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Lifo-long education

Problems ~ tagks - donditions

1, Life-long education is becoriing an essentlel element in contamporary
educaticnal policy and one of its leading 1deses. No other concept in
educati.n has been investcd with such importance or aroused such widespread

interest. Wnat is the reason for this, and in what ways are educational “I‘GSFEIPJT]ES

and iagtivities likely to:be affected by ithis concept, which constitutes.both a
wicness to our time and a hope for the years to come? The answer to thls
question 1s complex and problematic. An answer must, however, be found, for
unless life-long education and-its Implications are defined it will be im-

-possible to embark on a rational and effective educatiangl poliey In our

modern aivilizatién;

2. It may be observed in the firast place - although *his 1s also a metter
deserving of further thouzht = that the idea of life=long educstion 1s
by no means new. Even without referring back to a too dlstant past - to the
way of life obtaining in China, India and ancient Greece, to the Christian
civilization, the humanist traditicn, .and of the neo-humanist theory of

 eduzstion at the end.of the elghteenth end the beglrning of the ninetecnth

cégtu*‘ies = We have *i:c) @.ﬁl-mawiadge “the fact that thé :iactr‘ine Qf lifea-laﬁg
century ;l.n an Engli,h memarandmn whiah amused grea‘t. intereat and is unis
versally known as the A.L. Smith Report (1919). In thiz report, drawn up
by a group of specialists in adult edusation, -1t is stated that "adult
education rust not be regarded as a luxury for a few exceptionsl persons
here and there, nor as'a thing which concerns only a short span of early
manhood, but that adult education is a permanent national necessity, an in-
separable aspeat of citizalabip, and therefore should be both universal and
life-long" (1) '

The 1déa of the absolute need for a continuous education lusting through-
out life- has won acceptance by all specialists in adult education, especlally
since “the publication of the memorable work by A.B. Yeaxlee entitled Lile-
long Education (1929), which was responsible for the spread of its underlylng

. prin;.iplea in a large number of Eimpean countries.

The convietion that 11fe-lgng education is an urgent need in the life of
soclzty took root among militant supporters of adult education, primarily
because tliz cultural and educational aspirations of the social democratle
movements of the modern. era were both greater and more pressing than the
posasibilities afforded by a traditional educational syst.ém rezerved for the
privileged few.

The dssire of the oppressed classes to overturn the barrders wnizh pre-
vented them from going beyond primary education and to perticipate fully in
cultural life became manifest moreover, towards the end of the eighteznth
century in North America and in the first half of the nineteenth century in

(1_) Adult Ecluﬁatic.n Cc:mnittee - Ministry of Reconstruction, Gréat ‘Britain,
1919, P 55.

AN
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Engiand. Pafticulariy noteworthy are the experiments in adult educatian that
took place in BEnglish 1nst1tut1ans during the 1850's under the influence of -
the industrial workers' movement. Similar trends have appeared in other soclal
and economle conditions = for instance, in connexion yith the peasant movement
in Denmark, which has since become the home cf people s universities.

3. These asplrations gave rise to the idea of adult education as an education
intended to make good the omissions and deflciencles of the period of
childhood and adolescence. Adult education was a "remedial education" that
could be embarked upon and continued at any period of life. Life-long education
_wzs therefore concelved as an unceasing effort to go beyond the limlts within
which an &litist soclety sought to confine forever the so-called "deprived"
gonlal ‘classes. Whereas the school system provided universal education on an ,
unfalr basils, the system of adult education was deslgned to remedy its omlsslons
and errors.- And at a time when, in all the countries undergoing rapid economic
development, the dlvergence between the democratic and egalitarian aspirations
of the masses and the operation of an &litist educaticn system was becoming more
and more strongly marked, adult education took on a growing importance. Ranging
as 1t 4id from cources designed for persons who had had no cpportunity whatever
of attenﬂing achool and had not even learnt to read and write, up to courses.
taking the place. of higher education for persons who, after completing thelr
primary. schooling, had not been able to cbtain the right to pursue university
studies (these being jJealously reserved for the well-to-do social claases),
adult education, in remedying the omissions in the formal educatior. of children
and adolescents, came to a?feat an ever-inereasing number of adults.

L. Adult education, eanceivad ag remedial education, made it possible to .
collect pedagogical observations shcwing that the process of adult educa-

tion contains within 1tself certaln specifie values which are not apparént durlng
childhood and adolescence, It\thgs became increasingly clear that the adult man,
preclsely on account of the experience he has galned in life, is more capable of
learning than are children or young people. Psychologists hastened to explain
that the mind of the adult man preserves and, in cortain areas, develops its
cognitive and creative faculties; while soclologists added an argument, drawn
frﬂm research on the civilization of primltive societies and also on the process-
Aes of cultural dissemination, to the effect that the adult man alone is capable
of "learning”" in a way that is likely to have a profound influence on his 1life.
The history of intellectual movements assumed the appearance of a chronicle of
the internal transformations of men, changing their points of view and their
previous way of life, Adult education, ‘eonceived in this new marmner, ceased to
fulfil its remedial functions and. took. upon itself particular tasks. It had
become necessary, not because people had been deprived of adequate instruction
in their childhood or adolescence, but because it was only after maturity had
Ez2en reached that trainihg in several important sectors was possible., For this
reagson, our attention was drawn ever more clearly and powerfully by adult educa-
tion to the value of an education designed to serve man thraughﬂut his 1life.

5. The same trend is abservable in the expériments that marked the’ edueatianal
activity necessitated by médéfn advenees in sglence and technalagy and by the
changes entailed thereby in men's qualifications - all the more so in that, in
our time, 1t has become obvious that the training received during adolescence
becomes out of.date and must be éconstantly reviewed, renewed, ‘supplemented and
evan totally revised. And whereas in bygone times concern for adult eduszation
o was a characterdistic feature of backward socletles, at the present tine it 1s
[:R\ﬂ: incumbent on advanced saeieties to devcte meE and more atténtian to argaﬂising

e~
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this kind of eduecation so as to be in a position to carry out those vocational
tasks that require a continual updating: of instruetion. This provision of
further training for skllled staff 13 becoming mere and moie important and the
_forms it takes are increasingly varied. Alongside forms designed to transmit
information on the most recent advances in the flelds of science and technology,
we are wltnessing the development of -institutions and methods that enable men
to esszume a crestive rSle in these processes of decveiopment. Adult education,
conceived in this manner, takes on new values; it makes it possible to unler-
stand the process of educatlon as a process which is inseparable from that of
man's EVG;uthﬂ thrggghaut his 1life.

6. - » provision of traiﬂing almed at the improvement of professional qualifi-

cations aurrently presents a further important aspect. The fluctuation of
the demand for skllled staff on the labour market 1ls becoming a negative az well
‘a8 a posltive factor in selection. Certaln aualifications cease to be useful,
others become much ‘sought after. Many pecple have to change thelr occupation;
chura seek to do so. In these circumstaness, agniratlions tcwards attalning to

etter soclal pesition have much broader s~ope; in several countries they

bee&me a driving ferce which sets in motion the whole gamut of educationel activi-
ties by means of which adults may elther rise to new levels in the hierarchy of
their speciality or galn new qualificatlons enabling them to obtain now posts.
Whereas, in the case mentioned earlier, what was involved was further training
for the purpose of impreving qualificaticns for a particular jJob, what we are
esncerned with here is the phetnomenon of regrading and promot vion. | This is a
new aspect of the education in whigh men gre engaging at different peﬂiads of
thelr llves.

Ts When we attempt to make an overall assessment of the periad usherkd in by
the English report mentioned above and by the International Conferences of
Adult Edueation held in Cambmdgeﬁiggg) Montreal (1960) and Tokyo (1972), we
come ta the aanalusicn that, “in the adult Educatian mgvement i seif - in which
téchnalagy EDﬂVéfgéd canditicning thg level and thé quality Qf huﬂan labeur - 1t
has become apparent over the past few decades that the process of education cannot
be adequately and correctly defined in the traditional way, as ﬂgming under the
hgadiﬁg af educatian far children and adal;gcents, with partieulaf FEfEfEﬂGE tg?

; al aapiratians and féEpgﬁsibilities. It has beeﬂme inareasingly abviaug t’ t
adult education 1s not mersly a continuation of the education begun in ehildhood -
but that it is part. Qf a continuous process whose ievelcpment i3 concomitant) with
the ‘evointion of man's. 1life, each 1nteracting with the other in a diversity Hif

- ways., This is the” context within which, in our time, a distinctlon is being \,

- made between adult education, Uﬂdarstgcd as the education of men and women in
the period of maturity, and life-long education, understood as the modeim foim
of education in the general Eéﬁgé.

8. Let us now endeavour to define this form in a maré preaiSé way. The fore-

‘ going analysis has shown how the idea of 11Pe—laﬂg education sprang from
the experiments made in adult education. The conclusions of this analysis do
not, however, make the whole truth clear as yet. If we were to ccafine our-
selves to this study, we should be unable to explain why at this phrticular juncs
ture life-long education should be the sublect of gemersl discussion among teachers

X and thgse responsible for educatlonal pcliey, and why 1t Ehehld seem ta be a
Q _ ‘ N
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particularly moedern programme of activity although it came into being so long
g0, We shall be unable to find an explanation for these phenomena unless we
take into consideration other factors which underlie the concept and the pio-
gramme of life-long education and which confer upon it, in our day, an lmportance
which it did not formerly possess, at the same time when 1t was emerging from the

experiments 1n adult education.

9. The fundamental change in the way of life of the masses which is currently
taking place 1is one of the factors involved. :A number of other elements
aré connected with this phenomenon. The rise in the standard of living, the
increased leisure time aveilable to the- working man, the political facllities
and the improvement in communications contributing to the growth of tourism, the
. mess media of informatlion which encourage cultural participation - all these help
" in speeding up a development which might be briefly deseribed as the change of
the "producer" sdciety into a "consumer" or "affluent" soclety, The great
traditions of bourgecls Europe, deriving from puritanical and Calvinist ethles
and from the austere eeonomies of the piloneers of capitalism, and requiring
men to "serve production", have in our time been sheken and even annihilated.
On the other hand,. ideals of happiness conceived as the full enjoyment nf the
facilities offered by the modern conditions of life have grown in impaftange.
The way of 1life assoclated with the affluent soclety imwolves possessing or™
inereasingly profiting from material goads, and parthi;ating in the-spread of
iﬁférmatian on culiural property.

10. It might be claimed, and not without Justification, that this modern way of
life is superficial. It might be maintained, as has already been dgne on )
several occasions, that, as a consumer, man is Jjust &s much a slave of ‘the "world '~
of things” as he was in the period when his whole life Was lived as a prﬁduger .
One might also speak with indignation and contempt of "consumer culture", in--
cluding in that expression the contemporary deterloration of genuine cultural
life. It is nevertheless true that this way of 1life represents for the great mass
of people a liberation from the chains of a sterile and painful existence, from
) the burden of the "daily round" which prevents them from a fuller enjoyment of.

- human 1life. And even if listening to the radio, watching ‘the televislon, visiting
muiseums and monuments as -do the tourists who make up the clientele of travel
sgencies, afiord no guarantee that those who go in for such activities partake of
a life of extraordinary value, those activities do, none the leas, form part of a
continual process of broadening of horlzons whereby the mind and the imagination
are stimulated. This, too, 1s perhaps not a very profound process of life-long
education; it 1s however, one which is imgartant and widely spread throughout ’
soclety, and one which is the prerogative of modern men in well-to-do societies.
As we know, a great many efforts are being made by institutions at the organi-

zatlional level with the aim of intensifying this process and especia;ly of
protecting it from the restrictions and dangers to which it is exposed as a result
. of the commercialization of cultural events and services. As a result of these
efforts, new aspects are coming to lighi of the problems of life-long education-
in our contemporary civilization of mass media and lelsure.

11. Prominent among these problems is that of preparing men for new forms of
life and putting them on their guard against the dangers of an apathetic

or superficial attitude with regard to cultural values. A preparation of this

kind calls for a critical reappraisal of the whole traditional conception.of

educatlon which took shape in totally different conditions of life. In this

situation the very notion of life-long education takes on a new tenor. Although
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it sprang from the numerous experiments carried out in the field of adult
vducation, life-long cduccticn todey enmkraces the wheole. systen of educntion

to thich nen is subject, in all sorts of 'siturtions, from the cradie

to the grave. The notion of life-=-long education 1s ceasing to be linked exclu-
gively to adult education - althouzh it also bears on that stage - and expresses
the idea that educatlon 1is a cantinuing process which lasts throughout lifé. At
the smne time changes are taking place in the order of importsnce established
traditionally in regard both to structure and to content. The idea 1s golining
greund that education cannot be confined within the categorles of courses, exami-
rnetions and academic diplomas, but that it is a larger and more heterogeneous -
;rgce%s, béth ffEEF and more spantaneaus, g]aﬁely baund up with thn ?IPEIiFFEE of

1@1?8 wen in dlffergnt vays- ‘It is 3a this,gense that more and mare frfguent
reference is currently rade to a "parallel education" which takes place under the
influence of educational factors outside the school. In an affluent soclety these
factors become more powerful and more varied.

12, The importance of the modern affluent society in relation to life-long
edacatlion largely expliains the Interest which 1s belng taken 1n 1t at the
present time. This is not yet a complete explanation, however. Indeed, new
phenomena are now coming to light which deserve special attentlon. As the
standard of living rises and as participation in cultural propevty becomes -
at least from the point of view of possibilitlies ~ accessible to everyone, a
diminution 1s observable of the interdependence which existed in the past two
cariturles between the level of education and the soclo-prafessicnal position of
the individual. Once education becomer available to everyone, 1t ceases to be a
factor in the formation of a social &lite, endowing it with special privileges.
While preserving 1ts values as a factor in the preparation for social life and
professional activity, education beccmes at the same time a spzeific asset having
a peculiar and enviable intrinsic value, no>t anly because 1t constitutes an

_effective means of advancement®, of inereasing one's income and of raising one's

sacial position, but also beczuse 1t maﬁes it possilile to develop and satisfy
one's aspiratians, berause such are men's inclinstions, and because education
makes our lives more preciaus, more pieturesqug, more interegtingi

Education makes our 1ives more worthy of interest; it engsngers a form of
happiness for manlkiind. These processes, which are not as yet within the reach of
everyone, nevertheless constitute in .a large number of couniries a new reallty
batoksning for the immediate future a substential chaage in recpect of the appre-
olation of the social rlle of education and consequently a change In regpect of
the motives which prompt peaple to aﬂquire some. inatruetion. ‘

15. It is of great importance for tha very conception of life-long education
that instruction should be regarded as.an asset in itself and not merely

as a means of resching a higher sociel position or achieving greater material

guccess. We are becoming inereasingly aware that instrustion should not be-

confined to vocational tralning but that it also has functions of a more genaral

nature to fulfil, more particularly in regard to a more all-round development of

- the human pFrdQn. The new conoeptlon of the educetional soclety rightly takes

these two ampects into eanzideratian-' it 1s not simply that mcdern elvilizaticn
démanda nf fen a gantinucka ef ri tc aﬂquiré further vacatiaﬂgl training, bub
that is af valué in 1ife - aﬁd this can anly be made pDEEiblé by ed unatian. The'
conception of an "educational soglety" bide fair to provide men with a way. out of
the impeanse intg whiéh they had been led by their visicns of the prﬁduﬂmr gocle

[:R\f: ety and the "ccnsumer" ar’“affluent“ Haeiety. While keeping ccusumer needs and

Tt Provided by ERIC
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*
the tasks of production within reasonable limits, it shows human life as belng
subjectively precious, thanks to the intensification of all the human forces
which uust be brought into play to serve man's development. The affirmaticn

" of ran's rle as a producer and a conzumer but also as one engagad in activities

outside these two functions - in social work and creative activity -~ 1s becaning
the basis on whlch life-long education 1s diseavETing its aims aad acquiring an
entirely new eéntent-

Understood in this way, life-long educatlon shows us at the same time that
ideas about education were one-sided and narrow, and that today the very prinei-
ple of education must be differently conceived. Paul Lengrand expressed this
perfectly when he wrote: "Education 15 not an addendum to life impossd frem

" outside. It is no more an asset to be gained than is culture, To use the

1anguage of philogsophers, it lies not in the field of 'having' but in that of
"being'. The belng in a state of 'becoming' at each different stage and in
‘varying cireumstaﬁces is the true subject—matter of education." i%
1k, The dactrine of éife—long education thus becomes a springboard for a *
critical reappraisal of essential 1deas concerning education and one of
the factors from which 1s derived the modern conceptlon of education according
to which 1ts humanist content causes it to be an integral proceas, of develop-
ment of human life. This theory:of education links up with the most fruitful
traditions of educational thought, ranging from Socrates to Dewey via Comenius,
to the most successful experiments in education which have been carried.out in
varlous countrles. As for the progpects offered by life-long education, which
is an education lasting throughout life, the methods used are more _heterogeneous
thon those previously edmltted; in view of the fact that the expérienees of life
are more dlversified; the education is also more perscnel and more soeial, in :
view of the fact that 1t stems from real sltuations in which men are inVQlVEd,
1t 1s likewlse freer and moie spontaneous even -when it avails itself of giv3ﬁ
educational establishments and facilitiec. And, although not everybody is ready
to admit the validity of the trend towards the "de-schooling' of society, it
should be noted - looking at the matter from the polnt of wiew of education
itself - that the latter 1s a much vaster process than the provision of instruc!
tion in schicol; we find ourselves faced with the necessity of "de-schooling" the
8chool 1tself, as reformers have been demanding for a-long time past, so that !
education may, in that 1n5titut1an too, constitute a genulne process of develop~

ment.
£

~15. It is here that a vast fleld of activity and enterprise opens up. The

eystem of 1ifé-iangAeéucatian calls for the rational integration of the

. teaching activity at all levels: family, nursery school, primary and secondary

echools, higher edueatian, pcgtsgraduats gtudles, further traini“q of staff,
adult educatienn \

An integration of thls kind would maké it possible to distribute the tagks
of education over the vhole of 1life, and help to eliminate the element of over-
exertion invslved, which so oftenr characterizes’ the edugatian;of children and
adolegscents; by arranging the tasks ‘of education in terms Qf,the eyperiences of
the different perlods of human life, Pduaa*ional activities cwuld be endowed with
a far greater authenticity; by treatl : education as a .continuous process, more

;atﬁentian could be- paid in respect ct teaching méthDdE, to .the develogment

(1) Paul Lengﬁand Intrﬂduction to Life-lang Educaticn. Unesea 1970, - 59.‘
: o K . - T . ;;fi/ ‘V s : s T Tln




N L

EDaTT/GGNF .1/3 - pege 7

of ereative leanings and aptitudés for é:pressian, +o thE implantation of more

and renew the stagk af acquiréd 1earning.

3 capaclty to crheck

The hurmcnizatian of the aotivit ty of 1nstitutians of fn;;j; efucation with
that of ést1b¢ishménts providing out-of=school education in all their immense
variety, beginning with gultural institutians and public eﬁuuatieﬂ estsblish—

real situatiﬁn in thé aﬁtigtia and cultural Sphere, will cons t;tuté aﬂather typg
of integration. The lessons drawn from the- fact that the task of educatlon is
being aﬂcamplished under the effect of numérﬁus faciors outszide school will not
fall to cgntrihute to the renewal and transfarmatian of ingtgtutians of formal
learning. The executicn of the programme to bfing about this twofold integration
represents a maj@r task for our time in the mgtter of eduea+ian which 1s bgth _
=universal and life -long. | :
‘ |

16. And it is precigely here that we come up against one of the most serious

© - and complex pbablems, namely: what are the pcssibiliti 5 of achleving
this? What are the conditlcons for it, and what are the obstacles sgtanding in
its way? . On what allies can we count to help ug in this tazk? :

Tt 1s vaigus\fhgt great hopes have been placed in the formulation of an
: equifable educational policy, on the part both of the publie authorities and of

.the international institutions. It is also obvious that much depends on the -
intélligent activity of all those who will be entrusted with the practical
application of life-long educatlon. The preparation of apprepriate material
and techrilcal means of action will likewise be an important factor. An intelli-
gently concelved strategy, well-trained staff; firstarate equipment:; these are
the e=ssential conditions for the development and universal appligatigﬂ of life-
long education. But we cannot omlt to mentian yet others.

Whereas the organization of formal Edugatinn depends pfﬂmarily on the
educatlon authorities and teaghiﬂg staff, the executlon of the ambitibus
programme of life-long education depends abavg all on factors witeh-Getermine .
the ‘conditions and the orlenisation of men's existence;. these factors are not
immediately related to education and do not come within the control of teachers.
Life-long education is only to a certain extent a matter of organization and
therefore depends only partially on teachers. Its roots reach down deeply into- ¢
the .social reality in which 1life acquires a certain content and from which the
motivations and the cholce of values which will guide that life derive. The
éstsblﬁghmént of 1ife=1aﬁg edugatign depends, sssentially, an the existenue of

as ths 1ntensificatiﬂn of hnmaﬁ davelgpment is déstined to béccme thE principal
and universal value. o _ ‘ ) : A i o

17. Are we in fact on the thresisld of the "Edueaticnal society"? Is that
soclety really taking shape in our time as a new and specific model of
sacial and individual life, in eontrast to the "producer" society and the I
"oonsumer” soclety? Are these processes aufficiently powerful to make it ’
possible, through their promotion, to facilitate and hasten the establishment
of life=long ‘education? I 4o rot think that it is easy to give an entirely
optimistic answer ta these quzstions. If we examine the economic and social
.conditions of man's existence we may note a number of elements favouring life=
[:R\f: 1@ng edueaiian._alrésdy, the standard of living of the braad masses ‘of the )

wll Toxt Provided by ERIC
E
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population ensures for them sufficlent freedom to shape their ‘ll(q 1y }i\rég
__people often find in their professional work Dppt:ll‘tm‘litiés for. % _eriihg
personalities; social partieipation acts as a st.ixnlus both to ¥y lgét-l\}:é .
thinking and to the exercise of initiative. At the iEame time, }N Bl the
modern soclo-economic world, in the course of its develépmén;, WE ﬁgguil‘éci
complex orgenizational structures which are impenetrable to thA . { ‘ij."jiﬁliajt )
" living in that world who, under supervision, perform|tasks that :n S
thé'n., In their inward selves, men have the feeling tl:a‘t the:y %b'% éfél H’ll ﬂté
and acquiescent cags, in the vast machinery of this Warld_ QQ i ;:15 op thif

ind destmyg the need and the possibility for 1lif e-ﬂeng eduéatq 1 5}1‘1(‘:% tho g6
to wh;:m tiils need applies count for little. I.ifé-lang educatifn n ﬁr‘;ﬁitut G ?
need ani an agplration for those men who a-e ur‘ea‘sivé- it 1s pAy © gs%aryefé
those who are merely parts of a mechanism. The more saciety sﬁamﬁ fg:mte and
hﬁatilé, the more man feels that he 1s its slave, the\iess 11k @1 48 ! N
aspire to life-long education, In these conditions it is neitﬁa géible oF
neeesgafy ‘that)the emphiasis in 1life should be placed dn educatlq :j’.'a bﬁr-;; o
a phil@sgplﬁeal phrase we might say that one of tha essential QQn i_{;} Mg for
;L:Lfe—.i.eng education is the victorious and constant st.ruggla agf%in : gl Shatq0f*
Without this prospect, all possibility of a deep-rooted and geﬂqis 118 E’lc: ﬂg
edugati\gn vanisheg; at the most there remaln refresher courses- h, 4 Ilﬁgk
at 1t a':m:ther way, the sl:wraad of 1ife-long education ecnstitu“ééa anc 100 p%gf
that t.he: alienation and hostility of soclety have been- overcom® phaL
is begi%ming to feel that he is a reeponaible and creative 1:;&.1:-53;11j ﬂgsn inijé lj,Eng
tual richness i=s. materfialiging in the richness of 1ife.

1}

18.- The\ second seriles Df problems to be resolved if the trend og ife 1s 4
to jbe towards education concerns the world of "things". Pktt j’ " on haéﬁ

been rightly drewn to the fact that, more than ever before, tzgz’l‘te ‘?fﬁf‘y '
civ,..ligatign has provided a human environment in which "things’ topd 4. )
"producer” and| the "consumer" soclety together form a whole whiqy ﬂgam;;as "
man on all sid s, constituting the instruments and means af hig Se
and the setting 1n which his desires and ambltions evolve. Offey vég Wngy, o4 0%
of the _human persanality tallles with that of the things which & v jole Y ns
and which at the same time betoken his social posltlon and impf?bt}ﬂgﬂ Thi
world of compliant things which bring comfort, this world of the ‘E‘J f§sﬂsbm: of
civilizatiorl, 1s also a mysterious and alien world, hostile and— 'p I,,q ng tﬂ;,
imposes on men 1ts style of life. Van Lier and Dorfles have I'j’%hkp dreg, *
attention to the dual nature of the situation in which man 1s vﬁtﬁ ths “I'Ea.t of
of things and their slave. In these circumstances there is a riy
"materialized life" which constitutes a specific form of canten‘lhq, 9¢ Ay, ena t.ion‘
‘Human 1ife turning blindly in the world of *hings, caught up ip tﬁ tte:mg
and prospects imposed by things, loses contact with the world of \f EE ang
consequently falls into decay. The placing of the emphasis in lt a‘lgfl éﬁué—ﬁi‘jn’
which always derives from values and not from tlidngs, dwindles, :tg 14fe isat'
recover that involvement in education, men must free themselves ’{}‘D 4:563 fe t iﬁ"n
ism of -the world of things, This world should become a ground i‘%‘ P
human ereativeness and cohabitation, enabl Azg men to develop th%jih‘:’up;{ri
assefts. This 1s what Hegel meant when he wrote that man could hg dua!l
entity through the world of things. Life-long education is ine‘?i jlff Link cl
with the process of multiple development in human life: a "one- fi:im - nd0hay e
has no nesd of education: his way of life i3 confined within thR 1‘3“ 448 ,}f

'operation” and his prospects for the futur% are bounded by thtzﬁia §mf 1t gﬂd
pawer. , :

%
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19. The third group of problems on whick life-long education depends relate
to eulture. Paradoxically, the link between culture and education 1is

—fngt as- Eimple End p:;%itive as. it -was believed to be, ] T’hr—' WG;_Ld of au,LLur-e -

' mgIl And 1p this sense too one » may spe:a_k of the danger of alienatian Tft

mey be récglled in this connexion that Husuboldt, who introduced this notien
into the languvage of philozophy, thought that man becomes ds-personalized by
a culture that is withering away. But he also thgughts\ that the inexhaustible
riches of oultural preperty-constituted a continual stimulant for life-long

education. This dichotomy is at the basis of the present situation. Modemmn

Ceultupe 1s developing in two opposed ways: on the one hand, there 1s a culture

which 1s inconceivable, unintelligirle, #litist or perhaps "snobbish"; on the
other, there 18 "mass culture” which is vuigaf-; trite, forelgn in character,

and which is dlspensed and popularized by the leisure Industry. What kind of
encOuragement to life-long education can a present-clay man find in works which
seem to hiy to be a piece of malielous nonsense or a shoddy means of diversion?
The fyture of 1ife—1ang education depends to a very large extent on the exishenca
of & eultupe at onece cgmnmigable and Htinnﬂ,ating vhich can be experienced as
something "{ntimate", "subline", persc:nal and common to all mankind. Hermetic
cultupe ang mass culture wiil have g destructive effect on 1life-long education,
causSing it to be redueced to the level of a monotonous stream of information which
ig to pe tre)aﬁEd with contempt. ‘

20. The Egﬁ‘sid%raticns set forth in the last paragraphs show that the problems
posed bly life-long education far exceed the notlons habitually entertalned

of 1t by Lh@ae responsible for educational policy, who see education in terms

of the tfaj_nins of qualified persomnel; but these problems also go beycnd the
sphere of c:gmpétenea of" édm.aui.eﬂists, who concern themselves with thes question

of the t:‘aj_n;ms of human beings with the help of the facilities at thelr disposal.’
1ife<ionz Educ{itian is obviously In = eert,ain sense the continuation of formal
education and ¢onsequently corresponds to.all that we understand by educaticn

or training, ;n this sense, its r8le 1s instrumental, in that 1ts puvrpose is to
provige further, vocational traj.ning, ensuring promotion or professicnal, success.

It 1s also @bvieus that life-long edueatien - in accordance w!th what education-
ist8 pelleye - can and must be ?fuitably organized so ag to cater for the different
£ge Eroups and 1gha different levels of-experience of men, and with & view to -

- defining the méans, methods and instruments of educatlonal action. But life-

1long education has another dimension, aﬂd one that 1is more far-reaching than

that which ¢ould be deseribed from the: ‘point of view of the demand for trained

personnel op the pogsibllities of educaticnal training. The real dimension of
1ife=1onZ edqucation is slmply 1ts "human' dimension, in other words, that 111

' which the main choice of values is effécted, in terms of which the essential -

motivationg are established which help; to mould the-style of men' s everyday
exlstences But it iz for this very Feasan that life-long education is affected -
by &l1 that constitutes the human nﬂnditiaﬁ-_ And, although this condition dces
not enter into the calculations of educatimrﬁats, it is precisely this which is
of Prime impar“ﬁanae_

The Strueture c;f sf:rcial reality and thé pmeesses whieh take plaﬁe mthin
it_. the waﬂa r:f things created by men may beecme either thé lsbyrinth in whir:h
the¥ are englaved or the \instmment of their liberation and prosperity; culture
mey Sevelop the personality, making it dynamic and frank or, on the s:gntrary, it

. mey Tmake 1t cynical and ag§thstic. It is only by overcoming all these 'alienations

o . )
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that the way may be opened to 1ife-1ang education, which i=s primarily a specifi.
phllosophy of man and hls creative development. :According to thig phlloszorhy
man is a belng who finds his vocatlion and his happinzgs in c@nstsntly aspirmng
“+to further coriquests; these new horizons of knowledge and these/new fielé@s of
activity become the source and the effect.of life-long edﬁﬂaticn wAieu. in ever-
new forms, cauccs man-to be true to himself and te the path which he has cliosen
to félléwg IIn this sense, life-long eduvcatl’on 1s the expresclon andéégﬁditiﬁn
of man's lesting youth.. This youth - vital, changing, always in quept of what
is new - 1s undoubtedly eymptamatic of contemporary clvilization. The ideals
of production and cgnsumptiaﬂ winich underlie thE way of life of modern men, are
in contrast to modernity in “the foregoing sens On the other hand, the latter
is faithfuily expressed in the 1deal of the “educaticnal society" within wiiich
man's existence imzlies his ‘sonstant development. Will the counirles in an
advanced state of develapmaﬁt wihich have found the way cut of poverty into
affluence also be able to discover the path which will prevent their civilizatic
from bEE@m;ﬁg bogged down in over-abundsznce and lead it towards the exploration
of man's creative possibilities? This is the essential guestion of our time.
The fate of life-long education hinges on the solutlion which 1s found for this

problem. .
21. It may perhapa geem that, by stressing the anthrapalﬁgical pfiﬁciples and
hopes underlylng the doctrine of life-long. education, and explaining the
waysin which 1t is conditioned, we have sought to belittle the” "importance of
the efforts made by educationists in connexion with Erganigatién in this field,
and to underrate the value of the strategy aesigned to- mébilige teachers. Such
‘Was certainly not our intention. In showing thﬂt liféslang education 1s deeply
‘rooted in life itself, that it flourishes in certain conditions-and withers
away in chers, we merelyfwished tc intensify'its inflﬁance and ta inerease 1ts

educatiaﬂ might he +akeﬂ intg cgnsidératian, lﬁeluding thgse that are indegen-
dent of educationizis., The opinion of the latter must, however, count in
discussions on the reorganizaticn”of social 1life and of culture - a reorgani-
zation which is inalspensable, in -modern civilization, to the development of
education, which will enable men to live happily and humanely in this world
which they are unceasingly building and which should never turn against them.
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