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ABSTRACT

Responses to questionnaires administered to 10,000
senior high school students to ascertain their feelings of alienation
as related to their schools are presented. The questionnaire items-
concerned: School as an Institution, The School as Teacher,
Authority--Autonomy, and Parental Interest in School. The findings
that resulted from the questionnaire returns included the following:
(1) over half of the students either saw little relationship hetween
what they learn in school and life outside school or find sch-ol
experience contradictory to out-of-school learning; (2) two students
in five stated they were working below their ability in school; they
missed one or more days of school because they did not want to come;
they saw teachers doing the planning and telling students what to do;
and they did not remember a teacher compliment; (3) one student in
three judged school content as missing the important community
problems; (4) one student in four saw school regulations as too
strict, and believed that someone or something prevents him from
achieving in school; (5) one in five had no pride in any school
experience; saw school content missing the important problems of the
country; would like to stay away from school on many days; was
dissatisfied with his treatment by teachers; had trouble rleasing
teachers; and never talked with his parents regarding school or
school work; (6) one in six found school no aid in answering personal
problems and questions; (7) one in seven did not know what value his
parents placed on school learning; and (8) one in 14 would quit
school if possible. (For questionnaire, see TM 002 456.) (DB)
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SCHOOL RELATED ALICNATION:
PLRCEPTIONS OF SECOI'DARY SCHOOL STUDENTS

Richard C. Xunkel Saint Louis University
Jay C. Thompson Ball State University

' James H. McElhinney Ball State University

Introduction

Data for thisxstudy on school-related alienation are taken from
questionnaire returnsxf:am_appr@ximately 10,600 senior high students
attenﬂigg twvelve highlsghagls in eleven districts in northwest Indiana,
suburban to Chicago, Gary, 4nd Hammond.

The questionnaires, administered to the responding students in
January, 1971, were developed by the authors as part of a general
school curriculum evaluation provided by the Area of Curriculum and
Instruction, Ball State University, and in cooperation with eleven
member school districts Qf the Ngrthweét Indiana School Study Council’
which volunteered to participate. |
Definition of Alienation

For purposes of this study, the quéstiénnaife items contributing
to a definition of alienatigﬁ are: (1) absence of contrgl over own

. life, i.e., the lack of student autonomy; (2) unequal chances to

succeed; (3) ebsence of pride in school accomplishments; (4) school
content asiir£glavant to theilr lives outside school; (5)rwillful
schogl absénce;'(é) absence of an understanding teacher:

(7) absence of parental verbal interest in school; and (8) authori-

tarian school regulations.
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" Brief Description of the Schools

The schools in this study vary in many respects. Some of the

buildings are among the newest and most adequate in Irdiana, and some

have been;standing for three-quarters of a century. Some of the
schools' student populations éru mostly white, a fev are over half
black and/or Spanish-speaking. With one exception, éach district
has one high school which serves all public school students in thé
district. Some districts have generous tax bases due to large
industries inside their boundaries; some must depend on a property
tax base consisting mostly of mﬁdésﬁ hﬁmés_r Some districts whick
have considered themselves adeqﬁately financed in the past are now

in financial difficulty.

Brief Description of the Communities

The communities in which tbesg students :esideg in addition to
sharing the same general geographic location i; northwest Indiana,
have some other characteristics in common. In all of the communi-
ties the majority of male adults are employed in industry. Scme
communities have a minority of éauple in the »rofaszions. in
éthers'thé number of persons in professions is limited. The median
family income in these communities is much ébcve average for the
State, althéugh unemployment in the area has incfeaséd since the
data were collected.

' Units of single famlly dwellings are the daminant £ﬁﬁsiﬂﬁ pattern
balthaugh the desirability of lccat .on and selling price of houses
may vary widely among the communities. In some c;mmuﬁitigs, the

homes are new and surrounded by adequate lawns, and in other

e B, T
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zammunities hot2s are 75 yvears old and crowded. Smog is a commen
problem,  but much more severe in some cammuﬂities than others.

People live in ethnic groups in many of these communities and
some of these ethnic communities have existed for 75 years, while
others are just now being formed.

Some of the communities are old established ones with municipal
ggvernmenté,lchuréhes, businesses, political and socilal services
which have existed for long periods of time. FEven these established
communities are of two kinds: (1) some, whose population saturated
the available land area several years ago, have remained fairly
constant in total numbers; and (2) others, with considerable
unoccipied Jand area available, have people building new homes in
lar;. oaumbers in_the~establishad community. A third community pattern
élsa exists, 1In the férmefly rural areas outside eétabiishéd commun-
ities, housing density has increased and relatively new communities
have been formed, often with community socilal, political, business,
and economlc services scantily Qr’unéveﬁly provided. Such areas
often have little faal£ng of community identity or sense of ccmﬁuﬁﬁ

ity responsibility.

Eéthaﬂs and Terminology in Reporting Data

The populations of the high schools vary from 500 to 1,675 pupils.
For purposes of reporting data, each school is considered ag a unit,
and data are given as percentage of students in the median school
that chose a particular zaép@nsé from a questignnaitézitem! Specific
data, given in percentages, include the raggg; the median, and

sometimes first and third quartiles. These are determined for each
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Xesponse in each item and the school at the top, bottom or at any
other point varies from response to respgnSéil When percentages
from two or more responses are combined, percents for the same
séhégl are added and the sums are ranked.

The model used in this'study is based on a theory of evaluation
that curriculum is what students perceive is happening to them
because they attend school. The methodology employed in this study
is a process that attempts to view thE.Sﬁhﬁél és an institution.
Therefore, the evaluation is based on the description of what pupils,
teachers, and other personnel judge is happening in the schools.. In

many cases this evaluation model reports educational outcomes that

n-'n

have not developed from planned instruction on the part of the
school, but result from unexamined béhavicr‘pf teachers, administra-
tors, and pupils. The concept of school-related alienation is one
that will serve to illustrate such an outcome. The responses of

the students which produced a unique pattern for each school suggest
that the immediate school enviromment is a contributing factor to
the amount of alienation. This data does not represent a limited or
identifiable gfaup of students in these schools, but does report the
perceptions nf the entire ropulation of studénts in the twelve

buildings.

School as an Institution

School absence sometimes reflects attitudes and perceptions of

students. To measure possibie school-related alienation patterns

1Data are given in pereeuts by item and by response in the
Appendix. : ’
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one statement to which students responded was, "The thing which I do
in school that I am most proud of is . . ." Then four activities were
listed. In the median school nineteen percent of the students
selected a fifth alternative, “Nothing that I do in school makes me
proud." The range, by building, was from nine percent through
twenty-eight percent of the people who judged ;hat thefe was nothing

in school that could serve as a source of pride.

Another item gathered pupils' judgments concerning the value of

as favorable, The fourth response stated, "I think about one-fourth
of the school work I do is valuable. Thirteen percent in .the
median building chose this response. The fifth response allowed
that “almost none" of the school work done was valuable. Nine per-
cent éf the students in the median school selected this response.
The rarge was from five percent to thirteen percent in these
buildings. In the median building almost a fourth of the pupils
judged that only one-fourth sr less éf tﬁeir work was of value.
Ancthef item asked pupils to compare and contrast the content
of their schooling to what they leatﬁad and observed nutsida of
school, The first response washfavarablé! The second response
_stated, “School has little relationship to life outside of school."
Ih;rty=t¥a percent of the;students in the_mediaﬁ school chose this
response, The range varied from a low of twenty-six percent in one
building to a high of forty-two percent in another building. 1Im
'the same item, and thus in competition with that already reported,
was the following alternative; 'lfuch of what I hear in school 1is

contradictory to what I see and hear outside of school.” In the
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median building tweﬁty-fiv& percent of the students selected this
alternative as descriptive of their Judgment. The range was from
eighteen percent to thirty~three percent. In sum, for this item,
almost one-third of the students in the median builéing see scheol
as having little relationship to 1life outside of school and another
one-fourth of the students view school as Qcﬂtraéictcry to life
outside of school.

One item asked, "If I were to list the five or 8ix most impor-
tant questians I have about ny life, and then examine what I an
learning in school, I would find that the school is providiﬁg me with
help in examining possible answers to . . ." TIn the median building,
eighteen percent chose the alternative, ''School experiences seem to
miss my important questions."

Lhen astudents vere asked to define the rost irpaftant praoblems

heir comnunities faced and to “ezamine wvhat they vere learnine in

rt

school, would their 5chaﬁl experiences help them find possible
tolutions to such.oroblems? Thirty-three percent of the students in

the median school chose the staterment, "School experiences seem to

miss my community's important problems." The inter-quartile range vas

from twenty-five to thirty-five percent.

A third item asked pupils to examine the most Important problems

the United States faces and what is being learned in school. Twenty= .

one percent of the students judged school expariéncés missed dealing - °

with the United States' important problems. The range varied by
building from a low of aleveﬂ percent to a high of thirty-three

percent,

o st bk
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When asked to judge the degree to which students used their
ability in scheol, forty-four percent of those in the median school
responded that they were ﬁarkiﬁg below their ability. The inter-
quartile range for students judging they were-wazking belou ability
vas from thirty-eight percent to fifty percent.

Twelve percent of the students in the median school replied.
in another item that they did not spend anytime on school work outside
of school time each day. Another item asked, "Do you usually have
your school work finished o. time?" -Two of the responses were |
positive, and tbfee, negaéive. Fourteen percent of the students in
the median school responded ‘sometimes;" four percent responded
{"seldom;" and one percent responded “never."

Another item attempted to assess students' enthusiasm for schaal
atteﬁdangai Response four stated, '"Many days I would like to stay
away.' Twenty-one percent: of those in the median school selecged
this alternative. The inter-quartile range for this response was
from five percent to nine percent. |

"If something happened and you had to stop school now, how
vould you feel?" Five percent of the students in the median school
selected "Very happy, I'd like to quit.":

Another item gave students an oﬁpartunity=to report 1f they had
stayed away from school just because tﬁey didn't want to attend.
The first ﬁegativa'altétn&tivé for this was that they stéyed avay
"one or two days during the past year." In the median building

twenty-seven percent said they had decided to stay away one or two

B T O S R N P . . .

days "just because they didn't want to come.” Another alternative,

bt o et it i
T— B o a2
Gy .
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ten percent of the pupils in the median school indicated they chose to
stay avay ‘from three to six days just bacauéé they didn't want to
attend.” A third alternative was stayinp out of school for seven to
 fifteen days because they did not want to attend. In the median
building four percent chose this resnonse. The intéréquartile range
f@z this response was from two percent to five percent. The foutth
alternative asked if studénts stayed away frém school for sixteen
days or more during the past school year just because they did not
want to come. Five percent of those in the median school selected
this alternative. The inter-quartile range fe% Ehis response varied
from three percent to six pergéﬁt. When the pércaétages of thése
four responses are added, forty-five percent of the students inm the
median Séhoal missed at least one day of school last year because
they "just didn't want to come." The inter-quartile range was thirty-
nine percent to fifty percent, The students in the lowest individual
building.éi the twelve high schools had a response of thitéy%éﬁévPEf—
cent to these alternatives; in the highest individual buillding, fifth—

three percent of the students selected one of these alternatives.

The School as Teacher

Students were asked in another item whether they were satisfied
or dissatisfied with the way they were treated by teachers and other
school officials Twenty-two percent of the students in ﬁhé‘médian
Eéh@@l féSﬁaﬁded they were "dissét15£;ed”rar “very much dissatisfied"
with the way they were treated. The inter-quartile range éas from

eighteen percent to twenty-four percent.

An item asked "how well de youAthink you get along with your




teachers?” The third response to this question stated, "I sometimes
have trouble pleasing teachers.” Seventeen percent of those in the
median school judged this to be their perception. Four percent of
the students in the median building indicated, "I never seem to be
able to please teachers.” "I am not interested in pléasiné teachers,”
was the choice of nineteen percent of the students in the median E
building.

In oﬁe item students were asked, "How often do teachers compli-
ment you concerning some phase cf ;Dur school work?" One of the
five responses was, "I don't remember that a teacher has complimented
me for school work."” In the‘median building, fifteen PéFEEﬁt of thé
Pupils judged this to be their best choice. Another response that
may have negative implications or may allow pupils to avoid the
Queséion was, ETeaahérs glve grades raﬁher than caiplimeatsg" Twenty-
eight percent of the students in the median building selected this
responge. The inter-quartile range for this response was from

twenty-five percent to twenty-nine percent.

Authority--Autonomy

"In my classes the last two or three years, I find rhat teachers
do most af the planning and tel; pupils vwhat to do," judge forty-
féﬁr percent of the pupils in the median building. In the building
with the lowest éhoige of this ;espcnse%rtwa out. of five pupils
Judged that ,éﬂchers plannéd and told students ﬁhagrta do.

When asﬁed about the last time the high school principal spoke

to them, seventeen percent of the students in the median building

chose the statement that the principal spoke to them to "remind them
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of a school regulation.” The range on this item varied frém eight
percent in one building to twenty-six percent in another.

Regarding the enfargementraf school regulations so that learning
and instruction can occur, seventeen percent of the students in the
median building judged the enforcement as too strict. An additional
ten percent selécéed the response "much too strict." The combined
responses of "too strict'” and '"much too strict" range from sixteen
percent to’ sixty-one percent in the twelve buildings, the median
being twenty-six percent.

Anathef itéﬁ stated, "Every time I try to get ahéadi something
or someone stops me.' Twenty-eight percerit of the pupils in the
median building agreed with the statement, Aﬁ additional Ehirzy—niﬁé

percent in the median school were not sure whethez this was true.

Parental Interest in School

"How éftén do you and your parents talk about your school work?"
Twenty percent of the students in the median building responded
“never, or hardly ever." The range on this response in the twélv&
buildings varied from seventeen percané-ta thirty-three percent,

Vhen asked concerning the value parents ﬁlaced on what wvas
being learned in school, thirteen percent chose the response that
étated, “I don't know vhat my parents think about the value of my
school work."
closest to stating the relationship with their parents and doing
well in school. "My parents dan t seem to he much concerned about

how I do in sechool,” judged'flva percent of the.sﬂudénts in the
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median school. Responses on this item ranged from a low of three
peigenﬁ to a high of nine percent.

Students were also asked to check the statement that was

closest to their parents' judgments about the amount of time students .

spent on school work. Twenty-five percent of the students'in the
median building did not know how: their parents feel about the amount

af'time,pupils spent upon school work.

Summary

High school students in the median bullding of the ﬁwélve schools
studied in the Northwest Indiana School Study Council report varied
in levels éfraiienatiﬁn, but evideﬁﬂé of aiienaticn exists in each
building. Based upon questioﬁﬂairg fetufné from these 10,Dé0 students
éhe following findings concerning alienation of high school students
eme:ge=  | ’

Over half Qf the students either saw little relationship
between what they learn iﬁ school and life outside, or find'§ghool
experiencarcancradiétary‘Eﬁ aut—of—schgai learning. |

fwa>students in five sﬁated’théy were working Eeibw théiri'
,abiiity in scﬁoal; they misseé one or more days of school just because
Ehéy'did not want to come; they saw Eeachérs'doiﬁgAthé planning and
' telling'students vhat to do; and they did not remember a teacher
"~ compliment.

' A:Dné_studént in three judged séhcgl content as missing the

important community praﬁlgms. |

One stﬁééﬁﬁ in fauf sav school regulations as too striati and

uzlleved that soweone or gsonething stops hin from petting abeed
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in sckool.

One student in five had no source of pride in ény school
experience; saw school cgnténﬁ missing the important prabléms,éf
the United States; waﬁld like to stay away from school on many days
because he did not want to attend; was dissatisfied with his treat-

ment by teéchers; had trouble pleasing teachers; and never tallked

to his parents regarding school or school work,

One student in six judged school content to miss peréanal prob-
lems and questions he had; énd had difficulty in completing school
work on time.

One student in seven did not know the falue his parenﬁs}plaged
upor what was learned in school.

One student in ten saw none of his school work as valuable, and
did no homework outside éf school.

One student in fourteen would quit school 1f it were paésible,

One student in twenty judgedithat his parenté did not care how

he did in school.

Implications - ' '

Therg.are paséible modifications in school practices in many
of the reported situations which mizhc reduce the student's sense
of alienation. Heaningful tasks at which thé student could succeed

should be arranged. Such tasks might be organized by pupils and -

the success in these tasks might become sources of pride for pupils.
Instructional content should be examined for congruence with i

out-of-school experiences of pupils; and, also, out-of school

It
e R e e b
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experiences should be systematically examined as definitions concerning

“reality” are developed. Pupils should be diré;tly‘invalvéd in
this pfgcassi'. o ' . }
Schools should examine their regﬁlaticns and faculty-staff

behavior patterns to eliminate situations in which students are
viutimized by the institutién. Studyraggivities focusing ﬁpon con—

fiicting positions in the culture could be examined in ways which

might help students to deal with the c@nfigts of human existence

1
7

instead of aimply reacting,with despair. Schools should enable

gtudents to.accept a mééningful role in the major decisions which

LTS S+

affect them. Teachers should systematically attempt to offer ganuine

compliments to pupils.

ERTIT R WA 4

Pupils should be encouraged by the schcél ta'dialague with théir
parents regarding séhoal and the félaﬁiDﬂShips.Df the students,
schools, and parents.

Homework, i.e., out of échaél time schoolwork, ghguld be made
significant anﬁ,éame should be eliminated, especially that which
studenté Eansider "busy work." |

In summary, iﬁ EDTARYD thet achools could examin and possibly

modify processes, content, .and .personal relationships that bresently

seem to alienate significant numbers of students, and thercby Lotter

St R o e e e

serve students who experience this alienation.
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QULSTIOMMAIRE ITEMS SOLICITING SCHOOL RELATED
ALIEN/TION FROM 10,000 SENIOP HIGH PUPILS

Only the responses for which data are reported were utili;gd Twelve
bulldlﬁgs supplied data. Data are. reported for the buildings at the First
Quartile, the hEdlaﬁ, the Third Quartile, and the Range. C

ED 0074095

st 3rd
Quartile Median Quartile Range
1. In general, how well do you '
. like your school?
1. I like it very much.
2. I like it.
3. Neither like nor dislike.
4. Many days I would kike to -
stay away. 18% 21% 24% 10-31%

3. "If I could, I would quit
school. - 5% 8% 9% 3-10%
2. 1If something happened and you ' i
: ) had to stop school now, how ' _ : . : !
(4:} would you. feel? o : o i
1. Very happy--1'd like to :
ajib quit. , - 5% 5% 6% T 3~ 9%
N 2. I wouldn't care one way ‘ - | A .
,“$j§ or another

3. I would be disappointed.
4. I would try hard to
continue, : : .
5. I would do almost anything : ‘ '
©  to stay in school. . ' ‘

-@-@2

3. During the past school year, did
© you ever stay away from school
just because you didn't want to

E . come? f
= 1. VNo. : o 3
E%‘i 2. Yes, for 1 or 2 days. 23% 27% -29% 19-33% 1
= 3. Yes, for 3 to 6 days. 8%  10% 11% . 6-147% i
4. Yes, for 7 to 15 days. 29 4% 5% 1- 5% 3
5. Yes, for 16 days or more. 3% 5% 67 1-127
- ” TOTALS 397 45%  50% | 31-53/ :

4. During the last two or three o

years, it seems to me that: ' -

1. . School is much more directly
related to life outside of

school. , .
2. School has little relation- : :
ship to life outside of ) !
. school. : 27% - 32% 37% 26=42% 1.
3. ‘Hueh of what I hear in N - ) . :
school is contradictory to . 7 ) , , _ . i

what I see and hear outside . - - o
of sghoal : - . 217 25% 297, 18-33% -
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Ist : 3rd
Quartile Median Quartile Range

2. If I were to list the five or

six most important questions I

have about my life, and then

examined what I am-learning in

scheool, I would find that the

school is providing me with help

in examining possible answers to:

1. Most of the important r
questions in my life.

2. About half of my 1mpartant .
questions. = : R

3. One or two of my lmpafﬁant 2
questions

4.  School experiences seem to _ B
miss my important questions.  14% 18% 0 21% 9-27% :

5. I am not able to judge

6. If I were to list the five or

6ix most important prablems o : . - F
that this community faces and ‘ ' $
then looked at whit I am learn- - . 4
ing in school, I would find ‘ ’ ‘ i

that school :is helping me to

examine possible approaches ta: :

1. Most of rhe important . : ; ' %,
problems in this community.

2. About half of the commun- v
ity's important problems. g -

3. One or ‘two of the commun- 3
ity's important problems. 3

4, " School experiences szem to ]
miss the community's o i
‘important problems. 25% . 33% 35% 20-497 1

5. I am not able to judge.

7. If I were to list the five or
© six most important problems
that the United States faces
and then looked at what I am
learning in school, I would
find that the school is help=:
ing me to examine passible
approaches to:
1. Most of the important
 problems of the United
States. :
2. About half of the United .
States' important problems.
3. One or two of the United S , _ - g
.- 'States' important problems. 5
: - 4. .Bchool experierices seem to
[ERJ!:‘ - miss the United States i o L o
B -~ important problems = 177 - T 21% - 25% -+ 11-33%
‘5. T am not-ahle ta dudes - - e B TRt

R e kb A e B i
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1st 3xd
Quartile Median Quartile Range

8. If you were to judge the degree
to which you are using your
ab;llty in school what rating
would you give?
1. Above my ability
2. Equal to my ability ‘ .
3. - Below my abillty 38% 447 50% 22=54%

9. How much time do you usually
spend on school work outside of
" -school each day? '
127 17% 5=227%

1. None at all 107
2. On the average, less than
' one~half hour
3. About.one hour
4. Between one and two hours
5. More than two hours =
10. Do you thave your school work - £
finished on time? ’ i
1. Always -
2. TUsually . - s
3. Sometimes’ 117 147 187 10-19% k|
4. Seldom . 3% 47 5% 2- 6%
5. ©Never : 1% 1z 4% ' 0- 5% 3
11. Conc rﬂing the value of the things
I do as school work: ,
1. I think almost all of the ] A o
- schoolwork I do is valuable g
2. I think about 3/4 of the : é 4
: school work I 'do is valuable . - 3
3. I think about 1/2 of the ST
e school work I do is valuable %
4. I think about 1/4 of the : _
school work I do is. valuable 8% 13% 147 6-197
5. I think almost none of the- ; o
' school work I do is valuable 5% 9% 10% 5-13%
12, The thing which I do in school
that I am most proud of is: v : 4
1. Being neat dnd prompt iﬂ my : . ’ i
work . ' 4
2. ﬂHélplﬁg the teavher in the . ]
clagssroom ’ ’ i
3. Getting good grades on my ' ’ ‘ 5
report card - ' ' ' ]
4. Being well liked by all' the
~ students - - : _ : 1
3. Nothing that I do in school - _ e

makes me praud ‘ 14% ' 197 237 9-28% i L f‘rj

Tt AT
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1st 3rd .
Quartile Median Quartile Range
13. 1In general, are you satisfied
, or dissatisfied with the way you
dare treated by teachers and
other scliool officials?
- 1. Very well satisfied
- 2. Satisfied -
3. Half and half--neither
satisfied nor diséatisfied
4, Dissatisfied
5. very much dissatisfied 18% - 22% - 247 12-31%
14, How well do you think ycu get
‘along with your teachers?
1. I almost always please my . _
' teachers : ) -
2. - I usually succeed in pleaslﬁg
them
3. I sometimes have rrauble , - _
‘ pleasing teachers 16% 17% 18% 14~20%
I never seem to be able to ‘ ' . '
please teachers 2% 47 5% 1- 6%
I am not interested in :
pleasing teachers . 16% 19% 23% 14-28%

f

wm
L]

15. In my classes the last two or

three years, I find that:

1. Teachers allow pupils to
participate extensively in
planning what -to do.

2. Teachers occasionally ask o
pupils for their opinion o : D :
when planning what to do ' - E

3. Teachers do most of the.
planning and tell pup;ls " :

- what to do _ v 437 447 51% 41-57%

'lé, How often do teachers compliment
you concerning some phase of your
school work?

1. Almost every day

2. Abdut once a week

3.' About once a semester

4, I don't remember that a
teacher has complimented me

for school work 13% 15% 16% 10~19%

5. Teacherxs give grades rathar S o : ) $
than campllments 25% 28% 29% 16-387 ;

) ; . , i




17.

18.

19.

20,

21.
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The last time the high school

principal spoke to me was to:

1. Compliment me for an
achievement-

2. Remind me of a school

regulation

3. .To inquire about how I was
getting along in school

4, None of these

5. The school prlnclpal has

never spoken directly to me

As this school enforces regula-
tions so that learning and

“instruction can Dccur, I think

the enforcement is '
1. About right
Too wealk
. Much too weak
Too strict
Much toee strict
TOTALS

Every time I try to get ahead,
something or someone stops me.
1. Agree

2. Not sure

‘3. Disagree

How often do you and your parents
talk about your school work?

1. Just about every day

2. Once or twice a week

3. Once or twice a month

4. Never, or hardly ever

Concerning the value my parents

pPlace on what I learn in school:

1. My parents think almost all
that I learn in school is
valuable

2, My parents think about 3/4 of

of what I lgarﬁ in Schaal is
valuable

.3+ My parents think 1/2 of what

- I .learn in school is valuable -

4, My parents think 1/4 of what
I learn in school is valuable

5. My -parents think almost none
of what I learn in school is

x'valuabie

7 6. I don't' kndﬁ‘ﬁﬁaf myrﬁaiants

think about the value of
77my school work
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3rd
Hedian
17% 10%
17% 22%
107 137
267 347
287 30%
39% 47
207 26
13% 16%
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11-35%
4-26%
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Check the statement which comes
closest to stating the relation-
ship with your parents and doing -
well in school,
1. My parents are 1ntérested in
how well T do in school, but
I don't feel that they are
putting pressure on me, .
2. My parents are concerned
about how well I do in school
~and sometimes feel pressure -
to do well.
3. My parents often. pressure me
to do well in school
4, My parents are constantly
pressuring me to do well
) in school :
.5. My parents don't seem to be
much concerned about how I . : . o
do in scﬁaal A 4% 5% S 4 : 3= 9%

23.  Check the statement that comes
closest to your parent's judg-
ment abogut the amount of time
you spend on school work.
l. T don't know how my parents
feel about the amount of time _ o
I spend on school work 23% . <257 28% 17-28%
2. My parents think that I - .
~ spend about the right amount
- of time on school work -
3. My parents think 1 spend zﬂa
" much time on school work '
4. My parents think I spend too
little time on school work




