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INTRODUCTION

The comprehensive Plan for Special Education in the Public
Schools of the District of Columbia represents.far more than just
a statement of reform and renewal in the area of special education.
The plan speaks to the fundamental right of every child to equal
educational opportunity. This goes beyond the provision of special
education and special educational -services. ‘A rationale is presented
that seeks to provide a foundation for efforts by the school system
to bring into reality the concept of equal educational opportunity.
Thus, the emphasis is repeatedly focused on the need for a systematic
approach to the provision of instructional services as well as those
critical neninstructional services without which formal instructional
processes would be rendered inadequate.

Special education is being presented with a new thrust. Mo
longer can we justify the massive and sometimes arbitrary isolation
from the regular educational setting of youngsters who may have major
or minor intellectual handicaps or who are impeded - in their growth
and development by either permanent or temporary psychological, physical
or sociological factors. The new thrust presented here stresses con-

tinuity and appropriateness of educational programs in the determination

@s to whether or not the school system is meeting its respomsibility

in fulfilling each.child's fundamental right to equality of educationnl
opportunity. The school systenm is, in effect, committing itself to

the premise that its function is to provide appropriate instructional
experiences for all youngsters of school age in a manner that is con-
sistent with their gen=ral and individual needs.

Certain practices with regard to students who have been labeled
as mentally or physically handicapped illustrate vividly the fact that
the school system has ignored or failed to put' into practice a very
basic principle: All children are entitled to the best possible
publicly supported education which is appropriately responsive to their
individual needs and which vigorously seeks to maximize the developmeat
of their innate poten. 1lities. This plan seeks to-offer a more re-
levant philosophical { .adation for our endeavors as educators and
te present a programmatic effort that integfates special education
into the system and brings into actuality the tenets of eqmal educationsa
Opportunity and due process. '

1
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PART I

CONCEPTUAL THRUST

Whether the exhibited abilities of students are close to
the norm or vary widely from it, they are entitled to the best
possible publicly supported education - an education that is
appropriately responsive to individual needs and that vigorously
seeks to provide opportunities for each child to develop to his
maximum potential. The Public Schools of the District of Columbia
are committed to the policy that no child, because of'physical,
psychological, sociological or intellectual impediments, shall
be denied equality of educational opportunity..

The various factors which may serve as impediments to
educational progress—-be they of a temporary or permanent nature
Or major or minor in severity-~shall not be permitted to prevent
a child from receiving a publicly supported program of instruction

designed to enhance to the fullest the develecpment of his potenti-

alities. The quality, quantity and intensity of services and
resources supplied by the school system should be provided to chil-
dren according to their individual special educational needs. Le-
gitimacy is only established in the provision of eqal éducational
opportunity when it can clearly be demonstrated that each child is
given every possible opportunity to develop his potentialities to
the fullest. Anything less than this represents & denial of full
access to equality of educational opportunity.

Educators in the 70's are being forced to take a close' look
at special education and the practices;, policies and relationships
vhich affect the vell-being and fullest development of children who
deviate significantly enough from their peers to require special
educational services. The major thrust in special education shall
be one allowing the student to be maintained in the mainstream of
education by providing him with sufficient educational support.

Currently, however, there is a Prevailing tendency to placae
catogorical labels on children, labels which carry negative conne-
tations. This labeling has placed too great an emphasis on impaiy-
ments, headicaps and disabilities. 'Emphasizing those conditions
and factors which have an impact on the efficacy of instruction nni
serve to limit a child's educational progress is more appropriate
than categorically labeling individuals as problems. '

Part I
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The recent focus on the vast needs in .the area of special

.education has led to increased funding but has done little to

improve many of the attitudes toward it. Increased funding for
special education has been accompanied by an increased tendency

to remove from the regular classroom children who require special
services. Far. too many educators and lay persons remain convinced
that these students requiring special education are "abnormal" and
should be.separated from "normal" children for extended periods

or ‘permanently. ’

Special education services are defined as those services pro-
vided to students and teachers when the individual learning needs
of the students in affective, cognitive or psychomotor areas are
exceptional enough to require professional assistance above and
beyond that which can be provided by the regular classroom teacher
if the learner is to progress at his optimum rate. Thus, special
education consists of a continuum of services that are offered to the
excertional child directly or to the teacher who will assist the
child in rectifying or compensating for various psychological,
sociological, physical or intellectual factors which may dictate a
need for temporary or continuing assistance. The term "exceptional"
is used in this document to refer to the class of students described.

Special education services shall take into account accomodation
of the individual educational needs of each student as exhibited in
his learning bihavior and style. When appropriatesservices will be
provided to the child at his regular school unit, preferably in his
classroom.. An effective delivery system of specialized services at
the local school level should sharply reduce the necessity for the
removal of 'a child from his regular school unit in order t6 secure
the needed special educational support. If the school system pre-
sently had the capacity to deliver specialized services in a manner
consistent with sound educational methodology, only a small percentage
of those students who are now labeled as "physically handicapped,"
"mentally retarded” or "emotionally disturbed" would require placement
in an educational setting other than that of the local school unit.

Contempovery education should have long since ‘passed the period when
it wen eousidered acceptable to isolate children who need either
berpnrary or contiduous special educational assistance.

The school ‘system shall not make placement determinations copr-
sistent with the premise that being different or in need of special
agsistunce is,in and of itself, justification for the transfer of Lhe
student from the regular classroom setting. Furthermore, when partial
or full-time services can only be provided in a special educational
environment outside of the regular classroom, such arrangements shall
be approached as temporary, and the goal shall be to return the child
to the mainstream of ecducation as soon as possible.

v » o ‘ - Part I
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PART II

OUTREACH OBJECTIVES AND APPROACHES -

The school system has initiated a more coordinated and inclusive
pProgram of internal and external outreach identification. This imporved
program is designed to provide a more accurate and prompt identification
of both the potential pre-school age population that will require special
educational services and the existing school age population that is or is
not receiving such services either in public or non-public facilities with-
in the District of Columbia. Such a program wiil enable the school system
to plan more effectively the Scope and direction of its services, as well
as to monitor those services Provided Dby agencies and institutions other
than the public schools.

The Department of Pupil Persomnel Services has the overall responsibility
for directing the outreach efforts with other appropriate units within the
school system providing the necessary assistance, The outreach effort of the
school system will primarily be incorporated into the following approaches:

1. Spot announcements will be broadcast on major radio and
"~ television stations requesting that citizens assist in
the system's outreach effort by contacting the attendance
section of Che Department of Pupil Personnel Services
if they are aware of any children, including those of
pre-school age, who may need special educational services
and are -not at the present time -receiving them. This
- plea for public assistance will also be placed in the
form of classified ads in the two local daily newspapers
and the semi-weekly newspaper, The Afro.

This effort will be conducted on a quarterly basis,
beginning in November, 1972,

2. All agencies of the District Government that provide
instruction for school-age children shall submit bi-
aurtizily a report of those children for whom they are

providing both regular and special educational services.
This list shall include the name of “the child, date of
birth, address and telephone numbér, name of parents,
and services rendered. :

J. ALl acn-public schools and other non-public units which
provide special educational services for school age
children who are residents of the District of Columbia

shall submit a bi-annual report providing the names of
such children and other appropriaste data as indicated
in Number 2 above. ‘

-1~ , - Part II



Part II

Outreach Objectives and Approaches (continuation)

4. All schools, agencies and/or institutions both public
and private shall be required to inform the Attendance
Section of Pupil Personnel Services of the D.C. Public
Schools of any change in the enrollment status of
students in their charge who are residents of the
District of Columbia, This notification is to be
processed within ten days of the change.

5. The Attendance Section of the Department of Pupil
-~ Personnel Services shall have the responsibility for
conducting ‘an annual city-wide census of all children
between the ages of 3 and 18 years residing in the
‘District of Columbia. Funds will be requested of the
Congress to cover the expenses associated with the
conduct of such a census.

6. In accordance with the quarterly outreach effort of the
school system conducted via the various news media ard
in support of the daily referral processes of the school
system, the Department of Pupil Personnel Services shall
intensify its efforts in the identification of children
enrolled in ‘the public schools who are not receiving
appropriate special educational Services. Principals,
teachers, counselors and other personnel, shall expand =
their referral efforts during the quarterly outreach
periods to :lose further gaps in needed services to
exceptional children.

7. The Department of Special Education shall submit quarterly
reports that provide a comprehensive presentation of the
number and kinds of exceptional children receiving special
educational services, full-time or part-time, in all
regular and special facilities of the public schools.
These quarterly reports shall be submitted to the Depavie
ment of Pupil Personnel‘Services, Deputy Superintendent
for Educational Programs, Associate Superintendent for
Planning, Research and Evaluation, and Superintendent of
Schools. These comprehensive ‘reports shall begin .
October 1, 1972. :

-2- g Part II - |
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Part 111l

SPECIAL EDUCATION: PROGRAMMATIC SERVICES

*This section is addressed o an articulation of the specTer of
Special Programs and Servfces offered in the DeparTmenT of Special
Education consistent with the phiIGSOphical and concepTual.Thrusf éf
the Department. (See Part |). The orgenizational structure and the
operational models are désigned.fo place an‘emphasis'on the nature

B

and quality of the delivery systems of programs and sérviées rather

than categoerizing and labeling types of children, Th?s conceptual and
‘ i ’
organizational structure is consonant with contemporary Special Educa-

i
i

' : ‘ f _
- tion theory in the field.es well as being the most agipropriate special

education stratcgy to meet the needs of the children in the Dis+rict of

Columbia Public Schools.

In order for one to uncerstand clearly the con?emporaryiconcep+ual
basis for This‘épécfrum of special prégrams and secrvices They must be
cast in the light of fradiTional Special Educaffon Theorf and practices.
Hiziericolly, Special Education has been addressed, by professionals ard

taymon alike, 1o a highly specific population of children Ezing served

it highly visual and easily administratable educational units known as

0
=
O
RS
Ie
o
o

aeees or speciol centers. The specific population of children

to be served was identificd through the use of a diagnositic model which

"~ was cosentially medical and pora-medical in nature., The diagnosis fcl-

lowed a "disease/disability modal! which led fo.the categorization and

Part |
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labeling of children in a classifjcafion'sys+em which had littie or no
relevance in respect to the educational ~needs of chlldren. Thus, the
assignment of a dlagnosflc label to & child (i.e., "mantally réTarded”
o "emotionally disturbed", "physically handicapped", etc.) in no way
spesks meaningfully to the quesflon of how that chnld should be educated
or from which program he should receive. service. The professional
-educator is still faceéd with questions such as,~ "How do | go abéuf
teaching this child?" “How do | structure the curriculum for *this

childz" ”By_whaT modalities does he best learn?" "What are the cduca-

tional media that can be uTilized to raise the probability that he will

attend 1o the educational task?"

The kind of tfraditional diagnostic services, which hes led to the
categorizing and iéhgling of chi%dren,_has also led to +He systematic
esteblishment of special educational prooroms organized around the

traditional label or c]assifica*ion. Thus, most school systems have hed
special aducotional programs for Ythe mentally rb1arded“ or for the
"emotionu!ly disturted", eTé.; most often these programs consistced solely
of the spocial claés or specfal:conTer designed., Even in those ceses in
sivich the school sysTem offered other .programs desighs (for exampfe&

Plioraee nervices) such programs were organized around the ctologic:|

e

lébol rather than sTruéTured with the framework of the naturc of educa~
ricnul servies r;ndered. Such diagnos%ic prqbfiées and such SUbSpqcbnﬁ
POyl e ﬁynigns‘hoid the child responsible for wh¢10vcr school difficui-
ties or failure he may expérienc&;.?ha? i5, a school problem occurs ba-
- . cause 1hv thld is ”n“unally rgtarded” or "emotionally disTurbed”; etc,

' \‘1 ' ‘ ' . ‘ ) . “ “: -t ‘ N ‘ ) ) . . ‘
[ERJ!: o l ' ‘ - la - ; _ - ‘ ) Part 111
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subsequent placement in the special class or special center program

~degign has been, in fact, a confirmation of +he aTTiTude and be] jef.
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that ‘the ¢ducational needs of |ike-kinded children, on one dimension

or another, can‘be met best by grguping them Togefher. Such program
designed grouping has resulted in the extrusion of significant numbers
of cﬁildren from the mainstream of educational processes, |n some
instances, this Special Edugaffon pracfjce ras led to the: total ex-
clusion of children from.publiclyzsupporfed education; for if a school
Sysfem did not have a specizl class or special center program for a
parTicuiér “cafegory of child" it was deemed necessary that the child

remain out of school all together,

Contemporary professional literaturc in 1he field -- of both a
polemic and research nature -- has been incressingly intensive in its

criticien of the historical Specia} Education theory and practice sum~
marized above, |n addition to contemporary legal consideraiion for The
basic civil rights for all children, the professioﬁal community has bLeccie
increasingly concernad with ;everal issues.’ For example, what happens

to the sclf-concept of a child who is subjected fo the dehumanizing and

stercetyLing cffects of the "labeling and categorization process? Like-

Swise, mrofousionz] educators are becoming éncreasinqu more sensitive

o ihe phe nomensn of.Th; 'JOIT fulfllllng prophesy" in whlch Thp lab “ILV
d t;kua on all fhu charac|crxsf;cs uaually agsoclafud with Thal

l¥3¢! iﬁ'npifw‘uf The facf that he may not have.péssesécd them previoos iy,
lﬁﬁreasingly,profossional educators are becoming a@are of'Thé peer group

problems Mhncn are created vhen FGSPOHJID’G adults atiach a S1|gmula zing

]

label to o child. oJl Tmportantly, profcssnonai SPCCIal educators ere

i

3
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- becoming increasingly aware of the fact that we can no longer al low such
traditional diagnostic processes to serve as the basis for the determina-

Tion of the nature of the educaTIonal.service to be rendered,

Throughou+ this self-critical process the Special EducaTion pro-

fessional community has maintsinad its acute awareness that children with
special - educaticnal needs do exist in publlc schools The problem facing

“L‘spec:al ‘educators throughout this coun1ry is The esTabllshmenT of creaT:ve

|nnovaT;vc del:very systems (program des:gns) whxch will meet 5peCIal
ilgneeds of children in publxc schools without invoking the dGblllTaTlng
:effecfs of The Tradelonal prarfnces of Spec:al EducaTnon. We belleve
 +ha+ the specfrum of the Specaai Educaflon Program and Services, as‘
deTalled in this secT|on o The Comprehens:ve Plan,.represenTs the a1-
“ TalnmenT of a major 'n;ermodc11c obJecflve in our long range goal of
providing exhaustive services for all children with special educational
needs within the D. C, Public Schools; WG‘are fully aware of the fact
that” there remains a very small pnrcchago of children thS educoTIonal
needs w;ll have o be met Through our Tu;Tnon Grant Program. The Board
of Education hao allo ad for an increased allotment for this budget item
to insure that alt'childrcn arc included who need this service, However,
we are fully convinced Fhot The program design detailed iﬁ the following
pages will -hx" your provide for g 'reoT majoriTy‘of children‘wiTh
3spocial needs in Tho sohools. ln addlnxon, where gaps do exist, the
: conceptual dosi n and orgenizational structure of our program allows‘for
“the convenient addition of p.og*sns as‘monjes, personnol,‘ahd leadershfp

becumes available for the implementation of such programs, . .

e arce aculoly avware-of the problems encountered when a deOl urben

school systaom a1:*mp “lo. change its ph:losophlcat basis and operational

I IR T part T
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'procedureé from. an hisforical epproach fo a conTemporary sysTem; Such
efforts do indeed demand massivevre—Training for the Sbecial Educat ion
sTeff, regular‘olassroom Teachers and administrators, parents and the -
community at large.‘ Likew?se, we are cognnzch of the need for.
continual recruitment of qualified sTaff and leadership perSOnnel
- ThroughouT all levels of programs., Finally, we recognuze The need for»
reprogramming and re- allocarlons of budgeT pruornTucs | However ~the
"Board of Educarlon and ‘the admlnlsTrarlon of the D C. Publnc Schools
are commlTTed To the accompl|ShmonT of all long range obJecflves (it
s InTeresTlng to noTe that |n G SImllar aTTempT to change The ToTal

thrust of Spccnal Education serV|ces The State of Maryland has allowed

for a Time frame of approxlmafely ten years), - S o

A COﬂSidblable concern relates to. prOV|d|no compenaa1ory cduca.lonal
eypcraoncos for 1hose ch:ldrcn vho may have been excluded from school
for a_lengTh of time. The entire speoTrum of Speoial Education Pro- ' - ; L
ordme and acrv1ces is avallable To these children as well as to all
o1her children wnTh SpeC|al oducailonal needs However, iT is anticipated
“that such children will have nceds for 5pecxal educarlonal asscssmenT
and evaluation procedures o deTe:mlne appropriate program placemenT
Consequ ontly, 1ho 1n|1:al placement 1or‘Such chnldren will be in rhe’ | ‘ f

Hon-Coteaarical- loa:n:nq Caniers, Subsequent placement of TheSe childran

will be made solely on the ba is of their educational noeds and ‘the
OiL’HlHuI(OH of how ihcsc nocdu can be mcr in other Jpecndl Educa1|on

programd or in !he regular clossroom setting. ' ' _ : : i

An additional aspect of Special Educalion programming is our concern ;

Q ‘ ) e L ,
» lC B ' . . : - _ ‘ : ' ’:‘ K  “
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S with hedlr screening and heallh services specifically for Special
_Educalon ar as these sérvices related to and are dove-tailed with
those provided for general education. The deteils of this health
plan for all children and for sluqenls in speclal educalion are given

in Appendix E of this Comprehensive Plan.

A summary of deparlmenfalvprogréms'and services.ls given in the
fcllowihg three pages, The organ|zallon CTrucTure reflecTs program
grouplng in levels of service -- ranglng from Level l through Level 10,
These represent programs and servnces offered grouped around The ggig;g

of the seTTnnq in which the child receives the service arranged on the

cruTerla of the "distance" of the program‘offerlng from the méinSfream
}or regular classrcomn, (The‘singwlar excepTlon ls.Level A, High Impact
Pre School, a fedorally funded program,) Thus, Level I represents a
program ofrerlng of m|ld supporllve help to the child in lhc regular
classroom. Level V] represenls programs for children in special self-
contained classes or slallons conlalned in regular schoolo. Level IX
represenls Tulllon granT servncoo prOV|ded in private ochoolq for child-
- ren who havg‘handlcapplng conditions for which the D.C.'Public Schools
have noprograms at lhe presénl time., This scﬁémallc‘désign; then,
‘prOVidesASPerial educaTlonél sérvice; for all chilqreh in the Q;C.

Public Schools with special educalionél needs,

- Of parllcular importance is the observation that Programs in Levels

I, 11, and 111 are all designed lo'offer-serviées to the child for the

specific purpese of maintainina a highly significant number of ¢children

with special ngeds_in the mainstreanm of reaular classroom placements.

- le -



~Likewise, a high priority position is made in subsequenf progrém‘levels
Fial integration in the mainstream and for on-going reassessment
procedures for purposes of refurning children to the mainstream from

segregated programs when such return is in the best interest of The_éhild,

based upon his educational needs,

A‘sfafemenf of general ‘feacher compefenéfes required.‘

for pfofessionél_pérfdrmance in.all levelé of programs
“is given on pages 4a and 4b, Following each program
is a statement of the teacher competencies expected

of persons working in Théf specific prdgram‘in order

to actualize the conceptual thrust outlined here,

T o Part |11
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COﬂPETENCIES REQUIRED OF ALL SPECIAL EOUCATION TEACHERS

In prder to effectively carry out the stated goals and objectives
of the Department of Special Educetion each teacher should demonstrate
the knowledge, ettitudes end skills necessary to:

. Communccate verbally the conceptual thrust,goals and ObJeCtlveS
of the Departnent of Speclal Educatlon as spelled out in the Comprehens:ve
Plan of Spec;al Education |

Describe the organczatoona! structure of the Department of Specaal
Education includlng the names and rcSponstbilntles of each supervnsor
and administrator withln the speccfic chafn of authoraty to the teacher.

Exp!uin the obJectlves of his/her progrnm of service |

lee in his/her own words an accurate definition of each or the
edccationel strategies app)icable to his class or student aSsignmenrs

Credte an envaronment in the classroom or Resource Room |n such a
manneu as to stcmulate and motivate learnlng in the students attendsng
the rooa _ |

. ‘
Assesa the pupl)s strengths and llnitations in cognative perceptual

mstor, and Hﬁ’l%l areas to speCIflcaIly prescrlbe the necessary curriculum
. - l

ami fncvrectional experiences necessary to remediate and advance thi

peolis besoning ' ,

Hake éffective home visits and conduct counseling sessi0ns with parcn:s
af excentions] chn!drcn to obtain and impart the data necessary for cffective
teachxng of these students: |

; EQaluate cach stunentfs‘nrogrcss in'ecademic; sociel;and'physlcéi
~ development and to be able to reworc thIS‘prcgress meaningfully to the

stuaent,30ther teachers, the parent and the administration

 Part LII




Competencies Reqdired of A1l Special Education Teachers- 9continued)

Be suffi;iently famllier with the D. C, schoo] laws, regdlatlons
.and policies to insure the sefefy; personal integrity andlmaXImum
benefits for the pupils and their parents and the school program or
service ' | |

" Establish rapport and interact with the total Schoollstaff guided

by the knowledge and‘theOry of fnterpersonal dynamics

Locate,‘select order and‘utilize the books, fnstructfbnal aids
and supplles as well as the audio-visual hardware which have been
found to be effective In teaching students who have learnlng and/or
‘ behsv|or problems
Facilitate the return.of <tedents to the malnstreum ‘
" Understand the culturai and hxstor»cal roots of all students
Utslize currlculum method; and materia!s spec;fucally avat!ab!e

‘accurdnng to the nature and needs of the populatton




LEVEL SPECIAL_EDUCATION SETTING PROGRAM TITLE ...

A Non-categorical Pre-school prog;am 1. Hi=lmpact Pre-School
for exceptional children will pro- (Federal Funds).
vide early identification and early '
integration of children into the
mainstrean.

I Students in regular classes, their 1. Educational Assessment
- teachers and other relevant personnel Team. '
. will receive general support from the
joint efforts of Speécial Education -
and Pupil Personnel Services.,

. Students in regular classes; their 1. School based Program

ey teachers and other relevant personnel (Elem. & Jr. High).
L. will receive specific support from f
school based specialist. =~ 2. Crisis Resgurce

Program (Jr.High).

3, Guided -Group Inter-
action (Sr. High),

e b ‘Students ‘in reéular classes; their 1. Mobile Diagnostic

‘ : +eachers and other relevant per- Team.

sonne!l will receive specific support

from an ttinerant teacher and diag- 2. Mobile Crisis Team
nostic specialists.. (During the . (Elem.). -

initial months of the 1972-73 school |

year the Mobile Diagnostic Team will ‘3. Ifinerant Vision
focus its services on children in (Elem., Jr. & Sr. High),
special stationz/classes for appro= '
priate placement énd educeational
programming; thereafter. such diagnostic
efforts will be re-directed to children
in regular classréomsneeding this
“service,) :

v Students in infermediate cpacial 1. Visiting !nstruction
' ecducational program of insfruction at Corps (Elem.,dr. & Sr.
home or in the hospital setting, High),

8. - A student who is out of school
.for physical reasons, !
b. A student who is out of school for
: discipline as dirccted by the
Superinlaendent,
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SPEUH AL LDUCATION S TTING

PROGRAM_TITLE
v Studenis, in part-time special 1.- Learning Centers
classes, - : (Federal Funds
Title 1) at Military
Road & Simon Schools,
Wi Students in full-time special 1. Special Stations
classes in regular elementary (Visually Impaired,
schools (integration into the Retarded).
mainstream of education on a
continuing basis according to
individual needs), ‘
Vit Studemts in full-time special 1. Webster School for GFris,
classes in Special Education '
Centers. 2, Center for the Visusfily
 lmpaired (Jackson),
3. .Sharpe Health School,
Center for the Phy-
-~ sically Handicapped-
4, Profohndly Retarded

(Sharpe School).

. Morse Crisis Inter=-

vention Center.

Pierce School Job'

‘Levelopnent and
- Evaluation Center.

Yoo
&

Centers for i
Trainable Menisl!,
Retarded (Lo,

Richardson, lLe.o,

Center for ‘Ihe biearie:

Y

Impaired (Cranil.

Bléir Sheltercd vork-
shop Cender.
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LEVEL SPECIAL EDUCATION SETTING . - PROGRAM TITLE

Vit Students in full-time classes 1. Mental Fealth Station.
. in Day Care aad Treatmen
facilities,

IX Students whose educational needs . 1. Tuition Program
cannot be met, at this time, by
public school special educational
‘programs, ‘ '

a. Provision of special teachers,

b. Provision of direct tuition
grant tfo the faciliTy.

X Exceptional students in Human 1. To be developed

Resources, Private, State - during the 1972-73

tacilities. school year, D.C,
* Public School, Dept.
of Special Education
Progrem Evaluation
Commi 1tee:

. a. Teacher_CerTifIca#fon._

b. Program CérfificaTion.
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PROGRAM TITLE:

PROGRAM - LEVEL:

PURPOSE s

i

OBJECTPV

U':

fi

TARGET_GROUP OF PUPILS:

Cﬁ!TER!A FGR PUPIL SERVICE:

HIGH THMPACT PRE-SCHOOL FOR CH!LDREN WITH
SPECIAL PROBLEMS '
(A federally funded program)

A

To provide individualized instruction and

‘erperlcnyes to pre=-school aged children who are

perceived to need special educational assistance
In general communication, emotional,. perceptual,
inteftectual, social and physical development

To create an educat!onai program Involving
strategies which wiil provfde a maximum of

individuaiized instruction in Qpeleuc areas -

such as music and booy movempnt

To provide a series of Learnxng Settings, based
in neighborhood schools and designed to meet the
learning and bﬂhav:orgi needs of the children,

To stimulate the Intere't znd skills of parents
In understanding and aiding in the devciapnent
of their chiidrcn

To disseminate information regarding procedures
and resuits of the project. to the community in
an effort to seek better cosrdination of services,

~greater Interest an the part of laymen, as well

as professionals, and financial support for future

cservices,”

To f?t!iltatc the unthnatton of hmﬂdlC«pLed pre=
schaot chitdren into reguiar schools.,

Pre-cohont age children nercnuvcd to have varicus
hanu:cwatng ccnditlous but who are ambuiziory.

Ambututcry ch!?arcn age 3-5 with developmental
prohfons,  Probiems mey be intellectual, sensnry,
ar eretional, Additiona! man:fcstatlons By
exist in arces of behavicral, odaptive, codauni-
cutnv - ﬁﬂd perceptual dis bttrilcs.
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High tmpact Pre~tchool for Ch!ldren wsth Special

rroblems - page 2

"NUMBER OF PUPILS SERVED:

PROGRAM OPERATIOH:

PROGRAM ADHIMISTRATION
AND SUPERVISION:

FUTURE DIRECT[ON OF
THE _PROGRAM:

PROGRAM LOCAT ION:

PERSOKRKEL BREAKDOWH:

oSt O" tﬁh»‘fﬁf

No more than thirty children, ages 3-5 years
old, distributed among four learning settings
designed to bring the child to the level where
he can function in the mainstream of normal
activity when he enters regular school,

The special education learning setting will be

- located in a neighborhood school with a pre-

school program., Children will move from learning

setting according to their needs and will eventually

enter the regular pre-school classroom as their
learnlng problems are met and overcome.

The soecial educatlon specualtst will work closely

_with parents to ‘assist them in assuming the role

of -intervention agents in the child's education.

Joint administration shared with Anacostia
Community. School Project and the Department of
Specuai Education,

-To become fully oPerafuona1 based on the model

developed during planning and operational stage -

'Decembcr,.1972 £o January 31, 1973,

Anacostia Conmunity School
0ld Congress Heights

Three other sntes to be identlfled

1 PrOJect Ccordxnator

L Classroom Teachers

1 Rescurce Teacher

1 GS~4 Clerk-Typist :

5 GS-4 Educationai Aides T,

§75,000

(This. program is operated on special erGlﬂ} funds,

conseauently, the cost of the program iy g

" reflected in the regular Specigl Educaticn uudgn*,)
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HI-IMPACT PRE-SCHOOL PROGRAM

Teacher Competencies

Teachers in the’preschool program should demonstrafe the knowledge,
‘battitudes and’skills vhich are necessary to:
‘Plan an individualized progfam based on contempprary trends proven
successful in early cﬁildhoodhéducation.
~_Creafe a classroom enviromment which evidences activities related
to developmental.expectations of(preschool children.
Identify the social and educational néedﬁwof eachvstudent and to
preséribe specific leérning‘strategies-td amelio}ate thesemﬁeficits.
. Develop a program of‘teacher/parent partnership designed to generate

home reinforcement of social and educationzl skills.

w# .

j?
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PROGRAM TIHTLE:

PROGRAM LEVEL:

PURPOSE : .

0BJECTIVES:

PROGRAM LOCATION:

TARGET GROUP OF PUPILS:

CRITERIA FOR PUPIL
SERVICES:

NUKBER OF PUPILS SERVED:

EDUCATIONAL ASSESSMENT TEAM

To provide, in cooperation with the Department
of Pupil Personnel Services Child .and Youth
Study Center Teams, direct, immediate spec4al
education counsultation and support for ‘those
referred pupils who need s Jupportlve special
educational services but can and should be

‘ma:ntained in full-time regular classrooms.

To discover and defune those educataonal
techniques and materials which will best serve
to assist children who are seen as having
problems in learning. and/or behavior,

To determine the learning envrronment best
suitcd to theor needs.

"To develop specnflc practical educational

prescriptions for use in the regu}ar classroom,
Reno Administration Annex (Home Base).

Those exceptlonu! children in regular elementary
school situations, referred by the Department
of Pupil. Perqonnel Services, who experuence

,%d|ff|culty in the regular classroom environment

because of behavior and/or learning probiems
but who require no major modifications in the
regular school's classroom nnstruct|onal offernngs.

Thuse ch:id:en referred by the Depértment of
Pupil Personnel Services as needing assessmont
data fcr dpnioprua?e educational programning

at the local schosl level,

Number will be dependent on' the total nuinber of
children referrcd by the Dapartment of Pupil
Personnel, . The teams will have the capacity to
serve appruxlmdtaiy ?56 children,
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“gucational Assessment Team -page 2

PROGRAM OPERATION:

"PROGRAM. ADMI NISTRAT 10N

~ AND SUPERVISIOH:

FUTURE DIRECTION OF THE

- PROGRAM:

PROGRAM LOCATION:

PERSOKNEL -BREAKDOWN ¢

Luat GF VAGY

Four, two member Teams will be assigned to the
Department of Pupil Personnel Servlces'Ch:ld ‘

~and Youth Study Center Teams, Four of these

teachers will be tranned ‘as Behavior Modification
Assessment Specialusts and four will be ‘trained

to provide educational assessments and instructional
assessments and :nstructtona! prescriptions.

Teams will be: deployed to. the local schools at the
request . of the individual Pupll Personnel Ceiiter
Directors but will remain under the supervns:on -
of the Department of: Special Educatlon.

To - come dlreftly from the Department of Specsal o
Education working. cooperatlvely with the Departmenta wE
_of Pup!l Personnel Services, ‘

‘Wiil be determlned by the evaluatlon of the

effectiveness of this type of special’ education

~service in upnradsng the competencies of regular

classroom teachers in’ plannnng, Implementing snd

“mafnta!ning successful full~time. regular class

programs for. children who manifest mild symptoms

- of behavior and/or learnung probiems.

Reno ‘Administration Annex (Home Base).

10 Teachéré, 1 TSA-15 at each of the Pupil

“Personnel Centers (S‘Of\these teachers are

assigned from the Hob:!e Crisis Team prograom

_end 5 Fron the Mobile Dlagnostic Tcam)

Cost of this programrls accounted for as & part

‘of the Crisis Mobile Tecam Program and & wart of

the Diagnostic Team Program, . ($129,470).
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EDUCATIONAL ASSESSMENT TEAM

Teacher Competencles

Teachers In the Educational Asse#sment Teém Service should
demonstrate the knowledge,attitudeﬁ and skills necessary to:

Serve as a Special Education Consultant to regular classroom
teachers on an itinerant basis. o

Establish interpersohal relatfons with administrators, fellow
teachers,-parents; and othef agency personnel énd the general
:publicvwhich will enhaﬁce the'cducational‘p)an”fpr the population
served. o

Develop -educational and/or behayidr modification assessments
for pupils in the cognitive;'language, psycho-moior énd social areas.

Plan, develnp and implement educational strategiés fn close
cooperation with the regular‘c!assroém teacher to masﬁtain pupils
. in the regujar cléss on a‘fuft«time basis,

.ldentify through demonstrated evidence those puélls in the -

reguiar classrocoms foerhom some modifi#ation'of thé !nstructioﬁéi

program is necessary,.
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PROGRAM TITIF: SCHOOL PASED SPECIAL EDUCATIONAL SERVICE

. PROGRAM LEVEL: _ b
PURPOSE: ‘ To serve as a school ‘based preventative agént

in those educational practices which result in
children being extruded from the mainstream.

OBJECTIVES: To ptrovide supportive and intervention educational
assistance to students perceived to have special
needs,

To give on~gaing consultative service to reqular
classroom teachers in programming for children
percelved to have special needs,

:A to categorical label‘or etiology of dusabil!ty.

To serve as a channel through which pass referrals
for other Special Education scrvices-énd other ‘
resource departments and agencies within and out-
side of the school system; includéd is the objective
of maintaining and increasing communication between
and among departments and agencies delivering
differential services to the individual child with
special needs in the context of his reguler school
placement, -

TARGET GROUP OF PUFiLS: Any student who meets criteria of the Department
g ' 4 of Special Education according to assessment by
Pupil Personnel Services.. :

Any identified exceptional student in the regular
class who needs supportive special education
services because of mild to moderate physical,
“academic or behavloral d!cabilities.

Any student who because of temporary 5|tuat'onal
conditions itn his 1ife exhibits learning and/or
behavior problems In his rcqular_classrcm G

CRITERIA _FOR_PupilL - ldantified students with apeClal‘iearﬁin~ nocds
SERVICES ‘ “whose cducational needs cannot be totally mzt in
a reoular clossroom without supportlve and :Qierﬁ

vcnt:on service,

NUMBER OF PUPILS , o . ‘ S Eal
SERVED: - - . Approximately fifteen hundred tudenté‘ow'ruu
‘ - efementary level and one Lhcdqand Jtud@nts o

the Lcnndary tevell
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Cchool Based Special Educational Service - bage 2

PROGRAM OPERATION:

PROGRAM ADMINISTRAT!ION

ARND. SUPERVISIOK:

" FUTURE DIRECTION OF
PROCRAM:

PROGIAM LOCAT [ON:

Elementary ~:students assigned to a wegulaw
classroom wifil]l receive individualized educational
interventiom from the School Based SpeciaF Education
member according to their particular needs.,,

Individualized instruction may range ‘from:thirty
minutes a day for help in a specific area to a
half~day service covering a variety of academic- -
and behavioral areas,

At the Secondary level the school based services
will consist of two specialists, working together

as a team to provide for prevention, intervention,
assessment and follow-up of suggested teaching-
learning methods and materials for rcgular classroom

_ teachers,

This team will work closely with the regular
classroom teachers as well as directly with the
students in order to improve the total schoo]
milieu.

The Special Education Depariment will provide
appropriate on-going staff development experiéences
for its staff members and other school personnel,

To come directly from the Department of Specua!
Education working cooperatlveiy with Jocal school
personnel,

The programs, procedures and pol:cneé destr'hod
in-this report are being implemented for the flrst
time on September 25 1972. '

During the 1972~ =73 school year assessmnux af the
efficiency of the school based progrems v:iil te

- on-going. On the basis of evaluation duta gathered
during this year future directions will be dete rwlrej

" Programs will be placed in every eleméntary and

Junior high school having a popultation of children

‘tdentified and: perceived as having spec:al learn‘ng
 noed" in the’ requl«r L]B”FOOM. o
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School Based Special Educational Service-- page 3

PERSONNEL ‘BREAKDOWN 138 Elementary Teachers
42 Secondary Teachers
t  Supervisor

2 Resource Teachers

COST OF PROGRAMz: o $2,234,950

_11—.‘..'
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SCHOOL BASED SPECIAL EBUCATIONAL “SERVICE

Teacher Tompetencies

Teathers in the School Based Special Educational Service should
cdemonstrate the knowledge, attitudes and skills necessary to:
Serve:as a Special Education tonsultant to the local scé;ol staff.
Provide educational assessments for puﬁi!s in cognitivg, language,
pschOamotor and‘SOCiaI areas.
Plan, develop and implemen£ educational strategies iﬂ close-
‘cooperation with the regular c!aﬁsroom teacher |
Arfaﬁge learning oriented sub-groupings of a class for each'sﬁbject
acti&ity in harmony with the differing neéds, abilities and chrrent
Tevels of achievement and fhe learning styles of cach of the students
"Serve as a mémger of a team of local school staff, Pupil Personnel
staff, Humen Rescurces staff aﬁd the parént‘to insure a cghesive con-
tinuum of Spécial education services and curricuium for students with
learning and/or behavior probfems
?ian and utilize a résourcensetting with appropriate educational
materials ond equipment to meet the individual needs of students
whe ‘require part»tjme sﬁeéfaikéddéation services in the local schoo!
Hake recomméndat?énﬁ‘to the Placement Office, based on systema{?caj?y
gathered date and demqnstratcd evidénca, for changes in pupil placement
(on tihre speciél éduéatioéat serviges continuum or to the mainﬁimeam :
dwon 3 Futl-time basis)
HAacticulate and demonstrateito xegular;classroom’teachers.xhase‘
mupportive aﬁd interveﬁtion techniimues nccegsary‘ta maintain
ﬁn‘the:regutar ctassraém childven who are~$ercei§ed to;haveispecia!

~problens.
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PROGRAM TITLE:

PROGRAM LEVEL:

PURPOSE

OBJECTIVES:

TARGET GROUP OF PUPIES:

CRITERIA FOR PUPLL

SERVICES

HUMERR OF PUPILS SCRVED:

ru £is r“ g t"“ LJflI T0H:

o ot e, o b s

CRISIS-RESCURCE TEACHER PROGRAM
18

To maintain increasing numbers of students with

* behavior and/or fearning problems in the main-

stream of public education at the Junior High

. School level. . 3

To insure appropriate referral for students
needing services and programs outside of regular
classroom placement,

To provide intervention sefvnces in the educational
lives of children experiencing difficulty (academic
and/or behavioratl) in his regular classroom..

To provide such service on an immednate, temporary,
periodic basis determined solely by the demonstrate-
needs of the child.

Any student who is perceived by the regular school
staff and who are identified by Pupil Personnet
Services as needing intervention and supportive
services to maintain the student in the maun:t"ean
of publfc school experience.

Students who have been ldentified by the Pupi)
Peqonnei Serv:ceu Depa.tment

" Students who presant bnhavicral, academic, and -
interpersonal prablems in their regular classrooms,

‘Appréximatety 3,000, (30 Cr}s}s Resource focchers

in 30 junior high scheols each gav;n Servics to

-approximately 100 students),

The Crisis~Resource Teacher provides diract
service to children, on an immediate rﬁftiiWi'erﬁ
a regular ctaserocﬂ geacherF at those times in tre

" school day when a chiid nseds intervrntxr~ Qnd‘au9~

partive helip. Such service will teke a wide varieey
of forms, the choice of which wiil be determined
by the needs of the chiid at that moment in time:

*1n?enf:va cne~to-ane ins tructaon in the material
being ccvered in the chi?d’s teguiar c}cs |G0m‘
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Crisis-Resources Teacher Program ~ page 2

Life Space Interviewing, “Umpire service" in
difficulties: between children, a ''cooling off"
service when: the child may be too upset or con=~
fused to continue his school program for a brief
period of time, an intervention service at times
of interpersonal difficulty between the chitd and
his teacher, etc,

The Crisis-Resource Teacher will also engage

In on-going consultation with the child's regular
classroom teacher in regard to educational methods
materials, interpersoan! style, grouping, etc.,

in reference to the children served by the program.

The Crisis-Resource Teacher will aiso provide a
channeling and communication service for referrals
of children whose needs cannot be met in the

regular classroom or who have need of other services
so that he can be maintained in the regular class~

rotm,
PROGRAM ADMINISTATION " Department of Special Education.
AND SUPERVISICH: '
FUTURE GIRECTION OF  This progrem is being implemented for the first
PRGGEAH: time during the 1972~73 school year., Assessment

of ‘the program during the year Wil determine.
future direction, In additicn, research on the
efficiency of this program design is being carried
ontby a local university; findings of this resesrch

projeet witl be consulted by the Department of
Spectal Education.

PROGRAM LOCATIOH: - One prcgram'willmbe‘lctated in the thirty junior
high schools in the school system,

PERSQGHNEL BREAKDOWH: 30 Teschers, TSA~15"
' o ‘ 2 Supervisors, TSA=10 (LG% time each)
1 Secretary, GS~5 (1/3 time)

 COST OF PROGRAH: $h21,835

u
5
i
b
B
i
4
W
o
i
o
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CRISIS RESOURCE TEACHER PROGRAM

Teacher COmgetencaes

aknesses of

m of behavior medification to

meet the assessed needs,

bemonstrate effectlve énd appropri

ate teaching techniques and

dealing with chilidren,

Assist‘building administrators in planning staff development
‘projectsldea!ing with behavior madification techniques for the
school staff.

Evaluate students! prcgress‘and Conmunicate these findingsA
to students,

scheo! staff ang parents,

Apprice school staff ang parents of servjces avafiable‘For ,
‘ﬁupi!s with behavior prob}ems in the public schoc!s,kprivate and

-

public égencies

Plan and Ut lze 4 ‘meseurce setting with appropriate educationa!
materials and equipment to meet the Individual needs bfjstUdents ho
require pert-time special education services fn the tocal schoot,




PROGRAY, TITLE: . GUIDED GROUP INTERACTION FRCGRAM

- PROGRAM_LEVFL: II
FURPOSE: | | To develop and irplerent a Program which will

attack some of the learning ang behavioral problers
of identified socially ang erotionally deviant
young adults at the seniop high school level,

To provide a school-bagea therapeutic group intep.
vention-interaction service to young adults to help
them work together collectively to solve their
problems, i

To develop znd implement Peer group sessions which
will serve the 1individual by providing a group
learning situation in whieh the student cap learn
the social skills that will help him handle 4
variety of life situations successfully, -

To begin the process of increasing the skills ang
self-avareness needed to work effeétively in a
school group situation, and to increase group
members! understanding of the specizl problems of

"~ working with peers who have emotional difficulties,

To provide information ang data to facilitate
healthy atiitudes and behavior. Being preventive
in itg approach, the procedure will teke cognizmapyce
of the developmental tasks and maturation of the
stucdert to provide a Sequentially planneq pProgrem
of information ang assistance in decision making,

To esfablisﬁ end implement a program of staff
"development for senior high school teachers of
emotionally disturbed—behaviorally problemed young
adults, : B

To assist the school staff in-the process of _
establishing organizational ang procedural systens
necessary to the suceessful operation of the guiced
group‘interaction"program. ‘

QBSECTIVRS ‘ Young adults at the high school level will becore : L
group merbers and will energe in varioug group reles
that will serve to ‘help then become more aware of
their individual problems and how to successfully

_solve them, L g
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GUIDED GROUP INTERACTICK PROGRAM | -2-

OBJECTIVES:

Student'participants will view the positive peer
culture approach with a helping rather than a
punitive or threatening attitude,

Student participants will:

be responsible for the action of all other
students in the group in the areas of
attending all Eroup sessions, being open
and honest about discussions of each group
member problems, keeping the confidence of
all other students in the group, entering
new members that need the services of the
group, discharging those members who are no
longer in need of services, and setting and’
establishing agendas for all sessions,

be better able to Successfully communicéte
their ideas verbally to other people,

be able to understand the decision‘making
DProcess as it relatc; to them in society.

be sencitive and. perceptive to verbal and
- Don-verbal communication and communicated
expectation from others,

be more sensitive to the needs énd feelings
. of others,

be aware of as well as formlate a more
., bositive self-vorth image. and be cognizant of
their strengths ang weakness as individuals,

develop leadership capsbilities in the various
roles that individuals wcan play in society plus
82in insights into howito arrive at these roles
~through assuming leadership, and various other
roles in the group as azmember.”

Video tapings, printead materials, films, discussions

~and interaction sessions used by the group dynamics
specialist will enable the group to develop an under--

standing of stylcsfof;leadermhip,fwhatfit neans to he

~.a group member, ahé7the'totalqgroup process; weys of

critiquing group dynomics; confrontatibn,;GOmmitmcnt;

COntracts,,expectations,’etc.,@ways-of accomplishing

objectives or individual nembers through the group

t

- process and the purpose,and*typés of group sessions

(peer, encounter, etc. ).

-5 - el



GUIDED GROUP INTERACTICL PROGRAM ' -3-

TARGET GROUP
OF PUPILS:

CRITERIA FCR
PUPILS SERVICES:

NUMBER OF PUPILS

SERVED:

. PROGRAM OPFRATION:

Studerts initially recommended for services
will be those identified who are now on the
waiting liet.

Future referrzls will be made by school adminis—
trators, finul acceptance will be determined by
group members.

Services will be available to students who exhibit
behavioral, social or ‘emotional problems as follows:

Poseible symptomatic manifestations:

a failure of learning to take place
which cannot be explained by ordinary
examination and tests or reference to
intellectual potential.

behavior. inappropriate to the normal
classroom situation in keeping with
his age as contrasted to the behavior
of his peers, (i.e., withdrawal,
bizarre, saol stic, hyperactlve,
destructiveness ss cruelty, undue
apathy, etlc.).

a general prevailing mood of unhappiness
or depression,

mdnlfcgtlng a tendency to develop illness,
pains, or fears associated with personal or
school problemq.

lack of any -assertiveness-fearful withdravzl
from games, contests and abserce of emotion :1
responsiveness to most ,1tudtlons.

‘Groups will contain 8 - 12 pupils. .

Each school will serve a minimum of 35 pupils
during the 1972-73 school year.

Thc grouvp dvnlegz, the role of the leader, the
selection of techniques, and the rcuponvlbl;lilcu
of members will vary concldorably accozdlng to the

‘size of the. group. >

Each school will pzovmdc 6né'cla° sroom for the
-Guided Group Interaction Program. There will be

from & to 12 students in each group.
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GUIDED GRCUF INTERACTION PROGRAM .

FROGRAM OPERATICH: The groups will meet at least three times a week.
(continued) '

Participants in the peer groups depending upon
their expressed needs and cormitment, will acquire
an understanding of the principles and skille
associated with individual and group counseling.
They will possess awareness of verbal and non-
- verbal communications, and will possess a personal
standard for communication (inter-personal). The
. 8roup participants will become familiar and experiencad
- with the principles of group counseling, confidentiality,
and the means for assisting peer students in personzl
growth. [FEach group participant will successfully
complete the following tasks during the initial group
sessions period: = : :

give a short explanation of his/her personal
definition of a group. :

describe the basic concepts of group inter-
action which deals with the "Eere and Fow":

. Behavior and attitude change
. Needs--worth, love

. T CK - You CK

. Loneliness and Isolation

S~

develop personal standards for functional
interpersonal communications, and describe
~them to the participant group; account for
both verbal and non~verbal skills. Parti-
cipants may "act-out" examples of "good" and
"poor" communication, '

demonstrate personal awareness of trust and
openess in' group relationships by participcting
in group exercises, using and pointing out ths

elements of support, feedback, confrontatics,” =~ TR

and maintenance. Critique  the group in terms
of observable instances of the above elements,

 write brief description of five group technigues.
- EROORAM ALMIVISTRATION - | . -
- AND SUPERVINICH: Department of Special Education

- FUTURE DIRECTIONS OF  The -future dircction of the Guided Group Interaction
THE PRCGRAM: . " Program will be determined primarily by the effcetive-
' © o T Tnessof thie  program after the first year of operation
(1972-1973). o \ |




GUIDED GROUP INTERECTION PROGRAM -5a

PROGRAM LOCATION: There will be a Guided Group Interaction Progran
at each of the thirteen (13) Senior High Schools
in the D. ¢, Publie Schools.

PERSONNEL BREAKLGW; o Supervisors, TSA-10, 204 time each

'13 Teachers, TSA—lS_

1 Secretary, Gs-5, 1/3 time

COST_OF FROGRAM: $183 059




GUIDED GROUP INTERACTION

Teacher Competencies

Teachers- in the Guided Group Interaction Program should
demonstrate the knowledge,‘affifudéé, and Skills necessary to:

interact with the school éfaff‘in a manner consonénf with
good interpsrsonal and group dynamfcs

Initiate a positive peer relationship program which.
sTimulaTeé‘sTudenTS to participate and genérafes total school.
staff fnTeresT

Develop & sysfem for obsérving‘sfﬁdénfs,.regording information
and Translating Eehavioral changes into méaningful teaching
strategies o reievanT ééhool'personnel.

Create a classroom afmospﬁere designed to promoTe‘humanisfic.

education generated by both teachers andjsfudenfs’

Part I1]

- 188 -




PROGRAM TITLE: ' Mobile Diagnostic Team

PROGRAM LEVEL: ‘ T

PURPOSE: To reassess children receiving special
education services in full-time special
classes, stations or schools in order
to modify instruction and/or recommend
more appropriate placement.

OBJECTIVES: To identify strengths and weaknesses;

- determine both the level of performance
and the manner of performance; the nature
of the proslem and a point of attack fo.
‘be transiated info an educational pres-
cription to be used in instructional

~ programsing. ” .

To devise teéchniques and feacher-made
instructional aids to be used in the imple=
mentation of an effective and realistic
éndividualized,insTrucfionaI‘program."

To provide supb6k+~+d +eachers,Through'
‘tollow=up on implementation of prescriptions. -

'To,provide‘educéfiéhalIy relevant data
required for Placement Conferences when the -
. need is indicated. ‘

To ini+ia+e‘referral‘for're—placemenT of the
child who needs such program change on fhe .

basis of the assessment of his educational

needs. ‘

During the initial months of the 1972-72
school -year services will be focused on

those children in full-time special educatfion
classes, stations or schools who: (a) are
not appropriately placed and have not re-
ceived a proper educational evaluation;

- 19 = o
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Mobile Diagnostic Team - page 2

(b) are placed buT who are not rece;vung

the services described by the result of

~their evalua+|on.

CRITERIA FOR PUPIL SERVICE:

Subsequen+ to this’ perlod, services will
be re-directed to children in regular
classrooms needing +h|s service,

“Those chi ldren |den+|f1ed by specual
education classroom teachers as being
inappropriately placed: or needlng assess-—
ment data for appropriate educational
programming.,  (during the initial months

‘ of he 1972~73‘school year)

Those: chnidren in regular classrooms
needing this +ype of educational dxagnos+|c

: servnce (durung latter hal f of 1972-73° school

NUMBER OF PUPILS SERVED:

PROGRAM OPERAT ION:

year)
‘Number will be dependen+f0n1+he,+o+al number
of identified chuldren. The Team will have.

the capacity +o serve approxlma+ely 480

‘chlldren.

;uFlve, three. member- Mobule DlagnOS+IL Teams
will be as signed the task of providing assess-

ment data and ‘educational prescr|p+|ons for
children rece|VIng full~time special ‘education

‘services. Those Teams:will be'deployed to

the varlous schools and specual stations -
vhere +hese services are prOV|ded

Six days will be scheduled for each ld0n1lfled

~child, Four of the six days will include:

classroom: obaerva+10n, consul+a1|on with 1he
classroom. teacher and other: related peraonrﬁl
educational assessment;. writing of preferlpllon
and developmen+ of -related teacher-made
|ns+ruc+|onal aids; delivery of prescriptions.
with necessary explanations for the classroom

' teacher and parent conferences as needed.

Two of the scheduled six . days will be used for

follow-up, approxnma+oly four weeks affer

- delivery of the prcvcr|p+|on, and for end of

the. year evalua+ron.

=20 part Il



Mobile Diegnostic Team - page 3

PROGRAM ADMINI STRATION AND
SUPERV1I S1ON: Department of Special Education

FUTURE DIRECTION OF - ‘ ‘ :
PROGRAM: , . To expand services fowork directly with
S " .the Special Education Placement Office o
provide educational prescriptions for each
‘child recommended for placement in a special
education service.

PROGRAM LOCATION: Reno Administration Annex (Home Base)

'PERSONNEL BREAKDOWN: 1 Supervisor, TSA=10.
20 Teachers, TSA-15

COST OF PROGRAM: $462,891 fbk;program"operé+ion including
: ‘ : - ‘an additional $200,000 - Medical Screening . -
Program allocation, ‘

)
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MOBILE DIAGNOSTIC TEAM

Teacher Competencies

Teachers ln the Hobile Diagnostlc Servnce should demonstrate
the Pnowledge attltudes and skllls necessary to:-
Provide for puplls! cognltive, language, psycho-motor and social

-

assessment
Establish Interpersonal relatnons with admlnistrators fellow
teachers, parents, other agency personnel and the genera] ‘public
whlch wi!! enhance the educational plan |
P!an devc?op and implemcnt educetional strategies in close’
: cooucratron w:th the spocla! educatlon and regular cla ssroom teacher
Hake recommendat:ons to. the:Placement Offlce based on system-‘

rt:cal!y gathered Jata, to mOVeqnupnls wvthln the contunuum of SpeCIal

educﬂtlon or. back to the ma:nstream on a full tlme bas:s

-21a- o Part 11
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PROGRAM TITLE:

PROGRAM LEVEL:

PURPOSE :

OBJECTIVES:

TARGET GROWP
LB PUPILS:

CRITERIA FOR

FUPIL ‘FRVICES

‘MOBILE CRISIS TEAM

To provide a mobfle team of personnel, available

. on an imnediacy basis, to provide intervention
. service for students - ldentlf;ed as needing such
service beyond the scope of the School Based .

Program personnel (Level Il program) in regard to
providing Intensive assessment, consultation to
the regutar school personnel  (teaching methods,
materials, grouping, interpcrsonal interaction,

etc.), fo!!0w~up, and-any necessary re—programm:ng

as a result of fol!ow-up assessment,

To cngage in wwbi!e team/tark~force activitzes
which will provide whatever services, on an
immediacy basis, to maximize the probabilnty of

maintaining the chlldren served tn the mainstream
- of ‘public education. These services will be given

directly to the. targetchild and tosthe reguiar

scheel personmel responsiibie for the. chi?d in the
‘maunstream regular schcol program,.

To m@erve as a*rhannel of: refcrrais,'Ih cenjunction

- with ithe School Based'Priogram persomnel:(tevel 11

program), to call into operationi-the:serwices

B neeced, {f any,.of any department oragency within

or oth.de ofiddie: schaoi ‘system. .

Highest priorrty will be given studcmc uhﬁutffed
by Pupil Perscamiel Services as needing such inter-

-ventiion servicesto be succmssfuily maintiined in

the reau?ar 'school progrgm.

: Other rhildren percetved tc need this intensive

intcrventron qervice by ILQU‘BF schoo? e :;on»e!

‘(dvntvfacation by Pupil ngsonnel Serv;& 5 a5

being children needing this service, Such children . |

will manifest a variety of learning, behsvior, and
Interpersonal probiems which'resu!t En lowered:
schmoi gerformznce.

=22« . part T



Mobile Crisis Team - page Z

NUMBER OF CHILDREN
SERVED:

PROGRAM OPERATION:

WiEY be assigned to- ‘elementary scheol:
‘throughout the ciity.  "These: teamSwwﬂ
service to the regular classrcom teacher:in

“The onngolng fdentification process will result

in approximstely 250 students to receive this.
service durlng the 1872-73 school year.

FIve hcmbers of the Crlsis Mobile Team wull be

‘assigned to the Department of Pupil Personnel

Service Child and Youth" Study Center Teams to
provide e!cmcntary school based therapeutic.
behavior moduflcation, diagnosia,kconsultamzon
and’ Identuf?catvon educatlonai SeerceS.

Six tmo-mcmber teams and one three-mmwber team
will be assigned to elementary school -clusters

,thrcughaut the city. These’ teams will: provnde
service to the regular classroom teacher iin -

‘tdentifying and documenting deviant behavior,,

:and in designingsand ‘impiementing svccessful
educational programsimtilizing the: principals

of behavior modification and in instituting and

maintaining pregrams.

Six twormember teans ‘and one three«mnmber team
«clusterq
pTQVIde

identifying and docums nting deviant kehavior,

and. inwdesigning and Tmplementing suczessiful.

educational programsiutiiizing the principals

of behavior modification and In instt&uting

and m&intalnlng Programs.

The Crrﬁks Mobiile Team will p%bvide:ﬁhe:
follewing services: i

t. ‘Observation and évaIUatfcn of
the student's cfa5f|oom behavior

2. Cunfeaances wnth the teachcr and:
other srhooi peracnnel ‘

3. ﬂfonferpnces with parents where
| ‘inoiccted

I, Infcrm tion .on c!a&sraom managcment
tcchncqucs :

‘5; Inteuvicwc with the child |ndtcated

6, Refbrra!* to the D:aanostic Mabx!c
‘ ‘jToam, pqychOnngacai services, othn

‘;,23‘~':'- e : ‘PQf?‘Illkg~:;¥ﬁ_




#oblle Crislis Team - page 3

7. Planning atlernate school'programming.

8. Designing (with the ‘classroom teaches
-and other school personnel) an educattiional
plan and behavioral objectlves for tie
student ‘

9. Supp!ying copfes of the above plan to the
teacher, counselor, prtnclpal and supervlsor.

10, Conference with above regardmng planu

1. ‘Evaluatlng and reasscsslng the planﬁafter
a two week perlod

N2 Prov!dlng Insight skills, methods, techniques
and‘ educat ional material references to the
classroom teacher, .

13w Evaﬁuatlng the maintenance of the plan after
' four weeks.

Ve, Prov!dlng “on cali“ crisils servicess
15 Consu!tatlon to School Based ‘Program

oo personnel (Level i program.)

© PREGRAH ADMINISTRAT IGH | I
CRRD SUPEIVISIOH: Bepartment of Speclal Education,.

" EUTURE DIRECTION - ST : |
OF PROGRAM: - : To Incorporate the services of ‘this program

(Llevel llt) into the Schcol Bas ed‘Progmam
‘ (Level 1), ‘
PROGRAM LOCATION: - ‘Flve of the Cr! Is Hobile'Team personnwi wiil be

located withln the: Department of Pupit bar LulC]
Services as a member of the assessment o

These persons - (Behavior Modification Pssessuant

- Specialists) will report to one of the five

. centers’ Iocated througheut the District of S

~ Co}uwbia Pubiic Schoois. Co i ; o b

The other fifteen members of the team will he
- assigned to elementary school clusters to render
services, Crisis Mobile Team members will service
at least two of the assigned school bui!dings eachi
| day Services wtll be prov!dea to every -

o SR e Nt ae e e
N .
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Hobile Crisis Team - page ‘4

_PERSONNEL BREAKDOWN:

COST OF PROGRAM:

elementary school in the District of Columbia
Public ‘Schools. One Crisis Mobile Team member
will serve the parochial schools, The home

~base for team personnel and supervisors will be

the Magruder Bullding, 1619 M Street, N.W,

Two Supervisors, Loy time each, TSA-ID: (who -

also-have supervisory responsibilities: for

the. Crisis-Resource Programs at the dnior
High#iévelgand‘GUIded GroupflnteraqtﬁbnﬂPro-
grams at thefﬁigh‘Schqol level, bothitevel 11

- programs),

ZO'CviSis-Mdbfle téachérs,\TSA-lS
1 Secretary, GS-5 (1/3 time).
$288,228

.25 0 Part II1



PROGRAM TITLE: TTINERANT PROGRAN FOR THE VISUALLY IMPATRED

PROGRAM LEVEL= TIT
PURPOSE ¢ : To:praviicde support1ve service to visually

differenmt students enrolled in regular
elemenizary and secondary schools who have

- :provenitcapable of’ functioning at a ‘relatively
Yndepemdent “level.,

OBJECTIVES: : Tmhpwmv1d£ for the support and monitoring
: : «of pragress of blfnd and parially sighted
 zsitudemtss who need varying: 1evels of itiner-
-ant specialist contact.,

To-provi de: for consultation and training
vhenmecessary to regular school teachers
whothave::b1ind er- pdrt1a11y s1ohted students
in theur:cﬂas;e;.

TAPuET Ga0UP OF POPILS: - Tihesesvitsually different stuants who have.
" reachedizan academic and social level to
vanmanit: ceducational pronramm1ng with their
seéfjmyrpeers,

CRITE«IA FO? PURTLS SERVICE: Blindness - 20/200 or less in the better eye
with:the best possible correction or-a -
restriction in field of vision to an angle ‘
subtending an arc of 20 degrees or less.,
Blind children include. those who have so littls.
. ‘ " remaining .useful vision that they must use
‘ , ‘ . Braille as their reading med1an.

‘Partial Slqhtu?cma1n1ng v19u91 acuity be-
"tween 20/200 and 20/70 .in the better eye with
the best possible correct1on, Partially
seeing children are those who. retain rela-
tively Tow degree of vision and can read only
-~ enlarged print under very spec1a1 conditicnss
The partially seeing child is one who retains
Timited but useful: vision for acquiring an
education but whose . visual impairment after
needed treatment ‘or correction or both re=
duced school PrQﬂrLSa to such an extent that
spoc1a1 cducat1ona1 prov1o1ons are necessary._

-2 - o Part L1




{TINERANT PROGRAM FOR THE VISUALLY IMPAIRED ~ Page:Z

Criteria for Pupil Students who are MobiTSity trained to 3
Service-cont'ds ~degree of - independeiie:,

: : Studehts‘who;cnmwmmﬁw&mﬁtate relatively
e . gasily'in'thﬁéﬁuﬁmﬁﬁfwofld.

Students abTbﬁwnﬂﬁ&%ﬁﬁﬁmn:academiéa11y
and‘Sociallnmﬁmﬁhlﬁmﬁirasighted peerse

NUMBER PUPILS SERVED: : 45
PROGRAM OPERATION: ' Thé‘itinerant~M&§ﬁbﬂ,@m@gram‘operates for

b1ind and partﬁﬁEﬂFrsﬁghted children who
have‘demonstraﬁaﬁéa@mé@ﬁ1ity;to achieve
academica11y vﬁﬂﬁmﬁﬁﬁﬁﬁr:sighted peers plus
“support from o sECHS) ‘teacher. The itiner=
“ant vision teacterr wemsults with the class=
robﬁfteachef“ﬁbcﬂmtﬁﬁﬁfteachihg/learning

 environment of e viEmally impaired child

with respect tospril skills such as
braille;tgchniquza_,ﬁzmking book machines,
‘or tope cassetiesie s specialist will
assume the respomsiEETity for assisting the
biind child in sewus

19 taped, braills, or
‘ personal readers finiruse in school or at
) - home and will momitmr-the child's academic
“achievement in thereguiar setting to de=-
‘term{né‘Whether*onﬁnnxlsupport_éfForts are
adequate, The necd for program change will
be determined jointly by the reguiar teacher

and itinerant teachem, _ L %

Department offSpcci%ﬁfﬂEduCation :

 FUTURE_DIRECTION OF Lo T | '

PROGT A Ho change in futurexdirection of program |

is planned. . ‘ g

. PROGRAM L.OCATICH: . ' Jécks@n‘Schooiz lH@m&fbas¢1~ . - g

' ‘ : ‘ ‘ Ali,ﬁchoolsfin e Disteict of Columbia. %
will receive thi service based upon the i o

needs  of visuatliz ympaired children in any
~ particular schomia. A

i

b

!

3

1

4

R

13

3
1.
a4

; Y.PERSONNELLBHEAKDOVM: o . personnel breakdmem is included in that for
T T - Lo "thc“Cehter'Forfﬁhe‘Visuaiiy Impaired S
(dackson‘SchnoL) e T T
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Itinerant Program for the Visually impaired- Page 3

COST OF PROGRAM: j Cost included in‘that For‘the:Center for
‘ ‘ o "~ the Visually Impaired (Jackson School)

e ik ban e et e T e
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readers fcr‘the bltnd,

" ITINERANT VISION PROGRAM

Teacher Competencies

Teachers in the tinerant Vssion Program should demonstrate the

‘knowledge, attitudes, and skills which are necessary,to:,

Undergténd‘ahdvarficulate the‘blind chlld's social and emotionai

‘needs - and to translate these needs to‘the‘rggulaf‘schoql staff,

Understand eye'diseases énd how theSe effect thé blind child's
ability to perceive his envsronmental surroundxngs.

Utilize the serV|ces of the Library of COngress, Lighthouse for-

the Bllnd! and other communlty resources which prqvide‘servlces ‘to the

| ,'bnnd

Plan a program of ‘regular school adjustment for bllnd studenta

‘|ncludfng methods cf transcrtbing written materials and utnlizing

.28a -
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FROGRAM TITIE: . VISITING INSTRUCTION CCRPS

PROGRAM LEVEL: IV

- . PURPOSE: The Visiting Instruction Corps will provide
a program of instruction designed to meet
the specific ‘needs. of children, who: (1)
because of phy51ca1 disability or health
‘impairment, are unable to attend regular or specizl
school. These children W111 ‘be taught in ‘
their homes and in hOspltals, at the bedside-
and in groups; (2) are'unable to attend
school for any. other reason as speclfled
- by the Superlntendent.

OBJECTIVES : ‘ leen an adequate teachlng staff a battery
‘ : of assessment materials and supportlve
services the VlSltlng Instructlon Corps will:

Assess the eoucatlonal needs of homebound
‘hosplta11zed chlldren.

UDevelop cducatlonal prescriptions based on
‘ the assessed needs in keeping with 1nd1vnounl
- L S Yearning styles, performance levels. ‘and within
the llmlts of “the 1mpa1rment of disability.

Evaluate and record the progress of each
pupil to determine-the degree to which the
: stated ObJEColVES have been met. .
Rccommend proper placement in the regular
school for each pup11 based upon ‘assessment,
‘dlagn051s, academlc growth and evaluatlon,‘

TARORY CROUIP ' The VlSltln" Irstructlon Corps Wlll provide
® PUPTLS ¢ ‘ _instructional services to pupils in grades
‘ ‘vkindcrgarten throuah twelve who ‘are::

(1) phySLcally, and/or heal*h 1mpa1red S

- pupils who are. homebound or’ hospltalwvva
(2)‘ unable to attend school for any other

reason as spe01f1ed by the Superlnteuc N 3

(3)  pregnant girls residing in their homes or |

' matcrnlt" homes. - ‘ ‘

ci20- et
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CRITERIA FOR ‘ ,Referrals are made dlrectly to the Viultlng
PUPIL SEAVICIS: Instruction Corps! office by anyone who
; knows of a student in need of the SGTVlCG,‘
However, the requirement- Tor ‘placement is

© written certification from the attending .

' physician, steting the dlugnu51< ‘and irndicating
~ that.the child is physically unable to attend:
regular school. Certification by ‘the Super-

1ntendent is requlred in-all other cases. :

NUMRER OF PUPILS - heo (approx1mate nurber of chlldren served
S:PVED T . on a yearly basis)
PRORAM OPT?ATIUJ . StUdanb o home :nstruct1on are a551gned to

‘teachers by geographic area to minimize travel ‘ 3;“ffﬂ
time, and by level, elementary and secondary. PR
. The elementary- teacher: instructs students from
grades klndergarten through six and the. secondary
 teacher must teach each. student in four majer
content areas. The vnaltlng teacher visits the
‘school to get the student's program of courses ‘and
“an outline of the materials that will be covered
© during his absence from class. Tn°tructlon is
~pIHVLULu on an individualized basis or. in small .
-~ groups. in- hOSpntaTS at 1oasc twice per week.‘_ A

‘.Da113 ins tlucUlonal serv1cc is provnded to 2

~ Children's Ho<plta1, U, C. General. (Crnppled

_ Children Unit); Freedmen's. Hospital, Walter
Reed Army Houpltil and the Hospital for Sick
“Children. For other hosnltalo where the
school age patient: povulatlon is ‘not. constunu,

‘ tcacher ¢981gnmenta are mada upon reque st

. PROGAY ADVMINISTRATION To come dlrecnly from tbe anartment of SpCC|rl
AND SUPERVISICY: Education, working oooperatlvely with schoel
: ' ' ‘ personnel. ‘The Visiting Instruction ‘Corps!
_supervisor. serves as a’ liaison person betﬂopn
‘ho pluﬂl aﬂd 1naL1Lut10n sLaffs. ' '

PUFRE DTROSTIONS  Write a px‘oposczl for. a telenteachlng propran
CF PROGRAL: - . ' - for homcbOLnd ubudent%. ‘

‘Introdube a cooperaulve teachwng pro?ram fOT k

: ‘secondary VlSltlng InftlucuLon CorpC‘ studentc




FROGRAY LOCATION

HPERS(W”VI,P”VA“““ 3k

. .COST OF PROMRAM:

-3 -

Given sufficient personnel training in the
content areas of reading, mathematics,
social studies, science, Fnglish, business
and foreign languages; a battery of assess-
ment materials and supportive services, the

Visiting Instruction Corps will:

Organize an experimental instructional

program on the secondary level so that

each of four Visiting Instruction Corps'
teachers will teach the subject areas(s)
in which he has the most expertise,

Provide each of a selected number of students
with more than one teacher, each of whom
specializes in a particular subject field.

Provide staff conferencing of each student

" based upon assessment of his needs.

Increase the amount of instructional time a
student recsives.

Present the subject matter to each student in

‘more depth than is currently possible.

Provide more time for remedial instruction in
needed areas than is currently possible.

_The program is administered from the Magruder

Building. Students are instructed in their

‘homes, in hospltalg and maternlty homes.

K l H4 “‘]O \IUI‘QTVj.oOi

26 TS54-15 Teachar (fvoruge pupil/teacher
ratio bo* week 18 i to l)

"1 GS§h Cle?k;fypist
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VISITING INSTRUCTION CORPS

Teacher Compefencies

Teachers |n the VlulTlng InsTrucTnon Corps should
fdemonGTraTo the knowledge, aTTnTudes and skills necessary to:
Understand The varlous compl°x1r|es associated with
physical disability or heaITh impaicmenffwhile confined o

: v
the home or hOSplel

Unoorsland and- be sen5|T|ve 10 The nedlcal facTors re!a1ed

“to the student's dISablllTy or hralih mpanrmenT

PlOVld” an :nd|V|dua||zco proqram rcIaTed to Tho sTudenT 5

work in his hone school

Note: ‘VlsiTing InsTrucllon Corpe Teachera are reqUIred 103‘.
meet regular school cer||ftcaT|on,‘nor Specxal educaTlon

. requirements, s



PROGRAM TITLE:

Non-Categorical Compensatory Learning Centers

PROGRAM LEVEL: V

_PURPOSE ;

" provide a specialized comprehcns:ve instructional program in
mathematics, perception and language through Title | for mild: to
moderate exceptional students between the ages of 7 and 10 years and
for any other student who has been without educaT|ondl experiences in
a formal school setting.

B : - . _ N . .

. To,provide a Tearning center apbroach which will involve the . ...
establishmant of a variety of learning settings in which a
student is placed eccording to his specific needs,

2. To provide reguler classroom feachers of participsting
students with specialized curriculum and management tech-
nigques and opportunitiss to observe activities in the

Learning Center in order to modify teacher p"rcop1|ona‘of
ch;ldran and cnhonce the |nJTruc1|onal proqram.

3. To ld;nfafy and dovekop Techn|quca and maTernala which mnl!
~ improve the functioning of children in the ares or areas
~where They exhibit specific defucuenCIes baaed on conTtnuous
asscssmenld. :

TARGET GROUP Or PUPILS:

Title l exccpf:onal 1uden1s be#woen 1he ‘ages of 7~ 10 years vho
meet the criteria of the. Depar1mbn| of Special .Education accosu~
. ing to_assessmént by Pupil Pergonne! Services and any other :
~student who has’ been w:Thouf educaTiondl experuences |n a formel
school seTT;ng c T L

CRI1ERIA rOR PUPIL SE VICE°° '7f 4‘- ]_:]- ;"

Txﬂle i sfuo“n lden1xf|gd by 1ho Depdrtnenf of Pupll Per50nn~'

“Services whose. naads cannmf be met in a: rcquldr LIUJSFOOm even -

with oihﬂr supportive JL:VIccs and oiher students who hava ‘been -
~: w1Thou1 educdiaondl sbrvzce¢_1n a formdl aChOO! selflng




NUMBER OF PUPILS SERVED:

Approximately 160-200 Title | students and other children in need
of compensatory education. '

PROGRAM OPERATION:

Each center will consist of three seitings, each of which serves
a SpeCIfIC function, The centers will service students, assigned
To.kegular classes in their home schools on a daily. basis in fwo
half-day sessions, : :

Each Learning Center will serve a number of specified Title |
schools in a given geographical area., Each center will provide
compensatory learning services.for children meeTing criteria above,

Students WI]I be dSSlgn d to regular classes in their home schools
and a+1eno the Learnan Center on a half day basis

Teachers will schedule one aff@rnoon a week for conferences with

parents and regular school staff in host and feeder schools, They

will make home visits, plan and develop materials, and assist the
regular cless tescher in her planning for fthe students,

P%O““am ADMIN ISTRATIONi

To coma direc ly from the Departient ofISpecial Educafion working
cooPn:d.iv ly with the Department of Federal Programs and with
local scheel personnﬂl ‘ '

FUTU\E DIREGTION OF PROGRAM;

The DeparTmen1 of Spﬂcnal Eduuafxon recognlLeJ rhe inabitity of the
Title | program for Handicapped Children to provide services for
all identified Title | students in ifs. five learning centers.

- Cognizeont of " the L>Pnﬁuw0d need for. services, the deparTmen will

. provide additional services. for 1danT|f|ed Title. handncappud ‘

students uy (8) establishing, with existing statt and departmantal
resources, two loarning ceniters which will serve Title | schools
according to the plecement priorities, as set forth: (b) considering
.Those TIIlC I schools not included in this. year'¢ program as high
priority for expansion of the Title | program; and ‘c) feeding
=,|nro Title | schools other on- OOth &pe c1a| educqfxon scrvncoq,\

, OTher cehféfs Will be OQIUDIIShﬁO nh oTher Title | chools‘as
funds bccomﬁ anllablc. | K o :

‘PR PMH lOPAT!Ot

T|1 ’I Elemen%ary School f Lewis, Seaton, Watkins, Draper,
RlChdlquh. : ; ‘ ‘ S




PERSONNEL BREAKDOWN :

15 TSA-15 Teachers (3 teachers per center)
1 TSA-15 Psychologist
15 GS - 4 Educational Aides

Total project will be served by:
I TSA-15 Resource Teacher

1'GS ~ 5 Secretary
1 TSA-10 Project Direcior

"~ COST OF PROGRAM:

$364,885

- 33 -




NON-CATEGORICAL.LEARNING CENTERS

Teacher Competencies

Teachers in the Non-CéTegorical Learning Centers should
demonsfrafé t+he knowledge, attitudes and skills necessar* to:

Function as a member of a team of specialists in o
specialized learning seTTing'

tanage the classroom behavior of the pupils enrélled in
such a manner:as to provide a positive learning climate

Plan with the center team to write and implemen# a daily,
ﬁeekly and\mon%hly schedule of_learﬁing activities and/or |
sub iects Whichnihclude class uniTs,'groupings; objecTivds and
evafuaTion - |

Provide regular cléssrqu %eachers‘wiTh Techniques}skills
and maTériais for mgefing The needs ofHSTQdenTQ perce?ved to

have special needs.

Part 111 -



PROGRAM TITLE: ' - SPECIAL STATIONS FOR THE VfSUALLY IMPAIRED

PROGRAM LEVEL.: v
PURPOSE : ~ To provide an educational program in a éegular

- school setting for visually different children
who are ready for integration into the mainstream
of education. ' ‘

OBJECTIVES: | To provide a program of gradual ihtegration of
. : blind and partially sighted youngsters into the
educational mainstream,

To provide an opportuhity for the regular séhool
staff and students to become aware and accepting
of the blind and their needs,

To provide the visually different child an cpportunity
to become familiar with the secing world; yet remain
in contact with the vision specialist for as much

time as needed. E

TARGET GROUP OF PUPILL:  Those visually different students who are ready for
a more fiexible educational envircnment in a regular
school while remaining in a special class with &
vision teacher. ' :

CRITERIA FOR PUPIL
T SERVICE:

BYindness - 207200 or less in the better eyc with
the best possible correction or a festriction in
“fleld of vision to an angle subtending an arc of,
20 degess or less.  Blind children inciude those
“who ‘have so little remaining useful vision that
‘they must use Brallle as. thelr reading median,

Partial Sight-Remaining visual acuity between
207200 and 20/70 in the better eye with the best
possibie correction, Partially seeing chiidven .
are those who retain relatively low degree of
vigsicn and can read only enlarged print.or those
‘who have remalning vision meking it possibie for
| . . them to read limited amounts of .regular print
EREIE ‘ o y under very sppcial conditions,  The partiaily.
: o "~ seelng ¢hiid is one who retains Timited but useful
'f;vis{on”fdr(acquitingAan‘educatioh,bﬁtwwhose‘viSUat W
“lmpalrment after needed: treatment or correction =~ 4
. or both reduced school progress to such an extant
that special educational provisions -ire necessary.

O e Pert




NUMBER OF PUP!LS SERVED:

PROGRAM OPERATION:

PROGRAM ANMINISTRATION

- {HD SUPERVISIGN:

FUTURE D!hECT(O“ QF THE

PROGRAN:

PROSRAN LOCATIOH:

FERSOMNEL BREAZOGWN:

© COST OF PROGRAM:

. elementary schools,

‘Tylcr Elementary School

. Special Statiohs for'fhe stdally impaired - page 2

Students who are ready academically to function
tn an.educational environment with their sighted
peers,

Students who are ready for a specific program of
mobility training, social acceptance and regular
contact with the seelng world,

Students who require the on-gofng contact with

a specialist for the visually impaired.
18

Students are provided a COmprehensive program in
a special class environment located in regular

trained to teach visually different children.
Students are provided braille instruction, large
print instruction, &nd other specific services as
needed. Location of the program in a reguler
school allows for the integration of students into
the mainstream of education. Spednalnsté will work
with the total school population to insure & smooth
Integration process.,  As soon as a student shows

an ability to function fuli=time in the meinstrean

of education, he/she is placed in a reguiar school

setting and will receive the services of an
itinerant teacher,

Department of Special Education.

Ha!ntain and lncrease integrat:un into WQ:HSLFGGN
activities,

10th & G Street, 5.E,.,
Hashtngton, b.C. :

‘lnclvded in Center for the Visualiy lmpﬁl!Lu,'

(Jackson School)

‘Included in Center for the Visual!y !mparsed
V(Jackqon School)

- .35 ~

They are taught by specialists .
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SPECIAL STATIONS (VISUALLY IMPAIRED)

Teacher Competencﬁéﬁ
‘ Teachers. in the Spesfal Station for the Visualiy ifpaired should
demonstrate the knowledge, attitude and skills necessary to: -

Instruct blind children in Braflle, thé utilization of talking
‘beoks, tape recordnng equupment and other communication tools as the
need indicates.

'lﬁstruct b)ind children In the utilization of the abacus and in
the understanding‘of‘the Braille math codes.

Understand and articulate thc blind child's social and emotional
needs and to adjust the school program to include skill development
and sensutavuty training for relevant school personnel,

Understand eye diseases and how these effect the blind child's
_ability to perceive his envirohmentél‘sqrroundings; |

{now the basic techniques for orientation and mobility.

Translate the adjéstment needs #f b!!nd children‘into the regular
‘schoo]mand to‘pfepafe.the school sfaff for thiS‘event.‘

Utilize the servxces of the Library of Ccngress, nghthouse for ti

Blind, and other c0mmunuty resources whlch provide Jezvices to the Blind,

~-35a~ . .  Part III



PROGRAM TITLE:

PROGRAM LEVEL:

PURPOSE:

OBJECTIVES:

TARGEY GROUP OF PUPILS:

CRITCRIA FOR PUPIL SERVICE:

. NUMBER OF PUPILS SERVED:

PROGRAM GPERATION:

:sagLMAL’STATmmNS!ﬁmR THE TRAHMABLE MENTALLY
RETARDED (TMR)

Vi

To provide meighborhood @&saﬁ specfal classes
fior «the tratmable mert-a&@y negarded elementary
iage ‘student Tn reguilar clemwatiary schools as

an alternotive to the Spetiia) %chool. Whenever
possible, the retarded student will be integrated
into the mainstream of schoot life. .

To pre-tesg adil studentk ¥m order to determine
students cducationsl needs sn§ subsequent
strategies to be used within the classroom,

To develop and implement individual programs for
each student which will include the following:

a., Adantive .Behavior

b, Lenguage Development

c. Fersonat - Secial Skills
d., Psyche =« motor Silis

e. Occupational Orientation

Pupils sssesced as trainehie rmentally retarded
by Pupvl Personnel Sch|Cc,.

" This group of students shouid demonstrate an

ingbitliey to ?carn acedemic skills above the
readiness level.  In addition, these students
are usuolly retarded in the rmmﬁunicati\v, &nd
aaapﬁxve behavior areas,  If the student's
skif¥s improve throush !ndfv:nuallzed intonsive
trvsnenq, ‘they will be placed |n A h!ghor tevel
pmg rum, . . :

180 .

The prir.uy functzcu of %his progrom ts to prov;de:
for gach student a' comprehens ive program. of L
:pract1CQ! tife - s;i}i devalopment that enable=

the chitd: to attaln a.confortabie Fevel of so»vo4f;

economic "f%idvrﬂnOCWCB and when feasib!e, inde-‘"
‘pendenge. o .

‘7;'36'7  :' . o ‘ParT‘lIl




Speciat Statitons for the Trainable
“rntally Retarded (THR) - page 2

PROGRAM ADKIRISTRATION

ARG SUPERVISION:

FUTURE DIRECTIOK OF
PROGRAM:

PROGRAM LOCATION:

PERSONNEL BREAKDOWN:

COST OF PROGRAHM:

These special stations ¢perate &s a speclal class
with the assigned teacher providing the lesdership
and support to the students. This year with the
trend toward placing the more handicepped students
in better equipped scho: 51 facilities, there will
be an opportunity for iInteraction between regular

school populaticn and the Special Stztion population,

This will be provided by. the Department of Special
Education in cooperation with the lacal schooi.

i

. Careful consideration will be given to the questions

of whether the regular school based or special
school arrangement of placement for the THR student
Is preferrabie based upon the educational needs of

the student.

Elementary schools:

Armstrong | : Grimke
Bruce Houston (2)
Giddings (2) Stanton
Thomas (2) _ : Tyler

18 - TSA-15 Teachers
"8 =~ GSA-4 Aides

2 = part-time TSA-10 Supervnsors
1 <« TSA-15 Resource’Teachers4
$366, 764
- 37 -

Stevens (2)
River Terrace
Rudoiph

Van Hess (2)
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SPECIAL STATIONS FOR THE TRAINABLE MENTALLY .
RETARDED {THMR)

Teacher Competfencies

feéchérs in the Special S+a+ions for The.Trafnabfe Mentally
Retarded should demonstrate the knowledge, attitudes and skills
necessary fo:
Understand the nafure.and nceds of the inTellecfually
deficient student |
| Assemble, document and write a casc study for each pupil
“containing an assessment of his strengths and weaknesses in
cognitive, percepfua],‘moToE, social.and sersonal care areas
Prepare and implement an instructional prescription based
on This’daTa‘ |
Initiate and mainfaiﬁ effective parent-teacher counsel ing
sessions |
| IhTegrafe the TR student in the mainstream in non -

academic eareas,

U part 111
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- PROGRAM_TITLE:
PROGRAM LEVEL:

. PURPOSE ;

OBJECTIVES:

TARGET GROUP OF PUPILS:

CRITERIA FOR PUBIL SERVICE:

NUHMBER OF PUPILS SERVED:

PROGRAM OPERAT ION:

" PROGRAM ADMINISTRATION
TTAND SUPERVISTON:

WEBSTER GIRLS' JUNIOR-SENIOR HIGH SCHoOL
VI

To provide comprehensive educational services to
pregnant, unwed, adolescent girls with special
guidance needs, A

To promote continuance in school of unwed pregnant
girls,

To provide a program of health and mental health
education including the various nuances associated
with pregnancy. ‘

.To reduce the chances of reoccuring pregnancies.,

School age pregnant girls enrolled In grades 7
through 12,

Pregnancy confirmed by a physician,

D.C. resident,

Projected 1400 for 19721973 school year.

Girls are referred from a variety of sources:
schoo!,‘parents,'Seﬁf, Department of Human Resources,

other. ‘After an initial interview with a staff
social worker'a girl obtains transfer to Webster,

‘Regular secondary school subjects are taught, A

Maternity Clinic Is in operation allowing studants -
assigned to Webster. to receive clinic services on .-

site. Students are allowed to return to Webster

for six weeks after delivery.

"chster;SchooI_ié é&m?njsteréd by'a principal,

Supervision of the academic programs -Is provided
by supervising directors of the various schugi
depertacnts. Health Services are supervizcd hy -

©the Desariment of Human Resotrces. . The Frogran

incfudes'guédanc&.servi¢esjih{the;fc!luwihg,'

~categories:  heatth awsrencss, interpersonal

relationships, self-concept development, personai

social care and development, medical orientation

and care,

s Rt
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FUTURE DIRECTION & ‘ , :

OF PROGRAM: ' Webster Programs will become the training center
for public school personnetl - in the area of con-
tinuing education in medical and affective

_ problems associated wjth pregnancy.

PROGRAM LOCATION: - Webster School, Tenth and H Streets, N,W.

PERSONNEL BREAKDOWN Principal

Teachers ‘
Social Workers
Counselor

Nurse = o
Administrative Clerk
Educationai'ﬁ?de

COST_OF PROGTAM: $214,418

?'39,f ,f‘_ ' ‘lj  ~;‘4 o o ."iPaf{;ﬂjjé;lv59*




affective education

WEBSTER SCHOOL FOR GIRIS

Teacher’ComDetenciés

Peachers at +the: Webster School for Girls should demonstrate

the knouledge, atttltudes and skllls neceusary tos

Uhderstand the Varlous complexltles aSuOClatGd wlth pre~-

marltal pregnancy and plan "an 1nd1v1du 11 ed program of

Understand and be senoltlve to the: medlcal factors related

to preﬂnancj ¢nd motherhood

Prov1de an 1nd1v1duallzed fleY1blo 1nstructlonal program o

twhlch will f‘acl]li,n'be return to tbe regular uChOOi

Note w“bstor School tmachers are requlred to meoL

reguldr chool teach r ccrt1f1Cdtlon, not opcclal educatlon

,requiremenQS. . Lo

-39 a~ . Part IIT




T - PROGRAM TITLE: (CENTER FOR THE VISUALLY IMPAIRED (JACKSON)

PROGRAM LEVEL: BT
| ‘PURPQ§§{‘ . - - To provlde a«devefqpmentél’brogrém‘ih atshéltcrédi
R . atmasphere SpeCIflcaily,deSigned‘and meintained

g o for VEsua!!y,diffe;ent‘chiidrenfand,youth,

~QRJECTIVES ‘ . ‘To‘provide;an educationaI;program‘tb,meetgthe

B . S académiC,*SGCIal,‘vo;ationaﬁ;‘andfmobiiity,needs'
of blind or partially sighted students in s |
sheitered environment, = o ‘

: To‘provfds an on-going;parﬁnt‘inv@lvcmeht‘prdgrém
- including counseling and -home reinforcement,

TARGET GROUP OF Pupris:” - Bilid or‘parfiéliy‘sightéd'students‘Whouredu?reyW ;
| ) o a Shcltergd,athSphereiand/otsanzinitiéilentrénce :
inte an educstions) and,traihlng'progfam‘specifij‘

“'._;a!fy_dcéjghcd150r*blihd’youngstérsg:," o

| Ehe bcstuﬁ0$sfbiefcdrﬁéctionpar;aerestkjéticn”inw"}' L
o field of vision to éhﬂang{e{subﬁénﬁfng%eh‘akc:af‘ S
20 degrees‘ofgl&sﬁlhiﬁlfhd”ch?léréﬁ‘?ntlude‘fhosc" '
who have so Tittie remaining useful vision that
~they nust QSé_BEaille,as%thejf‘keaQing’ma&iah.

* CRITERIA FOR PURiL SERVICE: srrndnessg}QO/zda,er\iéﬁ&!iﬁ the;b¢téer eye with

“Partiai‘Sightéﬁematﬁfhg‘visUal acuity between .
20/280 and 20/70in the better éye with the best
'poﬁsibte‘CQFFectidn;‘fPartla[ly;seeing;chifdren"
“are those who rétaihﬁré!ativ¢lY“ldedcgrce.af" T
vision and can reéd‘ohiyién!@fgédfprint)or]those R
ovihe hsve remaining vision'mskingfltprSﬁibTé,ﬁop‘;kJ .
“thcm'tg'raaﬁ,}imitedfamcunts of reqular print . 1
under very ﬁpecia!ﬁthditiohs;_»Thefpaftiaify -
Csecingichifd s ohefWHofreteinsu{imited“butfucefu]'”
_ovision for acquiring an education but whasa viyual
dmpatrisnt after needed treatment or correstion .
or bqth‘ﬁeduccd‘schaalnﬁrogreﬁs;to,sUCh‘Qﬁ extant
that special cducational provisions are necessory,

Students who require constant supervision and o
specific academic and secisl development in a - {

sheltered environment,




Centcrﬂfbr the Visually Impaired (Jackson)-~page 2

Thosé;studentS[in?fhe‘first stages of biihdnéSs or
failing sight,who can profit by special . counseling

and’gufdah¢e‘at school and in the family'Settihg.‘,“

NUMBER OF PUBILS SERVED: 15

FPROGRAM OPERATION: - The special class GSSIgnmantfbeTblindtor‘pahtially
o T - sighted children is a temporary program of instruce
tion and training based on the degree, and/cr one-set
‘ofjsight*!oss;’;Self_contafnedQ;lassesuare'provided'
‘;In‘a:sheltered(settihg_fbr‘a“specified period of
time, As soon as: the child demonstrates an ability
- to function in a less controlied environment he. is
moveditO‘aispetia!‘station and to the regular ¢lass
situation with jtinevant support, o

provided in‘resident7and‘at‘the;hqme; ‘Provision
s made for continued contact wit -agencies and
‘ organization. s ‘ S ~ »

0n~g¢1ng,pko§rémlofchf!d,andfémily,EGQnSeJing,isf‘ ¥

 PROGRAM ADHINISTRATION Department of Special Education,
o CAND SUFERVISIGE: SR T SRR

" FUTURE DIRECTION OF PROGRAM:  Students now enrolied wil be plazed in the level
R R ' I1l‘visuaI>'rogram;ahd‘Jackson‘Willgbe_devé!dped
~into a Rescurce Center to;provide'comprehehsive‘f
’ fsery}ces‘to"&lsﬂalfy,dlffercnt‘Chiidrén;‘youth,‘a
cand aduits, o SRR

PERSOHNEL BREAKNOWK: 1 Assistant Principal, TSA~8
: - L et S 7'ClassﬁoamﬂTeachers,wTSAQlSV o
=Tl 6 ltinerant Vision Teachers, TSA-15
SRR LR Counselor, TSA-15 . - =~
,~i‘Rhyslcaf:Eddcation”Teacher,‘TSA-IS-

1 AdministratiVé'Aide,,G356"
k4 Educationat Aides, GSeh 3 =
I Orientation and Hobility Specialist, TSA-13

MEATET L L$257,120




'dCENTER FOR THE VISUALLY IMPATIRED (JACKSON SCHOOL)

‘Teacher Competen01es

Teachers in the Center for the Vlsually Impalred should demonqtrate'
the knowledge attltudes and skllls neceusary to: “

Instruct blind children in Braille, the utilization of talking
beoks, nape recefding equipnent,‘end othef‘eenmunicatibn tools‘as the

need indicates.

‘Instruet blind children in‘the utilization of the ebacus and in

understanding'the Braille Nath‘codes.

Underotand and artlculate the bl:nd chlld'e seclel and‘emotlonal
needs and to adguot tne scnool proprem to 1nelude sk111 dﬂvelopment
and oenﬁlthJLy'qulnln& in. the home cttlng.

Unaer udDd eye dlseaseq and hon these affect the bllnd chle'

‘_';abllluY to percelve hls envxronrmntel‘surroundlngs.
Know the ba ic technlquee for orlentation qnd nobllaty

‘ Utlllze th serv1ccs of the leraly of Congress Lnghthouue for

- the Bllnd and other communlby resourceq whlch prov1de ,ervlces o the.

U bllnd

“,h1a d




 PROGRAM TITLE:

 PROGRAM LEVEL:

- PURPOSE -

OBJECTIVES:

" TARGET GROUP OF STUDENTS:

“The purpose of the' Sharpe Health School

"'regular school

dh*approaoh that .is 1nter—dlsc1p11nary and 1nte1->'

‘ agency - (Educatlon and Health)
kd“g\These SGIV]CGS 1nc1ude -

:kll) A health unlt w1th‘a reglstered nurse,

’2)7‘A physlca] and occupatlonal therapy

‘ 3) _A food serv1ce program under a tralnvd-

o hanthapped or health- 1mpa1red to a degree -
‘reunrJng ptt1a11zcd educatlonal ‘and thera-

‘ handle wheelchalls and - othe1 such equlpmolt.

_425 o

To p10v1de a special environment free of

SHARPE HEATLTH SCHOOL

VII

is. to prov1de for the education,’ protection
and treatment of pupils with health problems
who are temporallly or permanently unable .
to attend regular school.

architectual barriers for those students
with phy51cal or health problems who are v
temporarlly or permanently unable to attend

To- p1ov1de spec:al serv1ces in a team’

emeg

hea]th aide and. male and female nursing
- ,asslstants who superv1se and attend the
. daily health needs of ‘the. students,
- alded by a Health Department ped1atr1c1an'

~program for developlng,,restorang, and/or
~maintaining physical functionj: alded by
" consulting physician of physical :
.~ medicine, a- plogram prov1ded by tbe
f‘,Bureau of Maternal and " Child Heath‘of
”'the Department of Publlo Health

dletlclan to provide nourlshlno school
,lunchc‘ and dJeL thcrapy whele nccessary ‘

Stunents served by Lhe progxam are physlcallv;f

peutic services'in a fac111ty equ1pnod to

Part IIT




Sharpe Health School -~ Page 2

TARGET GROUP OF STUDENTS :

CRITERTA FOR PUPIL SERVICE:

NUMBER OF PUPILS SERVED:

PROGRAM OPERATTON.:

Serve ages 5 -19 1nclud1ng kindergarten“
through grade twelve ' ’

fStudents w1th phy31ca1 dlsabllltIES are
placed in Sharpe Health School upon ‘
recommendation of School Health Services
of ‘the Depaerent of Health and the
Department of Pupil Personnel '

240

. The program at Sharpe Health School empha31
independent 11v1ng and provides each child t
opportunlty to: develop 1ntellectually and
~physically to. his maximum . as well .adjusted
"1nd1v1dual The . emphasis in the school
‘*proglam is to.teach pupils to. become as self
‘sufficient ag p0351b1e, to foster maximum
mental development and : help students develop
;‘skllls and attltudes which will make as ‘many
as p0531blc potentlally employable The .
‘teacher is an integral part of ‘the team that
1ncludee doctor,‘nurse, social- WOrker
psychologist,. couneelol, phvs1cal ‘and
- occupational. Lheraplst Counsellng is an,
- ‘on-going activity so Lhat the student will -
 adjust. to his situation and return to '
‘regular srhool when he 1s phys1cally able.

The students in. the secondaly depaltment
follow a course of study geared to lﬂélVldual
ablllLV, 1nclud1ng college pleparatory course,
business course, vocatlonal GdUCaLl01, and
gencral education’ courses. . Somé’ graduates
enter co]lege, others are. plepared f01‘"0‘ :
Two yeals prior- to graduat1on,‘studentc are.
‘referred to D. C. -Department of - VOCnthﬁtl'
Rehabllltatlon for evaluatlon and cventual
”placement .The" maJorlty of sLudente have
~ physical: d1sab111t1es of ‘an orthop(ﬂt( o1,
o neulologlca] nature. : ‘

io
w

lhe propram 1ncludee ‘an elementary ‘\J
seroadaxy dlvchlfled curllculum with teache
- _.specially trained to. ‘meet the- 1nd1v1dual
. loarnlng needs of the. studonts in a settlnw
‘where the teacher—pupll rath is l3 to 1;

“‘_43_ "l o : Part III
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Sharpe Health School - page 3

equ1pment adapted to needs of handlcapped

to fa0111Late 1earn1ng and body development ;

a sPeech therapy program, a vocatlonal
evaluatlon and Lralnlng program in cooperaelon
with the Office of Vocational Rehabllltatlon,
" a Career Development. department designed to
-prepare the non—college—bound high SChOOl
‘graduate for job placement;’ transportation

by school operated vehicles to and from
school; and a physical education program
(including aquatics) which promotes
development of gross motor skills and . ‘
increased enjoyment of leisure time activities.

PROGRAM ADMINTSTRATTON
"“AND SUPERVISION: - - a) Department of Spec1a1 Educataon for
c » ‘ ‘Educatlonal Services. .

b) Department of Human Resources for
'Heath Servlces :

- FUTURE DIRECTION ‘ ; R -
. OF_PROGRAM: . g .. a) A pre- school program for phy31ca11y
L . E ‘ ‘;handlcapped children that will include
early. 1dentlf1catnon parent involve- i“
. ment and wholesome attltude development
throughout the communlty

b) ;An Extended—Day Program for Handlcapped ‘

© " Adults that will- prov1de ba31c education
and vocational training to all kinds of -
nandlcapped adults in the community on
an ongoing delS o '

- PROGRAM T.OCATION: : : ‘,Shalpe Health QChool 4300 Thlrteenth St NQW.,

Panc1pa1
. Assistant Prlnclpal
T Classraoom Toachers
~ Counselors ‘
Social Worker
‘Physieal‘Education Teacheyrs

PERSONNEL BREAKDOWN:
e ‘ S

P RO

-4~ Part III




Sharpe Health School - page 4

* COST OF PROGRAM:

Psychologist.
Administrative ‘Aide
Educational Aides
Clerk: Typist -

Cook ‘
Cook~Foreman

Food Service Workers

W RN bt ot N e

- $618,616

d4s- PART IIT



CENTER FOR THE PHYSICALLY HANDI|CAPPED
‘ (SHARPE “HEALTH SCHOOL)

Toachmr CONDL‘CHCICS

Teachers at Sharpe Health School Ghould demonsTra.e the
. ,kﬁowledge,.affnfudes, and.sxnlls,necessary '0:,
1ns+ruc+“orTh0pedicallylhandicapped students including
those Who;@ay require specfél‘méTerials ahd‘adapTaTions in
ordéf +to leérn | | |
Under;.und and odJus1 To a SpoCIfICdlly de51qn°d faCIIITy

whnch |ntludes a vur(u1y of SpLClal equnpmenT for The phy5|cally

‘handxcap[ e d

Dmvblop a p‘ogruﬁ which minxm(zed the phyu{cal nmaéfrmcnf
:of‘rhe student by s.gmula+1ng and moT|va)|n3 drfeelwng of
; aéhféQfmenf : | |
 Provide a flexible’progfam of socfal skiJ(s de&elopméﬁf
and persona | acceﬁTance skills leading TO'self-éwafeness‘aﬁd
sg!f-sufficiéhcy" |
Dové!ép avpafénT:éﬁuégfjon prdgram‘which indludes guidance’

and counseling for perents and sibiings

Part 111
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g ; PROGRAM TITLE: o PROGRAM FOR THE PROFOUNDLY RETARDED

'PROGRAM LEVEL: vID
- PURPOSE: K d o L - To provide a sheltered env1ronment with

medical support for identified school age
profoundly retarded chlldren

OBJECTIVES: L To prov1de public school services for a
‘ o ~ selected number of profoundly mentally’
retarded students who would otherwise
either remain at home or be placed 1n an
1nst1tution.

To develop a teacher/parent partnership
component for skill development and home
relnforcement -

To explore varled approaches and develop an
,operatlonally fea81b1e method to:teach pro-
. foundly Jetarded chlldron in the publlc
o School settlng

To cxplore tnc 1mpact of land and water. .
fcxerc1ses on motor - developmcnt body stro1gth
and:body 1mage R

To increase and/or teach developmcntal skills
based on Gesell's four fields of behavior:

.. ‘motor behav1or, adaptlve behavior, Janguage

‘ behaVlor, personal soc:al bphav1or :

TARGLI GROUP OF PUPILS: -« - - - Pupils who have been 1dentlf1ed as profoundly
‘ o © ‘mentally’ retarded by the Department of Pupil
‘Personnel erv1ccs and placed. by the Placement
"Offlce Department of Qpecial Education

CRITERIA. FOR ?UPIL SERVICE: - School exc1u51on Jdue to mlnlmal or lack of
R ‘ . 'development and/or t1a1n1ng in: the following ;
area: . o ' : !
’ ambulation " basic understanding :
feeding ‘ speech A
awareness. . toileting
dressing ‘ “undressing

L4 o ’ Part III




X - Program For The Profoundly.Retarded~page 2

A

S S | - ; Students are programmed. into a apec1f1c
3 ' ' ‘ ~ schedule of 'school. training and home
- reinforcement. Parents are taught to
‘prov1de maximum and cont1nuous act1v1t1es -
_centered around motor bchav1or, social
behavior, 1anguage behav1or, and adaptive

behav1or
NUMBER OF PUPILS SERVED: 20 '
PROGRAM‘OPERATIONf. ‘ - The school staff team members will.conduct

a needs- assessment in ‘the home of each child
~in the program to determlne ba31c level of
performance.

Thls‘team will plan an individual training
program- in motor behav1or, ‘adaptive .behavior,
language behavior ‘and personal social behavior
for each student according to his needs and
1nc1ud1ng the followzng ‘

"‘9oec1f1c behav1ordl ObJGCleeS
school qkill developmenL training
component: : :
‘home reinforcement tralnlng component S
specific obscrvatlon procedures : E
specific recordtn procedures._
land and water exercises component

Utilizing certain knowledge gained from o
observation of students and exploration =
‘with various. approaches, team members will
begin to develop a curriculum guide for
‘use with profoundly retarded students,

PROGRAM ADMINISTRATION = R o o
1AND SUPTRVISION: -+ Department of Special Education o

FUTURE AD HNIQT}\TIOW ‘ o e ‘ o o
-OF -PROGRAM:  * : “After a year of exploration and program
' development, the Department of Special :
Education will deLerane tht feasibility o’ this |
program. . .. - ‘ MR

- - Part Trr -
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Program For The Profoundly Retarded‘4 page 3

 PROGRAM TOCATION: - Sharpe Health School, 4300 13th St., N.u.

PERSONNEL BREAKDOWN:: . | 2 Teachers
o ‘ 10 Educational Aides (Title I)

COST OF PROGRAM: ' ' Incorporatéd into Sharpe‘Health School.Budgét.

8- Fammm




ERIC

PAruntext provided oy enic [l

PROFOUNDLY RETARDED PROGRAM
" (Sharpe Health School.)

.

Tcacher Cou Tencies

Teachera in.the Profoundly ReTarded Progrdm should
dcmon raTe The Pnowledge a1rtfudca, and Skllls neceJSdry TO'
Devclcp a teacher/parent parfncr%hlp program dcs:gncd to .
prOv;de home reinforcement Techniques including a provision of
home insfrucfipn'

Plan aho xmplemcn! progrom ot land and water eych1~es

whxch 7OCUu on maTor dﬂvﬂlopmenr, body sfrcngfn and body imagc

Tbéch‘oevelopm antal l;lls of paycho mo.or, aerlure

béhévi@r, lvujutﬁe bchavnor, and por sonal social‘behavior a
Wdrk}effec#ively wi1h ‘ numbcx of profo s;on Ist and para -

pro{*ﬁsxonalq as-a team and to provide a program of leeralfIGd

sub~Jcho ol Treunzno Sklllo.

Part 111
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PROGRAH TITLE:

| PROGRAM LEVEL: °

~ PURPOSE: -

OBJECTIVES:

TARGFT GhUUP OF PUPILS

CRIT(REA FOR FU:iL SERV CEe

HORSE CRISIS INTERVEKTION CENTER

VI

" whose teathers are Unabie to provsde an apprOpr:a*e
‘educatsonat proar am, - ‘

To PFOVrdP an lndavidhallzed prcgram of behav:or
‘management and aeifwd;sctp!sne though uchlrv ment
‘MOt{Vutivn ‘ ¥ . . ,

ﬁTo p:ov:de @ pragram of lPtelvent'On tranqvtnon,]

- and- fo?loh~up fOl thgsg StUJ nts anro!lcd ut hcraé.

.lduhii zvd he hthora¥fy p:oogcw d Juntor'hv f“f
“school students -in . the 6th or 9th grade who proscnt

*Schaai'hf tcrs of ﬁgg gsaVe‘or;unachptahie
‘Jcheat bohwst..=5; s foo

‘iwkvimente that enatna chmﬁi has exhausinc nve:lable
rasou:(e* ei the Iocar sChOOI Pcvef

i
. Specisl Fdues

‘:Stuucntw stcaptable to tbb rronroﬂ are seng to narse
on a’ wcmewicr buais, o R

Cedee PRt

Morse' wti?”pr ovide a temporaly :ntervent|odiiv‘
program for junior h.gh school. students ‘who
experience dlfflculty in the regular ciuscroom
environment because of behavioral prmblcms and

To provide 3 per semester intervention program for
boys end Girls vho exhibit behavioral probtows sever~
ensugh to cause managenent osfflcultles in the‘ :

requiar SChGOF Settlng. ' L

managrment dtffituitle -t the ?ocai ochooi

‘Idcwtnf!rdtan by fhe Departmert of Pupi? P»rsonnel
Serv ICCE_’" thp Junior high scbool.

Qludhnts are VLCQmTCPde by the. Depattmewt ngll
‘;""Q."‘IC 5 a5 nchdlﬁg a dcialleu ive: .;111(,.

agomans and dd} S tpant envsronment for s i
amount el fhn, Placesmant services, Depary: =
cr“ﬁ f\V"Pﬂa‘uS e,tmcﬂt :nfn.. .
and. &Fl‘é‘ﬁf}'ﬁg an p\’c"%‘;{!@W mﬁd [\' CClFi,rh. Cani e r e !CL‘

ﬂm I8 anhn

g




* 'Morse Crislis Intervention Center =~ page 2

NUMBER . OF PUPI(S SERVEb: - A maximum of 60 students doring‘any,given semester,

PEOGRAM OPERATION: .. HMorse will offer a per semester intervention pro-

‘ S ' ~gram, Students will be organized on the group
maragement structure, That is, groups will be:

- formed for both academic and’ non-academic .

activities as ref!ected in. achlevement, socuometruc,
“and other. information gathered, Indlvidaulized”

' behavior modiflcatlon and gundpd group - Interactlon

~ will form the behavioral change and management
‘program for the students . Since this is etsnntually
a semester school, programied materials and indivi-
dual achievement motivation plans. will be used.
-ex;ensively.‘ Spec:fic attention will be given to

- planning for the evaluation and return of students -
to the regu!ar educatuonal environment.

PROGRAM ADH!NISTRATIOH AND‘
SUPERVIS!ON- AT .. An asslstant pruncipal

A resource teacher.

31nSupport;from:specualtyfsoperyisors,"

. "FUTURE DIRECTION OF R T PRI TR R LR e e ?
S oTHE PROGRAMz oo o o It s desnrable that local schoo!s devefoo surcessful
IR o . behavior management technrques., Therefore, emphasis: ;§f
Wil be placed on_ the. lmplpmentatlon ‘of “a. concept ‘of |
i “teachers for trennlng teachers." The staff at T
‘; uHorse wi I] work cooperatuvely with local school
~ personnel, .i.e., ‘teachers, prlncupals, counselors,‘
o to develop skilis in pupnl management at the Iocal

e school
© PROGRAMLOCATION: - Morse School, 430 R Street, N,
| PERSONNEL BREAKDOWH: Assistant "rlncnpai
R T LT " Classroom. Teachers (9)
. CounscloF TR ‘

“ﬁﬂSoclaI Worke :
“V”Adminlstrative Atde

?‘COST‘OF‘PROGRﬂﬁfe‘ S ﬁ;f$172,5§j;‘




~ MORSE CRISIS INTERVENTION CENTER.

Teacher Competencies

Té§chcrs at Morse Crigis lntervénfioﬁ Center should demonstrafe
thg knéw]é&qe, attitiudes and skllis neccssary t0°“

Provioe an |nd:vndUdl|zed nntervcnt:on progrdm for a prescribéd
per;od of time for. thosa student who;exhrb|t_severe;behaVIoral‘bfobléMS‘*
which cquSe management difflculties iﬁ.the régular schoolkééttiﬁg

- D¢V610P ﬂdUCat§OﬁaT strategies énd beﬁaviér ménagement techniques
whiéh fead té the rethnfdf the student toEthe mafnsfre&m‘and follow
up_support to the‘receiving'teécher‘ i

OrganeZC and maing ’ & program whxch provzovs for ystﬁmatic
obﬁervateon, recarotng amd Interprctatiﬁn of tnf@imdtlon abﬁut Studu
 bahavIur whlcb can bu uscd by the rgau!ar tbwrh? |
| Nork coﬂperatrvoly‘“nd on. a COﬂtinUIHQ b;§i= thh ofhnf.;*wﬂfﬁnt

‘ ncnts‘une“nqen6|es whxch haV@ dn nntcuest in bchavoora‘$y prob!eﬁéd |
Ht:y;uth" “  H B v '
| Provude én igtefééléfed odt é‘ onal and soc:ai %kii!s devcicp» -

. Ment;progrem on an ;n \Idualtzed student pinn

“50a~ . part Uy L
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PROGRAM TITLE:

 PROGRAM LEVEL;

OBJECTIVES:

TAR(ET GP OUP OF JUP!tS

" CRITERIA FOR PUPIL SERVICE:

5NJMEFR OF PUP!IQ SL RYE U

. PROG\AH OPrRATION'

PIERCE SCHOOL JOB DEVELOPMENT AND EVALUAT {OK CENTER
- i |
Vi

. .To provide for assessed mitdly. retarded youth a

career development-workstudy program designed to
meet the specific needs of each student prior to

:trdde"Skl‘f tra:nnng or emp!oyment

To develop and p!ace into Jabs retard«d youth

capable of compctltive cmpfo;mcnt

Tu'aJSfct essigned students to arhfeve thair

S meximum acadeiiic piateau through diversified pro-

gramm:nq

To prov:ﬂe a career deve]orment program emphasizing
plc~EMQ[OYMLnt s!rll' and empioyment fol jow-up

«SGFV!CQ.,. ‘

Studen 'S asceSde bv tha Depertment of PUpII

Personnel Services ano-ludgcd to need 8 VQuatlﬁﬁJT¥,
sk vcd contror!ed cnvuron:wnt ~~ S

.w;Hlid to u@derdtol,‘rctutded studOﬂts who cénabt L
*function full=tine. in the rcgu]ar 5ch001 “setting
j-with suppgrtlve gervycgb“a‘ SR A

,‘Srudents uhs cou?d benefit. from a career. and 1ob g

devblopuvnt program leading to JOb ptacc wnt, bot -

" who cannet funcf|0n at the tcme'rn 3 reavl=:

vocationat achool,  Job placement, then bCCuuLS

~the ultimate maans for s students to Igave the pro- g

gram,  Howaver, nﬂpﬂrtun:ty is open for any si
‘ wh@f\“n meet established criteria” Lo be pl

icnt

Eniﬁ 2 rvru,ar vacattcnai scheal.

f;86 

StLQpﬂ'S‘qut le to the proqrum wr!l be ent ‘YLu
into the job cvg?uatron and career tntﬂrvst phese

. “of tha progrdm,  After a. survey. pez:od students
will begin a accond phase cunsyclfng of ‘job ex=

ploration and job devetopment ' 1ls,  In the

‘third phdSG students will be 1: vedualiy pro,remé

med tnto dcm!c aad puc«ocautona! WOdU;(>‘__WOTk‘




; Pierce - page 2

-

"study programs |ike the coopefative‘pian,”and others,
will provide the final formal school phase of the

program, The ultimate goal will be to place students
on a job full-time,

PROGRAM ADMIN|STRATION , , |
“AND_SUPERVIS [ON: | Principal

Job Development Speclalist,
Support from Vocational Rehabilitation.
Support from Department of Career Development.
FUTURE DIRECTION OF ,, T
THE PROGRAM; - To expand and implement a job development and

~evaluation center facility and services to
operate on a non-categorical basis.,:

- PROGRAM LOCATION: Pierce Center, 1367 G Street, N.E.

- PERSONNEL BREAKDOWN: ~ . . - Y Principal
R R A T 12 Teachers =
U Courselor (job) = -
.1 Job bewelopment Specialist
1 Social Worker .
- VAdministrative Alde
‘2 Educational Aides

- COST OF PROGRAM N ose35,13L

\
}
"




(PIERCE SCHOOL J0O3 DEVELOPMENT AND EVALUATION CENTER

Teachar Competencies

Teachers at Pierce ghould demonstrate the knowledge,
attitudes, and skills neceésary to:

‘Creafe an’occupafjon;davelopmenf pkogram wh}ch_emphasizes
pre~émploymch‘$kilfs Trajniné, skills chelopmenT, and
employmznt

Unders?and the nature and needs of retorded sTudenTS‘énd

provide an individualized educational program commensurate with

The varicty of developmentsl needs presented

Plan an occupation devalopment program designed 1o provide.

an;yrfcm‘of vocaticnal éQaluaTion,‘voca%Johai'inTcres#;‘dhdrjob
;ampfihg ac%iyifies

7lﬁplemcnf and mainTéfn a‘préjram of oc;upa#%on'skills de-
Velopmcnf organiied soqueﬁ+iaf!y and ranging.Troﬁ concfeTe to

‘abstrect

B ATt Provided by ERIC




PROCAAN TITLE: : : CENTINS FOR THE TRAIWABLE MENTALLY RETARDED

PROGRAM LEVEL: - VID

PURPOSE: To‘pkévidé educatfona1,pre-vocationa1 and

vocational instructicn on a city~wide basis
for children and youth classified according.
to Americen Association of Mental: Dcf1c1cn-
cies (AAMD) standards as trainable mentally
retarded. : , Y

OBJECTIVES OF THE ' U - S | -
PROGRAIN: : : _ To provide a comprehensive prooram of Co
T personal social skills . development, adapt
behavicr skills, ltanguage development;” an

psychomotor skills development.

v
A
L

To provide a program of job awareness sk 111
training for specifiz adolescents capable
of vocaticnal training.

‘The Portal:Schoel Progrom « Unhan TCUC!Q
Corps in cooperatien. i th Howard Univers

- "L‘/"S

: . A Department of Special Educotion is in resi«

: S AP EE R o dence at the site, This program prov’<dos ’
AU R o o 0 spaeciel tt¢1n1nq and <Luf{ dechopmrn L Tor :

graduate students and taachers dntercste ‘
inworking with ex ccytuoxal chi'ldren assessed
"aa‘bru1ndb1° m=ntail) retardeds ~ Mamic D,lLee :
%cnou].s S o ‘ _ T

TARGET GROUP QF PU”TLS: Those .asscssed bv the Department OI’PUP]T o s

‘ ‘ Parsonne] Sorvwcos and. determined by the
Placement. OFfice, Dopartnent of Spnan
Fdveation as trainable students in nesd of
a sheltersd environmznt. C

boaverage 1ntcTTPc*ua1 functioning it
originetes dP”]hJ the developmental
sl i asseciated with impairment in

tive bohaviors o

i Seatbnts with communication skills CITT e

- cultits gosgoiatad vith their retardacions T
Students agues '3 te 21~ Hamic D Lee, 14% 1o ;

; 21 Richardson Anmex and lenox Annex ,

tthen cemmunication and adoptive behavior

: skilis fmpreve throuch individualized, in- !

‘G o tensive training and the student bﬂuonhv ;
Wiéﬁﬁj?‘

Part 111




Centers for the Trainable Mentaliy Retarded =~ Page 2

amenable to testing and has a greater ability -
to learn the hasic academic skills, he is
placed in a higher level proaram, This is
determined by recassessment and recomaendation |
by the Department of Special Education Place=
~ment Office, Job training and placemant by
- _ the Vocational Rehabilitation Administiration

' is possible through a cooperation program

with th1s agency.

Students are integrated into the cducational
mainstream when possilzle through community
programming, inter-school activitics, and
inta-departmantal functions

- NUMBER OF PUPILS: L 221 - Mamie D, Lee o
L5 - Richardson Annex )
50 ~ Lenox Annex

‘1

1

- PROGRAN 0BERATIO The pr;mwry Ffunction. of thws procram is to
T ' train the mentally retarded child anu 3

vide for that individual a comgrehensive
program of pt“c+1ca1 13 fonskill o~v~lopmen

‘ , that enables him to attain a comfortable
s : . : ' level of socio~ccontmic scﬂ1~4np“Wﬂ ney enc
' when feasihie 1ncoﬁcﬂ40nCL.‘ This is oocoun-
- plished thro ough specialized instruction in

specific edu caticnal facilities,

.

bardd

)

Special curriculum is dcvaloped gearcd to
the needs and abilities of the students
serv1ced in this fac1lluy, T -

SoccieIizcd perspnnel provide for thz wai ua.
and. particular.nBeds of trainable nw'*41&
retarded ch11dren, An-elementary and ‘
dary diversificed curriculum with teu»'m-“
Jp°r|a1]y trained to mect the individual
. Tearning needs of the students is
in ¢ setting where the teacherwpupii
“is 12 toone. - Special individual sci
inciuding muwdance,‘counﬁﬂ]1n” aiet
-xiovmvnt et s

'
T .vI'I‘.C;

]1 s p}r"l a :.H'C Px ’\‘."i('("'.,
‘ ducatien ploqram aenphazizes doow
l ‘?onn:;t Cof grOQS‘mng, skitls and 1rcz,g_e<

cn)cymts of Teisure time activities.

}_¢ /‘.

. Parcmount o the program is the narent in- ’ ;
' vaelveimaent programe Rarents are encouraged -

o . £ - to come to the school and work direct Tyl th
E T(j R I ‘ o teachars 1 oa tcacnnr/rur nt co“oorkts\e”‘ ‘
LR P P effort to 1m0r0vc tho drnlng V1rrnﬂ~nt.

PAruntext provided by eric [ERKER .
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. Centers for the Trainable lentally Retarded P

PROGRA™ AUITPIST?ATIUH
- . CAND SUPERVISTION: : School uni
. i o and supery
- Principai,

ts are under the adminisiration
isicn of a Principal or Assistant

FUTURE DIRECTICH OF o
THE PROCAAM: : Mamie §, Lee will be developed intec o Child
T Development Center with teacher training as
a major functicns Smeller school units,wher
possible,will be merged with local schools
for overall administration,and technical
supervision will be DFOVILLd by specialists

from the Department of Speciel” Education.

PROCRAM LOCATION Mamie D, Lee= Fort Totten Drive and Gallatin

Street, Mo W,

r

Richardson Annex~ 53rd and DBlaine Streets,ii.

m

Lenzit Annexw bt and 1 Strests, S, B

vvCounseqor

2 Vocational Education Teaahcrg.
1 Librarian ’ i L
10 Educational Aides

I Administrative Aide L o c

1 Clcrl I

Richardson Annex S A O £

& Teachers . : : ,
‘ Counsalor . o A ‘ ‘ }
-2 Eduéational Addes ‘ ' ' :

2 Teack
1 Ceunselors _ |
. 1 Aim.n1sn.u11\n Aide , C S B
ERIC 0 LOST OF PROGRAM . Mamic Delee o 5578,055
@SR T o Ry chardson Annvn ;T}“* 133,180
. Lo : e ST ig““nL Pty s A N Y VAT




“ERIC

QA Fuiitex: provided by ERIC . -

on this daia

CENTER FOR THE TRAINABLE RETARDED
(Lec, Richardson and Lenox)

Teacher Compatancies
‘Teachers in the Centers for tThe Trainable Retarded should
demonstrate the knowledge, attitudes and skills necessary to:

~ Understand the nafure-and needs of the inteilectually

Assenble, document and write a case study for cach pupil
containing an asseasmant of his slrengths and weaknesss in
cognitive, perceptual, motor, social and personal-care arcas

Prepare end. inplement en instructional prescription besed

e el T

i
.
1

and maintein effect

-+
E) .
I
&)

ective porent-teacher counseling

Pari 111
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. [Aruitox: providea by exc |8

PROGuw

TITLE

PROGRAM

L

ad

PURFQOSE -

[ T

.

-

Students wh

CCUﬁai“F'ly se ampli

CEMTER FOR THE HEAPING IMPAIRED
Grant‘School

VI

To previce & learning environment coa\’ﬂ*e
with audiometric cguipment for spec1f1ca11y
ider t1f1cd chitdren who need the constent

services and supervisicn of a. SPEC\cilft

trained in deat education. Program is
operated oh Ka12 basis

To providela compraohensive educational r“o»
gram for those hearing impaired and daof
students who require the use of special

audiometric equipment,

To intcgrete the older hearing Fmpaired
studerts into a program of soart-tiine nons -
Foademid activities with their hearing yaors.

¢ students who are Funculohﬁi‘
» .‘Isrd of hearing who
Tow: Uhe < c:lc’ xequi erent ;on‘sua:&ss
5

o register 30-70 decibels on a
standard audicmetric test,

Studernits uwc ﬂyhib t.

specific bahav 7
which xno1cgt° hearing difficulty.

- B : . ' ' I4 ) .
Students ossessed as needing and/or i
ificati

fon instrus

CAfter s initial progrem in a sheltor:s

environment with s 1

“training specitic stu
-l

ial techniques <o
dunts are move:

a requiar school,  Followe-up servic.. .
supaitdision, and equipient distriluu
are provided by the Centai Lol oy o .

Uicu' hoaring tmpaired siudonts are zob
duled into the rogulsr junicr high schoold
for centact and exposura o their hearing

) e

SR04 N1




Center for the Hearing Impaired-Page 2

NUMBER OF PUPILS SERVED:

PROGRAM QPERATION:

PROGRAM ADM™''TSTRATION
AND. SUPE On:

-

CFUTURE DIRECTION OF THE
FROGAAN: T

e oo e revea v

PROGRAN LOCATION:

 deaf education,

57

Emphasis is on language and communication skills
development, Pupils are encouraged to learn to-
to finger spell and/or 1ip read., Teachers are
required to have specific knowledge of how to

' teach deaf and hard. of hearing children. Both

the Simultaneous and Oral techniques will be
utilized depending on the student's degre of
hearing loss and response to treatment, Specific
concern is taken to develop and coordinate a
parent involvement and home reinforcement program,

Teacher/Parent teaching and reinforcement are vitzal

and necessary comporents of the program,

Students of secondary school age are integrated
into mainstream non~academic selected activities
at Francis Junior High School while recciving their
academic iinstruction at the Grant School Center,

Program Director ~ Assistant Principal,

~Support from the Speech;aqd Hearfng*Clinic.

Support from outside agencies concerned with

Plans are to develop a language development and
communications demonstration center desicned to
provide school/home, teacher/parent, and community
agencies with instant and accurate 'information and
materials concerning the deaf, hard of hearing,

and other comrunication disorders. As children

are ready they will be moved to regular schoels fer

Level 'V services,

Grant School (For‘elementary'schoo1 aged children)
22nd and .G Stse, NeW, - ; T :

- Mashington, D.C,

Francis Junior High School. .=

2Lith and 1! Street, N.W,
Washingten, 0,0
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Center for the Hearing Impaired

Program Location-(cont'd,)

PERSOMNEL BREAKDOUM:

COST OF PROGRAM:

Page 3

Other regular elementary schools  to

be utilized as space availability
becomes known for special class/station
programs. (Level VI program design).

Assistant Principal
10 Teachers
1 Art Teacher
1 Counselor
L Educational Aides
1 Administrative Aide

- $214, 525



rrrrrrrrr

CEMTER. FOR THE HEARING IMPAIRED
(GRANT SCHOOL)
o

Teacher Competencies

Teachers of the Hearing Impaired should demonstrate the knowledge,
attitudes, and skllls which are necessary to:

Utillze sociologicai, audlolog:cal, and psychological informatlon
in educational planning and counseling for both hearing impaired children
and their parents,

Understand the structure of the Engilsh language (linguis’ics) and

the aquis.tion and use of language (psychoilnguistics), and the lmplications

of these areas for the education of hearing impaired children.

Instruct hearing |mpaired chlldren in. language and communicatlon

‘”ski 1 ls deveiopment

Understand eithe: the . Simultaneous or Oral technique to communncdte
with the hearvno lmpalred
Develop a. parent involvement prog:am includlng home relnforcement

act|VIt|e%, paren* volunteers, and parent and famlly counseling.

58a -



 PROGRAM TITLE:

'PROGRAM LEVEL:

PURPOSE :

OBJECTIVES:

-TARGET GROUP OF PUPILS:

CRITERIA FOR PUPTL SERVICE:

| 'NUMBER OF PUPILS SFRVED

r PROGRAM OPERATION

BLAIR SHELTERED WORKSHOP CENTER

VII

"Blair Center is a pre—employment training

program -in a sheltered workshop atmosphere

.leading to dependent employment

To.. develop and ma1nta1n personal care and
social adequacy skills in a non-academic -
setting according to the indiv1dual needs of -
students..

To prov1de a vocatlonal ‘training program in
a sheltered WOrkshop atmosphere

"To provide a program of Job samp11ng and task - -

'Severely retarded youth ages: 14 to 21 who

\[settlng ‘uf T ‘g“ﬁ7:

“a protect1Vc env1ronment Severely retarded,‘
- students who require constant supervision;
and students Capable of trsk or1entatlon

\',35 40

‘{Students will be given an opporturity to o
"master single:or double: sequentlal tasks 1n :

ulThe development and ma1ntenance of personalﬁ
.care’ and social: adequacy skills: w1ll be- a""’
yiregular ‘part of the 1nstructlona1 pronram G
~Movement of specific’ students into a Speclal Ky
.school; settlng or specla] class ina’ regular P
" school is poss1ble through the reassessment
f;process cin ~ ‘ 61

=59~

development skills prior-to placement in
sbe1tered omoloyment

are unable to proftcrln a'special scnoo1¢,{g¢h

‘Youth are adm1tLed to the program who need

The program operates on an 1nd1v1dual basls,p,'

51mu1atlon atmosphere
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Blair Sheltered Workshop Center-Page 2

PROGRAM ADMINISTRATION

AND 'SUPERVISION:

FUTURE DIRECTION
" 'OF PROGRAM:

PROGRAM LOCATION: .

PERSONNEL BREAKDOWN :

COST OF PROGRAM:

-60-

An attempt will be made to place specific
students in cooperative sheltered employment
positions, ‘ '

Principal part~time supervisory support from
the Department of Career Development.

To provide a sheltered workshop training
facility in cooperation with vocational
education for students with specific needs
without regard to disability.

Blair Center, Six Eleven Eye St., N. E.

1 Counselor
4  Educational Aides
1 Clerk-Typist
2 Teachers (Provided by the Department
Career Development)
$35,267
Part T1I



_BLAIR SHELTERED' WORKSHOP CENTER

Jeacher Competencies .

Teachers at Blair should demonstrate the knowledge, attitudes
and skills necessary to: |

Understand Thevnafure and needs of‘severely retarded young
adults who neéd a shelfered enVironm9n+

Provide a sociaf skills and personal care dévelopmenf
program on an individual éfudenf‘plén ba;is. |

Develop a program of parent education, paﬁenfpcounseling,'
and home teaching to maximize the training period and training.
input

. Deve!bp and maintzin a’program which provides for the

development of sequential tasks in e simulation atmosphere,
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PROGRAM TITLE:

'PROGRAM LEVEL:

PURPOSE :

OBJECTIVES:

TARGET GROUP OF PUPILS:

CRITERIA FOR PUPIL SERVICE:

- NUMBER OF PUPILS SERVED:

PROGRAM OPERATOH:

MENTAL HEALTH SPECIAL STATIONS

Vi

To provide a re-education and instructional
maintenance service to District of Columbia
Public School students, who because of severity
of diagnosed emotional problems, have been
placed in a day care psychotherapeutic treatment

"7 'program in an Area Mental Health facility,

To clearly define the role of the public school
teacher ‘in a therapeutic milieu, ‘

Students who have been placed, committed or
accepted for therapeutic treatment within each
agency,

Criterlé for admission to the Mental Health Station
is currently controlled by each agency,

It is estimated that 120 pupils will be served,
with an 8 to I pupil/teacher ratio.

Students are provided therapeutic and academic
services. Therapy related to the psychosocial
development of the students is provided by a staff
tralned in various therapeutic areas by ‘the Depart-
ment of Human Resources. '

The Department of Special Education provides
teachers who assign and implement the necessary
instructional program designed to meet the needs
of each student. The time a student spends in
the therapeutic portion of this program is
determined by the severity of psycho=social problews,

When a student shows sufficient improvement in his
psycho-sccial development to be able to manage a
regular school situation with primarily educational
support, he will then be referred to the Department
of Special Education for recommended placement,
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&

Menta) Health Stations - page 2

PROGRAM ADMINISTRAT 10N
AND SUPERVISION:

FUTURE DIRECTION OF
- THE PROGRAM:

PROGRAM LOCAT |ON:

PERSOHHMEL BREAKDOWN:

COST OF. PROGRAM:

The public school educatiaon component is
administered by the Department of Special Education,

The non-educational component of the program is

administered and supervised by the Department of
Human Resources. '

Will be determined by the evaluation of the
effectiveness of this type of therapeutic service
for children manivesting severe psycho-sociai
problems, -

Area A - Community Mental Health Center

 Area B - Community Mental Health Center

(to be established during 72-73).

-Area C - Community Mental Health Center

(0.C. General Hospital)
Area D - Community Mental Health Center

(St. Elizabeth's Hospital)
Occupational Training Center
Developmental Services Center

(0.C. General Hospital)

Area A ~ I teachers

Arza C ~ 6 teachers

Area D - 2 teachers : ‘
Occupational Training Center ~ 1 teacher
Developmental Services Center - 2 teachers
(Childrents Program, D.C, General Hospital)
I Resource Teacher .

$225,534
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MENTAL HEALTH STATIONS

Teacher‘CompeTencies
| Teachers‘in Mental Health Stations should demonstrate
the knowledge, attitudes and skills necessary to:
Provide a therapeutic and academic skills development
program for severely beﬁaviorally disturbed children in a
heaith care facility |

Develop an instructional program based on a psychosocial'

and! psychoeducational mode! in conjunction with Human Resources

servfces in the épecific setting

Plan and- implement an indjvidualized program Aesigned to
initiate behavioral chénge, STabilize-desirable behavior, and
return students to the educational mainstream with follow Qp
services

‘Develcp a pro@ram which will increase the student's tolerance
for education and provide for his movement along the continuum

of services fToward integration intc the mainstream,
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PROGRAM TITLE:

'PROGRAM. LEVEL:

PURPOSE:

OBJECTIVES:

TARGET GROUP OF
PUPILS:

CRITERIA T?‘CR
PUPIL SERVICES:

NUMBER OF
PUPILS SPAVED:

PROGRAY, OPERATLON:

TUITION GRANT PROGRAM
IX

To prov1de public funds to private agencies for
the purpose of educating handicapped children
whose educational needs cannot be met by publlc
school Special Education Programs.

To arrange contracts with all private facilities
necessary in order to provide ‘appropriate educational
placement for all children in need of a tuition grant.

To notify those parents whose children have been
recommended for a ‘tuition grant.

To assist parents in securing an appropriate
placement for their child.

To guarantee, by continuing follow-up, that quality
services are given to all students in private
facilities on D. C. Public School Tuition funds.

To establish criteria for standards of acceptaolllty
for private facilities.

Those students diagnosed as blind; Deaf/Hearing
Irpaired; Emotionally Disturbed; Mentally Retarded;
Health Impeired; Neurologically Impaired; and |
Multiply Handicapped whose neecds cannot be adequately
met by D. U. Public School Special Educational -Progran.

Child is determined in need of special education
service by the Department of Pupil Personnel, then
determined by Special Fducation Piacement Offlce in
need of a private facility placement.

Last year this program served 381 pupils. This year
we are projecting approximately 590 student: to be
surved by the progrum

Recommendation for. tuition comes to this office
through the Special Education Placement Office,
Farents are notified that tuition has been granted
and are scnt an application to be returnea to the
Tuition Office. If assistance is needed in locating
a proper facility, the parents are given a list of
schools with which we have contractual agreements.

.The parenrt then selects the school which he finds

most appropriate, informs our office, then the child
is‘Prorcuurd for attendance to that fa0111ty
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TUITION GRANT PrOGRAM o ~2-

- PROGRAM OFKRATION: A% the end of the year the schools are requested
' - to send a complete evaluation and progress report
(continued) which is used to determine if tuition is necessary
for the the following year.

PROGRAN_ADMINISTRATION Department of Special Education
AND SUPERVISION:

FUTURE DIRKCTION To significantly reduce the number of children

OF PHCGRAM: receiving service under this program through:

‘Development of new quality programs-within
the Department of Special Kaucstion to meet
the educational needs of these children

Reassessment of' the eaucatioral needs of

children currently receiving tuition grants

to determine if their educational needs can

be met through existing programs ana services .

within the Department of Special Education.

. fohg

To develop criteria to form the basis for certification
of private lacilities to-which children are referred

under this program.

PROGRAY, LOCATION: Tuition Grant Program -
: Room 602
415 12th Street, H. W.
Washington, D. C.

PERSORNEL BRIAKDOWH: Supervisor, TSA-]0

1
1 Administrative Aide, GS-6
1
1

Tuition Assistant, GS-6-
Administrative Clerk, GS-5

COST OF PROGRAM: 1,471,052

- 64 - o ‘ _ - Part i




TUITION GRANT PROGRAM

Teacher Competencies

Up.to the present time, before a tuition grant was
Ny .
given, programs were investigated for suitability to a
child's needs, but teacher qualifications and competencies
were -not a specific part of the investigation. It is

~the intent of the Board of Education to assume this

responsibility as delineated in Part VI of this report.
4

ERIC - - . -6ha- ~ Part ITTL



PART IV

PROCEDURAL STEPS ‘AND DUE PROCESS

The right of a child to equal educational opportunity
becomes the responsibility of all school personnel. It is
essential that a systematic approach to fulfilling this res-
ponsibility be established by the school system. Any alter-
ation of the basic program of instruction which is regularly
provided for the majority of students must be carried out by
the use of due process and must be in keeping with the concept
of equality of educational opportunity. The public school
system of the District of Columbia ‘represents a governmental
Structure established for the purpose of providing instructional
services as well as those non-instructional supportive services
which ecannot logically be separated from the delivery of instruct-
ional services without imposing undue handicaps and constraints
on students. Thus the flow of services provided students by the
school system must be continuous and consistent with the req-
uisites of educational opportunity, :

IDENTIFICATION PROCEDURES -

1. Students requiring intensive educational assistance,
assessment, and follow-up services can be referred to
the Department of Pupil Personnel Services through
Principals.  The basic procedure for initial special

. service placenent should begin with the classroonm
teacher. Anyone interested in having an assessment of
a child made should contact the child's classroom
teacher. The classroom teacher will then forward all
relevant information to the principal. A staff member
of a Pupil Personnel Services Area Center consults with
the referring party (Principal) about the child for
whom assistance is desired. This contact can be imple-
mented through the school,. home ¢r community agency.
fter this initial conference and subsequent review of
existing school records and previous reports, a decision
is made whether or not to generate a building level
Pupil Personnel Center-School Staff Conference. At this
level of intervention, three forms of educational strategy
: can”evolve.<_They are as follows: . : '

" (a) A written report by the school psychologist or

school social worker outlining a cooperative
approach towards assisting.the teacher in the
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Part IV

Procedural Steps and Due Process (continuation)

areas of diagnostic teaching, prescriptive
programs, or behavior modification and class-
room management. This is considered a regular
classroom service, therefore not falling within
the purview of an alternative educational program
for the child requiring*tﬁegdue process procedure
outlined in the Court Order. In this ‘situation
the parent will be informed, in writing, by the
principal of the supportive service that will be
provided the child, If the parent objects to
this proposed service, the principal will be noti
fied, and in turn will send a request to Pupil
Personnel Services for a more through assessment.

(b) A school building conference is planned by Pupil
Personnel staff as a follow-up support to the
initial referral contact, . This could involve
Child and Youth staff, school personnel, parents,
and the disciplines in identifying, screening,
and planning a more intensive educational program
for the child. A copy of this report is for-

~warded to the Department of Special Education for
placement of the child in a suitable and appropriate.
educational program. S '

(c) Written reports are Prepared to make' appropriate
referrals to and coordinate services with com-
munity resources available within and outside of
the Pupil Personnel Center area.

The procedure described above can only be initiated by the
classroom teacher. If the child is not enrolled in school, then
he should be enrolled in the appropriate neighborhood school, and.
the procedure described herein initiated. o

B. HEARING AND APPEAL PROCESS

Prior to placement, and immediately following assessment, the
proposed alternative educational program designed for the child
is forwarded to his parent or guardian. At this point, the
parent is notified of his right to object to the proposed
placement and the right to a.hearing hefore a hearing officer.

- This notification will be routinely handled by the Placement
Officer within the Department of Special Education. A specimen

_of this letter, entitled "Rights and Procedures," is attached

Q in.the appendix. ' ‘
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Part IV

Procedural Steps and Due Process (cbntinuation)

C. PLACEMENT PROCESS

Once the Department of Pupil Personnel Services has completed

a full assessment, their findings and recommendations are
forwarded to the Department of Special Education for placement
of the child. At this point educational and medical data are
reviewed to determine if the child is educationally exceptional.
The placement officer may then make an immediate decision
specifying the appropriate educational setting and/or schedule
a case conference. The parent or guardian is informed of his
right to object to the proposed placement as in "B" above.

If a case conference is required, it will include all individuals
with information relevant to an educational placement decision,
including among others parents, guardians, the child, and
teachers. ‘ ‘

Once a placement decision is finalized, appropriate educational
assessment data is reproduced for transmittal to the receiving
school and teacher. ' Where necessary, transportation is scheduled.

An intake conference at the facility is scheduled for the
parent, receiving teacher, principal, educational specialist

or program coordinator and others. This conference is designed
to: ' T

Acquaint parents with the facilities and introduce
parents, teachers, and principal to one. angther.

! 2
Familiarize the parents with the short-term and long-term
goals of their child's educational program. :

Periodic reassessment of the child will be conducted to monitor
his progress. Changes in the program placement will be deter-
mined by the attainment of specific goals delineated and ;
_designed for each child. Decisions for discharge to full-time
regular programs will be based .on recommendations from the
Department of Pupil Personnel Services and/or School Health
Services,
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DISCIPLINARY ACTIONS

The-District of Columbia Public School System shall not,
on grounds of discipline, cause the expulsion, exclusion, suspension,
postponement, interschool transfer, or any other denial of access
to regular instruction in the public schools to any child for more
than two (2) days without due process as outlined in the decree. 1In
essence the child and his parent or guardian must be notified of the
proposed disciplinary action, the reasons therefor, and of a right
to a hearing before a hearing officer.

1. Procedure
a. Whenever a disciplinary action becomes necessary,

the teacher must report, in writing, this necessity
to the principal. At this point, the principal
either moves to suspend the student or return him
to his classroom. If the principal decides to re-
turn the child to his regular classroom it is.
suggested that a conference be held with all con-
cerned parties in attendance i.e., student, teacher,
principal etc. '

b. Jf it is dwcdided by the principal th..t the child
is 'to be suspended in excess of two (2) days, a
letter of notification describing the proposed
action, the reasons therefor, and of a right to
a hearing before a Hearing Officer, shall be mailed
to parents by registered mail or hand delivered.
During the interim period the child must be main-
tained in his regular classroom or furnished appro-
priate alternative educational. placement. ‘

c. If the parent objects to the proposed action, then
within two (2) _days, the principal should be in-
formed of such ODJGCtlon (in writing).

d. The pr1nc1pal should .then contact ‘the Sepc1al
Assigtant to the Superlntﬂndent for the Waddv
Decree so that a time, daLe, and location of a
hearing can be established.’ The initial contact

© to establish ‘a reasonable tima, date and location
for the hearing will be done by \eloohone contact
with the parent and muLually decided.
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e.

The Special Assistant to the Superintendent
for the Waddy Decree will inform the parents
by mail of the time, date and location of
hearing.

The Hearing Officer who is to sit for the
hearing, will be informed of the time, date
and location of the hearing by.the Special
Assistant to the Superintendent for the Waddy
Decree. = - -
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. PART V: TRTRA-SYSTEM RESPONSIBILITIES AND COORDINATION

The fundamental right of every child to equality of educational
opportunity shall be implemented through the appropriate efforts of
all school personnel as a concomitant .non-negotiable responsibility
of employment. The effective delivery of instructional cervices and
those essential non-instructional support services to students shall
be required. In order that:this responsibility may be implemented
with continuity and effectiveness, it is critical that there be a
systematic approach to the provision of such services. This system-
atic. approach should delineate adequately its core elements and the
key.personnél?responsible‘fOr_ehsuring‘that it is implemented.

The following are the key elements of a systematic approach to
the provision of essential instructional and non-instructional services
to exceptional students: ' 4

External Outreach Identification of Potential Clientele
. Internal Identification of Clientele
Assessment of General Needs of Clientele
‘Establishment of System Goals, Objectives, and Priorities
Prescribing Programmatic Placement
Application of Due Process Factors ,
"Implementation of Programmat:ic Placement Determinations '
Operation of Instructional Programs ‘ T
Follow-up Review of Placements

Evaluation offSystematic'Approaches

DWW~ WN—

—

Because ‘exceptionality is not necessarily a continucus condition
in a child’'s school life, the elements listed above are not. absolutely
sequential in their operation. Two factors, i.e., when the exceptidi-
Cality develops, -and when the exceptionality is identified by school
personnel, will determine when the appropriate elements are to be
applied in the svstem's provision of services.' The more effectively
the delivery . _.ervices is systematized the better will be response
time between the identification of need and the delivery of services
to meet the need. ' ‘ ‘ '

‘The Board of Education by virtue of its vested authority has the

A responsibility for effecting policies to ensure compliance with the

mandate to provide equality of educational opportunity as a fundamental
right. For those parents or guardians who send their children to non-
public educational instdtutions, the Board of Education also has the
responsibility to make certain that such institutions do, in fact,
provide equal educational opportunity. The primary responsibilities
of the Board of Education are in the following areas: -
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J. Estab’ishm. (i certification standards which must be
met by all rchers - and/or ancillary personnel according
to appilgable regulations.

2. Establishment of minimal curricular guidelines for 1n-
struction and assurance of their use.

3. Periodic review of the programs and services which are
~ provided for students.

4. Ensure that the compulSory school attendance law is
enforced and that pupil accounting procedures and regu-
lations are ‘followed by all agencies and 1nst1tutlons

- which enroll SCh001 age children.

The Superlntendent of Schools is directly respon31b1e to the .
Board of Education for the implementation of its policies. As the
officer respon31ble for the overall administration of public education
in the District’of Columbla the Superintendent is respomsible for
insuring that within the avallable resources, equal access to equa-
lity of educational opportunlty is established. The Board of Education

-and the Superintendent of Schools constitute the mechanisms by which

basic decisions related to the provision of educational services to
exceptlonal students are established. In-adequacies of educational
services to students which cannot be traced to the inadequacy of
available resources are the ultimate responsibility of the Board of
Education ‘and the Superintendent of Schools.

The folloW1ng are concise statements of the roles of key school

‘personnel in the application of the essential elements of the syste-

matic provision of services to exceptional students:
A: External‘Outreach Idgntification of Potential Clientele

The Department of Pupil Personnel Services in conjunction
with the Public Information Office shall conduct quarterly
outreach efforts through the various public media. -

Bi-Annual reports identifying clientele served will be
submitted to the public schools by all non-public and
public agencies and institutions that provide services
for exceptional students within the District of Columbia.

-The Department of Pupil Personnel Services will conduct
an annual population census of residents of the District
of Columbia between the ages.of 3 to 18 years. (This
census is dependent on Congr0351ona1 approprlatlon of
funds.) -

The principal of each school shall send an annual "out-

reach” letter to each family represented in the school
community.
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B: Internal Identification of Clientele

e 'achers counselors, and other appropriate
pruitessional school—based personnel shall be responsible
for observing and studying students and making' the appro-
priate referrals for those students who may seem to be in
need of special educational services.

During the quarterly external outreach efforts, the De-
partment of Pupil Personnel Services shall along with
"local school-based professionals intensify their efforts
to ddentify: exceptional students who are not receiving
special educational serV1ces. :

The Department of Spec1a1 Educatlon shall Submlt quarterly
reports that provide a comprehensive record of the. appro-
priate identifying data related to those students now
receiving spec1al educatlonal serv1ces. '

C: Assessment of General Needs of Clientele

The Superintendent of Schools .and appropriate members of
the Superintendent's Executive Council are responsible
for formulating budget requests that accurately reflect
the needs of - exceptional children and for developing
°y°*°m°*1“.p*“grums and procedures -to insure that appro-
priate special educational services are provided.

Principals, teachers, counselors, and other professional
personnel who provide direct local school services to
- students shall assess the individual needs of students
and establish the appropriate programs within the school
whenever these are considered preferable. They shall be
responsible for making the necessary documented referrals
of those students in need of services to be delivered out-
side of the regular school settlng

- - -

D. Establlshment of Goals, Objectives, and Priorities

General goals, obJectlves, and priorities shall be set by
the Board of Education and the Superlntendent of Schools.

Each appropriate unit of the school system shall submit its re-
commendations to the Superlntcndont for those goals,
objectives, and priorities which it considers to be neces-

sary for the fiscal year in the provision of services for
students with needs for special educational services.

[l{llC | | - | | PART V
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The Department of Special Education and Pupil Personnel
Services are responsible for providing system-wide leader-
ship in th~ provision of services to exceptional students.

Within the system-wide. established goals, objectives, and

‘priorities, each principal and classroom teacher is respon-
~ sible for the establishment of operational programs

and services to demonstrate that the' system-wide goals, .
objectives, and priorities are being implemented at the
local school level.

Prescribing Programmatic Placement

The Department of Pupil Personnel Services has the res-
pongibility for prescribing programmatic placement for

students who have been identified as having exceptional

needs.

Application of Due Process Factors

Teachérs,'principals, and the Department of Special Education

and Pupil Personnel Services have a direct responsibility to
insure that the due process factors and procedures outlined
in rhis document are adhered to in total. No action or de-
cicion related to placement, either temporary or permanent,
is to be made without complete adherence to due process.

The rights of the child aund parents are to be preserved with
vigorous  compliance to due process. '

Implementation of Programmatic Placement Determinations
The Department of Special Education has the direct responsi-

bility for effecting the placements of all children who are
identified through due process procedures as having exceptional

' needs requiring special educational services.

The responsibility for .the placement of those students who
require custodial care shall be jointly shared by the Depart<
ment of Special Education as the representive‘of the. school
system and the Department of Human Resources of the District
Government. . : ‘ '

The principal shall be held responsible for Insuring that
placements within a regular school setting are effected in
accordance with due process and equality of educational oppor-
tunity once the exact placement determinations are made by the
Department of Special Education. -
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Operation of Instructional Programs

The Department of Spec1a1 Education is responsible for
insuring that special educational services provided
students are in compliance with provisions of equality
of educational opportunity.

Each assistant superlntendent has a direct responsibility
for the overall quality and continuity of regular school

‘programs for children with exceptional needs and for those

special educational services that come d1rectly under h1s
respons1b1e admlnlstratlve units. ‘

The principal in-each school is reSponslble for the qua11ty
and continuity of regular school-based programs for students

“with eXCeptlonal needs. o

The classroom teacher is respons1b1e for the quallty of
instruction provided students within the classroom and for
the establishment of cooperative professional relatlonshlps
with those personnel who are giving supportive assistance
to students with exceptional needs.

FolloWFUp Review of Placements S

The Department >f Pupil Personnel Services is responsible
for initiating reviews of all placements for special educational
services within one year after the placement has been effected.

The Department of 5pectal Educatlon is respon81ble for im-
plementation of periodic assessments of those students receiving
special educational services to determine if such services

need to be expanded, kept at present 1evel, or discontinued.

Evaluation of Systemmatic Approaches

The Associate QUperintendent for Planning, ResearcH} and
Evaluation shall be respon51b]e for conducting an annual

_assessment of this system's capacity and effectiveness in

the delivery of special educational services.

. The Departments of Special Educatlon and Pupil Personnel

Services shall submit annual reports providing a comprehensive

‘assessment of their respective efforts in the delivery of

special . educational services.
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The appropriate assistant superintendents in the
development of their. annual reports shall provide
a section that gives an assessment of special
educational services.

Each principal in his annual report shall provide a
section that gives an assessment of special educa-
tional services, needs, and an assessment of the
programs -and services delivered. In addition, his
monthly report will supply immediate information.

A copy of this report is in Appendix D.
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‘'PART VI

INTER-AGENCY RESPONSIBILITY AND&COORDINATION

Unimpeded access te .equalZty .of educational opportunity must
be ensured by the Goverrment of the District of Columbia. The
Board. of Education and .the Department of “Human Resources represent.
the tmo ‘governmental agemcies width prime responsibility for the provision
of imstructional services and tHiose critical support services which
‘are equally essential to human grdwth‘andgdevelopment.' The formal
"process of education is but one of the key services that government
must provide for 'its youmg people. Health: serv1ces-—both physical
and mental--and social services of many- kinds are: but a few of the
serviges which are frequent;y essentialito: the ablllty to learn and
deveLup to the fullest potemtial. True4equa11£y of educational oppor—
tunity necessitates that these and other vital services be rendered
to assist the Chlld who has excqptional:ueeds.

A complete determination oﬁ?xpsponsihlllty far the prov1s1on of
instructional ‘and non-instructimmal resources between the Department
of Humsn Resources and the PubIific. Schoolsrhas not been effected. Also, .
there is a need for better. cooritinatior in the.dellvery of those re- )
sources which are provided by the two agemcies. Presently, the school
system ﬁﬁtectly administers serxwices whiclr by itheir nature are more
appropr#ately the responsibilityr of the Department of Human Resources,
and the converse is also true. An appropriate delineation of respon-
sibility and coordination of effort is essential to obtalnlng the full
value ﬁiom ‘the delivery of. suchm:esources

Significant progress has bes=n made in the'effort'to resolve both
the problems of overlapping serwices and gapszin services. The public
‘schools .and $he Department of Hunan Resources will continue to meet
for the purpose of developing amore compatible comprehensive plan
for the delineation and :applicatfon of resources. The date of November
15, 1972 has been established For the fimalization of a plan that will
represent the best application and coordrnatlon of services bsatween
the two agemcies.

The fdﬂlowing are some ofptﬁe:key\questidmsyfor which resolution
~8hall be sowght in the November I5th comprehensive plan to be submitted
by the public schools and the Department of Human Resources.

1. What are the non-instruectional services currently

provided by the kchools wliyich should %e provided
by the Department of Humam Resources?
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What instructional services currently provided by
the Department of Human Resources should be pro-
v1ded by the Public Schools? "

What are the non-instructional service needs of
students which are not now being met? :

How can' the services that each agency offers to
students be maximized through changes in relation-
'ships or establishment of clearer lines of cOmmunl-
cation?

 The cont1nued meetings between the Public Schools and the
Department of Human Resources for the purpose of delineating the
responsibilities of the two agencies in the delivery of services
to exceptional students, will be gu1<ed by the f0110w1ng agreements
which have already been reached.

A.

The Board of Education of the District of Columbia, in
its. function as a State Board of Education, has responsi-

 bilities in the conduct of all instructional programs
'in the District of Columbia for. school-age children and

in those situations where school-age children who are
residents of the District of Columbia receive instruction
through reimbursement from District funds in 1nst1tutlons

‘not located in the D1str1ct of Columbla

’

The primary respons1b111t1es of the Board ‘of Education are in

1.

_ the follow1ng areas:

Establishment of certification standards which
all teachers and/or ancillary personnel must
meet accordlng to the appllcable regulations

‘Establlshment of curriculum guidelines for all’

1neructlon and assurance of their utilization

Periodic review of the prOgrams and educathnal
_serv1ces whlch are .available to students

These responsibilities of the Board of Education-should remain
intact in each of these areas.

B.

The education of youngsters, age 3-21, committed to ‘the
care of the Department of Human Resources, through Court.

‘Order or as a result of mutual agreement with parents,

and residing in 24-hour residential care in any’ 1nst1tutlon
at the Children's Center Complex (Cedar Knoll, 0Oak Hill,
Maple Glen and Forest Haven), D, C, Recelv1n8 Home, or in

S
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‘the 24-hour residential treatment facilities of the
Mental Health Administration, will be the responsi-
bility of the Board of Education. To insure maximum
results from the rehabilitative processes, the Public
Schools and the Department of human Resources are
committed to a thoroughly coordinated, cooperative
effort. ‘

All other children who are wards of the Department of Human
Resources within the District of Columbia, are entitled to and
should be educated by the Public School system.. If in the course
‘of their educational life, children develop special educational
needs requiring institutionalization, it becomes the responsibility
of the public schools to underwrite the. portlon of the treatment '
program perta1n1ng to education. The Department of Human Resources
shall be responsible for the board and care payments in such instances.

C. Diagnosis, placement decisions, and‘assignment of chil-

dren to special educational services must involve parents
and/or guardians within the process. Basic due process

 procedures shall be developed and as a minimum, shall"
include written notification about procedure, proper
diagnostic testing, rlght to review placement recommen-
dation and provisions for a hearing in case of disputes.
These due process procedures shall be carried out when-
ever a child is moved from one program to another.

D. In the case of children placed in a community-based treat-
" ment program, the Department of Human Resources accepts
 the responsibility to work cooperatlvely with the public
schools to provide 'a total program of therapeutic services
to the extent that resources will allow. Responsibility
for education shall remain that of the public schools. The
D total program of therapeutic services will be, defined in
future meetings of officials of the Department of Human
Resourcés and the public schools. "The Department of "Human
Resources and the public schools will jointly review and.
assemble a list of acceptable community treatment programs.

E. The Department of Human Resources will work cooperatively
- with the publlc schools to provide necessary services (types

of services to be defined) to all other children with or
without identifiable special educational needs. The pro-.

- wyision of.services to those exceptlonal children who do
not require the specialized services offered by the Depart-
ment of Human Resources shall-be the responsibility of the
Public Schools. ‘
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The determination as to whether or not an exceptional
child is in need of highly specialized rehabilitative
or residential services shall be the responsibility
of the joint screening team established by the Depart-
ment of Human Resources and the public schools. -In
such situations, the team shall perform the more com-
plex diagnostic assessment required.

The Department of Human Resources and the public schools
shail work cooperatively to establish a unitary set of
standards for diagnosis and a definition of special re-
habilitation, residential, and;educational services.'

The Department of" Human. Resources and the public schools
are committed to the ‘development of joint programs of an
innovative mature to serve that universe of children
identified by the joint screenlng team as not adjusting
to the tradltlonal classroom setting yet not requiring
institutional care. ‘To this. end, the Department of ‘Human
Resources is proposing the expansion of therapeutlc day
care programs and the development of joint innovative
efforts in behalf of emotlonally disturbed children and
youth.
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Part VII

RELATIONSHIPS WITH COLLEGES AND UNIVERSITIES

Staff Developmeﬁt

An expanded and innovative program of staff development
will be needed as the school system follows its new thrust.
Regular classroom teachers and those who deliver special educa-
tional services will have needs, as w1ll administrators and
supervisors. Colleges and universities can be helpful in
providing a variety of meetings and workshlps de81gned to sat-

‘isfy their profe351onal requlremonts..

Mutual plannlng will make it possible for the institutions
of higher education to offer the courses most nceded by District
personnel. Modification and/or extension of courses and course
sequences will be proposed by the school system to increase .the
relevancy of the training programs.

Information about licensing requirements for special teachers
in District of Columbia schools will be disseminated to.local
colleges and universities and meetings will be held to discuss
thelr intent and purpoqe.

Student Teachers

The placement in District classes of students being trained

"as special education ieachers will be encouraged. This will

develop a group of trained young people who are acquainted with
Washington schools and the student population. The placement of
student teachers in classes which have some children in need of
special services will help acquaint them with the ‘natural and
desirable diversity that should obtain in tregular classes.

Inksummary,'the thrust of. the cooperatiVe'working relation-
ship of the public schools with the various universities and
colleges,will'be in the following areas:

1. Securing the direct services of highly tralned profes—
sional pelsonnel as consultants.

2, Utilizing the school. sysLem as a resource center for
training young people for attitudinal compatlblilty
with the system's conceptual thrusts in the area of
special education services. ‘

- 3. -Inltlatlng unjver31ty course content and direction _
' modlflcatlons consonant with the ysLem s approacheu.
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Part VII

Relationships With Colleges And Universities (continuation)

4. Utilizing the resources of colleges and universities to
improve the competencies of the system's existing
personnel.

5. Providing breadth and expertise on special education
advisory committees. ‘ ‘
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PART VIII

SHORT AND LONG RANGE OBJECTIVES

The goals of the Public Schools of the District of Columbia w1th
regard to District res1dents of school age who require. special edu-
cational services is. to prov1de these services in a manner appropriate
to the fundamental rlght of equallty of .educational opportunity regard-
less of the degree of exceptionality. 1In the effort to attain this

- ‘goal, short-term and 1ong-range objectives have been established. Short-

term objectives are viewed. as those that can be accompllshed durlng
school year, .1972-73. Longe range objectives are those which are viewed
as requiring more time. than the school year 1972-73 to be achleved

Each of the obJectlves listed will receive the attentlon of 'school per—

sonnel during this school year"but because of the scope and complexity.
of certain obJectlves,tsome will. be accompllshed before others. “All -
objectives: are compatible with the conceptual thrust of spec1a1 edu--
cational services advocated by the public schoédls.

The following short-term objectives are established:

~Effective coordination of the services rendered by the
Departments of Special Education and Pupil Personnel
Serv1ces.

System-wide compliance with due process procedures as
they relate to special educatlonal services.

Effective articulation and coordination between support
service personnel and personnel assigned to local school
units.

Establishment of .an effective program of outreach identi-
fication of potential clientele for special educziional
services. :

Periodic assessment of those students recelylng snec1a1
educational services.

Provision of a LhorougH assessment of students prior to
placement for special educational services.

Estxbllshement of a’ program of staff development consistent
with the ueeds of. school pereonnel.

Significant improvement in the prcparatnon of and services
rendered by those teachers, supervisors, and admlnlstrators
assigned to the Department of Spec1a1 Education.

Reorganization of thé Depattment of Special Education in
accordance ‘with the conceptual thrust of providing services
first to the child's regular school setting.

i
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Establishment of a process for system-wide statistical
identification of the various populations in the District
of Columbia receiving Special Educational Services.

Expansion of para-professional support services to students
with excepiional needs.

Establishment of a mutually écceptable rationale for the
services rendered by the Department of Human Resources and
the Public Schools for school age children with exceptional
needs.

Establishment.- of a cooperative and coordinated relationship
between the Public Schools and the Department of Human Re-
sources which results in the effective and appropriate de-
livery of services to. school age y0ungsters with exceptlonal
needs.

Preparation of budget request for FY '74 that reflects not
only adequacy in the funding level but also an appropriate
programmatic presentation consistent with the conceptual
thrust and the needs of students.

The following long-range objectives are established:

Establishment of an effective program of preventive inter-
vention at the pre-school age level in order to correct

or zumwnensate for identifiable physical, psychological,
sociological, and intellectual factors that can serve as
1mped1ments to human growth and development.

Establishment of a system for the effective monitoring of
‘all agencies and institutions, both public’ and private,
within the District of Columbia which provide special edu-
cational or supportlve services for students with exceptlonal
needs. :

Resolution of the recruitment and training needs relating to
the stafflng of the Department of Special Education and the
in-service t1a1n1ng requlred for regular classroom teachers.,

Construction: and‘remodellng of school fac111t1es in order
that such facilities will more effectlvely complement. an’
educational program geared to max1m1z1no ‘the services that
“alocal school unit.can provide to a populatlon w1th di-
ver51f1ed needs.‘ -
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Development of instructional materials and methodologies
capable of responding effectively to the needs of those
students who are identified as exceptional.

Reorganization of those services that are now adminstered
exclusively by the Department of Special Education in order
to establish an organizational structure system-wide that
fully integrates the conduct and administration of special
educational services into the mainstream of school affairs.

Establishment of highly effective child development centers

combining the services of the Public Schools with those of

the Department of Human Resources to permit an indepth assess-
ment and diagnosis of educational and other needs of children.

Development of a program of services in the various categori-

cal areas of special wducational needs in which each need
area is responded to in a thoroughly qualitative manner.

PART ‘VIII
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Part IX

Staff Development: Priorities and Approaches (continuation)

(3) Program to be developed with selected institutions
- of higher education in accordance with specific
needs and objectives as determined by participants
and the Administrative Councii for Special Education.

(4) TIME FRAME: To be completed by August 31, 1973.

Orientation and On—going Staff Development Planned and Implemented

by Area Coordinators, Building Administrators, Discipline

Supervisors, etc. U
a. Objectives:

(1) To provide in-house staff development for Special
"Education teachers, paraprofessionals, and other
personnel to meet the needs of specific disciplines,
areas, or schools.

(2) To provide orientation for new. teachers and aides or
experienced teachers and aides assigned to new or
redesigned programs.

(3) To provide support for teachers and other personnel
in areas where specific needs are identified, e.g.,
assessment, teaching techniques (reading, mathematics,
classroom management, individualized instruction, etc.)

b. Participants: 500 teachers, paraprofessionals, administrators.

c. Program: Individual program to be developed by area coor-
‘ dinators, supervisors, administrators, to meat
individual needs.

‘d. TIME FRAME: To be completed by June 15, 1973.

Parent Iducation
a. Objectives:

(1. To establish. and .maintain close4communicationlbetween

i
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Part IX

STAFF DEVELOPMENT: PRTIORITIES AND APPROACHES

INTRODUCTION

Consistent with the conceptual statement regarding
special education services in the District of Columbia, staff
development must be planned to provide teachers, administrators
and other personnel with the skills to deliver effective service
to the exceptional children in their care. Further, it is im-
portant that the philosophy enunciated in the over-all plan as
well as the nature and scope of services to implement the plan
be interpreted to all regular school personnel in order to open
lines oi communication with all persons concerned with the edu-
cation of exceptional children. :

NEEDS AND PRIORITIES

The following are some of the more critical needs for staff
development which will be resolved by effective programs of in-
service training: '

1. There is a need for assistance to administrators,
supervisors and teachers to increase their knowledge
and expe tise in the area of special education services.,

2. Qua11f1ed teachers -in the various service areas of
special education cannot be. recruited in numbers suf-
ficient to fill the staffing needs of the school system.
Thus, the system must engage in a massive recruitment
drive within the schools to select highly competent
regular classroom teachers to staff those programs
which require specialized services for students above
those expected of the regular classroom teacher. Such
teachels must be trained by the SChOOl system.

3. ‘Meny principals have an inadequate concept of special
education and understanding of their role in the imple-
mentation of a program of specialized 'services for stu-
dents within the regular local school unit. Principals
must be prepared to- give effective leadexrship to teachers
in the prov1s10n of services to those student who require
specialized programs. ' o

4. Most teachers have had very litle preparation % making
~accurate educationagl assessments-of those factors which
serve to provide permanent or-temporary impediments to
- learning. Also, when difficulities arise, most teachers
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Part IX

Staff Development: Prisrities .and Approaches (continuation)

advocstiz=: the 'separation of students from the regular
cizssroom setting of the local :school unit rather than
pPraoygramming specialized services for them.

5. The.Department of Special Education has generally
operated as a school system within a system. Thus,
many of the key school officials do not have an adequate .
understanding of the need to integrate special educa-
tional services into the mainstream of regular educa-
tional programs. Key school officials need staff
development in order to comprehend . appropriately their -
collective and individual responsibilities to the total

- provision of special educational services to students

in accordance with due process and the -fundamental right
of a student to equality of educational opportunity.

6. New programs must be developed to provide appropriate
service responses to needs of students, and these new
programs must be understood by teachers, supervisors,
and administrators in order to enhance their acceptance
and effectiveness. ~

7; There is a need for all school personnel to be informed
of the legal implications of the Mills Case.

8. There is a need for written procedural. guidelines to be
developed by the Board-Union Sub-Committee on Staff
Development to spell out the process of planning and
implementing in-service events within the framework of
the Board-Union Contract, Article XXVII.

BOARD~UNION' QUALITY EDUCATION COMMITTEE

It is recognized that there is in existence a Board of
Education-Washington Teacher's Union Committee on Quality Educa-
tion for the District of Columbia Public Schools, and.that the.
indepth detailed staff development activities for personnel #n
Special Edineag¥on, asvwell as:for teéchers.in&r&gﬁlar classes
who have hFidren witih special“needs, will be:deme=Toped in coop=
eration with tiks committece . (Board-Union Contrmet, Article XXVII)
- The Board=¥Usmitom Committtee shall take responsibility for setting

up'sub—commiﬁﬁamg-tmifﬁnctionionfaxcontinuingﬁbasﬁs so that -plan-
ning and impliememt atifon of prozrams-shall be a cogperative; on-
going effomt thwmoughont the school year. ' -
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Part IX

- Staff Development: Priorities and Approaches (continuation)

Proposed sub-committees are:

* Advisory Coﬁmittee‘for Staff Development in
" Special Education

* -Advisory Committee for the DepartmentAof Staff
Development

* Advisory Committee for Curriculum Development in
Special Education C

* Advisory Committee for General Curriculum Development.

These should be continuing committees, with regularly
scheduled meetings. The results of their deliberations and
planning should be fed back to the over-all committee for action.

C. OVERALL GOALS AS RELATED TO NEEDS ~ 1972 - 73

.. The broad general goal is to provide a comprehensive program
~of staff development for representative personnel from the District
of Columbia Public Schools as well as private and parochlal schools
to encourage growth in the knowledge, attitudes, and skills needed

. to.educate exceptional children wherever they may be placed within
the system.

More specifically, the goals are:

1. To ensure that all personhel'are aware of the legal
aspects of due process and the rights of children as
defined in the Mills: Case.

2. To improve the quality and scope of SpeCLal Education
‘ - 'services by planning with area institutions of higher
' learnlng an on-going,  comprehensive pregram of in- ‘
service courseafde31gned to enable participants to enhance
their competencies. and meet cert1f1cat10n requirements.

3. To prov1de leadelshlp training for Speclal Educatlon
administrators to increase competenc1es in both educa—
tional and mandgement technlques. y
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Part IX

Staff Development: Priorities and Approaches (continuation)

4. To provide initial orientation and on-going staff .
development for teachers, aides, and other personnel
planned and conducted in-house by area coordinators,
building administrators, or discipline supervisors,
e.g., Learning Centers, School Based Program, etc.

5. To provide a cooperative training program with parents
to ensure close cooperation between home and school in

the education of exceptional children.

D. ‘OBJECTIVES OF SPECIFIC PROGRAMS RELATED TO GOALS -~ 1972 - 73

1. Due Process and the nghts of Children

" a. ObJeCtLVES'

(1) To provide information to operating officers,
principals, and other administrators on the
legal aspects of educational decisions with
emphasis on the child-parent right to due
process under the law and the responsibility
of school personnel to guarantee a quality

public school education to :each exceptional
child.

(2) To orient operating officers, principals, and
other administrators to the implications of
the Mills Case and the new thrust affectlng
their roles as educational leaders.

(3) To orient all staff of local school units to
the 1mp11cations of the Mills Case and due
process. :

b. Participants:
"Group One - Operating officers, principals,
; , : . ‘ and other administrators of the
- ' o _ o D.C.;delic Schools.
Group Two — All instructional personnel and .

other school staff.
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Part IX

Staff Development: Priorities and Approaches (confinuation)

c. TIME FRAME:

September ~ October 1972: Workshops to be held
for all participants in Group One on a regional basis,
and completed by the end of October.

(1) ‘Workshops to be held from 2:30 - 4:30 p m., on
days and dates to be determined.

(2) Each participant to attend two Workshops to
complete a total of 4 hours of instruction.

December 15, 1972: Each local school administrator
to present a plan for staff development for all profes-
sional staff within his local school unit (Group Two)
regarding due process and the rights of children.

A total of four hours of instruction to be pro~
‘vided each staff member within a'given locai
school unit.

June 1, 1973: By this date every administrator,
pr1nc1pa1, and member of the instructional staff of
the D.C. Public Schools will have participated in -
orientation on the implications of the Mills Case.

September, 1972 - June, 1973: Department of
‘Special Education will provide orientation to regular
o . school personnel on the specifics of all programs and
‘ services supporting exceptional children within the -
regular school unit and will cooperate in seeking
optimum placement and service for each child.

-2. In-Service Training Program for Teachers
a. Objectives:
(1) To pian with iocél‘institmtiOnsiof higher learning
- ' a program of in-service wcourses.designed to

improve- the technlcal ‘ attltudlnal, ‘and pedlgoglcal
sk1lls of special: educatron pcrsonnel :

(2) lo prOVLde a: menu of- offerlngs to enable selectlon
- in accordancc w1th 1nd1v1duallzed ‘needs of part1c1pants
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Part IX -

Staff Development: Priorities and Approaches (continuation)
b. Participants: Approximately 500 Special Education
teachers
c. TIME FRAME: On-going training to be completed'by
August 31, 1973.
3. Staff'Development for Specific .Special Education Personnel
a. Educational Aides:
(1) ’Objeétive:
To provide expanded training for educational
aides to enhance skills and knowledges for
maximum performance of services to classroom
teachers and, ‘therefore, children.
(2) Participants: 76 educational aides

(3) Program being developed with area institutions by
program coordinator for aides.

(4) TIME FRAME: To be completed by June 1, 1973.

b. Special Education Administrative Personnel:
{1) * Objectives:
(a) To provide administrators with basic techniques
- of public and’business administration ‘to ‘increase
superv1901y and: admlnlstratxve eff1c1ency
(b) To develop a’ team approach to the 1dent1f1catlon
and solution of problems confronting the Depart-—

ment of Special Education.

(c) To provide 1eadersh1p tralnlng ‘to increase
administrative effectlveness ‘

(2) Participants:- 50 Special Edutétion administrators.

-6~ . . . Pare Ix .
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Eart IX

Staff Developmeﬁt: Priorities and Approaches (continuation)

the parents of handicapped children and the Department
of Special Education.

(2) To educate parents to the needs of their chlldren and
to enlist their support in planning strategies to
. meet these needs.

(3) To enable parents to participate in educational strat-
‘egles planned for their children through training
techniques and methods designed to prOV1de carry over
into the home environment. :

(4) To involve parents -in all~p1anning for, and implement-
ation of, educational programming for their children..

b. Participants: Parents of handicapped children

c. Program: Parent involvement to emanate from specific areas
or program (e.g., Learning Centers); supervisors,
Special Education school principals and teachers
to contribute on a regional basis planning to
meet the unique needs of each situation.

d. TIME FRAME: To be on-going throughout year.

CONCLUSION

The appendix also contains abstracts for the five training
institutes conducted for Special Education and other school
personnel at four local educatlonal faC111t1ec during the summer
of 1972.

It also contains detalls of Suggested staff development

_‘programs which may be. con51dered for- 1mp1ementation during the
school vear 1972-73. : -

Paxtlcular”attention is ‘directed to the Institute on Education-
of Mentally Retarded Children and Youth which began with a three-
week summer workshop, . and w111 be an on-going program throughout

‘the school year, 1972 -73, in . the form of twenty-four add1t10na1

SeSSloD.S
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PART X

BREAKDOWN OF SPECIAL EDUCATIONAL SERVICES DELIVERED

At the énd of the school year 1971-1972, a total poéulatioﬁ of
4,368 children and youth were being served in Special Educational programs
in the local schoois. An analysis of the population served is shown in
the first column of the table below. Children then on the waiting list
are shown In thé.Second column. All were provided program assignments
for the coming school year. As of July 13, 1972, a population of 618
additional chljdren had been identified as in need of spécia!_educatibnal
services and had been assigned to apprOprlate‘prpgrams, as indicated in
the. third column.

_ SERVED AS ASS IGNED ADD 1T 1ON-

- OF JUNE 19, AS OF JUNE ALLY ASSIGNED
. LEVEL PROGRAM TITLE ] 1972 19, 1972 JULY 13, 1972
kil School Based Program o " 2595 476 _ 213
Crisis Resource Program 97 105
Guided Group Interaction N 30
1 Mobile Diagnostic Team 277
Mobile Crisis Team | | 30 84
ftlnerant Vision ” , ‘ 53
ty - ﬂisfting lnstructiqn Cefps 161
v Learning Center ' ‘ Y
Mititary Road (tncluded iﬁ Special Statiéns) : | S
Simon | T 10
‘Vi_w Special Stations . o Lzh
Vi Jackéon'Schﬁdl‘Center for = | o o _
the Visually Impaired S - . 5 .20



SERVED AS ASSIGNED ADDITION-

" OF JUNE 19, AS OF JUNE ALLY ASSIGNED
LEVEL PROGRAM TITLE ~ 1972 19, 1972 JULY 13, 1972
Shafpe Health Center for | |
Physically handicapped 240 . 19 70
Inteivention Center (Morse) L5 53
Pierce School Center 8
- Centers for the TMR | 388 -8 10
Grant School for the ° ' .
Hearing Impaired _ 33 "~ 23 15
Blair Sheltered
Workshop Center : ' . } 3
Vil Mental Health Stations Ilﬁ A"
IX " Tuition Program : :
all categories , 63

TOTALS 4368 8u8 618
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COST ANALYSES

The special education budget for 1972-1973 is organized
according to programs offered in the department. Internal
budget closure by individual programs is shown with the
following information available: '

Personnel Costs (prqféssional and nonprofessional)

Ancillary Costs ( travel, supplies, materials, equip-
ment, books)

It is possible to gather budget information according to dis-
ability categories also. That is, by combining costs for
Crisis Resource, Guided Group Interaction, and Mobile Crisis ..
from page 6 with those for Montal Health Stations,page 14,
.and Morse Crisis Intervention Center, page 15,the cost of the
delivery of services for behaviorally problemed children can
be determined. Additional costs by categories can be obtained

> h P Rt ot aVa)
in the saice wmaniille.

Several factors have contributed to determination of
areas for budget increases. Major increases are found in the
following four areas:

1. School based programs

This year's thrust and administrative charge is to in-
tegrate as many. special edu -ation children as possible 'into
the mainstream of education. Special Education will provide
support at the local. school level rather than serve the stu-
dent in 'an isolated setting. :

.2. Webster Girls' School
: Although girls who become pregnant may remain at their
home school, increasing numbers of them elect to receive in-
dividualized educational and medical attention in a specilalized
program. Webster provides pre-nata and follow-up adjustment
services which include child'cafe during the post-natal
transition pericd. ‘ ‘ ' '

3. Medical screening-and-health»services"

Plans are being developed in conjunction with the Depart— .

‘ment of Human Resources to provide a program of early identi-
fication and prevention for young children entering school.

: ‘ This‘program will alert authorities to possible diificulties,

.’[ERJ!:; ‘trigger a plan of invidual assistance, and provide documentary -

information for follow=-up services. The program is included

- . . . . Pavr YT



in the Mobile Diagnostic Team budget on page 8 of Appendix F.
See also Appendix E which delineates other school health
services. '

4, Tuition program

It is anticipated that tuition requests will increase
as a result of the recent court decree. For this reason tuition
resources have been bolstered. ‘

The special education budget was not decreased this year.
Specific programmatic changes occurred which required budget
adjustments. And, for example, the shaving of forty (40)
positions from an original submission of one hundred sixty
(160) positions necessitated retooling certain programs.

Budget inadequacy will still be felt this year. Major
concerns are in the areas of staff development, the tuition
program, and student placement services. Although they are
provided for to the extent possible, it is hoped to offer
stronger support another year.

The complete budget may be found in Appendix F.
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APPENDIX A
(SPECTAL EDUCATIONAL PLACEMENTS)

RIGHTS AND . PROCEDURES

In order to secure the rights of due‘process estabiished by the
D.C. Board of Education, the following information is being provided,

(1) You and your child have a right to a hear1ng before a
Hearing Offlcer.

(2) Your child is eligible to receive, at no charge, the
services of a Federally or locally funded d1agnost1c
‘center for an independent medical, psychological and
‘education evaluation. We will 1nform you of such ‘
agencies. |

(3) As parent or guardlan you have the right to be represented

at the hearing by legal counsel; to examinethe child's
- scheol records. before the hearing including any test reports

upon whlch the’ proposed action may be based; to present
evidence, inclucing expert medical, psychological and
educational testimony; and to confront and cross-examine
any school official, employee, or agent of the school dlstrlct
or public department who may have ‘evidence upon which the
proposed actlon was based. ~

(4) The hearing shall be at a time and ‘place that is reasonably
: convenlent

(5) The hearing shall be scheduled not sooner than twenty (20)
days waivable by parent or ch11d nor later than forty—five
(45) days after- recelpt of a request from the parent or
guardian. ! '

(6) The hearing‘shall be a closed hearing unless the_parent or
guardian requests an open hearing. '

. (7) The child shall have Lhe right to a representatlve of his own:
choosing, including legal counsel. If a child ‘is unable through
financial inability to retain counsel, then attempts will be
made to seek voluntary assistance from agencies including the
Neighborhood Legal Services organization, the Legal Aid.~
Society, the Young: Lawyers Section of the D.C. Bar Assoc1at10n,
and any other available source. ‘
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(8)

- (9)

(10)

(11) .

h(12)

(13)

(14)

The decision of the hearing officer shall be based
solely upon the evidence presented at the hearing.

‘A tape recording or other record of the hearlng shall

be. made and transcribed and, upon request, made

" available to the parent or guardian or his representative.

At a reasonable time prior to the hearing, the parent

~or guardian or his counsel- shall be given access to all -
public school system and other public office records

pertalning to the child. including any tests or records

upon which the proposed action may be based.

The parent or guardian or his ‘Tepresentative shall have
the right to have the attendance of any official employee
or agent of the public school system or any public employee
who may have evidence upon wh1ch the proposed- action may
be based and to confront and cross- examine any w1tness
testifylng for the Public School System.

- The parent or guardlan, or his representative, shall have" ‘
~‘the right to present evidence “an”, test1mony 1nclud1ng expert .

edrcar, ps,c“ologleat and/or educational testlmony

Within thirty (30) days after. the hear1ngs the ‘hearing

officer shall render a decision in writing. Such decision
-shall include. f1nd1ngs of fact: and conclusion of law and

shall be filed with'the: Board of - Education and the ‘
Department of Human: Resources  and sent by reglstered ‘mail
to the parent or guardlan and hlS counsel.

Pendlng a determlnatlon by the hearlng offlcer no action

will be taken in regard: to the proposed- ‘educational placement
1f the child's parent or guardlen objects ‘to such action.

Such objection must be in writing and. . postmarked within f1ve
(5) days of the date of: rece1pt of notlflcatlon
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" APPENDIX A

. RIGHTS AND PROCEDURES

" (Disciplinary Actions)

“

In order to secure the rights of due process established by the
D. C. Board of Education, the follow1ng 1nformation is being provided'

1.

‘2.

You and your child have ‘a right to a hearing before a

‘Hearing Officer. -

If you'feel that your child requires special education

‘services, your child is eligible to receive, at mno
charge, thHe services of a-public.or private agency for

a diagnostic medical, psychological or educational '
evaluation. You will be 1nformed of such agencies.

‘ As parent or guardian you have the right to be repre-
‘sented at the hearing by legal ‘counsel; to examine. the
“child's school records before the hearing including
:any tests or reports upon which the proposed acti®bn

may be bascd‘ to present ev1dence"and to confromt

and cross- e\anine any witnesses ro any school ofﬁmcials,

employees or aoents 'who may have evidence upon whikch -

“the proposed action may be based.

' The hearlng shall be at a time and place that is Teason-
. ably- convenlent § :

The hearing shall take place withln four (4) 'school days

of the date upon which written notice is glven, and .
may be- postponod at the request of the child"s paremts

or guardian for no mire than.five (5) additional school

days where necessary for. preparatlon.

The hearlng shall be a closed hearing unless the: parent

- or guardian requests an open hearin?.

Your child is gu arantCed the right to a represemmative of

"~ his own choosing including legal counsel. ‘arzchild is
'unable, through financial- 1nability, to retain counsel,’

‘thén, attempts will be nade to seek volunLary assistance

;from agencies including the Nelohborhood Lepal %erv1ccsv
:organ17ation, the Legal Ald qociety, the Young Lawyers \
~ Section.of the D, C.- bal Association and .any. other

available source.




- 8., The decision of the Hearing Officer shall be based solely
upon the evidence presented at the hearing.

9. The Public School System shall bear the burden of proof
as to all facts and as to'the appropriateness of any.
‘ disposition and of th° alternative educational oppor-
‘tunity to be prov1ded durlng any’ suspension.

10. A tape. recOrding‘or other record of the hearing shall be made
and transcribed, and upon request made available to :
you, or your representatlve.‘

11. At a reasonable time prior to the hearing, you or your
representatlve, shall be given access to all records
of ‘the Public School System and any other public office
pertaining to the child,. including any tests or reports
'upon which the proposed action may be based.

12, The: parent-or ouardian or his representative shall have
“the right to have the attendance of any official employee
who. may ‘have evidence upon which the proposed action
may be based .and to confrant and cross-examine-any wit-
ness test I fying- for the‘Eﬁhllc School System.

13. The parent,mﬁrgguardiun, ‘or the child" s.represemmative, »
‘shall have’mmannignt to present” evidencx and testimony,

14, Pendlnn the fearing and rﬂceipt of notificatlon*of the
: decision, t#eme:shall be mm change in the- child*s
i ,educatiouzﬂrﬁlanenent unliessthe principal (respomsible
Sl ‘ to the Supesrimtendent) shall: warrant that the comtinued
_ “presence off @he child ini#s=current program would
~ zendanger theg@5551cal well=eing of himself or others.
Co e : In such exce@ﬂmonal cases, tthe princlpal sha‘l be
‘ \»\ ' respons1b1e #mr ‘insuring that the child receivés:some -
N form of effucamtional 3531stance and/or diagnostic exam-
\i\ation during the interim period prlor to ‘the. hearing.
\ .
15, No finbdno that olsc1pllnarv action is. warranted ‘shall
" be made tnless the Hearing Officer first finds, (by -
" ¢lear and convincine evidence,) that the child committed:
a prohibited act.upon which the proposed discinlinary
action is based,. Aiter this finding has been made, the
Hearing Officer shall take such disclplinarv action

~




16.

17.

18.
-~ lactioniis warranted ‘he . shall‘vive written-notificatlon

as he shall deen approoriate. -This actisnishall not be

‘more severe than that recommended by the school official
L initiating the suspensiOn proceedings.v

No suspens;on shall continue forxlonger than.ten (10)

school days after the'date of 'the hearinc,” or until

the end-of the school-vear, whichever comes- first.

In such’ cases, the principal (respon51ble to the

Superintendent) shall: be responsible for insuring that
the child receives some form of. educational assistance
and/or diagnostic examination during- the suspension
period

‘iIf the Hearing Officer determines that disciplinary
;action is not warranted, all school. ‘records ‘of ‘the

proposed disciplinary action, including - those: relating

‘to the incidents upon.which such-proposed -action was
‘predlcated snall be. destroyed

’f the Hearino Officer determines that disc1ulinary

of his findings and: of the' child's right to: appeal“his

decision to the ‘Boarditof . nducatlon, to therchild, the
parent or guardian, and the counsel or representative
“of the Chlld within three (3) davs of such determination.

An- anneal £rom the dQC1snon of ‘the‘Hearing Officer‘shdll

“be heard by the Student:Life and Community..Involvement:

Committee-of'the‘Board*of‘Educationiwhich“shall;pronde‘

the child and his parent or puardian with 'the opportunity.
for an oral hearing, at:which the.child?mar be remresented

by legal counsel, to review the findings of tthe Hemring
Gfficer. At the conclusion of such hearing, :the Committee
shall deternine the apprOpriateness of and:may modify such
decision. llowvever, in no event mav-such Committee impose

. added or more severe restrictions on the.child.
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APPENDIX A

( The Hearing Officer and‘PrbcedUres)'

Qualifications~

1. jThe person:must be anwemployee of the District. Gomernment
’ but not an'employee of! the Public School ‘System,..

2. HThe person must possess a high denree of professimnal
competence in education generally,~and special edimcat fon
Spec1f1cally.

- 3. The person: must be hlghly competent in- ‘contempmrary
- theory and - practlce @f special education.

4, Theperson must. pOSbEuS the qualities of honesty,
integrity and objectIvitv in judgment,

Jbﬁ,Descriptlon
The Hearihg'officer]shalhz

1. decide on the merltsmmf the placemont based on the
- evidénce presented atitthe hearin

2. ldetermine the su1tablluty of the. proposed educatlmmal
placewent in the case-of special: educamlmn plaaement-

“ 3. ‘determlne the connisgzon of the alleged prohlbitaﬁiact(s)
. 1in - the case of suspensions based ion discipline, @=d
_the approprlateness of the discipllnary action;

4, determine whether disciplinary action is- warranted. If
' ‘he determlnes that . disciplinary action is warranted, he
~ shall give written notification of his: findings and of
. the parents' right to appeal his decision to the" Student
Life and Community Involvement. Comnlttee of the Board of -
Education within three(3) days of such determlnatlon. ’
Such notification shall be glven to the child, the parent
or guardlan, and. the counsel or representatlve of the
. child, :

5. make hls determination w1thin thlrty (30) days of the
o completlon of the hearlng,‘and :

6. mnot recommend disc1plinary action that is more . severe
‘ than that recomviended by. .the school offic1al inltlating
L the su5pension proceedlnps. '
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Co@pensation

The Hearing Officer will be compensated.at a rate of:$100,00

per cumulative eight hours or pro/rata part therof., His hours -
shall ‘be from 9 =m. through 9 pem. inclusive, based on- each
in&ﬁvidual'hearlmv. '

:Etocedunes

To sestablish.a hearing the followinc steps or: procedures shall.
:be’ followed: ,

1.

The parent will receive in detailrthe proposed plaeement ’
or proposed disciplinary action amd. notifiication wof a right
to a’hearing.

If there is parental objection -to:the proposed placement

or &Eﬁtiplinary action, ‘parents:siall mail. to the: Special

Assnstant torithe Superintendent for: ‘the Waddy Decree,ea
ietEEmrof oojection and a de51re ‘for.a hearing.

Paremts: will recelve bv maii, notification of the*name
and: lqnatlon of an independent aesessment aoency. '

In coordination with parents,'the Department of'Pupil

Persomnel 9erv1ces and the Department of SpecialEducation,
the Special Assistant to the Superintendent for Waddy
Decree will establlsh a hearing date,  time, and.location, -

g The Spec1al A351stant to the Superlntendent for*the

Waduy Decree: w1ll notify- parents of the date, time and

location for :the hearing.

'TheEHearing‘Officer to sit-formthe hearing‘ﬁillfbe )
‘notified by thc‘Special Assistant .to the‘Superintendent

for the Waddy Decree of the date, time and location of

‘the hearing.

~
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PUBLIC SCHOOLS OF THE: DISTRICT'OF COLUMBIA
SUPERINTENDENT® OF* SCHODLS
PRESIDENTIAL ‘BUILDING .
“15-0 tzTH‘féTREET:-mX.B?W«
WASHINGTON, D, C: ZD0OS:

SPECTIAL ASSISTANT TO THE SUPERINTENDENT WADDY DECREE
/ ’ ' '

, 4£s a result of the deczslon hy Ju@gakﬂbseph Waddy dm. the
Peter:Mills et al v. Board of Educationuw ithe Districtiaf
iColumbia et al. the position of Specifall Mssistant to -the
‘Superintemdent for the Waddy Decreeswas;icreated. This:posi—
stiomdeals: ma1n1y with the 1mplementat1@u4and monitoring.of

scomp¥iance :in the above cited case. The-duties of thisposi—

itioniare:

J

1) to serve as advisor to the Superimtendent of
schools for ‘implementation of :the=decree

‘2)‘,to‘coordinate service delivery“between the
’ Public Schools Department - of Pipil Personnel
. Services, Department of SpecialFEducation
' and .the District of.Colunbla Department of Human
Resources '

3) to lend technical'assistance to'school. personnel
in interpreting ‘and implementing the decree

-~

. | ' ' 4) to serve as llalson to Lhe Corporatlon CounC1l
' o Offlce :

'5) 'to perform dther‘duties as necessary.-
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1. INSTITUTE ON:THE.EDUCATION OF MENTALLY RETARDED CHILDREN AND:YOUE

2.

-APPENDIX B

ABSTRACTS OF SUMMER 1972 TRAINING INSTITUTES

Dates: ;Summer'institute ~ July 10 to July 28, 1972
' ' (3 weeks) plus 24 sessions during the schodll
"year 1972-73 L

Contractor:  Howard University
' Department of Special Education
~“Washington, D.C. ‘

- Participants: 100 teachers of the mentally retarded

The program objectives for this institute focused’on 9) the’
physiolbgical,'psyohological, and. social. aspects-of growth and
development of the retarded child 2) diagnosis and evaluati n’

' 3) teaching methodologies and. techniques 4) problems and issues
~ related to the education of:retardec children and youth.

The three-week summer session will be followed by twenty-four-
2 1/2 hour sessions during the school year 1972-73 in which
groups of participants will meet to consider their immediate: and
‘critical needs in the day-to-day education of ‘their students.

Each participant will receive 12 hours of graduate credit for the
full year's work. To obtain credit, participants must: attend

one of the three-week summer seciions and the twenty-four
sessions during the school year 1972-73,

INSTITUTE ON PSYCHO-EDUCATIONAL INFORMATION ON EMOTTONALLY
DISTURBED CHILDREN ‘ s T '

Date: July 10 - Augustyé, 1972 (4_wéeks)
Contractor:  Howard University ‘ P
' Department: of Special Education -

Washington, D.C.

Participants: 24 principals, assistant principals,
. social workers, psychologists

~ Appendix B
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The purpose of this institute was to provide educaters with
greater insight and understanding of the psycho-educational
needs of emotionally disturbed children and how best to meet
those needs in the educational'setting of the urban community.

The major obJectives of- the program were to 1) develop 1ns1ght T
and understandlng of emotional disturbance and its effect on the
child 2) instill fundamental knowledge of the psycho- educatlonal
needs of the emotionally disturbed child 3) provide an overview
of pertinent educational prlnciples relatlng to specific

- approaches '4) furnish experiences in educational evaluation and
remediation 5) - train professionals to assume responsibility for
continuation, expansion, and improvement of programs for the
emotionally d1sturbed child 6) provide a plan for. dissemination
of informatlon. ~ ‘

Each part1c1panr received 6 hours of graduate credit upon
satisfactory completion of the instltute.

3. INSTITUTE ON PSYCHOEDUCATIONAL INFORMATION .ON- EMOTIONALLY
DISTURBED CHILDREN

Date: . “July 10 ~ August 4, 1972

Contractor:  Child Development Center
: Howard University
Washington, D.C.

Participants: 24 Teachers

The institute provided opportunities for participating teachers to
observe and interact with groups of emotionally disturbed children
on a one-to-one adult-child relationship during morning sessions
_inV01V1ng three classrooms of children ages 3 - 11 grouped accordlng
_to age and functlonal ab1]1ty There was strong emphasis on
psycho- -educational assessment of- emotlonally disturbed children W1th
’,opportunitles prOV1ded for.each particlpant to observe and interact
with a' child who was belng assessed by the. Child Development Center
specialist in terms of psycho educatlonal ab111t1es.
Afternoons were devoted to lecture semlnars w1th opportunities for,
questions and discussion. Learnlngs concerning the disturbed ch11d
and the assessment of psycho- educational abilities and potentlalltles
“which he possesses were presented through a mult1d1sc1p11nary
approach. ! :
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. 4. INSTITUTE ON CHILDREN WITH LEARNING DISABILITIES
Date: - June 19 - July 28, 1972 (6 weeks)

Contractor: Kingsbury Lab School in.cooperation Qith
' o District of Columbia Teachers College

Participants: 14 Teachers - divided in 2 groups as. follows:
‘ ‘ 8 Novice Teachers '
6 Experienced Teachers
5 Teacher Aides ‘ :
(Limited to Participants in Title I Schools):

The operatlonal plan for this institute-was built:around daily
practlcal experience for participants who worked with students
with learnlng disabilities in a variety of settings. They
prepared materials and mastered techniques which can be put to
immediate use in the1r classrooms during the school year 1972-73.

- Each group of participants worked in read1ng and mathematlcs skill
areas SDElelC ‘to their needs.

5. INSTITUTE oN pDUCATTONAL ASSESSMENT OF CHILDREN WITH SENSORY
DISORDERS: BLIND AND HEARING—IMPAIRED '

Date: June 19 - July 28, 1972 (6 weeks)

Contractor: - TFederal City College
Depdrtment of Communication Sc1ences
9th and G Place, N.W.
Washlngton, D.C.

Participants 24 Teachers of the Vlsually and Hearlng
Impalred

Through this institute, an effort was made to concentrate on

- updated”methodologies” for the, teachlng of the visually and/or
hearing impaired .child. General sessions of interest to both
areas were held in the morning. . Such topics as child develop-
ment, nature and ‘acquisition of 1anguage ‘language of the
black community, psychologlcal and educational appraisal were
studied. Afternoon sessions were divided according to the area
of participant specialization - vision or hearing - and
‘concentrated on material specific to each area.
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OUTLINE OF SUGGESTED STAFF.DEVELOPMENT ACTIVITIES

1. Due Process and the Rights of Children
A. Objectives:

1. To provide information on the legal aspects of educational
decisions w1th emphasis on the .child-parent right ‘to due
process under the law and the responsibility of school
personnel ‘to guarantee a quality public school education
to each handicapped child.

2. To enable local school units to select a representative
group to. be responsible to that unit as a resource team
in the area under study (e.g. legal processes).

~B. Participants:

- 3 representatives from each elementary school
6 representatives from each Junior High School
10 representatives from each Senior High School
3 representatives from each Vocational High School
-3 representatlves from each Special School
All spec1a1 education personnel

Total number of participants by category:

1. D.C. schools:

Elementary f135,(schools) = 405

X 3 =

Junior High 30 (schools) x 6 = 180
Senior High 11 (schools) x 10 = 110
Vocational Ed. . 5 (schools) x.3. - 15
Special Schools 4 (schools) x 3 = 12

‘ 622

2. Parochial : ; ~ o
", Elementary. : . 25 (schools) x 3 = 75
- Private Elem. - 5 (schools) x 3 =15
‘Special Institutes: 2 (schools) x 3 . = - 6
Private Institutes 1 (school ) x 3 = 3
‘ High Schools ..~ 8 (schools) x 10 = .80
Private “ 7 (schools) x 10 - 70
269
3. Special Education persomnel . . 500 _ 500
Total Participaﬁts . 01,371

o Appenqix‘B‘ o
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C. Time Frame and Methods:

4 meetings of 2 hours each . _

Decentralized into 4 regions accommodatlng 343. particlpants
per region (1,371 divided by 4)

Each reglon divided into 3 units of 115 part1c1pants
(343 d1v1ded by 3)

Each unit to receive 4 sessions of training

Each region to receive a’ total of 12. sessions
(3 units x 4 sessions) o

'Total sessions for city: 12 sessions X 4 regions = 48

D..Estimated cost:

Consultants @ $100 per session
(48 x $100.00) = $4,800.00

2. In-Service Training Program for Teachers
A.hObjectives:'

1. To plan w1th local instltutlons of hlgher learning a
progran of in-service courses designed to improve the
‘technlcal, att1tud1na1, and’ pedlgoglcal skills of~
special education personnel.
2. To provide-a menu of offerings to enable selection 1n
‘accordance with 1nd1v1dua11zed needs of partlclpants.‘T o
3. To encourage areas, d1sc1p11nes,”and/or schools to ‘explore
their needs and select:pertinent offerlngs to improve
the quality and. scope of 1nd1v1duallzed serv;ces.

.‘B. Suggested Courses

Mental Hyglene in the Classroom ‘
Behav1or Modification and Classroom- Management ,
Survey of Exceptional Children

:Self~concept. Enhancement for Black Chlldren

. Diagnosis and Remediation of Learning' Problems
“Case Study: Methods and Procedures :

. Case Study: Apnroach to Achlevement Motlvatlon and
‘ Behav1or Managcment

N U W

- C. Partlclpants
500 Spec1a1 Educatlon teachers
b; Time Frame and“Method“‘
j7‘two‘hourtcourses.eachvsemester‘of uhich threelwould run:

‘double sections (see above for suggested courses) ‘ Maximum-i
of 50 cnro]lees per course. L )
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APPENDIX C

CERTIFICATION OF SPECTAL EDUCATION TEACHERS

In June of 1971;-the Board of Educaﬁion approved new licenses
" for teachers of special educatioh.. Requiriﬁg‘mﬁch more specific
traini;g in ;he fields of exceptionality,‘thése'licenses demdnétrate
the’comﬁitment of the ﬁoard»and‘the‘school system to prbviding thé

best possiblé‘téacheré fbr.éxceptional children.

- The liceﬁses.COuld‘not be made retroactive; but special-
‘education teachers already in the schbols are being encouraged to
qualify. A checklist of the new requirements for certification was

given to each teacher. ’ R R

Copies of the licenses and the checklist follow;
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LICENSE IV. ELEMENTARY SCHOOLS, JUNTOR HIGH SCHOOLS,

SENIOR and VOCATIONAL HIGH SCHOOLS -

SALARY CLASS 15

Teachers of Special Education

‘Class 1. Teachers of special education - kindergarten and

grades 1-6 inclusive:

A bachelor's degree from an accredited college; and a sequence
of courses in education successfully pursued as part of or in

addition to the work for the degree and representing a definite |

program of. preparation sat1sfactory to the Chief Examiner, for
teaching in the ~area -of spec1a1 education in elementary schools.

Courses must‘be offered in the following flelds;
* Survey of the‘edocation of'exoeptionaljchildron |
% Psychology ofexceotionalchildreo
- ® 'Introductioh to teaching ih urban elementary education
f‘ Educatiohalpsychology
% Sociology of urban youth
* The teaching ofireading"
% Curriculum planhingfgnd qootent

® Obserﬁationeand~étudent teaching in elementarﬁ,schools'

Not less than eighteen(lS) semester hours in SpElelC area of

' ‘spec1a11zed education, satlsFactory to the Chief Examiner. These

are areas of speC1allzat10n Wental]v retarded hard of heallng,

'rdeaf visually handicapped; behav1oral d1sorders 1nclud1ng serlously ‘
emotlonaliy disturbed; phys1cally handlcapped including ‘the: crlppled'

and  6ther health 1mpalred minimal brain: dysfunctlon (rearnlng
d1sab111t1es), and mulLlply—hanolcapped.lf_ S

“;One (1) year of successful teachlng experlence under adequate ,
supervision in the elementary schools of  an accredlted school. system

may be offered in 11eu of Lhe observatlon and student teachlng._
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APPENDIX C (continuation)

\

Class 2. Teachers of special education classes -
' Junior High School'

(1) A bachelor's degree from an accredited college conferred
as the result of a four-year professional course of
study in seccndary education, satlsfactory to the Chief

. Examiner.
% Introduction to teaching in urban secondary education

* The teaching of reading

'*‘Sociology of urban youth.

Courses'must be offered in the following fields:
| * Survey of theledoeation of exceptional children
* Educational psychology .
f& _,*-Curr.icul'um“planning and content
* Observatlon and ‘student teaching in junior high
~ schools or observation and student teaching- in the

ninth or tenth grades in the senior high schools,
satlsfactory to Lhe Chief Examlner.

) Not less than elghteen (18) semester hours in the spec1f1c area
- of spec1a1 educatlon satlsfactory to the Chief Examlner

These areas of spec1a112ation are:
" Mentally retarded

‘:-%vHard“of‘hearing

* Deaf

'-*

V1sually handicapped
% Behav1ora1 d1sorders {1nc1uding serlously
' emotlonally dlsturbed) ' -

Sk Physically handlcapped (1ncluding the crlppled ‘ ‘
. :and other health 1mpa1red mlnlmal braln dysfunct:on
(1earn1ng dlsabllltles) :

i Mq].‘tip‘ly‘-.-handi_c‘apped,.

1 o
*
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APPENDIX C (continuation)

One (1) year of successful teaching experience under adequate
supervision in the secondary schools of an accredited school
system may be offered in lieu of the observation and student
'teaching.
-OR_

(2) A bachelor's degree from an accredited college, and a sequence

of courses in education successfully pursued as a part of

6r in addition to the work for the degree and representing

a definite program of preparation, satisfactory to the Chief

‘Examiner; for teaching in the area of Speclal educatlon in

_junlor high schools.

* Introduction to teaching in urban secondary education

* The teaching. of reading

* Sociology of urban youth.

Courses must be offered in the following fields:
% Survey-of the education of exceptionalhchildren.
* Educational psychology
o ® ”urrlculum plannlng and content :
* Observatlon and student teachlng in junior high schools
or observatlon and student teaching in the ninth or-

tenth grades in the senior hlgh schools, sat1sfactory
to the Chlef Examlner. :

Not less than elghteen (18) semester hours in the Spec111c area
- of Spec1a1 educatlon,_satlsfactory to the. Ch1ef anmlner._‘

These areas of speclallzatlon are
* Mentally retarded |
C % Hard of‘hearlng
| & Deafdf . |
* Vi3ualiy handioanped

% BehaV1ora1 disorders. (1nc1ud1ng serlously
emotlonally dlsLurbed) ‘
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APPENDIX C (continuation)

* Physically handicapped (including the crippled and
other health impaired, minimal brain dysfunction
(learning disabilities)

* Multiply—handicapped.

One (1) year of successful teaching experience under adequate
supervision in the secondary schools of an accredited school

system may be offered in lieu of the observatlon and student

teachlng

Class 3. Teachers of special education -
Senior and Vocational High Schools:

A master's degree from an accredited college; and a sequence
of courses in education successfully pursued as part of or
in additien £s the work for the degree and representing a.
definite pyogram of prepatration, satisfactory to the Chief
Examiner, fci teaching in the area of special education in
the senior and vocational high schools.

Courses must be offered in the following fields:

*

Survey of the education of exceptional children

Psychology of eXCeptional children

%

e

Materials and methods of teachlng except10nal
~ children in_secondary schools

* The teaching of reading

A = e &
{

b

“Sociology of urbam youth -
* Introduction to teaching;in.urban sécondary‘educétion
* Observatlon and student teachlng in senlor or

vocatlonal high schools.,

Not 1ess than eighteen (18) semester hourq in SpeCIflc area
of spec1a1 educatlon, satlsfactory to the Chlef Examlner.‘
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e APPENDIX C (continuation)

. These areas of specialization are:-
‘w\\\f‘Méntally retafded
*\Eaﬁd\of Hearing
* Deaf .\\“n\;
* Visually handiLEPPEd

* Behavioral dlsorders ~{(including serlously
emotionally disturbed)._

* Physically handicapped (1ncluﬂ1ng the crippled
and other health impaired minimal brain
dysfunction (learn;ng dlsabllitlesl '

* Mﬁltiply—handicapped.
One (1) year of successful teaching experience under adequate
supervision in the senior high schools or vocational high schoois

of an accredited school system may be offered in lieu of the
observation and student teaching.
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PUBLIC 5CHOOLS OF THE DISTRICT OF COLUMBIA
~ Division of Personnel Services
. Division of sSpecial Educational Programs
Requirements For Uertification Checklist
“Presidential Building
415 - 12th st., N.W,
Washington, D.C. 20004

GENERAL REQUIREMENTS

Birth Certificate : Citizenship
Character References — | Transcript of Bachelor's Degree
Transcript of Master's Degree Pass the Physical Examination

__Lhest X ray Pass the Phy31ology and Jygiene
satisfactory rating on Oral Examlnatlon
Examination : ‘

A bachelor's degree from an accredited college; and a sequence of courses
in education suecessfully pursied as a part of or in addition to the
work for the degree and representirig a definite program of preparation,
satisfactory to the Chief Examiner, for teaching in the area of spe01a1
educatlon.

‘ COURSE REQUIREMENTS -
Educational Psychology -
The Teaching of Reading

~ Sociology of Urban Youth

‘Curriculum Planning and Content

|

Q
ERIC

Psychology of Exceptional Children

Child Development or Child Psychology

Corrective and hemedial Techniques of Reading

Survey of the Education of Exceptional Children

Intreduction to Teaching in Urban Elementary Education
Introduction to Teaching in Urban Secondary Education

ObserVatlon and- Student Teaching in Secondary Schools

Observatlon and Student Teaching in Elementary ‘Schools

Materials and Methods of 1each1nv Exceptlonal Children in- Secondany Schools
Materials and Methods of Teacnlng Exceptlonal Children in ‘Elementary Schools

satlsfactorg to. the Chief Examiner,
These areas of spe01allzatlon are:
: ' Deaf
Hard of Hearing
Mentally Retarded
_Physical" Handlcapped
Nultiply-Handicapped
Vlsuallj Handicapped .
- Behavioral Dlsorders/Emotlonally Dlsturbed
~ Minimal- Braln Dysfunctlon/Learnlnp Dlsabllltles

Provided, that one. (1) year of successful teachlnc eXperlence undet adequate

‘supervision in the elemenn ry or junior high- schools of ‘an accredited school

system may be offerod in lieuw of the obserthnon and student teachlng.

;Geerge A Campbcll 3 ;5."‘ L L .‘MQ Julian west

Assistant auperlntendent : “‘ “Assistant buperintendent ‘
Personnel, berv1ces N o _~..T* bp301al hducatlon : :

Not less than elshteeﬁ (18) semester hours in spe01flc areas of - spe01allzatlou-



APPENDIX D

Monthly Report of Special Educational Services.
Délivered to Schools

In order to monitor effectively the‘delivery of special
educational services, each school will submit a monthly  report

of the sérvices received.

The completed forms will be sent to the Departments of
Research and Evaluation who will compile and analyze the data.
They will submit this report each month to the Deputy Super-
intendent for Educational Programs and ‘Administration of School

Units, to the operating Assistant Superintendents and to the
Department of Special Education. :

‘Copies of the form follow.
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APPENDIX E

HEALTH SERVICES

Theprog;am for health seryices‘for students in‘fﬁe
D.C. Public Schools is of parTichlar interest to the Board of
Education. To mifiéafe any circumstances in whiéh a cHild's
ébilifyfo learn is hampered by a remédiab[e-physical
condition, the éoard is applying the sud’;¥w$200,006 to be
administered by +he School Healfﬁ Service; of . the Department
of Humaﬁ Resources. It is anticipated that this gervice
wiil-be aken over by that agency in the earliest possible

budget.

This Appendix includes the overview of health services for
all school children fo establish the framework within which
additional services arelproyided for éhilﬂren‘in special

~education,

e bt oo 58t e e e b e B e e et B % S e im % ks e R el e s e i s E ey e e i e eiie L



DEPARTMENT OF HUMAN RESOURCES OVERVIEW OF THE
SCHOOL HEALTH PROGRAM

PROGRAM RESPONSIBILITY

The School Health Progrem in the public school is a JOInT responsibility
of the Department of Human Resources and the Board of Education. The
Department of Humen Resources has the major responsibility for prOV|d|ng
health services and the Board of Education provndes a healthful environ=-
ment and health education.

GOALS

T

The over-all goal of the health services is to provide a program for the

promotion of opfnnum health in the student in order for maximum function

at his or her fullest poTenT:al in total life experiences, of which
the learning process is a major one.ln order to meet this goal, theé
program intends fo appraise, profecf and promote optimum physical and
mental healTh of the pupil by: ‘

A. Prevenf;on, early defecflon,'follow-up,'and correction of
physical and mental health problems.

B. Prevention and early control of commuhicabte diseases.

C. Provision for safe and adequate emergency care of S|ck and/or
injured pupils.

D. Idenxlflcaxnon of- pupxls needlng educaflonal programs cdapfed
to heal+th needs.

E. Developrent of approprlaTe healTh and educational procedures to
meet 1ndav1dual|zeo and group healfh needs.

Spec:f:c ObJeCIIVCS uhereuy the over~all goal is accompllshcd are To
1. na|n1a1n o-healfh profxle record on all children.

2. Insure thet all children en+er|ng the school system
have an |nt1|al CXqunaTIOH

- 3. 'Provxde for referral and ;ollow~dp on ail detected defécfs}-
4, Provnoe VISlon scrccnlng for sTudenis in all selccfod grades,

(Pre~Kkindergarten, kindergartep, first, Jecond third, fitth,
seventh, ninth, and eloven1n grades .)

e  Appendix E
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DEPARTMENT OF HUMAN RESOURCES

OVERVIEV OF THE SCHOOL HEALTH PROGRAM

5. Provide hearing screening for students in grades one, - ThrLe,
seven, and ten.

6. Assist in providing for emergency first aid in schools,
7. Provide physical examinations for athletic participation.
POPULAT I ON |

All children and youth enrelled in public and parochial schools are
~ eligible for health services provided to these -schools. Services
designated for specific target groups are as follows:.
1. Initial health eppraisals - All children new to the school.
pre=-school; kindergarten, ftrsf seventh, and tenth grades,
and special classes. ‘ : T

2. Referral examlnaflons- All Children ln any grade presenting -
a problem

3. Yeariy hezith appraisels in special claSses, such as

-a) Severely mentally handicapped
b) Sharpe Health School
c) O*her

4, Screenlng examlnaalons

a) fHeigh% 2nd welth - yearly, on ani._ :
b) Vision ~ grades: Pre- schoo|~k|ndergarfen, klndercarTcn,
: first, second, third, fifth, seventh, ninth, and eleventh. -
- ¢) Hearing =~ -grades: farsf third, seventh, and Tenrh
) Other - as selec.ed, and/or lndrcafed

‘!)‘Denfal
2) The testing |
3) Phonogardioscan
4) U.nnalyqis for: bac+eriur|a
5) Podlafry ) B

C=2- . Appendix B



DEPARTMENT OF HUMAN RESOURCES
OVERVIEW OF THE SCHOOL HEALTH PROGRAH

LEEVPROBLEV DEFlNlTION AND SCOPE

1.lfThere are a large number of pup:ls enrolled in schools whﬁ have no+
‘~{received heal+h ‘care because of: : :

| l;'lLack of medlcal personnel an: supporllve services +o
 previde for the detection of defects through a health
evanuaflon of a medlcally |nd|gen+ school populaflon.

o 2, Lack of follow-up +o ob+a|n lhe correc+1ons or modnflcallon
of :denflfled defecls.“‘ :
l

S Causesirelaled +o lhe problems are as. follows~

If-l;W‘Lack of healfh and heallh rela+ed servuces to pre-school

_chlldren. R - * N ..‘p

f:a.‘fSchooI is no+ ”he enlry po:nl for heal+h care.
b. .Health care: must be: prov:ded a+ +he communlly
o level from blrlh o :
‘c., By the. time a’ chlld enlers school heallh

" ‘assessment should ‘have been” conllnually on- ﬂ,

- 7goung w:lh any needed: ‘correction started and
_conf:nued as :ndlca.ed by 1he cond|+|on.r;'

‘-.2.»_Lack of a suffncnenl capablllly To ldenlify chlldren wnlh
FR heallh problem and refer and follow—upo, = _

,j3; Lack of paren+a| |nvolvemen+ |n dclecilon and fo!low—up of
o heallh problems.-‘f = A

l‘rlMEDlCAL AND NUDSlW” SERVlCES ) ;;1',-;7\f1‘_.:;;s R e ‘_“

,;VVThe curren+ acllv:lles of The school healTh preram in flndung and
‘g,correcling health defects are. relevan? 1o the problem described ‘above. -
“Since physicians and nurses are. erucial fo. lhlsaspecl of ‘the. program,
“the follow:ng commenls are- dnreclcd To lhe medncal and nursnng services.

There have been changes in lhe program in. +he pas1 year based on
1. A decrease ln avallable resources 10 prov1de serv:ce |n schools.

2;“Al+cn+|on +o +he needs presenfed and +he resources for meellng .
‘ needs in 1he school communlly.;‘~ : : : : o

‘3¢_‘Prov1d|ng for heallh care. 1o desugnalod n01ghborhoods +hrough':'
the- Houghborhood anllp Cenlors. ( :

Appendix E



DEPARTMENT OF HUMAN RESOURCES

| OVERVlEW OF THE SCHOOL HEALTH PROGRAM

MTDICAL AND NURSING SERVICES o
. This has resulled ln several models of serv:oe
‘l Physncal examlnallons in lhe schools.
2.‘fPhyS|cal examxna+|ons un +he Neighborhood Heal+h Cenlers.

- ‘bcreenlng of chlldren lhrough lhe Chsldren s Hospllal Learnlng -
: Research Unn+ with the Depar+men+ of Human Resources staff as
a part of +he +eam. ' : :

“The school phystlan is par+—+|me in +he school heal+h program W1+h
*+hree—hour dally ses sxons weekly, bl-mon+hly, or: monfhly.

}”:Our experuence w:lh a5519nmen+ of school phys:cnans 11 Nelghborhood
: Healfh uen+ers hdS resul+ed in. +hese conclu510ns :

~1.'1The asstgnmenf of +he physncnan ln +he cenler mus+ provnde_
o oforitlexibility in: schedule so- +here may ‘be’ assngnmen+ in .
the:school when" indicated .as, well ‘in: +he clinic. This
service is’ predxealed upon nurslng follow—up xn +he school
‘and lncludes con+ac+ w1+h +he paren+.‘: -

2. P full—*nne school phyelCIan loca+ed in: fhe Nelghborhood
“Health Cenler u1+h adequoTe nursnng bock—up in the school
“can.provide adequale and ‘supportive health’ service to .an

7?1aappropr|a1e number, of. aSSIQned schools. - This number will

' depend upon the size’ of the schools: and “the health needs"
of the comnunnly servod Our presen+ nxperlence in the

" one such “assignment. lndlcafes ‘a” maximum total of 12 to 14
ass:gned schools, lncludlng ‘one Junior hlgh school

3. Par+ +1me echool phys;c:ans ln a Neighborhood Heallh Cenler
" contribute to the school iservices by providing for’ rou+|ne
"‘exemlnollon sand’ some acute ‘care. ~However, there must ‘be
o nursing back-up in schools 10 assure follov-up on app0|n+~
men+s w:lh parenls.v‘

“.4.f“SchooIs no+ relalxng to a Neighborhood Health, Cenfer or
_ _ - ’Clinic service should have a school physncan assignment.
W . ... for.routine. appralsal ‘and ‘referrals. Thls is. done +o +he
o ‘a\exlenl +ha+ slaff avallable.f'"'

. kThe school nurse is 1ho plvolal flgure in: +he progrum. There is a dlfference ol
~inthe staffing: pcllern in the: elemenlary and. secondary schools., ‘The = *
‘secondary schools hace, full—llme coverege whcroac lhe elemenlary sdwool S
‘have a-: publxc heallh nurse. aSSIgnod par+~+|m0 ‘as - a’ parl of her’ generallzed o -j
'”'1'nur51ng dUTlCS. Slnce Thc problemf dlffer n the o age lovels, nurssng v




DEPARTMENT OF HUMAN RESOURCES

OVERVIEW OF THE SCHOOL HEALTH PROGRAM

o Tlme |s used dl*ferenfly + For example, The secondary ‘schoo! nurse does
Call of the hearlng screenlng and first aid, and is in cons+an+ a++endance
‘ln fhe healTh sux+e for aII presen+|ng problems."

‘~;Approx1ma+ely *wenTy elem°n+ary schools have an’ adlelonaI nursing servnce,
-through the asslgnmenT of a para-professlonal the school health- aide
“Thls aide 1s supervnsed in nurslng du+|es by +he school nurse,

These andes are full=time and suppor+ profess:onal services by:

f. Providing IOO f The flrs+ aid |n The school where
*hey are in resldence, ' | , .

_2.Q~Assns+1ng +he physncnan in The phys:cal examlna+|on
whand in. follow—up, o Ll - :

‘ 3,”fDoung vnseon screenlng,‘
.|

._,As515+1ng in orher screenlng and lmmunnza+lon programs,

‘;'

- 5.*oKeep|ng heal*h records-
"56;‘_Counsel|ng and as51s+|ng in heal+h educa+|on

“Al+hough +he role of the doc+or and nurse and +he servlces lela+ed +here+op‘
are emphaslzed at this” +1ma,_+here are other hea!rh ‘services. provnded by .
the DepchmenT of Human ResOJrces ThaT have a dlrecT reIaTnonshtp to +he ‘_Y
+o+a! program of: heal+h services, These are:

31ACCIden+ PrevenTnon oerV|ces
ijenTaI Health - EEOA LT
Health EducaT:on o ;." o
Mental. Heal1h,1‘:*“ S
vNu1r|+|on ”‘!T‘j‘;‘ ;"Vr
" TB Control: o Mgl
VVD & Communlcable Dlsease woo

Respons:blley for +he envnronmen+ resldes UlTh schools.‘ Assls+ance ISjJ
' -obtained from the: DoparTmch of EnvlronmenTaI Serv1ces and ccordlnaTed
"‘*hrough *he DeparTmenT of Human ‘Res ouru,ec ' ~

e ﬁlu”“"NlTUﬁC CF THE. PRORLEM *}Fi“f-.r;-»

dﬁA!Though Ihe school p0puIaTxon may show a; decrearc, +he need for heal1h

- 'services. is. no+ decreaslng.‘ 11.is. anilcipaﬁed that es more. people are f

‘reachied: with- health sorV|ces, :ncludnng prevonﬁxon, earl:or detection

’rxﬁand>corrooi|on of . dofocT s and.:more ‘health educaTnon, “there will even=. -

ually.b ervncc bccause~of healthie

population.

,Iers néed for- s

However; SR




L " DEPARTMENT OF HUMAN RESOURCES

OVERVIEW OF THE SCHOOL HEALTH PROGRAM

MAGNITUDE OF THE PROBLEW

'+h|s is not |mmed|a+e. A+ presenl because of +he bocklog of ‘unmet
~Aneeds, +he problem conllnues to- be of sufflc1en+ magnllude to warran+
on-gonng piannlng for care.

' CURRENTLY AVTICIPATED PLANS FOR SCHOOL HEALTH SERVICES

The general ou+l|ne of serV|ces for fhe school year 1972-73 follows

1. 'n'T‘al HeaITh ADDralsals o _ o _ o

“a. All children and youth enlerrng school for the first time
- must have: ev1dence of physxcal examxnallon and a source
o "of medncal care.
P Lo S B

‘School supporl is needed +o assus+ |n mak:ng lhls a fnrm _
polxcy +ha+ can be xmplemenled ¢

b. The paren+ would be requured +o presen+ a s+a+emen+ from
Lo lhe doclor on +he specuflc form provaded for lhls

c. . Sludenls enlerlng wulh no physncal examxnallon musl have
‘Them compleled by November ) R :

'hd:';S+udenls th have not - had a physncal examlnallon by hovember I
' -should be reviewed and: ClnSSIfled by heallh personnel uvlng
Specxflc gundelnnes 3s follows o ‘

‘Tl) "lelle or no rlsk"'
,Follow—up would“recelye}low_brlorlfyAbU{hwonlo,beldone;L o ‘i ‘.E‘
2) "Plgh r‘lbk”~‘ PR N T
o FO||O”—Lp would recelve hléh brlorlly
i School Heallh servxces Vlll provlde for a phys»cal e*amlnalxon‘
| -llhllmen paren1< can nol possxbly oblaln one olherwxse.‘
:,2l iHeallh problcms of such nalure lhal lhe‘alde or‘nuree

L finds it deCIrable 1o hdve lhls revtewcd by lhe school
nphyqucnan oL : : S

‘:AII Ianlal physxcol examlnallon areflolbeloonnleleo“bYTﬁj
‘ Dece,nbmr 15 o i . e T T T e !




DEPARTMENT OF HUMAN RESOURCES

OVERVIEWIOF‘THE SCHOOL'HEALTHﬁEROGRAM

2.

~In order o ful!y |mplemenT The program as ouflln:
‘ sfaff needed |s :

,TCUQRENTLY ANTICIPATED PLANS FCR SCHOOL HEALTH CERVIFES

Refer,als

a. All chlldren and youTh, in any class, presen+|ng a healfh
problem may be referred for @n-examination. . This may be
1o 'a clinical service or to the ‘school physician, depen—
dent upon the model’ "DeCIfled for the individual school
and the paren+ s par+|c|pa+|on.

‘ Chlldren‘xn Special Ecucafton

a. The. school piacemenf service of the Schonl Health Division (DHR)
reviews: and evaluates all referrals for placemenf dependenf o
‘upon a. medrcal problem.. C Lo ;H”m‘ o U -

BkﬂjOn-gonng assessmenT wull be provuded for puplls in |nd|v:dual
"‘schools Through a doc+0r-nurse Teap. :

Screenlnq Proqrams R

‘,a; 5V|s|on screenlno wull conflnue in K 1, 2 3, 5 7 ,9, 11 grades

© -~ and aii new: Toplne school ‘sys stem. The add|+|on of voiunneer
o lRed Cross andes in Thc program 1s probable.ﬁ e

b. Hearlng screenlng at. 1s+ ano 3rd g.ades is done wnTh referrals

-accepied ‘Additional ‘service is needed for pre- -school and -
fklndergorfen., (addlflonal Technlcxcns are needed for screenlng
and follow-up) : S

~¢,- Oiher rcreenlng wxll be depcndenf upon needs and resources, “and

T:would lnclude he;ghf cnd welghf

above,_?he addnTnonalh‘

T~1;: 2 hearlng Techn|c|ans To prov1de The screenlng and follow-up.r o

2;:[Employmen+ of full—+|me schooI healfh a|des. Day To day ._
‘ u‘paccounfablllfy “To- the! prlncnpal and ‘technical supervnslon G
}by The school nurso provndes These advanTages ‘

The eypcnse f ”+he parapro{essxonal is Iess and o
she frees professlonal Tume for professnonal du+|es.,

A healfh person zs |n resldence To do flrsT a|d




C ' ' j DEPARTMENT OF HUMAN RESOURCES
OVERVle OF THE SCHOOL HEALTH PROGRAM ‘
C c. Clerlcal and cllnlcal dulles are c0vered, as. relaTed
T T " to The heallh program.__ PR

d.. V15|on screenlng can be done- by lhe alde and can ass|s+
in hearlng screenlng, also.

e;‘ Referral and. follow—up is done and 1he .aide: can provide
a liaison between school heal+h servzce, and +he home.

,.Approx1male Cosl of Addlllonal Slaff

2 Hearlng Technncnans, GS=5 @ $7 319 ’ $ l4,638

.80 Health School "Aides," GS-3 @ $5, 524 ' . _442,000 -
| | g ApprOX|male Tofal % -S>456,638 :

COMHUNI'W PARTlClP‘\TlON

LThe school heallh servnces wnTh IT charge of responslblllly for The‘ R
~ public and parochial ‘school s should relateito all communlly healTh S X5
. 'services for additional support.. Other agencies and services can act R
' coin conJunclxon with the Deparlmenl of Human Resources in the heallh
care ofi'school enrollees, This is: currenlly belng done in Children's
‘,‘and Gc0rge Washlnglon Hospllals and further communlly parllcxpalxon S
‘will'be explored. Ve anticipate: lhal this will lead'to a mulllplICITy
- of programs, - However, with adherence to the- responslve basic! over=al |
"‘obJecllves 'and policy, logelher with planned ‘documented program: revnew ‘
by the school ‘health services, problems can beiresolved Hence,iall
7}’healfh programs’ must be coordinated within the’ Community:Health Services:
, Admlnlslrallon in.the Deparlmenl of Human" Resources, Togelher with :
_,vapprova' by the Board of Educallon before subm:ssnon for |ns+|+u1|on
n;lw:lhln lhe school . L : : : .

1. Blanche Bourne, H D ‘ ‘ S
~ Consultant, School Heallh Program o
: ‘;7/20/7? : ;

CAppendix B




\\\
ol ~ PLANNING FOR HEALTH SERVICES IN ' .
L S Do - SPECIAL EDUCATION
Conferences have been held with fhe Ch|ef of School
Health. Servnces and var.ious representatives from that :
Deparfmenf. Certadin: services will be provided as delnneafed
In addition new health' positions are budgefed by Special
Education. Fiscal responsibility for these positions should
be taken over by DHR DeparTmenT of Publlc Hea!Th in I973~1974
e
Lo
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D C. DEPARTMENT OF PUBLIC HEALTH
; SCHOOL HEALTH PROGRAM

SCHOOL HEALTH SERVICES FOR CHILDREN N SPECIAL EDUCATION

Cerfaln procedures and pollcles in school heaITh ~eav1ces for -
chlldren in classes for ‘the:severely’ menfally retarded hzve ‘been in
effect since September, l967 Beginning with the school year
1972~1973, these will be exfended to apply to all children in

‘ spec:al educaflon..“

. General grocedures in“a'summary of nedical |nformaT|on.
_ A, On enfrance To a class for ch|ldren in Specnal Education a summary
- of the medical information w:ll be a’ part of the’ cumulative record
. and made’ avanlable, w:fh the cumulafnve record To The school

phys:clan and school nurse.,' :

‘ .’:vwl{ The cumulallve record w:ll be ava|lable To The healTh -
‘feam at all times when it |s necessary for Them To ‘have lnformaf|on
gconfaxned frer in,

“B}‘ If The Chlld is few: To The school and ls beung consxderedw--“r”“““”
o f or. placemenf +the medlcal |nforma+|on willl be requesfed by The Offlce,_
of Speclal Educaflon as a procedure |n “the placemenf process

- C All med|caI |nformaT|on obfauned pr|or to. placemenf by The h'_v S ;
Cifice. of Speclal EdUCBTIOﬂ WI|| ‘be forwarded byﬂfhaf offlce To The o S
h school where +he ch|ld |s enrolled o ‘ ‘ C

SN "D, lf ?he ch|ld is noT new To The school and no medlcal |nfor~._
“mation .is avai lable from Speclal Educaflon ‘and.’ none is..in the ,
~~,CUmuIa+|ve health: record, the school phys|c|an ‘and nurse’ wili obfann
”Tparenfal consenT to: requesT |nformaT|on from. the: child's ‘physician =
or-clinic. ‘A form for securnng the consenT for release of lnformafnon
“is avallable yfulf L B R e Lo ;

TR Healfh appraxsal

‘“‘A;‘ The school phyS|c|an has- a dcfnnnfe role in. The healTh
servnces to these chlldren., The school physIC|an will: evaluafe .L
‘ +he pupll yearly and upon referral as- |nd|ca+|ons druse. :
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l. All children‘new to the school are to have a8 physical
-examination. : - e B

" 'B. Information is to be obtained from the parent about the
e healTh s+a+us of - the ch|Id at, +he oegunnnng of each school year.,

Lo l. A form Ie++er to’ +he parenT is” prov:ded +oqe+her wn1h
-2 yearly Repor+ Form ,

2 Thls procedure can empha5|ze +he need. for yearI/
evaluation and follow-up of the child's hea|+h by +he|r source of
care.

C. Time w1ll be scheduled for conferenc1ng with paren+s abou+
the healTh of The:r child: durtng The school year.

REEEN P If The ch|Id is noT under care, all effor+ must be made
to. ob+a,n a. source of med|ca| care for yearly follow-up.r'

“r||l.‘:Hear|ng
' ,’,A. Hearnng screenlng mus+ be d0ne pr:or +o pIacemenT in
"special education-classes’ Itis ‘recommended that this. be done in"

an. auduologucal facnll+y and where possable pure+one aud|ome+ry
- should be done Lo ‘

ln addnTnon,pure+one hearung screenlng shall be done annuaIIy

‘i;‘,an‘ in severer menTally re+arded classes,‘and |n o+her cases when
lndicaTed i : : : D
o ~giv,» V|S|on

o "A. v.sual Screenlng wnll be done by the - nurse or hea|+h ald

on the same- schedule as in regular classes, - lns+ruc+|ons and : I
assls+ance wnll be gnven by +he conserva+|on of v:snon spec|al|s+ N o ‘_g
'”Sib;' Where a vaI|d TesT ‘can’ no+ be' obTalned +he chuld %o be f :
referred to eXIs+|ng commun|+y resources for.a. professuonal cye f

examlnaflon-;‘_ - 9u‘;~a;“ ‘,:; ">'¥; _;‘,.‘-“~ JEERR v.u_d~>;lﬁﬁ,
T“C;f Fallures are referred.by The procedure used 'n‘°l' classes
_ g;“' : :‘fA The need for lncreased denral SGerCeS for +hese ch;ldren,afu ;‘*.*jf L

is recogn:;ed The SCreen|ng program" |n +he schoots |ncludes PR y SRRV
ch;ldren an speccal educa+|on cIa ses ' : L o .

":*Apﬁepdixﬁﬁf5,f‘



B. Some limited dental care is ~available through the Dental
Cllnlcs. I L ‘ ' o

“C; The Crlppled Chlldren S. Program and The DenTaI C||n|c w|ll
work To develop addlflonal servnces wnTh TreaTmenT resources

HVI} HeaITh EducaTlon

Y A HeaITh educaTnon should be ‘stressed on a. Ievel ThaT wnll be.
'meanlngful For example, the older g|rl ‘has a definite need.for
‘{‘lnformafnon that she can undersTand in relaflon to mensTruaT:on.
" Personal” hyglene is |mporTanT as an on-gonng 5ubJecf in SpeClal
educaf;on : o

“The currlculum does prov:de for healTh educaTlon The staff
. af +he MenTal ReTardaT:on Clinic can serve as-a’ resource for |nfor-‘
. mation: and maTerlals for conTlnued educaTlon |n healTh for These

.‘:r‘pupnls

‘;Vll The role of The school_phy5|C|an'

- 'T~A;‘ The school phyS|clan musT become lnvolved as a resource forvj\
f'#hls group. of: children. They: ‘generally have multiple problems’ and

. needs-and Thenr famuines are SubJeCT To many sTresses and §ee||ngs

- of |nadequacy A G

S Ba The school physuclan w:ll expand h|s role -as: examlner,»
5 consulTanT and: communlcafor w:fh o+her health' agencies ‘to make L ‘ g
" meaningful- appra:sals and recommendaTlons for “the: Chlld “in speclal S
{educaflon. . ‘ e _ . : o .

The respons:b:llfies aT The Tlme of heaITh appra:sals

R . Hl ReporTs of The follownng wnll be obTanned by The school
“nurse or healTh aid- for revlew-‘~- : , ,

&Summary of medlcal hzsfory - ‘ ‘ ,

lfLasT PhYs:caI examlnafnon ‘*f,‘\' T o

“Last: hearlng and:vision test I
General appra:sal of home and parenT-chlld

,7're|aT|onsh|p | ,

I o ~..Any. other: lnformaTnon perT.nenT fo The healfh"‘
T : “f"evaluaflon ' »

an0oo -
e o o

..

o .-
*
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. 2. The school physician is responsible for reviewing the
~health record and doing health appraisals yearly and as the need
arises, - R AR A | Lo

e i: f 3By The‘décfbrfaSSisfsiThe:hursé in_di#cﬁssing“ahd;infer-,#
"preTinnghe:healfh;prbblems‘of_The‘childrgnijTh sgh¢o1*sTaff, and

schedules conferences as' needs arise. -

T4 When physiciah conTéé+‘isuneéessary;wifh parents to
consult on needs and problems, this will be done with the nurses'.
‘knowledge, - - SR e ST

, ‘ gl,S.rfThé‘phySician will provide a stporTEVé-Or direc+‘role-
in consultation with oTher‘healfh‘care‘faciIifies“conCerning'The'
pupit. S o ‘

SR G;H‘Heﬁfécords on;fhe $chqof‘healfh}reﬁorduperfihehf dﬁ%a; |

~ findings and,obseryafions,_‘ThGTCOﬁfihuaTion‘sheeT is provided for

Cothis. o I R Tt A Al

©VII. The role of the school public health nurse

,_-‘A."ThewschgojCnprsejhaSgdefjquegfespénsibiLiTieﬁin'relafionl‘
T*To;fhe7T9+aL}care“ﬂffthefSCthlgqhildfjn,specialggdUCéfiongﬂ_Bepause‘
" of isevere resfriCTistfjn[aygi]ablefhursihg‘sTaffiaT”ThiSW+ime,="
:‘mu¢hf@?*fhjsmWObkgmayubefdbﬁélby_fhejHeélTh‘AssiSTahT.‘ 

e ;l;‘;Aésiéfs”iﬁ;céséQf}ndiﬁg,> :_ 5v

o 2.fobfainéandSUmmafTZes‘¢urrenf,médicai,and~deve!opmehfal ‘ ST
iﬁformaTFOn abodfffhe,childﬂandfcurrenf‘ihforméfion about the family's - v
situation, R g T e . T

_ 3. Shares informéfién'wifh.team members and participates

L  4;‘iA§Sis+s‘fhe”famiIy,qufo!i0w +hroughfwi+h‘fécommendafioﬁs.
"fOr cafe$:7” - SR e (T T e e T T

o i_.j5.‘Aésis+s’+hé'téacb¢rs,fas_requés+ed,’withlhééthfeducafion_f
- 'materials, information and-the like, - SRR P

.4 Vth spéCiél:educaTj¢hfgfé$§és‘éTjThe;bégihhihgfofﬁfhéfschOQ[ﬂyegrg“; o R z‘f;

'B.:ThenurSeis"rble~inTheindiViduél.eValuaTIon"bf’eééh-child” | NN R

P
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I. Obtains currenT-informaTlon about the following}
- a;-‘medicalfsfafus

_ : b, home S|Tua+|on |nclud|ng parenT ch|Id reIa+|on-
: sh|p and ab|I|Ty of famlly to follow Through with recommendafnons.

2. Ass:sfs |n 'screening for’ VISlOﬂ.

_ 3, Shares |nformaT|on with and obtains |nfo:maflon from lhe
“health Team and school personnel :

4, Records perfnnenl lnformaflon on the heallh record and
nurs:ng rerord

. :C. The nurs:ng or health a|d respons:bnllfles af The time of
»heaITh appralsal |nclude' '

‘ Schedules chlld and parenT to- be seen - by The school
physuclan. ‘ :

- 2. Shares lnformaflon W|Th The docfor, Teacher, and oThers
|nvolved in relaflon to: ‘ :

a, ;Summary of medlcal hISTOFY
b, Last phyS|caI examlnaflon
'c.?fScreen|ng results of vision, hearlng and denTaI
.survey. . -
: d.-,Appralsal of The home S|1uaT|on‘

3. Confers w:fh The parenf |n conJunc+|0n w1+h physxclan To
Ass:sf parenfs W|Th recommendaflons for referral

“when lndlcafed on follow-up apponnfmenfs, medlcaflon or oTher Treaf-

menT L Co ‘ : e

S ‘b Provnde supporf and aSS|s+ance +o The famlly |n The
'»“‘care of The ch;ld as lndlcafed e ,‘_, ;n,‘ror i

4, Complle all perflnenf lnformafuon and record in summary
as: |nd|caTed on- Thc school healTh record and nursnng record

- D." When The nurse has d:ffuculfy in aSS|s+|ng parenfs w:fh The

i:ﬁﬂfollow -up, of . recommendalxons it-is her respon51bllnfy to. call on ofher o .
,vfeam mcmbers To review:the s:fuallon and To plan a new course of acflon »{hrﬁij

l’To assusf The pdrenfs..‘fj;k,m
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| [f‘HealTh Aldes

13v~These are acTIV|T|es relaled To

In addlfion Yo the School Health Servnces now available
for children in Special Educaflon the foIIOW|ng posnllons are
requesfed To exTend servnces in I972-I973

‘|.v One () Coordunafor of medlc | faclliTTeS'and‘acTivi-
ties in SpeC|aI EHUCGTIOH.-‘ : - AT ‘

~ . GS=14 (Half= Tlme)-MedncaI Consulfanf STarTlng Salary
-$10,980 (1/2 of $21, 960) mid-scale. The responSIbllulues of
this consultant: w;II be to" coordinate and’ ‘implement: an effective
‘medical ‘program in the. Speclal Education Schools and the Special
Education Classes in the regular Schools, The: reSponSIbllnfues
will entail perlodlc visits to all Schools involved in Special
qucallon and the’ conducting - -of Team conferences relating fo
exxsf|ng problems of chlldren in Speclal Educaflon

NE Nlne (9) paraprofess:onal healfh aldes for Speclal
Educaf|on Schools :

‘ GS 4 (FuII Tlme) sfarlung salary $6 544 OO medlan
$7416 00, . ,

(Career mobullfy musf be possnble commensurafe with
“quallflcallons and excellenf performance of dufles and -
‘ respons:blln+|es ) :

A The healfh audes will be: asslgned To schoolS !
f.accordlng to specual educafnon needs. | ‘ :

: B. The school a|de aSS|gned to a School WI|| work
‘under the Technxcal superv15|on of . the Public. Heallh Nurse and
. the day to day’ admlnnsfraluve supervnslon of the’ pr|nc|pal of

~ the: school. The: PrlnClpal and the District: Supervnsor ‘should
be in agreemenT wnlh the as5|gnmen+ of- responSIblllfles to
school-aides ‘and’ should work closely Togefher to avoid.mis-
;underslandlngs Thal cou'd Iead To unnecessary problems

Areas‘of ReSponS|b|l|T|es aSSIQned To The School

‘ ; The a|de ass:sfs members of The School and Healfh Team;~”
S to perform certain tasks essenllal to The School Heallh Program,'

Emergency care for |Ilness and |nJur|es SR
b Screenlng pr09rams scheduled for Speclal Educaflonfrﬁ“_'féf‘ Coee
K Chl Idren S s j;—‘;, AL R et N 5 ,::" :‘,?'i ;




~¢. Assisting nurse or physician wifh"heajfh;apbﬁaisais
d,;Recording”;eﬁtain-infoﬁmafjon'Qn the pupil's medical
- record'and”othéﬁfhealfh‘records] R ‘
o €. Assisting. with follow-up procedures R
R TR “f;glmproving]bommuniCainn*beTWeen,The;healTh'Team :
. emdschoolstart o LT
.g.”lmprovjnchommunicaTion‘wiTh1children and their
. families = o ' 4
“DayS‘of_The{week:‘.Monday‘-uFridéy“ :
Hours::. - 8:il5a.m, - 4:45 p.m,
1L, One (1) Hearing and Vision Technician &5 5 (full +ime)
o Sfarfing saIary,‘$7,3I9f-;median salary $8,295
A, The Hearing‘andﬁyision[Technician,wiIl‘be respbnsible
| ‘for“hearjngfand¢yisibn,scﬁéening and fol low-up on all -
~children.in Spec‘ia‘l[EdU‘c‘éﬁ'ion‘.;*"""w ‘
: i Qénéfél*Admiﬁféfrafidh‘brv‘

. The recruitment and salaries of the Professional-
jfmedicé[jConSu[Tahf aﬁd‘Theffen"(IO)'paraprofeSsionéI aides
‘shoUIdfbe;handlédﬁfhrdughftohfﬁacturaIIarrangeménTs,wiTh

nghe‘DeparfmehTfofHuman,Restrces;\;PreCedehcelfor this
~‘action has: b en'set with'the ten (IO)fcurrehT‘hea1+h aides

paid-for.by Title |,
 Assignment: . oo
S | ‘“"‘A'breakdOWntof‘The’enrpllmenf‘figures for 1971-1972
R . ‘would serve To fully justify these aides. Assignments
‘shourd;ﬁpfhbe,made‘onﬂfhbSe\figurés,'however,'Since}SpeCial
‘ﬁEdﬁcaTion‘claSseSfand_SérvicéSWérewbeihg{redrganized, and
- ,1fmany‘mdfeASchools‘WIIJ]befjnydLyed;V~A‘possible]diyisidn
R e ;mighT,béfoun«(4);é1des[to SpecialﬁEducatjon‘sChOOI;‘and,
N ‘xfiVéf(S)'TOQdEVEdéﬂTheLSpééial;educationfpopUIaTTontih_,
; i_‘fegurgr}s¢hq¢15, The effort will be toward as complete

i coverage as possible, ' .

"  forieh+éfroh 5

s k.fﬁih'fhe\jmﬁfémehféfioﬁand”effectfve;péfTicipaTion'of‘ |
“f:aJJuthoonpergonnetﬁjn‘SpecialiEducatiQn,gaETwo‘houﬁ morning

 {{“Yearng*ThCJuQéﬂThef{hyblvédipridcipajs;f¢00n$e|or$»and“‘ 
- teachers. .The objective of this orientation program is to
j”f1ésfablﬁ§hjyhder§}andiﬁgfahdféqépehéfiyéfetfpﬁts‘Jn‘Thefi ‘
 improved school health team approach in Special Educotion.

- \;Icrienféfioﬁ{ﬁFbgrdvaELl>be¥arrangéngEEYJéarlyﬁih the school




~ _There will be on-going conferences during:the school
year among principals, counselors, nurses, physicians and
paraprofessional aides concerning progress -and ex:sTlng
problenB of chaldren in SpeCIal EducaTlon

[
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