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METHODOLOGY: A CRUCIAL ISSUE FOR RESCARCE AND RVALUATION
I EXPERIVENTAL PROGRAMS '

Introduction

In the last ten years, creative ideas in education have been
used poorly by experimental programs which suffer from inadequate
aiministration, overemphasis on public rélations; and inappro-
priate research and evaluation. Many innovative Headstart pro-

. grams fell victim to s multipliecity of administrative styles which
implemented the prggrags in such & manner as to make it impossibdle
for them to fulfill their conceptual promise. Démaﬁstrati@n
schools featuring localrcantral—by disénfraﬂchised mingrities
often were praised and publicized nationslly before it had been
determined whether or nét they were accomplishing their gaalé,

A tendency has existed to represent purely personal opinions and

I

biases as if they were the incontrovertibly established findings

of seientific research. Consequently, staffréﬂergies often were
devoted to “"show and tell with little being done to give the
parents and students the attention they required. A high mor-
telity rate among iﬁnavative programs can be attributed to inappro=
?riate research and evaluation techniques. It is no longer pos-
sible for any progran wérkiﬁg %iﬁh.a predominantly black clientele
to use the traditional educational research and evaluation tech-
niques. Rejected is the practice of wvhitey coming in with a
battery of pre-tests, diéagpearing for ten months, and returning

with a battery of post-tests. That rejection is evident among

the black graduate stﬁdents, the black teacher, .the black admin-
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istrator, the black high school student, and most forcibly among
the black parents. But experimental ;régfams must be rMonitored
and documented.

This paper describes an attempt to deal with the issue of
dissatisfaction with the traditional approach to doing research
and evaluation in a trainiﬁg agd placement program for prcfessianal
personnel in the inner-city schools of = large metropolitan area.

It is not a report of findings. 1Instead, it is a discussion

focusing on: 1) the kinds of questions that need to be examined
in a program of this kind; 2) the rejection of tréditional means
for examining these questions; and 3) the development of alter-

native ways for dealing with the preblem.  In order to promote

ceptual and operational bases of the program is necessary.,

IThe Program

The Ford Training and Placement Program seeks to tréin and
place préfessia%al personnel in so-called inner-city ' schools--
that is, in schools whieh serve a2 lower socio-economic Eroup
evidencing educational disaavéﬂtage. Schools with these charac-
teristics in northerun urban centers generally have predominantly
black student P&gulétigns. In the initial conception-of the Féia
Training end flacement Program, the echool was seen as a social
system. The effectiveness of universities’ current methods of
preparing teachers, EGHDEElDfé; aﬁa administrators for positions
in inner-city schools and the prevailing procedures for placiﬁg

these perscnﬁel in inner-~city schcools were guestioned. The practice




éf prepéring teachers along grade-line or o subject-matter diménﬁ
sion did not attend to the reality of the school as a social systen
composed of unique roles. The role of the inner-city teacher is
not the same as the r@lé of the suburban teacher, yet universities
prepared teachers asc ‘f these roles were intEfchaﬁgeablei Further.
the c@ﬁgept of the school as a social system suggested that roles
in the scrool never functioned in isolation, but in complenentary

relationships to the other roles. The work of the teacher was

- related to that of the counselor, and to that of the adninistra-

tor, and all vere related to the community milieu. Yet the uni--
versities preparéﬂ téaehersg counselors, and administrators in
separate eufriculé though, once in a school, they functioned in
these interconnected roles. ‘
Again, the concept of the school as a social system suggestéd

that the greater the mutual understanding and good will among the

various educational personnel, .the greater the effectiveness and

efficiency of the school. Yet, once trained, educational per-
sonnel were placed individually rather than as groups with no
opportunity to get to know each other before the first day of
school. Finallyg(the conception of the school as a social systém
suggested that for the school to function gropéfiy there must be

communication among the trainer (the university), the user (the

' school), and the client (the community).

A program for more effieiént'préParation and placenent of
personnel for inner-citv schools was projected. The program sought
to reduce the isolation of beginning teachers in inner-city schéals;

and to increase communication among the school, the community ., and



the uriversity. ©Che Departiment of Ldiucation znd the Graduate
School of Educetion of the University of Chicego obtained the
cooperation of the Chicago Board of Iducation and presented the
plan to the Ford Foundation. The Ford Training and Placeﬁent
Progrem, envisicned as & six-year program, was begun in Janua v, l?éé.
The Ford Training and Placement_?r@éram has Dbegun the devel-
opment of a demonstration training prégram for the improved pre-
paration of teachers and other ﬁr@fessianals for urban schools.
The program has the charge of dcmonstrating and disseminating what
has been learned in Chicago to other téécher tra;ning iﬁstitutiéns
and schcol systems. The program saims at‘reducing the isvlation
éf teachers and other professional personnel in urtan scﬁﬁg;s by
increasing communication within the school and by providing group
support for new teachers, administrators, psychologists, social
#orkérs; and special service personnel. The cadre device was used
to implement the need for focused and coordinated preparation and
placement of new personnel in inner-city schools. The notionzaf
a cadre or team has been ﬁSEﬂ to provide interpersonal supporis
and fuﬁéticnal communication between the experienced school staff
and the new intsrns. Through the éperatién of the cadre, it was
hoped that teachers and other profeésianals, both new and exper-
iéggeig waéld benefit fréﬁ an iﬁgreasea understanding of one an-
other's roles:; that problems central to the urban school wonld be
idéntified and dealt with more effectively by a group than by

solated individuals: and that this, in turn, would lead to improve-
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nt in the quality of teaching end learning in urban areas. In

additior, the involvement of teachers already in the school with
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the training of new teachers in university setting might have the
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salutary consequences that innovations from research,:customarily
reported in the literatuie, might be comnmunicated and infused di-

lves. The cadre would provide a direct
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and open channel irom the vrainer--the university--to the practi-

The Ford pregram is & complex one. Teachers and other per-
sonnel are to be trained in six difrerent training programs of the

University: progroms designed to prepare teachers for secondary

For each of these persons a three-year sequence is involvred:

an initial training year, an internship year as a member of a cadr re,
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and a year of bona Tidc employment in the Chicago public school

in which he interned. Three cadres including 27 persons who vere

he second vear of
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in training at %he Universitf have conpleted
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this sequence =znd have taken regular positions the Chicago schools.

2l persons in
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in September, 1969. Three other cadres includ
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internship vear

training at the Uni%ersity are currently in the

in the Chicago schools.
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operating problems; this is,tge function of evaiuatiaﬁ. As
pr@féssianal educators, ve havé the responsibility to expand the
Tield of knowledge about the educative process; this is thezfuﬁc—
tien of researech. Researchehhd evéluati0ﬁ§ then, are both legi-.
timaie and necessary comporients for inclusion in the Ford Training
and Placement Program. However, the real iésuéa are what questions
need to be examined, when to examine them, wha'shail examine then,
and hov they shall be examined.
Research

As in all experimental programs, there are many issues in
the Ford Training and Placéméﬁt Program that would be both inter—e
esting and useful te research. Of caurséﬁ the question is not
#hat issues most conveniently lend themselves to réseafchg but
rather it is a questian of 1) Estéblishing priorities for what
issues aie to be researched and 2) selecting the appropriate time
for examining a particular issue. The identification of issues
tc be researclk=d4d must follav closely tﬁe developmental phase éi
the project if the findings of research é?e to influence further
development through revision. Research interest in this project
is problem-oriented. Research interests necessarily must yield
to program demands. Issues must be examined with the full know-

ledge that need for immediate revision in the program must take

priority over the methodological needs of the research plan. First- :
of all, the nature of the research in this setting is restricted 7

by the fact that this is an experimental program which is in the
process of developing. The situation must be kept flexible. The

need for flexibility in the program restricts the ability of the
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researcher to introducs the-element of céntrcl necessary to
research but incompatible with the operation of the progran.
Second, wé are in the process of identifying variables in all
pliases of the program that should be taken into account &s models
for selecting, training, end placing pfoféssicnal_péréannél that are
develored for more rig porous testing at a later date. Third. the
situation at this juncture further suggests that information must
first be gathered that permits a careful des iption of all phases
of the project. TFourth, the research focus is on the funection-
aries in the project. It would be little more than an exercise
in futility to attempt research related to influence on pupil
learning at this point. Althoughxit is the pupil in the class- .
room with whom we are ulpimately concerned, it is imprudent té
search randomly for imﬁact on pupils. The precise nature of the
éxpectgd change in pupil behavior has not been made clear. This
will evolve soon, but we suspect.that it nust come in the form of
the*effect of vgriaus teaching methods and the uée of different
teaching materials as well as the effect of individual teachers on
learning outcomes. The use of different meﬁhods and materials
and more realistic training experiences are appropriate expec—
tatlons for involvement in the Ford Training and Placement Program.
A brief statement about some of the major aspects of the
project that wéré to be examined aupears to be in order before wve

pr Eei to dls:uss the resistanene ta some of the traditional methods

¢f gathering data.
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The General Research Plan

Research efforts are discussed under two broad categories
with eacﬁ major ceteporvy further bréken down into suh=categgries!
This division is made ir order to introduce more clarity in des-
cribing the overall effort to gather information pertinent to the
intent of the pragramQ The two broad cctegorizations are:

1) research vithin the university setting and 2) reseanrch within

‘the cooperating school setting.

Research within the University setiing. A historical account

of the projeet from its genesis th?augh June of 1970 was to be
attempted. First, a chronology of events in the history of the
project was to be identified and recorded.. Second, a summary of
important develﬁpméﬁts with the focus on an historical interpre-
tation Vauii follow. ELvents vere to be examined and interpreted
within the context of the.societal framevork in which this project
is imbedded. ihis phase of the researech efforﬁ is going f%irly
well as planned and will not ﬁe referred to again in this paper.

A status study was to be undertaken which would provide
base;ine‘informatign about all students in the various ffaining
programs in the University wvhich provided interﬁsifor the Ford
Training and Placement Program. Comparisons could be made with
those students selecting the FTPP option. .Aéditionaliyj this base-
line information would be valuable in l@éking at success or failure

ity teaching at a later date. Fach student entering the

(2]

program would also have avajlable to hin a profile of himself.
Information was to be gathered on such variables as personality,

belief systems, attitudes, and also certain demographiz information.
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Thés& and other variables could comprise.the independent variables
regressed on a dependent variasble (success in teaching in an inner-
city school). The strEﬁ%th éf each independent variable to pre-
dict teaching success could be determined and variabhles that have
little or no predictive value could be deleted. TFrom a problem-
oriented point of view, a basis would be provided for selecting
trainees for thé FTPP. TFrom a theoretical point of view, an ex--
plicit model for the selection of inner-city teachers could be
developed.

Thé trainine éﬁpériences that precede the internship year
affer.anéther rich source of research. A description of the
training experiences along with the strehgths that they are de-
signed to devslop, followed by.an assessment of their worth by
the iniividﬁal intern and his immediate supervisor in the cooper-
ating school, should lead to valuable information in déveiaping
& model for training. Those training inputs which are most val-
uable {to teaching in inner-city classrooms can be identified and
incorporated into-the program of training.

Research vi@hinNEhe,qgc;erating%schapl setting. The cross-

role cadre is the vehicle through which the trained personnel enter

[

aﬁd vwork in the sghaal; They are joined by professional personnel
from the school in a six-week training session during the summer
pricf to entering the school in the fall. A non-varticipant ob-
server was to be assigned to each cadre at the beginning of the
sﬁm@ér training program and was to be with this cadre throughout

the school year.r A case study could then be made of each group.

The group was to be studied as = sccial'é?stem vith attention given
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to both the formal and informel structures that evolve with its
own particular mode of oreratier. Ve were interested in such
issues as:
1) Mode of operation of each cadre
2) The cadre as a work group
3) TMorms of behavior that arose
4) Interaction within thé>cadre
5) Sentiments within the cadre
6) Activities wvithin the cadre
T) The cadre as a supportive mechanism for members
8) The cadre as a socializing influence
9) Are all the roles within the cadre functional?
10) Is there a sense of shared respénsibility vithin the cadre?
11) 1Is the isolation of new teachers reduced?

presence of a cadre within a given school

Supposedly th
will héve_éame kind of an impact on that school. Some questions
wﬁich miéhﬁ-be asked are:

1) Are barriersrcgnséractei as a resuit of this kind of!
entrée into a school?

2) 1Uhat kinds of solutions to problems are facilitated
primarily tﬁraugh the efforts of cadre members?

3) Is there a greater sense of shared responsibility emong
staff members at tﬁé end of the school year?-

4). Do teachers withinKa cooperating c-~hool look on educa-
tional problems from é more comprehensive point of vievw at the

end of the school year?
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5) iVhat problems are presented by the preséncé of whife
cadre members working tméethér vith_blﬁgk te%ﬁhers and,tééching
black pupils in basically allsblack schools? ”

6) Are nef_c@dre members aﬁsﬁrbeﬂ into the staff more
efficiently and effictively?

A &reat deél of information about each caépgratiﬂg school
is needed in order ‘to lend ¢ more meaningful iﬂtergrééatién of
_data gathered about each ecadre. Infcrnatiég about the nature of
the school will prav;de addltlanai insight into the Strategv ngt
only for maklnp an é?féﬁﬁ;ve entrée into 2 school. but in deter-'
ﬁining an efieetive mgie'af_aperati@n for . the cadre once the proper
entree is made. Variables that need tg'bé:caﬁsiierei in developing
a model for placing cadres in inner-city schoals.éan be identified.
Conditions in schools which are mésf c@nducive to ﬁhe investiga-
'tign of felatiéﬁghips among variables can be idéntif;ed; inf@rmaa
tion on variasbles éuch_as climate, leader behavior, morale, and
rreceptivity to changé should be gathéféd@

If teachers who are trained together ta teaeh in g certa;n
lécatign are better equipped to teach inner-city youngsters, if
they‘ére subsequently place& together in a spéciiié echool, and
if they have made the choice to teach inriﬁﬂé?ﬁcity schéélé, then
there should be less Jjob dissatisfaetian anong these teagh%rs and
consequently less turnover. At the end of the school year (1970)

8 lgnyitud;ngl study will be begun relatéd to the turnover of FTPP
personnel in 1nnerncitv Echacls &g campared to turngver rates:

among the regularlv trained and placed persennel —This wi;llbe

- followed up_each year,



Aiter pregcer 2larity in tae nroject has Lecen achleved,
it will be in order éﬂ'l@ck directly at the teaghing‘beha?iar
of FTPP personnel to see hov new knowledre =hd skills are attually
being used iﬁ the classrgcmi Ultimately, wve musﬁ be concerned
directly in how this program is improving the learning of pupils.
Dﬂ;y after it has been éstablisﬁéa clearly hov the pup115 should
he affected bj the nev knowledge and skills wvhich FTPP téachers
bring to the iﬁnéchity classréém can.we beprgin to evalua%é the
impact gf the expgriment on pugiléa If we expect a better_qualit?
performance on the same task, we can make comparisons on pupil
performance. If, hovever, we expect vunils to be able to perform
“different and more comnlex tasks, the expectations need to be
'spélléd.cuﬁ. Appronriate kinas of échiévement must be identified
before the concept éf qualitv can make a meaningful entry.

Evaluation

The function of evaluation in an role that it may assume
i the Ford Training én& Placement Program is to provide infari
mation that will facilitate decision-making. The zoals of eval-
uation in the prégfam are to reise the imnortant questions Wﬁiéh
are peftinént to the issue and subsequentlv attempt to provide
informétion ﬁhat will help answer ther. Ivaluation is not alsuba
stitutélfor decision-making. It does, hawefer, Praviie informa-
tion that should be veighed when alternative courses of action
are being é@ﬁside:ed and therebv encourages more intelligent
-decisiag?mékingi |

Séfivéng talks about two approaches to the evéluatiaﬂ of
any givéﬁ éntity; One approach to évéluatiﬁn is thé,farméfive

or process approach. This type of §v$luatianLis_an.anagcing
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process thrcughéut the 1ife of the educational entitv that is
béiné evaluated, thereby providing @ppaT£Uﬂity for adjustment.
This feedback infernation mey cone in the form of irmpressionistic
data based upon individuel or collective observations. It may
aléé come through testing outcomes at interim periods in the 1life
of the entity. PFormative evaluation faciiitateg revision at

some point other then at the end of a previously established

.period. The other approach is through summative evaluatien. This

typefgf evaluation is interested in looking at'autc@méé;at the
end of a previously determined period of time. Vestbury~ des-

crihes summative evaluation as the considered appraisal of some

‘wvhole. In the FTPP'sﬁmﬁative_evaluatién igs directly concerned

with the degree of attainment of prégrammatic:gagls.

At this Juncture éyaiuaticn is "of a process nature. A digest
of attempts at"evaluation-far the 1969-T0 academic year appears
below: |

1) Summer training program

2) éelf»evaluation of cadres

3) rAﬁzattempt to establish motivating influences for
entering the program and prcbiems encountered t@ date (interviews)

4) FEvaluation of special summer pr@grams,fcrlplagement
year éadfes

5) Impressions of placement year cadre members of FTPP
from their prééentrgerépectivé.

As far as sumnmative evaluation goes, ve afé in the process of

?éstating pragrammatic goals in behavioral terns so that they may

be tested more conveniently. We are casting programmatic goals in




an nierarchical framewors, . pyramidel approach to setting up
T : - b P ,
objectives. This approach ©presupposes a broad base of rather
specific kinds of objectives culminaﬁing in an apex of goals stated
in rather broad terms. In this approach, one proceeds from gen-

erally stated goals to objectives stated in varying degrees of

[

specificity. onsequently, when one thinks ébcﬁt evaluating goal
attainment, hé?can exaﬁine those abjéétives which hé has been able .
ta.state in Eehavi;ral‘térmsgr One proceeds inrreverse manner‘t@
the way in vhicﬁ the ijé:tiVés were set in that he begins with
-tﬁe measurement of behaviéraily stated objectives. Theigenerél
goal does not lend itsglf to direct iﬂvestigatién. Achievement

of goals is discussed in terms of the degree to which thermdre

gspecific objectives are met.

H =

sistan:éﬁtéﬂﬁeseafﬁh and Evaluation Efforts

The attempt to do research aha evaluatidn in the Ford Traiping
and Placement Praéram has #et with a great deal éfrresistaﬁce. A
rather hard line against research and evaluation has been adoptéé’
by a number of the participants in the pfcgram; This unwillingness
to repcr£ has varied from refusal to cooperate in research and
evaluation éffcrté in any wayvin oﬁe'cﬁdre to a considerable degree
of Particigatiéﬁ in gﬂétﬁer Wiﬁhvthé third group being sgmevheré
in between ﬁhe twé»extremeé. |

The guéstion of 5Whatris thg'nature of this resistance?”,
aégds to be examined. The need for research and-evaluation has
a "cammanplace,abvigusﬁéss” (t; use Westburj{s térm)s about it.

Beriven has painted out that ‘one can be agaiﬁstrévaluatiéﬂ only

i




if one can show that it is improper to seek an answer to questions
about the merit of educational instruménts3 wvhich would involve
showing that thére are no legitimate roles in vhich these questions
can be raised, an extraordinary claim. - ‘The reasons for resist-
ance,; then, necéséariiy mnust be'éxplained in other ways.
Thértraditional method of carrying on rese§rch'and‘eva1um ;
ation activities is no longer viewed as adequaite by = ;argé segment
éf-the Praféssioﬁal community. The researcher comes in, intr@;
duces himself,-gaﬁhérs the .data, promises fegaback on thé'findings
when the éata are analyzed, and the “subjectsf never see him again.
They may be able to read about themselves in S@me-béék or article
and sometimes without undefstaniing what is said; As a result,
the gulf'befween research and practice .is made wider. The re-
searcher writes for chervrﬁgearchers;ta ?ead. Research,must be
made the’business of other peopié in addition to the researcher.
The matter.of.beiﬂg'able to trust the people carrying Dg
the research effort is an important variable t@lbe cansideﬁéd!
A qugstién ﬁppermastrin the minds of the people wﬁé are being
asked to reveal information is whethér ﬁhe researcher is really
looking for an ansgef to the question he hés p@éei. Eespanéénté
often fear this information may be misused. The researcher fre-
quently is viewed as ﬁncammitted to adﬂing information of any real
value to thg practitioner. Thé motives of the researcher are often
suspect and in many cases these Eusgieiaﬁs are bona fide. All
peapie,in'fhe research!ccmmanity have béegée stéréatypé& as a

result of the “hit and run’ tactics af"many,resear:héfs;




“attempt at systematic evéluatiag,'EVEﬁ when they are doing the

. People may exhibit an unwillingness to rep@r£ because they
feel thét'ﬁhey are being viewedlas objects. Often a deep resent-
ment develops against reséarch efforts if people feel they are -
being used in some manner or another. They resent the iéea of
being ménipulatei by others.

They also may feel that fhey have no steke in the research

effort. The research may be viewed as irrelevant for them: the

findings may be thought to make little or no difference to them as

practitioners. They may feel that the decision-makers will not be

influenced by the findings. The stake they have in the research

or evaluation being done may be obscure and no reason is made
apparent ﬁa them as to why_they should particigate, Consequently,
any time that is spent on research and evaluation enjoys a rather
low position in their order of priority.

The white researcher often is viewed as suspect in the black

o]

community. His understan&ing >f the problems of the black peré@ﬁ
may be perceived as inadequate. The %Ery fact that he is there

is viéwe&ﬁwith alarm and ménf times %ith g@gi-reasﬂﬂ, Too many
white researchers have ‘used” the black community as a source of
information for their an-purpases; It takes a considerable length

of time to convince the more powerful and influential people of

i

the black community that the white researcher's motives are
proper and acceptable.

Another problem is the high degree of anxiety that evalu-

ation usually provokes. Although each day is filled with one

‘Judgment after another being made, many people will resist any




evaluating themselves. As a profession, education has success-

fully resisted evaluation. As a result, we have disguised our

successes as well as our failures. If we are to survive and growv
as a praféssiou, we ganrno longer afford to be‘iimune to research
and evaluation. There is growving presure from inside the pro-
fession to be able to articulate our successés,ané‘failurés to
others. Much of this internal pressure, uﬁfoftunéﬁélyg has re-
sulted from pressure outside the profession. It has descended
upon us from many sources but is nonetheless real. . Some las come
ff@m funding agencies wﬁich are iemaﬁding some degree of account-
ability, a legitimate demand. Some of it hésrcomé from business
concerns which are now turnihg their technélagical know-how

loose on the schools. Other pressures have come from individuals
anxious to make a.name for themselves and find the Echaalgréﬁ
éésy and interesting térget, A»greaﬁ deal more is coming from
the countless number of interested people in'fhé cammuﬁitiés
across the nation who are dgmandiﬁg moré accaﬁﬁtability from

our schools than in past years but, at the same time, are villing

to let the schools provide the means.

Reluctance to participate in researech and evaluation in the
Ford Training and Placement Program also has varied with the method

of data collection being employed. The participants in the program

‘have resisted almost totally the more classical methods of the

field of educational gsychoiggy'and the guantitative grientati@n

of contemporary sociology. For the time being, we have been

forced to abandon the structured, disguised instruments vsed. in

educational psychology and contemporary sociology. The use of the




-18-

daily or weekly log has met-with only a minimum of sucecess., The
straightforward questionnaire with nore opernended questions and

also the interview are apparently not as distasteful to most of

.

the participants in the program. The observational method of
caliecting'iata vas resisted in the beginning, but is now serving
as the mdin source of lnférmatlcn in two of the cadres. The rest

of this paper is a discussion of the observatlcnal methad in

data gathering.

N |
An Alternative:

Although the original research and evaluation plan proposed
that considerable use be made of the Qbservatlan technique of data
collectiang it has 51nc$ become the major technique now being employed
in the FTPP. One cai;e permitted & research person to be present
after the first month of scﬁégl. Another researcher Eegan meeting
with another cadre in December of 1969. This is supplemented by
information gathered through questionnaires and interviewa, It

is now po 551ble to féllow the further development of these groups

=

as social systems ﬁhraugh a pE'l od of time. The focal concern
of this section is to examine a few of the major assets and lim
itations of the‘structureﬂ observation technique.

Much of the data with which social science deals may be
obtained by direct observation. Direét abser#atian may allow the .
researcher to study behav1ar with a minimum of alternatlan in the
-saclal s;tuat;an 8 The greateét advantage §f,the technique is
probably in the'recardiﬁg of behavior .as it is enacted. To quote

from Selltiz:
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All too many research techniques depend entérely on

people's retrospective or anticipatory reports of their

behavior . . . In contrast observational techniques yield 9

date that pertain directly to typical behavicral situations .

Observation permits the gathering of data even if the sub-

' 10 ' o o
Jects are unwilling %o report. Less cooperation is required of
the subject than with most other techniques. People may nét-havé
the time or may nodt be so inclined to be interviewed or to fill
out a questionnaire, but will not object to the presence of an
-observer. Although all resistance to research cannot be overcome
in this manner, it is less demanding Df-aétiV§ co@gerstisn_

Observation is flexible anﬂ'readily acceptable. 'In the FTPP
observations are being made in natural surroundings. This method-
ology can be adapted easily to the laboratory. It may be used to
develop hypotheses, test h}Péthesesg or for descriptive purposes
only. Ve are attempting to both describe and explore in the FTPP.
Hopefully we will gain insighnts vhith can faﬁér be explored by
other techniques.

Another advantage of observation is its capacity to be
utilized to assess behavior through time. Whyte illustrates this
aspect of observation:

I now came to realize that time itself was one of the key

elements in my study. I was observing, describing, and

analyzing groups as they evolved and changed through time.

It seemed to me that I could explain much more effectively

the behavior of men when I oliserved them over time than

would have been the case if I had got them at one point in
time. In other words, I was taking a moving picture instead

of a still photograph.ll - C

Becker ? points out that observation is of more value in under-

standing a particular organization than demonstrating relation- 3

ships between abstractly defined variables. It is observation that




allows the field etudy‘te obtain iefeimetienien interrelations
in group structure and social ieteleetiee a8 on-going processes.
It permits an in;depth study of the group.

Th, observation technigue also hee serious limitations.

It is not always Peee;ble to predict the occurrence of an even%
and the observer eej not be ﬁreeent to observe it. Ve are hopeful
that this void may be fiiled by our use of the interview or ques-
tionneire. Furthermere,‘ell events do not lend themeelvee teA
ebeervetieei It is eerteenly not the most eeenem:e 1 procedure
for gethering or analyzing data.

There are procedural issues in observation studies wvhich are
crucial but this is no less true of any preeeaure or method being
utilized. There are four general questions vﬁieh muet be enewerei
by an investigator. |

(1) What should be observed? (2) How eﬁoul& observations

be recorded? (3) What procedures should be used to try to

assure the accuracy of observation? (L) What relationship
should exist between the observer and the observed, and how
can such a relationship be establisheda?l3
Ali of the above issues veryrfer'eeeh etudyeeni'mﬁet be answered
for that particular eetfing; It eeenet be the funetien efAthie

paper to describe the procedures employed in the Ford Training

and Placement Program.

The present plan fee‘eenaueting reeeefeh and eveleetien in
'the Ferd Tfeining'end Placement Pregreﬁ een75e eeneepteelieea,eloee
the fellewing iinee;‘ The plen embraces both eeepe and eequeﬁee and
“is d;v;ded into feur ﬁheeee., Altheugh evente in the feur pheeee

mey be: eeeurrlng eimulheeeeueiy, they are eeneeptue;ly independent




chan

Phase one is a knowledge-seeking period. Ve have émﬁlcyed
primafily percéptiéé datg'in ;ur,analyses to ﬂate'buﬁ are in thé
process of gathering ﬁatural data through §£EEIVatian.' Ve are
éftempting to ansver somne of the questions alluded to earlier in
this paper. Hcpéfully,égis will include alscbthe_seif%evéiuatian
of each :adréir This knowledge is provgaing a base for develgping
models fcr seléétion of participaﬁ£s, training and placement which
will be téStéé more rigorously in tﬁe future.

| Phase two involves a résfrﬁcturingtof training experiences
by revising the focused ?repar:tién and coordinated preparation

. . e . . ; . . L
of participants referred to in Getzels' original paper_l The

 program of training for the summer of 1970 should reflect some

7e a5 a result of the findings of research and evaluation.

Phase three places emphasis on the restatement éf goals in
terms of programmatie Dbjecfiveé_ They afe being cast in behavioral
terms and will lend themselvesrta testing in the future. iﬁey are |
also undergoing needed revision. Specific statements regaréing
pupil grcﬁth sh@uldrbé fcfthcéming in the future.

Phase four feprésents %he perici in which mc;e‘riggraus testipg
and evaluation can oceur. The‘prgper framework for this phase must

first be built if truly meaningful and valuable findings are to emerge.

Resistance to research and evaluation is to be anticipated
gs a fact of 1ife~fcrlthose currently engagei in educational re-
search. We recognize that this plan will not eliminate a8ll resist-
ance to research and evaiuati@n in the FTPP. ’HaﬁEVEr, it is hoped

that this plan for conducting research,ana,evaluatiOE will allow

the resistance to be reduced téré level which will permit necessary .
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