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In January, 1972, questionnaires on remedial reading were sent tu all
remedial reading teachers in Vancouver public schools. Also, letters
were sent to the principals of those schools in which remedial reading
programs were operating., They were asked to record their comments,
criticisms, and commendations of remedial reading activities.

Although the points emphasized by the teachers and principals tended to
differ somewhat there were a number of common conc erns,

Many teachers and principals noted that there was insufficient remedial
reading teacher time and thought that more should be allotted, The most
comrmon suggestion in this regard -vas that each school should have a full -
time remedial reading teacher.

Both teachers and principals commented on the inadequacy in size and
number of staff of the Reading Centre, Many remarked that it could handle
too few children. The distance of the Reading Cenire from most schools
restricts its use, ! v

General satisfaction with the program was expressed by both teachers and
principals but many thought that not enough was being done.

Many teachers and some principals pointed out that the emphasis of remedial
reading should be at the primarylevel.

Both mentioned the lack of space and équipment needed for rérnedial reading.

“The value to the child of the individual attention which the program permits
Wwas stressed by both teachers and principals,. '



The Education Department asked that information be obtained about programs

of remedial reading in Vancouver schools. To this end, a guestionnaire was
directed to teachers of remedial reading seeking their opinions about the
program. Principals of those schools in which remedial reading programs

were operating were asked to record their comments, criticisms and cormmenda-

tions of remedial reading activities.

Tenchers' Opinions

Questionnaires were distributed to all remedial reading teachers in Vancouver -
public schools, 51 in elementary schools and four in secondary schools.
There were 51 returns of which 50 were usable (91% return).

Many teachers commented that they teach remedial reading at two schools
and were incorperating information about both schools on one questionnaire.
A number of other teachers noted that they teach only part-time.

' 7 {
The teachers' responses to the questionnaires are summarized below.

1. What teachirg certificate do you hold?

Frequency of

Certificate ‘ __Response Percentage
Professional Advanced -P.A. Masters 2 4%,
Professional Advanced -P.A. ' 4 8%
Professional Basic -P. B. 16 C32%
Professional Conditional-P. C. 13 26%
Elementary Advanced -E.A. 9 18%
Elementary Basic -E. B. 6 12%
Elementary Conditional -E.C, 0 -

More than two-thirds of the remedial reading teachers (35 or 70%) have a
Professional Teaching Certificate, i.e., 2t the "P.C." or higher level,

2. What is the length of your teaching experience?

Frequency of

Number of Years : ‘Response

Less than 1 year 1 2%
1 -2 years 0 =
3 - 5 years 5 10%
6 - 10 years _ 12 24%
More than 10 years ' 32 64%

It appears that most remedial reading teachers have considerable teaching
experience. Almast two-~thirds of the respondents (32 or 64%) said that
they have taught for more than ten years, while only six teachers (12%) have
fewer than six years teachmg experience.



3. Please list the courses that you have taken in the teaching of reading

(e:{cludlng courses in 1emedlal readmg technlques)

Number of Courses Credit Courses Non-Credit Courses
1 12 (24%) 7 (14%)
2-3 29 (58%). 3( 6%)
4-5 6 (12%)
6 or more 1( 2%)
) No response to question 1 (2%)

A majority of the respondants have taken two or three credit courses in the
' teaching of reading, other than on remedial reading techniques. Relatively

few teachers (7 or 14%) have taken more than three such courses. In

addition, non-credit courses have been taken by 10 (20%) of the respondents.

N.B. Some respondents listed both credit and non-credit courses while
' ‘others reported taking one or the ‘other kind. Thus, the responses
do not add up to 50.

4. Please list the courses that you have ta ken in remedial reading techniques.
Number of Courses Credit GCourses Non-Credit Courses
1 _ 20 (40%) 6 (12%)
2=3 12 (24%) ' 11 (22%)
4-5 _ 1( 2%) 2 ( 4%)
6 or more C 1 ( 2%) :
No response to question 4 (8%)

Nearly two-thirds of the respahdents (32 or 64%) have taken between one

and three credit courses on r. ¢medial reading techniques, Only two teachers
have taken more than three credit courses. Seventeen (34%) teachers
reported having taken one to three non-credit courses in remedial reading
techniques, while another two teachers (4%) have taken more than three such
courses.

‘N.B. As in question 3, some respondents Lstedibpth ¢redit and non-credit
courses while others reported taking one or the other kind. Thus,
the responses do not add up to 50.

W
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How long have you served as a teacher of remedial reading?

Frsqueney of

Perceniage

Numnber of Years

Less than 1 year 2 ) 4%
1 -2 years 11 229 -
3
&

- 5 years 19 38%
= 10 siras e P = e o g



Two-thirds of the respondents (33 or 66%) have served as teachers of remedial
reading for three to ten years, while thirteen (26%) have served less than
three years and four (8%) have served longer than ten years in this capacity.
The length of experience for the typical teacher of remedial reading seems to
be about four to five years. It should be noted that the establishment, in 1964,
ol the present program of remedial reading has largely determined the

responses of many teachers.

6. Indicate the perc ent of your time spent in teaching remedial reading at
Errimary,ﬁintermeiii;tg, and secondary levels.

Percent of time Primary Intermediate Secondary

Less than 25% ' 5(10%) - 13 (26%)
25% to 49% ' 17 [34%) 19 (38%)
50% to 74% 13 (25%) 7 (14%) ( 4%)
75% to 100% 7 (14%) 0 . - 2 ( 4%)
No respense or 0 8 (16%) 11 (22%) 45 (90%)

( 2%)

I K0

Generally, teachers of remedial reading in elementary schools spend the
largest percentage of their time with Primary pupils. As the numbets in
secondary schools are so small, little comment can be made except that a
fair number of students reach secondary school still needing remedial help iu
reading. There are enough such students to require at least 50% of the time
of four of the five respondents from secondary schools.

7. a) With how many individual pupils are you presently working?

Number of Pupils Buvys _Girls Total

0 2 ( 4%)

1- 5 : 1( 2%)

6-10 2 ( 4%)

11-20 - 15 (30%) 1

21-30 T 19 (38%)

31-50 5(1

More than 50 7 3( 6%)
No response o 3

Boys receiving remedial instruction in reading seem to outnumber girls by
nearly three to one. This finding is in keeping with most research (1, 2, 3,
4,5,6,7,8,9,10) over the past several years. The typical respondent has
approximately 31 pupils for remedial reading, ” ’

Footnotes (1,2,3,4,5,6,7,8,9,10) - Please see page 4.
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7. b) With how many other pupils have vou been working during this

school year?
Number of Pupils Frequency fof Eegpansg Percentage
1- 5 8 16%
6-10 12 24%
11-20 6 12%
21-30 5 10%
31-50 5 10%
More than 50 6 12%
No response 8 16%

Most respondents have six or more pupils in addition to their remedial
reading pupils.

It is thought, by the writer, that at least some of those teachers who gave no
response to this question teach remedial reading only, i.e., a '""0" response
to this question, :

8. What percentage of the school enrollment does this represent?

Percentage of Enrollment Frequency of Response ,?ercentagﬁe
1-10% - 40 80%
11-20% 3 6%
21-40% 2 4%
More than 40% 1 2%
No response .4 8% .

A large majority of the respondents (40 or 80%) work with 10% or less of their
school enrollment. Seldom does a teacher of remedial reading have more
than 10% of the school population as students. ' :

9. On the average, hgw / many tn‘nes each week do you see these pupils ?

Times per Week ! ' Frequency of Response Percentage
1 0 -
2-3 : ' ' 23 46%
4-51 , ' 26 » : 52%
No response 1 2%

On the average, remedial reading teachers see their pupils three to four
times each week, '



10, In general, how do you work with these pupils ?

Response Frequency of Response Percentage

2%
10%
70%
30%
22%

2%

In class groups

In groups of 8-15 pupils

In smaller groups

Individually :
A combination of some of these
No response

et sl
Pt i (R LT e

Most remedial reading teachers use more than one arrangement in working

with their pupils. To avoid having the majority of the responses marked

as '"combinations', those returns with responses to one or-'two items were
listed separately, while three or more responses were listed as '""combinations",
The most common arrangement (35 or 70%) seems to be '"'smaller groups'',
Many specified that these groups consisted of three to eight pupils. A sub-
‘stantial number of teachers (15 or 30%) see some of their pupils on an

individual basis,

11. How manvy of these pupils that come to yéu-a;e entirely unable to read?
(i. e., below Grade 1 on the Schonell Graded Word List)

Number of Pupils -Frequency of Response Percentage

0 15 30%

1- 5 : 18 36%

6-10 8 16%
More than 10 2 4%
No response 7 14%

Most teachers said that they had either none or relatively few pupils, i.e.,

no more than five, who were entirely unable to read. However, a,considerable
number of teachers (10 or 20%) said that they hzd six or more such pupils,
Several respondents commented that they'd had more non-readers in September.

12. How many years retarded in reading is the typical pupil who is referred
to you ? o o

\I‘Ij‘.

- Number of Years requency of Response :F’Efr’c:egtagg

58%
36%
2%

4%

it [
B e BT v B o B

More than 5

No response
l{TC More than haif of the respondents (29 or 58%) described their typical pupil as
o being one year or betwcen one and two years retarded in reading, '

Aruitoxt provided by Eic:
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However, for a substantial number of the teachers (18 or 36%) the typical

pupil is two years or two to three yvears retarced in his reading.” Only one
teacher (at the secondary level), said that his pupils are generally four to
five years retarded in reading.

13. What liaison do you maintain with the teachers of jhjgipgpilsﬁrefe;'reg
to you? '

The most common form of liaison between the remedial reading and regular
classroom teachers is informal discussion regarding individual pupils. This
was mentioned by 42 (84%) of the respondents. The frequericy of these
discussions varies, dependent largely on need and availability. In most
instances this is a mutual exchange, including discussion of: the child both
in his regular and in remedial classes, planning for him, and consideration
of other weaknesses and problem areas. Some respondents said that in
addition to these informal discussions they have, on occasion, more formal
conferences which sometimes include the nurse and counseller,

Twelve respondents (24%) said that they provide éuggestions and materials,
' €.8., exercises, programs, books, for the teachers to use with remedial
reading pupils in their regular classes,

Six teachers (12%) commented that they submit reports to teachers and some-
times to parents, Usually, this is in addition to having discussions. One
'resp::mc:lent at the secondary level said he sends reports to counsellors and
administrators, also. ‘ —

Satisfaction with the liaison between remedial and regular teachers was
expressed by six respondents (12%). They made such comments as ""excellent"
and '"good cooperation'. ‘

Four teackers (8%) remarked that they assist regular teachers in testing and
evaluation.

Anothe- four respondents (8%) commented that the regular teacher reinforces
- the work of the remedial reading teacher in her class work with the child.

14. During the present school year, how many of the refgrl*ed pupils have
made sufficient gains in reading achievement to enable them to resume

- participation in the regular program of instruction?

Number of Pupils Frequency of Response

0
1- 5
6-10
11-20
More than 20
No response

I b

W Yo

Q ) ) 7 7
MC There is considerable variation in the responses to this guestion with a range

eEEEEE from ''0' to "more than 20" papils who have been able to resume regular




in and enthusiasm for reading. Their attitude towards books is improved. Many .- -

classwork. However, most teachers (33 or 66%) have had between one .
and ten referred pupils who have made sufficient gains in reading
achievement to enable them to resume participation in. the regular program

of instruction.

15. What follow-up do you practise with these pupils?

The most popular kind of follow-up is to have conferences or discussions
with the regular teachers. These are generally informal and are usually
concerned with a check on the progress of the child. This form of follow -up
was mentioned by 26 teachers (52%).

Sixteen teachers (32%) remarked that if a child continues to have trouble with
his reading or if his problems return when he is back in the regular class,
he resumes seeing the remedial reading teacher, generally for a short time.
Some said children come for further help when it is necessary; a few said
the child receives further help on an irregular basis; while others said the
child resumes having regular assistance.

Nine respondents (18%) said that they make suggestions, provide material,
or give other help to the regular teacher in breaking the child back into the
regular program. Some provide special work for the child to do in class.
Others make suggestions about individual work to be done ‘with the child by
the regular teacher. o '

Five respondents (10%) commented that they have an open-door arrangement
whereby the students are encouraged to drop in for irregular, informal
visits, '

Four teachers (8%) remarked that they re-evaluate children's progress after
their return to regular classes by retesting them later in the year or in the
following school year, '

Three respondents (6%) said that they communicate in some manner with the
parents of their students. i

Three teachers (6%) commented that they review or examine students' reports
at report card times. ' '

16. What changes, if any, have you noted in the attitudes of your pupils towards
reading, towards teachers, towards school, and towards themselves ?_

The most frequently noted change in pupils' attitudes is that as a result of
experiencing success, pupils' self concepts and self-confidence improve. This
kind of comment was made by 21 teachers (42%). Several remarked that the
increased confidence and feelings of security of their pupils are reflected in o
all of the school activities of these children, - '

Nineteen teicichers (38%) commented that their pupils showed renewed interest = .




'» éhildreﬁ now like reading who didn't like it previously. A fewrtea:hérs
commented that pupils come to enjoy remedial reading periods..

Sixteen respondents (Sé%) have observed a general improvement in attitude
~in their pupils which they attribute to the pupils having experienced success.

If;iproved work habits and behaviour of pupils have been noted by fourteen
teachers (28%). There are fewer discipline problrms. Children are more

willing to settle to individual work.

- Twelve teachers (24%) commented that children are happier.. Some said that
the children seemed happy with thiernsglve; over their successes.

‘Eight respondents (16%) said that the experiencing of success has caused
- children to develop a better attitude towards school. Pupils enjoy school
- and school work more than they did prior to having remedial reéding '
_instruction. ' » :

More confidence in oral reading and word attack was noted by six teachers
(12%). Pupils seem more at ease with reading. :

Greater use of the school. library by these pupils was commented on by
four teachers (8%),

‘Three teachers (6%) remarked about the improved participation and interest
in activities in general, such as in discussions, '

.Two teachers (:4%) stated that children én,j@y the extra attention and are glad
to know that someone cares about them. ' '

Improved posture in their pupils has been noted by two teachers (4%)..

Another ‘twdréépoﬁdeﬁs (47) observed that their pupils are more relaxed,
less nervous and fearful. .

Three respondents (6%) said that at least some pupils, usually a small minority,
show no change at all in their attitudes. : -

17. In general, the present E;ovisigrisin our school system for remedial
- reading services include: - ' '

- a Reading Centre at Emily Carr School where pupils with severe’
reading problems may receive expert intensive help over an extended
period of time, and = , L B .

- ateacher-specialist in each school to assist pupils with lesser problems
‘who are unable to cope with the regular program of reading instruction.

~What do you consider to I:géthgs_treiﬁgths and weaknesses of these

arrangements? - T e e




Strengths:

- The most frequently noted sttr’ength was that more individualized help énd :
attention for the children is possible. This was remarked on by 21 teachers:
(42%). They commented that help was available when needed. The teachers

observed that this individual attention is good for the children both academicaliy

and personally.

Eleven respondents (22%) expressed general satisfaction with the program -
although they thought it was somewhat inadequate. What is being done is ‘good
but much more is needed. : o

Another eleven teachers (22%) remarked that the program provides so:mething
positive, a hopeful alternative to children with reading problems. It relieves -
‘Pressure on the child by plécing him in a warm, healthy environment which

is free from competition. The situation is less frustrating to the child for -
here he can receive sumpathetic help without ridicule. One teacher said that,
for some students, remedial reading is "almost a last chance''.

Six teachers (12%) commented that the remedial reading program allows for
- diagnosis or analysis of pupils' weaknesses. ' :

Another six respondents ( 12%) noted that the program allows for intensive
corrective work with children who have reading problems. o

General and unqua-lified satisfaction with the program was expressed by five
teachers (10%). They said that the program is achieving the desired results.
Some said this satisfactimj is felt by the school, teachers, children, and

parents.

Five teachers (10%) noted that with a specialist in the school, close contact
between regular teachers and the specialist is possible. The close liaison is
- valuable and ultimately beneficial to the child. This arrangement enables a
teacher to discuss the learning problem with someone who knows the child.

Personal improvement in the children—ﬁaaademicallyj socially, and in their
attitudes, etc., was listed as a strength by four teachers (8%).

The Reading Centre is a good resource centre, said four respandeﬁts (8%).
Some have obtained books and other materials from the Reading Centre while
others said that they have found it generally helpft.iL ' :

Three teachers (6%) commented that the program provides more opportunities
for success. . ' ' R
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. Another three teachers (6%) said that it is good that much work can be

done in the child's own school. This means that a child is able to be in his

own class most of the time. ' : ’

The Reading Centre is necessary, in fact, urgently needed, three respondents
(é%) noted. Many children are in ﬂEEd and the numbers of such children

are not reduc;ng.

Gerleral satigfaction Wlth the Reading Centre was ezpressed by three teachers
(6%) with such comments as ''it's a great help'" and, 'it is good for chronic ’

or serious pr oblems!',

Three teachers (6%) remarked that the remedial reading teacher is a resource
on reading to the whole school. She provides assistance to teachers on program-
mlng, suggestions for classroom work and help,. etc.

Two teachers (4%) said that the program relieves prassure and is helpfu.l to
the regular teacher. : : . ,

Another two respondents (4%) ccmmended the p sent emphasis at the lower,
primary grades. ' ’

In-service classes at the Reading Centre and by Vancouver School Board
personnel help taachers become aware of new techniques, noted two teachers

(4%).

Weakne sses:

The weakness most frequently noted by the remed:.al reading . teachers was
‘that remedial reading teacher time is inadequate. This was noted b'y' 23 teachers

(46%). As a result, teachevs are not reaahlng enough pupils.

The Reading Centre is c‘;‘_énsidéred iﬁadéqliate in terms of thE number of children
it serves, by fifteen teachers (30%). They say it is too small in size and in the
- .number of its staff members. . A few remarked that there is no room there

for secondary students.

-Seven teachers (14%) c:cmsyﬂered the distance of the Reading Centre from
their school iv be - restrictive. Too much time is lost and transportation

poses prablerns;

Four ,teachers (8%) noted that children taken out of their classroom for remedial
reading miss work; they are made to feel different; and they ‘suffer mterrupt;ans

in £rléndsh1ps.

-Four teachers (S%) cﬂ:ser‘v ed that I‘El‘nedla]_ readlng teachers c::ftc;’:n have éther

- duties, e. g., relief teachlng. Thay thought they should not have- cher
, respansz.bllltles as these cut into remedial reading time’ tao mut:h. ~ One teacher
: 'stated that. scrﬂet;mes the teacher- has-so many-other-jobs she can't do-her own

Hprap rlya ]




~ teachers asked that each school have a full-tirne rather than

1z

Four respondents (8%) commented that .some pui;ils’ are referred for remedial
reading inappropriately, i.e., children who can't profit very much from the

program, and those who hold up the other pupils, e. g.-, slow learners and

Problems Wwith communication were mentioned by three teachers (6%). They
said there is too little tire for communication and often it is difficult to
arrange. Problems in communication between remedial reading and regular
teachers, and between the Reading Centre'and the school -were specified.
Three teachers (6%) considered that the pupil-teacher ratio is often too great
for a remedial situation. There are simply too many pupils at a time for the
teacher to give them intensive help. ’ :

'

Three fegpcndants (6%) said the physical environment for remedial reading
at their schools is inadequate because of the lack of room.

Two teachers '(%%)',czamrmentgc} that there is a lack of adequate equipmeﬁnt

- and materials.

Two others (4%) remarked that they have had to spend their own money on
equipment. ’ =

Two respondents (4%) have e:s:perieﬁce'd some. difficulty in getting children
from their regular classes for remedial reading. -

services to students? Do you consider that there is a ‘better approach to

18, . Whatggggestidns would you make for the improvement of remédialfrgading

7

remedial reading?

The most common suggestion was that there should be more remedial reading '
teacher time. This was suggested by 26 .respondents (52%). Generally, the

; , an a half-time teacher.
Several remarked that all schools don't have the same needs and said remedial
reading teacher time should be allotted more on the basis of need, ’

- Eighteen teachers (36%) stated thattlie emphasis of remedial reading should be

on the primary and early grades. Several respondents said that early detection
and diagnosis are important. . A few considered that there should be more
preventive work in the early grades and a greater emphasis on readiness for
reading, ‘ ' B ) :

Thirteen respaﬁdents(zﬁ%) suggested that a suitable (or larger) room and
more equipment should be provided. ~Some of the kinds of equipment Suggestedr 7
were: phanics"wérkbodksg-typgwriter; listening centre, carrels, games, .

tape recorder, bookcases,; and various devices.

. There should be more volunteer and/or paid aides available to ':—:_hEa. ?VQ;?'A_\%@_{E_.’I -
--reading-teacher-said-ni Se: -hers cc ent




Eight téarchér_s (16%) said that the services of the Reading Centre need to be
- extended. It should be larger and have more personnel. : '

Another eight respondents (16%) said that there should be more reading
centres around the city. Several teachers said there should be one reading
centre in each area. Others said, more generally, that there should be
expanded decentralization of the Reading Centre. One commented that the
additional reading centres should be designed to be flexible to meet the specific

needs of each area,

More individual help and pProgramming for pupils is needed, suggested eight
teachers (16%). ' ' i

Seven respondents (14%) thought that the remedial reading program could be
broadened to include other subject areas such as social studies and science
-but with an emphasis on the reading aspects of these. The remedial reading

teacher could go to observe these classes and provide help.

Six teé,r:hers (12%) commented that the remedial reading program should be
continued with a teacher specialist ir. each school, '

The standards for remedial reading teachers should be raised said five
respondents (10%). They thought that these teachers should have better
education, training, and experience. It was suggested that they should be
asked to upgrade themselves and extend their skills, ’

Four respondents (8%) suggested that remedial reading teachers should not have
other duties such as having a regular class or doing relief work. '

It was suggestad by four teachers (8%) that someone other than the remedial
reading teacher should do the testing and diagnosis. It was Proposed that the

-Reading Coordinator or psychologists should perfoirrn these functions.

All regular teachers should be better trained in various aspects of reading,
said three respondents (6%). In-service training should be provided for them.

There Slﬁ@ulyd be more opport'unities for remedial reading teachers to share .
ideas with one another, suggested three teachers (6%). They proposed that ,
conferences, in-service, and observing other remedial reading classes would "

facilitate communication among them.

Three respondents (6%) said that the remedial reading teacher should be a
resource on reading for the whole school. They thought that she should organize
reading or assist with reading programs for all pupils. o :
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Three teachers (6%) stated that there should be more opportunity for
communication between regular and remedial reading teachers.

It was suggestéd'by two responcdents (4%) that Learning Assistance Centres
should be developed with remedial reading a part of these.

Two teachers (4%) suggested a team approach in evaluating candidates for
remedial reading. Such evaluations should include assessment of physical

and psychological aspects.

- All teacheérs must understand that the underachiever is the proper remedial

reading pupil proposed two E‘Espi@ﬁdégjts (4%) . They said that slow learners,
or children with emotional or language problems are not suitable referrals,

On the other hand, two teachers (4%) said that children other than those with
learning disabilities need and should receive remedial reading help.

A further two respondents (4%) suggééted that there should be a resource
other than remedial reading for"New Canadians,

Two teachers (4%) wondered whether having a tutorial system in which older
pupils help younger ones might be helpful. Two respondents mentioned that
they are already doing this to some extent, .

Each remedial Are;adi‘ng teacher does an average of 2

Additional Information on Time. Allotment fgr'Ramgdiai Reading

Data were obtained from the individual schedules submitted by the remedial
reading teachers to the Reading Centre, - : ' ' ‘

Based on these schedules it was determined that each school which has a
remedial reading teacher receives an average of 15 Periods (out of 35) per

week of rerhedial reading. The range is from 0 to 35 periods of remedial
reading per week, - :

2 periods of remedial reading

per week. "Again the range is from 0 to 35 periods of remedial reading per week,

(The difference between how much time each school receives and how much time

- each teacher gives is accountéd for largely by the fact that many teachers

work in more than one school. )

There would seem to be a considerable discrepancy between what the teachers -
and principals see as desirable, i.e., a full-time remedial reading teacher

~ for each school, and what the schools actually receive,

 studies » ‘arithmetic, sewing, and spelling. Others have relief duties or work
RJCinthe school library, = = - o T 7T T TR TEHED quiles or work

Remedial reading teachers have an assortment of other duties. Many teach

_other subjects such as language arts, literature, guidance, -reading, social .
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rincipals’ Opinions

Letters were directed to principals of those schools having remedial reading
programs asking for their comments, criticisms and commendations of
remedial reading activities. '

Letters were sent to 70 priﬁc:ipais and there were 46 replies (66% return),
The comments of principals have been grouped undai‘ four headings:
Strengths of the Program

. Weaknesses of the Program

Suggestions for Improvement
Other General Comments

T o -

1. ;S;Frerigths of the Program

(a) Satisfaction with the Program

. The most common expression was one of general appreciation of the remedial .
reading program.- Sixteen principals indicated that pupils, parents, and
teachers were generally satisfied. Some of these principals noted the improve-

.ments in reading abilities, in general attitude toward school, in self-concapt,

etc,

{b) Commendation of Rgmedial Reading Teachers

Ten principals spoke highly of the work being done. by the remedial reading
teacher; five of these feferredts expertise in diagnosing reading difficulties.
- Hight principals commended the teacher for the extensive help given to pupils
with specific problems. Eleven principals pointed out that the remedial reading
" teacher was of éonsiderablehelp to the regular clas sroom teacher, both .
informally and through in-service training. Some spoke of the cloge communica-
tion among these teachers. ‘Eight principals noted that many pupils benefit-
from the interest'and special attention paid by the remedial reading teacher:
They felt that the individualized or small group instruction was good for
children with reading problems.’ Two Principals commented on the skill of the
remedial reading tfeat:hér’ in employing a variety of materials and methods.

(c) Satisfaction with Services at the Reading Centre

Eight principals expressed appreciation of the Reading Centre. They spoke
of its value in providing consultative help, diagnosis and treatment of severe
problems and as a resource centre for materials, methods, and in-gervice
training. Some principals spoke of the gains in reading ability and self-

confidence of pupils referred to the Reading Centre.
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(d) Satisfaction with the Pres erjt,Admin}sﬁtra@ivgér;gnggmgnts

Six principals spoke of the benefits of the present arrangements whereby most
reading problems are handled in the local school where pupils can work in
familiar surroundings among their peers and continué their regular work.

in other subjects. For more serious problems, help is available at the Reading

~Centre when it is needed. The current arrangements are reassuring to

pupils, parents, and teachers, and there is a general feeling that those. pupils
receiving help are making reasonably good progress. The principals have

 noted a positive reaction from the public because something is being done for

poor readers. A few noted that it was still not enough.

(e) Other Comrments

""Pupils referred to the Reading Centre get the benefit of treatment by

‘experts, '

""The turnover of students (i.e., their return to regular classes) is

slow but steady. "
"Volunteer aides contribute to the success of the program."

v"Diaigzmsisr by the remedial reading teacher has helped to make other

teachers aware of learning disabilities. '
"Parents can be readily involved in the treatment. "

""Remedial reading Services'prgvide relief for the subject teacher
~who has a pupil with gross difficulties, " '

2. Vjea};n;éssgs of the Program

(a) Insufficient Teacher Time -

Sixteen priﬁncipals noted that there are not enough remediai reading teachers
to cope with the demand for service and as.a result many pupils needing help
are not currently being served. Two principals noted that this situation is
frustrating to the teachers, that they do not have time to do an adequate job

for all pupils who are referred. In general, principals were satisfied with

what was ’béing done but they indicated that much more help was needed.

i

' (b) Limitations at the Readiggﬁ}iﬁantrg

Thi:teen'principals,ﬁgted that the Reading Centre was inadequate, i.e., that
it could handle relatively few referrals. Another thirteen called attention ,
to the problems in transporting pupils to and from the Readi 1g Centre.” Three

‘principals regretted that the Reading Centre takes pupils away from their,Pééi;S,

and their community school ‘environment. - ;Dthgrlprincipais}felt that there were

- tééfﬁiany pupils refér;‘fédtéythe‘“Reading Centre whose 'éﬁ%étiéﬁé!pfébl;ms made -
. difficult the treatment.of their r R SRS o

eading difficulties.
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(¢) Limited C ompetence of Some Teachers

Five principals made reference to the limited qualifications, educational
and/or personal, of some remedial reading teachers.

(d) The Narrow Focus of Remedial Reading

. Five principals criticized remedial reading for being too specialized. !They
felt that it results in fragmentation and a disjointed approach to learning

difficulties. They suggested that reading deficiencies are only a small part .

of the total learning problem.

(e) ;gsufficienti Resources

Two principals claimed that there were insufficient materials and equipment.
They spoke of the need, specifically, for more books of high interest and low
vocabulary level, and for controlled readers. Another p:rint:ipéi spoke of the
limited space in the school for remedial reading. o »

(f) Other Comments

"There is often little demonstrable improvement by pupils who have had
remedial help. " . :

"The removal of a child from his class may reinforce his feelings of
failure. " :

""Volunteer help may be undependable. '

""Gains médér during the treatment period often disappear when the child
returns to his regular class. " :

"Often slow learning children use up too much of the time of the remedial
reading teacher. ! ' : -

One priﬁcipal noted the tendency of his remedial reading teacher to consider

her work apart from, rather than supplementary to, that done in the classroom
by the regular teacher. '

3. Suggestions for Improvement

{a) More Teaéhéf Time

'.Twentyétwya principals suggested that there was a need for more remedial
reading teacher time, Most of these would like to have a remedial reading

teacher full-time. They felt that such a teacher should not be given other
duties, such as those of librarian. . L A S A '
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(b) Integration c:f'Eiervi;és in a Liearning Assistance Céntrg
Sixteen principals favoured the incorporation of the remedial reading pragram
into a full-time Learning Assistance Centre. . Some principals felt the
remedial teacher should be in charge of the Centre, other principals said
that in their gchaals this was happening already :

(e) Greater Avallabz.l;ty of Prafessl(}nal Con sultants

Six principals specified that the services of experts were needed to a greater

extent thai, they were presently available. They specified psychologists,
teacher consulants, etc, These persons would prav‘lde dlagnaszls, prescription

and specific help.

(d) TherNé:éd: for M@re Materials and Eﬁgipmer}t"

S ix pr clpals emphasized the need for mﬁire books (particularly those of a
gh terest low vocabulary level), programmed readers, reading rate
accelerators, controlled readers, etc. -

(e) More Individualization Dfrlnstrut:ti@n_

Six principals emphasized the need for a more 1nd1v1duailzed appraach to
reading prablems. Teachers should come to I"ECDgI’llEE that no one approach
will serve all chﬂdren : :

(f) Ei{tensi@n of the;Rgadi;ng Centre

Five prlnclpals urged that the services of the Reading Centre be E}iteuded.
Some of these recommended the establishment of a Reading Centre in each
Df the .aght areas. - :

’(g) The y‘gg‘il,‘t,‘:‘ fFa::;:i;s on Primarf(}r@@e : ‘Pupils

Five: prnn:lpa]s suggested that greater emphasis be placed on early remediatian
of reading dlfflr:ultles, claiming that the fcu:us Shauld be on problems during

the primary years.

{h) Better Relatlanshlps w;th Glassraom Te a;hgfrsﬁ

" Five pi‘lnf;‘.ipals suggested that the rernedlal readlng teachers might pravlda
more speclahzed help and support to claserOm teazhers. :

(1) i}ther Sug_g*stlcms far Improvement

"‘Remedial readlng teachers shatﬂ.d be well qu- ified. " They should be
Equlpped with more kngwledge -and Epecial skﬂls LN ' ‘
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(i) Other Suggestions for Improvement (Cont'd. )

"Teachers of remedial reading should be more carefully selected. "
"Greater assistance should be provided to teachers of New Canadians. "

"Greater use should be made of aides,

“""All approaches to reading and remed_iatignishauld be thoroughly evaluated, " -
"'Glassi'c@m teachers should be trained in remedial techniques 5o that they
would be able to do remedial work in their own classrooms. " '
'""Closer liaison between teachers of remedial reading and teachers of
physical education in regard to motor.development of children.

""The need for early identification of reading problems in Year One. "

"Focus attention on developmental reading rather than remedial reading
even at the kindergarten level. "

"Remedial reading is needed in secondary as well ;as in elementary schools. "

"Children with emotional problems should not be referred to the Reading

Centre. "

""Send those children to. the Reading Glei;itrre who have reading problems

"Don't reduce the arm::unt of time for remedial reading to satisfy additional

needs of Liearning Assistance Centre as this would dilute the work of the
teacher. " : - ' '

_> "There is less need for a Réadii‘lg Centre now because teachers are
developing individualized reading programs. " - ' -

""Perhaps a tutorial system should be considered in which the aldér!
able students help younger, weaker onea.'' S S

'"Provide in-service training to help teachers devise prescriptive treatment
" for the difficulties that are diagnosed.' Several respondents urged that
remedial reading teachers be retained because they considered their work
- to be very important, ' ' T S B

4. Other erﬁi&ral gg:mmant; R S

:'._S;venip;ﬁinciparls_:eferrerdrtxstherrrélatianship"bétwegn i‘—éédirngfciriffi::ulties' and =
- other problems." ‘They suggested that remedial reading is not always the.
MC - Brimary need and.help.of another-kind may-be ‘equally important, - 7 7"
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Three principals emphasized the success of the program depends on the
teacher. They emphasized that the personal and educational qualifications
and experience of the teacher are vitally important. -

Summar

In January, 1972, .questionnaires on remedial reading were sent to all _
(55) remedial reading teachers in Vancouver public schools. There were
50 usable returns (91%). Also, letters were sent to the (70) principals of
those schools in which remedial reading programs were operating. There
were 46 replies (66% return). Principals were asked to record their
comments, criticisms and commendations of remedial reading activities.

Some of the highlights in the teachers' responses:

Seventy per cent of the remedial reading teachers have a Professional
Teaching Certificate.

Almost two-thirds of the respondents have taught for more than ten years.

A majgfity Df‘the_.tea_cheréhave taken two or three credit courses in the
teaching of reading, other than on.remedial reading techniques. One-fifth

~of the teachers have taken non-credit courses.

Nearly two-thirds of the respondents have taken between one and three
credit courses on remedial reading techniques, Nearly forty per cent of
the teachers have taken non-credit courses. = - o

The length of e;-;pefieﬁce for the typical teacher of remedial reading is four to
five years. 4 ~ : ' ' ‘
Generally, teachers of rérne;dial reading in eiémentary schools spend the

largest percentage of their time with primary pupils,

Boys receiving remedial instruction in reading seem to outnumber girls byr
nearly thrvee to one. The typical respondent has approximately 31 pupils for 7
remedial reading. Most teachers have six or more pupils in addition to their

~remedial reading pupils.

A largem;‘jgrity of the respondents work with 10% or less of their school
enrollment. .

I

On the average, remedial reading teachers see their pupils three to four
times each week. ' o S A '

The most common arrangement ’fgr working with pupils is for the teac}{éf to -
-8ee them in small groups, i. e., three to eight pupils generally, although
‘many teachers see some pupils individually. = R : SO
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Most teachers have either none or relatively few pupils who are entirely

unable to read. However, one
such pupils.

-fifth of the teachers have six or more

For more than half of the remedialrreading téaghers the typical pupil is
one year or between one and two years retarded in his reading. Even so,

the typical pupil of more than a third of the teachers is two years, or two
to three years retarded in his reading. S

The most commeon form of liaison between the remedial reading and regular
teachers is informal discussion regarding individual pupils., Many remedial
reading teachers also provi-de suggestions and materials for the regular
teachers to use in their classes with these pupils. '

Two-thirds of the teachers have had between one and ten referred pupils

who have made sufficient gains

in reading achievernent during the present

school year to enable them. to resume participation in the regular program

of instruction.

‘The most popular kind of follow=-up practised by the respondents is to have
informal dis:uséi@ns with the regular teachers. ‘Many teachers said that if
a child continues to have trouble with his reading, or his problems return,
he resumes seeing the remedial reading teacher. Some make suggestions

to the regular teacher or provi

de materials that will help the child during his

transition to the regular program.

The most frequently noted change in pupi_lié'-attitﬁdés is that as a result of
experiencing success, pupils' self concepts and self-confidence improved.

Many teachers commented that

their pupils showed renewed interest in and

enthusiasm for. reading.,  Other changes observed were: a .general improve-
ment in attitude, improved work habits and behaviour, and happier éhildr en,

- The strength most :‘;Qmﬁmrﬂy r 7 ,
and attention for the -children is possible. Many teachers expressed general .
satisfaction with the program’although they thought it wasg somewhat inadequate.

Q

RIC

épc:rtedﬁ’wa:s that more individualized help

Others remarked that the program provides something ‘pcsitiirg’, a hopeful

The weakness most often noted

._alterﬁative_'té,chﬂdren with reading problems.:

inadequate. Many teachers offered ne—‘gétiiée‘icgmmenﬁ? about the Reading
Centre--that it is too small in size and in staff, and that the distance of the

Reading Centre from their school is restrictive.

The most cémmcﬁ suggestion made by ‘therteachefs"\vaé thé.tr thérééhoﬁldlﬁe:

. more remedial 'readiﬁgvteacher : T0:
have'a full-time teacher. Maﬁyfstatédthatﬂthe emphasis of remedial reading . -
-should be on the Primary and early grades. Dthers;vsuggested-that a suitable

{or larger) room and more e,quipn‘lent :shoulglj_:?_pi'isvid_ed;_

time ~-most thought that each school should

AW s



Some of the highlights in the principals’ res‘pansés;

Regarding strengths, the most common expression was one of general
appreciation of the remedial reading program. Many principals pointed =~ .
out that the remedial reading teacher was of considerable help to the ‘
regular classroom teacher, both informally and through in-service training. .
Others spoke highly of the work being done by the remedial reading teachers

and by the staff at the Reading Centre,

The weakness noted most frequently was that there are not enough remedial =~
reading teachers to cope with the demand for service and as a result ‘many pupils
needing help are not currently being served. Many principals noted that the ,
Reading Centre is inadequate, i.e., that it could handle relatively few referrals.
Others called attention to the problems in transporting pupils to and from the . -
'Reading Centre. I = ’ . )

The suggestion most often made by the principals was that there is a need -
for more remedial reading téacher time--most would like to have a rernedial = -~
reading teacher full-time forieach school. Some principals favoured the

incorporation of the remedial reading program into a full-time Liearning
Assistance Centre. .

Although the points emphasizeﬁd by the teachers and principals tended to differ -
somewhat there were a number of common concerns. o :

‘Many teachers and principals Ii‘létéd that there was insufficient remedial

reading teacher time and thought that more should be allotted. The most -
common suggestion in this regard was that each school should have a full-time .~
‘remedial reading teacher, = ‘ - o ' '
Both teachers and principals commented on the inadequacy in size and number - -
of staff of the Reading Centre.  Many remarked that it could handle to6 few
children. The distance of the Reading Centre from most schools restricts
its use. - - o . ' ' ,

General satisfaction with the program was expressed by both tea}:hers and

principals but many thought that not enough was being done.

- Many teachers and some principals pointed out that the emphasis of remedial
reading should be at the primary level. C

“Both mentioned the lack of space and equipment needed for réfnedial readmg :

The value to the child of the individual attention which thgprpgfam,pefmits
- was stressed by both teachers and principals. I




