
DOCUMENT RESUME

ED 074 331 AC 014 274

TITLE Nature and Purpose of the International Symposium on
Life-Long Education (Paris, September 25 - October 2,
1972).

INSTITUTION United Nations Educational, Scientific, and Cultural
Organization, Paris (France).

REPORT NO ED-72-CONF-1-2
PUB CATE 25 Aug 72
NOTE 20p.; Working Paper for the Interdisciplinary

Symposium on Life-Long Education (Paris, France,
September 25-October 2, 1972)

EDPS PRICE MF-$0.65 HC-$3.29
DESCRIPTORS *Adult Education; Adult Education Programs;

Conference Reports; *Continuous Learning; Developing
Nations; *Educational Change; Educational Needs;
*Guides; Interdisciplinary Approach; National
Programs; social change; symposia

IDENTIFIERS UNESCO

ABSTRACT
The first working paper for UNESCO's

InterdisOiplinary Symposium on Life-long Education summarizes for
participants some of the problems arising from the evolution of
educational systems in the direction of lifelong education, some of
the basic isspesinvolved, and some of the requirements it meets and
the consequences it may have. The areas covered are: (1) purpose of
the sumposium--to answer the questions "what can be done to transform
existing education systems so that the kind of education they provide
is in keeping with the aims and requirements of lifelong education?";
CO some points for consideration by participants--experience with
matters related to lifelong education, the nature of the educational
process as related to lifelong education, analysis of structure whose
main function in education is not pedagogical, analysis of other
factors making for change in educational structures, and others; (3)
some issues in lifelong education--the educational dimension of
personal experience and the possibility of individual
self-fulfillment, the relationship between education and the overall
needs of the local, national and international community, the
connection between work and educatione'and others; (4) the .starting
point--discussion of determining factors in the development of a
society's education structures and needs; and (5) modes of
actionanalysis of existing educational structures and procesSes.
(For related document, see AC 014 275.) (KM)



C:4
Lot

Di- bu on limited

E DEPARTMENT OF HEALTH.
EDUCATION & WELFARE
OFFICE OF EDUCATION

THIS DOCUMENT HAS SEEN REPRO
OUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGANIZATION ORIG-
INATING IT POINTS OF VIEW OR OPIN-
IONS STATED DO NOT NECESSARILY
REPRESENT OFFICIAL OFFICE OF EDU
CATION PUS! ION OR POLICY

UUVEW NATION6 WUCATICNAL,-
SCIENTiFIC AND CULTURAL OROkNUATION

ED-7 CONF.1/2
PARIS, 25 August 1972

NATURE A I1 PURPOSE OF THE
INTERNATIONAL SYMPOSIUM ON liLvE -LONG EDUCATION

(Paris 25 September - 2 October 1972)

This is the first working paper prepared for participants in the interna-
tional symposium on life-long et:I:cation. Although the meeting is to be essenti-

.

ally an opportunity to discuss some specific and significant experiercen.from which
lessons may he drawn, it has been thought desirable that the discussions should
take place in the light of a conception of life-long education on which broad
agreement has already been reached.

The purpose of the following observations is consequently to remind partic-
ipants of some of the problems arising from the evolution of educational systems
in the direction of life-long education, some of the basic issues involved and
some of the requirements it meets and the consequences it may have. These
observations lie outside the actual field of discussion, but they may be of some
use for participants in so far as they bear them in mind when comparing expe-
riences with one another. A second document. A second document, containing a
brief account of the lessons to be learnt from their experiences, will aserve as
a starting point for the discussions. It will be based on the statements drafted
by the participants.

I - PURPOSE OF THE SYMPOSIUM

1. The work plan for lifelong education in the Approved Programme and Budget
for 1971-1972 (document 16 c/5 Approved, Para. 1084) specifies that

"an interdisciplinary symposium ... will be organized in 1971 to saw_ the
progress made in 1970 towards a clearer understanding of life-long
education and the application of consequent reforms."

2. The Secretariat thought it desirable to formulate the objective thus defined
in the light of the discussion of life-long education by the General Conference
at its sixteenth session. For the many individual contributions to the discus-
sion in both the Programme Commission and plenary sess;Dnis yielded clear and
valuable information on the matter, and showed that the :Idea of life-long educa-
tion was ncwadays much better understood and had the support of many people in
a very large number of Member States. It therefore seemed permissible to ac-
knowledge that the first phase of Unesco Ts work in regard to life-long education
that of formulating concepts and defining theories - was drawing to a close. What
mattered now was to p!...epa-2e for the second stage, which would be essentially on.7.

of action; and while it was des5rahle to clarify the concept still further, this
was to be done not by theory, but on the basis of experience to date and with a
view to taking further action. In this way Unesco could, within the limits of
its resources, help to find an answer to the question asked by a large number of
delegations at the General Conference : what can be done to transform existing
education systems so that the kind of education they provide is in keeping with
the aims and requirements of life-long eaucation?

FILMED. FROM BEST. AVAILABLE CO
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3. The idea of the present meeting springs from a desire to find an an we 4 to
this eminently topical question. The Sy_oposium brings together expel-Ls from
countries in the various geographic and cultural regions who have had a wide
variety of experience in regard to training, specialization, and the nature of
their professional duties. What they have in common is that they have initiated
or carried out activities .the object of which is to promote the evolution of the
theory - and, still more, the practice - of education in the direction of life-
long education, or which have in fact done so. It is hoped that the statements
made by the various experts on the work for which they are responsible (admin-
istration of an educational centre or institution, teaching, administrative
duties, organization, etc.) will not only lead to a profitable exchange of views,
but will enable us to understand how the transformation of an educational system
works, how and at what points action is taken, what resources and aid are involved,
what obstacles are met with and how they can be overcome. The Symposium, therefore,
is essentially a meeting of people actually engaged in educational work, who will
pool their ideas in an attempt to see what can be learnt from the first experiences
and to determine the conceptual bases for future action.

II SOME PODS FUR CONSIDERATTON

Without prejudging the exact nature of the problems which participants will
have occasiow,to examine in the course of the Symposium - situations.and problems
they all face in their different circumstances - it may be accepted that the
discussions could cover a number of topics, such as the following:

(a) The participants' direct and observed experience of matters related to
life-long education. Difficulties, obstacles, favourable factors, the
forms taken by individual participation (children, young people, adults
and by collective participation (associations, groups, -etc.

(b) The nature of the educational process as related to life-long education.
Teacher /pupil relationship; relations between individual educators and
between educators and'aduoational institutions, social life, community
life and production.

) Analysis of structures whose main function and role in education is not
pedagogical : the mass communication media, industry, trade unions,
cultural institutions, etc.

(d) Analysis of the qualitative and quantitative demand for education made by
social forces which may be a factor in social, economic and educational
change (workers, young people, underprivileged groups).

) Analysis of other factors mak ing for change in educational structures
scientific,'industrial and technological progress, mass communication
media, etc.

( g

Analysis of legislation and the planning process at all levels gov-
ernments, ministries of education, the private sector, schools and
universities).

Proposed research and experiment be carried out at the level of
educational structures and Member States. and by international co-op ation.
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The opportunity offered by the Symposium to undertake an individual,
practical and institutional analysis of educational experiences will enable
participants to put aside theorizing about education and obtain first-1-:and know-7
lcdce of the chi'if situations which reflect their day-to-day experience.

III - SOME ISSUES IN LIFE-LONG EDUCATION

There are certain basic issues inherent in the idea of life-long education,
and if we examine them we shall be able to elimfnate or avoid ambiguity. The
object of such an examination is to prompt participants to analyse experiences and
to provide a framework for their analysis, rathe-: than to formulate a theory of
life-long education.

Individual and group adaptability to change, the educational dimension of
personal experience and the possibility of individual self-fulfilment; independ-
ence, self-education and the active participation of all in their own. education;
the relationship between education and th,- overall needs of the local, natior.al
and international community; the connexion between work and education; the de-
institutionalization of education in juxtaposition with the ever-increasing
institutionalization of cultural experiences - these are but a few of the issues
on which agreement exists among those concerned with the concept of life-long
education.

It is for the participants to examine these issues with regard to the p
sibility of practical action and identify the obstacles to such action.

In all these issues there is evidence of a realization that education Should
be all-embracing, that we learn from the sum of all our experience, and that we
must not accord greater importance to one period of life - youth or manhood -
than to another in providing opportunities for learning and the various institu-
tions required.

Life-long education implies a circular relationship between the various
educational experiences; no special importance should be given to any particular
structures (university, school, place of work, mass communication media, com-
munities, etc.) or functions (research, cultural studies, vocational training,
cultural creativity and production, popularization). Education relates to
individual people engaged in social, cultural, economic and scientific activities.
The main object is not to improve existing institutions with a view to life-long
education. We shall.not get very far by adding life-long education to primary
secondary and university education, literacy teaching, vocational training-in
achool or on the job, leisure, education in the home or the activities of
associations.

The development of the personality - intellectual, affective, aesthetic,
physical and social is the result of day-to-day experience, and its starting
point is the life of each individual, So that people are educated not only
through educational experiences in the strict meaning of the term; the community,
the place of work, family life and the company of friends rand societal life in
the broadest sense of the term are also important as educational structures.

Our object, therefore is not to suggest a system for life-long educaticn,
but.to give more scope to -to-day educational experiences and see that they
are supported by educational structures instead of being hindered by them.
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The refreshing quality of spontaneous educational_ experiments undertaken in
order to cope with situations that make for change (for example, the creativeness
of emigrants, the cultural resistance of colonized peoples, etc.) - experiments
which are the fruit of collective as well as individual effort - tends to vanish
when they are taken over by educational structures. Is that a necessary con-
sequence of institutionalization? And why is it right to ask research workers
and educational theorists to reflect upon educational innovation, while at the
same time educators in the same society are penalized for acting similarly in
practice?

These'queetions concern us directly, if the purpose of our investigations
is not merely to add another educational project to all those which lie waiting in
research centres and ministries, and perhaps in the international organizations as
well.

If life-long education really means that everybody may be both teacher and
pupil, educational research and innovation cannot be exclusively a matter for
specialists. Experiments are constantly being made, and university laboratories
and schools are by no means the only places in which such matters are be-
thought out.

Take, for instance, the relationship between work and training. .'here is
little to be gained Icy insisting on better teaching techniques in vocational
training or by introducing new vocational subjects into the first part of the
secondary course. Curriculum revision is essential, but again it can only be
a consequence and not a starting point. Any partial solution for these, problems
involves challenging the entire education system in which educational experiences
and working experiences, workers and teachers, intellectual work and manual work
are to be found side by side.

If we observe people who learn their job as they work, we see that most of
our educators are not professional teachers, that our reasons for learning in
everyday life differ profoundly from our reasons for learning at school, and that
learning is always a group experience. Can these problems be solved by intro-
ducing a new school subject, by using a new technique or a teaching machine, by
arranging for teachers to spend some time in factories? Perhaps there is no ready-
made solution, but it is not an easy subject to investigate. Economic development,
unemployment, employers, unions, new technological methods and social and economic
changes in the labour market are only some of the factors involved in our consid-
eration of vocational training, and educational theorists find themselves in
difficulties as they face these problems - and often alone.

Non-institutional education thro lout life is to a certain extent a long-
standing tradition in the working classes; but what are they to understand by
"life-long education" when they are offered it? An extension of school, to which
they are still unaccustomed? The offer of a substitute for a higher out-of-school
or extra - university education, to which workers have no access (although the
schools and universities are beginning to open their doors more widely to them
Cr the chance of educational experiences which are related to their need. for-
individual and collective development?

Recent sociological research, which has revealed the determination of the
middle classes to take advantage of the opportunities offered by continuous
training and, by contrast, the scepticism of the workers, calls for some consid-
eration of the ambiguous nature of the concept of life-loag education and of its
first achievements, both ii school and out of school.
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Preparing for the new social and cultural roles of a society in transition
is a matter that interests the workers, both for-themselves and for their chie-
dren, but they wish to participate either in affirming.their rile or in defining
the criteria applicable to their education. For example, thee are by no means
unaware of the importance of vocational training, but they question the validity
of initial or continuous vocational training which is based on the maintenance
of the education system as it is today and which is an integral part of it.

Life-long education, based on the notion of the indivel -.1's and the group's
adaptability to change, is in the process of freeing itself from institutional
constraint and resistance, which are particularly hostile to change in cdecation.
Its liberation pre-supposes active participation in social development and a
growing on the part of the forces involved in that change.

These forces and these factors of change are often overlooked in considering
educational renewal, for educational institutions and theorists regard themselves
as being mainly responsible for such renewal.

But the major transformations of society are taking place outside the schools
and universities, and educators should take an active part in them. Scientific
and technological development, the production demands of the key industries, the
speed of comeenications and above all the social forces which play their part in
social) economic and educational change (workers, the young, the categories
which are underprivileged because of their ethnic grouping, sex, geographic
origin, etc.) these must be the starting points for thinking about education,
and not the aim to which education is directed.

These forces and factors are not all of the Same dimension. The login of
economic development is often opposed to that of social development. Their mu-
tual influence can only be dialectical, but the level and nature of the dia-
lectic may vary from one country to another and from one situation to another.

Scientific, technological and economic development (at one and the same
time independent and interdependent) is of great moment to education, but
frequently:the only response of educators is passive acceptance of science,
technology and production or avoidance of the whole issue.

It is important to view scientific and, technological development from a
historical and social angle and regard it as the result of collective activity;
to see industrial development in its entirety, discover new criteria of ef-
ficiency and assign to such development broader aims not exclusively concerned
with the growth of GNP; to see in the communications expleoion an increased need
to question the need for the geograPhic, social and cultural barriers which
prevent individuals, social groups and countries from living together and sharing
their experience.

Workers who want an integrated general and vocational eraining, young people
who find or create educational experiences both inside and outside -'.er,) system,
the peoples of the Third World who are beginning to refuse the kend of eduereteon
that is imposed on them from without, women who demand a new status and new
oppereunities for all-round education, the underprivileged categories (emigrants,
minority groups, etc.) who are not content with special teaching, but want
continuous education from the beginning, so that they can become an integral part
of society - all theee may prove factors lea g to the renewal of education.
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These are the factors that make it possible to challenge the present com-
partmentalization of educational structures and their hierarchy, to transform
initial and continuous training into life-long individual and collective learning.

But the analysis cannot be complete unaess we allow for the factors which
have a. negative effect on education. An analysis of the cultural, structural,
psychological and political obstacles to change is an essential part of the work
and of educational research, for the aocio-analysis of institutions is also an
aspect of self-education.

- ZEE STMTING POINT

The political, demographic, economic, geographic, historical and cultural
variables in the existing international situation and the way in which they are
interpreted by the peoples concerned are determining factors in the qualitative
and quantitative development of a societys education structures. No other
starting point is possible.

But we 'last make an effort if we are to discover the real needs of the
individual and see them as part of a. changing world, bearing in mind that the
Klucation variable may play an outstanding role in such change. Compulsory
schooling, the generalization of adult education and the use of the mass com-
munication media for educational purposes may develop new needs which the existing
structures are not ready to meet.

The transition froa traditional education to new structures for life-long
education is brought about by decisions and action at various levels in a
society, and it is impossible to formulate the theory behind such a transforma-
tion. But an analysis of what has been done in various countries may enable us
to understand the process by which education is becoming, both spatially and
temporally, an unending process. The demand for education, qualitative changes
educational trends and the distribution of the resources assigned to education
are of most interest to us.

In the countries of the Third World, independent experiments are needed in
order to meet the educational, individual and collective needs of nations which
have recently acceded, to independence and are anxious to consolidate it. The
crisis of the elitist education systems and the questioning of the effectiveness
of the education systems in these countries are the results of such efforts.

The indigenous culture, which was often crushed by colonization, is a key
to interpretation and analysis and, at the same time, the prerequisite for
developing independent experiments, but it is not to be confused with its purely
traditional manifestations. The new situations associated with the drift to the
towns, urbanization, proletarianization, urban unemployment and the new farming
methods are starting points for experiments in education by which it is hoped to
solve contemporary problems. These, and the new forms of popular culture, are
the points from which a start must be made if we are to evolve a form of educa-
tion which is not only a. preparation for change, but change itself.

Life-long eduCation can only develop provided it is not confined to ad hoc
institutions and is not restricted to certain sectors',(voeational train
adult :education). It is riot only the answer to immediate needs, those related_
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to certain restricted functions. At the same time, it must not be a monolithic,
cyctem because the way in :711feh an.edncational system of this kind will

develop ea: dot be planned ahead thou 3h it must be studied.

The organization ofieducational Structures must be seen to from day to day
rather than laid down beforehand. The degree of independence and autonomy ac-
n,lired through education is an indication of how well the stricture and the process.
of education are organized in relation to the issues of life-long education. Only
through such autonomy and independence can life-long education be developed in time
and space.

The aim of the educational experiences that we freely choose is the conquest
of our cultural, intellectual and affective autonomy (which conditions that of the
community as a whole,and vicp-iversa). Education which teaches us, individually
.:_.mod collectively, to be less dependent on institutions and structures gives rise
to new learning requirements which are linked to the new role which wo Shall be
able to play in each domain.

The ability of the educational structures to meet the need for individual
autonomy and commwity development is also related to their flexibility, and that
flexibility is in fact an indication of their capacity for life-long education.
i3ut is it ponsible to speak of new trends and structures for life-long education?

V - MODES OF ACTION

Some of the structures for life-long education already exist, but to a large
extent they have still to be invented. Schools, or an end to schools? The
problem is a false one if the school, university and outk)f-school structures and
education in general can be Challenged, riot only by new teaching methods, but by
the users, who from now on will not be exclusively schoolchildren and students.

The de-institutionalization ofeducation affects s011001 and out-of-school
education, the family and societal life, the place of work and leisure. Such
de-institutionalization presupposes the participation of all (children, young
people and adults) in the task of cresting conditions in which education in all
its richnesscan be experienced and made available to others. De-institutionaliza-
-lion calls for the constant analysis of education and sometimes a diaiectical
juxtaposition to it, the introduction of new structures, individual and collective
creativity and a ridh-societal life (but one in which individuals are not asso-

-
elated in order to select them and place them at different levels).

Schools, universities and adult education and vocational training institu-
tions must be sUbJected to examination because of the widening gap between the
community's need for training and the capacity of these institutions to meet it.
Our starting point must be the community's need, and not only an internal improve-
ment of these institutions or a purely quantitative increase in staff.

These needs must be constantly analysed by the various bodies in conjunction -
in marry epees, with bodies. ,utside the schools and the world of formal education.

Trends and structures at various levels may be analysed from the angle of
life-long education : egialation, educational institutions,- movements and as-

eiations, the - -day experience-of-people in their work, leisure; family
life, etc. It must no be forgotten that such analysis is often arbitrary, for
we lack criteria and means of comparison.
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As we make this analysis, it becomes incr)asingly clear that institutions,
particularly those in the out-of-school sector, are attempting to meet the com-
munity's desire for life-long education in time and space. The following ara
some examples : the transformation of welfare centres and activities into educa-
tional centres and activities; th3 transformation of libraries from centres for
the conservation of books into centres for the promotion of cultu-al activities;
the transformation of escapist leisure pursuits into educational leisure (travel
for the young, film clubs, theatres), etc. But the education offered by these
institutions does not always make for autonomy. Quantity becomes more important
than quality, and "life-long education" becomes a service that is offered rather
than the aim of educational activity. Nevertheless, some resistance to this can be
seen among adults and young people who make use of the service.

At pre-primary level, teachers, parents and the community want to obtain for
their children - and themselves - a new educational experience, and not only to
take advantage of a. service. The crisis of family and school education is being
lived out in these new establishments where the teaching tradition is fortunately
not so-rigid as elsewhere; and perhaps, paradoxicala_r, because children resiet
manipulation more forcibly than adults do.

But in school and university institutions, too, there is very strong pressure
from users to carry out experiments in life-long education. The education of the
masses calls in question the status, prestige and future professional rale of
students and educators. The trend is towards regarding education as immediate
experience rather than as a preparation for the future. On the other hand, mass
education introduces all the contradictions of society into educational institu-
tions, and in this way education itself becomes a form of c-

The discrepancy between school or university diplomas and career prospects
is mailing students think of training at a later stage than the initial phase of
education. Recurrent education may be the beginning of a solution to this problem,
and it will be interesting to examine the first results critically in relation to
life -long education. Certain innovations in secondary and high education (units
W.7 value 1/11Ch are transferable and can be turned to account, certificates cover
the school record insread of diplomas, more diversification and easier communica-
tion.betweenthe various establiSnments) also make for a new attitude on the part
students.

But the deepest and most salutary crisis is perhaps to be found in initial
and continuous vocational training,whether in school or on the job. If vocational
training is merely a matter of handing on knowledge of the "arts and crafts", it
is doomed to be rapidly superseded as science and technology develop. But the
contradictions are particularly marked in vocational training because in many cases
the needs of industry, modern farming and the tertiary sector are not necessarily
in harmony with the logic of scientific development, and because the workers'
demand for general train.-6. is not the same as the employers' (culture versus
ability; specialization versus training in a variety of skills, eta.).

The demand for life-long education is also addressed to institutions whose
function is not primarily educational. Youth movements, political parties, trade
unions and professional and leisure associations are asked by their members to
provide training, and not only pre-service and-in-service training for Skilled
workers. Pol!tical, trade union and_professional.experience is interpreted as
education, and the desired renewal of education frequently .involves questioning
the validity of _institutions. One failures andrsuccesses of participation and
self-management are only one aSpect of the_results_of_suah_reneWal _
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The mass communication media as institutions are similarly challenged and
appealed to by uzers. It is not enough to regard Lhem as a means of democ-
ratizing education (see the plans for education by radio at primary, secondary,
university and, vocational training levels). Their overall activity has an educa-
tional impact, and the users are anxious not only to make use of them, but to take.
part in running them. Given their extraordinary technological development, the
educational experiences that this may lead to are difficult to forecast.

Educational experiences haeL increasingly numercus frames of reference;
school and out-of-school institutions are only some of them. The contradiction
between an increased demand for a public education service and that for indepen-
denteducational experiences is but an arearent contradiction; the nature of the
public education services does not prevent users from wanting to participate
actively and freely in their own education.

It may be expected that, at the institutional level, State establishments,
users' associations, mass movements, action taken by the infrastructure and
individuals will all play an active part In the development of educational axe
peeiences. The rale of the national and international community and their in-
stitutions is to make education increasingly public, democratic, free and de-
centralized.

Educational planning within the process of life-long education is also open
to reproach if it fails tc understand the changes taking place and what the future
will be like. It is no longer enough to allocate a certain sum, and a forecast
of the demand for labour (an increasingly uncertain matter) can no longer be the
only criterion for such planning. The regular investigation of the needs of
users (whether individuals or soups ,.evacuation of the educational creativeness
of individuals and groups, and the active participation of the community are only
some of the new aspects of such planning.

The need to reform teaching methods and retrain teachers has been frequently
stressed. The. new educational experiences call for new criteria for the planning,
administration and creation of educational structures, and the policy for recruit-
ing and training educators is the outcome of this new approach. Professionals
and organizers will learn much from the new educational experiences, and not only
from teacher training colleges and universities; these can give no more than an
initial basic tra which onle certain educators will receive.

'lie need to restore imagination in the matter of teaching to every indlei-
dual - instead of its being wrongfully made the monopoly of the educational the-
orists - means that the Symposium will not formulate a thecry to be compulsorily
accepted; experiences must be the source of imagination.. What are the obstacles
to self-education, change and the de-institutionalization of trainine in the
universities, ministriese schools, adult centres, trade unions and international
organizations in which we work, and in "symposia"? What we can discuss is our
expeeience of such matters endways of dealing with them. It is the function of
libraries to provide us with information concerning the philosophy, methodology
and technology of educatione

How do we react when our vices about education are distorted in daily prad-

tice What implicitand explicit criticism is made which radly reduces the
valUe of educational innoVations that are put-into practice? Now does it come
about that the products of tiorein regard to education chime when they are
incorporated in-institutions (participation, democracy, etc.
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Adaptability to change is beccoing an essential quality In professional
teachers and in political and administrative authorities. Leaving others to be
the agents of change is equivalent to a refusal to take part in educational re-
newal.

Those who are interested in educational renewal cannot avoid thinking about
past experience, and in doing so they are bound to see the gap between proclaimed
educational principles and the actual performance of adults and educational the-
orists. Educational renewal calls for a genuine analysis of experience, which
leads to a sharing of success and failure. It is in this way that projects can
be implemented and research can become creative. Education, which is never a
solitary venture, obtains its collective dimension as a result of such analysis.

gho
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on Adult Education.


