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ABSTRACT

Small liberal arts colleges occupy a unique position in

teacher education. Rather than being overwhelmed with rumbers

of students which often tax the steff simply to cobe with me-
chanics of operation, starfs of small co olleges can devote them-

selves to developing individualized programs. Adopting large
school models, small schools often fail to take advantags of

their uniqueness. The teacher sducation program at Wheeling

College, taking advantage of its size, operates a unique pro-

ther swall liberal arts

L
o)

gram which may serve as = model for
colleges, as well as larger schocls.

The program prepares students to become Master Teachers

by concentrating on three related themes. The first theme is

PERSON, where the Despartment helps each student defins hils
beliefe, state his goals, establish his plans for reaching his
goals, and evaluate his progress. The second thems is FPARTNER-
SHIP, where the Department and a scewnisted school share re-
sources to establish a realistic professional environmeat in
which(the beginning teachers can develop. The third theme is
FERFORMANCE, ﬁhera the Dapartment provides students with a
framework so that thay can objectively compare their progress
in becoming Master ‘Teachers with behaviors and campe%en 2ies o
Me.ster Teachers. The themes of ?ERSCS, PARTNERSHIP, and FER-

FDRMANC? weave through profescional course work, teaching ex-
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perience, QGHfLPEgEbu, and s
bagis for the Whselinug College Model of Frofessional Education.

It is a medel which will rrovide the professicn.with
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who have the commitment and the sompstencies to develop skills

needed to shape and astreng
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istorical Development of the Program

m\

An exposition of the development of the Education Program
at Wheeling College will aid in understanding the presert pro-
gram, which is the outgrowth of past expesrimentation, evalua-
tion, and evolution, starting with the program's inception
and continuing today. The program was approved by the faculty
of Wheelin ng College in 1967. At that time Dr. Albert Bendsr
and Mr. Carson Bryan werexemplayad to develop a program to be
implemented in September of 1968. The initial hope of the

faculty in adopting the program was that a personalized educa-

tion program, along with the strong academic program provided
prog 3 g

by the College, would procduce effective teachers. The program

was initially designed with this objective in mind. The College

ndl

had no education meajors, and the professional education courses
were to 58 concentrated in one éemaster! At this time the de-
cision was made to develop the ﬁragram along the lines of a

partnership betwesen the college and local schools (see support-

ing documents, article #2). Essentially the partnership model

the student teaching period. 1In that way it was felt that the
College would gain from having a central location for itse stu-

dent teachers, whils the high scheoel would gain from having

full-time QDii%gé!L ersonnel availavle for consulting work,
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first year of its operation the Education Department began to
offer, under a grant from Title I of the Ccmmunity Development
Act, a courss for cooperating teachers in Clinical Sup.rvision.
The effect of this course on the undergraduate education pro--
gram was three-fold. Pirst, by teaching the c@@perauiﬁg
teachers supervisory skills, the program freed the College
personnel from direct supervisory work in the schools, thus
providing the host schools with more consulting time. The

second effect was to provide a pool of trained cooperating

teachers in the area for future use. Finally, the course

served as an impetus for developing & graduate educaticn pro-
gram‘atVWhealiﬁg College in cooperation with the University
of Detroit, which enabled the program to expand its continu-
iﬂg education offerings. |
During the second year Df.OPEPati@ﬂ the program was
housed.in Clay Junior High School and Wheeling Central Catholic
High 3chool, both in Wheeling. In the second year of the pro-
gram the staff of the Education Department became dissatisfied
vith its block system. In the leQE system students took ten
credits of course work at the College during the first quarter
of a semester and student teaching and education seminar in
the host school during the second quarter of the semester. It
was felt that the weakness of the system lay in the dichotomy,
evident 1n most teacher preparation. programs, between theory
and practice. As a fééﬁit; coricepts inieligctﬁalised duriﬂg

the first quarter were often forgotten, or were found to be

[

inadequate or unrealistic when opsration was requireéd.

= =
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Afraﬁgemants were made with Wheeling Central Catholic High
School to participate with the Wheeling College Education Depart-
ment s the host school for a full year, while a full somester
program of total involvement with integrated learnings and pro-
fessional experience was developed. Wheeling Central Catholic
provided a stable atmosphere and a trained cadre of cooperating
teachers which served to buttress our attempt at change. The
intaérated involvement model begéﬂ operation with eleven student
teachers during the first semester of 1970-71. The major concern
iﬁifially was to develop unifying threads which ran throughout

the seminars and the teaching experience. Eveluation with the

students as the program evolved and at the end of that first

semester showed that we had sucaessfﬁlly intertwined professicﬂal
experience and course work and had signifi cantly narrowed the "gap
betwesn theory and practlca_

Although we were happy with our success in developing a
pr@gfam Whi3h=§éﬂtaiﬂ$d total involvement and ;ﬂtaara+ed cours

work and experience, we were dissatisfied with the lack of con-

crete statements describing necessary teaching GDmﬁet8ﬁ61ES

our task was tc caﬁcratize our operations. To do so we first

made explicit our ; hilosaphy of education. PFrom this philosophy

Vh-ﬂ

we developed six goals for our program which we also identified
as the attributes of a Master Teacher. Finally we analyzed our

de experiences to

H'

v

)

\MU;
‘0

G?eraticﬂ to determine what we did teo
help the beginning teacher to be able to grow into.a Master

Teacher. Ths product of this process wes "Secondary Teacher

Preparation At Whseling Coliege: A Mocdel Based Upon Performsnce

and Partnership", a pepsr which was presented to the Jesuit
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Education Association, with the result that the program was citec’?
by that organization for its contribution to parochiel education.
Aﬁothef more significant result of explicitly staﬁing the opera-
tion of the pf@graﬁ‘was that thé statement not only focused our
attention on our evaluative procedures, but also identified that
our program operated within the framework of each individual.
Because this thrust of the program is as important as performance
ar;ci1:>ar"cf,1zf;zir'shj;;g::‘g we felt it W@ulé be misleading not to include

"person" in the title of our program. Stating the why, the what,

~and the hsw_@f’the program's operation led us to question now we

best could evaluate to what extent a student had developed in ths
process of ‘becoming a Master Teacher. Our questioning led to the
development of the competencies stated Qﬁ:the form used to evalu-
ate students,

This narrative brings us to the present time. Just as
avalﬁatien; ezpéfimentaﬁiang and evolution have been central
to the past development of the pr@gramE they continue to oper-
in the fﬁture, The preparation of this presentation has caused
us to evaluate the stated competencies for their relevance, an
evaluéticn which has resulted in se&efal revisicns. We are con-
tinuing our attempts to make egpiicit the intertwinings of the
ﬁf@gram. The future will include more along this line. Because
of our experiences in stating the professional education com-

ponent of the preparation of a master teacher in terms of levels

.Df competence, one possible task for the future is working with

the academic departments to develop compstency level in gub ject

matter areas.
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Description of the Present Progran

The education program at Wheeling Ccllege has four charac-
teristics which make i1t unique and innovative: total iivolvement
of the student in the school environment for a full semester,
the use of the education center model of student teaching, the
empi@ying of performance-based criteria for evaluation, and
emphasis on the student's individual development.

Total involvement is achieved in two ways. First, the

‘semester of their senior year. In this way they are wholly

directed to teaching. During this education semestef, the
students take six integrated programs designed to provide them
with experiences which are eusential to developing the skills

of a Master Teacher. These programs are in educational psy-
chology, educati@nalﬁﬁhilosgphy, general teaching methodology,
teaching methodology in SPécifiea fields, teaching experience,
and sducational research. On completion of the programs, the
students esarn eighteen credit hours in professional education,
Total involvement is alsovaahieved by placing the student full
time for one semester in the school eﬁvirgﬁmaﬁt_ In most models
of undergraduate teacﬁer education, students complefie education
course work, arrive at a school for psriods ranging from a few
wseks to a semester, and phase themselves into teaching. Ihesa‘
models have several weakneases., First, class work is often
theoretical and removed from the real teaching sitﬁaﬁi@n so that
often, uﬂief the préssﬁre of student teaching, the models de-

i

veloped in the college classroom crumble. A program of total

e
-5-



involvement allowe for a céntiﬂual:teétigg of a student's de-
veloping educational theory by his real experience. Second,
time is often inefficiently used at the beginning of student
teaching through having the student, whollacks#skills of ob-
servation and supervision, observe while he learns the working
of the school. In & total involvement program this initial
period. can be spent in class work which prepared the beginning
gtudent toxbegiﬁ,teacﬁing. As the semester continues, less
time is spent in the preparatory programs and more time is
spent in actual teaching. By employing the total involvement
model of teacher education, the Wheeling College pr@gram nar-
rows the gap between theory ana practice while making the most
productive use of the student's time while he is learning to
teach.

A second important aspect of the Wheeling College program
ié partnership, which is aéhieved through using education §éﬂﬁéfs.
The concept of the education center is essential to the success
of the Wheeling College program. An educétian center 1s a second-
ary school which has entered into a partnership with the College
to prepare teachers and improve instruction. The staff members
of aﬁ education center take seriously their professional re-
sponsibility to train Qﬁhéf teachers. They also realize that by
entering into a partnership with the éollege the resourcea of
the College become available to them.

The best way to illustrate the education center operation
is by contrast. In the usual undergraduété teacher preparation
program a department's sﬁudaﬂﬁs are agsigned to a number of co-

operating Master Teachers in a number of schools. Thase students

—f-



are serviced by e college supervisor who usually can spend only
an hour or two a week in the school. The college supervisor
usually observes a class, confers with the Master Teacher and
the stude 1t teacher, and leaves Lo fetufﬁ.a week later. His
role often becomes one of calming ruffled feathers or mediating
between the Master Teacher and the student teacher. Because
his time in the school is limited, the ccllege supervisor ig
of little value in helping the school supervise the student
teachers or iﬁpf@vé iﬁsﬁructiaﬂi Haﬁever; in the Wheeling
College program all of the student teachers are'placad in one
school -- an education centérs This arrangement allcws the
college supervisors to work full time in the school situation
as instructional consultants. Training the cooperating Master
Teachers . in. supervisory skills frees the College supervisors
to foéf their aipéftiSEit@'the host ssﬁﬁgl_ The College super-
visors teach demgnstratlaﬂ lessons, wark with the school staff
in improving instruction, help in curriculum development, and
generally pféviie resources which are not normally available
to the school. The partnership model employed by Wheeling
College benefits the College and the school and develops an
atmosphere where the prspérati@n of teachers is the shared pro-
feassional responsibility of the Géilegs agd:§h§ éacandar? school.
A third uﬁiéué zharactsrisﬁic @f:thg Wnee ng G@llege Efca',
gram is its usa'cf=§erfarmaﬂcsebaéed'cfiteriarf@r evaluation. |
;By establishing goals in terms of the Waysgiﬁ which Master
Teachers apératé anc by breaking these beghaviors inté Sequentiai

developmental competsncies, ths Department is able to evaluate -

UD

objectively each studsn

for o

»'s progress toward becoming a2 Master =




VT%SéEéF; The psrfﬁrmanca based CPltEPla ngt only allaw more
'GbJéth§8 evaluatlan but alsa pr@Vlde the student Wlth kﬂDWlEdgE~,
abgf;_hi  s;art;gg pg;nt for :ugura Praf3351anal development.
| . As thaj W@Fk tégéther, the first three characterlstlcs -
total involvement, partﬁershlp;iand the pEﬂfarmanga baged Crl!.
'xter;ara_allcw the Depaftmeﬂt ta davalgp 1ts i@ufth character-
flét;c; the EmphaSls on each parsan s indi :idual'devalqpmént;’ -
'j'TDtal 1nvg1vament glvﬁs tha person tha time raeéssary to dis-. ..
Vcaver his beliefs and styre and tg test and mcdlfy ‘them. The

'paﬁtﬂarshlp prav1des a perESSlénal anv1raﬂment dedlcated to

helping the ‘person - deVElcp. The parf@rmaﬂce basad cr;ta ria
’glva the persgn Qéﬂéf%t% goals to strive fgf w;thaut st;fllng

.hlm w1th a MEdél Df what he is tc becgmﬁ -The emphasis on the

atudEﬁts.‘ Students state what they went to become as teachers,
and the staff'afkﬁhe“department'cgﬂstantly mirrors their'actians
,and questlgns their bel;efs 8o that the studentg can determine
how phay are acu;ng and so that they can be sure that thélP

atated béliefs are their true beliefs.




- Philosophy

5

The Education Dapafument balleves that man is a b31ng wha
pé esses ématlanal m=ntal and Phyglﬂal p@wers dﬂfferent ffom-
ther craatures 1n th51r scope and pctent;al. Ths\pawsrs differ

for each individual and are 1EfluEEC%d by his éﬁViFQDméDt- With-

~

in-this 1imftikg framework man is barﬂ to bec@me ‘what he wishes
to becama and is capablé of maklng cb61aes that shapé his iifé
and be;ng. |

© Man changes as he experlances llv;ng,:chQDSJEg, and laafﬁs'
iing, anﬁ he inculcates these perceptions into his being. In thls
sense he begins_changing at birth and stops at déafhf- He kﬂaﬁs
and learns best when he develéps gébgruenza w1th the world around-
hlm and accepts respan31b;11ty far hls own desuiny. He is in
g@nstant struggle with amblgultlss and the thwartlng nature Df
hlS env;r@ﬁmemt. As he gains respans;blllty for his actions .and
' c@ngruamcé w;th his warid he exeralsas more @f his potential to
become what he wishes to become. At each—sﬁgceﬂsr h@weverg maore
'Eamglé; unknawma appaarg and man is faced w;th the cha:ca ta go
on assuming more responsibllity or to capitulate. If he chooses
to capitulate, he inhibits his growth, aﬂd.tharéfDrE:GhQﬂgﬁ;iS
thwarted. Man may indueé the choice to inhibit changs as a re-
spgnse't@ the embiguities and uﬁkﬁc* e that face hiﬁ_ Tha che
to relingquish respggslb¢1lty may be permanent QP a PEEQ;C%, dur-
ing which potentials Iie dormant awaiting a new encounter.

Thié pnilosophy can be seen clearly in the manner in which

" the students in teacher sducation are treated. The Dapértmént

-9
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'believes ﬁhat all the Studénts who come to it have the capabilities
to grow into Master Teachers. It is the role of the Departﬁemt to
remove the elements of the enéifanmsﬁﬁ which may thwart the stu-
dent's growth, to help him identify his goals, and t@‘graﬁide an
atmosphers in which feséufcea"ﬁayrbé employed so that students be-
giﬁ to shape th%ir'learning; VTharﬁapartmant:rsgiizéé thét:ths
students come to the program with different experiences and values.
Séma Qf_these,experiaﬁges;may haveé caused them to doubt their capa-

lities of shaping thaifrcwn growth. Once the student has begun

"

b

fo believe in his capabilities, the role of the Department becomes.
one of providing aﬂ-Eﬁvirqnmént'that'i3 é®ﬁduéiva tézcéntiﬁual
educaticnalrgr@wth; which will enable th@.succsssfﬁl_sﬁudent to
continue to impf@ve and develop éfﬁar he léa%es the ﬁrégfam¢ The
'Depaftménf aésampliéhas this,relé by providing support while the
students face new and deeper challenges, as well as by working
with the stﬁdeﬁts in idéﬂtifying néw,asé:s fDr_g:awth;’

The Départﬁent has not éstabiishgi»a "praferréd" tééchiﬁg
maielg',Thé;fcle of the Department is to help each Pérééﬁ'ﬁéé@me
the teaéher he ﬁishés't@'bacame. Thus therﬁepaftmeﬁtfs role is
t@ aid the student in exploring as many choices as pQESibleyaEi 

to help the student assess the implicatisﬁs of those cholces.




Goals : o ' ' .

Since the program's phil@saphy eﬁghaSiSES:active experiences,
the program's goals are dominated by performance behaviofs, The
ultimate goal of' the Education Dapaftmenﬁ is to pf@vide:stuisﬁts

with experiences that are necessary in developing Master Teacher -

_skills. - To ééséﬁplish this objective, the Department plans spe-

cific'béhaviérglfautc@méﬂ asfguidslinés féf tha'pfoéess of be-
camlng and c@nt;nulng ta ba a MastéF Ieagheri The gui&elinés

are des;gnsd tc funietion within the ffgmeW@rk QP-EQGh student's

'persgnal phllcsaphical ggals far teachlng.' The prlmary outcomes.

';n the fcllcw1ng paragrapbs-

I The student will identify the basic factors béhind
the operation of ths school system and develop mecha-

7 nisms for functioning within the structure.
‘The basic fagtcrs invaive more then the arganizatiam_gf the
Sch@@l'systsmi To iﬂéntify féctgrs'tha'studéﬁt must obtain in-
f;ticn cence nlng values, —aspansibilityé_éuﬁhérity,,gcﬂfcrmitT,
Etci,rés parga;vaﬂ by the school syétem énd:the'eammunit?. ‘Idamtis
flcatlan is nét limited to llstlug factgrs, but emgcmpasqas ths
why and the wh%refafe- When ‘the factors and the reasons for their
pr@miﬁenée have beén int%llectualizei; the student must de%eiﬂp
personal mecﬁaﬁisz for functioning within this eﬁvircniaﬂﬁ; To
function, 'the teaéher»muft ggpe.gégnitifaly and sff%ctivaly with
a varietylaf’eduegtiénal problems. If these coping behaviors are
developed as general machanisns for operating within a SGhQDi en-
vironment, the behaviors become personal skills apgﬁaﬁﬁiate for

functioning in spscific teaching situations.

=1]1-



 ITI The student will structure and control classroom
situations to provide for productive learning.

‘The terms "structure" and "control" are not to be defined
in the colloguial sense. The "structure" is intended to imply
a curricular plan for the classroom that can range ffom teacher

centered to individualized instruction. Alsa, the word. "struc--

. ture" means that both the téaghér’s,and students' objectives

are to be planned for outcomes. The word "control" is not to

be planned for outcomes. The word "control" ié not to be con-

fused with domination. The word ”Gaﬁtf@l"idéntifiés-the-taaahsr

-asa the resp@ﬂsihle agamt for insuring that each student has an

cppcftunlty to 1earn w1th@ut outside 1nterfefenca. If structu?—

';nT and c@ntralling are EEQGmpllshEd the mlnlmum prareq isites

nezéssarj for Dﬁadnétlve 1éarﬁ1ﬁg have been met.

IIT The student will davelap his péf%gnal styla of
relating to the pupils and sbaplng the currlculum.

Each sﬁudent comes into the pr@gfa? with a relatively wide
variety of experiences that have contributed to his development
as a person. He has been free to limit or increase his social

Qéﬂtagts; choose people thatpigterest him, and reject people

whom he dislikes. Behaviors such as these and their classroom

"implications must be explored. Thué everj teacher mLst 1dEﬁL11y

how he rélates to the students and why the studénts perceive
him the way they do. When thsss féctars have been analyzed,
plans shauld be- farnulafau ta enhance each teacher's parsanal
stTle of éaﬂstlﬁg to the st ud%nts. T@ be a Master. Teacher the

studéﬂt, must have a phllQSDphV g; education, @perate agnalstanti

with this philos P end constantly teqt and revise hls phi-
losophy by interacting with the educational enw;rcnment It
-1l2-



this process is followed, the curriculum will ganstantiy be shaped
and-ﬂavelgpai by the teacher.
IV The student will evaluate his strengths and weak-
nesses as a teacher as well as his PEPGEpt1Dﬁ§ of
-himself as an educator.
To be cgﬁtinuéusiy educated, a teacher must develop akill
in ;dentlfylng hls verbal and non-verbal teaching patteras_ Once

1déﬂt1fl¢atl@ﬁ ‘has been made, the patterms must be analyzad in

terms of thelr classroom implications. After analysis has been

agcmgletaa; a pragram to reinforce the-%jféative Patterns anﬁ

phése out ﬁhe ine ff ctive ones must be fﬂrmulated. The pr@gram
should include both long and short term plans. In addltlan t@
the abave,pracedurs,-the,t@acher—shauldgusa.student.feedbaGR,-'
;saré; and eduéatiaﬁal literature as resource information. If
ski;l in using these précedufas is developed, the teacher is
preparlng for his cgntlﬂugus educatlmn by uslng the process of
éelf -evaluation. A;SD;_SiﬁGS using the TPDGESS of self- evalua=
tion invalvas,interactiﬁg With his t@ta; educational envir@nmanﬁ;
he will obtain information about hlmSélf as an aducatar., ;

\' Tha atudent w;ll develgp skllls, attltudes -and

acqulre the information necessary tc wo='c with

others in merav1ng educatlan.

Every Master Teacher must have an idea, model, or image of
y , , g

what the education Pracass'cgﬁld bécome and the role that he

éhauld play in attempting to promote the vision. To develop in
this &irectigﬂ, a étudantmuét_acquife‘kgcwledge of trends, in-
novations, and new thiﬁking; Then the studeat\musf experiment |
with new ucncep+a of taacﬁﬂpg and learning and must interact

with peers to analyze the Gutcamaa. To influsence peers; a taagher

-13-



must develop human relation skills and attitudes. Without thess
sgillé, he has little hope of promoting his vision of the education
process. '

VI The student will use the process of scholarly 1nqu1ﬁy
~in solving educational prablems.

'Alﬁh@ﬁ%b_é@ﬁééfﬁéd with Sélf“lmPEGVéméﬁtj a Mastérrieaéﬁef
is.alsc interested in Qaztriﬁuting to his pr@fessigﬁ’s grcwth-'
Because faseaféh is the bagkbaﬂe of pr@fﬁs sional develapmenﬁ the
studaﬁt must gain Sklll in u51ﬂg the prccass of inquiry in exgl,,s
ing educational problems.

Accomplishment @fvthésé,six outcomes rmst be documented by
cbserﬁati@n, Wfitten records, ana,#idéé ani audioc tepes. The
final evaluation form identifies the hlghest level of attainment
that the student has GQﬂSlStSﬂtly demgnstrated in each of the

sixz outcome areas.-
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Phase I

Objective

The student will identify the basic factors behind
the operation of the school system and develop
meghamlsms.far‘functlgging within the structure.

Actlvltles
| Parts of the first waek ‘of the program are devgted to
orienting the student to the SEhDQlLéﬂGlrQEQEHt and to the
Teacher Preparation Program in general. To idéﬁtify the
' basig'factgfé, the-studéntsvuse this time for observation
as well as for diséﬁgsicns with, the'administratigﬂ, Qouﬁses
lo ,3'téaghersl staff, pupils, and th31r Mastar Teaghers.
Eha t@plcs Pange frgm dress cades and dlsclpline to the
philosophy of the sch@@lg_ The Gallégé suparv;sars, who are
familiar with the school and community, interact with the
‘stgdamts to'give addiﬁi¢331 jf‘ ormation about tha teachlng
_étﬁ@%éh%?é; :Alsé, seminars are held EEEWEEH the studénts
and the Eciléﬁe'éupéfvisgra for the purpgse of e;aw1nlng
student concerns abaut the teachlng 31tuat;cﬁ and 1earnlng
ﬁG:EGPéVW1th potamtlal prabléms brcught abéut by ‘their con-
~cerns.

As part of the Ep%clal methédsrexperlencas, the studénts
discuss the explicit and implicit power structures that they
“have identified in their teaching areas. The information in-

’ cludaa: what teacher cliques are faund zas well as how and
why they operate; what the mgmbérsraf_the,Dggartment think. .
about thair aubgaat'aféas and why; what effect the coﬁﬁgﬁity

has on how a teacher dresses, grades, and atrueturas classes;
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matters. Also, in special msthﬁds the students discuss possi-

ble ways of operating with these factors. These activities

-are considered merely introductory. The maiﬁ activity is the

inter-action of the student with the educational én’ir nmerit
as the progrem evolves. If this main activity is fruitful,
coping behaviors will be developed as general mechanisms for

operating within a school system. Because the program places

all its students in one education cenfer, much emotional sup-

port is gained by the students sharing thefr problems and con-

cerns.
Evaluatlan

Special methods seminars uSua}ly range iﬂréizé from two
to six students fcr-eéch College Supervisor. No seminars
have ever been higher than an eight to one ratio. Because of
this small’fatic, thévcallege super visors gaﬂ'éasily document
th!wallzthexsﬁudent has idéﬂtifiéd bagig'faetars'aﬁé,iﬁtele
i%gtualiéed a SghémeifDr operating effectively and efficiently
with the factors. Sp%eiai me thods Sémiﬂars meet at ieaét twice

a week in the education center.”
- . . B
Also, each student keeps a\dily| log of his reactions to

teaching, education course work, and the school sltu't on in

general. The logs are confidential and are examined only by

the college supervisors. In addition to providing a means

for the student to reflect, analyze, and express his reactions,

‘the logs provide the college supervisors with data as to how

well the studént is dévaiaping mechanisms for functioning with-

in the structure. Lo gs are. turnéd into the e@llegé supervisors
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at least éﬁcs every two weeks. The college 5upéfﬁisaﬁs are 1in

the sché@lé throughout the day and ére available fcf conferences

or informal discussions with students and Masbter Teachers. |
Ifrthé student.is having difficulty_iﬁ neeting the wb jec--

tiyé,gf Phase I, the céliege”sﬁpervisars in cooperation with

the Master Teacher analyze the’?r@blams and dévelcy-a program

for that individual.

T



Phase II

Objective

The student will structure and control classroom
situations to provide for productive learning.

Activities

During ﬁhgrfirst week a student is placed with a Master
Teacher. As soon as possible the student is involved with |
classroom activity. The type Qflgativityrcan'faﬁga from call-
.iﬁg roll aﬁd giviﬁg éut.papsfs.ﬁéuéctﬁal.téaching, depending
upon arrangements made between the Stﬁdéﬁtvaﬁi the Mastsr
Teacher. From these initial axgarieﬂses, the StﬁdéﬂtriS'EEi
pected to have full control of at least one class by the start
c:rf‘ the third weelk. Intérﬁtﬁined with the teaching ére the
General and Special Methods experiences, which;alsa start thé
first week. Areas explored in General Métﬁgdeara’further,
developed as applications in Special Héth@dg;' As the experi;
‘ences evolve, areas’sugh as plaﬁning, grading, and controlling
are studied from a variety of perspectives.. Afté? the positive
and negative impligatigns’@f areas have been welghed, the stu-
dent inc@rparataé irito his teaching those aspects that are
most meaningful to him. The-éurficulum,fér the methods ex-
periences are designed'ta include student initiated items.
These items or ﬁrebl%ms-afa usually brought forth later in the
asmestér, whenrth% éﬁudgnt becomes increasingly involved with

classroom teaching.

Evalgatiégr 1
The ability of the student to apply the learnings is the

criterion of evaluation. To assess the student's 2bility teo
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strugtnra and control the classroom situation and to aésesa the
degree to which this israane, the pragram'uses appra;iﬁatély -
three procedurcs. Primarily, the Master Zeachéf is caﬂsﬁltéd
almost daily Ey'a Géllég% supervisor to determine the amount
of success the student is héving in,méetiﬁg the ébjactiVé.
Analysis by the College supervisor @frtha student's'uﬂiﬁ and
daily plans provides additional information along with class-
féém’absefvatiéﬁ aﬁd-viaea tapes;_ The log and éaﬂferenéeé
between the student and Callege Suparv;qcrs 15 the third source
of décumEﬁtatlan. i ._ |

If the student .is haéing diffigﬁlty in meeting the Phase
II objective, at least one G@liege sﬁpervisar ViSi?S théHG1a§Ss

room and obtains data,cancerning the teaching. This data is

analyzed in reference to the student's problem(s). Ala@, a
class is video taped for group analysis by the Master Teacher,

Gallege supervisor, and student. From this data, the College
supervisor, Master Teacher, and student devise a program for

solving the problem(s) which inhibit meeting the objective.




QObjective

The student will develop his personal. tgﬁe of -~
relating to the pupils and shaping the curriculum.

Activities

The main Gbgectlva Gf the History and Phllasaphy prcgranr
157fgr the student to 1d?ﬂt1fy and davelap his persmmal philo-
sophy of eaucatlang TQ accamgllsh thla develapmemt the $tuf. 
dént muSt explore varlaus_phllasgghles of education ana'th%if
impliéatiéns. ‘He must also consider his percepﬁi@ﬁsréf'maﬁg»'i'
learning, and change while testing and intefacting with the
| adugaﬁiaﬁal'éﬁvir@nméﬁt;- The student's PﬁiléséghyrisLdéva;ggéd:ff
théqugh'éemiﬁéfs;‘Pagers; and teagﬁing éﬁgsriénéésgraé Wéll 2.8
through a final defense of his pefscnai phiiésaphys'incluiimg
an explénatjﬁn of the 1mpllgat;@ns of that phll@saphy ard dDGu
mentatlgﬂ that hlS teaching is egns;stent wlth h;s stated ph;l@%;
sophy. Erlaf experiences not iny iﬁfluﬁncé gﬁé'szﬁhilasaphy |
and values, but alsa influence the manner in which a~pér$éﬂ
'relatéa to others. Because the taachlna situation deﬁéﬂds éki11$7
of wdfkiﬁgrwith a variety of types -of iﬁdiVidualgngtuﬂéﬂtS are}_
~ encouraged to work with graﬁps;{safva'asvcéunsslérag and take
the Department's Teacher Aide Practicun course before éﬁﬁéring
the program.

As the student's philosophy evalvés and his teaching ex-
periences grow, he will alter his curriculum to make it con-
sis%ent with his perceptions of what education should become.:
The spegié; methods pfégraﬁ in the student*s teaching field
should be included ln & schrol's cufriéulum and the préeéés,
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that should be used in teaching the courses. Conclusions stated
in this paper must be consistent with the student's philosophy
of education.

Evaluation

The History and Philosophy papers, as well as the special
methods papers, provide data showing the extent to which a
student has intellectualized how he should relate to his stu-
dents and why. Also, the logs give additional information re-
garding the student's personal contacts with the pupils. The
college supservisors react in writing to the logs and the papers.
These reactions are usually Qf a "deveils advcgateﬁ nature,
having the purpose of challenging the student to consider the
implications of his thoughts and actions. The seminar styled
experiences, which are stru;turad as encounter situations
where each student interacts with his peers and college instruc-
tors, provide more information about how well a student is de-
veloping his style of relating to others.

To evaluate the extent to which a student has operation-
élly developed his personal style of relatiﬁg to ﬁhe pupils

! and is shaping the curriculum, the program used four prccedures.
Each student is video taped at-least twice, each tape being an=A
alyzed by the College supervisors, Master Teacher, and studsnt.
The analysis session has as its purpose the diagnosing of
teaching Eehavicrs and their possible implicaticna;

The College supervisors in ccéperaﬁioﬂ with the Master
Teachers record verbatim data ff@méthe gtudent's class and
compose a typescript. Th%vﬁYPESEfipt includes the physical

as interaction patterns that developed -

[

- layout of the room as wel
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during the class. The main function @f the typescript is that
it is used to aﬁalyze patterns of teaching behavior that con-
tribute to the strengths and weaknesses of the class session.
Once the patterns and their implications have been iigntifieé;

a program to reinforce the strengths and phase out the weak-
nesses is developed between the College supervisor, Master
Teacher, and student. A follow-up on this program and the video
‘taping fesslon provide the necessary information as to whether
the student is progressing toward meetiﬁg the abjegtive.

After the student has taught for six weeks, a diagnostic
instrument of supervision is administered to him. This instru-
ment, using ﬁugil feedback, gives data concerning six areas of
teaching behavior. When the data has been collated, a program
is developed with the student to Stréngtheﬂ weak areas. The
instrument is admiﬂistérgd six week later to eva;uaﬁa the stu-
dent's progress.

Aﬁaljsis Gf.lESSDB plans and their resulting effect on the
student's teaching is another criterion for evaluating the stu-
dent's ability to shape the curriculum. Both the College super-
visors and the Master Teachers are to see the plans. Comparisons
of past plans with current ones can .be used to measure the stu-
dent's progress toward shaping and iéVéleing the curriculum.

If the student is having difficulty in m§s£ing the ?hase
IIT objective, all @f the above procedures are repeated, and
a program is devised to eliminate the difficulty. In addition
to these regular prééedur%s; spécifis problems are isolated and
spacial,pfégrams sucﬁ a8 micro-teaching, simulation, rola piayg

and perhaps personal counseling by outside personnel are used.

' ’ = =
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Phase IV

Objective

The student will evaluate his strengths and weaknesses
a8 a teacher as well as his perceptions of himself as
an educator.

e

\ctivities

To meet the above objective, the student must develop the
8kills that are necessary té perform successfully the process
of self-evaluation. Tﬁe skills are essentially similar to those
used by his Master Teacher and College supervisor in working
with students. In the General Methods seminar, éxpériEﬂces in
supervision are provided. Supgrvisi@n-déveiops the skills of
data taking, analysis of data for teachiné patterns and their
possible implications, conference techniques, and human re-
lations Skills. The students apply these skills in simulation,
role play, and by audio and/or video taping their own classes.
After taping his class, the student makes a typescript and
identifies his teaching patterns within the framework of their
possible implications. He th33,38VElQPS 8 program to reinforce
his strengths and phase out his weaknesses. He also amélyzes
a video tape of his class for the purpose of idantifyiﬁg places
in the lesson where alterﬁative procedures ﬁay have been used
and of identifying non-verbal behaviors. The nature of self-
evaluation is to be aiglaﬁéd in the Gaﬂs:al Methéas seminar
mainly through discussion and reaction to a paper writteﬁ on
the process and refersnce information from educational litera-
ture. The pﬁpil_fgadback iﬁstrﬁment is an additional reé@ufge.

to be used by the student in evaluating his teaching and his

rowth as an educatcr.
g )
LS
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Evaluation

Since the nature of the log is one of self-svaluation of
the student's progress toward becoming a Master Teacher. it is
a vital tool in measuring how well he is performing this process.
The reactions of the College supervisors to what is written in
the logs help the student evaluate his learnings. In fact, the
main role of the College instructors in the program is to pro-
mote self-evaluation pf@ceés skills in the students.

The College supervisors and Master Teachers observe the
process that the student g@és through in analyzing the video
tapes. After the analysis by the student, the supervisor and/
or Master Teacher discuss the quality of the analysis with the
student. Also, they diagnose how well the stuéent has identi-
fied his teaching patterns and the éxtémt to which he carries
nsut his program of improvement. | i

Because the student has feedback from a variety of sources,
he should be able to evaluate himself rsaliéticaily as an.edu-
;atcr. The General or Special Methods seminar requires such a
paper of eachrstudeﬁt.

If the student is having difficulty in meeting the Phase
Iv Dbjaﬁtiveg the College supervisors and Master Teacher work
with the student to identify the problem areas that have in-
hibited thé development of the self-evaluation process. If the
problem areas involve poor skill development (e.g. teaching -
?attérn aﬁalysis)g 2 program is planned to remedy the weakness.
If the problem areas involve failure tg-resaiva actual and ideal-
igedipercéptigﬁs cf oneself as an educator an@ educational growth
is therefore inhibited, a program is planned ranging from more
ERiCxténsive feedback to Q@unséling.

o A , : o -25 -



Fhase V

Objective

acqulre thé lniarmatlan nécegsary to wark with others
in improving education.

Activities

In the History and Philosophy of American Education pro-
gram, the student must state in writing and defend in front of
his peers his persaﬁaliphila53phy of education. Included in
this philosophy i1s his image of what the educational process
should become. This model is the result of information ac-

quired from the literature and from actual experience. Most

of the time the Education Seminar course, which has as its
theme "Alternatives in Eduéatian"g is led by one or two stu-
dents who are not taking the teacher preparation program.
These students are usually considered radicals in the percep-
tions of what the pracaﬂs of education should be. They intro-
duce 1ﬁfgfmat1@ﬁ and ideas that supplement and azpand the
readings of Teacher Preparation Students. |

The supervision experiences of the General Methods semi-

upon an attitude of openness. Skills such as ilsténing, maiﬁe
téiﬂiﬁg the communication process, and questigﬁiﬂg techniques
are developed by simulation éxercises and role playing. Each
student works with at least one other student in a team:situas
tion fér'the purpose of Sﬁparvisi@n. Not only must he have

the skills of teaching analysis, but he must be able to égmmubiﬁ
cate and interact in conferences. The conferences revuire the

use of human relaticns skills.




explore altarﬁaﬁive and innovative curricular approaches to his
subject. As the student improves his teaching competencies he
is expected to test new concepts of teaching and learning. The
outcomes of the experimentation are to be communicated to the
Master_Tsacher, other members of fhe Department, other teachers
and the College supervisors. -

The zbtudent has oppertunities to develop human relation
skills and attitudes in many informal settings within the school
encironment. The faculty lounge, degartménfrmeatiﬂgsg and socilal
functions all provide épg@ftumtieé for the student to become an
influencing agent for improving education as he perceilves the

need through his vision of the educnation process.

Evaluation

Analysis of the student's writings in History and Philo~
sophy and Methods seminars iﬂdigafes the degree to Whi@hrhe
has d%velcped and inteiiaatﬁalized his model of what the edu-
cational process should become. The Studenﬁ’s progress in
developing human relations skills and attitudes is analyzed
when he participates in role play and in actual confsesrences
with his peers, as well as when he c@mmugigatés the outcomes
of his experimental teaching. Féllcw'up supervisién sessions
with peers (analyzed by Galiagé supervisors) establish whether:
a student has effected any changes in the teaching behavior of

the student with whom hs is working.
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Fhase VI

Objective

The student will use the process of schclafly inquiry
in solving educational problems.

Activities

ng the Tirst week of the program the studeﬁt: are

.‘J-

Du
informed that they are required to write an educational re-
search paper. The general nature of the typs of research 1is
explained with examples, and the students are given approxi-
mately seven weeks to identify a research problem and to plan
the design for the experimantal studj. The students inter-

- act with their College supérvisgfs in limiting the problem
and in refining the design. Alé@; literature in educational
research is made available. Once the project has been ap-
proved by the supervisor, the student performs the research
and writes his report.

Evaluation

The quality of the research paper and the student's evalu-
ation of his research technique are the main criteria for measur-

ing to what degree the objective has been reached.



Evaluation
Evaluation is implied in each of the program objectives.

It is based on the competencies which & student ceonsistently

z

demonstrates throughout his semester in the program. The .
gtudent is required to document his achievement so that thers
can be no questﬁ@ﬂ about the attaining of the goals. A primary
means of documentation is the journal in which each student

records his progress. Achievement is also deocumented through

‘ences. At the end of the semester the highest level of con-
sistent operation in each of the competencies is recorded on

the form which follows:



Evaluation of___

THE WHEELING CULLEGE TEACHER PREPARATION PROGRAM

The Wheeling College Tcacher Preparation Program is perform-
ance oriented. The program, which intertwines course work with
teaching for a full semester in a secondary school, incorporates
8ix competency levels necessary for becoming a master teacher. &
beginning teacher must complete the first two competency levels to
be recommended. A student achieving all six competencies to the
high degree indicated by the behaviors listed below would have the
outstanding qualities of a master teacher. Following is a list of
the competencies and behavior which indicate mastery of the com-
petency. They are arranged from low to high. The check mark in-
dicates the highest level behavior the student has consistently
exnibited. (Because the competencies and behaviors are brierly
stated, we shall be happy to submit a more detailed explanation
upon requecet.) - o

I The studcnt developed mechanisms for understanding and
coping with the school environment. :

student identifies rules for pupils and teachers
student identifies persons and their functions

student identifies explicit power structures
__student identifies implicit power structures

_student works effectively within the school environment

IT The student developed skills for structuring and control-

ling the classroom.

A, Structuring
__8tudent plans for classes
___Student's plans contain behavioral objectives and

- appropriate procedures and evaluation

student plans for more than content level goals
B. Controlling :

__8student intellectualizes a scheme for control
gstudent delineates pupil behavier into problem and
non-problem according to learning theory and his
philosophy of education
_student applies appropriate controls of problem be-

- havior based upon his personal philosophy of- education
and learning theory

The student developed his style of relating to the pupils
and shaped the curriculum consistent with his philosnphy.

___student uses the content and method of an established
- teaching model
~ student ezhibits congruence between his behavior as a
"person and a tsacher
_student cperates consistent with his philosophy or
“education _ o ,
__student uses pupil reactions to modify or rsinforce
- his objectives and procedures

(o



~student applies a self-made curriculum plan which
necessitates synthesis from sources other than a
text and existing curriculum plans

student developed self-evaluation skills.

=
=1
g
(1]

student makes general statements about hies teaching
behavior

student identifies personal teacnlng problems by
‘using information from a variety of sources

student establishes goals for a changed teaching
behavior

student plans -and executes & program for accomplish-
ing thé goals :

~student tests and evaluates the results of the changed

- behavior
v The student developed change agent skills
_identifies and evaluates trends and new thinking in
education _
~ 8tudent experiments with alternative curricular
approaches

student develops an intellectualized model of what
the education should become

student employs effective human relation skills in
executing the strategiles fecr change

student effects changes in a peers behavior

VI The student developed seholaﬁly research skills

student identifies taachlng learning problems
~__8student forms hypotheses concerning the problem
~ student develops an appropriate experimental design
~ to test hypotheses
__student employs appropriate tests and statistics
to analyze the results of the experiment
student indicates plans for 1mplement1ng the results
in future teaching




Contribution To Teacher Education

The greatest contribution that the Wheeling College program
for teacher education makes to the profession is to provide a
model that frees college departments from theoretical specula-
tion and provides them with the opportunity to unite theory
and practice in a real situation.’ Bézausa of its "person"
oriented nature, the model gives to the profession members who
know their strengthé and ﬁsaknéssas and who have a clear set
of goals as well as a kn@ﬁledge of the mechanisms by which to
reach them. The performance criteria establishes for the pro-
fession a set of ccmpetenciés against whiéh teacher development
may be maasufei. Any teacher may be juigeé by these critsria,
which are spe&ifié enough to be measurable, yet they do not
restrict one from developing his own style or philosophy. More
specifically the program contributes tg the profession by:

l. Insuring that each student makes Qperatlcnal a philosophy
of education and a theory of learning.

2. Prav1ding aash student with guldeilnes of what competencies
he must work toward in order to become a Master Teacher
after leaving the program.

3. Providing teachers with guidelines of wﬁat they must con-
tinually do to operate as Master Teéachers.

L. Preparing teachers who are open to working cacpsrat;v¢ly
with other teachers in classroom situations.

-

5. Pra;afiﬁg teachers to operate in a wide variety of schools.

i !
6. Screening carefully and objectively candidates for entrance

to the profession and rejecting those who are not operat-
ing at a high level of competence, while at the same time
identifying for the unsuccessful candidate what compe-
tencies must be developed before he will be admitted to
the profession.

7. Providing the profession with an accurate description of
competencies of the beginning teacher so that schools may
better choose teachers to fit their situations. '
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8. Providing secondary schools with college consultants for an
entire s :zster.

9. BEstablishing mechanisms for holding the College accountable
for their graduates' initial competencies.

]
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Personnel and Budget
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Personnel

Faculty Members ,
(2) Full Time : : $ 22,610

Secretary
(1) Full Time except for Summer - 4,278

Operating Costs - i , 2,915

Total $ 29,795
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Aruitoxt provided by Eic:

Brochure
This\brochure was developed to illustrate ths program
for pNospective students and others interested in edu-
cation It is included in supporting documents to show
how we pyesent ourselves to interested but initiated '
peobple.

"Design of a Secondary Teacher Training Program for Wheeling
College"

This paper was the initisl statement of the Wﬂéellng
ﬁallege Teacher Traﬁmlig Program. It is included to
provide a picture of our startlﬂg point.

"Student Teaching at wWheeling College"

This paper was given to students and Master Teachsrs
to éxpla;n our program in its first years. It is a
companion to the first program and is included -to
illustrate our initial concerns.

"Secondary Teacher Preparsation at WEaﬂllng Colilege: A Model
Based Upan Performance and P&ft?éfﬂhlp

"”ldﬁ
o

Th*s is the StauEW8ﬂu of the .program as it evelved to

a second step. It was pvegafed in this form to be pre-
sented to the Associetion of Jesuit Colleges and Universi-
ties at their 1971 meeting in Ghlcaga. It is included to

show our intermsdiate position in the development of the
program. This paper was given to students and Master
Teachers to explain our program. It is supplanted by the

description ineluded in the application.

Function of Principal in a School used as an Education Center
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af attainment o: tﬁs c@mpétEQciés. It is lnciuded to

v\s papers and materials the student
use durlng the senegter. This includes the syllabi for
all of the seminars) as well as exercises and papers.

It i hyw the kinds of information which
ifdh. The packet includes:
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PREFACE

&

of the state of West Virginia and the PESQEIGESIDf thaling>callagéi
The intent is to make it the most effective pfégram,p@ssible within
this frame work. Wheeling College ia just entering the field of
teacher training and the program is to be operational iuring the
1968-69 school year. Its design was aided by research, interaction
with personnel from area schools and Wheeling College, and eapécially
fagulty;'friEﬁds and éxperianeas provided by‘the ﬁﬁivéraity of Pitta-
burgh.
;The desién is based upon partnership and a professional continuum.

The partnership involves cooperation between the Education Départmant
and the Academic Disciplines during the preservice phase and coopera-
tion bétweén Wheeling-callega and area achools during tha inservica-
phase;r The latter phaseriﬁvcives the establishment of Cooperating

' Téacher Gaﬁte&s. The ﬁrgfassianalAGQEtinuum étérts*uith preacribed
experiences when the student chooses to enter the field:gf teacher
!traiﬂingi Duriﬁg-ths pre and inservice phases, skills and competen-
cies are developed ﬁq enable the student to céntinﬁally grow in the

profession.

The future structure of the program may be affected by investi-
gations currently being made by the Gcllegé!' Meetings are't@ be haid
between the-College and the ﬁnivafsitj of Detroit as to the faaéi—
bility of offering an M.A.T. degree at Wheeling College. - This could
open the door to ths passibility of a fi#e—yeér program. Meetings
are also being held with area private Géllégas aﬁd a possible consor-

tium in education could result.
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CHAPTER I
INTRODUCTION

Wheeling Colleage is S.pfivatély supported, co-educational, four.
year college of liberal arts and sciences. Its sixty acre campus is
located in Wheeling, West Virginia. The college wasg founded in 195l
and is operated by the Society of Jesus (Jesuits). TIts campus con-
sists;af eleven building and its enrollment is in excess of 800 stu-
dents. Most of these students live on campus and come from about
thirty states. Approximately 60% of the studenﬁ body are men. The
Jesults comprise approximately 60% of the féculty. Almost half of
the total faculty have earned the Doctorate degree. The ccmmunity
(Ohio County) has a population of 73,000. The City of Wheeling ac-
counts for 55,000 of the 73,000 inhabitants. Population projections
for the county based upon two Master Plan studies indicate about the
same pdpulatigﬁ for 1970 with an increase of only abéut 6,000 by 1980.
Pegideﬁca o' the County are on the average older, batter educatedj
and have higher family income than West Virginians as a whole. While
Ohio Countians are better educated than wgstVVifginiaﬂs @n_ﬁhe aver-
age,,thej are not as well educated 2s Americans generally.

The two West Virginia counties adjacent to Ohio Ccuﬁty are build-
iﬂg cané@lidated achools. Qh%@ County has twice defeated bond issues
for a consoliduated high Sghéal; Yet, Ohio County spénds more dollars
per pupil than any county in the state of Weat Virgéﬂiai Education
problems involving disadvantaged race gr@ups are min@r.i Wheeling,

for example, has slightly more than a 3% Negro population.
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Within the 4area there are three li-year colleges in addition to
Wheeling. They are Steubenville, Bethany and West Liberty State.
Bethany and West Liberty are in thé immediate area. One of the con-
cerns in the developmsnt of the Teacher Training progranm for Whaéling
College is the effect that the College's entrance into the training

of teachers will have upon these institutions. West Liberty places

‘student teachers in schools that encompass mainly four panhandle

counties in West Virginia and one county in eastern Ohio. Bethany

College places student teachers in schools as far away as Bethel Park,

Pennsylvania. There are a limited number of teachers designated by
local school systems as being capable of haﬂdling student teachers,
The largest public séhaol in Wheeling has onlj B8 out of 41 teachers
so designated. The problem is a lack of experienced teachers due

to a large number leaving the State. In fact, a local aéh@@l super-
intendent stated that the only teachers that came into hisvschgalr
aystem from outside thé state of West Virginia were women who came
into the area with their husbands. Due to the difficulty of teacher
recruitment, a County School Superintendent infarﬁad me that he would
give preference toc West Liberty College in the placement of Student
Teachers since most of their new teachers come from this College.
They clte Bethany College as an example of an iﬂstitutian that trains
most of their students for other states. WEeeliﬁg-Callége at the
present time is in a similar situation as Bethany. Most of the stu-
dents are from other states and intend to go back to their home states
to teach. 1In order to compensate for this aituation;git‘is necessary

for Wheeling College to devélap a Teacher Training Program that will
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be of service ﬁé the area. The program must not only be of service
to the gommuﬁity, but it must be the most effective program for ﬁhe
training of teaeﬁé”s that is possible within the resources of WEEeling!
Gcllegé.

In order to achieve the goal of service to ths community, the

college proposes & partnership in the field of teacher training. This

form of Cooperative Teaching Centers. These Centers are schools that

provide inservice training of the College's student teachers. The
Center differs from most schools that provide for student teachers in
the following. manner:

(A) Cooperating teachers are SpEClally tPalﬁEd in Superv;51cn
by the college.

(B) All of the college's student teachers are in the Center
or another school also serving as a Center (This is in
contrast to the "farming out" of student teachers to many
sachools.)

(C) Some college SQpbPVlSGPS are always present in the Center.

(D) The college supervisors are to stimulate change within the
school by bringing in current research and operationally
showing its effect on curriculum. This is to be done in
coordination with the administration. ‘The approach is con-
sidered effective because the college supervisors are from
outside the system and are non-threatening since they are |
in no way connected with regular teacher evaluation.

(E) The college supervisors, in their relationship to cooperat-
ing teachers, bring about the continuous education of these
teachers. In addition to the reasons stated in (D), this
partnership gives the teacher the opportunity to not only
"know!" what is new in the field, but "how" it can be used
effectively.

Iteis hﬁped that theée centers will provide the schools and'the

college with a common meeting grcund where Ehey can share in the édﬁ
vancement of education in the cgmmunityngt is also hoped that instruc-
tional improvémént and research deﬁelépment become realistic benefits

Df‘this program. The program provides promise that the quality of



teaching at all levels (both in the schools and in the college) may
become improved by combining the resources of both.

Our Colilege Sﬁpa?visars that have had special training in Curri-
culum and Supervision are to be the lialson between the school and
the College. Their skills are to be at the disposal of both. The
skills afe to be used by the College iuring the pre-student teaching
phase and by the schools during the in-service phase of the program.
These Supervisgr's can bé used as reégurce pecpia by the schools in
the devélapmant of new prégrams. They can also use the'Cgllégefsi
Supervisor's skills in analysis techniques and in experimental activi-
ties. The analysis technique canrba'uaed for continuous teacher edﬁs
cation and tha experimental skills can be used for research that is
desirable by the schools. Wheeling College feels that where a com-
mitment to improve education is mada; a partnership can beat carry
_out that improvement. In order to insure a true ?artneféhip; the
participants would jointly @Perate the program in é_ccoperating Ta;eher
Center siﬁcg both College and school persaﬂﬂal<afa to be cgnéidéféd as

‘learners. The College is choosing the Teacher Training Prograﬁ as one

teaching College and school come iﬁ direct contact with each other.
Bridging the gap between the "iﬁtellectualisﬁ"=cf the college and the
"realiétic” gituation of the schools is a major gealzaf this pr@g?amg
In this relatianéhip’tha teachers 'and Dthér members of the school sys-
tém's staff can be kept in séntact with a staédy supply of new ideas
in education. The Gollege can test the ideas in actualréituatiéns and
atﬁémpt to diagnose and work with variables that are present in the

classroom. The College does not intend to force any ideas and programs
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upon the schools. The College's purpose is to pfasaﬁﬁ ideas aﬂﬁ
programs so that the schools may'be.éware of them and édapt ﬁham at
their discretion. These SEétémants that are baiﬁg made concerning
the schools, also apply to, the individual téachars cooperating with
the college in these programs. Since communication is énwimpaftaﬂt
factor in the success or failure of a G@aperating Teacher Center, a
college supervisor is to be present in the Center at ail times. He
is to be ﬁilling to talk Qith supervisors, téschers, principals, and
any interested parties. We recognize that to .develop a prcgrgm of
this nature requires effective interaction between tﬁe schgals-aﬂd
the College. We hope that the imaginative abilities of the schools

and the College will nourish an affécéive'partnarship.



ORGANIZATION OF ACADEMIC COURSES FOR TEACHER TRAINING
CHAPTER II

Whealing‘C@llé%e confers A.B. and B.S. degrees in twelve areas.
They are Accounting, Biology, Chemistry, Ecé;émicsg English, Histary,
Mathematics, Phiiésaﬁhy, Physicg;iFaiitiz51“Science, Psychology, and
Sociology. Iﬁ order to meet the requifements for certification from
most staﬁea»aﬁd.tha state of West Virginia, the following steps werai

taken:

ACCOUNTING

- At the present ?ima Wheeling College is in no position to offer
"Business Education" or"Secretarial Stﬁdies" as a field for certifi-
cation. Approximately 6 to 9 hours @f Acé@unfiﬂg are needed for this
rield. There are no teaehing‘fields aolely for aeemunting on the
Secondary level. This department is not invaivéd in teacher training.
,EIQLOQf,

Most states offer a single teaching field in this subject. The
academic training in this departﬁéﬁt is more than adequate to mget the
requirements of most states. Due to the seqﬁantiai nature of the re-
vised Biology program, howsver, no étudents from that department will
be frée‘ta take the professional education program fgr;thé next two
years (l?é?a?@;'l?7ce?i)_ After that time, there wili be no conflicts.
Ceftificatigﬁ in WESCVViniﬂia presents some Préblems._ The atate has
no single rield certificate féﬁ Biology. 1In Drief to meet stgté re-
quirements, a Biology major must have a second teaching field. The
only feasible éacégd area for these majcré is Mathematicéir A student

having 12 hours of mathematics can receive csrﬁificatiéh for teaching
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math in grades 7 thru 9. It is P@ssiﬁla for this ma jor to rgcéiva a.
c@mpfehensi#é certificate in Biological and General Science. This
requires 8 hours of Chemistry, 8 hours of Physics, 3 hours of Ge@légy;
and 3 hours of Astronomy in addition to the Biology. It is doubtful
that a student could fit these coﬁfaes into his schedule without attend-
ing summer school. | -
CHEMISTRY

Most states offer a single teaching field in this subject. The
academic training in this department is more than adequate to meet
the requirements éi most states. At the present timeg‘chemistry.majgfs
(Not A.C.S. Chemistry majors) will be sble to take the professional
education program. They must, however, be free for an hour seminar
one afternoon é week. -They must alac,find time during the professional .
education program to work on Chemistry reseéraﬁ and their'Thesis. sue
to these academic pressures, itgis,going to be difficult for Chemistry
to particiapte in this pragraﬁ and' they can do so only ﬂuging the spring
semester. Certification in the state of WEEt.Vininié present the same
problems for ChemistryISSﬁthe ab@ve-Eiology. A Chemistﬁy,ﬁajor must
have & second teaching field, The only feasible second area for these
méj@ré ig Mathematics. A student having 12 hours of math can receive
~certification for teaching math’in grades 7 ﬁhPu 9. It is posaible for
this major to receive a comprehensive certificate in Chemiatrﬁ and
" General Séiencé. This requires 8 hours of Biology, 8 hours of Physics,
3 hours cf'Gealogy, and 3 hours Qf Astronomy in addition to the Chemi-
stry. It i1s doubtful that a student could fit these ccufaaa into his

schedule without attending summer sachool.
i .
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ECONOMICS

Most states do not have a single teaching field in Economics.

History for Social Studies requirements). This area usually requires
appf@ximaéely_é hours of the subject. Until states indicate this as
a single teaching fieldrand cooperating teachers become available,
‘the College. will train only students who can qualify for a Social
Studies certificate. : ' _
ENGLISH | S | » - =
o Most states offer single!taaching fields in English. The aca-
dami:vtraining in this department is more thag adequate to meet the
requirements éf most states. The department has arranged to have
their seminar offered both semesters to enable their students to par-
ticipate in the.prcfasaianalléducatian pr@gfam;' Certification in the
state of West Virginia prssenﬁs problems. An English major must have
another ﬁeachiﬁg field. The feaaible choices for csrtifiqatieh 7 thru
9 are-math (12 ncurs);.Scai31!Stﬁdies (2L hours), or Foreign Language
(2l hours)., Summer school may be necessary for most to complete the
requirements faf this second area. The state offers comprehenaive
~certification in Language Arts which does not require a second field.
Wheeling College would have to add 15 houfs Q: Speech and 5 hours of
Journalism to the dﬁfricuiﬁm to provide for this field.
 HISTORY
Most states offer a single teaching fiald in History and Govern-
!mentﬁ The majority of work 1s reguired in History. ' The academic
Veffarings of the History and Political Science departments are more

than adequate to meet’ the requirements of most states. Students tak-

8
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ing the Professional education program in the sgpring must be free

to take a one-hour seminar. If the student takes the course History
190 "Readings in History", he does not have to attend the seminar.

The state of West Virginia has no certification in this area. Students
iizéfestéd in West Virginiaicértifigati@n mus t maatrtha staté'é re-=
quirement for Social Studies. ‘This involves 2l4 hours of History, 6
hours of Government, 5 hours of ECQﬁcﬁics, 6 haurs of Sociology, and
6 hours of Geography.

MATHEMATICS

‘Most states offer a siﬁgla teaching field in math. The academic
offerings of this department are more than adequate to meet the re-
quirements  of most states. At the present time this aepartment ié
changing its curriculum. If the prépased change takes place, students
of this departmént will be ablérta take the profesaional education
semester (only during the spring, hcwaver). The curricular offerings
in math meet the state of West Virginia requirements for a comprehen-

sive 7 thru 12 certificate.

PHILOSOPHY

“This is not a teaching field for secondary public schools.

PHYSICS | B ,

Most states offer this as a single taaéhing field. The academic
offarings of this dégartment are more than adequate to meet the re-
quirements of most stateé. At the time of this writing, it is not
known whether schadﬁle conflicts would prevent Physics méjars from
entering the professional education program. Ggrt-ricatian in the
state of West Virginia involves the same situation as those in Biology -

and Chamistry. Twelve hours of math are needed for a second field
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(7 thru 9). A comprehensive Phy51cs General Science certificate in-
volves 8 hours of CLP istry, 8 hours of Biology, 3 hours of Astranomy;
and 3 hours of Geology in addition to the Physics.

POLITICAL SCIENCE

Most states do not have a single teaching field in Government..
This subject is usually part of the History teaching field or the
field of Social Studies. (See History for Social Studies requlreE
ments). These areas usually require & hGuPS of Government. Untlll
states indicate this as a single teaching field and cooperating
teachers become available, the college will train only students who
can qualify for a Social Studies certificate. |

PSYCHOLOGY

This is parélyg if ever, a teaching field for secondary public.
achools.
SOCIOLOGY

Most states do not have a. 513515 teaching field in thls area
Sociology is usually part of the field of Social Studies. (See Hlatery
for Social Studies requirements). This usually requires 6 hours @f ’
the subject. Until states indicate this as a éinglé teaching fiéld
and cooperating teachers become available, the zallagé will ‘train -

only students who can qualify for a Social Studies certificate.

! ‘{ Ngﬁ_w The abovéﬁlnfcrmatlon 1ndl§ates two areas af weakness 1n:cgﬁfsé,
offeringa for certification. The areas are science and social studiasi;
Following is a list of recommendations for Wheeling College to ailevi=':
ate the situation:
SCIENCE 7
Provide a program that would enable a sciencé student who is
interested in teaching, but not in any of the above science progfams

Q to pursue a major in Bl@lmgy -General Science, Chemistry- Gsnaral SGlEHGE,
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or Physics-General Science. This would require a student to take
2lf hours of either Biology, Chemistry, or Physics and 8 hours of the
other two subjects. In addition to this, the student must téke 3
hours of Astronomy and 3 hours of Geology. One possible arrangaﬁenﬁ
could ber

Freshman Year - General Chemiatry (8) Astronomy & Geology (6)

Sophomore Year -- Organic Chemistry (8) Biology (8)

Junior Year - Analytical Chemistry (8) Physics (8)

A student would take a minimum of L6 hours of science. The 2l
hours in Biology, Chemistry, or Physics is also enough for single field
certification in many states such as Ohio and Pennsylvania.

SOCTAL STUDIES

Provide a program that would enable a student intereste§ in teach-
ing Social Studies’c@ursas to pursue & major in that area, This would
require 2l hours of Hist@ry, 6 hours of Political Sgienca, 6 hours of
Ecén@mics, 6 hours of-S@cialogy, and 6 hours of Geography. As a Social
Studies major the student would'také a minimum of 418 hours. The student
also has enough hours of History and Government to be certified in tﬁis

as a single teaching field in most states.
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CHAPTER III
PROFESSIONAL EDUCATION PROGRAM

During Freshmen orientation the students are to be given a
form to be filled out to indicate if they are intending to enter the
teacher preparation program. This in no way binds the student or
disqualifies someone from entering the program later in his college
. career. The purpose is to aid an advisor in developing a program of
studies. | |

During the spring of the Sophomore year students may apply for
admission to the program. They are to have a minimum of 2.00 average.
At this time students are to prepare.a proposed course of study which
must meet the requirementslfaf graduation and certification. This
program is to be signed by the Education Department chairman, the
ma jor department chairman, and the student, each raceiviﬁg a copy.
A biographical sketch must be presented by the student alaﬁg with a
statement as to whether he intends to be certified for West Virginia.
A recommendation from his faculty advisor will complete hié applica-
tion. This material will then be evaluated by the Education Program
Committee. |

During the spring of Juﬁio? year thé stﬁdanﬁ is to apply ﬁér
student teaching and admission to the Education Semester for his
senior year. In order to qualify the student must have by the end
of his Junior year a minimum total average of 2.00; a miﬁimgm-averége
in his teaching field of EQOC; three hours of Ganaral‘artChila Psy~

ch@l@gy; a completed. form (provided by the Education Department) in-
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dicating observations and analysis of five complete class days in
a public school; reaommendati@n from his department chairman. The
application is submitted to the Eduéatién Program Committee which
checks on the scholarship, emotional and physical maturity, and per-
sonality of the candidate. They may approve, approve under certain

conditions, ©or reject candidates.
EDUCATION SEMESTER

During either the fall or the spring of Senior year, an approved
éandidate enters the Education Semester. Thié gemester is divided in-
to the preservice phase (7 weeks) and the inservice phase (8 weeks).

Upon antafing the preservice phase, the student is to take the
following courses: (N.B. Courses meet twice the regular number of
hours since they are in duration only 7 weeks).

Education 51 is General Methods and Curficﬁlum. This class meets .
for one hour four days a week and carries 2 hours credit.

The student is to take one of the special methods courses. Eitha:
Education 52 (English Methods) or Education 53 (Social Studies Methods)
or Education 5L (Math Methods) or Education 55 (Sciénge Methods) ié t@l
be taken, These classes meet for an hour faur_days a week and carry
2 hours credit.

Education 121, History and Philosophy of American Education and
Education 131, Educational Psychology are to be taken by all studaﬂfs;

The coursea meet for 1 hour four days a week and for 2 hours on a

fifth day. They each carry 3 hours credit.
| During the 7 week preservice phase, the student will be carrying )

the equivalent of a 20. hour load. At the end of this phésé; the stu-

£
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dent will receive 10 hours credit in the field of Pfcfeésianal Edu-
cation.

The second 8 weeks of the semester is devoted to the inservi;s'
phase of the Education Semester. All students are to enter a local
public school serfing as a Cooperating Teacher Center. They are to
spend the entire day at the aghéoli During this time the students
are anr@llaé in Education 71,’Studant Téaghing which carries 6 hours
credit and Education 72, Student Teaching Seminar which carries 2
thufs credit giving a total of 8 hours for the inservice phase. |

Upon completion of the Education Semester, the student will re-

gy from Junior year gives a total of 21 hours in education.
CERTIFICATION

Prior to graduation the student must have completed or be com-
pleting the following:
a) Successful Education Semester
b) National Teacher Exam (Arrangements made by the Education
Department)
¢) College's requirements for graduation
d) Favorable recommendations from the department of his or
her major, from the supervisory teacher and principal,
Director of Student Teaching
The student must then prepare an appiicéti@n for certification
in the state where he expects to teach. TUpon successful completion
of the above, the Chairman of the Department of Education issues the

College's recommendation.for licensure.
A. PRESERVICE PHASE

The preservice phase 18 designed to be the start of a continuum

£
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of processes in professional education that will not terminate until
the individual leaves or retires from the profession. Partnership .
between the Education Department and the academic disciplines wherever
posaible is to be an important aspect of the pfagarvica program. The
courses taught during this phase are inter-related and are not taught
as discrete areas.

In order to clarify "how'" the courses are to be inter-related
during the preservice phase, & brief explanation is given.

The staffing of the courses 13 done in such a manner as to en-
gage the Education Department with the academic disciplines ‘as much
as p@ssibla. At present the courses History of American Education
and Philosophy of Education are to be team taught bj members of the
Education Department. As soon as teaching loads permit, there is to
be a team composed of a member of the Hiétary Department and a member
of the Education Department responsible for the course. Until this
situation develops, members of Ehe'Histéry Department aré to be used
a8 resource people for this course. |

The course General Methods and Curriculum is to be team taught
by the membera of the Education Dapaftmént_' This course is to remain
as the sole resp@nsibiliﬁy of this iepartmentg

| The Spécial Methods courses are to be tesm taught between mem-
bers of the respective academic departments (English, Saéial Studies,
Math, and Science) and a member of the Education Department who has
training and experience in that area on the secondary level. Mémbérs
of the academic disgipliges are also to- serve as res@urceipe@ple for

these courses. '



This partnership for the preservice program is designed to make

[¥+]

the most effective use of the.faculty of Wheeling College. It i
hoped that the partnership will provide a common meeting ground for
communication of ideas, methods, research, and understanding between
the departments. All students of Wheeling College should benefit by
this interégtiaﬂi Following is a list of course descriptions that
should enable the reader to better understand the offerings and inter-

relatedness of the preservice program. (E.E. As the program develops

to take place.)



Course No. ED 51

Title __ General Methods and Currigulum

Semester Hours 2

Prerequisites (if any)student must be taking the education semester

Department offering the course Education

Objective:
Students are to develop a personal philosophy of teaching.

Students are to develop an operational understanding of the
pupil as a learner by seeking answers to the following questions:
(A) How does one learn? (B) What should one learn? %G} Why should
one learn? (D) Who should learn? (E) How much should one learn?

Students .are to consider instructional objJectives in a behavioral
frame of reference. :

Students are to distinguish between content and process goals.

Students are to gain skill in individualizing instruction and in

unit development and evaluation.

. Students are to gain skill in incorporating unifying themes in
self-developed curricula. '

Students are to examine and experiment with the effective use
of media. :

Students are to gain skill in planning and carrying out teach-
ing through simulation.

Course Qutline:

I Group Processes
- a) Human Relations | _
b) Sensitivity for an individuals dignity and worth
¢) Group dynamics '

II Introduction to Teaching -
a) Development and Application of an Individual's Philosophy of
Education
b) Processes. and Content Goals i
c) Self-initiated learning
d) .Divergent. Thinking
e). Incidental Learnings

n Educgticn
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aching Strategiles

Lecture

Group Dﬁ%LuQ31Qn

Role play

Didactic Approach

Inductive and Discovery Approach
Deductive Approach
‘Non-Directive Approach

Socratic Approach

Team Teaching

e i o @ o0 o o

Iv Planning _
a) Developing & Unit for a Group '
l. Selecting Process and cantant Objectives
2. Structuring the Unit
3. Evaluation of the Success of the Objectives
'b) Developing:a Unit for Individualized Instruction
1. Selecting Process and Content Objectives
2. Structuring the Unit
3. Evaluating Success in Indﬂvlduallzad Instruction
c) Develeping a Daily Lesson Plan
1. Behavioral Objectives
2. Procedures
3. Evaluatiaﬂ

v Testing and Evaluation of Pupil Progress
a) Use of "Pre" and "Post'' Test
b) Criteria for Objective Test
¢) Criteria for Essay Test
d) Current Research in Evaluatlcn
@) Criteria for Homework

VI Discipiine
a) Nature of =a. Discipline Problem
b) Sequence of Steps in Ellmlnatlan of D;scipllﬂe Problem

. VII Media for Effective Teaching
a) Rationale and Use of Films
b) Rationale and Use of Projectors
¢) Rationale and Use of Television
d) Rationale and Use of Video Tape Unit and Audio Tape Unit
e) Other Media in Teaching
f) Literature on Media

VIII Introduction ta Superviaigﬁ
a) Identifying Teaching Patterns
b) Analysis of Teaching Patterns
c) Strategies for a Conference

IX Evolution into Student Teaching
a) Physical Plant of Education Center
'b) Staff Relationships




Administration | ,
Socio~Economic Background of Pupils
Total School Organization
Co-Curricular activities

Need and Means of Professional Growth

9]
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This is to be started at the beginning of the education ésmeatar
and turned in periodically throughout entire program. It is to be a
chronological account of successes, failures, problems, solutions as
well as saﬁples of work such as Unita and Lesson Plans. All logs are
to be confidential between the student aﬁd the Director of Student

Teaching.
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Course No. ED 52

Title__ English Methods

Semester Hours___ 2

Prerequisites (if any)_acceptance into Rducation semester and 2/3 of
,maﬂar field caurse work

Department offering the course_ Education — B

Objective:

The objectives found in the General Methods course are to be
specifically applied to Special Methods of English.

Course Outline: (All simulation is presented before members of the
Special Methods in English class and consequent
I group evaluation takes place under the direction of
Lo the instruct@r)

T Introduction to Teaching English
a) Analysis of the Philosophies of English Education
b) Current Research in English Education
¢) Directions and Trends in English Education

1T ‘Simulation of Teaching Strategies in English
a) Lecturing in English
b) Role Play in English Teaching
c) Group Discussion and the Use of Inductive, Non-Directive
and Socratic methods
d) Team Teaching

III Planning ' :
a) Developing an English Unit (each student is to. devalop
the Unit in a particular area such as literature or com-
position) for a group
b) Developing an English Unit (again in a partlcuTar area)
for Individualized Instructian
c) Developing Daily Lesson Plans in Engl;sh

v " Testing and Evaluation in Eﬁglish e
(Same outline as General Methods except specifically applied
to particular araa)

and affectlve usa Qf
a) Films
b) Projectors
c) Television ‘ ’
d) Video Tape Unit and Audio Tape Unit
e) Other Media Used in Engllsh .



VI

VIiI

Providing Additional English Experiences
a) nationale and Use of Guest Lecturers
b) Rationale and Use of English Projects
¢) Rationale and Use of English Clubs

Bvolution iInto Student Teaching

a) Physical Facilities for Teaching English in the
Education Center

b) Staff Relationships in English in the Education Center

c) English Program in the Education Center

d) Particular Area Curriculum in the Education Center



Course No.__ ED 53

Title Social Studies Method

Semester Hours 2

Prerequisites (if any) arcpatamcé into Education Semester and 2/3
_of major ¢;51d course_ WGPE

Department offering the course__ Education

Objective:

The objectives found in the General Methods course are
to be specifically applied to Special Methods of Social Studies.

Course OQutline: (All simulation is presented before members of
the special Methods in Social Studies class and
consequent group evaluation takes place under
the direction of the instruct@r)

a) Analys;s of Phllcsaphlas of Soclal Studies Education
b) Current Research in Social Studies Education

¢) Directions and Trends in Social Studies Education
'd) Search for Values in Social Studies Education

II Simulation of Teaching Strategies in Social Studies (Done
in Particular area or areas that are to be student taught)
a) Lecturing in Social Studies
b) Role Play in Social Studies Teaching
c) Group Discussion and the Use of Discgvery Deductive,
Non-Directive, Socratic, and the "Fenton'! method
d) Team Teaching

IIT Planning
a) Developing a Social Studies Unit .(each student is to
develop the Unit in a particular area) for a group
b) Developing & Social Studies Unit (again in a particular
area) for individualized instruction
¢) Developing Daily Lesson Plans in Social Studies

IV - Testing and Evaluation Social Studies

(Same outline as General Methods except spaclf;cally
applied to particular teaching area)

Vv Simulation of the Use of Media in Social Studlea Taaching
Literature and effective use of:
E.) Fllma

b) Projectors

¢) Television

d) Video Tape Unit and Audio Tape Unit
e) Other Med ia used.in Social Studies
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VI

VII

@‘

5V
Rationale

Rationale
Rationale
Ra ul@flalé

|m

L o U o e b o
e e e B oty

Rati le&lﬁi

riding Additional

and Use
and Use
and Usae
and Use
and Usse

Social Studies Experiences

of Field Trips '
of Community Resources

of Social Studies Clubs

of Social Studies Projects -
of Guest Lecturers

Evolution into Student Teaching

a) Physical Facilities for Teaching Social Studies in
tne Education Center B

b) Social Studies Staff Relatlaﬂshlps in the Education

Centar

c) Social Studies Program in the Education Center
d) Particular Area Curriculum in the Education Center

ﬁEB;
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Course No.__ED 5l

Title__ Math Methods

Semester Hours 2 -

Prerequisites (if any)facceptaggg_in;Q_Eduggtioﬂ7§§@§§§§r and 2/3
ﬁfimajéyﬁfiglg_ccg;sa work

Department offering the course_

_Eduggti@ﬂ”

Objective:

The objectives found in the General Methods course and to be
specifically applied to Special Methods of Math..

Course Qutline: (All simulation is presented before members of the
Special Methods in Math class and consequent group
evaluation takes place under the direction of the
instructor) :

I - Introduction to Teaching Math
a) Analysis of Philosophies of Math Education
b} Current Research in Math Education = :
¢) Conventional Math
d) Modern Math

II Simulation of Teaching Strategies in Math (Done in Particular
area or areas that are to be student taught)
a) Lecturing in Math A
b) Role Play in Math Teaching
¢) Group Discussion and the Use of Discovery and other
appropriate methods found in General Methods
d) Problem Solving In Math -
e) Team Teaching

I1I Planning
8) Developing a Math Unit (each student is to develop the
Unit in a’'particular area such as algebra or geometry)
" for a group ; .
b) Developing a Math Unit (again in a particular area) for
individualized instruction : '
¢) Developing Daily I.ésson Plans in Math

v Testing and Evaluation in Math o -
(Same outline as General Methods except specifically applisd
to a particular area)

v Simulation of the Use of Media in Math Teaching Literature

' and effective use of: : ' :

a) Films

b) Projectors

~2h~




¢c) Television
d) Video Tape Unit and Audio Tape Unit
e) Other Media and Materials used in Math

roviding Additional Math Expériances

. &) Rationale and Use of Guest Lecturers

b) Rationale and Use of Math Projects
c) Rationale and Use of Math Clubs
d) Rationale and Use of Field Trips

Evolution into Studarlt Teachlng

“a) Physical Facilities for Taachlng Math ;n Educat;an

Center
b) Staff Relatlgnshlps in Fath in the Educatlon Center
c) Math Program in Education Center N
d) Particular Area. Curriculum in Education Canter



Course No.__ ED 55

Title Science Methods

Semester Hours 2

Prerequisites (1f any)_acceptance into Education Semester and 2/3
' _of majar flald course WOTK -

Dépaf tment offering tha course_ Agéugégéénf

Objective:

The objectives found in the General Methods course are to be
specifically applied to Special Methods of Science :

Course Outline: (All simulation is presented before members of the
: Special Methods in Scilence class and consequent

- group. evaluation takes place under the direction

of the instructor) : '

Intraductlan Teaching Science

a) Analysis of PhllGSDphlas of Science Education
b) Current Research in Science Education

c) Direction and Trands 1ﬂ Sclenca Education

]

II Simulation of Taachlng Stfateg;es in Science (Done in:
- Particular area er areas that are to ba student taught)
a) Lecturing in Science
b) Role Play in Science Teaching
~¢) Group Discussion and the Use of Discovery, Deductive,
7NDn D;rectlve, Sccratlc, and Experimental Approaches

d) Team Teachlng

ITI Planning ' ,
a) Davelcping a Science Unit (each sftudent is to develop
- -the Unit in his particular area. such as chemistry or
physics) for a group
- b) Developing a Secience Unit (agaln in a partiguiar area) .
for Individualized Instruction = -
¢) Developing Daily Lesson Plans in Science

IV Simulation of Laboratory Experiénces

a) Providing Group Laboratory Experiences .
Individualizing Laboratory Experiences
Ratiohale and Use of Demonstrations
Evaluation of Laboratory Experiences
Safety in the Laboratory .

(Ul ST e & o
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v ‘Testing and Evaluation In Science
(Same outline as General Methods except speclflcally
applied to Particular teaching area)

Slmu15uiaﬂ of the Uge of Media in Science Teaching

VI
' Literature and effective use in the student's particular
area of: '
a) Films
b) Projectors
c) Television
d) Video Tape Unit and Audio Tape Unit
@) Other Media Used in Science
VII Providing Additional Science Experiences
‘a) Rationale and Use of Field Trips
b) Rationale and Use of Science Projects
c) Rationale and Use of Science Clubs
) Rati@nala and Use of Guest Lecturers
VIII Evolution into Student Teachlng
a) Physical Facilities for Teaching SGléﬂGB in Educatlcn
Center

b) Staff Relatlcnshlps in Science in Education Center
¢) Science Program in Education Center
d) Particular Area Curriculum in Education Center
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Course No.  Ed 111

Title History of the Philosophy of Education .

Semester Hours____ 3

Prerequisites(if any) Nona

Dapartmant offarlng the course _ﬂ;Edu;g@ié@a

Objective: To have students becoma aware of the ma jor
_phllasoph;es @f eduﬁatlan, frcm anclsnt

undsrstandlnga and prablams af th31r re-
gpecthE periads of hlstary.

I Ancient
" a) Plato
b) Quintilian
c) St. Augustine
d) other

IT Medieval Times
a) European
1. nobility
- 2. church
3. higher educatian
b) Islamic

ITII Rennaissance-Reformation
a) Rennaissance ‘
b) Reformation : .
c) Gathélic counter-reformation

IV Modern Phllasaphers
a) Comenius.

'b) Locke

¢) Rousseau

d) Basedow -

'®) Pestalozzi .
f) Kant e
g) J. S. Mill

h) Herbart

i) Froebel

"j) Spence

k) John Dewey

1) Whitehead

-28-



Course No._ Ed 121

Title History of American Education

Semester Hours_ 3 o
Prerequisites(if any) _ Nene
Department offering the GGUTéSf __Education _

Objective: To glve an undérstandlﬁg of the development
of American education in colonial America- 7
and the United States of America with emphasi
on public education. :

[
t
[
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el
et
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a) anc;ent
Jewlsh
Catholic
Protestant
Islamic
secular

o

||“‘VJ a n“ Iy 3
e e M B P

II Early education by colonial areas
a) New England
b) southern
c) middla colonies

III Education in uhe USA prior to the Civil War
: a) religious groups .
b) local groups
state groups

other groups

LN

c
.d

IV Post Civil War education in the USA
a) elementary

b) secondary
c) higher education
d) adult education
e) behavioral science and educat;an
f) natural science and education
g) professionalism in gducatian
v MGdffﬂ trends ln aducatlcn
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Course No. 4;Psy'131

Title____Educational Psychology

Semester Hours__ 3

Prerequisites (if any)  None

Department offering the course_ _ Behavioral Science

Objective:

‘The course is designed to present a study of intellectual
functioning, individual differences, problems of learning, and
study habits. The basic purpose is to present how psych@laglcal
prlnc;mles can promote and enrich educational development. Attention =
is focused on the child of school age but consideration is given to
pre-school and adult educational levels. Theories and research data
are presented to help the student understand the developing, maturlng
child; to show the forces which influence and produce- change in the
zhlld‘s 1earn1ﬂg and adjustment; to show how the tools of psychology
can be-used to evaluate the effectiveness of an educational program;
and ta discuss the forges which motivate a child to learn and adjust.

Course Outl;ne-

I | The Nature of Educatlaﬂal Psychology
a) Historical Developmaﬂﬁ ; '
b) The Science of Educational Psychology

Ir  Growth And Develapmant
' a) Blological and social basis cf behavior
'b) Mental, Phys;cal, personality and social development

IIT Learning Process .
a) Theories; Efficient Learning; Transfer Th;nklng
and Concept Formation Creativity

v . Measuring Outcomes of Learning
a) Tests as Instructional Aids
b) Teacher Made Tests

' - Classroom As A Social Process
- a) Analysis of Classroom environment
b) Teacher in the Classroom Group
c) iInterpersonal Behavior
d) Teacher Effectiveness

=30~



B. | INSERVICE PHASE

- The inéervige phase invclveskpartnérship bEtWEEﬂ:Whééliﬂg
College and the school or schools serviﬁg a3 Cooperating Teacher
~Centers. This partnership involves the principal and the Director
of Student Taaching-as-cégrdiﬁétgrs of tha—pr@gfém; Thé c@§pératingr
teachers and the college supervisors are to'ba_activelj-igvdlﬁed as
pears in wafking with student teachérsi In order to eétéﬁiish:this
program Whaellng Gollage ‘had to overcome several Dbstaclas. Meet-
ings were held by the Director Df Student Taachlng Wluh County Supsrs
1ntandants principals, and Gallege Admlnlstrators tc communicate the
goals and3resp@ns;bllltles involved in tha prégram.’:Meetiﬁgs.weré al-
so held with interested teachers to obtain feedback on the needs of
caépératiﬂg teachers. Two fécﬁs Egeamé evident. First there is a
shortage of cooperating teachers and-secandAthéré is a'psucit? of
background iﬁrsuparvision- | | ’

"To remedy thé §iﬁuation, a Title I grant was written to train
lxc@@paratiﬁgrteachersrin supervisioen. ’This grant has baan‘aﬁprgvéd_-
-ahd anables the College to<traiﬁ; provide béaks, and offer graiuaté,

credit (through the UﬁivEfsity‘pfFDetPQit) ta'the'particiﬁants-r Thié.
pragfam'ié't@-bg offered to tha cooperating teachers while the studeﬁts,

are invnived in the preservice program. 'As the students move into the

' The course 1is des;gned to emphaslze théafy and simulation durlng,the

firat part and the practicum part is to coincide with the inservice
phase of student teaching.

A better'unaerstandlng of the "respgns;b;lltles" ;nvalvad in a

prcgram of partnership can be @btalned by reading the fallcwzng pagas-

i
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OUTLINE DF‘ RELATIONSHIP OF COLLEG

STAFF

Principal cr
Administrator

GE STAFF TD EDUCATION CENTER

\ , Director of Teachar

AN

Training

_/Collegse

School \

-

‘Englﬂsh Cooperating
Teachers

Social Studies
Cooperating Teachers

Math Cca?aratimg
‘Teachers

Teaahers

N

~College English Teachers

Social Studies Supervisor

N

and/or College Social
Studies Teachers

B\

“Math Supervisgr'and/cr

N

7 | College Math Teachers

N

~32-

\ '~ Science Supervisor and/or
j? Gellage Scilerice Teschers

English Supervisor and/or

3
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3
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| [}{}: 1ngs 88 well aa cenierences.‘

RESPONSIBILITY OF SCHOOLS THAT SEHVL AS CODPERATTNG TEAGHING
CENTZERS

'Schools that desifa to bécome C@Dpéfatiné Teaching Centers

must be willing to: | |
| 1. Mape . provision for social, emotional, physical and>iﬁtelﬁ

lectual development -of each child in the school.

2. Work.with thé College in recognizing and providing for
individual differences in chlldreﬂ. 7 )

3. Support a ph;losophy of teachlng which helps davalop atti-
tudes and values neeaed in'a democratic sc215uy.

ll. Work with the Gallage ;g aiding dlsadvagtgg;diéﬁiidreﬁ.

5. Provide an atoi@sphére in which p:ospectivé teachers are

capable of feeling a déép'appraciati@n of the challenges and oppor-

~tunities inherent in professional education.

6. Foster @pportunltlas f@r children ta thlnk and act independ-

cently in the school atm@sphera.

7g Permit superv1sed teachers. to- carry out new idoas and to
éxperlmant |

8- Not use student teachers as Substitutes éxcepﬁ in special
emergencies and only for a limited perlad of time.

9. Have a rich variety of classroom activities through'whigh,

~practical learning in the skill areas are developed, énd creative

experiences are explored.

10. Help the-College in selecting cooperating teachers who are
maturé,vexpaﬁieﬁsed and qualified to work with student teachers and

who desire t@ céntlnue learning abaut tha akllls and knawladga in-

H
\ li‘

volved in the superv1glon of studént teachers.

ll. PTDV1dé adequata space fér student teachlng séminar maets

m“éji?i




RESPONSIBILITY OF THE COLLEGE TO THE EDUCATIONAL CENTERS

Wheeling College is willlng to: | .

1. rovide wellzccﬁceivad‘haﬁdbaaks for administrators and
cooperating teachers that set forth selective criteria for, and
role expecﬁatians.éf; coopefating teachers as well as general guide-
lines for the student teaching program.

2. Have College supervisory personnel who are to be available
at all times and members of the academic staff make routine and |
periodic classroom visits, hold on the spot CénféPéﬂEéS with théAcQé
ope%atiﬁg teachers, student taacparsgrand any intétested taacheré or
admiﬁistratér;_

3. 'Adhereéto‘thé school's calendar during the student téé@hing'
practicum. | J | |

li. Not have a~§céparati§g teacher respbﬁsiblé for student
" teachers for more than one Semester per year.

5. Aid in the establishment of experimental and pilot-study
v érograms. | S B | - - : o

6. Work with the administration in the davelapment of any
érogzam that>is agceptablg to both the school and the College.

7. Provide academic diaries and biographical sketches of the
studémtlteacher, |

8. Provide training in supervision for cooperating teachers.
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RESPONSIBILITY OF COOPERATING TEACHERS.

Cooperating Teachers are needed who:

1. Are enthusiastic aﬁgut teacning amé are williﬁg to ex-.
‘§erimant in order té find ways of providing better education in
our schools.

2. Wisﬁ to assume the role éf-gcpperatiﬁg;téacher»because

_they regard this as their repsonsibility to ﬁhéi} profession.

3. Are willing to encourage the development of a student
teacher's strengﬁhsg to hélp‘them phase out their wéakﬁesses, to
stimulate and provide @pp@Ptunltles for 1n1t1at;ve, sxperlmantatlan
and. self-evaluation. - V

e Understand that the daily ?lanﬂiﬂg;.abssf%atiang analysis
of teaching, and canférance with a.student_téaéhgr (Cycle of élinical
Supervision) are responsibilities which wi;l'mean'an addition of time
to their school day. =~ | ’ |

'VSQ Are willing to allow the studant teacher to assume responsi-
bllltyrgradually until he bacoﬂes capapble of assuming full’ responsi-
blllty in the classroom. | '
| 6. Will 1nform student teachers of their teaching methods and
the prlnalples underlylng thelr tachnlqués.

7. wl;l cooperate with the College Supefvisarrin the proper
evaluatian-@f student teachers which may inél@&a expafimantimg with
new methods. | .

8. Are willing to further their skills iﬁ Clinicel Supervision
by taking theﬂCcllega graduate course that is specifically designed
for éé@paratihg teachers, | i |

9.  Afe wiiling tg'WQFk with two student teachers so ﬁ%gt team
teaching can he developed by the studéﬂt'téacharsi




rewafds for a cooperating taaaher:

1. Stimulation to imﬁfave and experiment in the use of new
Anstructional techniques with help from College personnel.

2. A caoperating teacher is allowed exemption of %uitianrféés%

~ for takiﬂg the course iﬁ "Glinical Supérvision'fcr Cooperating Teachers."
The teacher will also receive two hours of graduate credi |

Si Enrichment Df tna classroom program by camlng in cantact
with Callagé personnel and their resources.

L. E;pefiéngé as a supervisor which will aid them nat'@ﬁly in-
their work Wiéh student teachers, but in Team Teaching and the Non-
Graded School.

5. A cooperating teacher will be paid a stipend of $75.00 per

'étudgnt teacher. Eaﬁgﬁccapegaiigg”tgachs;s;gg;wgdmigggtrgtorsmgre

to receive the following: 7
'a) May attend, without charge, the cgllagé s cultural &ﬂd
athletic programs as wall as symp951ums and seminars.
b) Are listed in the college catalog GP bullatln as staff
members. |
c) Are 5xtehdei,tha courtesy of college library privileges

for their personal and professional use.

% There is, however, to be a fifteen dollar ($15 00) per course
clerlgal fee that is to be paid to the University of Detroit.

-36=




RESPONSIBILITIES OF THE DIRECTOR OF TEACHER TRAINING

1. The Director will be responsible for Scheduling student
teachers with the education centers.

2. He will be réspansibla fcf;the seminar é@ufses.

3. He will work in conjunction with the administéatian on

L. He is the Colleges cormunicator with the Gcégérating
teachers and is reSpcnsible-fgr the Clinical Supérvisicn'of Stﬁdeht
teaéheréi

5. He will work in gocpsratiénlwith the administration on
selection Gf.cgcparaﬁing teachers.

6. He will ﬁrovidé handbooks for administrators and cooperat- .,
ing teachers that set forth ssléctive‘c?itefia for, and rale expec-
tations gf';@gpéfating teachers ds well as geﬂafgl;guidelines fér
the student teaching program. | |

7,'?35 is té contribute ﬁ@ ?hé eiperienca of cooperating
.=7teach8fs aagsuparviscrs‘and Sctrés a fesogrcé pers@nytoAEl; teacliers.

8?: He is responsible for ﬁhe finangiél end course benefits
due tha'ceapératiﬁg'téaéhers;

9. The Difsataf ﬁil; hHave final say regardiﬁg'gradea for

student teachers.
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. The student ig to evolve 1nto JuxT calssroom. r55p3n51b1l .ty at a ‘rate

Lthe tapa and analyze patterns that c@ntrlbuta “to Stf@ﬂgthd and weak ek

tinuous process and the size of the group is increased acccrdlng tg the

.

Prior to the start o

4y

the inservice phase, representatives

(Principal and/or teachers) of the Cooperative Teaching Center are to-

‘orient the student téaéhers—té the séhodljs physical plant staff ra=¥

lationships, administration, socio~economic background of puplls co- -
curricular activities, and the total school organization. Fall@wing R
this the students enter the,sahgelsa Where possible, two students',J-'“

are to be paired with a c@apafatimg teacher. (N.B. Thls phase is da—'

s;gnad to pPQVlaé for the 1nd1¢1&ual dlffarences of the. studént teachars )

determined by. nlmg ‘the cooperatlng teachér, and tha c@llaga s-.uper'v:Lsor".,i'i"t
He is to be aided in his development by-the use of micfgrteachlng. |
This entails the sﬁudant'worﬁing with small graupé ana building ﬁéwafd~ !{i
full class involvement. Tha student is ta pian for and teach . a graup .

of»six,tgveight for 10 to gﬁrmlnutas. This is to be video tapad., The

vstuiént BOOPEPatlng taacher, and/or the cgllege superv;sar are to view

nesses in the teaching. Plans are made t@ re;n;@rce stfengtha and phasg'

out weahﬂesses. The student then re- teachss the grgup. Th15~1s a gan— g

rate of grawth of the student until full glass rsspan51b111ty is Qb-
talnedi, When full class Pegp@n51b111ty is reached, the regular cycle;irﬂ
of supervision (Plannlug, Observation, Ana1y51s and Strategy, aﬂd |
C@nferencé) is to be used.’ Micr@ teaching is to be used @efiadigalin 3
as needed. o o - | v

During the iﬁsarviéa_phase, students sbé to wdrk”with»their'
partngrsg other studentrtea:hars; caaper&ting taaéhers; and ﬁ;ilegg  f
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S A i ext provided by eric [N

to

(A

supervisors in development ol peer supervision skills. This i
be done initially by obsorvation of the cycle of supervision and by

gradual invoivement in the process. A part of the involvement is to

end of the inservice phase and is to develop skill in self-evaluation
and self-supervision. The student is to plan a lesson; teach it and
have it video taped; analyze it by using interaction analysis; plan

the next lesson so as to reinforce strengths and phase out weaknesses;
:étaach, During this time, there is to be no. communication withvsupers
visors although a supervisor is to observe the process. After this is
completed, the supervisor, and/or céaparating teacher, and student
evaluate the sell-supervision. Thié is done as often as possible dur-
ng the inservice phase.

‘The students are enrolled in Educaticn 71; Student Teaching for
6 hours credit and Education 72, Student Taachlng Seminar for 2 hours
credit during this phase of the pragram;' Following is their course

descriptions:




Course No. =D

Title Student Teaching
Semeater Houra  © B

- courss wWork in Te
currently pggiﬁg Educati@n

Students are to gain skill in sffective teaching by assuming
a classroom teacher's responsibility under supervision.

gain skill in understanding and performing
om duties under supervision.

Students are to gain skill in understanding the duties and
responsibilities involved in sponsorship of co-curricular activities.
; ,

Students are 'to gain skill in applying previous learnings
cially General and Special Methods) under supervision.

Course Qutline: (The student teaching seminar correlates with this
phase)

Introduction to Student Teaching

H

dent is to evolve into classroom teaching at
mined by the student, cooperating teacher, and
isor. This is to vary with each individunl.

II The student is to participate ds much as possible in the
total scnool program. This includes both curricular and
co-curricular offerings. The student is to be responsible
during his purticipation for teaching in his specific area
and experiencing the rcle of a regular teacher.

III Experimental Teaching (This is to be uﬁﬂéftakéﬁ;th‘“ last
two weeks of student teaching and mainly involves tesn  teach-
;ng with another student teacher andor the cooperating teacher)
is to be done if agreed upon by cooperating teacher, student
teacher, and college supervisor.

ERIC
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Department offering the course  Education

Students are to identify teaching problems.
Students are to gain skill in working with peers in analyzing
teaching problems and group dynamics.
ts are to gdlﬁ knowledge of the total school program by -
varied experiences end discussion.

Students are to gain skill in self-evaluation and self-super-
vision,

Course Qutiine:

7 The curriculum to meet the above objectives is to be established
by the student teachers and the college supervisor 8¢ as to insure the
meaningfulness of the seminar.

Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:

The role ol the coocperating teacher is vital to this program.

AT the present tims student enrollment in the College's Teacher

Training Program will average sbout Cifteen (15) per semester. Since
there are to bes two college supervisors to work with these students,

. I
£ the inservice phase as planned is realfistic. The
training ol the cooperating teac hers ay the Title I grant should also

facilitate the program. A problem will develop when the Teacher Train-

ing=aﬂrollment increases beyond the tapacities of the Céllagg‘s Super-
visors for the inservice phase. Wheeling College 88 with most colleges
could not afford to hire a supervisor for every taﬂ (10) or so students.
It ié hoped that by training cooperating teachers in the Title I course
and by worxing with them during the course and during the first year
or two of the program that they will have most of the competencies
necessary to work with the student teachers. This includes skills in
the use @f-micro:teaching, cycle oi supervision, peer supefvisiaﬁ, and
interactic: analysis. If this can take place, then a college super-
visor stationed in the center can ba a resource person to the cooperat-
ing teachers and not directly responsible fer the individual student
teachers development. The inservice phase with its provision for in-
dividual differences of student teachers can function without being
a financial burden to Wheeling Gollege.

An advanﬁage ol ‘the proposed relationship between the college

supervisor and the cooperating teacher is the opportunity for continuous

education. The training of the cooperating teacher will provide skills

necessary for self-evaluation and self-supervision. By working with

student teachers, these and related skills gain further development. = e

The association with the u@llege supervisor presents a situation in-
: |

oo

the coopera ating teacher can observe éxpéfimantatién and innova-

I.__l\
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feel coerced to change because no one from the college has any author-
ity over the regular school teaching. If change does take place, it
1

1 be internalized by the cooperating teacher since he makes the

choice in the absence of a threatening situation. As communication

end conflidence improves between the College Supervisor and teacher,

oin the supervisor and student

el
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it is hoped that the latter will

- - [

teacher as a participant in experimentation and innovation, The associ-~

ation between the cooperating teacher and supervisor is to always be

one of peer relationship.

\
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STUDIENT TEACHING AT WHEELING COLLEGE

I Nature of tﬂa program: As they begin student teaching Wheeling
Callagc'gtudents are starting the In-service phase of tieir
MY Education Semester. In order to maintain as strong a liberal
L= arts background as possible and to enable our staff to devote

full time to their involvement in the schools with the stu-
dentg and the ca@perat;ng mastar teachsrs, Uhesllng College

During the Pre-service phase of the program the students take
10 credits. Because the Pre-service phase is only one half
of the semester the courses meet twice as often. During the
Pre-service phase the students take a course in General
Methods of Teaching in which general concepts of teaching
such as planning, testing, and supervision are developed.
These concepts are applied in the Special Methods courses
which have as their focus the rationale for methodology
which one applies in a particular field and simulated teach-
ing. Tinally the students tale courses in the History and
Philosophy of Educatirn and Educational Psycholegy. These
courses are intended to provide the student with the founda-
tlons upon which their decisions about teaching will be made.

ED 0740

The In-service phase of the program includes Studeﬁt Teach-

ing and an Education Seminar, For this phase the students
receive 8§ credits. During the student teaching te students

will be in the public school full time. (In rare situations

a student may leave for one hour per week for a seminar).

During this time they develop with the help of a cooperating
master teacher the skills of and attitudes about teaching

which were initiated during the In~service phase. The Curri-

culum for the Education Seminar is determined by the needs

of the students which arise as their teaching progresses and
usually deals with problems in taaghlng. The ccurse meets

in the school at a convenient time and is open vo all who |
wish to attend. 5

II Rationale for leamlng af Student Taachers

Wherever p0331ble tWG studgnt teacbers are placed under
the direction of each ccoperating master teacher. There are
several recasons for this arrangement. First of all, Wheeling
College believes that the coaperat;ve planning of a team, and
the support one receives from the team members provides the:
most effective means for inducting a young profsssional into ,
the fiecld. It is also felt that the skills developed in in.er- -
actions with other professionals will serve them well in. the
broadened profcssional role that teachers will be assuming
in curriculum development and program lmplementat;an. Seccond-
ly, we fcel that the mare 1niarnatlcn about teaching perform-

2y
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ances one receives, the greater will be the teachers choiccs
for deciding a course of action. It is also felt that this
added information about tcaching will help the individual
build rore readily on his strengths and eliminate mcre ra-
pidly his wealmessecs, Teaming also cnables an individual to
try innovations under the supervision of tcam members who arc
avarc of his objectives and can help him analyze the success
or failurc of thc innavation. Tinally the fact Lhat tCﬂming

lzgd tgachlng bgncfltg flrgtg tho caopcratlng mastgr tgaéh;r?
who arc vitally intecrested that cach of theoir students pro-
grecss as far and as rapldly 08 posasible; sccond, it benefits
the student tcachers who strongly desirce to hﬂlp students
lecarn; and finally it benefits the studonts by providing an
opportunity for a more pcrsonalized atmospherc than onc tcacher
can physically provide in a n rmal classroom within the 1limi-
tations of the school program.

Both of the members of the Wheoling Collogoe Education Depart-
mont have had oxpericnces in tcam situations and will be
availablc to work with the tcam in any way possible including
joining the tcam for some duration.

ITI Supcrvisicn

R@écafch Shaws that thc m gt immortant agpcct Df th;

quallty cf gqufVlSlon he roccives. Uu bcl;cvc Lhat fruqu:nt
supportive supcrvision is the truc capstone of the student

teaching expericnce. The Whoeling College staff ascribes to
whkt i; 3371Ld Clinicai Sup;rvisiéﬂ as dcvclopcd by Cagan at

thé Univcralty Df Plttsbufgh, aﬂd thraughaut thc stato of
Orcgon. Dsscntially Cllnlcal‘gupDFVLSLDn involvos thec supcr-
visor working with tho suporvisce to determine strcngtha and
wcaknesscs and to plan with him Stf&t@glcg which will inecrocasc
strengths and climinate wealtnesscs. To.be successful -this
: interaction must take placc in a mutually open atmospherc. On
- - tho supervisors part this implics involvement with and invest-
. ment in the teaching of the supcrvisce. As a methodology
Clinical Supcrvision adopts what is called the Cyclc of Super-
vision this includes planning for tcaching,.systomatic obscr-
vation of the tcaching act, analysis of tecacher bchavior pat-
terns, planning for a confcrcncc, carrying out the canfcfcnccg
and plannlng for the next tcaching act. Most suporvisors us-
ing this method also do somo type of post conferonce cvalua-
tion in order to improve their supervisory skills.

Bocausc of the closcnoss of the- cooperating mastor
tcacher to thc actual tecaching situation we at Wheeling fcel
that the prlﬁc responsibility for supcrvision rcsts with them.
We reccommond that they have frequent (dally if possible) con-
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fercnees with cach of their student toachers. This rccormen-
dation is made becausc of the vast importance of frequent
cffective conlfercnces in providing a quality student tcach-
ing cxpericnce. Beocause of the time invelved in supervisory
conflerences we are in the procoss of developing the concept
of the micro-conference, During a micro-conferecnce the
supcrvisor and supcrvisce would spend 5 to 10 minutes con-
ferring on onc aspcet of the teaching (for cxample question-
ing). It is assumecd that scveral micro conferences may be

& morc officient way to utilizc the precious time of the co-

coperating master teachers. It is also rccomnmended that mastoer

teachers hold longer confercnccs to rovicw brogrcss and make
pPlans for further development at regular intorvals.

The Role of the Colloge Supcrvisors

Both of the colloge supervisors will bo working full
time in the school. Thoy will fill two interrclated rolcs.
First of all they arc rcsource persons to be used by the
staff of the school and the student teachors for improving
instruction. Sccondly they will work with the cooperating
mastor teacher while ho superviscs the student tcachcers as-
signed to him. The purposc of this is to holp the coopoerat-
ing master develop supcervisery skills. For this rcason we
would appreciate it if the coopcrating master tecachers ap-
prisc the Colloge Supervisors of tho times whon they would

be having conforonces with the studont tecachers.

The college supervisors will be applying tho principlgs of
Clinical Supervision whilo they work with the cooperating

‘master teachers.

In their first role (as recsource persons) they will be
available to the staff for such things as demonstration
tecaching, consultation on curriculum,. and adviscment on .
teaching. problems. Both of the college supervisors-have
had ocxperionce in. public secondary schools and have done
curriculum work and roscarch in teaching.

- The college supervisors will maintain closc contact.
with the student teachers during the student toaching ex-
perience but will seldom work directly with them as supcr-
visors. The actual supervision of teaching is the reosponsi-
bility of the coopcrating mastor teacher. i

Grading of Student Taac@g;?

, First of all the final rosponsibility for the grade a
studont teacher rocoives rosts with the Dircetor of Student
Teaching. As much as possible this is to be done in coopera-
tion with the cooperating teacher. We losk on grades for
Sstudent tcaching as being predictive of potential success in
teaching, , : , ' ' ‘
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VI

the student has potential to beecome a highly offective

i

Whon wo givo an "A" for student tcaching we arc savin
g E ying
teacher.

A "B" indicatcs that tho student will probably be an offoc-
tive tcachcer. A "C" indicatcs that we have sorious rescrva-
tions abcut the ctudents potential succoss as a teacher. Re-
member we arc grading the students on their individual growth
and not in terms of competition with othcrs.

Misceollancous

1.

3w

Usc ef video tape cqulpmgnt We have found that the video
tape équlpmgnf‘IS'ﬂn invaluable aid in the analysis of
t;achlng and in working with beginning tcachors. Cooperat-
ing Masters toachers should plan to makc usc of this cquip-
ment. The student teachors have all been trained in the
use of thoe cquipment and tho college supervisors would be
glad to holp coopcrating master toachers in planmlng to

usc this va 111'113115, aid.

Remuncration: Wheeling College pays a cooporating master
teacher $75.00 rur student tcachor. Payment will be mado
on the last day of the student teoaching period or as soon
after tﬂﬂt 2s possible.

In addition to this remuneration the colluge provides
passes to athletic events and library privileges to master
teachers, _

Letters of recommendation for Sﬁudg, Toachors:
— o — = = ﬁﬁ—x

[’j\

]

School superintendents tell us that the most impartant
criterion for sclecting beginning teachers is letter(sT
of rocommondation from cooperating teacher and/or college
supervisors. For this rcason we would like you to write
a letter of recommendation for your student teacher(s).
This letter sheuld be an honest appraisal of the students
strengths and weaknesses and is in effcct an cxpiiﬂatlan
of tho gfhdc you hﬁVu given the student toachor.

w
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SECONDARY TEACHER PREPARATION AT WHEELING COLLEGE:
A MODEL BASED UPON PERFORMANCE AND PARTNERSHIP




PHILOSQPHY

The Department belicves that man is a being who possesses emo- |
tional, mental, and physical powers different from other creatures .
in their scopc and potential. The powers differ for cach indivi-
dual and are influcnced by his environment. Within this limiting
framework man is born to become what he wishes to become ond is
capable of making choices that shape his-lifc and being.

flan changes as he .experiences living, choosing, and learning
and inculcates these perceptions into his being. In this sense he
‘begns changing at birth and stops at death. He knows and leoarns
best when he develops congrucnce with and control over the world
around him. He is in constant struggle with the ambiguities and
thwarting naturc of his cnvironment. As he gains control over and
- congruence with his world, he cxerciscs morc of his potential to
bocome what he wishes to beecome. At osach success, however, more
.complox unknowns appear and man is faced with the choice to go on
controlling or to capitulate and be controlled, If he chooscs to
capitulate, ho inhibits his growth and thercfore ‘change is thwarted.
The cholce to inhibit chango is induccd by man upon himself as a re-
sponse to tho ambiguities and unknowns that face him. Tho choice to
be controlled may 'be pormancnt or a respitc during which potentials
lie dormant awaiting a new oncounter.

Thus man is chzﬂged by learming. He lecarns by bringing his
cxperiences as instrumonts for intoracting with the probleoms of
living with himsclf and his environment. :

This philosophy can be scen elearly ir the manncr in which
the students in teacher cducation areo treated:. Tho Department be=-
licves that all the students who come -to it have the capabilitics
to grow into mastor tcachors. It is the role of the department to
remove the clements of the onvironment which may thwart the stu- -
dent's growth while at the samo timo providing an atmosphoere in ,
which resources may be omployed so that students begin te shapeo ‘o

their learning. . Tho department realizes: that the students come to 2
the program with Zifferont cxpericncos. Some of those oxporicnees .

may have caused them to doubt their capabilities of shaping their
growth. Ior this rcason the Dopartment must first holp the students. -
discover that they are capable of shaping thoir own growth and that- -
he should be responsible for this proccss. Onco the student has

beégun to belicve in his capabilities, the role of tho Department

bocomes once of providing an cnvironment that is cenducive to con- L
tinual cducntional growth which will onzablce the successful studont A
to continuc to improve and develop aftor he leaves the progranm. X
The department accomplishes this role by providing support whilo =
the students face new.and decper challonges as well as working S
with the students in identifying new arcas’ for growth, .

el



GOALS

Since the program's philosophy cumphasizes active oxpericnces,
the program's goals arv dominated by performance behaviors. The
‘ultimzte goal of the LEducation Department is to provide students
with expcerionces that are necessary in developing master teacher
skills. To accomplish this objoctive spocific behavioral outcomces
arc planncd as guidelines for the process of boecoming and continu-
ing to be a master toacher. The primary outcomes considered nccos-
sary by the Department are that the studont®will:

"Identify the basic factors bchind the oporation
functioning within the structurc.”

The basic factors involve more than the organization of theo
school systom. To identify factors the student must obtain infor-
mation concurning valuus, rosponsibility, authority, conformity,
cte. as perceived by the school systom and the community. Identi-
fication is not limited to listing factors, but cncompasscs the why
and the whercforce. When the factors and the recasons for their pro-
minence have been intellectualized, the student must develop per-
sonal mechanisms for functioning within this cnvironment. To func-
tion tho toacher must cope cognitively and affeetively with a
varicty of cducationol problems. If these coping behaviors are
developed as gencral mechanisms for operating within a school en=
Vironment, the bcohaviors become peorsonal skills appropriate for
functioning in spocific teaching situations.

"structuro and control classrooi situations to
provide for productive learning.”

The terms "structurc" and "control" cre not to be defincd in
the colloquial scnsc. The intent of the word "structure" implics -
a curricular plan for the classroom that can range from tcacher
contured to individualized instruction. Also, the word "structure"
means that both the teacher's and students!' objectives are to bo
considered. The word "control" is not to be confuscd with domina-
tion. The word "control" identifics tho teacher as thp respons-
ible agent for insuring that cach studont has an opportunity to.
learn without outside intorforonce. If structuring and control-
ling arc accomplished, the minimum prercquisites nccessary for
productive learning have becn met. '

"dovelop his porsonal style of roelating to the

pupils and shaping the curriculum.”

Eaéh,studant vomes into the program with a relatively diverse
varicty of ocxpericnces that have contributed to his developrient as
o porson.. He has probably been free to limit or increasc his @
social contacts,  chooso .pcople thzt intersst him, or even rcicct
people whom he dislikes. Behaviors such as these and their closs-
room implications must bo cxplored. - Thus evory toacher must identi-
Ty how ho relates to tho studonts and why the students perceive
him the way thoy do. Whoen these factors have been analyzed, plans




arc to bu formulated to onhance cach teacher's personal style of
relating to the students. ’

To bec & nmastur tcacher the student, must have a philosophy of
cducation, opoerate consistent with this philosophy, and constantly
“test and revise his philosophy by intcoracting with the educational
environment. If this procuese is followed, the curriculum will
constantly bo shaped and developed by the teachor. '

"ovaluatu his strongths and woaknosses as a
teachor as well as his percoptions of himsclf
&s an cducator."”

To be continuously e¢ducated a teacher must develop skill in
identification of his verbal and non-vorbal teaching patterns,
Once identification has boen made, the patterns must be analyzed.
in terms of thoir classroom implications. After analysis has been
completed, a  program to reinforco the offeetive patterns and
phasv out the ineffeetive oncs .ust bo formulatod, The program
should include both long and short torm plans. 1In addition to tho
above procecdurc the toacher should uso student fucdback, pecers,
and cducational litcraturc as rosource information. If skill in
using thesc procodurcs is doveloped, the teacher is preparing for
his continuous cducation by using the process of self-cvaluztion.
Also, sinco using the proccss of solf-cvaluction involves inter-
acting with his total cducationnl cnvironment, he will obtain in-
formation about himsclf as an oducator.

"develop skills, attitudes, and acquire the
information necessary to work with others
in improving education." -

Every master teacher must have an idea, model, or image of
‘what the education process could become and the role that he
- should play in attempting to promote the vision. So as to nourish
development in this direction, a student must acquire knowledge of
trends, innovation, and new thinking. Then ‘the student must ex-
periment with new concepts of teaching and learning and interact
with peers to analyze and defend the outcomes. .To interact and
influence peers a teacher must develop human relation skills and
attitudes. Without these skills, he has little hope of promoting
his vision of the education process. .

"use the process of scholarly inquiry in solving
educational problems." ’

Although concerned with self-improvement, a master teacher
is also interested in contributing to his profession's growth.
Since research is the backbone of professional development, the
student must gain skill in using the process of inquiry in ex-
ploring educational prohlems. -
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The education programn at Vheeling College io barod it two
principles - total inveolvemsnt of the students end the use of tha
education center model of studsnt teaching. Total involvement ies
achinved 1n two ways. First, the students usunlly telis only edu-
cation courzse worlk during tﬁm education uaﬂﬂ%t r.  In tais waw
they are 'helly cirected to teacning. During the educnslen
ester students take =ix courses for eighteen credit hours. So- P
involvement is achieved by placing the students ilmmediately in the
school situation. In mont models of teacher education students
complete education course work, arrive at a school and phase them-
selves into tecching. These models have several weskenenses,
Pirst, class worl: is often *theoretical and ir:elevant. fecondly,
time is wasted initially by having the untrained studeat observs
before fitting into the school situation. By melding thase two
phases of the program the Wheeling College approach increazes effl.
ciency. After a dav of orientation students are placed in the
school whel e 1m1t1a11y most of their ftime will be spent in educa-
tion clanres. Classes of this nature leszen uhé prgalem of irrele-
vance by p¢uuld1ﬁg concrete examples in the Asn the sem-
anter ﬂaeg on the bnlance betw=en sducation id teachlﬁf
rﬁwpgnglblllr3 shifts so that by the end of
havs bsaﬁ phassd out and the student is tolal

ter ciavnenx
,Eg4g13 Tor

The concept of the education center is
ess of ths whaéllng Colleze program. O
or iw & scheol ‘ech nas Emtafad into
o gc to prepare teachier: and impvove ins
of an educat 1 conter takes seriously the“:
lblllty to traln Obhef tsaché“;ﬂ

d‘

col;ega béﬁﬁmz ﬁ"ﬁﬁﬁiﬂﬁ =~ *‘ﬂﬂ, Pe;hﬂﬂs D63
o emewiiU Lo O CONIGTASt. In tha usue
vuaCiler preparation program students ar
C'Epufat:JE master teachers in a numbbr af QchOQLQ LI ase
cdents ere serviced by a college supervisor who vsually can

an hour on LUf a week in the schzol. He usually observes 2 class,
conferences with the master teacher and the ctudont teacher, and
leaves witil the next time. His rsile ofbon becomes one of calm-
ing rufrfled feathers or mediating between 'the mastor teachor and
the ostudent teacker. Bocaure ¢ tho Limitod Lime available in

the school e 1s of lictle wvalue in helping tls In the oo "
ing College program all of the ggudpnt teacher are placed in

ong school - an aducation center - this arrangemant allows tho
sollege supervisors to work full timoe in tho school situation.
Tralnlrg the coope ratlng master teachers in supervicory ekills
frees the college supervisors to offer their expoertise to the

host schorl. They teach demonstration lessons, work v1th ‘the .
teachers in improving instruction, help 'in curriculum derlaﬁmbnu
and generally provide resources which are not ﬁarﬁally aveilable
hlp bgtieg chaal and collafc Hi




highlights for both the full rangc of rosources that cach has for
the other that might not normally be uscd. For cxample, tcachers
have access to a larger library while, cortain porforming groups
of the college have an added audicnec. )

The Wheeling Colloge program has onc other aspect which makes.
it unique and allows it to offer incroascd scrvice to both the
college coumunity and the local school community. This is in tho
arca of pre¢ scrvice cducation. Some college students are placed
as tcachor aids in a varicty of schools in the arca. This gives
the prospcetive teacher an opportunity to cnter tho rugular pro-
graa with a more roalistice understanding of the rolc of a teachor.
It provides an opportunity for other students who do not .want to
take the full program but who have a desire to serve the commun -
ity. Students roccive academic credit for their offorts.
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The student will idontify the basic factors behind the
operation of the school systom and develop mechanisms fer
functioning within the structurc.

Activitios

Parts of thoe first weok of the program are devoted to oriunt-
ing the student to the school environment and to the Tcachor Prop-
aration Program in goneral. To identify tho basic factors. the
students uso this timne for obscrvation as well as discussions with
the administration, counsclors, tecachcers, staff, pupils and their
master tecachers. The topics range from drgss ccd; and discipline
to the philosophy of the school. Tho colleoge supervisors, who arc
familiar with the school and community, inturact with the students
to give additional information about the teaching atmospherc. Al-
so, scminars are held between the studantg and the college supcr-
visors for tho purposc of oxamining student concerns about the
teaching situation and how to cope with potential probloms brought
about by their concerns. Tho above activitics arc considercd
mercly introductory. The main activity is thoe intoraction of the
student with the cducational cnvironment as the program evolves.
If this main activity is fruitful, coping bohaviors will be de-
veloped as gencral mochanisms for operating within a school systom.
Because the program places all its students in a Centor, much
cmotional support is gaincd by the students sharing thglr problems
and concorns.

Dach studeont koeps a daily log of his rcactions to tcaching,
cducation coursc work, and the school situation in general. The
logs arc confidential and arc cxamincd only by the college super-
visors. 1In addition to providing a means for the student to re-
fleet, analyzg, and cxprcss his roactions, the logs provide the
colloge wupervisors with data as to how well the student 1s de-
veloping mechanisms for functioning within tho structurc. Logs
are. turnced into the cgllggg supcrvisors at least onco a woek.
Also, thc collecge supervisors arc in tho schools throughout the
day and arc available for confeoronces or informal discussions
with studonts and mastor toachers. : :

If the studant is having dlfflculty in mooeting the objecctive
of Phase I, the college suporvisors in cooperation with the master
teacher ﬂﬂalyzg thg problems and d;vclop a pragrnm for that in-
dividual. ,



Phase II

Objective
The student will structurc und control classrooin situntions
to provide for productive learning.

Activitivs

During the first wock a student is placed with a master
tecacher, As soon as possible the student is involved with class-
room activity. th type of activity can range from alling roll
and giving out papoers to actual toaching, depending upon arrange
ments made botwoon the student and the master teoocher. From thgsp
initial exporionces tho student is oxpected to have full control
of at loast ons class by the start of the third wock. Intertwinoed
with the teaching a'e tho sominar styled Goneral and Special
ifethods cpurscs which also start the first week. Topics analyzed
in Genoral HMethods arc further doveloped in the Special Mothods
coursus of the students' teaching ficld. As the courses cvolve,
arcas such as planning, grading and controlling cre studiod from
a variety of perspectives. After thoe positive and ncegative impli-
cations have been weighed, the student incorporates into his teach-
ing thoso aspects that arc most meaningful. The curriculum for
the mcthods courses are designed so as to include student initi-

ated 1tems. Those items or problems arc usually brought forth

whon the studont becomes increasingly involved with classroom teach-
ing.
Evaluation

The ability of the studoent to apply the lgarnings'is tho cri-
terion of covaluation. To asso:s the student's ability to struc-
turc and control the classro~i situation and the degrée to which
this is donc the program ur. s approximatcly threc procodurcs.
Primarily, thce mastoer teochor is consulted almost daily by a col-
loge supcrvisor as to th amount of success tho student is having
in mceting tho objoecti- 0. Analysis by the college supcrvisor of
the student's unit a»t daily plans. provides additional informa-
tion. The log and confercnces betweon the studont iﬁd a collego

supervisor is anc.tucr sourcc of focedback.

If the s*uont 1s having difficulty in mceting the Phase II
"7 LEive, o Least onc college supervisor visits the classroom
and obtairs Fata concerning the toaching. This data is anaiyzcd
in ref»~ .nco to the student's problem(s). Also, a2 class is vidco .

. bape®  or group analysis by the master tcacher, college super-
vie ., cad student. PFrowm this data tho collsge supervisor, master

t .chov, and student devisc a program for solving the problem(s)
. «nhibit meeting the ijuctlfb.

-8-



PHASE III

Objective

The student will develop his personal style of relating

Activities

The main objectives of the History and Philosophy course is
for the student to identify and develop his personal philosophy
of education. To accomplish this development the student must
explore various philesophies of education and their implications.
He must also consider his perceptions of man, learning, and change

_while testing and interacting with the educational environment.

Seminars, papers, and teaching experiences as well as a final de-
fense of ones personal philosophy and this philosophy's operation
in a school system are the key activities. Prior experiences not
only influence ongs philosophy, but .also influence the manner in
which a verson relates to others. Because the teaching situation
demands skills of working with a variety of types of individuals,
students are encouraged to work with groups, serve as counselors,
and take the Teacher Aide Practicum course before entering the
program. o

As the student's philosophy evolves and his ﬁeaching expérii

ences grow, he will alter the curriculum to be consistent with his
perceptions of what education should become. The special methods

‘courses in the student's teaching field require a paper explaining

the rationale for why their field should be included in a schools
curriculun and the procésses that should be used in teaching the

courses. This paper must reflect consistency with the student's

philosophy of education.

Evaluation -

The History and Philosophy papers as well as the spscial
methods papers provide data concerning how well a student has -
intellectialized how he should relate to the students and why.
Also, the logs give additional information regarding the students
personal contacts with the pupils. The -collége supervisors react.
in writing to the logs and the papers. The reactiors are usually
of a "devils advocate" nature with the purpose of challenging the
student. to consider implications of his thoughts and actions.

The seminar styled courses, which are structured as encounter
situations where each student interacts with his peers and college
instructors, provide more information about how well a student is -
developing his style of relating to others.

To evaluate the extent to which a student has operationally
developed his personal style of relating to the pupils and shapes

=0-



the curriculun, the program uses four procedures. Sach student

video taped at least once and the tape 1s analyzed by the
llepe superviscrs, master teacher, and student. The analysis
¢ssion has as its purposs the diagnosing of teaching bcehaviors
and then possible implications.

The college supervisors in ccopeoration wi tl the master tsachazrs
record verbatin data fro:m the student's class and composc a type-
seript. The typescript includes the physical 1ayout of tho room
as well as interaction patteriis that developed during the class.
The main function of tho typescript is that it is analyzoed for
patterns of teaching behavior that contribute to the strongths
and weaknesses of the class scssion. Once the patterns and thoir
implications have been identified, a program to reinforce the
strengths and phasc out the weaknessces is deovoloped boetween the
college suporvisor, master teachor, and student. A follow-up on
this programn and the vidco taping scssion provide the necessary
informavion as to whether the student is progroessing toward meot-
‘ing the objective.

After six wecks of teaching, a diagnostic instrument of Ssuper-
vision is administored. This instrwaent used pupil f edback and
gives data concerning six arcas of tecaching behavior. When the
data has been collatced, a program is dev;73pgd with the student to
strengthen weal arcas. The instrumoent is administered six weeks
later to cvaluatce the student's progress.

Analysis of lesson plans and their resulting effect on the
student's toaching is another criterion for cvaluating the student's
ability to shapc the curriculum. Both tho colloge supcrvisors and
the master tcachers are to scc the plans. Comparisons of past

" plans with currcnt oncs can bo used to measurc tho student's pro-
gress toward shaping and developing the curriculun.

If the student is having difficulty in meeting the Phasec III
cbj ective, all of the above procedures are rope atgd and a prograin
is dovised. 1In addition to thesc rcogular proccedurcs, spcecific
problems are isolated and spocial programs such as micro-teaching,
simulation, rolc play, and perhaps personal counseling by outside
personncel arc usod. '

o | ; -10- - 3
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The student will evaluate his strengths aéd Heaknesggsras
aiteachér 28 well as his perceptions of himself as an edu-

cataor.

Activities

To meet the above objective, the Student wust develop the
skills that are necessary to Successfully perf;rmithe process ;f i
Sélf—avaluat;ong The skills are essentially glmllarita t?qse Esed
by his master teacher and college Supervisor in working W}th,sﬁu“
dents.  In the General Methods and Curriculum course a unit on -
'suparvisign 1s provided. The Supervision unit develops the sk}lls
of data taking, analysis of data for teaching patterns and th§;r
po3sinle implications, conference téCbﬂiQﬂéS;raﬁd human relation's
skills. The students apply these skills in simulation, rols: play,
and by audio and/or video taping their own qlagsar After tap%ng.A
their class, the student makes a typescript and ideﬂtifies his
teaching patterns within the framework of their possible implica-
tions. He then develops a program to reinforce his strengths and
phase out weaknesses., He algo analyzes a video tape of his class
for the purpose of ideﬂtifying Places in the lesson where alterna-
tive procedures may have been useq and to identify non-verbal be-
haviors. The nature of Self-evaluation is tc be explered in the
General Methods course mainly through discussion and reaction to
& paper written on the brocess and reference information from edu-
cational literature, The students are responsible for collating
the information from the pupil feedback instrument., The instru-
ment is an additional résource to be used by the student in evalu-
ating Lis teaching and his growth as an educatop,

Evaluation

Since the nature of the log is one of self-evaluation of the
student's progress toward becoming a mastep teacher, it is g vital
toocl in measuring how well he is performing this process. The re-
actions of the college Supervisors to what is written in the logs
help the Student evaluate his learnings, 1n fact the main role of
the college instructors in the program is to promote self pProcess

The college supervisors and master teacheps observe the pro-
cess that the student £0es through in analyzing the video 'tapes.
After the analysis by the Student, the Supervisor and/or master
teacher discyss the quality of the analysis with the sStudent, . 41~

Because the Student has feedback from a varjoftw D tttmana

;_1;;
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The General ifethods and Curriculum course requires such a paper
of ecach =ztudent.

If the student is having difficulty in meeting the Phase
IV objective, tho college supervisors and master veacher work
with the student in identifying the problem areas that have in-
hibited the development of the self-evaluation process. If the

probleil areas involve poor skill devolopment (e.g. teaching pat-
tern analysis), a program is planncd to remedy the weaknoss. If
tho problem areas involve failure to resolve actual and idealized
perceptions of oneself as an oducator and educational growth is
inhibited, a program is planncd ranging from more extcnsive fced-
back to counsecling. :

]
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The student will ﬂevel@p skills, attitudes, and acquire
the information ncecessary to work with others in improv-
ing education. ‘

Activities

In the History and Philosophy of American Education course
the student rust put down in writing and defend in front of his
peers his personal philosophy of education. Included in this
philosophy 'is his image of what the cducational process should
become. This model is the rcsult of acquiring information from
the literature and from actual cxpericnce. The FEducation Seminar
coursc, which has as its theme "Alternatives In Rducation', is
led by onc or two students who are not taking the teacher prep-
aration program. Thesce students arc usually considered radicals
in their porceptions of what the process of cducation should be.
Thoy introduce information and ideas that suppl;m;nt and cxpand
the readings from other Educatiorn zoursos (c.g. Froo School ilove-
ments) .

The supervision unit of the Genoeral Mothods coursse has o
phasc that develops human rclation's skills bascd upon an atti-
tude of oponneoss. Skills such as listsning, malntaining the
communication process, quecstioning tochnigues, otc. arc developed
by simulation c¢xcrciscs and role playing. Each student works
with at lcast onc other student in a team situation for the pur-
posc of supcrvision. Ho must not only have the gkiiis of teach-
ing analysis, but hc must be able to communicate and interact in
conferoncos. The conferences require the use of human rglatlon s
skills. - :

The spceeial mothods courscs roguire tho student to expilore
alternative and innovative curricular approaches to their subjoct.
As the studont improves in his tcaching competencics he is ex-
pected to test now concepts of teaching and laarmlnga The out-

,ccngs of the cxperimontation are to be communicated to the master

cachor, other wembers of the dopartment, other %ezchers .and the
Gﬂ;lbgg supcrvisors. :

and ﬁttltudag in mlny “informal Sgttlﬂgs wlthln the schoal environ-

ment. The faculty lounge, departmeont meetings, and social func-

tions all provide cpporfunltlas for the studont te bocomc an in-
flucencing agent for improving cducation as he percceives the neod
through his vision of the cducation process.

Evaluation
, Becausc thu student is involved for only onc scmestoer in the
-toacher preparation program, asscssment as to how woll the objoe-

-13-
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nclusive ovaluations

tive has been net is difficult. Although con
i JER ela¥: ! sone liaited ovalua-
t

would bo proematurc, cxcept in roarc cascs,
tions arc possibloe. A4nalysis of the student's writings indicate
the degre. with which he has developod an intolloectualizoed model
of his image of what the cducational procaess should bocomo. The
stud.nt's progress in devoeloping human rolation's skills and atti-
tudes arc cnilyzed wvhen thoe student participates in role play and

jal
i
in acctucl confurchnces with his w21l a8 vwhen the student

DGors
communicates outcorics of his oxperiaontal teo

. N ~1l-
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The student will use the process of scholarly inquiry in
solving <ducational probleins.

During the first wock of the pregrax students ore in-
foried that they arc roquired to do sducn tl@ﬂul rusoen .rch napcer.
The genoral nature of tho type of rescorch is oxplained with
oxumples and the students arce given approximately scven woeoks to
-identify regearch problem and to ol n the design for thu ux-
periaental study. Tho students intoruct with thoir colloge super-
visors in liaiting tho problum and in refining the dﬂ,lgﬂ- Also,
literature in cducational rescarch is wadoe availabloe. Once the
project has becn approved by the supervisor, the student porforms
the rescarch and writes his report.

f1

J

The duality of the rescarch paper and the student's ovalua-
tion of his ruscarch technique are the main criteria for measur- .
ing to what degrue the objoetive has boon reached.
. O ‘ : . o ’ - —lS— .
W;;ﬁﬁ

3
1
g



.

ED 074043

THE FUNCTION OF A PRINGIPAL IN A SCHOOL
USED AS AN EDUCATION CENTHER

by
Carson Bryan
196¢




CHAPTER

I

II

ﬁi“

in An Education Genter;gf..i.._i..g_.g.g.f;i-.gi.,Page

TABLE OF CONTENTS

Int?édﬂGtiGniig-ii';-ajgi;iii;igig-iiQ’n-iiijiigi-i:gPagé

Role of a Principal in An Education Center........Page
Pfincipél as a Leader in An Education Center......Page

Principal and His Relationship to Supervision

‘ CDEQluSiéngiI!!’éi!!g!!iiiiiiil!ii!!i!iéiiiliitilliPa%é7

Bibli@grgphy_-g;i:sg;--i- LI ] ili!ii!,lili!i!iii!;illiPaSé

o~

10

16

- 20



‘Chapter I

INTRODUGTION

An education center is a school that is used by a college in
the training of student teachers.. The education center differs
from most schools that provide for student teachers in the follow-

ing manner:

(a) Cooperating teachers are specially trained in super-
viasinn by the college.

(b) All of the college's student teachers are in the
education center or another school also serving as an
education center (This is in contrast to the- "farming
out" of student teachers to many schools).

(c) Some college suparv1sgrs are alwa?s present in the
-edugation center.

(d8) The college SHPEPVlSDPE are to stlmulate change witha
in the school by bringing in current research and opera-
tionally showing its effect on curriculum. This is to be
done in coordination with the administration. The ap-
praach is conaidered effective because the college super-
visors are from outside the system and are non-threaten-
ing since they are in no way Gannectsd with Pegular teachep
evaluation.

(e) The college supervisors, in their relationship to co-
-operating teachers, bring about the continuous education
of these teachers. In addition to the reasons gtated in
(d) , this partnership gives the teacher the Gppgrtunity
to not only "know" what is new in the field, but "how"

it can be used effectlvely

Thus schools that are used as educat;@n centers are to bemefit;by
use of college staff and resources and by pr@gréms’that enable
continuous education of their teachers. The college is to benefit
by being regcgnizeé ag an active participant in eatablishing ﬁaﬁ
directions in teacher education as well as férraidiﬂé the admini-

stration in research and service.




The college and the education center are to be recognized partners in
—ZTESEaer and imnravement of education in the community. It is hape&
that this relatianship will at least partially bridge the gap betweaﬂ
the “intellectualism“ of éducatianal thought of the ca;lege aﬁd the

"realism" of the schcal Sltuati@n as they work thEthéI in effectimg

the process of change in education.

Outline of Relationship of College Staff to Education Center Staff

Principal or <Li AN » Director GI Teaching
dmini trator 7/ e TIraining
: - _ _ College 7
Foreign Language , ya \  Language Supervisor aﬂd/?
-Cooperating Teachers N s or College Language Teache:
‘English Cooperating [ 1\ Ehglish Supervisor andfaf'é—
Teachers N 7 College English Teachers
Social Studies [ N\ Social Studies Supervisor |
Cooperating Teachers AY / - And/or College Social :
' g Studies Teachers
Math Cooperating / _ N\ Math Supervisor and/or
Teachers, N /7 College Math Teachers
Séiance Cooperating [ o A Science Supervisor and/or §
Teachers \ /

College Science Teachers
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Chapter II-

ADMINISTRATION OF AN EDUCATION CENTER

"NWew patterns of staff relationships require many changes
in local school administration; old, established traditions
and processes no longer suffice. It avails little to de-
bate the desirability of these changes in relationships or
to bemoan either their existence or their speed. Changes
are here, and their pace will quicken rather than abate in
“the years ahead.” : : ‘ ’ '

- In order to have absuccéésful program in an eduéational center,
‘the function of a prinGip31 must be analyzed. A tradiﬁiénal admini -
'Astrétor will not suff;cei The purpose of this chapter is to analyze
the nature of administration in a schéél used-as an education ganber.

"1. The role of the administrative staff in an institution

is to create an organization within which the decision-mak-

ing process can operate effectively. : ‘

2. The organization should permit decisions to be made as

close to the source of effective action as possible.

3. The administrative staff of an educational institution

should be organized to provide individual staff members with

as much freedom for initiative as is consistent with efficient

operation and prudential controls.

li. The purpose of organization is to clarify and distribute ]
respongibility and authority among individuals and groups in . - 1
an orderly fashion consistent with the purposes of the insti- :
tution. ’ _

S. An institution should be brginigéd with & unitary source
of decision-making at its head."< '

This is a partial list of guidelines for an administrative or- E

ganization. The implication is that staff members should be given :
greater rosponsibility. (i.e. responsibility for certain decisions é
and for initiating certain activities). E

1. American Association of School Administrators, "School Admini-
strators View Professional Negotiations," NEA J 56:25 - Ja '67

2. Daniel Griffiths, David L. Clark, D. Richard Wynn, and Laurence
Iannaccone, Organizing Schools for Effective Education (Danville, Ill.:
The Interstate Printers and Publishers, Inc., 1902), pp. 71-72 cited :
by Theodore J. Jenson and David L. Clark, Educational Administration |
(The Center for Applied Research in EducatlIon, Inc., New York, 196i) ;

pg. 51. ‘

Q
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An education center that 1s organized under these guidelines is free
to develop and grow, yet be-nurtured by one decision-making individualf
It iséthe reciprocal process of interaction between pr pal and
staff that is necsssary for success. His function is both necessary
and vital.
"Prom & review of the literature one gains two important im-
pressions: (1) administration is assentially a way of working
with peoplz, and (2) the procedures in the administrative pro-
cess are Drgaﬂlzatlanally erented rather than oriented to the
individual."
A principal must realize that an @rganizéticﬁ is only as strong
as its members. He must -direct the administrative process in such
a manner that the organization is consistent with the school's ob-
jectives and that the dignity and worth of its members is preserved.
In order to facilitate this process, the principal must operate

in a proper organizational-climate. There are a variety of climates

that a principalrcan_nourish; :First-is the Open Climate which de- ’
scribes an organization which is moving towards its goals -and which |
provides satisféctiaﬁﬁfgf the group member's‘pefsonal needs. Second

isAtha Autonomous Climate which is described as one in whiéh 1éadar;

ship acts eméfge primarily from the group. Third is the,contrailed

Climate which is characterized best aé impersanélﬂéﬁd highly task- _

oriented. Fourth is the Familiar Climate which is highly personal,
but unéerésﬁtrallsd; Fifth 1s the Paternal Climate which is charac-
terized best as one in which the ﬁfinéipal constrains the emergence
of leadership acts from the group and attempts to initiats'mcst of
these acts himself. Finally, the Closed Climate is-chéractarized

by a high degree of apathy on the part of'alL‘members of the ofgéniﬁ

zation.

3heodore 7. Jenson and David L. Clark, Educational Administration,
]:R\(: (The Center for Applied Research in Education, Inc., N.Y. 1960, pg.53).

ot rodded by £




Most research on afgaﬂizatiaﬁal climates in schools is rela-
tively recent. The notion that a measure of schacl climat is a
ugeful means for qnaerstandlng the leadership acts of the p pal
EﬂifoP assessing the c@pcrtunitias‘féﬁ growth, and development of | /
teachers in his school is emerging.’ It is my belief that an educa-
tion center can orly survive and flourish in an “open climate" be-
éaﬁsa only this climate provides grcwﬁh Tor EVBFyaﬂE in the scho@i;

An "@pan ciimste"_enhaﬁcés the dsvelgpmaﬂt of & network of arti-
culations and bridges through which diacussion by teachers, princi-
pals, and callage persannel muat pragrass to lnfluénca progress in
an EdHQEElDﬂ center. By gstablishing this climate, the prlnclpal
iﬁsurésza process of cafeful consideration thét improves the guali- ‘ ;

ty of decision-making.
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Chapter ITI - o

Role of a Principal in an Education Center

"According to role theory, organizations are social systems
made up of pemple who occupy various "positions" in vertical
(hierarchical) and horizontal relationship to each other.
Any given position is the location of one individual or class .
of individuals within the social system. The way people be-
have in these positions depends partly on how they think they
- are expected to behave and on how others actually expect
them to behave. These expectations are called "roles™., The
behavior of people in &hese social roles i1s also affected by
their persahalitiési— e

From this quote 1t becomes apparent that the grigcipai should have
'-a certain ®status™ of position which carries with it a measure gf pres-
tige in the social structure of the education center. The priﬁcipal,
however, must perceive himself according to his abilities in his role.
ﬁé must not perceive the role isolated from the qualities an individual
brings to it. He must realize that the perception of his role by others
;'mﬁst be earned by his special quaiities'amd perfarmancg; The glosEr

he. can bring together his percaptigﬂref“himsalfrﬁith“the ﬁercsptian.

of him that others have, the more efrective he can be in his role,

It 1is his résp@nsibility to resélve the pefceptians.

. "Bldwell reported that teachers who were dissatisfied felt
that, on the one hand, they were unable to predict what the
administrator would da in any given situation and, on the
other hand, they could not determine what it was that the
admiﬁistra%ar expected of them, Here were two groups of in-
dividuals toward whom the administrator could act identically .
and still expect completely different reactions. The situa-
tion proves to be an anomaly only i8§:ithe administrator is un-
familliar with the applicati@n of role theary to the study of

administration.,™ “-

+. Richard C. Lonsdale, "Maintaining the Organization in Dynamic.
Equilibrium," in Behavioral Sclence and Educational Administration,
ed,, Danlel B, Griffiths, The Sixty - third Yearbook of the Natlonal
Soclety for the -Study of Education, Part II (Chicagos: Unlversity of
Chicaga Press, 196%), pg. 149-150 .

5. Jenson and Clark, E@gggp;gp!;;;,;;if=




The principal must define his role in the school and his actions
must be consistent with the role. If he feels that his role should

. change, then ﬁe-must provide the rationale for such change. In this
manner the principal can diminish.false'perseptiéns of his role. Iﬁ
his desire t@_pféﬁide féf the individualrﬂéedslsf his teachers, how-
ever, he mus t be caréful thaﬁ he ie gqt providing'favcritism. " The
principal must also attéﬁpt to undérétahd the teachers in relation-

" ship to their roles. He must do this to insure that both he and the
teacher kﬁaw what is expected of them. If the roles of the principal,
teacher, and CDllégeysupéfviSDP'afé defined and perceived in the light
of definition, another obétécls to an effective aducaiién.centEP is
removed. |

In describing the specialist's role to the staff, the principal
must make explicit that EheESPEGialist has no intention Qf forcing

. 'them to carry out a suggestion. Both specialist énd teacher must
élsariy grasp the professional limits within which théy can ihts;aét.
The principal must protect his teachers by seeing to it that these
pr@faséianal limits are not exceeded. |

By atﬁamptiﬁg ﬁ@rmaximize tﬁa contribution. of each functional
role in the instructional éfgaﬁizatién; the principal iﬁcraaséé the
potential for é@nfligt‘ His ability to keep this potential from
erupting ﬁnt@-épan Gonflict is related to the confidence those under
his authgrityrha#é'in his leadership. By making éxplicit his expec-
tations for each role, and by being cognizant of parsénalitj needs,.

the principal enhances his chances for eliciting such confidence.




How should the principal of ar education center perceive himself? ?
ﬁIh some observations of school EEEtral'@fficé.afgaﬂizatians
the findings appear to indicate that administrators perceiveég
their roles as "™dcers of tasks,™ instead of delegators and
coordinators, much the same as they had done in small organiza- -
tions, A man's reach is limited, and as a consequence some
tasks remain unaccomplished or poorly accomplished. Big
business cannot be effectivgly-@perated with small-business
concepts and perceptions.™ ©-

If a principal is to be effect;ve,rﬁe must dévelap skill in
delegating authority and coordinating program efforts. This is a
difficult yet maj@rvrale and should be the concern of the modern
principal. - 7

The above quote illustrates the usefulness of the education

- center caneepf as an did to thé’priﬂcipal in the ‘déingraf tasks.¥
Since it is not the priﬂeipal'é main role (i.e. the doing of tasks),
1t must be done by people who are competent and cooperative,

What kind of self-image isrnecessary to the principal's role in
the education center? !

"It 1s not a mere rationalization that tbeAédministrath v

Sees himself in relation to the dimensions of administra-

tion. He sees himself in relation to the tasks (content) 7

of the job, and in relation to how the tasks are accomglished

(process). His measure of satisfaction or dissatisfaction,
success, or failure are tied intimately to the job to be

- accomplished and to-the ways of achieving the accomplish-
ments, He is, or should be, also percetive to the various
factors, conditions, and environmental complexities that
condition his satisfaction and success quotients.®
The principal must have a self-image that is consistent with

his role and philosophy of administration. He must not only have
a set of objectiv es and procedures for administrative functiéﬁs,“’
but he must have a criteria for evaluation of success. There is

no evaluative checklist for effective principals.

6. Ibid. pg. 30
7. Ibid. pg. 38-39




A principal must devise his own criteria based upon his objec-

£

tives for hiS‘SGhGQl. Haphazard-avaluatign based upon intuition
leads to ineffective administration and retardation of the school's
. growth. |

| What must be the functional role of the education zenter pfine
cipal? | |

"Punctionally, the rele of the principal can best
be understood in terms of his relationship to and
“involvement with his intraocrganizational and extra-

organizational refsrents. 4n intraorganizational
referent is one who 1is employed by the school dis-
trict as, say, a teacher, administrator, or custo-
dian, or who is a direct recipient of its services,
a student. An extraorganizational referent is one
who is not employed by the district or who is an
indirect recipient of its services, as, say, a par-
ent, or one who is indirectly involved gith the
operations of the school, a tax-payer."

oo

From this it should be clear that the functional role of a prin-

cipal is consistent with "leadership.” ' i

.
|

"Samuel Goldman, The School Principal,(The Center for Applied
Research in -Education, Inc., New York, 1966, pg. 1l)




Chapter IV

Principal as a Leader in an Education Center

"Traits and attributes which may be considered as bear-~
ing positive relationships to leader behavior of a sigrificant
character are popularity, originality, adaptability, judge-
ment, ambition, persistence, emotlional stability, social and
economic status, and communicative skills. The highest corre-
lations with leader behavior were found to be popularity, origi-
nality, and judgement, Traits that are considered to be of
‘some significamce, but not on the basls of statistical treat-
ment, are insight, initiative, and cooperation, Traits and
attributes that may be considered to ‘be positively related to

-leader behavior, but with low statistical correlation, are
disposition, responsibility, integrity, self-confidence, social
activity ané mobility, social skills, physical characteristics
and fluengy of speech. Conflicting findinfs were reported with
respect to the relationship of leader behavior to dominance and

. extroversion-introversion,™ :

"We may define leadership as the initiation of a new
structure or procedure for accomplishing. an organizationts -
goals and objectives or for changing an organization's goals
and objectives. Note that the emphasis here is upon initiating
change. Presumably, two routes are open to the leader who :
"would attempt to change established organizational relationships
and goals. Hé may utilize delegated status and exert authority
in terms of his role, or he may utilize achieved prestige and

e exert influerce 1n terms of his individual personality. Perhaps

-both role and individual strengths would be brought to bear.

In either event, the leader 1s concerned with initiating changes
in established structures, pr@ceduris, or goals; he is disruptive
of the existing state of affairs.”™ + ' .

No leader can initiate a change on a system without disrupting

the system. Educational leadership, however, can not end there.
- The principal must stabilize the system at a new level after each
change.

!
i

9. Truman M. Pierce and E.C. Merril Jr., "The Individual and Admini-
strative Behavior,™ in Administrative Behavior in Education, R.F. Campbell
and R,T. Gregg, eds. (New.zbrk:_ﬁérﬁer'and”ﬁics.3 19577, PE. 331 cited

by Samuel Goldman, The School Principal, pg.

, 10. John K. Hemphill, "Administration as Problem Solving,"™ in Andrew
W, Halpin, Administrative Theory in Education, p. 107 (Chicago: Midwest
Administration Center, Unlversity of Chicago, 1958) as cited by James M,
Lipham, "Leadership and Administration,™ in Behavioral Science apd ,

Educational Administration, pg. 122 - e e o
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The principal must have objectives and gcals_that are caﬁvejed to the

staff and understood by them, otherwise the organization will not

arrive at a new eguilibrium.

There are two fundamental dimensions of leadership found in the
_1iteraturei One dimension is the'izitiatiﬁg'af structure. This re-
fers to the leader establishing well-defined patterns of organiza-
tion, channels of communication, and methods of procedure, ‘The second
dimension is ceﬁsiderati@n; This refers to behavior indicative of
friendship, mutual trust, respect, and warmth in the relationship be-
tween the leader and the members of his staff.

The above dimensions of leadership require a great deal of skill
to enact. Too much emphasis oh the first one could produce an auto-
cratic atmosphere. Falslifying the second one could lead to paterna-
lism. Lack of or weakness in both the first and second could lead to
a lalssez-faire situation. Proper syﬁthesis of the above should bé
" the goal of every pfiﬁcipal.

The priﬁcipal wh@'asserts,leadership in an educatian center must .
be cognizant of the "pulse" of the school. He must galn skill in the
proper timing of leadership acts. '

ngince leadership involves a series of steps, time is

required to asess the extent to which an attempted

leadership act is SUCCESSFUL or EFFECTIVE. Thus, in

terms of frequency, thepractioner might err in either

of two directions. At the lower frequency extreme

the Tailure to attempt leadership could result in {n-

adequate structures, ineffective procedures, and archailc

goals. At the upper extreme, repeatedly at%empting

leadership, it would be difficult to asess the effective-

ness of any given leadership act because of the inter-

position of successive leadership acts, That is, frequent,

continuous changes in an organlzation‘s-structures, pro-

cedures, and goals c@uldiresult-iﬂliisorganizatian, dis= j
integration, and disorientation.™ = ;

© 11, Lipham, Behavioral Science and Administration, pg. 124




Leadership acts of a principal must'cgﬁstaﬂtly be evaluated.

The acts must be evaluated along each step of the pragréssiom;

attamptgd'leadership' C——— successful leadership ———>

effective leadership. The attempted_leadership acts can be evalu-
ated in terms of how often and by whaﬁ means an indi 1du81 initi-
atés leadership. Successful leaderahip can be evgluated in terms
of movement of individuals, groups, organizations., Effective leadar-
ship can be assessed in terms of the directlon that the movement is
taking and the establishment of a new equiiibriui,

The priﬁcipél of an educaﬁicﬁ center must bs cansﬁantly evaluat-
ing lest he dssume a false leadership role. It is easy for someons
involved in a camélex situation (and desiring change) to become &

"bandwagon rider". 1In order to not be deceived, the principal must

be aware of .the nature of pressures from others. Innovation isolated

from goals andA@bjéciives leaves no lasting effect except chaos. Be-

fore adopting an innovation the principal, teachers, and college
supervisors must ggrefully.assass the effect that thé‘chaﬁge would
have on the Dﬂgéing program.

,Whatvéra some of the coﬂditi@ﬁs'that Efing about change? Three
main pfop@aiﬁi@ﬁs for change occur regularly in thérliteraturez

1. The major impetus for change in an organization 18
from the outside.

2. The degree and duration of change is directly pro-
partional to the 1ntans;ty of the stimulus from the

supradystem.
3. When change in an organlzatlon does occur, it will
tend to occur from the top down not from the bdttom up.

The 1mpllcat10ns of the above for an aducatlan center are consis-

tent with the need of a principal who is a leader. The educatlgn

!

‘center, however, does not rely solely on the principal effecting o

change from the top down.
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The ceriter is also uﬁdergclng ChEH&E 1nfluencad by tha ccllegs
from the bottom up. It is the coordination of these two farces thatx
can better bring about change. If this duality occurs Dnly,tempa- ;
rarilyj change wili be retarded or eventually Stéppédbdépéﬁdiﬂg upéﬁr
_whether one or b@th of the agénts of chaﬁge are remgvai.-'ThuS,‘,héf 
partnershlp of 1ntarnal and external 1ﬂHDVEthE agents as establlshed} 
in an education center should provide effective conditions for change_,f;ﬂf

What kind of & system should an education center have in order tD ot

bring about arstabie Gh&ﬂge?

"In a condition of static equlllbflum a systam Paaponds

to a stimulus or a change in its envirorment by & re-
action or adjustment which tends to restore the: system - -
to its original atate. In a condition of dynamic qulll— o
brium the system may rasp@nd to such & stimulus or a
change in its enV1ranment by a Eh%ft to .a new balance or
by a modification of its goals.

Tha'imp@rtant words that distinguish -static from ﬁynémic aquiii%'
brium are adjustment, and new balance. A static system by its own .-
. nature is- compelled tc force adjustmant of a stlmulus or 1t will' natfii'd'

i

survive as this type of system. This self- prasefvatlon can take pl ce .

only upon the returm to the original state. A static system 15 the

antithesis'@f change. A dyﬁamic svstém is by ﬁature a systam féf §”>
gtable change. The System must be ‘capable of ;nteractlng with a o
stimulus and establishing a new balanga-' This system nust bb capable’°"?

of achieving & new equilibrium or it will not survivsy If there 157' 2*79

no stable equilibrium, it will degenerate into a static syst;ﬁiar _7

chaos. What is needed is an individual with stabilizing as well as-

initiating qualities. The administrator (being a Etab;llging far;e)

can strengthen or weakEﬁ the aducat;an center.

"Lonsdale, EehavigyaliSpignce§;§n§,Edgcétiqngl Administration,

o pE. 172, , .




ERk(:13Lansdale, Behavioral Sciences and Educational Administration, pg- 174.

a difficult task, but is primarily interested in the growth of his

-1l-

He weakons the center if he continuously "stabilizes" at the

original starting point. He strengthens the center by "stabilizing"

'LU

change and in some instancss he brings thes system back to the origi-
nal starting point. This latter act is done with extrsme caution
and thought 80 as not to sliminate the elements of growth found with-

in the system.
If a principal maintains only a stabilizing role, change In the
system will eventually stop due to lack ol leadership and an atti-

tude -of "Why should I try to improve when the principal isn't even

prevailing.

interested,"

In an education center many of the change influences are to come
from outside the éystem (via the college). How should the education
center respond to these disturbances?

"The system may respond to disturbances from the
outaide (a) by resisting or disregarding the dis-
turbances or protecting and defending itself against
them; (b) by using homeostatic forces to restore the
former balance; or (c) by accommodating to these dis-
turbances by achieving a new equilibrium. It is the '
view of this chapter that administrators should assist
the organization in_responding in the third (¢) of
these three ways. nl3

A principal who responds to a systeﬁ distrubance (a) is usually
characterized as insecure or rigid, and a safe-guarder of ths-statuSs
quo. A principal, who responds as (b) is probably adept at using
human relations skills in manipulating others and is also interested

in preserving the status quo. The principal who responds &s (e¢) has

achool. The difficulty comes during the time the principal permits

the system to undergo a stress and guides the system through to a

new equilibrium. Principal (a) and (b) are interested in adjustment

not growth.

—_— - — *—ﬂ
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Thus the principal of an education center plays the key role
in implementing nceded chaﬁgss'in his own school building. If he
is a leader and rewards activities that lead to needed changes,
then hisg staff will become aware of' the fact that one of the expec-
tations for the teacher's role is that of planning and implementing
necessary changes. If he chooses not to lead. then there can be &
gfeéter tendsncy for the staff to omit planning f@f'changé as a per-
ceived role expectation and the werk of the college supervisors will
be weakened. The necessity of a orincipal being a change agent and
innovator is =azsential for =success of an education center. It is,
however, SPPgﬁéuuS to expect that the principal should be the only
innovator in the gchool. Many in the school have the patenﬁial for
innovation behavior provided they are given theKapprapriate encour-
agement and support. In many ways the school principal makes one
of his most important contributions to change by providing such
support and aﬂc@uﬁagémaﬂt. |

The principal's relationship to the college supgrvisofs and his
use of their supervisory skills is a vital thread in his pattern of

-
functional administration of an education center.




Chapter V

PRINCIPAL AND HIS RELATIONSHIP TO

SUPERVISION IN AN EDUCATION CENTER
"Phe literature on the principalship (indeed on all educa-
tional administration) is filled with exhortations and clari-
on calls for '"leadership in education'. Tradivionally this
has been taken to mean that the school principal must hold
as his prlmary, and encompassing task the improvement of in-
struction in his building. Inherent in this task has been
the expectation that the principal must supervise his teachers
to ensure that they are performing their tasks effactlvaly
This expectation for the principal has come under serious
questioning, however, on the grounds that teachers are becom-
ing more highly specialized and require equally specialized
individuals to supervise their work, and that emerging pat-
terns of instructional practices call for a greater inter-
dependence among teachers and other speclallfts and a lesser
need for dominance by other administrators.

There aiaa is a decrease of pp?égﬁt,litaratura on the interest
of the principal in the.aupefvision of teachers. There are two
possible explanations for the decrease of interest by writers on
administratian in the supefvisiaﬁ of teachers. First the problems
of supervision and of teaching method are not amenable to investi-
gation in a management frame of reference, (i.e. with techniques
now available.) Second, the field of supérviéi@n has bgcams one. of
the major interests of a group of specialists and of the organization,

The role of the princlpal as a supervisor of teachers appears
more as a traditional concept than a description of a function of a
modern principal. The émaunt éf-rasearch and the skills being de-
veloped in and by supervisors is now beyondvthe scope of reasonable

~demand upon & principal.

\h_]\

47Donaia A. Ericksan, "Forces for Ghan e in the Principalship", in
The Elementary School Journal, Vol. 65, No. 6 (November 1964)Q
57-6l as c;ted‘by Goldman, The Schgol Principal, pg. 107.
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This does not mean that he can divorce himself from the results of
supervision, because he 1s the one responsible for the curriculum
and the effectiveness of teaching in his school., It does mean that
culum and teacher effectiveness to those who have specific training
in those areas. He is, h@wéver, stili’résponsible for the coordina-
tion and evaluation of the total school program.

What should the relationship be between the principal and the

college supervisors?

and adﬁlnistratlon is one of thp mast promising practicas
currently under consideration. It ilncreases the services
avalilable to classroom teachers, and it provides continuous
in-service grow%? opportunities for principals and super-
visors alike."

Interaction between administrators and college supervisors is an
impcrfaﬁt aspect of education improvement. Thls interaction must be of
a cooperative and consensus atmosphers., If the atmosphere is coopera-
tive, the two reactants can effert change and establish dynamic equili-
brium within the system. Not only are the principals and supervisors
to be change agegfg_iﬁ this atmosphere, but they are golng to be affected
by the interaction. The result should be growth for all involved in
the educational process of the education center.

vMést literature agrees that change in instructional content and
method occurs when the understanding and skills of teachers and other
whrkers change. The task involves working with people in the develop-
ment of skills. These insights and skills are related to the following
curriculuﬁ'categcriess aeterminiﬁg,Df_cbjaetivés,'the dévelcpﬁ33t of a

- 15. Robert H. Anders@n, Teaching in a World Df Chan ange, CHarcaurt
Q 1:acé ‘and- Wbrld, lmc., 1966) ‘PEe 127 S D

CERICT
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program of instruction, the use of instructicnal materials and procedures,
and the evaluation of instruction. 8ince skill in all of. these categories
could he considered somewhat of a challenge to most irdividuals, other
alternatives must be sought. One alternative is the usze of resource people
(college Superviscrs) from th: education center siﬁcexthey'are currently
invalvéd in this work., The principal, anever, must be aware of the
direction that a change in instructional content and method is taking and

the implications of the direction to the education center.




Chapter VI
Conclusion

Two functions of an education center have hopefully been established.
One is that it assists the school in the process of change, Secondly,
it provides a means of continuous education of the center's teachers.

Tf this is also to be the function of administrators of the future, then

wIn the future, the administrator's success will depend upon
(1) being able to employ the dynamics of the change process

to fulfill the objectivies of the school as an institution

and (2) providing relative stability in an institution which
is undergoing basic structural modificatiorn., Educators should -
be disturbed by the minimal attention whica they have pald to
the process of change., The school administrator of the future
wlll be a participant in a rationwide organized process of
change not dissimilar from that which has existed in the field
of agriculture for the past half century. Federal and state
governmental agencles are also responsible for educational
coordination, research and improvement of educatlon, The local
cschool administrator wlll be placed in the center of this
process and will spend the bulk of his time implementing the
results of the process and determining its future course of
action. Change will be the byword of good education, and

the rigidsgr dogmatic administrator will have a sh@rt—liveé
career." I ‘

16. Jensen and Clark, Educational Administration pg. 110
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The first day of the education semester I was scared and apprehen-
sive about thg‘whgle idea. I wasn't really sure I wanted to teach, but
I thought it wouldn't hurt to try. In the back of my mind I kept think-
ing that it would be good experience, whether I ever went into teaching
or not. .

Thé beginning of the program was over-whelming. Even though our
supervisors tried to makexus feel at ease, we were still nervaus.x It
was G@nécling to know that everyone else felt the same way. As the
supervisors explained the program and descriﬁed what was expected of
us, the amount of work required kept growing. All through the first
few days, despite consoling Qbmients from the supervisof‘sj the same
thought kept entering my mind: why do I want to do this? The somplate
answer is =till a long way off.

" The third day of the program, we wént to the school that was our
teaching eenter;x I had never beén-inside a pﬁb;ic high school befors,
and this one looked huge and gcnfusiﬂg; but not unfriendly. I was re-

" lieved to find out;that high school kids;stiil looked like high schocl
kids. | !

We were introduced to our Mastsr Teachers and they took us to our
centers and began shéwizg us around the school. So many names float
around and add to the éénfusian; bu£ by asking questions, things eventu-
ally got sorted out. Learning the procedures of the school azd_islling
into a daily routine are still far aﬁaj at this point, but jusﬁ walking

around, talking to teschers and students, 'and looking at the Pacilitiea

~made me feel a sense of belonging at the school.

I wasn't afraid of the school or the kids, but I wasn't too sure
"af'this'ﬁusiﬁéss,ab@ut Stapding,ug in front of them, much less trying
to’ teach something. -




The first week of classes was spent observing the Master Teacher
with her claésesi. At first, I was surprised by the slow pace of the
classes, but three years of college courses had probably made me forget
what & high school class was like. Both the teacher and the students
seemed pretty sasy-going, and certainly didlnot seem pressured bj any-
thing. The Master Teacher made things look pretty easy aﬁd>SD§D I be-
gan to want to try teaching. It certéinly did not seém-like such a
bad way to spend a semester after all.

The second week, I took over my classes with the Master Teacher
watchlng. I wés nervous before class started, but after the beginning
it wasn't énything to worry about. I found it hard to imagine that
they were really listening to me. When I was in high school I thought
the teacher was always righf. What if they thought I was always right?
And what if I were wrong? |

Even though we had gone over and over lesson plans in our educa-

tion classes, I was still a little hesitant to try one on my class.

But after the first class was over I was almost surprisad to realize. ;
that no one threw things at me, they seemed to understand what I had
Saii; and I had actually survived my first class. And I had to do the
same thing tomorrow, and the Eéxtbday, and the next day, and the next...
After faliing into a routine for a few weeks, I thought I would
try something new in my classes: working in gf@g%si' In our education
classes we had been talking about students actlvely partlclpatlﬁg in
their 1earn1ng, and I was convinced that my studenﬁs were all too ready
to sit when they should have been thinking. To do something about the
é@ﬂditicﬁ; I thought the class Gaulﬁtworg'égrgfgﬁp pr@jecté; i ex?iaiﬁ@d
the i@ea tértherélaéé with'graaf égtail,,and*mimsag?aphéﬂ instﬁuctien

sheets. The students spent a week planning, writing, re-writing, and

practicing. The day for the presentations came, and they were a fiasco. . -




It was obvious that most of the planning time had been wasted, group
members did not participate and cooperate, and one person usually ended
up doing all the work for the whole group. I couldn't understand why
all this had happened.

The next week, our education classes dealt with structuring a
learning situation, and fha reasons for ﬁy.projedt's failure became
-evident. The main problem was a lack of class‘canfﬁcl on my part.
There was no way of making sure that eacl: group member did something,
no way of preventing one member from doing everything, and no way of
making sure everyone used the planning time correctly. For me, the
lesson on controlling a learning situation came too late. I had already
learned on my own and would never forget it.

Up to this point, I had been sticking exclusively with the curri-
‘culum. Instead of staying with historically organized literature, I
decided to chaése a theme of literature, not related to just cne time
period. I chose alienation as the unit t@pic;:ani tried to help stu-
dents relate the theme both to literature and to their own lives. With
the supervisor's help, I developed the unit completely. I set uni’ ob-
jectives, picked related material and outside information, and even
‘brcﬁght in a guesst speaker. The students seemed to enjoy the unit com-
pletely, and they did very well or the final test, probably because the
sub ject meantrsamething_ta them. They saw other people facing the same
problems they face, and a:few even began to seé a gurposerin literature
because it could tell you about yourself. I was delighted that they

were able to think abstractly and relate ideas to their own lives.

When I realized that you could approach material from different




From the first day of teaching, I was aware tﬁat my two classes were
quite di. srent. Omne was large, noisy and gpirited, while the other wes
small, quiet and almost timid at times. For several weeks I had been
trying to teach the same material to both classes in the same way, with
vastly different results. Then in one of our education courses, we dis-
cussed the role of personality in learning, both from the teacher's and
the students'’ p@iﬁts of views. I had a feeling that a class personality
could definitely influence what method of teaching was most effective
for that groﬁp. Both of my classes had been taught in a rather formal,
gtructured manner, but to experiment, I began to structure the smaller
class less and less. I hoped that a more informal atrmosphere would
bring quiet kids out of themselves, and into class particivation. The
experiment seemed to bé successful; at least more people tocok an honest
and active part in the class. Soon, even though the material was the
same for both classes, the procedures were beginning to differ more and
more. 1In the large cléssg students would Writa an essay to express
their reactions to something, while in phé emall class, we could discuss
their feelings. Eventually, I began to react to the material and the
classes in a variety of ways, reorganizing and restructuring material
to fit different needs.

With all of the ways that I tried to vary the class, such as
thr@ﬁgh approach and présantation, and by choosing different material,
one problem kept recurring: discipline. One of the first education |
classes we had dealt with the danger of making empty'thfeats, sspecially
in the area of discipline. We were urged to define our own attitudes

. towards discipliﬁe and ~establish a scheme for dezling with problems.

It seemed & lot easier to talk about discipline problems than to deal . %°
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erith them in reality. T'learhed'té handle:prgbiems'by relying on my




own ideas at first. When those proved ineffective, I talked to the
supervisors, or my Master Teacher, or other student teachers. As a
group, we were able to determine which methods of control were most
effective, but each of us learned to work with control measures which
best suited our own style of teaching.

Maybe I have been giving the wrong impression that I was working
alone. The Master Teacher and supervisors were thefe, of course, and
so was the other student teacher that I was paired with. T found it
very helpful to work with another student teacher because we could dis-
cuss ccmmonbprablams.; Also, since we were teaching essentially the
same material in different ways, we could compare our effecfiVEﬂess and
the students' reaction. I think I learned as much from watching my
partner's giéésas as I did from teaching mine. Often I could gauge my
classes' reaction to the material from watghing hers, and more import-
antly, we could compare our methods and discuss their implications.

Early in the semester we began to supervise each other. We took
véﬁbatim data, estabiished-teaching péttsrﬁs, and discussed ths impli- -
cations of thasé patterns. Then we decided which things might bét
changed, or what behavior should be strengthened, Sﬂd-téok mere data
to go through the cycle again. I found this form of su?ervisi@n very

helpful because, since we were both student teachers, we were particu- -

From watching other classes, it was also easier to diséuss'the implica-
tions of teaching behaviors from a broader basis of experience.

Not all of the experiments I tried in class were as loosely organ-
ized as the one mentioned previously. As part of the program, T drew up

a fgrmal fesearch,projact'tq test ideas I had ab@ﬁt'hel@iﬂg,students tcv

,,gradsdthemseivési'fl was‘iﬂtérésted;in;éeeiﬁgVWhétheP.Salfegrading would




improve a student's understanding of o1 attitude toward grades. Even
though I havéﬁ't completed the research project, I havé found the prs
liminary steps useful, especially learning how to control variables
within an experiment. Experimenting with different aspects of aducatian;
‘seems like it would help a teacher to develop a personal method of teach-

As time passed, my goals in the classroom became more defined and .
reached. higher levels. At first, I only wanted to survive the class
period. When I realized that that wasn't such a difficult goal to reach,
I began to think that it would be nice if the kids actually learned
gomsthing. I begaﬁrta concentrate on the course material, and from test
scores, some of them did seem to learn. |

Then, in some of our education courses, we were reading about differ-
ent metﬂods of presenting material. .I thought I would try to teach some-
thing in a different way, or in many different ways. After experiment-
ing with the methods of teaching, and after discussing motivation in
cur education classes, it occured to me to vary tﬁe objectives of teach-
ing. I é%pgfime@téd by letting the stﬁdeﬁt work with his own gbjagtiveg:
and in small groups or independently if he desired.

As the semester progressed, and as I thought more about the purpose
of education, my goals reached higher ;avels.- At first, I only wanted
to survive, but at the end of the semsstaf; I wanted fhé student to

learn something about teaching himself whatever he wanted. This final ~—— °°

goal is one that I don't ﬁrstand to be able to reach. To me, learning
low to learn is an id%allgaal of education which may never be attained, -
but I was curious %o see if my'stﬁientS“ccuii'attaim.éveﬁ'paft‘of this -
goal. | | -

. The college ;up3fvisarsrplay'aiiarge'?ale in the student teachers'

O development. The fact that they were always present - all day, ever




- day, made sure that we were constantly in touch with them, whethér talk-
ving over problems or being in class. Because of the small Qumbér of
stﬁdents in the'grogram, we were able to work out any problem iﬁdividu—
ally. The biggest asset, however, was that we felt the sﬁpervisars were
our friends. Because of the friendly spirit, there was no fear involved
in Gur re;atianshipsi We felt that we were treated as young pro ofession-
als trying to be teachers. We reacted honestly and openly, and prob-
ably got more accomp;ished,beéause we weren't dealing with hidden emo -
tions and could discuss problems openly.

An idea phatroccurfed to ' me about half way through the program is
how much the experience was changing my views of education. ﬁﬁ to this
time, I was "passively" educateﬂ,agspeéially in college where most of
the so-called 1earnlng involved ngta=tak;ng, memorizing, and repeating
the 1gformat;@n on tests. Tt never otcurréd:to me to ask why I was
supposedxt@ do anything. ?

The education semester was campletély different, however. There

wasn't anything to mamorize and repeat on tests, and there weren't even

any teats. But this semester, everything was "why". BEverything I

learned, or thought, or did was somehow related to something else, but
there wasn't any teacher giving me the final answer. In thé'eﬂd,>it
is up to me to tie everything together and try to make sense out of

this education business. The question of "why" is' everywhere. Why be

educated? Why is it important for man to 1esrn? Why try to teach.
others? I know that ths aﬂ; of the education samaster w111 nat brlng
»,the answers to these questions, but at 1aast it brought me to think.

“about the questioﬁs, which is more than the rest of my education ever

did.

Locklng back on it now, I can See hcw the educatlon semester has

[}{f: bullt,my self canfldenca.< At f;rst I wasn't raally sure I cculdktaazh}.




at all, but now I feel that I can. Just knowing that I can succeed

frees me from the worry of total failure, and allows me to try new

things and develop skills 5ﬁd:diffafent attitudes toward teach%ngg
Developing 2 personal philosophy of education has helped put ideas,

impressions, and questions into a new perspective. By delineating my

attitudes toward aéucatian§=i could see my'psrsana; goals emerging and

developing. I could mold my lessons to try to act consisteﬂtiﬁzwith

my Fhil@sa?hy; but, of course, I couldn't alwayé be succsssful; - Some -~ o

times a failure led me to change my method of action; @thef times it '

led me to modify my philosophy to a more realistic form.

| I Paalized sgmathiﬁg just last wsek wh;ch sums up my _mPPQSSlﬁﬂS

and attitudes toward the whole education semegter- ‘When I anm through

w1th my student teaching, I will not be prepared to be a teacher as

much as I will be prepared to decided whether or not I should be =&

teacher. That, in itseif; is a pretty far distance to come from the

uncertainty I had when I started the semester. I've had-a good glimpse_"

of what teaching'is, i've seen how iiréaet as a ﬁéachéfg and i}veﬂéan—

gidered education in a c@mﬁlatély néw light. From this basis, i'should'f

be ablé to décide whsther I want to continue learming how %o teachgiéﬁ

my own.

Kathy Coyne
‘November 15, 1971




