition

14.Convergenc:

15.Evaluation

16.Body Image

24.Gross Motor

Numbered
Dot-to-Dot
Picture

.

[7.Visual 7.Cognition

discrimination
and 8.4manciative

vimmll Mmmary
loan=

19.2: valuation

.O.Nmmber
Experlence

25.Fine Motor
Control

z: 6.- D rawing

,

.

Spelling
Bee

9.Auditory 21.Cognition
Discrimination,

22.Associa-
10.kuditor Y Live Memory

Memory,
23.Sound-

11.Auditory Symbol
Closure
and

12.Auditory
Sequencing
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