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ABSTRACT

The samples of this study included all of the Black
students in Grades Four and 5ix within three inner-city
schools. Students were randomly assigned within grades
to experimental and control groups. The Self-Social
Symbols Tasks and the Self-Concept Scale were used to
measure changes. Analysis of the data lent support to the
statement that Black students who view motion pictures
portraying Black models will indicate certain aspects of
the self as being more positive than will those who view
White models, o

Paper presented at a'ﬁeetiﬁg of the American Educational
Research Association, at New Orleans, Louisiana on February 27,
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PURPOSE AND RELEVANCE OF THE STUDY

The purpose of this study was to determine the effects of rotion

pictures utilizing black models on the self-concept of black fourth

and sixth grade students. Luring the past years studies and confer-
ences have addressed themselves to the question of self-concept and
its implications (Kvaraceus, et al., 1965). Researchers have ¢jathered
base-line data and black authors have written of the crippling effect
of the negative sélf=caneept among the black population. The svidence
available indicates that a black person because of the status of his
race in a dominant white society develops a negative self-concept |

which renders him unable to take advantage of the educational system

of that society (Grambs, 1965). Therefore, the problem exists as to

how to remedy negative self-concepts among black students.

It has been shown that a sympathetic teacher can bring about a

However, in many instances it may be difficult to obtain the services
of a teacher for this purpose. 1In a study of lower socio-economic
areas (Howard, 1968), it was found that public school teachers held
negative and rejecting attitudes toward. lower class students.

Some authatities (Clark, 1950; Allport, 1958; Goodman, 1964)
indicated that the black student derives a negative self-cancegﬁ as
a result of the negative status of his race in'a white society, how-
ever, if the black student can aonéeptualize aspects of his race as
being more positive as a result of seeing members of his race in
esteeméd or elévétéd positions, perhaps a positive change in salfﬁ!
concapt can be brought about. One problem is that some (Ginzburg,
et al., 1962;.pi 107; Lott agd Lott, 1963) do not believe that esteemed

black persons who can serve as models with which students may identify



are readily available in the immediate community. It should be
noted that according to Havighurst, et al. (1946), the development
of self=génce§t~is dependent on identification with people who can
serve as models.

One alternative is to provide substitute models’ (e.g., parent
figures, successful figures, and glamorous figures) with whgm a

black child can identify, through the use of motion pictures.

RATIONALE

A rationale for the study was provided by a review of the lit-

erature which supported the following statements:

1. The self-concept develops as one assimilates the attitudes of
others into his personality structure,

(Deutsch and Krauss, 1965, p. 181; Havighurst, Robinson and
Dorr, 1946, p. 241-247)

2. The black child begins to devzlop a negative self-concept as
a result of the status of his race 'in a dominant white society.

(Allport, 1958 p: 137; J. H, Douglass, 1960, p. 183; Goodman,
1952, p. 256; Clark and Clark, 1950, pp. 341-350; Bird, Mona-
ch%si and Burdick, 1952, p. 695; Stevensan and Steward, 1958,
p. 408; Moreland, 1958, p. 137; Clark, 1950, p. 23; Greenwald
and Gppéﬂhélm, 1968 pp. 49=52; Deutsch 1960, p. 11 Long, et
al., 1969, p. 43)

3. The self-concept is a significant determiner of achievement for
. . /
the individual.

(Wylie, 1961; Snygg and Combs, 1949; Ccleman, 1966, p. 281;
Renzaglia, 1952, p. 784; Reeder, 1955, p. 2472; Stevens, 1956,
p. 2531; Hamachek, 1960; Fink, 1962, pp. 57-62; Lavard, 1961;
Broukover, 1964, p. 277; Whiteman and Deutsch, 1967, pp. 346-
- 348, Meyers, 1965 p. 3960A; jahnsan, p. 113- A)

4. A more positive selfﬁcéncegt has been brought about in a class-

o room environment.




W
L%
i

(5tainer, 1958, pp. 97-111; Perkins, 1958, pp. 221-230; Videbeck,
1960, p. 358; Maehr, Mensing and Nafzger, 1962, pp. 353-357;

Ludwig and Maehr, 1967, pp. 453-467; Rosen, Levinger and Leppitt,
1960, pp. 187-192; Davidson and Lang, 1960, pp. 190-194)

5. Children imitate the behavior of models presented through motion
pictures.

(Bandura and Walters, 1963, p. 60; Bandura, Ross and Ross, 1963A4;
Bandura, et al., 1963B)

6. Changes in self-perceptions and attitudes toward other races
have been brought about through the use of media.

(Mertens, 1951; Corneilson and Arsehiaﬁ, 1960, p. 72; Peterson
and Thurston, 1933, p. 75)

In short, the previous statements lend support.that perhaps
mediated black models may be effective in bringing about a more posi-
tive self-concept among black students.

METHOD

The deéign of this study was of the post=test form only. This
was done in order to control for the effects of testing.

The sample for this study éénsisﬁed.éf all the black students
in the fourth and sixth grades located in three eastern inner-city
schools. The population of the thraé schools included grades kinder-

“garten through six, Which were comprised of 67 percent black and 33
percent white students. All three schools waré receiving aid under
the ESEA Title I. Included in thé fourth grade sample were 74 expe-
rimental énd 63 control subjects. The sixth grade sample was com-
prised éf 66 expe:imeﬁtal and 51 cantral-suhjests: The difference
in N is accounted for by loss of some of the subjects due to school

]fRi(j schedules, student absences, and failure to complete the test. However,

i -




as subjects had b=en randomly assigned within grades to either the
experimental or control groups, the results of this experiment should
description of the groups appears in Table 1.

Two types of data were collec'ed, descriptive and experimental,
The descriptive data which Was»célléctéd on each student appears in
Table 1 and caﬁsists of (a) chronological age, (b) sex, (c) rgading
comprehension scores of the Iowa Basic Test.

The exgé£iménﬁal data consisted of the raw scores of the Self~-
Social Symbols Tasks and the Children's Self-Concept Scale. The
Self—Scéial'Symbgls Tasks is a 56 item measure from which is derived
nine constructs of the self. The constructs are: Individuation,

Power, Esteem, Centrality, Grouping I and II, Identification, Depen-

the self in relation to salient other people.

One of the basic assumptions of this instrument is that it is
possible to communicate the self-social syétem non-verbally. For
example, identification with others can be represented by physical
digtance between syﬁbels représeating self and others. Aanother exam-
| ple is that the subject who perceives the self as being different
from cthersiwill choose a different symbgl}

In order to gain aﬂéitignél data, the Children's Seli-Concept
Scale was also administéred; :This measure is comprised af 30 items
which requires the subject to indicate on a three point scale how
from one to three, with a higher score .indicating a more positive
selfééangegti Bsth.af the measures had been used to study the self-

concept of various subjects in prévious. years.



The experimental groups viewed materials which consisted of
commercially available sagméntéiéf 16 mm. motion picture films por-
traying persons ‘who can be viewed as positive black models. The
treatment spanned the period of approximately one hour. Included
in the motion picture segments were: a black middle-class fémily,
Jackie Robinson, black fighting men, black singers and musicians,
Martin Luther King, Jr., black athletes, and a black postman. The
cantrél groups viewed motion pictures which were comparable except
the race of the models was white. |

Instruments used in this study were administered by means of

procedure eliminated any variation that might occur in administering
the instruments, snd also eliminated the need for additional ques-
tioning that had occurred during a previous ﬁil@t test by a live
examiner. The Mann-Whitney U Test, a n@ﬂéarametric statistic, was
used to analyze data for the following reasons: . (a) the sample used
in this study could not meet the criteria of normal distribution;
and (b) the data could only be assumed to be ordinal ana not interval.
Tn instances where sample sizes are greater than 20, the Mann-Whitney
U is converted to a z score. The .05 level was used to decide whe-

. ther differences between the experimental and control qrgups‘were
significant. ‘Since all of the hypotheses tested were dirécti@nal,

a one-tailed test was involved in each case.

intéﬁgg;”CDDEiSEEQQXE An analysis of the internal cgnsisﬁéncy!
of each of the constructs of this study was performed after the data
were analyééa by the Mann-Whitney U Test. Sgearmanﬁﬁrgwn coefficients
of internal cansistencyrranged from .01 to .89 for the fourth grade

]ERjkj and .18 to .84 for the sixth, and can be viewed in Table 2. -
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TABLE 1

DEMOGRAPHIC AND READING STATISTICS

FOURTH AND SIXTH GRADE GROUPS

Fourth Grade

_ SEX _ _ AGE (VRS.-MQ) READING SCORES
- GROUP M "F ~ MEDIAN RANGE MEDIAN RANGE

Experimental 18 26 10-3 3-8 3=-0 4-0.

Control 32 31 10-3 3-=3 3=2 5=0

LY
Sixth Grade
) ' SEX AGE (YRS.-MO) READING SCORES

GROUP M~ ~ EEEIXN_R‘KNEJ MEDTAN RANGE

Experimental 28 38 12-4 4-1 5=2 6=7

Control 22 . 23 12-4 2=10 5-1 5-6

SPEARMAN-BROWN COEFFICIENTS OF .INTERNAL CONSISTENCY

Fourth and Sixth Grade

o ] B Saéarman;ﬁégwn Lneff;élents af
Construct i Internal Consistency
4th  6th
Individuation .49 _ ng
Power B S S
Esteem , .50 .84
Centrality iéé .50
Grouping I .89 +75
Grouping II .8L .80
Identification 7‘ .63 .18
Dependency ' © .B3 . .85
Complexity 1 .EB‘A 38
Self-Concept Scale : .80 .70

Aruitoxt provided by Eic:
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RESULTS

The main hypothesis of this study was: Black students who view
motion pictures.pratraying black models will have a mcre.paéitive
self—gangept than will black students who view motion pictures por-
traying white models. Because this hypothesis tended to be too
global, ten hypgthésas were derived using the nine constructs of the
Self-Social Symbols Tasks and the gross score of the Self-Concept

Scale,

INDIVIDUATION - Hypothesis 1

Individuation or minority identification is defined as the
degree to which a pefsan differentiates himgeiﬁ from his peers.

In one study, the majority figures were chosen more frequently
by black adolescents than by whites (Taylor, 1967) and by institu-
tionalized adélescehts as compared to normal controls (;Qng; et al.,
1967). This evidence seems to suggest that the minority response
may fepzesent a more ?matu:e-:EEEQnse," while the majority choice
may represent refuge for the self, | | |

It was anticipated that after black students viewed films por-
traying black models that they would, in turn, feel more pride in
their race and nét seek refuge in majority identification as did_
Taylor's (1967) subjects.

In Table 3, it can be seen that thefe were no significant dif-
ferences on the Individuation scores of experimental and control
groups of both the fourth and sixth grade students. Therefore, the
following hypothesis was not acéepted: ‘Black fourth and sixth grade

- experimental groups.will receive higher scores on the individuation



construct than will control groups.

POWER - Hypothesis 2

Power is defined as the conception of the self as supexi@r,

equal or inferior to specific other persons. In an urban area,

community showed gréater power for the self than did whites (Long,
et al., 1967).

In another rural sample, however, where blacks were in the
minority, it was found that-thé black sixth graders SEDfEd lower in
the power construct (Taylor, 1967).

The motion pictures sometimes presented blacks in power posi-
tions, e.g., blacks winning out against white segregationists in a

southern bus boycott. It was thought that if the black students did

identify more with members of their own race presented via motion

pictures, they would also perceive themsaives as being more powerful.
Differences significant at thé .05 level ~appeared on the Power
construct scores, as ;ndlcated in Table 4, among the éxpariméntal
and control groups Df bath the fourth and siixth grades. Therefore,
the following hypothesis was accepted Fguzth and sixth grade expe-
rimental groups will receive higher scores on the Power construct
than will the control groups. It shauld be noted that these flndlngs
are tenucus at best for the fourth grade group due to the low relia-

billty of the Power score (see Table 2).

ESTEEM - Hypothesis 3

Esteem is dafined as the value or importance attributed to self

in comparison to others. 1In five of the six studies reviewed by



TABLE 3

. DIFFERENCES AMONG EXPERIMENTAL AND CONTROL GROULS
ON INDIVIDUATION '

4th Grade ’ 6th Grade

Experimental Ceontrol Experimental Contrel
N : 74 63 66 51

Sur of
Rankg 4867 4349 . 3872 3031

Median 7.0 7.1 8.4 8.2

Ranye 8 7 8 6

=
by
L
b
ol
=
Ly
Ll
=

w el
w
=]
[
"
=
il

TABLE 4

DIFFERENCES AMONG EXPERIMENTAL AND CONTROL .GROUPS
ON POWER

‘4th Grades 6th Grade

Experimental Control Experimental Control
N : 74 63 66 51

Sum of o -
Ranks 5582 3871 " 4205.5 2696.5
Mediar 16.9  16.1 17.8 16.9

Range 18 16 19 14

wm
Tt

Qo *p ¢ .05 (one-tailed te
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Long, et al. (1967), which were related to race or class, lower
esteem scores were associated with black and/or lower-class children.
The exception to this occurred in an urban sample where the esteem
of black girls was higher than that of the white c@ntzais.

Thé motion picture segments used in this study portrayed black
models in positions held in higﬁ esteem by both the black and the
&hite race. It was anticipated that black experimentals would iden-
tify with such-mgdais and also at;ribute more importance to them-
sélvesg

In Table 5, it can be seen that there were no significant dif-
féfanceé on the Esteem scores of the experimental and control groups
of both the fourth and sixth grades. ‘Therefore, the f@l;éwiné_hygos
thesis was not accepted: Black fourth and sixth graée experimental
groups will récéivgxhighér scores on the Esteem construct than will
the control groups.

CENTRALITY - Hypothesis 4

Centrality is defined as thé focusing .of attention upon the
self rather than the other; that is, an inward rather than an out-
ward orientation. In studies by Taylor (1967) of sixth graders,
blacks were found to have greaﬁer selfﬁcenﬁrality than white stu-
dents. In another study, neuropsychiatric éatientsvwere found to
have greater self-centrality than were tﬁe normal controls (Ziller,
Meagus and Decencio, 1964). Allport (1948) states that some degree
of inﬂgﬁaup hate seems inevitable among black people if they accept
the white saciéty's_value system. If, h:wever, the white society
introduced motion pictures utilizing black madeis into the class%r

room, it:was anticipated that expérimentals waul& intérpzet thic as
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Hakfegggnitign énd valuing of the black society. The student feeling
a part of his race would value and feel better ab@gﬁ himself,’bring%,
ingtgboﬁt.a maie outward @fiénéaticﬁ; | ”

in Tabie 6, itgcaﬁrba seen that differences significant at the
.001 level appeared on the cgntrélityrscares=@f the fourth grédg
agpeafed for the sixth grade. Therefore, the féllcwing hypothesis

was acce?ted: The fourth grade experimental group will receive
g:gugi

GROUPING I - Hypothesis 5

Gréuping I can be termed as group identification and is defined

as the social inclusiveness of the individual or the feeling é?

 "we-ness."

Meade, according to Ziller (Long, et al., 1967) bélieved that

identification with another enables the individual to assume the

. .xrole cf'anctheri Grambs (1965) suggests there is a lack of availa-

' ble black models and, until very recently, therérhave also been few

black models in motion picturés.' It seemed plauysible that black .

";Students would identify with film-mediated models and want to include

them in their group, if given the opportunity.
In Table 7, it can be seen that differences significant at

the .001 level of probability appeared on the Grouping I scores of

the experimental and control groups of both the fourth and the sixth

'%'gradesgrﬁTherefDré, the following hypothesis was accepted: Fourth

~and sixth grade expériméntal groups will receive higher scores on

~ the Grouping I construct than will control groups.
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TABLE 5

DIFFERENCES AMONG EX?ERiMENTAL AND CONTROL GROUPS

ON ESTEEM

4th Grade

6th Grade

Experimental ¢

ontrol

74 - 63

4187.5

66 51

TABLE 6

PIFFERENCES AMONG. EXPERIMENTAL AND CONTROL GROUPS
ON CENTRALITY . .

4th Grade

6th Grade

Experi

{ea

mental Control

4195.5

74 63

5120.5

3.43%%%

Experimental Control

66 51

3697 3089
2.5 2.7

**%p <001 (one

-tailed éest)

Experimental Contrel




GROUPING II - Hypothesis 6

Grouping II can be defined as identification with ‘parents and
is derived from the Grouping I construct. Taylor (1967) found

that black students included fewer parents in the self group than

'did white students. If children at this age usually identify more

with parents and if the black students identify less with parents,

then perhaps the parents or éersaﬁs assuming pézant roles have
been presenting negative images to the children. The motion pic-
tures portrayed strong mother, father, son and daughter relation-
SEips in traditiéﬁal fémily situations. It was antieipatea that
students to identify with those assuming the pareﬁt roles and to
indicate thls 1dentlflcatlan by 1nclud;ng them in the self grﬂup.
The result, in turn, wauld be a higher score on the Grcuplng I1
'In Table 8, it can be seen that significant differences appeared

on the Grouping II scores of thé experimental and control groups

of both the fourth and sixth gradésg;r.DDlvanﬂ .05 respeetlvely

. Therefore, the following hypath251s was. accepted Fourth anﬂ

aixth grade expar;mental groups will receive higher scores on the

'Grauplng II construct than will control g:Dups

/

IDENTIFICATION - Hypothesis 7
Identification is . defined as the conception of the self in the
"we" category with the other person or persons (Long, et al., 1968).

A claser'ldentifiéatién and Grouping I (according ta Long, et al.,

11968) are both measurlnq the céncaptlan Df the QEISGH 1n the "we"

;ategaxy._ The Gnly dlffETenCE lS that ldEﬁtJle&tan Wlth 51gn1f;s




TABLE 7
DIFFERENCES AMONG EXPERIMENTAL AND CQ&TRDL GROUPS
ON GROUFING I

i

; 4th Grade ~ 6th Grade
—_— = . V —= _ . l

Experimental

Control  Experimental Control : - .

N 74 63 . 66 _ 51

Sum of ,
Ranks €909 2544 - 4438 2342.5

" Median 19.4 10,7 -.16.9 15.4

Range' _ 29 - 16 21 o 26 - i

4134 ~2349.5 - : i

L]

=7.80%#%% 3.60%%%

¥*%p < . 00] (one-tailed test)

e s e atiai B

TABLE- 8 - ' ' :

DIFFERENCES AMONG EXPERIMENTAL AND CONTROL GROUPS
ON GROUPING IT e

4th Grade 6th Grade

Experimental

Gcnéfgi '7Expariﬁentair Ccﬁtral
N 74 63 66 51

Ranks 6091.5 3306 3972 2675 _ .
Median 7.2 3,0 S A X
Range : 8 8 6 8. e

¥¥*p < .00l (one-tailed test)
o o ,iEg ;DE’~(gne—téileé't§st)r ) , e o
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In Table 9, it can'be seen that no significant differen nces
appeared on the Identification scores of the exgerimental and ggn- j f
trol groups of both fourth ani sixth érades- ;héféfD:Eg éhe fol-
l@wing hypothesis was rejected: Black fourth and sixth grade
experlmental groups will receive lawer saareg on the Tdentificas

tion construct than will the control groups.

DEPENDENCY ~ Hypothesis 8

Depeﬁdency (or socialization) is defined as the degree  to which

a person conceives of himself as being part of a group of others,

as Dppased,té the idea Gf‘tharself as being separate (Long, et al., é'

1968).

-Zillerf Zéﬁg, éﬁ al (lQES) faunﬂ in three studles that lcwer
clags subjeéts and/ar black subjects had lawar Dependency scores
as opposed to mlddlé class and/ar white Subjects_ The g;periméﬁtalr

motion pictures portrayed black models being included in various

organizations. It was anticipated that if black stuéénts identi-

' fied with these black mcﬂéls} then they would conceive of them-

selves as béing’m@re a part of a group. é
.In Table 10, i£ can be seen fhat no 51gn1f1cant dlfferences. g‘
appeared on the Depandency scores of the experimental. and cnntral ?
rgraups of bath the faurth and sixth grades ””Theféféﬁé,'£5é7f61=" ;
lgw1ng hypéthesls was regected. Faurth'and sixth‘grade EiéeriﬁEﬁﬁ o
tal groups will receive hlgher sc@res on thé DEPEﬁﬂEnCy c@nstru:t e

Q than Wlll csntral grgups.r '_-1~  :} ’_;""  f5 7-§f

EKC
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TABLE 9

DIFFERENCES AMONG EXPERIMENTAL AND CONTROL GROUPS
: ON IDENTIFICATION ' )

4th Grade 6th Grade

Experimental Control  Experimental Control
N 74 63 - @6 51

Sum of o
Ranks 5247 4208 . 3974.5 2928.5

Median 25.9 22.0 . 24.7 . 22.8

Rande 49 52 42 41

TABLE 10

DIFFERENCES AMONG EXPERIMENTAL AND CONTROL GROUPS
‘ ON DEPENDENCY '

4th Grade 6th Grade

Experimental . Control  Experimental Contrel

N .74 63 .. .. 66 - ... 81
Ranks 5331.5  4079.5 3787 2873
Median 2.2 1.9 4.5 4.4
Rangde 6 6 6§ &
v , T2598.5 B

2 SRS T T I -.76

- ERIC’
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COMPLEXITY - Hypothesis 9

Complexity is defined as the degree of differentiatién of the ;
selfscgncépt. - Long, ;E al. (1968) assume that as a child is 1ntrch é

duced to an ;ncreas;ng number cf various persons, the accumulated
camparlsans of these various persons. will result in a more complex
CDncéptan of the Eélf The motion picture which tha black stu-
dents viewed were composed of variéus black irdividuals. IﬁAwas
deemed possible that cémgafiséﬁs'gf such varied persons could
take place in a relatively short timés+§spegificalLy, during the
time of tﬁé treatment Therefore, it waé aﬂticipated that experi-
mentals would perce;ve themselves as be1ng more camplex

In Table 11, it can be seen that ‘no significant differences
appeared on the Cgmplexity scores Qf the experiméﬂtai and control

groups of both the fourth and sixth grades. Therefore, the follow-

ing hypothesis was rejected: Fourth and sixth grade experimental
groups will receivé_highér scores on tha Complexity construct than o

will control groups.

SELF-CONCEPT SCALE -~ Hypothesis 10

- A global change toward a more positive self-concept as measured %

by Bledsoe's Self=CDn§egt Scale (1962) was aﬁticipatéd It was »' %
thcught that the students wculd ;ndlaate Pergepﬁlans gf the self f
cther than th@se whlch they may have perceived had been ascribed | ;
to them-as a result of the status- ralegatad the1r race in a white 'E
”fsaclaty B §
a

~In Table 12, it can be Eéen'that no differénces appeared on the
Self Ccncept Ssale scores Gf the fgurth and Slxth grade ;Dntréi |

ugs It shauld be nDtéd that the mealan of Lhe qlxth gzade :

,EK




- ‘ , TABLE 11

DIFFERENCES AMONG EXPERIMENTAL AND CO.TROL GROUPS
ON COMPLEXITY

4th Grade . 6th Grade

Experimental  Control Expefiﬁental 7Egntral
N 74 : 63 66 51

Sum of ' .
" Ranks 5111 4280 3788.5 2889

Median 22.4 . . 22.3 23.7 - 3.6

Range' ' 1s 18 14 17
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TABLE 12 ' ‘ :

o il ® }

DIFFERENCES AMONG EXPERIMENTAL AND CONTROL GROUPS - :
ON THE SELF CONCEPT SCALE ;

4th Grade - . 6th Grade 3

- I e i
H

Experimental Control' Experimental Control

N 74 . . 83 .. 7. - .68 51 ..

-8um of S L .
Ranks 49913 4460 3589 3314

Median 49,7 . 515 50,8  s30 o
Ranlge 46 9 - 34 a7 ' '
v , TZos . L TTITE T

B e e
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experimental graupzwag lower than that of the control group and the

U score of 1378 when converted produced a z score of 1.68. However,

the findings were inythe opposite aire;tian from that which had
been grédicted; The:efcre, the fa;lcw;ng hypcth351s was rejected:

Fourth and Slxth graﬂe experlmental groups will 1cceive higher

'scores than will control groups. The f%ndlngs for this construct

whlch were unexpected are discussed 1ater in this paper.

DISCUSSION AND IMPLICATIONS

The d251gn of thls stu&y was of the past test “type Dnly Wthh
ellmlnated thé contamination of prastest;ng It was therefsre
impossible to determine whether result of this study can be attrib-

uted to an increase in self ccn:ept amang the experimental subjects

- as a result of V;éWlng black madels or a decrease in self-concept

_amang the control graups as a result of wgtchiﬂg white'mgdeis.

.- Subjects had ‘been egpased +to- f11m=madlated whlte madels all

through their schaal years. Thurston and Petérsan (1933) had indi-

cated that attitude changes ‘brought abaut by motion plctures were

cumulative. Tt could be inferred that any negative self-concepts
resulting from the viewing of white madéls via motion. pictures

would have been cumulaﬁive. One addltlaﬁal expgsure to WhltE models

~should not have generated a dramatlc change thard a negative self~

concept. HQWEVér, according to. teachers in thls Study, this was
the first or one of thg_iew_tlmes_that black Ellm!medlated médels

had been brought. into the-classrgam. Therafgre, any changes in

~self-concept can.prabably be attributed to the PéSlthé effects cf

the expe:iméntal rather than the negatlve effacts af the c@ntral
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motion pictures.
Most theeriee ef eelfﬁeeneept indicate thet the self' is leerned

threugh social- lntereetlen of the humen organism. Havighurst, eg
al. (1946) have lnleEeEd that the ideal-self evolves through iden-
tifieatien with significant or glamorous others; e.g., pefeﬁte,_y
teachers, ethleteep movie stars, eﬁe-; depending on the eqe,ef tﬁe
child. The data feem this etud§ support this eeint of view, at
least in so far as the immediate efter?effeete! Whether the greater
power of self as meeeured by the Power construct was beeeuee;expe='
rimental groups viewe&_bleek'pereeneiih more pewerful;peeitiene
via film, or due te the feet thet the black race, by being admitted
to the classroom via met;en pleturee, was belng perceived as being
a more pewerful greup 1s open to eengeeture | '
There was a greateﬁ e;gnlfleent difference on éentrelity,
Greup;ng I end Grouping II hetween the feurth grade eegerlmeetel
end control groups ﬁhen!the ‘sixth greﬂe eeperlmentel eﬂd control
| groups.. It is quite possible that the self—eeneept of - feurth grade
children 'is more flexible ‘than sixth greﬂezs. ‘
7 Most of the metlen pleturee whieh Had been rev;ewed by the
'1nVEStlgath had been geared te whlte audiences. The fact thet:
negetlve~metlen pleture feetege end eemmentereeneerning black peo-=
rple were ellm;neted could have reeelted in the bleek feurth greﬂe )
group feeuelng less on themselves, as. 1na;eeted by dlffereneee on .
the :entrellty eenetruet.' “Also, ;f 1dent;f1eet1en with black
‘models did take pleee;_eeu;d thie'feelihg not be;generelieeble_te :
the whole black race? If a person neﬁ,feeIE’better:ebeut his race,

would this not eentribute-te hie sense of wellﬂbelng? It mef also

',be thet the bleek etudent valuee hlmeelf more beeeuee ne feele hLS o

O
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' race now has more ‘'value, having been recognized in the classroom

. via ééucaﬁiéﬁal filmsivrif he values himself, he could feel better
about ﬁimself,'facus less-anlhimself,'and thus have a lower Cen='
trality score. | | |

The ‘experimental groups of bsthrthe fourth and sixth grades

inéludeé significantly more people in the selféggcup of the é:gugﬁv
ing T*canstiuct— indicating that black students will 1dent;fy more
‘with blagk models presented by métlan plctures than Wlth white
rmadels. he :allent point is that llVE mgdels were nat used aﬁd
yet thls did not ;nterfere w;th the 1dent1f;:at;gn process. . It is
reasonable to assume that the inclusion of positive black indivi- |

“duals in eduéatiaﬁal films will prcéiﬂe black studéﬂts:witﬁ models

ble negative live madélsi
The parents were included ‘more often by théAféurth and sixth
. grade exper;mental groups than by the EDHtEGl grﬁups as measured

by Grguglng II. Whether ‘the Students 1ﬂent1fled more Wlth the

plctures laglt;matlzed-thglr cwn pazénts is open to conjecture.

An interesting and totally tnexpectéd cutééme of this study

was the fact that the sixth gzade control greup had a more posi-
tive selfsccncept as méasured by the Self=Concept Scale. These
find;ngs were nat 51gn;fieant hgwever, as ﬁhey were in the Qppé—"
's;te dlrectlen @f that whlch had béen predlctéd It is doubtful
‘whether these findings could be attributéd t@”éhaﬁce}aésléhé”médiah
-af tha faurth grade cantral grgup was alsg hlgher than that of tha
,expgrlmental graup Tha self—cancept scale was admlnistered even

’:\i th@ugh lt had the 1nadéquaales of be;ng both glabal and verbal




which Wylie (1961) ha§7f§und‘t@fbé,trua of most measures of self-
. concept. The Self-Concept Scale assumes that the child's indica-
ﬁi@n on a'sﬁala of three points will be his true perception of
himself. However, in another study, children were presented with
written statements which the authars canslderea true of all chlld—
.rén but which wauld requlre 5elf effacement to admit. It was
f@und thatxthase who admitted t@'négative selfsstateménts were
those who had the highest adjustment sccrés'és measured by the
Célifarnia Test of Pérscnélity (Taylor and Combs, p. 89-91, 1952).
In another study, Z;mﬁer (p. 447 443 1954) faund no relatlanshlp
between a measure Df salf a::eptance and ;ndepéndent measures of
EanllEt ﬂér’Véd fram a wgrd assaclat;cn test. It may be that the

visibility of verbal measures can induce a subject to indicate
socially desirable rather than true perceptions of the self.

The findings af'this study SEPPDIt those of Iaylér‘and éaﬁbs
(1952) and confirm Wylie's adman;tlans against the use of such
.measuﬁesg It could he that the ccntzal graup felt threatened by ‘ é

the "press" of the white saglety as manifested by white mcdéls
 7be1ng presented via motion P;ctures. Inrgrder to be less Dpéﬁ'tﬁ
additional threat, they refuseé to reveal low perceptions of self-
worth, | | | -
The fact thaﬁ'thE'daﬁa did not supﬁ;:t ail_gf the ﬁypgtheses_
could be attribﬁted to: other fact@rs- For example,; greater signif-=
icant d;ffe:ences mlght have been @bserved had the internal consis-
tency Qf the ganstructs béen greater amsng this sample. On the - ?
Power scores, significant dlfferences were obtained at the 565, _ .' f
* level fgr béth the féurth and s;xth grades.r As thera was archange |

'[}{J: ‘toward mare pawerful perceptlans af the Eélf, m@ra can51stent
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Long, et al. (1567; P. 25) state that "in certain cases find-
" ings of unreliability appear to have gsychélégical meaning." It
was found that a sample éf iead - Startrchildréﬁ, in ﬁhich 47 percent
of the natural fathers were not at home, respgnﬂed 1ncan51stently
when placing the self next to the Eather on a near/far cantlnuum
In cantrast, however, a sample of middle-class children, in which
: énly_sevgnlgercent of the natural fathers were not at hcme,'respanded v
consistently to the father. It may liKewise be that the v1ew1ng af
.black maaels in p@Wér pasltians via thlDﬂ pictures alang with the
1aa§ or 1n:anslstency in previous years éf viewing black madels in
pawér PQEltlQnS may have cantr;buted to the lncans;stenEy of Power
scores. |
Although the éxperimentél‘§r@ugs aid-iﬂdicate gfeétérrgrcup
idantificatiénp pethaps more tim& was needed to assimilate other . .
attrlbutes of those ;neluded in the grcup in order to bring about
51gn1f;§ant chadges in other ccnstructs of the Self-Social Symbols
Easks. |
The choice of models gauld alsa haVE afiected the rasults Df
tﬁis Experim&nt.‘ Models who were knawn in the 1mmed1ate ccmmunlty
or those who Wére of the same general age level mlght EDESlbly have
.peruced more Elgnlflcant changes. Alsa, pérhaps more contemporary

models mlght have prcduced more s;gnlflcant élfférences between

: expgrlmental and c@ntral greugs in this study.
In this study, aspects of the self cancept were found tD Vary
as a result of the race Qf the madel presented by means Gf mgtlan e ;

o xlctures in the time Epan Df one. maxnlng or ~one afternacn; If it o ' ”jf




= 24 =

is true that a favorable self-concept should be brought about
through Eiassr@@ﬁ p;@céﬂures, then an effort must be made to encour-
age the use oZ.black models in classroom films. It would be ﬁaivg,
however, to believe tﬁat such effects could be lasting. -Studie%
1nvglvlng fllms dealing in the affective and cﬂgn, ve domain have
indicated a fad;ng effect over a P%fléd=@f time. There is no rea;
son to believe that the éffects of this study would be any dlfferent.

A fallawEup study shculd attempt to determine 1f a relatlveiy

permaﬁent_p@31tivé change could be affected among black Students

by means of film-mediated black models. Films cﬁuld be presanted
éh a régﬁlar basis over a‘peﬁiGd'@f.a year a; two. Aspects of - the o
séif=¢anéépt ﬁ@ulé be measured to see what changes had taken placer
in comparison té a control grcﬁgi The éffécts of fadin§ over a.
period of time should also be étudied.

Because educational motion pictures are :lagsifiéd as educa-
tional media, it would seem good practice t@_iggafparate méaismp@ff_'-1;__;ﬁgi
traying black models in the educational envirénmént; -Alth@ugh:thé,' o T
value of certaln medla in regard to brlnglng abgut a more pDSlthE.
self=ccncept is still yet to be determlnad the prablem of flrst
cgncern “in. the classroom should be presentlng of thé model, not

the med;um.

‘Research should also be attempted to determine the optimum age

at.Which efforts ‘to bring about a more pgsitive seif—égneegt should

P
g‘,,
!

'be 1n1t1atei A cross- Séctlonal study Qf black students 1n klﬂder=

garten thrcgqh lzth grade cauld shed some llqht on the prablem . : ' Vo =

- stated above. o _ e ; : é‘;“f

Alth@ughfthéfEVWas change tDward,a ‘more pgsitiﬁe sglf—céﬁce§t "

]:R\(:améng the black Expéflmental graups, fllms :annat be cansldéred a R
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panacea for inner-city educational problems. The problem of black
self-concept is too deeply rooted in traditional, socio-economic
and political "press" which work for black Statuéequéi It would
be naive to believe that anything less than a "comprehensive
effort" on the gar£ of all traditional, socio-economic, and poli-
tical institutions will ever solve this immense problem. 1In the
event the "comprehensive effort" never becomes a reality; the least
the schools can do is réc@gnize the existence of blacks aﬁd legi-=
timize this recognition by giving black students the same oppor-
tunities and rewards that whites have enjoyed. Among these rights
is the chance to see members of the black race in educational

motion pictures.




